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. _ .- This final report of "Meeting of Experts® summarizes

-~ _ " the major issues raised by participants of the spring 1974 ONESCQ - °
- meeting on the psychological development of children from birth to 6 -

‘Years of age and implications for the educational process. Five

position.papers,-preenR;d by individuals representing a broad range -

of interests and expartise in child development and educational c

admipistratior, formed the background for these discussions and

provided the experts yith'an opportunity to debate many current

issues in chilad devél pment such as language standardization, moral

education, informal learning, nutrition, cognitive developament,

4 ole, etc. The conference’s conclusions and

arized at the end of the report. (CS)
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1, This meoting of experts was orpanized by Uneeco to review what 1
'‘mown about the development of young children from birth to- -gix years of
age, and the impiications of this !mowledge for the educational procoss. ,
It was convened at the Levis Faculty Center, University of Illinois, S
Champaign-Urbana, U.S.As from 4 to 9 March 1974. /The meeting yas the '
firgt of three planned for 1974 for the purpose of discussing the

roblems related to the structures of prewschool/ primary and secondary
gduoation, as a contribution to the common (world—wide°) effort towards

"the renovation of systems of education. . o //;/;957
. S

2. The participants in this moeting were, distinguished 1ndividuals'
rep*eeenting a broad range of interests and expertise in child development
and educational administration. (See Anne I for list of participants and
observers. ) el s ; by

3. Five position papers viere orepared”for the meeting for use ag back— -
ground material for the diaCuBSlﬂnS. . '

Dr A, Babs I*‘al.f‘umra, prapared a paper on the development of African
children and implications fOr educational programmes in developing

C countries S '//, \
“{ DrsGeoffrey P. Ivimey presented a paper on the uays children acquire
' linguistic skills . . . L,
. Profeasor Halbert E. Robinson wrote about the psychologmcal deve10p— : -ff-i

ment of children in developed countries and implications. for the
design of educational programmes- .

Dr Tamas Varga preoared a paper on how children learn to think
abstractly, with .particular attention to the development of
ma*hematical skills; :

Professor A, V, Zaporozhebe of tfe Academy of Pedagogical Sciences in
" Moscow (who was unable to attend the meeting) prepared a paper on
- "The Role of the State and the Family in the Education and Develop--
ment of Children of Preuschool Age', K A '

A. The introductory discussion (4genda Item 3) opened with the
presentation of the Secretariat Workirg Document ED-74/CONF/623/3. The
purpose of the meeiing was outlined and a general. plan of work was
.proposed, The Secretariat identified the principal issues raised by
ths five papers prepared especially for this consultation. Areas of
agreement and of controversy in the field of child development were
identified, and some suggestions were offered about possible outcomes of
the meeting. . The Secretariat emphasized that the debates shoild be
balanced between a discussion of what is known about the psychological

Eevelopment of young children, from birth to age six, and the implication

- of ‘that knowledge for the educational process.

5¢ . Under Agenda Item 4, the papers of Robinson, Fafunne and Zsporozhets
were presented by the authors (except for the latter who was unfortunately
unable to take part in the meeting). Thesd provided bac':ground
information on the state of research and Imowledge asbou’ tae psychological
deveiOpment of young children in three .cultural settings, the U.S.A.,
Nigeria and the Soviet Union, The discussion of these papers provided
tho experts with an opportunity to debato many current issucs in child
development, The disoueeiOns were wide-ranging and are summarized
briefly below: ' L
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6. ' “ome narticipants qho vore trained. as psychologists exprossed
douybts as to whether psychologists were qualified to give advice on the
implications of current/ knowledge about carly child develonmont for the /7 . -
organlzation of the edycational process., They asked in what ways . !
psychologists can be uﬁsful to educators, Can they help to improve the A
educational orocess w7ile respecting the cultural traditions of developing i
couniries? lthough/these coubts wers not resolved,\many participants - ;
; thought that. osvchol%@*sts‘gggiﬂ be, helpful in suggesﬂing educational’ o
! gtretegies to achievd goals established by thc communiby in question, ¢
And they could:help pvaluate cducational progr mmes and undertalie o]
regsarch focussqg 7 the learners, _ _ .
Te Sevcral participants stressed that the potcntial contribution of T
psychologisie (90 /of whom work in DTurope and Noyth Ameri is rather
restricted. Psychologists should focus on research whjéh clarifies the
ways ‘children comg to grips with thedr cultures, The# should identif
the best ways .of reaching goals which should be selegted by the assisted
ponulation. In this connection, one. participent gkpressed'his concern
that psychological research results should be shated more widely,
particularly with school administrators, teachers and oaronta. Many
speakers emphasized our relative lack o f’kn:;}édgn about child develop-
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ment in different cultural settings. .They felt a need for morg Crogs-- ~

cultural research, in spite of the serious onceptual and methodological T

problems involvec, = There was‘a plan for‘ he coordination of ongoing .
: research hhrougb clearing houses for the‘exchango of information. For . . e

especxaily in devoloying countries,
Covernment support to families might be improved by coordinatlng the
'act1v1tis9/6f all egencies concephed with health, education and welfare.
It was g ges+ed +h1t chiluupar t cenires should be created at the local.

