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DEVELOPING AND INPLRMENTING EFFFCTIVE MODRS OF COMMUNICATION

___between e _ —

THE SCEOOL OF SOCIAL WORK and AGENCY~BASHD FACULTY

 In social work education, instruction of students takes place in two
localities - the school and the social ageney. Necausc of these two distinet
loci, and because field instructors! primary role is sccial work practice ]
and not teaching, there is a crueial problem of establishing effective com-
munication between the school and agency-based faculty.

This investigation is based on the belief that it is imperative to
establish operative school-agency communication if the field instructional
agency is to be an educaticnally-focused learning experience for the student,
The purpose of this practicum is to develop and implemeht improved communicae
tion betwaen the Barry rollege Graduste School of Soeial York and agencyv-based
faculty.

B Through the existing governmmental organizations, a subcormittee was
formed to work toward this objeective. The subcommittee evaluated existing
mathods of communication, rovised those that were deemed ineffective, and
implemented new ones. It is anticipated that better communication between
the school and agency-based faculty will improve the quality of field in-
struction by enabling clinical faculty to: a) achieve a better relationship
with the school, b) tn integrate class and field teaching, c¢) rive their
teaching roles preater priority, and d) participate more actively in the

governance of their ceollege.




INTRODUCTION

We shall never understand one another . L 1_ULTT

until we reduce the language to seven wonis.

Kahlil Gibran

The word ”communicaéion" is derived from thelLatin "eommunicare,® “to.
make understocd, to share, to impart, to transmit.," A -basic problem in mode
ern socliety is communication. As colleges and universitiss become larger
and more complex, how to keep lines of communication cpen among staff and
faculties is an increasing dilemma, This ine¢»siigation is an effort to create
understanding among a college faculty without mu-ueing the language to seven
words, |

This practicum has been designed to investigate the problem of develop-
ing and establishing more offective communicstion bhetween the Rarry Collepe
Graduate School of Social Work and its apency-based faculty. Inadequate com-
mnication exists in many schools of social work primarily because their tenching
takes place in two distinet loci -~ the school campus and the field instruction
agency. The investigation is based on the belief tiat operative communication 'f~fﬂ—f
between the school and the agency is imperative if the field instructional
placement is to be an educationally-facused learning experience for the stu-
dent.

It was decided to work toward effecting change through extension of the
existing governmental channels, A subcommittee of the standing Field Instruc-
tion Committee was formed to develop improved schooleagency communication.
Existing lines of communication were studied and assaessed, Tho modes which
were deemed to be ineffective at present are being revised., New methods of

communication are being implemented and evaluated bv the subcommittee.
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The intent of this study is tn irprove the qpality of f;ald instruetion

-.as an important cawponant of ﬂoeial work educatxon. Tt is anticipated that

bettar communication will enable elinienl faculty to' a) feel more closely

~ associated with the school b) integrate claS° and fiald teaching, ¢) give

greater priority to their teachin; roles, and d) participate more aetively

in college governance.



SACKGROUND AND SIGNIFICANCE

. -One_of the perennial problems of education which has become more acute
as universities and colleges grow larger is the dilesma of how to develop .

~ effective commmnication among faculties and between faculties und administra-

tion. Barnaxd has written that collaboration and coordination in any human
enterprise is possible onl- when communication is sfﬁscttve.l Charles A, Mon-
ro8 highlights the importance of efficient functioning modes of communication
in his profile of the community college. In discussing the néture of college
governance and decision-making, Monroe concludes:

The basic principle for effective administration is free

and open communication. WNo administration can function

offectively unless therma is a team relationship among the

staff and the faculty. All ipstitutinons depend on open, tWo-way

communication for tha development of trust ani dependence,”

In his book on governance of colleges and universities, John J. Corson
polnts out the apparent/1g;;\gﬂ.eammunication among many collage faculties,
The four factors he/§€§£es underlie this problem are: 1) the great special-
ization among membérs of the étaff, 2) the individuality of thought twvpical
of faculty members, 3) the hierarchy of deans and department heads which ean-
not be ordered to communicate and interpret to the faculty, and &) the confusion
which exists about what matters to communicate, These factors prevail in many
schools of social work and Corson says they "make difficult the establishment
of a broad context of understandings that welds faculty and staff into dynam-

ic collaboration in creating an enriched educational envirnnment.3

1. Chester I, Barnard, The Functions of the EXecutive (Cambridges larvard Uni-
versity Press, 1938), p. 91.

2. Charles k. Monroe, Irofile of the Community College (San Francisco: Jossey-
Bass Fublishers, 1973), p. L.

3, John J. Corson, Governance of Collepes and Universities (MNew York, Toronto,
London: !MeGraw-Fill Dook Company, InC., 1960), PPe 132-33.
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Schools of social work have a crucial problam of communication partly

_ bacauss their teaching takes place in two ¢istinct localities - the school

campus and the field iastruction agency. The school is viewad primarily as

~the place for teaching acaiomic theory snd knovledge, while the agency is the

setting for integrating knowledge into practice.
The_quactiva of social ' vk education is to provide students with

jadeqpate background and experi.. .s for responsible entry into practice. There
" is general acceptance that "the learning experiences provided through field

instruction are essential to the achievement of the objectives of tho social
work curriculum.“ Class and field instruction should be closely coordinated
and integrated if it is to accomplish its puri.ose.

A viable partnership betuween social agencies and the school of social
work is necessary in order to articulate elass and field learning. Effective
school-agency comnunication is required to strengthen and maintain that part-
nership since there must be a coordinated effort between agency and school
if the student is to achieve maximum learning. If the objectives of social
work education are to be realized, it is essential to infuse groeater vitality
into the communication that makes an educational partnership between school
and agency possibls,

In ths Barry College School of Social Work ﬁost students spend three
days a week in the social agency and two days in class. The faculty is divided
into two categories, 1) academic faculty who are responsible for instruction
based in the school, and 2) clinical faculty who are responsible for instruc-
tioa based in the social agency. Clinical faculty Spegd the large majority of

their time in thelr social agencies where they are usually responsible for giving

4, Official Statement of Curriculum lolicy for the Jaster's Degree irogram in
Graduate Professional Schools of Social Work (New York: Council on Social

Work Rducation, 1902), Ds 7.




direct; service to clients as well as teaching social work studants, Tiey are
~expacted to bs both practitioners and educators, éartial:,v because they are : “
‘--‘paid by the agency and not the school, and because they are trained in soenl .
Hork pmct.ia, not educat.icm, they often consider their t.eachinr role to be
a sacondary ans. Thus, i‘ield instructors tend to feol a certain alienation
fronm the school.

