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Introduction

One of the challenges of .the new social studies 1is teachiﬁg.éleqantary :

sttdents an- undarstanding of the non~Western world Yet, many non~Western

'cultures are not qtudied die to a lack of {instructional timo, inadequate

teacher'preparation, and insufficient materials. 1In particular, China is

often ignored deépite China's importance in the past and present. Uith

s '

President Nixen's visit to China in 1972, however, there‘apbears to be'a - -

renewed interest iﬁ the Chinese ways'offlife.

Ever alert, the creative elemeqtary teacher seizes this opportunity to

S

bridge the understanding gap" between students’ impressions and the reality

of China. Towards this end, the following inquiry evercises are provided.

I

The exercises involve students 1n developinv relevant understanuinns abOut
%
China.. Moreover, the exercises extend students qulls in social studies

.

and social education. Most important, the exercises are catalysts fqr
effective thinking about China and the world. b
~ Arranged alphabetically'by title, the exercises include initiatory,

developmental, and cuiminating_inquiry }nto_the subject areas of art, music),

'language arts,” science, and gocial studies.. In addition, the exercises

include pvaluatxve inquirv into the affective and cognitxve dormains of

-

y -

learniqg. In all of the txercises, a posqible {nstructional use is identi~

J
fled and teaching techniques "and devises are described. ﬂhenAappropriate,

‘ comments by the teacher are also suggested in many of the exercises.

{

T

Womg g
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Exercise #1 2 .

. R , . :
A Picture Ig Worth a Thousand Words '

1)

© A'yisual inquity exercise, "A Picture Is WHorth a Thousand Words"
i ot S

e T

" involves students in an indirect experience with Chinese life. The

picture may be a ohotograph a line drawing, a sketch or a painting.

I nay“be in tne form of illustrations from books and magazines, loose

oLctures, rilmstrips, and slides. The, most useful picture is one which

\ ’ ‘

tells a story. Unlike a motion picture, it allows for unlinited discuss-

-

ion time and, hence, an excellent device for individualized ingstruction. -
During the study of China, students.view picturesvseleCtea'b§°the

teacher for study -As'Zach-picture 1is studied, thevteacher could -ask,
"tmat are the objects 4in- the picture’" After enumerating the objects in
" the picture, the teacher could then ask, "Tell me in your own words ‘what -
is happening in the picture.": Upon conclusion of the students description
of what is happening, the teacher could then direct students to nake the

inferences and interprebations appropriate to the picture under study. '

v

Also during the study, the teacher .could direct students to draw their
"ovn plctures and critically review them. In this regard a particularly

useful strategy is to have students drav a picture of a Chinegse family scene

during the first days_of the study. .Later, during the last days of the

3 t -

study, the students draw another picture of a Chinese family scene. A

o

conpafison of the two drnwinps WOuld indicate students' - progress in gaining
insight into the Chinese way of life.
In making the comparison, the feacher could review the steps previously

taken {n the study of the plcture. The teacher could ask the following
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questions: : i
What are the objects in each pic:ure?
: Tell me in your own words what is'happening in each picture.

1n additiou, the teacher could ask the following questions:

Is the Chinese family scene {n the first drawing different
or the same as thac of the second drawing’

What would be three questions you might ask the Chinese family
shown in the first drawing’ the second drawing?

According to these pictures, what would be one fact about
Chinese families? : ‘

What guesses can you make that would tell us why the second
drawing is different from the first drawing’

¥

o

' ﬁore effective use of the picture is possible if che pictuie'is cfopoéd
and dry mounﬁed. In addition, the picture'can be protécted'from abuse 1if
the picture is sprayed with a plascic coating or laminated. If laminated,
-the picture can be enclosed in an oversize piece of clear acetate. The
pioture can then be mounted on a 2 bulletin board wit@out damage from thumb
tacks. Once protected, the picturo can also be used as a device_fof_
stimuiating discusoion in small aﬁd large groups.. -

Pictores on China .are availablé from cohmeféialisqurces. More current
and less expensive pictores, howevor, are oéten published in newspaﬁers,
fvagazineo, calendars;icommercial advertisements, travil literature, brochures
from_embassies and informétion agencies, pampﬁlecs from voluntary organiza-
tions, and other ephemera. Many of these materials contain extraordinary

pictures which can be used effectively as inquiry devices by the creative

teacher.
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" Fxercise #2

Between Now and the Year. 2000 : 2,

A culminating inquiry éxercise, "Between Now and the Year 2000" provides
students with‘a futur; perspective to their study of Cﬁinaz In effeét;_it
asxs students to hypothesize énd,*later in life, teét theif'hypotpesis aﬁout
tﬁe quufé:of China. To simulate hypothesis'formation, thg.teachér coql@
ask,'"Wha:.will China be like in the year ZOQO?" Following several responses m
by'sﬁuden:s, the teacher could direct the proceSS'ognhypothesislfotmatiqn by

drawing the following series of boxes on the chalkboard or overhead projector.

N Y N #3

il 5 . - 6

#7
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:

&frer drawin' the serles of boxes, the teacher could then say, "Suppose .

»

~the pattern in béx 1 represents China by the year 2000. It shows us that
“China will gradually get better between now and the year 2000 Suppose the

pattérn in box #2 representa China by the year 2000/ It shows us that China

will gradually get worse between now and the year 2000. Suwpose the patrern
_‘in'box #3 represents China by the year. 2000. It shows us ‘that there will be '//3;
eo-change in China-bergeen now and the year 2000. guppose the partern in box '
ith represents China by’theoyear 2000. Ir shows us that China will experience
a sudden’ change for the better beiyeen now and the year 2000. o
Suppose the pattern in box #5 representstChxna by the vear 2000. - 1
shows uﬁ that China will etperfence a sudden change for the WOrse between

now and the year 2600. Suppose the pattern ‘in bot #6 reprégents China by ' f .
/

the.year 2000, It shows us that China will experience chaos between now and
" the year 2000. Suppose the pattern in box ﬂ? represents ‘China by the year

2000. It'shows us. that life in China will repeat itself over and’ over agaln

Y1
between now and the year 2000. Which of these patterns do you thinr will .

B

represent China between now and the year 2000’" ' ' S :
:Most likeiy, students responses will vary. As the exerciee'is a

culminating exercise, the teacher-could ask, "What are some examples from
't
our study that would seem tormake your | suess true’" Dependino upon'the

| rmaturity level of the class, the teachdr could also aqa, "hat is one reason

, 3
that would seem to make your guess true° Finally, the téacher could ask,

\

“Is it correct to say that one pattern {s the only patt&rn vhich represents

-

¢vina between now and the year 20002" fn this-intetpretatisn question, the

aiudy might well conclude.
‘ ! .
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_a story, a vignette, a jo rnalistic historical narrative, docunents, text,

"’ dOﬂe .

- S -
s
% o g

. _Exercise #3

A

Case Study .« Y

- _ _One of the moxe useful inquiry exereises, “Case Study" focusés upon ’

a singlehldea,»activity, or object‘from China. Through an intensive’sttdy

of a singular instance, students ere guided toward valid generéiizations’
about’the*ﬁhihese way of 1ife. Ae'an induiry device, a case study is

13

' coxposed of three parts. an introductory statement, a’ set of questions

?

which highlight certain aspects of the case; supporting data. The latter

includes, when possible, an- interculﬁural component which links China with

the United States. | v o : PR ' i

.Discrete as the. cult re vhich is illustrated,'the,case study may\be' '

.

an interpretive essay, or a problem. Moredver, it can be used for at
1eaqt two general purpose#, either: (A) t0'111ustrate foregone conc}usions;

"ot (B) to provoke controversy and debate. The best: case stud§. However, is

7

- built around a problem.of concern to the individual. It gresents e-variety

of alternatives to a common problem about which something can possibly be

s

\ : ’ ~

4

Cas e studies on China might focus on ‘one of the following topics. a

.Lnrnese story, Felected articles from a Chinese publication, an account of

everyday life of a particular Chinese family, a letter from a Chinese

-

reiative, a biography of a Chinese leader, or a report on natural disasters
in China. Other case studies might focus on a single creative effort of
the Chinese. These case studies night include studies of Chinese words,

. : A
poetry, songs, illustrations, paintings, ot.soulptures.

