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ABSTRACT
The educational and occupational aspirations and

expectations of 1,412 low-income youths were analyzed and compared to
those their parents had for them according to such variables as
social, racial, and cultural factors. Youths were from three
low-income subcultures (urban Negro, rural Negro, and Appalachian
rural white) in the Southeast. The 6-year study consisted of: (1)
plannin7 and pretesting, (2) a baseline study of Sth and 6th graders
and their mothers, (3) preliminary analysis of baseline data, (4) a
followup (before) study of a subsample followed by a series of three
lesson-discussions for the mothers on "Helping Your Child Plan for
!ducation and career ", (S) an after interview of mothers, children,
and a control sample from the baseline study, (6) an analysis of
before and after data, and (7) an experimental program during the
children's junior high or mid-adolescent years. Data from the
children were obtained by self-administered questionnaires; mothers
were interviewed. This report discusses: theoretical and research
background, variables and their measures as operationalized in the
study, design and methodology, the sample's characteristics, baseline
findings, and the experimental phase. A summary and interpretation
ar* also given. (NQ)
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PREU,CE

This publication, -Research Report-- Baseline and Experimental

Phases," is the first of two technical reports of the Southern
Regional Committee for Family Life and Presents the committee
members' work In Project S-63, "Influences on Occupational Goals
of Young People in Three Southern Subcultures." Although the
report represents regional accomplishments, various individuals
were resoonsible for specific sections. For that reason a credit
line in the form of a footnote appears at the beginning of each
chapter. If there are questions or further interest, please
contact the author directly.

The second publication, "Program Plans for Group Meetings,"
Information Series II, prenared in similar format to this publi-
cation, includes the materials used in the Experimental Phase of
this study. These nroqram Plans were used with groups of mothers
of seventh and eighth graders in seven southern states. Three
groups in the sample were from Annalachian rural white areas,
three were from rural Negro areas, and one was from an Urban
Negro area. Although the second report does not include the de-
tailed research Procedures, enough information in addition to the
group meeting plans is included to enable the user to conduct the
programs with groups of parents. The "Program Procedures Manual
for Group Leaders" provides suggestion! and snecific directions
for setting up the meeting situations, selecting speakers, Pro-
viding visual materials, conducting the meetings, and evaluating
the three pronrams. Because the comnlete manual appears in
Series II, this publication will include only abbreviated notes
in the Appendix.

iv
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CHAPTER 1

INFLUENCES ON OCCUPATIONAL GOALS OF YOUNG PEOPLE
IN THREE SOUTHERN SUBCULTURES

INTRODUCTION

Nature ana Focus of the Study

Equal opportunity is a vaunted American ideal. However, there is a
growing realization that opportunity or "life changes" are not equal for all
Americans, particularly low-income people, minority groups, and the people
living in certain geographic areas as compared to others. If opportunity is
to be made more equal, affirmative action must be directed toward these dis-
advantaged groups, and its impact must be felt particularly among the youth
before their career patterns and their personal characteristics are "set."

The research reported in this series of papers addresses itself to this
concern, in that it is a study in low-income areas of children's educational
and occupational aspirations and expectations as related to their parents'
aspirations and expectations for them. These aspirations-expections are analyzed
and compared according to various personality, family, socialization, community,
racial, residential, and cultural factors. The study is in the tradition of the
well-known achievement motivation and career planning research of recent years
and is oriented toward intervention techniques for increasing the knowledge of
parents and children about careers and helping them to plan more realistically.
The long-range objective is to help youth achieve educational and occupational
goals that will maximize their life satisfactions and move their communities and
areas toward modernization, development, and a higher quality of life.

Ba:kground

The present research grew Jut of the earlier Southern Regional Research
Projects, S-48 and S-48 Revised. Though there has been an almost complete turn-
over of personnel from the first project to the present project, there was none-
theless continuity from year to year in personnel, the states and institutions
represented in the study, and the neneral area of research interest. Yet the
present study, initiated in 1967 and concluded in 1973 represents a thrust in
several new directions in that children were studied at a considerably younger
ale and followed over a period of time, the study is restricted to low-income
areas and families, subcultures are compared, and an experimental research
design is used for part of the study.

The first study, S-48, from which the principal findings were published
in 1965 (Bulletin 107, Southern Cooperative Series) was concerned with educa-
tional and vocational goals of rural high school youth. It was based on a

it k * it it k * * * * *

Contributor: A. Lee Coleman. Department of Sociology, University of Kentucky,
Letington, Kentucky, 40506.
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lr the ,n between social classes, race or ethnic groups, and people living
ral And in jtyln areas, it was thought apnropriate to conceive of several

low-ir,:orie subcultures" from which the sample would be drawn, namely rural
Arban 'iegro, and rural white Appalachian. These "subcultures" were the

principal large :'ooverty groups" in the states involved. It was realized that
they only partly !let the criteria of a subculture, but it seemed desirable to
select samples tnat would be as homogeneous as possible, economically and cul-
nrally, so tnat the relationship of other variables to achievement motivation
within eacn grouo could be assessed and some of the independent variables ma-
nipulated experimentally. Thus "subculture" or race and residence may be con-
sidered control variables. The school was taken as the basic sampling unit
and the scary' was for schools with homogeneously low-income clientele that
was all-rural or all-urban (cities of 50,000 or more), all or mostly.black or
white, and, in the case of rural white, in the Appalachian area. At the time
the first interviewing was done the schools in the areas studied were still
largely segregated by race.

Research has shown repeatedly that youth attribute more influence and
communication on careers and education to their mothers than to their fathers.
This is in conformitY with what appears to be a rather pervasive norm in our
society, that discussing and helping the child with such matters is more
nearly ti mother's role than the fatherls, as are also child-rearing and
training in general. This, plus another important fact about the particular
groups to be studied, led to the decision to operationally define "parents"
as 'mother'--that is, to obtain data directly from mothers and children only.
The second determining consideration was the knowledge that in low-income
families tnere are many father-absent units, but. very few family units having
school-age children but no mother or mother-substitute; in other words, the
mother -child unit is the near universal one, particularly among low-income
'iegroes.

The study was carried out over a six-year period. The first year was
devoted to olanninq and pretesting. In the second year a baseline study of
riftn and sixth grade children and their mothers was completed. Preliminary
analysis of the baseline data was done in the third year. In the fourth year
a C011-iw-u0 (before) study of a sub-sample of the same children and their
mothers was carried out followed immediately by a series of three lesson-
discissions for tne mothers on "Helping Your Child Plan for Education and
:areet.' The group meetings were followed three weeks later by another
'amen, interview of these mothers and children and a control sample from
4-_-;te same baseline study. During the fift and sixth years analysis of the
before and after data and the write-u0 and reporting of the findings were
accorolishel-. t each stage the data from the children were obtained by self-
idr'ristered questionnaires answered in the classroom with close researcher
s.bervision, whereas the mothers were nersonally interviewed, usually in the

lesigh and time schedule were such that the experimental program
1-4r: *ne children's !unior high or mid-adolescent years. This also had

the 1-!/antage that the first data were obtained from the children while they
noro it elementary scnool, an age-level at which very little career-

lrr "q rc!sc!are:n h,l; been lone. (Most studies have been of
; :-,),-)! 'TAY., It W desired to take the baseline observations as early



2.0i;! 2,: !"' Poi* .1.... "1-,! aod sixth grades were about
35 elc. 1-lo. ,t1,!rrt'°0 reasibleas well, perhaps, as

t-)e n An; ilrreoiatle career thinking by children
../eala be 10,e trOi 1.1.1-11.011t? :ami!ies are cten somewhat be-
,11n3 deii,iert ;- veroal the guesti....nnaire was almost
entire', :-e and `no eleAr;:nr read all questions aloud with
tne

:At,- e,neipiental :rogram with the mothers rather
tnan *.ne cni!&.er 1-fT!! several considerations. First, the
sc,loo!i inale(luatel./ carried out in many places--
ts Ilrow,He an.; ln occupations and careers. Yet family,

Arj irites T.:nether are known to be more influential
".nir 711i5 tre .ndtara," already established mother-child
nahne; in*I-Jence -iiht be utilized for career information

_n t,) a'11 -ake uo `or the gaps in school programs.
tnat ifr,up sessions with mothers might also be more

ln and H.olere:,ting commitment to discuss careers with
znIllnen : on -others individually. Moreover, most of the
resear.:hers Ne-e-asted lepartrients and/or colleges that already had a

NoLeri in Hore Economics Extension Service family life

,esti)r's

The 7),e,.C1 TvasiGn ling the present study may be stated as
Ahat ire tne ;ere; and nature of ar,bition and motivation to achieve among youth

in '..nese N1^'1!. *actors are related to varying degrees of
atition, .fir -1 :inv._ extent a.i chilren's career thinking and planning be
irci,enc, .essions witn tieir r;others?" More specific sub-questions
N'tn Nri:r st.1/ is :orcerned cl,de the following:

are tne occupational and educational 'aspirations and
:(ojec.tions) of elementaiv and junior high

--,1,11.11 '91 1 ..n-inc:47e ';roups, and how do the subcultures

'

, . cts;;Ira, einectations of the children compare
inn ;t3-31rW, V trey r-otne,s for them?

1(0 i;?;1--, 0 educational status projections
nrolection,)?

''Mated to the child's aspirations?

, ;c) oractices and ideal; related

1 .1 - I F

ir- i,etNeen boys' and qirls' aspirations,
"e *,h4nr", and the relatlnn of other

r Hr. and amonq qin1S?

,A1.ifQd to thp a;oirafions?



8. How is IQ as measured by standard tests related to aspirations?

9. Now are the child's self-concept, his academic interest and
motivation, and his general desire to achieve related to his
educational and occupational aspirations?

10. Can the mothers' information, attitudes, and aspirations concerning
careers for their children be changed in desirable directions by
group lesson-discussions on the subject?

11. Can the child's information, attitudes and planning be measurably
influenced by such sessions with the mothers?

12. Are such sessions sufficiently acceptable to mothers that they
can be practical and efficient in helping the mothers and children
explore career opportunities?

In the papers which follow, the theoretical and research background for
these research questions is discussed in more detail, the variables and their
measures as operationalized in the study are presented, the design and method-
ology are further detailed, and the characteristics of the sample are described.
Then the findings of the baseline study are presented, the experimental phase
of the study is described in greater detail and the data presented, and an
overall summary and interpretation are given.

Southern Cooperative Series. Educational and Vocational goals of rural youth
in the South. Raleigh: North Carolina Agricultural Experiment Station,
1365, Technical Bulletin 107.

Southern Cooperative Series. Educational and Vocational goals of urban youth
in the South. Raleigh: North Carolina Agricultural Experiment Station,
1968, technical Bulletin 136.
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CHAPTER II

REVIEW OF LITERATURE

AND
THEORETICAL PERSPECTIVE

The Achievement Theme in the United States

In a treatment of the major value orientations in America, Robin Williams
(1970) states that, "first, American Culture is marked by a central stress upon
Personal achievement, esnecially secular occupational achievement" [p. 454].
This achievement ideology or mobility ethos has been recognized as one of the
most important aspects of contemporary social stratification because it reflects
a dynamic quality of society in subjective mobility orientations' and potentials
for mobility (Hodges, 1964; Lipset and Bendix, 1966; Westoff, et al., 1960).
One such subjective mobility orientation is the expressed desire TEr and antic-
ipation of future attainment of selected components of solikl status. This
facet of mobility orientation, the subjective educational cupational projec-
tions of youth, is the major concern in this study.

Achieved Status and Perceptions of Stratification

Achieved status is the mechanism by which the United States has come
to be recognized as the contemporary industrialized society with the most
"open" stratification structure -- a structure within which persons of lowest
social origins can rise while at the same time persons of higher social origins
can fall (Miller, 1960). American achievement ideology is oriented in this
direction as Simmons and Rosenberg (1971) state:

In contrast to other attitudes concerning the stratification system
which seem to be learned in the absence of explicit instruction, the
doctrine of the "American Dream" is a matter of formal learning. In
school children are taught that all men are created equal, that every-
one has an equal chance to get ahead, that opportunity is open to all
with the talent and ability to grasp it [p. 239].

This implies that the fluidity of openness of the social stratification system
in the 'Inited States may be seen in terms of beliefs and identification as
well as actual rates of mobility.

Important for this study is children's awareness of occupational prestige,
their perception of the opportunity structure, and their social class self-
iontification. A recent study of black and white children from grades three
through twelve reveals that as early as elementary school: (1) children rate
occupations in an order almost identical to that of adults; (2) although children
do not accept the doctrine of equality of opportunity for all, a majority of
every age, race, and socioeconomic level are optimistic about their own personal

Contributors: 1)1r:hard Butler and Andrew W. Baird, Social Science Research

Center, Mississippi State University, State College, Mississippi, 37962.
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opportunit.y; and ,3) ,..h11.1!-2n, like aduits, tend to select the middle class
as their social lo..7.11e .SiAmonc and Rosenberg, 1971).

Pervasivene35 of hup Aspiration;

.2pward mobility orientations of Americans are perhaps most significantly
revealed by the pattern of occupational aspirations in which upper occupational

categories are generally valued and aspired to regardless of the social class,
age, sex, residence, or ethnicity of the aspirant (Antonovsky and Lerner, 1959;
Empv, H56; .list and Bennett, 1963; Hamilton, 1964; Stephenson, 1957); The
tendency to report nigh levels of occupational asniration persists regardless of
obvious impediments such as low socioeconomic status and disadvantaged ethnic
status. Moreover, there is some evidence that blacks tend to report higher
levels of occupational aspiration than do whites at comparable status levels
(Antonovsky, 1967; Antonovsky and Lerner, 1959; Dreger and Miller, 1963; Gray,
1944; Reiss and Rhodes, 1959).

The educational aspirations of disadvantaged Americans also tend to be
very high, specifically, college oriented. Contrary to Ginzberq's et al. (1951)

contention that children from lower income families are less likely-fa-Think of
attending college than children from higher income families, recent research
indicates that educational aspirations do not appear to be associated with socio-
economic status or level of academic achievement (Brookover, Erickson, and
Joiner, 1367; Holloway and berreman, 1959; Weiner and Murray, 1963). And again,
several studies nave reported higher levels of educational aspiration for blacks
than for whites at comparable status levels (Ohlendorf and Kuvlesky, 1968; Pelham,
1969; Rosen, 19531 Weinberg, 1970). Likewise the educational aspirations and
expectations o riral youth are very high (Slocum, 1968).

thus, upward social mobility is one of the primary value orientations
trrougicut American society, and it is generally accepted that occuoational and
educational achievement is the most common means to upward social mobility

1.5; 'iestoff et al., 1960).

Structural Inelialiti_and "nobility Orientations

Altnouin *,here is clear evidence to indicate that upward social mobility
i; lriertation widely neld by Americans of various social strata and
ethnic. 1-Ackqrounds, there. exists a discrepancy between aspirations and the objec-
tive of attainment. For example, Blau and Duncan in The American Occupa-
tiqnirucre (11r7) point out that low socioeconomic origin, rural origin,
sout-rerf; r:riqln, Ind e'..peci ill) black racial status, constitute severe impediments

iDwlei iht0r;enerational. mobility. Their work reveals that the occupational
mop!:ity notentii: and the )ttainment of occupational status are inferior for
Dir;le; h4eh when Pciu.ational and economic factors are held constant. Furthermore,
too 1i ;c.rerin ; DetwP?ev: the occupational status of blacks and whites increases
n' `n lo/oren* '47 '-,r7norltlie cAuCltiOnal categories (Blau and Duncan, 1967,

-heeefore, although occupational status has been regarded
3; 01(:';Ir '.hr! rytPrt tn which ar individual desires to achieve (Kahl, 1957)
reW1'1/ this insumption. In other words, while aspiration
'I 00!1',0.1 *,r) ,.11 or race than orrNiously believed, the limited
,rnieverents th- .:i-,..1,1/intage'd are nrimarily the result of limited opportunities,
not .y)r
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Although the life chances of blacks are inferior to that of whites

because of systematic discrimination within the occupational structure, this
discrepancy is only part of the problem. In a recent study, Lieberson and
=uTuitt (1967) point up that an absence of occupational discrimination against
blacks would not eliminate the status discrepancy between blacks and whites
because of tne disproportionate number of blacks at low educational levels.
f.h conjunction with these structural inequalities, Porter's (1968) contention
that future upward 'nobility will be increasingly accessible to highly qualified
professionals, managerial and scientific workers, suggests that the attainment

desired educational and occupational status may become increasingly prob-
lematic for the disadvantaged in general. More specifically, rural youth may
encounter increasing difficulty because of an emerging "rural" factor that is
increasingly becoming linked with poverty, as suggested in a recent study
Nelsen and Story, 1969) which indicates "poorer" nersonality adjustment among

rural youth than for town and city youth.

Coupled with the structural barriers to achievement is the question of
whether the motivational factors of disadvantaged Ameri_ans are conducive to a
nigh Jegree of mobility striving necessary to overcome structural inequalities.
Numerous investigators contend that the value orientations, occupational aspira-
tions, and achievement motivations of the lower social strata, particularly
lower strata blacks, are insufficient for mobility striving and mobility attain-
lent (Clark and Wenninger, 1963; Hamilton, 1966; Hyman, 1966; Porter, 1968;
ehberq, 1961).

Clearly, the attainment of desired educational and occupational levels
1.s. problematic for persons of lower social origins. However, a greater under-
standing of the process by which mobility values and aspirations are developed
and internalized is necessary in order to assess the extent to which failure to
attain desired success goals is attributable to the socialization process in
conjunction with structural barriers.

Cultural Values: The Basis of Aspiration

The major assumption operative throughout this paper is that aspirations,
witn regard to projected status attainment, reflect generalized cultural values.
Educational and occupational status projections are conceived of as indicators
crom which success and achievement values may be inferred. The position taken
here is that educational and occupational aspirations and expectations, as
Teasured in this and most status projection studies, are more appropriately
:once° tualized as cultural rather than personal phenomena (see Yinger, 1965).

siltural phenomena, status orojections are indicators of the extent to which
c.Altueally /aluei goals are subscribed to by individuals (Merton, 1968).



The Ideali_stic Nature or Aspirations s

Many stulles of the edoLational and occupational aspirations of young
people have contended that the 'success goals" are highly "unrealistic" in
view of the slim possibility actual attainment (Coleman, 1966; Cosby and
Picou,.1971; Lott and Lott, 1963; Meyers, 1947; Super, 1961; Trow, 1941).
For exariple, Dale J94L) asserts that if youth in a metropolitan area became
the sole inhabitants of tne city, in the occupation of their choice, a vastly
disproportionate number of professionals would result whereas most service
occupations wo.411 be left vacant

The unrealistic conception of aspirations is also conveyed in the
developmental tneories of occupational choice of Ginzberg, et al., (1951)
and Super (1953). Occupational choice is seen by them as a process which
is largely irreversible anr involves comprIleast.This process by which the
decision is eventually forrulated is conceived as progressing through three
specific stages: fantasy, tentative, and realistic. The fantasy period is
characterized by children's occupational projections unrestrained by
consideratiors of individual capacity or range of real opportunity.. The
tenbtive period is characteristic of early adolescence. Here, as in the

fantasy stage, subjective interests and values provide the impetus for pro-
jections, yet "realistic elements" of intellectual maturation begin to come
into play in the choice process. Within the realistic period, characteristic
of late adolescence, earlier subjective choices are compromised with the
objective facts of one's environment (Taylor, 1968).

Within the formulations is the notion that aspirations and expectations
become mcee realistic with age, education, and intellectual maturity. Because
of the generll lack cf longitudinal studies of aspiration, there is little
empirical data by, which hypotheses concerning the developmental theories may
be exviined. Howe,er, ar, examination of aggregate profiles of youth of different
ales or orr,files of the same youth at different time periods during adolescence
shows little xariation.

The recent fir;dinas woJli indicate that youth do not become more
their aspirations and expectations through high school;

con4ers1j, many If ther become less realistic (Kuvlesky, 1969).

This is Illi,str3t,!1 by i recent test of riinSberq's developmental theory in a

stJdj of r..,ral bla',;( and white Texas high school youth (Cosby, et al., 1972).
celange; it their level of occupational expectation were found to be about
en,a,1/ liwied between student, with an increase (43 percent) and students
whose °A0:',14..1 ir; 1!':"MSr1 fTr., Dr2rCent).
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Tne lack of confirmation of developmental theories by survey methods
can be partially understood when the -narrowness" of occupational aspirations
is ccisilered. ..)rie of the wost definitive characteristics ot the occupational
structure in our society is the conspicuous absence of appropriate mechanisms
o' coorunicating oc-.:unational knowledge. Therefore, the entire array of some
twenty thoucand occupations are not systematically aspired to, but perhaps a
dozen or less are typically aspired to, or put another way, "freedom to choose
in a structure of ignorance is considerably less than real freedom" [Taylor,
1968, p. Sillarly, Slocum (1966) asserts that "young people in our
society do not nave very realistic perceptions ot either the world of work or
their own eventual occupational potential," [p. 186]. Most recently, Haystead
;1)71) points up the fact that the process of occupational choice, in terms of
entering one's first job, is not contingent upon the individual's "awareness"
of the lob. 'loreover, the investigator indicates that teachers' and peers'
influence contributes little to students' occupational awareness.

Thus, in the absence of realistic or objective bases for occupational
aspirations, coupled with perception of the occupational prestige hierarchy,
cultural values regarding occupational aoals provide the context of aspirations.
That is to say, in this perspective, the high success goals of young people are
not unrealistic personalized goal - commitments, but rather "idealistic" or
cultural goals given individual expression.

..orcepts in Perspective

=rom a perspective of aspirations as essentially cultural or idealistic
phenomena the concept of aspiration refers to the individual's "ideal" level of
4ture achievement, or a desirable status which transcends structural and per -

;,anal li-hitations. The concept "expectation" refers to the individual's antici-
pated level of achievement, or expected status, which may or may not take into
account awareness of structural and personal limitations. Thus, expectation
denotes a status that may be perceived as more likely to be attainable than the
aspired status, or a deflection from aspiration.

2ontrlry to studies which have made a distinction between aspirations
and expectations in terms of the former being "ideal" and the latter being "real"
status projections (Han, 1969; Stephenson, 1957b), the position taken here is
tilat both are basically within the ideal realm of phenomena Expectation is
not to be viewed as a realistic appraisal of suture goal attainment, but rather
the projected level of goal attainment resulting from the extent to which aware-
nes-, of limitations deflects the projection from an idedlized aspiration. This
ilea is congruent with Haller's (1968) recent clarification of aspiration in
ani:. he points out that expectations are not realistic but are based on sig-
h";:aht others' exnectations. In other' words, whereas aspirations are indi-
r41:0t; t^41' extent of assigmlation.of cultural values, expectations are

of the extent to which cultural values are modified by perception of
sigr,cicant others' expectations (Haller, 1968) or by perception of barriers to
tnc' ittl!frent of the most idealized status (Aldrich, 1970).
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:1 pApectations as being within the
EI%:; 1r !i :ain types. First Haller (1968) argues:

:h 1:i . we have tounl the four indicators of
ahl iiealistic levels which together make up the

',)ccuriati.)nal Aspiration Scale' (OAS) to be so highly inter-
coreelated that they are well-described by only one factor

of ofc,inational asniration [p. 485].

Haller zees r..1ter. to ,av that fActor analyses of the OAS show it to be heavily
sat:Arated 00 factor underlying both the idealistic and realistic indicators:
that is, both aspirations and expectations.

P
The .second source of s.upoort comes from the extent to which expectations

deviate from aspirations and tne extent to which perception of barriers comes
into play ir the deviation. Although aspirations are ordinarily higher than
expectations, some studio; lot only report a higher proportion of respondents
whcse expectatiJns are congruent with their aspirations, but also some individuals,
whose exnectations actually exceed their aspirations. Lever (1969), in a study
of Soutnern youtn, reports gnat over one-half of each race-sex category antic-
ipate no deflection from their occupational aspirations. In two recent Texas
studies, one of black and white youth (Ameen, 1968) and another of Mexican-
Arerican ioith 'Aright, 1963), approximately two-thirds of the respondents'
expectations are congruent with their asnirations. Furthermore, in both studies
From 3 to '4 Percent of the indi iduals report expectations which were actually
hinnertnah aspirations.

he issue of tne extent to wnich students' perceptions of barriers to
the realization of aspirations results in lower expectations is, at this time,
a relativelj unexplored area of studv. However, recent research indicates
tnat altnouqh barriers to occupational opportunity Arta generally perceived this
is not taken int') account in aspirations (Simmons and Rosenberg, 1971) or expec-
tatilr's Tif,3;. For examnle, in a Mississippi study of black high
school :rprs and seniors in wnlch percent of the students perceived some
birrier, OVer -31 percent lf those aspiring to nrofessional occupations expected
to achieie ther Pell, P-K)). Een when perception of structural and personal
.~.ardo; -lie nec?r, snow' to nave a negative effect on achievement orientations,
occupatiphl aspirations, a7ri occrpational expectations. high levels of aspira-
t'or ah,1 stil persist :Aldrich, 1970).

"he for conceptualizing expectations as within the
4.1el* 0, ta.l1 :eiel pf analr;is may be derived from findings regarding

;r1entitionS of young neople. Educational and
;0:,...,1t1;r17 exflectati-ins ,Pr...tit;Ate a status nrojection level that generally
far exh.eedl that 94 7,4rertSI status. This fact is especially true for

lc :;wer ')riv-s. Illustrative of this point is Slocum and
77-py s fr,41^1 that .-tc!r-:eneratinnal mobility orientations of high

r,! nen1tii1/ a,,sociated with family socioeconomic status.
/.411.en,/ H;c) n'te with rclir'l to this finding, "It can be

'rrx. 9;Prilti9r thlt the lower the social rank of the girls the
'Hror f'-,r [n- 31]. This inverse relationship be-
-40,, mobility aims is also demonstrated in
4 i4.4!/ F ';11r,e .,rd &;4=' ir rirldes three through twelve (Simmons

.,!!' ()rienta tions of minority groups are

0021



-13-

indicated in Heller's (1967) study of Mexican-Merican high school students'
status projections. ';!hereas 2 percent have unskilled or semi-skilled occupa-
tional origins, only four perc'Nt expect unskilled or semi-skilled labor.
Likewise, whereas only two percent have semi-professional origins, 35 percent
expect to attain selli-professional occupations.

One could hypothesize that because various socioeconomic strata and
ethnic origins have similarly high aspirations and expectations, the cultural
input is greater for those people of more disadvanta'ied origins. Whereas
middle-:lass white youth have access to resources and role models that would
rende' low aspirations somewhat inconceivable, lower class black youth lack
equal access to such facilitating factors. Hence their high aspirations and
expectations may be derived from the pervasiveness of occupational success
goals and values which transcend their lack of access to structural, economic,
and interpersonal facilitators of mobility orientations.

Socialization: A Social Context of Status Projections

Although values constitute the key comnonent in the content of culture,
values if the individual are social in origin. Values are learned in the
nrocess of social interaction (Williams, 1970). Socialization, the nrocess by
which aspects of culture are imnarted to the individual through social inter-
action, is to be seen both in terms of cultural variations in the social struc-
tural setting in which it takes place and in terms of unique behavorial varia-
tions in interpersonal relationships.

Of the major socialization agencies contributing to the transference of
mnilitv orientations to the child, the family has been considered nrimary in
influence (Child, Storm, and Veroff, 1958; Kohn, 1969; Krebs, 1958; McClelland,
1151; Rosen, 1962; Rosen and D'Andrade, 1959; Winterbottom, 1958). Familial
influence on the child's status asnirations is generally examined by three
di*ferent but interrelated foci: (1) subcultural variation concomitant with
social stratification; (2) the effects of family structure; and (3) the in-
fluence oc parent-child interaction.

Social Stratification and Status Projections

Numerous studies indicate that in imnarting achievement values to the
child, the family may reflect social class and ethnic differences (Hyman, 1966;

1953; Kohn, 1359; Larsen and Sutker, 1966; Reissman, 1953; Rosen, 1956).
'his "class diffvential value" position is given exnression in the conclusion
that rlembers of the lower social class place less value on formal education
and professional occupations and hold values that reduce upward mobility mo-
tivatiop and striving (Hyman, 1966). One author emphatically contends that
t;Iere is 1 substantial segment of nresent-day American society whose way of
life, illuel, and characteristic behavior patterns are the product of a dis-
tinctive cult.Aral .,,ystem which may be termed "lower class" (Miller, 1952).

174 contrast, other investigators contend that because of the equalitarian
".10i i i social stratification in America being defined as "onen," hinh achieve-
ert vilues of 111 social strata are reflected in isnirations to hinh prestige
oc'yoatioral categories rProrCe,.;..., of the social class, type of residence, or



ethnicity ot the aseirirt (Aotoneyski and Lerner, 1959; Empv, 1956; Gist and
Bennett, 11(.3; 1.1fTh vIeskv, 1q71).

This ",:ommon villa, or has toeoretical focus in Merton's (1968)
pronosition that high level success goals are widely internalized throughout the
various social strata of American society. A similar and related hypothesis of
Gordon (1961) is that ethnic minorities in our society have become enculturated
in terms of the achievement values of the larger society. Profound sunnort for
Merton's thesis that success and achievement values are characteristic of all
social strata of American society is demonstrated by Hamilton's (1964) study of
the behavior and values of skilled workers. He contends that blue-collar
workers generally express d desire for white-collar status for themselves and
their offspring even when, in many cases, their own incomes exceed those of
white-collar workers and they more frenoently than white-collar workers own
their own homes. Subsequently, the "American !)ream" is so strong in our culture
that, as Mack and his associates (1956) contend, it will eventually override
in influence subcultural and ethnic differences. This contention has received
support from the trend in the findings of asniration studies. A majority of
the studies reporting class differentials in level of aspiration were done prior
to the decade of the 1961's. However, during this decade the "human rights"
movements may have contributed to increasing the nervasiveness of high success
goals at every level of American social strata. The influence of the mass media
has without doubt, been instrumental in the process as Pelham (1970) notes:

That the 'visibility between the noor and the rest of society was im-
proved perceptibly in that ten-year period is undeniable. The
mechanisms of mass media which have made the upper strata aware
of those below have in turn, made those at the bottom aware of the
"good life" above ther. This nhenomenon has undoubtedly made
the culturally-prescribed goals objects of aspiration to many of
the 'isolates." A majority of the findings since 196n support this
hypothesis [p. 1].

The cultoral change which is explicit in Pelham's observation has received some
suonort it a recent enlightening, genmitional comparison of anomia and achieve-
ment orientations of rural Hicks and .,hites in Florida. The findings indicate
no generational differences ter the whites, and in contrast to a large gener-
itiordl difference between the black hidh school senior and their parents. More-
over. the success orientatinns of both black and white students in the study are
comnarible Youmans, et al., 1161).

In view of racial discrimination and social and cultural isolation, it
has been suggested that lower strata Negroes have develoned life styles that
reflect relativel/ nitonomous tan-! cohesive subcultures (Hannerez, 1969).
.70111wind this line of reasoning, it has been hypothesized that middle-class
whites spool 1 ne :10;t highly committed to the dominant value system, and lower-
,-.111; black; shoold be the committeed. However, McCarthy and Yancy (1971)
;t1t.e:

"noogn 41? Ire led to i:lk2 t'h1ei 4rTI111PrIf on theoretical grounds, we

are sorewhot sketni,:al of it on emnirical grounds. The research on
edurati.)nal yf h1;wle nd white youth indicates that black
idoinzont-, ire at. least;,likel/ and probably more likely to accept
dominant ,!Pfiri*ior% of ody.atiomal SIICCPSS [n. F661.
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Jne could argue tnat racial conflict is, to a large degree, a product of
commonly held cultural values regarding achievement and status striving
CJuOled with differential opportunity and life chances. This idea is, in
fact, central to Merton's (1969) theory of sucial structure and anomie.

Previous research has shown a weak but consistent association between
low social status and specific value orientations that are conceived as both
a consequence of social immobility and a barrier to upward mobility. For ex-
ample, the concept "anomia" which has been used to describe a personal state of
feelings of uncertainty, pessimism about the future, cynicism about the motives
of others, and perception of society as rapidly changing (Strueninq and Richardson,
1965) has been shown to be associated with immobility of the lower social strata
Dean, 1961; Meier and Bell, 1959; Mizruchi, 1963; Simpson and Miller, 1963;

Srole, 1956). According to Merton (1968) anomia is the personal manifestation
of a discrenancy between internalized cultural goals and structural inaccessibility
of institutionalized means for goal attainment. Mizruchi (1963), like Merton,
contends that persons of lower social strata hold mobility goals, or at least the
consumptory aspect of goals, but do not Possess the means to reach these goals.
That anomia stems from frustration of aspirations has been inr'lcated by the fact
that anomia is related to unward mobility strivinn that is "perceived as blocked"
(Wilensky, 1966) or to expected mobility that does not occur (Germani, 1966).
Of considerable ilmortance to this study is the fact that anomia has been related
to disjunction between parental educational aspirations for children and perceived
0000rtunity (Rushing, 1971).

Ironically, a point of convergence between the class differential value
position and common value position is to be found in the concept of anomia.
Because of a "perceived" discrepancy between cultural achievement goals and
objective reality of attainment, a lower strata configuration of negative feelings
concerning personal mobility chances is developed.

Although there may exist some class differences in values, high occupa-
tional Prestige values appear to be relatively common for all social strata.
The aspirations of all strata reflect idealization of high occupational cate-
gories and such differences that have been sheer, to exist between groupings are
typicalli in degree rather than in kind (Jones, 1968). In other words, the
differences in achievement aspirations of individuals from various social strata
are only relative rather than absolute (Empy, 1956; Kuvlesky, 1970; Reissman,
1)53: Simpson and Simpson, 1962).

Perlardlest of any differences or similarities in aspiration that com-
parative research may indicate, one fact is clear -- there is greater variation
within comparative types than between comparative types. This is to say, there
are greater differences among rural blacks or urban whites than between the
averages of the two categories. Hence, the main quest in aspiration research
becomes identifying the factors and the processes which account for the res-
nectiye witnifi-type variations.

pifluenceand_Status Projections

ramill Structure. The status projections of youth have been examined with
roilrd tO .t-hA,60.--1;;s-ri.e-Jation with a variety of factors related to family structure.
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considered their rattlers the more influential in regard to their educational
orientation, wnereas children of blue-collar workers rate their mothers as more
iniluential :Lowe, 1)63).

Of [Ivor i!,Tortance for this study is the evidence that the mother's
inflonce on the adolescent's aspirations and exnectations is greater than that
of tne father (Kandel and Lesser, 1969; Youmans, 1956). These findings are
congruent with the findings of Ellis and Lane's (1963) examination of the
structural factors that lead lower-class youth to make use of college as a
mobility channel. They conclude that, for lower-class youth, unward mobility
is linked to a distinctive nattern of maternal authority within the nuclear
fami1/.

The influence of the mother on the adolescent's educational plans appears
when examined in the actual context of her interactions with the adolescent
apout these plans. Kandel and Lesser renort that 82 percent of the high school
students in their stAdv nlan to attend college when the mother strongly en-
courages the norsuit of higher education, but only 14 percent when the mother
reports she nas advised against college attendance (1969). Others have renorted
tnat mothers asnirations, exnectations, and encouranement are strongly related
to the child's aspirations and exnectations (Bell, 1963; Bordua, 1960; Cohen,
1965: Kanl, 1953. Sewell and Shah, 1968).

Perhaps tre effect of narental influence on adolescents' aspirations is
pest revealed in the f:,:t that when narentai encouragement and asnirations for
the child were simultaneously controlled, the social-class effects on the child's
own plans disappear in Kandel and Lesser's study (1969). Thus, the social class
or ethnic differences in youth's aspirations and exnectations may be explained
oy different levels of parental asniration and encouragement. Although parental
attitudes, values, and behavior may be associated with social class position,
narent-child interaction constitutes the link between social class and youth's
expression of status nro.lections.

.\ final note of caution should he added concerning the possible exaggera-
tion of the extent to which mobility orientations of the child. are transmitted
by parental influence. In a recent examination of this problem with working
and lower-class oarent-child nairs, Furstenbern (1971) concludes: (1) the
parental influence or children's ambition is relatively modest; (2) a large
number of children do not accurately perceive their narents' aspirations and a
lack of parent-child agreement results; (3) when children correctly perceive
their parents' aspirations, they are quite likely to share their mobility
orientations; and 11) parent-child agreement is contingent upon the quality of
parent-child interaction. Although many studies renort some degree of intra-
family concensus on aspirations, one cannot conclude that children have actually
iciOred their views directly from narents. Another nlausible alternative is'
that parent child oncensus is not the result of socialization but rather the
corner 'actors acting upon family members that leads to independent anreement
17irsterrn, 19711.

flk Personal Context
of Status Protections

Al prvioW, indirAtpd, the socialization process is cultural in the
7)fl'Ant implrtorl, -,(ici.-1; in tnit it 17, s*rocured through interpersonal



1"1 !.Lil 11 10 itS foite.ion in personality. Having
!lo!rto I ho t!, t tnt' stra,.tiiro, at least 111 terms of social class
pl: otnni ;,,!1:.1 f!iltittoas, '1 I`, .1 more or less (onsistent cultural influence

to , .71 111.!ttion or levels of a,piation, (ol:ater attention to internersonal
roliti,,n,hies 1, I x.''11 -t' of the variation in asoiratin seems warranted. More
specitiilly, tali' throrvohing behivioral fActors of maternal training practices,
parent-chil.! relationships And their osychological correldtes in the
self-concept in,! Achievement motivation annear to be more important in explaining
the variation in the Lhill's level of aspiration.

Self-Concept

'no moaning of self-concept has been clarified by a parallel definition
.)F self-esteem.

5Y Self-P;!..0en we refer to the evaluation which the individual makes

ihd (;:istomarily mlintai ns with regard to himself: it expresses an
ittitude of ipproval or disannroval, and indicates the extent to which
tno inivillal believes himself to he canable, significant, successful,
int worthy. In short, self-esteem is a "personal" judgment of worth-
iness that is expressed in the attitudes the individual holds toward
ni:,1self. it is a sunective exnerience which the individual conveys
to others h7 verbal reports and other overt behavior [Coonersmith,
!)r,7, pp. 1-51.

.C000ersmith 19A7) elaborates on the nature of self-esteem first by pointing out
the 'relatively constant" nature of self-esteem. He asserts that while undoubt-
edly momentary, sitiltional, and limited shifts occur in self- evaluation, the
test-rc!te-,t reli3Hlitv obtained for the Self-Esteem Inventory suggests that
!-)ef:)re chi ldhoo'I thy' individual arrives at a general appraisal of his
w or*.n, romdins relatively stable and enduring. He further contends that
this innr1 i,),1 can be affected by snpcific incidents and changes but apparently

: :stomary ievel when cJnditions resume their normal and tynical

frW.ure thit r.000ersmith points out is the generalized basis
it-er titan V'IrPi And specific (xiteria for individual self-evaluation. While

is .4nio,10 tlents and canabilities may he given disnronor-
,rat.0 9r-ti indiyilual to arrive at a general level of self-

r. !1A trial (.h!ldren rake little distinction about their
o1;(:1^c?; , ih licfc!rent areas or exnerience (Coonersmith, 1967).

7he iistirctive foature of self-esteem is the evaluation of udq-
0,,-.11 w'r':o;-1, in wnioh the PxaminPs his nerformances, canacities,

4H0-1 are largely associated with achievement (Campbell, 19A7).
:n tro A()0.1"., "." ,)rientation toward i.hieyPment in American society, as re-

sn(!lvikdls ideals, and aspirations, is the cultural
;r4n/0.

Tho r.no Y.14,1/ of lolf-concept is thP held belief
Asn,ocitted with nersonal satisfaction and

VA/). Most important for the present
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stusty, lotivational research stronql., suggests that striving for social status
steols from the Aesire tor social approval and favorable self-evaluation (Cofer
and App l ev , 1964: %ewcomb, 19531.

Social Interaction and Selt-ConceRt

In Afqyle's J967) theory of social motivation, the need for sett-esteem
and self-consistency is lifted up as one of seven motivations of social behavior.

stresses the fact that the origin of the need for self-esteem is in the favor-
able evaluations -nage by narents about their children. Secord and Backman (1964)
su000rt the fact tnat children accept, or at least partially accept, these valua-
tions and seek to make later experiences and evaluations consistent with them.

The literature on self-concept consistently emphasizes the imnortance of
significant others' influence on the child's 'Self-evaluations (Davidson and Lang,
1)6'); 1)67: Roberts, l9f)7) . This idea illustrated by a summary of
findings wits regard to the familial origin of self-concept by Wylie (1961):

children's self-concepts are similar to the view of themselves which they
attribute to their parents: (2) the child's level of self-regard is associated
with the parents' renorted level of regard for him; and (3) children see the
like-sex birents' self-concept as being more like their own as contrasted with
the oppo'ite sex parent's self- concept.

A syntnesis of a variety of findings noints to integration of significant
otners' influence, selt-concept and motivation. Brim (1965) infers from studies
of the influence of others in the development of self-concepts of high school
students that an individual's motivation is derived from the desire to contorm
to perceptions and expectations of others who are significant to him. Further-
more, through the influence of significant others, changes in self-regard are
shown to effect corresnonding changes in achievement outcomes (Ludwig and
laehr, 1967).

The most recent research which has given the most definitive picture of
teie conteibutior of familial interaction to the development of self-esteem is
that or Coopersrrith's The Antecedents of Self-Esteem (1967). In summarizing his
findings, me lists three major conditions whicliriad the developing person to
value himself and to regard himself as an object of worth. First, there is the
condition of "parental warmth,.:' whereby the child senses the love and concern
of his family and feels they see him as a person of value. Secondly, there is
the condition of respectful treatment," whereby the child's views are considered
and where he has a rightful and democratic position in the family. Finally,
there is the condition of "clearly defined limits," whereby the child comes to
know, through his parents' relatively high demands and expectations for success,
that they genuinely care about nis future. Together these conditions constitute
a generally pervasive parental attitude of positive regard, affection, and high
exoectations for the child [Do. lFi4-234].

Of equal relevance are the inOcations that parental domination, rejection,
and se,ere punishment of the child result in lowered self-esteem. Coopersmith
(1)67) contends that under such conditions children have fewer experiences of
104e and ;uccels and tend to become geherallv submissive and withdrawn, or, in
the 1000;ite eatreme, arinressi, ,. and domineering.

oux.



*re,n ot.)cf th.it tre or ores-,ed solf-concont of

izoi hv 1.1 self-eteem and cl1f-deoreciation

J.uhel an!. , ! )..),/ett, et al., 10n7 HaA, 1967). Althounh

.:orc res?arLn inTKates that ne self-concept of the
iisAdvantilel ch!; ! 1 !Iriel/ L,slied on the status and self-esteem of the
par'uots. :n2 ex1:-.,1c2 ctse of t" son of a laborer who aligns himself
vfit^ 1 self-rejectihi tath._y ;koberts, 1967). Consequently, low ethnic and

loci z' stlts cf. *.le father ,rav tostel .1 negative self-image for the child.

preschoolers nave been found to b.:s. conscious of their ethnicity and a

Innrlinc),1 negative s,.)1f-concent has been associated with the black

ner,--eoti,s0 1)r n1 self in terms of societal rejection of Negroes (Roberts,

1)f7). -'113 s;r1IrCi is eshecilllv true, according to Long and Henderson (1966),

when ri,ral !isalvanta161 Southern Nenro children are comoared with more advan-

tanel cnillrer fr" thc? slme community. That black children become aware of
iifferencos 10. ;k10 colc,r very eIrly in their develonment is construed from
'legr;) cnil !rens; rre'erence tor Oite dolls over brown dolls (Clark and Clark,

;co(!;!an, inl their assignment of brown dolls to Poorer housing and
r-,;.eri..)," roles ;-!(1..V.o Ind Trag^r, 195n) .

revioers of this tune of literature riav have been guilty of
n':iarra0ted generalizations in concluding tnat such evidence suggests self-hate

Irl negative self - evaluation. As two critics of this irternretation noint out:

It 1; a rather long jumn in our oninion, however, from racial aware-
ness, Preference tor white dolls, and assinnrnent of inferior roles to
..;rcwn loll; to self-hatred or the nart of such children [McCarthy and
'Ince', 11'1, n.

he 1,terature which Mungests" that self-evaluation differs by
-7.:v.1 Ind pt;loic group affiliation, there exists an emerging body of

13 It v,irihiln Filth this nosition. For example, in a com-
-).1,,s;r, , hrDuo sel`-estenri, ,'osenbern (1965) concludes: "We see

t".it WOr. Vo r'OSt intense, humiliating, and crinnling
!1;::-41--in-r.ion in institutional area, do not have particularly

' The "!rar:e.:, in %senborg's sample were renresentative of the
wost ;tatu,, nrouD, %/hi-,h makes MiS findirn that they Wert? at out

Ivor-11 rir .neisure of ;elf-esteer! esnecially revealing.

7in- ,Tit nr,towortny aro the conclusions of Baughman and Dahlstrom
sedos of crmnaative studies of Negro and white eighth grade

i i ! r ? r t ; 1 h r:4 'j Solitlen comu nit/. They conclude the sel f- concents are

ndrty.Alarly tor thn l!eflr0 children. Furthermore, the

th2s,slqe,, as heinn more popular with their peers, and

11';'; :nth `.hr's of norsor thev are, and they describe their home

'.c- wh'te childron, ilnother recent comparative study of

1,!/an`.adol and ,!iladvantaged elementary school

nnort leh,:ra11/ -oro self-Percent-inns for disadvantaged
!e[;° 1,h 1r 11/1r0'1In'1 r.)iPreh anr! '''oare.s, 1969). rAme per-

(it!,!; ,141(? ,;c49(ITIS*.Wc'd "legrr, rhi1lrer to be more cheerful, curious,

I-, ;n0.-,P-,Ivr. Irarry!r..1n, I21.)), '7r, hale higher self-esteem (Mcnill,
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'Meyers, and Rigsby, 1966), and to have equivalent "academic self - concert"
wneh compared to white children (Coleman, et al., 1966).

Ina recent critique or the general pathological interpretation of findings
by social scientists reiardihq the study or racism and Negro personal disorgani-
zation McCarthy and Yancey (1971) assert:

In their various attempts to demonstrate the negative consequences
of caste victimization, social scientists have, in their description
of the Negro American, unwittingly provided scientific credibility
for many white-held stereotypes of the Negro [p. 650].

Not only when racial personality differences are reported is a pathological inter-
pretation generally rendered, but also:

It is interesting to note the imnact of the traditional argument con-
cerning race and self-esteem when one finds authors uncovering what
is apparently negative evidence. Rosenberg is apparently surprised,
while McDill et al., challanqe the validity of the measure and resort
to intellectual gymnastics in order to reinterpret negative evidence
into the traditional argument: "Nigh self-esteem on the part of
Negroes is a defence mechanism against discrimination." [McCarthy
and Yancey, 1971, p. 659]

Thus, whereas some t...4,:!es indicate a negative association between black
racial status and and whereas others fail to confirm any associa-
tion at all, still othf.es f!r:' iqher levels ot self-concept for those of lower
social status origins. Iuc,i ack of continuity in the findings .suggest not
only the operation bias, Yt.otoral variability, but also the possibility
of a spurious relatiori7,hir et ethnic factors to self-concept. More specifically,
the critical factor 1., .ow tn° Interprets his parents' behavior and views
toward him. As severe -1,1 concluded, it is likely that the emotional
climate of the family v. MOf4ii :.,.:mtint than socioeconomic factors, and
emotional factors cond, lw sclf-esteem can exist in both advantaged
and disadvantaged fami'i;r, 1970).

Achievement Motivation

The achievement sp:1,(0 described by Rosen (19(03) as comorised
by the psychological factor (J ..oievement motivation, which provides the in-
ternal impetus, and the culturi' factor ot value orientations, which provide
the level of aspiration. A5 the internal impetus for mobility striving, the
need for achievement is conceived as personal motivation which, in conjunction
with achievement values, is necessary to effect upward mobility. Achievement
motiiltior has been defined

. . . an acticination of an increase in effect aroused by cues in
situations Involving stardards of excellence. The behavior of
people hi9h1v motivated tor achievement is persistent striving
activiti, limed at attainine high ;ioal in some area involving
impetition with a standard or eAcellence. In relation to these
itinddr11 of excellence tY. a(hievement oriented oerson directs
n1; tr,WArd ObtO1vInq ft() pin- );fire of success and avoiding
the nair. 04 failure 7,_oosrT, 195, nn. 204-215].

6033,8



;4'tn 10..101,).;11/4:1; !ineury of mobility striving, achievement
moti,atic 0.11 cr) J)*1.1, oiic the individual's ability to defer
immediate 'iri'_:*lkir"os 19c4., ".1,Lnel, 1961; Strauss, 1962), and
with trip individAi:'s !o tAKe risks in order to reach goals
ecknausen, T'; m.1...)1and,

Social Interactl,ln anti 'ictivation

AltnoLiqn acnie.vemeht motivation has been shown to vary with social class
(Rosen, 1956), etnn'city :Rosen, 1959), birth order (Sampson, 1963), family
size Rosen, 1961; An1 access to entrepreneurial environments (Turner, 1970),
these studies relate tne variation in achievement motivation to differential
socialization Practices of tne narents, as do those studies by Hammond (1954),
Kohn (1959), orarovsky (i962), and McKinely (1964).

Investigators of child-rearing practices associated with strong achieve-
ment in the c.roid suggest that not only high parental standards of performance
are necessary but also parental encouragement for the child to attain these
standards through his own activity. For example, Winterbottom (1958) suggests
that training in independence is the crucial factor in the development of this
motivation. Subsequent research, however, suggests that it is the parents'
empnasis on acnievement and not independence alone that seems to be related to
strong acnievement mctivation (Child, et al., 1958); Krebs, 1958; Rosen and
D'Andrade :1959) conclude that high acFevement orientation is created less by
early independence training than by the more direct transmittal of achievement
values by the parents, wnether they occur in the torm of reward and punishment
for acnievement or in the form of a Positive role model for achievement.

The emctonat Jnd affective climate of parent-child relationships,
esoecially in tne cases of mother and child, appears to be important in the
ciii.s le.,e1 of achievement motivation. winterbottom (1958) detects greater
warmth, affection, and snotional involvement in good performance in the mothers
of boys wIth strong needs tor achievement. Maternal affection appears to
facilitate, at least for sons, adortion of parental high standards oNxcellence.

stAies V over-achierers and under-achievers in college indicate that
oanents of the fOrTi:r are perceived as more sharing, approving, trusting and
3ffntionate by their cOldren. Also, they are Perceived as encouraging achieve-
ment witnout eAerting pre, isure :Hurley, 1962; Morrow and Wilson, 1961; Shaw
and 7PAttbn, rA2,.

of parent:a, involvement, nowever, should be distinguished
from tne rip?nefa' level of intensir., of involvement and the nature of the inter-
erti-A of t.ne parents rieneralitinq from a variety of findings, McClelland
1!91 tnat eiicere demands placed on the child may lead to a low
level ac-ri,nement HecKhausen (1967) notes:

111,:,!;r2, ortnSure +Or achievement on the part of the
ird:TY, .Itner a r,old 'election of the child's needs
nn!, r). ,ntende,1 t(i further tne child's self-reliance for
it> ;'Nn anel,) not to further but rather to prejudice

[p
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According to a majority of the findings, strong achievement motivation in boys
is promoted in families where the mother takes an active role in stimulating
achievement competence directly by.positive and negative sanctions following
the successful or unsuccessful outcome of the achievement situation. The
optimal role for the father, on the contrary, is a less active and more
benevolent model, respecting and furthering the son's autonomy by a sympa-
thetic attitude toward self-reliance (Heckhausen, 1967). Rosen and D'Andrade
(1959) conclude that high achievement motivation does not develop unless the
father gives his son a good deal of automony so that the boy can test himself
freely and gain confidence in his own skill at his own pace. If the father
interferes in an authoritarian way, he seems to make the son more dependent
and thereby impedes achievement motive development (Bradburn, 1963; Strodtbeck,
1958).

Achievement Motivation of the Disadvantaged

Early studies suggest that middle class youth possess stronger levels
of desire for achievement than do either lower or upner class youth (Rosen,
1956). In contrast with the lower class, the middle class has been character-
ized more strongly by "activist" and "future-oriented" values that are con-
ceived in terms of individual differences in ability (Kluckhohn and Strodtbeck,
1961; Kohn, 1959, 1959b; Leshan, 19r2; Reissman, 1953). Achievement themes
hAve been characterized as centered more around immediate material rewards in
the lower social stratum (Hoffman, et al., 1958; Katz, 1964), and either an
aggrandizing "past" orientation or "self-fulfillment" orientation in the upper
social stratum (Kluckhohn and Strodtbeck, 1961; McArthus, 1955). These early
differences in the nature and strength of achievement motivation have been
construed as a basis for disparities in status attainment (Perrucci, 1967;
Rosen, 1956).

Comparative racial studies indicate that blacks have lower levels of
achievement motivation than do whites (Lott and Lott, 1963; Mingione, 1965;
Rosen, 1959). One study further indicates that these results hold even when
socioeconomic status and measured intelligence are controlled (Dreger and
Miller, 1968).

Some Other research, however, demonstrates the fact that a large number
of lower class adolescents possess strong motivation for achievement (Scanzoni,
1967). Scanzoni concludes that lower class youth who are characterized by strong
achievement motivation are those who perceive occupational success as attainable,
thereby suggesting a link between occupational expectations and achievement
motivation. Correspondingly, achievement motivation has been shown to have a
high correlation with occupational aspirations (Elder, 1968). Littig (1968)
indicates that among Negro college males strong achievement motivation and
working-class identification arerelated to aspiration to trAditionally closed

U
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1 !Yon ant orddlo identification
Iro COOn OC uoations. iv('n mor0 re-

yol!in.; rye t'o r!!r, Yred(ittl et the aLhievement

lc 1..01 f *.";-% 0.0; )t :'01S011; or lower social origin, but

i nct et.11*.eI t3 c' middle Or upner strata origins
",t' nor 1152: -,erott, 1065:.. Further evidence indi-

,-..Ates .-',,ti4AtIOn IS A:ro nredicti ve of the eventual occunational

stat.,i Jr i,:),..dec .1 lis tnan is any ether single factor (Elder, 1968).

As..1 rttions, knieehent

An inter' e' ltionship btween self-concept, achievement motivation, and

asbiration sno..11 intiLiote4 inasmuch as: (1) the literature indicates
similar far-11111 relitionshio antecedents of both srilf-concent and achievement

motivatlor: ,2, act^ Selt-COnCt?Ilt dnd acnieyement motivation are characterized

as *acilitato,., of level or asniration and achievement: and (3) it would
anbear tr.-tt mucn ;f trie interfeldtionshin is bi-directional, with achievement
outcomes, in ter-ns of academic and interpersonal successes and failures, rein-
forcing tne relltiorisnir.

?e,:ent si:-raries of stu!es of self-concent and achievement indicate that
niq ini scnolastIc orientations and nerformances are positively
zorrelated 1967; oascal, 1968). One investigation of eighth nrade
!reclroes reveals tnat tne relationship between self-concent and academic achieve-
ment is dreater marl the relationship between measured intelligence and academic
3cnievement flJav, "J66; Tnat self-concept is, to a degree, a function of aca-

berformircp is demonstrated by tne contention of two critics that "the
meas,ires o' self- orcept itlight better be termed academic self-conceptd(McCarthy
and farce /, :.nol;cit in this statement is some support for the reciprocal
re13tiorsnio petiieen self-concept and academic nerformance. On cause and effect

PJrw?./

. . deal Jf 1) needed before one assumes that

e.tn.er .selt-con; er. determines scholastic nerformance or that
3::no'iit'c performance sham:is tne self-concept . . . the best

1,4113Die s4griests tnat it is a two-way street, that
-,nprp i; ,:ont1nuo,.4-, interaction between the self and academic

04erert, Ind tnat a:1Ch l!reCt!, influences the other, [D. 23].

'iy-or; !r/iqa!.-)n,, l';ave reported a relationship of a variety of
t) d",b1r,itlf)n-, id eoectations of rural youth. What-

tt7? was ef,.ined, a nositive relationship with status pro-
nt; fabse!riqd yi.uvleskv, 1969) . For example, Herriott

r.)* Irtel!,,(tual -,c 1f-'..oroent Is significantly related to

wnen s,?ienteen otner variables are held constant.
,140 it "ler1VS rPliflalS that the studen4's level

1 ,..wt-)r. er!f1n'4.) .,el'-evalliation and feelings of personal
H;11 In a comprehensive investigation of

I- , r1;.: 7, 4),/ ,riatriern -)tates, ',elf-,.onfidence and self-

nnro 'r; rc!t;itod to edurAtional eipectations
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As reviewed earlier, parental affection, independence training, and high
naoental e,oectations facilitate the child's feelings of personal worth and need
fir a,:hiever,ent. Because of this common hehavorial antecedent, one could argue
t!Iat nee,i for achievement is largeki derived from a need to please significant
others through one's successess, thereby maintaining consistency in self-image.
S.upnort for this application of "self-fulfilling prophecy" at the individual
level of analysis has been reviewed earlier with regard to the role significant
others' clay in the :levelonment of self-concept.

Summary and Hypothetical Model

Earlior in this paper [p. 9 ], the primary quest in aspiration research
is noted as the identification of the variables and the processes which account
k),^ variation in aspirations within social groupings. In this paper an attempt

was made toward identification of some of the numerous variables upon which aspira-
tions are contingent and the complexities of the processes involved.

within the presentation of the relevant literature the interrelation of
cultural, social, and psychological processes related to status projections is
stressed (see Yinger, 1965, pp. 18-37). First, the cultural value orientations
of success and achievement are regarded as the generalized basis of status pro-
jections. Secondly, such value orientations are social in origin, that is,
imparted through social interaction. Finally, the quality of social interaction
is held to be influential in determining the extent to which achievement values
are internalized by the individual.

These processes may be more precisely articulated by the following assump-
tions which are derived from the literature:

(1) Significant others' influence and status projections for the child
and the child's perception of his mother's affective behavior con-
stitute socialization factors serving to link socioeconomic back-
ground, mother's achievement values, and the child's measured
intelligence with the child's status projections (after Herriott,
1963; Kandel, 1971; Kandel and Lesser, 1969; Rosen, 1964a; Sewell
and Shah, 1967; Simpson, 1962; Strodteck, 1958).

/2) The child's self-concept and achievement motivation constitute
personal factors serving to link socialization factors with the
child's status projections (after Elder, 1962; McCandless, 1967;
IcClelland, 1953; Rosen, 1964a; Rosenberg, 1965; Slocum, 1967).

Denied from the above theoretical assumptions concerning achievement
orientatinn, thP following hynothetical sequence of blocks of variables is con-
str.icted to guide tabulation of the data. The more detailed list of study
iariables is found in Table 14 of the Methodology Chapter. Although commitment
to this sper.ific ordering reflects the researchers belief that this is likely
the more rea:istic direction of flow of cause to effect and the conclusions
roflect this rdering, it ma'/ bp that in reality causality is reversed in some
r41PS.
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CHAPTER III

SELECrION OF SAMPLE AND DESCRIPTION OF SURVEY CASES

The research subjects, 1412 children and their mothers, were drawn from
three low-income areas in the Southeastern and Appalachian regions of the United
States. Samples from three low-income sub-cultures, Urban Negro, Rural Negro,
and Appalachian Rural White, were studied in each of two or more states. The
numbers of cases from each of the participating states and the sub-cultures that
each studied ar... shown in Table 1.

TABLE 1

Subculture and State Distribution of Baseline Subjects

State Urban
N

Negro
o of

353

Rural
N

Negro
% of
48U

Rural

N

White
% of

579

Total

N % of

1412

Alabala 105 30 105 22 210 15
Kentucky 78 22 186 32 264 19
Mississippi 235 49 235 17
North Carolina 217 38 217 15
South Carolina 140 29 140 10
Tennessee 176 30 176 12
Virginia 170 48 170 12

Total 353 100 480 100 579 100 1412 100

The samples of fifth and sixth grade children were drawn from schools
which served essentially depressed areas characterized by unemployment, school
drop-out and poverty. When the study was begun in 1966, the schools in the areas
studied were officially desegregated but children in the sample were attending
schools which were essentially or exclusively populated by others of their own
race. In some of the Appalachian areas studied there were no blacks or other
races.

Children were characterized as from the rural sub-culture if they attended
school and lived in the country or in a town with a population of less than 2500.
Urban children were taken to be those who attended school in cities with 1960
Populations of 50,000 or more. After obtaining cooperation of school administrators,
the researche's gave the Otis-Lennon Intelligence Test and survey instruments
(see Appendix A) to fifth and sixth graders in the schools selected.

Family data and addresses were obtained from the children and also from
school recori ;. t)uestionnaires were then administered to the mothers or, in a

it * 4 # it * * * # * ir

Contfibutors: Kathryn Powell and Neil Covington. Winthrop College, flock Hill,
Cirolina, 25730.
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4'ew ,tie,. :!luther sii-sit.Ate; in group sessions or home visits (see Appendix 13).
; s'ow cn11.1-;ubects were ropned rruii tne study when (a) attained IQ scores
woo :b) dita aources wt we incomplete, or (c) mother or mother sub-
stA!.e was lackini or co;id not bc interviewed. The various rates of non-response
will be discus-,ed in the lethodology chanter. The following sources of infor-
.qatioo were ivailable for the mother-child pairs retained: Otis-Lennon Intelli-
ience rest scores aril responses on the children's and mothers' questionnaires.
The 1412 pairs with complete data epoesent the three Southern sub-cultures and
:ake up the baseline study.

Ages of Children

7he baseline data were obtained from the children in the spring of 1969.
iftn graders wh had made normal progress in school should have been 10 or 11

/ears old It the tree, while sixth graders with similar progress should have been
!I Ur 12. Actually, six percent of the children studied (Table 2) were 13 or
;nre years pll ana thus overage for the sixth grade. If one assumes the same
proportion of overage fifth graders, the estimated total percentage overage
would be 13 or 14. Given tme low-income school communities from which the
chilAren ca-e,this is probably not surprising. It should be remembered, however,
:gat 3 few children with very low 10's were eliminated, and they were likely over-
ale also. As the table indicates, the rural. black sample had the most children
13 and oier (11.), the rural whites the least (3A, and the urban blacks were
interrlediate in this regard.

TABLE 2

Ale of Children by Subculture

Age of years Urban
N

Negro
of

353

Rural

N

Negro
of

480

Rural

N

White
% of
579

N

Total
% of
1412

9 I 0 6 1 7 1

1() 56 16 91 19 169 29 316 23
11 167 47 203 42 267 46 637 45
12 105 30 131 28 119 21 355 25
13 2': 7 34 7 16 3 74 5
1:

1 , 0 13 3 2 0 16 1

1; 5

1

5 0

16 2 0 2 0

Total 353 100 480 100 579 100 1412 100

status Characteristics of the Household

rhprp wpr. rive measures of the status characteristics of the household
in Flmily background (FRK) is a composite socio-economic

i).1;0(1 'm the breadwinner's occupation, the level of schooling of the
1)F ',ho fath,T, and si/ items measuring social participation (voting,

!owbc!rlhlwi, etc.). Household size (HOZ) is.simnly a count of
Pr",,,f11 in tnr! ihp lack of husband in the household is indicated

4;-L indi, ites that the household receives income from welfare programs.
r10.
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Since all k) the respondent households are in low-income areas there is
not a lot of variation between subgroups (See Table 2, Methodology Chapter).
The urban black households have the highest family background score, the rural
white households are intermediate, and the rural black households have the lowest
level. The rural white households are smallest in numbers, the urban black inter-
mediate, and rural black the largest. In all three groups households are much
larger than the national averages, since by design all the.. survey households had
children in school and were from low-income areas. There is little variation in
average age of the mothers, though the rural blacks are slightly older. Urban
black households have the highest proportion receiving some form of welfare
assistance, with the rural white households intermediate and the rural black
households lowest. The greatest differences are in the proportion of households
with no husband, ranging from about a third of the urban blacks to a little less
than a quarter of the rural blacks down to about one-twelfth of the rural white
households.

As would b expected, there are some associations among these variables.
As Table 3 indicates, the lack of a husband and being on welfare are rather
strongly related and there is a smaller and negative association between the
household size and the lack of a husband. The family background status also
varies inversely with the age of the mother, that is family status declines for
older mothers, but it is interesting to note that this is less true for the urban
setting than in the rural. Being on welfare is also negatively associated with
family background among rural white households and less so among black rural and
black urban nouseholds. Similarly, family background and household size are
negatively associated among rural whites but not blacks. The lack of a husband
is correlated (negatively) with family background only among rural blacks. House-
hold size and being on welfare show no particular relation, and the same is true
of the mother's age and household size. The mother's age is not related to the
lack of a husband or to being on welfare.