ch11d and his family in some devoloplng
escribec by dn observer from UNICZF, The
al can be unders ood when we learn that

f han five yssrs old die each year, and that

" malnutrition/ ”ho , /1 responsibility of rcarlng the child falls on the
oiner since tho fathér is often absent, or plays no aciive rolz in
/ g@sninz his chil2reys  The mother is so overwhelmed with work that she
/ chnnot provide fér,all of hor child's needs. The observer concluded that :
| oir only hone of  sssisting chil ren jn such hopelegs conditions is by .
‘ hell ping the mothgr. ‘e must lighten her work-load and hdlp her to acqulro R "
- thp 'mowledge =nf skills roquired for effective paranting.
/

\
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19. Host pirtiéipanﬂs aéfoed that decisionémaking aBout education in a
cgmmunity should be widaly shared.- Policy decisions about education are
political questions; and should not be made by educational gpecialists alone.

- 1l. Many developing countries have been influenced in creating systems of
education, by the values and assumptions which underlie Buropean and North
Amorican education. Several experts warned of the tensions and conflicts
which are created when local cultural values and traditions are not taken
into account. Great care rust be exepcised to ensure that the community in
question is not threatened by educa&idnal changes and that a supportive - . V

-constituency is developed as a part of any reform strategy. | N
12. . One speaker drew attention to the importance of providing appropriate
physicel and human environments to promote the cognitive development of
young children. He argued for more space for children's play, more o g
opportunities for informal learning, and more interaction with appropriate W
adults. In this connexion, he said that being a good parent not only ' ¥,
requires enormous dedication, but also that most parents need help in the - E
task., Ho suggested that programmes were needed in most communities for : *'i
’teach%ng or guidingfbar§gﬁs'to care for their children. . , B

; . S . . '
13, Sgﬁb participants questioned the assumption that children should :
become increasingly responsible for directing their oim. education. They
argued that many developing countries- which are striving to change aspects
of traditional culture, want teachers and administrators to ‘be more :
directive, more structured in o¥der to create technological societies. - B
Most experts agree that there is bound to be tension in times of rapid E

'sccietal change, and that new and old commnities and practices must g
coexist. - Schools may have to counteract some aspects of traditional
fanily life; they may need to chailenge.the traditional authority —

. structure of the commnity. For example, some participants asked if the

elders of the community were the proper arbiters of moral value and the
guardians of wisdom ? To what extent should these traditions be retained
and reinforced by an inproved system of education ? Many participants
concluded that educators and psychologists are not the. proper decision~ - RN

makers in such- issues. . ~

14. The participants seemed to agree that_sgge/thingsAmust be taught,

and others can be learned thréugh casual, unstructured experierce. ,
Children need opportunities to freely explore and experience environment
as a necessary preparation for subsequent formal study. They need concrete
experience as a foundation for learning abstract concepts. Thus, :
unstructured, informal learning should be combined with formal methods,
although the particular mixture of these modes, depends on the local

setting and the gpecial needs of the lsarners. ' '

15. No consensus was achieved 6n the use of verﬁaoular languages (the
maternal language) as the primary vehicle of instruction. This complex
issue does rot seem to huve been fully ¢larified by research. In mltie

. lingual societies, it is often impossible to provide schooling in all

the dialects and backgrourids used by the students, and unwritter languages
pose special problems. Some experts feared that use of the vernacular
langusges a8 the langueges of instruction at school might lead to the ,
oultural isolation and immobility of the learner. On the other hand, ‘
others stressed the negative effects of plunging 1 young child into a formal
school situation in which he could not understand the language of instruction.)
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 schools (expected levels of achievenent) are not consistent with the
. concept that all children are different, that they develop at different

. confidence and motivation for furthar learning. A school system.Whioh~isa'

. gself-image., It encourages children to abandon school. The expert argued

" cipants felt that psychologists could identify ways in which these

show. that the _artieuldation problem would be solved by helping parents to
,w;dg~a-better-35bﬁ This was.recognised as 2-valid, reasonable question,
it was not anawered. E : o

"one. thing to believe that all children should acquire ‘certain cognitive
‘and social skills, but it is anotheriproposition to set a rigid time

18. One expert went onlto stress that échooling gshould be baaed'updn‘ /

agreed that education is a c¢ontimuoys process, like child development, -

“own children, '
environment. Since this development varies widely in. children, theru is no

" educational provisions. There are apparently no convenient guidelines to

16. Concerning the problew of transitioa from the informal patterns of
learning it home to the formal® arrangements of primary school, the p.rti=

transitions violate the principle of centinuous psycho=social development.
Moroover, :hsre was general agreemént that psychologists could probably
suggest practical ways to facilitate the ‘transition from home to school.,
But some participants asﬁéd whether there exist empirical studies which

[

17. Some participahtsinoted that the‘existence of standards in formal

rates, and that the school should adapt to the child's individual
differences, These standards are often arbitrary and have profound .
consequences for the way in which we arrange learning experiences. It is

schedule, or calendar for their acquisition. These speakers feared that
scheduled lsarning was insensitivé to the capacities and readiness of .the -
indivigual child. S o .

