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PREFACE

_ lt is our_hope that those who wish to mdmduahze and mformallze their classrooms )
' will be al  to use our system as a model from which to draw ideas; Our intention is to glve an
'examplc 1 an entire program that can be implemented in a classroom, not just to give.dis-
jointed amples of fun things to do. It is directed toward the experienced teagher as well as
'~ the bcbmmng tearher We'try to minimize theory and emphaslze\pecxflc ways of 1mplement-

. ing various changes ’

_ We have progressed slnce the writing of thls book and: are contmumg to grow and-- .
learn, Much of what we have written could now be rewritten and added to, but this ishowwe .- '"
began, struggled and developedt These beginnings are 1mportant to us. We l}ope others beneflt
from themas we have, and as e contlnue to move on.

N

_ * There are many people whocontrlbmed to the writing of this book 'md we would llke
. to glve special acknowledgement to the. followmg ' :

Co ~ To Elhot Tocci, our prmcxpal at the Phrlllps School in Watertows, Massachusetts, who .-

\ s now worklng in New York. Hc@encouraged us to pursue our philosophy and methods in the

_ face of pessmusm and many obstacles. He supported our efforts throughout, and was olit most
constructive critic. We will miss his forward thlnklng and exuberance. -

" To Dr. Henry Olds for- his helpful comments and suggestlons after many read1ngs of
*_ drafts of the book, and for his belief in the. system we were trying to bux]d

To our husbands, who are a]so educators, for their continuous support and helpful sug
gestnons throuohout the writing of the book. T >

To Dr. John R, Sulhvan Jr..at NESDEC for h1s interesy in the book and hls enthumasm "
in sharmg our ideas with other educators. ) '

“Té Yvonne Ahern at NESD::.(, for her productlon and ed1t1ng work and to Cheryl
Chernack for her art work. _

4

Most of all, we thank our students and. thelr parengs who helped us to grow along with
them, Their. progress and enthusiasm gave us the impetu$ to write this book: They were our
| most constant critics, and the best promise we have of more change in the future.

Esther Kattef

' Broo}tﬁ!m Publlc Schools _

\=,
- ]ane Manzelli

‘Witertziwt Public Schools
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* FOREWORD,

~.

¢
~n the all of 1973, thc Ncw England School Development Counctl m-
vited “authors without publishers” to submit manuscrlpts for our consideration

and possible publication. In response to our invitation and through the courtesy
~of the sehool systems of Brookline and Watertown, Massachusetts, Esther _'
* Kautef .md Jane Manzelli submitted: MUL’IIPLL CHOICE, A Har dbook for In-

: _formalmnq the (’lussmom, and we are pleased to publish it In so domg, it is
.. our hope that-it will have o posmve impact on »he 1mprovement of i 1nstructton

in sclmols.

‘o B

Thc ftcld is, rcplete with literature dcahng with the theones and the con-
cepts on the individualization of ‘instruction. There is, however, a noticeable

dearth of materjal which addresses the practlcal but necessary aspects of the

topic. It is our fecling that in MULTIPLE CHOICE the authors have succeeded

in putting togethcr a serics of practical suggestions which will go a long way in-
helping cducators toward mdnvnduallzatlon of instruction or the‘mformallzatlon '

of the clnssroom ya

- .

If the staff of any school desires to putsue some of the ideas contamed
'hercm through a workshop or a series of worl\shops, be assured that NESDEC

T2 ,' SR

is committed to serve as a facilitator to that end. -

Toe .

Y '/_7th R. Sullivan, Jr.

Executive Secretary
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~ We want to help the average teacher make his or her classroom exciting. We want-to bridge the

gap between practlcahty and 1dealtsm. This book is an attempt to answer the teacher’s spec1f1c,_

questlons and concarns, SllC X:LH
N

“How' do’% you go from readmg groups to 1nd1v1dualazedreadmg’”

} “How do you meove from group math lessons that are teacher directed L
e . to students working at their own pace, 1ndependently?” ‘

“How do you move from sterile composmon to creative expresslon?”
. “How do you begtn to encourage studeits to work 1ndependently,
make decisions and be responslble?” ST _ L

And most ofall,

t

' “How do you get kids to become mvolved in thetr learmng and.to -
enjoy school”’ Lo L e T

rlave kids: asked you lately, R k _ o R | \

“Can I have another fractlon sheet”’

“Can [ write some extra poems for the class newspaper?” ) Y |
L “will you give me a conference onmy book 1f I finish it durln\g lunch?” |
AN i“l still don’t-get prime nurnbers. Will you give me some help?”

“‘Jlmmy is bothering our group agam. Can we have a group meetmg
to talk about it?”

“ls it O.K.if I read another book hesldes thls one outslde of school?”

B e o e

We want to offer‘some/\practncal and speclﬁc suggestlons ‘based on-our experlenres in

changmg our \rooms from “Eh?” to. “Ah"’ from JUSt contentment to real enjoyment and-

1nterest. L o < i

Gt .

-First, we would like to make a comparlson between some basic premises of an 1nd1v1-

. \

v duahzed classroom and a tradmonal room.

_ lnd1v1duallzed " Ly Tradmonal
1. Edch student progresses at, his own . .- Usually students progtess as a group.
rate. 0 - /- (All work together on the same thing
. Detailed rccords on acade{mlc and / at the same tiime.) Grades are used to
. social growth are kept to/keep track =~~~ S86sS gl(’bal ab‘l‘t)’ |

of lus progress.

N T Y

INTRODUCTION: .= = = T

We are teachers, not scholars not super- 1deallst1c educators,\not 1mpract1cal theorlsts. -
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.1 . One of the reasons the more informal classroom has been misunderstood is that many.
. /amount of work involved in'modifying the existing materials and

" a transitional approach. As a result, the teachers are unsure of/their role and the students un-

vironment.” : . —~

2. " Students make choices among given -~ Teacher offers few, if any, alterna-

. alternatives (within a defined struc- = . tives. - -4
. ;‘ _ ‘ture). ) o DT _ _ o
3. " The child is responsible for planning The teacher determines what is to be-
. his time so he completes.most of his ~  dong and when. s
' work within the school day. ' ’ o o
D4, Students gain :ind‘epehdcncc; re- .+ Studefits are urged to conformrand . -
S iﬁonsibility and self-confidence. .~ be obedient. -, - 7. ’
L . . " . N e .. . ' ) < . ) . . ) . .. . R
5. 1e student is cvaluated in terms - Students are evaluated by comparison '\
of his own ability and progress. ' 10 peers. . o S N
-6, The at_niosphgr'e is mote informal -~ . Formal'atmosphere which encourages
- where both the studehts and . some students to try and beat “the
teachers are relaxed. =~ o system.” " - o
" 7. Teachers are guides, catalysts.and - ';%:F,\ ‘The teacher is the dispenser.of know- \
resource people. - ~ -5/ ledge and information.
8. - The basis of the program isa crust - The program functions more on.the
‘ . among students and between studerits - basis of extrinsic factors such as -

‘and teachers.” S | _ grades and punishments,’

‘ 5 ) ; X ; . i ) s K , ‘
| teachers have not fully ‘realized their new role, the need for a sixfcture, and.the tremendous
a

| c eX : 2 kirg and bring‘ingﬁi&ry‘\‘tons" '
“of new- materials. Many teachers jump on the bandwagon of freer education without.regard to

aware of theirs. These teachers do riot equip the classroom for'the change in' program. The ob- . |
jectives:and philosophy of the teacher and the resulting changes in attitudes; roles, and the
- mechanics of the room, are the important things: Thus; a'newstructure is formed whereby the -
“rules of the game are played.” It goes deeper than a casual-and shallow external change in en-, .

. This book is organized by subject matter and in the _o{',\c_le.r in- which we changed out
rooms from fairly ‘traditional to highly individualized. We: would like to begin with what we
feel is the most important aspect of a moré informal and individualized classroorn. Trust is the
basic premise on which our classrooms operate. Though it is very difficult to'attain and define,

. we will attempt to make clear how we built a trust relationship, -~ o '

T -

Ve
#r

5
2

"- FE =




. L TRUST oy ey
Before inglividuatizing ‘our classrooms, we had to decide how much- we were willing to S
trust our students and how .we were going to build such a relationship. We decided to “wipe
.- the slate clean™ as far as what we had heard about the students’ previous actions in'other-class-*
o rooms.” We let them know that in our rooms they. were starting out anew. In this'way, we felt,
‘we gave the students added responsibility; and they wanted to live up to'this new expectation -
of themselves. It was like giving someone a'second chance. . I : '

el

It-is hard fo define trust. It is a total procéss that is constantly developing. Wé%féan'bﬁlyv
relate- the instances which we fcel led up to the establishmentof a good rapport with our stu-
dents. For us, perhaps, the class meetings were the most importgnt part of developing this pro- /
cess. We used the meetings -as an opportunity to carry on give,4nd-take discussions. By talking -,

" to our students on an equal levél and not in an 1-Thou mannér, we tried ta have thei develop™ <
a sense’ of self-worth. They felt that they had a real impa? as individuals, on the Zoup asa
whole. - ' o [ S o

_ - In Esther’s room, a situation occurred-in which thle students were forced to deal with
each’ other’s feelings. In this fifth grade class, the students held an clection to appoint 4 person
“who would select and rotate people weekly for class duties;. The class-nominated six people.’
‘They all campaigned vigorously and two were selected from a primary. It so happened that.one
~ candidate was a boy. and the other was a girl. Since-there were fourteen boys in the class and
. only seven gils, the boy felt he obviously had it made, After another week of campaigning, the
students held-the final election and the girl won by, one vote. Needless to say, the boy was dis- - -
‘traught. He and some of his friends tried to determine which boys had voted for the girl. After.
" their names were discovered, the boys' who had voted for the gir] were called “sissies” and .
“Misses” and were ostracize. fron}- playing ball with the other boss-. The girl was also being
" hurt by the actions of the boys. The boys:who had voted for the girl couldn’t cope-with the
name-calling and ostracism and soon six people were in tears. This-called for a class meeting. It
is difficult to explain the emotions land courage the students displayed at that meeting, but it
was a moment of triumpli in trust. ‘At first, there was total silence and a feeling that someone
had done. something bad. Esther brioke the, silence by simply stating that some people were
. fecling rather badly.about what was happening to them. Again there was complete silefice.
Then one sboy who had been called a sissy stood up, and choking back the tears, blurted in one
- "quick sentence, “People have different opinions and I voted for Ellen because I thought she
. . was the tight one for the job, and you can’t hate mé for thinking differently from you;and if I
had to do it all over again, 1 would do the same thing,” With that, fie quickly ran out of the
room because he ‘was going to bufst into tears. Then, everyone started talking at the same time.
The loser of the election made it known that the entire affair was his doing and he felt truly -
'\ sorry for.it, He.and others apologired to the group and later to the boy who hiad left. The dis-. . -
- .= ussion continued with more talk a’.out differences among people and their ideds. The boysin ~ -~ .
- the class who had voted for the boy candidate just assumed that all the boys in the class should - |

-

? . o . . : ' T v
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A have stuck together and voted for him. During the discussion they began to see how unfair that
%0 .1 assumption was. Everyone in the class felt that what they said tnade a difference.

S _Thié, then, was a sign'of trust. It seems to have been very much tied to the picturean
s individual-had of himself within the group, The boy in tears had felt his self-worth.and that he .
.., . o couldsay what he felt was on his'mind. This, of course, was not our first meeting. We had been. ~
"~ having them regularly’ to share thoughts and give direction for the day. We had built up a pat- .
7y Ttern: whereby the: students felt confident and comfortable enough to take part in discussions
B (bc“\(ﬁh*acla\ciemic'ahd socia]). Everyone did not always talk, but they were aware that they could
if they had-something to say. Esther was.forwunate enough to, have had this crisis situation;in’
which the students felt that they could express themselves freely. . R

.y M

PR Another thﬁg",\\s@ did that helped build a good relationship with our’students was to -
.. ualk to them about why certain things were being done. For instance, at ‘thé beginning of -
. sthool, Jane gave diagnostic fests daily. Rather than just give the tests, like it or not, she ex- -
L7 plairied that:she was giving thém so that she ‘could see where each person needed help so that ’
L ‘they could work on it during the year. The class felt at ease and even saw the necessity of tak-,
.., . ing the tests."They didn"t fecl they| were being tested, imposed upon, or just being given a lot
C of work. They had beer spoken:to ;glainly and in an adult manner and veacted accordingly. -

=1

, We alsa gave a Jot of encouragerent and support when it was needed. We tried to show
S “that we. geriuinely . cared about each student. We would .sometimes go over to a student who
Y7 was dilly-dallying and|ask him if anything was wrong with which we could help. We could also
' have yelled and told fhim to get busy fast (and there®re times for this). But-‘\there aretimes

‘when you know that/a student can use some.attention; (_)that" somehow he.doesn’t quite believe

you really care or want to help. For example, Danny had had a bad year prior to coming to .~
| © " . . Jane’s room: He had earned a reputation of sorts. Now-he was faced with Jane treating him-
2 ~+rather fairly;.and although he couldn’t see why, he began to reach out a bit¢ Finally, one day
‘ . he wént up to Jane and said, “I don’tget any of these questions. Can you help me?”” He ob-

, ~ ‘viously didn’t think she.was going to yell at him for not listening or he might not have asked.

| He.had reached a point wheére he trusted her enough to ask for help.,If there ‘were times when.
Danny was. truly irresponsible, Jane told him so. But Danny would know this, and he knew -
that Jane confronting him with it was fair, too! We ‘were consistent in our dealings with stu-
- .dents and tried to be fair. You can’t argue with that—the students knew it. . | o

8o this i_sltrusi:z to \ué, 1¢’s "the b_uil.ding‘ of se_lf-WOrtl.r.i-n the student. It's canqg Its
equality. It’s fairness. It’s;feglingreally comfortable. SRR o :

. _. - : . . . ) ) . N - ‘ B ' . .44- '_'. ‘ '4 ‘ | ) ) CL .
- ~# % But we've talked about trust from the students’ point of view. How do teachers trust
— t'heir.stqrien‘t's? Only if we trust students, will we feel comfortable in giving them alternatives

. . B

i .and. the'opportunity to.make decisions-on their own. How do we know that a student-will
- . choose an appropriate book if allowed to; or go to the library to do work when we simply

~allow him to sign out? How do you know he’ll make the chdice. we want him to? It’s simple.

»

. We don’t. Frankly, when we first put a.sign‘out system o the board for the library and lava-

" tory, we were quite skeptical. We really had little hope of this system working cotrectly. But it A
was all part of an overall atmosphere we wanted to create, so we took a tranquilizer and letit. * |~
happen, The fact that we gave-the students this, decision to make, coupled with the fair treat-.
‘ment we were giving our students already, gave us the upper edge. There were students who A

. misused- the privilege once or twice, but ¢ infronting them was also fair. And we let a student |
know how we felt when he took advantagg of the system. We let him know that he had let us |

. \
1Ny - . . - .o
. . . !

~.




" ¢ down and sho/wﬁ us.that he couldn’t make some de€isions yet. We did this in a quiet discussion, - N
~ between tKe student and teacher. Depending on the circumstances, we would ask him whathe.” -~ . BN
_ thought, we should. d5 or simply take the privilege away for awhile. Again, there could be lit_,;.]é_ : S
SRS meilt, We had-béen-fair, ¢ Tl o cue T e
. We wouldn’t want to give teachers the idea.that trustis easy to'build or that things al- = R
ways go smpothly once a rapport has been established: Ther@are always tests on people in any o
~ relationship), and there are many such tests in the classtoom. Some are easy to see throughand- -~ 1 *

o

_ some are a feal disappointment, like George’s story. . [ . 3 N
’ . : ' = ' . . 3 - ! ' .

e " Geprge-was-in Esther's fifth grade class. He was the kind of kid that had an adult sense. -
~of humor find was a pleasure to have around. He seemed to understand everything. He'd under-
. stand pcople’s problems; he’d understand teachers” dilemmas—like calling teachers Miss or Mrs.,
- \ "o or Mr. ot/ Ms., instead of using their first -names. “After all, teachers call us by our first name,
but 1 kndw the§ think-kids will take advantage of them or get too’buddy-buddy or something.™ . B
This wa$ George.|He was very independent and responsible: Because of George’s personality, = =~ ¥
 independence and responsibility (which le had displayed many times over), Esther didn’t worry
' t\\uch"abgut‘,hi'm. __he:l_:c'r@w he could wark with very little help of coaxing. . S

o It was ncarjthe end of the year and George was working ot a.division schedule in math.
. " (Thesc schedules will be éxpla,ﬁ;xﬁ'ii\]yorg,~cleafly later.) He was supposed to do some pages every
© ddy so. that he could-finish thé division and go on to fractions. Esther thecked George’s other -« .
_ /‘work'twicc‘a weck, \and ‘although he never had his math at school (he liked ta do it athome),” -

" ['he always told her-which pages e had.done. She woyld remind him:to bring in his notebook so,
he could correct it tg-make surc he was doing the p oblems correctly. In class, he showed that

« |- he understood the problemsiwe were doing so it wds entirely believable that George was moﬁ' |

\

\

ing right along. Since|Esther didn't worry: abou.t-.h_'!m,'sh_e' would forget to ask him if he ha

* brought in' his math. - \

/- A\ ~Th’i’5 went '0}{ fb{ abou.t tW.\(:J Wéeks, until Est er-realized s'he'v.had r-ciall'yb néglegt"ed tofol- ~ =
7 low.up on Gc'orgcl_}vh_el she asked him for his notebook and he didn’t have it, she sent him o
' home forit. o ST L : L

- " When George hadiy’t returned an hour after he had left, Esther cgil.led' his home. He an--
“\swered the phone telling her that he had stepped on glass and then began to cry. Esther told
Shim to take care of himself and that she hoped td see him back soon. That day she thought
about George and-the math and the glass story and ealized why he had eried. Esther also knew
“that shie had. perhaps tru_ggedSGeorge blindly and given him-a tremendous amount of responsi- .
~ bility. She knew George hadp’t stepped on glass-and that he hadn’t been doing his math all
" along, This was much her fault as his. : S C S

. )

- When hc°c§‘fj_l_'_g_'in the n\xt‘ day,.he came right to Esther and told her, “I haven’t been . 1.
doing my math, but 1.did eight pages yesterday and will finish: the others today.” They. sat o
" down and worked out-a plan whicreby he would correct all the math he had just donc and do
. five pages after school,'which he\would also correct. He would then practice any difficulties
and do the fest at horhe Ehat night. However, they also talked about what had happencd and - .
- why. ‘Esther had_had such high expectations of George. that he just couldn’t tell er that he-
~ - hadn’t done:the math when she chetked his work, so he made ap a story. He had no excuse for
not having done-it in the first plac% He had just gotten farther and farther behind until it was
futile fo_do any of it. But it was mote than letting her down ag a teacher that bothered George
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"(hé 'codldxi’t even look af //vh'e.r throughout thc"“cqmefs;t\idp); it wat the whole trust thing. He "
~ had be’liéycd in it and in Esther and he-knew lie had disappointed her as-a person. Esther knew -
- she was also to blame for she had forgotten that Ggarge was also a person and, theréfore, fa\._-‘;j

/»"' lible. She. had- put too much\;'éf a burden u‘pdﬁ.hihj. Blind trust is dangerous even with _thé‘x_f'

v brightest"of:studeht;;.' o l T . o

; T 2 T S ST
../~ Now George is in Jane’s room and doing very well. He accasionally calls Estherto talk -
/ and| to inform her of his understanding of division ard fractions, sceking reassurance from her - 4

fiu . ; ng ! : g reas .

of his ability. They never méntion those. two weeks of no math. Tll,@)i‘l)la’(i both learned alot

and knew it had béeh'agood\,e}}pcx“'iencg,for them, - y AT
new 1t hac od exper I

_ "iZ_ B ' 8u, as teachers we had to take. soie chances. We hadto give students the opportunity .
"/ tochoose and to decide::We had to build a trusting relationship, always remembering that stu- -
/. dents are people with limits beyond which they cannot be pushed. -~ :- - 7.
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-+ - 'Fhis new relationship 'betwec,n_qs,alna‘;qur students-was also the beginni gof.d change. .

