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PREFACE
*|
—-During the past decade foreign language instruction has seen a -
shift of emphasis from a reading-literature approsch to that of
development of proficiency in the four langyage skills: listening,

speaking, reading and writing.

Although there are teachers who have studied linguistics, either

in summer institutes or in regular college courses, thers are still
many who feel the need of a practical course in applied linguistics.
It 1s for these teachers that the Foreign Language Section of the
Texas Education Agency has contracted the services of outstanding
linguists in French, German, Latin and Spanish to develop the
syllabi in each of the languages. This syllabus will serve as the
Instructor's manual for each of the courses to be offered to ele-

mentary and secondary teachers throughout the State.

Dorothy Davidson, Director, Division of Program Developmeht

Foreign Language Section

George M. Blanco Program Director
Consultants
Clara F. Gregory Spanish
Bobby W. LaBouve Latin
Maria A. Swanson French
N |
i1
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- Notes to Instructor:

» Participants should read and familiarize themselves with the
introductory unit and preface of Moulton: The Sounds of
English and German, and take notes on the material presented
here.

« The practica', pedago;;ical value of Moulton should be emphasized
for the classroom teacher of Germa:n.

. Stress impsrtanze of contrastive analysis as a tool for teacher

but not for student.

0y
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I. An Introduction to Linguiscics

“-Linguistics is the scientific study of language. The term 'scien-
tific' in this definition indicates that such study is controlled
and that results can be verified empirically. The methods of lin-
guistics are many and varied, as are the aspects of language whiich
might be studied and the relationships of language to the many
other facets of human activity. The science of linguistics, in
all its forms, has provided much which is of value to the field of
language teaching. A general overview of the field of linguisties,

at least of soms of-the major areas of linguistic research, might
provide some insights into ideas and concepts tc he presented and
discussed later, while at the same time providing a framework
within which to interpret individual bits of information which

come to us from one or another area of linguistic study.

Linguistics divides language in many different ways, one of the
more obvious Leing: a) langragze as it exists anc is being spoken
aind written now, as opposed to: b) the historical development of
‘language. A contemporary language, German, for example, or En-
glish, can be considered as a currently-existing phenomenon, as

it occurs every day in the minds, mouths and ears of millions of
speakers of the language, as well as in countless books, magazines,
letters, documents, etc. A study of language based on this kind

of raw material is termed a synchronic study. On the other hand,

a study which treats of the developments which a language has
undergone over a period of time, a study of the historic develop-

nent of a language, is called a diachronic language study.

ERIC
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A diachronic linguistic study can focus on different aspects of lan-

guage. For example, an individual language can be traced through a

given period of time; related languages can be compared at different
;;”pariods of time; changes in sound, changes in the forms of words and'
endings, changes in the meanings of individual words can be observed
and studjed; and so on. Quite often, the historical development of
language gives the only clue to the answer to the frequent question
‘of 'why?'; further examples: ‘'weg' [vek] vs. 'der Weg' [ve:k]; 'auf

Erden'! vs. 'auf der Erde'.

Students in beginning language courses often want to know why
certain things happen. For example, a student might ask why the
plural of 'Vater' is 'Viter'. Many kinds of answers can be given
to such a gquestion. Let us consider a few possibilities. An
answer such as "Simply because that's the way German makes the
plural of 'Vater'", though accurate in the synchronic sense, is
quite often not satisfying to a student. On the other hand, a
'detailed historical explanation of the process of umlaut generally
serves only to confuse the student or to convince the student of
the depth of the teacher's knowledge, and neither of these results
‘contributes much to language learning. A further possibility,
which compares similar processes in English, and which can be kept
very brief, usually satisfles the student's curiosity, at the same
time perhaps giving a brief insight into the structure of language
as well as a minute awareness of the fact that German and English
are really closcly related languages: "German, and related lan-
guages, sometimes form the plurals of nouns by changing the main
vowel of the noun. English, for example, still has a few examples
of this type, which are in a sense relics of an earlier stage of
ERIC !
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the development of the language, e.g., foot:feet, goose :geese,
man:men. Whereas English has regularized the process of forming

- noun plurals, so that now most plurals are formed by adding | L=
'-s', German still has several ways of forming plurals, of which
'Vaterzvateq' is Just one example." Such an explanation can be
glven in about twenty seconds, and while some might argue that

-this is too great an expenditure of time, it can also be argued
that the teaching and learning of a foreign languag: has goals
beyond the simple mastery of another tongue. If judiciously used,
explanations of this type can maintain student interest and can
add a bit of 1life when attention'begins to wander. Students can
thereby be made aware, gradually, that much that happens in lan-
guage can only be explained in historical terms, and even then not

entirely satisfactorily.

Questions beginning with 'What' are generally easier to answer
briefly and accurately. 3Synchronic linguistic studies deal with
the 'what' of languages. Any language can conveniently be divided
into the following aspects for study: the sounis of the language;
. the ways the sounds are combined intc meaningful units; the ways
in which thase mesningful units are arranged in utterances; and
the meanings of the units. While this is by no means an exhaus-
tive list of the facets of languag: which can be studied, it pro-
vides a framework within which some of the more easily observed

features of language can be dealt with.

The study of language sounds as sounds, that is, without regard to

function within the system of the language, is termad phonetics.

. )
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In phonetic studies the concern is for sounds as they occur, and

while the subject of phonetics is of course natural languages,

—_and sounds are studied as they occur in languages, the focus is

on the sounds-~their production or their acoustic features--but
not on the ways they pattern in a given language or are used to

convey meaning.

Other branches of linguistics focus on different aspects of lan-
guage. Soclolinguistics, for example, is concerned mainly with

the role language plays in society, for instance social strati-
fication (e.g., teen-age jargon). The study of regional variation
in a language is called dialectology. Anthropological linguistics
deals with the interaction of language and culture. The field of
psycholinguistics deals with such things as language acquisition,
the psychological processes involved in speaking, hearing and under-

standing, with meaning, and the like.

The results and findings of linguistic studies can be of great
benefit to the language teacher. Phoneticians, for example, have
described the sounds of many languages in terms of their production
.and acoustic features. A familiarity with phonetics enables the
language teacher to help students by analyzing their pronunciation
and suggesting improvements. And while a thorough knowledge of

the mschanisms, organs and musculature utilized in speech produc-
tion might not be necessary for tne languags teacher, a familiar-
ity with the ways in which speech sounds are produced can ba a
very useful tool. Further, a realization of the ways sounds are

organized in native and target languages can help in identifying

Q 1 l
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and coping with learning difficulties. The results of psycholin-

guistic studies often add insights into language acquisition, the

— gffectiveness of various teaching approaches, memory span, child lan-

guage learning, and so on. The language teacher would do well to

keep abreast of current research and findings of linguistic science.

II. Aspects of Language of Interest to Linguists
and Language Teachers

In the wake of the abrupt trend away from the traditional grammar-
translation method of language teaching %o heavy emphasis on ora}/
aural skills and facility, the current language teaching scene
ratains a great deal of the stress on speaking and.aural compre=~
heansion ability. But cognizance is again being taken of the fact
that there is a need to be able to read in the foreign language,
to be able to take in hand a work written in a foreign language
and to understand and appreciate it first-hand, without the work
having been pre-digested by a translator. For any translation
must necéssarily show some personal interpretation bj the trans-

lator, to a greater or lesser degree.

To the ears of a modern high school student, a'foreign language
éuch as German may sound a bit strange and exotic, but probably
not as strange and exotic as might be expscted. The Texas high
school student has undoubtedly heard languages other tran English,
spoken on the street, in parks and playgrounds, in the stores, on
the radio and television, even in the movies. The "cultural
shock™ of actually realizing and appreciating that people carry on

their normal day-to-day activities without using English at all

12




has been softened for today's youth. The isolationism o former
- decades has been tempered to a great extent by cross-cultural

. contacts that were relatively infrequent in the recent past.

Spoken German resembles spoken English in some of its broader
features. A person overhearing a German conversation is not
struck by any great variance in intonation patterns (the external
form of utterances in terms of pitch and stress sequences and
patterns), as he might be if the overheard conversation were
Norwegian, for instance, or Chinese. Nor are the segmental
phonological features at great variance with English. The major
features striking the ear as different are the peculiarly German

sequence patterns of sounds.
f‘qi
This is not to imply that German and English are similar in the

finer features of pronunciation. An in-depth analysis of the
sound systems of German on the one hand and English on the other

1s presented by Moulton in The Sounds of English and Cerman. A

brief introduction to phonetics, the study of human speech as
sounds (chapters 1, 2 & 6), lays foundations for a contrastive

.study of English and German phonology.

Just what is a "contrastive study of phonology"? By analyzing
rather thoroughly the sound of the native language and the sound
system of the language to be taught (target language), in terms

of sound types (phonemes) ani the various realizations of these
sound types (allorhones), and by comparing the analyses of the

two languages, it becomes apparent in which features the languages
resemble ons another and in which features they differ. The results

13
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10
BEST COPY AVAILABLE

of such analyses are usually stated in terms of three kinds of
~8ituations: 1. areas in which the two languages are similar (both
- German and English have a sound-type /m/, the various kinds of
which behave much the same in each language.); 2. areas in which
the two languages differ radically (German has front rounded
‘vowels, /t/ and /8/, and English has no comparable sound-types.
English has interdental fricatives, the /6/ of 'throw' and the /J/
of 'then?, but German has no comparable sounds); and 3. areas in
which the two languages have similar sound-types bﬁt different
realizations or differsnt distributions for the sub-classes (both
German and English have a /t/ sound-type, but German lacks the
volced inter-vocalic varlety which occurs in English 'water!,
'butter!, etc.; both languages have a sound /7/, but in English
this phoneme can occur either intervocalic as in 'singer' or in
the sequence <7y/ as in 'finger!, whereas in German the ézy/ se-
quence does not occur; cf. Cerman 'Finger! and 'singen.' Other ex=
amples may be needed for individuals who say !'finger! and 'singer!
the same in English.) Earlier contrastive analyses spoke of only
two situations, same and different, with the implication that "same"
. was the easier Lo teach, and "different" was the more difficult. Ine
depth analyses, however, probe into the sub-phonemic structures, and
find 1t necessary to differentiate between "similar" and "similar
but with differert allophones or distributions," so as to be able to

separate situations as in the examples above. Obvious differences,

such as sounds in the target language which do not occur in the

native language, are far easier to teach (and also to learn) than

A .
.

similar sounds which are distributed differently.

Similarities in the phonological systems of the native language and

14
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the target language are often regarded as the easiest to teach and
learn but care should be exercised in this regard. A careful anal-
ysis of the respective sound systems shows that there are often many
incidental differences between similar phonemes and their allophones.
Indeed, very few of the German sound types are really close to En-
glish sound types in all their aspects. Cf. haben [habm], and cabiy
[xheban], not Lkhxom ] |
Moulton's chapters dealing with phonemic analysis of vowels and
consonants of the two languages (chapters 3, 4, 7, & 8) treat of
the major sound types of the two languages, dealing with each sound
type as a class of sounds composed of members which either vary
freely or are in complimentary (mutually exclusive) distribution.
This means, for instance, that the German sound-type labeled /t/
represents the various forms which the voiceless apico-dental stop
can assume, depending on the context or envircnment in which it
occurs. If German /t/ occurs in initial pre-vocalic position, for
instance, it is realized as a strongly aspirated stop: [th]. *
If German /t/ cccurs between two vowels, the first of which is more
Strongly stressed than the second, it is realized as a very weakly

. aspirated stop: ([t']. If German /t/ occurs before another conso-
nant, it is realized as an unaspirated stop: ([t®] or[t]. If German /t/
occurs in final position, it is realized as either an unaspirated
stop: [t7], or much less frequently an unreleased stop: [t7]. It

may be noticed from this presentation that all of the potential

*A symbol appearing within virgules, / /, represents a sound-type
(phonamz) of a specific language. A symbol appearing within brack-
ets, [ ], represents a sound without reference to its function in
any specific language, a speech sound as it would be heard by a
Martian visitor; in other words, a sound regarded simply as a phys-
ical phenomenon.

~
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realizations of a phoneme, German /t/ in this case, can conve-
niently be represented in a phonemic transcription by a single
symbol, since distributional statements regarding allophones are
an integral part of a phonemic analysis, and there is no place

in the German language where any two of the allophones contrast
(i.e., there is no pair of words which signify different meanings

because one has [th] where the other has [t ] or [t7]).

What is true in terms of contrast and distribution of the sound
class /t/ and the members of the class, [th], [t ], etc., is true
of all the phonemes of German and of Engiish, indeed of any lan-

guage.

What are the implications of this type of analysis (phonamic anal-
ysis of the native language and of the target language and sub-
sequent comparison of the two) in terms of classroom teaching?
Should one try to teach students abcut phonemes, sound types,
contrastive analyses and the like? Unless the students are very
sophisticated linguistically, they do not need to know much about

the technical aspects of phonological analysis.

What they need instead is an ability to produce orally the sounds
and sound patterns of the foreign lanzuage, and the ability to
recognize these sounds and sound patterns when spoken. But some
insights into the sound patterns of the foreign language can aid

the teacher in the presentation of phonclogical material. Awarencss
of potential trouble spots, based on a contrastive analysis, should
make the teacher attentive to student production involving these

potential points of conrlict.

. Il
ERIC
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For example, the German /1/ usually presents problems for American
students. All major varieties of Americal English have at least
two kinds of l-sounds, usually described as light-1 and dark-l
(more accurately described as non-velarized-1 and velarized-1). The
distribution of the two varies from geographical area to geograph-
ical area, but a safe generalization for American English is that
initial /1/ is light (non-velarized) for most Americans, and final
/1/ following non-front vowels (e.g. sa/, /u/) is dark (velarized).
German, on the other hand, has no velarized variety of /1/. Thus
the teacher should be attentive to American student production of
items such as 'voll', 'fall', 'fallen', 'sollte', etc., where the
student's native-language habits will cause him to tend to substi-
tute dark-l for the German light-l. In soma varities of American
English the dark-1 may even occur following front vowels, causing
potential pronunciation problems in items such as German 'fiel!,

fwill', 'Seele!, 'gelb!, etc.

These potential trouble areas, which are presented in some detail
in lloulton, should be considered by the teacher as exactly that:

' potential trouble areas. There is a higher degreo of probability
of pronunclation error by American students for some German sounds
than for others. Despite this fact, the teacher should avoid
drawing too much attention to these points, lest he predispose the
students to making mistakes which they might otherwise avoid through
simply imitating an accurate model correctly. In the day-to-day
bral worik in class, however, the teacher sheould have his ear tuned
for thece areas ani be ready to offur immediate correction as soon

as pronunciation errors are made; and pronunciation errors can be

Full Tt Provided by ERIC.
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spotted much more easily in the flow of speech if one knows where

errors are more .ikely to occur.

The area in which probably the most pronunciation errors occur is
the area of the guprasegmentalg. This term includes the intona-
tional features of language: stress (that is, relative loudness
of individual syllables), pitch (that is, the relative musical
pitch of individual syllables), and juncture (that is, the way
individual sounds are strung together in sequence). Other
suprasegmental considerations include length (the relative lengths
of individual sounds) and timing (the overall rhfchm of the lan-
guage). As with most aspects of pronunciation, the suprasegmental
features of a language are ucually best learned by imitating a
competent model, but the teacher can be more effective if he has a
knowledge of the peculiarities of the native and the target lan-

guages.

Sounds by themselves can be a very interesting topic of investiga-
tion, but are only one facet of language. The ways in which sounds

are rut together into meaningful units, the 'acoustic shape' of

.these units, as well as the combinatory patterns of the units, make

up what 1s called the morphology of a language. dJust as the mini-

mal sound type is called a phoneme, a minimal meaningful unit is

called a morpheme. ilow many units of meaning are contained in the

word 'Frauen'? The first part of the word which has a meaning is
"Frau' (it has a meaning in itself.) The remainder of the word, ‘.en',
has a kind of meaning also, in that '-en' signifies 'plural'. Con~

sider then 'Gesetze'. It is also made up of two parts, 'Gesetz!

ERIC 14
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and '-e'. The '-e' signifies plurality in the same way that '-en'
signifies plurality in 'Frauen'. It would seem reasonable then to
_ 8ay that 'Frau' is a morpheme, 'Gesetz' is a morpheme, and that

'-en' and '-e' are different forms of a merpheme whose meaning is

'plural? or 'more than one'. The study of the meaningful units of

language is called morphology or morphemics.

Proceeding to the next stage, we can consider the ways in which
these meaningful units are combined into meaningful utterances —
sentences, questions, exclamations, commands, etc. Tnis facet of
language is known as ggggg;. The word order of various kinds of
utterances, for example, is a function of the syntax of a languaga.
Syntax also refers to the function of items within a sentence and
the relationships of the items to each other and to the sentence
as a whole. Here again a contrastive study of native and target
languages can provide an indication of potential trouble spots.
German declarative sentences, as an example, have a fixed verb
position in terms of syntactic units, that is, the verb is
restricted to second position in such sentences. English, on the
+ other nand, shows a different kini of verb positioning, in that it
is less rlgidly fixed. Compara the two utterances.

"Leider it er nicht hier."

"Unfortunately he i3 not here."
German word order, if used in the English, would produce an utter=
ance which is not grammatical in English: *infortunately is he
not here. Similarly English werd ovder applicd to Jerman words

would produce a non-grammatical utterance: *Leider er ist nicht

1)




16

hier (A star or an asterisk placed imnediately bafore a word or
a phi.. : indicates that what follows is non-grammatical, that it may
~ be made up of items which are part of some language, perhaps the
- language in question, but that the parts are put together in a way
that is not grammatical for the language in question. A further
example would be *Fraus; 'Frau' is grammatical in German, and '-s!'
is a plural marker for certain nouns, such as 'Auto! or 'Park!,
but '-s' does not occur attached to 'Frau', either as s plural
marker or as a genitive marker, therefore the form *Fraus is non-

grammatical as far as standard GCerman grammar is concerned).

The meanings of individual words and expressions is the subject
matter of the field of semantics. Of particular interest to the
language teacher are such considerations as meanings, frequency

of occurence of words, the ways in which morphemes can be combined
to form more complex lexical items, and the numbers and kinds of
lexical items which should be included in any particular language
course. The rasults of semantic and lexical investigations can
provide answers to some of the questions in this area, and can

+shed light on sclutions to some of the problems.
ITI. The Study of Sounds

Phonetics. Phonetics is the study of human speech sounds. One of
the most obvious and readily apparent characteristics of human

beings is speech. Speech i3 so naturally a part of human baings

that a persen who do2s not or cannot spesak is considered exceptional.
for the purposes of the present discussion, spzech will be considered

to be "meaningful (at least postentially meaningful) vocal communication

Full Tt Provided by ERIC.



17

between human beings." We will disregard for the time being snoring,
whistling, aud other vocal symbols which do not fit into the line

_guistic system of a given language.

The sounds of language can be considered from several different
aspects: produciion, reception, the transitional state between
production and reception. Sounds are considered from the point of
view of production by the branch of phonetics called articulatory
phoneticd. Auditory phornetics concerns itself with the reception
of speech sounds. The study of speech sounds between the time they
leave the mouth of the producer and the time they strike the ear of

the hearer 135 called acoustic phonetics.

Auditory phonetics has traditionally been centered in the science

of audiology, in consideration of the effect speech sounds have on
the ear of the listener, on the listener's ability to differentiate
between different sounds and to interpret them. Teachers of foreign
languages need concern themselves only marginally with such con-
siderations, since a parson's ability to hear and differentiate
sounds is tied up to a great extent with his ability to produce

sush sonds.

Acoustic phonetics is a sclence which involves the use of rather
sophisticated and expensive equipment. In acoustic phonetics the
subject of investigation is the effect produced by speech acts, by
the movements and fories of speech organs, on the transmitting
medium (air in nearly all cases). The composition of spsech sounds

is studied, for example the componant freguencies, relative forces,

‘)
o
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perceived frequencies, duration in real time, the specific effects

of one speech sound on surrounding sounds, and the like.

'-Insofar as the language teacher is concerned, the results of acoustic
and auditory phonetic studies are useful mainly as verifications of
ideas that have long been hypsthesized but have not been provable
until recently, as the result of the development of the various
recording devices and such instruments as the sound spectrograph.
Consider for example the initial sound of the Znglish 'cow! or the
German 'Kuh'. If a speaker places his vocal organs in position to
preduce either of these initial sounds, but does not allow himself
to produce the following sound, it becomes apparent that either of
these k-soundes is really not a sound at all, but rather a period of
silence. (Instructor: Have participants articulate a k-sound and
hold it for a 5-6 second pariod; ask what they hear. 1If not cone
vinced, suggest that each person articulate either a k-sound or a
t-sound, then place the hand in front of the face and turn to the
person next to him for identification; of course, until a volceless
stop is released, it cannot be identified unless the positicen of the
speech organs can be seen). A visual display of the sound waves of
speech corroborates this statement: The psriod occupied by the
production of the k-sound of 'cow' or 'Kuh' is shown to bs silent.
Nonetheless, the identity of the sound is clear from the effect it
1as 20 contiguous sounds. Similarly in real language situations,
even though voiceless stops have no audible reality in themselves
other than a period of time, their identity is unmistakable, due
ultimately to the effect of movements of the apeech organs toward

1))
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or away from their production. A sound such as the initial sound
of English 'shoot! or German 'Schuh', on the other hand, is so

~distinctive that it can be identified immediately, even in isola-
tion. Indeed, English spaakers even utilize this sound alons as a
symbol: 'Shhhtt,

The study of speech sounds from the point of view of production is
called articulatory phonetics. Here the frame of reference is the
vocal mechanism of the producer. Teaching a person to produce a
foreign language involves teaching new skills, first of all the
skill of accurate pronunciation. Teachinz pronunciation, as with
teaching most other skills, is generally most economically ac-
complished by first making the learner aware of the motions and
positions required, then having him practice thesec motions and
positions until they bocome subconscious (or as nearly so as pos-
sible). Now in order to instruct others in the production of new
sounds, it can be extremely helpful if the teacher is himself aware
of the machanisms utilized in the production of the sounds. This

is not to say that the student needs to be able, {or example, to
‘identify and name tie individual muscles which are in turn contracted
and relaxed in th2 producticn of a new sound; but if he has some
tactile awareness of the organs and mechanisms involved, his job can

generally te mado simpler,

Language, as we have seen, is a system of elements, limited in
number, which can be distingulshed from one ancthar by more or less
fixed characteristics. Evidence of this iz givesn by the fact that

iangiages having an alphabetic system of wiriting, Fnglich and German
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among them, are able to represent, more or less unambiguously, all
spoken communication by utilizing a rather small set of graphic
gymbols--the letters of the language's alphabet. GCranted, am-
biguities are possible within written language, and use of am-
biguities and extensions of the normal meanings of words plays a
great role in expression--literatufe, for example-~-nonetheless all
words which fall within the vocabulary of a language can be written
without introducing new elements into the alphabet. Thus it is
useful to have a system for describing the sounds of language which
makes use of a grid composed of a limited number of labels. First
let us examine the vocal mechanism and assign labals to portions of
the mechanism (the division into portiens is sometimes arbitrary in
that the division is only fine enough to enable us to identify and

label the major sound types of languages), and then use these labels

to identify some language sounds.

Speech 1s a means of audible communication which utilizes, in the
preduction aspect, muscles, tissuss, organs, and a system all of
which have their primary Liclogical function in other procasses.

