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Foreword

In 1960 at Portland, Oregon, the National Association of Secondary-School Prin-
cipals held a conference to explore u study of the secondary-school principalship.
Later on the Executnn e Connnittee appointed a conmittee to plan a series of prin-
cipalship studies.

Here is presented the first publication in the series. We believe that this Report of
the Senior High-School Principalship is an important and useful survey. It supplies
information on responses from more than 16,000 principals during the school year
1963-196:. They completed questionnaires from which we found their attitudes

toward their positions, school programs, and current issues in secondary education,

This publication does not cover all the information gathered from the responses.
It would take too many pages to do that. But we have the full material on tape,
which is now available on a state-by-state basis for use by a state association on
application to the NASSP.

An oveiview of the findings occurs in Chapter 1. Closer attention to the tables

and conunentary in later chapters is necessary to the full significance of the survey.

We wish to thank the NASSP Committee on thie Secondary-School Principalslﬁp
and to the subcommittee that saw the publication through from the beginning. Their
names are listedd on page vi. Also. we express our appreciation to John K. Hemp-
hill. Director of Developmental Rescarch. Educational ‘Testing Service, Princeton,
New Jersey, who with his associates, conducted the study under contract with the
Association. Our thanks go also to Jolin F. Kourmadas and Douglas W. Hunt of the
NASSP Statf, who prepared the manuscript for printing,

‘I'he second in the study series in already underway. It deals with the junior high-
school principalship and will be conducted during the 1964-1965 school year. Addi-

tional studies are under consideration for succeeding years.
Friswortit ToMpkiNg
Executive Secretary

National Association of Secondary-
School Principals
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An Overview of
the Report

American secondary schools are fulfilling an increasingly vital function in the
life of the nation. In order that the responsibilities which go with this vital function
may be met adequately, there is a need for as much knowledge as possible about
all the important characteristics of American secondary schools. Since the principal
is certainly one of the most influential persons in deterinining the qaality of edu-
‘ation provided by a school, there is also a critical need for as much information
as possible about the characteristics of the secondary school principalship.

The general purpose of this report is to <draw a comprehensive, reliable, and up-
to-date picture of the American senior high school principalship. Toward this end.
an NASSP Conimittee on the Study of the Secondary School Principalship con-
tracted with the Educational ‘T'esting Service to prepare a report on such factors
as: background and formal preparation, curreat status, on-the-job activities, prob-
lemns, rewards, opinions, and school characteristics. That the study would survey all
of the approximately 2:+,000 senior high school principals was consistent with an carly
decision to be as comprehensive as possible.’

In the design of the study. five different questionnaires were used instead of a
single one, which made it feasible to obtain a large amount of information in return
for a relatively small amount of each respondent’s time.

In November 1963, every high school principal in the United States was mailed
one of the five different forms of the questionnaire, T'o insure that cach form would
be completed by a representative group of principals, the five samples were stratified
by dividing the schools in cach state into spiraled fifths and sending one of the
five forms to the principals of each filth of the schools in that state.

The replies to the 23.555 questionnaires that were mailed indicated that some
of these schools were not, in fact, secondary schools and that some had been
secondary schools in the inmediate past but were no longer. Because of reorgani-
zation and consolidation of school districts, it is impossible to say exactly how
many secondary principals were available to receive questionnaires: but it seeimns
likely that the group available for survey numbered slightly less than 23.000. In
December 1963, a follow-up mailing of approximately 12,000 questionnaires was
made,

et it st e -t ¢

© A sitnilar report on the junjor high school principalship is now underway, as Part 11 of
T'he Study of the Secondary School Principalship.
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March 4, 1964, was the entofl date for receipt of answers to be included in
this study, a total of 16,082 answer sheets. had been returned s these responses cotie
prise the basic data for this report, The mnnbers of answer sheets for cach of the
five forms are indicated helow:

Form 1 3160
Form 2 : 3241
Forin 3 3192
Form -1 3251
Forin 5 - 3238

There do not appear to be serions samipling biases with respeet to returns by form
number. Because of the uncertainty about the number of senior high principals,
it is impossible to determine exactly what the rate of return of questionnaires was;
but it lies somewhere between 67 per cemt and 70 per cent. Between March 4,
196+, and April 15, 1964, only an additional 230 answer sheets were received, an
indication that postponing the entofl” date would have had little effect on the
restilts of the study. A\ second follow-up was not considered feasible. .

Background of the Principalship

The deseription of the principalship begins with a consideration of demographic,
geographiic, and social background factors. Eighty-nine per cent of senior high
school principals are men. they tend to have small-town and working-class origins
(and hence are characterized by marked socioeconomic mobility), they typically
are appointed to their first princip#hip at a relatively young age (carly to mid-
thirties), and they exhibit relatively linle geographic mobility.

A large number of questiors was included in the questionnaires to explore in
detail the formal preparation and educational experiences of senior high school
principals. Ninety per cent of the principals have carned master’s degrees. Most
principals began their formal preparation in relatively simall undergraduate colleges.
and their undergraduate majors were typically in the area of liberal arts. Concen-
tration of preparation in the field of education tended to be delaved nntil the
beginning of graduate study  graduate majors were typically educational acdmin-
istration. Principals reported o miedian nmber of cight vears of teaching experience
prior to assumption of the principalship.

In general, the senior lhigh school principals have an extensive background of
courses in educational areas, taken cither daring their graduate or undergraduate
work. Many principals have taken twenty-five courses or more in educational
subjects. Fully half of the principals have taken nineteen courses or more. These
courses most frequently are in the area of secondary school organization, curriculum
development. and the psychology of learning. Child and adolescent developmient
is another area in which many principals have taken a significant amount of course
work. More specialized arcas such as school law or vocational education have been
less often included in the preparation of secondary school principals.

Principals readily differentiate among the course work that they have found
valuable and that they considered less than essential. Generally speaking, work in
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the area of supervision of instruction, human relations, curriculum developinent,
and personnel administration is much more likely to be endorsed as essential than
courses that are less directly related to the day-to-day problems that their duties
entail, (e.g., political science).