" in roles. Tt was difficult for us-to alter ouk.roles from that of the wiser personfwllofpos;sgiss,es all.
g s . - . - N e a0 S . R oy - ' )
- skills and knowledge to a flexible, resourgeful person who guides and stimulates! the student |

. through the learning process. We realized that. we: didn’t have to be afraid tq séy, “1 don’t - *
- know,” when a student asked us something. ‘We could decide, together, where to{lq_ok for the -

" answet. Here we were in the position of also learning and the student saw us as-more real, more *
‘_fallibl_e, more human. =~ ;. S ~ : S

!
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~This is not to say that we, as-teachers; did riot know apything or did not have answers. -
On thecontrary, we had a wide range of knowledge:and interests, but the manner in which this

- knowledge was shared with the stadent changed. Rather than dishing Gut answers and informa- -

\tion, we- tried to direct students where to. find the information and, at the same time, provide

interesting and engrossingtopics for researchi. At the opportpne time, we did in-depth research.

... . on topics and brought in material and information to assist the student in the quest for know- .

% ledge and answers, We respected tl:e?stud’e}nts’ abilities to search for answers and information,

© " “but at the sare time, gave them a good background and made them aware of what was‘around,

" "We felt that very little learning could Occut in a ¢lasstoom where the teacher does not take'the
_tesponsibilicy for providing this basic str\(cture"ah'd di}*\tfon within which the child can-work.

1 example of a room where this responsibility wis refused was when a teacher worked
- at-changing the physical.envirotiment to make the room more informal, But she stopped-there.
. She then waited for her students to come.up|with topics to study; questions to ask and answer;

" fascinating projects to do. In essence, she placed the entire responsibility of motivation and

- stimulation upon the-students and expected the classroom to run by iself. |

7 We felt it-was ip to us, as teachiers, to decide how much we could handle because of all

" the adjustments that we had to make..No one. could make this decision for us. Whatever
~ changes we did make, we made sure of our objectives, for'we knew we would be <constantly
challenged' by superintendents, principals, parents and students. We had to be aware of what,
we were striving for and. why. Then, if someone walked'into our room and said, “This is
.;hazs,ff vi; would know they were wrong. We could ask him to stay, get involved, and judge

. for himselt. ‘ ' e o s

[ L . 1\
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v “Weried o ger parents invelved by-inviting them:to spend a day with us, We say a day

“and not ted minutes because we. feel visitoré must get involved.in'the room to-truly understand
.. hat is going on. A visitor ¢an sec whatever he wants to see in ten minuvtes, bur if he stays he
. can’t ignote students bombarding him with questions on a math problein they’re working on;
" “or being asked by a student to listen to him read; or observing at length one student ashe con- =+ . "
- centrateson performing a'science experiment, figuring oat the countries ¢n a map, or reading . - 3%
' quictly. He cannot deny the involvement he sces. We worked hard to create ¢ ur program; the - S
~w [ students worked hard within it. Everyone should know that... = - R

s \-,/ .. We often ask parents to be guesi lecturers.'We ‘may have been making some structure | <.
7 for the roém, like ‘a bulletin board or shelves, and invited a parent who was skilled in'carpentry . o0 |

1 1o help and discuss differentaspects of construction. If we were-involved in photography, we - i
; asked someone who-hdd expertisg in this area, It was important.to use outside ',rc(ogrt:cs;,thére'? , L \ :
- was -3 wealth_of information thére. Patents were very helpful, also, because they could take. =~

groups for extracurricular activities (gooking, weaving, art) or help out with-anything fromaca-- .~ -
demics and schedule checking to creative activitiés.Using parents, students, and other visitors -~ ..
. was all part of our classrooms. Students © 't surprised by anyone who ’q.\af'e into the room. .
"t They even bumped into the pringipal an. . «ed him to join themina g’%‘méf f Lots, The st~ -~
~ 1" dents learned to use people who ¢ame to observe them or to visit. Their’ hope was hat one of - .
* . these visitors'would help them figure-out: No. 3 Across in the crossword pu?'zle that they had * o
" been working on all week, & \/'i : SR 7 A R




coam o .

0 . i70 N HOWDO YOU BEGINZ' -
- Organization and'Scheduling ' R T o : _ = B ;

| ;’.}here are many ways to begin to individualize and informalize the classroom. One way
15 ro free’ one hour per day- for students to select from amdng predetermined alternatives.
" Anuther way is to réorganize one subject at a time, i.c,, reading--have students read from books
" of their choice individually and discuss each completed book with the teacher. One can also.
" start by a reorganization of space, li ce ' making a science.corrier- where students ¢an ge to per-
" form and record individual experiments. If there are enough individualized materials in the
~ room already, a contract of some kind can-be used to start students working independently at, - -
.- their own pace right-away. This takes 4 lot>~f planning; record keeping and work tokeep”
" materials in stock so as to have efough for students to continue to, work at their own pace.
.| This means continually making and bringing in individual sheets, activity cards, games and, .
. books for all.the students., . ™ oo L e ’ "‘/._\
) . The following are examples of the ways in which we started to individualize:a couple ! /- .
" of different grades-in different schools. The methods we jused were very different due toa |\ .k

I3

“4:. variance in ;hq.éli*lifyﬁa‘nd néeds of our students. Many areds mentioned, such as. schedul_in‘g, .
= tds, will be explained in detail later in the book.” ' = .1

aétivity-:cq'gg,s, conferences, e

‘A

" “The school in which-Esthier first taught was one which hata-Towsociozeconomic backyz-—"
ground and which was extremely traditional. The parents in this school district were of manyy /. .

different ethnic componeits. They were afraid of the school and felt that whatever the teachers”
~ did was right, Thete was little, if any, ihyolvément on their part. - C :

N " Jane’s school ranged from middle to high-middle socio-economic background. The -
* . parent group was yery interested in the school and were constantly giving their ideas and sup- /
port.on issue-oriented problems. ., 0T ol
~ Esther retalls her experience in a fourth grade classroom in this way. Since most of the - n
books were outdated (the social studies book said there were still 48 states in the U.S)or .. . gy
basal readers, and there were no manipulative. materials, [ began rather conservatively togeta... .
. feel for the class. First, | gave a reading diagnostic test to discern ‘the range of abilities in this
area. The range went from second to fourth grade with most of the students reading at a third -
grade level. Most of the students Ipid already used the third grade level basal the. yeat before, so
I obtained a few different ones't that level and decided to use the basals mainly for oral prac- -
tice and phonics drill. I broke up the class into four groupsi three of which needed a lot of
- practice. There were two students in the fourth group who read very well at.the fourth grade’
" level, and 1let them read a book of their choice: I would meet with them twice a week to work -
" on' copuprehension and drill phonics, Sometimes we would read and discuss a story toglthet. 1
met with the other three groups daily. In-each group students read aloud from a story they
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- glose roge l‘1“€Jr]/2';(ht'g}“i"ie-'\them work on comprehension and-phonics to do at their seats-and at - \
| n‘eboar‘d.f SR mprehension a ies to do.at thelr seatsand at

.
. -, M

, _} \‘.Nfiter,fqur weeks, la lowed everyone to read a book. of their own choice..Since we had - - \
© <no_paperbacks in the room, we went to the library and each person chose an appropriate book,
"1 gave them a_minimum of Eagﬁ:' to réad each day (five to ten, dependitig on the student), and
- they were to leave the book on fmy desk when they had finished it.and sign up on the-board for
. a conference..1 would _tth qfickly skim the book and_call the student up for a conference. .
% (The conference will be explained in detail later.) T still met with certain students for oral read: . -
7 ing praeticeé agd_ phonics work, The new independence the class had acquired thrilled them, |
o In math, | also gave gro@;'&e‘s'sqns and taught lessons daily. I taught grammar to the -
“ " ‘whole class three times/a week anf did spelling the way it has always been done.. (Later, in
sspelling 1 'made up about 3 different individual cards with words on them and exercises to do.. - o
'Each studént had a partnerfand chose a card weekly to work on, They-gave each ‘other the tests”. . <" -
and recorded the resulys. Many of the words wére miich piore relevant to their daily work arr . .
the words-in the .s'ﬁcllilffg' ook,) - - .0 a7 L ~

" With the chdfige in reading, there came another change.+began building up a resourcg\\'
o of individual sheets{ind]cards in all the subjéct arcas. Tmade.up sheets ofi vatious conceptsin' ", + -
* = _math (addition; plage X,Lm,,.sez_tsfﬁ.).,‘These/_l".'pl’aced_;in a -Math Box. I alsé tpre'so‘rﬁe.pagél‘s o
' " out of old Tath bopks)and Workbooks and-put them on cards in the Math Box. 1 did the sam
' in grammar, phoni¢s gnd social studies.:{1 made copies of maps. and questions o' go along_.g e
*- When I had made apoult 25 cards and sheets in each are, I began using what'F¢alled the “Map™ "~
.« .50 as to have the students/begin to initiaté more of their own work, move at their own pace,| . -
" and be more indegendent. The work assigned on it had been covered in lessons on Monday and
“Tuesday and it' whs given to the class oh Wedriesday. At first, all requirements were the samie |
" for everyone. P I B '

~,once, and stud¢nt{ begaa to go beyond the minimum requiremepts listed, ie., a story, more
" math, or morépages in reading. Lessons were also put into the “map,” l.ei, “At 10:00 there’
~ will be a math le saZn Lon borrowing with the elf.” The students who needed this help would -
attend: 1 would B8 aware of each child’s difficulties by checking their daily work, so I could -
* check if all those who needed more help in borrowing were present.. At other times, lessons
..« were given to the entire class to teach new concepts.. ..~ . L e

SO -v._After~tv£o eeks on this “map,” it was used two to'three days a week, instead ofjust = - . oo

In this way, I began to let -th_e klds work at their own 'pz;ée-;indi\/.i'cluta\liz.iﬁg had begun.-

~ ‘The réaction on the students’ part was ofte of excitemeént. Having been slower students

- all through school, they were delighted to be able to \_i/ozZ somewhat.on theit own and to make

~ some decisions as to how much todo. Their copfidence in themselves skyrocketed and their
“work and attitude towards school improved. Even parenits were pleased and amazed at their
children’s new entliusiasm in school and in the projects they were doing. They related incidents
*“about how!their children became much more independent at home. jean no lnger wanted an
* older - brotlter or sistér to stay with her all the time when her parents were not at home; she

could now.get up in the morning herself and get her own breakfast. B .

.~ The work Joad did not lessen with the start of 'the”m_ap. It allowéd pupils to work at |
theit own pace’ and to at least complete a minimum requirement. I constantly kept track'of ine’-
dividual ‘progress through regular meetings with individual students, and advised and helped
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them when necessary. This progress check will be explained in detail later. Some pupils needed

~constant attention to get through their work. When I felt that some students were ngtf"c,fai‘ng_ o

"their best or as much as they could, 1 also spoke to them. I would meet with these students
~ many times during the day to give assignments myself and correct their work if they had mis-
" -uséd that.}frivilege.-,-l‘ still )gave soine tests and remedial math, reading and phonics lessons.So

-, .—the studepits could have more choice, I continuously made individual sheets and cards in all the -
~ subject.dreas until I'had built up a wealth of individualized materials. - o

* the student about errors or comments-daily.

1

""" There were many_ papers from cach student tocheck daily and it was important to see . |

e

F__ollowing is

Note:- “See the élf

- questions:.

“You are,dping on a journey through a mysterious forest. 1f you follow thie~ . R
- directionsgand work hard, you will learn the way-out and beon your own way\
. L L ‘ \~-.._ ':_‘ L .

' home by 2:05."Good Luck!”

an e_ic_ample of the “Mz;'p;”b

N,

¢

4

man”’ meaits see the teacher to show her your work

.

‘and ask-any |’

/

MaP .
~ math tree /'/.
-and do Pg. T
57,162 .
and a sheet
. on borrowing ‘ g
.‘ Now visit ' - ._
the spellirig - _ o '
bush and do . AN .
Pg. 19A&B i CE N - A
Go arbund If yi}u have Now /ou B V.@{){t, the * A
. the corner the O.K., you may pick up j’,e!ﬁ,with ‘
toseethe |- may rest at the . a grammar [ “3pour work
elf (teacher) | . reading fountain sheqt at the . Jor the O.K.
- with your “ and read 5 pages - language 15" and to find .
work in your book . pond - out how to
' : : .. get'out of
/ the forest.

END




After,three weeks on the “map,” the class moved into.a schedule that they used daily.
' Some- of the'ideas listed within the schedule will be explained in detail later at}A examples will
‘begiven. - ' ' Y Lo Lo -
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. This is-a more advanced s hedule that 1 used later. I started witl, reading, math, lan-. ’
_ guage, spelling and science tw_icZ/a wecek and one choice (games, SRA, and extra work). Again, \ :
-the requirements [ have on the schedule are the minimum and students can do more. Sonic Stusty, !
dents did all their spelling in two days and used the time for cxtra math or to work on tlfings %‘ia
with which they had trouble. The schedule as shown could be completed in approximately two 3 C
v two and one-half hours. The rest of the time is for the student to do in-depth study in. par- h
ticular subject or on a project (weaving, construction, writing stories and books), or the sfudent
‘may do more of the subject listed, i.e., do more science experiments, v ' :




_ The schedule allowed me'to work more individually with the students. 1 gave lessons. '
when necessiry and worked on specific pfoblems and projects with the students the rest of the
;- The subject areas. were chosen by 'me_and basically stayed the ‘same, but thie require- .
* ments changed. The areas chosen were based on the demands of the:school curriculum, stu-
. dents’ interests and abilities; and ‘my own creativity. In following a cutriculum, it was impor-
tant:not'to expect every studernit to complete an entire-unit. In doing so, I might end up push-
ing material on a student and not being concerned with his individual learning fate. Also, the
“students may lose their motjvation for doing the. work. If there wasn’t a curriculuin to. follow,”
I used interesting units that children could do based on my knowledge of kids’ interests at this
By L e
This is only an example of how'l bc_éan with this particular class, in this school, in1971.
‘Since thén | have keyed in more on individual students needs, This will be explained later. -

* “In the same year, in Jane’s sixth grade class of 28 students of middle, upper-middle class
parents, individialized instruction started with a change in the reading program. Jane's account
follows: *“1 brought in a rug to the class. It was the firstrug in the school and the class. was ex-

. cited, The class decided to use the'rug to sit on while reading. They formed a committee to de--
- cide where to put it. They met with me aftér school and made a reading area by moving the.
* planio six feet out: from the wall. The back of the piano became®a display for reading posters’ .
. R w . o o . . e R o .
,_ag_g_i._:_ghafts. P R
. As a result of this simple change, certain’ problems were created. Everyone wanted to -
“be in the reading corner at the same time. Some common questiors were: “who, when and - -
how long can someone stay in the corner?”’ Soon the class devised a sign-up system for the cor-
~ ner during reading period, and afirst-come, first-served system during any free period. As a re-
sult, .there was greater mobility in the classtoom and I sooh realized that kids could move -
- around, talk td each other and still be responsible. - L - S

2

- Other areas __Qf' the curriculum w‘eré idividualized as soon as I could create materials.
Spelling became “Terms” in which students worked in pairs, did exercises and tested.cach-
. other. Math changed from large grotip lessons to individualized cards and small group lessons:

, i obt’éinéd?"t\’fvo intere&ing, colorful, challeng{ng n‘_lath' texts for. my top students and .
“cut them up and put them on ocaktig: Soon the top group was proceeding quickly- through - -
these materials. They were able to help other-students, too! I met with the low group daily to .~

" explain a concépt and then let them complete thie work on their own. I would check the mid-
dle group’s work every' other diy and be available during math time to-anyone who needed ” —~

. It became apparent that it was necessary to keep track: of individual student growth

"and, at the same time, allow students to crganize their work and time. 1 started to use a modi- .
fied schedule for a part of cach day. One of the first looked like this: ' : :

T
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. This schedule was usually completed in the morning. Students wofked_,in_depcﬁdently |
-on math, réading, terms and langudge.” ‘ S : ST

Language was generally taught to the whole class when it was necessary to review a skill
_ . ot teach-a new one, such as paragraphing. Language workbooks were cut up and placed on oak:
© - -tag, Skill sheets were run off and kept in mailbox cubbies made out of shoeboxes. I-developed
" creative writing cards, picture cards, and thought cards which were later supplemented by the - -
students. - These all served as a springboard for writing and discussion. In order to put language -
. on the schedule, 1 spent long hours developing these cards. Just the simple tasks of cutting up
workbooks, labeling topics, numbering the pages, and doing answer cards involved time. When |

@ .1 first bégan, 1 gathered together all I couldfind on capitalization, punctuation and abbrevia-

tions and put_the information on cards. The topics were put on the schedules for the week. A

class of 28 students had 20 cards to work from. Not everyone had to do the same card,.and

* . " they did their work at different times during the mornirig, It worked out well and eventually,

as all the grammar topics were put on cards, the collection built up to.more than 100 catds. ..

;’;.
Tk
¢

«°  Asthe months went by and 'l was able to create more materials, the entire day became
-individualized. - U (? S S

: _ i Co o o S . e - o STy .
" - Thegaext year we began in a similar way to that.jus"t'exl/plained.__E,sthc'r was trahsferred -\
. to Jane’s schqol during the summer. Esther taught fifth grade and Jane taught sixth. Weboth " -
. rysed a schedule, and with some students.we used a contract, Spmples of both the schéduleand ~ \ ‘
- . the contract %pcar\qﬁ_jth:e following pages. / e [ oA
. I, ch L R o - e : ;

S " "We started with 4 meeting wilth students in the morning to discuss our respective roles - -
- “and the sott of responsibilities the/students thought they could handle. We talked abouit_ the
" need for mutual trust and howhard we all would have:to work to make the clagsrooma fun =
 plafie to'be. We discussed scheduling and independence and the responsibility that goes along
- with it. We décided that if students were.not responsible.in ff)ll‘owing-a schedule, tl_\e_(priéil%g'e :
7 of planiting gheir own time would be taken away from them. We would then assign workfor
‘thié studenys to do. One student in Jane’s room, an SLD (Specific Learning Disa’bility)- student, .
" had®¥ work-closely with het to make out his schedule. He also had to be startedjon each new
- . petivity. Another student in Jane’s room was caught copying math answers from/the teachers’.
/;uide: He lost the privilege of correcting his own math for one month. He also/made up that..
} part-off the. schedule- after school from which he copied the answers. In class, /when he com-.
~pleted ‘his.math, he gave it to Jane to correct; Losing,this privilege made him feel badly since -
~ everyone else in the room could correct their own. When: he finally got the ﬁﬁrivi_le'ge back, he . -
© was appteciative and much more responsible. . . ' L ' L .

. _ o r
. C R A -
' . . H . . ‘,&: e ’ ’ . . . / .
Sign out privileges for the bathroom and library would also be takg’n away: from those -
who abused it. One girl in the sixth grade lost sign-out privileges because she threw wet paper
towels out the window'in.the bathrooni. Afterwards, she had to ask persh'ssion to leave the

room, T TP S LR EE '

" " We placed a high premium on-honesty-and tesponsibility to have: this kind of classroom -
‘and structure. The class felt privileged to have the teacher believe in them: They enjoyed the
 added responsibility of planning their time and directing some of theirown learsiing, Most kids /"

were protective of their schedule and. the new independence that they had gained. They got
upset with students who.did'not take it as seriously and who did not work as hatd as they did. \ '
“This peer group pressure was important to make the new system work. This is a departure from

Y
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D A | CONTRACT el e / S
' e o - R - o
T R (Gwe bottom half to student) xy i o
. Agreement made;thxv's L .__. day of - ' A.D. 19________ _. o /
| ] . B | teacher

between student and _;.

