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ABSTRACT

This learning package is designed to assist the
teacher in understanding and dealing with classroom discipline. Tasks
are presented to encompass knowledge, comprehension, vicarious
application, and practical application, Knowledge-based tasks define
the ternm discipline and review nine theoretical principles relevant
to resolution of common discipline problems. Comprehension tasks
identify discipline problems relevant to each of the nine principles
vithin the context of printed case studies and role playing scenes.
Case-posed discipline problems and role-played resolutions are
utilized in the vicarious application segment. Finally, practical
application is accomplished by identifying and applying appropriate
theoretical principles to discipline problems which occur in context
of extended laboratory experience. (MJN)
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The purpose of this learning package is not to generate a preoccupation or
fascination with the subject of Qlassroom discipline., Indced, it is widely
acknowlcdged by most gxperienced teachers that their difficulties with
discipline diminished as their skills in diagnosing pupil interests and in
the use of appropriatc'teaching strategles and materials increased. Why,
then, cﬁe reader might justifiably ask, should we concern ourselves with a

package entitled "Classroom Discipline?"

National polls of neophyte teachers invariably proclaim "discipline" as a
paramouhficoncern of those new in the profession, "Discipline problems"

count significautly among reasons given for teachers leaving the field. -
Discipline is a real and acute concern of the beginning classroom practitioner,
‘one he often must conquer before growth in other areas of professional

acumen practically can be realized. It 1§ in the spirit of meeting this

pervasive and practical professional need that this package is offered.

o
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Upon completion of the package, the i.m.* will be able to:
TASK #X (a) Define the term "discipline,"
(Know!edge) (b) List nine theoretical principles relevant to
resolution of common discipline problems.
TASK 1L : (a) Identify discipline problems relevant to each
of the nine principles within context of
(Comprehension) printed case studies

(b) Role play scenes which characterize problems
relevant to the nine theoretical principles.

TASK {ILI (a) Apply theoretical principles to case~posed
discipline problems,
(Vicarious Application)

(b) Role play resolutions to discipline problems
posed by live classroom observation, video
tape, printed case reports, or vole played
situations.

TASK {11V (a) Identify and apply appropriate theoreti:al
principles to discipline problems which occur
(Practical Application) in context of extended laboratory experience.
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TASK 1

(a) Define the term "discipline." ﬁ“@ﬁgng

(Knowledge)

- Performance Criterion {1

Given the definitions which follow, the i.m. from memory, in his own words, will be

able to write a definition of the term "discipline."

Following arc scveral current definitions representing present

conceptions of this term:

. o o discipline: (1) the process or rcsult of directing
or subordinating immediate wishes, impulses, desires, or
intercests for the sake of an ideal or for the purposc of
gaining more effective, dependable action; (2) persistent,
active, and self-dirccted pursuit of some considered course
of action in the fice of distraction, confusion, and
difficulty; « o o

Discipline refers fundamentally to the principle that each
organism learns in some degree to control itself so as to
conform to the forces around it with which it has experiences.

Classroom discipline is a condition where pupils are using
their time in educationally desirable ways. o . o The test
of discipline is whether or not the beghavior of the group
permits everyone to work effectively.

Discipline is the means by which individuals are brought to
subordinate their goals to the needs of the group and do what
{5 necessary for the good of all,

1Carter V. Good (ed.), Dictionary of Education, New York,
McGraw=Hill Book Co., Inc., 1959, p. 176,

2Asahe1 D. Woodruff, as quoted in Chester W, Harris (ed.),
Eneyclopedia of Educational Research, New York, Macmillan Co.,
1960 (Third edition), p. 382,

3Lcc 3. Cronbach, Educational Psycholopy, New York,
Harcourt, Brace and World, Incs, 1963, p. 534,

bponald Snygs, "Diseipline," Childhond Education, 31:258,
February, 1955,

I,
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e TASK #I (B) List nine theoretical principles relevant to
' resolution of common discipline problems.
(Knowlcdge)

BEST COPY AVAILRBLE

Performance Criterion #1

Given the print context which follows, the L.m, from memory will be

able to list, in his own words, the nine principles with 100% accuracy.