Most senior high school principals have an extensive teaching background. It
is rare for a principal to have had as little as two years of teaching experience. The
survey indicates that 60 per cent of the principals have between four and fourteen
years. Generally, this experieace has been either in the natural sciences or mathe-
matics, social science, and to some extent in the fields of English or speech. Approx-
i imately one-third of the principals have taught either mathematics or natural

science in secondary schools.
~ In addition to teaching experience, the principals have had many other kinds
| of educational responsibilitics. For- example, more than half report at least one
! year of experience as an athletic coach or director. Likewise, about half of the

principals report at least one year's experience in counseling or guidance work.
Approximately one-third have been elementary school principals, and many have
had experience as elementary school teachers. The most frequently traversed route
to the senior high school principalship is through secondary school teaching. Over
one-third of the principals were appointed to their first principalship from the
position of secondary school teacher. About one-fifth of them moved to their first
position as principal from the position of an assistant or vice-principal. In contrast
to the general stercotype. which suggests that the route to the principalship is
through the position of athletic coach or director, the data show that only 14 per
cent of the principals served as full-time coaches or directors prior to being ap-
pointed to their first principalship.

Since knowledge about the school environment itself is important to a proper
appreciation of the principalship, the nature and diversity of the senior high schools
were covered extensively in the questionnaires. Over four-fifths of the senior high
schools are public. Most of the remainder are religiously affiliated schools. Approx-
imately four-fifths of the principals described their school program as general com-

. prehensive, and about 90 per cent of the high schools are coeducational. There
is no one predominant pattern in the secondary school grade organization The
most frequently found school encompasses grades nine to twelve. This is particularly
true of the medium and large size schools.

Most American high schools are small as is indicated by the fact that somewhat
over one-third of the principals served schools with fewer than 250 students. Less
than 20 per cent of the secondary schools have as many as 1,000 students. About
half of the secondary schools are located in areas described as small towns with
populations of 5,000 or less, or in rural areas. Only 11 per cent of the high schools
in the United States are located in cities with more than 250,000 inhabitants.

Most students who attend high schools today appear to be following college pre-
paratory prograins. Programs leading to some type of general diploma are next
most popular. Agricultual or industrial trade vocational programs are much less
popular. Over half of the principals report that as many as 40 per cent or more

(4]
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of their students in the graduating rlass went on to college during the past year.
The rate of dropout among high schoc! students is a problem of much current con-
cern. About two-fifths of the principals reported that 10 per cent of their students
dropped out from the time they entered the firs. year of high school and before
graduation. In interpreting these figures, it 1nust be reinembered that they apply
to numbers of schools and not to nuinbers of students.

Educational Issues as Seen by Principals

As a professional educator, the senior high school principal must take a leading
role in the definition of the purposes of education. In response to questions about
their beliefs with respect to the goals of education, the principals ranked the ac-
quisition of basic skills as clearly the first and most important goal. This was
followed closely by acquisition of basic knowledge.

Principals of independent schools (made up largely of religiously affiliated
schools) ranked the development of sound inoral and spiritual values clearly above
all other goals. Training in technical skills and development of appropriate talents
such as engineering and scientific talents were infrequently ranked high as a goal
of secondary education, :

Many criticisms have been made of our educational institutions over the past
years, and many suggestions have been made for revision of cominon practices.
Most principals reject the idea that, as compared to the Soviets, the United
States is not producing enough scientists and engineers. Neither would they agree
that it is necessary to justify as practical every subject that is taught in the secondary
schools. However, almost half of them would endorse the notion that school at-
tendance should be compulsory until at least 18 years of age or until graduation.
Most principals favor federal aid to public high schools, are in favor of the recent
‘Supreme Court decision concerning racial segregation in the public schools, but
disagree with the Supreme Court’s decision on compulsory prayer and Bible reading
in the public schools. Most principals reject the idea that the high schools are
requiring too little academic work and accept the notion that for the majority of
the stuclents the school should provide a general intellectual background and leave
job training to other agencies.

Of particular interest to senior high school principals is the recent focus of public
attention upon the comprehensive high school. The optimal size of such a school
was explored with the principals, but there appeared to be little consensus among
the principals on the most desirable size. Rural principals tended to favor a smaller
school of about 500 to 750 students, but principals in urban areas preferred larger
schools, from 1,000 to 1,250 students.

A crucial responsibility of the principal stems from the expectation that he
supply educational leadership in his interaction with teachers. One of the areas in
which he can provide such leadership is in orienting and assisting new teachers
as they join his staff: About 909 of the principals conduct some form of orientation
mectings at the first of the year for new teachers. It is quite common for these
orientation meetings to continue throughout the first year. It is also a rather common
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practice for principals to visit the classrooms of the new teachers and follow up
such visits with ecither a written or oral report. Three-fifths of the principals re-
ported that they conclucted from one to three such classroom visits, and followed
each with an individual conference. Another practice followed by at least half of
the principals is to assign an experienced teacher to work with the new teacher,
but more common is the practice of directing a departinent head or an area chair-
man to work with the new teacher. Another very conunon practice reported by over
90% of the principals is to hold an individual conference with the new teacher
at the start of the school year. About three-fifths of the principals also provide
reading materials on professional matters throughout the year. Over one-half of
the principals report that they discuss lesson or course: plans with new teachers. The
practice of providing opportunities for new teachers to visit classrooms of exper-
tenced teachers is not unconunon.

The principals gave their impressions about what course work preparation they
helieved was most important in the preparation of sccondary school teachc:s.
Heading the list in terms of importance was preparation in the subject matter
taught. The next most important area of course work was in educational psychology
or instructional techniques. Course work in history and philosophy of education
cr in such areas as the social context of American education were considered to be
far less itnportant.

Most principals feel there is no conflict between academic freedom for teachers
and good education, but they do expect teachers to live more exemplary lives than
other persons, even away frow. school. Just slightly less than half of the principals
would deem it proper for teachers to work actively as members of political parties
in national or local clections. Approximately one-third of the principals believe it
is necessary to have policies regulating teachers' smoking. Likewise, one-third of
them believe it best to have little social contact with teachers outside of school.

Most principals believe that there is a necd for greater uniformity in secondary
school certification standards throughout the country. Although the majority of the
principals believe that there is this need, the use of standardized national exami-
nations is not considered to be an aceeptable solution to the problem. Two-thirds
of the principals would not say that they believed the substitute teachers that
they employed over the past two years have done a good job. Only one-quarter of
the principals feel the level of teacher pay in their district is appropriate. Principals
generally approve of the idea of teacher tenure, but are unfavorable to plans of
basing pay upon merit-—believing that this would not have a desirable effect upon
the teacher’s performance or morale. Because of the generally low pay scale for
teachiers, many have fonnd it necessary to supplement their incomes with other
jobs. One-quarter of the principals reported that 5% or more of the teachers in
their schools held regular jobs in addition to their school assignments during the
school year. This practice of “moonlighting” may not be as extensive as it has
sometimes been reported, but nevertheless represents a considerable problem.