3
i
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To assure students' 1earniug from the case studies, Lhe teacher could '

yd 1

 ask the fgliowimg questions. _ \ . - )

r

.l. What feature of Lhinese life is described by the case P Y
gtudy? : X . . ‘ '

2. Draw a picture, of the feature of’Chinese 1ife illustrated
by the case studv._

. T 3. In what ways'axe the features of: Chinese life, illustrated b
1 ~ - by the case study, like the American way of life? ‘ o
\\ v B .
4, Wfter studying the case study, what questions would you . .
ask a Chinese in order to understand better the, Chineee ' s
way of life. R . .- . ' '

__5; Tell several ways in which the case study helped you undep3

stand better the Chinese wly of life. . .
Oche; questious could be devised-by;the teacher 1n accordance';itﬁ the". |
objectiv@s of the study.l . - :'\} -.. ' - oL “t
With appropriate tegcher diréction, the case| study is/eo especially | v

effective device for devefoping effective thinking. Casé studies which °

. \ y

Eocue on the tooics wouﬁd encourage deductive and iuductive t}iukimg“.i In
. \'

contrast, case studies which focus on a siugle céeative\\ffort of the

| r
Chinese would encourage transductive thinking. In the latter case studies, L

] B

L A the watetials vary from the concrete to the abstFact. The selectiou and

oryanization of data, howeveL. 1s largely controlled by students.

: 1}
i V
<] \ . . (.\/
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. / . . : : $ - " . P ‘ L
o CT e China and the United St.a!:es - : , P
“ . '_ B A"geographic 1nquity exercise, "China and the United States leadsA |

<
T —— it
b e .

otudem:s to an, unders:anding of che size and locat;ion of China compared

i o . -

to the Uni;::ed Scates. ‘The comparisons are, nlustr/ated by sets of t:rans-

o parencies shown 91.‘1 the overhead ptoject:or. As each set of transparenc‘ies
. -is ,showp‘,. :heé‘eacher asks student:s to make the appropriate inferences.
- j L S - e ’
.l‘nFo'x.'- ex;m;ile, the set of ttanfsp‘agepcies 4llustrating a similarity of size

' '_w_t:iuld‘be as follows: " LN L - R

-,
Ly

. ‘NAREA OF
ke CONTERMINGUS UNITED STATES
D APPROXIMATILY 3.o’oo 000 sa MILES

¢ - S/ " AeADFCHINA - , )
"\ : - Avnoxummv 4,000,000 SQUARK MILES ! -
(B : . - . !
. d . ,
% — N )
° A . ) ’l?\ < ' '

'I'he set is—compcrsed of two ttansparencies. “The . first transparency is

s .

an- outline map _yf China, the second t;‘ansparency \is an out:line map of the
\

\.
‘United Statesﬁdmwﬂ 66 tHe same scale. ‘s the set‘i.-s shown, the teacher

e ~.

could ask, "In what way is the size of Ch na like the size of the United ;

’ Stav:,es"" By studying the ttansparencies, students learn that China and the

-

United States are-both 1arge countries. Students also learn that China 19

about one ehird’ larger than the United States. Upon conclusion of the - R @

(5

L discussion, qtudénts should be abl¥ to identify at least one similarity and

cae it ference bhetween China and the Untted States.' _ - .

I
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¥

The, second set 111usctates 1ocac10n, it is also composed of two trans-

. -:

'barencies.. In/this sét. the first transpareacy 1s an outline map of Ghina
with the lines of latitude and longitude indicated. The second transparency
is an outline map of the Unitgd States also marked wich_the lines of Laticude '

! o ) B ., . . . . :

and longitude. The set would be as follows:

-t

’ N ' : 2
\ L . . .
s . . . oo

AN
‘of China like che 1ocation of the United States? By studying the transparen-

-

'cies, students learn. thaﬁ\\he United Statns 13 1ocated between the parallels of
\\
-+ 25 and SO‘degrees nor th latitud They also learn that- China 1lies mostly with=-

Q

" in-the area between 25 degrees and 50 cegrees\north latitude. Additioral

transparencies of thn world could also be used’ :;\zgga\gtudeggg\f?at China is

‘iseparated from the United States by the Pacific Ocean. \\\\“\\\;

T~

As this set ia shown, iﬁe téachef could ask, "In what way is the location .
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e

R /. N
_China's Place in Our World : . A

]

RACNE

A spatial visibility inquiry exercise,"China s Place in Our Wbrld" '

cballenges students ;o construct mental maps of China' s place in our world
4 Drawing from curren; sources, the exercise enables .studentg to construcc/
such maps by/an intensive study of newspapers, magazines, radio, and tele-li
visionica;ron each soucce, a single map is cqnstructed on graph paper. .Once '
studénts learn how to detetmine China 's place in our world however, tne form

of resul:ing naps may be a product of the imaginacion. ; R

/
i

Depending upon the maturity of che students, a. single source may be

3

: aooropriately studied for a limited ime. The study may be limited to a week
f

of daily newspapets, sevetal months of weekly néwsmagazines, or a series of

newscasts on radio and television. 1f the latter soutces are utilized, tapes.

of the broadca!ts may be made and replayed during the study. During the

7

,school year, several aets of these sdurces couldfbe compiled and used for

\\ .
»

decermining China s place in our world £ L
Students find out China' s place in our wotld by noting, on a separate
sheet of paper, the number of times China is mentioned in one source.~ If the

L}

soucge is a, newspaper, for example, China might be mentioned in a headline, a .

e

dateline, or an article. Each time, China is mentioned in a headline, students
cocnt one for‘éhina. If the headline is followed by a dateline. "Peking," |
‘/;tudents count another one for China. nSimilarly,'each.time the word China or
a cicy {n China is mentioned in an_arcicle,"etudence count anocheraone for
China. - o - o P
| in order to find out the other countries which make up our mental map,

studen@s also count thepnumbef of' times which the otner conntries of the world




~N

‘Lonmluslon of thetr ‘counting, students will have

T of tne ‘graph paper.;

" {mportant country in the world?" -

- 10 .- ? . -',‘.

ey
. I

are menaioned\in'the newSpaper. Each time, a country is mentioned in a 5.

head‘lne, dat%line, pr an article, qtuden*s count one for that country. Upon

, . r ]

a list of all of the countries

'mencioned in the newspaper and ‘the number of :ines each country is mentioned .

[l

%rom this data, students construcc a nental map of the world on a sheet of

graph paper. N

To consfruct the mental map, studentg f£ill. in a square, for each time a

I

country is mentioned in the newqpaper.- in filling the squares for China,

~students use a different color pencil in order to illustrate clearly thna f:

] //’

place in the world.. When the map is done,.students add a key,at the bottom
n ///
After the mental naps are completed

()
o

the teacher could

~ack, "Avcording to our” mental map of the world, which countrv is the most .

" Having identified the most nportant-country.on'nur menfal nap of the

s

world the teacher could then ask, "Accordxng to our mental map of tne world

Ls thna one of the more important countries in the world’" ‘After students

.

'nzve deternined chlna 8 relativa 5nportan e on our mental wap of the world

ask, can you nmake that would tell us

tnﬂ reacher could then "What guesses

wh/ C\lna seems to be leqs important ghan the United States

@

we have ‘learned,

ln our world”“

11 e

rron Udﬂt
.

rhe teacher could ask,

draw your own

Finallv,

picture of China's place in the world.

0

;/f

g
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Chinese Communitiés

A memory and trqnslation-inqoiry_exercise, "Chinese Communities"

requires students to make up a rebus for the'names of selected Chinese
A Rt L . " ; : '
comm&ﬁities.' The teacher could ask, "Can you make up a EOmbinat;on of -

~

1etters and pictures of things whose names sound like the n?mes of the
/ (3

Eollowing communities/of China’" Possible communities mféht include.
Canton, Peking, and Shanghai. The appropriate rebus might be devised by

ividual student, a small group, or the entire class. N

-

r example, the name "Canton" might be depicted ty a picture of a ~

tin ca ‘plus the weight of a ton expressed in poinfs. 1In thia;reyus, o

Canton would be depicted as noted below. . = X
! A + . . 2000 pounds o T _?v.

v.._._ . N . . C.
L4 L e
4 .

1

‘In contrast, Shanghai might be depicted as a combination of 1etters and
3pictures such as ‘the letter S plus a picture of a. man hanging from a rope . ~;

and the word "hi." This rebus would be depicted as noted/belpw.
: L - 30 .

" 4 )
é rH

B2 /r/ + HI L ?