In the six-ysar history of the Barry College Graduate School of Social
Work, the issue of school-agency communication has often arisen. For exsmpls,
in 1970 the previous dean and the curricilum committes (on which there were no
students or field instruetors represented) decided to reduce the amount of time
the students sperd in the agency. The students then informed their field ine
structors that they would be in their agency placements one dav less each week
the next semoster. The clinical faculty's reaction was that this was a dicta-
torial dqcisic_m made without consulting them and which they opposed. They
considered it to be a complete breakdown in communication,

The clinical faculty rallied together to form the Assoeiation for Agency-
pald Field Instructors. Their major objectives were to include field teachers
in school decision-paking and to ‘impmve communication between the school and B
agency=based faculty. Their statement asserted that since field instructors
are scattersd throughout the area in many diverse agencies, they felt the nec-
essity for greater rapport among themselves and with the school. They also
stated that there was a pressing need to strengthen the relationship between
the school and the agencies in order to help ageney instructors become a more
integral part of the school, and tc provide a uniformly high quality of field
instruction for students.”

5. Furpose of Barry College Association of Agency-faid Field Tnsfructors (Rarry
CollLege. ¥iami, 1970), (MSmeographed).




~ Instructors, the dean rescinded the decision to decreaso the time students

s o USRS e e e nn S TT e

Dus to the pressurs exorted by the Association for Agency-paid Field
sﬁend in agencies, Through this Associdtian. Tield teaéhars beran to seak '
direct partiecipation in the formulution of policies that govern the‘perform-
ance of their duties. Throurh tha efforts of the As.oeiation, field instruc-
tors wero granted faculty status as well os one voting reprasentative on each
standing committee of the school (see Appendix A and B for models of the 1ine-
staff organization of Ba.ry College and the Sclool of Sveial Work).

When Dr, John Riley, the present Deun of the Sciool of Soecial Work,
arrived in June, 1972, he met with the executive com ittee of the field in.
structors' association and agreed tn include them 1in all phases of school
decision=making. 1In 1973 the academic faculty forma’ly acted to inervase the
number of clinical faculty on each standing committee twofold. Thus, the clin-
ical faculty was given a more proportionate representation in planning and
implementing school proirams and policies. Dr. Riley feols that "one of the
faclors preventing the cliniecal faculty from being a responsible force in gove
exrning the school 1s the lack of effeective communication between school and
agency=basad faculty."

Another example of a breakdnwn in school-agency communiention oceurred
in 1973. Students were given a course assignment to examine agency policies,
particularly as they showed evidence of institutional racism, Since field
instructors are not notified of class assignments, even when they relate to
the field, the majority of stuijents researched and wrote the assirnment with-
out benefit of field tenacherst' supervision. The result was sevaral contro-
versial papers which vere widely disseminated and jublishad witt allopations

against agencies, the majority of which were later proven to he falrso.
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- On Novenber 29, 1973, eight different issues and concerns wsre pre-

" sented to the Barry College clinical faculty during a regular meeting of

the field 1nstructors. .Schodleagancy communication was identified by these
agoncy teachers as heing the‘most problematie. They felt'that ﬁhe rapid growth
of the school and the inereasing specialization among members of the staff
has made solutions to this problem more eritical. Clinical faculty who at-
tended this meeting expressed feelings of alienation and lack of connection
with the school. They stated concemms such as: "We don't know what's going
on in the school,” and "The school doesn’t understand what is happening in
ths field." Dr. David Fike, Chairman of the Field Instructors Committee and
also a mamber of the academic faculty, stated: “More effective modes of come
munication between the school and agency must be developed to bring the eclini-
cal faculty into closer contact with the school and thus enhance students!
learning in the field.* From comments of clinical faculty and administration
i1t seoms that school-ageney relatinnships suffer from egregious lack of artic-
ulation about their mutual responsibilities.

A review of the literaturs of social work aducation reveals that there
are few publisiiad “reports of projects undertaken by schools to help resolve
their commnications dilemma, Fowever, there is a great deal of discussion
about the need for more positive avenues for free interchange of ideas and
concepts between school and agency, with little mention of concrete suggestions

for alleviating the problem.6

G. Council on Social Work Iducation, The Future for ¥ield Insiruction: Agency-
School Commitment and Communication (New York: Council on Socisl Work Edu-
cation, 1963), pp. 10-15.
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There is general agrecmant that "adequate commumnication is grossly

.lacking in ‘he relationship vetweon apencies and schools of sogial work.“7'

Qver the years, curriculum policy statements hoave consistently affirmed the
central 1mpértance of field instructiuo:n and the recessity for close school-
agency collabaraticn.8 L

In 3 conference of representatives of schbo;s and soeicl agencies
held by the Council on Social Work Educstion on June 25«26, 1964, it was
agreed that it is necessary to develop a "broader system of communication®
between school and agency in omier to affect a true partnership.g Although
there are many references in the literature to tlie need for developing more
effective communication, I have not been able to find any published reports
of projects undertsken by schools to helr reselve this dilemma,

The necessity Tor bettar lines of communieation between school and
clinical faculty is slso discussed in articles concernirg the integration
of class and field exyperiences, The literatuiv of social work education re-
flects constant concern with gaps betwsen class and field learning.10

Fleld instructors are forever as'ing v! ot is being tauglht in school
So they can relate to it. To narrow this gap, relevant in“ormation must be

sharod between academic and elinical faculty. Severul papers stout reorgan-

7« VPotentials and Frobiems in the Changinp ¢ orl-Agency Relstionships in Soeial
Work Eduecation," Background materials and japers prepared for discussion at the

Council on Social Work Zducation louse of Delegates m-eting, Jamuary 24, 1964,

Salt Lake City, Utah (Mimeographed).

8. Beity Lacy Jones (ed,), Current ;astterns in 'ield Instruction in Craduate Social -

Work Education (New Yoik: Council ofi Sucin! tisrk Nducation, 1969), D. iX.
9. Pess Dana, "The Role of National Arencics in Stimulating the Improvement and

fxpansion of Field Instruction Recources, Fiald Instruction in Gradvate Soecisl

Work Tducation (New York: Council on Socia: “Worl ixlucation, 19066), ppre 57-05.

10, Dijelo C. Russell, "The Faculty Advisor in Social Work Sducation,” Doctoral
Students Look at Soecial Work Education, ed. leils Calhoun Deasy (New York:

Council on Social Work Fdueation, 1971, . 68,
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ization of the classroom curriculum emphasize that improved communication
~ betwesn school and agency is necessarv since classroom materinl is reinforced

i:t‘ . by its implementation in field pract.ice.11

e Quaranta and Stanton state: "More than ever before the close collabor-
ation between school and agencies is necessary, with particular emphasis on
filling the communication gaps which so often develop if one relies on long
apd tried professional relationships with presumed concurrence of conceptual-
ization.

Arthur L, leader summarizes the overall problem well:

There i3 no doubt that the school-agency relationship with
respect to education for rractice continues to be 3 most
cumplicated, controversial and troublesome area of mutual
concern, Over the years the literature, with its repeated
referances to problems and gaps in communication, makes this
clear. There are many exhortations and pleas for better com=
munication with the understandable implication that oppor-
tunities for more discussion would somehow improve the state
of affairs.t?