TABLE 3. Partial Correlations Between Status Characteristics Variables,
by Subculture and Sex

iariables P11 Urban Black Rural Black Aural White
Correlated Boys Girls Boys Girls Boys Girls Boys, Girls

FBK Ind HOZ
FBK and NOH
FBK and WEL

FBK and MOO
HOZ and NOH
HOZ and WEL
HOZ and MOrl

`ION and KIEL

NOH and MOO
.4EL and 400

-.10 -.10 -.02 -.09 -.07 -.03 -.20 -.20
-.08 ..04 00 .10 -.16 -.17 -.04 -.01
-.17 -.18 -.13 .01 -.09 -.20 -.25 -.25
-.22 -.22 -.08 -.10 -.30 -.26 -.21 -.25
-.18 -.18 -.18 -.18 -.21 -.22 -.11 -.12
.07 -.01 .08 -.11 .09 -.08 .05 .16

-,04 -.05 -.02 -.01 -.03 -.10 -.06 -.04
.30 .39 .36 .43 .31 .40 .27 .37
.02 .10 -.09 .13 .05 .06 .08 .12
00 .09 -.08 .02 -.03 .18 .07 .07

..
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Family Composition

file great majority of the households (701 consisted only of nuclear
familiis--the mother, father, and children (Table 4). Extended family house-
holds, whether including the father or not, accounted for 17 percent of the cases.
The remaining 13 percent included only mothers and children. However, the
father-absent households, which represented 24 percent of the total sample,
accounted for 34 percent of the households in the urban Negro and 31 percent in
the rural Negro households, but only 11 percent in the rural white households.
By way of further comparison of sub-groups, a separate tabulation showed that
two-thirds of the rural black children surveyed had two or more siblings, as
compared with two-fifths of the rural white children and a little more than half
of the urban black children.

TABLE 4

Family Composition by Subculture

Composition Urban
N

Negro

% of
353

Rural

N

Negro
% of
480

Rural
N

White
% of
579

N

Total

% of
1412

Mother, Father 206 58 285 59 502 87 993 70
Children Only

Mother, FaTher 28 8 50 10 10 2 88 6

Children, Others

Mothers and 80 23 61 13 35 6 176 13

Children only

Mother, Children, 39 11 84 18 32 5 155 11

Others

Total 353 100 460 100 579 100 1412 100

Education of Parents

Each mother was asked the highest grade in school she had completed. She

was also asked for similar information on her husband (See Tables 5 and 6). The
mean grade for the mothers was 8.6 with a median grade of 9. The mean grade for
the fathers was 7.7 with a median of 8. There was no appreciable difference be-
tween races in rural areas. However, urban Negroes revealed a median education
of 11th grade for the mothers and 10th grade for the fathers which was two years
beyond the median education for the mothers and fathers from the other sub-cultures.
Somewhat more rural Negroes than whites had had less than four years of education
(functional illiteracy level) and more rural whites than either Negro group had
finished high school or gone beyond.
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TABLE 5

Years of Schooling for Mothers by SLbculture

Years of Schooling Urban Negro Rural Negro Rural White Total
N % of N % of N % of N % of

353 480 579 1412

4 yrs or less 4 1 46 10 36 6 86 6
5-8 yrs 62 18 242 50 292 51 596 42
Some high school 164 46 133 28 131 23 428 31

(9-11)

Completed high
school

114 32 54 11 102 18 270 19

Beyond high, school 9 3 5 1 18 3 32 22

Total 353 100 480 100 579 100 1412 100

TABLE 6

Years of Schooling for Fathers by Subculture

Years of Schooling Urban
N

Negro
% of
353

Rural

N

Negro
% of
480

Rural

N

White
% of
579

Total

N % of
1412

4 yrs or less 19 5 107 22 64 11 190 14
5-8 yrs 90 26 295 62 323 56 708 50
Some high school 171 49 48 10 108 19. 327 23

(9-11)

Completed high
school

64 18 25 5 65 11 154 11

Beyond high school 9 2 5 1 19 3 33 2

Total 353 100 480 100 579 100 1412 100

Employment and Source(s) of Income

Of the fathers who were present in the households of each sub-culture, an
overwhelming majority of 90 percent were employed. Very small percentages were
retired or d4sabled and surprisingly few, 4 percent, were reported as currently
unemplGyed. The fact that unemployment was higher among the rural white fathers
than among either group of Negro fathers is interesting to note. (See Table 7).

Approximately half (540 of the mothers stated that they were housewives
only, and were not employed outside the home (Table 8). For every white rural
mother employed outside the home, there were two who were full-time homemakers.
For both rural and urban black mothers three were employed for every two at home.
However, somewhat more black than white mothers were part-time employees. As in
the case of the fathers, very few were unemployed and seeking work.

0054
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TABLE 7

Employment Status of Fathers by Sub-,culture

Father's
Employment

urban

N

Negro
% of
353

Rural

N

Negro
t of
480

Rural

N

White
% of
579

N

Total

% of
1412

No father 108 31 107 22 46 8 261 18

Unemployed 8 2 12 3 31 5 51 4

Employed 226 64 336 70 464 80 1026 73

Disabled 9 2 19 4 28 5 56 4

Retired 2 1 5 1 10 2 17 1

No usual work 1 .0 1 0

Never employed

Total 353 100 480 100 579 100 1412 100

TABLE 8

Employment Status of Mothers by Sub-culture

Hours workEl
per week

Urban Negro Rural Negro Rural White Total

N. % of N % of N % of N % of

353 480 579 1412

Housewife only 147 42 218 46 393 68 758 54

35 or more hrs/
week

126 36 165 34 138 24 429 30

20-35 hrs/week 39 11 54 11 28 5 121 9

Fewer than 20
hrs/week

36 10 27 6 10 2 73 5

Usually work but
now unemployed

5 1 16 3 10 1 31 2

Total 353 100 480 100 579 100 1412 100

When asked the primary source of their family's income, three out of every
four mothers reported salary or wages as the primary source (Table 9). Social

Security benefits and public welfare grants were of about equal importance, being
reported as "most important source" by 7-9 percent. It is perhaps surprising, in
light of the decline in the number of farm operators, that even among the rural
samples only 6 percent of the Negroes and 12 percent of the whites said operating
a farm was the most important source of income. The percentages of families who
reported receiving their main income from welfare seem low relative to their
apparent low economic status.

UOR
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TABLE 9

Main Source of Families' Income as reported by the mothers

Source
of income

Urban
N

Negro
% of

353

Rural

N
Negro
% of

480

Rural
N

White
% of
579

Total
N % of

1412

No response 1 0
1 0Salary and/or

wages
278 79 371 77 401 69 1050 74

Profit/farm 4 1 27 6 68 12 99 7Rent Property
1 0 1 0Board money

Money from

children out of
home

4 1 7 1 1 0 12 1

Social Security 28 8 30 6 47 8 105 8
Government
Welfare 31 9 32 7 37 7 100 8

Unemployment
Compensation 3 1 6 1 9 1Other .4 1 12 3 18 3 34 2

Total 353 100 480 100 579 100 1412 100

Social Participation and Communication of Mothers and Children

In addition to the economic and other disadvantages of low-income people,
research has shown that such people generally have a very low level of involvement
in organizational, social, and civic activities and this has been interpreted as
a result of their low status which further handicaps them and their children in
breaking out of the poverty cycle. In the present study, the mothers were asked
questions concerning participation in church and whether they were registered
and had voted recently. Also, as a indication of their contact with the outside
world, the mothers were questioned about the amount of time they spent viewing
television.

Church membership and attendance were relatively high for all of the
.groups. Taken as a whole 82 percent of the sample belonged to an organized church,
and almost 60 percent reported attending with reasonable regularity. The whiteand black mothers differed substantially on this variable. A quarter of the rural
white mothers said they neither attended nor belonged to a church, while less than
10 percent of the urban and rural black mothers made this statement. The ruralNegro mothers most often reported church ties, with 97 percent claiming either
attendance and/or membership. On the basis of reported attendance, whether be-
longing or not, rural Negroes ranked highest with 82 percent, urban Negroes nextwith 59 percent, and rural whites last with 51 percent. (See Table 10)
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TABLE 10

Church Participation of Mothers by Subculture

-.1111.4.-

Church
Participation

Urban
N

Negro
of

353

Rural
N

Negro
% of

480

Rural
N

White
% of

579

Total
N % of

1412

Belong/attend 206 59 387 31 239 42 832 59

Belong/doesn't
attend 114 33 75 16 140 24 329 23

Doesn't belong/
attends 7 0 7 1 54 9 68 5

Doesn't belong/
doesn't attend 26 8 11 2 146 25 183 13

Total 353 100 480 100 579 100 1412 100

More than two-thirds of the mothers were registered to vote. The rural
white mothers were the most likely to be registered and to have voted during the
past two years, with 8 in 10 saying they were registered, and 7 in 10 saying
they had voted (Table 11). However, the Negro mothers were not far behind, with
about 7 in 10 of each group claiming registration and 6 in 10 saying they had
voted. In each group, almost all of those who were registered had also voted
(about 9 out of 10). Interestingly, the proportions of those registered who had
voted within the last two years were approximately the same for each of the three
sub-cultures. If these self-reports are not inflated, they represent a sur-
prisingly high level of political participation among these groups, possibly in-
fluenced by recent voter registration recruiting efforts.

TABLE 11

Voter Registration and Voting Record by Subculture

Mothers Urban Negro Rural Negro Rural White Total

N % of N % of : N % of N % of
353 480 579 1412

Not registered 114 32 152 32 113 20 379 27

Registered 239 68 328 63 466 80 1033 73

Total 353 100 480 100 579 100 1412 100

Practically all the families had access to television, and both sample
mothers and children spent some time each day viewing it. The median estimated
hours of liewing per day fell in the one-to-two hours range for both mothers and
children, except in the case of rural Negro children where the median fell in
the three-to-five hours category (Tables 12 and 13). Very few mothers in any

group reported watching more than five hours daily, but in both Negro nroups,
more than 10 percent of the children were reported to view TV for five or more
hours in contrast to only 3 percent of the rural white children who viewed this
much.
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TABLE 12

Extent of Children's TV Viewing as Reported by Mothers by Subculture

Average Hours
Per Day

Urban
N

Negro

% of
353

Rural

N

Negro
% of
480

Rural

N

White
% of
579

Total

N % of

1412

1 hour or less
1-2 hours
3-5 hours

More than 5
hours

None or no TV
No response

49
129

110

51

14

13

37

31

14

4

59
153

164

57

41

6

12
32

34

12

9

1

118
230

154

15

62

20
40
26

3

11

226
512

428

123
117

6

16

36

30

9

9
0

Total 353 1.00 480 100 579 100 1412 100

TABLE 13

Extent of TV Viewing as Reported by Mothers by Subculture

Average Hours Urban Negro Rural Negro Rural White Total
Per Day N % of R % of N % of N % of

353 480 579 1412

1 hour or less 45 13 59 12 109 19 213 15
1-2 hours 172 49 206 43 285 49 663 47
3-5 hours 119 34 172 36 161 28 452 32
More than 5
hours 13 3 11 3 2 0 26 2
None or no TV 4 1 30 6 22 4 56 4
No response 2 0 2 0

Total 353 100 480 100 579 100 1412 100
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CHAPTER IV

PESCRIPTION OF INSTRUMENTS

In this section the instruments used in the survey will be discussed in
terms of their original appearance in the literature, their planned contribution
to the present study, and any adaptations to their wording or administration that
were introduced. Each sub-section will also include the variable names and acro-
nyms ;see Appendix C) and the item numbers and pages where they appear in the
questionnaires. Additional summary information for each variable appears in
Appendix C.

This chart presentation includes a brief description of the variable, its
acronym, the variable item numbers in the mother's and child's questionnaires,
and a summary statement of the scoring for each item. A report of the factor
analyses performed or the various scales appears in Methodology Chapter.

INTELLIGENCE QUOTIENT -- DIQ SCORE FROM THE OTIS-LENNON MENTAL ABILITY TEST, 1967.

The new edition of the Otis IQ test, Elementary II level, Form J, was used
to measure subjects' 10. The materials accompanying the tests include discussions
on Otis-Lennon DIQs, percentile ranks, and stanines by which one can place a child's
score in the context of the national standardization based on scores of 200,000
children. Research on this edition of the test also includes the relationship be-
tween the Otis-Lennon and the Stanford Achievement Test.

During pretesting sessions of the Otis-Lennon with children the same ages
as the survey children, answer sheets suitable for machine scoring were used. Later
't was decided that individual test booklets would be easier for the children to
use and this method was adopted throughout the region. The test was administered
and scored according to instructions in the manual. Authors of the Manual state,
"It should be clearly understood that the Otis-Lennon tests do not measure the
innate mental capacity of the pupil. There is, indeed, no test of mental ability
which can support such a claim," (page 4). The authors continue as below:

Measures of mental ability or scholastic aptitude similar to the
Otis-Lennon have been criticized for their alleged "unfairness"
to the culturally disadvantaged pupil. The charge has been made
that these instruments place a premium upon those verbal and aca-
demic abilities in which the culturally impoverished child is
often deficient. It mus; be remembered that tests such as these
are designed primarily to assess the pupil's current readiness to
school - oriented learning or to predict his likelihood of future
success in dealing with the types of tasks encountered in his
academic work. Tnus, these ability tests contain items measuring

* * * * * * * * *

Contributors: Lois Southworth, University or Tennessee, Knoxville, 37916; and
Sarah M. Shoffner, University of North Carolina at Greensboro, Greensboro,
2/412.



those verbal and nuwerial aoilities renuisite for success in
schoolwork. Although the test items do not measure direct
mastery of the types of learning taught in the classroom, they
nevertheless bear a resemblance to academic material by virtue
of their stated purpose--the prediction of academic success.

It should be emphasized once again that these ability tests do
not measure native endowment, nor should the notion of constancy,
or fixity, of ability level be associated with the test results.

Misinterpretations such as these typically result in the curtail-
ment of educational opportunities for the culturally disadvantaged
child. In reality, the biased or "unfair" aspect of ability
testing stems from such misuse of test results and not from the
types of tasks included in the measuring instrument.

The Technical Handbook (Otis II Lennon, 1969) shows correlations of the Otis-
Lennon test with various achievement tests and reports validity coefficients in
the .6O -.80 range. The authors state that this range "indicates that similar
abilities underlie performance on the Otis-Lennon and on these various achieve-
ment batteries,'' (page 29). Correlations with the Stanford Achievement Test in-
dicate that children in the fifth and sixth grade who score below the range of
DI.() 101-107 would have "expected" grade score levels below average on the nine
subtests that make up the Stanford Achievement Test.

DIO means "Deviation IQ" based on comparison with chronological age of the
standardization group. The chart on page 16 of the manual shows: 128 and above
(4%) Superior; 112-127 (19%) Above Average; 88-111 (54%) Average; 72-87 (19%)

Below Average; 71 and below (4%) Low. This chart also shows percentiles and
stanines.

In this Project the child's DIQ score was used in helping decide whether the child

understood the other instruments administered adequately enough to have the data
retained in the study. It should be understood that tables of DIQ scores reported
herein represent children 'retained in the study, not all the children tested.

REFERENCES

Otis, A. and Lennon, r.),. Otis-Lennon mental ability test. New York: Harcourt,
Brace and World, Inc , 1967.

Otis, A. and Lennon Oti-J-Lennon Technical Handbook. New York: Harcourt,

Brace, and World, Inc , 1969.

CHILD'S ACADE1IC. (AC--ACADEMIC AND ACHIEVEMENT MOTIVATION

Items )-.24 .F.4(Aer - Academic Motivation) and 25-44 (Weiner - Achievement Motiva-
tion). Student Survei Form -- Baseline Edition, pages 3-5.

Academic is the designation for the variable that represents a com-
bination of the modified Acaderic Motivation items (from the Youth Study as reported
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by Edler) plus tour items from Weiner's Achievement Motivation scale (unpub-
lished)*. The two scales will be discussed separately below.

The Academic Motivation items (Items 19-24) were taken from the Youth
Study booklet used by the Institute for Research in Social Science, University
of North Carolina. It consists of Items 49, 53, 54, 56, and 58 of that booklet
and aee discussed in Chapter II by Elder (1962) in Adolescent Achievement and
Mobility Aspirations. A sixth item was sucioested by Tennessee and added by the

con in "It I had my way about coming to school, I would come.
(Always, most or the time, sometimes, hardly ever, never)". This six-item scale
proved quite satisfactory on factor analysis.

The Weiner Achievement Motivation scale (items 25-44) was also used in the
child's questionnaire in an attempt to ascertain the child's overall motivation
in contrast or in addition to his motivation to achieve academically. Studies
using this 20 -item scale Nave not been found,* although the use of a somewhat
similar type scale was reported in Smith (1969). Factor analysis on the scale
showed four factors which were included in early regression runs. However, it
was found that his was not a fruitful analysis and therefore only one four-item
factor--labeled "Child likes school " - -was combined with the ACM0 variable.
The four items making up this factor were: When I am sick I would rather rest and
relax; try to do my school work. I like giving reports before the class; don't
like giving reports before the class. After summer vacation I am glad to get back
to school; 0ot glad to get back to school. If I were getting better from a serious
illness, I would like to spend my time learning how to do something; relax. In
summary, in the final regression runs the six academic motivation items were com-
bined with four achievement motivation items to make one score which was titled
Academic Liking (AC). The other sixteen items from the achievement motivation
scale were not used.

CHILD'S PERCEPTION OF MOTHER'S DEGREE OF COMMUNICATION AND INDEPENDENCE TRAINING
miwy-TruaR SCALrr. Items 4 9, Student Survey Porn -- Baseline Edition, page 6.

This scale was adapted from questions used in the twenty-two page Youth
Booklet which was prepared by the institute for Social Research of the University
of North Carolina under the direction of Charles E. Bowerman. (The Youth Study
questionnaire was given to about 25,000 junior and senior high school students in
North Carolina and Ohio, and results have been reported by Elder (1962a, 1962b,
1962c, 1963a, 1961), 1964, 1965, 1966).)

FOOTNOTE

* A CODS of items was obtained from Dr Bernard Weiner, the originator.

REF EPENCES

:21der, glen. Idolescent achievement and mobility aspirations. Chapel Hill, North
Carolina: Institute for' Pes. arch in Social Science, 1962. (Also see other
articles b/ Elder in t;le sc2ctIon on independence training Items COMM (IND).)

Smith, Charles P. F.d.) hrlif!vme nt-related motives in children. New York: Russell
;ale 'oundati)n, 190
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Elder diicu-)sea Mrs Aroup of questions (Youth Study Nos. 49, 53, 54, 56,
and 58) in Chapter II of the monograph Adolescent Achievement and Mobilitix Aspir-
ation. He state( that a Guttilan scale analysis indiCatedffiitThe responses
should be Jichotomized and thus scored zero and one. The project statistician's

concurra with Elder's statements. Although the factor analysis showed
that the items did not ham) tot. ther very well, the total score itself proved
meaningful in the regression analysis.

Because it was believed that tne questions and some of the responses to be
checked were too complicated tor fifth and sixth grade children, the items were
pretested (and eyen test-retesting was done) from pretest information the regional
committee aporoveJ. The questions are listed at the end of this discussion with
the Youth Study items given first in each instance for comparison. Questions and
responses were male "ore consistent with the type used on the Bronfenbrenner scale
because it was felt th, sample children would follow this form better.

The scorin.1 is dichotomous with responses being scored one or zero as
follows: !ter!is 4:)-48, response 1 or 2, scored one; response 3, 4, or 5, scored
zero. Elder used this tine scoring as did Proctor after analysis. Item 49 is
shown in ,none detail and include the designation given each of the response choices.
(Elder labeled this "structure of the child-rearing relationship!' and did extensive
analysis of tnis :one auestion alone.)

Items

Ahen you lon't know exactly why your mother is going to punish or discipline you,
will she explain the reason to you? (Always, almost always, usually, sometimes,
very seldom.;

45. ,then lie ounistm., me 7.)e tells me whi, if I don't know. (Always, most of the
harily e,,er, never.

Ahen Joh': Iflow Nils, JOur m,ther makes a narticular decision or has certain
r-jles for /ou to 4.01low, will srm exnlain the reason? (Never, once in a while,
soretlles. alwdys.)

-16. Oen sne tninqs or makes rules for me, she tells me why. (Always,
tne srpletimes, hardly ever, never.)

How often 'Joel t.,uf .,'other di;cinline or nunish you by reasoning with you, ex-

bliinIng, **-0 /0A? '(Verl Vten, frenuently, once in a while, very
se1d0r;, hev!..)

4/, 1! sne doesn't like, !he talks to me and explains or reasons
41`r. -P, "-Y.P3A Y pAn1,h'ul ;';e. (Always, most of the time, sometimes,
1.1,!1/ no,e,.)

)no; frJr rmi hAlr: "rj"! freedom to make your own decisions and to do
what 1'1 tW( three /ears ago? (Much more, a little more,

1 1.1c' 1r!';'S )

,T; f:pr yourself more than she did a year or two
mr;., lit'Ic? about the same, a little less, much less.)
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In general, how are most decisions made between you and your mother?

1. My mother just tells me what to do. (Autocratic)
2. She listens to me, but makes the decisions herself. (Authoritarian)
3. I have considerable opportunity to make my own decisions, but she has

the final word. (Democratic)
4. My opinions are as important as my mother's in deciding what I should do.

(Equalitarian)
5. I can make my own decision but she would like me to consider her.opinion.

(Permissive)

6. I can do what I want regardless of what she thinks. (Laissez-Faire)
7.. She does( 't care what I do. (Ignoring)

How are most things decided between you and your mother?

1. She just tells me what to do.
2. We talk about it, but she usually does the deciding.
3. We talk about it, but I usually get to do what I want.
4. I can do what I want no matter what she thinks.

As can be seen, four of the five questions have to do with use of explanation,
reasoning, and "talking about". Elder labeled the items "Independence Training",
because he felt the more a mother explains, reasons, and talks about decisions
with her child, the more likely it is that the child is being prepared for respon-
sibilities of adult life.

Other investigators, such as Winterbottom (1958) and Chance (1965, based on Winter-
bottom), and Coopersmith (1967) have used this term with other connotations and
different type questions. Therefore, a more operational definition for the five
items as used in this regional study might be "degree of verbalization" or
"degree of communication". The label COMM has been used in this study to stress
the element of verbalization.

REFERENCES

Chance, J. E. Independence ttr_ainin9 and children's achievement. Paper read at
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North Carolina: Institute for ResearchIn soc al Science, AR.

Winterbottom, Marian. The relation of need for achievement to learning experiences
in independence and mastery. In J. W. Atkinson (Ed.), Motives in Fantasy,
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BRONFENBREN PARL:NT LEAVvIN:,UEVIANAIPE--MOTHER'S BEHAVIOR AS PERCEIVED BY
THE CHILD Lwind 7, L. ) , 7.)emand Tell -1547CtTident

Survey rorm--Baseline Edition, Pages 6-10

The Bronfenbrenner Parent Behay.or nuestionnaire was used in the regional
study to assess the mother-cnild felationshio as perceived by the child.

Devereux, Sronfenbrenner, and Suci (1962) published the first report on
this forty-five nuestiJnnatre: and Deverefux, Brontenbrenner, and Rodgers (1969)
published a secona cross-cultural study. Siegelman (1965, 1966) reported the
factor analysis on whiCn this study is based. published studies have been
reported since then, but the instrument is described briefly in Tests and Measure-
ment_s in Cnild Develovent (Johnson and Bonmarito, 1971).

In many studies longer instruments have been used, but the regional committee
felt that the Bror'enbrenner instrument was sufficient, since the aspect of mother-
child relationsnios was only one of many aspects being explored in the study.
Analysis nas indicated -,ome strong relationships, so this instrument appears to
nave been a good :ho:ce. It should be treat in mind that the five Elder Items were
also used to assess the mother's behavior as perceived by the child, and that
there might he some interest it ascertaining if the Elder items give an added
dimension to the Broritenorenner factors.

Proctor, the project statistician, carried out a factor analysis on the
responses of the 1412 children involved in this study and found essentially the
same groupings. The items which Are scored under each factor are: Loving
(Factor 1)-30,64, 62, 65, 66, 70, 73, 74, 76, 80, 83, 87, 88, 90, 94;
Punishing (actor 11,--75, 77, 73, 79, h2, 84, 85, 86, 91, 92, 93; and Demanding

;Factor III)--51, 5, 53, 55, 36, 60, 61, 63, 64, 67, 71, 72.

After a se,:oni actor. analysis, was decided that some of the "Loving"
items could he iro4:),.1 senirately and called hindulgence," however, for the purpose
() this st..,r!, !:ne .4sed tne three factors originally found. It

shook e rind that before Siegelman factor analyzed the items, they were

grouped Llurtee,, Ct t}-ree iterls each and that Siegelman's three factors
take tde o `' *teen cluster;.

Sieg0 An .1:)5';) tne three fictors as follows:

iyor -Loving, depicts a parent who is readily
avadt-):- 4-v ',unnors-_, and assistance. This parent

;Aing his praises him, is affectionate,
c'd.ncerrol, and hi; :.:onfir!en,:e in him.

)c.-7,r ,hos `he greatest amount of con-
On trIf, tiCt0' 16adlnIS. This factor character-

'''Prql.". -1!"t en -.6e1 physical and nonphysical punish-

-0,y, 4,4,! ,/ir_r,rri.n, the i'eelings and needs of his child,

inparent relson. Although relection or1-J tr,r n5

.1,prt not 9/nlicitly noted in the items,
!; IYV'A /
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A controlling, demanding, protecting, and intrusive parent
is depicted in Factor III, "Demanding." This parent insists
on high achievement, explains to his child why he must be
punished when such discipline is necessary, and becomes
emotionally upset and distant when the child misbehaves.
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SELF-CONCEPT SCALE (SEL)
Items 95-116, Student Survey Form--Baseline Edition, pages 10-12.

This scale was developed and reported by Lipsitt (1958) in an article entitled
"Self-Concept Scale for Children and its Relationship to the Children's Form of
the Manifest Anxiety Scale." It consists of twenty-two descriptive words or phrases
which the child checks according to how well he believes it describes the way he
feels about himself. (The scale can also be used to describe a child's "ideal"
self.) Although this scale has been used in conjunction with other instruments
and incorporated into some questionnaires, probably the best source of data for
comparative purposes is still the Lipsitt article. However, the scoring.for this
regional study omitted the item "Brave;" therefore, any comparisons would have to
take this into account. For use with children in the study some items were slightly
modified or amplified in an effort to try to aid the child's understanding. Par-
enthetical descriptions were added to ten items in order to accomplish this.

Before choosing the Lipsitt scale it was pretested along with other instru-
ments. The fact that the Lipsitt items had been used by other researchers for
5th and 6th graders made the scale appealing, particularly since other scales
seemed too difficult for this age level.
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MOTHER'S ANOMIA--ALIENATION (ANO)
1tem-s.Thr-,-T8-,-70--27, and 24, Mother Survey Form--Baseline Edition, page J-4.

The Anomie items were modified from Leo Srole's Anomia Scale as described
by Bonjean (1967). The regional committee revised the wording in some statements
in an attempt to make the items easier for the mothers to comprehend; however, even
after revision the items seemed to be difficult to administer. The items were

interspersed with the mother's achievement value items.

The anomie response by the mother on these items is "Agree". The project

statistician used the scoring method described in Miller and Butler (1966) as a

reference. After a factor analysis! was decided to score according to "Anomie
and "Eunomic," with a score of "1" representing the former and "0" the latter.
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MOTHER'S ACHIEVEMENT VALUE ORIENTATION (ACM)
Items Tr; 19,Y, 2), 1, 26, and 27, Mother Survey Form--Baseline Edition, pages 3-4.

The items measuring achievement value orientation of the mother were compiled
ind modified from various sources, primarily Rosen (1964). In the questionnaire

they are interspersed with the Srole anomia statements. "Disagree" is the achieve-

ment value response.

Posen (1964) used nine achievement items in a study entitled "Family Struc-
ture and Value Transmissicn", in which both the mother and her son (age range

from 7 to 14) were asked the auestions. He stated in his article that the items

are 'Todified from Kluckholn's (1950) schema, which has been shown to be related

to achievement in our society (Posen, 1956)." He also refers to an article .

written by himself in 1959.

The ?.osen items were pretested with fifth and sixth trade children in the

classroom s0..tinq. It was found that the items were too difficult for the children
to colnorehend and answer reliably; therefore, the items were used only in the

'{other's Que;tilnnaire. Seven of Qusen's nine statements were used. A factor

analysis indicated that the eight-items should he scored as one factor.

As nenti9rPd in the description of the anomia scale, interviewers seemed to

find it dicri:ult to administer these items reasurinq achievement values.
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MOTHER'S VALUES SCALE- -CHARACTERISTICS OF CHILDREN VALUED (CHA and OUT)
Item-29, Mother Survey Formbaseline Edition, page 4.

These two variables are based on Kohn's Parental Values scale which was originally
reported in several articles. Kohn's book, Class and Conformity, A Study in Values,
published in 1969, summarizes these articles. Reference is made to his writings
for an understanding of his research studies; thus, only a brief description of
the scale will be included in this paper. However, it may be interesting to note
here that Kohn compiled percentages for items chosen as one of the three most
valued and then compared responses of middle and working class mothers.

The mother was presented sixteen brief statements concerning characteristics
of children, and then she was asked to select the three that she thought were the
most important for & child her own child's age. (The actual number of items pre-
sented has sometimes varied in different studies.) A factor analysis of the items
was completed by Proctor. One factor, CHA, was defined as "Mother wants her child
to have character" (preponderance of choices from Nos. 3, 71 8, 12, 13). Another,
OUT, was defined as "Mother emphasizes an outgoing child," (preponderance of
choices from Nos. 1, 9, 10, 14, 15).

Kohn also asked mothers questions about their methods and .s for disci-
pline, and found that their training practices seemed to agree with the charac-
teristics they valued. For comparison with Kohn's studies, the regional data
would need to be stated in terms of percentages.

REFERENCES

Kohn, M. Class and conformity: A study in values. Homewood, Illinois.: The
Dorsey Press, 1969.

Questionnaire items not reported in detail are outlined below:

STUDENT'S SURVEY FORM--Baseline Edition

Background Information--Items 1-7, page 1.

Occupational Aspirations--Items 8-16, pages 1-3.

MOTHER'S SURVEY FORM--Baseline Edition
OCCupatroniT-Aspfrations for the Child- -Items 1-6, pages 1-2
Exposure to Larger Society--Items 7-15, pages 2-3
Occupation of Parents--Items 30-31, pate 4-5
Pesidence Status--Items 32-33, page 5.
Sources of Family Income--Items 34-35, pages 1-6
Family Composition - -Item 36, nave 6.
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PRETESTING RESEARCH MATERIALS

The pretesting was conducted in several stages. Participating states

pretested various scales, measures, and blocks of questions believed to be

appropriate for the students' questionnaire from January to July of 1968.

Several states interviewed small numbers of mothers, using all or parts of

the tentative mothers' schedule. Much of the student pretesting was done in

summer schools. Results of this testing were analyzed and tentative complete

schedules were prepared for final pretesting.

All states participated in the final pretest in October and November

of 1968, administering the students' questionnaires to at least one classroom

and interviewing a few of the mothers of these children. On the basis of this

pretesting final decisions on choice of content and question structure were

made in December. Relatively few changes were made from the version used in

the final pretest. A subcommittee edited and revised the schedules and sub-

mitted them to the committee for review. In January, 1969,. the "Survey of

Studeit Plans for Work and School" and the "Mother's Survey of Occupational

and Educational Goals for Children" were adopted for final duplication.
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CHAPTER V

METHODOLOGY FOR THE BASELINE SURVEY

This paper is concerned with the representativeness of the data and with
the choice of statistical methods. In reality these two issues are as sides of
the same coin. Their unity is established by a probabilistic representation of
the data that reflects: (1) the way the variables change through time, (2) the
sample selection process, and (3) the measurement process. Uncertainty charac-
terizes all three of these phenomena underlying the data and relative frequencies
of the possible survey outcomes become the probabilities of the representation.
Parameters of this'probabiliscic representation constitute the population quan-
tities to be infered about, and the statistical methods are designed to estimate
these parameters.

The first task of the following discussion is thus to justify three infer-
ential leaes. (1) Although the data were collected at one point in time they
are to be used for understanding the way ambition is formed in the child as a
process going on in time. (2) Although only 1,412 mother-child pairs were sur-
veyed, the findings are considered representative of many more mother-child pairs.
Finally, (3) although the measurements are fallible, due to misunderstandings of
the questions arising from inept wording, misreadings, inattention and coding

mistakes, the relationships that can be asserted to hold would be expected to be
of even greater magnitude if the measurements could be refined. After touching
on these fairly theoretical issues, the computational techniques that were
applied to the data will then be reviewed.

Inferring Dynamical Laws from Cross Sectional Data

The unce.-ainty of inferring from a one-shot survey, rather than a
longitudinal one, to a time process is common to much survey work. Its tenuous-
ness has led in many instances to the popularity of the longitudinal survey, snd
in the present case, it led to including an experimental phase as an integral
part of the research design. Nonetheless, there are some conditions under which
inter-relationships established using a spatial frame may also be found for a
temporal frame. These can be illustrated as follows for the present survey.

If every mother-child pair were subject to the same dynamical laws and If
all such pairs had started from much the same beginning point, only being exposed
to somewhat different random shocks acting first on the basic causal variables,
and if, having fixed these, the dynamical laws along with further random dis-
turbances were responsible for setting the ambition-related dependent variables,
then spatial relationships would mirror the temporal ones. More specifically,
if the manifestation of relatively low 10 In a child lead through time to
setting his educational expectations at a relatively low level,then having two
spatially distinct, yet contemporaneous, children, it may be often discovered
that the one with the lower 10 has the lower educational expectations.

* M * * M * * * M *

Contributors: Charles H. Proctor, Department of Experimental Statistics, North
Carolina State University, Raleigh, 27607; and Zoe Albert, University of
Tennessee, Knoxville, 37916.
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Although the slope parameter of the regression model equation for the
cross sectional survey will be estimated in the following data analyses, it

should be pointed out here that there is only one direct quantitative tie be-
tween it and any parameter of the dynamical process. This is, if there is no

dynamic relationship then the regression slope will be zero. Unfortunately,

however, if the effects are positive for some children but negative in others

the regression slope may also be zero.

If one is willing to make some very detailed assumptions concerning the
way the dynamical process works in individual cases (e.g., same starting time,

same period for working out of consequences, stabilization of scores after the

process works out, same strength of effect for all children, etc.) then the

cross sectional regression slope in units of score change in, say educational

expectations per unit change in IQ score, may also describe the effect para-
meter of the dynamical process. Even so, the regression slopes must be cor-
rected for measurement error attenuation, as will be discussed below. This

being the case, our data handling procedure has been to attach more importance
to the significance probabilities, the asterisks, than to the numerical values

of the regression coefficients.

A major source of upset to such inferences is thus seen to be the fact
that the dynamical laws in one household are not those of another. Cues as to

the child's 0 may be of very little importance in setting educational goals in

some sub-cultures. Sometimes one can group the units into categories with in-
ternally similar causal regimes and separately estimate these. The separate

analyses or the three basic sub-populations of this survey represents such an
approach. Thus all relationships have been examined for urban blacks, rural
blacks and Appalachian whites.

Another gap in inference from spatial associations to the temporal process
is tne direction of causality. The spatial pattern has no information on which

variable leads the other in changing. Only common sense or experimental manip-

ulation of variables can furnish judgements about causal priority to assist in
conv?rting spatial relationships to a picture of the time ordering of the events.

In order to be precise in describing these spatial relationships, it will

be supposed that the expectation (over the various sources of uncertainty to be

discussed below) of each dependent variable is a linear function of certain inde-

pendent variables with the coefficients reflecting the extent and direction of

dependence. The statistical techniques of multiple regression analysis will be

used to obtain estimates of these coefficients and tests of their magnitude
appropr ate to their sampling uncertainty. Thus, the regression coefficients
measuring the association between variables in the data from the 1,412 mother-
child pairs obtained at roughly the same time will be used to inter the cause
and effect relationships which are the principal targets of the study.

InferryTto_the_Population from the Sample

the other inferential leap is that from the 1,412 cases to a much larger
numr)er of r.hild-mother pairs. Schools were located by the investigator's

iidlement so as to represent typically each of the three sub-populations of low

income houlpholds. No obvious tension about desegregation or other political
conflict could surround the school, and the area had to be fairly internal to

its sub-r.ultural type.
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Once the 28 schools had been selected, arrangements were made to administer
the nuestionnaires to students in the fifth and sixth grades. The mothers were
then contacted and interviewed as well. About 12% of the students were absent
on the survey day, and an additional 9% had IQ scores sufficiently low to preclude
the use of the pencil and paper type of measuring instrument. For 7% of the cases
no mother was present and for 1a the enumerators could not locate the mother or
she refused to be interviewed. Of the mothers contacted, it was found that 11
nal been interviewed for another sibling and for 8% complete data were not obtained.
Consequently, the number of completed cases was only 58% of all the students
init'.ally available in the schools. When the survey findings tend to demonstrate,
as they do, that students from these sub-cultures are much like "upper middle class
America", one should recall that about one-third of the possibly more recalcitrant
part of the population may not be represented.

The narrowest population that our sample can be said to represent is the
accessible 58, of student-mother pairs in those schools that meet the specific
criteria of imbeddedness and cooperativeness described above, while the largest
might be calculated from the Statistics on numbers of families at low income
levels in the South for those areas belonging to the three sub-populations. The
selected schools seemed, to the investigators doing the selection, to be approx-
imately as one in three possible schools in each sub-culture. From data on the
number of families in low income levels in the South that population could number
as many as 200,000, as will be discussed below.

The sample was drawn of schools and of children, but not of households or
of families. This distinction becomes apparent when one attempts to compare the
Study families to census tabulations by families. For example, the average num-
ber of persons per family was 6.8 in the 1,412 cases of the study sample, while
it is reported as 3.93 for families in 1968 at the poverty level (U. S. Bureau
of the Census, 1970, p. 50). This is not a serious discrepancy, however, when
one realizes that families having many children are more likely to be included
in this sample. The U. S. Census Bureau report (1970, p. 51) also gave the num-
ber of families and their average size by the number of members less than 18
years, and from these data one can calculate that about 22% of these families
would have a child in grades 5 or 6, while the average size would be 5.6 for
Such families. This probability calculation was done by supposing that the
under-13 children are equally likely to be in any 1-year sector of the 18 but
no two in the same year.

Tabulations by the sub-populations of the present study are not available,
but that same U. S. Census Bureau publication (1970, p. 49) estimates 2,328
thousand families at the poverty level for the South region. Perhaps half of
these (most of the 884 thousand Negro ones) would fit into one of the three
sub-populations of the study definition. Of these, 22% would have a child in
the fifth or sixth grade. This is where the figure of 200,000, cited above,
arose.

Since no list of all possible schools was constructed and no table of
random numbers was used to make the selection of schools for this study, the
treatment of the data as a random sample is not as realistic as it could have
been. However, it is of importance to reconnize that the assignment of each
sub-population to three states makes for a stratified sample, while taking all

in a numhPr of given sc.hools makes for a clustered sample. A stratified
de;iin usually leads to greater internal diversity than for a simple

0(171
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rtrdorl S301010, while clustering leads to the opposite. One could say that, in
ha'in,-,e, the variance formulas for a simple random sample should thus be real-

Therefore, the levels of significance computed using conventional re-
gression theory assumptions will be taken as correct, subject to the appearance

the resiAuals as will be discussed below in the Regression Calculation
section.

Inferrin2 pesuits_of Precise Measurements by Using Data from Imprecise Ones

The final source of uncertainty in the data is measurement error. For-

t.mately for the present survey there are some data that can be used to estimate
reliabilities. Prior to the survey itself all. states took part in pretesting
the questionnaire. Most of the results were informal judgements on the ease of
wording for items that were largely factual. In one state (Tennessee) there was,
moreover, a test-retest investigation of the.three Bronfenbrenner parent-behavior
scales and the Elder academic motivation items. Although there were only 33
children in this study, there were boys and girls from twoschools,and these four
cirouns showed similar results. Reliability of the loving scale (LV) was estimated
at .72, while the academic motivation scale reliability was .76. It was recog-
nized that estimates of reliability using test-retest data are somewhat negatively
biased, since some change may actually take place in the child, and so the levels
attained were judged adequate for further use of the scales.

After the survey data had been collected, cards were punched by each
state and sent to the computing center. There, allocations were made for
scattered no-response or missing values so as to assign bona fide responses.
the allocations or imputations used a mean value if the item was numerical or
tne modal category if it was categorical or the undecided, intermediate response
for Likert-type items. The arr)unt of non-response was very low for most items,
well below 1 of the responses. There were, however, quite a few allocations
to the questions on occupational expectations and aspirations because of non-
response or, in the case of girls, for the "housewife" response. Since the
allocations were to mean values and since the basic survey objective is to
estimate the regression coefficients which reflect the extent of relationships,

procedure will tend to bury the missing observations and not allow them
to take part in showing any relationship.

In addition, an audit sub-sample of 35 questionnaires (5 from each state)
was selected for re-coding and re-punching by a state other than the one doing .

the original coding and punching. The results of this audit showed discrep-
inCien only in some non-essential coding decisions, such as alternative types
o4 no response, and in some cases where brief calculations had to be made by

,trf! coder. some of these involved-household composition items, such as number
14 ore-school children, fir which the coder had to search the list of household
members. By comparing the occupational prestige score coded originally to the
-)ne Tien at recodinq, the coding reliability was estimated at .95 for the child's
'eiel occJpational prestige expectations. For child's aspired level the
agreement was even higher, while for the mothers there was no coding disagreement

and only two small discrepancies on expected. Interestingly, the coding
rIlibility for the prestige level of the father-husbands' actual occupation was

n1711/ The more conventional calculations of reliability based on
igreements will be discussed in the next section

0 7 (4



-63-

Validicy and Reliability of the Variables

Knowledge of the students was obtained through group-administered pencil
and paper questionnaires, while the mothers were interviewed personally in many
cases, or in groups in others. There was no measurement based on direct observa-
tion of behavior nor was there opportunity for any extended probing or follow-up
questioning to verify that the items as worded were always understood in the
same say. Consequently, it wouldseem advisable to speculate on the meaningful-
ness (i.e., the validity) of the measurements that were obtained and to answer
the reader's perhaps implicit concern over how such an artificial exercise as
filling in a questionnaire can have very much to do with actual behavior.

It needs recalling that these fifth and sixth graders can be counted on,
from the cultural expectations surrounding this age group, to take a classroom
exercise with seriousness. Whether they interpreted the research activity as a
test of their ability or as a way of fulfilling their school obligations, or
both, they can be expected to answer honestly. From a narrow viewpoint it may
appear unjust of researchers to take advantage of such naivete or to permit
school administrators to furnish such an opening into the lives of their charges,
but bruader ethical judgement shows that this is a means of learning a great
deal with a minimum of expense and upset of the subjects.

Both the mothers' and students' questionnaires, almost in their entireties,
were put together from other research instruments (See section on Description of

. Instruments). This might seem a risky practice in view of the relatively young
age and a typical ethnic and economic background of the subjects. On the other
hand devising new instruments renuires such a command of theoretical schema and
such time delays in pretesting that it was not seriously considered. Thus, in
assessing the meaningfulness 3f the variables, it is possible to trust to their
kncwn interpretations as recorded in the literature, as well as to describe their
appearance and possibly unique manifestations in the present study population.

In subsequent papers dealing with the effects of the variables on one
another, the presentation is organized around an ordering of the 23 study vari-
ables from dependent to independent or from derived to basic in a causal ordering.
This is the ordering shown in Table 14 which gives acronyms and brief verbal
descriptions of the variables (also Appendix C). Table 15 gives the averages of
the 23 variables for the six study sub-groups and furnishes the case-to-case
standard deviations along with the overall means.

Students (and their mothers) were asked what kind of job they wanted
(for their offspring) and what job they would have when they grew up. The
occupations they named were scored using the NORC scale of prestige scores
(Reiss, 1963). The so-called OCC (HOC) score was calculated by averaging these
two. Such scores are similar to those used by other researchers, or become so
after conversion in accord with the formula:

(1) NORC = 54 + (.317)SES,

where ;ES is Duncan's socio-economic status score [used by Sewell, Haller,
and Ohlendorf, 1970] and NORC is in the units of 0CC in the present study. The
formula was obtained by eye fitting to Figure 1 [p. 151 of Reiss, 1961] and is
more faithful for the interior range of values. For Wisconsin high school seniors

007::



-64-

TABLE 14. Acronyms and Brief Description of the Twenty-three Study Variables.*

Variable

Block No. Acronym Description

I 1 0CC Mean of NORC score for child's aspired and
expected occupation

2 ED Mean of coded levels of child's aspired and
expected educational plans

II 3 AC Child's composite score on Elder Achievement
Motivation scale and school-liking portion
of Weiner Achievement Motivation scale

III 4 MED Mean of mother's aspired and expected levels
of education for child

5 MOC Mean of mother's NORC score aspired and
expected child's occupation

IV 6 SEL Child's score on Lipsitt self-concept scale

V 7 FATK Child's'mentions of talking with father about
job or school plans

8 MOTK Child's mentions of talking with mother about
job or school plans

VI 9 COM Child's report of mother's communication
(Elder's modified independence training

items)

10 PU Child's perception of punishing behavior by
mother from BPB**

11 C.M Child's perception of demanding behavior by
mother from BPB**

12 LV Child's perception of loving behavior by mother
from BPB**

VII 13 OUT Mother's preference for child with outgoing
traits, from Kohn's items

14 CHA Mother's preference for child with character
traits, from Kohn's items

VIII 15 FST Indicator of child being first born

16 IQ Otis-Lennon Mental Ability Test (1067) score

'IX 17 ACV Mother's achievement value score

18 ANO Indicator of Mother's anomia based on Srole
items

19 FBK Composite of breadwinner's NORC score and
mother's schooling and social participation

0074
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TABLE 14. Continued.

Variable
Block No. Acronym Description

X 20 HOZ Number of persons in household

21 NOH Indicator of No husband in household

22 WEL Welfare status of household

23 MOG Mother's age.

* Items of questionnaires making up each variable are listed in Appendix C.
** Bronfenbrenner Parent Behavior questionnaire.
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in 1957 the average OCC score would be 67 (converted from the 40.429 given in
Sewell, et. al.) while the present survey showed an average of 67 for all of
these fifth and sixth grade boys in 1968. Some distributions of 0CC scores are
shown in Figure 1,for boys and girls of the present study and for heads of
households in a 1,100,000 sample of U. S. 1960 census returns. Again the simi-
larity between the distribution of 0CC scores and the actual U. S. distribution
of such scores is striking. Although these boys may individually be tir from
correct in their anticipations, as a group they match the realities of the
existing occupational prestige distribution.

The distribution of girls' 0CC scores in Figure 1 is greatly affected by
the large number of "teacher" responses, having an 0CC score of 78. The list of
frequently named occupations appears as Table in Chapter III. Mothers of boys
did mention fireman-policemen, athlete, and race driver only infrequently, but
gave, engineer, lawyer; office worker and scientist several mentions Mothers of
girls showed a choice of occupations very similar to their daughters.

These data on comparisons, distributions and named occupations show no
obvious cause for mistrusting the 0CC scores. In fact, moreover, the scores may
be taken as reflecting a generalized attitude toward mobility, an occupational
status projection. Since the occupational prestige, ranking has been found to be
fairly well understood even by grade school children (Simmons and'Rosenberg, 1971,
p. 237), it is supposed that a student who chooses an occupation with low 0CC
score thereby expects not to be too disappointed through lack of ability nor to
nave to expend too much effort to maintain his job, while a student choosing a
high ranking occupation may well have confidence in his ability and willingness
to spend the effort to attain and hold the job. Later tabulations will be found
to bear out these suspicions by showing significant relationships of certain other
variables with OCC. Nevertheless it would have been most helpful if some retesting
had been done, after a month or six months had passed, so as to assess the temporal
fluctuations in 0CC scores.

Students were asked about their educational plans in parallel fashion to
their occupational ones. Again, as with OCC, the average of aspired and expected
responses defines the so-called ED scores. The ED score distribution as shown
in Figure 2 tends to have quite negative skewedness. In earlier studies
'Southern Cooperative Series, 1965 and 1968), a response "professional study"
was provided in addition to the "finish college" response of this study, but this
was omitted from the present questionnaire. There is also considerable discrep-
ancy between the distribution of educational attainment for the U. S. population
of 1960 as well as for that of 1970 as shown also in Figure 2, and the distribu-
tion of ED scores. The advance of the 1970 educational attainment distribution
over the 1960 level by no means suggests that these aspired and expected ED scores
of tne study youth can be realistic. They are however consistent with levels
recorded in earlier studies whose distributions are shown in Figure 3.

oth the preponderance of "teacher" response as an aspired occupation and
the 'ruin levels of ED, point to some possible pro-educational bias engendered
iho the scores by the interviewinn situation. Since the major noals of the
stjdi ;re to learn about relationships among variables rather than be concerned
with tneie at)solute levels, such a bias is not detrimental in itself. However,
it suggel:1 that schools may differ in calling out this bias and conseyNently
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F;qure 2. Di3tributions of educational scores for children compared to
attained levels of education in U.S. population of 25 years or older in 1960
and 1970.
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Figure 3. Distributions of level of aspired education by the southern
study populations of youth.
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it may be wise to remove such school differences from all variables before ex-
amining their relationships. This was done as will be discussed below.

The following variables were scored by givirig numerical scores to item
responses and then adding these over the set of items belonging to that variable:

AC, Academic likihg (10 items on Child's nuestionnaire, "Survey of
Student Plans for Work and School",Baselihe Phase,
Appendix A.)

SEL, Self esteem (21 items on Child's questionnaire),

COPT, Mother explains (5 items on Child's questionnaire),

PU, Mother is punishing to me (12 items on Child's questionnaire),

DM, Mother is demanding to me (14 items on Child's questionnaire),

LV, Mother is loving to me (15 items on Child's questionnaire), and

ACV, Mother achievement values (8 items on Mother's questionnaire,
"Mother's Survey of Occupational and Educational
Goals for Children," Baseline Phase, Appendix B.).

Such a simplistic scoring nrocedure was certified as correct if, when the
variable's items were factor analyzed, all loaded above .50 on the first principal
axis factor in almost all six study groups. The factor analysis computer output
often indicated more than one factor with a latent root above 1.00, but only one
case showed up where a second factor was recognizable in all or nearly all sub-
groups.

This occurred with the original set of 18 Loving items from the BPB. The
,iZerr:s.we .r:oratCur.t.N. 51.e.u1ni4a, J9S5 )..t 0- 14%11 set% cif raft,. Ansi OW.. .

. . 4- , . 40. 4. .1.?Jub-SU5,:s611.4 Catr66 "M"rdontrrned

1 can talk her into most anything,

She lets me off easy when 1 am bad, and

She finds it hard to punish me.

rilo;r! 4-...lree items formed a second factor in most groups, particularity for the
r'Ari: whites. Thus the loving variable as measured in this study does not
inc;,.!:, 'indulgence', which seerned, at least for this study population, to be
di*tinct characteristic from loving. Future studies as well as the inter-

or.etation of the °resent one would he well advised to heed this distinction be-
'wean :.,(yrrni,,siveness and loving.

The fay for analysis outout also allowed a quick determination of reliahitity
each of these variables. The formula used was

(0-1)
R.) r

K

xx

UU8'4
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.here K is the number of ittmis and D is the largest latent root of the inter-
item correlation matrix. The formula (2) stems from the Spearman-Brown prophecy
formula, namely:

(3) r = KF "[1 + (K-1)F ]

xx ii ii

where r
ij

is the comon intercorrelation of any two items, along with the formula

for the largest root of a matrix with i; in off-diagonal places and ones on the
diagonal, namely:

(4) 0 = 1 + (K-1)Fii .

Substituting for r
ii

in (3) by using (4) gives (2). Although in no actual case

were all inter-item correlations enual to a single value, the formula (2) is still
a reasonable approximation as was found by making a more complicated calculation
in a few cases. The reliabilities turned out as:

.74 for AC, .88 for SEL, .49 for COM, .81 for PU,

.75 for DM, .81 for LV, and .81 for ACV.

There is nothing intrinsically wrong about working with A variable having
low reliability, such as COM at .49. It is perhaps wasteful of respondents' time
ani of coTouting time relative to other more precisely determtied variables, how-
ever it is better than having nothing. The estimates of the site of effects are
,always biased downward when using such variables so that some correction for
attenuation is in order (as described in Cochran, 1970). Also, if no significant
differences are found, one cannot so easily dismiss the variable from consider-
atlop IN,1; mt4t Iran: tilat.art.impreved scene miziht.ham.e. shown

Tie "iqures 4, 5, 6 and 7 show the distributions of AC, SEL, COM and ACV
L. S. suggest and exhibit the slight negative skewness already familiar from OCC.
71e distributions for LV, mi and PU were very close to the normal frequency dis-
tribution and are not shown. The histogram of all 1412 Otis IQ scores is given
in ;Hiure 2). There are subgroun differences in IO level as Table 15 exhibits.
Besiies tho, by now, rather familiar White -Black difference in the urban area, it
is interesting to note from Table 15 that the urban-rural difference among the
:stir es is e'en greater. In our interpretations for this study, a high or low 10
scare is ed to indicate d likelihood ^f doing school work and clerical kinds

0' tasks at i nigh or low level of performance, culturally defined. It is assumed
a:30 ;nit 11-4p!rencel in -masured 10 are associated with different impressions
liin ',f1,-! children to their r'others, teachers and others in these areas of

-0011 ss.
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me two ,di'ilDftc, lnA CHA emerge-1 iron a factor analysis of sixteen
items on tno ",'trig';'' the le zero-one item scores had the unusual
feature toat , 'ne 16 ife-is .vas zero for each mother. This is be-
cause Ste wa p'IA throe ,:haracteristics from 16 that she wanted her
,;n ;1 1 to ,t ...2.:1,k,Able with so much negative correlation thi,t factors

I be extra: :, touninOS of items appeared to be sensibly distin-
41.41Shed ',:rr*-! I; LThis:

- ;et a!,--; with other cnildren, affectionate, happy, etc.
- t. 'es to syJcceed, defend himself, self-control, etc.

Do:iih 'ihni4s, neat anti clean, is liked by adults, etc.

To 3,-)11 ly in the regression analyses it was necessary to delete
cine of these, 1:1s; ..-)i,Ish; wc. , lert out. Thus in interpreting the scores of
;.-)L7 arj )ha -rust ,o--oor they reflect emphases relative to POL. The dis-
triptIons T'-'r, Appear in Figure 9

Tne ,0-!re ..:orputed from the mother's responses to the five
ri)le patterns could have formed a Guttman scale, but the

5Howel tlerewere only two underlying types rather than a graded
if 1 ['other endorsed three or more items in the anomic

sne ,00.-)! 1 ang otherwise she received a zero score.

rne ,triables ar- all of a more factual, demographic nature.
The lariiple cS-. .41,stborn", was scored one if the child was an only child
)r the oiJest An: ze,o itiierwise The family background variable, FBK, was de-
silned to onre;nt 111 and economic status through a weighted (to equalize
stahlar1 ;-7)ination of NORC occupational scores for mother and father,
edlcatiorll end o' the mother's participation as newspaper reader
and 7% ,,ews attender, registered voter, and organization member.
7rie i; ,-)wr a; Figure 10. There are considerable sub-cultural

I° L'i -able i't7;,as would be expected and it is important to
rerw"-bee ("eins were subtracted, so that these differences will
not )4',-* ee,,J1tsdb . - .0110.1 . . . .1 IP.

lt;Tw. were scored from the child's responses when
a,Y; :1-,c,A.1 job plans and education plans. The scores

wpe :,r; .,! he had talked either about job or about
c!d,o1`.' reoorted both kinds of tonics discussed. The

)0!Ir.if.f?1/ io boys and girls in Figure 11.

ht)usehold -,izes differs quite considerably among the
I, nd Is also at a rather high level. The reason

-,0 1;, in great measure, a result of the
int. rs,111 is the sampling unit; thus a household

'.t; I P;.C.f-,, rrrinC r)*
i included in the study than do

: ;:%5"hti'.10r. 'S shown in Figure 12.

, ;''I tr tnn hr,,,seh'., then the variable N0h,
- r ; Zr!r* otherwise. The incidence of NON

Cfti' ! !I/ fre -,uh-r. iltures, being principally a Mack -
V.r)r$3 r'Ade un b/ adding one for every

I . t or private relief as a
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source of income is called WEL, and it .1,1ws almost no sub-cultural difference,
although there is a slight, and unexplainable, tendency to be greater in the
girl-child families than the boy-child ones.

The mother's age distribution was found to be very similar across all
sub-groups and appears as Figure 13. These last variables, HOZ, NOH, WEL and
MOG, have reliabilities that will be quite high insofar as the questions are of
a factual nature, but no re-interviewing was done to verify this.

Regression Calculation Technology

Tne computed standardized regression coefficient, say byx, of variable Y

on variable X, is an estimate of the proportion of a standard deviation change
one would expect to observe in Y when going from one case to another where the
corresponding change in level of X is one standard deviation. Since most tables
will show b-values in hundredths, they are thus expressed in percents of standard
deviation change. Notice that the movement from "one case to another" is not
temporal. Recall that a non-zero population coefficient, say B

YX
, only indicates

that there is some ter.poral casuality, but is not directly an estimate of any
para:leter of the dynamic process. For this reason, more attention will be given
to levels of significance than the numerical values themselves.

As entioned previously, the regression calculations were produced in ten
runs in accord with the ten blocks shown in Table 14. The first run cast 0CC and
ED in the role of dependent variables and all other variables as independent.
T,;e second run placed AC, 0CC and ED as dependent with all others as independent,
and so on. Dummy variables for school differences were always present among the
independent variables so that the tenth run had all variables listed in Table 1
as dependent with schools as independent. An eleventh run was made to aive un-
al:Jlted correlation coefficients among the 23 study variables.

tr:or each run, estimates were computed of the sandardized regression

DIrtial r_orrelation coefficients were computed among the dependent variables
after adl,str,ent for the independent ones. All of these coefficients were used
to test the hypothesis of nullity of the corresponding population coefficient
3rd ne significance levels at which these hypotheses. can be rejected will be

asterisks in the tables. These levels are all at a comnarison-
wlse ertoe rate,* which means that of tests will give significance at the 14

eloh when the population coefficient is zero.

The sar:p:e was selected in roughly equal numbers from the three sub-
'.;r:ian Black, Rural Black, and Pural White, so as to permit sub-nroup

:n addition, the processes of aspiration-expectation formation were
10.fering sufficiently between boys and girls as to renuire separate
c.onsenuently, regression results were examined separately for six

ie')ADS.

i.)co.flcients will be discussed systematically in later sections but
i 4,w cwments on interpretation ray fit in here. For a main variable

sdy rf,r, as No. 1, the rattern of influence from any independent
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Tno c..)ti'clat)')n for all boys between
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''./:t' bccomes r(1,6:X) - .015,
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approAhlte variance formulas for a variety of levels of Lertelation when only
3 vailbles were considered, it seemed that the variance of a difference between
xuacent r-value would be about .8 of the variance of an individual value. This
,..suit allowed procedures for detecting "significant" changes along the sequence
to be designed and they are applied, particularly in Paper 6, where they are
desiinated as tests of elaboration.

After the lengthy discussion of the three sources of uncertainty in
infe-ring from the appearance of the sample data'to those of the population it
'!a/ ieem superfluous to discuss now the use of tests of hypotheses and levels
of significance. It is, however, worth mentioning that examination of residuals
lid show some cases of negative skewness, although not enough to upset the
silnicance levels to any extent since they are two-tailed. No evidence of
heterogeneiLy of variance related to fitted values was found. School differences
were trel"..ed, as mentioned already, as block effects and removed. However, no
te-,,t for v.s.hool-with-other-variable interactions was made. Finding such would
invalidate many of the calculations of significance levels.

f,Ather question is whether the coefficients for the sub-groups differ.
Horlveneit/ tests were applied to the 233 sets of three standardized coefficients
for boys and for girls (See Appendix I). The tests led to rejection of the
nomoleneity hypothesis at the 57. level in 14 sets for the boys and in 18 sets
for iils. This is scarcely more than would be expected by chance. Although
patterns of association within groups may be of interest, it would seem that the
cub-group differences in individual regression coefficients may be disregarded
in .0S.: cases.

In idditiOn to r-values (partial correlation coefficients) and b-values
.'ar!.arlized partial regression coefficients) some of the interpretations in
11:er pipers are based on more global indexes of relationship based on sums of
STA3r9.: res!luals. computer output from the multiple regression analysis program

"");.:', and described by Jolayne Service, 1972) included many sums of
-Air.; ly:!-Ibute)le to independent variables and these can be used in computing
1,1rtitles .411/ denoted 'proportion of variance due to ...". For. example.,in . ..

06ndue tt)-1,6-ti 11ED and WC,.
.1.- the sequential regression sums of squares for OCC. The denominator

;quares for all 20 independent variables from HOZ to MOC, while
the sum of just the two for MEO and MOC. Notice that the sum

y;Are; 14e to scnools has been out aside in both sums. In order to test for
lifferences by sub-culture among such complex quantities it was

G`-c;1 .Ap the sar.ple into nse,Ado-renlicates and apply the Tukey
11'" 4 'r 'Iosteller and 1. Tukey, 1963).
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CHAPTER VI

FINDINGS FOR THE BASELINE STUDY

Paper 1...Influences on the Child's Occupational

Educational Status ProjL:tions

Introduction

In this paper the relative influence of the independeat.variables on #11,
child's occupational and educational status projections is examined for all
and girls,g*ls, also noting some racial-residential differences. This objective 411-
congruent with two recent trends in aspiration research. First, as research on
mobility and achievement orientations has accumulated, research efforts have
become increasingly analytical rather than descriptive. Secondly., an Inc's***
attention to social psychological variables has resulted. These two interretit0
trends represent an attempt to ascertain the processes underlying status. orfenia.
tions (see Haller and Portes, 1973).

Ascertaining this process necessitates the examination.rof.the relatied.
influence of variables intervening between antecedents such as.family backgednild4
family structure, and measured intelligence and the dependeot.status projett4401.
This need is supported by an emerging body of literature which-Suggests that
while social class and measured intelligence have traditionally.baan shown to
have positive correlation with occupational and educational status projectiOnS
(Haller and Miller, 1967; Kuvlesky, 1969), there is ample reasonto question

- direct relationships. That is, the relationships between.antecedent variable$
and status projections have been explained, in part, by social psychological
factors such as parental encouragement and parent-child relations (Kendal and
Lesser, 1969; Rehberg, Schafer, and Sinclair, 1970; Sewell and Shah, 1961).
These findings raise a question about the nature of stratification as a major
source of variation in achievement values and call for more attention to addl
tional intervening variables.

Numerous studies of youths' educational and occupattooal.projections have
been concerned with the association of social psychological variables such As
parental encouragement and aspirations (Kandel and Lesser1.1969), motivation to
achieve (Brim, 1965; Rosen and D'Andrade, 1959), and self- concept. (Brim, 1965;
Herriott, 1963; Slocum, 1958). Only recently, however, has.tbere been much
concerted effort to examine such social psychological factors together as an
important cluster of intervening variables. For example, Sewell, Haller and

1There is a commentary on the levels of occupational and educational
status projections and their deflection in Appendix L.

* * * * * * * *

Contributors: Richard R. Butler and Andrew W. Baird, Social Science Research
Center, Mississippi State University, State College, Mississippi, 37962.
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Ohl endorf 1)7.3) ha,0 JevModed a col.plex model of the educational and occupa-

tional status attaiweh: process. Congruent with a reference groun perspective,
it links so.:.ioeconowio status an .geasured intelligence with educational and
occupational attainreot b, way tit. Li influence of significant others as well
as by way of oducationdl andozcup:itlonal aspirations. Also representative of
the focus on intervening socia' psychological variables is Picou and his asso.
04tes' 'l97:) eAal-inatn acadel,..c achievement orientation and significant
others influent,,? In a sequenf:ial model explaining education expectations.

In Passi'-'4 we would like to einpoasize how important for this study the
measure of occupa*.ional status projection, is children's awareness of occupa-
tional prostioe, their perception of the opportunity structure, and their WOO
class self-ilenticicatior. A recent study of black and white children f.om'
grades t*ree through twelve reveals that as early as elementary school:
(1) child-en rani. ocLupations in an order almost identical to that of adults;
(2) althui,) on11:!ren lo rot accept the doctrine of equality of opportunity for
all, a ria:oi:') if every re, race, and socioeconomic level are optimistic about
.their own persoll opportunity; and (3) children, like adults, tend to select
the middle class 3S :heir social locale (Si'rnons and Rosenberg, 1971). Occupa.
tional educational status protections are herein conceived as concepts from which

. cultural s,:cess valJes may be inferred (See Theoretical Perspective).