There is currently much ferment and concern with innovations in education, and
the senior high school principal is directly involved in these important changes.
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The principals reported that over the past three years 629 of their schools had
been involved in tryouts of new mathematics curricula. Two-thirds of them report in-
volvement with new curricula in the foreign languages and in the natural sciences,
and from one-third to one-half of the schools offer opportunitigs for accelerated
work in sciences, languages, and mathematics. One school in 10 is utilizing tele-
vision to some extent in teaching, two in 10 have heen involved with team teaching,
and about three in 10 have had some contact .with programed instruction. It is
quite clear that the many innovations in education are having an impact upon
secondary schools.

The wajority of the principals are recerving judgement about the value of machine
teaching or programed learning. They do believe, however, that the technological
advances in education hold some promise for improvements. Although only 5%
of the principals report that they have such a systen in their schools, over half of
them are in favor of a system of individual promotion rather than customary use
of grade placement and continuous promotion. The majority of thein would also
«pprove a plan of multi-diplomas, whereby an attendance certificate would be
grar-el to students who failed to master the basic subjects. Thus, there appears to
be in the thinking of the senior high school principal a readiness to accept inno-
vations, change, and wmore flexible approaches. -

The standardized test has drawn the five of many educational critics in recent
vears. Principals were asked to express their opinions about the value of such
tests. Less than one principal in five would endorse the idea that nationwide
testing programs are undesirable. The principals were practically unanimous in
their belief in the value of standardized tests for providing the school with the
kind of information it needs about individual students. These favorable attitudes
exist despite the fact that testing programs demand considerable time both of the
principals and their administrative and teaching staffs and of the students them-
selves. Two-thirds of the principals incicate that they spend two days or more
in connection with national testing programns. Their administrative staffs are more
involved. “The wajority of the principals report that a member of their staff spends
more than three days each year in connection with these programs. Teachers gen-
erally spend much less time in connection with national testing programis, the
usual case being one day or less. The high school student who has plans to go on
to vollege usually spends from two to three days involved with national testing
programs. Perhaps the favorable attitude of the principals toward testing may be
attributed, in part, to the fact that many have not read soine of the recent books
most critical on testing.

In general, the senior high school principal of today is a well-educated individual
with a master's degree and considerable preparation in educational subjects, fol-
lowing completion of a liberal arts program as « college undergraduate. Typically,
the senior high school principal is a man who is appointed to his first principalship
at a rather carly age, who has had considerable teaching experience before assuin-
ing his duties, and who entered his job through the route of secondary school
teacher. The principal’s job is a demanding one. requiring him to work more than




fifty hours a week. His financial compensations are comparable to those enjoyed
by an associate professor at an average college or university. He finds a major
source of psychological satisfaction in his work through his opportunity to be help-
ful to others. Although this job provides him considerable prestige, he does not
believe that it gives hiin the recognition to which his training and preparation
should entitle him. He spends his work week dividing himself among duties in-
cluding conferences on administrative problems, working with teachers in their
professional development, and contacts with lay persons outside of the school. The
principal of the smaller high school often has teaching duties also. He tends to
reject such global ideas as adjustment and indoctrination in the American way of
life. The high school principal is responding quite favorably to recent innovations
and ideas in education.

Although these general statements apply to the typical school principal, there
is much variation among principals with regard to geographical region, size of school,
and other important characteristics of the particular situation in which they work.

Duties and Conipensations of the Principalship

Although the principals of sccondary schools are predominantly men, their
teaching staff is comprised of a sizeable proportion of women, but this proportion
varies widely among geographical regions. Thus, in the Southeast, men outnumber
women faculty members in only one-third of the high schools. In the West, this
figure is reversed, where men teachers outnumber women teachers in three-quarters
of the high schools. New teachers taking their first jobs tend to be employed with
a bachelor’s degree. Most high schools now have a guidance program or are
planning actively to provide for such a programn. In some of the smaller schools,
it is quite frequently the case that principals assume guidance work as part of
their responsibilities. '

The principal’s work week is a long one. He reports that on the average he
works fifty-four hours each week. Most principals have the services of a full-time
secretary, although in the small schools and schools of the Southeast sccretarial
services are less often available. In larger schools, it is not uncommon for the
principal to have an assistant principal, either full time or part time; overall,
however, less than half of the principals reported an assistant principal.

In addition to supervising his instructional staff, the principal typically super-
vises the work of several nonprofessional persons such as janitors, cafeteria workers,
etc. The size of this staff is somewhat in excess of three persons on the average.
About 10 per cent of the principals report that these personnel number 15 or more.

During a typical work week, the principal divides his time among many and
diverse activities. Administrative planning, either with superiors or subordinates,
meetings with teachers on curriculum or instructional matters, working with in-
dividual teachers on their teaching proficiency, meetings with students on discipli-
nary problems or other matters, meetings with parents, and correspondence, all
place heavy demands upon his time. Principals of the smaller high schools fre-
quently have classroom teaching responsibilities also. The pattern of activities
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appears to relate to school size. Principals of the larger schools spend more of
their work week with such activities as administative planning, meetings with
teachers with respect to teaching proficiency, meetings with parents, and correspon-
dence, as compared with principals of smaller schools. On the other hand, principals
of the smaller schools, in addition to their likelihood of being involved with class-
room teaching, are more likely to be involved i supervision of extracurricular
activities or perhaps in testing activities. In general, one can characterize the work
week of the secondary school principal as one in which he must divide his time
among many pressing duties, '

The principals describe the major *roadblock” in doing their job, as they would
like to do it, as lack of time. They also place high on their list of problems an in-
ability to provide time for teacher hmprovement activitics, Principals mention
variation in the ability and dedication of teachers,” “insufficient physical facilitics,”
and “lack of funds for experimental activities”™ as among the most frequent road-
blocks. Problems of lesser concern are lack of district-wide flexibility, comnumication
among administrative levels. superintendents who fail to measure up to what is
expectec of theny, tenure, and lack of competent office help.