" Bsginning with the source of the air stream (in most sounds), the
lungs have as their primary function respiration, that is, the ex-
change of gasses batween the alr and the blood stream. In speech,
the lungs serve as the storage space for the air which initiates
and carries the sounds. Indeed the entire speech tract, including
the bronchial tubes, the trachea, the larynx, the pharyngeal,
buccal and rnasal cavitles, have respiration as their primary

biological function. In fact, the human body possesses no single

2.




organ of speech in the biological sense, i.e., there is no organ

whose primary function is to produce speech sounds.
(Refer to page 21a and use transparency)
The air stream leaving the lungs is caused to vibrate, on leaving

the body, in patterned ways which set the surrounding air in motion,
a kind of motion which is within the realm of sound. That is to

say, the organs associated with speech are able to impose on the
surrounding air the kinds of vibrations which can be heard, as sound,
by a human ear. Let us trace the path of the air stream, from the
time it begins moving out of the lungs, until it reaches the outside.
Pressure is exerted on the lungs, either by the rib cage or the
diaphragm, or by a combination of the two. This pressure causes the
air contained within the lungs to escape, provided there are no
barriers to its flow, first through the bronchial tuktes, which join
to form the trachea, or windpipe. The trachea is in effect a tube,
made up of a number of incomplete rings of cartilage, one above the
other, joined to each other by elastic connective tissue. The
cartilaglinous rings are opsn on the back or dorsal side, where the
trachea lies along the esophagus. The uppermost ring, however, is

* complete and is somewhat heavier than the others, resembling a signet
ring, with the seal or heavier portion on the dorsal side. It is
called the cricoild cartilage, from the Greek word for ring. The
cricold cartilage forms the upper limit of the trachea and the lower

limit of the next portion of the tube, the larynx.

The larynx, often called the 'voice box', is composed of several
cartilages, and contains the vocal folis, or vocal cords. The

largest cartilage is the thyroid cartilage, or shield cartilage.

20
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It supports the vocal folds and the muscles and tissues which
adjust the vocal folds. The thyroid cartilage is wrapped around
the sides and front of the tube but is not closed in the back.

'.In shape it resembles a plow or cow catcher. The vocal folds are
attached to the inner surface of the thyroid cartilage in such a
way that they meet at the front but not at the back. The back
edges of the vocal folds are attached to a pair of cartilages which
are more or less pyramid-shaped, called the arytenoid cartilages.
Movements of the arytenoids can cause the vocal folds to stretch and
become tense, to Join at their inner edges, or to be widely opened

as they must be for breathing.

The primary biological function of the larynx is to serve as a

stopper for the air stream. The vocal folds are designed in such a
way as to be able to prevent air from entering the lungs when the
folds are brought tightly together. This stoppage is essential for
many movements of the arms, many of the muscles of which have their
attachment on or around the rib cage. Lifting heavy objects would

be nesarly impossible if the vocal folds did not function in this way.
‘Another portion of the miscles which make up the vocal folds, called
the ventricular folds or 'false vocal folds!, can be closed to prevent
air from leaving the lungs, essential in many biological processes,

including chlldbirth and elimination from the alimentary canal.

The larynx opens into a cavity known as the pharynx or pharyngeal
cavity. This is the portion of the tube from immediately behind the
opening of the larynx up to the openlng of the o,al and nasal cavi-

ties. The pharynx serves the iouble biclogical function of bein the
2
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passage for both air and food. All air entering the lungs, whether
through the mouth or nose, must pass through the pharynx, and all
food must pass through the pharynx on its way from the mouth to the

esophagus.

Beyond the pharyngeal cavity lie the oral and nasal cavities. In
speech, the nasal cavity serves as a resonance chamber for nasal
sounds, such as /m/ or /n/, and as a secondary resonance chamber for
nasalized vowels (which are much more prominent in Ehglish than in
German). In the blological sense, the nasal cavities serve to house
the organs of smell and serve as warming chambers for air that is

inhaled through the nostrils.

The oral cavity as such provides resonance cavities which can be
changed in shape and size by movements of the tongue, Jaw and lips,
enabling a person to produce the wide range of vowzl sounds which
are characteristic of speech. The oral cavity houses the tongue,
that very complex, moveable organ which, in conjunction with the
roof of the mouth (palaﬁe and velum) is responsible for the
distinctive characteristlcs of so many speech sounds. The tongue
is the rcrgan of the sense of taste, and is used in the processes of

chewing and swallowing.

For the purpose of iabelins speech sounds, the roof of the oral
cavity is generally divided into the followinz zones (from front to

back): the teeth; the tooth ridge, or alveolar ridge; the palate

24




(the bony portion of the roof of the mouth, from the alveolar ridge
back to the fleshy soft palate); the velum, or soft palate; and the
~uvula, the fleshy, cone-shaped body which hangs suspenied from the
rear center of the velum. In speech the first three of these zones
serve as points of articulation for the various areas of the tongue,
and the fourth is used to produced trilled sounds (as in the Cerman
uvular "R"), Biologically, the first zone, the alveolar ridge, is
the area in which the upper front teeth are anchored; the second and
third form the upper portion of the oral cavity and the separation
between the oral and nasal cavities: the last, the uvula, is
biologically rather useless except perhaps as a sensing organ to

trigser regurgitation.

Once we proceed from identifying sounds simply as physical phenomena
and begin to consider how they pattern and function within a specific
language, we begin to move from phonaetics to phonemics. Whether a cepe
tain sound is termed a con:sonant or a vowel, for instance, may depend
upon what language it occurs in. Uenerally speaking, a vowel can be
defined prhonetically as a central resonant oral continuant. (The ternm
''central! means that the air stream passes over the center of the tongue
[back to front] and eliminates the laterals (see page 26); the term
'resonant! indicates that the sound has a harmonic structure, that

is, a fundamental frequency and harmonics that are whole number
multip.es of the fundamental; the term 'oral' indicates that tha

air stream passes mainly through the mouth cavity, even though in

somz vow:ls [nasalized vowals'] a portion of the air stream may pass
througn the nasal cavitie.; the teirm 'oral! eliminates the nasals,

2.g. [m] arnd [r], from the vowel category, for while nasal sounds

29
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are resonant and continuant, they more often pattern 45 consonants
than as vowels (as in syllabic nasals]; the term 'continuant' implies
that vowels are sounds which can be prolonged for a period of time.
More simply stated, a vowel {s g voiced sound in which the air pasges
through the oral cavity without obstruction.) Having defined vowel,

a consonant can be defined as any speech sound that is not a vowel.

A phoneme is a class of speech soundis in a language such that all
members of the class occur in complimentary distribution or free
variation. For example, Ceriman has several kinds of 'p' sounds:
the initlal sound in 'passen' is strongly aspirated (symbolized
phonstically as [ ph]); the 'p'-sound in 'sparen' is not noticeably
aspirated (symbolized [ p]); the final sound in 'ab' is not only
unaspirated, it is often not even released (symbolized [p11]).

But the environments in which each of these types of 'p'-sound
occurs are matually exclusive, that is, the aspirated [ph] does not
occur often 's'; the unaspirated [p] does not occur initially, nor
does the unreleased (p']| , and so on. This kind of distribution

is called 'complimentary distribution'. In the word 'ab' the final
+ sound 1s often unreleased [pv], but the unaspirated [p ], which is
roleased but not followed by a puff of air, can occur and does
usually. The occurrence of unaspirated (p? ] at the end of 'ab'
does nol, however, change the meaning of the word. This phenomenon

is knowm as free variation.

The various kinds of 'p'-sounis, which occur in different environ-
ments, are known as 'allephones', While two languages might each
have a phoneme /p/, the kinds of allophones or the distribution of

’
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the allophones can differ from language to language and usually
does.

IV. English and German Sounds

Having roughly defined vowel and consonant, let us move to a cone
sideration of the sounds of English and Cerman. Consonants are
generally classified according to articulator and point of articula-
tion, manner of articulation, and as voiced or voiceless. By
designing a grid with articulator and point of articulation along
cne axis and manner of articulation along the other axis, it is
possible to systematically list the consonant sounds of a language.
Chart 1 below lists the consonants of English, Chart 2 the consonants
of German. The following are brief definitions of the labels that
- are used in the charts, first the manners of articulation, then the
articulator-poipt of articulation labels:
stop~=sound in which the air passage is closed off
completely at some point;
nasal--sound in which the oral cavity is closed off
completely at some point but the nasal passage
is opan to the passage of air;
lateral ~sound in which the oral cavity is blocked
along the center (front to back) by the
tongue, but the air is free to pass over one
or both sides of the tongue;
flap or trill--sound in which there is a momentary
stopage of the air 3stream (repeated for trill);

fricative- -sound in which the air stream is restricted,

not by complete closure tut by a constriction at
¢
3
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some point in the oral cavity, a constriction
sufficiently narrow to cause turbulence in the
air streanm;

semivowel -.gsound which has the characteristics of a
vowel but functions as a consonant in a given

language;

bilabial~-involving the lower lip as articulator and
the upper lip as point of articulation;

labio-dental=-=involving the lower lip as articulator
and the upper teeth as point of articulation;

dental-~tip of tongue as articulator and upper teeth
as point of articulation;

alveolar--tip or blade of tongue as articulator and alveolar
ridge as point of articulation;

palato-alveslar--mid tongue as articulator and front region of
palate as point of articulation;

palatal--mid tongue as articulator and mid palate as point of
articulation;

velar--back tongue as articulator and velum as point of
.articulation;

uvular--back tongue as articulator and uvular region of velum
as point of articulation; .

glottal-.vocal f'olds held tightly tozether (release of this
closure results in the glottal stop whlch almost always
occurs at the bagirning of German words which begin with

a vowel).

J.
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Many of the sound categories represented in the chart can oceur as
either a voiced sound (vocal folds vibrating) or a voiceless sound
~ (vocal folds open and not vibrating). Where two symbols appear
together in a square on the chart, the first represents the voice-
less, the second the voiced phoneme. Where a single symbol appears
in a square, only one phoneme is found in the language (it is a
volced phoneme except in the case of /h/ for English /°/, /¢/, /x/,

and /h/ for German).
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Vowsls are usually charted somewhat differently from the consonants.
By considering the position 4in the mouth of the highest point of
the tongue during the production of various vowels, one can place
vowels on a grid which 1lists various toague hoights on the vertical
axls and the front-to-back dimension on the horizontal axis. A
further consideration necessary in the study of vowels is the dis-
position of the lips during production. Whereas in English all
front and central vowels are produced without noticeable 1lip
rounding, Jerman has both unrounded and roundad front vowels. In
both languages the lips are rounded for back vowals (some languages,
though, have unrounded back vowels, which will not bo considered
here), The charts below show the vowel phonemes of English (Chart 3)

and German (Chart 4).
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The following are examples of the vowsls of English in words:

JRTSEREY
?

/iy/ tbeat!

/i/  'bit!

/ey/ 'bait!'

/e/ 'bet!

/%  tbat!

/4/  'passes' (sccond syllable)
/3/  tbut!

/a/  'hot!

/uw/ 'boot!

/u/ tput!

/ow/ 'boat!'
/J/  'caught!
/ay/ 'bite!
/aw/ 'Ybout'

/ d3y/ 'boy!
The German vowels are illustrated below as they occur in words:

/1i:/ 'bleten'

/i/ 'bitten!

/e:/ 'beten'

/e/  'Bett!

/s 'fihlen!

/U/  'fillen!

/6:/ ‘'Goethe!

/6/  'Gdtter!'

/4/ 'bitte' (second syllable)

3!)
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/a:/
/a/
/ui/
/u/
/0i/
/ o/

tTag!
*Mann!
'spuken!
!spucken!
*Ton!

'"Tonne!

10)
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In the sessions that follow, comparisons will be drawn between
the English and German consonant and vowel systems. Similarly,
the suprasegmental features of the two languages will be
compared, and in all of these comparisons, similarities will be
discussed, as well as differences in the two languages' systems,
with an eye toward easing the task of teaching pronunciation,
and making it easier for students to acquire an accurate pronun-

ciation of German.

Assignment: Read chapters 1-5 of Moulton.
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Review of Previous Session. (A number of questions can be
asked of the participants. As with most review questions, there
is usually no single correct answer but sample answers of the
kind that should be arrived at eventually are provided in paren-
theses. As participants supply answers, instructor should com-
ment on their appropriateness, completeness and applicability

as regards the language teaching situation.)

l. What is Phonetics?
(The study of the sounds of language, not necessarily
a specific language. Acoustic phonetics deals with
the effects that speech sounds have on the surrounding
medium [most often, the air). Auditory phonetics deals
with the perception of speech sounds. Articulatory

phonetics studies the production of speech sounds.)

2. Of what use can phonetics be to the language teacher?
(Help in explaining production of sounds. A teacher
with some phonetic training can be a much bette. Judge
of student production of new sounds, can often pinpoint
trouble area and offer brief, useful, immediate help.

An awareness of the various mechanisms utilized in
the production of speech sounds is a necessity to the

teacher if he is to judge and offer remedial help.

‘1 :)
ERIC

Full Tt Provided by ERIC.

4C



3. (from Moulton, Chapter 1) Why is it so hard for American
students to produce the /x/ of 'doch', the /u:/ of 'Tir!,

and other new sounds?

(Muscular habits developed through countless hours of
producing English sounds have made the production of
English sounds automatic, and new sounds require new
habits. The new habits, the use of new muscles or new
combinations of muscles, must be acquired, at first
through more or less conscious control which hopafully

becomes automatic eventually.)

L. (from Moulton, Chapter 1) What is the difference be-
tween phonetics and phonemics?
(Phonetics seeks to identify every feature of a speech
sound, but phonemics deals only with those features
which are distinctive. The phonemic difference be-
tween sp/ and /b/, for example, i3 mainly the absence
or presence of voicing, but the phonetic difference
between the p-sounds of English or German and the
b-sounds are many: some p-sounds are aspirated, or
followed by a puff of air, but no b-sounds are aspi-
rated; p-sounds are generally shorter in duration than
b-sounds; and so on. But the one feature which can
always be used to decide whether a sound is /p/ or
/b/, in English as well as JGerman, 1s the presence or
absence of voicing, that is, whether the vecal folds

are vibrating or not.
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5. (from Moulton, Chapter 2) How are consonants usually
identified and classified?
(According to presence or absence of voicing, place of
articulation and manner of articulation, e.z., voice-

less bilabial stop-~[p]; voiced dental fricative--
(3] .)

L

6. What is responsible for the presence or absence of
voicing?
(The vocal folds. If they are held open, air passes
through with little or no resistance. If they are held
closed with only enough muscular tension that the air
Stream can periodically force its way through, causing
a rapid series of openings and closings, the result is
a sound which is called 'voiced'. Usually this alter-
nate opening and closing of the vocal folds occurs be-
tween 65 and 100 times per second (65 to 100 cycles per
second) for adult male voices, 120-160 times per second
for adult female voices, and between 200 and 500 times

per second for young children's voices.)

7. Identify the articulators and points of articulation
that are necessary in the identification of German and
English sounds.

[A transparency of a cross section of the head should
be shown. Participants should have hand-outs with
cross section of head but no labels. Llabels can be

added as they are discussed. After going through all

‘,1 ’.
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labels, another transparency can be shown, this one
with labels already added.]

(articulators: lower lip; tongue tip(or apex!, blade,
front, back; glottis [for glottal stop); points of
articulation: wupper lip, upper teenth, alveolar ridge,
palate, velum [soft palate], uvula; in addition, the
velic and the back wall of the nasal pharynx should be
mentioned, since a closure here makes sounds non-nasal,
and an opening makes sounds nasal if there is another

closure.)

8. What are the manners of articulation which are used
in the production of English and German consonants?
(stop, fricative, nasal, lateral, trill,affricate,
sibilant, flap; it shoald be pointed out that a
sibilant is a kind of fricative and is listed
separately by Moulton in order to siﬁpiify later
phonemic considerations; likewise, a flap is a kind
of stop, and a trill is a rapid series of flaps or
stops, and that these three categories are listed
separately for simplification later on. An affricate,
in the phonetic sense, is a stop followed immadiately
by a fricative that is produced at the same point as
the stop, and here the category is mentioned because
English has two affricates which function phonemically

in much the same way as the simple stops.)

1§
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9. Moulton separates siblilants froa the other fricatives
in order to be able to present more concise charts of
the consonant phonemes of English and Cerman. Bearing
in mind that English has a pair of stop-consonant phonemes
whizh phonetically are alveolar rather than dental, fill
in the consonant rhonemes of English in Chart 1 (from
Moulton) and the consonant phonemes of German in Chart 2

(from Moulton).

Chart 1

Rabial dental palatal | velar

I N - -
Stops
fricatives
sibilants
nasals |

— v el >
other
Chart 2

1abial | dental | palatal velar

stops T T

— . - et D

fricatives

W —- L |

sibilants

- e — S Ay GO QP VCANTA. SR Sm—— «» gyl
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(Distribute blank charts which participants should £111 in as
well as they can. Provided below are filled-in charts,

which can be gone over together so that participants

can see whether they have filled in their charts

correctly or not.)

Chart 1
[“1ablal | dental palatal velar
stops pb t d ¢ 3 k g
fricatives f v o »
sibilants s % 8 2
nhasals m ) n n
other . w 1l »r
Chart 2
" labtal | dental | palatal | velar
stops P b t d k g
fricatives £ v ¢ %
sibilante g 2 %%
nasals m n n
other l » j h

(Participants' attention should be called to the

differences between the two charts, witl, the caution
that these differences are on the plonemic level and
do not by any means indicate all the differences betweoen

the consonant systems of Englich and Cerman.)

1)
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I. Teaching Pronunciation

A. A Phonetic or a FPhonemic Approach?
In considering the problems involved in teaching accurate
pronunciation of German to speakers of English, the teacher must
bear in mind that the student has mastered all the phonetic
detail of English as well as the phonemic system, and that he
has been using these speaking skills for so many years (since
age four or five at least) that t. oy have become not only
automatic but indeed subconscious. The average sreaker of a
language at. the age of a junior or senlor high school student
is unaware of the various porticns of the speech mechanism and
can consciously control them only with great difficulty and much
consciousr effort. il the student is to achieve any mastery of
the sound system of a second language, the teacher must be
aware of the problems facing the student. With new sounds, such
as tho sU:/ or /x/ cf German, the student -usually has less
difficulty vthan with familiar sounds in unfamiliar environments,
such as the light (non-velarized) variety of /1/ following tack

vowels as in German 'voll!' or 'fallen'.

In the case of new sounds, a person tends to try to interpret

in terms of his own sound system. If a person hears the [ii]

sound of Cerman '«Uhl' and v.oies to reproduce it, the first attempt
will probably be something like English 'keel' since the vowal in
tiaol!' is the closest thing English has to the German high front
roundad vowel. If the student sees 'kiihl' written before he has

associated the letter 'G' with the sound [[{i], ke will probably

ERIC

Full Tt Provided by ERIC.



be tempted to try to produce some kind of high back rounded
vowel due to the influence of the English spelling habits in
such words as 'cute' or 'cube'. In either situation, though,
since English has no front rounded vowels, the student must
acquire a new set of habits, and effort spent toward this end
will not be interfered with by existing habits which require
the prnduction of other related sounds in the environment in

question.

The teaching of pronunciation must take into account both the
phonetic detail of the native and target languages and the
phonemic systems of the two. The student needs to be able to
produce the sounds of German, and the degree of accuracy that
he is able to achieve, the degree of "nativeness" which his
pronunciation exhibits, must be measured 4in phonetic terms. A
phoneme is, after all, a non-pronounceable abstraction, since
it 1s a glasg of sounds. The actual sounds that are produced
by speakers are realizations of sub-members of these ;ound
classes, the allophones. Eventually the student will come to
group sounds together into classes, will begin to internalize
the phonemic system of German, but when he is actually performing
in the language, he needs to be able to perform with phonetic

accuracy.

B, Uusing the Results of a Contrastive Analysis in the Teachiing orf

Pronunciation.

©
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By first analyzing the sound structure of the native language
and the target language and then comparing them point by point,
one can predict with a fair degree of assurance those areas in
which a student is most likely to have difficulty. A comparison
of the consonant systems of English and German (as in Moulton,
Chapter 5) shows, for example, that both English and German have
a bilabial nasal phoneme, /m/, and that the allophonic distribu-
tions are very similar in the two languages. On the basis of
such a comparison, it is safe to predict that English speakers
will have little difficulty with German /m/, or that Cerman
speakers will have little difficulty with English /m/.

The situation is somewhat different for the German /r/ phoneme,
howaver. English has a phoneme /r/ also, but it is quite
different from the German /r/ in its phonetic reality. German
/r/ following a vowel, in word-final position or before a
consonant (as in 'der' or 'fdhrt')is usually pronounced as a vocalic
off-glide toward a lower-back unrounded vowel,Eﬁl. German /r/
preceding a vowel or between vowels (as in 'Reise' or 'Toren')
is, for most speakers of German, a voiced uvular trill, [R],

or a voiced uvular fricative,[}ﬂ (though some speakers of German
use an apicoalveolar trill, or even a flap which is phonetically
similar to the voiced 't' of English 'better', 'butter', etc.).
The various German /r/ sounds, which are all represented in the
writing system with the letter "r', bear almost no phonetic

resemblance to English ,r/ sounds, which are also represented

-
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-
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in writing with the letter 'r'. A (omparison of the German and
the English consonant systems shows the differences between
German /r/ and English /r/ and indicates that there 1s at least

a potential problem for the English speaker learning German

when 1t comes to the German /r/ sounds.

II. Consonants.

Consonants are generally defined as non-vowel sounds. The reasorn
for this apparently negative definition lies in the nature of con-
sonants. The accoustic features of conscnants are so diverse that
it is much simpler to define vowels first and then to lump all

other speech sounds into a single category. Moulton summarizes the
various kinds of consonants into eight groups: stops, fricatives,
naéals,'laterals, trills, affricates, sibilants and flaps. Note
that the common feature of consonants is that there is an audible
obstruction in the air stream. The International Phonetic Associa-
tion (the I.P.A.) identifies cne other cutegory of consconants, viz.,
frictionless continuants and semivowels. Further, the I.P.A. group,
trills and {laps togethe;, and lists sibilants as a kind of fricative,
which indeed they are. The I.P.A. also divides laterals into tweo
grovps, lateral fricatives and lateral non-fricatives (a distinction

which is not important to either uderman or English, since neither

language has lateral fricatives).

Consoriant sounds can te voiced or veiceless, that is, the voca:
cords can either be vibrating (voicing) or can bte held open
sufflciently to allow the air stream to pass unhindevred through

the opening of the glottis (the space between the vocal cords

ad.
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when they are open). Although any consonant can have a voiced
and a voiceless variety (as with [p} - [b]), the nasals, laterals,
trills and flaps are usually voiced (at least in English and
German), thus only one symbol is usually recognized for each

type of these sounds. In a phonetic transcription, a voiceless
variety of one of these sounds is usually indicated by a small

open circle beneath the symbol for the voiced variety (ex.: [mpl).

A stop is a speech sound in which the air stream is stopped
completely, both by having the velic closed so that no air can
pass through the nasal passages, and by a complete closure at some
other point in the vocal tract. A stop can be unreleased, as in
English 'Stop!', [siap’]l, or it can be released, usually by
opening the closure in the oral cavity. (Nasal release is also

posaible, as in English 'kitten' or German 'h:ben! [ha:bm].)

