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To provide opportunities for participants to examine current programs
. 4.

and practices of Bilingual Bicultural Education as they influence public

PREFACE

1

.

Thisihird Institute Report is a presentation of the final

deliberations and recommendations of the concluding general session

of the'Natidnal Bilingual Bicultural Education Institute held in .;

Albuquerque, New Mexico, November 28 - December 1, 1973.
/

4

The Institute wasmco-sponsored by the National Education Task Force

. de la.Raza and the National Education Association. These happenings of

the closing session-are perceiyea by the architects of the rnstitute,
,

,

Mr.Tomas Tomas'Villarreal Aof the National Education Association, and

Dr. Henry J. Casso of the National Education Task Force de la Raze, as.

well as the -1390 representativeq from?25 states, as those of utmost

kmportance since they -give future directions from the participants

after several intensive days.of deliberation.', -

,To fulY5 realize the significance of the information contained in

this Report, it is essential to place it, in the framework of the goals .

and objectives of the Inst$tute:

Institute Goals:
o

To provide;porticipants with alternatives a options to examine the, '

4

various aspects of Bilingual Bicultural Education in school settings with
a

high concen rations of Mexican American'students, i.e., community involve-

ment teaching practiceS, teacher preparation, research, legislation,
'

and court actions.

A

education in the United States.

o



. To?pravide opportunities for participants to acquire greater

knowledge, skills, and expertle that will enable them to influence

the direction of Bilingual Bicultural Edtication.

v '. ,,
,

.

..../ .Objectives: J.

,,-

ro review the rationale, conference activities, an recommendations

of the 1966 Tucson conference.

a.

To review the.imporCant activities in BilOgual Bicultural-Education
.

,

;

since 1966. i
.).

. t .

-

To demonstrate exemplary Bilingual Bicultural Education programs.
. ,

which have been implemented in school settings with,high concentrations'
.

t, -

of Mexican American 'students.

To review present en pending state Bilingual Bicult ral Education

legislation and apprbpriations.

To develop new directions for Bilingual; Bicultural Education in

American education for.the'70s which will lead to national legislation.

.These goals and objectives being such), it is.the intention of the

Institute that the mandates of the participants be implemented by documenting

d presenting. this information for affirmative action td:

a) national education leadership

b) to state and national law makers presently workingson.Bilingual

Bicultural legislation.

to follow-up Bilingual Bicultural institutes, conferences and

seminars.

d) institutions of higher educatlnn

e) t6: public education institutions

f) to\he community



cl.

C.

We owe a great debt of thanks to the recorder who had laboriously

, . put this document together. However,. even a greatet expression of
'

.

gratitude must be given to the 1300 participants and'presentors without

whose.sacrifice in attending the Institute, without whose labor in

deliberatlng, without whose sharing of their thoughts, expertise, expel

rinces and aspiratioqs, the information of this document would remain

only as dreams in, the hearts an4 minds of those who care.

It is the intent of the, that its work contribute

signific nty toward the creation of a truly democratic, muiticultural
.

society ounded on a solid base W. culturalpliralism through the
Sy

promotion of a viable education stpategy - Bilingual Bicultural,

Education.

It was-heartening to learn, in the final stages of tt preparation

lr
of this Repot, of the linanimous'decision'of the U.S. Supreme Court in

\ the Lau vs. Nichols educational law buit.''Tbis landmark law suit was
0

throughl3i discussed during the Institute and its conclusion 'pre-dates

\the U.S..Supreme Court'a decision and serves to emphasize the ,importance

of making this Report public information.

Dr. Henry J. Casso
Institute Co-Chairman
-Executive Secretary
National Education Task Force
de la Raza .

Albuquerque, New Mexico

.Mr. Tomas Villarreal

Institute Co-Chairman
Assistant Diiectur for Chicano Education
National Education Association
Washington D. C.
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INTRODUCTORY REMARKS

Ordinarily th4s space is used to present to the reader an insight

as to what to expect in the body .of' the text; whatever its-area of concern,
0

or objective it intends to accomplish. flewever, we wish to present some

definite significant and,,positive'positions expressed by the representa-

,tion from the USOE and the *1411:, and also to emphasile the absolute

necessity( for governmental offices,at thg state and national level to

take more affirmative actions in-American Public Education Institution

so that t will comply with its governmental responsibility, promote

the-Democl atic Ideal; and provide that cherished goal df equal education

and equal educational opportunity to all children whatever their race,

color or creed.

THE ACCEPTANCE OF AN AFFIRMATIVE ACTION POLICY BY STATE AND

NATIONAL GOVERNMENT IS IN THE BEST INTERESTS OF THI COUNTRY FOR WITH

THE RECOGNITION OF ITS CULTUSALLY DIFFERENT MINORITIES D.THEIR PAR-

TICULAR EDUCATIONAL NEEDS THE TOTAL AMERICAN CULTURE WILL BE ENRICHED,

AND STRENGTHENED

The stated policy positions expressed by the representation from

the USOE and the NIE are important to the Institute since a major purpoSe

for co-sponsoring this Institute was the up-grading and promotion of

a truly demoCratic and effective public education institution that

recognizes the individuality and cultural heritage-of each and every

one of the children in its care through Bilingual Bicultural Education.

The policy positions-of the USOE and the NIE:, respectfully are

as follows: "Bilingual Education is not a transitional program and it

00U



is not a remedial'Esuram." The USOE goes on to add, " "We .are currently

V

developing pu;iition papers which will be distributed nationally and which

will illustrate the path that wi!%tfeel it ought toga. We feel that by

instituting full bilingual program our American youngsters will leave

the schooling institution not only literate, but educated in at least

two languages." Concurrently, the NiE presents its order sa° prorities:2

(1) a concern-for the development of basic. skills. in all citizens.

6'.4 A conc!rnForTinC-..easing productivity of rftources, in American

1 Education, (3)" To enhance diversity, pluralism, and oplortunity in

the American Educational system,'(4) The improving of the relevance

of Caree,r Education, and (5) The improving of the capacity of state

)

and local school systems to solve their own educational problems.

It does not take an expert of any`kind to.note that'these ,/'

positions are serious oducational concerns of thi respective national

3

units and that the NEA and The National Task Force -,de la Raza shocld

join such efforts to se that.they become operationally effective and

visable j

With an understanding of the seriousness and urgency of the natter

the entire body of the representatives of the insitute felt mandated to

request the following:

1. THL SATURDAY GENERAL SESSION INDORSED RECNIMENDATIONS,

REc.OLUllONS AND ACTION PLANS DEVELOPED THE Fa:stir:um WORKSHOP SESSIONS.

1Dr. John Molina, Director, Bilingual Lducation, U.S. Office of .

hlucation, Washington, D.C

4 -Dr, Arthur A-..ociate Di rector, Research and Fxkjoratory
",tudte5, National Institw:e of Lducatidn, Washington, D.C.

1)():U
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2. THAT THE' POSIT ION AND FINDINGS OF THE INSTITUT! RI Pki SI NT ED
4A

TO THE TOP LEADERSHIP OF THE RESPLCTIVE NATIONAL UNITS.

3. -IT WAS MOVED, SECONDED AND APPROVED UNANIMOUSLY THAT A F)RMAL

!MOIST Si MADE OF THE U.S COMMISSION ON CIVIL mins THAT A SYNIHUSIS
.44

OF THE INSTITUTE PROCEEDINGS BE PRESENTED AT THE MARCH COMMISSION CON.

EEPINCE ON MEXICAN AMERICAN EDUCATICA.

4. THL NATIONAL TASt. FORCE DU LA RAZA REQUEST THE NIE IHR06611

I1S-DIRECTOR, MR. TOM GEENNAN, THAT ALL TOP LEVEL POSITIONS BE FROZEN

UNTIL THE TWE,WHEN OUR PEOPLE CAN IA IDENTIFIED AND BE ABLE TO COMPETE

FOk SAID POSITIONS.