g f t . ’
positive reinforcement. The difference between success and failure in
school is largely arbitrary, and it is accepted that success builds
designed to fail a certain number of students, which requires that a year's
work be repeated, is a system which frustrates the child and lowers his:

that no amount of change in the.pre-school experience of 'the child would
solve this formal school problem. We must, he argued, make the school
experience more satisfying and less frustrating. The school must be .
adapted to serve the children; children should not be changed to fit the
school. : ' - ' :

19.. Professor Fafunwa's paper calls for "a school ‘system for the developing
countries which will allow children to learn at their own pace, regardless.
of age, sex or arex of specialization". He sees thig as a direct implication
of existiftg research on the psychology of the young child. Individualized
instruction and nonegraded schools (no arbitrary standards of aohievement)
are needed to meet the child's most fundamental needs. All participants

and that dislocaition, or discontimuilties, should be avoided. The experts
agreed that parents noed help to assure tho continuous leaming of their

20. There was generzl agreemeht that the psycho-motor developnent of the
child determinos to o large erxtent the manner in which he adapts to his.

simple prescription or set of expectations which teachers and school
adminietrators can use, even within the same community or cultural groups.
Children of different ages, in different societios, require widely different

help the oducator in his complox task of designing appropriate experiences
for_the individual learner. : :

00008
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21, The groun was concgrned about/thi)ways in which differont chieties

transmit morel valucs end basic assumptions to their children, Even

when there is broad agreement within a society or community, about values:
and assumptions, the experts noted that' there are many ways in which the
transmission process. takes place. - Since this problem-is of fundamental

- importance, the cxperts agroed that further study of a cross cultural

PR A

<t
\

ndture would be helpful. | e

- 22. The experts discussed the ouestion of whether pre-.school cducation

'should be organized for younger children in developing countries. - .Some

- experts suggested that the primary and secondary provisions were incomplete

in most of these eount“1cs and that. pre~school education was not as

- important as assuring primary schooling for all children. .:fhen the
- policy decision to provide pre-school education is made, psychologists

and educators should advisec governments by suggesting methods and
structures which arc theoretically sound,  Moreover, they can help in

designing "evaluative procedures, and offer advice about pr1or1ties as they
see them,’

23. The oxperts askcd if thore was any ev1dence that psychological "o
knowlédge about the child and the leurn1ng Jprocess can be applied in the
classroom. There was a suggestion in raiging the issue, that much

" ‘psychological research is theoretical rather than practical and has not

been applied. Most participants rejected this view. It was pointed out
that many psychologists arc also cducators and deeply concorned with the -

gract1cal impact of their work. The problem of improving the teaching&
earning situation is critical and broad. A great deal of our

" psychological mowledge is aoplicable. Morecover, it was argued, if

psychologists cannot help in this area, who is better qualified to do so°

+.."Zverr if our present knowledge is limited, partial unaersuanding of

::wg;zgpdlog1cal development and learning is bet¥ér than none. Examples

/

' these innovauions have been fully eveluated to date.

recent developments based on psychological research include pro-
grammed learning, modern (new) mathematics curr1cula, and new science
curricula and methods of teaching, Recent studies of . linguistice have
been well utilized in the education of deaf children in the Netherlands.
Compensatory education programmes in the United Statbs and United Xingdom
Mave been bascd upon resecarch on young children (the insiructional T.V.
programme, Scseme Strect). However, the experts agreed that none of

24. The quostion of accelerating the process of child development,

particularly cognitive development was thoroughly discussed. The exoerts
asked if accoleration was possibic and if it was dosireble. There was “\
some doubt about the meaning of acceleration, Research scems to indicate

children in some socicties are learning morc at an carlier age than uheir

- parents or their grandparents. However, other experts described

acceloration as interventidon designed to-speed up the acquisition of
certain knowledge dnd skills over what would have boen acquirecd without

" intervention. The concensus geemed to be that acceleration was possibdle,

but much less important from the societal point of view than thé
prevontion of retardation., Some experts pointed out tkat while ¢
acceleration ib difficult to demonstrato scicntifically, rctardation or
fglling behind the norms for a socioty, is all too ocey to identify.
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25, The participants called for evidence that expérionticl doficits in
‘sarly childhood lead to irreversible damege in the learming prooessos of
" children. The conscnsus wes that tho deficits cxpericnced by most
childrecn in the carly yoars, excluding exireme cuscs of deprivation, con
probably be treated and improved, at lcast theoretically. But -
unfortunately, the conditions of deprivation ususlly continue, such as
poverty, malnutrition, sioknuss, end lack of interaction with\parentS*or
. other adults. The rosodrces needed,to treat deprived children awid to
deal with complox, accummilated, lcarning deficits simply do not oxist
in most communitics, Thércfore, tho experts tended to agrce that,'fn;'\
praciice,. the damege suffored by very young childrcn tends to be -
irreversibvlic., - . .