Procedure

A prelirAnary indication of the amount and type of influence of the index
pendent variables on status projections can be ascertained by a comparison of
three sets of correlation and regression coefficients. The first set, "schools
adjusted, are :-)rrelation coefficients which have been adjusted only for the
influence of school and thereby for state differences. The second set, "basic
adjusted, are standardized partial regression coefficients ohich have been
adjusted f3e the influence of precedihg antecedent variables in the causal
ordering )' tf.e independent 'variables %see Table 1 of Methodology). The final
set, "foll,- a,Ajus*.ed,' are standardized partial regression coefficients which
have teen aljusted for the influence of all other independent variables.

This procedure enables the assessment of first, the direct effects of
the antecedents upon the dependent variable, as reflected in, the fully adjusted
regression coefficients, having cortrolled for the effects of all other variables.
The signicicant ones of these coefficients are to be taken as indicators of
paths of in'iJence. Secondly, indirect effects are suggested by a comparison
of the basic adjusted and fully adjusted coefficients. For example, an examina-
tion of toe influence of 10 on boy's occupational status projection (0CC) in
Table reveals a oasis ad;usted coefficient of 13 that is reduced to a fully
adjusted ';')ffi:'oe. of 7. phi; is a case where considerable indirect effect
appear; to "li? r,ed:aterl by variables intervening between 10 and OCC.

th!: occurs in oving from schools adjusted correlation
,-,neffi:1.!rt; rwiression coefficients constitutes grounds for

ir 7bic? 1.1 is the reduction of a coefficient

9c bP'W' Pdicational statAs projection for he, child and the child's

'.r)
'r r.

'Jr, in r1)14r, 1.1 awl 1.2 are about 100 case, and thus the
,f ;l-r1, y;-re1,31.11-1 r,ff'cicnt, when popu:ation correlation
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is low, is about 1/ v700 .038. As WAS mentioned in the Methodology Paper, 4
difference in successive coefficients can be taken to have a standard deviation
of '.8 (.0381 = .034. Thus a drop of 6 hundredths in Table 1.1. or Table 1.2'
provides grounds for comment concerning possible spuriousness or mediation,

Table 1.1. Influence of Independent Variables on Boy's Occupational Status
Projection (0CC): Standardized Regression Coefficients in
Hundredths

Block of
Variables

Independent
Variable

Schools
Adjusted

CorrelationL
Regression

Run

Basic
Adjusted

Regression

It AC 9* I 2

III MED 18** II 6
MOC 23** 17**

IV SEL 8* III 1

V FATK 2* IV -4
MOTK 13** 9*

VI con 11*+ V 3

PU 0 2
DM 11** 8+
LV 11*+ 4

VII CHA 8* VI 14**
OUT 10*+ 15 **

VIII EST VII 7

10 16** 13*+

IX ACV 14** VIII 9*
ANO -11*+ -5
FBK 14** 10*+

X HOZ - 8* IX -8*
NOH 0 -0
WEL - 4 -3
MOG 1 1

Fully
Adstistili Ak

Regression

2

6

17**

-4
9*

3

-2
8+
2

13**
13**

6

3

-3
1

-2
0

-0
6

Levels of Significance: ** = P r .005 *+ = .006 - P .01

levels of ';ignificance:

* =

/a

.027: P

From Run X

.05 + = .10

/b From Run I

OU9fa,
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FINDINGS

Occupational Status .prpiections_TCC)

The influences upon the child's occupational status projection is an
extremely complex field of phenomena which the tests of significance on
Tables 1.1 and 1.2 and the tests of elaboration in Table 1.3 only crudely re=.
fleet. Nonetheless, the sizes of and reductions in the coefficients suggeSt
some issues pehaps worthy of more exploration.

The boys' data is richer in relationships, yielding indications that IS
of the 21 independent variables "apparently" take part in setting levels of
occupational achievement orientations. As shoWn in Table 1.3, however, only
five variables persist in their relationships after adjustment for all other.
variables.

Table 1.2. Influence of Independent Variables on GI1's Occupational Status
Projection (OCC): Standardized Regression Coefficients in
Hundredths

AWN.

Independent
Variables

AC

ED
MOC

SEL

FATK

Schools
Adjusted

Correlation

Basic
Adjusted
Regression

Fully
Adjusted
Regression

9*

3*

18**

7+

9*

4

- 1

15**
6

12**

4

- 1

15**
4

12**
MOTK - i - 7 - 6
COM 9* 7 6
Pu 0 0 1

OM 4 1 - 0
LI 5 2 - 1

CHA 5 8+ 8+
OuT 6+ 8+ 9*
FST 9* 11** 9*
:0 11** 10*+ 2
ACV 5 3 1

AAA -2 3 3
FBI( 10*+ 10*+ 8
HOZ - i 0 6
NoH 4 5 10*
9EL - 1 - 3 - 1

.1r,ri - i 1 4

:../911 1' ",iinifirAnce: ** = P .005 *4 =. .006 - .01

k .02 P .05 + n .06 P .10
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Table 1.3. Summary of Tests of Elaboration of the Influence of Independent
Variables on Child's Occupational Status Projection (OCC) by Type
of Effects

*ys
Spurious- Spurious-
ness. Mediktion a Direct ness Mediation a Direct

......

AC IQ (via MOC) MOC AC IQ (via MOC, COM) MOC
MED ACV (via MOC, LV; MOTK MED (FBK and COM) Lo. FA ?K
SEL MED) CHA OA
'COM FBK (via MOC, IQ, OUT 00
LV MED) DM FST
-ANO -HOZ (via FST, COM, NON .

MED)

t

Girls

/a The first listed variable is the antecedent or causal variable and the
variables in parenthesis are the principal intervening variables,
mediating most of the effect.

/b FBK and COM are in an anomalous causal status (see Table 1.2).

The variables with direct effects on the boys' 0CC are mother's occupa-
tional status projection for her son (MOC), son reports mother as most inflUehtiat
on his occupational and educational future (MOTK)', mother's desire for her s*n
to have character (CHA) and to be.out-going (OUT), and high performance expecta-
tions or a demanding (DM) child-rearing orientation of the mother. This is con.
sistent with traditional literature which suggests that for youth, especially of
lower social strata, upward mobility orientations are linked to maternal in-
fluence (Ellis and Lane, 1963).

Parent-child agreement is reflected in the fact that MOC is the primary
variable with direct effect. However, the evidence of direct influence of MOTK
is also quite important. This indicates that over and above the mother's
aspirations, perhaps her accessibility to talk with her son about his future may
be related to the son's occupational status projection. The variable MOTK was
measured from the boy's responses, so its relationship to 0CC may he artificially
enhanced by the child's response biases. On the other hand there is additional
evidence that the mother's attention to the son, over and above the specific con-
cern with jobs, influences his score on OCC. This comes from the relationships,
indicative of direct effect, of the demanding score (DM) on OCC. Again, DM was
measured by the boy's responses, but a review of the DM items and of their re-
14ability in the form of a total score suggests that some rather solid phenomena
is being tapped.

The final two variables, OUT and CHA, showing direct effects on son's 0CC
Score are notable in reflecting mother's orientations based on her own responses.
The mother's preference for an image of an ideal son as being contented and out-
'ping and exhibiting quiet character is positively related to her son's status
projections. The items omitted were those reflecting actual polished behavior
(See Chapter IV for a discussion of the Kohn items). This suggests that those
mothers who focus on such details of his behavior may depress their son's
aspirition-expectationS.
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The oro,..,inere JI; MT and CdA as direct effect_ s over the more conventional
measures o other's orientations to upward mobility such as achievement values
(Ar.V1 and ar-,..ria ;W), is Rio to the fact that when adjustment is made for.

.

differences I!! taHl., bac,gind And in other aspects of mother's attitudes then
AC's and A'.,1 aopear to dii,inish in importance. This brings us to the other results
shown in T.O'e Li concerning the remaining ten (15 minus 5) variables with re-
lationshios to boy's scores.

The :.'laractel:ltion of effects as spurious or mediated merely indicates
a caution in az;sertin.: their imnortance. All 15 variables with asterisks in the
Schools Ad:,,sted of Table 1.1 are suspected of having some influence in
setting le 's o' ..:,::upational aspiration-expectations for boys. Certainly,,, the.
five wit, .H'ect e"ects, as signalled on the Fully Adjusted column of Tableljt
Are ilipbrt,vt, 're ,Jt!le 'en may be, but their importance depends on how they
enter intJ dy..11HC processes at the household level and this cannot be
known frJr1 tio,,l47.ions based on cross-sectional data. It can be conjectured in
part, usin; the tie:, suggested from the tests of elaboration in Table 1.3.

The ....viable; that are suspected of spurious relationships are child's.
academic !'0.at1o ';!other's educational projection for child (MED), child's
self-conce:--t reports a loving mother (LV), child reports communkst4Y0
mother anomia (ANO). This is to say, that when a predictiew-
equation .jr *:C2 1s onbuted in which the effects of variables prior to time In
the causal cnar. wee ad3usted out, then the coefficients of these variables ended
up near zer6. This is quite reasonable for MED, for example, since its relationship
to OCC ca, easIli oe eAplained as a tendency for mother's educational status pro.,
jections for tne:r sons to follow the prestige level of their occupational pro-
jections 1- .;rd this relationship of MOC to OCC there will then appear to
be a relati)ns'eli:: t.etween "1ED and OCC. After adjusting for MOC, this relationship
was found t7; Isabea,. Actually, adjustment for AC, the child's interest in
school, 1::, tne Influence of !1ED on OCC.

'esults, suggest that to understand how boys arrive at their
occJoatl,;r,a' orojections one need not be interested in the mothers' educe.
tiOnal rJ-1 )' e. It does not show that changing the mother's educational
status pr,;:ti-;,-s can have no effect of the boys job aspirations; this would re-.
quire cors'i,.0.1p!,? allitional data. By common sense, one would expect there to be
a causal :) (,'t -en '1ED and CCC. All we are saying is that in the normal course
of event; trot 1=,y,?1 ED seems to be set by considerations that also underly the
settirr; or.r., but having an abnormal level of MED does not seem to
c1H out v,' high or low bevel of OCC.

-11e 1.3, there is also evidence for spuriousness in the effects
3r1 lectinq attitudes of the boy suspected to be congenial

ln in ,()P! LV, variables showing styles of mothering
(;`!:'1^ ""mi7ir,1 ,:nildrpr'S aspirations. Even the apparent effect of
-.G*.hp,': . 1; 11P to characteristics of the household that
-!4` Indi gs, particularly that for SEL and AC, tend to

Tr .r that origin Of oc,cunatinnal status projections in per-
,)f status strivings. For children of this age

';orrelations can be explained away by
^e.r.o..,
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The final four determinants of OCC, namely IQ, ACV, FBK and HOZ, do appear
to be important but their influence may also be transmitted via other pathways..
The possible pathways are also listed in Table 1:3. For example, the effect of
a crucial variable such as IQ on 0CC may be explainable as having first an effect
un MOC (high .or low IQ causing the mother to raise or lower her projections) and
then the boost or depression thus suffered by MOC acts on the boy himself. The
fact that the fully adjusted coefficient of 0CC on IQ is 7 (see Table 1.1) and is
thus 'almost significant should deter us from concluding that there is no direct
effect of IQ although we cannot assert that there is. We are left, however, with
the impression that the boys' occupational status projections are not closely
tied to their IQ.

The next two variables ACV, mother's achievement motivation, and FBK, the
socio - economic status dimension, show a similar pattern of mediated effects
through 'IOC and MED, as would be expected since the mother's projections (MOC
and MED) reflect her own attitudes and status. Likewise, the mediation of IQ
in the FBK-to-OCC relationship is reasonable, particularly if one tends to
ascribe causal determinance to family status in fixing IQ level as would be con-
sistent with the viewpoint that the IQ test is a culture-bound measuring instrument.:
Finally, the presence of the loving score as a mediating pathway from ACV to OCC
is a bit perplexing, but only until it is discovered that three other variables,
namely CEA, DM and IQ, can also be said to intervene between ACV and OCC. The
following discussion describes how such discoveries were made.

Elevation of a variable to the category of a mediating pathway depended on
the following calculation that can be exemplified for the boys ACV to 0CC effect.

.

There are 14 variables following ACV in the causal ordering and for each one there
is a.prediction equation with ACV as an independent variable having some partial
regression coefficient, while there is also a partial correlation coefficient of
that variable with OCC. The product of these two coefficients is taken to reflect
the amount of mediation contributed by the variable. For example, in predicting
LV the standardized partial regression coefficient for ACV was .1527 and the
partial correlation coefficient between LV and 0CC was .0925 so the mediation index
'or LV is .0141. using hundreths, the index is 15 x 9 2 135. The mediation indexes
'or '40C. 9EJ, CHA, DM and 10 are computed similarly as 136, 126, 102, 99 and 99,
respectiiel/. Thus one sees that mother's achievement strivings do seem to work
their waj through her demanding style of child rearing, but also they seem to pop
Jo in her ;ding approach as well as in her vision of an ideal son as one having
character.

1irls, tne main variable with a direct effect on 0CC is, as was the case
'or oojs, ',Pe parallel measure for the mother, MOC (see Table 1,2). However, the
role '' the fatner's influence comes into play with FATK, rather than MOTK, being
I ;iiniciint source of influence on girl's OCC. This finding is consistent with
t'ne cont't'on that the effect of parental intervention in the development of the
:','i1 .1:-.1eierent orientations is more frequently visible in the parent of the
l000sit 'vitro/sky, Preston, and rranuall, 1964). In view of father's in-
`1-AerA OCC it is curious to find that absence of husband (NOH) has

oosit!/,, offect that may be conjectured as a mobility orientation to
cwoerIlt '..he consequences of structural incompleteness' (Kriesberq, 1967).
AnOther 'ending is the relative lack of indirect effects, except that of

nay 'VIC' as usual, and also by way of COM. The role of CnM suggests
tnat tnn .!,()trier's oonnness and spqortiveness in communications with het daughter
-ay rillo OCC, ,:esoite the fact that MOTK seems even to depress 0CC

(LICA



or at least to be neiati.ely relate° to OCC. This seemingly contradictory in-
fluence of svoilar vaianles is quite consistent with the contention that the
quality or oaYent-c,!ild interaction, rather than the quantity of interaction,
.influen,:es the chill's aspiration (Fustenbeg, 1971).

'Re subcultural diterenccs in direct effects are relatively few (see
tests of homogeniety, Appendix If). In table 1.4 note that household size (HOZ)
has a deoressing effect only on the-urban black boys, MOTK has a positive influence
only on the ..ban blac girls, and only-child or first sibling (FST) has a positive
influence in wnite iirls' 0CC. To a less extent (1) - .10) the urban black
girls are also Jisting,isred by a positive influence of 10, ANO, and NON on their
occ4ational procti,-)ns.

In sera respects tne urban black girls show some exceptional paths of
direct influence their occup4tlonal achievement orientations. The overall
coefficient of '!eter,nination, ;2", is largest, surprisingly enough, for them.
IQ is prooiner. and possibly reflects a rationalistic emphasis of the city as may
also be tr.ue The iriportance of a missing husband in the household, that
was mentioned just aboie, is especially marked for the urban black girls. For
some strande reason the mother's attitudes of anomie are mirrored there in raised,
rather tna lowered, occupational orientations of the daughter. References to
discussions wit the other about jobs leads to higher aspirations for the urban
black girls but lower DCC scores for the other rural girls. Being an only child,
or firstbcrn depresses OCC in the city, but does quite the opposite for rural girls.
These results leave the impression that the upwardly mobile urban black girl is
from within a large number of other siblings and is influenced by conversation with
her rather cynical ..-other, while her rural white counterpart tends to be the eldest
of a number o= siblings and is relatively uninfluenced by her mother.

1Educationil !ED)Dro'ection

It is pernaps instructive as we turn from 0CC to ED to examine Table 1.8
and comp:ire 7,.1 ialues there, with the smaller ones of Table 1.4. The educa-
tional aspi-atir-,?xpectation scores appear to reflect a dimension of status pro -

jection; -c re snecific rleaning for the individual, at least relative to
the col'e:tior 0; 0.x:danatory variables included in this study, than the more
gereralized di,-ension of DCC. Almost all of the study variables play
some setting educational aspirations (see the first column of Tables 1.5
ard ir: trls mares the analysis rather cumbersome. As before we begin i Ith
the boil.

it r]ri-,*. the variables with direct effects on EU are more con-
19-ept finding', in the literature. Academic. otivation (AC),
-10trer.; Drri!Ptione; (MED), father's influence (FATK) and child's

'10 cersist ac direct contributions to the boy's ED.
^hp ;;ety,./C!C?n mother's occupational projection (0CC) and ED is

altnough some direct effect of MDC seems to remain.

" h/ the n'otivational and ability variables but it is
l';, ;)f mother- child interaction and other family

:) . 7,0 irlicAtors of positive affect or attention from
r*-ticularly Lb' (the loving aspects of child

-h'll's self esteem (fa) and thereby to raise his
1,-!-; L'.r,; which then brings about the raised educational

0103
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Table 1.4. Standardized Partial Regression Coefficients for the Regression of
Child's Occupational Status Projection (0CC) on Independent Variables
by Sub-Group and, Sex: Coefficients in Hundredths

Independent Urban Black Rural Black Rural White Total
Variables Males Females Males Females Males Females Males Females

AC 5 8 6 10 3 3 2
MED . 9 - 1 15* - 7 0 8 6
MOC 12 2 15* 16* 19* 17*+ 17**
SEL - 7 5 - 5 7 1 5 - 1

FATK - 4 5 - 1 15* -13+ 12* - 4
MOTO_ 12 19* 11 - 9 8 - 9 9*
COM - 0 7 - 5 10 13+ 3 3
PU 13 0 -10 8 - 3 - 6 - 2
DM 7' - 3 17* - 6 8 8 8+
Lit 9 1 8 -6 -6 -1 2
CHA 12 4 15* 17* 10 - 0 13**
OUT 7 15* 15* 8 5 13**
FS Tag . 2 . g 15* 3 3 24** 6
IQ 17 20* 6 2 3 -6 7
ACV 5 2 2 1 - 1 2 3
ANO -3 20* -2 4 -2 -6 -3
FBK - 4 15+ - 2 5 9 6 1

Ho Ls -20* - 5 2' 1 8 11+ - 2
NOH - 2 27** 0 3 - 5 5 - 0
WEL - 3 -17* 7 3 - 2 5 - 0
MOG 2 -.3 10 - 4 2 15* 6

R2 = 17 21 20 11 12 15 12

4

. 1

1$**
4.
12**

o 1

1

4
-1

II
4.
2

1

3

8
6

10*

- 1

4

8

Levels of Significance: ** = P .005, *+ .006 P = .01, * m .02 = P .05,

.+ .06 P .10

a Girls coefficients differ by sub-group

/b Girls coefficients differ by sub-group

/c Boys coefficients differ by sub-group

status projections (ED). This is, of course, what would be predicted from pre-
vious literature on self-evaluation and achievement motivation (Hammond, 1954;
Kohn, 1959; Komarovsky, 1962; McKinely, 1964; McCarthy and Yancey, 1971:659).
Inteeestinflly, the results on the mediation of tO suggest that one manisfestation
of hither V) may be an increase in being loved which then leads to raised aspiration-
exoectationS.
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. Table 1.5. Influence of Independent Variables on Boy's Educational. Status
Projection (ED): Standardized Regression Coefficients in
Hundredths

Independent
Variables

Schools
Adjusted

Correlation

Basic
Adjusted

Regression

Fully
Adjusted
Regression

AC 35** 26** 26**

MED 29** 16** 14**

MOC 21** 8+ 9*

SEL 23** 12** 3

FATK 18** 12** 10**

MOTK 10*+ - 2 - 4

COM 11*+ - 1 - 4

PU 1 0 2

DM 15** 9+ 4

LV 20** 12*+ 5

CHA 5 5 5

OUT 5 5 5

FST 4 1 0

IQ 28** 25** 16**

ACV 16*+ 7 - 1

ANO -12*+ - 3 - 0

FBK 23** 19** /

HOZ -5. - 5 -1
NOH - 7+ - 5 1.

WEL -11*+ - 8* - 4

MOG - 7+ - 7+ - 1

Levels of Significance: ** = P , .005 *+ * .006 < P L .01

* . .02 - P .05 + < P .10

Despite some differences by sex the pattern of variables appears to be
quite siiilir for both boys and girls: academic motivation, mental ability,
mother's parallel status projection have direct effects; self-evaluation, socio'
economic background have considerable indirect effects; and anomie, and mother's
achievement values are found to be spuriously correlated with ED.

Although the very distinctive path of SEL-to-AC-to-ED is common to both
boys and girls, the influence of a loving maternal orientation is mediated through
thi; Chain cor boys only. The maternal behavioral orientation which does have
some .ngirer.*. influence on girls' ED is a depressing or negative effect of a

orientation.

In considering further some sub-group differences in the direct effects
of the 4ariables on (Table 1.8) some urban-rural differences may be noted.
rirst, the relatior.;h1b of FRY and HOZ to ED for all girls is clarified by the

fact that these relationships are pronounced characteristics of urban black girls

010E
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only. Also, the relationship of IQ to ED is not characteristic of rural black
boys. It would appear, in fact, that the urban black and rural white categories
are actually carrying the rural black category in the final sets of coefficients
for all boys and girls. This is reflected to some degree in the lower. amount of
explained variance for the rural black groupings.

DISCUSSION

Perhaps the most interesting finding in the consideration of the ante-
cedents of the child's occupational (0CC) and educational (ED) status projections
is the apparently different sets of paths of influence for each (see Tables 1,4
and 1.8). For both sexes, 0CC is primarily dependent upon the parallel meant.

Table 1.6. Influence of Independent Variables on Girl's Educational Status
Projections (ED): Coefficients in Hundredths

Independent
Variables

Schools
Adjusted

Correlation

Basic
Adjusted
Regression

Fully
Adjusted

Regression

AC 20** 13** 13**
MED 30** 19** 18**
MOC 15** 4 4
SEL 16** 11*+ 7+
FATK 4 3 1

MOTK 5 2 1

COM 15** 8+ 7+
PU -10*+ -10* - 6
DM 4 4 2

LV 9* - 0 - 5
CHA -1 -2 -2
OUT 8* 1 2
FST 3 - 4 - 5
10 25** 18** 11*+
ACV 20** 8 4
APO -14** - 1 - 2
FBK 28** 23** 13**
HOZ -14** -15** - 7+
NOH 3 5 5

WEL - 7+ - 8+ - 0
MOG - 9* - 9* - 3

Le'iel; of Significance: ** = P .005 *4 = .006 = P .01

* = .02 - P .05 + = .06 P - .10

for the mother (MOC), significant other influence in the parent of the opposite
sex (WK. MoTK), and.mother's personality preferences for her child (CHA, OUT).
There are only weak indirect effects of socioeconomic background (FBK) and child's
intelligence (to) which are mediated by MOC to OCC. There was little or no
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influence trom the child's motivation (AC) or self-evaluation (SEL) or the
mother's socialization orientations (COM, PU, DM, LV).

In contrast, ED fo,' both sexes is strongly influenced by the direct effects
of the child's AC, and also by MED. FBK has direct effects on ED for females
and indirect effects for boys. Moreover, numerous variables have strong indirect
effects on ED which are mediated by several variables. Among the variables with
indirect eftedts, the parent-child relationship variables (COM, OM, PU, LV) COM!
into play indicating the possible interpretation of socialization having a greater
influence on educational status projections than on occupational projections. In

other words, occupational status projections tend to be relatively independent of
criteria traditionally held as determining life changes while educational projection
for these pre-adolescents are considerably more influenced by socioeconomic, ability,
motivational, and self-evaluative factors.

This may have several important implications for an analytical distinction
between occupational projections and educational projections. First, it raises
doubts about the desirability of treating occupational and educational status
DI-ejections together as part of a constellation concept such as "ambition"
(Turner, 1964). Secondly, the Presence of more definitive antecedents of ED,
coupled with greater overall explained variance in ED, Possibly indicates less
idealism in educational projections than in occupational projections. This 1$ to

Table 1.7. Summary of Tests of Elaboration of the Influence of Independent Variables
on Child's Educational Status Projection (ED): Type of Effects

0101

is In con;idering the indirect effects, the first variable is the antecedent
with the effect and the second variable is the intervening variable
mpliatinq :',ost of tne effect.

/b %", dEL are in an anomalous causal status (see Tables 1.5 and 1.6).

lay that efLicati :nal status orolections are influenced by the child's current par-
ticipation in the pd,citirgill process. The occupational status projections, how-
piier, aro not nj the ialue characteristics of the occupational attain-
mpr., proral.

an anomalous causal status (see Tables 1.5 and 1.6).

0101

lay that efLicati :nal status orolections are influenced by the child's current par-
ticipation in the pd,citirgill process. The occupational status projections, how-
piier, aro not nj the ialue characteristics of the occupational attain-
mpr., proral.
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Table 1.8. Standardized Partial Regression Coefficients for the Regression of
Child's Educational Status Projection (ED) on Independent Variables
by Sub-Grouping and Sex: Coefficients in Hundredths

Independent Urban Black Rural Black Rural White Total
Variables Males Females Males Females Males Females Males Females

AC 32** 18+ 20** 13+ 25** 8 26**
MED 9 - 4 . 6 15* 23** 27** 13**
MOC 16* - 1 1 - 4 9 13* 9*
SEL 21* 1 - 7 2 1 15* 3

FATK 11 - 6 8 - 2 11+ 4 10*+
MOTK -16* 15+ 4 1 - 3 - 5 - 4
COM 12 5 1 10 -16*+ 0 - 4
PU. -0 2 0 -4 1 -11+ -2
DM 1 2 3 11 7 2 4

LV -14 - 4 17* -13 7 - 6 5

CHA - 2 -16+ 7 7 8 - 1 5

OUT - 4 -10 - 3 5 11+ 4 5

FST 5 - 5 8 - 6 - 4 - 6 0

IQ 18* 13 2 14+ 20** 9 16**
ACV -10 - 1 12 3 - 3 6 - 1

.ANO - 1 - 1 0 -8 2 -0 0

FBK 0 32** 4 - 9 6 3 7

HOZ 5 -28** . 4 1 - 4 -11+ - 1

NOH 6 6 -6 -4 -3 7 1

WEL 2 - 7 11+ 10 -10+ - 6 - 4
MOG 4 - 3 7 - 2 - 6 - 8 - 1

R2 = 32 25 19 18 39 32 26

Levels of Significance: ** = P .005 *+ .006 < P < .01

* = .02 < P .05 + = .06 < P < .10

13**

18**

4
7+

1

1

7+

-6
2

- 6
- 1

2

- B

'11*
4

-2
13**

- 6*
4

- 0
-4

19

The mediation of numerous indirect effects on ED and 0CC by MED and MOC
is, of course, supportive of recent findings which have called into question the
"assumed" direct relationships between status projections and variables such as
socioeconomic background and child's mental ability (Kandel and Lesser, 1969;
Sewe11 and Shah, 1968). Mother's status projection (MOC) is the main intervening
variable for child's OCC, whereas in the case of child's ED, the mother's MED is
not the only mediating variable. Self-concept (SEL), academic motivation (AC),
and mental ability (IQ), mediated indirect effects of the parent-child relation-
ship variables and FBK.

A final consideration of the unique paths for 0CC and ED is that each of
these status projections is affected almost exclusively by the corr,,enondini
measure for the mother. That is to say, there is little effect of MOC Oh t) or

01(Th
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MED on 7ni, 1%; ,1'1113,' and Woelfel's (1972) recent finding that
signific.ant otner,, e,c;:.ectItiur.., regarding one aspiration seem to have no effect

on the 0tn,:!c. cr study, alonl with Hiller and Woelfel's finding,
raises th gue.;tiin exacreration of the extent to which mobility
ocientations ,hilp -NC and LO) are actually transmitted by parental in-
fluence (oc, . As Fursterberq (1971) cautions, parental influence on
aspiration; is Or,1: mode'7,t but also the relationship between parent's
and chila'.; aibirat's :;j0i not necessarily mean that the child has actually
acquired hl; Ue r!er ai0IcitIon Jirectiv from parents. Another plausible alter-
native 's that ,.)a,e0t-cn111 agreement is not the result of socialization but rather
is the res.,lt p conion factors acting upon.family members that leads to
independent ;pin evidence that is consistent with this alternative in-
terpretatier !3 the act that the consistent. influence of MOC on 0CC and MED on ED
is not suoo!er:ented by a consistent influence of mother's significant other in-
fluence !107K) in,: -other's deoree of communication with her child (COM).

The relatiwe absence of detectable sub-cultural differences suggests that,
in accord witr '1.c.tor,'s thesis (1968), success value orientations ure not only
common to strata but also the underlying processes related to
success valJe-, o diffused. An alternative explanation for the relative homo-
geneity of triPse s,b-iro..xings is the age of the students and the fact that the
sample is iY s,ciil origin. At a latter age some variables may have different
effects for coroarati,e ethnic and residence types. This has been shown in the
changes o' P... fie effects of sinnificant others influence with age on the educational
aspirations of Caridia,' youth (Williams, 1972). However, a study of the process
underlying ecational and occupational aspirations of Wisconsin males of various
social oriJins ,evea!s T7,mon antecedents (Sewell, Hailer, and Ohlendorf, 1970).

hich dles, to some degree, depart from the homogeneity in
the ante,:e,.;ent :cmcitional and educational status projections is the urban black
femalQ nof'.3b1/, they were the only grouping in which the mother's
status o,o7ect.sns ",.P her child's had no significant influence on either of the
child's silt. :, Purthermore, they were the only grouping in which
mother, -.4.r111 .3,, influence on status projections, as it was a positive in.
flijence ;rs. ,e' s occupational status projections. Their occupational pro-
jecticl ;,as -Cs.) influenced by "no husband" and child's "measured mental

:r .;')0;...rction with this unique influence on a ma,;or dependent variable,
a "deran.:1.; :)r on the part of the mother has a depression effect on
thei, des' 0* ..,,.:trier as a significant other. This profile, indicating a
Ioss or .?der riaternal influer ce, suggests a greater generation gap
between -,):hers 3nd their daughters in urban areas. This is not only con
gruent wit, 1 :preratic,nal coroarison of anomia and achievement orientations of
black; iri whit:!1 196,)), but also suggests that some lower social
v:raa a0.5>> bry be "negative role models" for their daughters.
The In the fact that lower social strata youth are more
like:/ 7i.c? , rar,?! ir a rt.iitIlP way In latter high school years rather
tiar 1" 'r° ",wrOn7, and Posenberg, 1971).

''"orof ,it set these urhar black girls apart are of small
,Y;ri.J :'' .,, .c. ''i :,nt co, the arnurent that the high aspirations of
. orjr , ' /

! ''.! i '!",1r0 4:0 discociate themselves from an inferior
:,i,. I, .,,-, !.)ty) HI,v lspirations, howr,ler, of academically

u,!)' t r ,r,. 1, or,,r
: 1! irra!1/ inCWP 1pte filmily does not necessarily

!,11 .... I. , '.1!'. 4.''-'/ 1 (:rIrenSlting for anticipated future failure,"
--
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CONCLUSIONS

With the acknowledgement of some general limitations in making inferences
from these data2 several conclusions may be warranted. First, the influence of
numerous variables upon the child's status projections involves considerable
spuriousness and indirect effects, along with direct effects. Thus, elaboration
of relationships, rather than reliance upon measures of association, would appear
necessary in future examinations of the correlates of status projections.

Secondly, occupational and educational status projections are found to
have apparently different sets of variables with significant influence. Occud
pational projection is primarily dependent upon a smell cluster of maternal
measures, while, in contrast, educational projection is also dependent upon
the child's motivation, self-evaluation, intelligence, family background, and
mother-child interpersonal relationships. This difference suggests that the
occupational status projections of these young and disadvantaged students are
considerably less influenced by criteria generally assumed to be related to
success than are their educational projections. This difference may be further
interpreted as a function of the student's participation in the educational
attainment process while "anticipatory socialization" in the occupational attain
ment process is non-existent.

Finally, mother's status projections serve as the key intervening variableS
mediating the indirect influence of other variables on the child's status prod
jections. While this is supportive of both traditional and recent findings
emphasizing mother's influence on the child, possible exaggeration of the red
lationship is cautioned against.

20uncan (1966:1) contends that regression analysis Is appropriate for
'interpretation" of relationships and "not a method for discovering causes."
Likewise Wilson (1971:441) contends that relationships such as found in our
data -cannot be taken literally,"...nevertheless, can be useful in the
interpretation of social onenomena."
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CHAPTER VI

FINDINGS FOR THE BASELINE STUDY

Paper 2...Mothers' Attitudes and Their Aspirations for Their Children

This paper is concerned with the mothers' self-reported attitudes, social
characteristics, and aspirations for their children as these influence the
children's educational and occupational status projections. In examining the
data the principal focus will be on differences or lack of differences between
the six racial-residence-sex groupings, or "subcultures" by sex.

Two variables are of central concern, the mothers' aspirations-expecta-
tions for the children's occupation in the future (MOC) and their aspirations-
expectations as to the level of education the children attain (MED). The measures
of these variables were constructed from questions exactly parallel to those asked
of the children and from which the parallel dependent variables, 0CC and ED, were
constructed. In the hypothesized causal chain, MOC and MED are placed antecedent
to OCC, ED, and AC (child's academic motivation or liking for school) and subs,*
quent to all the other variables. Thus mothers' aspirations are treated as WI.
pendent variables influencing the children's aspirations and also as intervening
variables through which the characteristics of the mother, the child, and the
household may indirectly influence the children's career thinking. Theory, pre.
vious research (Furstenberg, 1971), and common sense lead us to expect a positive
relation between the mothers' projections and those of the children.

The two attitudinal measures available for the mothers are ANO, the Srole
Scale of Anomia, and ACV, a modification of Rosen's scale of Achievement Values.
A high degree of anomia was expected to influence negatively a mother's educe.
tional and occupational plans for her child and possibly to exert a direct negative
influence on the child's own projections. The mother's achievement values were
expected to influence positively the level of her ambitions for her child, though
this would, of course, be affected by her perception of the child's IQ, self-esteem
and other characteristics.

Preceding ANO and ACV in the hypothesized causal chain are the age of the
mother (NOG), whether the family.is on welfare (WEL), the size of the household
(HOZ), and the "no husband" indicator (NOH). Their placement here indicates that
these demographic and status variables may influence the mothers' attitudes as
well as all of the other variables, including the main dependent variables, the
children's aspirations- expectations. Since the concern in the present paper is
with the mothers' characteristics as reported by themselves, particular attention
will be paid to delineating the influence of these variables on the mothers'
status projections and their attitudes, and through these on the children's status
projections. Some studies have found an association between age and anomie, and

* * * * * *

Contributor: A. Lee Coleman, Department of Sociology, University of Kentucky,
Lexington. Kentucky 4050G
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one might also irque tnat being on welfare, having no husband, and having many
children might increase anomia, lower the mothers' achievement values, and lower
their status projections for their children.

This paper is also concerned with the possible influence of ANO and ACV
on all of the variables subsequent to them in the causal chain. Other papers
will deal with these additional measures as independent or intervening variables
affecting the ambitions of the children. Thus we will examine here the possible
influence of the mothers' attitudes on the children's IQ scores (IQ), the
characteristics inothers value in their children (OUT, CNA), the children's per-
ception of the mothers' behavior toward them (LV, DM, PU, COM), the children's
reported talk with their mothers and fathers concerning job or school.plans
(MOTK; FATK), and the children's self-concept (SEL).

The model employed for interrelating variables here, as in the other papers,
is a set of multiple regression equations with each variable expressed as a linear
function of all the variables which precede it, and the summary statistics are
standardized regression coefficients plus partial and multiple correlation co-

efficients. Some attention, will also be paid to means and standard deviations
for the sex-subculture groupings. The interpretations are based primarily on
significance levels and the patterns among the standardized coefficients rather
than on the numerical values per se. The measures used are described in greater
detail in other sections of this report.

Mother-Child Agreement on Status Projections for the Child

As can be seen in Table i, Chapter V, the mean aspiration-expectation
scores of mothers and of children are rather similar overall, both as to occupa-
tional prestige level and level of education. Even so, the mothers of boys tend
toward visions of higher occupational prestige for their sons than the sons them
selves envision, while the mothers of girls tend toward lower educational plane
for their daughters than the daughters themselves hold. These mother-child
differences are especially apparent in the urban black group.

No doubt the difference between the MOC and 0CC scores for boys (70 vs
67 overall, 74 vs 7") for urban black boys) reflects differences in the specific
occupations tnat boys think about versus what their mothers have in mind for
them, as will be discussed later in the paper. The difference in educational
level envisioned by nothers (MED 2 5.52) and by their daughters (ED 5.73)
appears consistent with sex role changes going on in the wider society. Urban
areas are the focal point of such changes and this seems reflected in the find.
ing that mother-daughter differences in educational projections are greatest in
the urban group 'MED . 5.6, ED = 6.2).

Part of the notion of mother-child agreement is similarity or difference
in verage scores, 'Mile another aspect is the amount of relationship between
mother's score and ner chlid'S, case by case, after adjusting for whatever
differences in tne two averages there may be. The basic measures of relationship
used in the presert study are standardised partial regression coefficients, ex-
pressed in h,,Andr:AP.h, and the ones relevant to mother-child agreement are Shown
in Table :].1. 70r the c,omhined samples of all boys and of all girls,.00C depends

On MOC nt loe; n-,t, to any great degree, while ED depends on MED, as should be
the case. :-ut res.Jlts h, ;ubculture show this to be largely a phenomenon of the
rip-11 Wh!tc? 7*T.r.1, ind f") ,) lesser degree the rural black group,
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The percentages of variance explained, as shown in Table 2.2, further
point up the strikingly low agreement between urban black mothers and their
daughters on both types of projection, and between urban black mothers and their
Sons as to occupational projections. This may reflect, as Youmans (1969) has
suggested, the greater exposure of urban children to extra-familial influences
that shape their projections for themselves, with a resulting loss of parental
influence. In particular, the civil rights revolution has brought rising ex-
pectations and probably created a greater gap between black mothers and their
children in urban areas. It may be, too, that interaction within urban house-
holds is more hectic or otherwise not conducive to mother-child rapport.

It is also noteworthy that among rural whites, boys and girls are basically
similar in the pattern of influence of MOC and MED on 0CC and ED, while among
the two black groupings, boys and girls show somewhat different patterns. The
differences between mother-daughter and mother-son influences among blacks seem
consistent with the hypotheses of Moynihan and others concerning greater maternal
dominance in black families and its differential effect on boys and girls in
such families (Moynihan, 1965).

Table 2.1. Influence of Mothers' Aspirations-Expectations for Their Children
on the Children's Aspirations-Expectations, by Subculture and
Sex: Standardized Regression Coefficients in Hundredths

Independent
Variable

Dependent
Variable

All

Boys

(709)

Girls
(703)

Urban Black Rural Black
Boys Girls Boys Girls
(108) (173) (242) (238)

Rural White
Boys Girls
(287) (292)

0CC .17** 15** 11 2 15* 16* 19*+ 17*+
MOC ED 9* 4 12 - 1 1 - 4 9 . 13*

AC - 4 3 -13* - 1 - 3 4 0 0

0CC 6 - 1 - 9 - 1 15* - 5 0 8
MED ED 16** 18** 13 - 5 8 18* 23** 27**

AC 10*+ 7+ 15+ - 4 8 15* 9 6

Si,rificance levels: ** = .005 or less, *+ = .01 to .006, * = .05 to .02,
+ = .10 to .06

:'able 2.2. Additiona: Percent of Variance in 0CC and ED Explained by MOC and
1ED Combined, by Subculture and Sex: Additional Percent of
regression Sum of Sauares from All 20 Variables Due to MOC and MED
for OC: and ED.

Dependent
jiriablo

Urban Black Rural Black Rural White
Boys Girls Boys Girls toys Girls Boys Girls

0Cc 24.4 25.3 7.3 .2 22.2 18.8 24.4 24.1

ED 13.2 18.5 11.5 1.0 3.8 12.6 15.3 29,0



-108-

Education-Occupation Agreement for Children and for Mothers

As Table indicates, the correlations between the mothers' educational
aspiration-expectations (MED) and their occupational aspirations-expectations
(MOC) are greater than the correlations of the children's corresponding
aspirations-expectations (ED and 0CC). In both cases the correlations seem

low. This perhaps simuld not be surprising for children of this age ioN41146140,4t

in this setting but the low correlations for mothers suggest low awareness con-
cerning the educational requirements of different levels of occupations and/or
low salience of the educational and occupational future of their children of this

age. Even if the mothers' responses mainly reflect success value orientations
this would be true of both their occupational and their educational projections
and the two should be more closely associated as knowledge increases. Still,

available measures and measuring techniques (in this study and others) for
occupational prestige are somewhat crude ana this certainly affects the
correlations'.

Table 2.3. Partial Correlations Between MCC and MED and OCC and ED After
adjusting for All Preceding Variables in the Causal Chain, and
After Adj,sting for Schools Only, Compared to Zero-Order Corre-
lations; by Subculture and Sex.

Variables
Adjustment Correlated

All

Boys

All

Girls

Urban Black
Boys Girls

Rural Black
Boys Girls

Rural White
Boys Girls

Adjusted for MOC and MED
all earlier
variables 0CC and ED

.23

.15

.24

.17

.19

.17

. .27

.09

.24

.16

.21

.24

.22

.18

.27

.08

Adjusted for MOC and MED

school

.35 .29 .30 .32 .35 .25 .37 .31

(School mean
subtracted) 0CC and ED .23 .21 .19 .19 .26 .27 .25 .17

No Adjustment !IOC and MED .34 .24 .32 .33 .34 .26 .39 .34

(Zero-order
correlation) ()CC and ED .26 .25 .19 .14 .28 .27 .25 .23

On tne basis of the unadjusted or zero-order correlations, the higher
aireement for r!or.ners than for children between occupational and educational status
projections is true only for boys and their mothers. This is probably due to the

specific occJoationl mast often mentioned by mothers as they differed from those

named by their Ions. This can be seer by comparing Table 2.4 with Table 1.3 of
piper 1 -nH i7v-rs favored "teacher," "doctor," and "engineer," while the boys
tprded *r) rir-e lthlete.' policeman," or "race driver" more often. Obviously the
statJs rirkolq of tne professiondl occupations listed by the mothers correlates

Uri
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more highly with the rather high educational levels projected by both-mothers and
sons than do the somewhat romantic occupations favored by the sons. On the other
hand, mothers and their daughters both named "nurse," "teacher," and "secretary"
most often and no other specific occupation very often.

Table 2.4. Percentage of Mothers Naming Various Specific Jobs as Aspired to and
Expected, by Sex of Child to Whom the Projections Apply

Boys
Jobs Aspired Jobs Expected

to

Girls

Jobs Aspired Jobs. Expected

to

Percent

Teacher 20
Doctor 9

Engineer 4

Mechanic 4

Lawyer 4

Factory Work 3

Office Work 3

Farmer 3

Scientist 2

Trucker 1

Other 27

Don't Know 20

Percent
Teacher 10

Mechanic 8

Farmer 7

Factory Work 6

Doctor 5

Athlete 4

Engineer 3

Office Work 2

Pulpwood Work 1

Carpenter 1

Other 39

Don't Know 24

Percent

Nurse 30

Teacher 26

Secretary 15

Beautician 2

Factory Work 2

Office Work 1

Other
Don't Know

Percent
Teacher 18

Nurse 17 .

Secretary 11

Housewife 10

Beautician 4

Factory Work 4

Maid 2

Office Work 1

10 Other
12 Don't Know

The regression-adjusted correlations between MOC and MED of around ;20 or
more in all six groups (all significantly different from zero),indicate that
there is a component of mothers' status projections not explained by the variables
antecedent of MED and MOC in the causal chain. This could be some recent or
temporally local information the mothers have received that boosted or depressed
their status projections for their offspring. Of course it may be due to the
children's own expressed aspirations or expectations but such an influence is
deemed relatively unlikely, as reflected in our choice of causal ordering.

Although 4 of the 6 regression-adjusted OCC-ED correlations are signific-
antly different from zero (5% level), they are mostly quite small, ranging from
.08 to .24. Again, there may be some temporally local (and thus subculture-
specific) component of ambition that is not explained by the study variables but
it is not large. It may be, too, that by controlling on race, residence and
school as bAs been done in this study, some differences that in other studies
would haver Asidered subcultural differences have been obscured.'

Mothers' Aspirations-Expectations for their Children's

Education and Occupation

In the previous section the children's and the mothers' status projections
Jere discussed in terms of "agreement" or difference, with no causal implications
other than mutual influence. In this section the data are pr.lsented and discussed
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in terTs ,)f -ie ,Aural ;:hain--Tore particularly, the dependence of
IOC and variablef. antecendent to them. Although cne may
speculate teat :no nigh nr low level of aspirations is fixed first and
her chili'; accaringly, the data cannot be used to decide on
the ireCti.:n 3* Ho,4..,ver, there seems less danger of causality actually
o4ing 'alien dealing with these other eighteen variable's
and conseq.,e,tli 'ar.q..a;e at uoidl,ectional influence will be used.

Tab:e7) Dresen tne data on variables that might influence the
TOtherS' -,Ape.:tations cs,ncernirg their children's future schooling
\ED; ard Y!e...:;. Inspection of these tables indicates that only two
variabl,?s a2p:Ir;!rt influence on MOC,and PIED--the children's IQ scores
and fa:711y Family background, a composite measure of community
partic.batn, cn.4,:n attendance, incon'e, education, and voting behavior, is taken
to be an '^-:,:.ator elati,o family status within the low-income groups to which
all of tne reF.oandents belong.

Table 2.5. 2enende.nce of the Mothers' Occupational Status Projections for their
ili1Jfer 0r. :Jther Variables, by Subculture and Sex: Standardized

Tregression Coefficients, in Hundredths.

Irdependent
Variable .; /5 'iris

Urban Black
Boys. Girls

Rural Black
Boys Girls

Rural White
Boys Girls

SE.I.

:Al-rs

MOK.
cot.'

Pi.,

3;4

Li

C.iii.

.7JU-

-Sr.

.,

.!.C1
_r-'' P.1

:3r

-4-,:

'4,-

10r2

..
1
J

.

')
_

)
,

,

;

,
-;

,;*-

- :

_

'

1

..

,

,

-5
,

- 1

c;

4

5

2_

,.:',4.

;1**

.

,

2

2

k

IP IF

- 3

- 7

6

- 1

- 6

- 7

10

- 1

2

3

26**

4

- 3

10

-5
7

-10

1.

6

5

10

8

3

- 9

- 5

- 3

- 3

3
31**

14

8

3

0

4

3

lriM

- 1

0

- 5

3

-4
-2
10

4

4

13*

9

20*+
3

21**

9

-7
5

3

3

12+

-10
-7
-7

4

8

10

5

6

16*

-11

0

7

-2
3

4

-2

-4 -8
2 8

6 -13*

1 1

-5 0

13+ 6

-5 5

-5 6

4 1

-4 7

15* 20**
-2 0

-6 4

25** 5

-8 8

-10 6

- 1 -19**

-5 3

.17**

.01 to

.10

.006,

.18** .12*+

* = .05 to .02,
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It seems clear that the mothers are aware, at least in a general way, of how
"bright" their children are (as measured by test scores) and that this influences
the level of occupation and education they project for them--even though other
indicators might suggest rather poor mother-child communication and low influence
of the mothers on their children's plans at this stage of their development.
Actually the influence of IQ scores--or the mothers' perception of how bright the
child is--and mothers' aspirations-expectations for the children is possibly re-
ciprocal, since children may respond to the expectations of significant others by
doing correspondingly better or worse than they otherwise might. The influence of
IQ is especially strong among urban blacks, particularly on MOC, the mother's
occupational status projections. This suggests the greater salience of economic
exchange rationality in the city environment. Urban black mothers, more than others,
may believe that ability can be traded fur'prestige occupations.

''able 2.6. Dependence of the Mothers' Educational Status Projections for their
Children on Other Variables, by Subculture and Sex: Standardized
Faflial Regression Coefficients in Hundredths

Independent All Urban Black Rural Black Rural White
Variable Boys Girls Boys Girls Boys Girls Boys 010$

SEL 6 3 2 - 3 6 7 3 0
FATK 1 5 -10 9 4 0 5 8
MOT'. - 2 4 4 3 - 4 7 - 4 2

COM - 1 -6 -8 -8 1 -8 1 -3
PU 3 - 1 9 -4 -2 -2 2 0
DM - 6 - 6 - 8 12 -10 - 6 - 1 -14*
LV 2 1 15 -14 0 5 - 2 6
CHA 12** 5 9 13+ 9 3 12+ 1

OUT 5 1 17* - 1 1 4 - 1 - 3
FST 4 1 5 11 17* 2 - 8 . 6

IQ 18** 15** 20*+ 17* 13+ 16* 14* 8
ACV 14*+ 5 2 9 24*+ 4 9 0
ANO - 7 2 - 6 - 4 - 1 4 -10+ 4
FBK 23** 32** 6 32** 16* 34** 35** fl**
HOZ -10* . 6 -12 -11 - 4 2 -11 - 4
10H - 5 8* -10 4 - 4 12+ - 4 6
WEL - 3 - 7* -12+ - 9 2 1 0 -15*
MOG 0 - 3 - 1 - 3 4 2 - 5 - 9

.23** .20** .25** .28** .19** .21** .34** .23*

;iinicicance levels: ** = .005 or less, *+ = .01 to .006, * = .05 to .02,
+ = .10 to .06

Infl.lence of family background on the mothers' projections for the eventual

edJcatioral level of their children is quite evident, though there is a low,
nonsiinifi:ant relation in the case of urban black boys. Perhaps in this case
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the higher Status mothers V no project correspondingly high education for their
sons because the' feel that "street" or peer group influences are likely to
outweight faAly status Ind ,legatively influence how far they will go in school.
Of course the apposite could also produce the same result--that lower status

mother; project hi0 education for their sons, regardless of other considerations.)

The influence family background is less clear in the case of the
mothers' occupational projections. In fact, there is a significant and sub-
stantial regression coefficient only in the case of rural boys, both black and
white. The reason for this se; and subculture difference is not entirely
apparent, but it may reflect the narrow range of occupations--mainly lower white-
collar jobs--in which most of the occupational projections for girls fall. Jobs
for boys, as projected by their mothers as well as by themselves, are spread
through a broader range, from blue collar to the higher professional ranks, thus
making possible more discrimination on the basis of family background. For
example, both low and higher status mothers may expect secretarial jobs for their
daughters, but apparently it is mostly the higher status mothers who think of
doctor or lawyer ror their sons,

Arlong the variables not having a significant influence on the mothers'
educational or occupational plans for the child, perhaps a few require comment.
.A high degree of anowia (ANO) on the part of the mother was expected to have A
depressing effect on her projections for the child but there are only slight in-
dications of such an effect--despite a rather high incidence in the rural areas
of anomic attitudes. ;See Table 2 of Chapter V.) Similarly, being on welfare.
seems to have very little effect, though there are indications of a slight
negative effect and, in one group, the mothers of rural white girls, there is a
si,nificant negative regression of both MOC and MED on WEL. It may be that the
high incidence of anomie responses reflects more a low-income subcultural outlook,
perhaps a "real.stic" one, than it does a real pathology. Or it may indicate
acpuiesence type responses. The reason why being on welfare depresses the rural
white mothers' projections for their daughters but not for their sons is possibly
that the mothers foresee that their daughters will marry early to escape home
conditiors and thus will likely abort their education and career chances.

Neither the general lack. of direct relationship between the mothers'
projections f r the 5th and 6tn grade children and the characteristics they
value in their cr:ldren (OUT, CHA) or the child's perception of the mother's
behavior toward hi (LV, DM, PUN, COM), nor the few significant relationships
within particular groups, seem very explainable within the theory and assumptions
of this study. In view of the low magnitude of the coefficients and the random
distribution of the few significant or near-significant relationships they may
represent :fiance variation more than important real differences.

'here is no evidence of any direct influence of the child's self-concept
/;EL or the mother's educational and occupational projections for him,but perhaps
the self-corceot too diffuse, invisible, or unarticulated at this age for in-
flJe^:e on *,he peOlectiOnS to bP expected. The extent to which the
chifirc..n St/ they h,ile talked to thn.le Parents about future schooling and job
(107K, r:,-(/ iv)parl larki y :Anrelated to the mothers' status projections.

'nor, on thdt a large number of household members (HOZ)
:iiirtT__hnl 1ppressing effect on the educational pro-

jectlr)n-, ,' 4rhl- -r,:hc'el Of h.lyS and girls and rural white mothers of boys,
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but this is not very evident in the educational projections of the other three
groups of mothers or the occupational projections in any group. The mothers'
own achievement value scores are associated (positively) with their educational
and occupational plans for the children only in the case of the mothers of rural
black boys. As association (positive) between being firstborn and the mothers'
projections also appears only in the case of rural black boys. There is no
apparent reason why such relationships should be strong in this one group and
not in others.

In terms of the percent of variance explained (R2) by these 18 variables
it is clear that they are more explanatory of the level of the mothers' educa-
tional projections than of the prestige level of the occupations they project
for their children. The percent of variance explained is highest for the educe*
tional projections of the mothers of rural white boys and lowest for the occupa-
tional projections of the mothers of rural black girls. The urban black mothers
are intermediate in percent of variance explained and the differences between
mothers of boys and mothers of girls are small in this group.

Mothers' Attitudes and Achievement Values

Table 2.7 indicates that family background or status (FBK) and the mothers'
values (ACV) are Guth inversely correlated with the mothers' anomie score (ANO)
and that family background is positively correlated with mother's achievement
values. The partial correlation coefficients of achievement values and anomie
are so high as to indicate considerable overlap or that the two variables are to
some extent measuring the same thing. This is in accord with theoretical expec-
tations and the content of the two scales. It was also expected that family
background and the mothers' achievement values would be positively associated, as
they are, and it follows, then, that farAly background and the mothers' anomie
would be negatively associated, as they are.

Table 2.7. Partial Correlations Between FBK, ANO, and ACV after Adjusting for
all Antecedent Variables in the Causal Chain, by Subculture and Sex

411111111.

Variables
::(jrrela:ed

All

Boys Girls
Urban Black

Boys Girls
Rural Black
Boys Girls

Rural White
Boys Girls

FBK and ANO -.23 -.31 -.23 -.12 -.27 -.31 -.31 -.38

FBle and Ar,V .37 .42 .38 .27 .37 .44 .37 .48

Ar:i fn.' ANO -.52 -.54 -.56 -.55 -.57 -.52 -.46 -.56

the mothers' degree of anomia 'or its absence (Table 2.8) does not seem
t,) inlAence .any of the other variables appreciably. There are no substantial or
liv!!°!:Int fqression coefficients for ANO and the main dependent variables
Y.,Cr".. ED), ou:ept in the case of the occupational projections of urban black girls,
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as was !lentiohei in Paler 1. Similarly, as ha; already been shown, there is no
influence of tne mothers' degree of anomia on the mothers' status projections
for their ',:hildren. Influence is equally lacking with regard to anomia and the

. other varliHes In the causal chain, with the exception of some slight indications
of influence on the characteristics mothers value in their children. But in the

latter the low maqritudes and opposite directionality of the relationships serve
more to confuse man to clarify. As indicated earlier the validity of the.Srole
Scale - -or ever the i.orr.eot of anomia--as applied to populations such as those
studied here may perhaps be questioned, either because the so-called anomie
attitudes are hor,native here or because of "acguiesence" responses in some groups.

The mothers' acrievewent values (ACV) appear to have somewhat more influence
on other variables than does their degree of anomia, but, again, the overall in-

fluence is ilight and not in a clearcut pattern (Table 2.9). The regression co-

efficients of ACV on the principal dependent variables (OCC, ED) are low and non-
significant. The same is true for most of the other variables, with only a few
scattered and puzzling significant relationships in specific sample segments.

However, the influence of the rural white mothers' achievement values on their
emphasizing the value of character (CHA) in children of both sees, and the lack
of such influence in the other groups, may represent a real and important sub-

cultural diffe-ence. A relationship between the mother% achievement values and
the child's IQ score was exoected, but it is puzzling that there was a significant
influence or such values on IQ only in the case of rural black girls and rural
white boys, with an influence approaching significance in the case of urban black
girls.

Table 2. Influence of Mothers' Anomia Scores on Other Variables, by Subculture
and Sex: Standardized Partial Regression Coefficients, in Hundredths

Debendent
Varia.)le

All Urban Black Rural Black Rural White

Boys Girls Boys Girls Boys Girls Boys Girls

Orr

ED

AC

MCC

ED
;EL

M67K
FA7/

Li

2)0

1:0;

!4

,I,'

r.,*

4 /
.,-

- 3

0

- 3

-?
- 7

-i

- 1

- 3

6

- S

)

! k

;
- .;it

3

-2
4

2

2
i

.4

5

1

- 2

3

5

1

- 4

- 1

- 2

2

-3
- 1

1

- 3

-6
-7

9

- 7

- 4

-1c,

-13

-2
-17'
li

-11

194

20*

- 1

5

8

-4
3

- 5

- 1

- 4

- 3

3

6

7

-13

- 1

-6

-2
0

-10

3

- 1

-1
- 4

- 8

13

2

2

-6
-2
- 3

-14

-4

4

- 8
- 5

0

4

1

7

2

9

9

7

- 1

-3
-14+

5

-4

-2
2

- 3

- 6

-10+
4

- 8

- 3

8

10

1

5

-8
8

- 5

-3

-6
0
9

4

6

9

11

5

- 6
4

2

4

-11

12+

- 3

2

11.0:.' to = .1r) to .06
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Table 2.9. Influence of Mothers' Achievement Values on Other Variables, by
Subculture and Sex: Standardized Partial Regression Coefficients,
in Hundredths

Dependent All Urban Black Rural Black Rural White
Variable Boys Girls Boys Girls Boys Girls Boys Girls

OCC 3 1 5 2 2 1

ED - 1 4 -10 - 1 12 3
AC -4 -4 0 3 -2 -13
MOC 8+ 0 4 14 20* -11

MED 14*+ 5 2 9 24*+ - 4
SEL - 3 8 -14 2 - 4 3
MOTK 3 5 12 20* 2 7

FAT K 0 -2 -1 -5 -8 3

LV 15*+ 1 10 -16 19+ 8
DM 9+ 6 - 1 0 10 11

PU -3 1 -1 1 -3 -6
COM 4 7 - 2 10 4 11

OUT - 3 11* - 2 14 - 2 27.*+

CHA 17** 11* 8 - 1 10 3

IQ 9* 13*+ 2 16 6 32**
FST - 9* - 8. .6 - 4 -12 -11

- 1 0
- 3 6
-5 -8
- 2 0

9 0
1 13+

- 2 0
6 -1

12 12

12+ 5

0 5

5 1
0 0
23** 40+
15* 5

-13* - 7

Significance levels: ** .005 or less, *+ .01 to .006, * = .05 to .02,
7 .10 to .06

Status Characteristics of the Mother and the Household

Table 2.10 provides evidence that the characteristics of the mothers for
which we have data e.3rt some influence on the level of the mothers' achievement
values but very little on her degree of anomia. The mother's age (MOG) signif-
icantly and negatively influences her achievement values (ACV) in five of the
six subgroups but age shows little influence on anomie (ANO). Being on welfare
also seems to have the expected negative influence on achievement values,
though the coeffkients are significant in only three of the groups.

The expected positive association between anomie (ANO).and being on welfare
(WEL) holds in two of the groups but since there would seem to be no reason why
the relationship of being on welfare to the mothers' anomie would vary with the
sex of the survey child, it seems difficult to draw any conclusion. There are
no significant and substantial relationships of these attitudinal variables with
the mother's having or not having .a husband (NOH) and with the size of the house-
hold (HOZ), though most of the small relationships are in the expected negative
direction for ACV and positive direction for ANO.

0124
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Table 2.10. Dependence of the Mothers' Anomia and Achievement Value Scores
on Status Characteristics of the Mother and the Household, by
Subculture and Sex: Standardized Partial Regression Coefficients,
in Hundredths

Dependent

Variable
Independent
Variable

All

Boys Girls
Urban Black
Boys Girls

Rural Black
Boys Girls

Rural White
Boys Girls

HOZ 0 8* 7 13+ - 5 3 2 7
NOH 7+ 3 10 15+ 8 3 3 - 7

ANO WEL 2 12** - 3 1 - 6 14* 10 19**
MOG 5 6 - 8 - 3 10+ 1 7 15*

HOZ - 2 -11* - 6 -12 2 -10+ . 6 . 9

NOH - 1 -2 -1 -2 -1 -4 -3 2
ACV WEL -16** -10*+ -21+* -13 - 4 - 8 -26** -13*

MCG -12** -14** -12+ -13+ -11* - 4 -15*+ -25**

Significance levels: ** .005 or less, *+ st .01 to .006, * * .05 to .02,
+ = .10 to..06

Summary

The thing that stands out most clearly concerning the mothers' attitudes
and their aspirations for their children, as these affect the children's status
projections and are affected by other variables, is the lack of consistent and
strong relationships, except in a few Instances. In addition to lack of evidence
of some of the expected relationships, there are indications in the'case of some
variables of influence in the opposite direction from that expected. The general
lack of significant relationships for some variables may be partly due to the age
level of the students and the consequent instability of their career thinking, as
well as the lack of salience for the mothers of serious career thinking concerning
these children, particularly when they have older children who are nearer the stage
of crucial career decisions. But some of the lack of expected relationships may
represent real subcultural and sex differences. Additional research is needed to
confirm or disconfirm the apparent differences. Meanwhile the general lack of
expected influence of the mothers' thinking on that of their children suggests
that there is plenty of room for earlier and better mother-child communication
regarding careers. It was to this end that the experimental phase of the present
Study, described in Chapters VII through X, was carried out.

There is somewhat more evidence of the mothers' aspirations influencing
the children's thinking among rural white mother-child pairs than in the two
black groupings. But the lack of an urban white sample weakens the tentative
conclusion that this is primarily racial and subcultural rather than only a
rural-urban difference among low-income groups.

Among factors thought to influence the mothers' plans for their children
and thys indirectly to influpnce in some degree the children's career thinking,
the child's t') and the family background are the only ones where such an influence

U12
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is fairly clear and consistent. While other studies have generally assumed that
the influence of IQ and family background is direct, the present study indicates
a more indirect path to the children's status projections. But the general lack
of influence of the mothers' anomia level on their plans for the .children does not
conform to theoretical expeOtations, possibly because "anomia," as defined by the
Srole Scale, may be normative in these low-income subcultures. The inconsistent
or uneven influence of the mothers' achievement values on their status projections
for their children also does not conform to previoustheory and research. If the
present sample had cut across all socioeconomic and class levels these attitudinal
variables might have performed as expected, but within the narrow social status
range of the present study they do not seem to be predictive of status projections.
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CHAPTER VI

FINDINGS FOR THE BASELINE STUDY

Paper 3...Influences on Child's Academic Motivation, Self-Concept,

and Designation of Parents as Significant Others

As shown in Paper 1 the child's academic motivation, self-concept, and
significant other influence are important variables affecting the child's status
projections. The child's educational projection is directly influenced by aca-
demic motivation; the influence of self-concept on educational projection it
mediated by academic motivation; and together self-concept and academic motiva-
tion provide the linkage for the influence of parent-child behavior on educa-
tional projection. The relatively modest direct effects of significant other
influence in the parent of the opposite sex on the child's occupational pro.
jection is also noted.

This paper is concerned with the direct effects of antecedent variables
on the child's academic motivation (AC), self-concept (SEL), and the child's
reporting that his father's (FATK) and/or mother's (MOTK) conversations con-
cerning his or her educational and occupational future has been most influential
on status projections. A brief examination of the variables upon which they are
dependent is necessary for gaining a better understanding of the processes re-
lated to the status projections of these students.

Academic Motivation

For both boys and girls the primary determinant of academic motivation (AC)
is self-concept (SEL) and to a lesser extent measured intelligence (IQ) and high
performance expectations of the mother (DM). (See Table 1). For girls the
Adition of influence of mother's loving (LV) child-rearing orientation is
supportive of previous literature which indicates that achievement motivation
has its imoetus in early affective parental behavior (Rosen and D'Andrade; 1959).
In other words, the transmission of achievement value occurs in socialization
orientations conveying a system of high parental expectations facilitated by
rewards and punishment. (See Heckhausen, 1967).

4,

The path of SELI% AC .6 ED is further noteworthy because of the rather unique
scale used to measure SEL. The fact that the scale is devoid of "achievement"
or "ability" items suggests that "self worth" (implied by the instrument) is related
to academic orientations. Ability is likewise a facilitator of such orientation,
for, as noted, 10 is also a significant antecedent of AC. This set of paths is

* * * * * * * * * * * *

Contributors: Richard R. Butler and Andrew W. Baird, Social Science Research
Center, lississippi State University, State College, Mississippi 37962
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also supportive of lcCarthy and Yancey's (1971:659) contention that an intrin-
sic relationship exists between academic orientations and self-concept whatever
the measure of the latter.