4%.
'4

I

_

4,

5.
4.

vi
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1iL bNITt.-V STAIES OFF ICY Of LowArio%

AbMINISNATIvt LEGISLAIIUN
4-- 4,

A, I. LONCOM -Financial Support for hilingu;,1 -4Itural F4ucation/

Ittle 1 of' ta,A.

to

FtnAncial tat Pilintzal R*cultural Uducatiz,,

IN THE eAsT Ft* EARS IT HAS RI (OME, COMMONPLACE '0 DISCUSS

40r.
.

Till QOLSTIO )FTINANrIAL RESOt (IS FOR TOE MRPORI OF
. .

BILINGuAlpthI LTUKM. ILLMI (ARY /04) SECONDARY EDUCATION

PROGRAMS SOLELY FROM THE PERSPECTIV1 01 110. MON.

LEVEL AND PROGRAM REQUIREMENTS OF. TITLE VII OF THI

ELLMINTARY AND SECONDARY EDUCATION ACT (ESEA.) OF 1965

%bile the enactment by some stares of state-wide htlingual

,/ edtieation la's has N;ervert to fitcus some attention ,mi the

1110.0*quest \eine financial resnurce aid responsibihty

for hiliogo.viihicultural education, the que!.tion of locaI

school dt.striCt responsibility has been Ignorcd (iith thf..

exi..rption of 3 tric indtvtdiial Civil rxOts 4.74. 1..,

".ah Pio, II Pa!40) At the feJeral

41,t .;n1mi5l

tw. Tint' VII, rYitt the 04r144t04;

1(!vel f!'1) hver wJtfoo rht:

virtyr. OLv ittto-,t i.)01r,

t.

41r

4. v
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4re so clearly stated to bc those of b:lingual/bicultural

education, but reauttable because a much larger source.
AMY.

of federal ftnancial.suppeork,for bilinivalibicultural

education already exists at the federal level with an

appropriation range 411 S2-2.6 bl.t1n anda built-in

1 -

capability to require the expenditure of peelps $10-15

miUion 1.1ollars of state and Jai money lu the pursuit

,of bilingual/bicultural edue,ptional goals.

4t1

.
TIttf r oe ESLA

,

,

I.

te.'

w FIRST BECAUSE TITLE I A FORMULA GRANT PROCkAM WHICH'
, 4

ll'INTENDEO TO BENEFIT EDUCATIONALLY NEEDY CHILDREN OF' :

- ALL kACIAL AND LTKNIC GROUPS AND SECONDLY BECAUSE THE
4' .0

proklus THAT.,ItA-.BEEN 'LAVE 'CONSISTENTLY TRIED TO CREATE*-

TI .NOTION 111AT TIM' VII IS Thu P01.0F kINEY-OVE4 WHICH

THE CH4CANO, PUERTO RICANCUBAN k ) SIATfC07PEOPLE

QUARREL,MIE U,S, OFFICE OF EDUCkTION HAS CONS1STENLY

noqp BASIC STATUTORY Egy_wlsEL Q TITLE!, BOTH,
.

IN TERMS OF.TilL TARGET POPULATION rwsikOrtslun TOF

LINLI. c FINANCIAL 1NVOLVMENT AND OVERALL EpUCATION

PROCYAM COHERENCE twin BY THE STAT6TE OFII6CAL FDUCA-

110NAL ACEMIUS. As a'result, Title VII fuzee are mor,t

tofteu ,,pt f01- ,,ervices 01'01 should he provIded in

Thu flrc,T flt riçc i it of ,,tafe and loc1 edhcation41

isbmpar4O1105,' 4nd iureprated volutatiou41 plannmg and/or

thr ,':eteithf in.:z4tice thtuugh lit ft I expend --

a

I.
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Recent le;; 1 developments with respect to fedefalifunding

under the Emergency School Assistan -(ESA) Programs, e

indicate that a significant portion"of tpc $270 million

appropriated under the Act can and should be used over.
N.

and above,_ both Title..1.and state and local expenditures

to meet bilingual/bieultural education program needs.
, .

et

alafiElsEommendations

The-conference recommeqds that,all appropriate action.

(including the involvAng -of the judicial or legislative

processes, if necessary) to, ensure that the U.S. :Mice

of Education immediately comply with the statutory require-

ments ofTitie I of the elementary and Secondary Education

Act of 196$ ip the foll6wing specific ways:

1.1 -Title 1 comparability and supplanting-_

`requirements generally seek to ensure that the

level of expenditures from-state and local

sources and the level and quality of services

provided by the basic education program operated
.1

by local school districts is at least as high in

tailEt.:. schools as in non - target schools,

Assuming that target schools are selected

in strict iiceOrdance with st4utory requiremenn,'

because of a history of socio-economic_

t *on most target c010111% chotsld have a larErr

t entrat ion of Chicano student eirollment, - " _ 1 , , - ,
than non.tartet schnols

if) I



,

"4

..

e

4

To dote, no effort has been made to seek

qualitative comparability with respect to services

provided by the basic education program, The focus

-,Las been-entirely on dollar,comparability: ,

Altboegh realizing thaCFederal Covernient

should not foray too deeply into the Questions

of curriculum, instructional strategies and the

like, no justification can be found for the ,

failure to recognize that (1.) where major

incomParabilities exist between the cultural

and linguistic characteristics of the educational

institutlbnal environment and some of the children

it is intended to serve, and (2) where this

educationally dysfunctional situation is clearly

more pervasive.in target as compared to nontarget

schools, a lack of comparability exists.

TUIN, IN ORDER TO MEET AND ENSURE A TRUE

COMPARABIpTY USOL MUST BEQUIRli THATMIL STATES

AND LOCAL SCHOOL DISTRICTS DEMONSTRATE THAT THE

DECIVERY OF BASIC EDUCATIONALStRVICLS UNIMPAIRED

BY MORE PERVASIVE IN TARGET AND COMPARED TO NON -

TARGET SCHOOLS, A LACK OF COMPARABILITY LXJSTS.

Thus, in or(h.r to meet and ensure a tc ne

comaralaillly MI must require that the states

and local school districts demonstrate that\the

delivery of basic DIKillonal services unimpaired

Oa Id



by dysfunctional cultural and linguistic incom-

EEtakilities exAls (qualitatively) to the same

extent. iii target as compared to non -target schools.

If such a demonstration cannot be, made; in 'Order

to qualify for Title i'funding, this lack of

"comparability" must be elAminated by the
. .

elimination of these incomparable aspects of

the educational delivery sistem,

tionesiyles and iultural referents which have !

-TT ,

aused the dysfunaions4,situation which has
\ ,

if.,

in turn previnth comparability from being
soI

achieved.

1.2 TITL4 I REQUIRES THAT THE COMMISSION OF

EDUCATION 'ENSURE' 'FIAT - PROJECTS FUNDED UNDER

THE ACT BE OF SUFFICIENT SIZE, scon AND QUALITY

TO 4GIVE REASONABLE PROMISE OP SUBSTANTIAL

PROGRESS TOWAD MEETING THESE NEEDS (SPECIAL

EDUCATIONAL NEEDS) OF CULTURALLY' DIFFERENT

CHILDREN.
r

This requirement has been used to support

quite properly the notion of,concerktration

considering tat the overall funding must be

controlled in order to avoid a dilution of

program impact. Insufficient attention, however,

has been given to the question of coordinated



ti

educational planning as related to the overall

.educational needs of the client population.