: 9&3 - K ’ o
Simxlarly, students could be asked to make up a ;7mbination of letters

o

"N
and pictures of thlngs whose names sound like the names of cities which con~

[

tain Chinese conmunities Poesible cities might include. Chicago, Hong Kong
/

. nnd Honclulu. Students can make up an appropriate rebus for each of ‘these

cities or-other towmunities noted in’ the study of Ghina. From their efforts,
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~ ’ ]
‘

the rgagher ould mdke up a trangparency of the ‘best: rebus for edch Chinese
cunnunity qtudied in rldss." In one clasb, the transpareucy contained the

", following letters and’ pictutes of things whose names sounded like the ‘names

e~

of several major cities of China. | _ ' _'i;

P

Cities of China - C
R . - -; ‘\:,‘»\\".-'-" '
T + 2000 pounds ?<g‘~g? " o Canton
L o oy Y N |
MA - o %?%?ﬁi:Q = ‘ - Macao '
‘ . ;/"“. N | \ﬂ/\ K : ',..‘ . T .
PE + Lliif% =, ) 'Peking
s ,
o2 SN ' | : =
S+ ( + HI =~ . ‘= ' - Shanghai
e Foemo '
.- _ ] '+ PRI, o= . 1 Talpel.
.-f ﬁ As Lhe :ransparency 1s' shown in class, the teacher_ coald then use the ]

OpQO”Vunity Eor having studénts recall the names of the communities studied

E}

in nlass. After revieuin?‘the names of the conmunitieo, the teacher could

)

thon ask, '"Which of these. cormunities are 1ocated in the ”eople s Rﬂpublic

nt hina?" In regzard topyChineseé communities located in the United States,

rho teacher could also asik, '"In whlch state is each of these Chinese communi- /

B k .
ti:s Llocated?'  Throuph these questionﬁfithe teacher can extend qtudents3
‘ - ! )
snonraohic knowledpe nf Chinese comrunities. _ e
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«'.Chinese'Things .

. An nrtifact inquiry‘exercise, "Chinese Things acquaints students with
signxficant objects from China., In the exerclse, the teacher sensitizes
g students to objectsnnaoe in,China as well’as objects which originaten from l;’;
'““\\\;‘China{ The fotmer includes Chinese things such as: Aplestic toys, appliences,-;wf
| five extinguishers, motorcycles, textiles, canned frults and vegetables,‘ 3
. frozen fish and shrimp, sports~equipment, tea, rice, laoquer vare, dollsg as
well as everyday clothing and tools. |
\\\\, The latter anludes Chinese things which have been "gifts" from China ‘
to the'world. These objects include.v silk cast iron, the folding umbrella, °
lacquer paper, the whaelbarrow, tea, the horse collat, the kite, printing,
o ¥
, canal lock gates, the compass, explosives, playing cards, and dominoes. 'In , 'p,-
addition, the "gifts" from China include works of art, 1iterature, music,
- and drama which are Chinese expressions of life in China.
When de%ned apprOpriate by the teacher, the objects are displayed in
class or.v;ewed at a museum.. As each object is studied, the teacher could
ask, "What does this objeot tell us about‘the Chinese way of 1ife?" Student
lresponses might include shared as well as distinctive. features of Chinese |
life evidenced by the object. In order to insure a balnnced understandin
the teachet»also supplements the displays with appropriate audio-visual
‘waterials. o |
| Especdally useful in this regatd are Chinese stamps, and coins. The
esixtieth birthday stamps of the Republic of China, for example, provide four.

" Q. . - . . ) '
-~ Jdistinetive perspectives of China. Issued on October 10,‘1972, to commenorate
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" the founding of the Republic of China, all of the stamps feature the Mational -

Flag. In addit!on, one stamp iilustrates the emblem celebrating the sixtieth >;°f
Qanniversary. Another stamp has as its central- desiqn theanational anthem and. .oi
ﬁ a t"ap .0f .China. " . o
A third stamp contains a portrait of Chiang Kai-shek tog;ther with a .
. cooy.of the Chinese Corstitution. In contrast, the fourth stamp contains a '

portrait ?f Sun Yat—sen and a copy of tht Three Princxples which served ds a
! \‘

nuilepost tg the Chinese Revolution. Other Chinese stamps cdqtaining pictures o

o- L]

oF f1m0us paintings, musical instruments, buildings, the modei\oifizen lifa,

and notable Chinese are avialable from the Republic of China or stamp dealers RS

in the United States. | '. . "
- Qimilarly, Chinese coins are a rich source for exanples of Chinese things..;;

]

Like stamps, coins are examples of objects from China. lforeover, they also

_ dooict aspacts of Chinese life which heighten students 1nterest in China. If
/ ,

properly protected ‘they can be passed 5round and handled by the students.

0 B
As many studonts have a previous interest in stanp and c01n collectin“, these

Chinese ohjects are excellent devices for stimulating inquiry about China.

14 . R
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A simulation e\ercise, 'Crisis" involves students in an" imaginary

situation of possible conﬁlict between the United States and the People 8

?

Repnblic'of China. in each crisis,vstudents play the role of the President

of the Utanited States. The students task is to make two decisions which

wvould be ia: the best ivterests of the United States. The first decision

is their pteferred decision, the second decision is their next more pre-

. werred decision. " The decisions nay be’ nade by individuals or gtoups of

¢

students.

To, &id student° in naking their decision, seven altennatives are

.

presented for the\crisis. Sample crises and possible decisions are noted

belQW. o - ) ) (S
. ) . , ) , .

C e

-t

CRISTS #i: . The People's Republic of China demands that American

. shipning stop all freight transport to “the Republic
~ of CHina. .

If‘you“were”the'President, what would you decide to .do?

b

oECISIONS: o a. Blame the American ship owners who have been carrying
' -on -such traffic. .
’ b. Demand an ezplanation, if necessary send the natter
to the United Nations. o

c. Refuse to agree to the demand, ask the ‘People's
Republic of China to attend to her ovn affairs and
ot meddle in ours.

d. Take the vhole thing calnly, the matter is bound to. *
be settled after a while. . 1

e. Start investigations to find out Jhat would ‘best
serve Anerican interests,

f.. Feel thdt.we were in a difficult situutlon,dwith
nobody to blame.
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CRISIS #2 "The People's Republic of China has taken away the pfoperty
3 . of .American missionarlies and refused to pay the United States
. . ) ..A.. \

for it.

If you were the President, what would you decide to do?
DECISIONS: .a, Attack ghe'People's Republic, make it sorry it did .this
to Americans. o : .
| b. Demand money for the propetty, send the matter zo the
L , United Nations. ST ' '
| ¢. Do ndthing about it; the Chinese are masters in their
. A own/country. "y ' '
! o d. Lef the matter rest until we know more about the
R People's Republic. o o
R e. Blame the American missionaries for having incurred the -
411-will of the Chinese. S :
£. Offer China aid on a non-missionary basis.

.CRISIS #3 The People's Republic of China has begun to tell the world |
‘ . over several short wave radio stationms, that the United
States is a nation interested only in war. '

1f you were the President, what would you decide'go do?
‘Get the United Mations to take the matter up. -
Do nothing; all large nations do the same thing. -
Start jamming, or do the same thing. -~ S
Take it calmly, wait and see. ' o
wonder whether the Chinese might be telling the truth.
Invite the Chinese broadcasters to the United States
to get to know the country.

DECISIONS:

-

D an o

The.values'implied by.seudents' dcéisions could become mofe clear'if the
rolés of the tﬂitadlﬂta es and the People's Repnﬁlic of Chida wvere reversgd}
3y ndapﬁing the erists situation And-posqigfé deéigions, the' teacher cduld
ask students to play the role of tke leadar of the ﬁcople’s ﬁepublic. Agiin,
vhelr task would be the 9ﬁma -~ to make two dgéistdﬁs wﬁich ?UUIQ be in the
hest intcrest% of the nation which they lead. A compariqpn of their decigions .
in hoth rolas night inlfcate a gtriking?aimtlnrity of values; iny the value

objrets would probably differ.
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Exercige #9

fData

™~

Especially useful for inducing reflectiVé'thlhkiné about China is

’

the "Data" fnquiry exercise. This exetcise consists of comparative data

and a se:fofyquestions Eotﬁthe,student to answer. Ideally, 1t enables

the student to ptocess information on a single aspect of Chlna. It asks

the student to locate, acqulte, organlze. interpret, and evaluate informa= -

tion aud tequires the student to express hls newly acquited ~nders:and1ngs :

in discusslon and writing. )

For example,’ geogtaphic data as to elevatlon of che major citihs in /

China could be ga:hered and placed on a,chatte Accordlngly, che chart

9 /”

Tr——

——

would appear as follows. ' " N , ‘f /
. . - R
Cltles in China ' Elevation ”i
Canton . 31! | -f -
Chungking o i 787" o
Kumming - - .- 6,080" o
Peking~- 165' . i
Shanghai=-— 20" - i
Tleutsin . o : - 15! . V

For a comparative perspective. data on the elevation of the students'

home city and major cities in hls state could also be gatheﬁed and,placed\

I

“on the chart. For students llving in Waterloo, Iowa, the chart wohld now
/

i

appear as follows: " : /
Citles in China Elevation. Citles in Jowa - Elevation

Cedar Rapidgemmmmmmsd 730"

CantoN=~mmmm cmmsm oo 33!