. 1

Duration of contracb -

In witness whereof the said pames hereto set thezf imnds the day and the year ﬁrst above writte
. - “:’g‘ Al - N ' k“.»‘ . . ‘ :’
. ‘ 'r.;_..‘ ?‘?e‘ l{i“
' . @
_________ ,......;_‘__-n._—T.'—_._‘_——-...._,__.._.-.-._......-’;..—___._..._ T e —
' K . « y
. Agreement made this dayof T AD. 19 S
between - L studentand i L teacher
. Duration of contract .__ ' o —_—
-, - The student agrees to complete said contract and the teaoher agrees to gmde, adt ise, dzscuss, direct and/or
» " assist in any way needed to complete contract. R .
SE 'It is understood that all provzswns of this agreewent shall be bfndmg on the studer/ and the _teacher.
t above ﬁ}riéten. '

oy ;
g’d . ) /"' .
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< the usual manner in which students wds¢/against each other and the teacher. We recognized |, [~ N
the djfferent abilitics and attitudes of the students and spent more time helping these kids
o . Again, we must emphasize the important role: of the daily class mee‘tings' in ghe niorn-
-ing. They were essential in developing a sense of pride and unity within the class.‘As we stated
 before, through the mechanics of the meetings, the students learned how.to participate in a
“give-and-take” discussion’and thus developed a sense of self-worth and trust in others. The in- .
dividual student was aware that he had an impact on the class. We also tried to build asense of -
.~ ."togetherness and cohesiveness within the class by what was.said within the meeting:itself, We
© ", felt that this was important since the students worked individually for a good part of the day.
. Fof instance, in our meeting we might discuss the direction for the day in‘regards to the sched-
" qule. In a sense, we were getiing them “Psyched” for it. We would discuss various activities to
do and possible paths to follow. We also used the meetings to"discuss gripes and problems.and -
~« decisions thiit had.to be made by the class (i.e., 860" was given to the sixth grade class and we
. ghad to décide how to use the money). Anyone could call a class meeting forgsomething he fele
* was imporfant. For example, the girls in Esther’s room warited a meeting because they were
“not included in the recess punchball games. They were used as a ““show and. tell” for the stu-
" dents to sharc-anything they wanted to talk about.or show, Current events and issues were also
7» . discussed. Mectings were.usually one-half hour in length. IR BN '
... Through these incetings the students developed a sense of fecling for-the other person.. =~ = "9
.- They realized that oftentimes people would unknowingly hurt others. This ‘inc_l‘ud'rdlh'ux‘ting T e
;.. the teacher who alsg called meetings when she felt students were being treated unfairly, mate- IR
rials were being left gut,- jobs weren’t being done, animals weren’t being taken care of properly,
thequality of work was not up to'par,ete.” = . . R

G

o * Meetings were often held midday-to share interesting things students had done in the N
5 . - o q 1 . ‘. N . . 4 : N v N . ) . ‘ ) - . - : - *
morning. Students learned to really listen and often got excited about things others were do- = |
- 'ing. This.interest sparked later dialogue among the students, The students also became aware . -

of a sense of gurposc in their work. They felt that othgi‘s ;:i"féd-about what they did. and that | o

-what they did wasn’t just work for the teacher. o L el e
" Therefore, the meetings weré an integral part of the program. In total, we had a mieet-
" ing every morning, and perhaps oné or two midday meetings per week to shage classroom ex-
. periences, We also had meetings: any other time when necessary to discuss problems, concerns
_ and complaints. We made it a point to talk to our students often. This let them know we cared |
———__and other students cated. They knew they each made a difference and that it was indeed their
Lo ) classrootﬁ._ _* : Mﬁ_‘\‘_\ . - S _//’-.
It ‘was convenient for us to have a large block of time in the morning forworkingon -
__ schedules-and giving lessoris. 1t was possible for us to arrange our recess and lunch periods to fit
f¢ - our program. Our day went from fgirly, qitiet to less yuiet and our activities were in‘accordance -
- with* this plan. This was because some students liked to r#ad or concentrate on math early in

) ,the'day'and wanted a quiet p’él;_io_d._, '

|

[

!
[
|..
!

|

v ————
- +

~ We found it best to pass out a new schedule each Monday which differed in'some way '

from - the previous week. For instance; for creative writing, one week students could bring in -
pictures of man-made atticles every day and write stoties or poems about them. Another week,
students could choose a theme such as a mystery and develop an involved story over a week’s
- time. Sometimes we replaced science tesearch and projécts with more manipulative science ex-
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y _

periments.' We sometimes replaced creative writing with public.s ;/aaking. We occasionally

. ‘dropped a subject for a while to do in-depth rescarch on projects. Every now and then we
- added new activities and materials based on class interest-We tried to have several on-going in-

dépendent projects to further develop a sense of cohiesiveness within the class. These projects -

' are discussed throughout the book in various- subject. areas. Also, adjustments were always
~ made for individual students who worked slower or faster to help them 4long or to get them | .-~

“check more than 10 to 12 jt

. -reviewed daily. We checke
“morning or during activity

- work was kept in the folder 2 _
" that he could discuss: problems and ask questions,-and we could comment: to him. about his -

. ' interested in somje topics for research and experimentation., .

The. 'st.ud“c,x{ts filled ou;' their sché_dulésr'.";l;ily and: could 'choose w_héf»sﬁbjects tln-ey'-."".

wanted to do and when, but they had to complete the minimum requirements at school or-at

- ture to work from. By givinig thé students an opportunity to record their work, we also were
~‘giving' them immediate reinforcement. Most students felt a'real sense of accomplishment by -

fillirig out their schedule and felt very secure withit. . " 1"

" We-chécked the schedules at the'end of each day. lt was convenient to have-each stu-

- *"_Checking schedules is a very important part of the program. It was_:difﬁcult'%r us to
redules an -hour.” We divided the class in'tc;) two groups, those

checked every two to three days and those whose :

the students that had gone for longer periods of time alone in the

eriod: The others were checked at the end of each day. All the

d the student was always present while his work was reviewed s6

whose work only had to be

" work and progress. As time passed, some students could work for an entire week without being:

needed ‘miich more direction in plantiing their time and working independently. Some students:
even needed their schedules made out for them on some days. But even these students bene-
" fited from the few choices they did make in their day. Students felt more confident and inde-

o . .

pendent when they were allowgd to make decisions-about when to do what.

ose work-had to be

_home. They had to accourit for their. day by.imarking their work on théir'schedules. Not only - .
‘was the schedule an organizational .tool for us, it also provided the. student with a basic struc- -

- dent make weekly a folder from construction paper to which he attached his schedile and in-
~ serted his work. This way his day’s work was easily reviewed. AT -

. There was a place o the_boa:d to sign out for the bathroom and ,Iibréf»y. There wasa

/ YV
Lour students’ ability ¢

~There-

and confidence also to

attitude and -perforpiance of their childien. One mother. came in and told’ Esther how her -
daughter used to spend a good part of the morning dilly-dallying about which dress to wear to

f-timeés-tn-a-day-throughout the year wh'?'n":we"s::{ﬁf»i“tﬁﬁ}&\'}éiﬁérﬁs m
o é(ni_tia_te activity and work independently, This incredse in independence -
ok place outside of school. Many parents were pleased with the impoved

 limit to the number of students out at one time. Even this privilege was a.decision a-student .
_.appreciated and learned to m§ke. - T " _

school. The mothér would have to pick the dress out the night beforeso'that the child could

get to school o time. The mothet was amazed at the gitl’s sudden change in behavior when

' she now lai'd'?t tier own clothes the night before, or just got up in the morning and quickly -

- plat something on. She also notited her daughter’s increased independence and responsibility in
-home-duties/ - / T R S v

- reviewed and-could go:on contracts. Othiers always needed to be checked daily Beééﬁ's—é—théyxi;_w




' Log, Record Keepin{gfaﬁ-d;:Evaluation -

lndividualiz’ing a~classroom is a total process and a kind of feeling. It is, not easily

students, . . . -

-

" measured ‘Bumerically, but shows up in the atmosphere of the room-and inthe attitude of the

e . . . @ i - . -

. Perhaps the mostimportant part of making a rooin more infornial is keeping track of
everyone. This becomes quite a chore when everyone is working at a different level. For our.” " -

. o Ty - - , vy 3 ) o - : g
. program to work; we'had to have a general idea of where our students were so that we could

g help them at the right timie-and discuss difficulties and interests with them. In Esther’s room, - :

there were two student teachers, and it was important to know what.each was doing with the

Log. The Lo consisted of a loose-leaf folder with the names of all the students. There was also
an alphabetical Tisting' of students on a sheet of oak tag with the days of the week written

- across the top. This list was made out weekly and clipped to the front of the folder. Each time

. D .. e ' o ) o
someone saw a student during the week, she checked the day .and .the name, In this way, we -

" made sure that we saw each student during the week and did not miss anyone for any length of . |
' time. With some, it was not necessary to talk about their\work, just talk with them and get a-

sense of what they were doing and how. they were feeling. ¥t was.amazing how, at'a glance at

the record, we could. sée that we actually.didn’t speak with some kids for four days in a row.

This could easily happen; esgecially when we were:spending a lot of time with the slower stu- .~ '
dents or the top ones. The average kids wege often left to themselves, but a check of the Log

would advise us. of this‘fact. In the notebodk itself we wrote anything imp&éant we did with a.”

7. student or_that needed follow-up: For inébance, if Esther had worked with Lisa on fractions - "

~ keeping track of interests and work. . ———

~—"Here is a sample-page from the Log on John M:.

L e room. L -

“with pattir'n blocks, she would write this down along with any directions she had given her and

her progréss. In this way, Esther’s student teachers could pick up on Lisa if she was not avail- "

" -able. This record was also valuable and very helpful when reporting a student’s progress on re--
" port_catds. Alsewwe:gecorded -any significant-social-problems-or insights into-any' student’s~ -
~ particular actions. Ofténtimes a student who has had some difficulty at home or in school dis- .

“closes the fact when,talking to one of the teachers in the room. Esther would then have a

i)

: beiter.u’%d\er's_téndip'gfof the student. - - S o

. Of ourse;%- was imperative that the Log be kept up and read often. Even when one of -
us was the only teacher-in the roon, it was a valuable tool for evaluating student progressand . ~

{ e o
PR rreee sy

T 9/18172 Slow to settle:down, Has problems in plénhing time effectively. -~
Contributes in Social Studies Class — knows a lot about laws.
19/21/72 - Asks many questions. Needs constant reassurance that he is doing
. - thecorrect thing. L S E
9/2572 Took Graphing test — 75. Went over test with John, _érrorsvin the
o ~written problems _understands concept.-| ‘

10/3/ 72‘ -}ahn asked to tove gdmeughére else — fee_ls that he and banhy_ R
: -~ atk-too much. 1 to_'lic{ him he could selecf ano"the"r locatior; in the =

”‘.,-'.

ol

o
19

“students so as not to work af ‘cross purposes. To handle this important task, théy developeda - -




| : oo
\ L0 .
. L . '
' 1
i e .
i .
. S )
[ i :
-4
: : s v B i . . T : : L
‘ ) . . . - . : . . - . s . o)

. 10/10/72 . John has asked féwer questions dnd seems more confident incom- - B - e
SR B _pleting a task without checking if he is doing it right. Has beenex- .. = EPYS
o 3""}3{5{‘§emé_ly- consciéntious about doing work. Takes home extra math ... .

higlitly to gef ahead on his math schedule. . T

: _' 10/15172 - . Very creative "s‘tor'_ies.’Needsgto wotk on purictuation.and spcllmg S
{48472, Wrote an excellent play-Asked to peiform it involving other class .~ .,
w " .members. Willing to practice after school. We decided he woulddo -~ = "

 this.instead of his book'presentation.” -

" 10%&,&72 John worked right through the chaos of the class putting out the: N
" newspaper in order ta complete his schedule, . .. o
'. . Lo ."J", AN S i .‘ . . S s . R . P o .::‘, i ,L' .. ‘,
- 11/2/72° Improvement in his spel_l_ing.’ Coiscious now’ that ‘punctuation is = . ., - ,\_; e
- " necessary. . - AT : T

- In eévaluating our students, as to performance in.this type of classroom, it is increasing-. . -

~ly difficult to puta grade on ach’ieVeﬁﬁ:nt.,!n,_v}ém'lassnoomg_.,vge‘f tried to ‘telaté individually - -\ e
‘with students and make an assessmentiof a child’s ﬁfgqgijesé' in terms of his:ability and his pur- " ,\\"\f T

" suit 'of aiswers to problems. We observed what’a_child did and what he did not.do. We wrote, 4o

. ».comments several times a week in the Class"Logy nGting’ such thihgs.as the projects he was ~ * -1
* .. working on, an,,)er. difficulties he was having in‘any academic vein, sorpé,‘ihtqrestix_igl:gﬁéhttibqtip‘n‘s el el
" e had made in sharing time, behavioral changes'we had foticed, or anything élse which.helped: -7

" us assess the child as a whole. * -+ L S e B

..~ We had ‘a reporting system that was checklist- and comment:based. With two of there- | "7
ports, parents had a onference -with-the teacher. We found the Log invalugble for making an. :* <
assessment of a child’s growth during a term and reporting it to parents. T 0 E v

L . . . o ek , i RN 9‘.;':. R ) . ) o | " , . ‘ B ,"'..v' . - {
-+ In keepingrecords of daily work, we made comments on the student’s schedule. At the . - = o .
. end of a week we collected the schedules.arid kept them.on file. - - R R R

Ty oee . Pl

. A.sample schedule with comments‘appeats on the following page. - / S S
. -7 A e TR :;,"'_.4 e B A oy o A o ‘ .‘,: B

o X . . - Lok L ,*'i" .". s o ',l, C .. L o ] —f'_.)’ . o

" In math we usually kept a record of test scores after a st_,udent,,gom%leted 4 math pl_afn.‘-'- Lo o
Information such as the books a student has read and the conferences we had waskept. -~ . "

" in a conference hotebook. Other scorés in individual labs™ich as Pilot Library, SRA Kitsor . s
Grolier Enrichment were recbrded by the'students in theirfown’ record books: These were.re-" -~ .~ 7]
viewed. periodically and at the end of cach term to gi_ve"a_}-fiﬂhasses'smént:of a student’s progress, -
in reading. | . C e " Tl o -— . . . ) .1’_“1 AL

/ . coL ey "‘._. . . . - . ,).

" We found it difficult to get away from _gra_des;'entirely. Out.students found this difficalt  F
~ and often asked what a particular comment ‘on their paper. meant. We gave gadeson testsand %
on sotne long-term projects. We used comments on daily work in reading, language and creative © -«

writing. This was a gradual inovement away from grading for both the students and us, We felt
- that by deemphasizing grades and the striving for an “A” per se helped the students form a |
more positive (intrinsic) attitude towards schoolwork, - . <. N .o

B They also began to think moré about gc'ii'ng further into iopics because they were inter- ..

.« ested in them rathet than- doing it for a grade or to fulfill a requirement. For i stance, Esther .
. E KR . R - ‘ o . . . . . _. » } .
. : y 3 ) o ) - . ] ! 3 £ ‘ ‘ . Lo . i, \ a
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.

- remedial division group, this girl came to it Now, i . _ |
she probably wouldn’t have come to the group since it-would have been admitting that she

- ‘needed practicc on lang division so she made the decision to.come to the group.: ..

- tem was comment-based. If it hadn’t been, we would have had to find some way to quantify
ourgrades. . . ooty e . O , .
N YIf the environmient permits it, anyone can learn 'what he = .
chooses; if the individual permits it, the environment will teach- - |
him everything it has to teach. .. .. . It is highly possible that . -
what is called the talented behavior is simply a greater individual .- " \
_capacity for expressing.” . -]

o , ‘ Improvisation for the Theatre ..

We must also stress that we were able to deemphasize grades because our reporting sys

- N

had a student v;hg was very bright in’all academic areas, especially math. When Esther helda'
f she had only been concerned about grades,”

wasn’t an'“A” studént. Also, it took time away from her other work As it was; she felt she .




~ " III. PHYSICAL STRUCTURE

Y

/' ‘Do ybu ‘need .t‘o_'change your classroom physic'al!yf‘ 1f so, why? We ask the quest'ibﬁ'b'e- ,.»

cause many teachers have changed the physical structure i their rooms and decided the room

~

was now free and open, However, we felt it was important not to change for change-sake. We
knew that ‘we would have to know why we needed a particular. envirdnment, so any change in

" the physical arrangement of thie room came-as a résult of the change in our program: All our: '

" physical changes reflected some need. As-we began to ‘individualize our rooms and develop
. materials for each subject area, we had to establish different areas within the room, so that sta- "
. dents would know where to get the materials they needed as they worked. For instance, we .

wanted the students to be able to perform experiments in science when they were assigned to

or chosen by them. Therefore, we needed a place to. put science eejuipment; of all kinds.-Our

 science’ area consisted of a work table and a set of shelves on which to store équipment and -,

‘activity cards: .’ .
. i ' ‘-

_ Our first physical cl.lahgeu'came a-;e; rééu'.l.t{bf_ a.change in tl';e 'fead;ng' progt'afh and a dis-
. cuission with the class. The class decided they would like to have a rug on which to sit and read

when not ‘at their desks. They als~ wanted it to be a more quiet and private area, So we made a
-divider out of tri-wall* to section off a reading aréa which also held magazines and paperbacks.

© . We laid-al.rd‘g,that' someone had donated and-we had our readiﬁg'_cérhér.

- We went through a similar process to organize a.math area, We pui_:’ all the books, games,

shéets, cards, and manipulatives that had to do.with math in a couple of bookcases. We made a |

table out of tri-vall that was low to the floor so that students could sit on the floor and play
the games or use the materials there. - - ' o :

'

' Since we often had students working together, we arranged'the desks in grou,ps of .fourl_'

to six. This also conserved space and allowed for more communication among the students. .

We'also decentralized the teachei s desk so that we could discuss work with students

more privatel"y_{

We rearranged our rooma few times during the year whenever we felt the need for it.

As more areas were crcated, there were more places for kids to go and thus more -

mobility. This, of coutse, was a big change in the room and at times seemed chdotic. We dis-

cussed with the class what movement was necessary and what movement; was disrupting or in- -

A

“ffi-Wall is~heavy',corrugat,ed c'ardboard- that is fairly strong. It can be.'obtained at Workshop for Learning

- Things, Bridge Street, Watertown, Massachusetts, “The sheets are 6 feet by/ 8 feet and'are' very good for making

tables, stools, shelves, etc. - - : ‘ /

-
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I 'terfering. with someone’s work. As we worked into-our pfpgram we felt more relaxed about the -

N  mobility in the room. At first, kids were excited about theé novelty of moving atpund and
/" walked around a lot. But soon having a different place to go.to do things.became very regular

o to.them and they.worked well this way and were able to work for longer periods of time. We
| alsa couldn’t expect kids to work constantly. Because of the different structure anfl program,
| their behavior- differed from just sitting quietly at their seats all -the time. Often a student
* would get up and chat with a friend or look out a window or talk to an animal. Just/as t¥achers
"needed breaks, so did the:students. It was this newrelaxed atmosphere that made the classrooni

- so-pleasant for everyone to work in. . R ’ A‘ e

"




" IV. READING

. Reading is one area in which.individualization is important. Even with the more tradi-
. tional .methods, . the teacker had reading groups. This indicates an awareness. of the différent

‘reading levels that exist within a class. Jane was given only basal readers, so she stored most of

them in her closet. She kept out a sample of the different books for remedial help. Somie were

- < cut up into mini-stories that kids read and made interesting covers for, There were only a few

paperbacks availible, so she went t6 both the school and town libraries. Every student selected
* -a'book he wanted to read. Kids got really turned on to reading when'they could make their

~own selection. It was all right for kids to experiment for a while with different topics and -
~levels. Some kids chose easy books at first, but.Jane suggested more appropriate books when- -

“ever necessary: Jane brought in books dealing with a variety of topics to excite'and motivate

the reluctant réaders.