In conclusion, four problems in the relationship between the school of
socisl work and its agency-based faculty have been pointed out: 1) the elinical
faculty often feels alienated from the school, 2) field instructors find it A4if-
ficult to integrate class and field instruction, 3) many of the elinical faculty
give priority to direct service to agency clients over their teaching function,
and 4) field instructors frecuentlv do not actively participate in college gov-
ernsnee and decision-making. It is anticipated that these problems would be

ameliorated by more effective school-agency comrunication.

11, Howard W, BRorsulz, PAgancy-School Gom inications The 1nfiuence of Changing
Fatterns of Zducation, "Current Patterns in Field Instruction in Oraduate Soeial
Work Educatior, ed. Betty Lacy Jones (liew “'ork: Council on Social Work iduca-
tion, iy69), pp. 51-59.

12, Mary Ann Quaranta and Greta Stanton, "Flanring Curriculum Change in a large
Traditional Field Instruction Program," Jourmal of Tducation for Social ‘lork,
(Winter, 1973), ©6u.

Qo . 11&3 Arthur L, Ieader, "An Agency's View Toward Education for Practice," Journal
of Fducation for Social Jork, (Wall, 1971), 19,
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It was decided to worl: toward change within the established govern-
T mental organizations, The Darry College Graduate School of Soeial York has
seven standing committees which are composed of academic facultw, clinical
faculty, and students (Yee Appendix B'. Ti@ purioses of these conmitiees
include the development of communication, partieipation by students and staff
in formulating college policies and pregrams, and a forum for resclving con-
flict.lu

On November 29, 1973, several areas of concsrn were presented to the
Fleld Instructors leeting where it was gencrally sgreed that the question of
school-agency communication was the most problemztie., I then met with Dr.
John Riley, Dean of the “chool of Social Worl:, who re-affirmed tle importance
to the sclicol of mitigating this problem. In a subsequent meeting with Dr.
David Fike, Chairman of the Standing Field Instruction Committee, he avpointed
me chairman of a subcommittee newly created to help develop more effective
lines of communication between the school and clinical faculty.

The subcommittee was organized with Henry Ashmore's basic principles

for college committees as a frameworl:

l. Purposes and problems should be elearly defined and understood
by the committee members.

2. The committee should mow vhen and to whom it will report.

3. The committee will produce effectively if they know that their
recommendations will receive serious consideration.

4, There must be follow-up, in communications and action, of the
cormittee's recommendations.

5. The administration of the college should consider committee
reports carefully.

6. There should be specific and rdministrative regulations con~
corning committees.

7. There should be a clear uniderstanding that the chief adminis-
trative officer has the authority to overigde a committee reyort
based upon specific reasons for doing so.

4. Clyde E, Blocker, Robert i, Flummer, and Ricnard C, sichardson, Jr., Tre
Two-Year College: A Social Synthesis (“nplewood Cliffs, '.J.: irentice-'iall,
Incu' 1965)| vppe 1\')0"911

E ikj 15. PFenry L. Ashmore, "The Committiee in Admingstrati?tg‘ Junior College Journal,
XXIX (September 195€), pp. Moob2. - 14
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As chairman, I was given the authority to namwe tle menbers of the sub-
committee. Line representatives were clioren ‘rom administration, academic
faculty, clinical faculty, and students, Individuals who demonstrated a prev-
ious interest in working on this topic wers selected. wvery person contacted
accopted with alacrity, expressing their feelings that a crucial need exists
for batter sciool-agency communication.

The entira‘subcommittae attended the Sfirst meeting on January 30, 1974,
The rroblem was defined and discussed (See Minutes, Appendix D). It was em-
phasized that communication must flow both ways and that the school has to be-
come more aware of and sensitive to new developments in tﬁe field as well as
vice versa,

Present modes of communication were discussed with the followinyg being
identified:

;; 1. School newsletter

2, Faculty advisor

3. Field instructor meetings

L, Clinical faculty representstion on college committees

5. Memos and correspondence

6. Annual field instructors' seminar

7. Word-of-mouth through students

8. Field instructors' manual

The committee decided to form task forces to investipate the effective-
ness of the existing methods of comrmunication, devise new ones, and evaluate
them. Task forces were set up in order to;

1. Contact other schools asling what they are doing to cope with the

problem

2. Organize and set up regul:r workshops for faculty

ERIC R




" . 3. Revise the Field Instructors' Manual
&, Survey clinical faculty to ascertain wbicﬁ mo.les of
communication thev consider most elfective and their
orinion of proposed new methods,
The subcommittee officially and unanimously recommended that the school

prépare an informative memo to clinical faculty to make suggestions about the

management of field assignments for students so that learning in the field ties

in with learning in the classroom. As chairman, I was instructed to take this
recommendation to the Field Instructors Committee for their approval and im-
plementation,

In the ensuing month betwren subcommittee meetings, there was a grest
deal of positive action by committee members. I prepared and sent a survey
to the 104 clinical faculty, designed to ascertain their feelings about the
effactiveness of the school's present lines of communication, and how helpful
they felt some proposed new approaches would be (“ec Appendix E and ¥),

The subcommittee felt it was important to find out how field instructors per-
ceive existing modes of communication and their feelings about projected inno-
vations. This survey was also viewed as a means of letting clinical faculty
know that their opinions carry weight in formulating school policy.

Another survey was constructed to find out what methods other schools
are presently using to communicate with field faculty, their feelings about
the relative value of these modes and what new methods they would institute

if they had the resources (Se¢ Appendix G and H). This survey was sent to

the Director of Field Instruction of 84 Graduate Schools of Social Work through-

out the United States and Canada, with a cover letter asking for their coopera-
t ion.

Sevaral members of the subcommittese proceeded to wor': on revision of

- 16




the Field Instructgrs' sanual. This revision was designed to serve as a base
from which elinieal and acadewie faeultyr could worl: together to provide those
learning expaoriences essential to the application of concepts presented roth

in field instruction and in course material. The manual was last revised in

1968 and does not reflect the innovations and changes in social work practice
and in educational methods which have talken place since then.

A task force met to set up workshops for faculty. The survey sent to

clinical faculty questioned whether they fell periodic workshops sponsored

by the school would be helpful and whether they preferred these workshops to
focus on 1) explaining course content, 2) discussing field teaching methods,
or 3) field instructors presenting their methods of field teaching. The task
force was directed to organize workshops in accordance with the proferences
oxpressed in response to the survey.