The principalship entails exposure to pressure from many groups. The principals
report nost pressure from citizens or parent groups other than the local PTA, The
next most frequently mentioned source of pressure comes from groups of athletic-
minded persons, State colleges or wniversities, religious groups, and local newspapers
rank high among the principals’ list of pressure groups. Of far less influence are
such groups as state legislative investigating connnittees and local labor organizations.
Principals veport some pressure by citizen groups charging anti-Americanism or
lack of patriotism or by groups wishing to prohibit books.

In contrast to the problems of the principalship are its many compensations, both
tangible and intangible. Most principals state that they would choose ecucational
administration as a career if they had their lives to live over again. Threc-fifths
endorsed this statement: however, this leaves two-fifths who expressed cither dlis-
satislaction or uncertainty about their choice of careers. Despite general satisfaction
with educational administration as a career choice, most principals are not satisfied
to remain in their present positioni. Only about one-quarter indicated that they had
no desive to move to another position. Many aspire to a superintendency, while
others would move to a principalship in a larger school.

The average salary of a senior high school principal is approximately the same
as that ol the average associate professor at a college or university, namely about
$8400 to $8600 per yvear. There is a wide regional variation in the median salary.
Principals in the Southeast are wuch more poorly salaricdl than those employed in
in the Northeast. In general, prineipals feel that they belong to the “middle” or
“upper-middle” social class.
© A\ quite common practice in compensation of the principals ‘is to base their
salaries relative to the salaries of teachers in the schools who have master's degrees,
This rule of thumb is followed in one-third of the schools, [t is also a comition
practice for principals to be employed on a one-year contract, Tenure arrangements
are reported by only one-fifth of the principals.
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Many principals feel that they are not accorded the professional status and
prestige to which they are properly entitled by virtue of their education, training,
and the work. This sentiment was voiced by one-third of the prineipals. More
directly related to the principals’ psychological con pensations were their responses

to questions concerning their feelings about job secnrity, opportunities to be helpful-

to other people, prestige. opportunities for indeperdent thought and action, and
self-fultilhment. Most principals reported that their jobs provided considerable op-
portunities to be helptul o other people and considerable prestige. Opportunity
for independent thought and action, for self-fultilhnent, and for job security were
less often thought of as provided by the job.

Civic and Professional Activities of Principals

The senior high school principal tends to be involved in “professional™ activities.
Over three-fifths of them are members of the National Association of Secondary-
School Principals. ‘Three-quarters belong to their state’s association of secondary
school principals. Three principals in four reported that they have attended a state-

wide or national meeting of principals during the past two years. Half of them

report participating in “professional” activities curing this period. Two out of
five principals have studicd extensively  through higher educational  istitutions.
Three principals in ten report having traveled professionally ontside their districts,
and two in ten report having been involved in educational research. About three-
fifths of the principals report that over the past two yvears they have participated
extensively in workshops or educational conferences.

* * *

Interpretation of the Tables

Data processing consistecd of determining the number and  percentage of re-
spondents choosing cach alternative of cach uestion. Since questions varied with
respect to the number of questionnaives in which they appeared, this *“total”
sample was not the sane for all questions. For example, for the questions appearing
ouly on Form 1, the total sample was the 3,060 principals who completed Form 1
for questions appearing on Fors | and 2, the total sample was 6401, the s of
3,160 principals who completed Form 1 and the 3.2+t principals who completed
Form 2. _

In addition to this analysis of total responses, principals were also classitied
into subgroups on the basis of their responses to selected questions, and the per-
centage of cach subgroup choosing cach alternative of cach question was  de-
termined. Any one of the several alternative responses to any one of the 351
uestions. as well as nany combinations of two or more such responses, could
have been used for the purpose of classifving the principals into subgroups, and,
for a large majority of the items, each such breakdown would have been meaningful.
There are literally millions of meaningful comparisons potentially available if the
data were to be exhaustively analyzed. Therefore, the particular subgroups used
for the purposes of the analysis reported in this study are illustrative only of some
of the wide differences that exist among American senior high school principals,
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rather than being in any way a complete examination of all possible categorizations
of the available data,

The subgroup classifications used are as follows:

Location: Two groups of principals were designated, based on the locations
of the schools, one consisting of principals of Urban (45 per cent of the total group)
schools and the other consisting of principals of Small T'own and Rural (55 per
cent) schools. These groups were derived from responses to question 2, which was
commuon to all five fornis of the questionnaire. The Urban group consisted of princi-
pals of cities with populations of 5,00v or larger. The Rural group consisted of
towns below 5,000 and rural arcas.

Type: A subgroup of principals of Public (82 per cent) school and another
of principals of Independent (18 per cent) schools was established. The data analy-
sis for the preliminary report to NASSP membership indicated large differences
between, principals of public and independent schools.

Program: A subgroup of principals of Comprehensive (80 per cent) schools
and a subgroup of principals of schools with Other (20 per cent) miscellaneous
types of programs were established. Again, this choice of subgroups was based on
the prelintinary analysis.

Region: The principals were divided into thiee regional groups on the basis
of their responses to question 6 of all forms. These groups were: Northeast (22 per
cent), Southeast (22 per cent), and West (56 per cent). The Northeast group
consisted of principals in the states of Connecticut, Delaware, Maine, Maryland,
Massachusetts, New Hampshire, New Jersey, New York, Pennsylvania, Rhode
Island, Vermont, and the District of Columbia. The Southeast yroup consisted
of principals in the states of Alabama, Arkansas, Florida, Georgia, Kentucky, Louis-
iana, Mississippi, North Carolina, South Carolina, Tennessee, Virginia, and West
Virginia. The West group, obviously, consisted of principals in all other states. This
perhaps unusual classification was chosen in order to correspond to the breakdown
of results reported for Project Talent (Flanagan et al., 1962)

Per-Student Expenditure: On the basis of their responses, the principals were
separated into three groups, High (24% ), Medium (35%), and Low (32%) with
respect to  per-student expenditure for instructional purposes. Those subgroups
were delineated so that approximately one-third of the principals would fall into
cach group. The High per-student expenditure group consisted of principals of
schools in which $500 or more was spent per student for instructional purposes, the
Medium group counsisted of principals of schools in which $300 to $499 was spent,
and the Low group cousisted of principals of schools in which less than $300 was spent.

Experience: The principals were separated into High, Medium, and Low groups
with respect to their experience as a principal on the basis of their responses. The
High (53% ) group counsisted of principals with cight or more years of expericnee
as a principal, the Medium (24%) group consisted of principals with four to seven
years' experience, and the Low (22%) group consisted of principals with three
years' or less experience,
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Size: Principals fell into three groups with respect to the size of the school of
which they are principal. The Large (17%) group consisted of principals of high
schools with 1,000 or more senior high students, the Medium (40%) group con-
sisted of principals of high schools with 250 to 999 students, and the Small (43%)
group consisted of principals of high schools with 249 or fewer students.