. After ‘the selection of their first independent beok, Jane administered the Stanford
‘Diagnostic Reading Test to the entire class. She scored the test and obtained a stanine for each
subtest and a grade score for reading comprehension. Then she made up-a class profile sheet by .

substituting student numuers for name<.. This sheet shows. at a glance the range of abilities in

each area of reading measured by the/test. Directions for making class profiles are given.in the -

Test Manual, qu a-samiple of the Cla?s Analysis Chart is given on the fqlldwin‘g page.

Based on the Profile S‘Eé'evt_, ét'udeﬂfé 1 and 4 have earned above-average scores on the :

Reading Comprehension Test."Student-5 obviously needs help in the area of comprehension;

. student 3 needs help in the decoding skills.

- Jane grouped the students who needed help in syllabication and sound discrimination. -
Two to three times a week she gaveglessons using the dictionary,iworksheets, SRA kits, trans- - . .

“parencies and cards. The students yLJbrked follow-up sheets and cards independently and were

checked off on their schedule. On lother days, Jane formed informal groups who needed help.

i comprehension. Shie'started by jusing short seletions from Junior Scholastic and Newstime,

articles she reproduced from the hewspaper,'and magazine stories for improving comprehen-

sion. Stories from Basal Readers were fewritten and illustrated for the younger grades by-this
_grbup. S " : 2 ‘ o S _ o _ ,

- However, the m.ain focal point of the reading“p.rogram_ was the réading of individua],ly_l

- selected books by all studeits. Once the student.chose a book to read, we discussed together
 the minimum number of pages he should read daily, This minimum. gave the student some idea
read. Later on, we dropped the minimum requirements but in the beginning we felt the stu-
dents needed this guideline. Here also we considered individual rates, and the minimum require-

" of what was expected of him and was patticularly necessary when selecting his own book to"

ments varied f:om five pages-a day for the slow readers to 25-plus pages a day for the more

fluent readers. In-this sixth grade class, the range went from one student who read four books

all yeat to-another who read. a book a week. Adjustmients were thade for the student who saw’
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thie reading teacher and for another who couldn’t handle the reading of a book. This student, -
Greg, had a learning disability apd couldn’t retain the theme of a book in his mind. So he began

" by reading short stories and magazine articles. and having conferences on them, Eventually, he
read books that had a collection of short stories and by the Spring he was.able toread a full- >
length book of 100 pages. We supplemented the program by assigning different things to recad—

newspaper-articles, short stories and periodicals, - |

'A.fté.r_ the student selected a Book, we had him filbout a'.sli'p_ on it -

. EXAMPLE: - - .
' St:ﬁ;“deiz'i'Nahte_ e _ | . ‘_ : l :
Name of.Boék_ S o Auth'o.r:_;._'_' - AT g
h Number of pages - 5 T Lo
* Date Started .- o DateFi"fﬁhéd,.' ——— "
g .Conféreh'ce-tDate:‘ ‘. IR - (filled jn by'teaéh.ér at conference) .

- The student estimated the date for. “Date Finished” by taking his mihir’mim'reqﬁire- . S
ment daily page 1umber and dividing it into the total number of pages in the book. For ex- S,
~ ample, Mike D. read a minimum of 15 pages a day. His'book had 195 pages, so it should have - - . V.
~ taken him approximately 13 days to read the book. He added on 13 to the date he started the . .
book. After he filled out a slip; he put it in the Book Slip Box. We used these slips to make out " -
 a listing of -all thie students’ niames and dates their books were due. This was an easy and quick
~ way for both the student and the teacher to know when the book was due and that it was time
for a conference. 1t helped us keep track of where the students were. S

_ When a student completed a book, he put it on our desk and signed up for a conference .
on the board. We either read the book if:we were unfamiliar with i, or we used various kits,
shects-or available books which -gave summaries of books and questions. Spme of these are .

- Modern Curricilum Press, A Guide to Reading Enrichment and One to One.>

~ When we read the book, we -made a conference card on it. The card contained ques:.
", tions on sequence, factual recall, main idea and inference.* These cards were valuable and were
~ kept in a box. Pooks becare repetitive and we could always refer back :to the cards we had’
'miade out previously. At fiist, the task of reading so many books and making out question .
~ cards seemed insurmountable. But we felt it was important to read the books since it helped -
creaté a’certain rapport with the student during the conference. The more able readers made
up cheir own confererice cards on books they had comnleted, and these were used with other S
“stadents who read those books. .~ .-~ T Y

_The Conference B ]/,

. The first time we gave a conference to a student, we were more petrified than the stu- .
dent. We had never .really. discussed books with students or talked to themon a one-to-one

* basis. We tried having a conversation with one of our students without asking a question, It
was difficult! - - ' o S

'y fS:eg end of chapter for sample questions, B '




o - Students should be aware that the conference is not- to. “test” hlm on h1s readmg, but-
A explore’the book with him. This was an: opportune time for the teacher and student to ex-
' chani_,e ideasdand oplmons around a common experience. . Children viewed the/initial confer- - . L
ences as a threatening experience, ‘However, once they had a conference their attitude chglr' red '
to cn_)oyment and key looked forward to these few minutes spent alone with the teacher, '

We set asbde a tlme every day or every other day to have conferences with studehts. W.e .
had them sign.up somewhete on the board when they were ready for a conference. We, found : a-
+" comfortable place. in the classroom to tonduct the conference and made the student feel re-"
. laxed by askmg him to tell us-a little about the book. After we asked our questions, \;Ze had the
student select a section of the book to read orally. This was to chieck any of his difficulties.
'Sometimes we had him make upa questioni card on the book which we could use in other con- -
“ferences. We had a notebook in which to record general comments 6n comprehenslon .md
. readi gand to note spec1ﬁc problems. .. . o -
u Aftcr thc student had hls conference w;th us, we dlscussed togethe., ways . of sharlng :
the book. Depending on the type of book and the student’s own preference, there were'several = -
, thlrigs Ke could do. We changed this list every other. month just, for varlety Students often con-
~ tributed thelr ideas for book shar1ng : - : .

>~

¢ .

. 1 ert\. a play on the scene ‘he liked best and get other students to- help him act it .

e oun” o | o |
Y .’M.. Make a puppet show around the ‘main 1dea of the book ' N : __{{
o T3 Make a diorama on a scene from the book." c '
/. .'4. if it is a biography, dress up as the person and tell about yourself entertam ques. .'
/7~ tions, and see if the class can bur:ab whio you are. | ’
o 5. Have them try and sell the book to the class by tellmg the main parts. The person '
i .+ who buys it can read it next! o
B ?_':-;’-" _ 6. ‘Write a rev1ew of the book for the class newspaper. . . »
) 7. Makea sude show of the book for the class. Use blank slldes to write. and draw S
,l A : plctures ‘with muslc and narration to supplement it ' ‘ )

8. Writea newspaper arttcle about the book or the exc1t1ng parts init,

9. Have the class write a simplified version of the book making their own 1llustra-
" tions and cover. Others could read thls m1n1-vers1on to see if they would llke to

read the book N |
10. Do the same as Number 9, but grve ,the m1m~verslon to alower grade. s

11,  Write to'the author and/or the illustrator and ask them any- questions about the
book.. Generally, the authors responded and answered i inquisitive questions like
“Why did you write.the book?” and “How did you name the main character?”

12, Make a booklet from copled paragraphs from the book you've read. Each one
" must be descriptive. You should be able to form a mental picture from it. Copy
paragraphs that describe animals or’ characters or a descriptive, excrtxng scene.

: Have the group draw a picture from what you've written.

13. Make papier«mache, wire or plpe cleaner figutes of characters ina settlng from the .
- . book." ,
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Play “Character Chain.” A leader names a character from his book. He calls upon
" a player in the group to respond by naming another. character fram any book
whose narne ‘begins with the first letter of the figst or last name of the leader’s -
- chosen character, He hust do so before the leader counts to ten. He also must -
| »~ name the book from which he took his charactér. If he can’t do it during the
1 Lallotted time, he is out and.the leader calls someone else. If he gets it right, he

becomes the leader. - - o
| 15, ~Same as above—“Name the Title:” Group leader calls out the name of a character
" in a book. He calls on someofie to give the titlé of the book. R
16.  Write a lettet to a friend. or” the librarian recommending the book and cite the -

specific reasons for such a recommendation. .~ ST -

"17.  Cut out a Sunday comic strip with characters likg those in the book you have. -
" read. Example: Mutt and Jeff characters (2 men, wife and mother-in-law). Write
_in a ¢onversation that your characters could have, matching it with the action in
o thepictures. - 0 S
18. Make-Believe cards. Pass out cards to several students with a set of. directions.. . .
- These directions pertain to something a character does in your book. Example: if
you read Racing Mechariic, you could pass out a.card with directions to make be-
*_lieve you are a mechanic. A person could make motions to show changing a tite or
fixing the enginé. The group tries to guess the directibns. This can be don¢ before -
you tell about the book. .

© 19, Write vocabulary words from yotir book on 3 x 5 cards, leaving space for defini- RN
"7 tions. Put the cards into a box. Divide the group into teams. Each player drawsa =~ &
.card and writes a definitien on the card without the use of a dictionary. The teams e
~ line up for a spelling match: The first in line on Team A reads his definition to the
first player on.Team B, If the player on Team B identified the word, he makesa |
. point for his team. If he does not know the word and it is agreed that theword -~ — - .
was clearly defined, the player on Team A who read the definition tells the word ~  *
. ‘and-scores one point for his team, Player 1 on Team B then reads his first defini-,
“tion to Playet 2 on Team A. The last player on Team B reads his definition to the
first .player on Team A. The team with the'most points after all the definitions
A have been read, wins, L ST L :
20.. A Dictionary Game: The person sharing a book selects 10 to 15 vocabulary words
" from his book. He looks up a word and jots down.the page number and the col-
umn. He divides the class into two teams. The first person on each team has a dic-
tionaryi;He. pronounces a word'and the people look up the word-as quickly as
possible., The first person to find the word shouts out the column and pa.j¢ sum-
‘ber.” A point is scored. The dictionary is then passed to. the second team. The - A
game continues until all the words are looked up: Highest score wins. o . s

~ Some class prdjects were: |

: Vote for the book of the month. - ‘ . |
'M'ake.a_l bulletin board display of new words found in reading,
Vote for thé best author. L

Eal ol

Vote for the best mystery, fiction, biography, non-fiction, etc,

JA
! ’ o el
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5 tudents th : . S
I 6. Havea poetry:r_cariing’or seancé. . .. // '
L Have a.book swap day. . =~ = - o o )
S .' = .. 8 -Have some students make a tape 'of a book that can be listened to on_'heacl_set's o
3 “)hlle readmg the book. / ; A '
A '9.." Have students act out main parts| rom books and have the class try to. guess whlch' o
,book the scene is from.- - . : , .
- 10, - Have some klds work with' the liprarian’ ‘and have a “Mystery Month” durmg whrch. - I_'"
N ~ they could make dtsplays, ha . readmgs and plays related to the theme of the .. ";
vt month : : . | 2
S lt was not necessary thiat a studeny share every book he read since thls became tedious.
= It was up to the teacher and student as tgfhow much-he liked the book; dnd if the book lent it--
& self toa prcsentatlon we would suggest 1at he.do an actrvrty with-it. - |
. | Wlthm a few days of the con -rence, the student should have chosen another boolc B
filled out a book slip and the teacher have recorded the next due date. | ' '
" Other ideas we found useful for supplementmg the readmg program were:"
S 'Magazme raclc _teacher gan assrgn 1nterest1ng artrcles perlodlcally /
o2 ‘~Newspaper rack— great/ for class. dISCUSSlOnS on controversral topics or Just for fun
 reading, _ , /,«, : o
3.. Readers” Dlgest for CJ ddren ST S
" 4. - Scholastic lndrvrdu/allzed Readmg Program .
‘. 5. . Phonics and skill shieets for remedlal work—can make ;(em up or tear them out of
- old workbogks and texts. - o S , |
N 6.. Envelopes contaifing: cut-up comics for klds to put: in order to help wrth sequence -
Kldsenjoythrs : . - o -
P 7.  Stories or pictyres made up by students also cu up to help w1th sequence. .
8. . Crosswmd 7&2168 made: up by teacher and/o students. . ' - _
. 9. SRAKkit, G olier kit, or short stories cut ou /from books to help in specrflc areas.
10, Ltbrary Sampler-—Learmng Research Ashociates for kids to sample books for
_ : future reading and to develop an appre tation for literature. Kit contains excerpts
. B ‘ from bogks and summaries of some o kids can sample a new book to see if he
td - would lrke to. read it, It also has som work on more speclfic readmg problems. L
SAMPLE QUESTIONS FOR R CONFERENCE CARDS R
In making up the confercnce card-.we had questlons of varymg types.. The first ques-
tions on the card were related to recalling specific information from the book. Then we asked
questlons thatwent beyond the book—inferential-type questrons '
Here 1% a sample of general comprehension questions:
1. /bescrrbe the main charactef of the book.
s ' | |
g o
\)4 ] _ Y / e ' . )
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Grve the main idea of the book

Does any character in' the book have a problem to solVe"

What event in the story did you ltke the best? .

2.
3.
4. What makes you like one character more than another? .
5.
6. Did the book end the way.you wanted itto? o A
7

How did the story get the title i it had? Do you feel it is approprlate?‘.' L o | L

’A:Here 1sasample ofmferentral-type questrons o [ L L /
1. . D6 you thmk the story could have taken place in another txme and another loca-
: . ~ tion? IR L : : )
a 2.7 1f- ou were the mam character in the book would you have done anythmg dlf A
. .ferently" ‘ : . 2 5
300 yon weré'the author, would you have ended the book dtfferently? B
4, . Have you had any of the experrences that the main- character had?
5. What makesagreat mystery?, R LT PR L R
6. If you were the mvestrgator, would you have gone about solvmg the mystery the ‘
~ sameway he did? A S o
7.. _What ‘make$ a champion? T / / |
:8.  Whatis your favorite sport? Why ‘ . e |
9, | If the. animals could talk like the ones in this story, what would you ask them

<

10. Descrlbe how the author fele : about ammals. T ; - E
11, Would you recommend this book to anyone in the class. . N o

There are many other types of questlons ‘and Cert.nn questrons can apply to any book

It'was o easy job changmg our reading program to a more mdxvrduahzed one. There '
_was alot of organization and recotd. keeping involved. Since. each student-read his own book at
his own.fate, it was easy for us to lose track of what was going on in the room..The student
~ could also becomé overwhelmed if he did not keep track of his reading.. So it was important for -
both of s and the student to keep due dates; conferences, and sharing c of books up:to- date. - _Ad’ A

For var1atron, we added interesting: supplementary material to the readmg program
periodically. Class or group discussions on newspaper: or magazme articles are often excmng
} Class plays on favorite stores can be fun o




.. We felt math could be an exciting subjec

- could‘ make the éubjeqt' fun and alive, we could in_siill-’this~exci_tement-in.the‘ studént.

_ Esth.qr‘to_ok Sverfa'class in the middle of ‘the y,eé.r.-l-ler s;peciei_l gubjé'c,tf\ﬁashrﬁéth. It .S‘o
. happened: the previous teacher didn’t particularly like. the, subject and as a result, the class

- kinds of games, concrete manipulation of objects, ahd in many homémade individualized cards

| It was important for the student to feel some control over a subject and to have some
- confidence in himself to handle it. This:was especially true with math. One approach we, found

- Watertown in ‘which“Jane was one of the participants. This program used three different texts,

 program using the books that were available to her in her system. -

text was geared to the average studerit. Math became more-interesting to kids because they
“could use math texts with different approaches. At the same time the student was learning dif-
. ferent ways of attacking the same problem: . - o -

separate programs.of varying difficulties. (You can make up 3 many programs as you want on
~each unit.) She found three to be satisfactory because it covered the range in her. classroom,

_in a program. The placements ’ﬁn a program were not final and she frequently moved students

from program to program. Esther supplemented the plans by bringing in pertinent games and
.- manipulative activity cards, and she gave lessons whenever appropriate. -

33

) ¢ for our kids and for us because it lends itself
to many manipulative activities, Many teachers, however, fear-math or feel uns\\iré.qf the sub- -~
ject. Students sense this insecurity and many of them feel this way also. We thought that if we

" hated it. Actually they didn’t understand it and were afraid of it. Esther involved them in all o .
" which taught particular concepts. Soon the class didn’t find math so ove whelnling and foggy..
Esther had laid thesubject out for them and exposed them to various'mgdes of learning math, .

. " successful was a multi-text approach. This program was developed in a Summer Workshop in/
' 'games, manipulative. objects (Cuisinaire rods, pattern blocks, cubes, etc.), and homemade acti- -

. another rather concrete in approach. The third book lay-somewhere between concretetess and -

‘abstractness. In the Workshop, Jane went through the books and iade up individual programs .
on eich concept. There were. three different programs varyiiig in difficulty. Program 1 was "

. more difficult and dealt. with more ¢onceptual programs; program 2 was similar with mote con- .,
. crete problems assigned; and program:3 was for slower students and dealt mainly with concrete
problems. Jane then used this program in her class. Using this idea, Esther made up a similar.

-~ She used the classroom text as a base and tried to find two different math books to ,

- complement it. All that was needed was fivé copies of each book and the Teachers’ Editions. . -
She selected a text that was more challenging for the top students and a self-explanatory text
with more concrete examples fot the slower ones, Here Esther truly assumed that the classroom.

Once Esthcr decided on her ﬁrsfunit, shé:_took the three'bookg ‘hﬁme and worked ou;

~ She used the diagnostic test along with her knowledge of the students’ abilities to place them -

vity cards. “The three texts chosen differed in approach and style. Orie was very g\:q?é;‘ual; R




Whenever. the students had any dlfﬁculty, they could ask a classmate or ESther for

_ help. There were times-assigned to see the teacher if a new concept was to be learned. Lessons
were still. given on problem areas, or to teach new concepts to groups ¢ of krds. Cumulatrve tests
-were grven at the end of each unit.. |

o

In"Grder to initiate_this type of program in the. classroom, Esther made up a dlagnostrco

+'test which contained a sar@irng of concepts, apphcatrons and computational skills. In this way
“she could discern the various weaknesses of certain-students. After the test she decided the
 units of study. for the-class. Some of the units included place value, problem solving, 2 addition;

subtractlon, fractrohs multrphcatron, dxvrsron symmetry, decrmals, and graphrng

—_— . . . . 7.

'0

Suggesttons and a Sample for Implementmg an Indivuduailzed Math Program | _' L o

Each child had a note‘oook in which he kept his programs and did his work.

- ‘The student corrected his own work and recorded the score on the top of the page. It
- was unworkable for the. teachef to correct so many pages daily. If we had students who

were irresponsible in correcting their own work, we spoke to them and corrected their

S work for a- while., Also, beforé a student got the Teachers’ Guidg, we: Would initial the, o
' page! It was a quick check to'seethat all the work was“’done. .

.'D—. B
We checked students’” work progress by going over their math notebook dally with

" thém. Somé students’ work didn’t, need o' be checked darly It was s up to us to decrde o
“who could work longer mdependently - . ! :

‘We.made up a test for the end of each unit which each student took whenever he com-
N pleted the unit. Sometimes, if we £t » student was proficrent in a particular unit, we .
gave him the test first. If he did well by predetermined crlterra, he could skrp\all or part
"~ of the unit. - . i '

'i_ We kept all math texts in a centrally located place in the room. S 4 |

.. the room. o

We kept the Teichers’ Edition separate from the texts but also in; an accessrhlj place in

If many students ‘came to us.with the same problem, we got then?together ina group

and reviewed the concept.in question.. - :

We had students work together on fun type actwmes, graphma daca, measurement or-’_ '

o

‘making a mathématical instrument. . . o
We kept students moving through the programs. 1f the program was too easy for certain

students, we crossed out. pages or eliminated problems he already knew. We sometimes

" gave him the unit-test and had him moveon. . Lo s

"~

'We. used mote capable students to help explain concepts to other students. It was mce

to see one kid ask another for somc ..clp on something he “doesn’t get.”
We continued making programs on units, since students moved through the programs

. at different rates. A . /-

- We expecred a minimum requrrement from the students. We founa two' pages adayto
. be about rrght. This, of course; is flexible. Whatever the student/drd not finish was his
R ‘homework,»along with other sheets that were assigried to kids who needed the practlce. .