Chungking=—memaceme<=e 787" Davenportem=—e==w==i 590

Kumming B 6,080" . Des Moinegw——=ewwwd-. 805' -

Peking—— - -~ 165' " Dubuque=e=- 645"

- Shanghai-—ww-« - 20* Sioux Cltymswemem= ——- 1,110'
Waterloo==- . 850!

Tientgine—memmemmnme. 15r
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After presentationlof'the data, the teacher could *ask students ﬁhe

3 .
’

following set of quescionq.

3

‘ - 1. Construct a line graph illustrating the elevation of cities
[ “in thna and Towa.

v2.6213 the pattern of elevation in China different from the pattern
- of elevation of- Iowa? : ,

3. Which city in China has an elevation most like the elevation '
' of Towa?l s .

4. Which cities in China have an elevation less than che elevation
of Davenport’ . :

5. Which cities ,in China have an elevation greater than the elevation
of Sioux Clty’ i , 5

6. What. guesses can you make that would tell. us why the elevations '
of cities in China differ? :

7. Do you think the landscape of Shanghai would Look: 1ike the land~ ,
- scape of Kumming° | } _ o i

-

.8l- Would the climate of Peking be similar to the climate of Canton”

5. Do you thiuk that differences in climate between China and Towa
is due to differences in el svation?

l0; Would. the climate of Peking be similar to the climate of. Watetloo9

AlternatiVe geographic data might include infotmation as to rainfall,
seasons, temperatures, or other facts relevant to the study oE China.
Together, gsome of tho data might also be translaced into a climatic chart
'fo each city. On rhn chart, the pertinent data could include elevatlon,

»

I
latitude, longitude, mean aunual temperature, mean temperature range, mean

anunal rainfall number of rainy days, number of days fn the growinb qpason;

A more refin@d climatic chart could also inrlude data for aach month of the .

t

year. by . . o : o

Y T N L Y
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J° Exercise #10

Heroic Sisters on the Grassland L

. ;
. “
.-

A socialization inquiry exercise, "lerofc Siscers’gh the Grassland"

involves students in a direct experience with the socialization process'bf

the °eopié's Republic of éhiua. Although an example of propaganda, it .

s I

_prov*des many opportunities for students to ezcend t&eir skills in determin-

4

ing heroes from the ordinary people. Woreover it is easily transldted by )

>tudents into drawings and other appropriate visual means of expression.-;
ost 1mportantL it offers intercuitural insights into the Chinese way of life. -

Often told in the form of an animated cartoon in color, "Heroic Sisters

. on the Grassland" is the story of two "young heroines brought up on Mao Tse~
, A - story of two "you roug

s tung Thought."l ‘The names of .the ydung,heroines are-Lungmel and Yuyung.

‘their story is a§'foliows: L . ‘

+

This story has been removed to conform with copyright law.

- 5

°

lﬁwtoiu Sisters on the Gry/gland is a favorite cartoon. £11m of che Chinese
ehildren in the Peoplefs Republic of China. According to an official source,

it tells a true story wﬁich took place in 196& A.D, on the Imner llongolian
srassland. This versfon of the story was noted in China Reconstructs

Ixrch, 1971, pages 41~42 . L

A Y4
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\Pter telling the stoty, ‘the teacher could ‘ask,- "Tnal me in your own wotds

i

the story of the her01c sisters of the gras slands.- For each parr of the" story,-

‘;Rb tdacher could also ask, "Drav a plcture which shows what is happening a ring
q

this part of the qtory. Ks there are fifteen parts to the etory, each part vould

“

ve, illustrated by 1ndiviipals ot small groups._ The illustrations may be drawn

-~
s

with golored pencils,_ ayons, or. palnt on single sheets, poster board or.on- a.

. roll of eraft paper. . . , | .
&s the inquiry exercise draws to a contlusion, the teacher could ask, "Would

- .

a

‘1t bé correct to say-that Lungmei and Yuyung were heroes?” In leading the dis-

L .
Leusalon of thly question, the teacher dlrects stndents to make a list of the

‘N

chnrnéﬁebiétics'oz a hero. To tvst the vulidity of the lxst, thv thCh&f could

Caak, "If you - et like a boy or yirl you describe as a hero, would yoi call

vnwrsvl‘ A hero", Upon dntermininp a vwlid 1ist of chnracter1stics, the teacher

w s
-

directs atudents to cvilnate Lnnpmﬁ{ and Yuyung® nccordtnr to these charncteristlcs
* ' N . . . . . .
¢ . . ~
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1

How the Chinese Got Theiy Name . . .

K
V-

,‘ .
[y
\

A language arts inquiry exercise, "How the Chidese Got Theie Hame ’“dtabs

e e

fron the natu ral imagery of students by providing ‘an opportunity for creative ’

' )
— ot

stovy telling. Given the apportunity, students tell their stoties to the
teacher.” The stories might be inspired by a sugyestion from the teaoﬁet,

u&iovxsua&.n&ter1als, or from the'students own experiences. To Eacilitate B

> B ¢
A\\e\\\s:ory telling, the_stdnfeé/siéf?ecorded~on tape.r Later, the stories are
:_*raﬂscribed for use in class. '%t R '

o
For exanple, Anthony Lang - an elenentary student in New York City, told

Fthe ollowing storv entit}ed, "How the Chinese Got “Their ) Vane..

g

s‘,‘

“
/ . 3
. .




o~

' . -

| y . _ | co
’f//;’//ﬂzf"._ In listening to the tape, the teacher could note pronunciation errors.
. The patterns of mispronunciatfbn could be isolated and translated into effective

' language instruction. Particular problems could be translated iato drills 1n
e

e 'whlch students uould hear the word, say the word , read the word , and write the ;;i;
' word. Suth drills are especially helpfnl in learning the names of Chinese names y ‘
for cities, people, and things.' Once. the format of the drills is establiahed d&

;i ’; it conld be repeated %7 latex work on gramnar and senténces.

Slmilarly in transcribing the stories, the teacher could note grammatical

-

— errors. The patterns of grammatical .errors could be aleo 1solated and translated-«

into effective language instruction.. particular sentenees eould be written out

on the chalkboard or the overhead projector. Together with the students, the
teacher could direct discussion towards correction of the errors. .These

sentences could also be translated into drill in wh;ch students hear the -

t . + !

’ .eentence, say the sentence, read the sentence, anderite the eentence.
.After a number of stories are co’lected, studente conld make a class book

.. af the best stories. Lhese stories eould be illustrated by- students. If

4

dittoed, multiple conies of the stories ould be produced, and inqerted in file oo

folders., The: fo ders ¢ ould be staplcd taped, and vaered aith a plastic coat~ .

o

ing. Lpon conclusion of the project, a copy of the class bOOK conld be ﬂietri- .

v

buted to each student and plnced in the ”chOOI llbrary. “Over the yoars, a

slznble collection of children 3 1iteratnre would becona availablo for study by"i

o

stwdonts and ‘teachers alike. : co ' ; : K

-~

t

Puorintéd in Roger Landrum A D . Dréan I ilad at Nicht (Gew York: Teachers and

l

e a——

Ucitora Collabora@ive, 1971) pag 7
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® L Id_em:ifying Attitudes

An evaluative inquiry exercise, "Identifyiné Atticudeb" eensitizes .

\

etudents to the role of atticudes in their study of China. Towards this end,

it makes use of an attitude survey. Ideally, the survey enploys a single

<

device to measure a single)attitude. For example, one device .is the check

« list; one actitude is thé’feeling towards prestige as characteristic of _ ,«{
world powet. In order to evaluate students' agticudes toward world prestige, i?»