These breakdowns are illustrative of selected differences between principals.
An important consideration in preparing this report was to give the reader a feel
for the amount of variation among subgroups of principals without overwhelming
him with detail. Accordingly, it was decided that in the main body of this report
data would be reported for the total sample and for the following subgroups only:
(1) Urban or (2) Rural; (3) Public, or (4) Independent; (5) Comprehensive or
(6) Other; and (7) Northeast, (8) Southeast, or (9) West. Data for the per
capita expenditure, years of experience, and size of school breakdowrs are reported
in the main body of the report only when they are particularly relevant to the issue
under consideration. So that the data on these other subgroups may be readily
available, however, tables summarizing them are presented in Appendix B. All
tables in Appendix B are related to a corresponding table in the main body of the
report.

There are several things that should be noted about the tables. The first is

that they ar= headed by a question by which the data in the table are based rather
than by the more usual type of summary title. This was done because the interpre-
tation of- questionnaire results is much easier when it is based on the actual question
asked (or a close paraphrasing of it) than when it is based on a title consisting of a
terse summary of the question. This report will use the question (or a close para-
phrasing of it) as the title of the table except in those cases in which the table sum-
marizes responses to several questions. All numbers in the tables are percentages
unless a specific note to the contrary is given in the table. Numbers in many tables
may add to 99 per cent rather than 100 per cent because of rounding the reported
per cents to whole numbers and also because some of those who answered the
questionnaires omitted particular questions.
- It should be noted that no statistical tests are reported for the data in the tables.
The primary reasons fcr this decision are: (1) a thorough statistical examination
of all differences would have little meaning since the multiple nonindependent
comparisons involved render specific probability levels meaningless, and (2) with
N'’s as large as those in this study, a difference could easily reach statistical signifi-
cance at a 'magnitude where it cannot be considered to have any practical signifi-
cance.? Table 1 shows the number of principals who returned questionnaires by
form number and by subgroup categories.

It should be noted that the size of the sample upon which each per cent is based
varied over a wide range but never drops below 549 (for questions appearing on
Form 1 of the questionnaire and returned by principals of Independent schools)
and is as large as 16,082 tor questions common to all forms.

? The standard error of the percentages presented in this report generally is less than 1%
and rarely exceeds 2%.
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It should be clear to the reader that this report has been restricted to straightfor-
ward reporting of results and to calling attention to those findings which seemed
to be particularly noteworthy. The tasks of explaining, interpreting, and drawing
implications and conclusions will come at a later date.

Rias of Sample

In survey research of the type used in this study, the nature of biases contained
in the data as a possible result of systematic differences between respondents and
nonrespondents is important. Although, in the present study, as in most others, it
is impossible to provide a precise and definitive answer to questions raised by failure
of part of the sainple to respond, it is possible to provide data which may shed some
light on the problem. In order to make a preliminary report to the NASSP Con-
vention, an analysis based on 14,033 principals' responses received prior to January
11, 1964, was carried out. The responses of these “carly” responders can, therefore,
be compared to the responses of the 2,049 “late” responders who returned their
answer sheets between January 11 and March 4, If one assumes that the remaining
nonresponders resemble the late responders more than the early responders, one
can make inferences about the kinds of biases that inay be present in the sample of
principals on whon the study is based.®

~A detailed comparison of the answers of early and late responders to the ques-
tionnaire was carried out. The results of this analysis can be summarized here by
indicating that late responders, as compared to early responders, are (1) less likely
to be members of NASSP, (2) less likely to be principals of high schools in large
cities, (3) les: likely to be principals of schools serving areas of nioderate-priced
homes, (4) more likely to be from schools’ with low per-student expenditure for
instructional purposes, (5) less likely to be from the Mideast, (6) more likely to be
from the Southeast and Southwest, (7) more likely to be principals of schools serving
low incorme areas, (8) more likely to be older, (9) likely to have had less education,
(10) likely to come from very small schools, (11) likely to work a shorter work
week, (12) somewhat niore likely to be in favor of Federal aid to Public secondary
schools, and (13) less likely to agree with recent Supreme Court decisions concern-
ing racial segregation and compulsory prayer in the public schools. Overall, this
pattern suggests that principals of small, poorly supported high schools are somewhat
underrepresented in the sample.

*This assumption may be challenged, see for example, Zimmer, Herbert. Validity of Extra-
polating Nonresponses Bias from Mail Questionnaire Follow-ups. The Journal of Applied
Psychology, Vol. 40, No. 2, 1956, pp. 117.121.
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Who Are Senior High School Principals?

In order to begin to understand a professional career field, it is useful to
know something about what types of persons are attracted to that field. The
first results to be reported are those sunmarizing various demographic charac-
teristics of the senior high school principals. The tirst such characteristic is the
sex of the principal, for which data are presented in Table 2 and also in Appen-
dix B, Table B2.

1..._'-.;;-; Ve o bogeion TAI;IAE 2
W T IR
B e E aa et Ldies [What iy your sex?
Mal . . . [ 3 s
Farody o . : R - Y ' . 0
Iy

As is well known, the great majority of American senior high school prin-
cipals are men. Wornen principals are emploved more frequently in urban high
schools, in independent high schools. in schools having other than a comprehen-
sive program. and in high schools in the Northeast.

Table 3 shows the age distribution of principals.

e o B Bl | TABLE 3

t T 0 5 .
T g H R O AN

ST SR RN RS L 'L et Latpaee

What is your age?

The median age for all principals is about 44 years. Principals of urban
schools are older with a median age of around 47 years. Also principals of
independent schools and of schools with other than comprehensive programs
and those whose schools are in the Northeast or Southeast tend to be somewhat
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older than those in the more western part of the country. Data shown in Table
B3 (Appendix B) also suggest a definite tendency for older principals to be
employed in the larger schools.

Data concerning the geographical region in which the principal grew up
are presented in Table 4 and also in Table B4.