. 34

;
1




a‘i .
ez

.Here isa sampie sectlon ofa math plan.

UNIT:

C Covers concept o, equwalent fractions, lowest terms, zdent:fymg of fracttonai
. parts _ _ ; o , :
KEY: “MER”- Distove ing Mathematacs -6~ CharlesE MemllPublzshmg Company _
’ _ “HORN"—[Exploring Elementary Mathematics — Holt, Rinehart & Winston,: Inc# c,'
'f‘A.W.” ddtso Wesley Elementary School Math Addtson Wesley Compan
: S '
Program I Program II . Program III

Intreduce  unit to group that . are ready by :discussing - HORN pgs. 149-153.
Have class play Co petitive Fractions, Fractions Aré'As:Easy As Pie, Make One _ :

Spend several lessons-using, pattem blockc and Cuismazre rods for visua stzmulatzon and con o

! ceptudl understand/ng , . B
“ MERp. 76 all AW, p. 124 al HORN P 149 all
L. g 77,710 ) -~ p12519 ‘ o op. 150 qll
\ \AWp12616’ : .MER . 79,1-7 CAW.p. 327, set 20
. _A W Dtscusszon,(p 12 MERp 80, 1-3 , " HORN p- 166 Drscusszon
\'l o e >/ _ : ] '4' |
\. Test 'Test - Test - "

each book on a partxemar ‘topic are used.

on a page always assi ed. There is no need to mclude too many of the same. type problems for

students to do, Thig/is often what makes math a"chore for kids. iscussion” means the be- .
' %ﬂ%pf a dlfﬁcu aspect of the unit and the student should see ‘the lteacher. 3 “tn SR
Activity Car
- : ¢
we ound a good way to supplement our math programs was to make up several cards_'
on varioys concepts for the students who needed practice. We tore out math workbook pages”

and. put”them on oaktag We made separate answer cards or * put answers of: the back of the X

i probl m cards.

For example a card on Lattices reinforces addltlon.

| .4Introductxon tol F actions — Grado 6 — Individualized Math o

I\E‘g:ther are all the problems

SAMPLE: e R
10 11 12 13 14 n

5. 6 7.8 9 |
24 : »0_ > 1 2 3 4 - ;

54 -3 -2 A ’

6+=01 ‘116'++ #0010y =01 - "
C7ee=00 0 4aara =D ey =000 o

2444 =01 : 9+\+++~D -1 <-<—++-[:1 - '

Occasnonally we assxgnéd these cards in the mdmdual programs ot hter for remedial

\

| 4.0
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o work The cards also provtdcd a change of pace | for the studcnts and anothcr modc to w0rk i
- with. We also purchased comnicrcially made carfis and used them in the individual programs,
- and we ran off W(A‘l(Sll(.Ct% rcgularly for ltclp in various conccpts :

Gamesand Projects S o
i We developed many fun and casy math games to reinforce cértain concepts. Many were

" modeled after card games that children already know how, to play and enjoy. They tncludc. o
_ “Cruy Eights,” “Fish,” “Old Mald” and “War.” Herc are some ideas we uscd ;

o Old Maid Fractlons-— s

- a. . Make up 25, pairs of cqulvalcnt fractlons 1c 1/2 5/10 2/3 416,2/6%1/3, 4/12 R
39, 1/5, 2/10, 3/15, 4120, 1/4, 5/20 2/8 1/12, 6/12, 2/12 6/36,: 1/6 2/12 S
6/36, 3/18, . . . . - . t

B . b akc one Old Maid card. The Old Mald could be some flgure llke
- e Four playcrs can play and the dealer deals out all the cards. Playcrs put down any R B
- matches they have. Two cquxvalent fractions make a match. Each player picksa

¢ ‘card from the player to the left of him. When 4 player has.a match, he discards

i« ¢ thetwo cards. The plhyer who is stuck w1th the Old Mald is the O'd Maxd This
L J ‘gamc may bc varled in many ways, . N | |

i

Variatlons—— . ' - '5 W

a “Matching multiple problems 2 x 3, 1,3( 6,5 % 2, 1 x 10, 3 X 6 9 x2 3+3+2 -
© 4 x 2, ctc. The degreesof problem. difficulty can be varxed o :

b Matchlng fract:ons and dccimals .50, 50/100, 7, 7/10 2, 2/10 :
,ef’/”Matcrxntg perccntand decimals .50, 50%, .7, 70%, .2, 20‘7 e

- d. Matching division problems 25/5, 5, 12/4, 3, 6/3 2, 10/5 2etc, . |
©_There arc many. othcr matcltcs that can be made ' |

2. Flsh—~ ,

Tlns gaine is plaved lxke the card game “Figh.” Make a dec of cards (52) usmg matches
. a8 above. Dealer deals seven cards to each player. The object is.to get as many packs a
possible. A pack consists of two or four cards that make a match, i.c., 2+ 4.1, 2% %

5 + 10, 25 - 10, A player may ask for a “5” card from the player to his left. [fhe do
not get it. he picks from the deck. The player with the most packs at thc end of the
game (when there are no mor: cads to plck from) wins.

v

3. War and Crazy Elghts can be made 5 a‘oove usmg the rules of the card games them: -
' J'sclves .

We sometimes uscd fewer catds and varied many of tllc gamcs . Kids also cnjoycd malf y
ing. up games and we often asked them to doso;. _ wmﬁ P

‘For convenience, we include at the end of this chaptcr a Mlist of commetcial games . °
‘ whxch we found helpful. We've used most of them and the lt‘.‘tcls seemed-to enjoy thcm

¥ N

Moy
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1, (xraphmg- ar, lmc—-—- lnformatlon obtamed from class by mdmdual students. _

a. ages .. . . f, J_'favorlte TV show

b. birthdays o g ~ most popular rock group

c. bedtimes - h.‘ llelgllt - . \ S _
"d.“best subject i pictares £ ammal§ etc. Plan out sets of pomts
‘o oplancerowth . . - which when connected will be some object or ani-
LS o mal; Kids \can plot their own pomts and havc7oth<,r

studen s sdlve the “mystery’’ picture. These ¢ fan be
added to the rath card collection. ’

| oY
=

_ temperature of different rooms. . L

K

) P Mcasurement | °
'a. - Distance from the classroom to othcr rooms.
We had different students use diffevent measuring devices and later compare te-

sults. They used trundle wheel or.yardstick, or marked off by walking,

'§ . b, Wc extended measurement outside the classroom to ﬁnd the perimeter and arca '
Yo B of their favorite room at home. - : : :

’
-

S We ‘introduced scale drawmg by having thc students make blucprmts of thelr '
L drcam house. T

_ 4. To determme volumc we had tllc class use blocks and construct models for each
e - otllcr. L " o

L Tangmm Rctlvltxcs

s Wc had.the class | put purzlcs togetllcr.

b, On paper, we had the class make designs and plcturcs of certam pluces, trace thcm-
and uchangc fthcm with other-students. - : -

..

v, Gcomctrlc Desighs .
. M.tkmg cutves from stralght lines by connecting points:.

b. Mal\mb plcturt.s by using only certain gcometnc shapes

Challcngcs AR R

\

a. Kids submit\math problcms and puzzlcs on oaktag to the. Cl’lSS. Could bc callcd
“math f.ur. \" o . : . y,

b Kids makc math “Mini-books”’ wlnch teacl1 a conccpt. For example, subtmction’
 with‘borrowing) These books can be. given to studcnts in- the lowcr gmdes to try
O out. lllustmtlons an be mcluded C R

\% 8 .' Ta\ Rctums

We obtained Income Ta\( Return forms from the focal ‘bank: In groups, we discussed
-the various questions anl\thc terms used (exemption, deduction, dividend, etc.).We

AP ~-gave the necessary information such as income, savings, etc., and the students per- '
" formed the opcratlons. Very mtercstmg activiy! \
. \ \
\ \ <
. ot of
§ \ l
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Sy

By using some¢ of thesc activities, math was. really-exciting for us and the class. We felt -
we owed it to ourselves and the class to get away from the boredom of a single textbool\ Who
l\nows. maybc your students will hegm to like math' And how about you? o

Games and Manlpulatlves

1.

.Math Matenals /

.

- Heads Up — Creative Publlcatlons, Inc., Brldge Street Watertown, Massachusetts

+ and - equations, intermediate - .

Numble Creative Publxcatlons lnc.,‘
+and = by 3, mtermcdlate

" Cover Up - ‘ ~ T I - '- =

number facts, lower and upper eiementary Ty

Krypto — Creatlve Publications; ine. S T
card gamess Hy -y T X, mtcrmedlate -

Prime Drag - Creative Publications, Inc.

. dice game with board, primary and composlte, mtermedlate

10,
11.

12,

14.

15,

16

- Chip Trading :
. good for multi-base acttv1tles, prlmary and mtermedlate

- Multi factor — Creative Publications, Inc.

‘ Cu:sma:re Rods - Cmsmalre Company of America

.Attr:bute Games + Problems — Creative Publications, Inc. . L
© measurement, scts, geometric shapes, pnmary and mtermedlate e e

Geoboards — Creative Publications, Inc. , ' o L

5 measuremcnt, geomctry, fractions, primary and mtermedlate
" Mirror Cards - Webster Division of McGraw Hlll

330 West 42nd Street, New York; New York 10036 .

geometry and symm try, prlmary and intermediate

multtpllcatton facts machine, intermediate -

- Tangram — Creative Publications, Inc. -~ = .

measurement, geometry, primary and mtermedlate '

Trundle Wheel — Creative Publications, Inc. -
measure yards, intermediate '

Competitive Fractions

‘intermediate - g

‘Math Match — Cteative Publications, Inc. -
~ card games, numbers, geometry, sets, primary and mtermedlatc :

12 Church Strcet New Rochelle Nenw York 10805'

Dxenes Blocks — Herder & Herder Inc. | o
232 Madxson Avenuc, New York Ncw York 10016 o

“

all levels -

'-alllevels | . L o k / E




17y Soma'Puzzlés
_ ~ vintermediate .
- 18] Winning Touch
| intermediate
19, Addo & Multo .
C pnma.y and intershiediate

Cards /aﬁ\d Worksheets ' : -«
/1! Addison Wegley Actht‘y Cards _ Addison W sley Pubhshmg Company, lnc. L
| | Reading. M ssachusetts RN

fath 1, 2 3 4 Creative Pubhcauons, l.
- enrichment, fun activities, mtermednate plus

aclelan Acthty Cards = MacMillan Com
f 866 Third Aven
. concept cards, primary and intermediate

| | 2. .Afte‘

e, New York Neyy York 10022

. Tangramath — Creative Publications, Inc. -
“shapes, area, primary and intermediate -

Benefic Press
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Vi LANGUAGE ARTS -

The problem with laniguage is that in the area of grammar, the same content is'taught

from Grade 3 on. We felt grammar was impottant in that it related to the student’s ability to

‘clearly ‘communicate his ideas to others, We felt that it was important for the student to know -
" how to cotrectly use the words.in a sentence. For us it was imperative not to divorce grammar
from ‘writing, Grammar could not be-taught in a vacuumy it had to be taught in relation to the -

. student’s written work. I

o "

| " We felt that of all the school subjects, grém'mé.r,wa.s,thé. least conducive to éhaﬁf;w{a

found it to be a rather limited area with regard to creating more exciting and interesting acti- -

‘ vities.”However, wé also realized that grammar would continue to be taught sigorously. The
tered|

T

i .

'. Aétivityf ads

We¢ made .good use of ?Engli’sh" workbooks. We. cut up }several books and stapled the

"pages on. gaked ‘and put them in a “Gramimar Box.” Eventually, we built up a collection of

two or thde cards oh each part of speech, punctuation, etc, Whenever we taught a certain con- -

cept or reviewed oné through discussion, board work and/or lessons, students worked on these
cards. They kept the ansWers. in a-notebook which also had a score sheet. They corrected their

own work by using the Teachets’ Guide.

. ‘ We did ";He-,sain_é thiﬁg with hoﬁé‘madé and commercially "prepére‘d Works’hee'ts.;Réther.*
than run off a set for the entite class, we ran off a few of each and stapled them to oaktag and

added_-th’ém to the “Grammar Box.” We found these cards-to be mare satis’fac't‘ogy than just
textbook exercises; because students who forgot a concept-during the year could always refer

back to the box. Students also enjoyed being able. to go to the box to choose a card on their’ .

" own, S , ‘ : L L

The.idea of ‘taking up cards in all subjects really fits into our desire to have students
‘work independently at their own pace, make choices and have mote control over their work.

Atiother type of card we used to motivate students to practice grammar concepts was

the “rini-index-card.” We used 3 x 5 cards and put them into a packet for easy access. The im-.
portant idea in these cards was to. make them brief and fun. We made up cards on each part of

speech. We tried to write brief, humorous stories leaving our certain words, such as the cotrect
tense of any verb, We also made-up cards on capitalization and punctuation. These wete parti-
cularly good for the slower students or the bored ones, and were often assigned to any student
needing uielp in a specific area, | ; o
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following are some’ideas we developed to make grammar more interesting. and studerit cen-




“This can be done with all parts of speech..

‘Othér interesting cards that we made and that werc morc game oriented included:

Write as many NOUNS as you can think of in a minute. Have one student time another.

n

" “Another.activity which we ased to reinforce the leafning of certain parts of speech was

the making of noun books, verb books, adjective books, Example: Students cut up pic-

tures that represent nouns, cut out noun words, make.up their own nouns, and make a ..

‘summary statcment on noyns at the end of the book. These were available in the classes

“and students refeired back to them when they forgot a certain part of speech.

-

oNw W

List as many five-letter words as you can in a minute.

List as many double-vowel verbsas you can think of in two minutes.

List as many words beginning with the letter “S* as you can in one minute.

" Homonyms are words ‘which . SOUND ‘alike .but mean something different and are

spelled differently, Example: sca - see. List as manyas you. canin three'minutes.
sp fferently p ‘see, List as many ‘as you. ¢ , .

_ Synonyms arc words that mean the same but are spelled differently.-Example: house :

home. List 1s many paifs as you can in thre¢ minutes. . o
Antonyms ar¢ words that mean the opposite. Example: cold - hot. List as many pairs
of opposites as you can in three minutes. : B S .

Get together with another student-and pléy “;](.)t.tlo.” Each player thinks of a_five-lettér.

‘word and writes it down. The object of the game is for the players to guess each other’s . ..
secret word. Player A in turn says a five-letter word to- player B. Player B tells how -

many letters’in the word are in his own secret word. Player B then names a five-letter

- word to player A, Player A tells how many letters in the word are in his secret word.

10.”

© - -gamie.

11,

12,
13.

" Example: Player A’s secret word is SHIRT. "~~~
S " Player B’s secret word is HORSE.

~Player A says the word “Night” to player B, Player B answers, “One.” He doesn’t tell

- which letter is alike (the “h”). Player A writes down “Night” with a #1” beside it.

Player B guesses.*‘House.” Player A answers, *‘4.” Player B records “House’ with “4” -
beside it. The first ofic to guess his opponent’s word is the winner. - .- S
Get four other people to play Password, two pairs and a moderator. The moderator ob-
tains a.word packet from the teachér. (The teacher should have word packets made up
from their spelling, vocabulary used in social studies or words the students have made
up: Words should be of the same level of difficulty.) Use directions from Password TV.

Make cards dealing with the senses—Touch, Taste, Smell, Hearing, Sight. What is your
favorite dessert? Write as many words as you can think of to describe it. -

Describe your fecling when your team won the championship in . A

‘The game of Concentration can be played using antonyms, synonymsipr homoiyms.

1t involves two, three or four players, and the object is to get as many matches as pos-

- sible.

RULES: o
We played with cards on which were the words to.be matched. These cards were put in
pockets (like those in a library book) and the pockets were stuck to a felt board. The

first-player turned over a card in the pocket so that the word was displayed. He had to o

a6

41 IR




15;_,

" then try. to find .he match to the card and turn it over. (This is obviousty hard to do on -
the first play of the game since none of the cards have been turned over previously.) If
" a match is made, he takes the cards.(i.e., right, write) and takes apother turn, He now -
‘has one match. If no match is made, both cards are again turned myer and the next per-
‘son takes his turn; The idea’is to concentrate on the cards that have been turned over,’
_ and remember wheré they are in order to. make a match, - - R

The game can also be played using cards that the students can arrange face down on a'
desk or the floor in a 4 x 5 or 4 x6 array. The students then turn over the cards and -
“try to find matches, Cr ST L E

.Anocther of Jane’s small group activities was to have a student write a sengence witha
specific number of words. (Example: Write a sentence with nine words. Student sen--
~ tence, “After school today. I.am.going to play baseball.”) The student cuts up his nipe- - °
" ‘wotd.sentence. He turns over one word and tells it to the group. Everyone writes down.
‘what they think the sentence might be using that word. The student checks if anyone
guessed his sentence. If not, he then turns over another word and the students again -
- write ‘down’ what they think the sentence is. This continues until all the words have
* been revealed or until someone guesses the sentence correctly. Sometimes theentence -
"~ will be guessed on the fifth or sixth word. The first person to identify the sentence has
“the opportunity to write his own sentence. The purpose of this game is to help kids
" learn the parts of speech a sentence must gontain and those that make the sentencé
.- more interesting, | R _ L
Another thing we tried ‘was the “Cube Game.” We used this to reinforce knowledge of
. parts of speech and for éxtemporaneoys oral, continuous storiesmade up by a group.

For parts of speech: 2 noun cubes— 'one with six singular nouns : .
o oo . . onewithsix plural nouns” - -
- "2 verb'cubes — " _one with six singular verbs - )

, .. one with'six plural verbs
an adjective cube ‘ -
" a’pronoun cube-

a preposition cube -

an interjection cube

an ddverb cube

a conjunction cube.

We put'the/'s_’é cubes-in a box and made up cards with variQus directions. Students drew. -
"a card and read the directions to a partner or a group and followed tjjem. The partner’s -
group deéided whether or not it was correct. Each card had points gn the bottom and-a
certain; number of points was a winner, Some sample directions for the-cards for

“Cube Game” are: .~ R
a. /Select-any two cubes, roll them and make a sentence.
b,/ Select any three cubes, roll them and make a sentence.
¢, Seleét any four cubes, roll them and make A_ sentence.
' -///d. ‘Select any five cubes, roll them and make a sentence.
e Select any six cubes, roll them and make a sentence.

£ Select as many cubes as you want and roll them to make the longest sentence you
" can, R . L

[EVEN

BT S
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. Occasionally we involved the whole group in.one act1v1ty w1tb the cubes. We had Some-; ’

" rolled out a sentence and a student had to ldentlfy the various parts of speech If he .
. couldn t do it, another-student. tried. : <

16.

‘grade were to make crossword or other types of puzzles with words. Every. week she .
~.made a crossword ‘puzzle on the spelling words or'other. words studied. After doing the._ :

. Other word activities we trled were makmg up puzzles w1th words ludden in them for o L
'klds to ﬂnd R | | o _ N y

* This was not limited to spelling words. We used sports figures, animals, science words, .