%6, The parsicipants agréed that the first threc background papers by
Robinson, Fafunwn end Zaporozhets indicated that changes in the {
cducational process should be nlanncd™es & part of a broader approach @o
_ improve child health and nutrition: that child developmont is -
continuous-- - that parents arc criticelly importent to the carly oducat%on
of the child: that programm¢s to promotc better child development should
ta’-e full account of local customs and culturc, and usc locelly
available materizls, ctc.; that parents necd to be guided and assisted
in raising their children, o

27, Piscussion of Agonda Item 5 centred on the prescntation of a paper
by -Professor Tamas Vargs 'on the development of methemaiicel concépts in !
young children, and a paper on the child's acquisition of linguistic N
gkills by Ceoffrcy Ivimey. The ceniral quesfion in both cascs was wvhat,
implications can be drawm from our prasent !mowledge of psychologicel l _
devclopment in these two special arcas, for the arrangement of sub-

soquent learning. experiences, ot ' /

%. Professor Varga noted that the growing importance of mathematical /
thinking was closely linked to thc develonmment of the computer end
computer basod tochnology. = He cxpocted that the computer end its wide-
spread usc will promotc nany changes in our vicw of mathematics,
Dgpecially since the quality end versatility of computers was rapidly
increcasing while their cost was diminishing, he anticipated; that even
developing countries would soon benefit from this new technology.

2§, Professor Varge agreed ithed there are some doubts and valid
criticisms of the Neow lathomatick programpes, and that not all the new
departures have becen sound or sugccssful.| He stresscd'/that some
critics scem to view mathomatics|as a oncé-dimensional continuun with
traditional maths at onc ond of fhe spectrum and New Moths at the other,
Thoy seemed to indicate tha e may have moved too. far in the Newr laths
direction an’ that a compromisz bbtwcen llew and traditionel should be
struck, On the other hand, Dr Vhrge said that contemporary psychology
suggests on even more racic:l departure from traditionali practice.

And contemporary mathematical thinlking supports the nced for fundamental
rcforms of the mnthomaticel currigula. i

e
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30, The model curriculum whioh is cmerging could bo described eas
"mathematics as a whole", Instead of studying a doeries of carcfully

ordercd topics lite boads on a siring for.’scvoral yoars, cach topic is
NOwW seen as an aspech or. facet\ of nathematics, which is prosent in &
‘child's thinking at a very oarly age. “his vic- , Varga cxplained,
implics that all important methomatical concoptis. can and should be
—learned starting in early childhood. This corwrcsponds to .,existing

- theorics thet children lcarn probabilistic thin’ing,QHpatial_thinking, B
soquontial—funct1onal procosses, logical processes, concept of numbory, ~
ctc, start1ng\~rom experiences in harly choldhood. 5 T

A\
AN

- 31, The ohrticipants discussed tho\rolo of learning matorialo or
epperatus used in the tecaching of maths and scierce, Although no-one
advocated a return to “chall and talk" methods of teaching, it was clear
that those materials have no.value in) themselves, but only as Q\oy aro
wisely used.s The act of exploring es a method of developing scientific
attitudes was scen 2s a major goal in the study of mathematics, \ . The
fecdbec!: 46 the child from his owa intdraciion with concrete thldgs is
nore important for his learning than febdback from the teachor in qaths
end sclonce learning. b \
32. Therc was some controversy about the P tential usofulness pf a

. relatively untrained tcacher in the classroom. Whereas in England

L sixtoen or.seventeen yozrs™of schooling is considored by some critics.

i 'if\u o .as inadequate preparation for teaching, in "certain .developing countries

g meny teachers have no morc than four ycars of education when they cnter \

r the cluserOm as a toacher., - Some perticipants suggestcd that roising

i the lovel bf toacher braining ghould have tho highest priority, while V

others folt that the tcacher's attitude towards ch léren may be more
importent than the longth of his formal tra1ning.

» "u

33, Broad agroement wo.s roachod thuf the cducetional process should be
in harmony with the spontaneous. devclopment of the child. Mathematical
leaming should be based on the pattern of loarniqg established by the
child in the. pre-school joars, in his play, .in spontancous organization
of materiosls, in gmmes, etc,  Schools should seck to maximize tho
child's contacts with reality, ond provide him with a rich set of
oxpericnces which. onoourigo him to cxplore, “to question, v organize.
“Thig implies that the child’s cnvironment, ospocially in the prouschool
years, is of pr1nary 1mpdrtancc for his dovo’opmont. .

34. In pregenting his papor on the devclopment of linguistic skillo in.
very young childron, Dr Ivimoy cxpanded on his written text., He
preacntod a mddel for learning a language that could be applicd to other
forms of growih and dovolopmonv. He postulated s@number of cognitive

> functions existing in the child from birth, The child appliecs these
functidnal universals to sols of oxperiential date, cach of which is
mar'zcd by unlquo feauuros end by other foatures which recur in similar
cxnaricnces., o
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3 : 35. .By a process of -induction , ‘thé child comes to abstract these
] - regularities of experience and-to integrate them into a set of rules or
AR .schemata, appropriate to the expeyiences involved. These schemata then
O become part of the cognitive, fungtions thet the child nses in further.
?'Tf\\g\ interactxons'with gsets of exper}che-data. The oft=repeated statement
b “that development is a continuum/may well reflect the regular nature of
experience,' when o child has formed some rule.on the basis of this
experiernce, the experiences themselves do not normally change suddenly.
+ They continue very much as ore; the child merely approaches them from
- a‘different standooiut. '

36. Within the vague formulation, Ivimey .said it was possible to notlce
the application of what avppears to be a common strategy. SN . .

l. There is an initjal period of. observatien and rote learning. The
naive learrier dops not yet know what is relevant and what may bde
safel ignored./ Any or every aspect of any experience might be
critical. At aflater.stage, developing schemata ‘enzble the child

- %o focus on significant featureg of his experience, learmning
becom s more repid and more finely focussed. B
/
L 2. n th ‘basis ¢f more frequent (or possibly more salient ) features
N ~ the child abs racts a partial rule.