TA BLE 4 Locat lon Type Progran Reglon

Response Inde- |Compre < fotal
In ll'/lfC'/I ec‘i)araphical r '({i()ll Alternative Urban |Rural ] Public jJpendent| hensive| Other HE SE Hest  {Sumple
g 4 ¢
. . New England 1 4 6 1 6 1 29 1 1 7
was your home during the time
. . Midenst &3 1 15 28 15 23 63 b 3 17
you were growing up? If you lived
. / . p | Southeaat e o) 24 10 a2l 22 2 89 3 21
tn more than one region choose )
& Hidweot Ja ol brd 3 39 26 i L 63 37
the one y hin wher
0 you think 0/ ﬁ”t twhen Southwist 6 I 9 L 8 a o] 2 ih 8
[ g + . N .
you think of home. Chovse only Recky Mountains ; , ; . ] » o o 5 3
one ansier. Far West 4 L 5 6 5 5 "0 0 9 5
IO .
' Mot -cont {guous
states g 0 o} (o} (o} (o} Q (o} o} (o}
Other 1 D] D} 3 l H 1 (o} 1 1

It will be seen that wore principals grew up in the Midwest than any other
region. Midwest was defined as the sti..es of Illinois, Indiana, Iowa, Kansas,
Michigan, Minnesota, Missouri, Nebraska, North Dakota, Ohio, South Dakota,
and Wisconsin. The next inost frequent region was the Southeast followed by
the Mideast which included the states of Delaware, Maryland, New Jersey,
New York, Pennsylvania, and the District of Columbia.

In considering the data presented in Table 4, it is necessary to recognize -
that the specific percentages for the regions are in a major way dependent
upon how the region has been defined. The total population, divided among
these regions, as given by census figures for 1920, is as follows: New England,
7% ; Mideast, 23%, Southeast, 21% : Midwest, 32% ; Southeast, 9% Rocky
Mountains, 2% ;: Far West, 5% ; Noncontiguous states (not applicable) ; and
Other, (not available)! Comparison among regions without regard to the na-
ture of the definition of regional categories would have little meaning. An
interesting implication of the data in ‘Table 4, however, has to do with the
marked lack of mobility of principals from one region to another. Some 89%
of the principals in the Southeast grrew up in that region, 92% of the principals
in the Northeast (New England and Mideast combined) also grew up in the
Northeast, and a similar figure holds for the principals in the rest of the country
category. The tendeney for principals of independent schools or schools with
other than comprehensive prograins to have “grown up” in the Northeast (New
England or the Mideast) is probably a simple reflection of this lack of mobility
and the fact that such schools tend to be coneentrat o in this region.

Data regarding the size of the town in which the principal grew up are
presented in Table 5 and in Table BS. '

" Census figures for 1920 are used hecause they provide population information rele-
vant to the period during which the average senior high school principal was born.
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It can be seen that a majority of principals grew up in small towns and in
rural arcas. When towns and cities numbering between 5,000 and 250.000
population are added to rural arcas. some 87% of American high school
principals are accounted for. These figures are lower. of course, for principals
of urban. independent, and nonconprehensive schools in the Northeast, For all
subgroups. the characteristic pattern is for the principal to have come from
locales other than very large cities (250.000 and over).

The Principal’'s Background

The next group of results to be reported concerns the background of prin-
cipals. The first characteristic to be considered is the occupation of the
principal’s father (Table 6 and Table B6).

; T r e b - TABLE 6
. : T ‘ sl
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A majority of American seunior high school principals reported that their
fathers were either farmers or skilled. -semi-skilled, or unskilled laborers. The
proportion of principals whose fathers’ occupations were in these two categories
is somewhat smaller in urban areas and in the Northeast. However, the overall
pattern of results in ‘Table 6 clearly suggests that senior high school principals,
taken together. are characterized by considerable upward social mobility. This
is further demonstrated by the data in Table 7 (Table B7) which deals with
the educational level of the fathers of principals.

: N - —
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Ry [ETEE S Total
. NN LR T atiotient e bye| oorer T aE Wes ot
"I()U' n ll('ll /(N'"l(ll ('(Iucatwn Al ot i S i Mat P fpenbonu]ten. ] i 5K Weost | Semple
did your father have? Indicate  © 05 7 , . . ) ) A o
only the Tighest lecel. Fliioet grais ;
) weed . { : : i ‘ RE B 26
N 1 ot i i . © 1~ o 17 1B
bt H I
. . . . 11 1 - Ll il
R N SR
gl T 1iige » v N h “, E © 9 9° é
) 3 3 it { 3 k|
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[t is scen that one-quarter of the principals’ fathers did not finish grade
school and that the majority had no more than a grade school education.
Nearly 70% of the fathers of senior high school principals dicd not complete
high school. Again, the principals of high schools in urban areas and in the
Northeast had somewhat better-educated fathers. Nevertheless, the pattern in
‘Table 7. as that in Table 6, suggests that the fathers of mest of the priffcipals
had a relatively small amount of formal education.

Comparable data for the mothers of high school principals are contained in
Table 8 and in Table B8. :

It appears that the mothers of the principals had slightly more education
than the fathers.

Administrative Experience
The next area to be covered has to do with administrative experience. The
first specific point to be considered under this general topic is the age at which
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the principal was appointed to his first adiinistrative position in education.
Table 9 (and Table B9 presents these data.

High school principals were generally appointed to their first administrative
position at a relatively young age- -on the average, somewhere between 30 and
3+ There are very noticeable differences among the subgroups. Principals in
the Southeast and rural arcas appear to be appointed at a somewhat younger
age. or at about 29 vears. Principals of independent schools and of schools
offering other than a comprehensive program tend to be appointed to their
first acministrative position later in life.
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Table 9 concerns age of appointment to adiinistrative positions in general,
Data for the first principalship appointment are presented in Table 10,
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Once again, it is seen that the majority of principals were appointed reason-
ably young (median age between 30 and 34), and that principals in the
Southeast were first appointed at a somewhat younger age. The close corres-
pondence between Table 9 and Table 10 suggests that the first administrative
position for many principals was in fact a principalship. Data presented in
detail in Table BIO (Appendix 1) show that on the average principals of large
schools (1,000 or mmore) were appointed to their first principalship about four
years later in life than principals of small schools (less than 250). These
supplementary data also show tlat principals with less expericnce (generally
younger, sce “Table B3) were appointed to the first principalship four years
later in life than principals with mere experienee (generally older).