Principles Relevant to Resolution of Discipline Problems

Principle 1: Consistent expectations lead to disciplined reactioms.

Some tecaching tasks more obviouély seem to be of professional
caliber than others because they demand constant judgmental
activity toward the achievement of a preordained goal. The
- encouragement of consistent patterns of reaction in the classroom
_ is such an activity and a substantiél background of professional

preparation and experience is prerequisite to its attainment.

Essentially, consistency in working with youngsters implies a
reéglar, dependable set of standards against which the child

can evaluate his proposed behavior. 1f the child on one occasion
1s punished for speaking out of turn and subsequently, in the

same circuﬁstance, {s rewarded for like behavior, he has no guide-
post to use as reference for his future impulse to speak out,
Neither he nor the teacher can predict what his subsequent

responses should be.

Havighurst makes pointed veference to this motion when he'says,




"TASK {11 (a) Identify discipline problems relevant to each
of, the nine principles within context of
- (Comprehension) printed case studies,

BEST COPY AVAILABLE
Performance Criterion {1
Given the case studies which follow, the i.m, to the satisfaction of
his teacher-educators, will write a logical one-sentence summary of
the most basic discipline problem inherent in each case, will identify
at least one logical principle which relates to the case, and will
provide supportive reasons for relating a specific principle to a

specific case.,

II-ﬁ-Sa
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TASK {11 (b) Role play scenes which characterize problems
relevant to the nine theoretical principles.
(Comprehension)

BEST COPY RYAILABLE

Performance Criterion {1

Given an assigned principle, the 1.m. with three or four peers,
(to the satisfaction of his teacher-educator), will create a role
played scene illustrative of classroom behavior to which that

principle appropriate might apply.

,c-
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.. TASK #1IL (b’ Role play resolutions to discipline problems
-~ ' posed by live classroom observation, video
(Vicarious Application) tape, printed case reports, or role played
' situations,
Performance Criterion i
Given a discipline problem and an applicable principle, the f.m,
together with 3-~4 ;eers, will role play a scene calculated to demon-
strate application of the principle to resolution.of the problem.
\ Evalﬁation by 2-4 éf the i,m.'s peers and a teacher educator will
. take into consideration:
| 1, extent to which role played resolution related to
observable information provided within the discipline
problem as exemplified
—~ 2, thoroughness of role pl;yed teacher action in terms ‘
" of time, place, personalities involved, and inter=-
action content
3. consistency of pattern of role pla&ed action to
the static princiéle.
o~

11~4-6
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TASK #1V ‘ (a) Identify and apply appropriate theoretical
~ principles to discipline problems which occur

(Practical Application in context of extended laboratory experience,
in lab sectting) .

BEST COPY AVAILABLE

Performance Criterion #1

Given a laborator? experience'extending over a period of weeks,
_the {.m, will (1) identify disciplinc problems, (2) relate
appropriate theorétical principles to those problems and
(3) initiate action (based on the appropriate theory) calculated
to resolve or minimize the problem(s). Evaluation by the
supervisor(s) of the laboratory expcrience will be based on:
1, consistency of logic employed by i.m.

2. reaction of children to action initiated by f{.m.

Performance Criterion #2  (optional, student;elicited)

Given an extended laboratory experience posing a broad gamut of
disciplinary problems, the i.m. through research and field testing
will expand his repetoire of theoretical principles to more

completely meet needs posed within the laboratory situation.
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Throush consistent discipline the child learns that
certain behavior will always be followed by punishment,
even though it may be light punishment. . + Inconsise
tent discipline, by which we mecan punishment for doing
a thing one day, and indifference, or even reward fox
doing the same thing at a later time, leaves the child
unable to predict what will happen,

Consis tent discipline helps the child to lgarn that
therc is a moral orderliness in his-world.