3. He uses his artial rule to guide his own behav1our and ‘to under-
, . stand the behaviour of otherq. .

—

8 " 4. The chl}d adually adds refinement and discrimination to his rules.

‘ These intermalized rules approximate more and more closely to the
increasingly closer external data, a process very similar to
Pimget's eq il1bration.

- 37. Some signs indicate thax the period of observation and rote learning
- may be conparat1ve1# lengthy and that the child needs to reach a threshold.
Before he can do this, he cannot te said to have formed a rule. Ghce the
threshold is passed, however, the rule can be applied to a w1de range of
o, data PS ! .
. : o
38. (The sets of e#perienee involved in the process are not merely linguistic,
but may inclnde problem—solving, skill-learning, value-learning, social
R learning, and so on. This point has two important iuplications.

i l. In a natural setting, the child constructs many sets of rules in.
' . parallel: problem=solving situations involve value judgments and
are usually accompanied by' language. It may be this that underlies
‘ Robinson's probably correct statement that "emotional and social
= development are not necessarily inhibited through efforts to
_ S enhance cognitive development™. The distinction between intellect
and orexis, or oognitive learning and creativity is probably false
and may have done a disiervice to many children. I

2e The associatiyw links between various sets of schemata congtructed
in parallel may introduce many interference effects hitherto
unrecognized in laboratory studies, which seek to avoid suoh
unwanted"oontaminations"., It may be this that makes many laboratory~
based findings seem unrea& to teachers and other laymen. The
-~ experiment has been so artificial that it does not geem to refer

Qo to real children at all. \
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39. Several sets of evidence were‘discussed that seem to support the.
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Iviney model. These were mainlJ linguistic and arose from the problems
of handicapped children,but other forms 8f rule construction were not
excluded. Much previous work in concept formation would appear to be inters
pretable in terms of the Ivimey model. Of particular interest was' the
suggestion that, faced with a totally new set of experiences, adults.and
children often appear to use similar strategiss and to pass through similar
stages in the construction of their schemata.

40. . Dr. Ivimey made the follow1ng suggestions which might be used by
teachers in develooing countriess . Q

experience preceding and accompanying learning, and (b) the
need to -encourage the learner to be active. -Even when -a school’
. systen encourages a generally passive approach, learners may, .
\ﬂin fact, be active, btut active in wrong ways. Teachers present
material in the hopes that children may learn diffetent- thihgs
from the same lesson; their processes of active :role .construction
Eey have been divergent, or they may have based their inductions ‘
n irrclevant features of} the learning situation.

IX The model leans heavily on two concepts. (a) the need for

2. achers ‘should conceive,EZ their role in a new way e Sinoe, in
act, their ability to telach is usually rather limited, ‘they may
1ore profitably concentratc on trying to create an cnviron- ,
nt which is rich in experiential opportunities and marked by some
kind of order or structu These two characteristics may somc=
ines conflict with each o+her.

3+ [Teachers today should give more attention to creating motivation and
maintaining morale. In addition, they must pay increased -attention
/to techniques for el*ciuing required behavisur from their pupils.
To assess.the skills, knowledge and attitudes, etc. of their pupils

only on $he basis of performance may give false results.’ There is
evideng® that some rnildren may have.rich and welle-structured
compefencies which are not reflected in actual performance, since
t

¥s is often influenced by what pupils and teachers expect and by
what teachers reinforce or try to extinguish.

4. The actual technique of teaching may be lese important than has
generally been taught. Some children acquire a rich educsation
under formal conditions, while others fail. Equally, some children
fall under the more modern conditions-with all available technow N
logical support, while others succeed. Once more, we see ‘the
principle in\operation; ' no matter what the teacher does, it is the
learner who ﬁpat learn. It may be that successful teachers are
marked more by sensitivity and enthusiasm than by high levels of
wKiowledge (although these are-desirable). Tf this should be true,
then there 1s b good possibility that, with special guidance,
parentg,- and teachers of limited personal education, may fulfil
very useful funptio“s in developing countries.

g
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41. In tae light of the foregoing dlscuss1ons, the cxperts dgreed thaL '
the following aspects of cxisting '"mowledge of the osycholog1ca1 develop-

| ment of young chilcren were of prlnwry imﬁortance , , _ T

7 — Vo
1, The appropriate goal of the edusational procoss is »he ‘ IR
| overall fevclopment of the child, cognitive, emotional, :
~ gocial enc physical. These asnocts are closely releteﬂ

- ' - Houever, cmphasis.on cognitive development does not 3

' - retard or udversely affeci—development in dther arees. - - ‘
Inlced, ciféctive teaching in the cognitive domain enhances ' .

o o the 01116'8 soc;al, emot10na1 and phu51cal grouuh. ' '

| 2, The De“loﬂ from birth to age six is ChaPuCtGPIZC by -the -

T \ - rapid physical and paychological ccveloppent of the child.