IN OTHER WORDS, THE COMMISSIONER. HAS FAILED TO

.ENSURE THAT BASIC EDUCATIONAL OBJECTIVES' ARE 441'

LOGICALLY AND CONSISTENTLY ORDERED IN'A WAY

WHICH WOULD MAXIMIZE IMPACT OF EXISTING STATE

AND LOCAL PROGRAMS AS WELL AS ACTUAL OR POTENTIAL

FEDERAL ASSISTANCE. IN THE REAL WORLD THIS HAS

MEANT THAT SCHOOL DISTRICTS WITH SUBSTANTIAL

NUMBERS OF CHICANO STUDENTS HAVE IGNORED FUNDA-

MENTAL BILINGUAL/BICULTURAL EDUCATIONAL OBJECTIVES

AND YET RECEIVED TITLE I FUNDS FOR THE "SPECIAL

EDUCATIONAL NEEDS" of the educationally "dis-

advantaged" to support programs such as, "Remedial

'Reading" which are not only inconsistent with

basic bilingual/bicultural objectives but counter

Ealluctive. Often these same school districts,

witie operating such totally bankrupt programs

from the viewpoint of the Chicano:students, have

subsequently applied for and received. Title VII

funds without any alteration in the counter

productive use of existing Title I and state

and local funds..

rice projects which initiate or continue

educationalltdysfunctional approaches to the

Chicano child (in terms of cultural and

001'
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b

compaabili) must be categorically rejected

4

as lacking both sufficient "scope" and "quality"

in terms of a major 'segment of the target popula-

tion. This position does not suggest .that the

Commissioner inject OE into the 'question of

curricular or instructional methodological'

choice but rather requires that OE contain local

districts seeking to initiate or continue.educa

tionally dysfunctional approaches without expres-

. Ong a prefetence as among non-d nctional

°educational approaches. A choice among dysfunc-

tional practices would be foreclosed, i..e.,the
C

current situation. The position consistently

taken bz HEW's own office for Civil Rights and

most recently a the Department of Justice in

the brief before the U,S. Supreme Court in

Law V. Nichols compni this position from the

standpoint of civil.rights.

ACCORDINGLY, OE SHOULD IMMEDIATELY ISSUE

PROGRAM REGULATIONS OR GUIDELINES-SETTING FORTH

-THE POSITION STATEDABOVE AND ESTABLISH A REVIEW

1),

4

AND MONITORY PROCESS SUFFICIENT TO ENSURE ADHERENCE
.....

TO THESE REQUIREMENTS.° The "comparability" on

non-dysfunctionargbasic education services, from

state andFlocal pr grams (as recommendedabove) should

cform an 'integral p rt of this' new policy issuance.
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1.3 In light of the foregoing discussidn, the

Commissioner should immediately require (statutory

authority under Title I is in this regard both

broad' and vague) each state to in'turn require

of each local school district receiving °or

applying for TitlesI fun.ls an annual report
.

/ ,

4

'(to beiublicly-available) which sets forth

the program 'poIrdination strategies beixig used
,

i 5,

tby the district withi,. respect to establishing

in ascending order (1) state and loccal funds,

(2) Title I,°(3) ESA4fundS' and (4) Title VII

funds, the contributions to be made to the

overall attainment of the basic bilingual/

bicultural objectives for the school districts.

(1) THE OFFICE FOR CIVIL RIGHTS AND THE

OFFICE FOR EDUCATIOPI SIIJULD IMMEDIATELY

TALE STEPS SUFFICIENT TO ENSURE THAT

THE SO-CALLED "STOKES MEMORANDUM"

APPROACH TO ESA'ELIGIBILITY IS

ESTABLISHED AS A NATIONWIWTOLICY,

IE CONGRESS OF THE UNITED STATES

SHOULD BY.APPROPRIATELEGISLATIVE

ACTIpN ELIMINATE ANY CUkkENT STATUTORY

AMBIGUITY WITH RESPECT TO THE MATTERS

SET FORTH IN RECOMMENDATION I AND SHOULD

0 0 '1 J
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BY LEGISLATIVE HEARING AND/OR THE

AUTHORITY-0F THE COMPTROLLER GENERAL'S .

OFFICE ENSURE THAT THE DEPARTMENT OF

HEALTH, EDUCATION AND WELFARE ABIDE BY

THE POSITIONS SET FORTH IN RECOMMENDA-

TIONS 1 AND 2.

A.2 CONCERW° Migrant Education

'THE MIGRANT EDUCATION^ACT PRESENTLY PROVIDES FUNDING TO

SCHOOL DISTRICTS FOR THE IMPROVEMENT OF EDUCATIONAL

SERVICES,FOR MIGRANT CHILDREN. IN THE PAST YEARS, HOWEVER,

MANY SCHCOL DISTRICTS HAVE CONTINUED AFTER RECEIVING

FUNDING UN6ER.THIS ACT *TO DISCRIMINATE IN PROVIDING

SERVICES TO THOSE CHILDREN.

Specific Recommendations

The U.S. Office of Education should be directed in such

r

cases to make Migrant Education Funds available to concerned

nonprofit agencies to provide special educational services

to such children. Further rational and more specific

recommendations will be provided to the Task Force.

A.3 CONCERN: May 25th Memorandum

"The Office for 'Civil Right's May 25th Memorandum was a

landmark policy statement when it.was issued in 1970.

But during the past 3-1/2 years educational and legal

knowledge has so developed and advanced that the need



ti

.

for an up-dated statement on Civil Rights of the lin-

saistially and culturally distinct child is undeniable.
-----,.

0 0 1
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NATIONAL INSTITUTE FOR EDUCATION

EDUCATIONAL PHILOSOPHY AND OPERATIONAL POLICY

A.1 CONCERN:' Career Education/

In order for Career,Education to fulfill the potential

of every student in a multicultural democracy and preserve

the right of every American to remain identified with his

own ethnic group, while learning the necessary skills to

compete in the economic,life of society, Career Education
0

must,give immediate attention to the special needs of

Chicanos and others that are linguistically and Culturally

distinct.

In a recent address at New Mexico Highlands University,

June 1972, the Assistant Secretary, Sidney Harland, Jr.,

asserted that:

It goes against the grain, even in a child, to be
required to learn to read--and then to gead that your
forefathers were unimportant, that their and
beliefs did not deserve attention from the majority
culture-and that you likewise are destined to be
nobody with no cultural heritage of your own.

THIS IS PRECISELY WHAT THE CHICANO CAKUS HAS SEEN IN THE

DEVh:LOPMENT OF CAREER EDUCATION.

If Career Education programs are an attempt to restructure

curriculum in terms of knowledge of career's and human

development, then the road blocks for the linguistically



and culturally distinct in this country must be taken

into account.

One of the great problems facing the linguistica,lly and

cultWally distinct in'this country is that traditionally

education has been directed primarily at the middie. class

and only to the English speaking.

If the educational system continues-to itnore the -special

needs of the linguistically and culturally distinct, the

only effect of new educational .strategies; in this case,

Career Education, will be t(iri7lher lock these,students

into the cylce of poverty in which they were born.

ri languages other'than English are ignored in the instruc-

tional process, then linguistically and culturally different

-persons will continue to be sorted out and channeled into

)ob classifications where manual rather than cognitive

skills dominate.

ELfic Recommendations

Be it resolved that:

1.1 A "MESA DIRECTIVA" be established/and

composed of Spanish speaking individuals

knowledgeable in the area of education and`'

cognizant of the needs of the Spanish speaking

communities. The "MESA DZRECTIVA" must be

officially ,proved and recognized as a legitimate

OTJA3
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representative body by Dr. Sidney P. Marland,

0

Jr., Assistant Secretary for Education; Thomas

Glenan, Directbr, National Institut- far

Education; and Dr. John Ohina, United States

Commissioner of Education, to function as an

_advisory body to promote the aspirations of.the

Chicano.

1.2 The "MESA DIRECTIVA" be delegated the

authority to review Career Education programs

being considered for funding to insure cultural

relevancy, proper curriculum content /dequacy and
/,

that they reflect cultural sensitivity organiza-

tionally with "proper" administrative personnel"

1.3 The "MESA DIRECTIVA" be made responsible

for reviewing legislative guidelines and monies

earmarked for revenue sharing.

1.4 The "MESA DIRECTIVA" be responsible .tor

so'iciting position papers on Career iducation

from Chicano educators and community people toy

ail the iducation Division of HEW in the develop-
s

men* of Caree- Education.

1.5 The 11.11:SA DIRKTIVV" meet vait,rli and

that all costs, including t.,* con, ,-acting of

M )24



4psitionpapers and administrative costs, be

the responsibility of Dr. Sidney Marland, Dr. Thin As

Glennan anl'Or..John Ohina.