*~creator was very smug and told the inquirer how easy' it was. Then he gave clues until
 the two of them were jumping up and down, one trymg to ﬁnd the word, the. other-

Esther made up other activities with words and put them on cards in a box called
“Word Fun.” On each card was an activity to do, i.e., “Make as many words as you

 less.) Another activity was to unscramble the words ENSKA, OROD, DWRO, LZUPZE,
- or “Try to get from the word ‘card’ to:the word * stop! by making only one change at a-

'sounds by lookmg for them in puzzles or other games.

g Makeasentence with no adjectives. N _ S o
// . , L . . R

h. * Roll out every'c ‘cube and maxe the longest: sentence “you can. /
i, Make asentence w1th a pronoun, adjectlve and verb

one roll out a sentence which was to be the béginning sentence in a story, Or someone

“The Letter-Game” can be a group. act1v1ty or put on cards, We tried it w1th tNire
group at first. A student suggests any- five letters (Example: henps), and the class ties *
to think of a'sentence of five.words begmmng w1th those five letters, in that order. :

Happy, excrted Noreen plays sweetly.
Herman exchanged new plastic slips. -
" Heartbroken Eileen noticed people staring,

:

ln the lower giades, we used only three letters (Example cam)

Cats are marvelous.
Chrldren attend meetmgs._ :

“Word Fun” was another game that prevented spellmg and vocabulary from becommg :
a bore to study and a chore to work, with. Some things Esther did in fourth and fifth

puzzle, the kids could make up one of theirown, .. . L

@

‘n_ e 2 y’ -f .
Kids used this type of puzzle to make words by using only adjacent letters, i.e., boat.

etc. Kids got very adept at making their own puzzles and scrambled words. If someone:
couldn’t figure one out, we directed him to the persom who made up the puzzle, The’

telling him when he was close.

can, starting with the word ‘sit,’ by changing only one letter at a time.” (This is end-

time or by rearranging the letters” (card, cart, part, past, post, stop). There were many
ways to.do this and many words that we used as “beginners” and “enders:”

We also used fun cards with pllonetlcs to help. students work at certam blends and'_'
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. Creatwe Writing

Creative wntmg was a topic we had daxly We found it helped students to learn how ro v
_ express themselves. There were infinite possibilities of interesting thmgs to do.’ -

To begin, we had several small group lessons where we gave students starter sentences
throughout the writing of a short story. We gave six to eight students an introductory phrase -
~ from which to make a complete sentence. Students really had to thmk to lmk the story to-
. gether so that it made sense. -~ : v

. 'EXAMPLE:

" Asa purple grassh0pper\ﬂew overhaad - I
. All of a sudden a cold grey cloud covered the sky o
| . As he gasped for breath .____

-

. Students then read their stories.to each other and were surprlsed as to the dtfferences among ’
. the stories. ' : '

w0 To help some kids in wrltmg, we made ug 3 x 5 cards on whlch was a sﬁall plcture cut
from a magazine. These were called “Thought Cards” or “Story Cards” and wete helpful to the
 kids who found it hard to think of a topic to write about. The card also had some questions on
it to help the student. For’ instance, one card had a picture of a little gitl' and a teddy bear sit: *
ting at a table drinking, The questions were, “What are they talking about? Do you think they -
- are celebrating something? What are they dnnkmg?” Sometimes the questions were mont gen-’
~ eral since some kids answer only the questions and don’t really write a story. With these kids
we worked more closely and tried to- get them to talk about the picture-and not just give an-
swers to'the questions. Often they personalized it in some way and could then write more easi-

_dents find pictures dealmg with partlcular themes—happiness, sadness, nature, objects, aninals,
‘etc. Students selected any theme for a week and made a booklet of several picturesdealing
.- with that theme and wrote a story or a collection of stories for the booklet. |

Other story cards did not have pictures, but starter sentences. “Onie mommg Joey woke -
~ up and he had no haircon his head. What happened?” Kids had fun writing about. these and
making up’ their own. starter sentences for other kids. We also.gave this idea to the primary
' grade teachers. They modified their starter sentences somewhat and reported- that their classes -
_really enjoyed the method. Also, ,the younger ktds found it fun to dxaw a ptcture ora des1gn
Nand write about it. o

Another kind of .writing that was interésting was process wntmg (mvolves spectﬁctty
and clarity in description and directions). In this, kids usually gave directions of some kind for .
-~ someone else to follow. The class had fun making up their. own recipes and putting them in'
recipe books. One girl even brought in a delicacy that consisted of coffee grinds, dried leaves ;

+  and tomato joice which had to be blended in a'very SPecml way. - - 2

One of our most en_]oyable pro;ects in this aréa was making up games and the du:ectlons
to play them. Some of the games were ‘quite good and we played them for a long time after-
‘wards. Kids found that- writing rules and directions to the games wasn't so easy. They had to
be very clear on the meaning of their terms. When the games were bemg played questtons were

. asked about the meaning of a particular rule or dtrectlon. :

* Another project ‘was to draw a detm}ed map to your house from ‘th_e Sc_hool and gi".%
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ly. It was fun to read these aloud-and :ompare stories on the same pictutes. Later we had stu- o




directions how to get there, Again, the. whole issue of clarity and specificity came up as stu--
. dentsscrutinizeéd cach other's maps. They learned to deal with’problems in clarity and it was a
“different kind of writing they dnjoyed. o /- C U

. Other ideas we found fun\were describing someone n{ the class'and trying to guess who
it was; describing animals and trylpg to guess what kind of animal; and making a gory menu -
" where we were invited to Danny’s Deg to have baked stuffed intestine with blood juice. €hoco-
“late. garlobes ‘sprinkled with toenails Was also popular. Whete else would you have such an op-
-portunity to try such culinary delights\but in the classroom where anxthing goes if you write, "
it s0? M B

-~ Recotds were a good 'i'nsp'ira/tip'na source. We used various rec'\& s to listen to and. ~
" write about. One day Esther brought in makch music and asked the class to listen to! it for a
" while, She played it over and this time she asked them to think of adjectives that the music re-- -
- minded them of. They wrote these on the board. She played the record again and this time .

asked for action words on the board. The nex time she played the music, the class wrote a

short:story, with the help of the music and the words on the board, The class patticularly en-

" joyed fast music, and marching music inspired a variety of stories. The .students wrote about -

. ‘parades, ele.tion campaigns, wars and science fiction. Not all kids enjoyed writing to music. It
may have been too abstract to them, especially to those who found it difficult to write at all,
For most kids, however, the ©- asic provided a good base *= start with., -~~~ =g -
| The kids enjoyed taping noises like traffic, running water, glasses knacking together, -
. people talking, etc. which we played back to the class. We asked them to write a story about
what was going on. One tape of people laughing or crying and talking together, with the noise

 of glasses in the background, evoked different stories—~a funeral, a wedding party, a dance, a i

- supermarket, etc. When the-students hgai’d' eachﬁ’other’gx stories, they were amazed at the dif-
~ ferent ideas the kids had had, There were such remarks as g'Hey, that wasa good one!” or “1I
 didn’t\think ofanything li_ke that!>. : % - o SR

. A project in connection with reading was to write fo the author of a book which a stu-
~dent had enjoyed. One girl loved horses and wrote to theé author of a book she had read about |
* horses. |Although the letter was never answered, she enjoyed writing it and the book remained.
 special fo her. One girl also wrote to an‘illustrator of a dog book arid received sample pictures.
of dogs. In this way, books become :special to kids and theéy gain confidence in their writing
“and sée it as a vehicle for getting things. done. ST BT

. POETRY L . ‘
One area Esther’s class found exciting was Haiku, In general, kids don’t like poetry.
*"Occasionally we found some kids who liked reading or listening to it, but for them there had
been too much emphasis on symbolism- and abstractness. Kids found poetry hard to under-
stand ‘when reading it, never mind- writing it themselves, But Haiku was different. There was a
structure in Haiku that helped kids write it and there wasn’t much concern for rhyming; They
could write about anything they wanted within the 5,7,5 syllable structute. .

We started by reading some Haiku from books and posters, Esther ?assed‘ out some of
“the poems and we talked about what they meant. We found the topics quite ordinary and easi-
~ ly understood. : C ' R -
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. '_ “‘5‘ o App].cs gfe.en'éhd Ane'w

' 7" Climbed the tree to capture some R L

_ _ ‘What a ,sto\mgch ache o A
This one told about someone who got a stomach ache from eating green apples. The students .

- were having great fun since they finally understood the meaning of some poetry. They were - “~~_"

- also interested in the style of Haiku“in which subjects and verbs were often left out and sen- . = °
' fences were not always complete, but the meaning came agross. The-only rule was that there .

be threé lines: The first and third lines had to have five syllables and the'second line, seven.

“There were variations on this basic struceure. The students found this a good and easy stric-

ture on which to get started. Soon:they were writing about sports, mature, winter, friendship,

summer ahd peace; They also drew picturés to go along with their Haiku, Later we had a - -
~ “Haiku Hour” where we read all our favorites. Esther put them on ditto: masters so-the class

could have a collection of their own Haiku. It was thoroughly enjoyable. . ‘ =

R .

“Haiku” B
E - by Elainc Cacciola — Grade 5 LT :
" Falling and playing = - S e I
" Building snowmen and sledding | S o .
~ On the soft white snow

" Thélineisasong”
.- “Everything is beautiful”

o " Nowputiiapoem
‘Running down the street LN

—  Playing and foolingaround =~ "+ *

: Kids on a spring day -

¢

.. Another form of ‘poetry the class enjoyed was. Cinquain. This is French and is pro-

. nounced sin-quane. It has five lines. The first and last lines each have one word which give the -

~ main idea of the poem. The second line has two words;.the third, three; and the fourth has
" four, all describing the topi¢ chosen. Here is one written by Erica Lindberg. S

j “People: - . ' T

- Black, white- - . _

- Mean and nice _ - . T
1+~ Mothers, fathers, artists, photographers ' ' '

Different =~ - - :




| STORIES AND BOOKS - i L
""" For Hallgween, Esther’s class planﬁgd a “Spooky Hour.” They wrote theif own spooky
stories to be read aloud. Esthier brought in some dry icé and put it in a punch bowl. The lights

were turned off and the shades, were drawn. The students had flashlights and sat in a circle on

=" the floor around the bowl of dry ice which oozed its vapor into the glow of the flashlights. In
. this atmosphere the class read their spooky stories which' now seemed more. feal, They were
really “spooked”. and listened carefully to:all the stories. It was a fun tiine and not easily for-.

gotten.

 Asiother creative iwriting idea Esther’s class enjoyed was the developmient of a stery -
~ over a period of one week. After studying their books, the class tried their hand at writing their -
own: Esther put a list of topics on a sheet of paper from which the students could choose and

sign up for (mystery, ghost, humorous, sports). After they signed up, they.had to think of who.

 their characters would be and how to introduce them. We went.back to the grammar book’s -
 explanation of the beginning of a story and now it seemed to make better sense. They saw how |

'some ideas-helped and those that really didn’t apply ‘weren’t rigorously dhered to. Kids gave

the stories their own twists. Some used a dream technique in which ¢ ¢ whole story was:a -
. dream; Others used a flashback effect. Some liked writing in a fantasy-iké fashion where their -

plants and animals came alive. We never readabout these techniques in the/grammar book. Kids-

“had just adopted'styles' the;l liked froxﬁ_'their own reading, ]

Lo

. The studerits wrote a little, every. day for four days. While writing we discussed what™
:makes a good ending and other parts of a stoty. On Friday, those who wanted to, read theirs .
to the class. Kids love to hear each other’s stories since many of them are often in the stories.

The kids voiced their opinions of what they heard and we talked about what made a good mys-

tery or a funny story. The seeféd to have enjoyed authorshig and ‘displayed their works in
)4 y story y seemce Lo have, njoyec a hip X lisplayed :

our “Authors”Corner.” .- % © | B

‘T'h'ose} who wanted to, had their stories mimeographed for leisure reading: .

We eventually got into book production with the class/ Discussiofs of what makesa
good book, -who will read your books, how you make covers, the importance of illustrations
~ and the content, resulted in the class producing books for all grade levels in the schocl and

. -sending some of them to the Children’s Hospital. Those who didn’t want to make books be- '

_ " .came proofreaders, evaluators, illustrators, typists and lamiriators. This was an on-going activity -
for the entire year. Books ranged in size from tiny to gigantic: Themes vatied from The Book

' of Faces to Mystery at the Manse Inn.

We made book covers from cardboard and wallpaper with ring and staple bindings.
) The sharing of books with'other students in the school became so popular that teachers
‘requested students from our rooms to go into their classes and conduct bookmaking techniques

- by students®She catalogued them and they were checked out frequently.

CLASS NEWSPAPER - . . .

with small groups. The school librarian provided a special section in the libraty for books made

Another ofi-zoing activity which Jane’s class started in October was a class newspaper .
we going y : 1

. wlTlch eventually became the school newspaper. She started by bringing in various newspapers.
The class compared them and discussed the various sections and their production. They visited

v
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- the Boston Globe em(rd;cidéd it wotld be fun to have their own class newspaper. The class de-

.cided as.a group.the-scctions they should: include: The sections were ‘General News, Sports,
. Gitls Pages with Dear-Gabby, Fun, Games and Puzzle Scction, Storics and Miscellancous which
included Lost"& Found, Advertisements and Announcements. Kids volunteered to write for

- various sections and an editor was chosen to make sure everyéne wrote information in time for
the.deadline.. .- e L : oy

v

Nl .

,. ~ Each group working on-a section met.to decide, what would be of interest, Rather than, " %
~ publishing stories, poéms and articles from our class only; contributions were accepted from

other rooms as-well. In the beginning: very few: of the other classes sent in*matetial for the -

paper, but after'a few issues in which the kids saw their names, tons of material camc\r\our'ing -
in. Eventually the class decided to put out two issues, one for K-3 and onc. for 4-6.

AR &7 To initiaté school.interest; they had an editorial section in which students could write

~ . and tell their views on school-wide issues, such as school lunch program, playground facilities.

R L : L ) : e e

assemblics, and_ pets=in_the classroom; Interviews and surveys were conducted school-wide

covering such topics as the. most popular Bruins player and where they would like to go on a

. = field trip. Eveitually=g"contributions ieceived, could not be published. A group of students’

® - 1% was formed to cither accept or rejéct them. Often certain things would become popular and
o ~we'd receive ten “Find the Hockey Players Game” or five “Unscramble the Animals Game.”
L - o B .. . . ‘ . . ) .-" . '- - o ] L.

One’problem Jane and the class encountered was that in.the beginning cveryone was -

enthisiastic but only a few did: all the work. So the class decided that-cveryone should doat
least two things fof cach issuc. Also, everyone would help with the typing, proofreading, or-
ganizing, designing the front page, printing, assembling and delivering, . '

. 7 At'the.end of the year, the class spent.almost the'entire month of Junc ‘writing a special
‘summer issue. The issue contained lengthy greative storics, information obtained: from ‘the |
" Town: Rect« ation Codmmission on special cvct@ts and diffcrent park activitics, and informaion
© from the library on movigs, book clabs, plays and lectures available throughout the summer,
. . \,ln-com'mg classes cach year ask if they can have aclass newspaper.”As a result, Jane has
set up a\newspaper arca which consists of a large table with. several in and orit boxes, atype-
writer, folders: paper=pens and pencils. .Each class adds its-own personality to the ne wspaper
and comes up with better and more original ideas and improvements. Classes always enjoy ré-
viewing old issuces which are catalogued in the library, - } SR
PUBLIC SPEAKING-—~ S »
. Another form of creative expression is public speaking, We began some activitigs in
-~ public speaking towards the end of the year. We included five categories: fiction, n'onfiéion,"
surprise, humor and opinion. Bach category contained appropriate cards with starter sentences,
i.c.. *Just as | rounded the. corner 1 saw .. . . .. (fiction). We made oaktag envelopes to mark
‘the different categorics, and: the cards were placed in these enyelopes. The. stadents could
. choose uﬁypnvclopc and speak to another peison (later to imore than one person) on. the topic.
The rules were: stand when talking, speak clearly and loudly, put-hands where they won’t be
played with, and thirik before you begin to-speak. There was no tine minimum, Some kids
preferted going out of the room with another student to speak more privately, Others liked to
~ get up on the reading platform and talk to'a few people. Some came in carly before school
-+ starfed to do their publiesspeaking with some friends. The listener(s) were-asked to make any
helpful suggestions. In his schedule, the speakér would record the topic and any comments that

n
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were made, i.e,, “Fiction: ‘As | tarned the corner . . . . . ." Spoke too fast, said ‘Uh’ too much, -
~ good loud voice,” The most common suggestion given to the speakers wds not to say “and”
and *‘uh” so much. -. S e SE AR e

| The students scemed to enjoy public speaking as there was not much attention or
. .-btavado put on it. They just chose a topic they wanted and shared it .with a classmgté. Some
~ “were quite shy at first, but as they saw it was mainly in their own hands—no marks, no stand:-
ing on displey, and no threats—they became more relaxed. Speaking in front of others is diffi:
" cult, espetially for childrer who.get to speak so-infrequently in school anyway. We made pub-
lic speaking an assignment with some guidelines and that seemed to be enough to-have it taken’
. seriously. Once the kids were started we left them alone éxcept to talk about how and what,
they werc doing in their speeches: Now-and then we sat in on somz of the speeches, but only
when we felt welcorfied.- . e -

2.
'

| A fun activity ‘that. we used to go along with public speaking was t6 have students try
“to talk on & topic for one minute without stopping, This was-more of a'game and the kids. .
“found it hard, but fun to try. On acard which we put‘in the reading corner, we wrote, “Try to.
- talk for one minute on anything without stopping.”” When kids would try it, they would call .~
- others tp witness their feat; It was then that they saw it was not that easy and othertkids would /
be challenged to try it. This activity was'a good way to break into public speaking, It helped
-+ kids get over a feeling of self-consciousness when talking in.front of others. . ., ~ E
S ) ’ e
“PLAYS '
" An activity that combined creative writing and public speaking skills was the writing
and performance of plays. . - R

_ Last Spring after Jané’s»c'lass°f1ad experieﬁéé wr;lting short plays, ,_Perféfmi.ng in- them, ~
and had done a lot: of extemporaneous speaking, the ¢lass and she decided to try a big produc-
‘tion. “The class and Jane brought in ‘books with plays, ane of which was Al Cullam’s Shake - -

' Hands with Shakespeare. The class gravitated toward these plays-and Jane discussed Elizabethan
. drama, Finally, thcy made a decision to perform “Romeo and Juliet.” : '
It turned out to be quite an undertaking: There were some problems., Some students: -
had difficulty in learning their lines; so provisions were made in ‘the daily schedule for students =
to sign up in one-half-hdur segments to help each other. Once they learned their lines, we.con-
centrated on the acting. Eventually, the class meshed ‘as a'group and worked cooperatively on
~ costumes, scencry, programs ,‘lith:’ and staging, ' RO ' I

. The'bo'ys; after soﬁ_qé -discussions, agfqed'tb wear tigi'nts an_d'd‘a;lce w_i'th:thé.'lgirls during
the, Ballroom' Scene. The students who played Romeo and Juliet developed a “crush” on each .
-+ .other. . - R SRR e

-~

\ ~ After six weeks of rehearsil;tthe play was ready. The class put on two performances— - .
" . "one for Grades K-3, the other for Grades 4-6. The response from the student body and'the - - \

. faciilty was so overwhelming that the class decided to have a night performance. Parents, ’ :
friends, relatives, reachers and students were invited and the perfurmance was superb. One

~ teacher remarked that she.had paid $8.50 to see the stage play and.these students were just as

- PN ‘ 5 [ . . ‘efe ] RN . ay ' h !‘l' .
professional and were outstanding in their acting ability. It was a night that my class and I will N
.. never forget! ' : _ : coee ST . 5
) - o : S S50 L : SRR ;
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Vil. SCIENCE

o

Stietree was the-one subject Jané really feared teaching, Jarie believed she had to have a
greac,deal of scientific knowledge in order to teach science effectively. When a student at the
*“elementary level, science for her had been demonstrations by a tezcher, no expgrimentation
" with materials, just reading and learning from a science text. As a result, when it came to teach- -
ing her own class, she was aware that science should be fun and exciting, 4nd she really hadto
.work.at changing her attitude: and approach towards it. One thing she decided .was to learn -
" science with her class. The emphasis of her progrim was on the student’s own way of learning—
" through discovery and cxploration, through real experiences rather than abstract. " -

o7 . Matérials that encouraged the child to devise kis own experiments were the E.S.S.
Science Kits, Janc first usced these with the entire class participating at once. Basically, each kit ¢
consisted of a Teachers’ Guide which suggested several questions that could be pursued by the
students and-the materials and. cquipment necessary for expéerimental and intuitive:learning,
Often, the dircction of a unit depeaded upon the discoveries of the students. These units-were

- supplemented with reference books, additional equipmenr. worksheets, reports, field trips and * -

group sharing of ideas.- - | : S . ; .