!

a checklist of sources of prest;ge could be compiled by the teacher.

RN
\\‘

Such a checklisc might inolude the following sources of presbige.

3

4 '

Sources of Notld Prestige of a Countgx

o Winiing Wars = o
ﬂew and Order
R . Protecting the Free PeOpies X E . E , s

oo 3 , tlaving Many Factories .  ' é'..
Having No Poor ?eopie‘ - | -

Making Scientific Discoveries S L

, . ) o
' ’ . ‘ . i . 3

Creating Great Art and Music

1
el A .

, Haviné Nuclear'ﬁombs~and Missiles : | S
Landing a Man on)xhe Moon | | |
B Anount of Vealth
01 tﬁe checklist, students could be aqked to mark the responses which are

‘the rost important to-themselves. Depending upon the naturity of the students, .:

‘stndents could also be asked to rank the sources of world prestige in order of

& 5. ~_".
“ ’ -

foportance to them. Ih. dition, etudents could be asked to play the role of -
a ‘eader of the People’ Republic of China and mark the checkliet accordin«ly

An evaluation of studunt" responses wottld indicate etudnntv attitude towards




. | el ?Ib o o | o‘\‘\\ . L‘E Q
. _ ) . )
o S © pEsT COPY RVAILABLE
world prestige and empathy-* for the Chinese., SR .

An dlternative’strategy'for measuring empathy is to use the paired scale

\ -

: , .
sevice and appraise the character of China and the United qtdtLS. In order to.
P v

-

2 o
avaluate students' attltude towardq the character of Chxna, a list of palred

-chara;teristics'cohld be gompiled by the. tgachéru A samnl list of paired

1
-

characteristics is noted belowk
. - ‘ ﬂ‘

£y

: : ¢ -
complex i e n o s e sese e = SIMp L2 vo
o - !
ugly——-~~~~~-~f--~~~~ﬂ~~?¥+—~~¥~~n-~----beautiful
.happy-~n~f~~~- ' S - sad _ o . o

' hopeful—~---;~“~—-~~7«~~-7f-~9%--?--—--fearful

dla~-~- - — i ettt -1
For each pair of characteristics, students could be asked to marg on a
. scale in e*ﬂer to indicate agreement or disagreement with tﬁe particular charac- -
t;ristic}as descriptive’of China. If divided -into three qegments, the scale.

night read as followé for the first pair of characteristics:. Y

y

complex 1 : - 3 ' 5 sinple
S .1
agree - - - equally agree o e
very agree and véry ' ' ~
. . much ‘disagree _ © much,
The same scale could be marked for the remaining pairs of characteristics. .

’

Once again, students could be asked to mark a- deparate set’of scales in -
mzdﬂrbto indicate his dgreement or dis aornement withf the particular character—
istics s uescrlptL”e of the United § tatcs. An evnluation‘ofiresponsea would
brticate studenta’ aftitudes toward oach (hnracteri"tlc and, more important,

R . . - - ‘ . ! . , .
e ‘;t“v foar the Chinese. ﬁn the scatvs thdentq- ChOiC?% whicn are simiflar in

~

t1, e apprataal ot the ¢ huracter nf Chiina and lx\‘tvd Gtates, are csseatlally

o dinddeat fna empathey
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Exercise 113

Is the Chinese way of Life Like the American Way of Life°

- An initiatory inquiry exercise, "Is the Chinese Uay\of Life Like the

9

. A;erican Way of Life?" requires students to apply their skills in asking
relevant questions agput the Chinese and American ways of life. Students
questions indicate to the teacher those items of information which would be

. nost useful for students to acquire during their study of China. As students

.caggot learn more about China than ptevious-experiences permit, the questions

N
N,

serve as guideposts to appropriate inéttuctibn. ‘ ) * N\

p]

- At the outset of insttuction,'the'teachet could say, "In many ways China

is like tng United States. China is a lafge country and the United Stat-é is

A‘V - Yo

a 1arge~qountty. Many people live in China an¢ many people 1ive in theZUnited'

States. The way of life in China has been follow7é for‘many years and fhe way

£ life in the United States has been f0110wed for many'years. In man ways,

the way of iife in China is like the way of life in the United States. *In what
¥ .
wavs do you think the Chinese way of 1 fe is like the American way of life°"

AFtet a brief diqcussion of several ways in which the Chinese way of’ life E

is like the American way of life, the teacher could ask, "Tell me, which of.

I

the following questions about the Chinese and American ways of life, |would you .

B

rost like torhave ansvered during our study of China?" 'Is the way o life in

: t o
China like the way of life in the United States as to:
). . location?
2. climate? : .
+" 3, look of the land? - c |
4. plant life? :
. 5. resources? . -
s 6. animal Uife? _ : "
7. kind of people? . _ /
© 8. clothin' and jewelry worn? . ! g

Fy ‘




9. food eaten?

10. everyday life? o “\BB
11. school life?™™ . - -~ st 00“ W
—~ 12. rules and laws? I
13, church life? : - o T .
. 14, ways of measuring things? N S -
15. ‘use of machines? o ’ : S
16.  use of money? = g 3 . '

17. home life? 4 ' : ‘ - -
18. family l1ife? c _ _ ‘ . L
19. . problems in orowing up? ¢ : ' o - \
20. . ways of travel? . - - " . : ‘
21, - farm life? - ’
22, .ways of talking and weiting?®
23, ity life?
24, ways of enjoying life?.
25. feeling be:cer ‘than others?
A
In responding, studencs could indicace one of the following three choices

. T

~

" for each question.- .

- A. This question is one which 1 would most like to have
answered during our study of China. ~

'C. This question 1s one which is not especially interes:ing to *
me to have answered during our study of~China.

~ E. This question is one which I would least like to have
answered during our study of China. .

-

Students could respond by na:king an answer sheet with the appropriate letter
4r ‘drawing a smiling face for response A, an unsmiling face for response C, .
or a ftowning face for response E. .

Qtudents tesponqes entail exercise of the inquiry qkill of application. ;’
'Ii the teacher translates students' responsus intd'nuidepoets for instruction;
: the responses become a co~nitive map for the study of China. By followinn thiqd‘
nap, the teacher provides opportunitieq ‘for students to develop cognitive
4expzthy for the Chinese way of 1ife. Consequegtly, the resulting’studv of China
eaables students to grasp selected functlonal correqpnndences between the Chinese

and the Améfican ways of_life;
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Hakipg Chinese Things.

3

A'deyeQOpmentel‘inquiry ekefciée;."Making Chinesge fhipgs" inpolves“
:stueentsiin mekiné their own Chinese things.u‘These:chings include_kites,
wood bieck ptinte..musicel‘inSCruments. apd theicempaSS. Forxeach,thing;
) students afe given direcpions by the teacher. After foliowipg the directions,
. students try out their Chinese thing to see if it woras. In effect, studeuts -
tesc an unstated hypothesis that the Chinese -are an inventive people.

- To make.a kite, students follow these ditections. K

_1 > Place a short thin strip of wood across the uppet part
- of a longer strip of wood.

2, Tie the two strips together where. they cross.
3. Connect the four ends of the Strips with a string.
4, .Place the strips on a large piece of wrapping paper.
L S.6~Draw an outline of the strips and string on the paper. ~-
6. Cut the paper atound the outline.
7;' Pagte the edges of - the paper around the string.
18. Attach a narrow strip of cloth to the botte; of the kige. .
§.~ Tie a lohg string to the'kite whepe the strips cross,
10, .Co, fly your kitell,
To make a block priht,'stedeﬁtsbfollew.theée.directionez

1. Cut a raw potato into two equal parts.

Lo
2. Draw a design on the flat end of one of the parts.

3. Cut away the potato around the-design leavinn the design raised.
4, Press the design on an inked spamping pad or paint the design,
9. .Stgﬁp the design on papen.