U\ ‘ \ ‘hile this growrth is continucus from birth to adylthood,

: 3 the period of early, childhood is especially. inportant in

kN : ‘es-ablishing his bgsic pattern of developnent: §5n001a11y

A , during .the first shree years of lifc, the centrel nervous B
syston develops rap1d1y and is dzpendent upon the biological, 7
_psychological &nd culturzl environment. By conurolllng or
managing this env1ronmenm, the child's psychological devaelop-

4 ment cen be influenced, ~ To this end, interdisciplinary
‘stucies of the nmeny aspects of ev%lopmenu, psychologicel, g

physiological, sociologizal, medical anc educational can = /,§

coniritute to the optimal development of all children. ' |

3. Children should be actively involved in the learning S ‘i
process, Thiy are agsiduous explorers and cxplo1ucrs of -
the physical and social worlés in which they grow up,

. - -constantly seeblnp new challenges and new solutions to
" " the nroblems they cncounter, “The fanily, the commmnity _ .
enc. tne céucational system all share the responsibility | . fA‘E
o : L for nroviding a broad cxposurq¢ to a variety of experiences
L A and problems of life. Ch11den necd to be challengea and P
’ ' guided {tovard effﬁf\eve solutions to %he problems they-- -~ /c>;°< A
cncounter. Heaningful jinteraction with adults, whether Vo
parents, friends or tcachers, is & neccssary part of the . '
child's c¢arly cxpcorience end helps him to integrate new o
experiences with past Imowledge,

.holigtic manmer, it is imperative that those services which
gzck to foster the development of children be integrated.
_ Sorvice agencies in the scparate. but interrelated arecasg of
i ' health, education, apd welfare must be coordinated. To R
tchiove this integration, coordination of services affecting
the child at the national, regional and local levels should
“be promoted through seminarsg, ‘joint plannlng and joint
avaluation of the effects of these services,

/ /

- 12

. : , , : ' Vo
4., Since the development of children procecds in a unitary or \F, g .
i
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" The family hes an ossential recponsibility for guiding

the development of young childron," The term "family" has
many meanings, including sirigle-pargnt, singlo-child.
families, extended familige, kibbutzim, ets, A more
appropriate term might be- "household", defined as a con-
stellation of people living together @s a unit., . The
boundaries between family responsibility,and state =~ =
rosponsibility vary from country to -country, These -

boundaries should bo identified and msdo explicit in each .
national setiing in terms of the moral, social and political

objectives of cach saciety. .Thé participants affirmed that

tho actions of the state should seek t6 support the family rather

than  to take over its funotions. For example, the -
family provides the child with a variety of modols of human
behaviour, Children first learn to resolve conflicts hy//

~observing tl.air parents.as they settle thoir differehces.: .
- By meroly observing those adults closest to him, the child

acquires a system of values and a style of lifo, ,
, : AT R T
On the other hand, the participants recognized that"

institutions offering child care are nece ssary, and thelr
importance is growing. _

The participants strossed,\that

institutions providing child care services shcuﬁd‘biovi@e
for all aspacts of the child's dovelopmént. fhcluding the
educational., Many pre<school institutions focus jonly on
*the safety and health'df the child, -and they should also

.provide for -the other dspects of the child’s development,

such as the cbgnitive, psycho-motor, linguistic, social

v ~
Voo

It is important_thag\all adoiescents'and young adults of .
&11’soéietiés‘éhbuldxunderstand the bagic facts of child
development, and acquirre the skills needed for effective
ch#ld rearing., * Educators around.the world should focus
attention on the transmission of this liowledge and
practical skill, ol '

Scientists in the field of human develdpment agreo that
child development is a continuous process. It proceods
through ordered and sequential stages in physical, :
intellectual and emotional areas of growth, Childhovd is -
seen as the timo whon developmenf in these areas can be
influenced more readily by social interventions, tut
children aro not infirately malleable. ' The stages of

—development, ad they concern cognitive growth, are influenced

l1ésg in ternms df tho content matter the child is able to
master. than in tertis of the modos he uvilizes in the
1éarning'pn90ejs. _ If loarning situations are rich and
stimlating, nd mattor whethor iR or out of formal schools,
children. will find their own mothods of solying problems

and tuild thein own basd “knowledge, Teaching-learning
situations should /be flexible, comtinuously allowing children
.to eXporience actively and concretely
confronting’ them, Commnication among childs
including teachers, should be strongly encouraged.

aducational probiems
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- Closely related to this point’is the concopt of individugl- y
+ 1ging the loarning process.. ‘Bach child procecds througg\ ' :
' tXe stapges of develcpment in his.ow way, at his own ratei
Yhen & school system provides aducation to children who aro : .
grouped Yy some arbitrary criterion like age, Or séx, or | o o
~  1Q, & high incidence of failure to leamn usually. ocours, ' R
- (For ‘meny national systems, half or more of the ohildren . -
who onter-school fail at-least one year in the first gixe) % \'
Great famage mey well bo inflected by suoh proccdures to the | o
.child's self-concept or self-image, 4An indivi@ﬁalizigf , SRR
-~ approach to learning seeks to guarantee continuous success : ;y
7 for every student,’ Positive reinforcoment-is a more/ ‘ ;
e . effoctive motivation than fear of failure. /oo

| , A\ L
9. While rccognizing the importance gfpself-direé@ed‘learning . : o
in the child's overall intellebtual'deVQlopmané oducators ‘ v
should also recognize that structured learning experiences. - 3
are also noedod. - Research has shown that a:structurdd S 4
curriculuh can be effective in achieving certain oducational | o
‘objectives,  Structured curricula mst not be artibrarily 4