Principle 2: Understanding of purposes behind rules promotes rule
acceptance. ' ' '

\ This principle is a worthy tenet for the educational practie-
tioner for two basic reasons. It is commensurate with those
democratic ideals which our schools strive to imbue in the
effort toward prepariug an enlightened citizenry. It is
commensurate with those principles of learning which suggest
the most expedient means of transmitting ideas. With regard
to this latter concept, Hilgard, deécribing generally accepted
principles of learning theory, makes the following statements,

Active participation by a learner is preferable to

passive reception when learning, for example, from a

lecture or a motion picture. -
A motivated iearner acquifes what he learns more readily

than one who is not motivated. The relevant motives

include both general and specific ones, for example,

desire to learn, need for achievement (general), desire

for a certain reward or to avoid a threatened punishment
(specific).6

SRobert Havighurst, "Functions of Successful Discipline,"
Understandina the Child, 21:36, April, 1952.

6Erneat R. Hilgard, Theories of Lecarnina (Second Edition),
New York, Appleton~Century-Crofts, Inc., 1956, p. 486. '

44
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Principle 3t Conflicting codes of conduct interacting causc confusion,

Somewhat related to grinciéle 1, this statement is precautionary .
in naturc, Rather than outlining a specific course of action it

signals warning of a danger areca. Again it is up to the profes-

sional aptitude of the practitioner to analyze the problem and

to identify an appropriate course of action,

The following comments describe the nature and complexity of
conflicts resulting when two or more incompatible codes make
contact. They also suggest that there is a considerable range of
severity which applies to inter-code conflicts, some resulting
almost inevitably because of the natural developmental patterns
of youth and others occurring because of acute social discrepancies.
The pupil finds demands of teachcrs difficult to .
satisfy when they run counter te his other training.
Boys are especially likely to be in conflict with
teachers because the teacher disapproves of pupils
who are rough, noisy and unmanageable. Yet in
middle childhood these traits_are encouraged by peers -
and, more subtly, by parents.
The gang delinquent may be a secure person conforming
to the subculture in which he finds himself. His
peers accept and reward him, and lead him info
conduct that the larger society disapproves.
Redl cven goes beyond the point of describing some inter-code
controversies as inevitable. He expreéses a real concern that

adults, both parents and teach?rs, in trying to maintain constant

7Cronbach, op. city, p. 116,

BEST COPY AVAILABLE

81bid., p. 639,
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harmony, will diséssociate and artificially proevent contacts
between groups of varied normative orientations. These
experiences, he pleads, are necessary learning opportunities,
without which true maturity may not be achieved.

evo o it is usually not beforec the later grade school

, years (fourth to seventh) that an entirely new type
of "we' feceling becomes important to them (children).
In those years they develop a strong nced to fecl a
part of their own age-gang, even if the neced demands
that they set apart from or against the adult. At
this time it is very important that your child do
somcthing about that nced == yield to it, cven if
yielding spells temporary and scemingly distressing
conflict with you or the school.9

In considering inter-code disruptions of a moxe severe nature,
those more likely to generate serious discipline problems in

the school context, it is well to examine some of the limitations

Al

under which teachersmust expect to operate aid some of the defense
mechanisms with which they must be prepared to cope. Cronbach's
comments are pertinent here.

M. st often, the role of the teacher is to augment the
. home influence, to capitalize upon and make more
definite the pupil's values. But the educator wishes
to wean pupils from attitudes learned in the home that
are socially undesirable. What happens when a pupil
is exposed to conflicting codes, or confronted with
' evidence incompatible with his beliefs?

People hold tenaciously to systems of attitudes they
have built up., If they are strongly committed to a
belief, contradictory evidence rarely will shake it;
, they will find some way to make the evidence conform
) to the belicf (Festinger et al,, 1956) or they will
ignore She disturbing argument (Kelly and Volkart,
1952).}

4

ie
9Fritz Redl, Understanding Children's Behavior, New York,
- Bureau of Publications, Teachers Coilege, Columbia University,
. { ?
1949, p. 33, : ‘
4
, 10¢yonbach, 0py Cite, Po 44546,
i
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Cronbach further outlines limits of expectations in this rcgard

when he says, . | .

The school cannot outweigh all the other influences

on the pupil. Influence un character is personal,

and the pupil is far more decply involveflwtth parents
and pcers than with the average teacher.

Thus it would seem that some disciplinary difficulties are beyond
| the pale of classroom treatment, and that the teacher's only
alternatives 1ie either in ignoring the problem, or in trying to

move the incompatible element (o a situation where a more appropriate

adjustment might be realized.