Table 3.1. Dependence of Chili's Academic Motivation (AC) on Independent Vari-
ables by Sub-Groun and Sex: Standardized Partial Regression Co-
efficients in Hundredths

Independent
Variables

Urban Black
Boys Girls

15+ - 5

-13* - 1

24** 30**

Rural Black
Boys Girls

Rural White
Boys Girls

All

Boys Girls

MED
HOC

SEL

8

- 3
35**

15*

4

26**

9

0

40**

6

0

26**

10*+ 7+

- 4 3

31** 28**
FATK 6 2 - 1 - 8 - 3 20** 0 7+
IIOTK 5 5 3 - 6 7 1 6+ 2

COM 1 22** 10+ 9 6 -11+ 7+ 8*
PU -13+ -13* 7 0 11+ - 5 3 - 5
DM 25** 6 . 6 30** 12+ 9 13** 10*+

LV 6 5 5 10 12+ 21** 7+ 12**
CHA - 9 12+ - 3 - 1 - 7 - 8 - 5 - 0
OUT - 3 5 - 2 - 8 -10 - 5 - 5 - 1

FST -4 -6 -6 -4 5 2 -1 -2
IQ 17* 5 - 2 17*+ 12* 8 11*+ 9*
ACV 0 3 -2 -13 -5 -8 -4 -4
ANO 1 5 -10 - 5 - 3 9 - 3 4

FBK -11 8 1 - 8 9 3 1 - 2

HOZ 7 4 - 6 8 1 14* 0 9*

NOH 3 9 9 6 4 3 - 2 6

WEL 7 - 6 3 - 3 6 -11 1 - 6+
10G -11 -20** - 7 - 1 1 - 0 - 6+ - 6+

** = P -,005 *+ = P .006 P .01 *= P .02 P .05 + = .06 .P P. .10

,Mile these antecedents of AC are consistent with the literature it is
interesting to note a lack of support for other variables that have been so
identified. Not only is there an absence of influence from significant others
(FATK, MOTK), family background (FBK), but also no influence from mother's
achievement ./31,Je orientations (ACV), or anomia (ANO). On the other hand the
levy; of the mother's more specific educational plans for her child does appear
to inflJence AC except for the rban girls. Among the urban groups, mother's
age seemed to depress AC. The larger size of household, interesting enough,
may Dositi,.11 affect AC at least for rural white girls.

'",eieral additional racial-residential differences are to be noted. The

relitionship o' COM to AC is most characteristic of the urban black girls and
the relationship is, in fact, negative for rural white girls. This is, perhaps,
congruent 4ith the apparent "indenendence" or "autonomy" of the urban black (OHS
that is rientioned in other papers (see Coleman, Paper 2, and Butler and Baird,

Paper 1), Other Itatistically significant differences are father's influence (FATK)

0.12
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on rural white girls'.AC and a negative relationship between a punishing mother
(PU) and urban black boys' AC, while the relationship is a positive one for the
two groups of rural boys.

Self-Concept

The significant antecedents of SEL for both boys and girls give strong
support for Coopersmith's (1967:164-234) summation of the influence of parental
behavioral orientations on the child's self-esteem (Table 2). The positive in-
fluence of LV and DPI, coupled with the negative influence of PU, confirm the idea
that parental warmth and high expectations enhance positive self-regard while
parental rejection, domination, and severe punishment depress self-regard.

There is some evidence that IQ is one of the variables affecting the boy's
self-esteem, however, this relationship is strong only for urban black boys.
Most of the influence of IQ on SEL for boys is an indiroct effect which is medi-
ated by the maternal behavior variables LV, PU, and DM.'

The only other var!able related to SEL is father's influence (FATK) for
boys.2 It is of inteAest th:t not only is mother's influence (MOTK) lacking,
but also mother's ach.evement orientations (ACV, ANO), FBK, no husband (NON),
household size (HO). and Jelf-ee status (WEL) hue little or no impact on
self-concept. This litter point iS congruent with McCarthy and Yancey's (1971)
criticisms of previous literature that emphasizes the self-defeating environment
of the disadvantaged.

1

Test of elaboration for the antecedents of SEL for boys (not shown) reveal
that a standardized partial regression value of .203 for SEL on IQ is reduced to
a value of .106 when the effects of COM, DM, PU, and LV are ROW/Med out.

-Noteworthy are the spurious correlations of FATK, MOTK with girls' SEL
and 1071 with boys' SEL. Significant correlation coefficients (not shown) are
reduced with the inclusion of COM, PU, DM, LV in the regression model.

012:4
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Table 3.2. Dependence of Child's Self-Concept (SEL) on Independent Variables
by Sub-Grouping and Su: Standardized Partial Regression Co-
efficients in Hundredths

Independent Urban Black Rural Black Rural White All

Variables Boys Girls Boys Girl:, Boys Girls Boys Girls

FATK
MOTK
COM

3

0

16*

8

9

21**

21**
2

10

- 4

- 1

- 5

12*

6

0

2

2

5

14**

2

8*

3

3

6

PU - 8 -24** -20** -25** -30** -36** -21** -29**

DM 8 18* 9 31** 13* 14* 11*+ 19**

LV 33** - 0 34** 22*+ 21**. 24** 31** 18**

CHA -8 -0 -2 2 10 -8 3 -3
OUT 3 -4 9 -3 2 -2 5 -1
FST 6 3 -6 9 -9 1 -4 4

IQ 18*. -11 7 12+ 4 - 5 10* 1

ACV -14 2 - 4 3 1 13+ - 3 8

MO - 7 3 - 1 1 4 9 - 0 4

FBK 1 2 5 -10 7 - 1 4 - 3

HOZ 1 - 1 2 - 1 -8 -15*+ -1 -6
NON - 8 -16+ 3 2 5 - 5 - 1 - 4

WEL 1 3 7 - 1 4 - 6 4 - 2

MOG . 4 7 7 1 - 9 - 1 1 - 0

** = P .005 *4. . .006 P .01 * . .02 P ,.05 + = .06 .P .10

Significant Other Influence

The only persistent antecedent for both boy's and girl's reporting
father (FATK) on mother (MOTK) as influential on their occupational and educa-
tional future is a loving (LV) maternal behavior orientation (Tables 3 and 4).
Perhaps this is indicative of the positive regard accorded parents when the
mother's behavioral orientation is pe.Aceived by the child as "affectionate,"
''concerned," and Thuoportivf,." This is to say that the "designation" of
significant other status (one who is assumed to have influence on attitudes of
another, oe assumed to he a role model) is contingent upon the quality of
parent-child interaction (see Furstenberg, 1971). It should be pointed out,

)owever, that a "designation" of significant other status does not necessarily
lead t, actual influence on another, as revealed by the weak influence of FATK
and MIK on 0CC and ED. It would appear that, for these students, the desig-
nation of lignif.cant other status 15, perhaps, more "honorific" than functional.

The findings that Cr.,.1 is an antecedent of MOTK for both males and females
is consistent with literature that indicates "participatory socialization," in
contrast with 'reuressive is conducive to parental influence,
(!tClelland, 1955; "J.nsen, 1964b; Rosen and D'Andrade, 1959). Other significant
reiatIonshirr, 04 variables with FATY and ""OTK are less simply patterned but those
for :r) in Table 3.4 perhaps deserve some comment. There is generally positive
association between 10 and MOTK for boys, while it becomes negative for girls and
seems to indicate that mothers may play a supportative role for girls but an in-

Spir,tiona1 fOln fOf ho/s. Tnis intereSt1nd cross-sex parental relationship has

ilrPid/ been noted in Paper 1. The fact that punishing (PU) behavior is positively
related to inPritions of the moth-,r, as seen in Table 3.4, shows simply that the MOTK
variable is ser;itiie to the, shoer volume of mother-child interaction.

.013(
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Table 3.3. jependence of Child's Reporting Father as Significant Other (FATK)
on Independent Variables by Sub-Group and Sex: Standardized
Partial Regression Coefficients in Hundredths

TuaTITiciC-------11Cril White All
Variables Girls Boys Girls Boys Girls Boys Girls

COM

__BOIS

3 2 9 - 8 6 13* 6 3
PU 8 6 -9 16* 5 1 0 6
OM 17+ -8 0 8 4 -9 6 -2
LV 5 14 20** 12 15* 17* 13** 14**
CHA - 3 2 8 - 3 -15* - 7 - 2 . 3
OUT -12 - 1 -4 -2 -3 -8 -4 -4
FST - 1 -11 12+ 6 6 13* 8* 2
IQ o 0 - 7 3 11- - 4 3 1

ACV - 1 5 -8 3 6 - 1 -0 -2
ANO . 7 - 1 - 8 2 - 3 5 - 5 1

FBK -11
1 12 3 - 2 5 1 3

HOZ -8 - 1 7 5 -8 3 -2
NOR -22*, -41** -22** -23** -37** -18** -27** -26**
WEL - 9 21*. - 1 - 3 6 - 6 - 1 3
MOG -12 -11 9 4 - 3 - 6 - I - 4

= P .005 - .006 P 01 , .02 P .05 += 06 P .10

Table 3.4 Dependence of Child's Reporting Mother as Significant Other(MOTK)
on Dependent
Regression

Independent Urban
Variables Boys_

Variables
Coefficients

by

in

Rural-

Boys

1

15*

Sub-Group
Hundredths

BriEk

Girls

and Sex: Standardized Partial

Black

Girls

11

2

-Rural White
Girls

All

Boys Girls

COM
PU

10 1

4

_Boys

14*

4

7

2

9*

7+

10*

2
DM - 3 -16. - 5 14 7 2 1 3
LV 35** 36" 18* 25** 13+ 14* 20** 22**
CHA 6 - 1 1 - 2 - 6 3 1 - 0
OUT 0 -2 1 -4 -3 -2 -0 -2
FST 14+ 9 6 -16* 4 10 8* 3
iO 18* -14+ - 2 -184,. 17* - 4 11* -11*
ACV 12 20* 2 7 - 2 0 3 5
ANO 9 -5 -4 7 -8 11 - 1 5
FBK - 1 - 6 11 - 3 0 7 4 1

HOZ 3 15+ 2 7
1 - 5 1 - 3

N011 0 - 3 2 / 5 - 1 12+ - 0 7

WEL l's+ 19* 2 2 5 -22** 6 - 5
MO1 7

- , -4 7 9 -2 2 0 -2

*** P .005 *. = .006 p 01 * 02 P .05 + 06 P .10
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CHAPTER VI

Paper 4...Child's IQ, Being Firstborn, Child's Perception of Mother's Behavior

Mother's Values For Her Child, and Their

Relationships With Other Variables

Introduction

The discussion in this paper will be centered on two child variables, the
child's IQ and an indicator variable.deaoting firstborn or an only child (FIT)
along with six others measuring mother-child relationships. These eight variables

Chapter V) under the assumption that they influence the aspiration and attic

are placed midway in the hypothesized causal sequence of 23 variables (Table

of the child but are in turn affected. by certain more basic family characteristics.
The position of FST in the causal ordering is not clearly defined by theory but in
the regression analysis it was blocked with IQ, antecedent to the mothers' values
for her child and subsequent to family background and the mother's anomie and
achievement values.

If a child's IQ score on the OtispLennon Mental Ability Test is inter-
preted as a measure of scholastic aptitude and of the child's current success
in acquiring academic skills necessary in a technical society, then one might
expect the score to be related directly and/or indirectly to the child's occupa-
tional and educational aspirations and expectations. A mother's plans for her
child, if she tries to make them realistic, would also take academic skills into
consideration. The meaning of the Otis-Lennon .IQ score is discussed in some
detail in Chapter IV. The authors of the Test Manual (Otis and Lennon, 1969)
state that the score can be interpreted as a predictor of academic success but
they also stress that results should not be used to curtail educational opportu-
nities of culturally disadvantaged children.

The importance of parent-child interaction, especially the climate of
mother-child relationships, in the child's development of self-regard and of
motivation for achievement is being increasingly discussed in the literature
(e.g., Coopertmith, 1967). Four of the variables in the present study which
measure certain aspects of mother-child interaction are based on the child's
description of his mother's behavior toward him. These behaviors are grouped
and labeled as Loving (LV), Demanding (DR), Punishing (PU), and Communication
(COM). Two variables are based on the mother's choice of characteristics de-
sired in her child which are reflected in the factors labeled outgoing (OUT) and
character (CHA). The influence of these variables on the child's self-concept
(SEL) and on his academic motivation (AC) will be of particular interest.

* * * *

Contributors: Lois Southworth, Zoe Albert, Arthur Gravatt, Department of Child
Development and Family Relationships, University of Tennessee, Knoxville. 37916
Charles H. Proctor, Department of Statistics, North Carolira State University,
Raleigh, N. C. 27607
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to the requirements for success in certain types of jobs and in pursuing higher
education. There are probably reciprocal relationships here; high expectations
on the part of the muther may encourage better academic performance on the part
of the child while low expectations may have the opposite effect. These possi-
bilities have also been discussed in Paper 2.

Another set of variables.which shows significant dependence on IQ is the
group describing the mother's behavior as perceived by the child. For boys
there is a strong positive relationship between IQ and loving behavior of the
mother (LV) and a strong negative relationship between IQ and mothers' punishing
behavior (PU) Also, high IQ scores tend to be associated with high scores on
the variable measuring mother's cAmunication with her child (COM) for both boys
and girls, but especially for girls. In order to interpret these associations,
it may be helpful to discuss in more detail what is being measured by the four
variables LV, PU, OM and COM.

Table 4.1. Influence of Child's Men 14 Other Variables: Standardized Partial
Regression Coefficients in Hundredths

Variables All Urban Black Rural Black Rural White
Dep. Indep. Boys Girls Boys Girls Boys Girls Boys Girls

0CC IQ 7 2 17+ 20* 6 2 2 -6
ED 16** 11* 18* 13 2. 14+ 20** 9

AC 11*+ 9* 17* 5 - 2 17*+ 12* 8

MED 18** 15** 20*+ 17* 13+ 16* 14* 8
MOC 14** 23** 26**--34**- 9- 16*-- 15*-- 20111*-

SEL 10* 1 18*+ -11 7 12+ 4 - 5

FATK 3 1 8 0 - 7 3 11+ - 4
MOTK 11* -11* 18* -14+ - 2 -18*+ 17* - 4*

COM 19** 25** 13 30** 7 14+ 25** 19*+
PU -17** - 7 - 7 8 -20** - 7 -18*+ -11
DM -4 -4 4 3 -8 -8 -3 -9
LV 15** 7 18* 9 11+ - 6 13+ 12+

CHA 4 9+ - 2 18* - 1 14* 11+ - 1

OUT 0 4 15+ - 3 - 5 - 4 -6 9

Significance letels: ** .005 or less, *+ .01 to .006, * a .05 to .02,
+ .10 to .06

The first three measures of mother-child relationships--Loving, Demanding,
and Punishing--were derived from the child's responses about his mother on the
45-item Bronfenbrenner Parent Behavior Questionnaire. The fourth measure of
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maternal behavior, Communication, was the child's score on a scale of five items
dealing with the amount of verbalization and type of decision making between
mother and child. The items in each category are listed below. The possible
responses to most of the items were: Always, Most of the Time, Sometimes, Hardly
Ever, Never. (See Appendix A.)

Loving) I can talk to her about anything. She is happy to be with me.
She makes me feel good and helps me when I have troubles. She says nice things
about me to other people. She says nice things to me when I do something good.
She teaches me things that I want to learn. She goes on pleasant walks and trips
with me. She wants me to run errands or do favors for her. She helps me with

my hobbies or things I like to do. She enjoys talking with me. She wants me
to keep my own things in good order. She helps me with my school work when I
do not understand something. She wants me to help around the house or yard.

Demanding) When I go someplace for the first time, she comes with me to
mike sure every-thing goes well. She says that I have to get her permission
first when I want to go somewhere or play with my friends. She makes me work
hard on everything I do. She is fair when she punishes me. She seems to be
upset and unhappy when I do not behave myself. She worries and is afraid that
I cannot take care of myself. She wants to know exactly how I spend my money
when I want to buy some little thing for myself. She tells me that I have to
do better than other children. When I have to do something for her she explains
why. She makes me feel ashamed when I am bad. She tells me I can't roam or
wander around because something might happen to me. She tells me exactly when
I should be home. When she punishes me, she explains why. She tells me, "I
don't want to have anything more to do with you ", when I do not behave myself.

Punishing: She punishes me by sending me out of the room. She tellS me

that other children behave better than I do. She slaps me. She punishesJie

by making me do extra work. She punishes me by not letting me play with other
children. She pesters me and keeps telling me to do things. She spanks or
hits me. She punishes me by not letting me do things I really enjoy. She

punishes me by sending me to bed early. She tells me I am bad and yells at me.
She sags she will spank or hit me if I am bad. She punishes me by taking my
favorite things away.

Communication: When she punishes me, she tells me whit if I don't know.

When She decides things or makes rules for me, she tells my wile When I do
something she doesn't like, she talks to me and explains or reasons with me,
instead of punishing me. Does she let you decide things for yourself more
than she did a year or two ago? How are most things decided between you and
your mother?

Siegelman (1965) described the factors of Loving, Demanding, and Punish-
ment as follows:

Factor I, labeled "Loving", depicts a parent who is readily available
for counsel, support, and assistance. This parent enjoys being with
his child, oraises him, is affectionate, concerned, and has confi- .

dence in him.

Factor II, "Punishment," shows the greatest amount of consistency
on the scale factor loadings. This factor characterizes a parent
who often uses physical and non-physical punishment with little

013
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concern for the feelings and needs of his child and frequently for
no apparent reason. Although rejection or hostility by the parent
is not explicitly noted in the items, it is strongly suggested.

A controlling, demanding, protecting., and intrusive parent is
depicted in Factor III, "Demanding. This parent insists on high
achievement, explains to his child why he must be punished when
such discipline is necessary, and becomes emotionally upset and
distant when the child misbehaves (p. 168).

The Communication items were modified from questions used by Elder (19821
with older students. He labeled the items "Independence Training" because he
felt that the more a mother explains, reasons, and talks about decisions with
her child, the more likely it is that the child is being prepared for responsi'
bilities of independent adult life. Some investigators use the phrase Inde-
pendence Training with different, connotations so the acronym COM is used in
this study to stress the element of explanations and verbalizations since four
of the five items deal with this aspect of the mother's behavior. One reason
for including the five-item COM variable was to ascertain its relationship to
the Bronfenbrenner variables.

It is clear from an examination of the individual items making up these
four scales that there are similarities in some of these measures. Table 4,2
lists the partial correlation coefficients between pairs of the variables after
adjustment for 11 background variables. Loving. and Demanding, Loving and
Communication, Demanding snd Punishing, and Demandincend Communication are
strongly and positively related pairs of variables. Loving and Punishing, how-
ever, are significantly related in the positive direction In only one group
(rural black boys), while Punishing and Communication are significantly related
in the positive direction in no group. The positive relationships between
Loving and Odmanding and between Punishment and Demanding are not unexpected
from a psychological standpoint and from study of the items making up these
factors.

Table 4.2. Partial Correlation Coefficients
Perception of Mother's Behavior

All Urban Black
Variables Boys Girls Boys Girls

LV and DM .62** .56** .55** .56**

LV and PU .06 -.06+ -.02 -.16*

LV and COM .41** .39** .46** .38**

DM and PU .36** .22** .35** .10

DM and COM .33** .35** .33** .25**

PU and COM .04 -.05. .02 -.03

for Variables Measuring Child'a

Rural Black Rural White
Boys OW, Boys -1441

.48** .64** .51** .47**

.15* .03 .01 -.12*

.37** .42** .43** .38**

.43** .29** .30** .22**

.32** .43** .36** .31**

.06 .00 .03 -.13*

Significance levels: ** .005 or less, *+ .01 to .006, .* .05 to .02,
.10 to .06

/a Adjusted for CHA, OUT, FST, tat ACV, ANO, FBK, HOZ, NOH, WEL, MOO
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The overall preponderance of positive correlation coefficients shows either
that mothers wno are active in one area tend to be active in all or it may arise
from a response set or response bias by the children. It is likely that both
phenomena occur. The only variable with low or possibly negative association Is
punishing, and it is tied into the cluster of LV, DM and COM by way of DM. That
is, punishing and demanding behaviors tend to occur together or to be absent
together, whereas punishing behavior is not affected or is even less when the
other two types (LV and COM) are at higher levels.

This link between PU and DM is notably less for girls than for boys in all
sub-cultures. In general the isolation of punishing behavior from the other
three is more extreme for girls than for boys. This suggests the presence of a
cultural norm to the effect that punishment for girls excludes loving behavior,
while boys may perceive loving behavior as well as punishing behavior from the
mother. Table 2 of Chapter V shows that girls tend to report slightly higher
levels of all types of mother's behavior except for punishing. This finding is
remarkably consistent over the three study sub-groups.

In general, the pattern of interrelationships among the four variables
shown in Table 4.2 is almost identical for the three sub-cultures. This finding
was also reinforced by factor analyses carried out on the individual items which
showed that the same four variables (LV, DM, PU, and COM) appeared as factors in
all sub-cultures. It suggests that we are dealing with four fundamental dimensions
of mother's behavior as seen by the child, in that they seem to be universals
even for these quite distinctive families (obviously non-upper middle class,
American families).

Likewise, the data in Table 4.1 on the influence of IQ these four variables
show fairly consistent sub-cultural similarities. The child who has lower IQ
reports also a lesser degree of mother's communications and of loving behavior
but a hiver degree of punishing behavior. This punishment regime is more pro-
nounced for the lower I0 boys than for girls and also is associated with IQ
somewhat more in the rural areas than the city, although these latter differences
do not attain statistical sinnificance.

While it may be true that 10 level tends to increase, all things being
equal, under a climate ofv,lzying behavior, it is also strongly suggested that
Children who function at WQ level thereby get more loving behavior and avoid
punishment. :t is logical that a mother might spend more time explaining her
behavior when the child has a higher IQ. Whether in fact mothers do behave in
the w?r; tneir oforing say they do is still a moot point but the children
themselves seem to perceive their mothers as reacting negatively to low IQ.

There ;s some evidencp that 10 is also one of the factors contributing to
a boy's self-esteem (SEA.) although the direct relationship is strong only for
urban black bori. Since self-esteem depends strongly on all four maternal -

behaei 1') does thereby have an indirect effect on self-esteem.
All of tin; sa/s that children who have the abilities captured in the
10 score tend to realize that they do have Such abilities.

'11"eren:e arises with the effect of IQ on reports of talking with
lwit c.shirt lob or schooling. Whereas boys with higher IQ report more

talk with tnoir mothers, girls with higher 10 report fewer. Possibly when the boy
has 11)ility the mother encourages talking about his career future, but

flid/ r1r, t UP t:r,Ae for 4 rqr i)nt girl. There, may not be enough money to send

013E
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her to school or not enough interest in a career for her daughter to encourage
the mother to talk with her. On the other hand if the daughter has low ability,
the mother may feel a disinclination to discuss a career. Of course, we do not
know the content of the actual discussions so we should perhaps limit the infer-
ences even more.

Table 4.3 lists the standardized regression coefficients of-IQ on the five
family status. variables and on the two mother's attitudinal measures, anomia and
achievement values. The values of 114, the square of the multiple correlation
coefficient, indicate that these seven variables account for a significant amount
of the variation of IQ scores for all groups except the urban black girls. This
is due in large part to the dependence of IQ on the composite family background
variable (FBK), a measure of relative status in the context of a low socioeconomic
level of living for all families. This family background variable includes
parents' educational and occupational status along with several other measures
and in these generally low-income sub-cultures, it may be an indication of how
closely the family environment is approaching middle-class status. Table 4.3 also
shows that mothers with high achievement values (ACV) and low anomie (ANO) tend
to have children with high IQ scores.

Table 4.3. Dependence of IQ on Seven Variables: Standardized Partial RegressiOn
Coefficients in Hundredths.

Variables All Urban Black Rural Black Rural White
Dep. Indep. Boys . Girls Boys Girls Boys Girls Boys Girls

IQ ACV 90 13** 2 16 6 32** 15* 5
ANO - 8* - 2 -11 - 1 -14 5 - 5 - 3
FBK 24** 23** 29** 1 19*+ 17* 25** 40**

HOZ - 5 -"I*** 0 - 8 - 2 - 7 -12* -12*
NOH - 2 - 2 - 6 -11 1 0 - 1 2
WEL - 2 - 3 -16* 2 7 - 8 2 0
MOG 4 1 11 5 1 0 3 0

R2 .131** .152** .184** .045 .086** .163** .180** .251**

iii=0/.
Significance levels: ** = .005 or Tess, *+ 2.01 to .006, * .05 to .02,

+ s .10 to .06

.

In terms of the nature-nurture controversy or the task of separating genetic
effects on IQ from the environmental effects these data are not very useful. The
'act that ACV and ANO do show some effects on IQ even after adjustment for schools,
which removes race and residence differences, and after adjustment for FBK does
argue for the influence of environment. That is, mothers who hold certain attitudes
seem to be able to influence their offspring's IQ.

Among the variables based on household characteristics in Table 4.3, larger
household site (HOZ), and being on welfare (WEL) tend to be associated with lower
10 scores for some groups, but the relationships are not strong nor consistent over
all subcuitures.
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elationsnos of Firstborn Variable with Other Variables

The variaole concerning the ordinal position of the child (rST) was scored
one if the child was an only child or the oldest and zero otherwise. The position
of FST in the causal ordering is not clearly defined by theory, but in the re-
gression analyses it was blncked with IQ, antecedent to the mother's values for
her child and subsequent to family background and the mother's anomia and achieve-
ment values.

Table 4,4 shows the standardized partial regression coefficients of 14
variables in their dependence on FST. Significant relationships are sparse.
Firstborn boys tend to report more talks with parents about plans than other
children while firstborn girls and their mothers have higher career plans. Among
the sub-cultures, rural black boys show positive relationships between FST and
OCC, MED, and MC,,. Rural white girls show significant positive effects of FST
on 0CC and FATK. Negative relationships for rural black girls between FST and
MOTK and the maternal-behavior variables of Loving and Demanding may indicate a
difference in mother-daughter interaction for this group of firstborn children,
particularly in contrast to the urban black girls.

Table 4.5 shows the dependence of the firstborn variable on seven background
variables. The regression coefficients of FST on household size and mother's age
are significant and negative as expected. The partial correlation coefficients
between IQ and FST, after controlling for the seven background variables, are not
significant.

'Table 4.4. Influence of FST on Fourteen Other Variables: Standardized Partial
Regression Coefficients in Hundredths

Variable-, All Urban Black Rural Black Rural White
Boys GirlsDep. Irdep. Boys Girls Boys Girls

OCC

ED

AC

MED

SEL

F A7K

10'.
. _...

rnpi
-.4.),

?,11

/

' ')

FST

ICIrct?

6

. 1

4

5

9*

-5
- 2

5

- 9

-5

-2 -4 -6

8*

5

3

11

8

A

-',4-

8*

- 1

3

7
,

.. ,,

ki

4 6 3

1
2

3

- 1

14+

-11

9

1

- :?

- i

-4

4

- 1

. q05 lr

-5
16*

1

-3

9

-6

13

8

13

10

- 4

15+

'ass, 4'.

.1f) to .n6
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15* 3

8 -6

-6 -4

17* 2

13* 5

- 6 9

12+ -6
6 -16*

-2 -9
- 4 - 6

3 -19*+
1 -16*

0 2

n -3
. .0 to .00C * - .05 to.-6727

Boys Girls

3 24**
-4 -6

5 2

- 8 - 6
- 4 7

- 9 1

6 13*

4 10

2 0

3 - 4

3 2

-4 -3

- 6 11

- 1 -9
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Table 4.5. Dependence of FST on Seven Other Variables: Standardized Partial
Regression Coefficients in Hundredths

s,

Variables All Urban Black Rural Black
Dep. Indep. Boys Girls Boys Girls Boys Girls

FST ACV - 9* - 8 6 - 4 -12 -11

ANO 2 -2 19* -6 .4 -4
FBK - 1 - 3 - 6 - 8 - 1 0

HOZ -45** -42** -45** -42** -40** -36**
NOH - 5 -10*+ -13+ - 7 3 - 9
WEL - 4 1 - 2 4 -12+ 10
MOG -28** -29** -16* -25** -28** -30**

R2 .242** .206** .244** .231** .253** .183**

Partial Corr.
IQ and FST -.02 .03 -.00 .10 -1.0 -.11+

Rural White
Boys Girls

-13* - 7

-3 2

- 1 - 3

-45** -39**
- 6 -11

1 - 5
-35** -31**

.01 .09

Significance levels: '** .005 or less, *+ .01 to .006, * .05 to .02,

+ .10 to .06

Relationships of MaternalBehavior.Variables with Other Variables

The effects of the three Bronfenbrenner variables and the. Communication
variable on the child's and mother's educational and occupational status prik
jections and on the child's academic motivation, self-concept, and reports of
talking with parents about plans are shown in Table 4.6. The most striking re-
sults of these regression analyses are the strong positive effects of loving and
demanding and the strong negative, effect of punishing on the child's self-concept

(SEL). The relationships are significant for both boys and girls and for most
of the subgroups. The communication-with-mother variable is also positively re-
lated to self-concept for some groups although results are not as strong nor con-
sistent as with loving and demanding. This may be due in part to the strong
intercorrelations among these three variables.

Another variable which is dependent on some of the maternal behavior
variables is the academic motivation of the child (AC). The variables loving,
demanding, and communication are positively related to academic motivation for
both boys and girls. Patterns vary in the subgroups but each shows a significant
relationship between AC and some aspect of mother-child interaction as perceived
by the child.
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Table 4,6, Influence of Loving, Demanding, Punfshing and Communication Variables
on Eight Variables: Standardized Partial Regression. Coefficients in
Hundredths

Variables All Urban Black
Dep. Indep. Boys Girls Boys Girls

0CC COM 3 6 0 7

ED - 4 7+ 12 5

AC 7+ 8* 1 22**
MED -1 -6 -8 -8
MOC 1 1 - 1 8

SEL 8* 6 16* 21*+
FATK 6 3 3 - 2

MOTK 9* 10* 10 11

0CC PU - 2 1 13 0
ED 2 - 6 0 2

AC 3 - 5 -13+ -13*
MED 3 -1 9 -4
MOC - 7+ - 1 - 6 3

SEL -21** -29** - 8 -24**
FATK 0 6 8 6

MOTK 7+ 2 7 2

0CC DM 8+ 0 - ? - 3
ED 4 2 1 2

AC 13** 100+ 25** 6
MED - 6 - 6 - 8 12
MOC 2 0 - 7 - 9
SEL 110+ 19** 8 18*
FATK 6 - 2 17+ . 8

MOTK 1 3 - 3 -16+

0CC LV 2 -1 9 1

ED 5 - 5 -14 - 4
AC 7+ 12** 6 5

MED 2 1 1 5 -14
MOC 3 4 10 - 5
SEL 31** 18** 33** 0
FATK 13** 14** 5 14

MOTK 20** 22** 35** 36**

Rural Black
Boys Girls

Rural White
Boys Girls

- 5

1

10

10

13+

-160+
3

0

10+ 9 6 -11+
1 -8 1 -3
3 - 7 1' 1

10 - 5 0 5

9 - 8 6 13*

1 1 14* 7

-10
0

7

-2
- 4

-20**
- 9

15*

17*

3

6

-10
- 2

9

0

- 5

8

17*

5

0

10

9

- 4
0

-2
- 7

-25**

- 3

1

11+

2

- 5

-30**

- 6
-11+
- 5

0

0'
-36**

16* 5 1

4 4 - 2

- 6 8 '8

11 7 2.

30** 12+ 9

- 6 - 1 -14*
4 13+ 6

31** 13* 14*
8 4 - 9

'14 7 2

-6 -6 - 1
-13 7 - 6

10 12+ 21**
5 - 2 5

8 - 5 5

34** 220+
200+ 12

18* 25**

27** 24**
15* 17*

13+ 14*

Significance levels: " 2 .005 or less, 0+ = .01 to .006, * = .05 to .02,
+ = .10 to .06
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As a group, the four variables LV, DM, PU and COM account for a large
proportion of the total sum of squares due to the regression of SEL on the 17
variables in Blocks V through X and of AC on the 20 variables in Blocks III
through X. The percentages are given in Table 4.7. For example, for all boys,
78% of the sum of squares due to the regression of SEL on the 17 variables from
MOG through FATK in the causal sequence can be attributed to LV, DM, PU, and COM.

Table 4.7. Percent of Total Regression Sum of Squares for Self-Concept and
Academic Motivation Due to Loving, Demanding, Punishing, and
Communication

...Dependent

Variable
All

Boys Girls
Urban Black
Boys Girls

Rural Black
Boys Girls

Rural White
Boys Girls

SEL 78.0 87.3 64.9 62.0 71.1 90.7 69.9 73.7

AC 48.5 58.2 48.5 59.7 43.3 61.5 42.2 48.4

Children who rate their mothers high on the loving scale report more talks
with mother (MOTK) and with father (FATK) about job and school plans. There
are also significant relationships between the communication variable and MOTK.

The four variables measuring mother's behavior show little direct effect
on the child's occupational and educational plans (0CC and ED) nor on the mother's
occupational and educational plans for the child (MOC and MED). Their effects
are indirect through their strong relationships with SEL, AC, MOTK and FATK.
The point was made in Paper 1 that, because of the lack of evidence of direct
effect, tnese characteristics of the mother's behavior may in reality not be so
important in fixing their children's status projections. Another viewpoint
holds that 0CC and ED are far from perfect indicators of a child's status pro-
jections agl perhaps SEL and AC contain valuable components of status striving
themselves, even if they are not stated in the concrete terms of years of school.
ing or levels of job prestige. Under this view one can recommend that mothers
apply liberal doses of loving and even demanding with frequent communicating at
a reasoning and rational level of discourse, but go cautious with punishing, if
they want their children to have high self esteem and to be academically motivated.

Examination of Table 4.8, showing the dependence of Loving, Demanding,
Punishing and Communication on the eleven preceding variables in the causal model,
does not reveal 'many clear-cut patterns of relationships. Boy's with higher IQ
scores tend to rate their mothers high on the Loving scale and low on the Punish-
ing scale, while the effect o'f IQ on Communication is strong and positive for both
boys and girls. Boys' mothers with high achievement values also tend to be per-
ceived as more Loving.

It is not surprising to find that, for boys at least, Communication de-
creases as household site increases, but an inverse relationship between Family
Background and Communication is harder to explain. Absence of the husband in the
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Table 4.8. Dependence of Communication, Punishing, Demanding, and Loving on 11
Other Variables: Standardized Partial Regression Coefficients in
Hundredths

Variables All Urban Black Rural Black Rural White
Girls

-9
-8

0

19*+
5

4
7

- 9

58
8

Dep. Indep. Boys Girls Boys Girls Boys Girls Boys

COM CHA 4 -3 6 3 3 -4 4
OUT 1i *+ - 2 21* 6 7 -6 8
FST - 1 1 - 5 13 2 -9 2
IQ 19** 25** 13 30** 7 14+ 25**
ACV 7 ). 10 4 11 5
ANO 0 1 -2 6 -6 1 5
FBK -15** - 2 . 4 4 -16* 5 -16*
HOZ -18** - 5 -20* -1 -20*+ 4 -11
NOH -3 -5 -4 -19* 4 3 -2
WEL 5 1 '1 10 7 6 6
MC3 - 6 6 -13+ 10 -6 =1 4
R2 . .064** .060** .095 ,168 *+ .058 .040 . .078*

PU 'CHA 2 12*+ 10 12 5 7 . 2
OUT 7 13** 19* 12 3 12+ 3
FST 3 -2 16+ 8 -4 -6 3
IQ -17** - 7 - 7 8 -20** 7 -18*+
ACV -3 1 - 1 1 - 3 - 6 0
ANO - 3 5 -13 3 2 7 1

rBK 1 1 1 12 -12 4 15*
HuZ 7 9* 20* 201' -11 1 18*+
NON 8+ 1 1 6 10 2' 11+
WEL -4 0 0 -4 5 3 -2
MOG - 5 - 9* 4 -15+ - 8 -10 9

R2
.036*+ .039*+ .077 .105+ .099* .035 .084*

OM CHA 2 - 1 5 0 6 - 2 5
OUT 3 8+ 8 6 0 12 1

FST 2 - 3 3 13 3 -19*+ 3
10 -4 -4 4 3 -8 -8 3
ACV 9+ 6 - 1 0 10 11 12+
ANO 2 3 -10 - 3 2 9 10
FBI( - 4 - 2 1 - 3 3 - 1 - 9
HOZ - 7 2 -15+ 9 - 8 4 4
NOH 7+ - 3 - 3 - 8 13+ 0 11+
WEL - 2 8* 10 13 -.4 0 - 7
VG - 74 -4 -8 7 5 7 -18**

.024 .019 .055 .045 .043 .060 .070*

.086*+

15*
14*
-4
-11

5

2

- 1

12+
- 32

5

.060+

0

4
2

-9
5

4

3

4

1

14*

- 7

.034

0144



Table 4.8. Continued.

Variables All
Dep. Indep. Boys Girls

LV CHA -4 -6
OUT - 1 4
FST - 4 - 4
IQ 15** 7

ACV 15*+ 1

ANO .6 -2
FBK - 9+ 2
HOZ - 8+ - 7
NOH 2 - 5
WEL -1 4

MOG - 3 - 2

R2 .035* .021

-137-

Urban slack Rural Black Rural White
Boys

-2
0

- 9

18*
10

-4
2

-18*
5

7

- 7

.-86

Girls Boys Girls Boys Girls

-3 -9 -2 1 -11
2 - 5 4 1 3
10 1 -16* - 4 - 3
9 11+ - 6 13+ 12+

-16 19* 8 12 12
-4 13 9 8 -6
6 - 3 4 -15* - 8

-10 - 6 -11 0 - 2
-12 3 -10 7 3

7 -1 4 -5 1

16* 8 -10 -12+ - 5

.083 .048 .043 .048 .058

Significance levels: ** .005 or less, *+ .01 to .006, * .05 to .02,
+ .10 to .06

family increases punishing behavior of mothers of boys, while a larger number of
persons in the household has a similar effect on mothers of girls. It seems
plausible to expect a mother who favors an outgoing child to be rated high on
Communication with her child; this is true for all boys and(especially for urban
black males. Reasons for the strong positive relationships between a mother
favoring an outgoing child (OUT) or a child with character (CHA) and the Punish-
ing variable for girls are not clear.

Characteristics Which Mothers Value in Children

Another aspect of the mother-child relationship is shown by the mother's
view of the ideal child, as expressed by hey' choice of traits which she consi-
ders most desirable. Responses of the mother to certain items of Kohn's
Parental Values scale were combined for scores on the two variables labeled OUT
for "mother values outgoing child" and CHA for "mother values child with character".
As commented on in Chapter V, scores on these two scales are negatively correlated
with each other and with scores on a third scale labeled polish (POL, mother values
child with polish) which was not used in the final regression analysis. Traits
valued by the mother that made up the variable labeled CHA were: Tries hard to
succeed; is able to defend self; has self-control; is honest; is dependable. Traits
that made up the variable labeled OUT were: Gets along well with other children;
is affectionate; is happy, is considerate of others; Is interested in why and how
things happen.
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The standaruiz partial relression coefficients of twelve variables on

OUT and CHA are shown In Table 4.9. It is of interest that mothers who favor
outgoing children as well as ::others who favor children with character tend to
have children with niqh occupational aspirations-expectations (0CC). For mother-

daughter pairs, high scares on either CUT ar ClA tend to be associated with high
Punishing scores. Mothe -son pairs show strong positive associations between
OUT and the Communication variable (COM) and between CHA and mother's educational
plans for the child (MED).

Table 4,9. Influence of Mother's Values on Twelve Other Variables: Standardized
Partial "egression Coefficients in Hundredths

Variables All

Dep. Indep. boys

.

Urban Black Rural Black

Girls Boys Girls Boys Girls

Rural White

.Boys Girls

0CC CHA 13** 8+ 12 4 15* 17* 10 0

ED 5 -1 -2 -16+ 7 7 8 -1
AC -5 0 -9 12+ -3 -1 -7 -8
ME) 12** '5 9 13+ 9 3 12+ 1

MOC 0 5 - 1 - 3 4 10 - 5 6

SEL 3 - 3 - 8 0 - 2 2 10 -8
FATK - 2 - 3 - 8 2 8 - 3 -15* - 7

MOTK 1 0 6 -1 1 -2 -6 3

COM 4 -3 6 3 3 -4 4 - 9

PU 2 12** 10 12 - 5 7 - 2 15*

OM 2 - 1 5 0 - 6 - 2 5 0

LV - 4 - 6 - 2 - 3 - 9 - 2 1 -11

0CC OUT 13** 9* 18+ 7 15* 15* 8 5

ED 5 2 - 4 -10 - 3 5 11+ 4
AC - 5 - 2 - 3 5 - 2 - 8 -10+ - 5
1ED 5 1 17+ - 1 1 4 - 1 - 3
moC 4 ,

L 2 - 3 4 5 4 1

SEL 5 - 1 3 -4 9 -3 2 -2
FATK -4 -4 -12 -1 -4 -2 -3 -8
MOTK 0 -2 0 -2 1 -4 -3 -2
'COM 1Yr+ - 2 21* 6 7 - 6 8 - 8
PIS 7 13** 19* 12 3 12+ - 3 14*
Dm 3 ,

'co. 8 6 0 12 1 4

LI - 1 4 0 2 - 5 4 1 3.

Siinigicahce loiel:: ** . .005 r)e less, *+ .01 to .006, * = .05 to .02,
t') .06

TaJlp i.1 the standardized partial regression coefficients of both
OUT and ALA nr *,nn rirp va,iables nrecedino them in the causal sequence as well
4; pap-till rInerolitv)h r:.0P"ICiehtS and coeficiehts of determination. The small
4A1UPS D' 'hat r.!lationshipl are not strong. Family Background has a
nositi/0 9ffnct nn ni;7 f9r .hc! eAral whitk. mothers. High achievement values scores
(AC!, oc mot,horl 1W%iltPd with A de;ire for children w4th character for
the r,,Jr31 lroi7)1 but wItr) 'Insiee for outgoing children for the ! mothers of
rural hla,k. 1lr1;.
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Table 4.10. Dependence of Mother's Values for Child on Nine Other Variables:
Standardized Partial Regression Coefficients in Hundredths

Variables All Urban Black Rural Black Rural White
Dep. Indep. Boys Girls Boys Girls Boys Girls Boys Girls

CHA FST 0 4 9 -.4 0 2 - 6 11

IQ 4 9+ - 2 18* - 1 14* 11+ - 1

ACV 17** 11* 8 -1 10 3 23** 19*+
ANO 8+ - 1 11 -13 - 3 -14+ 8 12+
FBK 1 -6 5 6 12 - 1 - 7 -12
HOZ 1 11* 7 4 - 2 18*+ 0 3
NOH 1 8+ - 3 20* 7 4 -2 5
WEL -1 -2 - 4 -12 - 2 1 1 1

MOG 9* 2 1 0 23** 2 2 2

R2 .028* .023+ .027 .082 .067+ .067+ .057+ .040

OUT FST -3 -1 -6 15+ 0 -3 -1 -9
IQ 0 4 15+ - 3 - 5 - 4 -6 9
ACV - 3 11* - 2 14 - 2 27*+ 0 0
ANO -11* - 4 -17+ 7 - 2 - 3 - 8 -11
FBK 12*+ 14** 8 7 - 5 1 21** 24**
HOZ 3 -3 1 6 1 -4 4 -.4
NOH 3 - 8+ 14+ -16+ -14* - 8 7 - 6
WEL 2 6 3 3 14* 14* - 2 3
MOG -. 3 4 2 3 - 6 1 - 6 5

R
2

.028* .057** .097* .059 .034 .066+ .063* .122**

Partial Corr. -.49** -.47** -.48** -.43** -.33** -.41** -.60** -.52**
CHA and OUT

Significance levels: ** .005 or less, *+ .01 to .006, * a .05 to .02,
+ se .10 to .06

Summary

One of the important results of this study of 1,412 mother-child pairs is
the demonstration of a strong relationship between the child's perception of his
mother's behavior toward him and the child's self regard. The positive influence
of loving and demanding and the negative influence of punishing on self-concept
are evident for both boys and girls. Degree of communication between mother
dmd child plays a lesser role. There.is also some direct effect of mother's
bLnavior on the academic motivation of the child as well as indirect effects
through the strong relationship with his self-concept. Although it seems evident
that a punishing non-demanding and non-loving mother will depress self-esteem
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of her offspring, it is possible that children who have high self-esteem may
just perceive any of their mothers' behavior as loving and demanding but not
as punishing.

The fact that the two variables describing the mother's image of the
ideal child, outgoing and having character, are positively related to the child's
occupational status projections provides .!urther evidence of the mother's influence
on the child. Relationships between these two variables and certain of the
mother's behavioral variables suggest that the mother's behavior to her child may
be affected by her ideals for the child.

There is some evidence that firstborn children and their mothers have higher
occupational status projections than other groups. There are also significant re-
lationships between being firstborn and reports of talking to mother and father
about plans.

Although the relationships discussed in this paper differ in strength and
detail among subgroups, the general patterns for boys and for girls are con-
sistent. The results of this study show that mother's behavior as perceived by
the child affects the child's self-concept, academic motivation, and talking to
mother or father about plans for the future and is in turn influenced by the
mother's values, the child's academic ability, and to some extent by family
structural variables. The academic ability (IQ) of the child is related to a
number of the variables, but of particular interest are the strong relationships
with educational projections of the child and with both educational and occupa-
tional projections of the mother for the child.
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CHAPTER VI

FINDINGS FOR THE BASELINE STUDY

Paper 5...Status Characteristics of the Mother and the Household

as They Affect Other Variables

Since all the households in the study have relatively low income, there
is less variation on.socio-economic and demographic variables than would be
the case if a cross-section of the population had been studied. But in an
economically homogeneous sample these variables become even more important in
the search for explanations of attitudes and behavior. This paper will examine
five such variables--FBK, HOZ, NOH, WEL and NOG (see Appendix C) in their
effect on other study variables. Because they are interrelated, it is diffi-
cult to separate the effect of one of these variables from the others, even
when using partial regression coefficients as in this study. For example,
FBK is negatively related to WEL and MOG; that is, households receiving wel-
fare income and with older mothers tend to have lower socio-economic status
scores. Also, households without husbands are more likely to receive welfare
income and to have fewer members than others.

Family Background

The regression analysis of these status characteristics as independent
variables shows perhaps less direct influence of them on the main dependent
variables and the other variables in the casual chain than might be expected
from previous studies. Family background scores, however, rather strongly in-
fluence the mothers' educational projections for their children, particularly
for girls and for rural white boys (Table 1.1). Family background also in-
fluences their occupational projections for sons but does not show a. similar
influence on occupational projections for daughters, probably because of the
narrovrange of occupations the mothers forsee for daughters. There also
appears to be a direct influence of family background score in the educational
projections of urban black girls, but not on the children's projections In the
other groups. These influences of family background seem to be consistent with
the often-noted tendency toward inter-generational transmission of socio-eco-
nomic status, even in such an open-class and achievement-oriented society as
the United States. The lack of much direct influence of family background on
the children's projections is probably a function of the uniformly high level
of these projections, which is in keeping with other recent research showing
that high aspirations characterize all class, ethnic, and social categories
(Chapter II).

* * * * * * * * * * * *

Contributor: A. Lee Coleman, Department of Sociology, University of Kentucky,
Lexington, Kentucky 40506
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TABLE 5.1--Influence of Family Background on Other Variables

. Standardized Partial Regresilon Coefficients, in Hundredths, Showing Effects of
FBK on All Variables Subsequent to It in the Causal Chain, by Subculture and Sex

Dependent All Urban Black Rural Black Rural White
Variable Boys Girls Boys Girls Boys Girls Boys Girls

0CC
ED

AC

MOC
MED

SEL
MOCK
FATK
LV

DM

PU

COM
OUT

CHA
FST

IQ

1 8+ -4 15+ -2 5 9
, 13** 0 32** 4 9 6
1 -2 -11 8 1 -8 9

22** 5 10 3 21** 7 25**
23** 32** 6 32** 16* 34** 35**
5 -3 1 2 5 -10 7

4 1 -1 -6 11 -3 0
1 3 -11 1 12+ -3 -2
-9+ 2 2 6 -3 4 -15*
-4 -2 1 -3 3 -1 -9

1 1 1 1.2 -12 4 15*
-15*+ -2 -4 -4 -16* -5 -16*
12*+ 14** 8 7 -5 1 21**

1 -6 5 6 12 -1 -7
..1 -3 -6 -8 -1 0 .i

24** 23** 29** 1 19*+ 17* 25**

4
3
3

5
33**
-1

7

5
-8
3

-1

7

24**
-12

-3
40**

Significance levels: ** .005 or less, *+ .01 to .006, * .05 to .02, + .10 to .06
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Family background also appears to influence the IQ scores of the child-
ren, except in the case of urban black girls. This topic is discussed in
Paper 4, It influences the extent to which rural white mothers say they want
"outgoing" children, but does not have such an effect on black mothers. Among
rural white mothers, in fact, there is a tendency for the mother's image of
the ideal child to shift from emphasis on character to an emphasis on getting
along with others (being outgoing) as family background scores rise. Sur-
prisingly, a rise in family background appears to negatively influence the

mother's communication with sons, as they perceive it, but has little such
effect on daughters.

Household Size

Household size does not show (Table 5.2) an independent, across-the-
board influence on any variable, other than the expected tendency for small
households to have more first or only children. There is a fairly strong
negative influence of household size on the occupational status projections
of urban black boys and on the educational projections of urban black girls,
but it is not clear why only these particular groups should be so affected,
since the feeli is probably widespread that a large number of children in a

family makes their attending college less likely. Further research is needed
to determine whether the findings in the present study constitute a valid
specification of the negative relationship with occupational expectations re-
ported by Haller (1960) and with educational expectations reported by Sperry
and Kivett (1964).

The frequency with which children report that their mothers punish them
also varies with household size among urban black boys and girls and rural
white boys and girls but not rural black boys or girls. It seems logical that
physical punishment is such a pervasive norm that number of children makes no
difference. There is a negative influence of household size on the frequency
with which boys perceive their mothers as communicating well with them,
particularly among blacks, urben.and rural. There are only slight indications
of such an influence among girls. The time that mothers can spend with each
child is obviously less in large households, but perhaps girls have more
opportunity for communication with their mothers through sharing household tasks.

Mother's Age

The mother's age is negatively related (Table 5.3) to family background,
probably reflecting the better education of younger persons. Age has a nega-
tive influence on how much mothers value achievement, particularly among rural
white mothers. .Whether this is a generational difference related to recent
societal changes or whether mothers lose their achievement orientation as they
grow older should be investigated in future research. Among urban blacks the
mother's age seems to influence negatively the daughter's liking for school,
and to some extent that of the sons. Why this is true in this group and not in
others is puzzling. Similarly, it is not clear why the older rural black mothers
should value character so highly in their sons, when such a relationship Is not
apparent for their daughters or in other groups. Among rural whites, the older
the mother, the less likely her son will perceive her as demanding or loving, but
among urban blacks the daughters' perception of their mothers as loving seems to
increase with the age of the mother.
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TABLE 5.2 -- Influence of Household Size on Other Variables

Standardized Partial Regression Coefficients, in Hundredths, Showing the Effects
of HOZ on All Variables Subsequent to It in the Causal Chain, by Subculture and Sex

Dependent

Variable

All

Boys Girls
Urban

Boys

Black
Girls

OCC -2 6 -20* -5

ED 1 -9* 5 -28**
AC 0 9* 7 4

MOC 1 2 -5 0

MED -10 -6 -12 -11

SEL -1 -6 1 -1

MOTK 1 -3 3 15+
FATK 3 -2 7 -8

LV -8+ -7 -18* -10
DM -7 2 -15+ 9

PU 7 9* 20* 20*
COM -18** -5 -20* -1

OUT 3 -3 1 6

CHA 1 11* 7 4

IQ .5 -9* 0 -8

FST -45** -42** -45** -42**
FBK -11** -12** 0 -7

ACV -2 -11** -6 -12

ANO 0 8* 7 13+

Rural Black Rural White
.

play, Girls son Girls

2

4

-6

9

-4

2

2

-1

-6

-8

-11

-20*+
1

-2

-2

-40**
-11+

2

-5

1 8 11+

1 -4 -11+
8 1 14*

-2 -8 8

2 -11+ -6
.1 -8 -15*+
-7 1 -5
7 5 -8

-11 0 -2
-4 4 4
1 18*+ 12*

-4 -11 .9

-4 4 -4

18*+ 0 3

-7 -12* -12*

-36** -45** -39**
-9 -20** -16**

-10 -6 -9
3 2 1

Significance levels: ** .005 or less, *+ .01 to .006, * .05 to .02 + .10 to .06
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TABLE 5.3 -- Influence of Mother's Age on Other Variables

Standardized Partial Regression Coefficients, in Hundredths, Showing the Effects
of MOG and All Variables Subsequent to It in the C%Isal Chain, by Subculture and

Sex

Dependent All Urban Black Rural Black Rural White.
Variable Boys. Girls Boys Girls Boys Girls Boys, Girls

1110
OCC
ED

AC

MOC
MED .

SEL

MOTK
FATK
LV

DM

PU

COM
OUT
CHA
IQ

FST

FBK
ACV
ANO

6+ 4 '-'. 2 -3 10 -4
-6 -4 4 -3 7 -2

-6+ -6+ -11 -20** -7 .1

-3 0 -10 3 3 -2
0 -3 .1 -3 4 2
1 0 -4 7 7 1

0 -2 -7 -4 7 -9
-1 -4 -12 -11 9 4
-3 -2 -7 16* 8 -10
-7+ -4 -8 7 5 -7
-5 -9* 4 -15+ -8 -10
-6 6 -13+ 10 -6 -1

-3 4 2 3 -6 1

9* 2 1 0 23** 2

4 1 11 5 1 0
-28** -29** -16* -25** -28** -30**
-20** -20** -9 -11 -29** -24**
-12** -14** -12+ -13+ -11* -4

4 6 -8 -3 10+ 1

2'. 15*+
-6 -8

1 0

5 3

-5 -9
-9 -1

-2 2

-3 -6

-12+ -5

-18** -7

-9 -5
-4 8
5 5

2 2

3 0

-35** -31**
-20** -24**

-15*+ -28**
7 15**

Significance levels: **.005 or less, *+.01 to .006, *.05 to .02, + .10 to .04

Being on Welfare

Being on welfare seems to exert considerably more influence on Oiler
variables among rural whites than among urban or rural blacks (Table 3.4), and
the influence is greater for white girls and their mothers than for the boys and
their mothers. Perhaps this is due to the greater frequency of being on welfare
among blacks than whites in the general society, and therefore blacks on welfare
feeling less "different." But even among whites the welfare variable shows little
independent influence on the majority of the variables following in the causal
chain. Being on welfare is fairly strongly and negatively related to family back-
ground and the mother's achievement values among rural whites and there is in-
dication of a weak relationship of this type in the other groups, though the co-
efficients are mostly non-significant. Among rural white girls and their mothers,
welfare negatively influences the mothers' occupational and educational projections
and the extent to which the daughters report talking to their mothers about their
aspiratimiS and plans, while it increases the mothers' anomie scores. Among rural
blacks being on welfare increases the extent to which the mother values an outgoing
child and tends to increase the children's educational projections. Among urban
blacks it increases the likelihood that sons and daughters will have talked with
their mothers about plans. Being on welfare seems to depress the occupational
projections of girls and the 10 scores of boys' in this group.
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TABLE 5.4 -- Influence of Being on Welfare on Other Variables.

Standardized Partial Regression Coefficients, in Hundredths, showing the Effects
of WEL on All Variables Subsequent to It in the Causal Chain, by Subculture and

Sex

Dependent All Urban Black Rural Black Rural White
Variable Boys Girls Boys Girls Boys, Girls Boys, Girls

0CC

ED

AC

MOC
MED
SEL
MOTK
FATK
LV

DM

PU

COM
OUT
CHA

IQ

FST
FBK
ACV

ANO

0 -1 .-3 -17* 7 3 -2 5

-4 0 2 -7 11 10 -10+ -6

1 -6+ -7 -6 3 -3 6 -11+

0 -4 -6 4 5 4 -1 -19**

-3 -7 -12+ -9 2 1 0 -15*
4 -2 1 3 7 -1 4, -6

6 -5 13+ 18* 2 2 5 -22**

-1 0 -9 20** -1 -3 6 -6

-1 4 7 -1 4 -5 1

-2 8 10 13 -4 0 -7 14*

-4 0 0 -4 -5 3 -2 -2

5 1 1 10 8 6 6 -8

2 6 3 3 14* 14* -2 3

-1 -2 -4 -12 -2 1 1 1

-2 -3 -16* 2 7 -8 2 0

-4 1 -2 4 -12+ 10 1 -5

-14** -16** -15+ -5 -4 -11 -23** -25**
-16** -10*+ -21*+ -13 -4 -8 -26** -13*

2 12** -3 1
-6 14* 10 19**

Significance levels: ** .005 or less, *+ .01 to .006, * .05 to .02, + .10 to .06

No Husband

Of the several status characteristics variables, the lack of a husband in
the household ("!OH) has the least independent effect on other variables (Table 5.5)
although it had been heralded as influential by Moynihan (1965) and others. Ex-.

cept for FATK, which has a "built-in" negative relationship to the absence of a
husband or father, there are no variables that are influenced across the board by
the lack of a husband. Urban black girls and their mothers seem to be more in-
fluenced than any other group, with the girls' occupational status projections,
their mothers' emphasis on character in child-training, and the mother's level of
anomia increased by the lack of a husband, and the girls' self-concept, their per-
ception of the degree of their mothers' communication with them, and their mothers'
emphasis on outdoing personality in their children decreased. Since it is among
urban blacks that the lack of a husband is more frequent, the fact that it is in
these households that the most influence of this variable is apparent is in keeping
with the Moynihan thesis. But according to Moynihan the main influence should
have been on the boys, while the opposite is true of our data. The expected in-
fluence on boys in these households (derived not only from Moynihan but from
Parker and Kleiner, 1960, and Kriesberg, 1967) is suggested only by a weak negative
influence on the mothers' educational projections for their sons and an increase
in their preference for "outgoing" sons. The elevation in girls' occupational
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aspirations-expections as a consequence of being in fatherless households sug-
gests that greater interest in the work world may develop in girls who see their
mothers having to get along alone.

TABLE 5.5 -- Influence of Mothers' Not Having a Husband on Other Variables r
Standardized Partial Regression Coefficients, in Hundredths, Showing the Effects
of NOH on All Variables Subsequent to It in the Causal Chain, by Subculture and

Sex

Dependent All Urban Black Rural Black Rural White
Variable Boys, Girls Boys Girls Bon Girls gen Girls

0CC
ED

AC

MOC

MED
SEL
MOTK
FATK
LV

DM
PU

COM
OUT
CHA

IQ

FST
FBK
ACV
ANO

0

1

-2

-3

-5

0

0

-27**

10*

4

6

3

8*

-4

7

-26**

-2

6

3

7

-10

-8
0

-22**

27**
6

9

1

4

-16+

-3

-41**

0
-6

.h9

-7

-4
3

2

-22**

3

-4

6

3

12+

2

5

-23**

-5

-3

4

-10
-4

5

-1

-37**
2 -5 -5 -12 3 -10 7
7+ -3 -3 -8 13+ 0 11+ ,

8* 1 1 6 10 2 11+
-3 -5 -4 -19* -4 -3 -2
3 -8+ 14+ -16+ -14* _8 7

1 8+ -3 20* 7 4 -2
-2 -2 -6 -11 1 0 -1
.5 -10 *+ -13+ -7 3 -10 -6
-4 2 4 12 -15* -13+ 1

-1 -2 -1 -2 -1 -4 -3
7+ 3 10 15+ 8 3 3

5

7

3

6

6

-5

12+
-16**

3
.1

-3

5
.6

5

2

-11*

10+

2
.7

Significance levels: ** .005 or less, *+ .01 to .006, * .05 to .02, + .10 to .06

Summa Ty

The importance attributed to status factorsin previous career research Is
not necessarily greatly diminiihed by the present research, but the findings in
this study suggest that the process through which such factors exert their in-
fluence is considerably more indirect and complex than implied in many studies.
Further research will have to be carried out before one can be very certain about
the relationships and paths of influence for specific race, sex and residence
categories, since some of the findings reported here seem to contradict previous
research or do not seem explainable in terms of present knowledge or theory.
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EXPERIMENTAL PHASE

CHAPTER VII

INTRODUCTION AND JUSTIFICATION

This research project differed from most other surveys in one important
way: the initial proposal provided for a second phase designed to test certain
techniques predicated upon the assumption that the effectiveness of low-income
mothers in influencing their children in regard to desirable educational and
vocational goals could be enhanced through carefully conducted learning ex-
periences. Toward this end, in the seven states involved in the research, small
groups of mothers were asked to participate in three learning sessions concerned
with expanding their knowledge of educational and vocational processes considered
relevant in enhancing the life chances of their children. The sessions in which
these mothers participated were concerned with (1) helping the mothers understand
the variety of jobs available and the necessary education and training needed;
(2) discussing ways mothers can helirtheir children have the kind of job oppor-
tunities to which they aspire by planning early, giving parental support, and
fostering in4lependence and feelings of self-confidence; and (3) helping parents
obtain and transmit to their children a better appreciation of the value of
education and the avenues toward obtaining an education.

In each state a sample of at least 25 mother-child pairs' was drawn along
with at least 10 mother-child control pairs. A total of 112 mother-child pairs
participated in all three sessions. Meanwhile, 98 mother-child pairs participated
in the research as controls.

The reader, in subsequent pages, will be provided with the specifics of
the three group sessions which were conducted with the experimental mothers.
Here suffice it to say that the learning sessions were planned with great care
and that the meetings in each state wer,.. conducted according to a detailed set
of procedures calculated to maximize uniformity and impact on the participants.

Justification of the Experimental Phase. Why did the researchers elect
to include an experimental phase, ancrwfiy did-they decide to follow the above
sketched model? In broad outline, the researchers were of the opinion that the
results of the initial survey of children's educational and occupational aspira-
tions and expectations and of mothers' educational and occupational aspirations
and expectations for their children would suggest implications that might be
conceptualized as guides to a subsequent experimental phase of the larger research
project. Additionally, the research committee had a feeling that survey research
is necessarily somewhat static and that the already existing store of theory and
survey data needed to be tested in a more dynamic setting, to see whether the
relationships really "work" in practice.

During the past several decades there has been a growing awareness that
many of the human problems of the nation may be attributable to the structure and
functioning of families in subcultural groups that are somewhat outside the

* * * * * * * * * * *

Contributor: James E. Montgomery, College of Home Economics, Virginia Polytechnic
Institute and State University, Blacksburg, 24061.
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American iso1ated and deprived groups often
have dittI..:J'7. to 11e .saiostream groups in the educa-

tional-o.:Lu3y :1 '0- focused on three such groups in

the South, , ,+ r. I it hia whi res.

As of decades various problems and
conditions ad,prs!, ',lea h3ve been approached by working with and
through pdrert,. pArent education has been attempted
include: paPen'-:';.! ,elttion -Jb.Ase, physical and mental disabilities
of children, -anageoent 'skills Various types of
materials ra. . ,e1 .adio, !llm strips, slides, paper back
books, coriL 1nd nave been involved in a variety of
ways - i; I d., Toup,,, c lasses, and large audiences.