1.6 Bilingual/Bicultural language be introduced

into the Career Education Bill and/or administra-

tion regulation guidelines presently being

prepared by the Office of the Assistant Secretary

for Education, and that said guidelines make

provisions for tht inclusions of

Bicultural Education into all phases pf the

proposed Career Education program.

s.

1.7 Programs for preparing Chicanos adequately'

as CareerEducation Specialists, i.e., counselors,

administrators, faculty, program directors, etc.,

be developed, executed and maintained.

1,8 Assertive training programs be established

immediately for up-grading the Chicana in her

present situation as factory worker, secretary,

and welfare recipient, This type of effort

should compensate for the loss of Chicano human

potential.

L.) The Office of Fducation vontract Chicanos

";tur writins ,)ocit)6o valcr on "Implications

of Caret: Wutation clr



1,y A Nilti4nal Clearing House fur intormatwo

exchange on Chicano resource personnel and

materials, .fht the programs be organized

by Chicanos. The efforts shouid be funded by

the 6ffice of Cdutation and N1t.. A tvitional

clearing house would promote commur.ickion

among Chicanos and the 0.S. Office cf Edwation,

1.11 Gaie-r iducatton incorporate monies to

upgrade vocatiunal trairait in poor schoolAM1.1

districts, Because of their limited local

financial base, these districts have had the

problem of insufficient Wing.

:2 More visahility and,financial ass cc

be provided for the only Chicano, Spanish speaking

ma.4power training program, SLR (Service, Employ-

ment and fiedevelopmcni), in order to kmprOve

and augment the services so criticaliy needed

in many parts of this country where larte pockets

ut Spanish cpeaiting populations iesi.P

1.11. Futv.;re c6n4,erences

minorities include a proportionate balanced

representation of Chicanw. in Me piam;!;r1g f

Confetento-.
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1,14 Supportive services-re.g., day care,

tutorial, counselingbemeauingfully ilicotporated'

within the obrectives of career education, which

could enable Chicanes to partake of career educe-
,

At(

non opportunities.

101S A Chicano marshalling.device be implemented

to insure the participation of Chicanos at dile

local level in the utilization of funds for

career education allocated through revenue

1.16 Career Education be directed to incorporates

innovative entrance procedures which would not

svreen out Chicanos by means of the, MCAT (,Medical

College Admission Test). UCAT Mental), LSAT

(Lawyers), SAT, ACT, and Gltf. ChJcano.enrollment

in colleges and universities should reilect

a proportional petkentage of the Chicano population.

Chicano 'professionals cultArilly oriented to

that community iTmuld enhance. life in the harms.

It is a fact that 1,Q. testing has stereotyped

Chicanos and has forced them into education. 1

tracks *hill "locks".thvm into manual type

mcupatibns

4
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1.17 TheNIE and USOL issue contracts to

Chicanos for the development of.Chicano develop-

. l went models which will address themselves to

17
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the unique needs of Cho bilingual, bict3tural

student in career education. Any ivrthrr

develoymeral efforts in Career Ediicai-on models

include ?Alma"; bicultural cons -Z1 and

Curriculums that are directed toward the

distinctivu special need-s-lor.Chlcanot.

1.18 The current Commissiolier of Education

and the Assistant Secretary for Education,

Insure that the Washington staffof the Office

of Education and the National Institute of

Education reflect the Chicano make-up of the

U.S. population as President Nixon recommends

in his .16 Point program.

1.19 The Commissioner of Education

the regional Offices of Elucat

Institute of Education

make7up thos

1

nsvre that

ion and National'

staff reflect the Chicnrio

e regions.

1,20- 'Members of the "MLSA D1R1XTIVA" act 4s

technical assistants to educational visitatiens,

whi h are developin, career education leaders,

and are in the Chicano regions nf the c6untry.

)

v.
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4.2' The "MESA D1RECTIVA" be -esponsible for

coordinating and conducting regional workshops

in the Chicano areas of the United States..

The regional workshops will address themselves

to the unique needs of the bilingual, bicultural

student:

%

.1.22 Rather than the current emphasis in develop-

ing curriculum materials which stress-the:Whlte,

mot) Protestant, and Middle-Clals'orientation,

a new direction be taken which places erphasis

on meeting the individual needs 'of Chicano students--

including differeptes among ethnic groups. And

thatqn the curriculum aild guidance, aspects of

career education, testing, counseling and decision-

making instruments and practices be re- directed

away .from cleating bstacle!: and'b'arriers, as

`,iheie.have beds used ip the past--preventin44, the

0

Chicano's attainken!,of.his/her career goals.

0

AI
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RECOM1ENDATION6-AT-LARGE
vog.

resolved that:

fly

1.1 Districts that have had programs for. fine years

remain eligible for Title VII funding based on teed

and merit of the program.

1

1.2 Criterion reference testing be administered n;the

dominant language of.the child.

.1.3 That monies allotted for the training of bilingual

'3Acultdral teachers be provided only to those inStitutions"

of higher learning offering bilingual bicultural instruc-,

Lion whose department are staffed by professors oriented

bilingually and biculturally appropriate to tlie needs

of the area.

..20! In addition to the National Dissemination Center

in Austin,* Teas, regional dissemination centers be

eSto,lished each` region funded by ESEA Title ,VII

4propriation.

1.$. That in addition to Bilingual Education within public

school districts, Title VII monies be made availaLle,

to.youth correctional institutions.

1.6 THE NATIONAL TASK EORCE DE LA RAZA REQUEST THE N1E,

imam irLS DIFtECF41 TOM.GLENNAN, THAT ALL TOP LEVEL



4.

posmoNs fiE NEN UNTIL THE TIME WHEN PUR PEOIT. CAN BE

IDENTIFIED AND BE ABLE TO COMPETE FOR SAID POSITIONS.i
j e

.4-

1.7 The USQE, N1E and NEA support activities which
(

improveimong educators and students in bilingual

bicultural programs interna*tonai'relations skills

.through communicating professionally and personally

with those of'other countries, particularly Mexico, whose

language and culture have contributed significantly-to,

Ale second languages and alternative cultures within

th# national population.

1.8 An InstAtute for. the training of parents of the

bilingual community be funded and implemented.

1.9' he ysot providesupport (financial) to those projects

that to d,ate have be,en proOiding materials; and are now
,

in the process of constructing%testing instruments and

evaluation instruments to be used by the)liliigual

4Air 4.Bicultural Education programs throughout the patio .

that Federal support be provided ,with provisions in the

Title 01 rereations and in forthcoming legislation for

the Ilve followins national educational support projects:

SCDC
CANBE
acri

MAP - San D >ego
MAP\ - Stockton

Nf
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A. Whereas we are oware that education has failed to meet the needs
i

of our BilingUal-Multicultural children, we the New Mexico .Caucus

i,,

propose:.

.2.1 That theconcept of Bilingua/4Multicultural Education

-be extended tcl all districts for all children in New Mexico.

2.2 That the state department of education insist that

local school districts hire only those teachers that are

prepared to meet the needs of ,Bilingual-Multicultural
. 4

children.
e

2.3 That all 'school, districts in conjunction with the:

state department or education provide in-service training

for'ali teachers, based on the needs of the Bilingual-

-Multicultural setting of this state.
1 ,

2.4 That certification be changed to meet the needs of

all cultures of this state and recertification 1,e assessed

accordingly every three years; and that at least half

orthe recertification requirement be in the area of the

cultural needs of the state.'

. 2.5 That the state department.of education mandate to

local districts that there be direct community, involvement

in the full implementation of their educational program.

2.6 That the legislature appropriate the necessary Monies

and direct the BEF (Board of Education Finance) to fund

viable Bilingual Multicultural teuher training programs.

0 0 3,2
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2.7 That teacher raining include :.a community action

internship for allipotentc1.41 teachers.

2.8 That state legislation for Bilingual Multicultural

education provide, adequate funding -to. implement instruc-.

tional programs on a continuing basis rather than the

22

three year transitional limitation of the present legisla-
.

tion.