A fricative is u sound in which the nasal passage is closed

at the velic, and therc is a constriction in the vocal tract
sufficient to cause turbulence in the air stream. The fricative
Lf], for example, is produced by closing the velic, forming a
navrow slit between the lower lip and the upper teeth, and torcing
the air to pass through this slit. The conutriction in the path
of the air stream at the point where the 1ip and teeth are
together causes the air to vibrate at a rather high {requency

and in a non-periodic manncer (that is, a fricative is a 'noire!

in the accoustic senre of the word, & non-periodic or irreguiar

vibration spreading over a range of frequencie.; the noise of
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[f] is concentrated in an area from 6000 to 8000 cycles per second).

A nasal 1s a sound in which the velic is open but there is a
closure somewhere in the oral cavity. Nasals are usually voiced
but voiceless variecties occur folloﬁing voiceless fricatives in

such words as English 'snow' or German 'Schnee!.

A lateral is a sound in which some portion of the center line

of the tongue (front to back) is against the roof of the mouth,

but one or both sides of the tongue is not touching, so that

the air stream is diverted to the side(s) of the mouth. 1In

English and German, the laterals are usually voiced, but here

again voiceless varileties occur following other voiceless consonants,

as in English 'play', German 'Platz?.

A trill is an intermittent stop series, i.e., either the
tongue tip or the uvula is caused to alternately close and open
the air stream passage by the force of the air stream passing

over it.

A flap is one cycle of a trill, i.e., the tongue tip or the
uvula 1s caused to make one closure and one opening in rapid

succession.

A sibilant is a fricative in which the turbulant air stream
is directed against the top of the lower teeth. The term is
merely a convenient general term for (sl,[%1, (=], and [%] and

similar sounds. (Acoustically the sibilants are the noisiest

Ny
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fricatives, with noise in a wide band of frequencies, roughly

Jvom 3500 to 8000 cycles per second.)

An affricate 4s not really a single sound but a series of
sounds: a stop followed by a homorganic (produced at the same
point as the stop) fricative. The term affricate is not a
phonetic term but a phonemic one, since the same series of
sounds might function as a unit phoneme in one language but as

a series of two phonemes in another.

The 1.P.A. classification "frictionless continuants and
semivowels" contains the following sounds that are used in
English or German: [w], (M, \'.J] and [4] . L2 1s the initial
sound in English 'run', 'read', etc., for most speakers of
American English. [j] can be used as the initial sound of
English 'yes!, German 'Ja'. (4] is the initial sound in a

careful pronunciation of 'when', 'which'.
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" (Use Transparency)

Consonants are further classified according to the articulator

(the movable portion of the speech mechanism) used in production

and the point of articulation (the immovable portion of the speech
machanism with which the articulator articulates). The consonants

of English and German can be described in terms of these articulators:
lower 11ip, tongue tip (also called the apex), tongue blade (front g
of top portion of the tongue, the portion of the tongue which lies
below the alveolar ridge when the tongue is at rest in the mouth),
front of dorsum of tongue (area of tongue which lies below the

palate when tongue i{s at rest), and back of dorsum of tongue (area

of tongue which lies bLelow the velum when tongue is at rest).

The following points of articulation are nceded to describe English
and German consonants (following each point of articulation in
parentheses are the articulators which are used with that point

of articulation; the underiined term is the adjective used to
describe a sound produced with a given articulator and point of
articulation): wupper lip (articulator is lower lip: bilabial),
upper teeth (articula®or can be lower be lower lip: lablo {o-dental, or

Longue tip: apico-dental or simply dental), alvcolar ridge (either

tongue tip: gplco-alveolar or tongue blade: dorso-alveolar),

palate (front of dorcum of tongue: dorso-palatal), velum (back

of dorsum of tongue: dorsg-velar), and the uvula (back of dorsum

-

cf tongue: dorse-uvular).

In addition, the velic (term used to identify the upper surface cf the
rear portion of the velurm) nust be considered, since whan it is firmiy

pressed against the wall of the nasal pharynx, 410 alr is directed
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through the oral cavity, resulting in oral sounds (i.e., sounds
which are non-nasal). Finally, the glotcis (term used to identify
the opening between the vocal folds) serves in the production of
a consonant sound which occurs in both English and German, the
sound known as the glottal stop. This 1s the sound that occurs
before vowels in Gerinan words that are written with an ititial
vowel (e.g., 'ab', 'unter', 'Eule', ete.). It occcurs alse in
English as the initial and medial consonant sound in 'Oh,Oh' , in
certain pronunciations of the word 'sentence' (Instructor: give
Northern pronunciation of 'sentence':ﬁ§§v1??s] ), in the British
pronunciation of 'bottle! Eb:f}], etc. A glottal stop before an
initial vowel in Cerman is an automatic feature of the vowel, that
is to say, it always occurs. If it is omitted, as is done by many
English speakers who have learned lierman, the native speaker
interprets this as a foreign accent. The prevocalic glottal

stop in English is an optional feature. It can be used or omitted
without signaling any meaning difference or indicating any “non-
nativeness." The glottal stop which occurs in some speakers!
pronunciations of words like 'sentence' is a substitute for [t},

perhaps ~ven allophone of /t/.

There are a number of other foatures which consonants can possess.

Tne duration of a consonant, its length in terms of time, i3 a
distinct feature which may vary from language to language. In

some languages consonant length muy be phonemic, in that a slort
ceasonant contrasts with a long consonant that is otherwise identical.

In German and in Englich, this is not the cace, though each coasonant

KR
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has its own normal length, which may vary according to context.
Nonetheless, aberrations in the durations of consonants contribute
to "foreign accent" features.

Certain consonants can be syllable, that is , they can carry
stress and function as independent syllables. For Cerman and
English, these are [q}, \nl, f?] and [%]. Examples are

[m] ‘'captain' [K'» ,:w‘\] ; 'haben' ['lm,{,?,]

(‘_1‘1] 'beaten' [hgi¢ .‘,j ; 'bitten' [L; ¢ ?7
[g] 'bacon! ['_L,gikvﬂ, i 'stecken' ['ﬁfik'.]]
(i] ‘ 'Wiertel' ['fiat E 1
[¥] 'battle’ [”0 wl 1]

or fLm;t¥J

inally, one must consider the type of release in the case of stop
consonants. A stop may be unreleused, as often occurs with English
voiceless stops in final position ('cap' [khxp 7], 'net' [net v),

'tick! [thrk 7)) and oceasionally with German final stops. In English,
poth voiced and voiceless final stops can be unreleased (ramember
that in "erman, all {inal stops are volceless, even if spelled with
the letter that elsewhere spalls the voiced stop). An initial voice-
1e3s stop before a vowal is aspirated, in both German and English,
l1.e., the stop is followed by a pui'f of air before the voicing of

the vowel begins. Voiced stops are not aupirated in either lang. .ce.

iledial voiceless stcps, {.o., stops that occur between vowels, can

be unaspirated (for som2 speakers, slightly aspirated instead

6
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of unaspirated in this environment) if they follow a stressed vowel,
or strongly aspirated, just as with initial stops, if they precede

a stressed vowel.

The last kind of release that needs to be considered for German

and English 4s the kind of release that occurs when a stop is
immediately followed by another consonant, particularly a homorganic
nasal or lateral. In the case of stop plus nasal, the release is

a nasal release, that 1g, the articulation in the oral cavity for

the stop 1s held, and the velum 4s lowered to allow the stopped

air stream to escape through the nasal cavities (for examples see
above concerning syllabic nasals). Before the lateral consonant /1/,
only the stops ,t/ and /d/ are homorganic. In such envirenments,
only a portion of the articulation is relecased to allow the stopped
alr stream to escape--either side of the tongue or both sides
simultaneously. (On this point, HMoulton states that /k/ and /g/ should
be considered along with /t/ and /d/, but since neither the /1/

of German nor the /1/ of English is articulated at the same point

as the /k/ and /g/ are articulated, the sequances /k1/ and ,/gl/
require a separate articulation for the /1/, just as do the sequences
/Pl /bY/, /£1/, 138)/, 1Bl , ete. Thus there is no real reason to
consider /kl/ or /gl/ as any kind of special case: the release of

/k/ or /g/ before ,1/ is no different than the release of /k/ or /g/

before any other sound.)

Phenemics, as opposed to phonatics, treats of classes of sounds

withing a single language. A phoneme i{s a class of sounds which

©

ERIC

Aruitoxt provided by Eic:



57

contrasts with all other classes of sounds in the language under
consideration. The members of each class have many featuras in
common, such as point and manner of articulation, or manner of
articulation and voicelessness, etc. As an example, the /h, of
German and the /y/ of German do not at any place in the language
occur in the same environment. ,h/ occurs only preceding a vowal,
and /y/ occurs only following a vowel. The two are not grouped
into a single phoneme, however, since they do not share any common
features; /h/ is a voiceless oral fricative, and /f/ is a voiced nasal.
On the other hand, the various kinds of /h/ sounds in German, the
allophones of /h/, vary considerably in point of articulation;

the /h/ sound in 'hiep' is very different from the /h/ sound of
'Hut'. (A simple experiment can serve to prove this point. Say
'hief' several times, until you know where you are producing the
/h/ sound. Then do the same thing for 'Hut'. Now produce Just the
/h/ sound for 'hieS', without even making the vowel and final
fricative. Repeat for 'Hut'. The /h/ sound will be voiceless

and should sound like a kind of whisper. When you are sure that
you can produce the /h/ sound for either 'hied' or 'Hut', chooso
one ani produce it for someone who doec not know which one you

have chosen. Agk that person to tell you what vowel sound would
follow 1f you were to finish the word you had started. The other
person chould be able to guess the vowel sound without error, even
if you perform the experiment sévcral times, chicosing one /h/ sound
or the other at random.) Similarly, tha /h/ sounds that precede

all the other vowels of German are diffcrent from one another, so
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different that a listener should be able to predict almost without
fail the vowel sound that will follow the /h/ sound. Why then are
all these /h/ sounds, which are so different from one another
phonetically that a listener can guess the vowel that will follow,
grouped into a single sound class, a single phoneme? They are so

" grouped together because they have many features in common: All are
voiceless, all are fricatives, and all are, in a sense, voiceless
vowels (in other words, all have enough features of the vowel that
will follow that they can be used to identify the following vowsl
even before it is actually produced). In addition, the various /h/
sounds are in complimentary distribution (or mutually exclusive distri-
bution). The /h/ sound that oceurs in 'hief' never occurs in the
production of 'Hut' and vice versa; the same is true for the othar
/h sounds: The type of /h/ sound that occurs in 'Hitze' never

ceurs in 'hoch', the type of ,h/ sound that occurs in *'haben!

never occurs in 'Hlite'!, etc.

There are several different procedures for arriving at an inventory
.ofthe phonemes of a language, but these need not concern the language
teacher. (Those interasted in pursuing the various methods of
phonemic analysisg might consult the foliowing works for an intro-
duction into the field: H.S. Gleason, An Introduction to Descriptive

L

5

e By

nguisties; A. A. Hill, Introduction te_ Linguistic Structures;

W. ii. Francls, Ths Steucture of American English; . A. Pike,

Phonemics; R. P. Stockwell and J. D, Bowen, The Sounds of Epglish
and _opanish,R. W. Langacker, Langiage and its Structure; H. Chomsky,

Ha3
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The Snund Pattern of £nglish; R. Jakobson, C. G. M. Fant, and M. Halle,

Ereliminaries to Speech Analysis.) A practical method of identifying
phonemes is to seek out minimal pairs. A minimal pair is a pair of
words in a language which differ by only one sound, such as English
'111' and 'pill', German 'gut' and 'Hut'. 1In Chapters 3 and 4,
Moulton presents lists of the consonant phonemes of English and German,
together with enough minimal pairs to establish twenty=-four consonant
phonemes for English, and twenty-one for German. (Therc is some
debate as to whethe» /¢/ and /x/ are separato phonemes or allophones
of the same phoneme, but this is neot really important as far as the
teaching of German in the classrc m is concarned, uince both of

the sounds are new t~ the English speaker and must be taught as such.)

A phoriemic contrast can be ldentified by means of a minimal pair.

Given a palr of words which differ puonetically in oniy one segment,

if speakers of the language identify the two words as "different

words," the two sounds which are different are separate phonemes. For
example, consider these two ut“erances: [kh&.plﬂ and [!:?&pﬂ (the fipst ¢
with an aspirated utop in the final position, the sceord with an unreleased
stop). Ko native speaker of English would consider thaese two as "dif-
ferent words." ‘hLen consider the pair [ph.g!-:j and [bt}\"j . HNative
speakers would aproe unanirmoisly that these two are different. Thus
[phJ an [b]anwznwmberu of' separate phonemes since they contrast ip

a minimal pair, but [PhJ ang [Fi] e not rembers ot sepurate phonemes,
since they do not contrast in a mintmal palr. The oniy question 'oft

to be asked for this exumpie, then, is whethor Lr”] iv really a sinpgin
sound type in kEnglish, that 5, wlether or not the aspiration
(symbolized by tha riised lotter "' in the phonetic rotation) 1s a
separata gound cr belongs witl the 'plocount.,  Slnee toth [sz"_] and

) )
Ric 6l
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D?z p‘] are acceptable to native speakers as normal-sounding pro-
nunciations of the word 'cap', it 45 safe to assume that the aspira-
tion, if it is present following [p], is, within the structure of
English, a part of the 'p'-sound. Further,[p] and [b] can be

shown to contrast in an intervocalic position in which the aspira-
tion is absent from the [p]: "Mable! Erneib’}.’J and 'maple!

[:meipia would be identified as "different words" by native

speakers of English, and in this pair, aspiration is not rresent,

so it is not just the aspiration which differentiates 'pack' and
'back'. (An additional but not scientifically reliable verification is
the fact that the intuitive feeling of linguistically na‘ve native
speakers 1s that the {inal sounds of [kh:g ph] and [khx p'] are the
same sound (even though they are phonetically different and some lan-
guages indeed use this difference phonemically), but that the initial
consonant of Lphz- k_? and ]'_b:n k? are different sounis, as are the

medial censonant sounds of meipé and meib{].

For pionemic purposes and for the purpose of comparing the English
consonant system with the German consonant system, it is possible to
classify the English consonants by using two sets of labels, one set
‘for manner of articulation (stops, fricatives, sibilants, nasals,

and other), and the other set for general place of articulation (labial,
dental, palatal and velar). The chart which was worked out =t the

beginning of Session II contains ail the couscnants of English:

Chart 1

[ labial dental | palatal velar
!
'stops p b t d ¢ k g
Ifricatives £ v o A

!
sibilants | s 2 53
o nasals ! m n- n /.,
lotrer [ w lr J h |
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A complete listing of the consonant phonemes of English follows,
with occurrences of various allophones of each phoneme in initial,
medial and final position, when these exist. (Note that /% and /fn/
do not occur in initial position. Note also that /3J/, /w and /h/
show only examples of initial position. The reason for this is that
the phonemes ¢ J/, /w/ aid s/h/, when they occur in medial or final
position, are vecalic off-glides. These environments will be cone

sidered in the section dealing with vowels, in a later Session.)

Vi /'pel/ pail /*@pln/ tapping ~ /'rjp/ rip

/n/ /'bel/ bait /'t2bjn/ tabbing lriy/ rib ;
N /'tel/ tail /'zta/ latter /'eit/ weil ; .
/d/ ['del/  dale fiedy  ladder i/ eld '

/8/ /'¢en/ chain  /tedjz/  batches  /'r|&/ rich Y : :
/V /'fen/ Jane /'bejiz/  badges /el ridge ' '

/k/ /*kel/ kale Mekjp/  backing  Splk’  plck . :
8/ /'gel/ gale /'teglo/  bagging  /'pla/ pig

n/ /'tel/ fail Matly/  Witing S0t/ leaf ! ,
v/ /'vel/ voil /'1avjn/ loving JUv/ . leave .
10/ /'0al/ thigh /'ina/ ether /'lon/ loath )
/8/ /' Bal/ thy /'181/ either /*\oB/ loatho .
/s/ /'8ll/ seal /'resy/ racor /'rais/ rice
/z/ /2y zeal /'rezs.’ vasor /raiz; rise
1Y /*8ol/ shale /o8 Asher /'rul. ruche
1%/ Ver 137 azure R Fougo
/m/ /'mel/ mail /' sjma/ simmer  Srem’ ram
Y " nel, nail /s sinner SrEn, ran
/n/ /'sjny’ singer ['ray rang
/N /"ten/ lane Imjly/ milles S thle
e/ /'ven’ raln S mp mizrar “tate.”  tire .
“~
25 s'iel” Yale
rw/ 4 wel ! wajl

h /hel- SR

b
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The same two sets of label which were used to classify the con-
sonants of English are adequate for classifying the consonant
phonemes of Cerman. Again, the chart which was worked out at the

beginning of Session II contains all the consonant phonames of the

language:
Chart 2
labial dental palatal velar
stops pb t d k g
fricatives fv G X
sibilants S 2 8 %
nasals m n n
other l1 r j h

The following list illustrates occurrences of the German consonant
phonemes in initial, medial and final position, when occurrences in
these environments exist in the language. (Note that /b/, sd/ /g/,
/vi, l2/, 1%/, 1]/ and /h/ do not occur in final position. In fact,
the only voiced consonants which occur in final position in German
-are the nasals /m/, /n/ and /y/, and /1/ and /r/. In addition,
/x/ and /1/ do not occur in initial position. Note further that
Moulton states that a minimal pair for initial /%/ and /%/ seems to
be impossible to find, and that a palr such as /5iL:r/ 'schier' vs.
/%i:ro:/ 'Giro' shows the phones in contrast befeore /i:r/, thus
establishing their phonemic status. While this is true, it is ul:o
possible tc usec the pair /8iiro:/ vs. s/%iiro:/, ani subject it to
the native-spesaker reaction test: M"Are those two words the same or
different?™ Tha first reaction might be that the native speaker
b,

ERIC

Full Tt Provided by ERIC.



63
BEST COPY AVAILABLE
doesn't know what /si:ro:/ means, but 1if one can convince him that
the meaning is unimportant, the native speaker will respond that
/8i:ro:/ and /%i:iro:/ are "different words," due to the fact that,
within the structure of the sounds of Cerman, /%/ and /%/ are in-

deed separate and real phonemeas.

/v [oasa/ passe  [raupow/  Raupon  /'ef:p/ ricb

/v s/ Bag /'raubon/  rauben

N Iasa/ Tasse  /'Latan/  baten et/ riet
/i [das/ das /'bydon/  baden

il ['kpsa/ Kasse  /'hakan/  Hahen l'zlk/  Sieg
/57 oy Gasse  /'haggan/  Hagen .
n o [iasal fanso /. o/ Hile /'vall/ rolf ,
19/ v/ Was PR IRV Liwe

/s/  [swiaty Bautin /'ealsyn/  reiflen /'rais/  Rels
[l [epst sats [‘vaizm/  reisen

/8 lana/ Schatz  /'rau¥an/  rauschen /'raud/  Rausch
/3 i/ Genie /raida Rage

/el [gfina) Chuna ['vaigan/  relchen  /f'rai¢/  rewh
/x! /'vausain/  rauchen  /'raux/  Rauch
/u  Lwass/ Magse  /Shgmon/  hemmen  /'ram/  Ramm
e sa/ nisse  Mhenan’ Hemnen  /'ran/ raan
/5 /iy an/ hdnzen / e/ tany
1 lasaf lasse  /'kosls/ Kohle /'vii/ will
lef [epsol Rasse  /'boira/  bohre /'vie/ wirr
N liasa/ Jagke /Ko’ Noje

/N A hasse

A first glance at the charts of consonant phonenes for German and
English shows that English has five consonant phonemes which German
does not have, and that German has two consonant phonemes which
BEnglish dozs not have. The two dental fricatives, /68/ and /J/, are
not likely to present any problem when the English speaker is
learning German, since the nearest sound to /@ and /)/ are the
labial fricatives /f/ and ,v/, and the post-dental or alveolar
fricatives ss/ and ,;z/. Slnce both German and English have both

sets of fricatives, and since they are fairly close phonetically

(IRl
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from language to language, there is little chance that an English
speal:er would interpret either a German /f/ or a German /s/ as
reseiizling an English /6/, or a German /v/ or a German /2/ as
resembling an English /J/. (For a German speaker learning English,
however, the /6/ and /J/ of English present, at the early stages
at least, a considerable problem, since German has no interdental
fricatlive, and the German ear therefore tends Lo interpret the
English /0/ and /§/ as /s/ and /z/, the German sounds which are
closest to these English sounds in acoustic and articulatory

features.)

The /% and /3/ of English do not present any great problem, either,
since they closely resemble the German sequences /t%/ and /d%/, in such
items as 'Deutsch' and 'Dschungel'. (Moulton states in Chapter 5
that German /&/ and /%/ must have lip rounding as a concommitant
feature, even when they occur in the clusters /t%/ and /d%/. Most
speakers of English have some degree of lip rounding in their English
/8/ and /%/, and in their /&/ and /3/, so it is usualiy safe to tell
students to use their Enélish /8&/ and /3j/ for German /t3/ and /d¥/.

' The /t8/ cluster in German is relatively infrequent, and the /d%/
cluster occurs in only a few items, all of them loan words (words

borrowed from other languages).

The /w/ of English, which is spelled with the leti:r 'w' in most
situations in Engiish, is a problem only where the writing systam
of German is concerned. The German letter 'w' represents the scund
/v/ in all but a Jew foreign words, mostly proper names, and in
these latter instances, the letter repr2sents not [w] but [(f] or
vowel length.

b9
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From comparing the consonant phoneme charts of German and English,
it appesars that the only problems for English speakers learning
Cerman, as far as new and unfamiliar sounds are concerned, would
be the /¢/ and /x/ fricatives. Actually, the German /r/ must be
added, since it is phonetically quite different from the English
/v/. (The choice of the symbol 'r' to represent the German
phoneme is more one of convenlence than of adherance to phonetic
actuality. Most transcriptions of the sound spelled with the
letter 'r' in German use the symbol [R] for one allophone, [al e
for another, but since we are dealing with a phonemic transerip-

tion here, and since any phonemic inventory includes a listing

of allophones transcribed or described phonetically, the choice

of 'r' to represent the sound is perfectly valid.)

A comparison of the allophones of the various phonemes of the two
languages presents gsome other less obvious but very important
differences between Cerman and Englich consonants. The Corman

voiced stops do not occur in final position, J.e., they occcur

cnly initially or between vowels. Thus in the torm 'haben', the
'medial censonant 4s a [(b], but in the form 'habt!' or the shortened
form of 'habe' which occurs in convercation, e.g., "Ich hab' ihn
schon gesehen," th- consonant may be pronounced (v], even though stil}
spelled with a 'b'. The same is true for /d/. In the case of

/g/, some native spaakers of German use [x], others use [k] when .
the preceding vowel is /a/, /o/, /u/ or /au/. 'Thus '"Tag' could

be either [tha:x ) or [ta:k]. When the preceding vowel i3 /i/,

/e/, /ai! or /oi/, /g/ becomes [¢] for most srpeixers of Cerman.

(1)
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There is a difference between the English /t/ and the German /t/

in that English has, for most spealers, a voiced intervocalic
allophone, which German does not have. The voiced (t], which oc-
curs between vowels, the first of which is stressed, is illustrated
by such {tems as 'butter', 'bitter', 'latter'. If this sound is
used in pronouncing German 'Vater', for example, the native spaaker
would probably interpret the word to be 'Fahrer', sinca the only
German sound which is phonetically similar to English [t ] is the

flapped 'r' which some German speakers use instead of the uvular

R].