The ,Ir.V1r, 7.3 F'WECI3lif meager in regard to attempts to
influence the ' .1ne! as:Jrati ons and expectations of children.
And, as Coleon hds In intoluctory statement of this report, usually
efforts to er.hohLe the 1,!- nt children have focused on adolescents, more
eSpecially, .f:espite this situation, theories and previous

.

research in the .;f2,1,;p!-:ert strongly indicate that children develop
skills, attit!., trl -,J!,:,-.L,r1ertatI2ns at an early age For example, Easton and
Hess (1969) ha,-: that eftcrs tc. Intervene in the lives of young people should
begin at an earl ,,,, than tre practice. In their research relating
.to the develorlent ) f politicti attitudes and concepts, they have observed:

'Qur Pee-"-e3tIr'.1 suTiesti that by the time the child
has c:;mHeted ,)cho.)1, man/ basic political attitudes
aid :1J est.ablished What is even more
ir100r*An*., c.)pt,a,, to expectations and impli-

CarS (.1 PA ',,e-at'Ar,!. It -.1ears that by the time the
nil enter ; n! at the at.77 ..)t 14, his basic political

; ._0.nr-1111!-.; nave beco!,.le tirmly en-

lur the tow. years of high school
n 84

, , also suggested by Bowerman and Kinch
f1969). 'he/ M=: Ylt e thil grows older, parental influence
declines 'h/ found, for examole, that 87.1 percent
of a samo e ;. .-nldror ()ented toward their parents while 5.9

oercent ailies and 48.1 percent were oriented
toward *,hp!- atent. to influence relatively young
childrer --)upported by the literature.

illtc.r1 ,e2-,ted .n '3('Id and Douvan, 1969) that children's

de4elopf-e'` ,; dwded into thre periods. These
are tne -- .kt 9,ht,It.;de per1 ud -- 11 to around the

end Id,
51- .,nick rather firm vocational

coal; aro 17th mar. The decision in the
present , .1 11..1 4.,c0 4ri1 qrlde children and

4' , 1 thpy were in the seventh and

eighth 1-1 J ,r,cupItional maturation seems in keeping

with th,-, 1

clr.; ..I:,

015h

intervention that would
It-.Jre indicates that the milieu
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in which young children are socialized, especially true of the low income, in-
volves the family, kin, neighbors and peers. In a recent study of Appalachian
families which had migrated from the mountains of Kentucky to urban areas,
Schwarzweller, Brown and Mangalam (1971) stated:

Beech Creekers generally had acquired their initial jobs
from information supplied through the informal network of
communication among kin and friends in both the areas of ori-
gin anu destination.

The order to take cognizance of the crucial importance of the family in
the development of basic goals, attitudes and values, the researchers made and
executed procedures to capitalize on the role of parents in the development of
their children. Specifically they elected to work with and through mothers.
It is generally known that a variety of family structures are often found among
the subcultures under consideration. But a constant in most such families is the
mother. Ideally fathers as well as mothers should have been involved in the
experiment, but the realities of the situation indicated that the agency to be
employed in the attempt to reach the children should be mothers.

Working with mothers permits the evaluation of results at an early stage.
That is, one need not wait until children have completed school and entered the
job world in order to assess the merits of the approach attempted here. This is
a unique feature of the study and a justification for employing an indirect rather
than a direct stimulus for children. On the other hand, a more direct intervention
would have given the researchers direct contact with children, but necessarily it
would have been limited to a few brief and passing encounters with the subjects.

In the initial period of this research it was assumed that the educational
and occupational aspirations and expectations of the children would need to be
raised. However, the survey data.did not support this assumption: aspirations
and expectations were observed already to be high, in many cases unrealistically
high. Therefore, the decision was made to focus more on the educational process
requisite to occupational preparation than on the expansion of aspirations. In

brief, the researchers concentrated their efforts on an experimental model cat.
culated to assist mothers in understanding more fully the educational steps
necessary to the preparation for occupations other than those which children from
the three subcultures traditionally have entered.

Finally, the researchers had only modest expectations for this experimental
phase of the research and the results are perhaps even more modest than had been
hoped. Nevertheless and despite the usual constraints of time and money, the
researchers believe that the logic of the approach, results, and experiences
obtained warrant further implementation on a more comprehensive scale. Perhaps
the report which follows will encourage such efforts.
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CHAPTER VIII

Parent Education

Parent education programs designed to help parents develop greater com-
petence in child-rearing tasks have existed in the United States for many de-
cades. This social movement to educate American parents in child rearing
arose from two fundamental factors--the growing belief on the part of many that
better ways of child rearing existed than those traditionally prescribed and
the recognized needs of parents. Brim (1959) defined this movement as an
activity using educational techniques in order to effect change in parent role
performance."

Some have termed parent education as only a movement, while others give
it professional claim. Brim (1959) has written that because parent education
is poorly defined both as to content and method, it cannot claim a firm basis
from which to proceed in orderly development. This characteristic may have re-
sulted from the fact that parent education has liberally borrowed from several
disciplines--psychiatry, psychology, education, sociology, social.work, and
anthropology as well as from the fields of mass communications and group dy-
namics. Thereforeo.the field lacks a solid frame of reference in theory and

j practice. Nevertheless, parent education has been concerned with engineering
a fundamental change in a major role in American society. That is, with trans
forming the parental role from one guided by cultural. tradition and internalized
values to one in which the parent must become his own judge of good and bad,
and must seek to develop a highly conscious rationally determined role perfor-
mance. (Brim, 1959).

Varieties of parent education programs number in the thousands and have
been used toward a variety of ends. According to Brim (1959), the primary
objectives of parent education programs which are generally acknowledged as
successful and of outstanding quality are to make the.parent.more.conscious.of
his role performance, to make him more autonomous and creativel.to improve hi's
independent judgement, and to increase the rationality of the parent's role per-
formance. Brim believes that the effort of such programs is to improve tht de-
cision making processes of parents both in the parent's choice of ends in child
rearing, and in his selection of actual child training.practices. This objective
is sought by providing the parent with information both on children and on
parents and by providing educational settings in which parents can discpss or
individually think through with conscious deliberation the ends they will seek,
and the means they will employ.

Contributors: Sarah M. Shoffner and Cynthia L. Bishop, School of Home. Economics,
University of North Carolina at Greensboro, 27412. Reprinted from "Influences
on Occupational Goals of Young People in the N. C. Appalachian Area - Baseline
Data and Action Program,' N. C. Agricultural Experiment Station Bulletin, 1974.
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W.Mmo.w. aym
Characteristics of Persons peached by Peen Education Programs

Sex. Grim ,197;0) concluded that while fathers are not untouched by
parent aication programs, proportionately more mothers than fathers are
reacned According to Witmer's review of the literature up to 1934 (reported
to Brim, 1959) about 90 percent of parents who attended parent discussion
groups were women. More recently, Rowland, surveying two samples of parents
in New Orleans, found that the leadership of educational pamphlets mailed to
parents of all first-born children in Louisiana was greater for mothers than
for fathers (Brim, 1959)

In recortinq on parent education for low income families, Kraft and
1.)66) noted that no fathers were encountered in any program recorded.

Even when tre leaders were men and the program was built around male interest,
few, if any, fatners responded

AiTs of Children. Assumptions that parental behavior during the period
of early childhood Tiitiore influential on the child's physical and mental
health tnan during later years, has resulted in directing parent education
programs more frequently to parents of younger children. This is especially
true of most programs using mass media methods of education.

Brim (1959) reported that unpublished data from the Child Study Associa-
tion of Aoerica indicated a decided preponderance over the past 50 years of
books for parents which relate to care of the infant and preschool child,
However, Witmer's review of discussion group membership showed substantially
greater enrollment in groups concerned with pre-adolescense. Contradictory
findings were reported from a study of parents attending study groups in
innesota between 1926 and 1932. This survey showed enrollment about equally
divided among study groups centering on preschool, school-age, and adolescent
children. wi!-.n respect to mass media, the Minnesota survey showed that one.
nalf of all i,!utnes enrolled in correspondence courses were studying the age
lruup )f'E! ",e years and one-third the age group six to eleven years.

;i5Ji

:mcirjec,inoLic Status. Data spanning a 25-year period clearly demonstrate
,) direct. 77f;77;TjTs7Tp-Eei-Woen socioeconomic status and amount of exposure of
parent edultif)r ictiVitieS, Brim (1959) reported that during the period 1926
to 193?, and and Anderson studied characteristics of parents
attendin:; parer!-. ;turfy groups in Minnesota. Uuring that period, two-thirds
to flree-0:ArtfIS dr tine parent education participants were from the upper'three
socioeconomir cla-,3es in a five-class breakdown, Only a fourth were from
rural -.yeas :n 1)3C, Anderson (r; ported in Brim, 1959) used data from the
dote .,orte en Le nat4onal survey of about 3000 families to compare
per,:ertarif?s nt. !dr:ri :30Cidl class exposed to various parent education techniques.
de fOund.',flit ,?(Do-,Lire to such educational techniques as books, pamphlets, and
magazine; r.:(11, rdi0 talks listened to, articles on child care read in news-

ard '!,11.1,:.(1,,S, and attendance at child study or discussion groups,
with -,o0oeconomic class, For example, about 80 percent of

1-1.! rril b00;,--; nn cnild care within one year, compared to 27 percent
r)f ;J:"P perr :ent. of Class 1 had been members of child study groups,
omp".1 p,r2Nt of Class 7.
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After a 20 year lapse in research of this type, a recent study of 24
mothers found no class ditterences in reading parent education materials in
newspapers and magazines; however, a significant difference favoring middle
class mothers in the mention ot specific bookS was found. (White, 1957).
Stendler's (1951) data from a smaller sample suggested that lower class parents
) more frequently refuse to go to school for parent-teacher conferences.

With renewed emphasis on rehabilitation as a major asi.er. of social
policy and planning, interest was reawakened in the possibility of developing
;rseful parent education programs, which along with other services might be
effective in helping low income, culturally disadvantaged tainilies break out
of the cycle of defeat, despair, and social isolation (Chilman and Kraft, 1963).

According to Kraft and Cnilman (1966), efforts to involve these parents
have met with varying degrees ot success. Parents at the lowest socioeconomic
levels often have deeply imbedded fears and anxieties about public programs of
any kind and educational programs in particular, and they are reluctant to
participate in any activities associated with such programs. Furthermore,
individuals at lower socioeconomic levels are often nonverbal.and have difficulty
with effective verbal communication. As a result, efforts that employ verbal
skills and conventional teaching methods have largely met with failure.

Chilman and Kratt (1963) suggested that because low income families are
often reluctant to attend meetings, parent educators must go 75 percent of the
way, inviting them through telephone calls and home visits, perhaps beginning
with a party, then developing programs which should ideally maintain a kind of
open entrance and exit door for members, with these programs available to them
for at least two or three years.

Chilman and Kraft (1963) also stressed the value of usi. 'Jcal indig-
enotA leadership--leaders who possess such characteristics as a mature capacity
for motherliness, a sense of dignity and strength, creativity and flexibility,
enthusiasm and energy, the ability to translate intellectual material into
practical experiental terms, and an understanding of the psychological and
cultural characteristics of the groups. Such local indigenous leaders serve
as role models that group members can hope to emulate.

Ongoing "doing" projects such as sewing classes seemed tolenerate en-
thusiasm, fairly continuous attendance by more than. halt of the originally I--
v:ted group, and incidences ot changed behavior in some of the participants.
Chilman and Kraft (1963) found that di,:ussion.groups went well when memberS
were active participants in planning tne program as well as in the diScusSion
itself. Discussions that focused on member-perceived day-to-day problems
seemed to be most popular.

A survey reported by Chilman (1964) uncovered no projects with exper-
imental groups which were designed to measure .the effectiveness of parent educa-
tion with low income families, but a few demonstration.projects dealt indirectly
with the effectiveness of such parent education programs. These demonstrations
offered slight or no evidence that parent education was effective in altering
etit;ide; or behavior of low income families.



As reported by Hodson (1970) one of the goals of year long parent in-
volvement activities planned and implemented for the Chambers-Tallapoosa
County (Alabama) Head Start from 190 to 1970 was to provide a means of in-
creasing tne parents' understanding of their children and of themselves in

relation to their cnildren From a list of approximately 630 families with
children eligible to attind Head Start, 53 percent were asked to become parent
group leaders ana were a;sisted in developing leadership skills by graduate
students in tne Department of Family and Child Development, School of Home
Economics, Auburn n University, Auburn, Alabama. The agenda for the meetings
which were held regularly throughout the year were decided upon by the narents.
In order to evaluate the effectiveness of this parent involvement program, a
series of studies were made 3ointly by the Department of Child and Family
Development and the Tallancosa-Chamber County Program. Parents' evaluations
of their experience in qroul meetings indicated that they saw them as valuable
and worthwhile In addition, Hereford's Parent Attitude Scale was adapted and
used to measure changes in attitudes of parents toward their children. Results
showed measurable changes in the parental attitudes of discussion group partic-
ipants with more of their scores ranking near the upper end of the scale.
Parents who attended the parent-led discussion groups as contrasted to those
who had attended none appeared to be more confident of their ability to dell
effectively with problems: the viewed their children's behavior more as the
result of environmental or parental influences and less as a result of natural,
iiiherent, or predetermined causes; they were better able to accept their
children's behavior and needs, and were less likely to reject their childrent
they were more able to thrust th,lir children and were Less likely to feel that
their children had to be watched and were not to be trusted (Hodson, 1970).

Methods 'used in Harent Education

Hereford (1963) gave consideration to the methods employed in parent
education. HP maintained that the rain educational problem is not information'
riving, but c.ie -Mated to the ditt.Cult1eS arising from attitudes, feelings,
and emotions. Therefore, he considered the prime goal of parent education to
be finding the dppropriate method that would lead to attitudinal change and,
in turn, to behaviorai change. Alttough he recognized the importance of method,
he further -,toted that no universally effective method exists for educating
paren.s. He oAtilned three basic methods which have been successFul when
aDproortately anr,iled These are mass media methods (television, radio, books,
pamphlet'', m,arlazines, newspapers), individual counseling. procedures, and group
discu5sIon method-,.

'he method tor oarent education programs has not been sclen-
tificai ii st,Ali61 to ipterm!ne effectiveness in achieving stated objectives
under lifc?rert v;nlit.on of content and clientele. Brim (1959) tentatively
con,:.!Ael riaterlals tor oarent education had the greatest out-

r:n the other hand, noted the basic weakness in
printed Tatter. tier though the pamphlet is an efficient way to transmit infor-
"it'on, the tnyo,nn'.5 re'ra'n essentially passive, without the participation
necessari f,Jr r': twin change, Another Problem with passivity of the recipient
orrvs trir! J')0 n'oerts as Speakers. The experts, not the learners
olren. na.e tor selecting program content. Other draw-

bdCle") n1r1 't11 Aonrepv.h eAnense ind lack of trained personnel. An addi-
tionril VAS'. Wedid methods and individual counseling procedures
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is that usually the method'and content is directed toward the middle class.
This emphasis results in ineffectiveness when applied to lower class cultures
(Hereford, 1963).

The group discussion method, frequently used in parent education, is
based on two main assumptions. The first is that changes in parenting behavior
can occur only when parents are aware of a problem, feel the need for solving
it, and when they are provided with an opportunity to deliberate upon methods
of attacking and solving the problems. The seconu assumption is that only when
parents feel valued, accepted, and free from threat, when they feel competent
and convinced that they can effect changes in their environmental situation,
only then will they seek, find, and put into action solutions to their problems
(Hodson, 1970).

These assumptions require that parents be organized into small homo-
geneousgroups with similar interests, values, and needs and that competent
group leadership be provided by persons who can help thcm to identify their
needs, provide an information input concerning ways to meet the problems knd
establish an emotional climate in which each person in the group is'free to
express his ideas and concerns.

The use of group-discussion techniques in parent education was under-
taken by the St. Louis Mental Health Association under the leadershipof Br..
Margaret Gel1en in 1959 (Brim, 1959). This discussion program was used
primarily as lie of the regular monthly presentations of an elementary scheel
PTA and was centered around a nonprofessional discussion leader. In this study

.and in Hereford's study the approach proved successful and demonstrated that
larger groups do respond to a nonprofessional discussion leader.

Other studies which have successfully used the group discussion method .

will be presented in the following section on evaluation of parent education
programs.

Evaluation of Parent Education Programs

Although there have been scattered attempts to evaluate.the effectiveness
of parent education programs, such as those reported here, evaluation has come
late to this field. In addition, much of the evaluation has been critited as
unsound because the evaluation has relied heavily on participant assessment
rather than on observations and reports by unbiased and uninvolved observers
(Endres and Evans, 1968).

Recognizing that the amount of evaluative research in parent education
was practically negligible and that the quality of this small amount tended with
a few exceptions to be crude and superficial, Hereford (1963) and his associates
set out to develop and establish in a community, a workable method.of helping'
parents in their relations with their children. Their additiooal.goal was to
evaluate this method in terms of the resulting attitudinal and behavioral changes.
They conducted a four-year study in selected elementary schools in Austin, Texas,
between 1955 and 1960, drawing subjects from three schools and assigning them to
one of four categories. (1) Experimental Group (parents who attended at leait,
one meeting of a discussion-group series); (2) Lecture Control Group (parents



who attended at least one of d series of lectures by experts on parent-child
relations, but did not participate in discussions); (3) Nonattendant Control
Group (par nts wno registered for either a discussion group or a lecture series
but did not attend: and (4) Random Control Group (parents who did not register
for or attend either the discussion group or the lecture series).

The researchers hypothesized that parents who attend a series of group
discussion meetings on parent-child relations would show positive change in
the measurement of attitudinal and behavioral dimensions and that children of.
these parents, although not Orectly involved in the program, would also show
positive change in the measurement of the dimension of child behavior. It was

further hypothesized that positive change on the part of parents (and their
children) would be greater among participants in the discussion groups than
among participants of the LectUre Group, Nonattendant Group, or Random Control
Group. The researchers also hypothesized that the numbers of discussion meetings
attended, the quantity of participation, and the frequency of personal refer-
ences would all be positively related to the degree of positive change in .

parents who attended the discussion groups. The group discussion technique was
based on that used by the St. Louis Mental Health Association during the 1150's,
using nonprofessional discussion leaders who were trained by a series of work-
shops, limiting the site of the discussion groups to encourage optimum partici-
pation, and providing for a series of such programs. On the basis of the data,
the authors concluded that the attitudes of parents who attended discUssion
groups showed significant improvement over those of the control groups.

In a somewhat similar study, Endres and Evans, (1968) examined the effects
of a parent education program on knowledge, attitudes, and overt behavior of
parents and on the self concepts of their children. Three randomized groups of
fourth grade children and their respective parents comprised the experimental,
placebo, and control groups. Parents in the experimental group engaged in a
series of eight study-discussion meetings which were held at two week intervals

and lasted for two hours each. The educational materials of Ethel Kawin were
used in this group and Such topics as feelings of self and adequacy, under-
Standing of self and others, and constructive attitude toward change were dis.
cussed. 'elevant films were shown and participants received 26 pamphlets re-
lated to the topics discussed. The parents in the placebo group attended three
meetings spaced one Aonth apart at which programs included a travelog of Africa,
unusual hobbies, and Christmas decorations. The parents in the control group
received no treatment. At the conclusion of the study, the data showed that
the experimental group parents manifested significantly greater knowledge, but
showed no significant difference in overt behavior. The authors did, however,
find a prominent attitude difference between those parents who had not had
parent education and those who had. The children of parents In the experi-
mental group were significantly difterent from the other groups in perceiving
themselies as doing well in school , being harpy, and being satisfied with
tnemSelves as they were (Endres and Evans, (1968).

Another recent experimental effort in parent education for vocational
choice seems to ooiot to group meetings as one effective technique. A group
In 41;himon 0110'.el an adult education ,orogram called "Career Occupational
Guide bvIt around the theme youth develonment throur an action program
for parent;' (Anger or, 'lawby, Miller, and Olson, 1965). Materials were
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provided for parents of all high school students in a multi-county area. The
program utilized radio, television, newspapers, direct mailing, small grove
discussions, and other adult education techniques. The overall objectives
were: the transmission of existing knowledge about future occupational oppor-
tunities simply and directly to Parents% the supnlementing of counseling and
guidance efforts with youth already established in schools, colleges, and
churches; and the setting uo of alternative channels for transmission of infer*
mation to parents on a continuous basis.

Brim (1959) affirmed that the issue of the effectiveness of parent
education as a change agent remains unresolved at the present time. He pre-
dicted that in the absence of conclusive evidence, the arguments seem likely
to continue. Brim further suggested that the involvement of critics of.oareet
education, narent educators, and independent social scientists interested in
testing theory in this continuing debate may lead to increased interest and
deeper understanding of parent education as a modern social movement.
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CHAPTER IX

METHODS AND PROCEDURES

The experimental phase design and procedures, including instruments for
children and mothers, and the program plans for the mothers' attending group
meetings were developed by a subcommittee with representation from Alabama,
North Carolina, South Carolina and Tennessee. Procedures for implementing
the programs and measuring instruments were outlined by the regional committee
in accordance with the objectives of. the experihental segment of the study.
(See Information Series II, Southern Regional Research Project S63, Progren,
Plape for Group Meetings.)

Objectives

The experimental phase overall objective was to test selected procedures
for increasing occupational and educational information among low-income youth
and their mothers in three selected subcultures. The ultimate geel was to *tv
to increase the level and/or realism of youth's career aspirations and plinM
through their interactions with their mothers after the mothers experienced
training programs. The rationale for the subcultures selected (urban and
black and Appalachian white) and for the experimental design is presented
Introduction of this publicLtion ( p. 2).

in

These questions, developed in the planning stage of the project, led to
the development of the specific experimental objectives.

1. Can the mothers' information, attitudes, and aspirations con-
cerning careers for their children be changed in desirable
directions by group program-discussiont on the subject?

2. Can the children's. information, attitudes, and planning be
measurably influenced by the mothers' participation in such
sessions?

3. Are group sessions favorably received by mothers to the extent
that they become a practical and efficient means of improving
the life chances of deprived youth?

Specific objectives derived from the aforementioned questions were used
in planning the experimental design procedures.

1. To compare the responses to selected questions on information,
attitudes and aspirations for education and vocation of children
and their mothers for them before and after the mothers had attended
the group sessions, and to compare their responses with those of a
control group in which the mothers had had no special treatment.

aaaaalp * * * * *

Contributors; Sarah M, Shoffnee and Richard H. Klemer, School of Home Economics,
Department of Child Development and Family Relations, University of North Carolina
at Greensboro, 27412; and Kathryn S. Powell, School of Home Economics, Winthrop
College, Rock Hill, South Carolina, 29730.
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To design three nrograms for mothers of children in junior high,
school age groups (seventh and eighth grades) on educational and
occupational information that would:

a. help the mother identify the unique characteristics of the in-
terests and abilities of her child of this age.

b. build an understanding that changes in the child's interests
and goals are to be expected and are a natural part of the
developmental process.

c. enlarge the mother's understanding and awareness of the world
of work, types of occupations, job opportunities, and of the
relation between school work rid the world of work.

d. explore possible relationships between the'child's dominant
interests and abilities and types of possible jobs.

e. increase the mothers' interest in guiding their children's
career planning, their knowledge base and ability to do so,
and their group-reinforced resolve to do so.

3. To evaluate the effectiveness of the programs and to ascertain whether
the methodology as recorded by observers' in sociogram format stimulated
group interaction between the selected experimental mothers.

Selection of Experimental and Control Groups

Children and their mothers surveyed during the baseline phase formed the
population from which the experimental sample was selected. In each of the seven
states sixty to seventy mother/child pairs were chosen for the experimental phase.
From this group a minimum of ten were designated as control subjects according
to the procedural guidelines established by the committee. At least 40-50 Sub
jects were chosen for the experimental sample, to insure that at least 25 mothers
might attend the experimental group meetings.

Whenever possible in each of the states, the entire experimental sample
was drawn from one school and the entire control sample from another. If the

number of potential respondents was larger than needed, mother/child pairs were
randomly selected from one school. If the total number of available subjects
in a particular school was approximately equal to the desired sample size, the
entire group constituted the sample,

Random Selection

When the total numbee of available mother/child pairs in a particular school
was more than needed for the sample, random selection was accomplished in the
following manner: numbers were assigned to all subjects in each unit; 25 mother/
child pairs were randomly drawn for the experimental group and listed according
to the order in which they were drawn. By a similar procedure at least 10 con-

trol mother/child pairs were drawn. In addition, a pool of reserves was drawn
for each group and used in the order drawn to replace any subjects who were not
located or who could not participate.
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In general, individual participating states followed the guidelines for
group selection. A few variations were reported. In one state the "before"
interviews included only eleven mothers in the control group, because of a prob-
lem in administration of mothers' questionnaires by one interviewer. Some
mother/child pairs had to be eliminated from the initial selection because of
other problems such as dispersion of baseline respondents into five different
schools as a result of court-ordered desegregation (Mississippi--rural Negro
population) and widespread busing (South Carolina).

Sample Size

The final regional sample consisted of 112 mother/child pairs in the
experimental group with 98 pairs in the control group. In an additional 13
the mothers had only attended two of the group meetings so could not be
chided in the final analysis. Of the 112 experimental subjects, 47 were from
the rural negro subculture, 14 from the urban Negro group, and 51 from the
Appalachian rural white population. Likewise, the control group included 28
'from the rural negro subculture, 12 from the urban, and 58 from the Appalachian
subculture. The small urban representation resulted from one sample group of
urban Negroes being unable to complete the study.

The range for the control group was 7-30 subjects. In the experimental
group the range for those attending three meetings was 13-21 (See Table 16). Th0
distribution of these experimental and control children by age, sex, grade level,
subculture, and state is summarized in Table 17.

Table 16 summarizes the total number of baseline mother/child pairs avail-
able or randomly drawn for contact, the number of control and experimental
mother/child pairs who completed the before and after-tests, and the number of
experimental mothers who responded toiiiiiietinnifiltations and attended 'sm
or three group sessions.

Data Collection

A preliminary step for collecting data for the experimental phase was to
establish the working agreements with school administrations, principals and
teachers. It had been two years since the baseline data had been collected.
Next, it was necessary to check names and locations of subjects who had been con-
tacted during the baseline study and to record changes in addresses, grade and
school enrollment. The measuring instruments were shown to the school personnel
and the procedures for conducting the group meetings were reviewed. Since most
of the school' personnel remembered the baseline study and were familiar with the
goals ani purposes of*the research, a thorough explanation of background infor-
mation was not necessary. Most of the time spent with principals was for sched-
uling test administration and making arrangements for group meetings.

Administration of Before and After Tests

Data were obtained from children through group administration of question-
naires and from mothers through home interviews. Two survey questionnaires were
designed to be administered as the experimental phase before and after-tests to
the experimental and control groups of mothers and chant7r A "SraWy of Student
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TABLE 16

Experimental and Control Mother-Child Pairs
by Subculture and State

SUBCULTURE STATE
NUMBER OF

BEFORE
INTERVIEWS

GROUPL
INVITED TO

IN MEETINGS

Experiiiifital Ti)

Sessions attended CO'trol

C)f C 3

Rural

Negro

Alabama

Mississippi

South

Carolina

35 20

25

27 22

28

25

27

20

17

10

2

1

5

7

11

10

SUBCULTURE TOTALS 47 8 241

Urban

Negro

Virginia 40(99)* 20 60** . 14 1 12

Appalachian Kentucky

North

Carolina

Tennessee

40(89)* 20(75)*

10(16)*

All

29

13

21

17

5

3

6

90

11

13

1

SUBCULTURE TOTALS 51 14 511

TOTAL REGIONAL N 112 23 98

* Total number available from which "Before" Interview sample was drawn
** 31 indicated by card or telephnne intent to attend
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TABLE 17

Age, Sex, and Grade Level of
Experimental and Control Children

SUBCULTURE STATE GROUP

SEX AGE GRADE

If

Boy Girl 11 12 13 14 15 16

RURAL

NEGRO

Alabama
15114wimentil T1 9 2 3 7- 7 : 1 li

tgraOnttl
2 5

11 6
0 2 4 1 0 IV

0- 4- T 4 0 1-

Mississippi ion 21

xptripental
T 4
5 4

-0_1 21 1 1
Z 3 4 1 11South

Carolina on rol T 3-036_0 TO
SUB TOTALS 44 31 2 20 29 18 3 3 41 34

URBAN

NEGRO

1 toxgrrOrinei nttl IVI t 1 12 I 73 IVirii ni a f !03

SUB TOTALS
11 14 0 1 11 io 0 0 12 1'4

APPALACHIAN

Kentuck
Ix r n

litillltd11111111111111LIIIILMIIIVIIIIissiou:

1 1

:

1. 0 r
or

Carolina
xo n a
on 01 -0 ilir

liiiiimmilitillili Imiliiii
Tennessee

IAIMEMITAI
Inkro

ANIS
p I

I. AllitaillINU

SUB TOTALS 56 53 5 22 62 22 0 2. 4/ 60

REGIONAL TOTALS 112 98 5 45 104 50 3 5 102 IDI
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Plans for Work and School" was desinned for the children along with one for the
mothers, "Mother's Survey of Job Knowledge and Occupational and Educational Goals
for Children." See Aonendixes B) .

Children's Survey Form

Prior to administration of the before-test to children, consent of the
school superintendent, the school Orin-J.5Yr; and classroom teachers for group
administration of the instrument during school hours was obtained. School per-
sonnel were advised that interviewers would be contacting families with an ex-
planation that the activity '.Ias the continuation of the project in which they
had previously cooperted.

To equalize any influence of the mother's interview upon the child's or
vice ..ersa, the administration of the children's questionnaire occurred at a.
point approximately half-way in the three-week period allowed for surveying the
mothers nrior to the beginning of the first groun session. One state varied
this procedure. In South Carolina children's before-tests were administered
prior to interviewing mothers so that contacts could be reestablished and cur-
rent addresses verified. Because of schools closing for the summer, after-tests
were administered individually to each child in his homo at the same time hi3
mother wa; taking it. Also in this state, three of the exnerimental mothers
and seven of the control mothers were administered after-tests by different in-
terviewers than th ones who administered the before tests.

The children's before and after-tests were administered by university staff,
many times by those who were members of the technical committee, and graduate
assistants or project researchers. Locations in the schools such as cafeterias,
libraries and gymnatoriums were used for testing when whole classes were not tested
in the classroom. Students were willing to go to the various locations, and since
they remembered the research personnel and remembered responding to the baseline
questionnaire, the process was well received in most states. Only one state
(Mississippi) reported difficulty because school had suddenly been dismissed for
the year, a week earlier than scheduled. Students were not as eager to particinate
when their Cassmates were socializing.

Absences among students on the chosen test day were not a nroblem. When
absences did occur, the principal or a teacher asked students to complete the
questionnaires on another day. Then they were mailed to the research personnel.

Two states somewhat altered the Procedure. In Virginia the post survey
was conducted at a centrally located YWCA during an evening about one month after
the bubli; school hid closed. Children who did not appear at the YWCA later com-
pleted the questionnaires (administered by research assistants) at their home
(of the 47 subjects invited, 19 attended the testing session -- 10 experimental
and 9 control children).

A dea/ lr the beginning of the group meetings in Alabama Prevented group
alministritinn of fne children's after-tests because of the closing of the schools
fir sumer vacation.. rhqrefore, interviewers took questionnaires to the children's
home; and that each child comnletp the instrument, working indenendently,
At the came tifne the verbal interview with the mother was being conducted.
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Mothers' Survey Form

The mothers' before-tests were administered in the individual homes at
conveniently arranged-7Ra during a three-week period prior to the first group
session. Interviewers, hired from the community, or research person el con-
tacted the experimental and control mothers, reestablishing their association
-tiwith the baseline survey. In some cases appointments were mats by lephone.
When telephones were not available, the interviewer visited initially and secured
the interview if possible; otherwise, a second visit was made.

. Each interviewer was given maps of the community showing the location of
respondents' homes by identification code, and questionnaires for each Case with
the name of the family and the survey child.

Plans for the three group meetings for mothers were introduced by the
interviewer after questionnaire completion. Flyers promoting the meetings -.!

indicating location, time of meeting, group leader and meeting topic -- were
left with each mother. The interviewer explained the payment which was to be
given to each mother as compensation for participation and. the transportation
and child care services to be provided if needed. The mothers were asked to
return a commitment card indicating their willingness to attend the meetings.

The after-interviews with experimental mothers began three weeks after
the third atia-Tist group.meeting. Out of the original experimental sample con-
tacted, only the mothers who. attended two or three group meetings were inter-
viewed. The interview period for mothers in the control group began at the
same time. Again, as in the pretesting period, mothers in both groups were in-
terviewed individually in their homes by the same interviewers who had contacted
them initially.

Interviewers

Selection of Interviewers

Local interviewers were selected on the recommendation of school officials
(local and county) and Extension personnel after personal conferences. In some
situations members of the university research team administered the survey in-
struments.

Although patterns of selection varied among the states, generally people
familiar with the communities and the school settings were selected to make the
initial contacts with the mothers and administer the interview schedules. One
to four interviewers were used in each state. Educational qualifications and
other characteristics of interviewers varied from subculture to subculture as
well as within subcultures-and -wen individual schools.

Training_of Interviewers .

Most of the interviewers, having been trained by the university staff,
had conducted interviews during the baseline study two years prior to the ex-
perimental phase so that they were familiar with the project goals. However,
additional training sessions were held to review the initial procedures and
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acquaint them with tne purnches of the experimental phase and procedures for
administering the before and atter-tests.

A manual tor interviewers was developed by the regional technical
committee. This included sections on understanding the project goals, moon-
sibilities as an employee, interviewing techniques (based in part on "Training
Guide for the June 1954 Enumerative Research Survey." USDA Marketing Service,
Special Statistics Branch, May 1954), preparing questionnaires, locating sample
homesand contacting participants, introducing the questionnaire, asking questions,
recording the answers, checking schedules, informing mothers about the group .

meetings, dnd teminatin.) the interview.

Group Meetings for Mothers

Program Outlines

The complete program outlines developed to achieve the objectives
mentioned previously are included in Information Series II (IS, II). A
summary of ea:h is presented below.

Program 1. (IS, II, pages 13-73) "The World of Work" was designed to
help the mothers understand the variety of jobs available and the education
and training needed for each and to help them understand that changes in their
children's goals were to be expected. The career ladders developed by the
technical committee and job posters showing, training needed were presented.
The Widening Occupational Roles Kit (Science Research Associates) was also used.
The mothers took home sections and read about jobs and training. (The kit deb
scribes 490 different jobs ) Group interaction was stimulated by the making
of "stained glass" bottles during Program 1. This activity helped the mothers
Understand changes in children and how mothers can influence these changes. Re-
search by Gist and Bennett (1963) has demonstrated a maternal influence upon
occupational aspirations, particularly among Negroes.

Program II. (15, II, panes 77-107) "Roads to Opportunity" urged mothers
to talk about their children, tried to create an optimistic outlook that there
are jobs available, and discussed ways mothers can heir their children have the
kind of job opportunities to which they aspire. Caplan, Ruble and Segal (1963)
state. that pupils need to learn to understand themselves and the world at large
before: the question of vocational choice becomes realistic. Speakers were
chosen from the community, one professional person and one with vocational
training, to tell what motivated them in early life, their feelings about their
environment, significant persons in their lives and what they did to make sure
they achieved their goals. The speakers were also asked, "What things can young
people in this 'ommunity do to help themselves?" "How can mothers help their
children ?" A discussion period followed with charts to help the mothers under-
stand the need to p,an early, how their children are unique, and the need for
oar/vital support, self-cortidence and independence.

Proaram II:. f.!,, II, pines 127-155) "A Job for My Child" helped.narents
obtain a better. ;2i)pre,..1dtion of the value of education and helned them see how
this value r.ould be transmitted to their children. A study by Sperry and Kivett
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(1964) provided evidence that boys appear unaware of the educational require-
ments necessary for certain types of jobs, particularly those of a professional
nature. Speakers from industry and the vocational school in the area talked
about jobs and training available in the community and answered specific
questions from the mothers. Posters and charts from Program 1 and Program II .

were displayed for reference if needed. A flower making activity was scheduled
to help the mothers understand that they and other people can be sources of in-
fluence in a child's life, his coming of age and attaining maturity. The
pulling apart of the petals represented the world of work opening up to the
children.

Group Leaders

Selection of Group Leaders In states in which the research personnel
did not conduct the group meetings, various agencies were consulted for sug-
gestions in securing the group leaders. Groups consulted were school principals,
county school superintendents, teachers, and county home economics and extension
Peri;onnel. Table 18 presents descriptions of group leaders by state, subculture,
race, sex, and background characteristics.

Specific criteria were not established and followed in choosing the
group leaders. However, factors such as skill in promoting group discussion,..
and ability to demonstrate warmth and to generate trust and acceptance were .

considered more important than sex, age, or racial characteristics. Each state
secured the person(s) who seemed best qualified to perform the assigned duties.

Preparation of Group Leaders. A full account of the project history
was revleweciwith thos,, feeders who had not been previously associated with
the project. This review was done not only to help the leader understand the
purpose of the meetings, but also to help in answering questions mothers might
ask about the project. Each leader was provided with a copy of "Program Pro-
cedures Manual for Group Leaders" (Summary in Appendix K; complete manual in
Information Series II, pages 3-13) and a copy of each lesson plan with accom
panying illustrative and demonstration materials. Unless the group leader was

.

a member of the research staff, the lesson plans were reviewed in detail, with
appropriate explanations and suggestions supplied. Names and addresses of all
subjects in the experimental group and names of other persons scheduled to
participate such as speakers or panel members along with a brief biographical
history of each resource person were provided.

Group leaders in two of the states had worked with the pretest sessions
and were helpful in securing other program participants because they were
familiar with the requirements. In many instances the success of the programs
was in part attributable to the skillful manner of group leaders in making the
group members feel at ease. All the leaders had had exnerience in group leader-
shin situations and many had extensive records of teaching experience.

Assistant group Leaders. In all seven states someone served as assistant
to ttle lead This person arrived early to assist in nreparation, distributed
and collected name tags, assisted the women in performing the special interest
activities, displayed illustrative materials at the appropriate time, prepared
(or supervised the preparation of) and served refreshments, and recorded in-
formation about group interaction. Background information, sex, and race of
assistant leaders are summarized in Table 18.
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Selection of Particigacing 4peakeri. Suggestions for speakers were
sought from school principals, county superintendents, Agricultural Extension

personnel, and repres2ntatives from other agencies accustomed to working with
adult groups The most imnortant sources were the group leaders, assistant
leaders and/or interviewers. Many times, following a disucssion with university
personnel, the group leader or others made the initial contact with possible
program participants after, which a torMol letter was written to these people
giving them the program outline and background information on the project and
asking them to speak. Personal contacts were then made by the research staff.
In other situations, the research personnel made initial contacts either by
letter or personal visit.

One of the three sessions included a speaker from the field of education
and another speaker from business and industry. Thus, educational as well as
occupational opportunities from the local area could be presented and discussed.
Another session included two speakers who presented autobiographical information
relative to their own occupational and educational accomplishments. One of
these two speakers was to have had a technical level occupation with the other
having a professional background. 'A detailed outline of the sneaker's Presenta-
tions for all lessons and general guidelines for selection appear in Information
Series II, pages 101-107, 143-155.

Implementation of Experimental Phase

Community Recention of Interviewers

The interviewers were well received and the mothers were generally coopera-
tive in a'l states. This cooneration was narticularly true in the states in
which tne interviewers were residents of the communities within which they worked.

Problems Encountered in Interviewing and Administering the Tests

rorlt.y.:n- Mothers. In general interviewing in all states was conducted
oy04.).3 r *1 4 Y 4 6.1 40weyer ir)..tile. rural. Neriro.s4bculpeel J9ca two ..the

'no*.ners wlS 1 nroblem. Interviewers sometimes spent hours trying to locate a
7,1^qie indivilual. In some cases neighbors would not admit to knowing the sought
indiiidual even tnouqh the interviewer identified herself. In some cases the
n1Ne on questionnaire was not that commonly used by the subject. Even though
.:;n1.!Iren had been asked directions to their homes and cards had been prenared,

homes were liffIcult to locate, because many of the subjects did not even live
nr?Ie

:nter qiewing Situation. Although mothers were highly coonerative, some
*.0s6:1-1 O-h.S.C4er-e-Ya-rfrom ideal. when ten neonle were living in three
ryx.' 41; fii4fin-Ult to achieve any kind of privacy with the interviewee.

L,-; 41-3 encountered in the student testing sessions in one rural Negro
hea. The bust-tests were conducted the last few days of school, during 1

nn 3iSeS were being held and students were tree to roan the halls.
e.r; -,1/. some Students resented giving up sccializino tr answer the

lUorrAlre?.
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Administration and Framework of Group Meetings

Meeting Place, Time, and Room Arrangement. Meeting places were sele4ted
prior to onsei-67-ffii161-671TWKI-1511iiiiaNits could be given information
about the nlace of the meeting at the time they responded to the before-ques-

tionnaire. Each state made the selection considering adequacy ofMilides,
centrality, and avalTability of meeting sites. Whenever possible the group
leader shared in this decision. The major concern was choosing a place that
would be familiar to the women and comfortable to them. Locations for meetings,
time, and room arrangements varied from state to state.

Variations in location ranged from meetings in elementary and high school
classrooms, cafeterias, and libraries to a YMCA Coffee House on a university
campus and to a YMCA Activity Room. One state conducted meetings on Monday

evenings, two states on Tuesdays, one state on Wednesdaysl.one on Thursdays, and
one state (Kentucky) held meetings on Friday mornings.

Plans for room arrangements utilized the existing facilities and equip-

ment. Some tables were vertically arranged with the leader's table and a tape
recorder longitudinally placed; others were placed in a semicircle so all partic-
ipants faced the leader and the charts: one state arranged rectangular tables in
a large circular shape with chairs around the outside; and another state had
participants sit at desks, but found this arrangement a disadvantage. In order

to make the surroundings more Pleasant, one state divided a large area with
folding screens. One side was used for a refreshment area;.and in the adjacent
area a different U- shaooed arrangement was made with rectangular tables for the
discussion sessions each week.

preparation for Meetings

Meeting rooms were orenared ahead of time by *search staff nembers,

group leaders and assistants, interviewers or schooli loa, el. Wore each
session, tables and/or chairs were arranged, illustrattve materials were dis-

"I:flayed', rtfrechilerf *1.4Mr1 V:01.* I Cr: Si? r them.swere prepa.rfici.. Tape *recorders .

were paced and SRA materials were arranged for viewing and checkout. Whenever

possible, rooms were selected which would accomodate 25 people seated in such
a fashion that each faced all the others. The comfort of the women was always

considered. It possible, rooms were well-lighted and ventilated with sources
of distraction removed.

The leader(s) and assistant(s) arrived an hour before the appointed time
(if they had not been responsible for setting up the room) to prepare the loca-
tions and be ready to greet the women, many of whom arrived as much as forty-five

minutes early. School custodians assisted in arranging rooms and restoring
furniture for regular school classes.

"lame tags were prepared ahead of time for each mother who was expected
to attend and these were conveniently Placed in the meeting room or handed to
each as she arrived. One state also nlaced a large card bearing the participant'S
name on the table in front of her. Name tags were collected at the end of the
first two meeting;. For the Mississippi group meetings the suggestion to use
the first names of 1e wOrlqn was not followed because it wcs felt that the group

0171
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members would have been offended to have been so addrei#0 by a younger white
woman. Any decision regarding names to use should corgner the appropriateness
in terms of the group's values.

In each state a variety of simple refreshments was selected according to
the known food and beverage preferences of people in the particular area and
subculture. Two states printed recipes for foods served, thus adding another
"take home" value for each mother. Refreshments were served in areas away from
the place of the group meeting. This arrangement permitted participants to en-
joy more physical movement after an hour of immobility. This also permitted an
assistant to make necessary last-minute preparations for the break without dis-
turbing the group. In order not to direct attention away from discussion activ-
ities, the leader was not expected to serve refreshments. Break times were
limited to fifteen minutes. Women were usually quite willing to resume the group
structure. The mothers enjoyed the social opportunity but were sincerely inter.
e_qted in acquiring something helpful to their children.

Publicity and Recruitment

Publicity was used repeatedly as an inducement for creating interest in
group session participation. Notices were worded so that they attracted the
attention of the mothers and provided information. about the educational and.in-
formal aspects of the program. (Copies of.letters and publicity flyers described
in this section are included in the Appendix of Information Series II.)

Mothers in the experimental group were given personal invitations to attend
qroup meetings by the interviewers at the time of administration of the before-
test. A printed flyer was given each subject describing the date, time,
leader's name, and nature of the first group meeting and stating that refreshments
would be served. A letter was enclosed specifying the amount and conditions of
payment for attendance, in the states offering a payment. In some states a letter
was enclosed from the researchers or group leaders indicating how glad they would
be to meet the women anrrhave them attend the sessions. Second and third letters

tO ftf.st 'Ofr-telfonr te.41bnt4 ".

Each subject received a ore-addressed Postal card to be signed and re-
turned as a formal commitment to participate. The interviewers served as
"recroting agents" in exolainin!, the programs to the women and in encouraging
them to mail their "return cards" and attend the sessions.

On the day preceding each meeting most of the mothers received a fiver
ardior letter reminding them to attend. (Two states provided no additional
nblicity after the first meeting.) In addition to the letter, on the night
before the meeting in one state, the mothers were telephoned by the interview
s'Aeriisor and personally invited to attend the meeting. Mothers who had been
absent were also contacted in most of the states. In one state, two days before
the meeting, additional "reminder-type" flyers were sent to the mothers via
tneir :hildren.

!rinsoortatior

All state5, working with rural Negro groups provided transportation for
tre mothers to attend the group meetings. In one of these States all mothers

U181
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expressed 3 neel, but une called to make the arrangements. Thus, c:1,1h

interviewer dro,.e by the nume of each of her interviewees and brouW1 those who
needed rides to the :.eeting This involvel several hundred mile: of driving ove:r
gravel and dirt road;, but as It turned out, 12 of the 13 wno attended were ex-
necting rides. In another state car pools were arranged for mothers livin4 near
each other.

( tne urban leuro sample transport.Ition was not needed. Car pacts were
usually iranwd b tie riothers in the Appalachian areas.

Payment for Pat], ihants

affect f...1t

impossible.

idual difforen,:es in state funds ari in local conditions thought to
sirabilitv of compensating various participants made uniformity

Eacnitate followed established guidelines as closely as possible with
reqard to source and amount of payment. Generally, states were to have allowed
exoerimental sublectS 310.00 for attendance at all sessions and participation in
the interviews, -,ith ihsences prorated. Each mother was to have been sunnlied
with a ;.-itten ioreemeht npnising the check for attendance at all sessions

;AoPendix. F ). "The Prorated conditions of Payment were to have been fully
disclosed prior to tne meetings. Control subjects were not to have received
payment. Interviewers were to have been paid $5.10 - $6.00 per experimental
and control interview with no additional n nts allowed for travel. Group
leaders were to .-,ae been paid S15.0') per' on (total included some planning
titre) plus travt! t ter cents per mile; and they participants were to have
served on .t volunteer basis.

':,:Aije!Ines in summarl form lopear in Table 19 along with a state and

silbculture report o the yarir,us patterns of payment. Other statements per-
taintni t; 1nd1vi1,11 state differences are summarized in the remaining part
o iPc:Ion.

. a * 4141 41 . 4...4 . 4 4 4" 6

I .. 4. .
. . . . . .4 .0 1 41. 4

'jrie reself,:, unit studjino a rural Negro sample was asked by the cvnty
Extersi-)r igent ,n !le survei area not to pay participants because of possible
in'..erf.erc.,r,e ,,stn future "nonuaying" programs. However, after poor attendance
at Sissi :, -71'.)tlOrS were sent letters telling them that a small gift would
e l'in t: ?-.11." W.'( )Vi atten(ling Sessions 11 and 111. In other states, although

Ye !eier l,:! )Yer; initially had doubts about the payment, they later felt'
:t -.II :)4?.. ,' VI'41%-tqt in !hsurinq attendance.

'nf! nflrtinn nattern was not followed for those mothers
i!!c?!!0: !;I() 7,equlariv enrolled women were paid for all

;:,.' on. 'Jsually the absences were caused by

I-I -, au on nil -110 ,;necial .,t forts to tell someone that they could

ril to ne lhsent.

urovi;ions for chi lr! -care services, even though
:, :,(c?r .fl'..!old in the research manual. %ring inter-

; I leryi7.es was uresented, but none of
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TABLE 19

General Guidelines and State Practices
for Payment for Participants

Guidelines

n.
Rural Ne.ro

Urban
Ne.ro Rural White

' ss. . . a.
,

,

. . Onli

Experimental Subjects
$10,00(3 sessions yes yes

no

no

ho

yes _yes

no 1 no

yes

yes

yeS

no
Written agreement
re: payment

Prorated absences

$6 = 2 meetings;
$3 = 1 meeting

no

all

paid

$10

.....
no payment
if absent
any ses-

sion

no yes no, if had
excuse ($10
for 2 ses-
sions--none
for 1)

no, if

had

excuse no

+ transportation no no

.

no no yes, $1-$2
(gas money
for drivers)

no

.

$1 per
person to
motion
bringing
ethers

Control Subjects
payment no no no no

.

no no $5 for
2 inter-
views

......_

Interviewers
$5-$6 per ex-
perimental and
ccntrol ir*I..-

view completed

-7,-------.4:. .-!&e--ie----- !
Group Leader

$15.00 per session
. + transportation

$6.00
per

*

..g.....-+.-

*

*

***
No,

paid
$2.50

per hr.

transt
2.... ..

$3.00

per hr.
+ trans.

Grad. Asst.
monthly
salary plus
expenses

. ... .. ..

$6.00
per

.

$6.00
per**

. .

Trans-

pertation
only

Time
donated by
Extension
Service

yes

yes

*

*

..

Meeti'n'g Participants

voluntary basis yes yes
paid
$25

per

meet-
ing

yes yes yes
$25
each

(student

$10)

Custodian
I

,

......1_1_........

no
,

,

School

sup-

plied

no no gift $10
per

session

*No compensation if member of research staff

**Interviewers received $3.00 for a contact that required much driving and
discussion even if no interview schedule obtained

***Interviewers and group leader paid by the hour because of university policy



-176-

the mothers requested this service. However, some interesting things happened
in several states. in one state, an average of 15 or 20 children came with their
mothers each night. They were restricted from the meeting rain and allowed to
play outside the building or in a large adjoining room. In another state, two

children were allowed to stay in the meeting room for flower and bottle-making
activities but were asked to leave before the discussion began. In one evalua-

tion a mother commented that child care was not a problem, but that she would
have enjoyed bringing her children to the meeting.

ConductinaGroup_Meetiaprolnims and Accomplishing Objectives

Leaders followed the program outlines prepared by the technical committee
as closely as possible (refer to Information Series II). Variations in the states'
presentations o sessions and an evaluation of qiiITOds and materials used in the
programs is presented in tne findings section.

Program 1 - The world of Work

Five objectives were identified with Program 1. These were carried out
in the group meetings through the learning experiences listed with the objectives

as follows:

1. An interview question was used to help the mother identify the
unique characteristics of her junior high child's interests and
abilities (see Appendix B, Mother's Survey, Question 65).

To at., omplish this objective mothers were asked to answer
a sur,cy question on which of the child's characteristics
should be accepted and which ones could be changed.

2. Group interaction through creative activity was chosen to en-
courage group participation and to build an understanding that

. . . the 0.61.14's.tatenest§.aadmaJt.lre,ta.he:exptcted.. . .

'Od are a natural' Art'Of the adevelOpmenr proceit

A bottle-decorating activity was chosen to encourage group

participation. the stained-glass bottles, each one as
iitterent as the mothers wished to create them, were used
as arialojies to understanding differences in children's
interests and goals.

3 ind 1 Career ladders, job family charts and SRA kits were used

to enlarge the rlother's understanding and awareness of the world
of work, typn of occupations and job opportunities: and to
de4elop the mother's awareness of the relation between school
dlr 1r11 the world of work.

iob chart Posters (Hea1th Careers, Millwork,
Tr- ivies, Aerospice, Sales, and Secretarial) were

Drr!;ehtei and discussed according to (a) how one can move

rir- ,)h e.0 r.b ;,Ith limilar basic training and (b) how a
on thl-, basic training and "advance on
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the job ladder." A second poster in each of the six categories
listed the variety of jobs and the training required for each
one within the job `wily.

5. Discussion questions were used to explore possible relationships be-
tween the child's dominant interests and abilities and types of
possible jobs.

Each mother was given a sheet with four questions to think
about during the week, answer, and bring back to the second
meeting. Discussion with the child was encouraged.

Program 11 - Roads to Opportunity

Six objectives identified with Program II were carried out through dis-
cussions, use of visuals and presentations of speakers from the community.

1 and 2. Informal dialogue and discussion participation were used to
create for the mother an atmosphere of belonging to the group by
stimulating a discussion of her child, and to make the transition$rom the discussion emphasis in the first session to that of the
second session by urging mothers to talk about their children.

Through informal dialogue as the women arrived, the leader,
assistant leader, and research personnel were able to start
the session by stimulating the mothers to talk about their
children and exchange SRA materials. Job charts from Session 1
were again displayed.

The leader making reference to the four questions given out
at the end of Session 1 urged the mothers to talk about their
children.

.2: Y9921.TIAJ Aniti)rOfessional.s03kets-411kect t4ott thRirotsonar:mves ,a..

..
.irran effort Whilrthe mother create an optimistic outlook or atti-tude that there are job opportunities for her child(ren).

Two significant people from the community representing vocational
and professional areas told their personal success stories re-
lating quality of life experienced as a child, feelings about
their environment, the person(s) who motivated them to be success-
ful, and what they did to make.sure they achieved these goals.
The presentations provided an example of achievement with which
the mothers could identify because the speakers related well to
the group. In many cases the speakers were known to some of the
group members.

4. Picture charts and summary discussion were used to present ways in
which mothers can help their child(ren) have the kind of job oppor-
tunities to which they aspire, to present characteristics of children
valuable in the preparation and attainment of successful job oppor-
tunities, and to list and discuss speaiflc things mothers can do to
foster the development of the desired characWistics in their child(ren).

0184



-178-

Eight charts depicting roads to opportunity, early career
planning, early success in experiencing achievement, the
uniqueness of each inr"vidual, parental communication and
support, determinant,.,, self-confidence, ana independence

were presented These were viewed throughout the discusiion
of ways in which mothers can help their children) have the
kind of job opportunities to which they aspire and during the
discussion of characteristics of children valuable in the
preparation and attainment of successful job opportunities.

Program 111 - A Job For My Child

Five objectives identified with Program III were accomplished through
discussion, use of visuals and a panel-type presentation with speakers from in-

dustry, a vocational/mechanical school or community college, and a student who

was in high school or community college (or a recent graduate) and who was em-

ployed. (Refer to the section on "Selection of Partilipating Speakers" for a.
detailed discussion of the participants' qualifications.)

1. Group interaction through creative activity was chosen to provide
continuity from Programs 1 to 111 that childrei grow and develop
into adults -- what the child is, the man will become.

Materials for making paper flowers were provided and each
mother prepared these as the leader discussed the growth
of children toward an occupational goal. The flower repre-

sented the individuality of each child. Pulling apart

layers of tissue paper represented the world of work "opening

up" to children. This activity also provided another oppor-

tunity for the mothers to feel comfortable with guest speakers
who had not been present at the first two group meetings.

te e 5 Rt tat I re o4rt101,cte ptketo tite 4g '100 n order to pro-
vide information on availability of jobs at various levels of

skill and to illustrate openings in the job market -- locally and

regionally.

Even though representatives from industry varied in background

ir each of the seven states, they talked about different job
opportunities in the specific areas, how Students can apply

and qualify for jobs along with some of the qualities needed

to be successfully employed.

3 A representative from education spoke to the group in order to pro-
/1de information on educational channels to job preparation and job
attainment.

Pepresentat1ve. from vocational and technical schools, com-
munity colleges, or high school counselors talked about
scnolarships available, job opportunities for college and
non-college graduates, high school work programs available

to ,t..identt" and economic ways to "survive' while in college.
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In addition to their verbal descriptions many educational
representatives provided booklets of educational offerings
available to specific areas.

4. A panel discussion method was used torelate-ideas discussed by.the
previous speakers to the mothers' specific situations. During the
panel_session mothers' were given the opportunity to listen to and
question the industrial and educational speakers and a student who
was in high school or a community college.(or a recent graduate)
and who was working. The students provided information about the
ways they had handled specific educational and vocational problems.

5. An illustrated talk was presented by the group leader in order to
summarize the key points of all three group meeting programs in order
to review and give the mothers an opportunity to see all the ideas
in relation to the total vocational nrocess. All visuals from the
preceding programs were displayed and.key points of each were reviewed.

Follow-up Contacts

After all data were obtained, letters of appreciation were written to
all individuals who participated in the nrogram or were involved in some way.
These were group and assistant leaders, interviewers, mothers and children in
experimental and control groups, school superintendents and principals, class-
room teachers, speakers for Group Meetings '1 and 111, and others who provided
identifiable services.

Observers' Records of I...teraction

An observer kept records of group activity during each of the three group
meetings in four of the states. The checksheet was devised so that it permitted
the observer to record a frequency count of kinds of participation by various

-*stb§dtt4."1V-Mrft'Wellepilipiedtrn-abOrrotwith'theandMOsdrall'Obrtitinerfrs°,°''
inserted. If the observer did not know the group participants, seats were assigned
or name cards were displayed on the table in front of the participants so that the
observer could easily identify each one.

As an individual spoke, the observer marked in the appropriate column
by the name or number of the speaker. Then, on a separate sheet of paper, a
narrative entry was made indicating the substance of the contribution

A sample of the page used for recording participation follows in Table 20
Some of the narrative entries are shown below the chart.
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TAOLE 20

et-ofd of fleeting Particination

1, 1 C

Group lember. \ncv.ored Contributed I Shared
1

and iue.,tion Information I personal
Number ts/ Lover experience

U' ut.her

[--
. --4"-- ._ t

Participant* , 5
t

1

:10)

Participant

1 ")

i Participant

(13)

Participant

(9) 1

1

t

D

Asked

question

E

Expressed
interest
or concern

2

Narrat.ve entr'es:
170 - 'How ern, .r longer lees it take to make a surgeon than a doctor?"

13;% - -! tj!ked with !ly Lhild this week about...."

9A
-

talked with Tv daughter, but 1 can't speak it." (Daughter
. ... .

!. be J PYyChleat. cbu1d."ft6t1A'onoonce.

*Wires wer,.. used tiring the sessions, but omitted for renorting purposes.

E411uitier.

Ev31.ition sheets At the end of the third session the women
were tnit fcl-,earf,n d ire-ctors wanted them to report what they liked

bey in nhi-)- "ec!e'd1', ;11 fi-ift.S Of the meetinns were most helpful. During
tmp Ou;t-'n'erilea; 11,?e.1 atter the last nroun meetings, the interviewers
ilKeA :, nrtair P.he fliothers' ideas about the success of the pro-

W).irV eveultion ;wears in Appendix L.

lfl cm,01,.!). .:. theory of education and vocational
1,r"nqi nd Guidanco !Journal, 1963, 42, 1929-135.

w 411.41
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CHAPTER X

FINDINGS FOR THE EXPERIMENTAL PHASE

The findings of the experimental phase of the study will be reported in
three sections. The first section includes an analysis of the changes in
responses measuring educational and occupational information gained, and a
report of the children's academic motivation and levels of occupational and
educational aspirations and expectations as well as those of their.mothersfor
them. Tie second section considers the' intervention program for mothers. The
scores and other statistics found to be significantly related to intervention
are reported for each objective of the experimental phase -- identification of
children's unique interests and abilities, understanding changes in children's
interests as a developmental process, awareness of the world of work and its re-
lationship between school and work, understanding the relationship between in-
terests and abilities and occupations, and guiding children's career planning.
The last section presents an evaluation of program effectiveness.

Changes in Responses Measuring Information,

Aspirations and Attitudes,

The first objective was to compare responses of experimental and coetrel
youth and their mothers on before and after tests of information, aspirations and
attitudes related to educational voc Tonal consideration for the youth.

Information on Educational and Occupational Facts

IAormation about jobs and education was presented in all three of the
programs for the mothers (see Information Series II, Southern Regional Committee
for Family Life, 1973)., The Industrial representative was to provide information
on availability of jobs at various levels of skill; and to illustrate openings in
the job market both locally and regionally. Observers in all states noted that
industrial representatives were frequently asked specific questions primarily
corcerned with programs and jobs for older children.

4 . a 4 0. 0 MO. 0 6a. .41. 0 4. 06 00 .. .0 6.0 1 . 04 . 4 4 ..44 ,441 do 041 644, 0 4 0 0.

The educational representative was to present-educational channels to job

40 . - *. ..

preparation and job attainment. In some of the states booklets of educational
'fferings available in specific areas including their verbal descriptions were
presented. It was felt that these were very helpful and that more information In
hand-out form would have been well received. One representative discussed specific
ways in which parents can participate in the school vocational program to motivate
older ch;ldren. Observers concluded that many local people can be resource persons
on programs related to educational and occupational planning.

Assessment of Information and Gain

Information gained about jobs and education was tested by the number of
correct answers to 26 items in the questionnaires administered to the mothers and

it * * * * * *

Contributors: Kathryn S. Powell and Nell Covington, Winthrop College, Rock Hill,
South Carolina, 29730; Sarah M. Shoffner, UNC-G, Greensboro, N. C., 27412 and
Charles H. Proctor, NCSU, Raleigh, N. C., 27607.

018E



iGt,th (See Arperix A tor "Sfirvey of Student Plans for Work and School," items

6-8G; and Apnerdi( "icthe, 's Survey of Job Knowledge and Occuotional and
Eoucational C;cals Children', items 53-64). Tne questionnaires were admin-
istered betore and ,rte. the experimental mothers had attendee three group
meetings. The same tterr3 were presented to a control group of mothers who had
not v-ecel.ied treatment These items made up the variables entitled Mother's
Information (acronym MINED), and Child's Information (CNfl (See Appendix C,
Summary Inforriation on variables ). The difference between the before score and
the after score was computed for the selected experimentalwchildFiniiid their
Actners. cuoa,b%

Tne scores for the experimental and control subjects on the before
arJ after tests snowing also tne percentage correct of the total )ossible scOre4

are presentee !r) 'able 21. The total group of experimental mother-child pairs
had a mean increase n gross scores of 4.6 percent on the after tests while the
control !citner-ch!1,.: pairs has an average increase of 1.6 percent.

vurtner attentl)n was directed to the scores by sub-culture and the per-
centage o gain between the before and after tests for control and experimental
.others and children. This examination revealed that the rural black experimental
'"others showed the largest gain (12 percent) of any of the mothers on the after
test; whereas, the urban black experimental mothers reflected a loss of Orioaent.
The analjsis was handicapped by the small number of urban black subjects. The
scores by sub-culture were not significantly different; but the trends indicated

are that the experimetal groups gained more than the control groups, and that the

rural ':ro,ns gained more than the urban.

Examination of the raw data revealed that individual mothers' job infor-
ation score differences between the before and after tests (MINFD) ranged from
7 to :lopendix C). These data are bresenteaMYable 22. Calculations on

these r%others' ;cores iMINFD) revealed that significantly more (Pos.01) attained
increasis trap ecreasPs 5n the after tests in both the experimental and control

:r:,ease was detined as more answers correct on the after test than the
e-_)re test; :ecr,:asP as der)ned a; rore incv'ect answers onarafter-test than

tef)(P test# -4-4- * *00 *. '. . .

there was no significart difference between the experimental and

7.3ntrO' -;f*.); nnen the student's t-tests were computed separately for boys and

11,1s, siinificant difference (P0 ..06) between the before and after tests

nil 4;( 4r.1 .:.)tners o

D'OCelJee was used to examine Charies in job information scores

(), : -.:,11.dn4!n on the before ana after tests. Differences between

ranted from -8 to '12. Frequencies for each score according

t. ;e, :,n111 exneriental or control groups are presented in Table 23.
I -..,v-ylAire test did not reveal a. significant difference between

irl ier.ps when boys and girls were combined. However, when

.el, and hrwl riPe conuted senarately, significantly more girls
r:.!) y e/op; c,r1%! than in thc control grcup attained higher lob infor-

tfic

'ne;*.f ,-ens, the 26 questions constructed and related to
;',;):),:,-!Ixo-, A and .0,), Were not refined measures but could

01K
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TABLE 22

DItferences Between Before and After Tests by
Frequencies or MINI'D.Scores for Control and Experimental Groups

of Metners i.)' Boys and Girls

0iFFFEiCES

FREQUENCIES

tb7s- Girls

C E C E

,
-,

-6

-5
-a

-3

-2

-1

0 --
1 .

'

3

a

5

6

11

4

0

0

0

0

3

4

5

.11 -

6

3

6 .

3

0
0

1

0

0
0

0

0

1

1

1

5

4

- a

9

3

4

3

8

3

2

1

2

1

0
1

0

0

1

0

3

5

7

- - - - 8

12

4

.4

2

3

1

1

0

0

0
0
0

2

0

0

0

4

6

3

- - 10

1

6

7

5

0

3

1

1.