2.9 That Title VII of the Elementary and Secondary

'Education Act of 1964 funding policy, be extended beyond

the five-year limitation until.such,time az we have

reached equal education for all.

2.10 That all school districts implement cbmprehensive

and viable instructional programs which will insure the

cultural and linguisti.d.eouality of all children in the

State of New Mexico.

2.11 That our children, our Spanish-speaking children,

not be labeled "retards," "emotionally disturbed," or

"'p'-active" because they cannot cope in the school

situation or lack of' understanding of the language.

S.
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IV

NATIONAL TASK FORCE DE LA RAZA MANDATED

A.1 Be it resolved that:

0

t-

..r"-(..

1.1 The Bilingual/Bicultural Institute and the NEA

do an extensive evaluation of the needs of la kaza in

the U.S., especially in the Southwest, Midwest and

Northwest.

'1.2 The Task Force de 14 Raza'seek support from the

decision- making levels of all governmental agencies state

and national so that the Task Force in cooperation with

the National Education Association diligently pursue

parity n hiring and promoting teachers and administrators

at all levIls 9f public school education including University

level,,and,that it be based on the ratio of bilingual

bicultural teachers to the number of bilingual bicultural

children in average daily membership:

1.3 The National Task Force express a concern to the

U,S. Office of Education that its drafting-of Title VII

rules go in contravention' and are possibly unconstitutional.

It is our understanding that the National Education

Att provided for a National Committee on Bilingual/Bicultural

Education, which committee has not met for a very extensive

period of time. It is also our understanding that while

the regulations were drafted, the National Advisory Committee

003(1
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was not asked to act on these regulations. If these

proposed rules and regulations were written by whoever

wrote them, be it a person or group of persons, and if

these propcsed rules and regulations were not acted upon

by this National Advisory Committee, it is felt then that

these proposed rules and regulations are null mid void.
9

1.4 The National Task Force de la Rana make a positive"

statement about Texas' Bilingual Bicultural Education.
rt

Strike'out the questions of compensatory Education in the

bill as well as the limit of 3 grades in the bill. Also

knock out that part of Sect. 21.455 starting with

wort;...:. ;;. "shall be enrolled."

nit, -.Clonal Task Force seek.any and.4611 means to

imuev the, state incorporate and enfo ce any an4

L tng-f undingand hiring of Moxican Americans

fo. ./1--elcultural programs, public and private.

1.6 ihe ')It1:: Task Force-lassisting in the implementation

Of flievT:iiti% ::cools dealing with biling al-bicultural

programs.

-1 7 The Natiolai Task Force express a concern that:

(1) All institutions of higher learning be urged

to incorporate Bilingual/Bicultural Teacher

Training Programs.

) 3 ,)

f



25

(2) Monitor, police, and rate higher education

institutions in regards to their implementation

of. Bilingual/Bicultural Teacher Training Programs.

(3) Assistance is needed in recruiting'Bilingual/

Bicultural, Students.

1.8 That the National Task Force. seek all means to:41111

(1) Express accountability in expending of migrant

educational money.

(2) MALDEF be,contacted if court action is necessary.

1,1

(3) State School Board and Governor be contacted

in an effort .to replace the present migrant

coordinatOr who returned unused migrant education

monies--to then be replaced by a Bilingual/

Bicultural person sensitive to probleMs of

ya migrants:

1,9 The National Task Force contact school bards controlled

by uninformed and insensitive Mexican Americans to incorporate

Bilingual /Bicultural programs.

UO3U
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NOTE

U

While the Saturday generarsessioncof the Institute fully endorsed

document organization and editorship rights to the Task Force de la Raza

recorder for the session, it was felt that a complete version of recommenda-

tions and ivsolutios presented be included in an appendix in order to

ti

present as clear a picture possible of the inter_ of each.

The New Mexico Caucus resolutions were incorporated "as is"

in the body of the document because they are reflective of the Chicano

Mobil Insti.tute (a national organization).and because it was resolved

that these apply to other states as well as to New Mexico' wit the

desAgning of Bilingual Bicultural Education legislation and protTams.
.

k
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APPENDIX A

GENERAL RESEARCH RECOME,NDATION;.;

'Evaluation of Compensatory Reading Peograms especially as the
current methodologies prevail in Title 1, the national Right to Read
Program, and the evaluative results as they pertain to Bilingual Education.

2. Bilingual Education Master Plans for each State and how they
relate to each other and to national language policies.

ow 3. Concentration Policies (e.g., formulas for resource alloca-
llon, mix ratios, etc.) and how they .relate generally and specifically
for Bilingual' Education.

4. Future impact on Bilingual Education as a. result ofFonsolada-
tion of various categorical prograts, e.g., education revenue - string,
Title IV, Title naalltle III, ESAA, etc.

S. More definitive and prescriptive alternatives to present
system of alit:cation:of resources for "economically" versus "academically"
elisadvantagad:

6. Models for bringing monolingual and monocultural educators
into multicultural education which do not present the monolOgua)s and
monoculturals as "culturally deprived."

7. Legal implications for Bilingual Education considering among
other topics minimum educational :standards required by each state,
responsibility for administration.a0 implementation of standards,
penalties, for inabilities of SEA's and LEA's to comply, alternatives
fote'redelegation of monitoring responsibilitie., etc.

8, Nationwide identificatiou, evaluation, and analysis of
institutions of higher education which arc able to prtivide signifiant
training to current as well as future bilingual eduction personnel.

t) Feasibility of developing State and Natione offices which
will mane that bilingual education concerns become articulated and
positively acted upon by state and national Congressmen.

In ,aittanal evaluation studies of the varioun curriculum materiala-,
di,camination c:entaxs for bilingual and bicultural education.

Iluatien if' exv-ting haltnRual and hieuliural-eoerp,eliag
ae4 Ruidion(r teehntqut-, at' the pinior and nun:or high . veit, and their
dire(t Implication!, reulting in higher edmattfln opportunities rof
thone tudents mho ai,ailed themselves of the cerv)Ves, Afim
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1:, Setter /wttold,s tor tollecting and anAytmg heneticiary .1,ata
star 1 Ingual prOgr.u:iti

1, heasibility of establishing ulthin Nr' 4 National Center for
Policy Analysta of Bil.nguatiBicuatural Fducation,

14'. State by State ;:trialysts and evaluation cif ao,:reditation
ewhAr.1 .22..c for personnel 'mho hi 11 be employed in the area of bilingual
education. This should include all types of accreditation programs,
e,g,. aides. teachers, administrators, redta 4ecialists. etc.

1111. Analyst; and evaluation of student s port programs and their
specific relations to Lducatiun. Tlie5 ragrams could include
but not be limited to such programs as.

a, Headstart
b. 1;01 low Through

Developmental ConOliwty
fmergency School Assistance Act

c, 171ent Search
t, )12ward Round
g, Cooperative bloc:anon
h, etc,

'lh Bilingual and bicultural education for'incarcerated youth
and adults,

17- Istablishment iii4tt42 NIA of a national program fir the
tritning of librarlane.i specifically for bilingual and hicultural education
tr,irhaps.this could be an accredited oae or two year program of at least
.mo students per ycar),.

le. Development of models for urban/Tr-or11 comparability contrasting
,t,igrant and inner-city bilingual programs,

t9, ipt..ciow. of bilingual education for yncattnnal and technical
educirion *within the .:,unce7,t of Caret:- Uducation, This ought to include

senior high and community college; or those Centers *hitch
%pecialize in Adult -..anpower Lducation,

0, 02'-.Ign:tiv, 4 model or model; for em racing non=p012c school
official', at the ate OrpartfAtnt level hicti in!ure that the ,,tote-
wide U.1:21 e,tigat2or plinning .jmprchencCucly hilnir, together p22hlic
014 1'i1.121,p4JIit rAor4fte221 fur involvemiAit in the tot 0 planning
rt4:0-0; Witch 4n;4res (.2..nr4rat221tty of 5ervIcec Henri txpendit2ir..., The