On February 13, 1974, I reported to the Field Instructors Committee
on the activity of the school-agency communication subcommittee (See Appendix I).
That committee fully supported the subcommittee's recommendation that in the
Fall of 197% a document be furnished to clinical faculty deseribing course
content and the nature and timing of course assignments for which agency ex-
reriences and/or agency materials would be useful. It was referred back to
the subcommittee for further development of specifics. |

I met with Dean Riley again to bring him up to date on the thrust of
the subcommittee on communication and to verify that their proposals would
be implemented by the school. The results of the survey sent to clinical
faculty were reviewed with him, KHe felt the school could implement the com
mittes's recommendations to revise the Field Instructors! Manual, provide
rogular vorkshops for cliniecal faculty, and send field teachers a momo delina

eating course assignments and explaining course content. He requested that

- 17
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the subcommittee prepare guidelines for t'e informition thev feel clinical
faculty need from academic faculty. Fe re-affirmad thot the swbeommittee has
his support in instituting changes and innovations which they recommended, ‘

The second meeting of the subcommitiee was held on February 27, 1974
(Sae Appendix J). Task forces reported tlat 1) the Field Instructors' Manual
is bedng revised, 2) letters and surveys have heen sent to 84 graduate schools
of social work, 3) workshops are being planned, and 4) the Field Instructors
Conmittee endoréed the subcommittee's proposal for an informative meno about
classroom content and assignments to be sent to clinical faculty in the Fall
of 1974. An ocutline of information which the committee felt should be com-
municated by teachers of all required courses was devised (See Appendix IV,
Freliminary results of the survey sent to clinical faculty were rerorted and
discussed,

The subcommittee felt that the results of the e¢linical faculty survey
confirmed their belief that tlie present faculty advisor system is not working
optirally. They recommended that the faculty advisors' role be more clearly
defined and strengthened with their function as s means of communication em-
phasized. Subsequently, a letter was sent to Dean A ley containing the out-
line dévised by the subcommittee and suggesting that a,greater effort be made
to use the faculty advisor to develop and maintain useful communication links
with field faculty (See Appendix Q).

The workshop task force met tle following wiek and scheduled the first
workshop for April 5, 1974 (See Appendix R). The topic will be "New Ideas
in Field Teaching - Come and Help Us Develop Them." I was asked to eonduct,
the first session on utilizing a modern systems approach to instruction in
social work field teaching (See Appendix S). Following the presentation, the
elinical faculty will break into small groups and meet in workshop sessivns to

create thelr own teaching modules., Zach group will have academic faculty

’ 18



members from a social work practice sequence Lo serve as a resource person,

The systems approach to edueation, using persoinalized instruction packages,

is viewed as an innovative method for integrating class and field learning.

The subcommittee perceives this series of workshops, which involve both clin-
dcal and academic faculty, as one means of opening communication among the
faculty,

The next mesting of the subcommittee is scheduled for April 17, 1974,
The subcommittee will continue to meet to evolve new declsions which will be
oxecuted and evaluated in the future. This is an onegoing process which we
hope will econtinue to effeet innovation to alleviate the problem of ineffect.

ive school-agency communication.

19
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RESULTS

Up to this point, 40 responses have beon received from the survey
,W;;;Qmwm sent to B4 graduate schools of social work. These responses came from all
secticns of the United States, Cnnada and !iawaii. Since we are receiving
answers daily, the results reported here are only preliminary. The followe
ing methods of communication between tle school and agei.cy-based faculty are
used by other schools: | |
. 12.5% have newsletters

67.54 exchange news with field teachers

95.0% use liaison persons

85.0% give course descriptions to field teachers

60.0% give training sessions

62.07 have periodic workshops

65.0% have annual (fall and/or spring) workshops

Si« schools .lso re ort having field instructors on committees, Five
schools report having a field instructors organization. Five permit field
instructors to take courses in the school. Eighteen schools indicate that
the liaison system is the primary key to successful communication and four
of these acknowledge that theirs doesn't work very effectively. Right said
they felt seminars were the best communication medium.

If they had additional resources, nineteen indicated they would want
to do more training of field teachers snd seven thouvht a newsletter would

be valuable., Five advocated changing to school-paid £ield instruction in

-

teaching centers,
When enough time has elapsed for all the resronses to be roceived, the
data will be analyzec and evaluated,

Of the 10k surveys mailed to field instructors, 81 were returned. This




is a 77.88% return, which is excellent, particularly in view of the fact .
that'na return enveldpe Qas'chloééd. -Thié hirh ?ercéntage of returns scems E
to indieate that elinical faculty has concern about facilitating comunica- .
tion between themselves and the school. 1t also surgests that they are in-
terested in influencing sehool policy and decision-making, especially about
mattors which affect their performance.

Feaningful comments were written on the questionnaire by 243 of the
respondents. Several mentioned that clinical faculty would have an oppore
tunity to feed back to the university the insights they have pained in the
action laboratories of practice. Suggestions were made that clinical faculty
stould have a chance to be involved in the classroom, in college fovernance,
and in curriculum planning of courses. For example, "ie need more input into
policies made by the school.®

The questionnaire was divided into two sections. The first section
asked for clinical instructors' feelings abont the effcetiveness of our pres-

ent methods of school-agencr coHrmmunication. The results are:

Very Mot Mo
Effective Kffective Effective Answar
a, school newsletter 7alin 56,87 2725 Re6%
b, faculty advisor 16.0% 35.8° 43,79 L, 94
c. field instructor meetings 7k 34, 5% LE 20 9.7

d. clinical faculty representa-
tion on standing college

commttees 12,35 L5, 70 19,76 R2 ¢2%
e. memos and correspondence 11.1° 59 .27 22,2% 7.4%

£, ammual field instructors!
seminar 13.55 42,0% 22,2% 22,2%

Those modes of communicatlon considered least effective are the faculty

advisor and the field instructors' meetings., It is interesting to note that
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164 of the respondents considered tie faculty advisor to.be very effective.
Fron written commenis on tle survey, it appears that these were situatiins
vhere there had been regular meetings between tha field instructor and faculty
advisor, or whare the student had a particulnr droblem with which the faculty
advisor helped the agency instructor. ¥leven respondents commented that
faculty advisors are potentially an extremely effective communications measure
if their roles were properly defined and strengthened. It was supgested that
they make periodic visits to field agencies. (ne clinical instructor said,
"The faculty advisor was the first contact with Farry in which I felt I had
boen heard." The maJjority said they had little or no contact with their
faculty advisor.

Field instructor meetings were deseribed as "too large," "dry and boring,"
"vague and general® and "involving too many pecple Qith too many specisliza-
tions," They received the largest percentage of "not effective®™ tallies and
are clearly in disfavor.

The largest number of "no answers" was 22,27 regarding clinicsl faculty
reprosentation on standing collegze committees. Thirteen resrondents stated
that they had no experience with these committees and did not understand their
function. Typical comments were, "The field does not hear what is happening
in committees,™ "I've never been asked to be on one," and "I don't know what
committees do."