Informatien about the total number of principalships held is presented in
Table 11 (sce also Table Bl1),

It should be particularly noted that the number of principalships listed in
Table 11 includes the present principalship. Thus, in the total sample of prin-
cipals, 48% chose the alternative “one principalship,” meaning that 48% of
the principals have held only their present principalship. The pattern pre-
sented in Table 11 indicates that principals do relatively little moving from one
position to another: about 90% of the principals have held three or fewer
principalships. The pattern of relatively fow principalships is particularly
marked in the Northeast and for independent schools, where 56% and 58%,
respectively, of the principals have held only their present principalship. Prin-
cipals in the Southeast have moved from one position to another slightly more
than principals elsewhere,
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Total number of years of experience as a principal is indicated in Table 12
i (sce also Table B12).
)}

The median nuinber of years' experience is approximately 8 or 9 years. This
appears to be fairly standard for all subgroups of principals except in schools
iti the Southeast, where more than half the principals have had 10 or more
years’ expenience. It should be noted, however, that quite a large proportion of
principals have had many years of experience. For example, 15% have had
20 or more years’ experience, and one principal in four has had 15 or more
years' experience.- Once again, the proportion of principals with relatively more
experience is higher in the Southeast, where some 35% have had 15 or more
years and 23% have had 20 or more years’ experience.

Table 13 presents data showing vears of experience in the position currently
held. '
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ment fon thc total samplt. and fm all subgroups is four to five years,
of the principals have had eight years or less experience in their prese
By comparing data presented in Tables 12 and 13, one can obtain
\ the stability in employment of the prmcxpal We note (Table 13) that 60% of
the principals have been employed in the same position for no longéi* than five

€
years. These must include, however, 35% of the principals (Table 12) who
have had five or less years of total experience as principals; thus, less than half
of the principals who have been in their present position five years or less ¢

have had experience in another position. This suggests considerable stability
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in employment. Furthermore, of those principals who have hacd nine or more
years of total experience (High group in Table B13). only about one-third have
held thely present position for less than five years and only 7% are in their
first yoar. .

The final characteristic of principals to be considered in this section is the
number of years they have been employed full time in positions outsicle of
acucation. Note that military service was specifically excluded. Pertinent data
aré showii ifi Table 14 (sec also Table B14).

These data clearly indicate that most principals have had little full-time
experience in noneducational settings. "The majority have had no such experi-
ence and only 15% have had more than four years. Compared to the total
saimple of principals. those in urban schools, in independent schools, and in
the Northeast have had less noneducational work experience.

Preparation and Training of the Principal

Data presented thus far have dealt generally with the background and ex-
perfence of the principal. The focus in the nest 16 tables will be more narrowly
oir his forsnal educational preparation. It deals with what type of high school
and college the principals have attended. what type of course work they have
conipleted, and the nature of the: preparation they consider to be valuable for
a beginning principal. The first data to be presented bears on the type of high
school from which the principal was graduated (Table 15 and Table B15).

Table 15 shows that 83% of ‘the principals graduated from public high
school: and that 14% graduated froin schools having religious affiliation.
The propoition of principals who graduated from a school with religious
affiliation is notably higher in urban arcas and in the Northeast and is con-
sidlerably smaller for principals in small towns and rural areas. The proportion
of principals who graduated from public high schools is highcr among prin-
cipals of public high schools. It should be kept in mind that religiously affiliated
secondaty schools tend to be concentrated in urban areas and in the Northeast,
and these results strongly suggest that principals tend to assuine principalships
in the same type of high school from which they graduated.
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Table 16 shows data pertaining to the highest degree carned b

(see also Table B16).

y the principals

The overwhelming majority of principals have at least a master’s degree.
Only 10% have a bachelor's degree or less. More than half of the principals
have done graduate work beyond the master's degree, There is a tenclency for
principals of wrban schools to have had more gracduate work, and the same
holds true for Northeastern pringipils. Principals in the Southeast and in small
town and rural areas have somewhat less gradoate work. These differences
notwithstanding, the overall picture which emerges is that of relatively ex-
tensive formal preparation. Three percent of American high school principals
possess a doctoral degree, and an additional 6% have completed the necessary

course work for such a degree.
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Information regarding the type of undergraduate college or university
attencled is shown in Table 17 and in Table B17.
Overall, 27% of the principals did their undergraduate work at a private,
religiously affiliated college, 25% at a public teachers college, and 22% at a
public university. On a relative basis, a smaller proportion of urban and Nefths
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eastern principals attended public institutions of higher learning, Relatively
few principals of independent schools attended public higher cducational in-
stitutions. Principals outside the Northeast and Southeast region attended
public teachers colleges in relatively greater proportion. There are obviously
strong regional differences in the type of undergraduate college attended by
high school principals. Tt is also worth noting that although only 14% of the
principals attended high school having religious affiliation (‘Table 15), 34%
received their undergraduate college education in religiously affiliated institu-

tions.
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Information about the undergraduate majors of principals is presented in
Table 18 (sce also Table B18).

We see that 20% of the principals majored in the humanities, 18% in the
physical sciences, and 14% in the social sciences. Twelve percent of the prin-
cipals majored in education and 11% in physical eclucation. These figures make
clear that the typical cducational pattern includes some form of an under-
gracluate liberal arts concentration. Principals, by and large, have postponed
professional preparation until later. The proportion of principals majoring in
tlie humanities is particularly large in urban areas, in the independent
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In which of the following areas

did you majm as an undergrad-
wate? 1f you had a major in more
than one arca, choose the one in
which you had the most hours.
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saniple,

TABLE 19

In which of the [ollowing arcas
did you minor as an undergrad-
nate? 1f you had a double minor,
choose the one in cwhich you had
the mot hours, Choose only one
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Similar results were obtained in regard to undergraduate minors as is shown
in Table 19 (see also Table B19).

We see that 23% of the principals minored in the humanities. 19% in the
physical sciences, 18% in the social sciences, 16% in ccucation, and 7% in
physical education. Once again, the proportion of principals who minored in
the humanities was higher in urban arcas and in the Northeast and lower for
principals of public high schiools. These results strongly suggest that independent
high schools attract principals who have majored or minored in the Inunanities
to a greater extent than co public high schools. The data contained in Tables
18 and 19 also seem to contradict the occasional accusation of overspecializa-
tion in the preparation of American high school principals.