41 v1anning Tly Intilde at a ,1:!nimt2.,,, doterelinulmn of tJrct

"Yel r)0414t"':4 T'4rtilvatiop iu
:#9101t rt.120e ,iJ1121Ten, cntrAtJtvi Vrf4RTAm dk'clgn and

o2w.4'..twr'ent 4tr2 21r0R2''Wn

1 l't7w14111V ,r"ytti-, .10-1 rt tf0' 4 '!"1%!..OWV 04t%Ot,N.A10'

te-r112t4leof f4;4C. 5142C, :1-4,r2c12.. 11 Arully1

the .?2i4e..4100-'41tur-41 edi2R1t;oft

ti I
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APPENDIX B ,

GINIK4 RESEARfA RECOMMENDATIONS

FINANCING FOR R1L1NCDAL/BICULTURAL EDUCATION

30

1, 5t lie; of the national economic magnitude or udnimum financv'l
eters of bilingtaltbicultuval education in this country with perhaps
rtzn the'findings,to other tountries.and nationsf'system of similar

programs,

2. Research is needed in.bilingual education for the concepts of

J. added costs (going farther ban the ruuimentary "supplant-
ing versus supplementing" a.g4rents and resolutions. ,

4

b opportunity costs (the costs of the extra investment
for Bilingual Education goods as the "opportunity" the
socsety forgoes to enjoy-a given volume of consumer's
goods)

r, dtstinction,between expenditures and costs

d, average versus marginal costs of bilingual programs

e short can versus long run costs

1. Models for the distribution of bilingual program expenditures
ar; ogoced to financia, resource allocation to "non-bilingual" educational
vogriims for urban versus rural !IA's. ,

concopt. of Human Capital as it would apply to-an indtifidual
vti4riting An 41 pre-school thmugh graduate school bilingual education
dTili4T4M.

14,e4rLit pn intra-state variations iccordirg to pupil popula-
trops (concideitng langto4e and ethnicity as, the two ihry significant
iat:tors),

Statr oi the art in program costs and current Iavorjtc methods
4f actountu,v, nrocedure and their *future implications for bilingual

re.-.powiihility and acountability,

Pily, and f.,..01R nt alternit)

it i)1 e , revenue-00ring, loll
ete.4 lbd prriblny 91e

the *10c.0 fqnth In this arc

thq"ter t

ve methods of financing bilingual

-state anstimptIon. dii;trict power

alternative,', which will Allocate
a

In ingual,b1c.ulturai
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9. The cont t or program budgeting fora district -wide bilingual
education programs.

10. Problems in the professional pay structure in Public Education
with special emphasis on differentiating,salary-wise for bilingual education
experience and expertise.

11. Benet'it-cost and cost-effectIveness analysis of bilingual
programc.

12. Studies comparing bilingual education vocational technical
1: courses and programs.ver,us i7acatleinid" bilingual` courses and programs.

13. Studies of costs benefits of bilingual educ-ition programs in
reading and math as opposed to Monolingual (reading and math),approach
codering academic achievement gains and per pupil expenditures.

14, Bilingual education manpower training-Mom grade 7 through
.grade 12) and its direct relationship to increased employment or higaer
e4ucation opportunities.,

15. . Methcds of combining solnd pedagogical bilingual education
theories with fiscal formulas for distribution according to differing
needs (e.g., physically or mentally handicapped, vocational or technical
programs, etc)

"Please note here that weighting by curriculum most often :reflects
currlit practice yid not necessarily how curriculum should be weighted
also'the use of examinations as resource allocators ought to be carefully
constructed so as to avoid tl,e "E.O.P. Syndrome," i.elo the exams don't
operate as a reward for poor education. Obviously,-here pupil characteris-
tics impose differing costs butdoes not nor cannot lead to "equal per
pupil expenditures."

16. Fiscal models which.will lead towards equalizing the pow.,
to select educational program levels on the one hand ,as opposed to models
Ant wiarantee an equal educ4ional.product to each pupil (i4 the state)
on the other hand. It should be noted here, that historically the federal
response has been to answer in the affirmative to both issues without.
much regard as to actual resolution in either instance.

17. NEA fiscal experts may wish to address the future federal
fiscal roles toward .St As and LEAs regards bilingual education. Topics
such ate, "meeting start-up costs;, services development, longer term service
support," uught to be used as basic considerations regardless of the number
of factors considered,
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APPENDIX. C

GENERAL RESEARCH -.RECONIMENDATIONS

EVALUATION

1. Development if research design models which differentiate,
specifically how demonstrationwersus long term commitment programs are
to be evaluated.

2. Designing comparability of effectiVeness models for evaluating
bilingual/bicultural components of Title I, Migrant Education,,Vocational-
Technial programs, etc.

3. Designing models whereby Work Study students or Work Education
Program personnel can contribut towards alleviating shortage of staffing
patterns in BE. This would in lude drawing students from such programs
as New Careers, MOTA, Work St y E.O.P.) WIN, etc.

4. Designing models w ich evaluate the'Pevaluators which, for
example, differentiate between process versus impaot.evaluations.

S. Development of models for SEA evaluation report-s which
accommodate minimum specific criteria in the affective and cognitive domains
and further allocates priorities as to weighting significant factors in
each area, (within domains and across domains).

6. Designing evaluation models which will allow significant
findings to be translated into policy- -relevant statements. Generally .

speaking, the data used by researchccs are somewhat crude measures of
what is really happening and in the majority of instances educational
outcomes are almost singularly weighted towards the cognitive area (i.e.,
by standardized aehievdMent tests). Additionally, there is hardly any
examination of costs implication iaf research results and their eventual
adoption or rejection.,

7. DrAgning of evaluation models which must examine: (1) the
extent and under what conditions bilingual/bicultural education learning
may take place outside of schools, (2) examining,whether the "cultural"
should take place outside the school and the "linguistic" inside, or vice-
versa, (3) and recognizing the ,osts implications of 5ach approach or
combination thereof.

8. 1t may be appropriate too establish a.st to by state or 1
perhnps a nationai body concerned with profes.a.ional ode of ethics in
rese.arce for bilingual /bicultural education. This w uld entail setting
up standards for researchers of "subjects" in biling 1/bicultural
programs which adhere to minimum ethics involved in s h areas as setting'
up research design models, use of oialuative instruments; seeking compliance

)441
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of all who are to be involved in the experimental research, etc.. Also
this body could app1; sanctions for researchers who break contracts,'
knowingly misuse statistical analyses, fail ro report negligent conduct
of personnel involved in the evaluation, etc, This should eventually
lead towards establishment of very high quality guidelines for research
and evaluation which in,turn will force bilingual/bicultural methodologies
to be refined to the "highest good." ,

I
'Sy



APPENDIX D

GENERAL RESEARCH RECOMMENDATIONS

TEACHER TRAINING

'Establishment of state guidelines which substitute bilingual/
bicultural course work and field experience for"iegular credentialing
and/or programs."

2; Designing models which institutions of higher educatio4May
use to initiate programs which are not only interdisciplinary in a
multicultural sense but that include as a minimum such as:

a. heterogeneity within ethnic populations as well as across,
"minority" cultural definitions. 1

linguistic sciences as one base element in language,
teaching pedagogy,

c. child:divelopment methodology in diVerse environments

d. cognitive and affective domain "strategies" or philosophies"
based upon the'target population's cultural epistemology.

3. 'Articulation of definitivis for succeeding levels of hierarchy
in Bilingual/Bicultural education hrat,their direct operational procedures
used by'teacher training 'programs.

4. While this area is probably the most crucial factor in Bilingual /__

Bicultural education it is inked difficult to recommend specific alterna-
tives to current methodologies since so few Trograms in the country are

'0,doing significant teacher training and in turn-producing few personnel.
The very basic recommendation would be for NEA to Immediately mount a
comprehensive nationwide effort to encourage institutions of higher
education toestabli.ss programs specifically for training personnel in
this area.