Clinical faculty consider the most effective existing lines of communica~
tion to be memca and correspondence from the school, the school nowsletter,
elinical faculty representation on standing college committees and the amnual
field instructors seminar. The large number of "no answers" on the fileld in.
structor seminars seems related to many statements that respondents had not

attended any seminars and had no experience with them. Some of them may be

new to the faculty, and no seminars have Efzr held yet this year,
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The second section of the questionnaire dealt with how helpful clin-

" ical instructors felt proposed new methods of communication would be. The .

results are:

Very Not Yo
elpful  lelpful  Helpful  Answer

a. detailed desecriptions of
 content of academic courses 60455 30,8% 3,7% 4,9%

b. specific suggestions for
relating course content
to field work 58.07% 35.8% 2,4% 3. 7%

c. listing of written course
assignments relating to
field work 51.8% 35.85 7% 4.9%

d. school sponsored periodic
workshops for the purpese of ) )
1) explaining course content 48,34 28,45 14,65 B.6%

2) discussing fleld teaching
mothods 59,375 28,44 6.1 6o

3) field instructors presenting

their methods of field teach- .
ing 53,1 27.2% 14,7 b.9%

The majority of respondents rated all of the sugpested new lines of

BEST COPY AVAILABLE

communication very helpful. Comments were sll positive, such as "Oreat idea,"
and "This would be a big lLelp." Workshops explaining classroom course content
were siightly less preferred,

In general it appears that the existing means of communication were
rated significantly lower than the new modes proposed, which suggests that
there is dissatisfaction with the communication now in effect and therefore

elinical instructors are ineclined to be enthusiastic sbout trying new methods,




In conclusion, the results of this practicum have been manifold. An

analysis of the data received from tle survey of the clinical faculty and

"~ the preliminary results of the survey sent to other schools of social work

were presented to the subcommittee on communication. The response to the sur-
vey shows that £ield instructors are frequently dissatisf{ied witl the existing
means of school-agency comrunication, especially the faculty advisor and field
instructors!' imeoting. The subicommittee reacted to these findings by recommend-
ing that the faculty auvisor's role be strengthened and emphasis put on their
function as school-agency liaison persns. It also decided to replace field
instructor meetings with poriodic school-s onsored workshops since this was
clearly the preference of the clinical facultv., The first workshop has been
set up and will focus on field teaching methods because cliniecal faculty pre-
ferred this topic (See Appendix S, U and V',

A majority of respondents to the survey felt detailed descriptions of
the content of academic courses, specifie su-pestions for relating course con-
tent to field work, and listing of written course assignments relsting to the
field would all be very helpful, Therefore, an vutline of information that
should be provided to clinical instructors {rom teachers of required academic
courses was devised and will be put into effect at the beginning of the Fall
semester, 1974 (Seo Appendix F). |

At the outset of this study, there was little effactive communication
between the clinical faculty and academic faculty at the Barry Collese School
of Soeial Work. The clinical and academic facultv occupy horlzontal positions
in the line-staff organization of the college (See Appendix B)s In discussing
line-staff charts of colleges showing the rositinns in the hierarchy and the

structures of the institution, Rlocker, flummer and Richardson point out that:
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REST £OFY AvAiLAgLE

"In practice, the success of an organizaticn derends as much upon hwerizsntal
cooperation and coordination as it Jdoes upon vertieal im@leméntntiun of auth-
ority and responsihility.“ld

Coordination and cooperation betwecn academic and ¢linical faculty are
necessary in order to have meaninsful and lo-sical educati-nal proerams fop
students, but the puucity ¢ communication made it difficult for the two to
work together. Through the institution of Jjoint workshops for facultv, re.
visicn of the field instructors' manual, sharing informative memos c.neerning
class content an! assipgnments, and an imvsoved faculty advisor liaison system,

the subcommittee is undertaking to male it rossible for cliniesl and academic

faculty to coordinate their instructionsl efforts,

A -~ B P L Il L T prrren . A ——— ettt e

1C. Blocker, Flummer, and ;iichardson, OPeCite, . 170
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RECOIMENDATIONS

In view of thie enthusiastic and productive activity of the swhcommittuee
to devalop more effective school-agency communicention, and tha alacrity of e
school aqininistration to implement the subeommittee's suggestiong, it is rec-
ammendea tiats

l. Ihe subcommittee continue to brine to fruition the rrojects
it is nowlin the rrocess of executing:

a) revising the Mield Instructors' ‘anual

b) re-defining and strengthening the Faculty Advisor's role,
especially in relation to school-apgency eommunication.

¢) regulsr school-s:ionsored workshops on field teaching

d) 4initiating a system whereby :lassroom content and apency-
related assignments are corrunicated to fiold teachers.

2, The agencv-based clinieal faculty of the Rarry College Jraduate
nehool of Social “lork be apprised of the results of the survey
sent to them and informed thot the projects they endorsed are
being put into eflfect in an effurt to im rove school-agency
communicat ion.

3¢ The final results of the survey sent to the Director of Field
Instruction of &4 graduate schools of soecial work be tabulated
and analyzed.

L, Supggestions recsived fr:im other schools he considered hg the sul-
committee for utilization at ja.rv College.

5. The new methods of comrmunication that are being instituted also
be evaluated to determine their effectiveness in improving com-

munication betwern the schoel and agency-based faculty:
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d)

workshops
revised manual
informative memo for elinieal faculty

strengthening the faculty advisor liaison system

6e The subcommitice continue tn function to discuss, innovate and

implement change in order to develop and institute rore effective

communication between the school and agency-based faculty,

7. A report of this investigation be published in ordur (o mile

available to other :ichools specific suggestions for ciping with

problems of communication.

If these recommendations are carried through, as seems proballe -t Llis

time, it is expscted that theyv will bring about more eflective communication

between the school of social work and agency-based Taculty., DRetter communica-

tion should improve the quality of field instruction by enabling clinical fac-

ulty to: a) achieve a better rel-tionship with the school, b) articulate class

and field teaching, ¢) give their teaching roles mreater priority, and d) perti-

cipate more actively in the govermance of their collegoe.

As that great American philosorher,logo, once sai¢, ™Mfe have mst the

enemy, and it is ust®
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APPTNDIX C.

REMINDIN!

Meeting of the committec to develon more effective
communication between the school and agency-based

faculty.

TIMT:
DATE:

'LACT:

Committe~ Members

Sharon Ally
William Barr
David Fike
Carolyn Coldrath
Mildred Isheim
John Mclormick
James Morrow
Dale Paulison
Reva Wise

Vednesday, 4:3) p,m,

January 20, 1974
Social VWork Lounge
Barry College

Chairman: lLois Krop




SR ESOR SN BN SUTEE Gl P DOR APFTIDIX D
Y m;m‘jﬁ“— MU I

P AR

»

W”gisx o

deeting of sulCominoon Mmooty e L e at o Lotvomy el
Inustrastor s aml sh- SOeden N L A T U e ke, ChAtu Do Lo
o BLIR Pareg diidees deonot e o oy Haellaian bk o 1o vitreg
we-cDavid FiKe, and Carolyn Goldgaih. ' .