Farsi rore authehtic_Chinese_bloék print, students could uge a wood block in

o

-
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place of a potato. - - o . v - :

\

-
R To make a compass, students follow these direc:ions'

d

1. Rub a sgteel needle, one way, many times onh one end of magnet.

2. ‘Place the needle :hrough two holes of a small plece of paper
so that the needle is straight actoss. . e

7

3. Actach a thread'cODthe needle so thac the needle hangs straight -
~ across. : _ S

s -t

' _5.. Tié the éhher end ofkthe thread)tosa small strip oﬁlﬁéod?”fhu
5. Place :he strip across ehe top of a glass jat. e
| 6; fLe: :hé thread and needle hang inside the jar. 0
2, IDo not let the paper touch the sides of ché jar. 'l.l
8.. When the needle stops mcving, one end wilk point :owatd :he north.
9. Color this end of the needle. | .
lO.v‘Nuw, £ind out which direction is south, east, and wescah.
After determining the cardlnal dir;ctions, s:udents could then use the compéss to '
find out ‘the direction of the class room, the £tont of the school and their homesi
/ . - Finally, to make musical instruments, SCudents follow these dlrections‘;'\?%'

1. Secure twelve lengths of bamboo. S | ) ‘f

W

2, Cut one length to be a uety shor: length.
3. Cut a second length to be one third longer than the first length.

4. Cut succeeding lengths'in the same way = each,_one third longer
' than the previous 1lengthi. =

3. Wotch each length in the same place, near ene end.

6. Blow 4into the notch of each bamboo length. Each length will
produce one of the twelve tones of the Chinese scale.

' ‘7;* with a group of friends, play the national anthem of Rapublic
B v of China,’

In addltion, other musical instruments could be made by qtretching rubber bands,

of different chicknesses around a cardboard box. [htrﬂqqion instrunentq could

N .
k)
A

B - .
~ be made with boxes and tin cans of different sizes.
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| \\' Mathematical Understardings =~ ; C ]

R ..\\ . . X . . . . S A
A nathematical 1nquiry exercise. "Mathematical Understandings poses

» several problems for studen:s to solve. - Each problem is an exercise in .

e mathematics and, hence, extends-studéntsf skills in deriving a preoise-soluf 15

.tion."Moreover, each problem entails coneideration of a major generalizaéion

ot

about China, and the world. Conseqnentiy,'soiution'of each problem provides
srudent;.with a_quantitative understanding of the Chinese way of iife.‘ |
| fo’devise aopropriace orobleme, the teachervreviews the'majorldnderstand- .
exnos to be developed during the study of China. From these'nndersrandiné;, %hel'_{
t:acher selects these understgndings which can be expressed mathematically. |
For example, a teacher might select the following understandings as the maJor

underscandings to be‘developed during the study.

1. ‘Wore people follow the Chinese way of life than any other
" way of life in the world.

‘2. Most people in Asia are Chinese.

£

3. The People S Republic of China is much larger than the Republic
of China. . .. . ‘

4, The People s Republic of China suffers from a scarcity. of arable
- land. :

| :5._ Mo%t peopie in the Peoole's Republio oé Cn{na are farmers,.
"arhematically, these understandings could be expressed in terms of -
prooortions. To stinulate inquiry, the teacher could translate each under-
standing into the Following qnestions. | |
i; Vhat proportion of the world' s population is Chinese’
- 2. What proportion of‘Aeia s population is Chinese?

3. that proportion of the land of Lhina is controlled by the
People's Republic of China? :




BEST COPY AVAILABLE.

- 30 - .

4, What propottiou of tho land of the People 8 Republic of R
Chins is good farm lamd? . - _ '

S.. wbat ptopottion of the people of the People s Republie of
China are farmers? _ | _ -

These ptoblels could be solved by individuals or small gtoups of students.-
) Theit solntioal could be exp'essed by fractions. pet cents, or ratios. Further, f
students eould be directed to translate their solutions into appropriate . |
,graphs. Tho toschot could then diroct students to draw conclusions from the
statistieal evidenco depicted in the graphs. In addition, the teacher could
~direct studonts to ask questions uhich test the validity of the conclusions._'
| Further, the teachet could enhanco students undetstandings by extending
‘the majot undorstaudings into undototandings about the non~Western world. i
Following tho oxanple of question #1, the teacher could translate the temain-
ing understundings into the following questions. |

2, What propottion of the non-Western world 8 population is
Chiuose? .

3. Vhat ptoportion of the nonrweste 5y world is conttolled by
the People's Republie of China?

4. What proportion of the land of the non~Western world is good
\fatn land?®

5 what propottion of the people of the non-Western world are
. farmers?

Similatly, the oreative teacher could stimulate students thinking from a’ s
glohal perspeotive by translating these same questions into questions about

the world. | - I
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The Road of Life |

.- . . -

A developnental exercise, "The Road of Life" stimulates students to

ref lc.Ct upon the differences between “the ideal and the real life of the
; N

Chinese. To demonstrate these differences, the teacher draws the follow- .
‘” _
ing diagram oun the chalkboard ot transpatenc7 o : " aY
/,;/. ) .
/ : S o

s | —PROPERLWE ‘ .

: /. e . S
, \ _
I . : .
e """L'A .,_"""‘""""'9 .

X R RN

B~

CECEEN ]

[ . ~ . < . . N
9 N

t'hile drawing the diagram, the teacher comments on- the. r;oad af life. . The o

I

teaqner could: say, "In traveling the road of life, the Chinese go in two .
derections. One direction 19 the direction in which they would 1like to tra,vel'

A 1

it ic; the way Qf ptoper beha.vior. The other direction 1is the dlrection in which

[ 1]

. many Chinese actually travel it is the way of evetyday behaviot. After-
com.plet:ing the dlagram, the teacher could then ask "In which direction,de Most /|
hinese travel?':

"l'b ald students in enswering this question, the teacher tells the 11fe

stories of several Chinese. These 1ife stories might include the following:

H
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. Li Chiang's Stofy3_ ' R A

.

As the oldest son, my parents loved me very much, I started
2 to study in a private school "at "the age of eight.- Of course,
. only the Confucian Classics were taught. I liked to study because
. of my father's encbqragement;_ﬂﬁ& father liked to recite poems and i
" tell stories about the people who had become famous scholarg. I
married at the age of nineteen. At twenty-two I passed the exam-
" ination and received the degreé. -Afterwards I became a teacher.
Several years later, 1 was asked to serve as the principal of the
elementary school of my county. If I were to Yefusé the request,
they would think I was too proud, so I had to accept. As my
_ _ father .had done, so I .encouraged my children to study hard. The
LA dost important thing for my family is not money but that.the’ .
' “ children may do something worthwhile. '

, Captain Yang's story”

~ (as-told by Liu Tsung who lived in the same village). !

When Captain Yang was born, his family was very poor. He.could
not 'go to school. Ever since he was a boy, he was crafty; bold and
full of wit. He spent his time svearing, teasing, and plotting
against boys whom he did not like. He organized all the boys ix the -
village into a group and led them in fi{ghts with the boys of other
villages. These fights were reported to his father who praised
Captain Yang highly. When Captain Yang was sixteen, he joined the
army for five years. On returning home, he robbed three times for.
travel money. Captain Yang was married at twenty., His wife was - |
tald and ‘wild. Though she was not pretty, she was very c¢lever and ‘
finely dressed. Captain Yang gambled and robbed people in the

. village. Latgr,_he was killed by order of the‘judge.
After each story, the_teacﬁer éth@ ask, "In whiéh‘di:eccionfd;d-tgié
Cﬂinese go?" Uépn conclusi@n of.tﬁe stories, ;ye\tgaché;rcould‘also dsk, "In’
wﬁi;ﬁ direccioé ;o_mo;t Chinesé iravel?? Fo}l@wing éiscussion of this question,
the teacherfcould.thEn ask, "In gyich‘éirection JQ_mos;Apeople tréyel?"- With |
| p'\ .appropriate teacher direction, students will be led to an understanding of .the

road of 1life as the'égme road which we all travel., Fmpathy for- the Chinese is.

the major result of the exercise.

~

I3

.3Th15'and the following story is-baéed on.tfué 1ife stories included {n Hsiao~- ﬂi
Tunp, China's Gentry (Chicago: University of Chicago, 1953) papes 1492-172,

[ ‘ 4

 %Iuid., pages 262-268. L

' . ' ’ . _ ‘ . . ' O .
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Exerctse #17 - BEST copy AVAILABLE .

’

Three Questions

-

During the study of an important event'ipNChina, a useful teehhique to -

e

e . . . .
extend students' inquiry skills is "three questions.' Asked by the teacher,

-~ . T
. .

the questions are:

. What happened? . I |
. Why did it happen? . _ o7
What night happen next’ . }

. In order to- stimulate student 1nquiry, the teacher also provides sufficient

aoﬁrtes from which the students can discover the answers to the “three

questions.

W

'For exemple,'in &iscussing President Mixon's trip to China in February,
. ‘ e A
1972, the teacher asks three questions. '

hat happeﬁed when President Nixon visited China’ .