0

0 ,

0
0

47 63 51 49

be assuierL1 ;e110e-r.1G" about loos which was a part of the objectives
0 Tothers It might be noted that the short

h.21es, Letween cernpletion of mothers' programs and
Ta, rot have permitted an adequate length of

nfO named with their children; therefore
harA!cir);,.-; -,0 .,' An adehav:e Teasur e of the impact of the planned

hi'l r. nave been too long to expect retention
,-_ ,r trurg flf! hrograms.
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TABLE 23

Differences Between Before and After Tests by
Frequencies of CINFD Scores for Control and Experimental Groups

of Boys and Girls

FREQUENCIES

DIFFERENCES oys Girls

C E C E

....1.1.1.16.1

-8
1 0 0 0

-7 0 1 0 1

-6 0 1 2 0
-5 3 2 1 1
-4

1 5 0 2
-3 2 2 6 1
-2 2 5 7 3

-1 11 9 7 3
0 4 - - 11 - - 7 - - 6
1 8 7 7 5
2 5 4 3 7
3 4 6 6 7
4 4 4 2 3
5

1 3 2 2

6 0 1 1 2
7 0 0 0 1
8 0 1 0 2
9 1 0 0 0

10 0 0 0 0
11 0 0 0 1
12 0 1 0 0

Total 47 63 51 49

Aspirations for Education and Occupations

The variables of aspirations and expectations for education ',rid occupation
and academic motivation were included under the acronyms of DDD, DUNCD, MOD and
ACD (see Appendix C, "Summary information on Experimental Phase Variables" foridentification of items on questionnaires.) The measures were analyzad b) themeans of the gap between the scores on the before and after tests.

01UL
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ACD - Child's academic motivation score on the after test
minus the before test score.

DDD Child's aspired minus expected occupational attainment
score on the after test minus the before

DUNCD Child's aspired plus expected occupational attainment
score on the after test minus the before test

MDDD - Mother's aspired minus expected occupational attainment
after test score for the child minus the before test
score

Child's Level of Occupational Aspiration. The DDD mean for the expos*
mental youth was -0.82 while for the control group the mean was 0.32 which'
be considered an indication that the experiment decreased the gap between
tions and expectations. If this decrease in gap be taken as evidence of
then the experiment can be said to have promoted realistic thinking. The d$
is not, however, statistically significant.

There was no overall experimental effect on the level of anticipate.
prestige. This appears to have occurred because a positive effect for tn..:
balance against a negative effect for the girls. Experimental boys showed:at
excess of 4.7 DUNG!) score units (NORC points) above the control boys, wheel's-
the experimental girls showed a 3.0 deficit below the control girls. This-4
mean that the expeMment tended to inspire the boys and "cool out" the girlt.

The fact that the median educational aspirational level of the sublich
in this study was in the "finish college" category (See Methodology SectiOn) end
that the black aspirations were higher than those of the white's is in line w$th
other findings and contrasts with the relatively low level of occupational atetrii
tion.

Mothers' LeVel of Occu ational Aspiration for Child. When the difference
between t e 'e ore an a ter scores on t e mo ers asp red minus expected gee
in level of occupation IMDDb) for their children was computed, there was no
significant difference between the experimental mothers and the control mothers,
however, in further regression analysis of the mean values for experimental and
control groups with adjustments for characteristics that might be associated with
MDDD, significant differences in experimental effect were found between the limb.
cultures at the .05 level (P =.03). Whereas the experimental effect was absent
for rural whites, it was positive for urban Negroes and negative for rural Negroes
(see Table 24). There is no ready explanation of these differences except that a
decrease in gap between mothers' occupational aspirations and her expectations
may be a logically expected developmental change and the experiment may have
slowed down (depressed) this expected narrowing of the gap for urban black mothers,
tut p.ot for rural black mothers, by exposing the urban black mothers to more
acquaintance with the world of work and thus offering some hope for their children's
occJpational achievement.

Academic Motivation

The ACD means showed the change between the child's after and before scores
on academi'. motivation. The mean change for the experimental Foup was 1735 while
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the control group's mean change was 0.07. This difference between experimental
and control means was not significant. Frequencies of children showing positive
and negative changes in academic motivation were tabulated. These data are pre-
sented in Table 25. No significant relationship was found between positive end
negative scores and sex of child or between the experimental and control groups,

TABLE 24

Means by Subculture and Experiment for
Mothers' Aspired Minus Expected Occupation Scores for the Children

On the After Test Minus the Before Test

GROUP
MEANS

N Urban Negro

.m...emiNNPIMP41111111.0
N Rural Negro N Rural White total

CCNTROL
N*98 12 -4.083 28 -0.357 58 -2.052

EXPERIMENTAL
N=112 14 -1.429 47 -2.489 51 -1.922

Experimental
Effect 2.654 -2.132 0.130

TOTALS 26 75 109

-2 OM

Intervention Program for Mothers

The second objective was to design programs for the mothers of junicir
high youths on educational and occupational information that would achieve sw
cific objectives concerned with the mothers' identifying unique characteristics
of their children, understanding developmental changes in a children's interests
and goals, enlarging awareness of the world of. work and job opportunities and
understanding the relationship between interests and jobs and stimulating in-
terest in guiding the child in career planning.

This objective was deemed important in light of previous studies which
have recognized that the family is one of the major socialization agencies con-
tributing to the transference of mobility orientations in the child (See Review
of Literature). In fact several investigators assert that parental aspiration is a
more important determinant of children's educational aspirations than is social
class membership per se (See Review of Literature)i Nonce the justification for
the intervention program designed for mothers.

0194
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TABLE 25

Chi Square Table for Academic Motivation (ACD) of Girls and Boys
5y Experimental and Control Groups

ACD
Scores

C

Boys*

E C

Girls

E

-11

-10

1

0

0

3

0

0

0

0

- 9 1 0 0 0

-7 1 0 0 0

-6 0 0 0 1

. 5 1 3 1 1

-4 3 2 3 2

- 3 3 3 1 0

2 5 3 2 4

- 1 2 15 10 10

0 8 18 15 17

1 6 6 10 2

2 6 6 3 3

3 2 2 5 /

4 2 0 0 0

5 1 0 0 1

6 1 2 1 1

7 0 1 0 0

8 1 0 0 0

14 1 0 0 0

Total 47 63 51 49

* Boys ACD experimental and control Chi-square significant at .0835 (p < .10)

ACD experimental and control Chi-square not significant (.5655)

Identification of Child's Unicpe Interests and Abilities

'he intervention program planned for mothers was justified by the findings
of the baseline stud/ that supported Coppersmith's summation of the influence of
parental behavvJnal orientations on the child's self-esteem (See Chapter VI,
pacer 3). PArntal warmth and high expectations were found to enhance positive
self-reqaed while parental rejection, domination and severe punishment depressed
selc-reqard. In order to improve the child's self concept it is important to .

help i mother Anderstand her child's uniqueness.

0191.,
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A survey question (see Appendix B, Mothers Before Test, Item 63) required
Mothers to select characteristics which described their children's abilities and
interests. Mothers responded to the interviewers' questions. Lack of adequate
measures and/or the time lapse after the experiment made it impossible to oval;
uate this objective effectively. Further study is needed of intervention programs
and their impact upon self-concept.

Eight charts depicting "roads" to opportunity -- early career plannt0g,
early success in experiencing achievement, the uniqueness of each individuati
parental communication and support, determination, self-confidence, and indlo
pendence -- were viewed by the women as things mothers can do to foster tht:,.
development of the desired characteristics in their children. These were prito-
sented as the leader talked about ways in which mothers can help their ch.11:0601...
have the kind of job opportunities to which they aspire and during the dit00006'
of characteristics of children valuable in the preparation and attainment of.,
successful job opportunities. The reports of the discussion and contribution% made
by the mothers indicated that the groups understood the points to be learned:. 10-0:
one rural Negro sample, this was accomplished by modification of the suggested M.
gram dialogue to suit the educational level of the group.

Understanding of Changes in a Child's Interests as Developmental Process

A bottle-decoration activity was chosen to encourage group participattOit: and
to illustrate the child's developmental process. The activity was well-rete004
and the parallel to differences in children seemed to,have been grasped. Thil
experience served as a group mixer as well as to point out to the mothers Oa
children are different. It was an excellent "venicle" for beginning the diteuesion;
of variations in children. The bottle-decoration activity interested the women to
such a degree that in one group some mothers declined the request to terminate the

-activity and continued to work on them as the meeting progressed.

4
To provide continuity in the ideas from each of the programs that growing

into adulthood and growing in interests and abilities related to educational.and
vocational choice, paper flowers were made as the leader discussed the growth of
children toward an occupational goal. The flower represented the individuality
of each child. Pulling apart layers of tissue paper represented the "opening up"
of the world of work to each child. The activity provided an excellent opportunity
for the mothers to feel comfortable with quest speakers who had not been present
-at the first two group meetings. One state reported that although the women enjoyed .

the activity, the leaders thought the symbolism was not effective for the group
members.

Awareness of World of Work and Relation Between School and Work

generally, mothers enthusiastically received the visual materials; however,
an observer in one state (an Appalachian rural sample) thought the charts did not
go wer as well as the spoken word. Several states reported "lively discussions"
of career ladders. One state modified the charts to suit the reading level of the
group. lost group leaders reported that presentation of posters required more time
than was scheduled, thus, in some groups only major categories could be discussed
in the last three job groups. Even though these sessions had been pretested for
timing, in the actual sessions ettended discussions prevented detailed coverage
of each )ob group.

()19(



One An ;!;.11!Ai.111n oil n:,t seem to dcLept the v'Sual
materials lot 'oe ,o !e r th.r. 7,no,A1.! tav teotureA more spirvic:) and
social in ,,,ht, rcri.1(11' IOC?' IncludIng the aeros;pace
industries sooAe.: ci o thl.L sicce !Anew!) loyment was high 'Oh that
area at tne It nVi

The Aso( lte% .1p' no uc:upational Role,," kit was used
by groups in .t th- seier, Antther state had the kit available in
the meetinA ; ht Pq0 1,4t-It did n.): use nr make reference to it until the
project rese3r_ner r-le,red to lt as a source fo, answer inq one mother's qwestion,.
In this sire Sta7e ,nly tWO riothers borrowed materials from the kit. This can z.

probably bo t,) ti)e fiLt that th,_ leader did not emphasize it. Other -:
states lateriais. 'lathers chose material that was f
interest to !.ic: 1-1 ,ir Lilliole. In one ')Lite at least half the women checki*
out. SRA -a:er'11-,, t!le' the seLoqd week and exchanging them for different
lob des,..:r.otior. cnin ha renuested that their mothers select specific
folders to D,Ih: e trev. everal women sogoested that they exchange materiali
during t-e wee', ichool cn,ldren. In another state kits were left in --,

the Stn iCta tme week for use Dy all students.

Relation-,hiD ..;e'.ween :f:tere,,ts and Abilities an(! Occupations

,,-:',./ence to tne list of tour questions oven out at the end of
Session 1, Jryi tt t.)talenS to talk about their child. Most participentir
made soLe oo!,, few in each state returnea the pages. If they' broug6t
them, trey I n)'. ",no b,tt 'hey had lone so either by referring to them during the
discuss,:r )r 1,1n1 /..o the group leader. Several did talk about their
childrer tr.e !dors, tne researcher;, or to other mothers. The
leader ,- ,, 01' er", the women would have benefited from indi-
vidual %-,Hr

;

V/001er Yl./ P.(' tal;:ed with their children about
the m:nr firowr and with what frequency they talked

1
. , 7"- %9LEA!S")!I r:1 the ,.!eans on i ters relating to

I !!)At ;'on before and after mothers' (MBD)
'i)tn,2r; i a -ear lrwrease of .0!02. The t test

'!: !nC''fa;r341 -.;innificantly more than the control
Afr, .nown in Tables 26 and 27. This
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Table 26

Chi-Square Table for Mother Talking with Chtld
about Jobs (MBD) for Experimental and Control Groups by Sex

MBO
Control Experimental

Boys* Girls** Boys* Girls**

-2 0 3 0 0
Decrease

-1. 7 5 3 4

No Change 0 32 32 32 22

+1 8 11 20 12
Increase

+2 0 0 8 11

Total 47 51 63 49

*Boys E and C Chi-Square significant at .0056
**Girls E and C Chi-Square significant at .0032

Table 27

Chi-Square Table for Mother Talking with Child
about Jobs (MBD) by Experimental and Control Groups

Change
in MBD Experimental Control

- Decrease 7 15

0 No change 54 64

+ Increase 51 19

Total 112 98
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An examination of the differences between experimental and control boys
and girls in terms of the amount of thought given to jobs (JBD) was made USN

chi-square. A'chi-square value significant at the .05 level showed that the

experimental girls thought more about jobs than did the control girls (see

Table 28). On the other hand, there was no significant difference between the
experimental and control boys.

Table 28

Chi-Square Table for Child's Job Thought (JBD) for
Experimental and Control Groups by Sex

JBD

Control

Boys* Girls**

Experimental

Boys* Girls**

-2 3 1 2 0

Decrease
-1 8 9 8 1

No Change 0 30 33 40 38

+1 6 8 11 10

Increase
4.2 0 0 2 0

Total 47 51 63 49

*Boys E and C Chi-Square significant at .5893
**Girls E and C Chi - Square significant at .0465

Evaluation of Program Effectiveness

The effecti-veness.of the experimental phase was evaluated by observers'
records presented sociogram form, mothers' evaluations of group meetings, the
researchers' observations of the nroup meetings, and the researchers' evaluations

of all tnree program plans. (Descriptions of these procedures appear in the

Methods and Procedures section of this report.)

Observers'_ -)epor*s of Interaction

STIraries of several of the observers' records prepared in sociogram form
indicated that generally two to seven women in each group (average site group was

16) irovided the largest portion of the individual verbal contribution to the

di;ouslinnl, anpeared keenly interested and would agree or respond "yes"
or 'no- when asked a direct nueStion pprmitting agreement or disagreement. The

WOmen ',,spring the ;ed did not mon000l lze the time unduly. Occasionally several

011



-193-

women asked each other questions or directed conversation to a specific person
in the group. The sociograms showed that women talked more as each successive
session was held.. Perhaps as they became more familiar with meeting in groups
with each other, they relaxed and thus talked more freely. (Example of Inter-
action Record in Chapter IX).

Evaluation of all Three Program

Even though all states conducted the programs with only minor variation%
iri the suggested 'ormat, some areas seem worthy of mention. For example, In
one rural Negro sample, the extensive detailed instructions prepared for OW
conduct of group meetings overwhelmed the group leader because of time limttation
This leader felt that the amount of material could have been covered much per
effectively in twice as many meetings.

The fact that less than half of the mothers in another rural Negro gimp). .

could read inhibited the presentation of the program materials. With this grO00
it was also necessary to simplify some of the vocaLulary in the suggested 414100400
of the program plans to suit the educational level of the group. Leaders Car
cope with illiteracy by not requiring any reading as part of the programs.

In some of the states (rural Negro groups in particular) the leaders el
found it difficult to get the mother to focus attention on the seventh andet
grade child. Several of the mothert had large numbers of children, many of
were in the 10th, 11th, and 12th grades. Thus, it was difficult for them tO think
in terms of the vocational future of a 7th grader when they had a 12th grader-who
needed a job next month and perhaps also has several children floundering on the
job market. These experiences pointed out the necessity for teaching lowintoMe
parents and children the advantages of long range planning, a concept with which
they may not be very familiar.

Mothers in a rural Negro group also discussed some problem areas in their
attempt to focus on their young children. Some mothers felt that their biggest
problem was job discrimination followed by lack of resources for higher education.
Although optimistic about the beneficial role they could play in their children's
development, they seemed pessimistic about being able to control the external
factors in the larger society affecting job futures.

Evaluation of Group Meetings

During the post interviewing session, the interviewers asked questions to
ascertain the mothers' ideas about the success of the group meetings and the
program plans. Additionally, the researchers and the group leaders made some
general observations.

Mothers' Evaluation Sheets. Interviewers reported that the mothers were
vary airing to ffTTout the evaluations, and that they talked a lot about the
group meetings. Most of the states reported that the mothers, in responding to
the eva'uation sheets, tended to be very complimentary and to give the responses
they thought. the interviewer wanted to hear. All tried to be very cooperative
and generally seemed to agree with everything. A copy of the program evaluation
appears in Appendix K.



--w?Rly*.erirna,,..grirrzrmr.immwe't,
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The number of meetings (3) planned for the experimental phase were
viewed as adequate by 73 mothers. Fifty-four would have been pleased with
more than three meetings. Although some of these said that three meetings did
not seem enough, it might have been difficult to have maintained the high degree
of interest for many more meetings unless the program format had been quite
different. Field trips might have been desirable.

When asked the best day of.the week for meetings, respondents tended to
answer the day on which their particular meetings were held. Night meetings

.

seemed to please all the mothers. In one Appalachian county where very few
mother's were working, the meetings were held in the mornings. As expected, a
few mothers who worked during the day did not attend.

The best way to let people know about meetings was through letters and
announcements mailed to the home or by telephone. Announcements by radio or
newspaper were not considered good information channels. Seventeen checked
'someone go to your house and tell you about it and fifteen thought "announce-
ments brought from the school by the child "would be the best way to let them
know about meetings.

Schools and centrally located meeting places such as the YMCA or YWCA
were reported as the best places to hold meetings. Again, the mothers tended
to report the places of the group meeting they attended. This, however, is
reassuring, because each state made an effort to choose a location that would
be widely accepted by those attending.

Repeatedly mothers suggested that similar meetings be held in the future
and they indicated an interest in supporting such programs on a continuing basis.
This reinforces the possibility of extended uses of such programs-- adapting the
materials to PTA study-discussion groups, Extension homemaker clubs, as well aS
4-H youtn groups.

lost women reported in. the evaluation that they would have participated
without receiving payment but this is open to question. In one state four
respondents said they would have attended without receiving payment if they had
kr.own besorc going to the first one that the meetings would have been as inter-
esting as they were. One state did not offer payment for attendance.

general Observations. There were a number of beneficial outcomes of the
three sessions that were fntended by the experimental design of the study, but
which did rot lend themselves readily to statistical analyses. Perhaps most
important was the sheer pleasure most of the mothers seemed to receive from
oirticipating in the meetings and thinking about topics which they had not pre-

consiJened.

)e Tan% o' the participants, particularly in the rural areas, corning into
the scnool was a rare outing, and to be the focus of the attention of

7,41001e Iv-volved in a large study really seemed to be an ego booster. It was
Drf)L13', 4:1P "eit tfre that anyone had ever expressed an interest in what happened

lnd t7; tneir children. In addition; for one Negro sample the interviews
in'.! !le -eet'nfr, provided the wompr with ,chat, seemed to be a positive experience
:/ltr nn'te 7,en,n1e in the communitva still rare thing in some rural Southern
states.
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The researchers recognized the attractiveness o providing some things with
taqible "take-home" value for the mothers. The products of the creative activities

. sessions served as one thing; and in several states copies of recipesfor the
cookies served were provided if the women wanted them.

During a three-meeting series the attrition rate was a problem for a few
states; thus, it seems necessary that group leaders would need to consider mate-up
sessions if attendance was not regular. Usually the women were sick or there were
illnesses in the family preventing them from leaving home. However. they con-
scientiously reported these reasons to the group leader and indicated strong inter
est in learning what had been discussed during the session they missed.

The atmosphere of the group meetings was generally excellent. Leaders were
accepted in non-defensive ways, were well-respected, and what they said was most
often considered as reality based. For some groups the suggested program content
seemed too much for the number of meetings; however, this varied according to the
situation. Perhaps more individual contributions on the part of the women could
have been initiated by the group leaders. Generally, only a few in each group were
reported to nave contributed most of the interaction.

It is recommended that more useful information relevant to the particular
locality be presented rather than dwelling exclusively on generalizations. The
mothers seemed to prefer down-to-earth specifics after they had grasped the idea;
and they would even ask for these specifics relating their questions to personal
situations.

A leader must be aware of the local situation in preparation for presenting
the program plans. This will enable him to understand the questions and concerns
of the participants such as local deterrents to occupational aspirations, partic-
ular types of job discrimination, lack of resources for high education, pessimism
about external factors affecting job future, and difficulty in controlling certain
factors by the individual.

The results of this study are perhaps limited because of the inefficiency
of the measuring devices. Test scores probably tell only a fragment of the story.
Some of the most important and most lasting facets of the group meetings cannot be
expressed quantitatively with the data from this study. Because of the limitations
of the research procedures employed, there may be a gap between testable results
found in this study and the probable impact of the personal experiences of mother-
child communications.

Evidence from this and earlier studies that parental affection, independence
training and high parental expectations' facilitate the child's feelings of personal
worth and need for achievement supports the need for continuing education for
parents to assist them in guiding their children's educational and career planning.
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Summary and implications of the Experimental Phase

An experimental group discussion program was designed to influence in-
formation, attitudes, and aspirations concerning education and occupation among
low-income mothers in three selected subcultures, and indirectly among their
children as a result of the mothers' interaction with them. From the rural
Negro, Urban Negro, and Appalachian rural white subcultures, 112 mother-child
pairs were placed in the experimental group and 98 pairs in the control group.

Data were collected from both students and mothers in a standardized
questionnaire -- interview method before and after application of the experi-
mental prograr. The experimental treatment consisted of three, two-hour,
structured group-discussion meetings held in consecutive weeks. The meetings
were designed to help the mothers understand the unique interests and abilities
of her child, the developmental nature of her child, the variety of work oppor-
tunities for her child, Lhe relationship between education and occupation,, the
relationship between her child's interests and career possibilities, and her
own role in motivating her child toward career planning.

Analysis of differences between responses of mothers and students on test.;
administered berore and After the experimental program revealed five important
effects attributable to the intervention:

1. As a result of the group meetings, mothers talked more to their
children about jobs and career planning. Mothers in the experi-
mental group had a significantly higher mean increase in fre-
quency of conversation with their children about career planning
between before and after tests than did mothers in control groups.

2. As an indirect result of their mothers attending the group meetings,
children more frequently thought about jobs and career planning.
A significant difference was observed between girls in the experi-
mental and control groups in before and after measurements of the
amount of time they thought about jobs. Although the difference
between experimental and control boys was not significant, the
direction of difference was the same as for girls. Overall, control
students showed a decline in the amount of thought given to jobs
while experimental students registered an increase.

3. As a revilt of the experimental program, both the mothers and
childrer experienced an increase in job information possessed.
Takcr as pairs, experimental mothers anu children registered a

4.6 percent increase in correct scores assessing job information on
the after test as compared to their scores before the experimental
program was conducted. The control mother-child pairs registered
an increase of a smaller magnitude, :.6 percent.

Among the experimental your, in the three subcultures, only rural
Negro mothers exhibited a sizeable gain (12 percent) in correct
scores on job information. D'iral white mothers showed a slight in-
,:rease and Urban Negro mothers a slight decline.

rie experimental children among the three subcultures exhibited a
different pattern from their mothers. Both urban and rural black
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groups had increases of 5 percent or more, and white children had
a smaller increase of under 2 percent.

With only one exception, both mothers and children in all ex-
perimental groups exhibited greater increase in scores on job
information than did their counterparts in the control group.

When viewed apart from mothers, however, no signifidant differences
were observe) between experimental and control groups of children
in terms or changes in job information scores. When urban children
were divided by sex, significantly more girls in the experimental
than in the control group attained higher job information score$ on
the after test.

4. As a result of the experimental program, there was a reduction in
the distance between the child's level of occupational aspiration
and his occupational expectation. The experiment had differential
effect between the sexes as to the anticipated level of job prestige,
with an increase in level for the boys and a decrease for the girls.

Occupational aspirations were high, but not unusually so for this
socio-economic group. A Majority of the total group aspired to
professional occupations. Occupational aspirations of boys were
more diversified than those of girls, of whom over 60 percent
selected either teaching or nursing as a career of choice.

5. The experimental program appeared to have no effect upon the
children's academic motivation as ailindirect result of interaction
with their mothers. No significant relationship was observed be-
tween positive and negative scores and sex of the child or between
the experimental and control groups. Academic motivation seemed to
be entirely independent of the experimental condition. With the
subjects of this study, Educational aspirations were so high before
application of the experiment that. the resultant low ceiling on
aspirations permitted little noticeable change.

Similarly, no significant differences were found as a result of the
experiment between what mothers aspired to and what they expected in
the level of occupations for their children. When adjustments were
made for characteristics likely associated with this differential,
a significant difference among sub-cultural groups was found. A

positive change was observed for urban Negroes, no change for rural
whites, and a negative change for rural Negroes.

Results of the experimental program have at least four important implications.
First, conditions created by the experimental program have a demonstrable effect of
increasing mother -child interaction with regard to career planning.

When Sandi.; (1966) investigated the influence of parents on students' educa-
tional plans, she found that high parent-child consensus nn educational plans seemed
to be independent of parent's educational background or children's scholastic
standing. ;he 11-,o frflind, however, that narent.hild consensus seems to depend on
the child's perce:)tir.in of his parent's plans for him and that the parent's plans
are one r)f k.hp y.,r(irrior r)rpdirltor; of tho student's educational plAns.

0201
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It is reasonable-to assume that one outcome of increased mother-child
communication would be a clearer perception by the child of his parent's plans
for hi. in the world of work as well as education. Regardless of the background
characteristics of the parent, because of her importance to the child, a mother
can be eguioped to exert an unequalled positive influence upon a child's career
orientation. The improved comunicition, regardless of the content, may serve as
a reinforcer of the child's motivation to achieve.

Secondly, these data imply that in the world of career planning mothers may
exert a greater influence upon their daughters than they do upon their sons. A
significant difference was found between control and experimental girls, but not
boys, with regard to amount of time spent thinking about occupational possibilities.
Perhaps the difference in the experimental effect shown is merely that mothers and
daughters spend more time together, so that in a short period of time there iS
more possibility of communication.

Moss and Kagan (1961) found evidence to suggest that maternal encourage-
merits of intellectual achievement tends to have a greater influence upon the in-
tellectual development of girls than boys. As was pointed out by Walters and
Stinnett (1972), most cf the literature is concerned with mother-child relation-
ships, but there is increasing evidence that fathers also exert considerable in-
fluence uoon their children.

In the particular sphere of work and its requirements, the data of this
study imply that there are others more important to adolescent boys as significant
persons than tneir mothers. The literature on adolescence generally seems to
diminish tne importance of parents and increase the importance of peers in terms
of impact uoun the adolescent's role learning. Some decisions of youth reflect
parental values and others reflect those of age mates (Walters and Stinnett, 1972).
The mother may not be the best intervenor in the case of the adolescent male.

Thirdly, it seems incontrovertible that parents engaged in the experimental
Program not only enhanced their canacity to assist and encourage children in
career planning, but actually enjoyed the exercise and were themselves benefitted
51 it. -ne objective data results and the unanimous subjective assessment of
]elder barticloants indicate that the 'others welcomed involvement in such an im-
poe.tant -:atter.

The i-lolication of this finding is that the more parents can he involved
in the conscious life nlanning of their children, the greater will be the benefit
to the :hildren. These findings are in agreement with previous ones dealing with
parent-shill relationships. For example, in a study by Willmon (1967) it was
obser/ed that oarental involvement in Head Start Programs aided in the development
o; achievement, and that higher parental participation accompanied even
niqnen 1,,ni9i,rent. The implication is that anti-poverty programs geared to up-
nra.iirg icademis achievement in children should involve the parents as much as
boss17e ard also oroiide an educatioral program for them.

Stinnett(1972) concluded that parental warmth is a factor which
o.,cipational choices aron children as well as their academic achieve-

E/Ilence obtained in this studv implies that low-income mothers abound in
o; Ar""th as eihibited in sincere interest in the welfare of children.

in o' trIc! of life regulated by lack of academic well-being,
*.h0Y? 01'"7."'t1 mate ireat resources of personal strength and sincere parental caring.
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High aspirations of ontldren may reflect this, however unrealistic they are.
Lacking other re,ouroes, low-incooe pareots may use the warmth of their relation-
ships with children to achieve as much as passible.

The fourth ipplication of this study is that no experimental program can
be expected to have undir'ectiooal results, especially when the objective is to
influence children through their parents. In their ten-year review of research
in parent-child elaLionships over the 1960-1970 decade, Walters and Stinnett On-
cluded that there is reason to distrust any simplistic explanation of causality
in parent-child relationships. Children themselves are powerful influencers and
an interaction effect between them and their parents is often operative even if
unknown. The experi,etal condition in this study appeared to cause a variable
effect a!long the three subcultures, in several instances.

To know wnat effect any variable may have upon children when applied to
their mothers, one ust be able to state the contingent conditions. As slight
changes in a population occur', so may the outcome of parent-child relationships.
It is unlikely tnat any experimental program would affect a variety of sub-
culturec in a uniform way.

The firal assessment of the group discussions as a' vehicle for affecting
the educational and occupational plans for low-income youth may be stated simply.
Suc^ a program is f"auoht with difficulty. Too much must be accomplished in too
brief a scan of tie. The target population ray have limited abilities, as to
reading, a"d a-e likely to have more immediate and more varied needs than those
on which tne discu',sions center.

In spite of there driwbacks, however, the group discussions worked. The
state: objectives were achie.:ed. The experimental program may not be the most
effecoive or tie most efficient possible. But the evidence seems clear that such
group iiscJssions are one way in which direct, positive intervention may occur
in the life direction of low-income youth.
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CHAPTER XI

SUMMARY AND CONCLUSIONS: WHAT HAVE WE LEARNED?

When one conies to the conclusion of a research study and attempts to distil
out of a mass of data the most significant and conclusive findings, it is perhaps
almost inevitable that some of the objectives will not have been attained in the
degree that had been projected a few years previously. It also frequently happens
that there are serendipitous findings which turn out to be more important than some
of the anticinated results, and some of the simplest findings are more significant
than those derived from complex analyses. Finally, no research ever answers all
of the pertinent questions about the issues involved, so that one ends with pointing
up implications and hypotheses for further research.

All of the above is true of the S-63 studies; yet, as we look back and assess,
we think that we have made some important contributions to the understanding of the
status attainment process. Substantive and methodological findings and implications
will be highlighted and discussed here in terms of basic knowledge, policy and applied
programs, and the conduct of research. Following that, we look at what we have left
unanswered and make some suggestions concerning next steps in career research.

What have we added to basic knowledge?

Along with a number of other studies made during the past ten or fifteen
years, the S-63 data confirm the high educational and occupational status projections
of today's youth, almost regardless of socioeconomic status, race, age, sex, and
rural-urban residence. In contrast to what studies in the Fifties and earlier showed,
our baseline survey data show only small differences in the stated aspirations and
expectations of youth who differ on these variables. Clearly, the problem is no
longer that of raising the aspirations of lower status youth. No doubt the commu-
nications, civil rights, and black "revolutions" have had much to do with this
change.

But despite the current "revolution" in the role of women in our society and
the unisex trend, our data show substantial differences in the occupational aspira-
tions of boys and girls, and of their mothers for them. Girls and their mothers
focus strongly on three traditional "status" occupations for womentteacher, nurse,
and secretary. But that change is in process, even in the relatively deprived sub-
cultures that we studied, is indicated by the fact that the daughters aspire to
higher occupational and educational levels than their mothers project for them, and
especially by the substantial differences in many respects between urban black girls
and their mothers. The boys' projections ranged much more widely in status level
than the girls' from the highest professions and professional athletics to semi-
skilled and unskilled occupations. Their mothers were largely in agreement with
them, but tended to project somewhat higher status levels for the sons than the
sons themselves projected.

VOPktritirilriptiti

contributors: A. Lee rmleman, University of Kentucky, Lexington; Charles H.
or9ct,)r. 'Ir)rth r,rolinA ;tato University, D4leigh; Richard P. Butler,

rmllege, Maryville, Tennessee; and Lois E. Southworth, University
of TenrPls(!n, Knoxville.
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projections as they grow older, at least not through the high school ages. We
hope to test this on some of the subjects in the sample by reinterviewing some of
them as high school juniors and seniors in a planned longitudinal study.

In contrast to the similarity of the children's stated aspirations and ex-
opctations, our data suggest hat the origins of educational and of occupational
projections are not as similar as has been assumed, and that they should not be
combined into a single measure of ambition. While the levels of stated aspira-
tions and expectations are rather uniformly high for both, educational and occupa-
tional projections depend in our sample on somewhat different antecedent variables
and paths of influence. Educational projections, for example, appear to depend
more on measures of individual traits (IQ, self-concept, liking for school, and
family background) than do occupational projections.

The children's projections are closely related to their mothers' projections
for them. Presumably there is two-way interactive influence, though we have
assumed in the analysis that the mothers' projections are prior in time and inter-
vene between other influences,family background, child's self-concept, IQ, the
characteristics the mothers value in their children, and the children's perceptions
of their parents and the children's projections. As already noted, however, boy-
mother orojection patterns differ somewhat from the girl-mother patterns.

Though the statistical analysis shows that the sex of the child is a treater
differentiator of status projection patterns than are race or rural-urban residence,
there are nonetheless some differences between the race-residence groupings. These
differences are more in the means of the variables than in the regression co-effi-
cients. However, the lack of an urban white sample prevents a full assessment of
what can be attributed to race and what to residence. Rural and urban blacks differ
as often as they are alike, and rural whites and blacks differ. In general, the
rural whites in the sample seem to conform somewhat more to the findings of other
studies than do the other race-residence groupings. The two black subgroups deviate
from the findings for whites in the lower parental influence disclosed, especially
the lower influence of the mother's projections for the child.

Despite the very real questions about the extent to which IQ tests measure
basic ability as opposed to cultural learnings specific to one's class and back-
ground, our data suggest that the IO score is a "real" and important variable,
since it is related to a number of other variables, and the relationships conform
generally to expectations. The influence of IQ on the child's educational pro-
jections is strong, but, surprisingly, it is not shown to be very influential on
the child's occupational projections. However, it is strongly related to both
the educational and the occupational projections of the mothers, Since we admini-
stered our own IQ tests and the results were known only to us, this relationship
indicates that the mothers' perceptions of their children's success related be-
havior correspond generally to the scores. Moreover, theremst be some awareness
on their oart.thel occupational attainment is contingent uporiMme dimensions that
are measured by the IQ test.

!Jrban black boys and girls are an exception in that IQ has a direct influence
on their occupational projections. This suggests that urban youth, more than rural
iouth, .E1/ be aware of the relationship between occupational success and scholastic
ability and attainment. This could derive from the nature of urban occupations.
but, again, the absence of an urban white sample makes it uncertain whether this IS
an urban characteristic or is restricted to urban blacks.
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school both directly and indirectly increases educational projections, but it
does not show up as a significant influence on the child's occupational pro-
jections. why the mothers' behavioral values for the child -- beremphasis on
"character" or "outgoingness"-- should have a direct influence on occupational
projections but only an indirect influence on educational projections is not
entirely apparent.

In concluding these highlights of the baseline study findings, we raise
without answering the Question to what extent the statistical mother-child re-
lationships found in the study represent real-life dynamic influences that can be
harnessed or manipulated to improve the career attainment process? It was hoped
that experimental phase of the study would throw light on this kind of question.

The exnerimental study design was first formulated in an atmosphere Of
committee lisenchantment with the passive methods of survey research using pencil
and paper eilestionnaires, and a willingness to try a more active experimental
approach to learning about the children. It was also born out of some lingering
suspicion that low aspirations of children in poverty subcultures may be a factor
limiting their status mobility. The exact nature of the experimental variable--
the group meetings for mothers--was to be decided as analysis of the baseline
data allowed us to suggest just what variables might be most useful in raising
aspirations or making them more realistic. As it turned out, the data analysis'
not only proved to be more complicated than we had foreseen, but by the time we
came to planning the details of the experiment, our theoretical and policy assump-
tions were shifting, and the experimental phase design reflected these later
changes in thinking.

The data showed that the children, and their mothers too, held high expect.
ations as well as aspirations. Thus, rather than being a limiting factor, the
projections began to be seen as holding the threat of future frustration. Addi-
tionally, the results of the regression analyses showed only moderate correlation
among the study variables. They were difficult to interpret, and, thus, it was
not clear which variables might be used to influence the children's aspirations,
even if we had been able to agree on whether to raise or to lower them.

Other studies had shown that an increase in knowledge rather than more
basic attitudinal and behavioral changes is the experimental effect most likely
to be obtained from short-term treatments. Consequently, when it was suggested
that improving the child's information concerning career choices mould certainly
be useful no matter which direction his aspirations ought to go, the proposal was
adopted, and the content of the experimental nhase treatment as well as its major
dependent variable were laid down.

The experimental "treatment" given to a sub-sample of the mothers - -the
three lesson-discussions--resulted in very little increase in knowledge about jobs
and education, either on the part of the mothers or through them on the part of
the children. But our "treatment" was, perhaps, too little and too general to
exoect ,nuch learning about the specifics of education and jobs. We probably did
not leas.4re the most important kinds of potential learning, and our measures were,
Perhaps, somewhat crude. The fact that rural Negro mothers appeared to increase
their knowledge the most and they were the least knowledgeable mothers at the
beginning be gratifying, except that the change could simply be due to their
AndPrStindini the questions better on the second asking. Girls appeared to gain
'flore knowledge than boys through the °treatment" given the mothers, and this may
be 1 rei1 difference reflecting better mother-daughter than mother-son communication.



Jespite rhearcn and theoryand some evidence in our baseline data- -
that suileits I :0USS-S.2X oar:!nt-child influence, the experimental results open
the possibility that, in this plrticular stage of the child's adoleAtnce, mother-
:laughter ,:olrunicinon is m000 intensive and thus faster or more effective. It

may be that )ro ittention or hoeciai ;1-ocedures are required if the influence
of mothers on sons 1 to he increa,ed at tnis stags or that other agents of in-
fluence oe 1-ore effective than mothers in influencing their sons.

And of course there are -any reasons to believe that procedures to increase
the constructi,.e influence of fthers on adolescent males would be helpful. Since

we did not obtain infirmation directly frog', fathers we have no direct research
evidence on tni,. But such procedures Would be limited by the absence of fathers
in many tie in these subcultures.

The eAperiflental treatrient brought little change in the status projections

0; either "lotlers or children. In view of the already high levels of these
projections. in increase was not expected. The possibility that the projections
miciht have becore lore realistic" was comolicated 5y the problem of deciding
what is realistic- and liciitec by the low intensity of the treatment. But if

status projections primarily reflect cultural values, it would not be expected
t'lat tney would becoire more "realistic" and such a framework would be inappropriate.

The treatment did increase substantially the number of mothers saying that
they had talked to their children about careers and the number of children saying
they had talked to their parents and had thought about careers. While this response
may be 71ainly verbal rather than reflecting actual behavioral change, the lesspn-
discussions may have started or emphasized a process that will have more pay-off in
the future.

whit have we learned concerning methodological issues?

7here seems no question that having data for mother-child pairs rather than
just for the c:!lidren has enriched our study, even though it hil made the analysis
"ore coTlex. It would have beer useful to have data for fathers also, but hind-

nfir-s the lecision, given limited resources, to choose mothers over
fathers. ',;e wouH like to see our findings tested by replication of the mother-
child si-ole and the measures we used.

rloncernin-; the baseline surve2, there are a number of methodological issues

which aro corrin to 7"any other recent atternts to examine the processes underlying
status bro!ections. There are also sir'e rethodologital limitations and questions
that are -ore or le;s unidue to this study.

're cw-von -;ethodolical issues center around questions of the appropriate-
ness )f: 'o the hypothetical senuence of variables depicting the status projection
process, 'h, the .so rif regression analysis; and (c) the inclusion of a relatively

P.4;":-;Py' 0; indr.Tendent iiriabl, to exnlain status projections.

:t .ust acknowft igod that the cultural, social, and psychological pro-
^!-'r!*1 ;t4tAi lre, in reality, more complex than survey

re,r)h%truY. The niontheical senuence of variables is merely an
1.4)rn.44-.1y4-,n ) pro-.0vp;. wr! -.;inrot prove from the data the time sequence
1;;1,,..!, .4 are hl-dipor.tional. Still, the

/ !,1 r?; l t"!: r*0 but is a lysteratic surrary or
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synthesis of research findings that are pertinent to the study of status pro-
jections'. Hindsight at the conclusion of the research does not suggest to us
that we should have assumed a different sequence.

mow,.
We chose to use the methods of regression analysishbased on measures of

association. The usual measures of association--zero-order correlations or
contingency table chi-squares-- would not have disclosed the large degree of
spuriousness an,' the indirect effects among the variables. The fact that numerous
"traditional correlations" were found to be spurious or the variables indirectly
influential would seem to justify the continued use of regression analysis in
similar studies. Likewise, our results raise serious questions about future
findings based solely on the usual measures of association.

Whereas other studies have been criticized for omitting some relevant

independent variables, the "exploratory" nature of the present study has reSulted
in the inclusion of most relevant variables identified in aspiration literature.
Although the number of variables becomes cumbersome at times, this richness of
variables may have enabled the ferreting out of true relationships for theirs Some-
what atypical subjects. Because the literature on which this study was based
derives primarily from studies of older, more academically able, and more socio-
economically diverse students, some of the hypothesized relationships were perhaps
unwarranted. But we are inclined to believe that our exploration of numerous
variables will be useful for comparative purposes.

In view of the.relatively large number of independent variables, the ef-
fectiveness of our model in explaining the dependent variables, especially
occupational status projection, may be challenged. There are several reasons
why the model appears to have low predictive value, as indicated by the low
amount of explained variance in the dependent variables- -that is, around 15 to
30 percent. First, the coefficients of determination (114s) are reduced in size,
just as the correlation and regression coefficients are diminished, by the con-
siderable amount of measurement error in some of the scales. It would be grit-
ifying if we could eliminate artifically depressed levels of association and know
the "real," higher levels, but it.would be equally important to be sure that some
of the diffe..nces we found are real and not due to undetected error.

The measurement error in the instruments and low explained variance in

occupational and educational status projections may be attributed, in part, to the
age and relatively low academic level of the students, and the low level of edu-
cational attainment of the mothers. This interpretation is consistent with the
observation that in aspiration studies the amount of explained variance varies
directly with age and socioeconomic characteristics of the respondents. A low
level of explained variance, however, tends to be characteristic of most survey
research, and in aspirations research samples of older, middle -class respondents
often yield similar levels of predictability. Given the subject of this study
and the characteristics of the respondents, the amount of variance explained is
gratifying.

Concerning experimental design, which has been little used in status pro-
jection research, our experience has certainly demonstrated its costs and diffi-
culties. Analysis of the experimental data was hampered by the small number of
cases in some cells, even though we had an adequate experimental sampling plan
and an unusually large baseline sample from which to draw subsamples. Hindsight
shows that we should have had more rigid control over implementing the experi-
mental phase plan. The cost; of experimental design are emphasized by the fact
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that we ,1 It 110k..";',OXV, designing the experimental phase, to move down
fru% our earlier, -ty'e grandiose rlans, to an experimental treatment involving
only three meeting; or the riothes. Wt' knew when we reluctantly made this
decision Mat we could riot reolisticaliy expect much measurable change from so
little excerientAl ',out. This forced us to project mainly change in knowledge,
as opposed to cnange in attitude:. :rid interests, anl, even here, hindsight
suggests it was Drobably unrealistic to expect mun change. We probably should
have.followed :gyp three meetings with periodic contacts and information over
a period of slx montn; or :1 yoar.

Our eAperien,:e forther reminded us of the difficulties of occupational
coding 'r -Y. data, narticularly when children and adults of rather low
education are tne respondents. This is irainly due to the problem of respondents
not knowin-i or enouch detail aboht the level of responsibility or coma
oetence in,131eci i" a :ub or using occupational terms loosely, but it also is
related to irbiluities in the available coding schemes.

ASi0 )1'- the speciic problems of occupational coding, centralized
coding card dati.nrocessinq for.the entire study would have been more efficient
and more desirable 'rori the standpoint o' minimizing error and controlling
variant interpretation; of the coding system. Hindsight also suggests that we
should hae had stromier centralized control over field procedures and time
limits f. r shedule aininistration, as well as experimental procedures.

ie did not -al.e a conclusive test of the advantages and disadvantages of
Paying the :lathers who participated in the experiment. This was done in most
of the states, and it did not seem to damage relations, create an artificial
situdtior,7)e ;Pt 1 bad precedent. But how much incentive it actually provided
is unclear, since we dil not have a control group of uncompensated mothers.
However, the nror.ied srnall payment did not seem to insure regular attendance to
the extent sore of US had expected:

ne found that low-income mothers are interested in career possibilities for
their cnil::ren--or such interest can he kindled--but they are poorly informed, and
the sub:ect is not eery salient. For better or worse, the middleclass tradition .

of parents projecting and planning careers for their children, and socialiging them
in terns ')f such e/pectations, does not seem very prevalent in these families.
If the life ;nonce; of children in these families are to be equalized--or the gap
between the argil the children of. middle-income families narrowed--it seems clear
that special attention and -affirriative action" is required.

4preo4pr, ;erious career-thinking is not very salient--either for children
or re lards children 'of the ages we studied. This is particularly
true oF 7others who also have high school or college-age children who must make
carer in" / ,on. The elevientary or junior high child's career is low
OriJritj '" sit:iti)n. Yet sore thinking, planning, and academic motivation
and perfaricp bforn 'nigh school is necessary if the child's chances of
acme/ n'; the nigher statv, oc(:unations -or even a personally satisfying occupa-
tion--Aro t) by la/i,ized. he relation of schooling and academic planning and

siccess nee( to be propogated.

c an soh,)ol counselors on the children's knowledge
;. rAror; 4!°"W: ,Aich, less than we had assumed, so far as these

tr,!11 i
.,r ,:orlf:orriPl. Most of the elementary schools did not
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havo coJfv,elor., ot, evidence that classroom teachers had given
ruon c.Aree education. Where counselors were present in the second-
ary schoo1s, :Jere or ton sprea i so thin that students had to ask for help in
order to lt,?* . ,.-learly a need for other agencies and approaches
:o be 10\,01,eA, is for the :ohools to be concerned with career education
and to do a Wd Jot. in ':holerviiting such programs.

'no inItial planning for our study was done largely in terms of the as-
sumptions and hypotheses of developmental theory, but our findings and inter-
pretations erphasi:e .!ore the cultural values basis of status projections. Thus,
before a rerlication of our exnerimental phase or a similar study is undertaken,
tne assuv.ios, objectives, and content of the program should be reexamined in
the new li.jht. The baseline study instruments also reflected the developmental
theory orientatioi, but a new orientation would probably change them less than
would be case with the experimental phase.

Both fcr further experimental studies and for programs designed to use
the group lesson-discussion anproach to career education, the findings of the
peesen*. stud could be used to tailor'some of the content of the sessions to
persons of Jiferent racial, residence, and class background, and to boy-girl
differences and si'oilarities as regards career thinking and. possibilities.

S.HildrLi, attention in such programs could be directed in part to in-
creasing the accuracy of the child's perceptions of his parents' (mother's)--------
aspiration,-, for ;Ii-1. If this were coupled with devices to increase the "quality"
of the parents' projections, it could improve the career process, since the
present stAdj provides evidence that childrendo tend to reflect their mother's
projections and parent-child consensus on the child's career line should enhance
the pos;ibill..:/ 0: achreverient.

there implications for application?

lo -.04', have "proof" in the strict sense, it seems clear to us
that a 1;)or(7,1'7n to career exploration "works" for mothers and that this
)fers 3 r.aric of influencing children's thinking. But such an approach

intuSive "treatment," both in the sense of more
neriud of tine, conveying and discussing more specific

irl;f:;; 5rocedures to secu.e group commitment by the mothers to
?irn lnA Aiscuss then with their children, and possibly some indi-
ii.111 .*t;i -o`,nerc rather than group meetings only. Further experi-

-en:ly.: -yjch ~ore intensive input and should assess the
'..)4 securing such involvement by the participants,

r'ociler, nave been surprised at the seemingly low interest in
.y/:*/ of tre "'.ten; ion Service and counseling agencies in group

:!r,or. plcAtion, :lased on lirhited experience during the study in
,!., Q4 igenciel how our approaches and findings might

t),! -1, .0 ';':at alencies will have to he "sold" before enough
"Ay also be that reconsideration of including

leowe ' '" er,10 IS npeded.

-,00r;-, to hain der onstrated the availability and useful-
cey, 7,pon in qroi)p anoroaches to career education, it does
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not SO011 0.,.!101.J" in ,rov! distant places when there are per-

sonnel w06.!, in H.,.11 iilit le, -lid coAnselors from local colleges who can be

called on. 1.1 ncr, 1.0*eron -now) theO lnd our experience in the experimental

() .1rttiol !,no io,11 hov or girl "who made good" to explain

tnat he or .;lo 71.*!0! ';ar,e situat ion as the present wuth in the

area In! r'r` I 1.. likr 1 pomote the feeling of "If he can do it,

1 (:an.

:n ..flvoir; sloe members of the research group were

dun ious ap) n.11 wire lated craft activities (flower-making and bottle

decoration' to 1-1.1 Intore.:,!: of the ::!others and illustrate points about child

developwent Ind Kit in toe implementation of the experiment all

became' convinc0,! 1. r-w;.:% and :.he roreshments and soci alizing were functional.

.too!oiJi tnd the techniques used in the present study might also
be tried Our. 'Or .14067n lirecti., with youth in career education, as well as working

through They would seem to offer promise for 4-H clubs and similar

youth org1o,zp.1:,q,, 43:; 'or scnool counselors to extend their programs beyond

the school .N3:1-;.

,;ctt. C2p suant for future research?

It wo,!; ;)2 r;!'ttifvinq to be ahle to lay aside the research questions we

started out nth 1; subc,tArtially answered and recommend to future researchers-

that toe/ start Al,h tlosc.! 'facts" and move un to new questions. But like most

researc6ers. Wp en'.: recuomending that future studies try further to answer

come of O,.? ;alle lutions, by replication and/or new approaches. These unanswered

or only Darti, Tiections have been indicated in the first part of this

chapter.

that tnere should be many more career studies of children

in the tr! Ant.yr nigh s000l ages, especially longitudinal studies

that Fal! 7.iu,lh s-hool and into the job market. To gain deeper in-

Siqh; int:) CirP4? r)oleot.it iuns and the career process in low-income families
s,Abc,1,:je0;, 1 r 4nid important to have some in-depth interviews and

si-Adips 1,, well as suro,y research. We know that the life

::n11 ).-1rn info these familier, are lower than those in more affluent
!-)n." knrw to what extent improvement in their life

Cln '.-fll(!/(11 5/ ilterations in the overall social structure and
w.,r in .^/)cietj as compared to attempts to change the sub-

lc 'ir,f viable subcultures corresponding to the racial,

ue.ied in our' study and to what extend are they
r1,. Dr()cel,?

1j - thnro rel! ..,:lt4ultureS, it seems important to sort out

r - -wh 1ittnrencl, and this cannot be done without a low-
7i'.1 !..hr-Pe 1-residence categories of the present

ta.r. .h/ Arc. hi,inly visible deprived groups in the Southern

), r;f rtent national concern. For scientific
. ig [,Pr, i nc,1,,ded.

".

it, ,. .

r *,1 o ale category that has been neglected

'dill provide the basis for a Con-.

di;advantaged youth. To further facilitate

(J21



-213-

comparative analysis some future research should also focus on the status pro-
jections of elementary-school students from more affluent backgrounds.

Although the current thrust in aspiration research is toward analytical
studies such as ours, there is ample evidence of the need for more detailed
descriptive studies. The qualitative differences in boys' and girls' occupa-
tional projections raise several questions for future research. Given the heavy
concentration of the girls' responses on a few occupations, do girls' choices
become more diverse through time? The parallel narrowness of their mothers'
projections for them, however, suggests that a culturally ascribed definition
of "women' jobs" was operating on all our female respondents. Given the Con-
temporary changes in womens' roles in our society, longitudinal studies of young
females of diverse socioeconomic backgrounds are called for. Longitudinal aftlysis
could also indicate whether the more diversified responses of the boys become
more focussed over time.

We still believe that more policy-oriented experimental studies should be
carried out, despite the paucity of definitive results from the present study.
When we planned our study the main emphasis and expectations were on the experi-
mental phase, with the survey seen primarily as providing a baseline for the
experiment. The main results however were survey data and analysis. Does our
experience indicate that experimental design is intrinsically inappropriate or
too difficult to implement? Is the survey approach really the most valuable or
Tostimortant, or are we and most other researchers simply more used to and
more comfortable with static survey methods? Can we make the necessary input
and commitment to design and carry out a good experiment in this field? Besides
the effort to influence the children through group meetings of the mothers, whit
other methods of influencing the career process might be tested by experimental
method? What about the possibilities of joint or coordinated efforts of school,
Extension Service, and even church or civic groups?

A r'ajor thrust in our interpretation of the present study has been that
youths' status projections reflect the internalization of cultural values and
the societal status hierarchy rather than "planning" or a developmental choice
process. But the study was planned mainly within the assumptions of develop -

mental theory. Thus, we would urge that some future studies be designeq on the
basis of the cultural values assumptions, so that there could be further tests of
these alternative explanations.

/out"' status projections are actually a part of a broader process of
anticipatory socialization going on within children, and studying other aspects
of this process could throw light on status attainment. Some parallel issues
concerning the age and social categories we studied deserve further research
Attention and might be studied in somewhat the same ways we tried or propose.
Preadolescent projections for marriage and family, parent behavior, place of
residence, public service, social participation, goals, values, and life satis-
fictionsind the changes in these over time as well as the factors influencing
them--;right be incorporated in a broader anticipatory socialization model.

;:in411/, there is a big question relating to the goal of the career-choice
orocels i`.1e!f. In research terms this is the conceptualization and operational-
intior of the dependent variable. In policy terms this is the issue of whether
it so:iilLy desirable to promote universal striving and attainment in terms
oo -loving up in . status hierarchy, reflected by type of occupation and income?



Practically every study to date, certainly including ours, has used status pro-
joctions or attaimient as the dependent variable, apparently with little
questioning of the assuwption that thisHs the desirable end. But it is a con.
tradit:tion of ttlr's to think of everyone reaching high status. Clearly there
aro other definitions or dimensions of success, life satisfaction, or quality of
life that ire i oart of the career process. Perhaps we ought to be working on
new iocietal norms rel.ring to careers rather than merely observing the internal-
iation of the e.Aisting norns. We would like to see research address some of
these issues.
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APPENDIX A

STUDENT SURVEY FORM

BASELINE QUESTIONNAIRE

AND

EXPERIMENTAL PHASE BEFORE AND AFTER TESTS

The questionnaires in this appendix appear as they were used in the
study except for the addition of some phrases which name the variables
being measured and the source of the scale or items. These phrases
are printed in italics (script style).
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BASELINE PHASE

SURVEY OF STUDENT PLANS FOR WORK AND SCHOOL

ITEMS 1 -7

liacitanound I it 'vat it)

1. Name

State

School

Grade

2. 1. Boy
Girl

3, Parents' Name

4. Address (give road or street and number if possible)

5. Telephone Number

6. How old are you?
1. nine 4. twelve
2. ten ----5. thirteen
3. eleven 6. fourteen

1. Do you live with your mother (or stepmother)?
1. no
2. yes What is her name?

FIRST MIDDLE LAST

We are interested in finding out something about your future plans, and would like to
know your feelings about certain things. This is NOT a test and there are no right
and wrong answers. I will read each question out Taa and you read it to yourself as
I read it, then check the answer which is closest to your feeling. MAKE SURE THAT YOU
ANSWER EACH QUESTION, REMEMBER, WE WANT YOU TO ANSWER EACH QUESTION IN THE WAY THAT
SEEMS BEST TO YOU.

I. FUTURE PLANS FOR WORK AND SCHOOL

ITEMS 1-16

:Occupatccnai AsetatccoLs and Expectatxon4)

8. Have you ever thought about what kind of job you might have when you grow up?
1, yes, a lot
2, yes, a little
3. no

)1(e tkf--

UW21
SSF, S63, 1-69, p. 1
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9 a. If you oould choose anv ,lob you wanted, what kind of job would you really like
to h,o,e when yOu grow up?

b How far do yOu have to go in school to clet that kind of job?
1. finish 3th grade

----2. finish 3th grade and go to a trade school
3. finish nigh school

----4. finish high school and go to a trade school
5. finish ollege
6. don't know

10. What kind of job do you think you really will have when you grow up?

11. Put a check by each of the people who have talked with you about the kind of job
you might have ;hen yOU grow up? (You may RiErinore than one.)

1. mother
2. fatner

3. older brother or sister
4. another relative

5. teacher
b. preacher

adult friend or neighbor
8. other kids

----9. other (Who?
:D. nu one

12. Whose advice is most important to you about your future plans?
1. mother
) father

3. oiler brother or s.ster
4, another relative

---5. teacner

6. preacher
---7. adult friend or neighbor

-----8. other kids

-9. other (Who?
0. no one

(Check only one.)

13. If you had your choice, how far would you like to go in school?
1. grade

'2. 1 ')e 2 years of high school
3. go tc; ) trade school instead of finishing high school
. firlsh ^11r V_MOO1

nirrl sr. hool and go to a trade school

: )r 2 /ears of cnIlege
5! orip

14. "ow fir I': roll think ,nu rea111. will go in scholl?
1r lip

2. ! /ear-, of high school

J. 10 t, 1 '.ride sr.hool instead of finishing high school
4 `'r' ,h riqh sr.hord

nigh go to a trade school
P,. i f,r / 191e1) of ,.oliege

1. 0.:r1;;1

SSF, S-63, 1-69, p. 2
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15. Put a check by each of the people who have talked with you about how far you
should go in school.

1. mother
----2. father

3. older brother or sister
4. another relative
5. teacher
6. preacher

7. adult friend or neighbor
8. other kids
9. other (Who?
0. no one

16. How far do you think your parents would like you to go in school?
). 8th grade
2. 1 or 2 years of high school
3. go to a trade school instead of finishing high school
4. finish high school
5. finish high school and go to a trade school.
6. 1 or 2 years of college

finish college

17. How do your parents feel about your finishing high school?
1. they insist I finish
2. they would rather I finish
3. they don't care

4. they would rather I didn't finish
5. they won't let me finish

ITEM 18

(raiiung xith ..at-tek,..ts about education)

18. Have you ever talked to your parents about dropping out before finishing high
school?

1. yes, a lot
----2. yes, a little

3. no

ITEMS 19-14

:EZde4 Academ4:. *to-at-cool

II. FEELINGS ABOUT SCHOOL. Read each statement as I read it and check one answer that beat
tells me how you feel about school.

19. I am interested in my school work
1. always 4, hardly ever
2. most of the time never
3. sometimes

20. 1 really t.r.,L to get good grades
1. always 4. hardly ever

----2. most of the time ----5. never
----3. sometimes

SSF, S-63, 1-69, p. 3
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21. I Study or read at home
1. about every day 4. hardly ever
2. two or tnree times a week ----6. never
3. about once a week

-22. When the teacher gives us homework, I finish it
1, always 4. hardly ever
2. most of the time never
3. sometimes

23. When I get a grade I don't like, I try hard to do better
1. always 4. hardly ever
2. most of the time 5. never
3. sometimes

24. If 1 had my way about coming to school, I would come
1. always 4. hardly ever
2. most of tne time ----5. never
3. sometimes

III. GENERAL QUESTIONS. Read each statement as I read it and check one answer that best
tells how you feel.

ITEMS 25-44

(Weixet

25. I prefer
1. working with ,,thirs

2. working by r,;elt

26. 1 prefer jobs
1. that I might e)t be ..ble tc do

2. which I'm sure I can

27. I would rather learr
1. fun games
2. games where I woo-, learn something

28. I prefer a game
1. where I'm better tman an,ore else
2. where everyone is auc:41. the same

29. I would rather
1. play a team game
2. play against just one other person

30. I would rather
1. watt one or two years and nave my parents buy me one big present

-2. have them buy me several smaller presents over the same period of time

31. When I am cick, I would rather
1, rest and relax

'2. try to do my school wor'.

022e,
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32. I

1. like giving reports before the class
2. dor't like giving reports before the class

33. Before a class test 1 am
1. often nervous

2. hardly ever nervous

34. When I am playing in a game or sport I am
1. more interested in having fun than in winning
2. more interested in winning

35. When I am sure I can do a job
1. I enjoy doing it more
2. I become bored

36. When I play a game
1. I hate to lose
2. I love to win

37. After summer vacation I am
1. glad to get back to school
2. not glad to get back to school

38. I talk in class (answer questions or discuss)
1. less than other students
2. more than other students

39. I enjoy sports more when I play against
1. one other player

2. several other players

40. If I were getting better from a serious illness I would like to
1. spend my time learning how to do something
2. relax

41. I like playing a game when I am
1. as good as my playmate
2. much better than my playmate

42. I prefer classes in which
1. the students were all as good as one another at the work

----2. I was better than almost all the others

43. When I do things to help at home, I prefer to
1. io usual things I know I can do
2. do things that arehard and I'm not sure I can do

44. I would choose as work.i'partners

1. other children who do well in school
2. other children who are friendly

SSF, S-63, 1-69, p.

022



-222-

IV. MOTHERS AND CHILDREN. The following questions are about different ways that mothers
act toward their children. Read each statement as I read It
and check the answer which you think is most like your mother.

ITEMS 45-49

(Ude% Scatel

(aced'6 Petcept(...a Mothet's Vegtec o6 Communtcacon and Independence ruining)

45. When she punishes me she
1. always
2. most of the time
3. sometimes

46. When she decides things
1. always
2. most of the time
3. sometimes

47. When I do something she
with me, instead of puni

1. always
2. most of the time
3. sometimes

48. Uoes she let you decide
). much more
2. a little more

----3. about the same

tells me why, if I don't know.
4. hardly ever

5. never

or makes rules for me, she tells me rill.
4. hardly ever

----S. never

doesn't like she talks to me and explains or reasons
shing me.

4. hardly ever
never

things for yourself more than she did a year or two ego?
4. a little less

5. much less

49. How are most things decided between you and your Mother?
1. she just tells me what to do
2. we talk about it, but she usually does the deciding
3. we talk about it, but I usually get to do what I want

I can do what I want no matter what she thinks

ITEMS 50-94

f8tomie4btehn.:t Behav(oi! Questcohnattel

Nuthet's Becx.(,/ P'tcv(ved by the Ch-ctd) leovtng, demanding, and puniAhing)

50. I can talk to her about anything
1. always. 4. hardly ever
2. most of the time ----5. never
3. sometimes

51. When I go someplace for the first time, she comes with me to make sure that
everything goes well.

. a I ways 4, hardly ever
2. most of the time 5. never
3. lometimes

O22
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52. She says that : have to get her permission first when I want to go somewhere
or play with my friends

always

2. most of tne time 5. never
3. sometimes

4. hardly ever

53. She makes me work hard on everything I do
1. always 4. hardly ever
2. most of the time 5. never

3. sometimes

54. I can talk her Into most anything
1. always 4. hardly ever
2. most of the time ----5. never
3. sometimes

55. She is fair when she punishes me
1. always 4. hardly ever
2. most of the time never
3. sometimes

56. She seems to be upset and unhappy when I do not behave myself
1. always 4. hardly ever
2 most of the time 5. never
3. sometimes.

57. She is happy to be with me
1. always

2. most of the time
3. sometimes

4. hardly ever
5. never

58. She makes me feel good and helps me when I have troubles
1. always 4. hardly ever

----2. most of the time never
3. sometimes

59. She worries and is afraid that I cannot take care of myself
1. always 4. hardly ever

--2. most of the time never
3. sometimes

60. She wants to know exactly how I spend my money when I want to buy some little
thing for myself

always 4. hardly ever
2. most of the time I. never

---3. sometimes

61. She tells me that I have to do better than other children
1 always 4. hardly ever
2. most ')f the time 5. never

sometimes

61.. She !ets me off easy when I am bad
314a /S

2. most r)* the time
1

sometimes

_24. hardly ever
5 . never

O22
SSF, S-63, 1-69, p. 7
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63. When I have to do something for her she explains why
1. always 4. hardly ever
2. most of the time never
3. sometimes

64. She makes me feel ashamed when I lm bad
1. always 4. hardly ever
2. most or the time 5. never
3. sometimes

65. She says nice things about me to other people
1. always 4. hardly ever

-2. most of the time never
3. sometimes

66. I feel tnat she is there for me when I need her
1. always 4. hardly ever
2. most of the time never
3. sometimes

67. She tells me I can't roam or wander around because something might happen to me
j . always 4. hardly ever
2. most of the time ----5. never
3. sometimes

6P. She tells me exactly when I should be home
1. always 4. hardly ever

----2. most of the time never
3. sometimes

69. She tells me that I must get very good grades in school
1. always 4. hardly ever

..
2. most of the time 5. never
3. sometimes

/0. She finds it hard to punish me
always -4. hardly ever
most of the time ----5. never

3. sometimes

71. When she punishes me, she explains why
1. always 4. hardly ever
2. most of the time never
3. sometimes

72. She tells me, "I don't want to have anything more to do with you," when I do
not behave myself

1. ilwayl 4. hardly ever
2. mos. of the time 5, never
3. vmetimes

73. My mother is very pod to me
1. always

2. most of the time
3. emmetimes

4. hardly ever
5. never

SSF, S-63, 1-69, p. 8
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74. She says nice things to me when I do something good
1. always 4. hardly ever
2. most of the time 5. never
3. sometimes

75. She punishes me by sending me out of the room
1. almost every day 4. only once or twice a year
2. about once a week never
3. about once a month

76. She teaches me things I want to learn
1. almost every day 4. only once or twice a year

----2. about once a week ----5. never
3. about once a month

77. She tells me that other children behave better than I do
1. almost every day 4. only once or twice a year
2. about once a week never
3. about once a month

78. She slaps me
1. almost every day 4. only once or twice a year
2. about once a week ----5. never
3. about once a month

79. She punishes me by making me do extra work
1. almost every day 4. only once or twice a year
2. about once a week ---I. never
3. about once a month

80. She goes on pleasant walks and trips with me
1. almost every day 4. only once or twice a year
2. about once a week never
3. about once a month

81. She wants me to run errands or do favors for her
1. almost every day 4. only once or twice a year
2. about once a week never
3. about once a month

82. She punishes me by not letting me play with other children
1. almost every day 4. only once or twice a year

---2. about once a week never
3. about once a month

.83. She helps me with my hobbies or things I like to do
1. almost Avery day 4. only once or twice a year
2. about .e a week never
3. about once a month

34. ;re pesters r.e and Keeps telling me to do things
l. almost every day 4. only once or twice a year
2. about once a week 5. never
3. about once 3 month

SSF, S-63, 1-69, p. 9
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85. She spanks or hits me
1. almost every day

----2 . about once a day
3. about once a month

4. only once or twice a year
5. never

'86. She punishes me by not letting me do things I really enjoy
1. almost every day 4. only once or twice a year
2. about once a week 5. never
3. about once a month

87. She enjoys talking with me
1. almost every day
2. about once a week
3. about once a month

4. only once or twice a year
5. never

88. She wants me to keep my own things in good order
1. almost every day 4. only once or twice a year
2. about once a week never

----3. about once a month

89. She punishes me by sending me to bed early
1. almost every day 4. only once or twice a year
2. about once a week ----t. never
3. about once a month

90. She helpi me with my school work when I do not understand something
1. almost every day 4. only once or twice a year
2. about once a week never
3. about once a month

91. She tells me I am bad and yells at me
1. almost every day 4. only once or twice a year
2. about once a week ----t. never

3. about once a month

92. She says she will spank or hit me if I am bad

_1. almost every day 4. only once or twice a year
2. about once a week 5. never
3. about once a month

93. She punishes me by taking my favorite things away
1. almost every day 4. only once or twice a year
2. about once a week never

3. about once a month

94. She wants me to help around the house or yard
1. almost every day 4, only once or twice a year

2. about once a week 5. never

J. about once a month

ITEMS 95-11i

llcoat Stti C(2i,cort Scce.21

V. FEELINGS ABOUT YOUPSUF. There are no right and wrong answers. Answer each
question in the way that seems best to -you. Read each

statement as I read it and check the answer that shows
now you really feel about yourself, not what others tell

you, but what you believe.