The German fricatives and sibilants exhibit the same feature as the
stops in f{inal position, i.e., volced fricatives do not occur in
final position. For example, the medial consonant in 'braver', as
in "Er ist ein braver Kerl," is [v], but in the simplest form of
the adiective, 'brav', the fricative 4s {f]; thus [braiva], but
[ora:f ).

Phonetically the German fricatives and sibilants present no serious
protlems for the English speaker (with the exception of the afore-
'mentioned /¢/ and /x/, of course). The /% of German {as well as
the infrequent /%/) is always a grooved fricative, which means that
the tongue has a deep trench {rom front to back in thae production
of this sound. There is also usually 1lip rounding, but neither of
these features is uncommon to the English speaker. He need only

be made aware that these features should alwuys be present for

preduction of German /8/ and /%/.

D;’ l
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The German /J/ and /h/, as well as the nasals, /m/, /n/, and m/,
are similar, both in distribution and 1n phonetic characteristics,
to their English counterparts, and thus cause little difficulty
for the BEnglish speaker learning German. There is one small mat-
ter, however, in the case of German Ag/. As with the English AU/,
German 47/ can occur finally and before /k/ (as in 'sing' and
'sinken'), but German /)/ does not occur in clusters with /g/.
Most English speakers pronounce English 'singer' with only /n/ in
the medial position, /sigan( but in 'finger, use the cluster Agg/.
/figgar/. German does not have the cluster Ajg/. (Instructor:
have participants mimic your pronunciation of German 'Singer' and
'Finger'. Then have them mimic your pronunciation of English
'singer! and 'finger'. Be aure to use the /Mg/ cluster in 'finger'.
If anyone uses the /gg/ cluster in the German 'Finger', have them
listen to the German 'Singer' and 'Finger' and English 'singer'
and 'finger' until they can hear the difference between /gg/ and
// without the /g .)

Two consonant phonemes remain for German, and two for English.
' These are the /1/ and the /r/ phonemes of the two languages.
There are considerable phonetic differences between German /1/

and English /1/, and between German /r,/ and English /r/.

L
The German /1/ is, in all environments, a light (that is, non-

velarized) apico-dental or apico-alveolar lateral continuant.
The situation in English is not quite so simple, however. !oulton
describes four differcnt types of speakers in rerard to the pro-

duction of English /1/: a) thuse who have no alveolar /1/ at

©
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all; b) those who have velarized /1/ 4in all positions; ¢) those

who have a velarized ,1/ in most positions but a non-velarized

1/ before /J/; and d) those who have a light (non-velarized)/1/ '1

between vowals. The situation is by no means as simple as he

describes it. At least the following environments might be

considered: 1) initial /1/ before front vowels; 2) initial /1/

before back vowels; 3) medial /1/ between front vowels; L) medial

/1/ between back vowels; 5) medial /1/ between a preceding back

vowel and a following front vowel; 6) medial /1/ between a |

preceding front vowel and a following back vowel; 7) final /1/

following a f{ront vowel; 8) final /1/ following a back vowel; 9)

pre-vocalic /1/ that is not initial but follows an initial

consonant (which may be either a stop or a fricative, and either of these

might b2 voiced or unvoiced); 10) post-vocalic /1/ that precedes

another consonant (e.g. 'fcoled! or 'fools') following a back vowel;

11) post-vocalic /1/ that precedes another consonant (e.g. 'field' or

'feels'!) following a front vowel. The choice of "1light-1", "dark -1" or

"velar-1" (with no apico-alveolar contact whatscever) in each of
~these situations varies considerably from speaker to speaker,

and it {5 not possible at this time to give an authoratative

statement as to geographical distribution of the uses of the dif-

ferent /1/ sounds in these various contexts. With at least eleven

identifiable contexts (and these could be multiplied by con-

sidering such things as /1/ following fricative versus nasal

versus stop, and voiced versus voiceless), and three major types

of /1/ sounds, the possible situations number at least thirty-

three, and probably many more than that. 1In the teaching situation,
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it would perhaps be helpful to identify the various allophones of

/1/ as used by one's students, so as to be ready for mispronounciations
VA"

of German /1/ (the substitution of 'dark-l' for Ou.man /1/ is a .

very common mistake for LEnglish speakers).

English /r/ is a central retroflex semivowel. (A semivowel is a
sound which has the features of a vowel, phonetically, but which
functions as a consonant, phonemically, in a particular language. )
The major allophones are: a voiced mid-central retroflex cone-
tinualt in initial, inter-vocalic and final position; and a voice-
less mid-central retroflex continuant, with varying degrees of
cavity friction, in pre-vocalic position following a voiceless

stop, fricative or sibilant (as in 'try', 'fry', 'shrimp', etc.).

German ,r/ has two different kinds of allophones. In post-

vocalic position, /r/ is usually pronounced as a lower mid back
unrounded vowel, slightly forward of the typical position for /a/,
phonetically [a ]. (Some speakers of German use either a uvular trill,
[k}, or an apical trill,[#], if the preceding vowel is a short
_vowels, and if the /r/ is followed by a voiceless consonant, these
same spr~akers may even unvoice the trill) (For teaching purposes,
however, it is better to teach only the [A] allophone for this
postvocalic environment, since it is perfectly acceptable standard
Cerman, and to complicate the environmental distribution of various
allophones can only serve to confuse students.) In prevocalic «r
intervocalic position, German /r/ has three possible pronunciations,
which vary from speaker .o speaker (any given individual speaker

usually has only one of the three, however): u uvular trill, [R],

rey

( .
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a uvular fricative, (4], or an apical trill, [¥#]. When an /r/
follows an initial voiceless consonant, it 18 generally devoiced
(which is the same as what happens in English when /x/ follows
an initial voiceless consonant), as in 'tragen', 'schreiben',
‘fragen', etc. (In teaching this variety of /r/, it is usually
best to concentrate on only one variety, whichever the teacher
feels most at home with-~-a safe rule for any language feature
which has possible variants--so that students have one thing to
focus attention on, and so that they do not become confused when
the teacher is speaking but not paying particular attention to
the pronunciation of /r/; if the teacher teaches one variety of
/r/ and uses another in normal speech, the student's ear, which
tends to become more sophisticated as instruction procedes, will

certainly pick up the discrepancy.)

In chapter §, Moulton classifies teaching problems into four
categories, phonemic, phonetiec, allophonic and distributional.
Phonemic problems arrise when the target language has a phoneme
which does not exist in the native language, such as German /x/
+for English spsakers. If a mistake is to be made here by a stu-
dent, it will most likely be in the form of a substitution of the
closest sound from the native language. In the early stages of
learning German, a student may hear German /x/ as English /k/,
the English sound that {s closest in articulatory and acoustic
features. A phonetic problem is one in which native-language
phonetic features are carried over into the target language, cuch
as using English ,r/ for German /r/. Allophonic problems result

from carrying over native-language allophonic habits into the

o "5
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target language, such as using English 'voiced-t',lgl, in German,
which has no voiced allophone for /t/. A distributional problem
is one in which native-language distributional habits are carried
over into the target language. English distributional patterns

allow for the occurrence of /g/ in final position, but in Cerman,
/g/ is limited to prevocalic and intervocalic positions. Thus a
student may be tempted to say [sa:gt] instead of the correct form

[sa:xt] or [sa:kt].
PRONUNCIATION DRILL TAPE I

Notes to Instructor

+ Participants should have studied chapters 4 and § of Moulton,

and be familiar with the lists of German examples presented

there.

+ Instructor should emphasize the fact that the tape presents
citation-form pronunciations, i.e. very careful utterances,
which center arcund individual considerations of pronuncia-

- tion features, and that thoy represent, of course, only one
variety of pronunciation which is accurate but by no means

the only acceptable variety.

Time needed--Tape = 45 minutes
Device needed--Tape player

Material needed-=iloul-.on Tape I

[ XY I
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Pronunciation Drill Tape I BEST COPY AVAILABLE

This tape contains recordings of a native speaker of German reading
several of the lists given by Moulton in chapters 4 & 5. As the tape
15 playing, follow along in the script as presented, taking notes

as you feel necessary in respect to your own pronunciation. Drills

of this type can be helpful as pronunciation problems occur in an

individual class.

Thé first portion of the tape gives examples of the consonant
phonemes of German, in initial, intervoealic and final positions,
whereever possible. Remember that /b, /d/, /g/, /vy /2l 13/,
/3/ and /h/ do not occur in final position in German, and that /x/

and /s do not occur initially, nor does /h/ occur intervocalically.

o/ /'pasa/ passe  /'raupan/  Raupen P {074 rleb
N/ /'bas/ Baf /'rauban/  rauben

N /ease/ Tasse  /'baton/  baten /'sit/ rlot
/4/ /st das /'%:don/  baden

e/ Ikasa/ Kasse  /'ha:kan/  Haken /l3k/  Sieg
8/ /gasy/ Gasse  /'ha:gan/  Hagen .
N/ [lasas fasse /'hiyta/ Hole /'valt/ relf
v/ /vps/ was /'lg:va/ Lowe

/o/  /sag"/  satin fraison/  reiflen  frals/ Rels
e/ [2pts/ Satz /'raizon/  relsen

/8/  /Bats/ Schatz /'rauBan/  rauschen /'raul’  Rausch
/24 fEerni/  Genle  /racty) Rage

s/ [fgpna/ China  /'ralgan/  relcher /'ralg/  releh
/x/ /'rauxaa/  rauchen  ,'raux/  Rauch
/m/ ['masa/  Masse  /‘hemon’  hemmen /. Ramm
/N ['npsy/ nasse  /hgnan/  Hennen  /'ran/ rann
v/ /'hgtan’  hingen /v’ ran;
N I'se/ lasse /N SHEM Kotle ;s will
/vl lrasa/ Raise R UHE N bohre Tt wiry
/W Ijake/ Jacke s CRQf Kojo

/N Ihpsa/ hasse

Y4
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This is simply a presentation of the major sound types of German,
with illustratlons of the sounds in initial, medial and final .

position where such examples can be found in the language.

The second drill presents examples of the 'ach-Laut' and the 'ich-
Laut' in various contexts. This drill should be viewed as a set of
e;amples only. The question of whether or not the two sounds should
be grouped into a single phoneme need not concern the teacher of
German at this point, since both sounds are new to the English

speaker and need to be mastered by students.

The 'ach-Laut', spelled with 'ch' as in 'machen' or with 'g' as in
'"Tag', is a voiceless velar fricative. [Transparency] It occurs
only after back vowels, /a/, /o/, /u/, and saw/. The 'ich-Laut!

is a voiceless palatal slit fricative (closely resembling the

initial consonant of English 'hue' or 'huge'). [Transparency ]
Tt occurs initially, after /n/, /1/ or /v/, and ai'ter front
vowalsg, /1/, /e/, /ii/, /6/, /ol/ and /ai/. (Statoments re-
garding consonunt distributions which use vowels to specify

. environments give only the short vowels, and since vowel length
is pherzmic in Cerman, it mist be borne in mind that short vowels
and long vowels have the same effect on consonants as far as
distritution is concerned. Thus /x/ occurs after /a:/ as well as
after /a/: 'Dach' /dax/, 'trach' /bra:x/. It is simpler to state
distribvutions in terms of only the short member of a long-short

pulir.)

ERIC
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BEST COPY AVAILABLE
With /x/ With /¢/ With /¢/
/'agx/ Dach J'dggor Dicher /'zjie/ siech
/'org:m/  brach /*bre:ge/ briiche I 174 stch
/'Ypx/ Loch /'Kggor/ Licher /'blgg/ Blech
/*hoix/ hoeh /*hiyg8t/ hichet /'vaig’ reich
/'bryux/ Bruch /'briiga/ Briche /'mpng.’ manch
/'byix/ Buch /'bjigar/ Bticher /'2ple/ golch
/'baux/ Bauch /bpiga/ Biuche /'dyre/ durch
leyina/ China

The third drill presents examples of the gch-Laut in final, media:
and pre-consonantal position, followed by paris of words which
show the contrast between /x/ and /k/. American students often

" substitute /k/ for /x/, since it is the English sound closest to

the German /x/ .

/*bax/ Bach /bui/  Buch /'taust/  taucht
/'na:x/  nach /'baux/  Bauch /'vaxon/  wachen
/'dox/ doch /'naxt/ Naeht /'vpxon/  Wochen
Jhoix’  hooh /'koxt/  kocht /teuinon/  suchen
/'b:'y.\'/ Bruch S'upxt/  DBucht /'bauxen/ hauchen
/'zgkd/ = /'2pi3/  sacko, Sache /'taukt/ = Staust/ - taugt, taucht
/'dpk/ = /dpx/ Dack, doch /'Btatkan/ ~ /'Bla:xan/  staken, stachen
/'apit/ = /'maxe/  packe, Nacin /'ppkan/ = /'ppxon/ Pocken, pochen
/'l1pkt/ = /*loxt/ loct, Joeht /'bukon/ = /'m.s:san/ buken, Buchen
Mbuk/ = /'buik/  buk, Duch 'paukan/ = /'hauxan/  pauken, hauchen

* The next drill presents /¢/ in various environments and then cone
trasts it with /x/. A sample drill for contrasting possible
substitutes with /¢/ is also given.

Arer front vowels K Alter consonants ! Next to s/ and /8/
/'visgan/ riecher, “mang/ manch /'vigst’ riechst
mig/ mich /'myngon/  Minchen /'bejgst’ brichst
/'ppe/ Pech /'mil¢/ Mileh Ineigsi/ nachst
/'alga/ Eiche Ivelgar/ welcher /*hoigst) hischst
lolgs euch A durch Sbysgan,’ bLilchen
“bu:gar/ Bucher 7 Storg/ Storch S hotsean’ Hiuschen
/'bryga/ Briche Smetean/  Midzhen /'yigan/ Tischehen
/*lpgar/ Lécher “1i'pgan,’ Lieheheon /igdgon’ Fldschehen

- " hepr-zre vaTrhrcrye—— ————
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u/’dax/-/'dgcor/ Dach, Dacher Hhprpi/=/'Bpreigd/  sprach, spriche

'R/ =/"Yger/ Luch, Locher /' hoin/ =/ hjsgnte/ hoch, hichste
/'Bpryxn/=/"Bpr(ge/  Spruch, Spritcho /'ty =/ "tsgor/ Tuch, Tdchop .
/lbraws/~brgigs/  Brauch, Bréuche
YT ¥ wich, Wisch It/ = 14/ ticht, Slacht
l'm/ = miy/ mich, misch! /"tigor/ = /'1p8ar/ Locher, Loscher
/'djg/ = /t|8, dich, Tisch /'ROlga/ = “koiBa/ keuche, keusche
l'epk/=/"2)0/ Sicg, slech /'eght/=/'rggt/ reckt, secht
/'njkt/ =/'njct/ nickt, nicht /'Biratk/~/'Wralg/ Steelk, Streloh

/'kiing/ =/ glina/ Kino, China
The next drill compaies English /1/ (spoken by a native speaker of
English) with German /1/ (spoken by a native speaker of German).
Listen carefully for the velarization of the English /1/ and the

lack of velarization of the German /1/.

English German

/'ty gy feel: viel
el /'te:l/ fail; {ohl
/l'pat/ /' po:l/ pole; Po)
/' stel/ /3l 0 stanl; Stuhl
/*bjlt/ °hjis huilt; Bild
/'teh’ /it felt; talle
/it / Nt/ leaf; lief
/*1ait "/t light; Leid
/‘plare/s /' pits/ sots; Platz
/'klss. . hlgis’ close; Klof

'The next dril) presents a sample of the type of build-up drill
that night be used to help a student learn to pronounce German
/r/. Care shoui'd be exercised with such drills to mako it clear
that this is only an exercise, that the first item in each
series 1s a nonsense syllable presented only to help the student

become aware of the positicn and disposition of cpeech organs.

(1) (2) (3)
Iniul - {{xau) . Jran’ Frauw
{2al) - {exal) = /fvad/ frel

()
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{xavs] = lkxaus) »  /krous/  kraus
Ixats] - [kxals] = /krals/  Krels
{xaut] - txautl = Jiraut/  traut
(nals) - {pxals) = /prats/  Preis
atl = () = Aret/ teat
Ixgml - kxgum) =  kraim”  Kram
{xpl) - {txpi) s /trol) treu
Ixo:) - ltsg) s /Jirgi) troh

(kxau) - /gran/  grau
(txal) /drai/ drei
{pxaut] - /braut/  Braut
(kxais] /grais/  GQreis

The next drill presents the phonetic difference between German

intervocalic /r/ and postvocalie /r/.

llemember that postvocalic /r/ is phonetically a vowel, lower mid
back unrounded. DMoulton uses a diacritic under the phonetic

symbol to indicate that the vowel is nonsyllabic, in other words,
it i3 a vowel glide: (4] . Thus (1:4), in 'Tier', [thi:9), is a
diphthong. The sequence /sr/, however, is not a diphthong but a

simple vowel, thus 'bitter' is pronounced [bita]

(a) (4 {a) . lal
zwel Tiere ein Tier leh studiore or studiert
twel Speere cin Speer . ich lehre er lehet
gwel Jahre ein Jahr ' ich spare ' er spart
zvei Tore ein Tor fch Lohre _ or bohrt
twel Uhren eina Uhr wir fuliren fhe tuhrt
2wel Tidren eine Tur feh Nihre ey fiihrt

__rwel Oire etn Ohy | lehhiwe ! cr hirt
(ai t [l ! (2] (0} or (3l
S —tmm— —o— ,......‘ 0 s A W@ TP ER - CEECE— G . . o R e T B T OF T ————
bittere , hiiter , el drie ' er i
Inzsere | Y RY ' ieh were ' U Sarpl
die dlters. ' e Lo [ ehbas : er Larr
ich wander ¢ b er sandare ; leh wiurpe ' ey murit
toh Andere er dindat , fen lore er doere

S st & e 4 anedh T - —— P - -

This drill comparas German /r/ and American English /r/, then

German /r/ with American English /1/, and finally German /r/

';h German /1/. 81
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| ] (al (a)
reef  rief creak  Kriog here  hier | bitter  bitter
rest Rest fry frel air er father Vater
wrote rot dry drei par Paar | mother Mutter
rice Reis price  Dreis ore Ohr brother Bruder
Rhine  Rhein brown braun tour Tour sister Schwester

German
English German
/v/ /v /r/ /V/

wilt wird wird wild schwirrt schwillt
spelt sporrt zerrt Zelt schmerzen schmelzen
halt Hort ward Wald Karte Kalte
fault fort Wort wollt Warze Walze
mait Mord Kurt Kult Schurz Schulz

This drill compares German /3/ with English /%/. This is a good
example of the kind qf drill that should be used only where a

specific need arises, lest the teacher create problems where none

would have occurred normally.

German /§/ has the feature of lip rounding, but the degree of
rounding and protrusion of the lips is much greater in the

environment of a rounded vowel: following /u/, /o/, /i/, /8/,
/aw/ or /oi/; and preceding /u/, /o/, /i/, /& or /oi/. English
/ 8/ also shows a greater degree of lip rounding in similar
environments, and most speakers have some lip rounding in the
other possible environments in English, so there is usually no

problem with this sound.

she - Schi session - dreschen
gsheer -~ schler natlon - naschen
shong ~— schon {lashy - Flasche
shoe - Schuh ashes . - Asche
fish - Fisch washing - wasgchen
fresh = frisch mushy - Masche
flesh =~ Fleisch Russian - Groschen
bush - Busch rushing - rauschsn

g2
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This drill presents examples of the volceless stops /p t k/ and

Since German /p/,
[t/ and /k/ are very similar to English /p/, /t/ and /k/, even

to the extent of having a fronted /k/ cound before front vowels

compares the Cerman and ths English varleties.

(as in English 'key' and German 'Kiel') and a backed /k/ sound

before back vowels (as in English 'coop' and German 'Kuh'). (There

are languages which use these two sounds ag separate phonemes.)

The greatest probability of ewrror exists with the intervocalic /t/
following a stressed vowel, which is treated in a later drill, and
with final stops. Cerman final stops, which are always voiceless, are
nearly always released, sometimes even aspirated, whersas English
final stops can be unreleased. The chance for proninciation er-

rors here is small, but should be kept in mind by the teacher.

» G . . SUBE 1 EC SW ! Wy SRS L AL D NS G PP RIAEA B P SN B e W ST R AR AT @ ¢ SRR S E MBS S -
ToAMbinG, 0 Ve timg 0 ity 9 !;.;.f:!r.neni:

of 3 8. 9800 sl g of uretr-esed syllnol
O D S ATr WA iy 4By -

e L L0
Medoabi e Deripning
e ‘e "i’\ﬁ! .“,‘“-’im?

€ Ll B WY R s o )

.o o - -—- -t ca o«

p’ ' ‘pass ' Pae sa'rade Pa‘rode boatpase A'part
‘place ‘Platz | pla‘tevn bia'eet . ap'plaure Ap'plaus
‘prim "Pracht .« pro'vokae nryat ' oapprove Apitl
|
n ‘take ‘Tap , lo'duy Ta'blett E at'tain A'tom
"y ‘Traum . a8 Tra'bant ‘ al'tract Al'trappe
RS ‘eome ‘Kamm  : col'lido Ra'lender | aceord . Ah'kord
‘elean ‘wlein ! elitmatie ki matisel, | cetelabn E'kilat
‘erall ‘Keatt cre'dentiuls  Kea'watte i ANeropnlis A'kropolis -
‘auite *disal 1 qua'cratle qua’deatisch | 2'quariuim Sgaarium
Ty
J,_ unstres:ed vowel it
/n/ ripper Rippe up ab
| helper Tulpe Lelp halb
l sharper Schirpe hayp Korb
bumper Lampe lump Lump
7t/ ‘ pity bitte sat st
i sially gollle enit koelt
| partly wirte heart hast
t
i coumy Komuteo wanl iand
K sticky Stiicke sack Sack
. O11:3% welke 31 welk
turkey wirke haik Werk
; nky ninte o nk HEDNY

84
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Eng'ish Gerian Engiish CGorman
GRS A N il . -

reap *lel teaped Liohe
lope toh nicked nicke
mitt mit e Lift
loat fud ‘hest best
seek Stey wishag wischt
tuek Lack | folt f8ih

70

The voiced varicty of medial /t/ in Ameriecan English may present

problems to the student learning Gosrman if he carries over his

English habits. The following drills present some ways of helping

to overcome the problem.

kily
belting
catty
coated
weiting

scenting

maunting

can'ed
vented
painty

—— @ o w

[}
.