Tha meeting was opuned vivl o ARt en b e r s aninxy of eosmanicacion be-

Teennd ledd dusTuraituns oud wlrd wohoon, g2 by Lo Kiop o Shn pomizmdod vhe pen- A
o beERs TRAL Che ouuddnt sUatus oF FAATE Gt oive O Qiinical facuiey mombarn had o —

been a po:uly ¢f Cha orgunizaticn of vhe MoouailaNics of Agepcy Paid Fiekd Instrac-

COwy d0 A909,  Subsoquentt auwtar cush as u sl cevlaiy of Fleld lIaserestons on Coua-

mittee., oto. kad fotlcted This,

The consensts ¢F the eounivteze wonkme, was Vhay mueh eosmenicacion doer rake place,
but r3 ono sawas sa%isfied vhat 1v is agoquace,  deans of eommntcation availabla
Ansiude dnfoumal cmvmunication throvgh sourioots, verikshops, woathly =actings,
semdnaTu, moovings of vhe totel goove of Fiald Lastrestors, tho foowdty advissr,
ard tho osnnal.  Tha group woadowed why poepls contisen CO ask fow lazge Jenerald
ceelings aid shon eonpladn vhat nxhiog Lis asetrndichaed In them, 1€ -as anpovent
s Che ddecussiom Chan fiedd snaTvivebon pood Liy a fecldng of econract and in-
valvenen? in tha Seheol: (4% speeific irdowpatien abrut thar thedv sevdents eed
iop wardows ¢lAassas and whatt thoy ate cuxpently reazndags (3) infuomamion aboud
charges in selicduling, toarhdng, cqminds™ration, ots,

The ®0de 0t tha fanuliy edyicar was dlsensned apd s asigiuacy was estaeaad,
sCresing the iinited amornt of time uhe Jaculiy advisey has avaidabie and ihe
lack of elazdty atou: the talc,

The ranual +as sern as 4 godd wmeapms of eowmvndssizion ond is being vwdated. John
reCommick offored o vork Mk Roawa wisn o7 Thal.,

wWozleshaps on alasc content gileon My fagulty ove acoiher Xdea, with explonations
@ hat is macded by vbhe oCuient Sn Che Fiokd o rolare ¢y content. Feoiback 1oom
the field couldd be dnwluded. Thews could cop’ans Jarge monthly nealings .

Thers is a need for speeifies frvam tha School as to vhal 3s neaded I the vay ot
~eases for panticulan ausiynmancs, whovcher o pog pracress recouding is pesded, oo
“Ork Ldth growms, ete. Meod for ease tarenial fove asuageneacs by o particulay
date should be seont to the agenrides. Aieo. Tho schenl noeds ©0 vagaw.tend vihat
each agemiy has avallable in vha way of cases and ayderiencaes and assign studoents

acncudingly vith great cava.

It .as epnounced thal to workshops age pladued for Chis spring avound tha contang
of field instruction, ard these onuld bo tied ronve closely 10 the mecas deenibad
above, dildred Irchedsw awd Gale Pawlison of ferod ¢2 vork Lith R, Wisa on Chis.

It as also :vgge:sted that he rerwmitiee cor=e pond wACh other sobools ot actal
ATk as to hov they handle their commuicabion. Jim vorres off ered 0 ' ork on chis.

ois Xrop suggested vhat she tske on imeediste segyaction €6 the Cussigulum Com
mittee that an infommative mend be sens w5 [iwld lastructors Srem euch academic
instrucen? vhich is wvery pragmatic v . quaolioy wpecsifoe comrens ard Arpopiineas
for studemts O Tia in with olons ansigi.aiilc,

Respartfully submitved,

3 3 Reva Viise
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MEMO TO:  Clinienl Waeitw

FROM: Loke 1o Freop, Sabe it teo Ohad mpemeon ‘ﬁ .
DATE: Wabraary Y, 1970

A committiee huas been Cormed to develop more offective communication
betwaen Rarry Collepe Setonl of Soeial Work and agencv.based facaity,

o wonld avnmeiate voar pan onsas bo the attached pestisarnaira,




“a)  school nowslotter

 1‘:%11?i‘PPEND;xj,E'“v;;#;;;;ff;l

RARRY AOLTWAR  S00L, OF  fCRTAT,  WORK
FIRLD INSTRIVTORS! QURITTONNATRE

How affective do vou feeol ench of the follaving am sl present in astablishing
~eommunication between school and ageney?

Verv Wfestive  Fffective Not Effective

 gmene ™ o e B R O O N T Y

b) faculty advisor
field instructor meetings
.

clinteal facnlty representation §§
on standing college committees "“"gg\_. e,
s,

_mme) memos and correspondence 2. o ) . L
arminl field instructors!
saminar o L o

How helpful wonld the follawine be (o von in your teaching of soeial work
students in the field?

b 3
Very Helpful  Helpful Not Melopful
a) detailed deserintions of content
of academis courses L e e .
specifie suarestions for relntine
eourse content to field work o o L .
listing of written arurse assign.
mont.s relating to tield work e e
d) school sronsored periodis wnrk-
shops for the purrose of:
1) explainine erurse contant e — e
2) diseussing field ‘teaching
maethods : . . — .
3}  fileld instrustors presenting
their methods of field teacking.

Do vni hava snv suppestims for fan'litat ing comminicatinn batween the school
* .

and elinical faenlty: If so0, vlease re ot them v the back of this sheet,

——--n-—————-u-—#-‘-u-——-os---n--——-c-—-o-—-'--—-—-

Ylease ratarm to: AVE A
Tois Pe Xrop
2001 N.®, 195th Drive . ro
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BARRY APPENDIX G
COLLEGE

SCHOOL OF

SOCIAL

WORK

February 21, 1974

Director of Field Instruction

Dear Sir:

The Field Instruction Committee of Tarry College Graduate School
of Social Work is at present searching for new or improved methods
of communication between field instructors and the school. 1In
stterpting to improve this communication we are ealling upon the
assistance of the graduate schools of soecial work throughout the
nation. %e would be more than grateful for your responses to

the enclosed questions and any additional comments —ou feel would
be helpful to us.

It is the intention of this committee to provide the results of
findings to each school of soecial work requesting these findings,
Trank you for your cosp:ration and jlense signify if you would
like a copy of our findings.

Very truly yours

Jamas Moirow
Tield Instruction Committiee

JIM: Sp
nelosure

11300 N.E SECOND AVENUE |  MIAMI SHORES, FLORIDA 33161  TELEPHONE (305) 758 3392



BARRY COLLEGE SCUOOL OF SuCIAL WORK

SCI'COL-FIELD AGENCY COMAUNICATION UNSTICNNAIRE

1, Which of the following mrthods do you use for commmnicstion with your
field faculty?

regular newsletter ( ) information memos ( )
Faculty liaison persons ( )
course descriptions given to field instructors ( )
training sassions ( ) Periodic workshops ( )
annual fall workshop (or planning session) ( )

Qther:

11, Comment on the relative value of these metlods, as you See it.