Principic 4: Flexible controls are needed to accommodate individual
differences.

Historical consideration of disciplinary trends has indicated a
~ substantial swing away from uniform demands upon children and toward
' a philosophy embracing the acceptance of a variety of behaviors

within groups and even within the i{ndividual when circumstances

warrant it.
{

. 1 i
This does not imply a disregard for consistent patterns of

behavior as some practitioners, especially’ neophytes, seem prone |
to believe. It rather éuggests that flexibility should be encoure-
aged whenever and wherever reasoned necessity dictates that a more
expedient learning situation may rqsult'because of change. Emphasis
{6 upon consistent patterns of behavigr for the individual,

Reference to this point is made in order that any confusion

H
!

11 Cronbach, op. cits, p. 654,
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regarding Principias 1 and 4 may be allayed,
BEST COPY RUALABLE

A statement from Hilgard helps to focus upon and to describe

the import of the concept of individual differences in curfent
disciplinary practice, "The personal history of the individual,
for example, his reaction to authority, may hamper or enhance

his ability ‘to learn from a given teachor."12 This notion recalls
the fact that every individual, whether student or teacher, must
make an adjustment to each new social experience, and that he
makes this adjustment on the basis of those experiences parti-
cular to his past which have asgumed significance sufficient

unto retention and reapplication, Conscious attention to.khe
influences created by the differences between individuals provides

the teacher with a key to many of the problems of controls

!

!

Principle 5: Discipline problems oftenwgrow from accumulated disinterest.
Remedying problems which have resulted as the outgrowth of much
accumulated disinterest is obvicusly a complex problem, one for
which no ready set of answers should be propounded, Autho?ities
suggest the appropriateness of taking certain kinds of action.
however, and recommend ;he following guidelines for direcfing
ptofeésional analysis and treatment of'problems of this kind.

Setting goals that can be reached is one obvious
answWer., The other treatment for discouragement is
to go back and make the work clear, even if the

deficiencies pilled ug years before have to be
treated one by one.l

—— !
' ullilgnrd, ODe citey Do «86.
13cronbach, op. citey p.£535.

el
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Tolerance for failure is best taught through providing
a backlo§ of success that compensates for experienced
failure, 1% '

The successful teacher concentrates on matters othew
than classroom order and control. He encourages the
class to share his interest in the activities and
subject matter with which they ?re concerned, and
p;oblems of order do not arise. 3

Principle 6: As motivation, reward is preferable to punishment,

The notion that reward is preferable to punishment for motivation
purposes is supported by evidence accruing from the laboratory

experiments of the psychologist and by the logic of the socially-
oriented philosopher. From the ‘psychologist's viewpoint ;t seems

obvious. that there are a great many negative connotations to the

act of punishing., Symonds states,

1

. % « » emphasis on the positive attitudes and direc-
tion of conduct is entirely different from the
repression of impulses and the inhibition of behavior.
Repressions serve the needs of the parent and the
teacher but do not help the child become more self-
.directing, which should be the primary goal of
education.l6 '

Punishmenc carries with it many undesirable con=
comitants. 17 :

Perhaps the most devastating effect of punishment is
the lowering of self-esteem and the arousal of feelings
of inferiority that follow in its wake.}8

|
!

14H11gard, op. cite, Po 6?6.

5percival M. Symonds, "Classroom Discipline," Teachers
Coliege Record, 51:155, Decembér, 1949, ‘

1611,1d., po 149,
17Ibido, p. 150,
181pid,, p. 151,

11~4-13
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.« o o punishment informs only as to what is wrong

or wnacceptable and the learner, even after receiving
such information, is faced with the problem of find-
ing the right r‘esponsc.l9

And Cronbach suggests,

Learning is much impaired when the punishment is
inevitable, but not when a person feels that an
alert performance will spare him from punishment.
In the classroom, punishment disrupts the class;
pupils become tense, antagonistic to the teacher,
and antagonistic to the subject under study.20

These comments implying that punishment tends to satisfy only
the teacher's immediate need of securing a temporarily uniform
group reaction at the expense of the basic needs of individuals,

are a frontal attack upon use of punishment in the classroom.