1
4

C/7

tet



APPENDIX E

GENERAL RESEARCH RECOMMENDATIONS

ASSOCIATION ACTION

at.

a, 35

1. NEA May want to conduct a massive and comprehensive nation-
wide survey to deterqine what employment possibilities actually (or will
possibly exist) in the next, ten yeafs for those personnel who are tzained

^,-in bilingual /bicultural programs. This survey should factor out those
who are going into teaching, research; or "foreign travel type opportuni=
ties" in order to assess *he current and potential employment opportunities
in all areas of the labor market in this country,

2. Deve 3pmentkof "training packets" or mini-courses for School
Board members or Parent Advisory committees which oversee the development
of bilingual lucation programs.

3. It Would be very appropriate for NEA to condUct a hifhly
visible nationwide campaign for the purpose of creating of revitalizing '
enrollment in foreign languages and bilingual education.

4. NEA may also want to retonsider supporting the re-establishing
of foieign language requirements at the college and university level.
However, these requirements ought to. be concer=ned with bilingual /bicultural
experience in this country with an immediate practical,use for the, students.

S. NEA should look into the possibility of bringing "Bilingual!
Bicultural Educators" and 'Foreign Language Teachers" together for the
purpose of planning horizontal as well. as vertical curriculum experiences
for students wbo Will be involved in 'bilingual education from pre-school
through grade twelve.

!
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APPENDIX F

RESOLUTIONS

BAY AREA BILINGUAL EDUCATION LEAGUE

'BERKELEY UNIFIED SCHOOL DISTRICT

1. That districts that have had programs fof 5 years remain
eligible for TITLE VII funding based on need and merit of thac program
or new program.

2. That federal funding be provided for the development of a
(bilingual curriculum project to serve as basis for the development of
materials, criterion referenced testing, and classroom management.

3. That funding for Chinese Material dissemination center be
provided to develop and disseminate curriculum materials to Chinese
bilingual programs. '

4. That a National Bilingual Bicultural Advisory Board consist
ing of repfesentatix '!s from each of the regions and target populations
in the United States which will include parent /community input be established
to serve as advisors for Federal Legislature.

5. That criterion referenced testing be administered in dominant
languaie of the child instead cf standardized testing.

6. That funding for higher education and teacher training be
provided to institutions of higher Darning, as well as bilingual projects
that have demonstrated a successful credentiarling and placement of
bilingual teachers.

t That no monies be provided to institutions of higher learning
that do not have h&lingual/bicultural professors in their education
department. ;

7. That in addition dt,,o the National Dissemination Cent in
Austin, Texas regional dissemination centers be established..i.fi each
region funded by ESEA TITLE VII appropriation.
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APPENDIX G

RESOLUTIONS

CALIFORNIA CAUCUS

1. That districts that have had programs for 5 years remain
eligible for TITLE VII funding,,based on need and merit of that program
or new program.

2. That federal funding be provided for the development of a

bilingual corriculum project td serve as basis for the development of
materials, criterion referenced testing, and crassroom management.

3. That a National Bilingual Bicultural Advisory Board consist-
ing of representatives from each of the regions and target populations
in the United States which will include parent/student/community input
be reactivated to serve as advisors for Federal Legislature.

4. That criterion referenced testing be administered in dominant
language of the child instead of standardized testing.

S. That funding for higher education and teacher training be -

provided to institutions of higherllearning, as well as bilingual projects
that have demonstrated success in the credentialling, training and
placement of bilingual teachers,

That those institutions upon submitting their proposal
include a plan to institutionalize that training program based on merit
upon termination of federal funds.

That monies be provided only to those institutions of higher
learning offering bilingual bicultural instruction whose department
are staffed by professors oriented bilingyally and biculturally appropri-
ate to the needs of the area.

6. That in.addition to the National Dissemination Center in
.AListin, Texas regional dissemination centers be established in each
region funded by ESEA TITLE VII appropriation.

7. That in additi4 to Bilingual Education within public school
districts, TITLE VII monies he made available to youth correctional
institutions.
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APPENDIX H

CHICANO CAUCUS RESOLUTIONS

NATIONAL CAREER EDUCATION CONFERENCE

IMPLICATIONS FOR MINORITIES

Washington, D.C.
February 1-3, 1973

Introduction

Jo-

3

4)

In order for Career Education to fulfill the potential of every

student in a cultural democracy and preserve the right of every'American

person to Temain identified with his own ethnic group,'whilt learning

the necessary skills to compete in the economic li'fe of society, Career

Education must give immediate attention to the special needs of Chicanos

and others that are linguistical4Y and culturally distinct.

In a recent'address at New Mexico Highlands University, June 1972,

the Assistant Secretary,, Sidney Marland, Jr., 'asserted that

It goes against the grain,. even in a child Lo be required to
learn to readand then to read that your forefather's were unimpor-
tant, thaiTEeir customs andEiliefs did not deserve attention from
the majority culture--and that you likewise are destined to be
nobody with no cultural heritage of your own.

This is precisely what the'Chicano.Caucus has seen in the develop-
AP'

ment of Career Education.

If Career Education programs arc an attempt to r structure

curriculum in terms of knowledge of careers and hum2n de elopment, then

the implications for the linguistically and culturally d stinct in this

.country must be taken into account.

004J
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One of the great problems facing the linguistically and culturally

distinct in this country is that traditiunally education has been directed

primarily at the middle claSs and only to the English speaking.

'If the educational system continues to ignore the special needs

of the linguistically and culturally distinct, the only effect of,new

educational strategies, in thi..;_case, Career Education, will be to further

lock these students into the cycle of poverty in which they were born.

If languages ether than English are ignored in the instructional

process, then linguistically and,culturally different persons will'

continually be sorted out and allocated into job classification.; where

Manual rather than cognitive skills dominate.

Resolutions

1. Be it'resolved that a "MESA DIRECTIVA"* be establiihed and
composed of Spanish speaking individuals knowledgeable in the area of
education and cognizant of the needs of the Spanish speaking communities.
The "MESA DIRECTIVA" must be officially a roved and recognized as a
legitimate representative body by Dr..Si ney . Marland, Jr., Assistant
Secretary for Education; Thomas Glennan, Director, National Institute
for F4ucation; and Dr. John Ohina, United States Commissioner:of Education,
to function'as an advisory body to reflect the needs and aspirations
of the Chicano. The "MESA DIRECTIVA" must be delegated the authority
to review Career Education programs for funding to insure relevancy,
proper curiTaTiiin content an adequate and reflective administrative
personnel. The "MESA DIRECTIVA" will be responsible for reviewing'
lc islative guidelines and monies ear-marked for revenue sharing. The
"ME.A DIRE INA" will solicit position papers on Career Education from
Chicano educators and community people to aid the Education Division
of HEW in the development of Career Education. It is recommended that
the "MESA DIRECTIVA" meet quarterly and that all costs, including the
contracting of potdtiOTTapers, be the responsibility'ef Dr. Sidney
Marland, Dr. Thomas Glennan, And pr. John Ohina.

A
.1. Be it resolved that language be introduced into the Career

Lducatin Bill and/or administrating regulated guidOines presently being
prepared by the Office of.the Assistant Secretary for Education, the

*Sce attached list

00 )



40

guidelines should make provisions for the inclusions of Bilin ual,
Bicultural Education into all phases of theTroposed. -Career
program.

3. Be it resolved that rograms for preparing Chicanos adequately
as Carer Education S ecia iits i.e., counselors, administtators, faculty,
program directors, etc., e developed, executed and maintained. This
type of effort should compensate fbr he loss of Chicano human potential.
Also, that assertive training program, be established immediately for
up-grading the Chicana in their present situation as factoryworkers,
secretivies, anaTialire recipients.

4. Be it resolved that the Office of. Education contract Chicanos
for writing position papers on "ImpliCations'of Career Eauzimalw------
Lanos.

S. Be it,resolved that,a national clearing house for information
exchange on Chicano resource persoRal7iiterials and programs be organized
by Chicanos. The efforts should be funded by the Officedief Education
and N.I.E. A national clearing,house woulorpromote communication among
Chicanos and the U.S. Office of Education.