I1II, What other mathods would you use if you had additional resources?

Name:

School:

.Please return to:

James Yoirow

Field Instruction Committee

Ba:rv College ichool of Social Work
11300 N.E. 2nd Avenue

¥iami, Florids 33161 | i 37




APPRADIX I

Fakpraey 1, 1074
MEIKC IC: Fiald Tnarruerinm Cam-!rean Moamliagea

A David Tilte, Chadpnapann

L)

RZ: Comnittea mantine

Lot us heve a maotine 0 2000 iy Tadneadat ] Tahppaee Yk e rhyg,
Soclal Horle Tounae ar ey, Taveral af oy anheomnit Feae a1e aetive
mow Al one of tham hs o item of huniness for the fall oeoadr Feos,
Loin Uron has chiired ~he Orhrelefesscy Tommication Suhcamsirtaa,
That ~rmn will re~ommand rhe deohits ard ~dentien of a nror Ariantatien
Lo informatinm euvelinnes in the school.

Alro we have hean aghad by the Mo ta 2oncidar tha impact of the fuel

shoartara on th» Schonlts ~ducaricnnal necerim and ta secommang 1 conTin-
zency lan dn the avent mhar patic-in~, mrohikiriva casr aad/or urrvaila

AbLlity should mitte it imnnacitle for crpdants and/or fasnlte ta oiina-
tain the current class/fiald achetdale.
lease coma. And »leass hrins 1dais ahous theape matrasr

&

al
[ ] q.h"’.ks;

2%:in
cc: NDern Rilev
L. ron
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MEMD; » M APPENDIX

To: Agency Based Field Instructors
From: Exscutive Committee, Assn., of Agency Based fField Instructors

Ret Asscciation meetings ‘

In the past, we have met primarily monthly prier to Mr, Barr's
rogular monthly moeting., Now we have 114 members, which is an

unuieldy number.,

The Association has besn the instrument through which we voiced

cur concern to the scheol, Our concerns from last acadamic year
wvere presented to the schoel in a meeting in August, 1973, Ue

have been assured that we will know uhich students are to bo placed
at our agencies sooner than in the past. All of you should have
received notice gf re: courses fisld ivstructors can take at Barry

and tho proncedure,

Cur biggest concern has been bettoer communication betueen the -
schnol and the figld, Some of you signed up at the last FMield
Instructors' meatinq_ﬁgfunrk on task forcos or subcommitteos of

the figld Instructiﬁn Committee, One of those 5ub~commitfens is
currently working on this area, and is asking input from Finld
Instructors. Membors should get some feed back as to progress from

this sub--committea,

Thus, it seems that regular montings may not be noeded as in the

past, Ue would like to recommend that association members contact
a mamber of the executive committse ro: any concerns you may have
that should be brought to the total membership and meetings can be
callsed as neaded, Also, if any of you abject to this plan, please

let the executive committee knou in writing.

Dale Paulisen, Chairman Marcia Frumberg, Sec.~Treasurer
Evalyn Milledge, Vice~Chairman
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APERNDIX K

CTRTREY N P e e Sy C 5o -
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TA: Mothels faaniop:
FROMG,  Dawdd Fik(}‘ SRR Rt Te A A vdd Ueslto ol Crrmyiron
DAL Vebputey 10, a4

KA )

RE:  {toursn 2asiovants oad {inls woul

Losubouanliben 15 guioawily cOxiying ard Sokobing the conteny
and psevesies of snzmwadoavdon Lubuaen e ool snd $1e olimices fagulty,
e secrasondation LA be rhad e Pall 197 o deocweent should i Cwsidched
to field inscnuetsrs uhaﬁsﬁuixn vhe pavice evd tisdng of couvese ssedgu-
ments fobr which agunoy expewisracs andsos agensy matesials would be wseful
(o essensial).

Te glwe uo a beginndng ddea 0 (he ool of doloment that wouwid
ba, will you plmase give mo @ woie Qesesiving the natens of such assigp-
naats dn fhe finst year wethods cowsals) Chat vou tawght (on awv teaching)
this year? I such ascignrents o2 uvdlien ivio vour aounse oviline, you
could subwit that.

Pheage alep QfTer reaarious und ideas akowt (his suggastion.

Thank you, .

OFF i 9p
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-~ Mrea. Lodis Krop RNTAL
A . i - . _ ‘ DATE ,

SrROM | oveo Tdovd, oy, Ramey deliool of soalal work e
CSUBJECT: _ Iiedd Tnstructor's Mucitionnaire - md Ldition AU
Malled out the guestionnaire: (cumple enclosed with memo) to the
uncheckad names on yone Tist or elinieal faculty (enclosod).  You
will notice | omade o fow noten regarding the m.u'.'iiim_; bist on it {or
) N your benetit., Dr. I'ike wrote the mamo to decompany the questionmnaive.
T signed your nime te it (with dnitials). lope that's o.k,
It there is anything lurther I can do, please let me know,
Enclocures:
sample 2nd edition quecstionnaire
7 Clinical Faouley lhist
Fr Ve Winterateento e Lionnaire




* 9 e . .

fram teachers of raqpirad academic courses at the ?egznning of the

Fall semester, 1974
1. Title of Course

2, Student's Field ‘Jork Semoster

12304
e 3. Basic Textbooks used
s - i, 4c,neise Summary of course content:

S+ Assignments which relate to field work,

Late complstion of each assignment is expected.

 AMPENDIX P

Qutline of 1n€ormatxon to be provzded to clinieal 1nxtruators B T




2 Dr. Joha Adey
o deon

2chnol of 9n
~

11300 o, 7=, Avanua )
Yiami, Tlayide 23177

Dear Jack:

" Ty committez meatinc went wall. - Tr rAannonse to the roeelte of
our survey, thne com—itten wrogomirrd-~d £t ¢li-~ical factrouctors
he rrovidasd with nnazifin, neaeticnl $nfoprnrtinn frea teachhre of
required academic cortaa A8 tha handanirs af the 11 sameater,
1274, 2 orongs? ~mitline oy this iofoentina e

"Title of Totven

1.

7. Studpatae! TiaAld Tovl Somoetes 1272720

?. Rasic Tavehknplra aen?

1, Concign rcumanpwr nf eapiers 20nFAnt

3¢ Assigamaatas o'rtich wolata to Finld work,  Dotn

comnletinn 0f gnc madi~ gmrnt {0 avnpnctor,

I'm honine thin ig the "ia2 0f forwt vhich o Felt roal he
oractical ¢n imnlement. Can o 106 me Yoo 560 hoe ~=A chen
12 can he dona ro I onn renort han' to the com=fer o7

Tha 2o=mittee also feolt that "azad on tha raculta of th- sarvoey
sn far, the role of the forouley advicar nead~ etranetha-ine,
They racommend thnt thae foerlfr adsinav ahonld ~nlia ~ erenter
affort tn davalon aAnd madvtnin pe~€fnl ga~manic tion linrlrg with
thn fiald instructorn. 0 vnu forl *har thie can ha o -lemanter?