0231 SSF, S-63, 1-69+ P. 10
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15. I am friendly

1. not at all
----2. not very often

some of the time

96. I am happy
1. not at all

2. not very often
3. some of the time

97. I am kind

1. not it all
__2. not very often
3. some of the time

98. I am brave (bold, courageous)
1. not at all

----2. not very often
3. some of the time

99. I am honest (truthful)

1. not at all
2. not very often
3. some of the time

4. most of the time
all of the time

4. most of the time
5. all of the time

4. most of the time
----5. all of the time

4. most of the time
5. all of the time

4. most of the time
---1. all of the time

100. I am likeable (I am somebody that others like)
1. not at all 4. most of the time

2. not very often all of the time
3. some of the time

101. I am trusted (people have faith or confidence in me)
1. not at all 4. most of the time
2. not very often all of the time
3. some of the time

102. I am good

1. not at all
----2. not very often

3. some of the time

103. I am proud
1. not at all
2. not very often
3. some of the time

104. I am lazy

1. not at all
2. not very often

----3. some of the time

4. most of the time
all of the time

4. most of the time
-"I. all of the time

4. most of the time
all of the time

105. I am loyal (faithful, can be depended on)
1. not at all 4. most of the time
2. not very often 5. all of the time
3. some of the time

SSF, 5-63, 1-69, p. 11
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i:16 I am cooperative (I work
1. not at all

2. not very often
3 some of the time

107. I an cheerful

1. not at all

--2. not very often
3. some of the time

-228-

well with others)
4. most of the time
5, all of the time

4. most of the time
all of the time

108. I am thoughtful (1 think of others' needs)
1. not at all 4. most of the time

----2. not very often all of the time
3. some of the time

109. I am popular (liked by most people)
1. not at all 4. most of the time
2. not very often 5. all of the time
3. some of the time

110. I am courteous

1. not at all

-----2. not very often
3. some of the time

4. most of the time
all of the time

111. I am jealous (envious, hurt because others have something you don't have)
1. not at all 4. most of the time
2. not very often all of the time
3. some of the time

112. I am obedient (dutiful, I do as
1. not at all

2. not very often
3. some of the time

113. I am polite

1. not at all

__2. not very often
3. some of the time

114. I am baihful (shy)
1. not at all

----2. not very often
3. some of the time

115. 1 am clean

1. not at all

2. rot very often
3. some of the time

116. I an nelpfui (lend a hand, aid)
1. not at all

not very otter

3. some of the time

I am told)

4. most of the time
all of the time

4. most of the time
----5. all of the time

4. most of the time
5. all of the time

4, most of the time
5. all of the time

4. most of the time
all of the time

023*;
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Name

State

School

Grade
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WERNENTAL PHASE
BLFORE/AFTER QUESTIONNAIRE

SURVEY OF STUDENT PLANS FOR WORK AND SCHOOL

2. _1. Boy
2 Girl

3. Parents' Name

4. Address (give road or street and number if possible)

5. Telephone Number

6. How old are you?
1. eleven

----2. twelve
3. thirteen

7. Do you

1.

4. fourteen
5. fifteen

----6. sixteen

live with your mother (or stepmother)?
no

yes What is her name?

MIT mioDLE

We are interested in finding out something about your future plans, and would like to
know your feelings about certain things. You may remember that we asked you some
questions similar to these in 1969. This is NOT a test and there are no right or wrong
answers. I will read each question out loud FT you read it to yourself 4S I read it,
then check the answer which is closest to your feelings. MAKE SURE THAT YOU ANSWER
EACH QUESTION. REMEMBER, WE WANT YOU TO ANSWER EACH QUESTION IN THE WAY THAT SEEMS
BEST TO fOU.

1. FUTURE PLANS FOR WORK AND SCHOOL

!IDS 3 12

Alto.n4 Ind fJpectatcons)

Have Jou ever thought about what kind of job you might have when you grow up?
/es, a lot

2. yRS4 a little
nO

SSF, S-63, 2-'71, p. 1
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9. a. If you could choose any job you wanted, what kind of job would you
really like to have when you growt.---V-

.

b. How far do you have to go in school to get that kind of job?
1. 8th grade
2. 1 or 2 years of high school
3. go to a trade school instead of finishing high school
4. finish high school

5. finish high school and go to a trade school
----t. 1 or 2 years of colTiii

finish college
8. don't know

c. How likely do you think it is that you will be able to get that kind
of job?

1. very likely 4. not at all likely
2. pretty likely don't know
3. not so likely

d. Why do you think that?

10. What kind of job do you think you really will have when you grow up?

11. If you had your choice, how far would you like to go in school?
1. 8th grade
2. 1 or 2 years of high school
3. go to a trade school instead of finishing high school
4. finish high school

5. finish high school and go to a trade school
6. 1 or 2 years of college

finish college

12. How far do you think you really will go in school?
1. 8th grade

2. 1 or 2 years of high school
3. go to a trade school instead of finishing high school

finish high school

5. finish high school and go to a trade school
6. 1 or 2 years of coliiii
7. finish college

II. FEELINGS ABOUT SCHOOL. Read each statement as I read it and check one answer
that best tells how you feel about school.

ITEMS 13-18

t_0.7a.t.con

13. I am interested in my school work
1. always

2. most of the time
3. sometimes

4. hardly ever
5. never

023E SSF, S-63, 2-'71, p. 2



14. I re!iy try to get good grades
alway.;

2. moit of the time
5 some

-231-

_4. hardly ever
5. never

15. I stuily or read at home
about every day 4. hardly ever

----2 two or there times a weel 5. never
.5. about once a week

16. wher tne teacner gives us homework, I finish it
a!ways 4. hardly ever

2 -.10st of the time never
3 someties

17. When I get a grade
1. always

Jlost of the
3 sometimes

1 don't like, I try hard to do better
4. hardly ever

time ----E. never

18. If I had my way about coming to school, I would come
always 4. hardly ever

2. most of tne time 5. never
3 sometimeS

III. FEELINGS ABOUT JOBS, SCHOOLING AND CHOICES IN LIFE

Now I am going to ask you some questions about, schooling and choices young
people may have. After I have read the statement, check whether you agree
or disagree with each one.

19. Parents should not try to help their children make a decision about a job
tor :ne future.

1. agree 2. disagree 3. undecided

20. a young person should start thinking about a job before he is almost
through high School.

I. agree 2. disagree 3. undecided

21. The 7tm or 8th grade is too early to start thinking about one's life work.
agree 2. disagree 3. undecided

22. whether or not a person gets a good job depends very little on luck.
I agree 2. disagree 3. undecided

23. Most people can learn all they need to know about their jobs, without
4InIsning hIqn school.

agree 2. disagree 3. undecided

24. Nowadays people have to get their jobs on their own because there is no
one he:o them

I agree 2. disagree 3. undecided

25. A -:hahcef, of getting a good job become less if he stays in school.
igree 2. disagree 3. undecided

2. SIr1( r if.nows what things will be like when he finishes school, it
ioPAn.. 1r) any 'food to plan for his working life.

,vietn 2. disagree 3. undecided

SSF, S.63, 2-'71, p. 3
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27. Knowing what he enjoys doing and what he dislikes doing helps a person
make a better choice of a job.

1. agree 2. disagree 3. undecided

28. Knowing wnat he is good at and what he is poor at doesn't help a person
make a better choice of a job.

.01.1
1. agree 2. disagree 3. undecided

29. People who have a hard time with school should aim for simpler jobs.
1. agree 2. disagree 3. undecided

30. If parents expect more from a child, he'll probably do more.
1. agree 2. disagree 3. undecided

31. It is easier for a young person to take a new job if he had learned to
decide things for himself.

1. agree 2. disagree 3. undecided

32. A person may have better jobs to choose from if he is willing to move.
1. agree 2. disagree 3. undecided

33. Mothers cannot help their children choose goals for their lives.
1. agree 2. diiagree 3. undecided

34. If someone has faith in you, you're more likely to have a good feeling
about yourself.

1. agree 2. disagree 3. undecided

35. Children need to know that their parents care about what they become
when they grow up.

1. agree 2. disagree 3. undecided

36. One of the first things in getting a good job is wanting to get a
good one.

1. agree 2. disagree 3. undecided

37. It is important for 7th and 8th graders to work hard in school now if
they want to get vocational training later

I. agree 2. disagree 3. undecided

33. Sometimes a person can't get into the job he wants because he didn't plan
far enough ahead.

1. agree 2. disagree 3. undecided

39. There is no need to prepare for a job because something always turns
up sooner or later

1. agree 2. disagree 3, undecided

4Q. A cold may think a lot about what he wants to be, but he really doesn't
nave much choice.

1. agree 2. disagree 3. undecided

41. A person is foolish to keep going to school if he can get a job now.
agree 2. disagree 3. undecided

023"/ SSF, S-63, p, 4
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42. People who finish high school usually make more money later than those
who do not finish high school.

. agree 2. disagree 3. undecided

43. A nigh school education is worth the time and effort it requires.
1. agree 2. disagree 3. undecided

44. Education is no help in getting a job today.
1. agree 2. disagree 3. undecided

45. Even if a young person admires someone and knows something about him, he
will not try to be like him.

I. agree 2. disagree 3. undecided

46. Now a person feels about himself depends a lot on how he has been treated
by his parents.

1. agree 2. disagree 3. undecided

ITEMS 4;-A

(Ltp4at Secceel

IV. FEELINGS ABOUT YOURSELF.

There are no right and wrong answers. Answer each question in the way that
seems best to you. Read each statement as I read it and check the answer
that shows how you really feel about yourself, not what others tell you, but
what you believe.

47. I am friendly

1. not at all

-2. not very often
3. some of the time

48. I am happy

1. not at all

2. not very often
3. some of the t4 ie

49. I am kind

1. not at all

----2. not very often
3. some of the time

50. I am brave (bold, courageous)
1. not at all

----2. not very often
3. some of the time

4. most of the time
--5. all of the time

4. most of the time
----5. all of the time

4. most of the time
----5. all of the time

4. most of the time
----5. all of the time

51. am honest (truthful)
1. not at all 4, most of the time
2. not very often all of the time
1. some of the time

52. I am likeable (I am somebody that others like)
1. not at all 4. most of the time
2 not very often ----t. all of the time

come of the time

SSF, 5-63, 2-'71, p.
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53. I am trusted (people have
1. not at all

2. not very often
3. some of the time

54. I am good

). not at all
2. not very often
3. some of the time

55. I am proud
1. not at all

2. not very often
3. some of the time

56. I am lazy
1. not at all

2. not very often
3. some of the time

57. I am loyal (faithful, can
1. not at all
2. not very often
3. some of the time

-234 -

faith or confidence in me)
4. most of the time
5. all of the time

4. most of the time
---I. all of the time

4. most of the time
5. all of the time

4. most of the time
5. all of the time

be depended on)
4, most of the time

5. all of the time

58. I am cooperative (I work well
1. not at all

2. not very often
3. some of the time

59. I am cheerful
1. not at all

2. not very often
3. some of the time

with othvs)
4. most of the time
5. all of the time

60. I am thoughtful (I think of others'
1. not at all

_2. not iery.often
3. some of the time

61. I am popular (liked by most people)
1. not at all

-2. not very often
-3 some of the time

62. I am courteous
1. not at all

72. not very often
3. some of the time

63. 1 am jealouS (envious, hurt because
i. not at all
2. not very often
3. some of the time

4. most of the time
5. all of the time

needs)
4. most of the time
5. all of the time

4. most of the time
6. all of the time

4. most of the time
----5. all! of the time

others have something you don't have)
4. most of the time

all of the time

SSF, 6-631 2-'71, p. 6
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64. I am 000dient ;:!,itit.1, 1 do as I am told)
1. flot at 4. most of the time

not orten 5. all of the time
SOMF Jr tie time

65. 1 am u(*te
1. not It 311

not vv orten
3. icle of tne time

66. I am bacnTwl
1. not at all

not ver., orten

3. or :he time

67. I am c:ean
1. not at .111

lot very often
3. some of the time

68. I am nelvd Mend a hand, aid)
1. no at al;
2. rot very often
3 some of the time

4 most of the time
5. all of the time

4. most of the time
5. all of the time

4. most of the time
5. all of the time

4. most of the time
----5. all of the time

V. JOB INFORMATION

...

69. NOw HERE ARE SOME QUESTIONS ABOUT JOBS. PLEASE CHECK WHETHER YOU AGREE
OR DISAGREE WITH EACH ONE AFTER I HAVE READ THE STATEMENT.

i A mechanic makes more money than a pulp wood driver.
1 agree 2 disagree 3. undecided

2. A waitress usually makes more money than a nurse.
1. agree 2. disagree 3. undecided

3 A (:aventer usually makes less money than a laborer.
; agree 2. disagree 3. undecided

4. A teacher usually makes less money than a secretary.
; agree 2. disagree 3. undecided

5. A prick layer and a carpenter usually make about the same amount.
1. agree 2. disagree 3. undecided

6 Telephone operators usually make more money than maids.
drIrPe 2. disagree 3. undecided

70. 'HE NE-(7 ;:.ESTIONS ARE ABOUT JOBS AND EDUCATION OR TRAINING. RESPOND
our,EP f');. 41,9EE OR DISAGREE.

e nas to oo to school as long as a doctor.
die(:-? 2. disagree 3. undecided

r. reed for more skilled auto mechanics than we have in the
nrivi

2 disagree

0241

__3. undecided
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All a firemar needs to know is how to put out fires.
1. agree _2. disagree 3. undecided

4. A person needs a college education to be an artist.
1. agree 2. disagree 3. undecided

5. A barber or beautician needs a special license.
1. agree 2. disagree 3. undecided

6. A secretary needs as much education as a teacher.
1. agree 2. disagree '3. undecided

71. How much education does a person need to get each of the following jobs?
(Check one answer for each occupation).

Job

Carpenter
Number
X-Ray Technician
Teacher
Policeman

Level of Education

College

-2:College
College

CollegeCollege

__High School
High School

High School
----Thigh School

----Thigh School

72. Which job requires the least training?
1. nurse

2. secretary
3. maid

73. Which job requires the most training?
1. carpenter
2. plumber
3. doctor

74. Which job requires the least training?
1. teacher

2. scientist
3. l&borer

75. which job requires the least training?
1. cashier

2. grocery clerk
3. insurance agent

76. Which job requires the most training?
1. bus driver
2. truck driver
3. airline pilot

77. What Job earns the least money?
1. telephone operator

.

2 secretary
3. cook

M. Which usually earns the most money?
1. tenant farmer
2. tree surrieon
3. ,eterinarian

8th Grade
---bth Grade

Grade
---bth Grade
---10 Grade

79. Which usually earns the most money?
1. nurse's aide

----2. dietitian
----3. dentist

80. Which job earns the most money?
1. shoe salesman
2. dime store clerk
3. athletic coach

0241
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The questionnaires in this appendix appear as they were used in the
study except for the addition of some phrases which name the variables
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BASELINE PHASE

MOTHER'S SURVEY OF OCCUPATIONAL AND EDUCATIONAL
GOALS FOR CHILDREN

My name is . I am representing the University of
we are making a resear75itudy of how children in the 5th and 6th grades think
about their future education and Jobs, what they want to be when they grow up,
and how much they know about different jobs. We would like to talk to you for
a few minutes about how you feel about the future of your .5th and 6th grade
child and. ask you some questions about the family, the child, and current issues.

* * * * * * * * * * * * * *

Name Date

Address or location

Telephone number

Name of child

School Grade County

ITEIS 1-i, OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS FOR THE CHILD

(Ta.ektylg w.cth chced about 6utum. job)

1. Have yOu ever talked with (name, &Avey chad ) about the kind of job he (she)
might have when he (she) grows up-7-

fOccupatcu!1Z AspttatcM

2. a. If you could choose any Job, what kind of Job would you most like
chkal to have when he (she) grOws up?

b. How likely do you think it is that (name) will be able to get that
kind of job?

1. very likely 4. not at all likely

nro etttsyo 1 iiteely y

don't know

c. Why do you think that?

;t!..-c,,.tt(uy!)

3. What kind of job do you think (name) really will hive when he (she) grows up?

----------

3'4 I,ic,,kc

024Z
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(Taiiu.ng 0442,! 6Lcist

4. Have you ever talked with kamel about how far he (she) should go in school?
1. yes, a lot

2. yes, a little
3. no

(Educatconxe

5. (HAND RESPONDENT CARD AND READ WITH HER.) If you had your choice, how far
would you like (!amel to go in school?

1. 8th grade
2. 1 or 2 years of high school
3. go to a trade school instead of finishing high school
4. finish high school

----5. finish high school and go to a trade school
6. 1 or 2 years of college

----7. finish college

(Educationat ExcectItcov..s

6. (HAND RESPONDENT CARD AND READ WITH HER.) How far do you think (name) mil)!
will go in school?

1. 8th grade
1 or 2 years of high school

3. go to a trade school instead of finishing high school
4. finish high school
5. finish high school and go to a trade school
6. 1 or 2 years of colTiTie.
7. finish college

NOW, I WILL ASK YOU SOME QUESTIONS ABOUT SOME THINGS YOU DO.

ITEMS 7-15, EXPOSURE TO LARGER SOCIETY

7. Does anyone in your family take or read any daily newspapers regularly?
1. yes (name or place published)
2. no

8. How often does someone in the family listen to a news program on the radio or TV?
1. every day
2. 2 or 3 times a week

----3. once a week
4, seldom or never

9. About how many hours a day, on the average, do you watch TV (all kind' of programs)
1. none

----2. no more than an hour (IF ANSWER IS "DON'T KNOW, "ASK: How
----3. 1 or 2 hours many programs did you watch yesterday?)
----4. 3, 4, or 5 hours
----5. more than 5 hours

10. How much time does (oam.), tiatch TV on a school day?
1. none

----2. no more than an hour
--3. 1 or 2 hours

3, 4, or 5 hours

----5. more thin 5 hour;

MS, S-63, 2-'69, p. 2
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11. Do yon: belong to a church or attend regularly?
I. belong and attend regularly
2. belong but don't attend regularly

don't oelong but attend regularly
4. don't belong and don't attend regularly

12. Are you a member of any clubs or organizations, such as the Homemakers Club, a
social club, the PTA, a church related organization, etc.

1. yes, one or more
2. none

13. Are yOU registered to vote?
1. yes

2. no

14. Have you voted in any election or primary during the past two years?
1. yes

----2. no

15. Do you happen to know who (govetnot ci 'state) is?
1. correctly identified the governor

----2. did not know

(HAND RESPONDENT CARD.) This card contains a list of statements that some people
agree with and some don't. I'll read each of them over slowly with you, and you
tell me if you agree or disagree with it. (DON'T SUGGEST UNDECIDED AS ANSWER.)

ITEMS .16, 18, 20, 22, i 4:4

(Stae Apvrca Scaa'

aJthet's AUeratconl

ITEMS 17, 19, 21, 2j, 25, S 27

(Rusen Ach4evement Vague Otkentatconl

16. Nowadays, a person has to live pretty much for today and let tomorrow take
care of itself.

1. agree 2. disagree 3. undecided

17. All a man should want out of life is steady work that is not too hard with
enough pay to afford a nice car and home.

. agree 2. disagree 3. undecided

18. In spite of what some people say, the life of the average person is getting
worse, not better.

1. agree 2. disagree 3. undecided

19. when a person is born, the success he is going to have is already in the
cards, so he might just as well accept it and not fight against it.

1. agree 2. disagree 3. undecided

20. These days a person doesn't really know whom he can cbqnt on.
1. agree 2. disagree 3. undecided

21. The secret of happiness is not expectin9 too much out of life and being content
with what Govis your way.

1. agrrie 2. disagree 3. undecided

MS, S63, 2'69, p. 3
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22. It's hardly fair to brini children into the world with the way things look
for the future.

1. agree 2. disagree _3. undecided.111,

23. Nothing is worth the sacrifice of moving away from one's parents.
1. agree 2. disagree 3. undecided

24. There's little use in writing to public officials because often they aren't
really interested in the problems of the average person.

1. agree 2. disagree 3. undecided

25. A good son would try to live near his parents even if it means giving up a good
job in another part of the country.

1. agree 2, disagree 3. undecided

26. Planning only makes a person unhappy since your plans hardly ever work out
anyway.

1. agree 2. disagree 3. undecided

27. Nowadays with world conditions the way they are the wise person lives for today
and lets tomorrow take care of itself.

1. agree 2. disagree 3. undecided

28. People like me don't have much of a chance to be successful in life.
1. agree 2. disagree 3. undecided

ITEM 29

(Kohn -- VAeut:S Sacceel

(Chatactet,catx.:s oi cadAol that mothets vaLuel

29. (HAND RESPONDENT CARD AND READ WITH HER.) This card has sixteen statements.
I am going to read all of them first and then you tell in the three that you
think are the most important for a boy (girl) of 's age?

1. that heTiWe) gets along well with other children
2. that he ;she) has good manners
.3. that he (she) tries hard to succeed
21. that he (she) Is neat and clean
_5. that he (she) is iiked by adults
6. that he (she) acts in a serious way

that he (she) is able to defend himself (herself)
8. that he (she) has self-control

9. that he (she) is affectionate
----10.that he (she) is happy

11.that he (she) obeys his (her) parents well
---12.that he (she) is honest

----13.that he (she) is dependable
--14.that he she) is considerate of others

---D5.that he !she) is interested in why and how things happen
16.tnat he (she) is a good student

ITEIS 30-:N

100 cuol P

024
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30. a. What kind of work does your husband do? (GET AS SPECIFIC A DESCRIPTION
AS POSSIBLE.)

1. no husband

----2. unemployed (DESCRIBE USUAL WORK)

w....."
b. If the husband's (or respondent's) occupation is farmer, classify his fari

operation as one of the following:
1. "Gentleman farmer" or landowner who does not directly supervise his

operations
2. Large landowner who supervises some of his operations
3. Farm operator with one or more regular paid laborers; farm manager

----4. Small farm owner-onerator with no regular paid laborer
5. Tenant operator with no regular paid laborer; hired foreman
6. Sharecropper or regular paid laborer

Migrant worker, day laborer or squatter

31. a. Do you have a job?

1. no, housewife only
----2. yes. How many hours a week?

3. usually work but unemployed now (DESCRIBE USUAL WORK BELOW)

b. What kind of work do you do? (GET SPECIFIC DESCRIPTION)

ltem4 32-33

(Reaidence Statu4 oi Patental

32. a. Have you ever lived outside this county?
1. yes 2. no

b. If yes, have you lived: (Check all that apply)
1. in an adjoining county?
2. some place else in this state?

----3. in an adjoining state?
4, in another southern state, not adjoining?
5. some place else?

c. ;OMIT FOR URBAN AREAS) Have you ever lived in a city (25,000 or more)?
1. yes 2. no

d. (OMIT FOR RURAL AREAS) Have you ever lived in the country or in a small
town (less than 2,500)?

1. yes 2. no

33. a. Has you husband ever lived outside this county?
O. no husband 1. yes

b. If yes, has he lived: (Check all that applA
1. in an adjoining county?

----2. some place else in this state?
3. in an adjoining state?

:7-4. in another southern state, not adjoining?
T. some place else?

0241
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c. (OMIT FOR URBAN AREAS) Has he ever lived in a city (25,000 or more)':
1. yes 2. no

d. (OMIT FOR RURAL AREAS) Has he ever lived in the country or in a small town
(less than 2,500)?

1. yes 2. no

ITEMS 34-35

(Sowtee4 Fam4,0

34. What are the main sources of your family's income? Oo you or your husband get
any income from the following sources? (CHECK ALL THAT APPLY)

1. salary or wages from employment or work (wife or husband)
----2. profits or fees from operating a farm, business of profession (wife or

husband)

3. rents from property you own or interest on savings or investments
4. board money or contributions from others who live in the household
15. money from children or relatives not in the household, including allotments

from children in military service
6. Social Security or other pensions

government welfare (surplus foods, food stamps, Aid to Dependent Children,
etc.)

8. unemployment compensation
--I). gifts or private relief

----10.other (specify)

ITEM 36

(Farmay compectcon!

36. Now I'd like to list all of the persons living in this household -- everyone who
eats and sleeps here as a part of the family or household. (List first the mother
and he husband, then the children of mother and/or husband in order of oldest to
youngest. then other relatives, then Anyone else. Include any persons who are
considered household members who are temporarily away.)

_ __

1 Arm
Sex n c oo M. o O.? Iccupa ion

or
Usual WorkM F Yes Grade No

as
Grade

Yes No

Mother:
'I

Husband:

Children:

. ........... .._......... ............

-- ----

........_

........-, .--....-...

IL _ _.........

MS, S-63, 2-'69, n. 6
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Age
Sex IrraVollr

Grade j No

Empl oxed?
Yes No

rOcculgtFO1--1
or

Usual WorkM F Yes
Last
Grade

!

Others:

. .

II

0241 MS, S-63, 2 -'69, 13. 7
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WIRLIWAL PHASE.
61 FM 'AF NEST 100/AIRE

lOrHER'S SURVEY "IF JOB KNOWLEDGE AND OCCUPATIONAL

AND EDUCATIONAL GOALS FOR CHILDREN

My name is I am representing . We are
making a research study of how children in the 7th and 8a-grades think about their
future education and jobs, what they want to be when they grow up, and how much
they know about different jobs. We would like to talk to you for a few minutes
about different jobs. We would like to talk to you for a few minutes about how
you feel about the future or your 7th and 8th grade child and ask you some ques-
tions about the family, the child, and job information. You may remember that
someone came to talk to you about two years ago concerning your child
Now that a little older, we want to talk to you again, 11iiiarhe
questions are siriTar to those we asked before.

er'

DateName

Address or location

Telephone Number

Name of Child Sex Race

School Grade County

ITEM 1, HUSBAND'S CCCUPATION

NOW, I'D LIKE TO ASK ABOUT THE WORK THAT YOU AND YOUR HUSBAND DO.

1. What is the main kind of work that your husband does?
(Get as specific a description as possible.)

1. no husband
unemployed

3. employed
4. no usual work

Irel 2, tiOTHERPS CCCUPATIO4

2. a. Do you have a job?
1. no, housewife only

yes, how many hours a week
3. usually work but unemployed now

5. never employed
6. disabled

retired

5escribe ,Asuil work below

b. What kind of work do you do? (Get specific description.)

trtw; .WVATI("/S AY) FXPECTATIONS FOR THE CHILD

;

0250
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3. Have you ever talked with litamej sutvel ch&edlabout the kind of job he (she)
might have when he (she) grows un?

1, yes, a lot
2, yes, a little
3. no

(OccupatOnae As pita t co n )

4, a. If you could choose any job, what kind of job would you most like (names,
dunvem ah,ced) to have when he (she) grows up?

b. How likely do you think it is that (name. Aurivew civi..4() will be able to get
that kind of job?
1. very likely

----2. pretty likely
3. not so likely
4, not at all likely

----I. don't know

c. Why do you think that?

0. no response
----1. ability
----2. motivation
I. motivational contingency

4. financial or economic
financial contingency

6. educational reasons or contingency
encouragement of others

8. family or general home environment
. 9. discrimination

(Occupationa expectation)

5. What kind of job do you think (name) really will have when he (she) grows up?

(Taking with chktd about educatkon)

6. Have you ever talked with (name) about how far he (she) should go in school?
1. yes, a lot
2, yes, a little

----3. no

lEducatkunat Aisk.tattorls1

7. If you had your choice, how far would you like _(name) to go in school?
1. 3th grade

1 or 2 years of high school
3, go to a trade school instead of finishing school

finish high school

finish high school anfd go to trade school
6. 1 or 2 years of colgge
7. finish college

0251 MS, S.63, 2-'71, p, 2
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8. How far do you tnink really_ydllgo in school?
1. 3th grade

1 or 2 years of high school
----3. go to a trade school instead of finishing high school

4. finish high school
finish high school and go to trade school

----6. 1 or 2 years of college
finish college

I'M GOING TO READ SOME STATEMENTS TO YOU. WHEN I READ EACH ONE, PLEASE TELL ME
WHETHER YOU AGREE OR DISAGREE.

9. In order to help a young person choose a job for the future, parents should plan
some time to take their children to see people working in various jobs.

1. agree 2. disagree 3. undecided

10. Parents should not try to help their children make a decision about a job for
the future.

1. agree 2. disagree 3. undecided

11. A young person should start thinking about a job before he is almost through
high school.

1. agree 2. disagree undecided

12. A Person should find a satisfying job rather than a job that just pays a lot
of money.

1. agree 2. disagree undecided

13. The 7th or 3th grade is too early to start thinking about one's life work.
1. agree 2. disagree 3. undecided

14. Whether or not a person gets a good job depends very little on luck.
1. agree 2. disagree 3. undecided

15. Most people can learn all they need to know about their jobs without finishing
high school.

1. agree 2. disagree undecided

16. Nowadays people have to get their jobs on their own because there is no one to
help them.

1. agree 2. disagree undecided

17. Having self-confidence gives a person-a better chance in life.
1. agree 2. disagree 3. undecided

13. When It cones to choosing a job, the nerson finally has to make 'up his own mind.
1. agree 2. disagree 3. undecided

19. A person',. chances of getting a good job become less if he stays in school.
1. agree 2. disagree 3. undecided

20. Since nobody knows what things will be like when he finishes school, it doesn't
do any good to plan for his working life.

1. agree 2. disagree 3. undecided

025k MS, S-63, 2'71, p. 3
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21. If you expect more from a child, he'll probably do more.
1. agree 2. disagree 3. undecided

22. It is easier for a young person to take a new job if he has learned to decide
things for himself.

1. agree 2. disagree 3. undecided

23. A person may have better jobs to choose from if he is willing.to move.
1. agree 2. disagree 3. undecided

24. Mothers cannot help their children choose goals for their lives.
1. agree 2. disagree 3. undecidid

25. If someone has faith in you, you're more likely to have a good feeling about
yourself.

1. agree 2. disagree 3. undecided

26. Children need to know that their parents care about what they become when they
grow up.

1. agree 2. disagree 3. undecided

27. One of the first things in getting a good job is wanting to get a good one.
1. agree 2. disagree 3. undecided

28. It is important for a 7th or 8th grader to work hard in school now if he wants
to get vocational training later.

1. agree 2. disagree 3. undecided

NOW I AM GOING TO ASK YOU SOME OUESTIONS ABOUT JOBS, SCHOOLING AND CHOICES YOUNG
PEOPLE MAY HAVE.

20. Sometimes a person can't get into the job he wants because he didn't plan far
enough ahead.

1. agree 2. disagree 3. undecided

30. Even though the schools give help, every family should do what it can to help
its children get ready for later life.

1. agree 2. disagree 3. undecided

31. There is no need to prepare for a job because something always turns up sooner
or later.

1. agree 2. disagree 3. undecided

32. You can learn about jobs by talking to people you know, but you have to make
your own plans.

1. agree 2. disagree 3. undecided

33. A child may think a lot about what he wants to be, but he really doesn't have
much choice.

1. agree 2. disagree 3. undecided

34. People who finish high school usually make more money later than those who do
not finish high school.

1. agree 2. disagree 3. undecided

35. A person is foolish to keep going to school if he can get a job now.
1. agree 2. disagree 3. undecided

MS, S-63, 2'71, p. 4
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36 A hi0 sc"ool education is worth the time and effort it requires.
1. agree 2. disagree 3. undecided

37. Education is ho 'nelp in getting a job today.
I. agree disagree . 3. undecided

33. A child's nome life helps to make him into the kind of person he'll be when ho
is grown.

1. agree -. disagree 3. undecided

39. Even if a young person admires someone and knows something about him, he will not
try to be like him.

1. agree 2. disagree 3. undecided

40. How a person feels about himself depends a lot on how he has been treated by his
Parents.

1. agree 2. disagree 3. undecided

THE NEXT OUESTIONS ARE STATEMENTS THAT SOME PEOPLE AGREE WITH AND SOME DON'T. I'LL
READ EACH OF TECI OVER SLOWLY, AND YOU TELL ME IF YOU AGREE OR DISAGREE WITH IT. (DON'T
SUGGEST U%0ECIDP AS AN ANSWER) .

ITDS 41, 43. 43: 47,

(Stc& Scace;

(MOte64 Ai!CmiJ A00:at,-:0

ITIJIS 42, 44, 46, 33, 30, 51, 52

tRe.s A :%Lcvvemeitt VAtue Ottentatten)

41. NowaJays, a person has to live pretty much for today and let tomorrow take care
of itself.

1. alree
dE..

2. disagree 3. undecidedYIN.

42. All a man should want out of life is steady work that is not too hard and enough
pa] to eford a nice car and home. .

1. agree 2. disagree 3. undecided

43. In spite of what some people say, the life of the average person is getting worse,
not better.

1. agree 2. disagree 3. undecided

44. When a person is born, the success he is going to have is already in the cards,
so he might. just as well accept it and not fight against it.

i. agree 2. disagree 3. undecided

45. These dais person doesn't really know whom he can count on.
I. agree 2. disagree 3. undecided

46 the haDDiness is rot expecting too much out of life and being content
Nith whit, r:)mel, /Our way.

!. 2. disagree 3. undecided

41 l's ndr1!/ fir tf) bring children into the world with the way things look for
tnc! fy..4r0

1 )1( 2. disagree 3. undecided"!

0254 MS, S -63, 2-'71, p. 5
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48. Nothing is worth the sacrifice of moving away from one's parents.
n o.

2. disagree 3. undecided

40. Triers little use in writing to public officials because often they aren't
!,,illy interested in the problems of the average person.

1. agree 2. disagree 3. undecided. .

50. A good son would try to live near his parents even if it means giving up a good
job in another part of the country.

1. agree 2. disagree 3. undecided

51. Planning only makes a person unhappy since your plans hardly ever work out anyway.
1. agree 2. disagree 3. undecided

52. Nowadays with world conditions the way they are, the wise person lives for today
and lets tomorrov, take care of itself.

1. agree 2. disagree 3. undecided

ITEMS 53-64

(Job intiotputcon'Knowiedge)

53. MOW HERE ARE SOME QUESTIONS ON A DIFFERENT SUBJECT. PLEASE TELL ME WHETHER YOU
AGREE OR DISAGREE WITH EACH ONE.

1. A mechanic makes more money than a pulp wood driver.
1. agree 2. disagree 3 . undecided

2. A waitress usually makes more money than a nurse.
1. agree 2. disagree 3. undecided

A carpenter usually makes less money than a laborer.
1. agree 2. disagree 3. undecided

4. A teacher usually makes less money than a secretary.
1. agree 2. disagree 3. undecided

5. A brick layer and a carpenter usually make about the same amount.
1. agree 2. disagree 3. undecided

6. Telephone operators usually make more money than maids.
1. agree 2. disagree 3. undecided

54. THE NEXT QUESTIONS ARE ABOUT JOBS AND EDUCATION OR TRAINING. RESPOND WHETHER YOU
AGREE OR DISAGREE.

1. A nurse has to go to school as long as a doctor.
1. (levee 2. disagree 3. undecided

2. There is need for more skilled auto mechanics than we have in this country
right now.

1. agree 2. disagree 3. undecided

3. All 4 fireman needs to know is how to put out fires.
1. agree 2. disagree 3. undecided

MS, S-63, 2-'71, p. 6



-252-

4. A person needs a college education to be an artist.
I. agree 2. disagree 3. undecdded

5. A barber or beautician needs a special license.
1. :agree 2. disavee

6. A secretary needs as much education as a teacher.
1. agree 2. disagree

55. Which job requires the most training?
1. nurse

2. secretary
3. maid

56. Which job requires the most training?
1. carpenter
2. plumber
3. doctor

57. Which job -equires the least training?
1. teacher

2. scientist
' 3. laborer

58. Which job requires the least training?
1. cashier

2. grocery clerk
3. insurance agent

59. Which job requires the most training?
1. bus driver
2. truck driver
3. airline pilot

60. Which job earns the least money?
1. telephone operator
2. secretary
3. cook

61. Which usually earns the most money?
1. tenant farmer
2. tree surgeon
3. veterinarian

62. Which usually earns the most money?
1. nurse's aide
2. dietitian
3. dentist

3. undecided

3. undecided

63. Which job earns the most money?
1. shoe sdlesman

2. dime store clerk
3. athletic coach

64. How much education does a person need to get each of the following jobs?
!Check one answer for each occupation.)

025



CiFpenter
Plumber
Policeman
X-Ray Technician
Teacher

_College
_College

College

----College

-253 -

Level of Education
lcnooT _iBth]Grade

----High School 8th Grade
High School Grade

---Thigh School 8th Grade
High School 8th Grade

ITEM 65 Wea ptesegted in the Betiote Teat mtg.

GUIDE FOR LEADER

65. Let's talk about . What is he (she) like?

Identify his special characteristics, especially his interests and abilities.
As I mention different characteristics, you tell me which words describe your
child.

1. Appearance

a. What is the best thing about his looks?

b. Circle characteristics that he has:

Tall

Thin
Neat

Attractive

Others (please list):

Short

Fat

Messy
Unattractive

2. Personality (check columns that describe him)

a. friendly
b. generous

c. honest
d. lazy
e. shy

f. others (please list):

Very much Fairly Not Very

40111i..

3. Abilities (check columns that describe him)

a. artistic
b. gets along with people
c. music
d. school

e. sports
f. others (please list):

01..111.11.8.0.

Good Fair Poor

ao....11.

025'i
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4. Interests (check columns that describe him)

Large Amount Average Amount Dislikes
a. outdoor activities
b. watching games
c. reading
d. public speaking
e. school

f, church
alraliMINNIMO

5. Independence
1. very independent
_2. average
3. waits for others to decide

6. Knowledge about world of work
1. knows about a lot of different jobs
2. about average in knowing about work
3. hasn't thought about work

MINIIIIM11.11111

em11111011.

11

7. Faith in himself and his abilities
1. likes to start new projects

----2. refuses to do things he has done before

Now in view of what we have just discussed about , what Sob
do you think he (she) would be best suited for?

(aft
MS, S-63, 2-'71, p. 9



APPENDIX C

SUMMARY INFORMATION ON VARIABLES

BASELINE AND EXPERIMENTAL PHASES

SUMMARY INFORMATION ON DIFFERENCE VARIABLES

EXPERIMENTAL PHASE
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. RESEARCH PROCEDURES MANUAL

1969 Baseline Study

Instructions and Suggestions for Administration

Selection of Location and Sample

As agreed upon by the committee the subcultures which each state is to study as

its minimum responsibility are as follows:

Rural White Appalachian

Kentucky, North Carolina, Tennessee

Urban Negro
Alabama, Virginia

Rural Negro
South Carolina, Mississippi

The sample in each state for each subculture is to include 200 fifth and sixth

grade students (boys and girls) in at least 4 and not more than 10 schools, preferably

in two counties or school districts.. (Alabama may take fewer students but will have

at least 100 student-mother pairs of schedules.) The students should be approximatel

evenly divided between fifth and sixth graders and normally entire classrooms will be

given the students' questionnaire and I.Q. tests, even if some students are tO be

eliminated before the mothers are interviewed. Where white and Negro students are in

the same classrooms, sufficient additional students will be included to allow for the

elimination of the race not needed in the particular state and still leave the needed

200 of the race desired.

In selecting schools the requirements of the experimental phase of the study

should be kept in mind. Of the 200 students surveyed it is hoped that the mothers.of

at least 1'50 will be interviewed; it is from this group of mothers that the members of

the experimental and control groups will be chosen. Since the exact design for the

experimentai phase is not yet determined, it seems desirable to have at least 50

students per school in order to leave open several options as to how the experiment

will be set tip. In selecting the counties the availability of Extension personnel and

teachers qualified for and interested in participating in the experimental phase

should bP considered 626E
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Whereas the sample will not be a proportional representation of any known universe

in the statistical sense, every effort should be made to have it as homogeneous as

possible and as "typical," as can be found, of the particular low-income subcultural

group assigned each state. Ability-grouped classes should be avoided'unless it is

clear that combined with other classes in the sample from the same school they con-

stitute a normally distributed group for the area. The states responsible for each

subculture should confer among themselves to see that they are taking their samples

from relatively similar situations. For example, the urban Negro sample in oath Stet.

should preferably come from predominatly Negro schools or else from well integrated

schools in each state. The same should be true of the rural Negro samples.

Suggested guidelines for selecting the samples from the three subcultures and

some general guidelines are outlined separately. The word "eliminate" as used below

may meal. "omit" after the survey administration.

Rural Appalachia

1, Avoid counties or areas having a town of 10,000 or more, or at least
areas immediately adjacent to such towns. Avoid areas closer than
35 miles to large cities.

2. Avoid heavily industrialized areas where most people work in factories
or in towns and cities.

3. Give preference to areas where small farms still occupy a substantial
number of people. Avoid areas that are very largely dependent on mining,
or at least do not mix all-farming and all-mining arias -- concentrate
on one or the other. But mixed-economy areas may be used if they are
frequent in the state. The several states responsible for this sob
culture should confer concerning the characteristics of their sample
areas to insure as much similarity as possible.

4. Avoid or eliminate children living within the urban areas of towns of
2500 or more.

5. Avoid areas or schools (if any) having substantial numbers of Negroes.

Rural Negro

1. Avoid counties or areas having a town of 10,000 or more or at least
areas immediately adjacent to such towns. Avoid areas closer than
35 miles to large cities.

2. Avoid heavily industrialized areas where most people work in factories,
in towns and cities. (However, if few Negroes work in such situations,
this may not be an important criterion.)

027C
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3. Give preference to areas where farming, fishing, or forest industries
still occupy a substantial number of people.

4. Avoid or eliminate children living within the urban areas of towns of
25C) or more.

5. If possible, choose schools where most pupils are Negro. Eliminate white
pupils after schedule administration.

Urban Negro

1. Choose schools in cities of 40,000 or more, with 10,000 or more Negro
population.

2. Choose predominantly Negro schools if other criteria are met.

3. Avoid schools which have significant numbers. of rural pupils.

General Guidelines

1. Eliminate children with major physical disabilities, serious chronic
diseases, or serious mental handicaps.

2. Children whose background or living situation obviously and clearly

makes them extremely unrepresentative of the tubculture and area being
studied should be eliminated, provided not more than 5% of a given
school's sample is so eliminaxed. .Ask the teacher whether there are
any students who should be so eliminated. Examples would be children
of high status professional parents who both are college graduates or
beyond, wealthy families, etc.

3. Foster children wards cif the state in boarding homes should be eliminated,
as should other children not living with their. mother, stepmother, or
adopted mother.

4. Any state may add additional samples or numbers over and above their
minimum assignment. States may also add questions for their own purposes
if this dces not distort or change the meaning of the standard sections.

Student Survey Form and Otis-Lennon Test

General 7Juidelines. It is hoped that most of the administration can be carried

out in February or soon thereafter. It is desirable and assumed that all student

survey forms dill be completed by the children in their schools, with a member of the

research team handling the administration. If any states find it impos5ible to secure

Dermissior for idminiStratiOh in the schools, the chairman will set up a subcommittee

to advise wit', that state and approve alternative guidelines as to how the study may

be completrd.
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The following are suggeted guidelines for making arrangements with schools:

1. Select scnool districts and schools according to suggested criteria
and with advice of school and Extension personnel. It is desirable,to
make personal visits to areas under consideration before final selection.
Keep the requirements of the experimental phase in mind in selection of
schools.

2. Secure permission from the superintendent and/or board of education of
school districts involved.

3. Contact the principal, explain purposes and what is involved, and mike
arrangements for specific time and place for administration. Avoid
days when large numbers of pupils are absent.

4. Contact the teacher and explain what is involved and what her role and
the researcher's will be.

Use of Results. The giving of Otis-Lennon test scores or results to school

personnel is discouraged; whenever it is necessary to do so to gain cooperation it

should be done with extreme caution, as the scores are easily misinterpreted or

misused'. It is preferable wher, results are given that they be presented as reties

and percentage distributions rather than individual scores. If it seems necessary

to report individual results, the stanine score (as explained. on pp. 15 and i6..of

the Otis-Lennon Manual for Administration) is to be used rather then the DM Stores _

given to school personnel should be accompanied by explanatory material based on or

reproduced from the Manual for Administration, and caution in use should be streseed.

Preferably, scores should be sent to school principals rather than directly to elate

room teachers.

No information or results will be given from the Student Survey Forms. If

possible, avoid leaving any of the three schedules -- the Otis, the Student Survey

Form, or the Mother's Schedule with the teachers or principals.

Administration Procedures

1. It may be helpful to prepare for each student an envelope containing an
Otis booklet, an SSF, and two pencils. Write the student's name on all
test materials.

2. Before administration enter as much of the cover page information as
possible from school records. Have the students check it at the begin-
ning of the testing sessions.

027k
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3. The Otis and the SSF are to be administered on the same day with a break
between them, the type of break to be determined according to the school
schedule. A random method (coin flip) should be used to determine the
order of the Otis and SSF the first time, and the order should be alter-
nated thereafter.

4. It is suggested that both measures be administered by two-person teams,
with one person reading and one answering individual questions, keeping
down student collaboration, and making sure that students are staying
together and using proper answering procedures. Two classes may be
combined for convenience in administration if instructions can still be
easily heard and sufficient personnel are present to assist students.

5. Though Individual situations will determine the specific relationship,
the role of the teacher should be minimized except perhaps with regard
to discipline. It is strongly recommended that the teacher be asked
to remain in the background and not participate in the administration.
The teacher may leave the room or stay in the back. A decision should
be reached with the teacher as to whit the students will do when the
class finishes.

6. Normally, entire classes will complete the instruments even if some are
to be eliminated later. It is not deslrable to single out just the
Negro students or the white students, even if only one group is wanted.
If the group includes Negro and white students, some way of distinguishing
the questionnaires of each with,sut asking the students will have to be
worked out. In no case should the teacher be allowed to select students
or excuse some from-participating, or the pupils be given the option of
completing it or not, as this would bias the sample.

7, Before'or after the administration, but not in the presence of the students,
ascertain from the teacher and/or principal whether any students should be
eliminate.' from the rest of the study for reasons discussed earlier.

3. :ommunication between students or looking on others' papers should be
71nilize4.by.welding.desis the..extent posAbjes.ty. . . , _ .

sTarat,,irti frtelds orclindt if necessary:2nd by quietly alking thbse
S1en 7!Oini SO to stop.

). Intrgd...ce yourselves as soon as you are given the floor in the classroom.
7he -211owing is suggested:

-Joy! rlorninq- We're from the University of in

m- na-e 's and this is . This morning were going
tc as' you some Questions abo, yourself', your home and your parents, and
joAr c-,,-.1sfr the future. Then in the afternoon we will give you a test
ti see how well you can do different kinds c*. problems." (or vice versa)

Spec! :c for Student Suryey Form

1. Bforq nevrning classroom adrinistration, fill in items 1-5 from school

02'n
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2. After introducing yourselt, read items 1-5 with the'students'and ask them
to check the information and make corrections or supply missing infor-
mation. In making corrections, ask them not to erase but to X-out and
put in the correct information.

3. (Rural Samples only) Ask the students to use the second line under
address, (44) to describe how to get to their house. For example:

"On the second line after 04 -- address -- tell how to find your house.
Tell what it is near -- a certain church, school, store, crossroads,
or some other place that is easy to find and that everyone knows about."

4. Read all questions and response categories except where the categories
are the same for a long list of questions. In that case read the
responses for the first three or four questions, stop until midway through
the sequence, read the next two or more response categories, and then
again near the end of the sequence or when a new mode of response begins.
This applies to questions 50-74, 75-94, 95-116.

5. Encourage the students to raise their hands and ask questions about
anything that is not understood.

6. Try to adjust the pace so that the quicker students do not become bored,
but the slower ones have ample time. It may be helpful to have the stu-
dents look up as they finish each item. Ask them to wait after finishing
a page until you say, "Now turn to the next page."

7. Always read the introduction to each section of questions with the
students.

8. Question 9a, 10. It may be desirable to repeat these questions ;Mile the
students think. A permissible "probe" or synonym is "What kink. of work
would you real/it like to do?" What kind of work do you think you really
will do?"

4.9)trAttons.-for...atis-LeVmOn - IP e o ea 4

1. Fill in cover-sheet information prior to class administration and have the
students check it whenthe forms are distributed. If this is not feasible,
have the students fill in all information except that on age and date of
birth. Since many students may not know their birth date It will save a
great deal of time to have the teacher supply birth dates from class records
while the students are taking the test.

2 Directions for administration are found on pp. 7-9 of the Manual for
Administration. The administrator should familiarize himself with these
and follow the "rleneral Instructions for Administration' (p.7) and the

"Specific Directions When Answers Are Marked in the Test Book" (p. 9).

3. As many students may have taken speed-oriented tests in the past, It
should be stressed that 40 minutes will be ample time, and that since
S:oring is based on the number of correct answers, there is no need to

11274
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4, Demonstrate the procedure for marking answers both by an example on the
board and by holding up a booklet and pointing out the answer column.
After the test has begun, go around the room to check for proper answering
procedure,

5. It may be necessary to remind the students 'to "Go on to the next page"
after they have finished Page 3.

Interviewim the Mothers

General Guidelines

Students not living with their mother or stepmother (Question 7 on Student

Survey Form) are to be eliminated from the sample. Where there are two children in

the sample wits the .same mother, choose by some random method (coin flip) the child

about whom to interview the mother. Eliminate from the study the data of the re-

maining child or children of this mother. A few other children may be eliminated at

quite unrepresentative of the subculture, on the basis of information from the teacher

or principal about the parents' income, occupation, or level of living (See above.)

Children who leave most of the SSF blank will also have to be eliminated.

Except for elir,inations of the above types it is. assumed that all mothers will

be intervIewed, and it is estimated that data will be obtained for about 150 mother -

child pairs or Tore ir eacn state. It will not be necessary to secure replacements

f:Y«6 :1 = nter'i 1.ewsvs:14.7=5r4DPIe tiumbri: .stiQulti fa,1:1:.subj. tfla ta 1.11r bow' -*;

than 15r, In ...inlet', case please contact the committee chairman and/or statistician.

If it appear-, that toe number of mother interviews that will be ob*.ainable will be

considerably "ore to In l';r) and funds are not available to interview them all, contact

the corrittRr! stv..1,,tirilan and work out a method of randomly eliminating some. Do

not ;i3t tv'e rly);,t llffic!)1t to 'contact, the most isolated, or the least

r.00p$:?rd:1,e,

:t lotners will generally be interviewed individually
1r tnoir P)ornPc, thov:h there. IS no objection to interviewing in a den-
t 11 :r;(Jirin 14 thlS %ln be arranged witnout inconvenience to the respon-
ler'', Or ':1-.,n1r=r1 iOnrt. Pr1VV4 1S OPCirible, if DnYjblei and it is

"qni tne r.h1 lri ateut whw you drfa interylPwlpq !'()t, be

Pre.,,!t
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2. When the motner respondents are Negro, it is desirable to use Negro inter.
.

viewers. In any case, tne race of the interviewer should De known to
tnose researcners processing and analyzing the data.

3. It will probably be helpful. to refer to the questionnaire filled out earlier
by the children dt school. In most cases the parents are likely to have a
favorable image of the school and want to cooperate. Interviewers should.
also specify their connection with the university making the study.

4. Read aloud to the respondent ai! questions and responses except where
otherwise instructed. Don't accept a 'don't know" or "undecided" answer
without first repeating the question or asking a general probe question.
Probe for a pertinent response on all open-ended questions.

5. Unless otherwise indicated, the blanks left in many of the questions mean
tnat the intervieler is to read tne child's name into the question at this
point.

The "Interviewing Procedures Manual" includes additional directions for admin-

istering surveys and conducting interviews.

Instructions for S2e.cific. questions

Cover-sheet - If the address, location, or telephone number are not complete or
correct as obtained from the school and child and copied on this schedule, add infor-
mation that will make future contacts easier (what the house is near, local name of .

the road, etc., in rural areas).

11_2a:4_ 1 - Try nard to get a specific job or jobs in response to these
questions. Don't syllest specific 3obs, but ask general probing questions or repeat
the question as a probe

Q. 5, 6 - It is important that the respondent be given the card and the
res29:ec.k-llit.pe rd.e4d tOralliOr.414115:10nS. to order Za..siruo4pro

: A " 156 tmC hel.ettre "tracr or' #oneoriSr school' 'Oost 1'511 i ties'
.6

Q. - Name Oe place oubl shed. This information is needed as a check on whether
the respondent is really answering for dailL papers.

0. 9 - I+ the respondent has trouble estimating her daily average TV viewing,
ask tFeThrobe 'question provided, 'Pow many programs did you watch yesterday?" and
C,Are the estimate on yesterday's viewing by adding the time of each program. If

-erday was Sunda/ rir Saturday, it is probably best to take the last "typical"-
,Lif. (TA need not r;orl ,rlit,hinri but 'he check-list answer arrived at by this
proc.edure.

- ins(;!it l'iw! name of tne governor of your state in the blank as you read
this luesti-)r Jnd :he%k whete, the resoondent correctly identified him or not.

c. nrit read ..rdecided" as d response, but record it it the
rAnoonrfent -;enms tril, lfter /ou ha,e repeated the question as a probe.

tr42, %,1r') t'? nand the respondent will not have "unriec ided"
On tnen,;

027
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Q. 30 - This information will be useJ to derive a socioeconomic index score.
The description should include both the name or general type of job and specific
position or what the person does, such as foreman or manager. It lhovld also
indicate whether or not the person is self-employed. Get as much detail as risible
on duties and level of responsibility -- not ."works tn Smith Factory" buL ''operates
sewing machine in Smith Factory," "sweepsMors and fires furnace," is office
manager," "is shift foreman," "helps keep books," etc.

- In parts c & 0, the figures 25,000 (twenty-five thousand) and
2,500 (twenty-five hundred) are correct -- the range in between has intentionally
been excluded from analysis. Thus the person now living in a city (25,000 or more)
who has previously only lived in a town of 10,000 would receive a no check in
32 or 33d.

Q. 35. - Where one or more persons other than the respondent and her husband
share tie costs of the household, or buy food or pay rent, consider this "board"
or 'contributions," even if one of these persons is really the head of the house-
hold or the main breadwinner.

'es: IS .

021.1



APPENDIX E

INTERVIEWING PROCEDURES MANUAL

FOR

BASELINE PHASE

Influences on Occupational GoalsAf Young People
in

Three Subcultures in the South

(

. 41, .4411

Regional Project 5-63
February 1969

The general outline of this interviewer's manual was adapted from
similar manuals used in Projects S-48 and S-48(Revised) conducted
by the Southern Regional Technical Committee. Procedures pertinent
for Project 5-63 were outlined by the current technical committee
Using this manual each state prepared one suitable to the sample
being studied in selected counties.

(12Th
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I. Introduction,..4,..
Before presenting the details of this project, we would like to encourage you
as an interviewer to become thoroughly familiar with its general purposes.
You may be asked to explain them many times before the interviewing is com-
pleted. The better informed you are in this respect, the easier, more
interesting and enjoyable your work will be and the more pride you will have
in being an important part of it. If for any reason the intent or purposes of
'he project or any part of the manual are not clear to you, let us know
mediately so we can explain further, We want you to work comfortably and
efficiently. 'he project cannot possibly be a success if we do not understand
each other s problems.

II. General Poses

Concern.witn wnat influences young people to make the educational and voca-
tional choices they do is intensified by the fact that increasingly higher
educational levels are demanded for present day employment opportunities.
Greater understanding of the influencers of goals and of the probleMs one
might encounter in cnoosing goals is imperative if agencies are to help
develop human resources The purpose of the present study is to determine
what relationship tne family has in influencing a child's educational and
occupational cnoice

The educational and vocational goals of rural and urban youth and of their
parents for tnem nave been surveyed 'n earlier studies, These studies in-
dicated some of tne aifferences in educational goals and vocational aspira-
tions of youth and studied parents' preferences or corresponding goals for
their young people. A comparison was also made between urban and rural youths'
goals 7.1ose persons working with youtn-particularly school administrators,
guidance counselors, parent educators and parents helping them make their
educationa' and occupational goals--desire to know what young people want and
wnere tney get information so that their agencies can offer the most beneficial
guidance and educational opportunities.

'.-"'orTes'Aet4i?ch' ;Wily .alsn.i.od.i.c,ge0 some..!ItelAttonshi.p.. b9 tweeri.%

aspiratichs of youth concerning vocational goals and parental expectations.
3otn DOTS 3rd girls in the study reported more urging to continue their
educatlon fro~- tr,eir mothers than from their fathers. Therefore, mothers

aee being r;teriiewed along with their children in the present study .

7nere :)e some basis for concluding that vocational aspiratiOns are
formed a: an earlier age than pi-eviously assumed, although there are con-

,zir.on; 7nereforel the present study is initially focusing on
fifYi anJ i'xt- grade pupils.

-111 ,Jrposes of tne Project

'; itudy tne (Appalachian rural families)(Southern rural Negro
fi-.;!es, utnern urban %egro families)

.

deter-'ne the relationship between selected .ly charac.

!ur's:i'..s and occupational goals of youth.
; tne relationship between selected family characteristics,

te'=: s goals and tncl goals tnat their mothers have for them.
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4. To understand the academic and achievement motivation as it
relates to his seff'-concept.

5. To determine occupational goals that young people have for themselves.
6. To determine occupational goals that mothers have for their young

people.
7. After analysis of data, to determine the effectiveness of selected

methods of implementing change in mothers' information and attitudes
which in turn should raise the occupational aspirations of these
youth.

With the aid of modern statistical methods and the field interviewers like
yourself who will follow the manual instructions to gather data, the
project objectives can be accomplished efficiently. We are placing our
faith in you to follow our manual and interview schedule and help us reach
our goals. While we are on the subject of you as an interviewer, let's
discuss your general responsibilities.

B. Geographic Scope of the Study

The study is being conducted in (county and state). Several other nearby
states are also conducting thesame study in the same way that we are. In
fact, interviewers in these other states are following an interviewer's
manual just as you are doing. All of the states involved are within the
Southern region of the United States. The state agricultural experiment
stations and schools of home economics in the various states pooled their
research skills to formulate this regional study. By allowing several
states to combine their efforts, it is possible to accomplish the research
objectives (presented in the first few pages of the manual) not only for
each state separately but for the Southern region as well. Therefore, you
are a member of a rather large team who is covering an extensive geographical
territory. When we obtain our information, we will analyze it for our °W.
state, and then it will be combined with the information gathered in the
other participating states. We will then be able to compare the results of
our state with those of other states.

C. General_2escription of the Sample

.'1- sta.te'ampit. ollr i rTc i iia l30 yeiu6 their 'mothers; 'thir IS,
300 bersons-Triall. The Odrticular number of mothers from whom we will
be responsible for obtaning information is indicate in your packet.

The '.ay in which we will the sample families 1.1 by contacting the
student first in his school and then by reaching hip parents through him.
But we do not go to just any school and select just any students. The
project researcher: will tell you about tne sample. Sample students will
be selected from a population characterized by the following criteria:

1. 0Jral Annalachian residence (urban residence)
2. :aunties or area; haying towns of less than 2,500 and at least

3; Hies from iarge cities (urban from larger cities with 40,000
or ;'ore Dooulation)

3. Areas where a substantial number of people still occupy small
far!,:s rather than heavily industralized areas or mixed-economy
areas

1. Enrolled in fifth or sixth grades in the school year 1968-1969.
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,The success of tne study depends in a very large measure On you the inter-
viewer ana your efforts to make it successful You have certain major duties
summarized in the outline form below. Other details are included later;

A. To locate the homes of mothers in tttlmilitallagt11212u.

An information sheet with the name, address, and directions for locating
the home of eacn mother you are to interview will be given to you, If

you have difficulty, teachers or Ather school personnel would probably
cooperate in helping you locate , ,ifies of the interviewees on the map
which we will supply.

B. To contact the mother for an a ointment and enlist the coo eration of
WeTriarer o t e same e am 4.

If tne prospective interviewee has a telephone, it may be helpful to call
for an appointment. Introduce yourself, specify your connection with the
university, and briefly explain the purpose of the project.

"A study is being made of how children in the fifth and sixth grades
think about their future education and jobs, what they want to be
when they grow up, ind how much they know about different jobs. I

would like to talk to you for a few minutes about t'ow ,Lou feel
about your scn(daughter) lohnayanyaL future."

It will probably be helpful to refer to the questionnaire filled out
earlier by ner child at the school. In most cases the parInts are likely
to have a favorable image of the school and want to cooperate.

In case a mother cannot be contacted or an interview cannot be secured
on tre i rst trial, two or three.call-backs should be made, Make in-
quiries from neighbors or children as to the best time or place to see
the lotner.

o . 400 . ......... .
hvi to 41.usalSir .aiZ to "talk t the mother in such a riay" th'a .

assumes tnere is no quesirOn but that she will cooperate. It is best to
get the interview on first contact if possible, but not at the expense
of seriously inconveniencing her. Do not immediately accept refusals;
patiert!y and courteously give further explanations in as persuasive a
,,ay as ooss!ble mentioning

3; :!;t2 snort tir:ic required,

tne confidential nature of the information, and
c, now tr,e study will help plan better schools and programs for

peop'e

adm-nIster the prescribed interview schedule to the mother.

:t 1.3 as-3.4mel lothers dill be interviewed individually in their homes,

.:J1 7.6r t-er: Is no objection to your meeting a mother in a central loca-
itiOr : trIls an be more conveniently arranged for the respondent without
dartv;inr; ra:);.:ort. Drivacy iS desirable if possible, and it is highly
Oreferd%19 tfld the %hill about whom you are interviewing not be present.
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Read aloud to the reapondeni: all' questions and responses except where
otherwise instructed Do not accept a "don't know" or an "undecided"
response witnout first repeating the question :n the case of an open-
ended question ask a general probe question to get a pertinent response

Unless otherwise indicated, the blanks left in many of the questions
mean that you are to read the child's name into the question at that
point For example, "Have you ever talked with (Salty)._ about the
kind ?"

0 To .indicate the approximate location of the sample home onjour map.

Place an asterisk (t) on the approximate location of the home on your
map; then identify the particular home with the identification symbol
of the family or the Family_pssignment Number as we call it This
number will appear, on tifi-lifterview schedule and the envelope containing
the schedule. We need identifying symbols so that we will know which
family goes with which set of papers, and too, we may wish to contact
this family again in lat. .%years

E. To record an su lementar information that ou feel ittlujuilleal
In a-better un erstan ing of the s tuat on.

After you have 'eft the respondents home, write down any additional
information or explanatory notes from your observations that you feel
may. be pertinent in understanding a case or interpreting results. As
you administer the schedule, include any additional comments that come
out for which no place is provided on the schedule, Quickly jot these
in the margins Make any detailed explanations after you have completed
the interview and departed.