4,

6. Be it resolved that career education incorporate moniers to.
upgrade vocational traininj in poor, school districts. Because of their
limited local base, poor districts have the problem of not hav,ing!
sufficient funds.

'4

7. Be it resolved that more visability and financial assistance
be provided for the only Chicano, Spanish speaking manpower training
program, SER (Service, Employment and 'Redevelopment), in order to improve,
and augment the services so critically needed in many parts of this
country where large pockets of Spanish speaking populations reside.

8. Be it resolved that future conferences with implications
for minorities include a proportionate balanced representation of
Chicanos in ,the planning of future conferences.

9. Be it resolved that supportive services--e.g., da care,
tutorial, eounselcing--be meaningfully adopted within the objectives of
career education, which should enable Chicanas to partake of career
education opportunities.

10. Be it resolved that a Chicano marshallng device be implemented
to insure the participation of Chicanos at the local level in the utiliza-
tion of funds for career education allocated through revenue stiLttin.

11. Be it resolved that career education be directed to incorporate
innovative entrance procedures which would not screen out Chicanos by
meant; of the MCAT tMddical College Admission Test), DCAT (Dental), LSAT
(Lawyers), SAT, ACT, and GRE. Chicanos' enrollment in colleges and

t) i



uniitersities reflect a minimal percentage of the Cshlano population.
Chicano peofessionaL; who would be culturally oriented to that comm,nity
would enhance life in the barrios. We recognize t at I.Q1 testing has
stereotyped Chicanes and has iTiTed them into educ tional tracks which
"loc'As" them into manual job constraints. At a 1 ter stage in life, the
aforementioned erofessional schools screening test further limits
Chicano caner eptiens.

12. Be it resolved that NIE and ll.S.O.E. allow contracts for
Chicano models to be developed which will address themselves to the unique
needs of CRi-bilingual, bicultural student in career education. Also
that any further developmental efforts in Career Education models include
bilinpal, bicultural concepts and curriculums that are directed toward
the distinciiii-iiiscial needs of Chicanos.

13. Be it resolved that the current Commissioner of Education,
Assistant Secretary for Education, insure that the Washington staff of the
Office of Education and the National Institute of 'Education relliathe
Chicano make-up of the U.S. population as President Nixon recommends
in his .16-Poiet progfam.

14. Be it resolved that the Commissioner of Education insure that '

the regional Offices of Education and National Institute of Education
staff reflect the Chicano make-up of those regions.

1S. Be it 'resolved that members of the "MESA DIRECTIVA" act as
technical assistants to educational visitations, which arc developing
career education ladders, and are in the Chicano regions of the country.

16. Be it resolved that the "MESA UIRECTIVA" be responsible for
co4rdinating and conducting Tegional:workshomin the Chicano areas of
the United States. The regional workigivs will address themselves to
the unique needs of the bilingual, bicultural student.

17. And be it further resolved that rather than the current
"mptasis in developing curriculum materials which stress the White.
An lo, Protestant. and Middle-Class orientation, a new directrii7Ee
to en whTTFFices tNi emphasis on meeting the individual needs of
Chicano students-- including differences among efRic groups. And that
in the curriculum and guidance aspects of career education, testing,
counseling and decision-mating instedinents and-practices be re-directed'.
away, from creating obstacles and barriers, as these have been-used in
the Oast-preventing the Chicano's attainment of his/her career' e als.

()(V.5.2



'The following names are willing to participate in the lifiSA

DIRECIolVe

. Pepe Barron, Washingmn, DC

Tony Calvo, California

-Alfredo de los Santos, Texas
4

` Antonio Escialbet, Colorado

Corrine Sanchez, California

Gilbert de los_ Santos, Texas

Joe Bernal, Texas

Anita Pando, Utah
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aPPINDIX 1

:E.sotirrt .s

NON MEXICO LOOS

4N

mhereas oie are alvare that educattuo has-tailed tr/meet the needs

of o-o; Bilingual-Multicultural children, bee the Ne Mexico Caucoa! propose.

I That the concept of Bi1ingo31.Multicultural Edotation,be
extended to all districts for all children in. New Meuco.

That the state department of education insist that local
school districts hire only those teachers that are prepared to meet
the needs f Bilingual-Multicultural children.

1, That a 1 school districts in conjunction hitt, the state
department of educatton provide in- service training for all tear:lets based
oo the needs of the-Bilinajaal-Multiculturaf setOng of thivstate,

4 That certifiation be changed to meet the neels of'all cultures
of this state and recertifvition be asessed accordingly 'every three
years; in that at least half of the recertification requirement be in
the area 'of the cultural oeeds of the'state

That the state department of education mandate to local
dv.trIct, that there he direct community involvement .n the full lerlementa..
tion of-their educational program.

that Ow legislature apnropotate the necess4ry ind
dtf,tt th t (1oard of Notational Finance) to fud viable Bilingual
Multclitiiral teacher training pr?jr?.ms,

That teacher traintng include a community action internship
for 311 iotential teachers,

R. That state Irgisiation for Bilingual M' it education
provioe adequate funding to implement ins ructional programs on a on,Antiing
bitsv, rather than the three year transitional limitation of the* present
legislation,

9. Mat. Title vlit fte terlentary :4 rY4 a,',.condary 1.Cacation
86.1t 0 !WA funding nolie to ettendeO hewn! the rive ,nr limitattoo
omit f;mc Ac 107 have reAcho folocati,n for al..

vomprehen....ive leo c4attle
pro;,tx,1% uijit atht- coltorat arel lio)zeol;tie

eltoaloy of all 0,11r6t 101 Aate et Nei./ 4eitee

. f fj 4" 0.4;1,1"t, k r,ho' lt1
V' 4',f fq (141ije ;pt. :.1 Qo,rri oran': page. ;') °d,3.
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APPENDIX J

RESOLUTIONS

TEXAS CAUCUS

1, Make a rositive stitemint about Texas' Bilingual Biciltural
idvcat4on Strike out the questions of compensatory Education in the
,101 as wet, ae the limP of 3 grades in the bill. Also knock out that
part of 'iect, 21,455 starting with the wording: "shall be enrolled."

2, Emphasis of Bah ngual-Bicultural programs be given throughout
the state but mute so weLere the larger number of bilingual children are
enrolled,

3" That other Chicano educational colleges and elementary schools
be invited to future National Task Force endeavors (conferences).

4" That the National Task Force seek any and all means to insure
the state incorporate and enforce any and all laws regarding funding

and hiring -4 Mexican Americans For Bilingual-Biculturai programs, public
and private

S National Task Force--essisting in the implementation of
Alternative `;drools dealing with bilingual-bicultural programs

tt That their institutes express a concern that the (Write of
iduratmn's drafting of Tatle'VII rules goes in cntravention (9Aconsti-
tuitional) in that the.National.Committee on Bilinpal Educatio6 of the
Office of Education did not draftthe rOles as prescribed by law,

7, That the National is 3k Eti. ce eitffess a concern'that.

iv All tpstitutvors of higher learning be orrged to

Jecorvorate Bilingual/Bicultural Teacher TrAining

yY
Monitor, police.' and rate higher elucation ,institutions
in -regards to their lWlemcntation of,Bilingual/Bicultural
Teacher Training programs°

is needed in recruiting Bilingual/Bicultural
qudeeis

R rhlt fwilthrop emphai.zemlinity lvd home environment
on -(41.(vg4-01waltio.41 progvim arid the thvs, program ,should use public
tre44timi Approal.



9. That the National Task Force seek alt means to:

45

a. Express accountability in extending of migrant educational
money.

b. MALOLF be tntcacted it court action is necessary.

c. State School Boardtand Governor be contacted in an effort
tyreplace the present migrant coordinator who returned
&used migrant education moniesto then be replaced by.,
a Bilingual/Bicultural person sensitive to problems of
migrants. ,

10. That the Nattoial,Task Force contact school boards controlled
by uninformed and Insensitive Mexican Americans to incorporate ,Bilingual/'
Bicultural prn.ams.
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