Other objections are less basic and instead deal with concomi=
tants to the direct act of punishment. One concomitant evil,
social in nature, is described by Hilgard,

Learning under the control of reward is usually

preferable to learning under the control of

punishment., Correspondingly, learning motivated

by success is preferable to learning motivated by

failure. Even though the theoretical issue is

gtill unresolved, the practical outcome must take

into account the social by-products, which tend -
to be more favorable under reward than under

.punishment,2l L -

Cronbach states emphatically that p@nishment often succeeds in

eﬁgendcring antagonism toward subject matter on the part of the

studcnt.22

4

19pcrcival M. Symonds, What Education Mas to Leaxn from
Psychology (Third Edition), Bureau of Publications, Teachers
College, Columbia University, 1960, p. 32.

200ronbach, ope ¢its, pe 496,

211 15axd, Ope Cit., Po 486, -

22cronbach, Joe. cite g




IT=/=))

BEST COFY AVAILABLE

| R

Principle 7: The_individual and proup consequences of a given .

l’- disciplinary att may differ.
| The fact that the individual and group recactions to a given
disciplinary act may vary suggests that! the classroom practitioncr
needs to scrutinize each disciplinary action that is contemplated
in the light of its double-faceted potentialities.23 Sheviakov
and Redl prognosticate regarding the percentages of discipline
problems which seem attributable either to group, to individual,
or to combined causes,
Only about ten percent of all cases of school
discipline are due to "individual disturbances" LI
clear and proper. About thirty percent at least .
are cases where problem behavior is produced
entirely by group psychological inadequacies of ,
school life. About sixty percent of the cases :
seem to us to involve both personal case history \ ' i
of the individual and some deficienty in the ' ' 3
psychological structure of the group., This means, v
~ then, that at least ninety percent of all discipline

cases are in dire need of group psychological
analysis and consideration, (" ,

Prevention of discipline probiems. then, must
involve a quite extensive job of group psycho-
logical engincering,24 ' '
The céuses of discipline problems need to be considered in arriving

at judgments regarding the individual and group consequences of

dtsciplinary action.,

Realization of the extent to which(claésgooms are plagued with
these :double-faceted problems, and?motivétion to seek and to

¢ ) . l

2@George V. Sheviakov and 'Fritz Redl, Discipline for Today's
Children and Youth, Washington, D,C,, National Education Association,
Association for Supervision and Curriculum Development, 1956, p. 1922,

26 1bid., p. 45.

45
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1dcnti£; them, sct the scene whercin professional judgﬁont must

take over the task of designing specific solutions for particular .
problems. Here again, only gencral outlining of procedurcs is
appropriate. The law of marginal antisepsis provides such guidance.

By this we mecan that a technique which is right for
the child's problems must at least be harmless to
the group. A technique which is rightly chosen for
its offect upon the group mugt at least be harmless
to the individuals involved. :

Based upon more philosophic grounds, the notion that a warm and

basically democratic classroom climate can be most productive of
fruitful change also’gives direction to the problems of handling
group and individual concerns simultaneously. In this regard

Symond notes,

Eventually a class must so trust and respect the
PN A teacher that he can deal with individuals as
, occasions arise without disturbing his relation-
' ship to the group as a whole %

i
1
!

Principle 8: The classroom context precludes solution of some severe
discinline problems. ;

This principle is directed just as much toward encouragemernt of
insightful self-analysis on the part of the teacher, as it'is

toward application to children in the classroom. Especially, the

neophyte teacher, recognizing his inexperience, may tend to revert
to self-condemnation and despair if he runs afoul of serious
discipline problems. This priﬁciple, then, is projected with the

expectation that it will encourage objective professional analysis

. 25gheviakov and Redl, ope citey Po 25,

26percival M, Symonds, "Classroom Discipline," Tcachers
Collepe Record, 51:157-8, December, 1949,

40y [
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of thosc responsibilities appropriate to the school so’ that
the teacher may accurately assess his professibnal reaction to

the bchavior of the child or of the group.