- When using-these kits, Jane realized: that she didn’t neéd in-depth scientific knowledge,

© just the ability to answer a ¢child’s question with suggestions of what he could do or where he

~* find infgrmaijon supporting his obsetvations-and interpretations of éxperiments, IR
~ One unit she really enjoyed sharing with her class was the Bones Unit. This unit capi-’

talizes on children’s natural interest in sketetons by engaging them in real activities with bones.

The class divided into groups anid each group assembled.a skeleton froma box of loose bons-

mink, cat or rabbit. Pictures of various skelctors were available for reference, The class began

.to learn the names of the bones and discussed the similarities and/or differences to their own
skeleton. In building up the unit, Jane had purchased an unassembled  human skeleton which

. each group assembled. S ‘ B ”

The lgighfp_oiﬂt of Fhe_ unit ‘was always the making of a chicken skeleton. Each group

brought in money and Jane purchased chickens at a local farm, The'various groups started by

* - plucking the chickens, cleaning them out, identifying the innards and boiling them for several ,
hours. They: then cleancd,’ dried, sandpapered, assembled and: eventually glued together a -~
standing chicken skéleton: Of course, this activity took several weeks to.complete! it was such

* . a popular activity that Jane became known as “the chicken teacher” to the rest of the school.
" Invariably. cach new year on the first day of school a student would ask her, “Arc we going to.

do chickerts this.year?”

‘ e Eventuaily, as our classrooms became more ‘individualized, we b'é'gan: to look at the
L place science had in dur total program. Science, we believed, should be an on-going activity in
the classroom throughout the day, We felt the children should be constantly observing, gather-

o A.#‘“"..‘\-"_ ) ) . - o ) ~
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" ing information, interpreting it and communicating ideas with, each other. In order to da this,

we developed a science area. The area was a large working spacc containing materials from the

ESS Science Kits such as microscopes, slides, measuring devices, containers of all sizes, etc.

" We took various units and made up Question Cards’ fromthe suggestions given in the

Teachers’ Guide. Sometimes we posed one problem for the class to. solve, A sample problem

from -the Structure Unit was, “Who can span the longest distance using only straws and pins?”

» Alsé made were several individual cards for many units listing the materials needed and the
problem -involved. Children made up their own cards.for problems that they wanted to solve.

.- An individual card by a student from the Structure Unit read, “Using only 50 straws, 8 ounces "
of clay and 25 straight pins, make the tallest and the strongest tower you can.” ' '

For the Batteries and'Bu]bs. Unit we mo~de up these individ:ulgl' cards: -,

“Using ohly one battery, one bulb and oné wire, light.'thg.bulb in ~eis_ma;w different ways

as you can. Draw or writé down your discoveries.

" Now light the'bulb by adding a light bulb holder. o

- How many batteries does it take to burn out a bulb? Take burnt bulb apart and draw
_ what you see. Why do you think the bulb won’t light any mote? " .

Set up a circuit using four bulbs, four bulb holders and as many batteries as-you need.

" 1€ one bulb burns out, will all the light go out? Why or why not? "

in working‘witli fourth, fifth.aﬁc_.i‘éix'th grade" stxi_’d'exifs, we both: discovered én, almost

- . unanimous interest in animals. We had discussions with out classes to find out what they knew
about animals and what they would like to"know about them, Students in general wanted to

1

observe live animals and dissec: dead ones! In order to organiz

&

e 3

we discussed grouping of animals with the entire class. By asking thought-provoking questions,
we got kids to think about classifying the various animal groups. What is the smallest animal?
'How. would you group flies, beetles and bees? In what group would you.find a robin? How
would you group a salmon and hetring? What do you call animals that can live on land and in

{ . .
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the water? Suggest some animals and let’s sce if we can classify them. Eventually the class came
up with a simple classification that looked like this: - - -

o Invertebrates " Vertebrates (Cold-blooded)
- 1. .Protozoa o .. 8  Fish-
. "2, . Sponges _ 9. Amphibians
~ 3.. Worms © 10, "Reptiles. - | |
4.  Mollusk | - L
_ _Inzcclltss ’ ‘. . . Ve.{Febrates (‘Wa.rm-blpode_dl_;/,/» [
6 Spiden o - ML Bk o 7
7. Crabs . . ' - 12 'Mam?ngls L o

The class decided to attempt.to find protozoa in ponds and try to keep them alive in school for-
observation under a-microscope. They looked up information and wrote down the different
kinds. We ordered some paramecium from the Connecticut Valley Supply- Company, Inc.
There ‘was so much excitement over observing.these one-celled animals! The students drew
what they saw and made comparisons with each other. - . - : I

_ Eventually, every ‘animal group was studied and students brought in samples, did re-

ports, observed and dissected whenever possible. During the year we dissected clams, sponges, -

worins, grasshoppers, crabs, frogs and chickens. Most were -brought in by the students and -
~ some: were otdered. from the biology- supply company. Someone found a clump of frog’s eggs

and we got them to hatch and watched their development closely, This led to the establishment
" of a terrarium. We already hiad an aquarium, a rabbit, nine gerbils and four white mice! .~

. In the springtime, Jane’s class decided.to have a Science Fair. Some grouy: did experi-

7 as for bothhapimals were the same ¢ - cept for one factor: The groups devised questions'to .

--test a factor. Some ¥ rl\txdcd:"," L R . o o
~ Hew d9e§ a dict _(\)Féply' wa;er\'énd cercal affect a gerbil? _
2. Who.mbve’é_'faster.‘thr;% the maze, the male or the female getbil? '
3. . -Dogé liviny in Charles River-water affect a goldfish’s reaction to light and 'his'spe.e‘d in
swimming? S RN R : | ' R
4, .- Which mouse Will climb the trellis fzcstcr to reach the food?

5. Which gerhil run\ the most on the exercise wheel?

.,  Case studies of Aetyal experiments. performed by biologists investigating activities of
“mammals were discussed in Yelation to the students’ own investigations. Groups got together

informally in the month-priof\te the Fair to discuss recordkeeping, testing techniques and dis- *
_coveries. Not everyone did a-project on.animals, Some did experiments with detergents, plants

‘and photography. -
© The entire school was invix\‘! to the Fair at which time the “scientific experts” ex-
plained their study. , \\ o ' .
o & . . : e
- Angother interesting unit which ESS has developed is Kids, Cameras, and. Communities.
Perhaps the most exciting day in teaching s the day we gave everyone in our classes a carhera.
Some stindents were very appreciative. One said, “I've never taken a picture ini my life. Thank
you.” This unit was really flexible. We used it it relation to social studies, science and language.

" ments involving fish, gerBils and mice. All groups set up controlled experiments in which con-" ..




‘When the class went out into the community to interview how people felt about their work,”
. Jane had the students take pictures of them doing their jobs.. N '
~+. Esthor did.Photo Essays with her class; Each student selected a theme and took pic-
" tures illustrating it. Thé pictures were developed by the class and put into a booklet, The stu-
. dents wrote about their pictures and shared their books with each other and the various grades.
* Some of the themes were: Signs of Winter, the History. of Our Town, Important People in My. .
. Life, My Pets, My Family and Sports | Like. . - R

_The unit-provided for the developing and printing of the pictures in the classroom. Stu-

 dents often developed a real interest in photography outside of school. o 3 .

“Another unit that Esther did was. having kids experimerit with various liquids. She
_ wantcd them to think about such concepts as density, viscosity and. heaping. To do this she
" made up individual question cards for experimentation, She used simple materials -from the

ES/S Kit of !(_it_ché | Physica—eyedroppers, small.cups, water bottles of oil, alcohol, d_etergént'___

/—a’hd cards.

SAMPLE CARD: y |
" Materials Needed: :Eyedropper,‘oil, water, alcohol, }three‘sm;zll_cups' ’
"t Quiestions: Do the drops of different liquids differ in size? ' o
- Hint: Count how many dropsit would take to get to a certain.level on a cup.
. Do this with all thrée liquids.. o S S
'Log or Graph. your results. /

!
i

" There were about 15 cards with about 15 different questions. Students were to try two experi:

minutes.) After approximately two weeks, Esther had a “Hot Chocelate and Cdokie” Science

discussion about.the results of the students’ experiments. Students brought thiei

were obtained. It was revealed through discussion that there were many differgnt answers to

&

than others and some people counted haphazardly. Thus, they learned an important lesson in
expetimenter error in addition to the information they learned from the experiments,

 during which time students gathered information on dog cae, origin of breed, temperament,
etc. Then came “Dog Day” when the kids brought their dogs to school on leashes. Class was

held in the school yard. Each individual showed his dog and told about him and answered ques-
tions. Some kids borrowed neighbor’s dogs on which they had done research. Arrangements

- triever; - Bruneau, a N_choundland;.Chang Chang Yetty, a Lhasa Apso; Coco, the mutt; and
Spanky, the mongrel. (You can imagine what this morning was like!) However, the kids never
forgot this experience. It was always mentioned as one of the highlights of the year. :

s

-'/

ments daily. and cither log or graph their resultz. {Some of the experiments only took a few
fséicncc book- -

lets to the discussion. Esther began by posing one question and asking what kind of results ™

the same quesgion. They discussed why this happened. Students themselves introduced the idea
of human eryor, i.e., some people counted two. drops as one, some.drops were smaller or bigger -

A'rescarch project which stemmed from the kids’ interest-in animals was “Dog Day.”
. Each chose his favorite breed _and anyone who had dog books brought them/in to share with
. the class, Esther also brought in a variety of-dog bc_'mk_s. The research continued for two weeks

‘were made beforehand for the dogs to be picked up immediately after the discussion, Some of
the dogs present were Amy, a toy poodle; Buster, a German shepherd; Blackie) a Labrador re-




Wc did many other units similar in style to thOSL above on c1thcr our own interests or
the klds inferests. Other topics included: : -

N L 1. . Spices and Herbs — ("unmumtmg .acthty, thc prcpamtlon of food
' . 2. Space Travel
3. Ecology

 We tried to combine kids® intetests, tcacher s cxpertise, rcscarchmg, cxpcrlmentmg, rc-
portmg and mcanmgful culmmatmg actlvmes in all the. units we madc up.

LISI Ot 1\“9 - : -. L '. o .I .. R r

ESS Brldgc btrcct Watcrtown Massachusetts

© Batteries and Bulbs, mtcrmedlate _
Bones, intermediate - |
Growing Seeds, prlmary or intermediate .
Clay Boats, primary - . '
_ ‘Balancing, primary c ’
L . Kitchen Physics, intermediate
- " Pendulums, intermediate -
% -+ Brine Shrimp, prlmary or lntermedlate
' ' “Meal Worms, primary- .
" Kids, Cameras and Commumtles, 1ntermed1ate
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~ VIL SOCIAL STUDIES. SR

Our particular school - system had a rationale for social studies which was humanistic
and man-centered. The student studiéd man so that he could deal with issues that confronted
him by asking significant, valid, important. questions, These questions had to be irnportant to
both tke student and the teacher because they are embarked upon a mutual course :7 study.’

This program involved the use of many disciplines such as history, geography, sociology, -
anthropology; psychology, archeology, and economics. Content or information. was cssential,
but not as an_end in itself! What the student learned was based on the individual learning char-

acteristics and the pedagogic style of the teacher. The student was not the passive receiver of
 information, but rather the active participant in the process of learning. AR

| | Souﬁdé ni\céé_??- But what do §8u do when you have 24,.'1956_Editiqns_ of a social
studies book at the sixth grade level. Thesé books told you that Vietnam’s only problem was

the lack of machinery and modern ways of living!! Faced with this problem, Jane tried a num: - |

* ber of things. Discussions were held and the class talked about things they would like to study.. "
_-Many. were interested in finding out about early man. Some wanted to talk <bout the current -

. -issues—war, pollution, jqils,-’/ civil rights, crime, taxes; and their town. Because of the wide
. ‘variety of interests, and the three combination fifth and sixth grades, the intermediate teachers
' got together. They decided to offer eight to ten week mini-courses for electives. Students could
elect a course of their own interest and teachers had the opportunity to teach and develop in-
teresting - topics. Teachers brought in their own materials, order¢éd materials on preview, bor-
rowed from other schools and generally focused on teachinga course they had knowledge of
and in which students had indicated an interest. We found that by varying the topics, the

teachers, and the approach in social stddies, we kept students constantly excited about what

they were doing,

E ¢

~,  -One of Jane’s most successful units was the Travel Unit. This unit was designed by the
students themsclves. They decided where of all the places in the world they -would most like to
visit. After deciding where, they had to plan:an itinerary for one month, After doing research,
each group'made a presentation to the rest of the class in order to “sell” their trip. The class’
~ had rating sheets to fill out on each group. S ‘ o

It was a real expetience for kids. Jane assisted by bringing in books on various coun-

" tries, slides from the places sl.. had visited, travel brochures, and pictures. She provided blank

filmstrip and slides so a group could make their own films and slides. The students called the
airlines for ptices, visited travel agencies, brought_ in ‘pictures and products, wrote brochures,
made posters and tapes, did s eports and interviewed people who had visited the varjous places.
~ The group that rec - 1'the higiest rating had chosen Japan and Hawaii. They began
‘the presentation by enterit.g the class in kimonos and playing a tape featuring the glockenspicl.
* They-greeted the class in Japanese and showed a film they made by drawing on film strip the

6O
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~ “important places in each city they were visiting, They gave a short explanation with the serip. = |
- Slidet on Japanese writing were shown which explained some of the Japanese symbols, Many
objects such as-chopsticks, Buddha, clogs, ctc. were used to entice the class.into asking ques- :
tions. They stopped in Hawaii on the way home., They showed slides of the bombing of Pearl

Harbor (which 1 had -obtained when 1 went to Hawaii), during which-one student gave a de-

tailed, #h-depth account of that day. They visited some of the islands via homemade slides and

'hq% i/sample of black sand from a beach on Maui. Also, they related important information .

nedded to make the trip a success such as where and what you needed to do to get a passport,

the temperature during the visit so you could bring appropriate clothirig, the money -system, .- S
how certain hotels, restaurants and tours were rated and how one changed moncy into trav: . '
elers’ checks. All in all, at the end:of this group’s presentation, the class:felt they had been in

Japan and-Hawaii. o ' R | -

<

One year when Jane was piloting Man, A Course of Study, she used this program as a
-core-curricatumi, This year-long course by EDC is a comparative study of the life cycles of three
_ animal gepups and an in-depth study of a primitive society, the Netsilik Eskimo: Students used
their own backgrounds and experiences as a basis from which to compare and cortrast them- -
“selves tothe animal groupsand the Netsilik Eskimo. B S
Students wrote creative gtories’bascd on the issues explored in the units. Spelling be-
" came the Yocabulary from the units. Science evolved as research-into other animal groups that *
" had similar behavioral patterns. Students began toread about other cultures and discussed the
similarities and/or diffcrences to their own culture. Actual case studies of other cultures were
“reviewed. Issues such' as*genocide, ‘the treatment of old people, the cultural. differences in up-
bringing, the attitudés of today’s gencration and our parents’ generation on wai, prejudice, |
government, ctc. were explored. Current events became a platform for discussing our feelings
on what was happening everywhere. L o

" The entire'year was spent dealing with the significant questions that concern man every-

“where: Who am 1? What makes me human? Why do 1 act as 1 do in a group? How does the en-

vironment affect my behavior? What are the. same concerns I have that men everywhere haye?

. How do men everywhere solve their universal problems? .- S :

Esther’s class particularly ¢njoyed two projects, One was, “Be a President.” The class
expressed a desire to know mére about the presidents’ lives and the type of men they were. -
‘Each student chose a president they wanted to study. There was some overlap in chdices, buta

“variety of presidents were chosen. The choices were to remain a sécret and each student.re-

. scarched his choice. A group of students also-got together and traged pictures of all.the presi-
dents and made a time-liné of them around the_room. After a couple of weeks’ research, cach
student dressed up as his president (as he thought ltefb?kﬁ)“an‘d'torrdu{wqd a discussion with
the students who were to giiess who he was. Thé students could ask questions about the man's *
life and his term in office, The “President™ also gave clues by talking about some of his famous

“accorplishments, education, years in office, Vice President, etc. These discussions became the

* focus of our attentionfor a weck. We had not only studied about the presidents, we mett them!.
They had came alive for Us. S ' C - b :

Another interesting projcct was the time capsule. The students c. uid either go back-or

. forward in_time. Their.task. was to represent a particular time period by artifacts. They had a
shocbox to be filled with objects that would try to tell someone unfamiliar with the culture
what it.was like. It was as if we were all archcologists reconstructing a culture by the articles
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~ we found. One group: that was reconstructing current American culture filled a metal box with

a Coke bottle, a STOP THE WAR-button, a computer card, a hackey puck (the Bruins had-
' just won the Stanley ‘Cup), an- Apollo stamp ‘and a newspaper. hey buried the box in the

school yard and hoped that someday in the future it would help people to learn something -
about our culture, T : . -

. Esther used- encyclopedia cards to help students learn How to look: up information in
" the encyclopedia. These were cards she made up from topics she had selected from the ency-
clopedia. They were topics in which-students had expressed ai} interest or that Esther thought "
they would enjoy. The card contained questions' that requi ed reading information on the
topic. The students wrote their answers in a notebook. Even vally, students thought up their

own topics and made cards for-other pcople. -

~ For example: Encyclopedia Card on Ice Cream . N
d by whom?

i, When and where was the first ice cream made, d ;
2. Briefly, explain the process of making ice cream.. - -
) . /s
.. 3. - What temperature is necessary for ice cream to freeze?
4. Doyou think ice cream is nutritious? . c
5. What is your favorite flavor? L B

_ . . . S S T o .
~ Jhese cards wete put ina'box and assigned on a-schedule and were avajlable for studentstouse =~ .
throughout thé year. R R T IR .

We tried to expose the students to current issues and make them aware of the worl
around them. We also ‘tried to develop research skills and map skills in our students. Project
- were-also used as a means to get students-to work together and learn to plan their time gffec? _
tively (for term projects). . . - T o o \ o

¥ ) . .
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. Afte several moriths of workmg with a schedule, Esthér*found that the class had § gotten'

~ very much ftied to_them and wouldbe disturbed by any mterr\nkptlon of their work.,Thls in-

-~ cluded mufic and arv.specialists, assemblies, and any time she or anyone had somethmg to share
. with them: _hey seemed to have no time for these “extras.” They did ‘their projects, choices -
and other daily work, but would not go far beyond this since they- had found .a routine in

- which to get most of their work done. Although assignments were o&ten being changed, Esther .
sensed that something was missing, It may have been that she was becomiag bored with the

- routine or that the class was ready f for another phase to be added to the program.