. ,"imposéd by teachers but must emerge from a deep understanding
- " of how. children learm and devclop. Probably no particular - _\i
%y gtructures programme is eppropriats for 211 children.. . . ' ;%
.10, The promotion of health sclf-concepts in children is an | . qpa”ﬁ
: jmportant goal for all educational programmes. To this end, -~ %
R acceptance of the child, an appropriate balance between - ‘./ A
gaccess and failure, end opportunities to identify with "good" v oo
adults are among the most important weys to promote a child's SR
positive,selﬂrim%ge.o*“;; ~~~~~~~~ S :

. 11¢ Provisions for a&gm&B%ﬁ“¥§@nSitidh’betwe@n the different I ;;~§
o phases of & child%s cxperience seenms to be important for his R g
continuous development. In this respéct, umore attention A i
should be given to ‘the moment when the child leaves the R
informal learning environment of the home, and enters a formal A

3,

school.. - The abrupt change experienced by many children’ ~ PN

. _violates the principle of Tontinuous dovelopment, and often ' .
v leads to & state of shock or parelysis in the child, N P
Educational programmes should be adapted to the individual S
néods and-differences of the learners. Imposition of W :
arbitrafy standarde of performence and behaviour, far different - ‘ ST
from tihe child's previous oxperience, does not help the child . / ¥
attain desirable educational goals. A : ' e

12, Educational systoms rmst provide for montally and physically
handicapped childron, This refors not only to childron with
specific defects (o.g. the blind, deaf, omotionally disturbod

————t%6,) tut also to those children who'are the victims of the -

» . mltiple debilitating effocts of poverty and misfortunc.

i THls latter catogory constitutes tho mujority of all children
- in soms arcas. They come from families which are economically

disadvantagod, socially disotganized, or somatically deficient
in gome specific menner, Thoy may suffer from biological
pathogenic factors which, to a greater or lesser dogree, causc
gonorsl damage to the central nervous system, eto, lany of

e those ohildron suffor from soveral such handicaps which inter-
fore with their hoalthy devolopment. Early diagnosis and,
wherover possible, romedial tpestmont of the disordors, tend
$0 be less oxpensive to the commmity than welfare provigions
long aftor romadiation is possiblo,
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“necessarily equally rolovant, and the findiniﬁ_should be Valid far
-beyond the borders- of any particular country ™

' an'intérnatibnalgbackgrohnd’can’tbe dopenderico of rokrach findingst. *

- Tt is recommendod that éountries ooordihato the services pfovidod

‘It is recommendod that Uncséo fogter ﬁhe.estéblishmént~of ohild

It is recommended that the child'reséarch,congxeé%féferfod to- above: ',

under thoir health, wolfare and educational agencies, This should
be done not only at the nation%l’lovbl hut it should dlso bo
implemented ab, the lowost, political unit where possible, At the N
%ocal level, it is hoped that this. coordination will take the form of . N
child-parent service contres., These contros would provide, at /. ' B
whatever level of assistance possible, support to-the family and child
during the pre-natal, post-natal and childhood years in the arecas of
health, welfare and education, : : ‘

reseg;ch centres in member nations: which will be responsible for- . RS
ch and developmen't, collection and dissomination of information = %
in the arece of child development. . Partiouler emphasis will be placed
on issues which pertsin more-or less directly to' the—educationsl B
process.. .It is further recommended thaf some of these centres shall
bo' affiliated with and have as thoir prime concern the study of
teacher training, - SR I - ~’7/ij~'

e

RV
be encouraged to engage in crogawcultgral/régéaréﬁ%._-Thé caso for
international research collaboration is casily stateds llost
problems studied by Tesearch are common to mogt countries, though not:

FMurthermore, SO
especially in the social sciencéS'whefo.conf?olled'laboratony R
conditions aro more difficult to stage, the world at large congtitute

a labppdtory of social phenomena, offéring & far wider factor set and\
nore varying conditions ‘han any national situation. - Only against

upon special national conditions be identifiod, and the validity of Y
results be put to test. . ; : o

" : ¢
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BEST COPY AVAILABLE LIST _OF PARTICIPANYS

. Professor Hiroshi Azuma . Faculty of Fducation ;

o University of Tokyo g

, Japan . »

-~ Ppofedsor Carl Doreiter Ontario Institute for Studios ii "

. I " Education’ N
L 252 Bloor Street West . ~:;
Toronto 5, Ontario, Canada B

| ¢ . M%-Ali&q‘Samba Dallo uecreuariat Généra) de la Presldence ;ﬁ
e AP - ‘de la Répu lique-Bureau Organisation ¥
, ) et MSthod¥d, B.P, 4026 4

p . Dakrar, Séngal - | 3

Professor A.,Babs Fafunwa

14

Professor Pierre Croco

Dr Bouzed Hommiche -

Profegsor Cooffroy P, Ivimey

Dr Mohamed T, Kazonm

.\

Mrs N. Naftali

Mme:Donis Prinzomn .