B SRR PR - R

pity
bitter
gally
paried
partitfve

!

hiddy
bndding
caddy
codad
rlding

- sot'ng

- cadvlidd

- verdad
pa.ervd Tor

!‘n.:
L.ite
billere

| soilte

wartet
wartelo

mounding

Cere g mma -
vl ok zern

v e e o b T

filier -
alter -
hearly =
sorted -

hurting -

wintep
panming
punting
runty
auniQ

e nsam @

AAnta
t iner
; pinter

L county

-

-

fitled ‘ep
aldey
hapdy
sordid
he ding

winnes
piveing
pwvun?
 STHENY
A

T - . e - - 0 =B

- e

4B

}
!

f
wolnte
Winter
lehnte
nopile

- — s S—— - e Wl
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This dril' present consonant clusters which are unusual to the

Gevinan

/5/ s Y, /m/ v/
/v/ Prois Plan (Pneu) " ea Ceee
/b/ breit biau to 0 e ) R
N p treu RN e (Tmosts) (Twist)
/d/ drel ¢o 0 R s e ¢ ‘“Wal'"
N/ Krols Llcir Kale ceee Qual
/e’ grau Glos Gnade B (Gmingd) o
/‘/ fl'(.‘l Fl“c LI ') [ ] L B ]
Ze/ P (Stawen) (Snoly) (Smoking) {Sweates)
/%/ Schrel schiay Schuce | schmal schwor
German /r/ /N A4
et - b -
Jsp/ (Sputiteuam) (Sprinter) (Spleen) >i 00
/."tl. (S‘Gp’ ‘s‘l'alf‘i“e’ e e RN
/uk/ (Skandal) (Skrupel) (Sklave) (Squaw)
" ot} P .
/Bp/ :Zgy i .ﬁiﬂ? ﬁﬂﬂfr cone
Ilggl I’S“Jhl] S"‘ﬂhl] TR AR
ey . ::-:r::.-»—-‘- 6...-’:::-- wmm ). .. e~ -— @ @ uma
P csaDe B Sak D ED SRR S W GRS YD e l“ * owre W - OONMqF“ 4ED W s ums saa - e e D O DD S
Gutman /v s e/
- WS W RO e R +f "1:‘: ;"'-lm l_:-a“_.;e.so.?ﬂﬁl—'-w-- ‘-m:::-’:~:9¢~' P o v - e 9 e OB -0
/n/ Piund I [l’lrop@ maumc] ceee
/"S/ (Psa“ﬂ) RN tev e s
/.S/ Z‘thlJ [ K ] L I I ) ZWC'CK
/"g./ (1‘35."\‘.'0"".') ) e "0
/ks/" c‘-‘-l“("i) ! R | PR R

'The final drills exemplify the voiced-voiceless alternation in

Serman, which must be practiced until thev become autolatic

the non-native speaker.

B SE——— > — — -

cr——

Volced
Valeoioss (inaliy

Voleeless in come
pound

Volealess beloce
sufl’s.

Vole el ss in eluse
ter wi o Y/

Voleeleds fa civo-
tae vkt /s/

et e rwue et Wb

for

1o/~1pi V ettt Jelned - | fereiy Iad+15?
I graben | furlen {ragen Sklave, Moiive lesen

Grab Fund fraz! tolly MHea!

Gralenal ! Tualat fragwiledty ! mativeelich Losarl

begritbalsl ¥iidling feaglich lesbar

er grilg ' e er froot er versilavt er llest
' ]

-i gon Grad s Jes Tunss

——

o fragat

——— e

8o

-

de verahlove:

— - -e e

L] * 0
. Lh.... L
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Volced r Vulseless i South -....-s..;;‘.'..h..-.-. .:".;t;:tfr.rt!. -
- » o & Clhdh ot I s LA Gl o Sy .y .o- po——
Tage Tag /'ak/ Ian/ ran .
Wego Weg /'vgik/ Svpig/ /e
Bergo Berg /opek/ ! lrupreg/ /'bprk/
folpen folyi /'tptki/ AL *loikt/
Konige Kiinig /'kanjk/ /'ktinig/ RO/
fertige fertig /"eryjk/ AR /'teete/
reinigen reinigt /'rainjit/ ~rainjgt/ /*eainjgt/
nbtiger nitigste /'np:tjRets/ /"nhitfysta/ S nb:tjesta.’
Voiceless: das Grab das Rad der Tap der Prole dor Kénlg
Voteeless: des Graks des Rads des Tags PR des Konlgs
Vetead: dio Grfibop die Réider die Tage die Proise die Rénige
VoicenA: lehen wendanan zeigen rolsen velnigen
Volcelnss: icitto wanite 2eipto relste reinigte
Volceless: gelett ~ewamdt geacigt geretst gereinigh
\vajeed: gebien faden tragen lesen
voieeless: gab lud trug lns
Volced? gegeben geladen getragen gelesen *
Vviaceless: or gilt er iddt or tiigt or Jlost

b
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Assignment Sheat BEST COPY AVAILABLE

Assignment: Reread Chapters 1-5 in the light of this session's
discussion.
Read Chapters 6-9 for next time.
Select 2 participaats to prepare each of the following mini-lessons.
Each lesson should be 3-4 minutes long, to be prasented next time to

the group in a peer-teaching situation.

a) explanation and drill for /¢/, not contrasting it with
anything, but presenting it in all possible environ-

mant.

b) explanation and drill to overcome problem of con-
fusion of /¢/ and /8/. Assume that students have

confused 'mich' and 'mischt!!

¢} explanation and drill for German /1/. Assume that
students have let English dark /1/ creep into their

German.

d) explanation and drill for German /r/, not contrasting
it with anything, but presenting it in various con-
~texts. Use the pronounciation which is most comfortable

for you.

€) explanation and drill for medial /t/. Assume that
students have carried over English voiced /t/ into

Germun.

dey explanations and drills to your textbook, and to student level.

(Instructor will comment after each demonstration.)

ERIC 87
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Questions and Discussion of Previous Session
First see if there are any questions over material presented in
previous session, or any questions over units l-5 of Moulton,

which it was suggested the participants reread for this time.

Next have particip-nts present lessons they prepared for this
time, from assignmeni sheet of previous session. Certain things

should be watched for under each section:

a) be sure that environment is correct; /¢/ occurs in these
environments: 1) initial, as is 'Chemie'; 2) following
front vowels: i/, /ii/, /e/, /e:/, /U/, /iy,

18/, /8:/; 3) following /n/, /Y or /v/, as 1n 'manch'
'Milch', *‘durch'; in addition, the diminutive suffix

‘=chen' always ha: .r/.

b) watch to see that /&/ is produced with noticeable 1ip
rounding, /¢/ with 1lips spread. Mini lesson should

includa discrimination drill.

¢) German /1/ is always light, English /1/ has dark allophones
and somstimes light allophones, depending on dialectal
area of speakers and individual differences; English /1/

sometimes even has a velar allophone, [v].

d) German /r/ has these allophones, (R]or [#] in prevocalic
po -‘tion (leazson should present one or the othar, which-
zver is most comfertable for the instructor); (a] in
postvocalle pusition (following vowel either in final

position or before another consonant).

) (
ERIC 1

Aruitoxt provided by Eic:
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e) English intervocalic /t/, if the first vowel is stressed,
is usually voiced, as in 'water', f'butter!, dut not in
'attaék', since stressed vowel follows the /t/. German

/t/ is never voiced.

Since this session focuses on Chapters 6-9 of Moulton, handle
only general questions from participants over the remainder of

the reading assignment.

l,f)

ERIC

Full Tt Provided by ERIC.
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I. Vowels

When the vocal tract is used as resonance chambers, the resulting
sound is called a vowel, provided that air passes out through the
oral cavity and that no point of the center line of tha tongue

(front to back) is touching the roof of the moutk. The sizes and
ghapes of the resonating chambers can be changed considerably,

resulting in the wide range of vownl sounds which the human vocal
apparatus can produce. Vowels can be classified according to the

following .ets of terms:

a) high - mid - low; the highest point of the tongue, viewing
the head from the side, is the first dimension to be considered
[Transparency ] for classifying and identifying vowels. Since
there are no discrete steps involved in moving from high to low
in the mouth, the term mid is used to indicate sometﬁing between

high and low, for convenience in identifying vowsls.

b) front - central - back; the Sront to back location of the
highest part of the tongue specifies this dimension of.vowels.

.By plotting the high-to-low dimension along the y-axis (vertical)
and the front-tc-back dimension along tie x-axis (horizontal), a
graphic representation of the vowels can be derived. This is where

the familiar vowel triangle or vowel quadrilatoral comes from.

¢) rounded - unrounded; the shape that the lips give to the outer
end of the vocal tract adds a further dimension to vowels.

Changes in the shape result in qualitative differences in vowels.

l .3
ERIC
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For some languages, this quality of vowels, that is, rounded or
unrounded, 1s a redundant feature. English, for example, has
front vowels unrounded and back vowels rounded. Other languages
use this quality as a distinctive feature. German, for example,
has front vowels that are unrounded and also front vowels that
are rounded (the first vowel in 'fiihlen' is a front rounded
vowel). It is also possible to have an opposition of the type:
back rounded vs. back unrounded, but since this distinction does

not occur in German or English, it need not concern us here.

There are several other features which vowels can demonstrate
that are needed in a comparison of English and German vowals.
Length, for example, can be used to differentiate vowels in lane
guages. In some languages, length is a more or less redundant
feature, as it is in English, for example. Euglish has longer
vowels and shorter vowels, but there are other features which are
more important for differentiating vowels. The longer English
vowels are always diphthongized and are always tenser than their
shorter counterparts. In addition, following consonants can have
‘3 very great effact on vowel length. A so-called short vowel which
occurs in an utterance-final syllable followed by a voiced con-
gonant can be longer than a sd—called long vowel which occurs {n
an unstressed syllable followed by a voiceléss stop. (Example:
In a situation where you wunted to be sure that the listener
understood what you wanted to say, you might ucter the sentence
"ilo, Sneed talked to Ted" with tha greatest stress on 'Ted'. Fer-

haps the listener misunderstool and thought yonu had said "Snueed

3]
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talked to Fred," but you knew that it was Ted that Sneed had talked
to, not Fred, so you repeat your statement and place a major stress
on 'Ted'. In this instance, the vowel i 'Ted' might very well be
longer, in terms of the real time that it takes for the vowel to

be uttered, than the vowel of 'Sneed', which is a so-called long

vowel.)

The opposition tense vs. lax is also important for a comparison of
English and German vowels. This feature has to do with the degree
of muscular tension or muscular energy involved in the preduction
of different vowels. In general, German vowels are tenser thanh
corresponding bknglish vowels. In addition, each pair of German
vowels, such as long /i:/ and short /4i,, differs in tenseness.

The longer member of each pair is tenser than the shorter member,

thus /i:/ is tenser than /i/, /e:/ i3 tenser than /e/, etc.

Moulton lists a further opposition which might be considered for'
vowels, constricted vs. non-constricted. It is possible to intera
pret the difference between English central vowels in terms of
consiriction, in which the sides of the tongue are constricted.
There are, however, more ways than one to produce the 'r-coloring'
of English. In a sauple of six speakers, four used the so-called
retroflex 'r', in which the tip of the tongue is raised toward

the alveolar ridge but does not touch it and the sides of the
tongue are laterally constricted; one used a type of 'r' in which
the tip of the tongue was on the fiocor of the mouth but the tongue
was laterally constricted; the last speaker produced thke r-sound

with the tip of the tongue on the floor of the mouth, but the

O
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sides of the tongue were not laterally constricted, rather they
were firmly pressed against the lower side teeth, and the tongue
was depressed centrally from tip to mid dorsum. The postvocalic
r-sounds thus produced were mutually intelligible to all speakers,
even though produced by such a wide variety of articulatory dis-
positions. If the term 'constricted' is interpreted to include
among its possible realizations this latter type of r-sound, per-
haps the allopnonic feature 'troughed', then it will still serve
the intended purpose, that is one of cliaracterizing English r-
sounds. The important thing to remember is that German has no
sound which approximates the English r-sound, and this becomes a
problem for students when they see the spelling in German '-er!,

as in 'Vater', 'Litter', etc.

The opposition syllabic vs. non-syllabic is necessary fer phonemic
considerations.: A vowel is said to be syllabic when it carries
the major stress in a given syllable. Thus the verb form '{uhr!,
pronounced [fu:y ], contains two vowels but only one syllable. The
first vowel, phonetically speaking, carries the major syllable
'stress and is therefore syllabic; the second vowel (phonetically
G vowel but written phonemically as a conconant, /1/, since it
patterns as a consonant, that {is, it can ocour bafore or after any
vowel, and it alternates with consonantal /+»/ when it is followed
by a vowel, aa in 'fuhren', ['fu:Banl) iu non-syllabic, doaes not
carry major 3syllable stress, and is written phonemically as a

consonant.

Depending or whether the velic i1s open or closed, that is, whether

319
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or not any of the air stream is free to go through the nasal cav- -
ity, a vowel may be said to be nasalized or non-nasalized. (Note
—that the term 'nasal' is generally reserved for nasal consonants,
consonants in which the air stream is prevented from going out
through the oral cavity by a closure in the oral cavity, forcing
the entire steam of air to leave via the nasal Pagsage. .) Certain
languages, for example French, make use of the distinction
nasalized vs. non-nasalized in their phonemic structure. In these
languages, a pair of words can differ by the presence or absence
of nasalization. Neither German nor English make use of this
distinction, although there is a degree of nasalization present in
vowels which are contiguous to nasal consonants. (Note however
that some speakers of English do occasionally substitute the fea-
ture of nasalization for a following nasal consonant, as in 'sen-
tence' Ps?:??s]. This should be regarded as a substitution,
though, because these same speakers, in other circuﬁétances, such
as careful speech in which the speaker wants to be certain that
there will be no misunderstanding, will use the approprlate nasal

conscnant: ['s¢ntans ).)

The last feature of vowels which will be considered here is that
of diphthongization. A vowel which changes in quality from
beginning to end is sald to be diphthongized. Moulton observes
that instrumental observation of vowels indicates that all vowels
are diphthongized to a greater or lesser extent. The kind of
diphthongization which we are interested in here, however, is that

which is observable to the ear. English vowels, notably the

7
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vowels of 'beat', 'bait', 'boot' and 'boat!, are very noficeably diph-
thongized, whereas the similar German vowels of 'bieten', 'beten’,
'Hut', and 'Not' are not diphthongized to an extent which can be de-
tected without resorting to instrumental analysis. German does have

three diphthongs, /ai/, /au/ and />1/ which correspond to three sim-

‘ilar diphthongs of English, the vowel sounds of 'bite', 'bout' and

'boy', but these three are not potentially troublesome for the English
speaker because of the similarities between the phonetic facts of the
two languages. Note however that many speakers have an (& diphthong
in thouse', ‘cow’, etc., and some have an extremely long off-glide in
'boy! [b213 , '"toy4 etc.

which to interpret any vowel sound, the British phonetician Daniel
Jones recorded certain vowel sounds which he called ‘'cardinal
vowels'. (Historical note: The idea of establishing reference

points for identifying vowels was apparently first put forward by

A. J. Ellis in 1844 in The Alphabet of Nature, and the term

'cardinal vowel' was first used in print by A. M. Bell in Visible

Speech: The Science of Universal Alphabetics in 1867. Jones was

the first to put the ideas into practice, however, in his English

- Pronouncing Dictionary, 1917. The same year, the HMV Grammophone

Company made available commercially phonograph records of Jones
producing his cardinal vowels.) Jones' cardinal vowels consist of
four front unrounded vowels and four back rounded vowels. The
front vowels are a) the highest front vowel which can be produced ;
b) the lowest front vowel; c) a vowel which is one-third of the
way.from the highest front vowel toward the lowest front vowel; and

d) a vowel which is two-thirds of the way from the highest front
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vowel toward the lowest front vowel. The back vowels are rounded,
but their other features are similar: a) the highest back vowel;
" “b) the lowest back vowel; c) one-third of the way from highest to -
lowest; and d) two-thirds of the way from highest to lowest. This
1s represented graphically below. The figure is asymmetrical be-
~ cause the tongue moves further in getting from'[i]-to [é] than 1t
does in getting from [u] to [p].

(u)

(o)

& (5)

a (b)

Primary Cardinal vowels

(parentheses indicate rounded vowels)

- o~
e

- -
i

©
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A second set of vowels. the secondary cardinal vowels, simply
reverses the rounded-unrounded feature: the front vowels are
“rounded, the back vowels are unrounded. The locations are the
same as for the primary cardinal vowels. Six additional sowels
complete the cardinal vowel scheme. Each is a pair, one rounded,
the other unrounded, and they are all central vowels (centered

from front to back). There is a highest pair, a pair one-third

of the way down, and a pair two-thirds of the way down. The fol-.

lowing chart contains the twenty-two cardinal vowels. Symbols
which appear in parentheses are rounded, those not enclosed by

parentheses are unrounded.
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i (w) |
1 (1) Jua (u)
e (D) 3\ _(e) ¥ (o)
¢ (@) 3\(a A (=)
a (&) ¢ (p)
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It should be borne in mind that the cardinal vowels selected by

Jones for his system are arbitrarily chosen for purposes of de-

—seription and identification, and that, except for the mid-
central vowels ([9], (8], [3], and [B]), they are peripheral,

that is, the highest point of the tongue lies on the outside

iimit of'the vowel area for each one. The cardinal vowel concept
1s presented here so as to give some more or less fixed points of
reference with which to compare the vovels of German and English.
The English vowel system has no vowels which approach the extreme
positions of the peripheral cardinal vowels. German, on the other
hand, does have vowels which closely approximate the cardinal
vowels, especially as compared with English. The German high front
rounded vowel as well as the unrounded, and the high back rounded

vowel are all relatively near the cardinal positions.

For classroom teaching, the cardinal vowel system need not be

introduced at all, but an awareness c¢f such a system on the part
of the teacher should make the teacher more aware of the differa-
ences between English and German vowels, and better equip him to

‘offer corrections to students when errors are made.

'\/ , ,‘::], or C::> ?

These four figures have been used to schematically represent the
vowel systems of languages. Which is most appropriate for our
purposes, that is, comparing the vowel systems of German and
English so as to be able to foresee potential problems that stu-

dents might have in trying to learn German? The triangle has
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perhaps the longest tradition and still occurs occasionally in

" textbooks. It distorts the phonetic facts of both the English

~-and the German vowel systems, so it is probably less useful than

the other figures. The ov;l has the advantage that it preserves
the phonetic facts of the true location of the high point of the
tongue for the cardinal vowels, but since English vowals are not
as extreme a3 the cardinal vowels, and 3ince only some of the
German vowsls apprcach the cardinal vowels, the oval is not partic-
ularly'@seful for the téaching of German to speakers of English.
(The oval is the shape that results from plotting the lceation of
the high point of the tongue in the production of peripheral
vowels, based on x-ray photographs.) The choice, then, seems to
be between the square and the other quadrilateral. Moulton
chsses a trapezoid~like quadrilateral in which the upper and
lower boundaries are further apart in front than they are in back.
The reason for this is that the jaw is hinged it the back, and as
the mouth is opened, the front of the jaw opens wider than the

back for any given distance of jaw movement. In our discussion

of the vowel systems of English and German, the two will be com-

pared, but it seems that the square is pe“haps the best figure for

mapping the phonemic situations for reasons of comparison.

{The purpose of the foregoing discussion of geometric shapes may
ot be immediately apparent, since the things being discussed are
not the kinds of things which a teacher discusses with students
in the classroom. But it is the feeling of maay (the present

writer included) that the more familiar a teacher is with his

103

©

Aruitoxt provided by Eic:



subject matter, not only with the surface facts but with the
underliying structures ard systems that can be observed in that
subject matter, the more effective tha teacher can be. Further,
the teacher, in his continuing reading in his field, encounters
discussions of the type presented above, and needs to be able
to follow such discussions in order to be able to glean all that

is potentially useful to him as a teacher.]

In addition to Moulton's discussion of the phonemics of the
English vowel system, it is worthwhile to consider anoiher type
of classification, the system presented by G. L. Trager and H. L.
Smith (in An Outline of English Structure, 1957). This analysis

treats the vowel system as consisting of nine simple vowzls and

three semivowels which can occur as off-glides. The nine simple
vowels can occur alone or can be followed by an offglide. The

following chart presents the nine simple vowels and the off-glides,
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simple vowels
front central back

high i ] u

mid e o )

low P ¢ a )
off-glides

. This system, which is compatible with the consonant system presented
for English in the past session, interprets /y/, /h/ and /w/ to be ;
vocalic off-glides when they occur in postvocalic environments. /v/
is a glide toward ‘but not necessarily reaching) a high front vowel;
/h/ is a glide toward a mid central vowel or it is phorstic length;

/w/ is a glide toward a high back vowel. Thus the phonemic tran-
scription /reyt/ for English 'rate' indicates that the vocalic
segment of the word starts as a mid front vowel and glides toward

high front; /rowt/ for English 'rote' has a vocalic segment that
10
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glides from mid back toward high back; /trawt/ for English 'trout'
has a vocalic segment that glides from low central toward high back;
‘etc. One of the advantages of this system is that it allows for the
inclusion of the various dialects of English. Many speakers of
English who learned their English in Texas, for example, pro-
nounce the word ‘'on' with a diphthong which moves from low back
toward high back fp¥n ] ‘This vowel nucleus can be accommodated
"within the aforementioned system as />wn/ and would still be

shown to contrast with 'own', [o%n ] /own/.

Moulton lists fift.een contrasting vowels and diphthongs for

English, plus a sixteenth "which occurs only in unstressed syl-
lables."

Before /r/

1. N beat leak dean  nearer

here flerce
2, V bit lick din mirror } r
3 /e/ bait lake Dane  Mary
4, /¢/  bet neck den  merry } halr  scarce
5 /=/ bat lack Dan marry
6. /a/ pot lock  Don starry far farce
7. /3/ bought hawk dawn warring for horse
8. /o/ boat goak bone  boring four hoarse
9. e/ put look fury

t moors
10, /u/ boot Luke boon  poorer } ur ]

[
-
-

/n/ but luck  bun hurry

/Y Bert  lurk burn  furry

/al/ bite like dine Shirer

/21/  Hoyt coin  Moira coir  coirs
/aw/  bout down  Lowry hour  sours

/2/ about gallgp comma

— e Pb Pl
[ I -
- - - L J

[y
[-]
-

The Trager-Smith system accounts for all of these possibilities
(plus others as necessary) as follows. The numbers refer to

Moultcn's numbers from the preceding list.

106

ERIC

r
"



102

Moulton's system  BEST COPY AVAILABLE Smith-Trager system

EETIEY /1y/
2. /}/ /i/
3. /e/ /ey/
be 19/ | /e/
5. /X/ / %/
6. Ja/ Y
7. [y />h/
8. / o/ / ow/
9. /w/ W

10.  /u/ . /uw/

1. /a/ | /o/

2. /3/ [or/

13. /ai/ ’ /ay/

14, /31/ /2y)

15.  /aw/ /aw/

16. /?/ /9/ (same as N§. 11, since the

two never contrast, but
occur in mutually exclusive

environments)
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The simplicity of the Trager-Smith system becomes more apparent
as further comparison is made. Moulton has three symbols for the
mid central vowels of Erglish, /3/, /a/, and /9/. Since according
to Moulton's analysis @/ occurs only in unstressed syllables, it
can not contrast with /3/ or /4/, which occur only in stressed
‘.éyilables. Further, the phoneme /3/ of Moulton's system is to be

interpreted as either [3 | or [s], depending upon geographical
location of the speech being transcribed. This is the same kind
of a situation which Moulton cites as  fault of the Trager-
Smith system, that is, differing phonetic realities for different

A

geographlcal distributions of phonemes.

In summary, it is probably well to consider both systems for
their advantages. Actual classroom use of transcriptional systems
is a debatable issue, however. Secondary school students are more
or less completely familiar with English spelling, and German
spelling is regular enough to almost preclude the necessity of
transcription for the classroom. What needs to resuit from this
discussion is an awareness of the differences of the German vowel
* syste.l and the English vowel system, mainly: a) German has three
diphthoiigs, always written in the orthography as diphchongs;
English has many more diphthongs, aot necessarily written as such
in the orthography: b) German has long vowels and short vowels
which, though they may exhibit slight phonetic differences, must
be distinguished by length, since this is a distinctive featuse
in the language; English does not have long-short distinctions as

such, thus vowel length in English can vary greatly according to . -
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environment (depending on stress: vowels are noticeably longer
if they carry major sentence stress than they are in unstressed
_.positions; depending on phonetic environment: a vowel followed —
by a voiced consonant is longer than the same vowel followed by
a voiceless consonant); vowels in unstressed position in German
maintain their Qowal quality, whereas English vowels in un-

stressed position can be reduced to schwa, /3/.