Thanke for "roux cna—apntionw.

Tiegaraly,

12
o
A

™ v
CeoLwon

]1

cc: David Fike




APPENDI.X R_

BAXRY COLLEGE -  SCHOOL OF SUCIAL VIORK

L COMMITITE N COMPUNICATION IN FISLD INSTRUCTION @ 0 0 T

Fresent: !lrs. Jlse, Mrs. Frop, Ns. Iseheim.
¥Mrs., Faulison, and Mr, Barry, guest.

It was decided that the werkshop should be moved to Friday, April 5,
to allow encugh notice to field instructcrs.

Lois Krop described the develnpment and use of 1earning modules in
the field, giving the teaching of relationship as an example of a

" “"module, She described it as a useful tool in relating the field exw

3e

perience to the classroom, From this developed the ides of using
the group sessions to work with faculty in the social work practice
sequence on the creation of selected learning modules.

.To involve as many field instructors as possible, the committee will

appoint facilitators and recorders for each group as well as hosts
for the coffee and registration.

The goal of the workshoy is to involve field instructors and class~

room faculty in specifying learning cbjectives and devising learning
activities to meei these objectives, Faculty will need to have some
cbjectives already selected and resource materisl available,

_March 3, 3.974 - hoon - o
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Croup LISDUSLTON SEVSTONS

Duadl groupe of Iiwld Srotrustors wiill medd in oorkshop

S8 “LONS L0 oreace their oev taacping wodule) . Lach gooup
will hava a faculty nendbes favn o2 sandan work practics
SAQUENCE J0 SOTVE AT A NeCGunice feTvsom.  Eagh gloue i)

vOTR ON A selaeted unit of learning suah 85 Ypelationchip,

"intake iaverviauing," or Mpwoue s recosding” €0 formulals
individvaiized voachadng nedaedas foy uss 3a Sheld § fedd
Settingh.

For addigional informsting phone Rewa wise, 786-I332, Excension 239
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BARRY COLLEGE - SCHOOL OF SOCIAL WORK
COMMITIEE ON COMMUNICATION BETWEEN
SCHOOL & FIELD JINSTRUCTORS PRESENTS:

~ - - AWVorkshop for Small.Systems Ficld Instructors - .- -
= “Friday, 4/5/74 - e 1:00-4:33 PN,

LT g U TR ED AR AR 00 G5 AP 00 40 € an A 0 GF A mn G G a0 S - O O G WS TR A G-I TR R W TR G S0 el uhae

" - - .

—100- 2i00 P.M.

"The Use of Packaged Teaching: Modules in Field Imstruction"
10IS XROP

| ' 2:00 - 2:30 P.M,

 COPFEE REAK

e 2150 = 4300 PH. | v
© GROUP DISCUSSIGN SESSIQNS

Small groups of field instructors will meet in werkshop sessicns

to cragte their own teaching modules. Each group will have a faculty
meaber from the social work practice sequenco to serve as a TeEOUTCE

-person. Each group will work on a selacted unit of lsarning such
as “pralationship,® "intake interviewing,® or “process recowiing® to

o formulate individualized teaching modules for tse in thair Field
R sattings.

RESQURCE PARTICIFANTS :AND SUBJECTS:
"Educational Diagnosis™ JAMES PURDOM
"Helping a Student Xnow" JAMES MARTIN
“Interviewing the Agency" ALLYN GXBG®
"rm:lm:ion' ROBER?
“Feelings Pecple Bring ¢o Groups® WILLIAN BARR
| 4:00 - 4:30 P.M, |
77 FEEDBACK SESSION -- SHARTNG OF IDEAS & EXPERIENCES

GRS AP O P o E- 00w A ) 0 AR D g A0 5F AP 40 08 8 40 0 S0 A0 T aF o-ah ey GF % S a W o

~tap e G o6 4N GF A0 1 A AR I S R R 0 A0

Sharon Ally willstam Bary

David Fike Carolyn Goldrath
Mildred Isheis ~ John MeCommick
S Janes Norrow Dals Paulison -
CEEIIL L Reva Wise lois Xrop, Chairparson E
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A worleshop {or tndll SYyseens Fiedd Tnstouctors

& ERKSKOP _ EVALUATION o N =
oo Mhls woukahop has been designed 6 nget tne vequest of field instruvtuss fov
777 incressed communicdagion betwem the field amsd the classyoon. Wwe R s vried

-0 %o de this by pasviding au erxercine 1n tne awsegmaviva of classpoom centent

o to fiedd teaching, T We would Like tu Rww whelligs this exercise was useful

11 -helping you to plan youwr ocus teaching with so.la) work students in the
f.eld. laforsation {com These questionnaives will Le used wo plan f.acure
wOSRsheps for Fileld Tascyuotors,

de 1 found. this. workshop (o bs T

a) vevy laseresving by modorately iatevesting ) dull

- 2. 1s the coscepr of teaching midules applicalla in ycur pasti:zular
agengy settirg?

d; yes b pussibly ) we

5. Wonld ydu uiilize the module eoweny® & field instruecion?

a) defrnively b possibly o) sor ever

4. Would you bo interastei i a further expluraiion of this concept
at a future worksacp?
4, yes Dy possiidy ¢y G
50 How welli do you thixk ihe module COncept world serve ‘i meesing
the followiag Masiz probiers in field instvuction:
A. Integration of clags concenc aid field exparignce i
o a) vexy weli b} mcaerately well 1) not very well
B. Peroviding equal epportualey for hasic field learning in a
variety of diverse setvvings
a) very well L) moderstely well a) MY very well .
C. Promoting an inorvdsad <indeperdence of the studesit ron his
supervisox
_ a) very welil L) mederavely well  ¢) gt very well o
- 6. Do you feel that angther vorkshop of vhis vype would ba use ul? "
SUGGESTIONS :
| . Would you be willing to wiwk On a committes?
t‘ g_ S ‘ . (1€ yas, rame )

LS
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Sttt Name ___L030% T Ko R

) - { L
Cluster f\&1;1(1 < ’

Akrcertifyﬁihat'l'have read this practicum report and have
viscussed its contents with the writer.

PR I | v \
{uate) "(axgnaaure ot peer reader) .
e I cortify that 1 have read this practicum repurt and have _
T discussed 1ty contents with the writer, " e Rt
/
", ,1“'? om
T \Jdte 5
1 certify that I have read this practicdm report and have
discussed i1ts contents with the writer.
ol / 7,“’ &{M g&#
{date} C;xsignature of peer reader)
I certify that I have read thi. practicum report and that in my
opinion it conforms to acceptable standards for practicums in ‘the
Poctor of Education Program,
{date) (signature of Practicum Director) N
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