IV Your Responsibilities as an Employee

Once you accept your appOintment as interviewer you are expected to con-
scientiously perform your duties as outlined until the completion of your
assignment and not to resign except for justifiable reasons

. 4.. . 4 I Itip- *JO 166. .

.We have*advised the county school superinterAent and the school principal
in your area that you will be contacting families for information or that
if anyone wisnes he can verify your official status.

A Workini2ours

You will need to adjust your hours to those times of day that you are
most apt to find respondents available for interview. You may need to
'flake ;Tie calls early in tne morning, some in the evenings, or even on

. weekends, since the interview will need to be arranged around the mothers'
schedules Generally, it is not advisable to make calls after 9:00 p.m,
or on :Sunday. unless a respondent specifically requests an appointment
for 5jV a ti7e You may, if necessary, work more than 8 hours a day
v 4u flours a weuk HOweier, you wall he paid per interview for the
interviews coy oleted
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Dr Ar,! "P l'fo!natiOn obtained in interviews to
°:.0°1010; It is not a very

Oeasi. e 'u .n J restaurant down town
and overiec 1 their homelife. P1 though

this ex-x..!pl lirti. fii-fetched, such things have happened.
The i;riue. I.!e dr .ems to anr),oacn the speed of sound, so that you
must eNer:! :-loi3It.! curt Aer;t'.?Ilt,. ,..onrning any information given to

you by scneJul es should not be left
where ar, Jn,);,!..r.eed horsiq ht ..iee then. No one other than authorized
personnel -,hoi a-.:or:an,! y00 pc :1'Sr., yOu while you perform your duties.

C Care ant:: StoLp. cf aerik

You are res': io the -..-oner .,are of forms and other supplies

furniel -Ji !os,),-,rsitle c)f- notifying us in advance if
you neeJ Atrl SO of s!;Dhiles should not delay completion
of yOur 2,f17er )os, hiv. f'nined your assignment, all completed
inter,,'ews jurO!liS S..1r7ile; irt? to De returned to our office.

V. Intervieirg ar-.!

sect'or' cml"enr.; !.,ncarning interviewing. It is included
to gire y. a7 e.i 5.1 yfiP'1; oh.l'.:soohy of the area and to help you feel
comfcrtan' as A" 1,10v.er

A. he

d ,

0 0. 0,
, 41 .

r'

i,j1,4,0

4

*0:,..1"; experience esnecially for a person
r' 'enr. e we have found that a person

,
interviewing when he has

' .*.ant facts and guiding principles.
, and principles, the easier

drd useful the facts and
1; real persona) satisfaction.. . . . ..

4,. a.

,&?1 :7arofully rlanned to provide
y. -.ust. It is what might be called

, mortart "link in the chain"
he does his job, the more

"ThrF; 15f fl it will be.

-en began to talk to each
ite rotive in mind can be
woo ii.Jec_.tions the grocer as

tri his patient about his

4.
;!.''ir 41. r ibiectives of the

,flrtions of 'Trainilig

-4,1ric. Marketing
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Interviews vary in purpose and in length according to the motive we have .when.
engaging another person in conversation. It may be for the purpose of giving
information, motivating or getting the individual to cooperate, or gathering
facts. If we contact a person for the purpose of getting facts concerning
himself and his children, our first job is that of getting him to cooperate,
We must create a 'lesire in that person to tell us about his educational and
vocational plans tor his teenagers. In creating this desire it will be
necessary for us to live some information, People just don't "tell all"
about the information we're seiWriTunTiTs they first know why the infronlf
tion.is wanted,, who wants it and how it is to be used.

B. The interviewer Himself

The interviewer must school himself to be an impartial observer and recorder
of facts. His job is neither that of an educator nor that of a missionary. Pri.
manly his job is to listen, understand, and record the .facts the respondent
gives him in reply to the questions he asks. No matter how much the inter.
viewer might disagree with the views of the respondent, it is not his
business to try to change the respondent's way of thinking. Ar umenti
are to be avoided at all costs. If the respondent has opinions na
wants to "get off his FFIFFE7let him talk, look sympathetic, if necessary
say "'rest -Lacker1lEa )ow ou feel; and then when you get a chance, proceed
with the interview Very o ten t e- most belligerent and argumentative
respondent will give the best interview once he has "unloaded his opinions"
or a sympathetic listener

The really good interviewer is honest, intelligent, patient, observant and
has both initiative and ingenuity in meeting all kinds of situations. He
also is aware of his own re udices and knows how to control them. It
767-117e oo ish to assume t at nterviewers nave no prejudices, just as
it wiuld be foolish to assume that any other group has none. All of us
have sucn traits to some extent. The important thing is to recognize them
in ourselves and to guard carefully against their entering into our work
Of objective observation.

4

Bear in mind that all selected respondents are important, regardless of
s =.1.4 991.0ir.t,61.946110111.4qa.r.loniP..q04"- 144PRildent......

may Ee ignorant and you may naturally be impatient with ignorant people;
he may oe extremely wealthy and you may have a basic distrust for wealth;
he may nave Holstein cows and you like Jersey cowsnonetheless, all
respondents are important, and objective understanding and tolerance, must
be adnered to in an interview situation.

eJe are now ready to consider the actual interview situation and the points
t, at. tne interviewer snould observe in successfully handling the interview.

An interview is a Private Affair...III*
:t is not gr)od policy to interview a person in the presence of a group
such as neignb,orS. Each person's privacy must be respected. If you
as-k quest'ors 4n the presence of others, the respondent will put little
faitn In Jour statementS tnat the information he gives will ce kept con.
fiJential =1e is less likely to give actual facts. Though the ideal
interven 3ituat.ion is directly concerned with the mother, the presence
of cY'er ^'e-bers of ner family is not to be taken as preventing an inter-
!ic.:w It nuld :e desirable, nowever, to interview the mother alone, at
least r).0 te i;resenc.e Of the child in question.

(12H4
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If a orospetive respondent really cannot take the time or an interview
wOen you meet her, and tnere are times when this is true, don't try to
"sueele une i It takes time inr an interview. It takes time to get
acquaintedto create the friendly atmosphere that is necessary for a
satisfactory irterview If there is not time or this is not the appro
priate time, it is best o spend a few minutes getting acqvainted and than
make a Jerini:e appointment for later in the day for that evening pehaps,
or at a later date when you expect ,Y.; be in that neighborhood or driving
nearby Onc. a time has been set for an interview, it is important that
the irterviewer k theApedlntment on time. Being either early or late
for ar appointment migRt incorverienceTRTispondent and result in an
unpleasant situation

E. Putt:nit1,e i!.espordent_at Ease

The best way to put tre respondent at ease is to act and feel at ease
yourself Ac: natural .and make your own remarks conversational. If

possible notice wnat tne respondent is (Win:, or some interesting fcature
of her nome, a new garage, a particular brand of grass, excellent view,
an unusually large of 0-0e:2nssomething she can,Mghtly take pride
in Tnese are all good topics for opening conversations. We all know,
of course, that the subject of weather has for years served as a useful
topic 'or comment in getting acquainted.

Iry more thorougnly you know the purpose of the survey, the interview
schedule and the instructions, the more sure youawill be of yourself in
'heetirg the respondent. It is impossible for the, interviewer to feel at
ease or to rave any confidence in his work or himself unless he thoroughly
Knows what re is at:out. The interviewer must really believe in his work,
arc ne t strongly in it unless he thoroughly understands his
,:oo Stud, tre irstructions and the background material carefully before
atteTt',":; it irteriiew Have the primary purpose of the survey, the over-
all bt7ectlies, as well as the specific questions, well in mind before

. attemo ,our is dpe.you Ail be at illse and OtAllo .

454r.!4 s1 tuatlon. YoL: are .goingrtOloi asked questions about the
s,rie; -s ord., when you can frankly answer them in a conversational

.3n establish and maintain the atmosphere necessary for
a ;on-;

'0:: hatJral;y friendly ani nelpful and will be willing to
1,1!Ifiren. when you turn in at the gate or knock at the

.1 ;r t-at ic.ir.erfand is a friendl one, that it can be as
r; oaeert is *iris to yc.+ a majority of parent, enjoy
1. q.'. glad to tan : e)our their children's futures. Records

731: ; t' it ped:;le refuse to answer survey questions,
ire S,'E1 at the end of an intery ew how they feel

--ost of then'. express a favorable attitude and
;3, .,.., to ':.0me again

7,1tAtlOr sor.etning new and challenging. No
an° c. low e/a :ly alike (onditions are different.

the-, Under different circumstances.
r. '4 ,,t:=r.ri ;/er.sold on an./ one method or approach in

0281
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establishing a friendly retationship. A good generii is always alert to
changing conditions and varies his strategy accordingly in reaching his
objective. So must the interviewer vary his methods in putting the pro-
speCtive respondent et ease and in gaining her full cooperation.

F. Making the Introduction

The wording of the introduction should be d6eloped to fit the particular-
individuality of the interviewer and that of the respondent. It should
be one that makes her feel at ease and leads directly into the interview.
There are four basic.points which should be kept in mind in an introduction.

1. Identify yourself by name and as a representative of, (name of
universitil. and the agricultura,1 experiment station.

2. Fxolain briefly the purpose of the survey.

3, Explain briefly how the particular respondent was chosen.

4. Assure her that the information given will beheld strictl con
fidential and will not be used to her disadvantage In any way
;RiTraVir.

The most natural approach to an interviewing situation is the best. The
most natural thing to say when you go to a family for an interview is
something like this:

"How do you do, Mrs, , My name is
I'm working for name Or de ailment and univers 37 an gr cu
tural experiment stet on, e re o ng a survey o e mothers of ffifth
and sixth grade y'oungsters in communitdes like this in
We're interested in finding out what your opinions and goa s are or
your son's (or daughter's) education and the kinds of work you hope
he (or she) will follow after he (or'she) leaves school. We want this
information primarily because this is a problem of real concern to Most
youth and their parents, It will also help leaders in the.schg1S,. . .,.

.:i.mitJstti".54-:*aturyerilltgnDtglirIt'ali:ortcti/Ade0i1-11,Virabliiiirplitttionto''" 'a

tailor-make their programs and activiti,.: to fit the needs of our
people. In other words schools and youth organizations are trying to
find better ways to do their jobs.

"The way'we choose parents for this survey is to pick out several communi-
ties such as this one, Then we visit the fifth and sixth grades of the
school, talk to the children, administer a survey form, get their ad-
dress, and chouse a few of them at random to call on. It's almost like
putting the names in a hat, mixing them up real well, and then drawing
out a certain number 04 them while you are blindfolded. A number of
the other parents in this comvunity are helping out also, and it's my
job to call on them.

"rhe information you give me is confidential and will be used only in
combloition with information from other parents,

°: oloulc, like to ask you some questions about your family if'I may.
I win try to take as little of your time as possible."

!=
Fy

4.7
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BEST COPY AVAILABLE

Now 1$ the tilo, ,)()vIded cons(Tit is indicated, to make an appointment or toadminister the Moteef interview Schedult. The instructions for filling outthe form occur in ahothe- .et.-t:or, of the tilanual. If consent is given for anappointment, then that* the Inte;viewee ani return promptly at the timethe appointTent wa:, sot

A good introducflon (::ves the parent some idea of why this information iswanted and needed Parts cf the explanation may need to be repeated later
since she may be wondering how you happened to come to her or she may be tryingto size you up. She max, not (let everything that has been said in the intro-duction, and It may be ecessaq to make further explanations as the inter-view progresses. It is important, however, to give the parent as clear an
explanation as possible berore belinning,the schedules. If she is coriJFEedin -a general way tTiat the survey is wortnAiii, she have enough confi-dence to follow rignt through the schedule. If she is not convinced, she mayspend much ot the time quizzing the interviewer all through the conversation.

There are two reasons why every respondent should be told how she was chosen.First, she will be curious about it and it is a good idea to satisfy thatcuriosity in order that all attention can be focused on the survey questions.Second, it 's important for her to realize that she is not being checked ohbecause of taxes or anything like that. She should understand that she waschosen purely by chance Once chosen, the report she gives becomes essen-tial to the validity ot the entire survey, as it will represent many parentsof young people the state.

It is also important for each parent to feel certain that the information
asked for on the survey is confidential and will not be used to her disad-vantage. The information for aloni-Tamily is added to that for man otherfamilies and released as a report Tor ffie group as a whole w no n v uacases pinpointed

G. How to Meet the Parent Who Does Not Want to Cooperate

Actual refusals are rare. The experience of those people doing personal inter-view surveys over a period cf years has been that only about one or two in ahundred families refuse to cooperate. That means that in many school com-munities there were no refusals. If refusals come often, usually the inter-viewer will find something is wrong with the way he introduces himself orexplains the purpose ot the survey. He should try to improve this part ofhis work.

For the parent who claims to be against surv,ys or the administration or forsome other reason is antagonistic, the first thing to do is to let her "getit out of her system" and listen sympathetically, but do not argue with her.The minute the interviewer argues..as...contradicts anything the respondent says,the interview lcthe time tie respondint makes a few vary strong
statements and tiie interviewer listens to her sympathetically, she begins toclassify the interviewer with herself. If the interviewer still meets witha refusal, reitetation of the purpose of the survey and why it is being donemay help. Co:nments about something in the home of particular interestwhich this parent obviously is doing better than average will help.

If everything fails, the interviewer should, as a representative of (name
of_delartmen!. ,trduniversity) and the agricultural experiment station de-part in a friendly courteous manner. This is the only polite thing to do.
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The suggested ideas of how to meet the uncooperative parent are presented
to help the interviewer to meet such situations when they arise. The un-
cooperative parents are few. They are human and like everyone else enjoy
talking about their children and what they are doing. A little praise
about something a person is doing well or takes much pride in can mean
much. We all like recognition of a job well done. It's up to the inter-
viewer to make the most out of it that he possibly can. Remember that the
final results of the survey can be no better than the information the
parent reports and the interviewer records on the schedule.

H. Asking the Questions

The questions should be asked as they are worded in the schedule because
the same questions are being asked all over the South. It is important
that the people answering them understand them the same way. It is wellknown that even a slight change in the wording of a question will causea change in the answers. If an interviewer says "You don't do exchange
work, do you?" he will have more people answering "no" than if he asks"Do you do any exchange work?" A deviation from the wording of the ques-
tions to the extent of su estin the answer or putting the answer in the
respondent's mouth is a ma or o ense. uc a method of asking the ques-tions can invalidate the survey results as much as any other technique
the interviewer uses.

I. Terminating the Interview

When the interview is finished, the respondent should be thanked for
help. It is important to leave a good impression. If the interview took
longer than the interviewer said it would, be sure to thank the respondent
for the extra time by saying "I'm sorry it took longer than I said, but
you had a lot of information to give me." Mention again how it happened
she was called on, or comment on the purpose and use of the survey. This
may be helpful in causing her to feel that the time she has given has beenvery worth while. She can realize this worth much better after seeing whatthe survey covers and how useful it can be to have all this information from
the same parent.

J. Checking the Schedule

A detailed explanation of any unusual answer should be made on the schedule.
In the course of the conversation with the respondent many additional
comments come out for which no place is provided on the schedule. Remem-ber that the analyst can work with only what the interviewer turns in.
Explanatory notes on the completed schedule should explain any apparent
inaccuracies or inconsistencies. Such notes are extremely helpful in
analyzing the results. Failure to write in such notes increases the job
of reviewing and interpreting the schedules In the main office and
requires a judgment decision which may be a source of possible error in
the results. Under the pressure to complete a survey some interviewers
may become very lax in checking over each schedule while the interview
is fresh in their minds. This part of the job must not be overlooked.

K. Illiteracy

The questionnaire items will be read to the mothers. In some cases youwill hand the respondent a card containing the printed items. The
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respondent should follow along as you read the items. In the event a mothersays she cannot read or you sense this situation, simply reread the itemslowly and clearly in such a way that the mother understands the item butdoes not feel embarrassed.

VI. Descri tion of the Interview Schedule and S ecific Instructions

A. Cover Sheet

If the address, location or telephone number are not complete or correct asobtained from the school and the child and copied on the schedule, addinformation that will make future contacts easier. Describe what airhouseTniiii:73Cal name for road or landmarks.

B. Items tiat the Reads

When the items below are presented to the respondent, hand her the cardwith that question printed on it and ask her to follow along as you readthe item.

Hand a card to the respondent and read with her the following items:

5 (single card)
6 (single card)

16-28 (four cards, numbered in sequence)
29 (single card)

C. Instructions for Specific Questions

For several items it will be necessary for you to ask additional questionsto illicit a response or to verify a given response.

These items are questions:

1. 1; 2a, b; 3; 4; 5, 6; 10; and 29 - Read the name of the child in theappropriate blank in these items.

2. 2a and 3 - Try hard to get a specific job in response to these ques-tions. Do not suggest jobs but ask general probing questions orrepeat the question.

3. 5 and 6 - It is important that the respondent be given tha card andthat the response checklist be read for both of these questions, soas to structure the response to include the trade or vocational school
possibilities.

4, 7 Asking for the name or place published is a needed check onwhether the respondent is really answering for Allxpapers.

S. 9 - If the respondent has trouble estimating her average daily tele-vision viewing, ask the probe question provided on the questionnaire,"How many programs did you watch yesterday?" You can then figure theestimate on yesterday's viewing by adding the total time of eachprogram If yesterday was Sunday or Saturday, it is probably bestto take the last "typical" day. You need not record anything except
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the check-list answer arrived at by this procedure. You may jot
down the program times or names and compute the answer later,

6. 15 - Insert the name of the governor of (state and name of governor)
in the blank as you read this question. neck whether or not the
respondent correctly identified him.

7. 16-28 - Hand the card to the respondent and read aloud as she follows.
Do not read "undecided" as a response but record it if the respondent
seems tru y undecided, after you have repeated the question as a probe.
Unlike the schedule, the. cards to hand the respondent will not have
"undecided" on them.

8. 30 - This informatton will be used to derive a socioeconomic index
score; ,end it should include:

(a) The description of

(1) both the name or general type of job, and

(2) the specific position or what the person does, such as foreman
or manager.

(b) Whether or not the person is self-employed, Get as much detail as
possible on duties and level of responsibility--not "works in
Smith Factory" but "operates a sewing machine in Smith Factory,"
"sweeps floors and fires the furnace," "is office manager," "is
shift foreman,""helps keep books," etc.

9. 32-33 - In parts c and d, the figures 25,000 (twenty-five thousand)
and 2,500 (twenty-five hundred) are correct--the range in between has
intentionally been excluded from analysis, Thus the person now living
in a city (25,000 or more) who has previously only lived in a town of
10,000 would receive a "no" check in 32 or 33d.

10. 35 - Where one or more persons other than the respondent and her
husband share the costs of the household, or buy food or pay rent,
consider this "board or contributions," even if one of these persons
is really the head of the household or the main breadwinner.

D. Names and Code Numbers

There is a possibility that the mother will see the code number and her
name at the top of the schedule page and ask you about it. Your first
answer would be something like this:

"Oh, we use code numbers to keep us from getting your papers mixed
up with those someone else fills out for us in this community. We
give your records a certain number ahead of time and use it instead
of your name after we have located you and you have answered the
questions. This is how we keep the information you give us strictly
confidential,"

If the interviewee should ask further questions such as, "Yes, but you will
still have a record some place of my name and what my number is; that
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doesn't sound confidential to me. Are you trying to fool me or something?'You would say:

"The last thing in the world we would want to do is to be dishonest.You are absolutely right, we do have a record of which name goes withwhich number, but we keep that record locked
up and protected at alltimes. We couldn't afford to let anyone see that or we'd be out ofbusiness in a hurry."

VII Instructions for Administering the Mother Schedules

Next to the items themselves, there is nothing more important to the successof a study of this kind than the way in which the items are administered.A given schedule
must be administered in exactly the same way to all personswho are to take it. If we administered the schedule to Mrs. Jones accordingto one set of instructions, and then used a slightly different set of in-structions for Mrs. Smith, we could not place much faith in the results, andwe would not be justified in comparing the two. Rephrasing a question orchanging even a single word in the question you ask will often-times resultin difterent answers. Therefore, the moral to the story of administeringschedules is: Do not take the libert of rewordin. rinted instructions oruestions; present them exact y wore or wor as we eve prov e..ss ou appen as sometimes happens, and in your judgment the mistake isserious enough to have an effect on the results, finish administering theschedule. When it is completed, then make a note of the error you madedescribing the circumstances; attach it to the schedule; and bring it toour attention. We will decide whether or not the error was serious enoughto eliminate the schedule for our analyses.

We are most sincere when we say, do not be afraid to report errors you eithermake or think you make. We have been interviewers ourselves and know fromexperience that these things sometimes occur despite all efforts to preventthem. It is neither our business nor intention to punish you for errors,but rather to help you to discover them early enough to keep them frompossibly mushrooming.

Some of the information below has been presented in previous sections, butit will be included again to remind you of its importance and also to haveit in step-by-step order.

A. Administration of the Mothers' Interview Schedules

1. Preparation of schedules

Before going to the interviewee's home, you are to write the child'sname in the question blanks on the interview schedule. The name willappear on the envelope and on the front of the interview schedule(see III, C, page 5 of this manual).

2. Length of the Session

Only one session will be required to complete the mother's interview.Of course time will vary with different interview situations, but40-60 minutes should be an adequate estimate.
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3. Administering the Schedule

(a) Introduce the Session

"A study is being made of how children the age of
think about their future education and jobs, what ilreywatrerniwhen they grow up; and how much they know about different jobs,
I would like to talk with you about how you 'Friel about the future
of your child and ask you some questions about the family and
current issues

"A few weeks ago the fifth and sixth graders answered some
questions at the school Now we are talking with the mothers
about what they want for their children

"The questions will be read aloud and you can tell me what youthink Then I will check your answers on the questionnaire."

(b) Reading Items

(1) Simply read aloud the questions and responses exactly as
they are worded on the questionnaire if the respondent
does not understand an item, reread it.

(2) Read the introduction at the beginning*of each section of
questions to the respondent as you begin the section.

(3) include any specific instruction for items as outlined on
pages 12 and 13.

(4) Do not accept a "don t know" or an "undecided" response with-
out first riveating the question In the case of an open-ended
question as a general probe question to get a certain re-
sponse. An example, in 2a "If you could choose any job, what.
kind of job would you most like to have when
he grows up?" You could emphasizerlf you could
choose any job,' and then say, "You don t have to be sure
that he would get this kind of job, just think of one that
you would like for him(her) to have if you could choose
anything,"

(c) Handing Cards to the Respondent

Items 5, 6, 16-28, and 29 are printed on individual cards for therespondent to see as you read the items aloud Do not hand all
the cards to tne respondent at one time, give her only the card
corresponding to the item you will read Exceptions will be items16-28. These thirteen items are distributed over four cards.
When you come to this section,give the respondent card 1, read
those items, take back card 1 and hand her card 2, Repeat the
procedure until the sequence is completed..

Do not read -undecided" as a response, but record it if the
respondent seems truly undecided. However, repeat the question
as a probe and give the mother another chance to answer before
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making an "undecided" response. The cards do not have 'undecided"
printed on them, only the questionnaires include this category.

(d) Pacing the Presentation

Your reading pace will have to be geared to the respondent's com-prehension Try to keep the same moderate pace throughout theinterview period, You can adjust to the situation allowing enoughtime for the-mother to respond, but moving along quickly enough soas not to encourage irrelevant
conversations which could becomedistractful and interrupt the'continuity of the questionnaire..

B4 Terminating the Interview

When the interview is finished, thank the respondent for her help. Itis important to leave.a good impression. If the interview took longerthan you had anticipated, be sure to thank her for the extra time bysaying "I'm sorry it took longer than I said, but you had a lot of in-
formation to give me." Perhaps you might mention again how it happenedthat she was called on, or comment on the purpose and use of the survey.This may -be helpful in causing the mother to feel that the time she hasgiven is very worthwhile.

Choose other comments to suit the situation and make your departure.

VIII. Records

A. Employee's Withholding Exemption Certificate

The withholding certificate with the Social Security number must becompleted and filed with our office before checks can be issued. Sendthis in with your first work record unless you have already filed it
with the university representative.

B. Interviewer's Work Record

(1) Purpose

Even though we are being paid a total amount which includes trans-portation for each completed interview, we would like to have arecord of the time involved in collecting the data. This informa-tion will be helpful in planning future projects.

(2) Completing Interviewees Work Record

Complete the work record as you have been directed by the project
researcher. Checks will be issued according to the procedure
outlined by participating university personnel.

IX. Returning Completed Interview Schtbles

A suitable plan for returning completed work will be armed upon by the
interviewer and the researcher. Mailing procedures will be discussed~
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APPENDIX F

RESEARCH PROCEDURES MANUAL

FOR

EXPERIMENTAL PHASE

The experimental phase research procedures manual appears in
this bulletin as it was used in the research project unless
otherwise specified.
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RESEARCH PROCEDURES MANUAL

Experimental Phase

Most of the duties incumbent upon the project leader are those which have beendiscussed in technical committee meetings and of which the researcher is aware.Therefore, no need exists for exact specification of the manner in which such tasksshould be performed. This manual is primarily an enumeration of responsibilities,set in chronological order of their occurrence, which will serve as a convenientreminder and checklist for the project leader. .

Time Schedule for Experimental Phase

Nearly three months will be required to complete the actual experimental phase.The following outline specifies time allocations:

3 weeks Pre-interviews and Before Test for
Mothers and Children

1 week Group Session I
1 week Group Session II
1 week Group Session III

3 weeks Waiting Period After Group Sessions

3 weeks

12 weeks

Post-interview and After Test for
Mothers and Children

I. SELECTION OF EXPERIMENTAL AND CONTROL GROUPS

A. Select 25 experimental subjects. Experience has indicated that to obtain thedesired number, at least 40 to 50 subjects should be initially identified asexperimental.

B. Select a minimum of 10 control subjects.

C. Choose entire school units from which experimental and control groups maybe drawn. Only one of the groups should be drawn from a single school toavoid contamination.

D. If the number of subjects available in a given school is sufficiently large,randomly select mother-child pairs from the unit. If the total available
subjects in a particular school are approximately equal in number to the
desired sample size, the entire group may constitute the sample.

II. ADMINISTRATION OF "BEFORE" TESTS.

A. Selection of Interviewer - Select someone from the community to make theinitial contact with the mothers, and administer the interview schedules.No more than two interviewers should be required. The person(s) chosen forthis job should IA familiar with the community and the school setting.
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B. Children's Survey Form - Any person qualified may be employed to administer
the before test to children. In order,.obtain consent of school superintendent,
school principal, and classroom teachers for administration of the instrument
during school hours. Advise school personnel that interviewers will also be
contacting families. Be sure to establish this activity as the continuation ofthe project in which they have previously cooperated.

No policy has been established regarding the timing of administration of
children's test relative to that of mothers. To equalize any influence of
one upon the other, it is suggested that the children's test be administered
on a group basis at a point approximately half way in the administration of
individual tests to the mothers.

Assign the same identificatio$ number to subjects that was used in collecting
baseline.

C. Mothers' Survey Form - Provide a copy of the "Interviewing Procedures Manual"
to the experimental phase for each interviewer. Review interviewing pro-
cedures with the person employed. Permit interviewer to administer the
questionnaire to you to insure an understanding of methods stipulated.

Prepare maps of the community showing location of the respondents' home,
identification codes, names of the families, and names of the children.

Check on the results of interviewing after the first three interviews have
been obtained. Verify that adequate data are being obtained.

Prepare a list of information desired from the interviewer, such as amount of
working time, number of interviews, mileage driven, or telephone contacts made.
Specify the time when you wish to receive data from the interviewer.

Prepare complete information for the interviewer on topics that will need to
be discussed with experimental subjects:

1. Nature of the project

2. Compensation for participation

3. Location, and time of group meetings

4. Transportation provided, if any

5. Child care services provided, if any

6. Name of group leader

Prepare commitment cards to be given out by the interviewer and mailed back by
the subjects. All cards should either be addressed to the researcher or the
group leader. Assign responsibility for following up the contact if the card
is not received.

Supply the interviewer with a flyer promoting the meetings which can be left
with each subject who agrees to participate.

Specify the time schedule for conducting the interviews. All the before tests
should be completed within three weeks prior to the first group meeting.
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III. GROUP MEETINGS.

A. Selection of Group Leader - Select the group leader. No criteria have beenestablished for choosing the leader. Factors such as skill in promotinggroup discussion and ability to d.monstrate warmth and to generate trust andacceptance were considered more important than sex, age, or racial character-istics. Employ the person who seems best qualified to perform the assignedduties.

B. Meeting Place - Select the meeting place. Local considerations such asadequacy, centrality, and availability of meeting sites will dictate theselection. This scheduling should be done prior to the onset of the inter-viewing so that the subjects can be given information about the place ofmeeting at the time they receive the questionnaire. The group leader may beexpected to share in the decision concerning the place of the meeting.

C. Preparation of Group Leader - Prepare the group leader. If the leader has notprey ously been associated with the project, a full account of the projecthistory should be given not only to help in understanding the purpose of themeetings, but also to help in answering questions mothers may ask about theproject.

Provide the leader with a manual, a copy of each lesson plan, and theillustrative materials.

Unless the group leader is a member of the research staff, you should go overeach lesson plan with the leader in detail, giving appropriate explanationsand suggestions.

Provide the leader with a complete list of names and addresses of all subjectsin the experimental group. Also provide the names of all other persons
scheduled to participate as speakers or'panel members in Group Meetings I andII. Include a brief biographical history of each resource person.

Identify the person selected to serve as assistant group leader. Clarify therelationship between the leader and the assistant, specifying responsibilitiesof each.

D. Assistant Group Leader - Select and prepare the assistant group leader. Informthe person that duties include:

1. Arriving one hour early at each meeting to assist in preparation.

2. Introducing the women to each other and promoting informal socialinteraction.

3. Distributing and collecting name tags.

4. Assisting subjects in performing the interest activities.

5. Displaying illustrative material at the appropriate time.

6. Preparing (or supervising the preparation of) and serving refresh-ments.
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7. Recording information about group interaction. This record should be
set up so that it requires a minimum of notation. It is suggested that
a checklist be developed on a topical basis. The assistant may then
identify the number of different individuals who participate, the total
'limber of responses from group members, and the content of responses.
(See suggested record form at the end of this manual).

IV. SELECTION OF PARTICIPATING SPEAKERS

A. Speakers for Grou Meeting II - Individuals chosen to share the experience
lea i ng to theirie ac ievement should preferably be from the local community.
One person of each sex should be chosen. When making the selection, rememberthat:

1. The speaker should be well-known in the community, even if he resides
outside the local area.

2. The speaker should be able to identify himself with the group. He shouldhave a background similar to that of other participants.

3. The speaker should be respected in the community. Some people alienate
others either in achieving success or in exhibiting it.

4. The speaker should be willing to contribute his time. No provisions
have been made for compensating the significant persons.

5. One speaker should be a professional person; the other should have
succeeded at the technical-vocational level. After the speakers have
volunteered their services, carefully discuss the program format with
them, or instruct the group leader to do so. Prepare a list of topics
to be discussed and leave it with them as a guide for their thought
preparation. Include in the list topics presented in the "Guidelines
for Speakers Participating in Group Sessions." (Information Series II,
page 104)

B. Speakers for Group Meeting III - Two speakers should be secured, including
an industrial representative and an educational representative.

1. The industrial. representative should have adequate knowledge of the
local and regional job market. A person having information about a
variety of job types is preferable to someone representing a single
industry. Try to select someone who has had previous contact with a
population on the same socioeconomic level as the subjects.

Prepare an outline suggesting topics to be covered, including:

a. An enumeration of available jobs

b. Descriptions of job activities

c. Educational requirements of jobs

d. Desirable personality characteristics for jobs

e. Forecast of labor demands in 5-10 years
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f. Case histories of job successes

g. Suggestions for making and implementing job plans

2. The educational representative should have a comprehensive knowledge of
loca'IopportunitIes for education or job training. He should be
acquainted with vocational-technical schools, community colleges, business
schools, and business and industry offering on-the-job training.

Prepare a suggested outline for the speaker, including major subjects tobe discussed:

a. Type and location of training opportunities

b. Cost of receiving training

c. Qualifications for admission to training programs

d. Probable job demands in given work categories

e. Case histories or local people who have advarced through training

f. Ways of receiving assistance with educational costs

3. The student representative should be a recent high school graduate.
Selecrifiher a male or female who graduated from high school in 1970,
who is a local resident, and who is currently employed or acquiring
additional training in pursuit of an identifiable career. Select onewhose primary interest is self-improvement, not social betterment of
the community. Seek a person who is decidedly dissatisfied with his
pr:sent station in life, but who will not be condescending toward thosein the group.

Prepare an outline of subjects to be discussed in the meeting and giveto the youth as a basis,for preparation. Include such items as:

a. Why did you want to do what you are doing now?

b. How did you learn about the opportunity?

c. When did you make the decision to try this venture?

d. How did you go about getting into this position?

e. How do you pay for your training?

f. How have you handled the problems of housing, transportation,
clothing?

g. What are your plans for the future?

h. What is really behind your success?
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V. PAYMENT FOR PARTICIPANTS

Individual differences in state funds and in local conditions affecting desir-ability of compensating various participants make uniformity impossible. Each
state may exercise its prerogative with regard to source and amount of payment.
The following suggestions reflect the judgment of the committee and should be
followed as closely as possible.

A. Experimental subjects should be paid; control subject should not. A written
agreement should be made with experimental subjects that they be paid $10.00
for attending all sessions. Absences should be considered and payment pro-
rated on the basis of attendance. If only one meeting is attended, $4.00
should be paid. Six dollars should be given for attendance at two meetings..

The project leader will avoid unpleasantness if conditions of payment are
fully disclosed and understood prior to the meetings.

B.' Interviewers should be paid approximately $5-$6 per interview. No
additional expenses for travel should be paid.

C. Group leaders should be given about $15.00 per session plus ten cents per
mile for travel. No additional compensation will be required if the group
leader is already a member of the research staff.

O. Other participants should be sought on a volunteer basis.

VI. PUBLICITY FOR GROUP MEETINGS.

Attractive, interesting, and repeated publicity is a necessary inducement for
creating interest in group session participation. Notices should be worded so
that they attract attention of the mothers and provide information about the
educational aspects of the program.

The first two announcements should be distributed by the interviewer at the time
a commitment to participate is obtained. The first should be a postcard pre-
addressed to the project leader or group leader including the place, dates and
titles of the three meetings, and a space for the mother's signature indicating
that she will be able to attend the meetings. A suggested card description
follows:

Three group meetings:

Place of Meeting

Date of Meeting - The World of Work

Date of Meeting - Roads to Opportunity

Date of Meeting - A Job for my Child

I will be able to attend the meetings.

Signed
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The second notice to be distributed by the interviewer should be a bright,attractive reminder of the place, time and the title of the first meeting.This reminder should be kept by the participant in her home. The followingform is suggested:

Dear Mrs.

REMEMBER that we are looking forward to seeing
you at our group meeting on (Day of the week) for

Fun

Refreshments
Information to help your child.

Time Place

Another type of notice should be timed to arrive the day before the firstmeeting. It could be a simple card or letter expressing the'expectiEWtnat the mother will attend. The following form may be used:

Dear Mrs.

REMEMBER that we are looking forward to seeing
you at our group meeting on (Day of the week) for

Time

Fun

Refreshments
Information to help your child.

Place

On the day of the first meeting, all subjects who have telephones should becalled. The project leader should designate the person responsible for makingthe calls and suggest the message to be communicated.

Suggested flyers to be mailed during the second and third weeks are includedbelow. Each of these should be mailed to mothers in the experimental grouptme too arrive otr4t4eplaareceding the respective meetings. (Flyersus ra a on next

Again on the day of each meeting, subjects having telephones should be called andreminded of the meeting. Information about the evening's program may be given asincentive for coming.



GROUP MEETING I

FOR

MOTHERS OF 7TH AND 8TH GRADERS

I NFORKAT I ONFUN.'.1R I ENDS EFRESMENTS

YOU ARE INVITED TO ATTEND A GROUP MEETING

Lana4ng Sehoot Lunch Room

Monday, March 22, 7971

7:00 - 9:00 p.m.

THE WORLD OF WORK

FOR MY CHILD

MRS. VIRGINIA ROBERTS

PROGRAM LEADER

01"\rm%
"meow

(

C I

NO FORMALITY NO LECTURES NO DUES

....MY CHILDREN MOTHERS HELP

....MANY KINDS OF JOBS



GROUP MEETING II

FOR

MOTHERS OF 7TH AND 8TH GRADERS

Lansing School Lunch Room

Monday, March 29, 1971
7:00 - 9:00 p.m.

ROADS TO OPPORTCIITY

- A JOB MY CHILD WILL LIKE AND BE ABLE TO DO -

"Mn. Hope did that--"

1/
"Marty K we to achoot

in the ext county."

I

"How did Stitt even gniah
4choot without 4omeone

to help him?"

"You mean I can go
even! L6 I don't have

AL money now!"

How Can

"Take 4,to tom that game."

"Witt he\tp me?"

"Wa4 it haled to do?"

"You mean 1)can be

Aucce4i6ut?"

"AUae moved to a tame
Ciotti*"

"We coutd aat peopte who do
that kind o6 wonk."

I Do That (Tobr

SEE YOU AT THE MEETING!

Re1teahment4 witt be seAved dcm2ng
the meeting.
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GROUP MEETING III

FOR

MOTHERS OF 7TH AND 8TH GRADERS

Lansing School Lunch Room

Monday, Anril 5, 1971

7:00 - 9:00 n.m.

A

JOB
FOR MY

CHILD
JOB TRAINING

HIGH SCHOOL OR COLLEGE

HOBBIES AND CLUB WORK

JOB FACTS

rj
00)

GO TO JOB

JOB QUALIFICATIONS

SEE YOU AT OUR LAST MEETING!

RetineAhment4 wU be Ammed dwthig
the mange
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VII. TRANSPORTATION FOR GROUP PARTICIPANTS TO ATTEND GROUP MEETINGS.

Plan some type of transportation for the mothers if this is a need in your state.The use of private automobiles or school activity buses with a group plan forpicking up the participants at their homes or a pre-determined location mayinsure their attendance. Check the liability aspects of the method(s) chosenfor transportation.

VIII. ADMINISTRATION OF AFTER TEST.

The after test should be administered to the same mothers and children who weregiven before test, both in experimental and control groups. It is suggestedthat interviewswith mothers begin three weeks after the last group meeting, andbe completed within a three week period. The draTen's tests are to beadministered in a group approximately four and one-half weeks after the lastmeeting. This schedule should provide a fairly even distribution of childrenwhose mothers take the after test prior to and subsequent to the time the children'stest is given.

If more than two interviewers are employed to obtain data from the mothers, eachperson should contact thesame mothers for the after test who were visited byher for the before test.

The same systems of.coding.and recording usedfor the before test may be usedfor the after test. Extra. precaution should be taken to EiTie the after testclearly Nighated as the second. administration.

Remember to arrange the administration of the.children's after test with schoolpersonnel at least two weeks prior to the desired time oriagnistration. Ifpossible, have the same individual give both tests to the children.

IX. PROVISION OF CHILD-CARE SERVICES.

A family with a large number ofchildren, and especially with one or two olderchildren, can usually provide child care at home with less difficulty thanwould be involved in takingsmall children to a center. If parents preferleaving children at home--and manyof the parents in these samples will-- settingup special facilities for children may actually impede participation.

If you decide to make arrangements for child care, be careful to explain thatthe use of them is o tionel. State explicitly that the children do not need tocome, and that you are nterested only in the mother's coming.

Since children can be distrectingto parent groups, it may be an added attractionand a convenience for the mother if child-care facilities are provided. Theplace chosen should be far enough away that the parents cannot hear the children.

If arrangements for child care are nOt to be provided, it must be clearly under-stood that parents are not to bring their children with them.

Even though the child-care facilities are to be temporary and available only forthree group meetings, the program should provide not only the care and super-vision all young children. need. when away from their home and mother, but alsoa learning environment rich.in'things to do,. .The.suggested activities whichfollow In this manual offer guides for.eprogrem based on knowledge and under-standing of the fundamental needsand development of children.
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X. ORGANIZING A TEMPORARY CHILD-CARE SERVICE

A detailed outline for organizing a temporary child-care service was originallyincluded in this manual. For reporting purposes and for future eeference when
conducting the three programs this outline appears in Information Series II,Appendix 2, pages 181-184.

In summary the section presents ideas and directions for staffing the service withyouth volunteers; providing general equipment and supplies; organizing areas inthe room to include block building, reading, dramatic play and work space;greeting the children; and preparing them for going home. Specific activities forinfants, toddlers, preschool, and school children were suggested. Each of thesections for different age children outlined needed equipment and supplies, whatthe parents should be advised to bring, and a possible schedule of activities forthe evening.

XI. FOLLOW-UP CONTACTS

After all data have been obtained letters of appreciation should be written to allindividuals who have participated in the program. Some letters may be written
before the final test administrations, provided the addressee has no additional
contact -wrth the program after that date. The following individuals should begiven a letter of thanks. Where appropriate, a letter of recognition to an
individual's supervisor or employer shows even more appreciation. Letters shouldbe written to:

A. Group leader
B. Interviewers
C. Mothers in control and experimental groups
O. Children in control and experimental groups
E. School superintendent
F. School principal
G. Classroom teachers
H. Two speakers in Session II
I. Three speakers in Session III
J. Others who have provided identifiable service.
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Suggested Form for Recording Group Discussion

With 25 possible participants in a group, a single observer will be unable tokeep deta.sled records of group activity. Therefore, a check sheet should be devisedto permit a frequency count of kinds of participation by various subjects. Thefollowing form may be used:

SESSION

RECORD OF MEETING PARTICIPATION

Group Member

A

Answered

question
by leader
or others

Contributed
information

C

Shared
personal

experience

D

Asked
question

E

Expressed
interest
or concern

Name or No. 1 1

1

Name or No. 2
1

1

etc.
11 1

This form should be prepared in advance,
serted. By assigning seats, the observer can
seating assignment with Number 1 at the right
the left of the leader.

with the names of all participants in-
easily identify each speaker. Begin
of the group leader and Number 25 at

As each individual speaks, the observer should make a mark in the appropriatecolumn by the name or number of the speaker. Then, on a separate sheet of paper, anarrative entry should be made indicating the substance of the contribution.

For example:

"3B - jobs available at textile mill"

The above entry would mean that speaker 3 contributed information about theavailability of jobs in a local industry.

"2D - how to prevent school drop-out"

The above entry would mean that speaker 2 asked.a question regarding means ofpreventing children from terminating school experience before graduation.

With this information a composite picture could later be drawn revealing thetotal contribution of an individual to the group. The observer may use personaljudgment in assigning remarks to categories and in the amount of detail to be in-cluded in written statements.
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APPENDIX G

INTERVIEWING PROCEDURES MANUAL

FOR

EXPERIMENTAL PHASE

Influences on Occupational Goals of Young People
in

Three Subcultures in the South

Regional Project S-63

1971

The experimental phase interviewing procedures manual appears in this bulletin
as it was used in the research project except for some sections which repeated
the information already included in the baseline interviewing procedures manual.
In these sections notatil is refer the reader to Appendix E of this publication.
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Interviewer's Manual

I. UnderstandichProlect
Project S-63 is a regional research project sponsored jointly by cooperativeExperiment Stations in seven southeastern states The title of the project is"Influences on Occupat is of Young People in Three Subcultures In
the South," The:seven states p ticipating in the program include Alabama,
South Carolina, Mississippi, Vir ia, Kentucky,' North Carolina, and Tennessee.

The purpose of the project is to:

A. Discover relationships between selected family characteristics, such aseducation of the parents, and the occupational goals of rural and urbanNegro and white youth,

B. Determine the effectiveness of increasing job information and changing
aspirations and attitudes of mothers through parent education.

C. Determine the effectiveness of modifying job information and knowledge ofeducational requirements held by youth through a program that alters the
mother's information and attitudes.

This is the fourth year the project has been in existence. Two years ago agreat deal of information was obtained from selected mothers and their children
concerning the way they felt about many important matters. Now some of thesesame mothers will be participating in the group meetings which you will lead.We are interested in these mothers and in their children. The children were ingrades 5 and 6 when we first asked them for information about themselves and theirplans. These ages were chosen because there is evidence that children may formideas about their future jobs even this early in life.. The children are nowin grades 7 and 8,

We are interested in the mothers for several reasons. It is more often the
mothers to whom these children turn for advice and encouragement. If the
mother increases her vocational information and achieves an optimistic attitude
about her child s future, she may be of more assistance to them as they planfor the work they will do later.

An increasing amount of evidence indicates, contrary to prior expectations,
that the aspiration level of youth reared in poverty is sufficiently high asthey relate to occupational and educational goals. In fact, such aspirations
are more often than not unrealistically high, Both children and their parentswho are experiencing a low level of living appear to have ample desire forupward social mobility.

The difference between what such individuals desire and what they attain is
necessarily great. There appears to be a kind of hopelessness which developsamong such persons, resulting in a kind of surrender before obstacles to
achievements, The outcome Is a severe drop-out rate in high school, a negative
attitude toward continuing education, and the failure of capable individuals
to achieve desirable work opportunity that is within reach.

Some of the possible explanations for the failure of lower-class youth to
pursue higher career goals include (1) lack of information about the nature
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of local jobs, the availability of particular careers, and the educational re-quirements of certain work opportunities; (2) lack of information about resourcesfor obtaining certain kinds of specialized education, particularly of the voca-tional and technical variety; and (3) lack of encouragement that informationcould be personally utilized in the practical pursuit of job goals.

The influence of mothers upon youth in the economically deprOied populationappears to be one of permanence and strength. If, therefore-, the horizons ofmothers can be heightened-regarding the future of their children, it is reason-able to assume that one filtering effect upon their children will be the ac-quisition of greater belief in themselves and a more preferred determinationto succeed in their occupational desires.

Refer to the Baseline Manual on pages in this bulletin for the followingsections which were the same for this trii73Mintal Phase Manual.

II. Your Responsibilities as an Employee

A. Working Hours

B. Confidential Information

C. Care and Stock of Materials

Interviewing and Interviewing Techniques

A. The Interviewer's Job

B. The Interviewer Himself

C. An Interview is a Private Affair

0. Making Appointments

E. Putting the Respondent at Ease

F. How to Meet the Parent Who Does Not Want to Cooperate

IV. Administration of Interview

A. Information List

Review the name list and interview schedule supplied by the university
researcher. Check the list of names and family numbers to see that youhave a questionnaire for each person on your list.

B. Prepare the Questionnaire for Each Mother

Before meeting the mother, go through the questionnaire and put the namesin at the appropriate blank spaces.
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1. On page 1, fill in identifying information such as name, date, address,
telephone number, name of child, school, grade, county, sex, and race.

2. Fill in the child's name in questions 3 through 8.

3. Fill in the child's name for question 65, in the first and last sentences
of the question.

C. Indicate the Approximate Location of the Samnle Home on Your Map

Place an asterisk (*) on the approximate location of the home on your map;then identify the particular home with the identification symbol of thefamily or the Family Assignment Number as we call it. This number will
appear on the interview schedule and the envelope containing the schedule.We need identifying symbols so that we will know which family goes withwhich set of papers, and too, we may wish to contact this family again inlater years.

D. Contact the Participants

If the mother has a telephone, you may call for an appointment. Tell herwho you are, that you are working for the university, and briefly remindher of the project. You may need to help her remember the questionnaire
filled out earlier by her child at schoPl, (one in 1969 and perhaps anothera few days ago) or the person who talk. to her about her child's future.

E. Make the Introduction to the Questionnaire

A good introduction gives the parent some idea of why this information iswanted and needed. Parts of the explanation may need to be repeated later
since she may be wondering how you happened to come to her or she may betrying to size you up. It may be hard for her to remember everything thatwas said in the introduction, so it may be necessary to make further explana-tions as the interview progresses. It is important, however, to give theparent as clear an explanation as possible before beginning the schedules.-If the parent fs convinced In a general way that the survey is worthwhile,
she will have enough confidence to follow right through the schedule. Ifshe is not convinced, she may spend much of the time quizzing the interviewerall through the conversation.

There are two reasons whey every mother should be told how she was chosen.First, she will be curious about it and it is a good idea to satisfy that
curiosity in order that all attention can be focused on the survey questions.Second, it is important for her to realize that she is not being checked
on because of taxes or anything like that. She should understand that she
was chosen purely by chance. Once chosen, the report she gives becomes
essential to the validity of the entire survey, as it will represent many
parents of young people in the state.

It is also important for each parent to feel certain that the information
asked for on the survey is confidential and will not be used to his dis-
advantage. The information or one family is added to that for many
other families and released as a reportforthurausupoleWIth noindividual cases pinpointed.

0311



These are the ideas you should try to communicate before beginning theinterview.

1, This is part of the same project someone talked to the respondent aboutin 1969, You can make the mother feel more comfortable about thesituation by reminding her that she already knows something about it,

2, Tell her that she was selected by chance to be interviewed again.
Some are being interviewed again, some are not

3. Tell her that some of the mothers in the area will be going to CLISSOS
to learn about jobs for the children The questions being asked todayare necessary for us to know how much help the classes give to themothers.

4 Tell her that you will come back again in about 7 to 9 weeks to seehow she feels about the questions at that time.

F. Administer the Prescribed- Interview Schedule to the Mother

It is assumed mothers will be interviewed individually in their homes,though there is no objection to your meeting a mother in a central location
if this can be more conveniently arranged for the respondent without damagingrapport. Privacy is desirable if possible, and it is highly preferable thatthe child about whom you are interviewing not be present.

Read aloud to the respondent all questions and responses except where otherwise instructed. Do not accept a "don t know" or an "undecided" responsewithout first repeating the question. In the case of an open-ended questionask a general probe question to get a pertinent response..

Unless otherwise indicated, the blanks left in many of the questions meanthat you are to read the child's name into the question At that point..For example, "have you ever talked with about the kind,?"
/111 111.1. .110

G. Ask the Questions

The uestions should be asked- as- the are worded in the schedule becausee same quest ons are e ng as e a over e outT7Tr1s important thatthe people answering them understand them the same way. It is well knownthat even a slight change in the wording of a question will cause a aging'in the answers If an interviewer says "You don't do exchange work, do you?"he will have more people answering "no" than if he asks 'Do you do any
exchange work?" A deviation from the wording of the questions to the extent
of suggesting the answer or putting the answer in the respondent's mouth isa major offense, Such a method of asking the questions can invalidate thesurvey results as much as any other technique the interviewer uses,

Read each question aloud, speaking in a clear voice and not too rapidly.
Some of the mothers may not be able to read well. If a mother says shedoes not understand the question, or if you sense that she does not, simply
reread the item slowly and clearly in such a way that she can understand
without feeling embarrassed.
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H. 14cord the Answers

As soon as the respondent gives his answer, mark the response on the ques-tionnaire and move on to the next question. Where multiple choice'answers
are provided, simply put a check mark by his answer given.

A few questions, like 4a and 5, are open-ended. Try to summarize the answergiven, putting the main ideas of the answer in a concise form. If necessary,Jot down key words ITIVEVgin.and write a more complete answer at a latertime.

Begin with i'am 1 and proceed in order through item 65.

I. Checking ti,le Schedule (Page 285)

J. Terminate the Interview, (Page 285)

K. Inform Mother About the Group Meetinl

Some of the mothers who are interviewed will also be invited to attend threegroup meetings. The university leader will tell you which ones should be
invited, and ona those should be asked to come.

Weit until you have completed the interview to seek the mother's commitna
101922110PLte

Use the outline below to tell her about the plans.

1. What the meeting is for:

To provide information so that mothers can help their children know more
about jobs and how to get them.

2. Who will attend:
y.

About 25 mothers who have 7th.or 8th grade children in the school.

3. When the first meeting will be held:

Give exact date, day of the week, and time. Specify whether meetings
2 anl 3 will be on the same day of the week.

4. What services will be provided:

Specific information will be provided by the project leader about:

(a) child cart during group elusions

(b) transportation of participants

5. What social activities are planned:

A refreshment break will be observed in each meeting. Part of the activi-
ties in the meetings will be of a recreational and social nature.
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6 What her responsibilites will be; each participant will be expected to.

(a) attend each meeting

(b) listen to the program

(c) participate in the discussion when she would like to

7. What she will receive for participation;

In some states participants will be paid; in others. a different kind ofreward or incentive will be provided. The project leader will providespecific information on the amount, if any, subjects will receive, andthe conditions under which the full amount will be paid.

In addition, you should stress the non-monetary benefits to be gainedby participation, including knowledge which she can use to help her children.

Assume that the mother will want to come and will see this as a special op-portunity, Emphasize the fun and learning which she will share with others,As soon as you have the names of others who are definitely coming from thecommunity, tell her who they are.

After providing all the above information, reemphasize how much you want herto attend, and ask if you can count on her to be a member of the group. Whenthe mother agrees to attend, perform the following acts.

1. Give her the card which she is to sign and mail back on the following day.Read aloud what the card says, Show her where to sign it. Point outthat the'card is already stamped, and all she needs to do is deposit itin a mail box,

2. Give her a flyer describing all essential information about the meetings.This will be provided by the project leader.

L. Record An Su lementar Information That You Feel Might belelgulpirukBeer

After you have left the respondents home, write down any additional infor-mation or explanatory notes from your observations that you feel may bepertinent in understandinj a case or interpreting results, As you administerthe schedule,include any additional comments that come out for which no placeis provided on the schedule. Quickly jot these in the margins. Make anydetailed explanations after you have completed the interview and departed.

Return Materials to Leader

All materials provided by the university leader for the performance of yourjob should be kept in an orderly fashion and returned when interviews havebeen completed, Some materials may be useful for research records. Othersmay be helpful at a later date in ways that can not be anticipated now
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REGRESSION COEFFICIENTS
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Tests of Homogeneity of Regression Coefficients

Tests for comparmg two regression coefficients may be found in standard

statistics texts but tests of the homogeneity of several coefficients are not

readily available. One such test which is computationally simple but not very

sensitive is described below. It is based on the standardized regression co-

efficients and the corresponding t-statistics (that is, the ratios of the esti-

mates to their standard errors).

Denote the standardized regression coefficients for G independent groups

by b*
9

with g = 1,2...,G and their t-statistics as t . Compute

G

x2 tp2 C (1)2 / b )32 / [ t2 / b* 2,j
g 9 9 9 g

and refer this value of x2 to a table of the chi-square distribution with G-1

degrees of freedom.

Since the t-statistics, while available in the computer print-outs of

the regression runs, have not been included in the tabulations of this report,

the sub-culture regression coefficients which show significant differences at

a probability level of .05 or less by the above test are listed in the following

table. These results must be interpreted with care since they represent all

significant results from a total of 233 comparisons for each sex. As with the

comparvison of several means in an analysis of variance, it is necessary to be

conservative and the interpretation of acceptance or rejection cannot be rigid.

On the average, twelve (233 x .05 = 11.6) false positives would be expected at

the .05 level in 233 tests so the results listed cannot be interpreted as

strong evidence o' heterogeneity of the regression coefficients over the sub-

groups.

* * * * * * * * * * * *

Contributor: Charles H. Proctor, Department of Statistics, North Carolina
State University, Raleigh, North Carolina 27607.
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APPENDIX J

PROGRAM PROCEDURES MANUAL

FOR

GROUP LEADER*

Influences on Occupational Goals of Young People
in

Three Subcultures in the South

Regional Project 5-63

1971

*This appendix includes only a brief outline and short descriptive
summary sections of the manual for group leaders. The entire manual
as used by leaders who conducted the experimental phase group meetings
appears in Information Series II, pages 3-12. Copies are available in
limited quantities from the Department of Sociology, S-206 0 Agricultural
Science Building, North, University of Kentucky, Lexington, Kentucky 40506,
to the attention of Dr. A. Lee Coleman.
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Program Procedures Manual for Group Leaders*

I. Understanding the Research Project

Sponsoring cooperative experiment stations; project purposes; duration of theproject; rationale for working with mothers of young people, including aconsideration of the mothers' influence upon youth in economically deprivedareas; and objectives for the three group meetings along with a summary ofthe program plans for the three group meetings.

II. Understanding Your Duties

The duties of the group leader were detailed and presented in a format suchthat if desired the leader could use it for a checklist in preparing for meet-ings. Topics such as the following were discussed briefly; selecting andarranging the meeting room; refreshments; providing materials essential forthe meeting (interest materials for the group activity, use of visual aids,informational materials and publicity flyers to be distributed among mothers;assignment sheets for participants, and using name tags.); and conducting thethree group sessions.

III. Making Group.Members Feel at Ease

Developing rapport among group members was stressed and tips were includedon how to make the women feel wanted, appreciated and comfortable in thegroup situation.

IV. Conducting Lessons

General suggestions were included that were helpful to the leader as thecomprehensive directions which accompanied each of the three program planswere followed. Sections included plans for becoMing familiar with the total
program guide (studying to learn the plans and objectives for each meetingand their interrelationship); using the leader's guide (using the suggesteddialogue, making notes and underlining key words appropriate to the localarea, and using a spontaneous conversational approach); keeping the meetingon schedule (importance of presenting program within.alloted time andsuggestions for accdmplishing this); and anticipating unexpected occurrences.

V. Encouraging Group Participation

Suggestions for stimulating group participation and involving mothers inactivities and discussions were presented. Specific dialogue was includedto give the leaders useful ideas.

* This is not the entire manual; only brief outline and summary sections
are included to give the reader an idea of manual content. For detailsrefer to Information Series II, pages 3.12.
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MOTHERS' EVALUATIONS OF GROUP MEETINGS

,
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EVALUATION OF THE PROGRAMS

NOW, I HAVE A FEW QUESTIONS ABOUT THE MEETING YOU WENT TO AT

1. I'm going to read a list of things about these meetinns and get you to tell myhow helpful they were to you in understanding the ideas presented in the pronrams.First, I'll read the whole list, then I'll no back and let you tell MP whethereach one was "very helpful," "somewhat helpful," or "not very helpful "

a. lob charts and career ladders

b. making bottles and flowers

Very Somewhat Not quy
Helpful Helpful Helpyul

c. speakers at Session II,/telling about themselves
speakers at -Session III/telling about educational

d. opportunities, scholarships, loans, schoolsietc.
speaker at Session III/telling about job

e. opportunities
young person who told about finishing schocil

f. and getting a job

g. the persons who led the group

h. mphlets to take home and keep_
materials that I could check out from

1, the SRA kit

2. How do you feel about the division of time between the program and the discussions?

a.

b.

Was enough time allowed for discussion? yes no

Would you have liked for the speakers and the leader

c.

to talk more than they did? yes no

Would you have liked more time to talk about your
children?

_yes no

3. Do you feel that there were too many meetings, not enough, or about the rightnumber?

2 meetings would have been enough
3 meetings were just the right number
more than three meetings would have pleased me

4. What is the best day of the week for you to get to meetings of this type?

Sunday Tuesday Thursday Saturday----Monday ---liednesday --Friday

5. What do you think is the best time of the day for you to get to meetings ofthis type?

morning afternoon night

/iL .610 44)°AOC.
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6. What would usually be the best way to let you know about meetings such as thethree you attended? * most liked ways
- not good ways

letters and announcements mailed to your home telephone
someone go to your house and tell you about it announcements in newspapernotes or announcements brought from the school announcements on radio

7. Where do you think is the best place to hold meetings like this, for everyone toget there?

8. In general, how helpful were these meetings to you?

very helpful pretty helpful not so helpful not at all helpful

9. What was the best part of the meetings?
Least helpful part?

10. What other suggestions do you have about similar meetings in the future?

11. Was finding transportation to the meetings a problem for you? yes

If as, would it have been helpful if transportation had been provided for you?

12. Was finding someone to care for your children a problem? yes no

If would it have been convenient for you to have brought them to theschool with you, if something had been planned for them?

13. How do you think you will use the information you have learned from the three
meetings?

14. Do you feel that you have been better able to talk with your son or daughter
about jobs, schooling, the future, etc., because you came to the meeting?

15. Do you think that your son or daughter would be interested in the same type ofprograms you attended?

16. Did you feel relaxed enough to ask the questions that you wanted to ask?

yes no

If no, what could the leaders have done to help you feel that you could ask
a question?

17. Would you have come to all the meetings if you had not been offered money foryour participation?

0331
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Commentary to Chapter VI, Paper 1

Occupational and Educational Status Projections and Deflection

As mentionee in Chapter III, the NORC scores (0CC) of occupational pres-tige for occupations aspired-expected by the study children were about the sameon the average as those aspired-expected by Wisconsin high school boys and matchthose attained by the 1960 U. S. population of household heads. The data inTable 4, however, indicate that a greater proportion of aspired-expected occupa-tions of the study children fell in the professional-technical category (around 50%),from among the nine Census Bureau categories of occupations, as compared to actuallyattained occupations of household heads (about 17%). This suggests that, whilethe study children favored professional-technical occupations, they seemed toprefer the relatively lesser prestige variety of professional-technical
occupation.

The data in Table 4 also reflect the extent to which prestige statusaspired exceeds status expected. Actually in response to survey questions aboutstatus expected as compared to aspired.there was an increase in "don't know"responses. Additionally, in both rura; groups the proportion naming the pro-fessional-technical category shows considerable decline, a so-called status de-flection, from aspirations to expectations. A similar pattern is shown in Table 5for educational aspirations and expectations with perhaps an even greater amountof status deflection than for occupational aspiration-expectation. That is, thedecrease in the percentage responding "finish college" was about 25 points (fromabout 60 to 35), while the decreases were about 10 percentage points in theresponse category "professional-technical."

The data do not tell directly the relative frequencies of kind of statusdeflection; however, it seems plausible that, for occupation named, the urbanblack group shifted from "operatives" to "service workers" (this was probably a.female phenomenon), while the rural blacks and whites retreated from "professional-technical" into "don't know." In a more detailed view of specific occupations thedata of Table 6 reflect the differing outlook on occupations as held by boys incomparison to girls. The range of occupations seems much broader when viewed byboys than for girls who rather slavishly name "teacher," "nurse," and "secretary."Status deflection is also apparent in that "doctor" and "police" give way to"farmer" and "factory work."

Although status deflection differences between aspired and expected levelsare significantly different from zero, they were found to be essentially un-correlated with other study variables. Therefore, they were largely ignored inPaper 1 and other parts of the report.
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Appendix Table 4

Percentage of Study Children Naming Occupations
as Aspired and Expected by Nine Census Categories

of Occupations

Census

Category

1 Professional-

Technical

2 Farmers

3 Managers

4 Clerical

5 Foremen

6 Operatives

7 Service

8 Farm Labor

9 Labor

Don't Know

Sample Size

Aspired Job
Expected Job

Urban
Black

Rural
Black

Rural

White
Urban
Black

Rural

Black
Rural

White

53 60 57 50 47 40

1 0 3 0 1 5

6 2 1 1 2 1

8 4 8 8 4 7

8 8 8 10 8 10

17 5 8 7 4 13

2 10 9 14 12 8

2 1 0 3 0 0

1 1 2 3 12 3

1 4 3 4 10 13

353 480 579 353 480 579
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Appendix Table 5

Percentage of Study Children in Three Subgroups Naming
Levels of Education as Aspired and Expected

Educational
Level

Urban

Black

Aspired

Rural

Black
Rural

White
Urban
Black

Expected

Rural

Black
Rural

White

Finish 8th 1 2 1 1 2

1-2 years High 1 1 4 2 3 4 -School

Trade School 1 0 0 1 1 0

High School 11 22 23 21 37 41

High School and
Trade School 6 11. 6 6 11 5

f-2 years College 12 5 9 16 12 12.

Finish College - 69 59 55 52 35 35

Sample Size 353 480 579 353 480 579

Appendix Table 6

Percentage of Study Children Naming Specific Jobs as Aspired and Expected

Boys
Girls

sp re
. Jobs

xpecte
Jobs

sp re
Jobs

xpecte
Jobs %

Fire/Police
Athlete
Doctor
Mechanic
Teacher
Truck Driver
Race Driver
Farmer
Pilot

Factory Work
Other
Don't Know

8
8
7

7

6

4
3

3

2

2

45
4

Athlete
Farmer
Factory Work
Mechanic
Police
Teacher
Doctor

Carpenter
Truck Driver
Race Driver
Other
Don't Know

8
7

6

6

5

5
4

4
4

3

40
8

Teacher
Nurse
Secretary

Beautician
Factory Work
Maid
Baby Sitter

Stewardness
Housewife
Doctor
Other

Don't Know

40
21

10
4
3
2

2

1

1

1

13

2

Teacher
Nurse
Secretary
Housewife
Factory Work
Maid

Beautician
Seamstreis
Baby Sitter
Artist
Other
Don't Know

31

16

8

8

5

4

4

1

1

1

14
6
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