Uhy did President Mixof visit Chind?. L

What might happen next in China and the United States after
.o President Nixon's visit?

Y : Lo

L The questions are posed and answered in sequence. "With the,té;cher's direction,

L]

qtuoents answers are placed ou the chalkbgard or transparency as well as dis—

Cn

'cussed orally. - . e A ' L no
A possible set of answers to the fitst questioﬁ hight iﬁclude: .
Question: What happened when President Nixon visited Cﬁiha?

Answers: - e went to China and had lots of fun..
. , o The Lhinese seemed to like President Nixon.
SR . . - - Red’ China and the United States became friends.

To initiate development Qf an accuvate understanding of this event, the teachei y

W

could Insert the dnte of the Presidenv’s visit. Moreovér, thé teaeher .cou1d°

_ Cﬂxn ¢ the phrase "Red China' to the ptoper name of the nationw the People s
. . , 4]

4 . ) ‘.\ .
kepublic of China, which tue President visited._ Additiunal infornation or *

-
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corrections could be made depending upon the teacher's objectives for a

-

‘particular class. . L . . »

A possible set of answers to the second question might include. ] .

Question:' Why did President Niton visit China?
. L]
. Answers: " To talk with the leaders. '
‘ - To get ‘away from the probl:ms at home. , _ '
+ . .To achieve peace in the world. ¢

1f students do not know why President Nixon visited China, the teacher could

ask, "What guesses can you make that would explain why President Nixon visited

China’" During the course of the study, the teacher could then direct students ‘f

q . ¢

to dexermine if their angwers vere true.
A possible set of answers to the third question might include. L

‘ Question. What might happen next in China and the United . -V
- ‘States after Preésident Nixon's visit? - A
. . Lot ¢ ‘a ' : \ * -
Answers: There might be a war. ’ .
There will be pedce throughout the world.
‘The leaders of China. might visit the United States.

% *

Unlike the previous questions, this question asks students to speculate about

%

th

future consequences. Like .the. second question, however, it' enccurages students '

to- engage in imaginative, original thin&ing. -As in all teaching, moreovet, it
must be tested by students according to the available sources of infornation. l
1 , .
Appropriate sources of information for students include newspaper stories,
& ¢

magazine articles, pictures, cartoqns, tapes of radio and television accounts.

L]

Some of this infornation could also be included in a bulletin board on the

“President's visit. with this infotnation readily available, the ' three .

6

quevtions enable students to define a significant problem, r reflect upon its:

causes, and seek rclationships between causes and effectq. Iqualiy inportant,

’

the "three questions” technique could be asked of a small rroun, a larg rroup,

or individusl students in order to stimuiate-inquiry. S,

< S
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o . . ; .- . _E-xer\cise #18_ _BEST COP'Y HVA!U;
) R o " A '1Nhen-1 think‘df,ghina... - BLE

. . . . - ) . 5 ) .

An intetpretatioe 1heuiry exerelse:'"When‘I think of China...!" asks
v -: . T
st dents to, associate an 1dea, a behavior, or thing te the wotd "China.

or limitsd to specific relationships. If free. student tesponses ptovide

excellent 1nd1cators oE undetetandings and mlsunderatandings. For example,

“‘,./

"ftee student tesponses might 1nc1ude the following' ot R i‘ 1
1. Whén T ‘think of China, I think of the most far-off ¢
\ place on earth, .- : . ]

2. wuen I thiink of China, 1. think of the ho-e I dug 1n my
" o o back yard. 1 know if I dig deep enough, I will come up

when T think of China, I think of ping-pong. 5

2

" 4, when I think of Ghina, l think oﬁ,lots and lots of people. 5

. 5. When I think of China, I think of dishes.

~ | From the students responses. the teache is. alerted to mtaunderstand-
. -
ings which must- be unlearned e,,nell“ég/eé eratandings which must be O

r— __,...,...—

M e

. d velogeﬁ in the study of China. tudents responses offer an

<

OppOttunlty'for evaluating students s 1113'Vn dlstlnguishing statements .
of fact from opinion durieg the study of hina. The above responsea, for
ewample, couldtte translated 1nto statementa\sﬁ fact or opinion. As each

: L P
c statement ia consldered in cless, the teache;\could esk, "Is this atate-

., b
k]

ment a fact or an opinion’ . - . , . : .

If students tesponses are ltmited. they coul@ become takeoff points ‘

for extenQing students’ ;knowledge and skills, The last response noted above,

\ b : o v : # P
\ oy )

, . , - \, e e ¢ . o '7.
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for example, cau&d become a takeoff point for building students' vocabulary
of Cbinese things. "To do so, the teacher could ask, 'How many words do you
- f’ gnow which begin with the letters = C H I N A?" As the students suggest
o wprds, the worda could be placed on the. chalkboatd or a special bulletin
board. A similar list could be begun by using the letters ~CHI N ES B.
A pattial 1ist of words 111usttative of the above strategy might
;ncluderthq following: | f' | S - | - ,;
CHINA.p man = Chinaman“;\ | |
CHINA +- town = Chinatowh - E | o g

CHINA + ware ™ Chinavare

- )

0

A
vt
i

T, | x L
CHINESE + lantern = Chinese lantern

e , o . CHINESE + puzzle . = Chinese puzzle’
CHINESE + checkers = Chinese checkers “x

LI &

'An alternative strategy for extending students vocabulaty, by association,

“1is to use the alphabet as the key ‘to a word ligt. Oh a sheet of paper, for

R - . .

example, the word China could be placed at the top.. Below it, arranged in two
— ot .

columns,fwouia’szft;; letters of the aipbabet. After each letter would ‘be a

line on which the student would write the name or draw a picture of a

Chinese thing. A correct response wbuld be a name or picture beginning with

the appropriate letter of the alphabet.

‘I1lustrative vords fer an "alphabet" word list of Cﬁinese things,_ |
¥ ] &
ggbaviors, or ideas might anlude'the follpwing. '

A _aster . .

| B book T e

2 R ] é“ Confudicn - r |
| ‘D2 . dragon '. | " .
| £ emperor B ‘, S o Y |
@Compretiun of tha,wptd.list'couid-be an on~going proj?ct dup}ng'the stﬂdy of
o . . ' “ o

ERIC China. . ' .
RS L ~

e
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e | Exercise #18

. . Where.ls the Flowery Kingdom? K

An initiatory exercise, ”Whete is “the Flowery Kingdon?" etimulates 1ntet~’

)

est by, directing atudento to dlacover the location of th Plowery Kingdom.

'Provided with maps and clues by .the teacher, atodents didcover the Flowery

L

Kingdom 18 now known as China. Using "home-aade" or comm rcial tranepatenciea,
maps are p*esented with the overhead projectot, duplicate opies of the naps

are also distributed to students for further otudy. Uounlly fout maps are

used. a map of the wotld which 1ncludes dnta about, bodles of water, continents,

aid size_(scale), a map of reglons of the world;' a map 1ndicating nations withtn ,

4

.'tﬁe'region-under'study; and a. map of the Flowery Kingdom (China)'
| Depending ‘upon ptedeternined inetructionnl objoetives, clues inolude

the following.

1. The Flowery Kingdon is locdted in the latgoet lend area of the vorld.,
2. 'The*Flowery Kingdon'ie locnted in a lnnd vhere the clinnte 13 veried.

'3, The Flowery Kingdom io “located in a land which contains about two~
thirds (2/3) of the vorld'o people., -
4, The Flowery Kingdom is located in a land in uhich ueny people hove
lived for a long time.,

¢

*75, The Flowety Kingdom io located in a land with nany different vays

of life, S .

6. The Flowery Kingdom is Jocated in a land in which’ most of the people

are non-white., .

7. The Flowery Kingdom'is located in a land on which moat people make. ¢ '
their living by farming.

8. The Flowery Kingdom is locnted\in a land in which most people are
not Christian, o

9. The Flowery Kingdom is locatad in a land in which there are more
cities with populations in exceun of one million people than iny,
. the United States, :

o

10. The Flowery Kingdom is located in a 1and in which old uays are O

more often followed than new ways, ~

11.. 1In the Plowery Kingdom, the land is not level,

- . ¢ . v
- » .
\.