The German vowel system differs somewhat from the Eng;ish vowel
system. While it is possible to analyze this system as Moulton
does, it is perhaps misleading to show differences both in place
of articulation and in length, since one of these features is
redundant. The following chart portrays the vowel system in a
way that lends itself to a ready comparison with the English

vowel system.

1049
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front central back
Janrounded rounded BEST COPY AVAILABLE
high 1 i - u
mid e o} J o
low a

There is a phoneme of length, /:/, which can occur with any vowel
except the mid central vowel /#/. Three diphthongs occur in
standard German, /ai/, /au/ and /3i/. When a vowel occurs withe
out length, that i1s, as a short vowel, it is centralized. Long
vowels are decentralized. Under major stress, long vowels are
neag;y three times as long as short vowels, but under weak stress
the difference is not so great--long vowels here are only about

" one and one-half times as long as short vowels. Finally, long

vowels are tense, shert vowels are lax.

Comparison and contrastive analysis of German and English vowel

systems:

Moulton, Chapter 9, should have been read, and any questions that
participants have should be handled at this time. The tape for
this session consists of many drills contrasting potential troulle

spots.
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GERMAN VOWEL SOUNDS

Notes to Instructor:
. Tapes II and III contain numerous contrastive vowel drills,
emphasising the main conflict points between German and
English.

. Participants should study chapters 7, 8 & 9, and be
thoroughly familiar with the lists of examples in chapters
7&09.

. Chapter 6 of Moulton should be read as an introduction to the
study of vowels.

. Instructor should introduce each drill and point out the
purpose of the particular drill

Device needed--Tape recorder
Material needed--Moulton Tapes II & IIl

111




Pronunciation Drill Tape II

107

BEST COPY AVAILABLE

The first section of the tape consists of a series of examples of

the German vowel phonemes, in these environments: a) preceding

voiceless stop; b) preceding /1/; ¢) preceding -nasal consonant ;

and d) preceding intervocalic /r/ (except that the diphthongs /ai/

and /au/ do not occur before intervocalic /r/).

l.
2.
3
4.
s
o.
7.
e
9.
10.
1‘.
12.
13,
14.

18,
16.
1.

18,
19,

"
4%
/e/
/e/
/Y
v/
/o/
/o/
Y
/1
18/
/o
/y/
/y/

/al/
/oV/
Jau/

/c/
/s/

bieten
bitten
beten
Betten
Rute
Kutte
gote
Rotte
Gilte
Mitter
Goethe
Gotter
rate
Ratte

lelte

Leute -

Laute
biite

gesagt

Stiele
*Stille
stehle
Stelle
Buble
Bulle
Sohle
solle
fihle
fille
Hohle
Holle
fahle
falle

Feile
heule
faule

stihle
bitte

thn
in
wen
wenn
Rubhm
Rum
8ohn
Bonn
kiha
diinn
tént
kdnnt
Bahn
Bann

Bein
neun
2aun

wdhne
wartete

fhre
irre
zehre
zerre
Fuhre
murre
bohre
lorre
fihre
Dirre
hére
dorre
Haare
harre

ve e
eure

wihre
besscre

The second section of the tape is a list of pairs of words which

for many speakers are differentiated only by the length of the

vowel, /a/ vs. /ai/; other speakers have a qualitative difference

between /a/ and /a:/, in that /a/ is centralized and probably lax,

/a:/ is decentralized and tense. The examples on the tape differ

qualitatively as well as quantitatively.

ERIC
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Bann

kann

wann

Bahn
Kahn

Wahn
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Kamm
Lamm
satt
Stadt
schlaff
As
Fall
Stall
all
Wall
Schall

starr

108
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kam
lahm
Saat
Staat
Schlaf
aB
fahl
Stahl
Aal
Wahl
Schal
Star

The next section of the tape contrasts long tense vowels with short

lax vowels.

These examples should be repeated by participants!

Tense and long Lax and short
g7 Lied i) lee
(*de:t) Beet (*bet) Bett
'Biat) Staat gt Stadt
{*80:s) Schof} {*Bps) schofl
{*mu:s) Mus ('myps) mufl
["hii:ta) Hute [ hyto) Hutte
(*hd:la) Hokle ('hpla) Holle

Long vowels are much longer when stressed than they are when un-

stressed.

examples.

Listen carefully to the first vowel in each of these

Long when stressed

Short when unstressed

/) = (1) in ke gey3) keitisch
/e/ = (e:] in [*le:bon) leben
/9/ ® (93} in ['dg:z|s) Dasia
/u/ = lu:] In {'mu:zal Muse

/) = () in (ke ejek] Keitik

/¢/ = lg) 1n [lo’bgndjg) Jebendiy
/9/ = (9} tn ldg'z}:vonl dosieren
/y/ = lu) in {my'2¢:ym:) Muscum

11
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The next set of contrasts shows the difference between tense
long vowels and lax short vowels in unstressed position. Listen

carefully to these items:

Tense (Ehbnemically long, Lax (phonemically short,

ut much shorter than shorter than tense

in stressed position) vowel)

/Y/ in(di'ne:) Diner /V/ indi'tuze) diftus
/¢/ in lde'tal} Detall /¢/ inldp'so:r) Dessert

{/a/ in [ba'1a"s3) Balance) (/a/ in [ba'la:da] Ballade)

/0/ in [ko'lymbys) Kolumbus /9/ in (kp'le:go) Kollege

/y/ in lky'r}ir) Kurler /3/ in Lskp'rj:l] gkurril

© /9/ in l20na'go:ga) Synagope i 7§/ inlsgna'1g:te) Synaléphe
79/ in [6ko'no:m) Okonom + /Q/ Inl@stro'ge:n) Ostrogen

This section of the tape presents differences between non-syllabic
vowels and prevocalic glides, and should be listened to for infor-
mation only. The fine shade of phonetic difference between non-
syllabic [i Jand [j], for example, is not a necessary or even reg-
ular feature of the language, and smacks faintly of hypercorrectionism.
(Note that a different diacritic is used to mark non-syllabic vowels

here. In the discussion of /r/, the symbol used was [A'L Here 1t
is [v].)

1] F])
{*da:ita) Dahlie ('ealja) Tallle
llg' pa:ltal Lappalie (ka'nalja) Kanmllle
(*8pa:nlor) Spanter {&8am'panjar) Champagner
{fa'mj:11a) Famille va'njlja) Vanille

1] §})
(bj' 1o:n) Billion (bjl'jet Blllet
{m|'ilarda) Milliarde bejl' jont) brillant
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1) 1
(*ra:diys) Radius (*ra:dipym) Radium
{a'mo:ntym) Ammonium (*ge:niys) Genfus
{alu'mi:nfym]  Aluminium (ak'ti:nipm) Aktinlum
(prole'ta:rfar]  Proletarier ldi:nn'zaurjer)  Dinosaurier
pe'r 3:60] Periode Ipery'o:kal Peritke
(a'113"s) Alllance {alf'ants] Alltanz
{'kTanti] Chianti (1§ gear] Flaker
{*pla:ng) Piano Ipi'astor] Plaster
T ty)
(2¢'kslpl] soxuell (Dfizgksu'ell  bisexuell
(2§'13pta) Silhouatte lakty'ell akiuell
* {by'ddar] Boudotr (kda'to:r]  Colffeur
, Img'm8aran]  Memoiren (t8a'lgta)  Tollette
l'm“tai Pointe (13a'ja:)  loyal

This pertion of the tape first gives examples of unstressed /»9/,

then contrasts unstressed /&#/ + nasal vs. syllabic nasal.

(go'naul  genau ('ve:dota] redete (‘vartota] wartete
tippen  /'tijpan/ = ['tjpan) or /'tjpam/ = l'ttp"lpl
bitten  /'bjtan/ = (['bjten] or l'btthl
backen /'bgkan/ = ('bapken) or /'bakap/ = l'b;k"pl:
Mittel  /'mftal/ = ['mjtal} or CmitM)
bitter  /'bjter/ = ('bjtanl or 'bjtal

I'bjtal) or ('bitei

This section of the tape gives examples of /€/. This sound is of

somewhat uncertain nature, and need be considered only if the

teacher uses it consistently in his speech. Listen to the ex-

amples, but note that /e/ can be substituted everywhere except

in the name of the letter, 'a!'.

11N
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o /el = o1 /e = le/
Ime:'ng:de) Minade {de'mo:non) Dimonen
tdres'njo-on) drinieren Iple'djiron) plidieren
pee*ginfe) £lonie lpre'embal) Priambel
* {te:no't:p) Phinotyp {feng'iag:n) -Phinomen -
[prestzents) Prisonz {pre’zent) Prisent

A further characteristic of the German vowel system involves the

difference between free and checked positions. A vowel which

occurs before a consonant is said to be checked, one that occurs

before another vowel or finally is said to be free.

The shor't

lax vowels of German occur only in checked position, the long

tense vowels occur in checked position or in free position.

Checked Pree
/'b{n/ bin /'tsta/  zieho /'zi/  ele
/'dgn/ denn /'ged/ gehe /'ze/  See
/'dan/ dann /'nas/ naho /l'za/  eah
/'ten/ von /'vgd/  wohe /'ze/  so
/dym/  dumm /'rua/ Ruhe /'8y/  Schuh
/'djin/  dinn /'mia/  Mike /'ted/)  feih
/'gpnt/  gonnt 't/ Flohe /'vd/  Bo
/'rala/  Relhe /'bat/ el
/'tpla/  Reue /'hoi/  Beu
/'raud/  rauhe /'bay/  Bau
2117, sde /'je/ j8h

This section of the tape consists of comparisons of English /iy/

and /uw/ with German /1:/ and /u:/.

These contrasts should be

mastered by participants, with attention paid to articulation of

the German vowels.

1s higher, and the lips are more spread.

German /1:/ is tenser than English /iy/, it

German /u:/ is tenser

and higher than English /uw/ and the lips are more rounded
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T (1 ) i)
fee Vieh too '
she Schi do du
. knoe nle €00 Kuh
shesn schien moose Mus
deop Dieb hoot Rut -

s - (R e

The following are pairs contrasting German long and short vowels.

N/ n fui/ ly/
tfed mit Mus ‘muf
Lied e Fufl Fluf
liest List bucht Bucht
hieflen hissen Bufle - Busse
bleten bitten Ruhne Hunne

English /ey/ and /ow/ are compared with German /e:/ and /o:/..
Listen:

lel) le:) tou) lo)

pay P (letter name) owe O (lelter narme)
bay B (lettor name) 80 (1)

gay geh tone Ton

vain wen shone schon

hait Beat boat Boot

This section of the tape presents further German contrasts, first
/e:/ vs. /i:/, then /o:/ vs. /u:/, then /e:/ vs. /e/, finally /o:/

vs. /o/. These contrasts should be mastered.

/8:/ /y/ /oi/ /es/

See AT schod Schud
/ weh wie Ton tun

wen Wien tot tut
denen dienen Moos Mus
baten bleten logen lugen

/e:/ /¢/ /oy/ /o/
den denn bog Bock
wen wenn Schof} schof}
Beet Bett Otfen offen
stehlen - stellen Schle solle
fehlen fillen wohne Wonng
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First English /a/ is compared with German /a:/, then stressed
English /9/ is compared with Oerman /a/. As with other drills

which compare English and German, ask participants to listen but
rot to repeat.

/u/ /ai/ Y Y
par Paar up adb
calm kam hut hat
not Naht luck Lack
tot Tut bus Baf

_ lock lag come Xamm

Further examples of the contrast between German /a/ and /a:/.

Listen to the difference in length of vowel segment and repeat.

e/ /n/ v/ /n/
Kamm kam Masso Mafle
kann Kahn Ratte rate
satt Saat schalle Schale
Stadt Staat Hacken Haken
schiaff Schlat harre Haare

Various English vowels are compared with German /o/. Listan oniy.

X /o/ X /o/ X /o/
top topp Ross Rofl caught Cott
stop stop tossed Post sought sott
cat Gott cast Kost hawk hocke
dock Dock fall voll balk Boek
lock Locke tall toll calk Koch
sock Socke Saul soll naught Motte
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The English speuker needs to be certain to contrast /a/ and /o/
when speaking German, also /a:/ and /o/. This is a sample of the

kind of drill which might help establish these contrasts.

/a/ /o/ /as/ /o/
Kamm komm kam Romin
Bann Bonn Bahn Bonn
Fall voll fahl . vell
Dach doch nach noch
sacke Socke Laken Locken
Hacken hocken Halien hocken
Gassen gossan Gas goB

The front rounded vowels of Germsn present a problem for most
English speakers, since they are an unfamiliar combination of
familiar distinctive feacufes. Be certain that you control the
front unrounded vs. front rounded contrast before proceding to

the front rounded vs. back rounded contrast.

Facial diagrams of front unrounded vowels, front rounded vowels,

and back rounded vowels should be used here.

D e 1 LR

N/ v/ fu/ fi/

Kien kidhn Fuf} Fusse
’ Blene Bihne Hut Hilte

Stile Stilhle Schubd Schilbe
2lege Zige 2ug 20ge
jlegen ldgen gut Giite

n Y, N/ Y
roift mint Schuf) Schiisse
Kiste Kiiste Busch Biische
sticko Stiicke Bund Biinde
L1ifte Lifte Kunst Kiinste
Kisaen kilssen Mutter Mutter

/e:/ /o /9:/ 7o/
Schne Sohne Sohn Sbohne
Lehne Lahne Ton Tone
Hele Hole Hot Rofe
lese 1830 Stof) Stoile
bote bite Oten 6ten
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uotrqrsod dry

O (0

uorqtsod drT

O (n

uotatsod drt

<>

A

)
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Y 1/ /o/ o/
Gent gonnt Stock Stocke
helle Holle Bock Bbcke
stecke Stécke Kopt : Képfe
filllg vollig Topt Topte
kennen kbnnen konnte kbnnte

This part of tape gives examples of possible English substitutions

for German /&/ and /&:/. Listen only.

/y/ /8:/ /a/ (Y
burn schon Burke Bbcke
ear] o1 hurlep Holle
Bergen Bigen shirkep Stocke
learner Ldhne girdep Gotter
sterner stohne J kernel kbnnen
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Contrary to the normal English tendency to neutralize long-short
vowel contrast before /r/, German maintains the contrast, that is,
there are pairs of words which differ only in having either a long

tense vowel or a short lax vowel before /r/. Listen to and repeat

the following items, and compare the situation of English.

Ll /5/ {19)] /us/

beery Biere surer fuhren

deary Tiere poorer Spuren

{19) 4/ (W) fu/

nearer Niere touring Touren

fear vier poor pur

mere mir cure Kur

pier Pier moor nur

(et /e:/ ta(')) /oy/

Mary Meere tory Tore

vary wehre dory bohre

hairy Heere story schmore

alr er ore Ohr

dare der more Moor

lair leer four vor

/i/ Y fui/ e/

fhre irre Uhren murren

Zieren klirren fuhren surren

schmieren schwirren Fluren knurren

wir wirr Geburt geknurrt

ziert wird fuhrt Kurt

studiert geirrt fuhrst kurz

Je:/ /8/ /a/ /3/ /9:/ /ol
Speere sperre Haare harre Lore Lorre
zehre zerre Schare scharre bohrt Bord
lohre plérro sparen Sparren Tor dort
Heer Herr Star starr vor fort
begehrt gesperrt wahrt ward schmort Sport
gezehrt gezerrt Bart hart Moor Mord
)¢
12



115b

BEST COPY AVAILABLE
%/ 1/ /u/ /Y /y/ /v
gebiert gebihrt Geburt {rden wilrden wurden
schmiert schnlirt Schnur Wirte Kirze kurze
vier fir fuhr Viertel Girtel Wurzel
/e:/ 16/ /o /¢/ T /o/
Meere Mohre Moore zerre dorre Lorre
wehre Fohre Tore Kerne Korner vorne
ehren hdren Ohren Wirter Worter Worte
er Ghe Ohr Wirme Horner worden
lehrt stort bohrt herrsche Mbrtel Porsche

The final segment of this tape compares German diphthongs with
comparable English diphthongs. Before playing this tape, instrué:<‘
tor should have participants read the following lists of English
words, to establish the phonetic quality of the participanté'
normal English diphthongs. (Instructor should transcribe phonet-
ically samples of the participants' readings from the handout, for

subsequent conpaiison with the German diphthongs from the tape.)

/at/ /ai/ /oi/ /oV/ /av/ /av/
by bel Troy treu bough Bau
fry frei ahoy Heu row rauh
mine mein annoy neu brown braun
dine dein boiler Beule house Haus
bright breit loiter Leute mouse Maus
lighten leiten royal Greuel Cowan kauen
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/ ay/

by

fry
mine
dine
bright
lighten
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/>y/
Troy
ahoy
annoy
boiler
loiter

royal

1l5¢

/ aw/

bough

row -./raw/, not /row/
brown

house

mouse

Cowan
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III. Pronunciation Drill Tape III
BEST COPY AVAILABLE

The first drill on this final tape contrasts /3/ with Or/ in
various environments: final, bvefore nasal, befqre /t/ and before
/s/. First listen carefully to these contrasts, then spot check
anong participants to be sure that everyone can produce this dif-
ference, which 1is usually difficult for English speakers.

/an/ = (| /arn/ = (an) /at/ = (at) Jort/ = [at)
Minden mindern wettet wettert
Wunden wundern endet andert
reiten Reitern lelistet melstert
Offnen Oftnern dindot hindert
‘enden Andern schnoldet schnoidert

/3s/ = [as) /ars/ = {as) /3/ =) /ar/ = ()
Rittes Ritters bitte bitter
Bannes Banners leldo leider
Sieges Siegors gelge Zelger
Ringes Ringers lese Leser
Bundes Wunders Wunde Wunder

The contrast & n/ vs /in/ may cause problems for the English
speaker and examples are presented here. (Remember that the
ending spelled '-en' can be and often is reduced to a syllabic

'nasal in Jerman, but the ending spelled '~in' must not be reduced

to a syllabic nasal.)

/an/ /w/
Wirten Wirtin
Firsten Flirstin
Barouen Baronin
Kodchen Kdchin
Kdnigen L Konlgin
120
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BEST COPY :"MILABLE
Syllabic nasals usually do not cause problems for Engiish speakers,
provided the nasal follows a stop, but syllabic nasals following
homorganic nasals might be confusing. Both varieties are given
here. After examples, there is a recognition drill.
bleten = (*bj:tan) or l‘bgzt"n)

lappen = ('lgpan) or l‘lap"ml
recken = ['aghen) or l'ngk"ol

nennen = {'ngnan} or (*ngnpl
kommen » (‘komon) or ('kpmml
singen = l'zjgenl or ('z{gpl

(n) (nn) (m) (mm) (n) lop)
{hn thnen kam kamen Ring ringen
den denen nehm' nehmen fing - fingen
Bahn bahnen schwamm . schwammen eng engen
Lohn lohnen klomm Rlommen sang sangen
Wein weinen Reim reimen lang langen

This series of drills contrasts unstressed German vowels with
unstressed English vowels, in various environments. Thesae should

be treated as listening drills only, with differences pointed out

for pairs as they occur on tape.

Formula German example English examplo

'V-a /'kpma/ komme /*kama/ comma
'Vev /'autgy/ auto /' 3to/ auto
'Ved-d /'reidota/ redete /'=\jabra, algebra
'Veyoy /'ne:gati:t/ negativ /' vedio/ radio
'V /by zyix/ Besuch , JS g0/ ago
ve'v /b tp"/ Baton . react
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T Ragiten Yol Gevman 3/ Enpglish /o/ German /ay/
Caindii Koo lda 1da
SOl Jofa Eva .Eva
alpha Aipta Anna Anna
AR Ticta Allah Allah ‘
[ ) Carann Cubn Kuba
;h T HY)) Pnglish
"Weise [hiniins/ Onyx /*anfre/ onyx
"o APy 74 ik Welc 1 lapfhs/ optics
'Vege S/ Deint | /*&arpjt/ carpot
"eeu ey Atian [ /=\las/ atias
"Wepu /'Bi5i/ WMechof 'wazc  { /'bjsop/ bishop
'Wepe /tobiags/ sinua | /'malnas/  minus
Ceeian /'Voves/ | English /'V=a+3/
/’vmg:.tg:m;m:/ Minumuom /'m{namom/ minimum
/roneneiran/ Nup:crug /' numaras/ ruinerous
ariand/ nogativ /' appativ/ negalive
[ pvasyiaps/ Pup asus /'pposos/ Pegasus
[penaitiai/ Poriola /'pagata/ pecgola
Geriman /*Vev-vev/ English /'Vea-0-9/
Suossainget/ Nowanativ /'namanativ/ nominative
[howperastiit/  RKempariiv [kamporabal/  comparable
Jevipeelatii/  Supeciativ (/so'palorjv/ superlative)
In {rec vyllables
i/ /u'-'::'“‘:{:;:‘:/ Maiir Y /miignpam/  Millentum
dert o fervongs/ centiseh /¢! R THINS erratisch
/o [Rorigas/ Woluiny /y/ [ayloiga/ Kolloge
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In free syllables
A fkysrpnt/ kurant {4 /kp‘rgm/ kurrent
A /a)ngimyd/ dynamiseh | A/  /ep'meur(i/ ' symmetrisch
In checked syllables

/Y /|n'takt/ intakt o/ Jorgn'gjits/ , Bronchitis
/¢/ fopn'tsiin/ Benzin n /opt'ga:rten/ ' Bulgarten
/d/  fopk'tesrtan/ Eakterien /N /zpm'bq 8/  symbolisch

German /va'v, ./
/e /tsi:gara/ Zigarre
/Y /dj'fu:e/ diftus
/e:/ fetightr|s/ elcktrisch
e/ /¢'tgke/ Effekt
Y /a'gkt/ Affekt
/ny/ /bas'nane/ Banane
o/ /kg'1aps/ Kollaps
/0:/ /ko!' lumbys/ Kolumbus
/y/ /ey’ phin/ Ruppin
/a:/ /hyma:n/ human,
/N /z{'me:tr|s/ symmetrisch
A/ /psfir'goiza/ Psychouse

/veae'V .../ n /:kampa'tiSon/ eonip otition
“loeve'V L, o/ in /a.lek'trjSon/ g;ectrtclag

/ve3-a-'V ., ./ In /,r2tata'kedon/ patiflcation
/8-v=0+'V .. ./ in /3,palo'Iptik/ apologetic
L /veaevea='V . o/ In /igkskamjuna'keSan/ gxcommunication

/v=ve'V/ In /eile fant/ Elofant

/vevev='V/ in /ti:10:20:t}:/ Philoscphie

/vey-vey='V/ in /imtrg pQ:lni'gj:/ Anthropologie
/v-veveveve'V/ 1n /de:mo:ra:lizzg’tstom/ Demuralisation
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BEST COPY AVAILABLE
Cerman /fvev-'V, , ./
phitasophisch /100 zg:t(s/
autgmatisch /autge man|s/
akademisch /atkardgrmii/
alkgholisch /atko:'ho:lys/
domokratisch /de:my:krast|s/
argmatisch /ateq: ma:t|s/
alggbraisch /319 brg:|6/
atmgsphirisch /aimg'stcir|s/
Aftdavit 78} dgavit/
Apparat /apar'ra:t/
Makkaroni /makazrg:njy/
Alabania /a:larbamas/ .
Colarado /uo:lor'rardoy/
Kalifornien /aa:ljtprntan/
German /veveva'Vy, . ./
aquamarin /akvaimai'ri:in/
j amhrgpologisch  /antroiposloigjd”
entgmalagisch /gnto:mor lo:g|s/
sentimental /zgntj:mgn'ta:l/

Somz time should be allotted during which participants can ask any
questions that came up during the session which were not handled op

perhaps not thought of at the time.