S__heviakov and Redl speak to the poirit: that the structure of

the average classroom is something less than adequate. Not

only physical equipment and number of children but the expressed
and expected methods of grouping, evaluating, teaching, providing
guidance, and organizing materials often are wanting in flexie-
bility and in practicality.

For teachers, while invited or urged to become

psyciological, are still ‘loaded with classes too .
large and with work loads too predefined to permit

individualized work. It 'is the frustration of

these factual limitations, rather than a lack of
forward-mindedness, which causes_most of the

dissension and ﬂissatisfaction.2

A number of factors involving children and the predisposition
with which they come to school make for problems which defy
solution in the classroom context. iThe home and community

generate many disturbances. {

Even the best teachers, however, find that dis-
ciplinary crises arise on some 'occasions, but
; every teacher should recognize 'that they may .
arise through no fault of his. . + « Hostility
« dirccted toward a teacher or the classroom -
! situation is in many instances a displacement of -
g hostility which has been aroused in some other -
* situation. - The teacher should recognize this
and refuse to be drawn into the relationship.28

Y ;
) Lo

-

27gheviakov and Redl, op. citej po 1819,
28symonds, op, cit., 51¢156. |

»
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The school cannot outweigh all the other influences

on the pupil, Influence on character is personal,

and the pupil is far more deeply involved with .
parents and peers than with the average teacher 27 '

Principle 9: Carcful recopnition that a disciplinavy act influences
either (1) surface behavior or (2) basic attitudes is
desirable.

This statement prescribes a dichotomy of purposes for discipline,
There seems small doubt that both purposes exist and that one or
the other must serve as the goal for eQery aiscipliﬁary action
taken. That many teachers take disciplinary actions without

being cognizant of which purpose they are s2rving also is apparent.
This reason alone would substantfate including this concepg in a
group of disciplinary principles, for it would seem utterly ime-
possible to devise appropriate means of control without first:

realizing what expected outcomes were intended.,

Many authorities do speak to this point with conviction.
Sheviakov and Redl make the most forthright statement of the
principle.

The purpose of any disciplinary measure can be geared
in two directions, namely: (a) the technique can

be planned to influence surface bchavior right then
and there; or (b) the technique can be charged with
the task of influencing basic attitudes.

Symonds, in expressing doubts as to the ultimate merits of

punishment, makes a strong plea for the kind of discipline aimed

!

at correcting basic attitudes. 3
}

‘290ronbach, ODe cite, pe 654,
30gheviakov and Redl, op, cit., p. 28,

a4
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One cannot escape the basic fact that neither punish=-
ment nor neglect considers the underlying nceds, Much
of the undesirable behavior which a child exhibits in .
the classroom is ncurotiec =~ an unsatisfactory attempt
\ ' to satisfy some underlying need == but neither punish-
ment nor neglect gets to the root of this trouble. It
is more important to solve the basic conflict that
gives risc to the undesirable behavior thap it is to
attempt to suppress the behavior directly.

A return glance at the second definition of discipline offered

by the Di- -onary of Education =- '"(2) persistent, active, and

self-directed pursuit of some considered course of action in the

face of distraction, confusion, and difficulty"32 -= will recall

the ideal associated with this concept of democratic discipline.

It is the ideal commonly subscribed to by learning theorists,

curriculun architects, and those who provide professional prepara=-

tion for teachers. It is an ideal based upon the demonstrated

logic of democracy: that man's highest productivity accrues from

a freedom limited only by rational appreciation of the rights of -

others.

That a philosophy of discipline should receive support from
sci%ntifically oriented psychology ;qggests a union of strength.,
Yet democratic discipline == the discipline that emanates from the
self and that aims at changing attiéudes -- is not the standard of
achievement in our schools today. The structure of the school,
the attitude of the comnunity, and the preparation of the teacher
frequently prescribe a surface treatment. Our definition of

discipline still includes two dichotomous, ill-mated halves. The

3gymonds, ope cits, Po 51:153,
i

v
t

320006, op. clt, i

3] *
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gap between the ideal and the actual is apparent. Reality
informs us that, at this juncture, making a professionally
1-7ormed choice between surface and baéic treatment of

discipline problems is still the practical -expedient.