: Small Group Actwatles o

After much thought, she decnded to.set aside a long perlod of time during the day to
work: on special activities, These activities included weaving, instrument making:(from wood
and fxshlme) papermakmg, photography, macrame, paper marbleizing, theatre games, cookmg,
music experimentation, crafts and games. Esther chose three or four different activities each
week and posted them on oaktag, The students were asked to-sign up for an activity each day. .
| A good time to set aside was 11: 30 - 12:30 as it was right before lunch and after recess. Some
| activitics were limited in number and some continued for a few weeks so that-all thé students .
.} would be able to participate in the activities they wanted ‘Once the stidents signed up, Esther
~had to get each group started on an activity. She: was fortunate'to have two student teachers,

2 but when she was alone she chose only one activity that required her constant atteniion or
; direction and another two that were more self-directing, Usually a student could run an act1v1ty '
after the first day. The first week’s schedule looked like this.

o . [ Mon‘day h Tu’esday - Wednesday © Thursday Friday
A, Making Music 1. 1, N R L ’
(Limit6) 2 2. 2 A ‘A
EAR L3 3 3 3.
4, 4. 4 * 4 4
5. ;5 5, 5. 5.
6. 6 ; 6. 6..

b4

B.  Spaghettiand -
Toothpick
" Structures
(No limit)

B 14
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'C."  Theatre Games -

' . . -

1. 1, 1. 1.
(Limit 10) C2 2 2 .2, -2
. 3 3. 3. .3 3.
. 4 4, 4. 4. 4,
S, 5 'S, 5 5.
6. 6. 6. 6 6
7 7. AR 7 7.
8 8 8 3 8.
L9 2 E2 9 -
L 100 10.-. 10, S T ()

AY

._ Some students sfgne& up for their pre ferences for the whole ,week'; other.s'sigﬁéd,t_i-p »daily.j-‘Only' L

theatre games needed Esther’s presence so she explained how.to make spaghetti and toothpick
structures usirig’ miniature marshmallows and colored. taothpicks or spaghetti. She sent that

_group off to a corner to work. Esther had borrowed the school ‘instruments (bells; triangles,

- xylophone, cymbals, etc.) for the music group, and they met in-another corner. She instructed:

" students be more imaginative j i
~more and think they look silly. Some other games the class played were join the Action and
\ Black Magic. : S ' -

‘them to experiment with the.instruments for a while and then to make some music; that is,

make up a tune they liked. She took the theatre games group to an adjacént toom where they

could act’in private. . . S N

‘Theatre games involved skits, improvisations, imagination, loosening up exercises, and
games, Esther recalls that in the first meeting she wanted. the kids to loosen up so we started
by having an imaginary tug-of-war. We were really able to.almost feel the various actions and .

subsequenit reactions. We then got'in a circle: and threw an imaginary- ball around for a while.
It was very hard for. kids to free up like this and many found it difficult'to pretend anything.
. (Everyone needs to pretend sometime; we can help our kids, too.) These activities also helped "

and creative, if only because they are not afraid to.ptetend any |

Join the Action begins by someone acting out an action. There is no talking and the -

spectators raise their hands when they discover what the person is doing. They are given the .

o.k. to join the action when the person points to-them. Each person adds his interpretation in

" a way he feels it fits in, and in no time there is a group of kids working together acting outa -

total action without one sound having been uttered. Usually I call an end to it and we discuss
the skit and the different actions-in it. The students have taken part in great bands, parades,

classrooms, playgrounds, and have been expert acrobats, furniture movers, and rock music stars.

Black Magic is a game in which a person is sent out of the room and the group chooses -
an object that person has to guess. Then a person is;chosen to ask the guesser questions on
which object it is. The trick is that the.person asking the questions always names the chosen
object after he has nained something black. For instance, let’s say the object was the window. -
Joey. has to guess what it is'and Marge is asking him, She says, “Is it the pencil?”. “Is it the’
floor?” “Is it the blackboard?"” “Is it the window?” If Joey knows how to play, he says no
each time until he hears black in blackboard and this is the clue that the next object is the one."

He, of course,. pretends to be telepathic and does a whole act before he says, “Yes, it's the

wittdow.” This game is fun to play when some kids know-the trick and others don’t. They like
to play until someone new figures it out. I started by telling two people how to play and then

continued playing until others discovered the object of the game.
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to relax’ ;md"plan for things to do and share durin

- learn. Many of the activities that follow were su

There were many other games to play that were aimed at frecing up the students and

* expanding, their imagination.” Viola Spolin’s bdok
. ing. Esther’s class really enjoyed the activities an
. of her most active participants in. theatre games

- she’ll have other budding actors some day. -

has somegood idcas for movement and act-
d later got into skits and improv ations. One .
was later on the TV show “Zoom.” Perhaps -

SUCGIiSTED BOOKS FOR TEACHERS:
" Creative Dramatics by Gabricl Barnficlds

~ Development Through Drama. by'_ Brian Way

- " Improvisations for the Theatre

‘Well, that was the first ,ac'tivit'y p'efidd and

‘dual projects and. sparked interest for, independs
lual proj p est for indepen

program ‘was now well-rounded and that new th

time. Jane also began using an astivity period ang
The activity period also became a time for stud

interests.

|

by Viola Spolin )

it worked out very well. The class later began
g this time..It became a time for many indivi-
ent projects.during class. Esther felt that the.

iﬁgs could be experimented with during this

| found the same fulfilling fecling in her class.. -
ents to bring in things they wanted to do or
rgestions from the students or-based on their

.t

Y o

Crafts and Projects

Other activity period projects that went:

- rmaking and.cooking. Our weaving was-done on.

banged nails into the rings and wove ‘across with

_sample of one of our designs.

sver well were, Wcaviﬁg,’ Aphoto. éssays,:paécr-:

heavy: rings sliced from cardboard tubes. We
y rings sliced ¢

yarn making beautiful designs. This can also

“i be done on flat cardboard or wood intc which|a circle of nails has been banged. Hercisa -

b
f
|
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* The letters tell where the yarn was started and to where it was stretched. The curve was made g

“using-all straight lines and the kids found it easy and fun to do. They recreated the pattern .- [’
with anothef color starting further to the left of “A” so as'to make a larger circle. This way the. /,/
first colot would be visible underneath. The class.also learned some geometry, and made mary S

. other beautiful designs. They soon began to enjoy their own activity period more than art |
class. Some of the students also taught the second grade: class how to make some.of these de- -~
signs. The second graders ended up decoratingtheir bulletin,boards with these fantastic multi- ~ ./
colored creations that were the talk of the scKool. Other than feeling a bit jealous, the class felt

proud to have started something new in'the school... o

. The rifaterials needed for paper marbleizing are different colored paint {fegular house
paint), water and a pan (baking pan). Drop.a small amount of different colors of paint into a
- panof water. Swirl the colors around to make a pleasing pattem.,Las_ b piece of construction
! . paper over the paint design. Pick up the paper and voila!—marbleized paper which can be used

“to make nice cards, stationety, etc.’ o T

L et

B

| . Photography was very exciting for the kids. The science cotner was filled with pho'_t’ox\\
“graphic equipment. We used the'“Kids, Cameras, and Communpities” kit put out by ESS. All
the ‘solutions were ‘mixed, labeled"and set .on a table. The steps of the developing process were™ -
written clearly along the table. The kids took pictures of their neighborhgod, natirre, animals,
etc. with cameras from the kit. After having watched the developing process and carefully.gone -
over the steps, they could develop the pictures they had taken. Usually someone became an
expert and helped the others develop their film. ( e

~ Later the class made photo €ssays atound a certain theme from the. pictures they had

~taken, They made their own books in which to put the pictures, Some made great stories using

. only the pictures while others made captions to go along with their photographs. -

Unfortunately, the pictures' did not always come out. The lighting could have been.
poor or the student conld have unknowingly exposed his film. Only after going through the -
whole' develaping procéss did students find this out, and it was pretty discouraging if it hap-
“pened often. Some students had'no desire to continue and some tried again because they inew

~why it had happened. Some students went beyond the introductory phase -and used a better

. camera to get better pictures. Esther had a student who set up the developing pracess at home

- because he became very interested in photography. ~ ~ - - - - f .

_* . Another enjoyable and interesting activity was to have guest lectuters. Esther’s brother|
Mark came to tell the class how to prepare a slide with a specimen for observation unde- the!
microscope. The-class was excited to have an expert come in especially to show them how to .
do. something. ‘They had been working with slides themselves and enjoy.d the samples Mark '
brought in to show them. This also became asspecial event to them. ‘Esther’s husband visited

_ Jane’s class to teach a group of students how to use a slide rule, - T

.

P o .

.7 In cooking we made our own ice cream, pizza, cookies and bread. This activity was
limited and was repeated so that everyone had-a chance to cook something. Onc week we had -
pizza on Tuesday and ice creain on Thursday. A student could not sign up twice in that week. .
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lt was repc.u:ed until evcryone had a chance.to make pizza or ice cream or both We asked the
kids to bring in the ingredients so that the expense would not become too great for one per-

son. Some of th ‘se > could be mixed in a corner of the room and theri brought to the kltchen to . '
n g

cook, or a studént teacher o parent could take a group to the kit¢hen. (Hot plates are “fine'if

there is no kitchens) Most of our concoctions -were very good and Jane even had a Food Sale .

" one day :iﬁ which all her dehcacxes were sold

—_ . v

- N . W . . .
v' T 4, T . : . ' ’ o

SOMEDELICACIES! _ & = ' 1

e —

wg . -

Ice Cream (F amzy Farmer Cookbook) dehczous and s:mple

- 2egg whites - s 3 thsp. confectzonerc sugar
1/2 pint double cream . . ﬂavormgasdeszred

 Whip egg whites until stiff, whip cream very lightly.
'Add éonfectioners’ sugat and flavoring to the cream. =
 Lastly, fold egy whites lightly and thoroughly into the cream.
- Pour into refr:gerator trays and freeze.

A SuggestedFlavormgs 172 tsp ‘vanilla extract oy
B S - few drops peppermint extract
| . Lo 2 tsp. coffee extract . :
So. . T o 4 tbsp crushed fruit (strawberrzes, pmeapple
. - o bananas, ars, peaches} ,/ L
== " 1tbsp, chocol’ate powder '

- . 1

W=

Wlute Bread P o o

I’lacun bowl and mix thoroughly
" 2cups flour - o R
" 3 thsp: sugar S - oL
’?I/Ztsp salt- o . R .
6 tbsB liquid shortening -~~~ *
- 1 pkg. active dry yeast . . T

Add 1 cup ‘warm water and 1 cup milk,

Beat 2 minutes wzth electr:c beater, add 1 cup flour, and beat 2 addmonal
‘ . mmutes _

Add additional flour as needed ( approxamately 3 more cups) _

Knéad, A - : ’

~ Grease' bowl and btead and let rise in bowl 1 hour in warm place.j o

* Purich down and divide into loaves, - . . _ S
" Grease pans and bread, and let rise in pan 1 hour.

Bake:in 400°F. oven for 40 minutes, L

e, 0 :

"
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~ Make own douqh or.use frozen dough defrosted of course'

. Parsley flakes ’ L
Large can of ground pee.ed tomatoes e
Small tsp. garlic salt D R
Butter : B '
Vegetable oil :
Grated cheese mozzarella cheese

" "Grease cookie sheet qut dough on, salt and pepper dough -
- .. Spread tomatoes over'dough and sprinkle with garlic salt and parsley..
Cover with grated cheese and sliced mozzdrella strips.
Shake qil over and spread with fork. '

., .-Bakeat400°F f0r25 to30mmutes. i L _'-_ ‘

9

C - ‘ N

"'n’nn; ;';'. . R : . e

biees by »
"m.- sors

s m .
'M‘ lu

.‘”’

'Apple/Crisp(Fanny\\ arm‘erCookbook) a s T
.~ Butteradeep bak\mg dish. Putin:. = o S -

- 4 cups sliced tart apples fpeeled) 7 -
: ‘ 22 cup water (J\ess for ji ]uzcy apples) o
.. Mixwithafork: . , A !
1 . 3l4cup flour i
N 1 cup white or brown sugar ™ :

o : 1 tsp. cinnamon : o
1/2 cup butter ( softened) j . R L R

. )..-2.

1/4 tsp. salt . N ; S w b

Spread over the apples. Bake at 350°F. until apples are tender and cm&t is brown |
(30 minutes). berve with cream or zce cream. ‘ '
Serves 8. : '

R
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" dents 'was a catérer who generously supplied these things. .

o WMUBE

L
“._Here are two projeéts which i'l']y'ol'ved the whlole class wO\;king.‘k‘.owérd a common goal.
'THANKSGIVINGFEAST- ~ ~ . | |

_—Janzsclass, when discussing why we celebrate Thanksgiving, suggested that they have

their own feast in commemoration of that day. We decided to find out! midre ahout the Firsem._

Thanksgiving and share it on our Feast Day. We planned to make as many of the things asiwe -

could. Everyone contributed to the purchase of the tood. One student’s tather was tEe man:
ager of a local grocery store and he donated . 20-pound turkey, The class decided on a menu

cream, corn, stuffing ingredients, salad ingredients antl dressing, nuts, butter and candles.

3

* and miade a grocery list. $ix students and I went shopping with $12.00 and bought cider, ice

_ o 'Each day. for two wge‘k’é priot. to Thénk’égi&ing, gro'u'ps of students brough.t in the ingre- I_
. dients and made things with parent volunteers, They made {our loaves of bread, apple-sauce,

r

cranbetry sauce and four apple pies (all of which were thén frozen).

'-Th_c.day before-l the. feast, two.s’t._udents cléaned -éﬁd stuffed the turkey. ! took the tur-

key home and"cooked it at a low temperature overnight. We finished: cooking it in'school on

Wednesday. The toom was rearranged:by. putting the tables. together to seat 26 people. They

were covered with linen tablecloths""liél set with plastic products. The father of one of my stu-

“ . ‘ - 1 ’ )
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= ..On I_the day of the feast, _ !
first part of the morning the students shared Thanksgiving stories they had ‘written or re-
searched. At 11:00 a.m., with the'help of the principal who carved the turkey and two parents

- who helped six students to serve, we all sat down to'a fantastic meal. It was a rewarding exper-
. ) . I . X . o : . .
ience to sit and celebrate Thanksgiving with all my students. :

-k

everyone came dressed as-either a Pilgtim or an Indian. The
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CARNIVAL DAY AU T

[

During a discussion about the, December issue of the ‘class newspaper, Jane’s class -
started to talk about ‘having an activity, which would involve the entire school. One'student . °
. mentioned the idea of a carnival. Everyone got very excited and began talkinig at once.
‘ After checking with the principal, 'i\ge class decided to have eight booths. Threé people -+
~ would be responsible for.creating an idea for each booth. They would make or bringin what -
was needed—signs, materials and prizes.  ° \W - . IR I

After several weeks of planning, these were the booths: | T

I Iiing Toss. One -értv.d nt bfought in five decanter liquor bottles,‘egch "'fiﬁed with differ-
._ent colored water made with food coloring. This group make hpo‘ps\@d devised aring = .
" tossgame.. P N ,

2. . Bean Bag Throw. This group used a citcle cutter to cut'out different sized circles from
' a large piege of tri-wall. The different sizes were worth various points. They also made

the bean bags. * .- : o , . o \‘; '
3. Gigantic Tit-Tac-Toe. Also using cirgles cut from tri-wall, this group used the square |
~ -tiles on the floor for Tic-Tac-Toe. Fpur tri-wall circles' were marked with an “X”, and
" four with an “O.” Students who tried the game had t& stand behind a Line and slide the
N ~*circles onto the board.about five fedt away. They got four tries to get thre:. in a row.
B S Photography Booth. One group uged the cameras and film from the Kids, Camerasand™ =
' +. Communities Unit and gook pictyres of kids. These were later developed and printed in -
the classroom and given out. - / - B ' S

‘5. ‘White' Elephant Table. Student 'cc.>1.le'i:tedA articles for this from teachers, parents and
: other kids. It was very populay with the lower grades. These kids did their “Christmas
~ Shopping” here. - 3 : 1 '- S T

6 - “Crafts Table. Once a week

(] ¢

C he class did a craft activity and donated their work, Some
of the things they made wgre “God’s Eyes,” batik prints, candles, block print greeting
cards, weavings, fnacrame, toothpick trees, and otnaments.* These things sold right
away. , S | . ST o

7. Baking Table: Everyone in the class made somiething to sell—cookies, brownies, cakes.

' This group cut up the cdkés and sold the pieces. They a0 sold popcorn, potato chips,

" and fudge.. .. .

8. Pénny Pitch. One parent donated a éteel tub which this gr’oupff;il_léd with ‘water and in -
which they floated plastic dessert cups. Kids stood at a distance and pitched pennies.
The prize “for all the games was penny candy. = | S

* See chapter on activity period for directions. "

We asked all the students, teachers and specialists in the school to trace their hands on
green construction paper. They then cut out these outlines, initialed them and sent them to
our rootn. We made a floor-to-ceiling Christmas tree in the auditorium with the 700-plus hands
we. received. The saying above the tree was,““The Phillips School Wishes the World a Merry -~ -
Christmas.,” v < S

_ On “Carnival Day, everyone came. early and set up. their bootis in the auditorium, -
Classes came down all day long and participated in the activities. It was a great day for every- -
one, including the Boston Globe Santa who teceived the proceed. trom this day—about §40.
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"‘I o live through a revolutzon is a delmous experience.”’
Seale and McConvrlle

§

Now that we've shown you some of the how’ s and why 5, we wauld like to descrlbc '
- one of these typlcal days i in our own classrooms. - ' :

The first thing: was to orgamze the day int+ large blocks of time. In the. mornmg we
had a 2-1/2 hour uninterrupted period-in which students worked on schedules and we gave in--
dividual @nd small group lessons. This was followed by a short recess-and lunch. Afternoons .
were for social studies and activity period. e . o - :

Usually a few klds come in before school-some to feed the animals, others to get

started on then" daily 'schedule: It is not uncommon to see kids start their work without our

presence, because much of it is self-directed: ‘After the morning bell, the rest of the class comes -

* pouring in. Quickly. they. hang up. their coats and some start talking to friends, others wander -

over to us to show what they have brought in. We call the students together for a morning -
" meeting, We remind them the logs on their plants are due today and that there will be a film
- on the Process of Photosynthesls at 10:30. Those interested can sign up for it. We also inform - ..~

the class that a lesson on quotation marks is to be given at 9:30 and everyone is to attend.” v

- Anyone who wants a reading conference can have it between now and 9: 15. We found it im- . - :

portant to inform. the class ahead of time about lessons and activities so ‘that the students
. " could better plan their time and not feel interrupted when doing their work. Any questions
" that the students have are answered and any other announcements are made. For example,
some students.ask for extra time for projects and ask if anyone can listen-to him read his lines
for the class play. We also talk about a playbill Marla brought in and soime local news on f1res.

~When the meeting breaks up, everyone scatters and begms their schedule. Some stu-
dents have trouble getting started and we usually get them going on a particular topic right
' away. On an average morrning, about three students proceed to the reading corner to read in
privacy; four other studentstake out their math schedule and work on their assignment for the
" day; and four sign out for the library for a 20-minute block of time to work on the Eskimo.
 research’ project. Two kids are i’ the science corner updating their plant logs and two others -
are selecting a topic from the publlc speaking cards for a spontaneous talk. During this time, , _
we gre trying to cletermme who is absent and obtain a lunch count. . . D e

. We are soon involved in reading conferences and in helpmg individual studcnts with
their work. This activity continues for approximately two hours during which time we also
give lessons on specific topics to vatious groups (helping four students with addition of frac- :
tions and later some others with two-number division). The class lesson on quotation marks is |




given at the appropriate time. The group that signed/up for the film sets up in a corner of the
room to watch it. Just before recess we have a megting so the students can share what they’ve
done this morning and plan for the rest of the day/ After the meeting they clean up and go out
for recess. After recess, the students who have gompleted their work, bring their schedulesto
us to be checked. Others continue with their gork until lunch. After lunch the students parti-

cipate in the activities they signed up for t t*day. Some are working on a play they are writ- ~

ing, some are working on a class newspaper,/andsome aré using this time for extra help. Others
are involved in macrame and weaving. This activity continues for about an hour. The. students
 then clean up, check over their sched

work is taken home.) During this time \/;/

check those students’ schedules who weren’t checked

- previously. When the bell rings, the stiidents leave at their leisure. Others ask for help on math -
.and/of projects. Some stay because'ye asked for volunteers to set up a tWﬂ’d tatk -

.

with us or friends. And the day is ngt nearly over.

| . with talent, with W&undw What we hu-
- . _manteachers have to give, ultimately, is ourselvgs=our own love
. # for life, and for our subject, and our ability to respond to the

~ personal concerns of our students.”

K ) . ' ) : 'v "/f . i )
“The common teacher.is not Waf’ﬂlj% is bulging [

/
;

o Terry Botton ™ . .
Reach, Touc_h, and Teach

67

s, and decide what to take home. (Any unfinished
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