_Pfofessor Ljubrisa Rakic

Dean, Faculty-of Education ! !
University of Ife ' : [
Tle-Ife, Nigeria

: Diractour, Laboratoire de Psychologi\\

. Boole Pratique des- Hautes Etudes ,
" 17 rue Richer . /'

Paris 9e, France

DirectCur Genéral ‘de- 1'Bducation
Ministére de I'Bducatlon oy
Algar, Algeria

University of London

JInstitute of Education 2
Malet Streotg London %C1 7HS

. United Kingdom

Dean, Po.culf,y of uduoa.tion |
P Oo Box 8
Doha stat of Qatar

Ministry ok Education and Culture
) ohderot\Slaul lech 39
Tel, Aviv\lstate of Israol

Universi Uy of Geneva

Switzerland
Instibuzcnof Biochemistry

Faculty of ledicine
11001 Bolgrade 7
Visegradska 26, Yugoslavia
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Dr Tolma Reca de Acosta Pampa, 3675 : T

' C : Buconos Aires, Argentina

L - Profosgsof Halbert B, Robinson - Novblopment Psychology Laboratory
3 e ‘ . University of lashington S
-Seattla, ashington 98105, U.S,.A.

R Profoscor Halina Spionok - Instytut Psychologii UY

X _ - ‘ : - Stawki 5/7 .

o~ o : : 00 183 Warszawa, Poland

; - . Profogsor I, O, Stukat - Deépartment of Tducational Resoarch

S _ o ' Gothenturg School of Education

o L | | Ovre Hupargatan 34

é g Tl o , : 5413 14 Gothenburg, Swedon

b : - R e

. ' Dr Chancha Suvannathat =~ -+ " Bangkok Institute for Child Study

2 , : L ) : /. Sukhumvit Soi, 23, Bangkok = = - ,

VA - Thailand : o

i, ' ;‘ " Profeasor Taméstarga 4 L 1406 Budapost; VII vt
' o . _ - Gorkij fasor 17-21 o T e .

o f - H : " ... OPI, Hungary , . ‘ ' ~

OBSERVERS ~ R

Dr Charles Cershenson “fiy¥2Directory Young Child Study
- QUNICEF, New York :
‘U.S.‘A. ’
Professor Gaston Mialaret - - President, ‘forld Organization for Early
| - k o Childhood Education o
101 bis, ruc du Ranelagh
Paris 16, France
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4?;f State of. research and knowledge of\the psychological devclopment
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'5. Specific.probleﬁs of early child development
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§s< - a) acquisition and cuvelopment oT linguistic skills : ﬁ S R

: ) ' , 'b) deVelopment of abstract concepts including mathematical
L : | ~concepts” i 7 . | '
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SEE c) respectivo influcnco: of home and comminity environments - A
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’ " . . . from
o - - o Mr Roné Mohou

Unitod Nations Lducational, Scientifio
and Cultural Organization
. ' l ‘\

L _ ' : . to the - o \\ )

. Meeting of Txperts on. the Early Psyéhological,Developmdnt of the . L
. ~ Child and Its Implications for the Iducationdl Procoss, . o

.University of Illinois, Champaign—Urbanc}¥4~9 March 1974

: The mocting of oxports on tho. early psychologidal development of

- . ‘the child and its implicetions for the educational process is the first

S ong of a serics of three meetings being organized by UNESCO in 1974 in

L - -order ‘to. throw some light on a major problem now facod by most countries, = -

develoning as well as develoved: the need for 4 re-structuring of L

i . e?ucatipn,systoms; - It appears with increasing clarity that educagion,

f .- in ordor to-discharge its responsibilities in the world of today, miast.

P je seen as a life-long process which aims at developing harmoniously the -

y whole .personality of the human being through a wide renge of learning

, experiences, out of school as well ag at school; and that education -

S /Systems have to be rcorganized accordingly. R

/.~ Sinck educational research has emphasized the formative impdrtance , -7

.of the first yoars of the child, it has been felt necessary to review = . H
the evidence aveilable on the carly psychological development of the o F
‘child in order ‘to ascertuin its implications for the subsequent phases
of the educational process. A meecting oririging together eminent
psychologists from various parts of the world as well as educators and
senior offieials with major rosponsibilities in the field of education

o “has scemed the nost effective way of doing this, - e

. It i3 perticularly \appropriate that this mecting should be held in -
= . tho United States of AmeVica, a country which has played such an active
= and important role in thq proces@ of educationel researoch, ahd there
- could cortainly bo no more suitable setting for it then tho scholarly and
quiet atmospherc of the canpus of tho Univorsity of Illinois at .
Chanpeign-Urbona. I wish to cxpress my gratitude to the United States
o ’ Nationdl Cormission for UNESGO for its gencrous contribution to the

- f -~ orgonization of this moeting, as well ag to all those at the university

; - and elsewhore who have lont their cfforts in its preparation, and ‘I send -
P you my bost wishes for the succes@ng your celiborations, ’

ﬁ‘ - i
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