Assignment sheet:
‘Reread Chapters 6-9 of Moulton, in light of material presented in

this session.
Head Chapters 10-12 for next session.

Prepare a mini lesson for one of the following (instructor will
assign specific topics to individuals).
a) contrast /u/ with /i/; /u:/ with /i:/. end with discrimina-

tion test.

ERIC
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b) contrast /u/ with /u:/; prepare discrimination test.

¢) prepare lesson illustrating various vowels before /r/,
both final /r/ and intervocalic /r/. This will serve to
reinforce /r/ also.

d) prepare contrast drill for final {#] vs. final [A].

Key explanations and drills to your textbook, as much as possible.
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SESSION IV

Questions and Discussion of Previous Session
First see if theras are any questions over material presented in
previous session, or any questions over units 6-9 of Moulton,

which the participants were asked to reread for this time.

Next have participants present lesson they prepared for this
time, from assignment sheet of previous session. Watch for the

following points in the respective lessons:

a) check for accurate articulatory description: /u/ and /u:/
are high back rounded vowels, /i, and /ii:/ are high front
rounded vowels; /u:/ is higher and also much tenser than
/u/; /4:/ is higher and also much tenser than /i/.

b) see explanation for a) above.

¢) /a/ plus final /r/ is phonetically [a ]; other vowels before
final /r/ maintain their quality, and long vowel vs. short
vowel contrasts are maintained in German, but the /r/ is
realized phonetically as [4 ]; before intervocalic /r/,
watch for long vowel va. short vowel contrasts, and that
the /r/ is either [R]or [} ], depending on the individual's
preference (but consistantly one or the other): note that
/9/ can accur before intervocalic /r/ in such items as

'Lehrerin'.

d) check carefully for accurate phonetic description and for

accurate pronunciation on the part of the teacher.

1333
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Instructor - After going over the facial diagrams, pass out page

118n and have participants identify the sound represented by the
diagrams:

L] (!

(] [n]

Then pass out page 118 o and have participants fiil in the diagrams
according to the symbols given. Watch for 1. lip position; 2. velic

position; 3. tongnue position; 4. voiced or voiceless.

Finally, ask participants to disgram, freehand.[Zvj, [¢7], [f] and [ﬁ].
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(Ask if there are any questions over the assigned reading from'
Moulton, Chapters 10-12. Suprasegmentals will be handled at the

beginning of this session, so treat only general questions.)

Stress: Phonetlcully, stress is perceived relative loudness;
phonemically, in both English and German, stress can be charace

terized as the relative prominence of individual syllables.

(Instructor: discuss pairs that are minimal in terms of stress,
such as: English: bléckbird vs. black bird, the White House vs.
the white héuse, insert vS. insért; German: August vs. Aug;st}
wiederholen Vs, wiedarhélen. Discuss also stress shifts in
German, such as hélen VS, ;bholen. Here stress takes on a further
function: instead of simply differentiating pairs of words, it
indicates that the prefix of 'abholen’is a separable prefix, which
acts in certain ways depending on the syntax of the sentence in

wnich it is used.

Discuss syntactic stress as presented by Moulton in Chapter 10.

He separates word stress (three degrees) from syntactic stress

- (the strongest. stress in any stress group-~one degree only, which is
stronger than primary word stress). Be careful not to confuse
primary word stress with the primary stress discussed by Trager

and Smith. [Moulton's primary word stress is eguivalent to Trager-
Smith secondary stress in connected speech, but equivalent to

Trager-Smith primary stress in citation forms.

119
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Compare stress patterns of compounds for English and German.
Especially in combinations of adverb + verb, stress placement is
important; the English and German systems should be compared and

contrasted.

Stress contrasts are compared to lexical contrasts for English
and German in Section 10.14 (p.)2b) of Moulton. Also covered is
the idea of the contrast between the way the two languages handle
the distinction between article, modifying numeral and indepehdent
numeralS. The problems which are caused by vocabulary entries
which list 'jener' as equivalent of 'that' are also cited, and
should be brought up, because this question is one which comes up
very often in the classroom, even for advanced students. 'Jener!
is used, in speech, primarily as the equivalent of English 'the
former' as contrasted with 'dieser'-'the latter'. Otherwise

' Jjener' rarely occurs in normal conversation.

Intonation:

+ Define pitch in phonetic terms: the fundamental frequency of speech
sounds (measurable in cycles per second). DlMention the fact that sume
languages use pitch differences to signal differences in lexical
meaning (usually called 'tone' in such cases), but that German
and English use pitch differences only to signal differences in

syntactic, or grammatical, meaning.

Proceed to normal pitch sequences for various intonation patterns

in English and in German, and compars the two systems.
1731
Q
ERIC

Full Tt Provided by ERIC.



121

The terminal junctures, /¥/, /A/, and /#/ should be discussed
in conjunction with intonation patterns, including statements as

$0 normal occurrences of the three. .

Moulton's section on conflicts in the use of inﬁonation, 11.10
(page 137), contains examples with statements that are questionable
or at least canngt be considered as ecategorical. The example on
page 138, véood '%orning tMiss 'Brown , does not necessarily sound
like a rgproof, at least not for all Speakérs of English. These
statements regarding implications of intonation patterns should be

tried out in the geographical area where they are to be discussed.

Juncture: |
Having treated the terminal Junctures as, part of intonation, Moulton

discusses only open and close juncture here.. Open juncture has been
called 'plus Juncture' by other authors. The example /Wetsfa'risa
ti/ could be interpreted three ways, as "that sphericity," "that's
phericity" or "that's for (reduced to 'fer') Icity (a family name)."
Moulton's term 'clear syllable break' is misleading, since syl-

' lable breaks are not often clear, and often cannot be identified
from the physical facts of an utteranca. What the listener probably
does 1s interpret the timing pecularities of the various sound
types and imply syllable breaks which are very seldom (usually only
in over-careful speech designed to overcome a misunderstanding
which has occurred) clear or even real pauses, that is, stretches
of actual silence. Spaech with periods of silence botween syl-
lables or even between words, no matter how short thcse periods

of silence are, 1s unnatural and scunds like a child just learning

Ior)l

©
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to read. Spectographic records of actual conversation show very
few periods of silence (excapt of course those that occur during
the articulation of voiceless stops, which are in actuality si-

lent during their time of closure).

Discuss effects of open juncture, or plus juncture: aspiration,
the glottal stop (in German, mandatory before initial vowels),
syllabification, consonant clusters and sequences ('Kauf Lachs!

vs. 'Kau Flachs!'; 'why choose?! vs. 'white shoes').

Spectrographic analysis of speech indicates that plus juncture
is actually a timing phenomenon, which should be written in the
segmental level as is vowel length, which consists of a
lengthening of the previous segment in much the same way that

the terminal junctures lengthen previous segments to varying degrees.

©
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HANDOUT

Place the internal open juncture in the following words, as well
as marking primary word stress:

English: blackbird greenhouse intent

™

German: Trostpreis verteilen Verein

Use the following in sentences that indicate the differences in
meaning: /blxk+bird/ - /blek+bird/
/vi:ddr+ho:lan/ - /vi:der+ho: lon/

ERIC
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Sentence types: Discuss sentence types as presented 4in Kufner.
(In his discussion of sentence types, Kufner divides utterances
into two classes, pormal sentences and abnormal sentences. Nor-
mal sentences are those which end with one of these pitch pat-
terns: ...3<1, ...2-1, or ...3-3. Utterances which end in any
other pitch pattern are abnormal sentences. Normal sentences

are further divided into major_sentences and minor sentences.
Major sentences are those normal sentences which contain a finite
verb form in an independent clause, and minor sentences are all
other normal sentences. Note that type B .l.a of the plain minor
sentences in Kufner's classification (page 3) ara examples of what
other grammarians call "impersonal imperatives." Major sentence
types are classified according to five sets of binary oppositions.
The resulting classification may seem a bit awkward, but it does
include all possible German sentence types, and does treat sen-
tences which are structurally alike as having the same fundamental
structure, even if they are greatly different in length. (see

page 5 for example.)

" German clauges: The most common type of clause in Cerman is the

type which has the finite verd in second position. (The finite
verb is that word in a sentence which agrees with the subject,
which must be changed if the subject is changed as {rom singular
to plural, etc.)

(In discussing Jerman clauses, it is necessary to hava an awarc-
n23s of what a clause elerment 1is, since in independent clauses

the position of the verb is fixed, as the second element. A

14
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word, a phrage, or a clause can precade the finite verb, with
certain restrictions: an item which is part of a larger syntactic
unit cannot be separated from the other parts of that unit.
(Present the three English sentences on page 10 of Kufner, and
discuss the nine Garman sentences on page 10. TFollow with pre=-
sentation of various kinds of sentence elements, as presented on
page 11.)

Since Kufner's classification of clause types 1s based on the
finite verb form, it is necessary at this point to discuss the
subjunctive. Inatructor should give a brief presentation of the
forms of the subjunctive. Kufner calls the two kinds of Cerman
subjunctive the general subjunctive and the spacial subjunctive.
The general subjunctive is the form which is based on the past
Stem of the verb. This form is given various nhames by different
authors (past subjunctive, imperfect subjunctive, coniitional,
subjunctive II). The special subjunctive then is the form which
43 based on the present stem of the verb. Other names for the
special subjunctive are: present subjunctive, indiraect discourse
subjunctive, subjunctive I,

(Imperative forms must also be congidered here. Note that Kufner
treats utterances of the type 'bleiben Sie hier!' and saien Sie
froh!' as forms of the special subjunctive, whereas others, es-
pecially in elementary textbocks, treat utterances of this type
as imperatives. In the teaching situation, it is perhaps ea: . v
to treat such forms as imperatives and explain that the verd
form for the so-called polite imperative ls identical with the

infinitive form excaept for the verd 'sein', which has {ts own

-
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polite imperative form, viz. 'seien'. Note also that by inter-
preting the polite imperative as a subjunctive raises prodblems
in the case of verbs whose infinitive ends in '~-n' rather than
'-en': the special subjunctive ending for all wverbs in third
person plural is '-en', but the polite imperative of 'tun Siel',
not 'tuen Siet!'.
(the 'order question', otherwise known as 'yes-no' question, with
the finite verb in first position, should be presented as per
Kufner, as well as dependent clauses. Note that Xufner's state-
mant regarding a dependent clause introduced by é question wo}d,
that is, that German word order is almost identical with English
in this case, can be misleading. The rule that the finite verd
follows the subject in English utterances which are not questions
holds true here. Compare Kufner's example

Can you tell ma: "Where i¢ the station?"

Can you tell me where the station is?
with a further example in which the German word order is not
identical with English:

Can you tell me: "When will she be home agaln?"

Can you tell me when she will be home again?

Konnten Sie mir bitte sagen: wWann wird siec wieder zu

Hause gein?"

Kdrnten Sie mir bitte sagen, wann sic wieder zu Hause

sein wird?
(Procede to discuss the five types of independent clause structurcs:
those introduced by a question word, a subtordinating conjunction,

a relative prcioun, 'ob', and those dependent clauses without

Iho
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(The final treatment in Kufner's section on German clauses con-
cerns negation. Again the statements made here tend to overw
simplify the problems American students have when learning German.
The statement: "A speaker of German can negate any affirmative
clause simply by the insertion of 'nicht! disregards such pairs
as:’ 'er hat Zeit' vs. 'er hat keine Zeit.! '

In addition, the placement of 'nicht! is problematical for most
students. The following handout contains some rulas for the
placement of 'nicht' which covers the various possibilities.
Participants should be asked to read the handout and then to
negate the twenty example sentences as practice.in the application
of the rules. Note that the second part of the first rule needs
a bit of attention. A sentence like "Die Mutter kauft nicht das
teure, sondern ein billigeres Fakrrad." is a perfectly normal,
acceptable utterance, but that something like "Die Mutter kauft
nicht das teure" is felt by native spaukers of German to be very
nearly ungrammatical, unless it is apparent that the speaker had
every intention of supplying "sondern ein billigeres Fahrrad"

and was interrupted or tiie like. "Die Mutter kauft nicht das
teure" can be saild to be grammatical in the same Ssense that
English would allow "The mother ig buying not the expensive one."
For natlve speakers of English, thic lattor example would be ac-
ceptable only if it was felt that the speaker intanded to suppdy
something like "tut rathzr a cheaper one." "The mother is

buying not the expencive one', {f it oscurred alone and out of
context, would be rejected by nacive speakers of Enzlish as

non-grarrmatical. Iy,
)y
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HANDOUT

gnicht" ist nicht schwer!

Vielen Ausldndern bereitet es Schwierigkeiten, den richtigen

Platz fir die Negation ynicht" im Satz zu finden. Wenn Sie sich

aber an ein paar einfache Regeln halten, kann eigentlich nicht

mehr viel passieren:

l.

©

ERIC

Aruitoxt provided by Eic:

Die Negation steht nach den direkten Objekten.
Also: Ich bezahle dic Rechnung nicht.

Die Mutter kauft dem Kind das teure Fahrrad picht.
Wenn Sie die Stellung von ,nicht" indern, wird nur ein

Satzteil verneint, nicht der ganze Tatbestand. Die Mutter
kauft picht das teure, sondern ein billigeres Fahrrad.

Die Negation steht vor dem zweiten Pradikatsteil.
Also: Ich werde die Rachnung nicht bezahlen.
Die Mutter hat das Fahrrad n2chit gekauft.
Der Zug fihrt noch nicht ab.

Der Film 1st nicht interessant.

Die Negation steht sehr oft vor pripositionalen Ausdriicken,
immer vor pripositionalen Objekten.
Also: Betreten Sie den Rasen nicht! aber: Treten Sie nicht
auf den Rasen!
Ich habs Herrn Miller nicht erwartet. aber: Ich habe
nicht auf Herrn [ililler gowartet.
Die legation steht vor dem Objekt, wenn 2u mit dem Verb eine
feste Verbindung bildet, wenn man es fact wie einen

Verbzusatz empfinict.
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HANDOUT ?

Also: Ich spiele pnicht Klavier.
Er lduft picht Sehlittschuh.
Warum hast du Peter nicht die Hand gegeben?
Peter studiert nicht Medizin.
Wollen Sie es selbst einmal versuchen? Verwenden Sie das

Wort wynicht" 4in den folgonden Sitzen:

1. Peter kommt. 2. Peter will kommen. 3. Peter will morgen
kommen. L. Peter will morgen zu mir komman. 5. Das kommt
in Fragel 6. Fettes Essen bekommt mir. 7. Herr Braun hat
die Stellung beim Rundfunk bekommen. 8. Ich iiberquere die
StraBe. 9. Ich gehe liber die StraBe. 10. Haben Sie den

Brief in den Briefkasten gesteckt? 11. Er spielt Tennis.

Ob Sie es richtig gemacht haben, kdnnen wir jetzt sehen.
Wollen Sie es noch einmal versuchen? Dann suntworten Sie
bitte auf alle Fragen. Zur Erinnerung: Die Negation von
nSchon" ist ynoch nicht", die Nagation von ,noch" heiBt

pnicht mehr".

1. I3 Herr Miller hier? - Nein,...

2. Warten Sie schon lange? - Nein,...

3. Fahren Sie Auto? - llein,...

L. Sahen Sie das Auto? - Nein,...

5. Wohnt Ihr Vater noch in Berlin? -~ Nein,...
€. Haben Sie schon Kaffee getrunken? - Nein,...

7. Trinken Sie den Tes noch’ - Nein,...

Full Tt Provided by ERIC.
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130

8. KXuann man die Briicke mit Lastwagen befahren? - Nein,...
9. Kennen Sie den SchluB des Romans? Neing...

10. Missen wir jetzt SchluB machen? ~ Nein,...

160
ERIC

Full Tt Provided by ERIC.



131

Instructor: Answer sheet for parts A and B of gnicht" ist nicht
schwer.
A. 1. Peter kommt nicht.

2. Peter will nicht kommen.

3. Peter will morgen nicht kommen. ('Peter will nicht morgen
kommen' 1s possible under the circumstances referred to on
page 128. With this word order, the greatest stress would
fall on 'morgen'.)

b. Peter will morgen nicht zu mir kommen. ('Peter will nicht
morgen zu mir kommen' is possible as in number with ma jor
stress on 'morgen'; the implication is 'not tomorrow but at
some other time'. The negation cannot occur after 'zu mir'.)

5. Das kommt nicht in Fragel

6. Fettes Essen bekommt mir nicht.

7. Er hat die Stellung beim Rundfunk nicht bekommen. (The
negation cannot occur after 'Stellung' since 'beim Rundfunk!
is an attribute to 'die 3tellung'; note what happens if a
pronoun is substituted for the object in this sentence: 'Er
hat sie nicht bekommen'.)

8. Ich Uberquere die StraBe nicht.

9. Ich gehe nicht iiber die StraBe.

10. Haben Sie den Brief nicht in den Brieikasten gesteckt?

11. Er spielt nicht Tennis. (Note that in this example, rule 1
from the handout does not apply, since 'Tennis spielen' acts
in the same way as a verbdb with a separable prefix, even theugh
it is always written as two words. The example 'Ich spiele

nicht Klavier' might be referred to at this point. If the

161
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affirmative sentence were 'Ich spiele das Klavier', in-
dicating that the speaker is at tho moment playing a specific
piano, rather than 'Ich spiele Klavier', indicating that the
speaker 13 able to play the piano rather than baing actually
in the process of playing some particular plano, then the
negative would be 'Ich splele das Klavier nicht'. The presence
of the article in 'Ich spiele das Klavier' indicates that the
form 'Klavier' is not a part of the verb but rather a real
direct object, in which case rule 1 does apply. For this
reason, it would perhaps be better if rule 4 preceded rule 1,
thus providing an ordered set of rules, that is, a set of
rules in which a later rule does not contradict an earlior
rule.)

Where alternate possibilities exist, they are listed. Otherwise, there

is only one possible correct negation using "nicht!,

B. 1. Nein, Herr Miller ist nicht hier.

2. Nein, ich warte noch nicht lange.
3. Nein, ich fahre nicht Auto. (Cf. number 11 above, and the ex-
planation following it.)
. Hein, ich cehe das Auto nicht.
» Nein, main Vater wohnt nicht mehr in Berlin.

. iledn, lch habe noch nicht Kaffee grcrunken.

. Nein, man kann die Briicke nicht mit Lastwagen befahren.

N
5
6
7. dein, ich trinke den Tee nicht .enr.
8
9. MNein, ich kenne ihn nicht.

0

- Nein, wir missen noch nicht Schlull machen.

1652
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ASSIGNMENT SHEET

1. Compare the handout which you have raceived, ,uicht" ist nicht
schwer, with Kufner's statements regarding it (page 21, 29;

page 39, 3.141; page 41, 3.142), to see if the rules given on
the handout cover all posusibilities and if they agree with
Kufner's statements.

Kufnar's statements. Compare the stalements in your textbooks

2. Read chapters 3 and 4 of Kufner. This will be discussed next
time.

3. Read chapters 4 & 5 of Langacker, langunpe and its Sgruccur . Be
prepared to discuss.

163
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Roview of assignment:

Comparison of handout with Kufner: page 21: Note that Kufner
states that any affirmative clause can be negated simply by the
insertion of 'nicht'. This is true only with roservatisns; con-
sider the relationships between "Er hat einen Bruder, "Er hat
nicht einen Bruder," and "Er hat keinen Bruder." Both the second
and third are negative counterparts of the first, but the second,
"&r hat nicht einen Bruder," is contrastive in nature, i.e., it
is not the normal negative of "Er hat einen Bruder" in the sense
of oppositae. "Er hat nicht einen Bruder" is similar to the
English "He doesn't have a single brother." The relationship
becomes more apparent if 'eine Frau' is zubstituted for 'einen
Bruder'. The Gerinan sentence "Er hat nicht eine Frau" contains
the implication that he might have several wives, but it so hap-
pens that he doesn't have even one. The Cerman equivalent of

"He doasn't have a wife" 1s "Er hat keine Frau." Thic expresses
the negative relationship in the sense of the opposite of the
affirmative statement "Er hat eine Frau." This relationship
might best be illustrated by asking participants to first reread
the first paragraph of Kufner's section 29, and then asking thenm
to apply what is sald there to the sentence "Er hat elnen Bruder."
The resulting negc¢ ve, "Fr hat nicht einen Bruder" is not ah un-
usual sentence, and perhaps would not sound unusual even to a
native speaker. Before discussing the implicntions of "Epr hat
nicht einen Bruder," ask th: participants to apply the same rule
to "Er hut eine PFrau." The resulting negative should be felt to

be unusual in the sense thst in our society, for the most part,

Q ]““
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men are not expscted to have more than one wife. 1In discussing
3.141, be sure that participants anderstand what the author is
trying to say when he states that "Ieh kaunn Ihnen nicht xpfel
gaben" corrasponds to "I can give you not apples « . « " This
English sentence is grammatical only in a specific context, in
which the speaker 1ntends'to complete it or the intendad com-
pletion is apparent from other things that have been said.
page 41: The absenca of a Cerman counterpart for English aux-
iliary 'do' should he pointed out as a learning problem for
speakers of English.

Ask if there are any specific (uestions concerning the assigned
reading in Kufner, and handle them only in a general way since

this session will be devoted to tha material presented in Kufner.

16,
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Discuss Chapters 4 % 5 of lLangacker. Key toplcs are:

simpla lexical items: diascratanass; words and mapphames:
types of morphemes; in{lection; de:ivation;

complex lexieal items: affixation; compounds; idioms
(attempt to get a definition of 'idiom' from participants:
diseuss som3 idioms, both {rom Nerman and firom English,
such as 'how do you do?', 'wie geht'a?' !'get to the root
of the matter', 'da weiB man, wie der llase lduft', etc.);

phonological, semantic and syntactic representations;
homophonous forms; mataphor; lexical meaning vi. gram-
matical meaning;

linguistic and psychological constraints:

syntactic systems: surface stpructures v.. deeper structures;
constituent types; complex sentences; conzeptual vs. sSure
face structures; ambiguous sentences vs. synonymous sen-

tences; syntactice rulecs.

16
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Phrase Structure: Define 'phrase'. Discuss Kufner's four

types of phrases. Under the heading of 'subordinate structure!,
Kufner discusses attributive-word modifiers, viz., adverbials
(including stressed adverbs, also known as separable prefixes),
adjectivals, nominals and verbals; following verbals, there is

a dizcussion of primary and modal auxiliaries, differentiated in
English by the lack of ending in third person singular present

as wall as the lack of a full past tense syntax (modal auxiliaries),
and in German by identical forms in first and third singular pre-
sent (modal auxiliaries). The primary auxiliaries for each lan-

guage are those which do not fit these classifications.

Und r primary auxiliaries, tense sequence is treated by Kufner.
Alsc treated are uncertainty, unreality and improbability, since
these are often expressed by the use of auxiliaries in both
German and English. Further points which should be made are the
lack in Germaa of forms like English 'is ...-ing' as a progressive
verb tense, as well as all progressives, e.g. 'he was eating,

"he has bzen running," "he will be coming,"Vhe could have bean

reading," etc.