7
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12. In the Plovery Xingdom, much land does not receive enough reinffor '
raising crops. - ‘ o o ' Lo N

13. In the Flowery Kingdom, much'of the good land la~flooded for farming.

. R | '
14, 1In the Plowery Kingdou, good land is scarce.. _
15, In the Flowery KiﬁstI; one fourth (1/4) of the world's people live. ~ ™

16. In the Flowery Rlngdon, more than four times as nany people live as
' in the Unlted States, _ .

17. In the Flowery Klngdon. Ioat of the people dre farners.

18, 1In the Plowery Klnsﬂon. the farmers have to produce more from a
pleee of land than do American farnero. _— :

19. Iu the ?lowety‘xlngdon, !ood_ia'often not overl&-abundant."
26.T In the Flovety Klngdon, u-ny things are made by hand .,
The preeentation of the clues ls varlable. Sone teachers prefer to‘give each
clue orally. Other teachera preferx to PLGCQ each clue on a slip of paper, folﬁ -
- it, and place lt in a bowl;’ lndlvldual students choose a clue fronm the gpwl and - ;

'read it to the claas. Other vays ot preoentation can be deviaed by the creative

Rl

teacher. o

v -
~

A As "each elue is lnttodaced. the teecher aeks "Now that you have this infor—
':aation, whdt addltional 1n otaatlou would be most 1mpottant to you lu locating |
:he Plowery Rlngﬁo-? As each unp 1s studied during the discusslon of the clues, ;- |
. :he teacher asks "Hhete uonld you looate the Plowery xlngdom on thls wmap?"
| Du;ing :he di;cusolon of the clues and maps, the teacher directs ac:gentspto :
acqnnu]a:e data, form hypotheseo, ‘ard test hypotheaee in the light of néwv data. .
After dlscovering the location of the Plowery Kingdom from the clues and maps,
the teacher asks "Tell me in your own words another name for the Flowery

Kingdom." ?ogethex, the clues, aaps, and discuesion 1nduce students to

1dentl§y.the.tlower§ Xingdom as éhina.
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»Exerciee #20

,’ou re, a Good Man Brown’Charley , }M

)

/

A culminating exe cise, MYou' re a Gogd Man Brown Charley/ chalAenges 5

' suudents co choose am g different beliaviors in order to det rmine the way
/ VAT ’

to the good 11fe in old China. ?:jof'to administration of the.exetcise,

the teachet revieﬁs the major fegtures of the Chinese social traé;tion.
“In the review,/éhe teached iooigdes identification of Confu#ius as a teacher )
of che good Iife in old China. In addition, the teache: infludeg»descripeion'

of the major aims, teachers, and followers of the Confucian way. Following -
/ ' ' ' '
tha review,\the teacher could say

"Suppose you were born in China. Your family name is Brown. your

‘4

' first name is Charley. Of“course, your family name comes Fitst like all
other Chinese. As a tesulc, your ‘name 1s Brown Charley. If you wanted
your Eamin and neighbors to say 'You re a good man Browo Charley,‘ what
would you do to,lead a good'life’ Would you..ﬁ L

1. Depend opon QQutself rather than your family?

2. 'Try to.be a good son of the family’

3, Follow che rules of behavior towatds all pebple’ '

4. Live up to the family name?

! . B
5. GCet married and have a small family? 1
6. Treat everyone equelly?
7.. Find some friends and form a gang? ' 2l

8. Go 'to sohoolkand learn to read and write? e
: > - |
L 9. Work at a job diffetent from your: father? oo

10. Allow your 43 Andparents to 1ive with y0u9" o

Other questions Apvropriate to the study could also be asked by the toacher
\

a

+
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AN - 4
Qﬁﬁﬁ To aid students in answering the questions, the teather directs otudents
to establish i purpose and approPriate standards for evaluating each behavior.
From the responses of students, several generalizations are drawn out by the
‘teacher. TheSe generalizations might include:
1. Chinese‘differ.as to the meaningfof_the'good life. . S ..
2. Chinese who follow the téachingé of Confuciusulead the gbod.life.
et 3. Confucius taught his followers that those in authority should be
-honored according to their positions.‘° -
b Confucius taught his followers that some people work with thexr : o
' . heads but most werk with their hands. c
- 5. . Confucius taught his Eollowe:s to be good family membets by

honoring parents grandpatents, and ancestors. _ - o /'
Additional insight in the nature of the good 1i£e can be stimulated by
students exchaﬂg}ng roles @ith Brown Charley. The teacher could say, "Suppose

vou were born in the United States. Your name is Charley Brown. 1f you

~ .
t

wanted your family and neighbors to say, "You're a good man Charley Brown, '
0 ’ | R o _
what ‘'would you do to lead a good life9 Then, the teacher could ask the same

-

questions as were asked of Brown Charley. Fron the responses of students,

* ‘apptopriate genetalizations as to: the good life in the United %tates are also 4
‘ drawn out by the teacherq T - e .
Further, the teacher could direct students to contrast and conpare the
: behaviors chosen by Brown Charley and Charley ‘Brown to the pood l1ife. The ©
) ///{f | _controsts and comparisons might include-discussion of the role;of the‘ind;vtdualg

the group, the family, and teachers’ in determining the way to the good life.
4 . . . ‘{ ‘
‘A useful springboard for the discussion-is the reversal of nanes as.an

tndicator of cultural differences. TFron the discussion, students learn that

3

both Chinese and Americans seek the good life, but differ as to the nethod of .

"

Kts attainment.
\ :
W

"oy




X o A Bibiiographic Note

Although limited, a vatiecy cf leatning matetials on China are avaii-
able to eiepenpary.teachera. Especialiy usefui as a resoutce and curriculum -
guide is China edited by'Arlene Poguer and Arne de Keijzer (Chicago:
UnivereiCy of Chicago, 1573) Ia addition, specifie student. ma:eriais are

noted in James Hantula s Introducing.Asian Studiee in Eiementa:y Education: .

~ China and India (Coiumbus, Ohio. Service Cen:er for Teachers of Asian Studies,

1972) and his gﬁi%e to a one semester elective on the nou-Wes:ern worid |

entttied Foreig~ Studies: Teacher s Guide (Cedarx Falls, Iowa‘ University

-

of Votthern Iowa, 1970) ‘Both of these publications include suggeetions.£0r
a possible approach to teaching about China., '
| To keep informed of the {ncreasing quantity of instructional matetials

on China, wnany elementary teachers have found Focus on Agian Studies to be

particularly valuable. Issued several tines during the year, Focus on .

Asian Studies is published by the Service Cente: for Teachers of Asian

Studies. It can be obtained from: - e
-

%ervice Center for Teachers of Asian Studies

29 West Woodruff Avenue

Coiumbus, Ohio 43210, )
Its scope, however, 1is all‘of Asia. In contrast, the Newslet:er published
by che National Committee on United S;e:eséchina Relations indicates
current "happenings" in Chin:se studies. It can be obcained'from:

Yational Commic:ee on United States~China Relations

777 United Nations Plaza . . .

New York, lew York 10017 .
Current information and suggestions for teaching are also iﬂdicated in the

newsletter pubiished by the Project on Asian Scudieq Education. Entitled

pgderstandingAChina,.it can be obtained from:
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N Project on Asian Studies in Educaticn_v
-~ 300 Lane Hall
The University of Michigan
’ Aﬁn Arbor, Michigan 48104.

Finally, creative elementary teachers can transforn authentic naterials

4

into meaningful learning devices. Among these naterials are the publications
' which are available from the People s Republic of China (mainland China)
| and the- Republic of China (Taiwan) The former can be obtaineéd from;

China Books § Periodicals
125 Fifth Avenue
New York Yew York 10003

rhe latter can be ob:ained from.

Chinese Information Service
100 West 32nd Street .
New York, New “York 10001. : ' N

These materials, of course, often reflect the bias of :he sponsoring govern=
ment. ~Héhce, they nust be used witﬁ’professional discretion.

~

A similar caution may not be necessary as to the relevant publicacions
3 ‘which are available from the agencies of the Uni:ed States governmen: or

the. United Nations Agencies. Mosc cfficial United Scates publications are
’ g

‘available from: . : S .

,  Superintendent of Documents
U.S. Printing Office
» Washington, D.C. 20402,
Publications issuedfﬁy United Nations Agencies are available from:
‘ e ) . : / .

Lni'mbl Inc.
"P.G. Box 433 ~ '
tlew ?ork, Naw York 10016.

By ‘adapting these learnine m1rerta\q L 1rcokdance vith the qpncific-objec~
/

iVEa @ f Lnatruction and the ceveloprewtal level of gtudentq, a hundred

flowers will bloom in the elementary ‘¢lassroom.