Particular attention should be given to the section on passives.
The English gentence "The door is closed" is ambiguous in the
sense that it might be a statal passive or it might be an actional
passive. Two German equivalents are possible for this English
sentenca, "Dle Tiir wiri geachlossen" or“bDic Tiir ist geschlossen."
Context can solve the ambiguity. Kufner suggzects that if the

English sentence cun have 'belng' tnserted without changirg the

. 1639
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meaning, it is an actional passive, German "wird gaschlossen."
If the English sentence occurs in this context, "The door is
closed every day at ten o'clock by his brother " the actional
passive is again called for: "Die Tir wird jeden Tag um zehn
Uhr von seinem Bruder geschlossen." But in the context "The
door is always closed when I get there," the statal passive is
appropriate: "Die Tir 41st immer geschlossen, wenn ich da
ankomme." Further, if an agent can be introduced into the
English sentence, to be paralleled in German by "von + ...", the

verb 1s an actional passive form.

The passive form of verbs which in the active govern a dative
obtject should also be considered at this point, since English
lacks a dative form and therefore has only the one type of passive

construction in this regard.

viodal auxiliaries cauuse some intereference problems for English
speakers learning German. The German sct of modals is complete
in its tense morphonogy, which 13 not true of English (indeed
this 1s one of tha distinctiva features of English modals).
Further conflicts arise {n the case of negation for the modal
auxiliaries. Conaider English 'must--mustn't' with Cerman
'missen--nicht missen'. The two are not comparable: 'nicht
missen' corresponds to English 'don't have to', whereaas English
'mustn't corresponds to German 'nicht diirfen'. (Instructor:
have ready a sunmary of Analysis sections 130-138, pages 27,-233

of Lohnes and Strothmann: German, A Structura) Approach

Shorter Edition , which you should have read ahead of time.

ERIC
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This is a concise presentation of the subjective and objective

uses of modals in German, with references to English.)

171
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Attributive modifiers in subordinate phrase structure can be
attributive words as discussed above. They can also be at=-
tributive phrases (prepositional phrases, .hich can modify
nearly all types of expressions, and conjunctional phrases,
which modify adjectival-advarbials, such as 'wie ich' {n "so
alt wie ich.') or attributive clauses (dependent clauses,
which modify verbals, nominals, pronominals, adlectivals, and

adverbials; give examples of each type.)

Beyond attributive modifiers, there can be objective modifiers
(L.e., objects of verbs, either direct objects or indirect objects),
which can be clause obJects or word objects. I(Note that some
authors include within the category 'objects' propositional objects,
sinze German has many combinations of verb + preposition which

occur together, such as 'warten auf', 'bitten um', etc.)

Here Kufner dlscusses direct and indirect ob/-cts, and since the
word order of the objects in sentencas which have both a direct
and an indirect object differs from German to English, this
gituation should be discussed here. 1In English, if the two
objects occur together (and if the indirect object is not the
object of a preposition) the diract object always follows the
indirect object. Note that English has no special set of endings
for a dative case and must therefore rely on syntax to differentiate
the two. Cerman has a special case which can be used to make the
indirect object, however, so the position is not rigldly fixed as
it is in English. Both "Er gibt der lrau das Buch" and "Er gibt

das Buch der Frau" are possible utterances in German, and both

172
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have the same lexical meaning, although the second is used only
if 'der Frau' carries the major stress and it is the intention

of the speaker to place special or contrastive emphasis on the
dative object. If one object is a parsonal pronoun and the other
is a noun or a demonstrative pronoun, the pronoun object always
precedes. If both objects are personal pronouns, the accusative

precedes the dative. This covers all possible combinations.

A mora general statement might well be made here regarding the
placement of pronouns in syntactic order: In normal non-sube
ordinate clauses, pronouns are placed as close to the inflected
verb as possible; in subordinate clauses, where the inflected

verb is displacad to zlause-final position, the subject of the
clause comes immadiately after the subordinating element, whether
it {3 a pronoun or a noun. This accounts for sentences like
"Gestern abend hat mir meine Mutter ein Buch gegeben," where one
might expact the subject to occur immediately after the inflected
verb, since most textbooxrs state that if the suhjeet is not the
first element in an i{ndependent clause it must be the third.

here it is the fourth element. Observe also what happens to

word order if a sentence such as "Jeden iMonat tahre ich
flinftausend Kilometer" is placed into a subordinate clause, as
might occur {f the listener repeated tine itatement in a question,
indicating that he was impressed or incredulous: "Haban Sic
gesagt, daB 3le Jeden Mcnat flnftausen.t Kilomcter fahren?" Vlhera-
as the subject occurred in third position in the original state-
ment, 1t must ocrur right after the conjunction In the subordinate

clause structure.)
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Hote to Instructor: HKufner's statement that there is only one
verb in German which 1s followed by two accusative objects should

be mentioned, since Kufner's definition of objact demands that it
be replaceable by a pronominal. There are several verbs in German
which can be follcwed by two accusative constructions, and whether
these accusative constructions are true objects according to his
narrovw definition of 'object! might be misinterpreted by partici=
pants and eventually by their students. Textbooks usually contain
lists of verbs which can take two accusatives, and they might be
mentioned here: 'nennen taufen, heiBen, titulieren, schelten,

schimpfen, schidmen, fragen, bitten, finden, kosten'.

The second kind of phrase structure handled by Kufher is coordinate
structure (conjunction), in which two or more axpressions perform
the same function; tho last two expression in such a construction

are usually joined by a coordinating conjunction.

Another kind of coordinate structure is classed as the third type

of phrase structure; that is apposition, in which two (or rarely
more) expressions stand in apposition with one another. In other
words, two expressions function as a single expresasion syntactically.
"Moin Freund Hans kommt" {llustrates apposition. 'lein Fround'

and 'Hans' are equivalent in the sense that 'Hana' could be sube
stituted for 'meln Freund' {in any utterance without necessitating
any further change within the sentenc? “Hein rreund Hana kommt "

the two expression function ag a single one, since the verb form

13 the same as would occur i one or th2 otler w-re deloteti:

Wieln Freund kommt"; "Hans kommt."

17
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The fourth and final type of phrase structure in Kufner's clas-
sification is the centerless structure, which inciudea preposi-
tional phrases, main clauses,and subordinats clauses introduced
by a subordinating conjunction. The latter two are discussed in
the section dealing with clauses and are included here only be-
cause they are structurally similar to prepositional phrases in
that they are centerless, that is, the phrase as a whole functions

differently from either of its two parts.

Prepositional phrases present a learning difficulty for English
speakers since German prepositions govern different cases. The
case which a preposition governs must be learned when the preposi-
tion is learned, and if this i3 done and is reinforced often enough,
the only problem which remains is with the prepositions which
govern either the dative or the accusative case, depending usually
on the meaning to be expressed. "Ep geht auf den Rasen" and "Ep
geht auf dem Rasen" are both possible. The first indicates that he
1s walking onto the lawn (he wasn't on the lawn bafore but now he

is walking ontc the lawn, perhaps from the street); the sacond

- indicates that he already is on the lawn and he is walking on {t.

lumerous examples of this sort can be given for those German pre-
positions which can govern either the dativae or the accusative
case, and as Kufaer suggests, probably the only sure way to

acquire this feature is through great amounts of practice.

17
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ASSICNMENT SHEET

1. Read the rest of Kufner.

2. Read Unapters 3 & 9 of Langucker, Langwage and_its Structure.

3. Individuals, as assigned by instructor, should prepare ong of
the following:

(A1l drills should be composed of short, manageable utterances)

a. A drill which contrasts subordinate word order with
independent-clauce word order (ac.g., a short sentence to
be followed by an utterancs introduced by the phrase
"Sagen Sle, daB . . %)

b. A drill which contrasts statement word order with yes-no
questicn word order (e.g., a statement to be transformed
into a yes-no question: Epr gehit heute in die Stadt.

Change to Geht er heute in die Stalt?

c. A drill which reinforces the dative or accusative after
prepositions which can govern cither. Use context to
clarify this. Example: Answer th? followlng questions,
using in your answer the suggested preposition:

1. Wo hast du sio gesehen? (in)
2. Vo gzehst du neute abend hin?T  (un)

3. Vo hat er cseinen Hut gelegt? (auf)

176
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SESHTON VI

REVIEW OF ASSICNMENT: Handle general questions over Rufner, re-
mambering that the material covered there will be treated in this
segsion.

Discuss chapters 3 & 9 of Langacker. Key topics are:

linguistic diversity: dliscuss linguistic boundaries; the
transition from Lunglish to Spanish in tne Rio Grande vailey,
for example, as wall as the change from French to Italian,
and from German to Duteh; discuss and arrlve at a workable
definition of dialect (consider such concepts as Germanic
dialects, Romance dialects on the one extieme, and Southern
dilalect vs. Northern dialeet of English, in unscientiflc
terminology, of Fnglish); give several exampies of isoglosses,
using German and English data, e.p., the ithenish fan azd the
isogloss for 'you=-all! differentiating the South and the
South Midland from the North and the North Midland (Kurath:
A Yord Geopraphy of the Easterp United States, figure 30);

simllarly 'corn husksa', Northern, vs. 'corn shucks', Southern.

~itandardizing rerdencies: preatige dialsct; governmental

policy; written language.

weiting: acrenyms, such as NATO, flak, also Gestapo, Schupo,
L&YW, BRD, ete.

writing systems: sy!llabic, alphabetic, pletographic, legyraphic.
language acquisition: child vs. adult.

lanpuuge universaly.
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Ask participants to present assigned drill ass guments. Criticize
and make suggestions for improvements. In a), watch for present
tense in dntroductory clause: 'Sagen Sie, daB. . .' pather than
'Sagten Sie, daB. . .', since latter requires subjunctive verb
form in subordinate clause; b) wateh for we+d order in question-
form (especially if statement had pronoun subject not in first
pesition); sublect must follow verb immediately; example: STATE-
MENT: “Gestein war er den ganzen Tag zu Hause." QUESTION: "War
er gestern den ganzen Tag zu Hause?"; ¢) be sure that contoxt

makes it crystal clear which case 13 to be used after preposition.

1&0
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Handle guestions over Langacker, Chapter 9. fThe material pre-
sented viere was treated in earlier secsiont of this course, but

there may be questions over the reading

Parts of Speech: Discuss parts of speech in Qerms of traditional
definitions, then in terms of functional definitions. Kufner's
examples are somawhat incomplete. On page 50, for aexample, 'turn
to gord' and 'next to gorb' are not clear contexts; in the fol-
lowing santences, 'gorb' would be a verb, even though they occur
in the smaller contexts which he eites: the form 'gord' in 'turn
to gorb' could be a verb in the greater environment "De not gorb
facing that way,; turn to gorb"; aimilarly in 'next to gorb', if
the environment {s expanded to "Paul gorbed first; next to gorb
was Pete, followed {mmediately by Jim." Note that the other two
environments are a little more certain, since 'to' is nmart of the
auxlliary verb, in a sense: 'like to' and 'want to'. Discuss
also the criteria in the last paragraph of page 50. The following
Statement is made: "If we add the word the in front of ghip, all
1s clear: the_ship sails. The only circumstance under which
'ship' is for sure a noun in such un environment is if there is
an iatonation pattern indicating either a statement 2 3J-1) or
an echo question (2 3-3); or if the sentence is written, if the
first word 1s capitalized and there i3 n poriod or a question
marx at the end. Without these markers, the eonvironment is stil}
ambiguous as regwrds the part of speech (the function) of ‘shi; ',
since 'the ship salls' might be part o' a larger environrment in
whicn 'ship' could funct on as an adjective: "The ship salls

that you see in thut case are the largest ship alis {n the world."
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Here 'szhip' functions in much the same way as 'green' in the sen-
tence "The green salls that you sce in that case are the largest

green sails in the world."

Discuss the two pleces of poztry presented on page 51 of Kufner,
"Jabberwocky" and "Gruselett". [loint out the fact that there

are more markers available in German than there are in English,
as far as morphology is concerned. (Nouns are marked for gender
a3 well as case, and If the article or its equivalent is not
specific, for example, a descriptive adjective might provide .
further cues. There are verb forms which are ambisuous, as with
many non-vowel-changing verbs in which the 3rd singular and 2nd
familiar plural forms are identical, and usualiy the subject of
the sentence provides confirmation as to which verb form is being

used. )

‘Explain the difference betwéen function words and content words,
in terms of the example "The {p;le squips trazed wombly in the
harlish goop." The jitems 'the' and 'in' are function words, and
as such are not liable to substitution by nonsen:e words, at
least not to the extent that the content words of English can be
replaced by nonsense words without risking making an utterance

ungrammatical.

Nouns: English and German nouns differ in quite a few aspects.
English has no grammatical gender, only natural gendor, which
m3ans, in effect that certain nouzs must bLe raplaced bty 'he!
(the masculine personsl proncun), other nouns must be replaced

by 'she (the faminine parsoral pronoun), and the rest must ba
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replaced by 'it’ (tha neuter personal pronoun). Note that the
fact that 'she' is frequently the pronoun for a ship, and quite
often for a car, does not nulllfy the fact tiat 'she' is the
feminine personal pronoun; it merely indleates that ghips have
become personified as far 1s English is concerned, and the sama
is true of automobiles to which people have becomo persoanlly
attached. The sentence "She's the ugliest, most unrellable car
I have ever sean" would seem much less unlikely to occur than

the scntence "She'y tho most beautiful car I have evor ownad,"

Dlscuse the major featurces of German noun inflection. Feminline
nouns are never inflected In the singular. Nonosyllabic masculine
and neuter nouns add -es in the gentitive singular, and can op-
tionally add -s in the dative singular, although this inflection
1s bezoming obsoiete except {n such fixea expression as 'nach
Hause'. All dative plural nouns («xcept those which form their
plural by adding -s) must end in -n; if the nominative plural form
does not end in -n, the -n must be added in the dative plural.
“ost feminine nounu, in the plural, end with -n or -en. (If thae
singular noun ends in -e, -el, -on, only an -n munt Le added, as
in Yuie Dame, dia Damen', but otherwice, -cn must te added, as in
'die Begegnung, die Bepegnungen'. Diccur:s the oix types of plural

morph:m= presented in Kutner (page 55).

Varb {nflection shouid be discussed in terms of wenk vert and
strong verbs, as well as in terms of cont.ict. betwo: n FEnglish
German: German has no progeessive forms: Lrglich has only 1 Ird

person singular (nflection, axecept in the cace of 'be, am, are,
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ia', whereas German has flve personal {nflectlons (quite often
the third singular and the ?nd familiar plural are identical, but

not always).

AdjJectives and adverbs are similar in the two languages, with the
exception that German attributive adjectives (adiectives used
before nouns) are Inflected for case number and gender. German
has »nly ene mcand of forming comparative and superlative, whereas
English has two: «er and -est added to the adjective, or 'more’
and 'most' placed before the adjective. 1In the discussion of cone
flicts, point out that the statement on page 59 is not completely
true ("If we wish to use a singular, however, we have to insert
the 'noun' gne.") Considor the line from a once-popular song,
"When the blue of the day moets the gold of the aight," also "The
father 1o the larger of the twol" In the rirst example, 'blue!
and 'rold' would be interpreted a3 nouns, but they are identical
in form with the adjectlives in 'the blue sky' und 'the gold coin'.
In the secon’ example, 'of the two' might Le interpreted as a
substitute for 'one', bLut there are many aspeakers of English
(probably most) who would accept this sentence as perfectly
grawiavical: "o [athes is the larger,"” provided that the non-
linguistic context were appropriate, a. if two people are standing
at a distance and a speaker usks whether the bigger maa 13 the son,
and the reply is "No, the father is the laréer." (with primary

stress on 'father').

Function words are similur in German and English as repards iunc-

tion. The main problems are in the area of moryhologlcy! changes
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which they undergo or which they cause. Pronouns show the
greatest variety in form of any English words, and German pro-
nouns show 3 great degree of morphological variation in terms of
casa, number and gender. Prepositions deserve .special attention
because of the variety of cases which prepositions govern in

German.

The final section of Kufner®s Chapter 4 deals with adverba.
Adverbs derived {rom numerals difter from the bulk of adjective=
adverbs discussed earlier, in that the adverbial form consists
of the adjectival stem plus the ending -ens. Another class of
adverbs consists of items denoting special relatlouships. The
cluss conslsts of seven words (listed on page 62 of Kufner).
There 13 also a class of German adverbs which are etymologically
related to adjectives ending in -ig. These are listed on pages
62-63. The flnal class of adverbs discussed consists of function
words, including the question words (except for the prounominal
question words, which are pronominals rather than adverbials),
degroee adverbs ('fast, nur', etc.) sentence adverbs ('doch, denn,
nicht, wohl, asuch'), and the stressed adverb. (also called

separ..le prefixas),

Compulsory Grammaticai Categoriey. Those grammatical categories

which aust be racognized and observed in use in order to assure
proper communication in a piven language are called compulsory
grammatical categories. The number and kinds of categnries vary
from language to languag. . In terams of form, English shows no

distinction like that shown betwecn d-Live and 1ccusative case in

18
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Germ-n. There is no form in English, be it nominal, adjectival,
determiner, pronominal or whatever, which exhibits any kind of
morphological change, either erding, prefix, internal change,

or even stress or pitch difference, between use as indirect
object and use as direct object. An understanding on the part
of the teacher regarding this difference batween English and
Cerman, as well as the many other differences which can be seen
in terms of compulsory grammatical categories, can help the
teacher to interpret student problems and errors. Why does the
verb 'folgen' take only a dative object, for example? And why
does an indirect object occur in the dative case, whereas a
direct object occurs in the accusative case? A speaker of German
learning English would be tempted to raverse these questions:

Why does the English verb 'follow' take the same pronominal object
as the verb 'see'? How do speaxers of English keop direct and
indiract objects saparate, when they are not evan differentiated
morphologically” As always, answers to 'why' questions are dif-
ficult to provide, but a knowledge of the compulsory gramnatical
cy.3gories of the two languages provides a clue as to the reason
for the question in the first piace. Lufner prosents the com-
pulsory grammatical categories of German, first ror substantives:
number, case and gender; then for verbs: person-rumber agreement
and tense. The infinitive form is discussed: the statement is
made that both languages have infinitsve forms, but that only
'oe' and 'sein' have a spec'al form for the infinitive, and
further that English modals do not have an infinitive form. The

past participle form in the two languages is comparable and

1 81;
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usually does not pose any learning problem, tut the present
participle might be troublesome, since in English the present
participle can be part of a verb phrase, but the German present
participle (stem + -d) is used only adverblally and adjectivally.
The category "reflexive" does not have quite the same status as
the previously mentioned categories, in that all nouns must be
marked for number, case and gender; verb: can Le marked for
"raflexiveness" by the presence of a roflexive pronoun, but the
only marking for "non-reflexivenoss" {a the lack of a reflexive
pronoun. (Discuss the fact that cevrtain Gorman varbs must have
an object of some kind; if not u reflexive, then somo o+her

substantive.)

Compulnory Semantie Categories: Kufneir's discuscion of semantie

categories begine with a consideration of syntactic range,
merpholegical range, denotative pange, connotative range and
circumstantial range" and a few examples of differences in each

of these ranges between Englich and German.

Since English does not have a forimal grammatical catogory which
can b~ called subjunctive (formal in the senue that thers is no
varb form in English which can be tdentified ag 2 sub Junctive

form out of context; German 'wiirde! is a subjunctive form in the
forma' cense, marked as such by the stem vowel aud the anding,

and would be recornized as a subjnnetive tors in or out of context;
the vert srin in the English sentence "If Jehn were only here" :j
subjunctive, but the uubjnnciive {5 recopgnizeabie only from the

context, siace the same verb {orn ocour. in non-sutfunctive, or
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indicative, contexts also, such as "Wo were ready at 1:00", and

it 1s not possible to say that 'were' is necessarily subjunctive
unless it occurs in a context in which the subject 1s 1st or 3Ird
person singular), the semantic range of the category "subjunctive"

must be established for the speaker of English.

Comparable to the ambiguity which exists in English for verb forms
out of context is the semantic range of Gurman verbs regarding the
category of "progressive." "Was fiir Blicher lesen Sie?" 1is equiva-
lent to several English sentences: "What kind of books are you
reading?", "What kind of books do you reud"" What kind of books
will you read?", and "What kind of books are you going to read?"
(A very effective way of deciding whether or not a given word or
utterance in a certain language is ambiguous is to consider pos-

sible translations into another language.)

Differences between English and German in the uses of past tense
forms are considersd next. Since most tuxtbooks call 'muchte' a
past tense form and 'hat gemaclit' a prasent perfect form, and
state that English also has a past tonse., as in 'made', and a
present parfect, as in 'has made', students are cften mis.ed from
the beginning regarding the usa of past tense forms in German.
Fixcept for 'haben, sein, werden' and tho modals, most German verbs
do not occur in the past tense in conversation, except in purely
narrative siutations. The usual past form tor conversation is

the present perfect. The English situation i{s somewhat diffarent.
Both of these questions are possible: "Did you see the cathedral:"

and "Have you seen the cathedral®" but in German, only "Haben
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Sie den Dom pgesehen?® o possible, without further speclal cons
text, since the presence of a ’nd peruson pronoun implias con=
vergation. The tense situation is furthor complicated by the

use in Jerman of present-tense forms when the meaning, at least
regards comparable situationus in English, has a past-vim2 aspect.
For example, "Ich wohne schon zehn Jahre hier" has for an equiva-
lent in English only "I have lived here for ten yeara" or "I have

baen living here for ten years."

Cholce of perfect wuxiliary i1g discussed, and it is mentioned
that verbs which take an accusative object use only 'haben' ag
perfect auxiliary, other verbs use 'haben' or 'sein', dopending
on whether or not an internel or spatial change iv indicated,
(NOTE: the reference on page 89 to section 3.22 should read

section 3,122, which lg found on pages 31-313)

NHominal gender distinctions are pesed as a semantic category

whicih 15 new to English speakers le rning German. Noto that
nominal, or natural, grender distincilons are ometimas overridden
by form; 'der Babysitter' {s masc.line gender, i.c., the determiner
is masculine 'der', even though baby sittera are usually temale;
the reason for the grammatical gender in such cases would scem

to be the ~er ending, the agent suffix, which ic masculine in

Cerman.,

The difference botween location and destination i no longer .
pressed morphologically in English (but consider the archaic
forms 'whence', 'whither'!), btut the distinction tust be made in

certain prepositional phrases in German., English 'behind the
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house' could be either 'hinter dew Haus' or 'Linter das Haus?'.
(The choice need only be made with amblvaient prepositions, and
only nine need concern the olementary language teacher: ‘'an, auf,
hinter, in, neben, dber, unter, vor, aw!schen', and even for

these nine, when no spatial relationship is invocived, the choice
is not predictable with any consistent criteria; thus the teaching
and learning problem in connection with these prepositions is

formidable.)

The final semantic category treated by Kutner is the idea of 2nd
person pronouns (pronoun used to addres: the pesson to whom the
speaker {8 speaking). lost diulocets ot English have only one
second person pronoun; a few have two, 'you'! and 'you=-all'. Those
dialects which have 'you-all' consistently uuse this form us a
plural form, and 'you' as a sincu'ar fors, but the distinction has
no effeect on verb forms; 'you are next'! and 'you-all are next'!. '’
The gituation of fiorman 2nd-person pronouns can be explained and
understood intellectuaily by students, tha only problemn being 1in

applicaiion in real situations.
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