Data showing the graduate majors of principals are presented in Table 20

(sce also Table B20).
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A great majority of senior high school principals indicated educational ad-
ministration as their graduate major. Most of the rest majored in “secondary
education.” This confirms the trend suggested in the two previous tables for
principals to postpong their professional training for the principalship to the
gracuate level. Only a sinall minority majored in physical education at the
gracuate level (or at the undergraduate level, sce ‘lable 18). Other than
ecucation, the arcas of graduate stucdy most frequently mentioned were the .
humanities and fine arts. Principals with graduate majors in the humanities
and fine arts are disproportionately found among urban schools, independent
schools, and schools in the Northeast.

Data pertaining to the total number of undergraduate and graduate educa-
tion courses taken by the principals are presented in Table 21 and in Table B21.
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graduate study? Choose only one

29

[ S SV TR U T S PO




TABLE 21

BEST COPY AVAILABLE

Looation I Erowvrgn heglon
Hesponse inte- [Corprne Total
a‘”)()llt /,O“. HI(HI)' N"l/('l'L’I'(I(]- Alterpative | Usteg, | Bl | P2tz entent|benstve|Other IE 4 West | Cumple
wate and graduate cducation %0 ! ¢ , L . 1 L 2
counes have you had? L
. : 2 1
EETRHTN : ! ¢ » 3 1 3
Tt
egur'.:u.: ‘ : lo U ! K g
RS R 10 | 1 w | o | w 10
vl ) .
e s ! 1 R Y U IS CAN IEREN T R I
Uoto ol , , o )
couraea woo | 1o 1/ ol |w |y 1%
L 3o 1 2| s nojw s s | o
R X ) L - . .,
courses 10 - 10 v 10 ; { 10 10 9
e 0 | ol b Loy | | e | o

30

ERIC

Aruitoxt provided by Eic:

As would be expected from the fact that the majority of principals have con-
siderable graduate work in education or administration, fully half of the
principals in the United States have taken 19 or more undergraduate and
graduate courses in education. Principals in urban high schools have taken, on
the average, slightly more education courses than principals from rural high
schools. Principals in public high schools have taken more courses in education
than principals in independent high schools.

Data dealing with differential study of various educational specialties are
presented in Table 22 (see also Table B22). '

It should be noted that since this table concerns principals who have had
one or more courses in cach subject matter area, the figures shown are the
percents of principals choosing for cach question both the alternative “one or
more courses.” and the alternative “two or more courses.” The most frequently
taken covrses are psychology of learning (taken by 94% of the principals),
secondlary-school organization (93%), curriculim development (91%), child
and adolescent development (89¢¢ ), and tests and measurement (88%).
Courses which were taken less frequently are vocational education (taken by
42% of the principals) and theology and religious education (40% ). However,
a course or more in theology or religions education was included substantially
more often by principals of urban high schools and particularly by principals
of independent schools.

There are several noteworthy subgroup differences in Table 22. Urban prin-
cipals included in their preparation courses in school finance and budgeting less
frequently than did small town and rural principals. Urban principals tended
to be more interested in courses in research methodology than simall town and
rural principals. Principals in the Southeast and independent school principals
have preparation in school law notably less frequently than other principals.

oy
k} 2D




Toute!
Sumpde

Alurenas lves -
LIS

Aruitoxt provided by Eic:

JSecon gy

. Reviougreh

RIFITHES & § 3 TERRY
aiad Lo dpet- a0
iny

[

schionl [ o - s ¢ e

crrand cation
I g b laage
Cupet sl R o ,- » " “ " . B
development

0 ]

mehhadology

ars ® 3 N ~ - N - ~
Testd and 3 A ", 3y G, A o 3 e RS
ceasurernnls )
Pry elory ot . ‘. e

{oraentneg )

Vocstional . o W - o
osusnsion ’

[QUITTIRRTI ORI
Ut ldeee o,
theory ant
prantice

Callt and
L orivent Y] i ne
levelopmunt

Thewiosy vl
wlous
wcation

*
Entrtes ure Cde peroent oo
(Mo or more our

frpe A
ses devete ) tu Wnds sut )

'
d

EEY

Relatively fewer principals in the Northeast. perhaps hecause of the concen-
tration of religiously affiliated schools in this region, have taken courses in
school finance and budgeting, secondary school organization, and curriculum
developanient. Principals in the Southcast have preparation in counseling and
guidance theory and practice somewhat less often than principals in other
regions of the country.

The data shown in Table 22 concern the courses actually taken by the
principals. Another important question has to do with the perceived value of
the various educational subjects for the beginning secondary sehool principal.
Presumably their recommendations reflect their experience as principals. The
responses to these questions are shown in "Fable 23 (sce also Table B23).

Course subjects believed to be “absolutely essential™ by at least 40% of the
principals include supeevision of instruction, personnel adniinistration, human
relations, secondary school organization, curriculum development, and ad-
ministrative theory and practice. Courses believed to be relatively less essential
include plant design and maintenance, history of education, rescarch method-
ology, vocational education. social context of contemporary education, political
science, and comparative education. In short, it appears that courses that are

( Paraphrased) In which of the
- _ - , , - R subjoct matters listed betow have

you h(l(l ONe 0Or more Cl)ll‘)'.)(‘.\."'

TABLE 22




TABLE 23

(Paraphrased) Below are listed
courses whicl' cither are or could
be taught in schools of vducaiion.
Which of them do you consider to - Foae e
be absolutely cssential for a be-  vonina

ginning  secondary school  prin-  37wae i
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directly related to the principal’s job as an educational administrator are con-
sidered to be meare essential than those that treat cducation more broadly.
Southeastern and raral principals consider courses in school business and
financial management to be somewhat more important than do the other
principals. Urban principals attach relatively greater immportance to philosophy
of education s do principals of independent schools. Compared to others, urban
principals and independent school principals also sce greater value in psycholog-
ical subjects (general psychology, psychology of learning, ete.) The overall
pattern in Table 23, however. is one of considerable consensus among subgroups
of principals with respeet to the types of courses believed to be important in the
preparation of the high school principal.
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Data bearing on the experience of high school principals in various kinds of
ecucational positions are presented in Table 24 (and also in Table B24).

It should be noted that the figures in this table are the percentages of
principals who have had one full year or more of experience in each position;
entrics are the sums of the purcents of principals choosing alternatives three
{une year) four (two years), and five (three or miore years). Experience as an
athletic coach or athletic director is reported by 56% of the principals;
48% report guidance experience. Experience as an clementary school principal
and in clementary school teaching is reported by 38% and 33% of the
principals respectively, but elementary teaching experience is noticeably more
prevalent among principals of independent schools and those in the Southeast.
Coaching is more frequently in the background of small town and rural
principals, principals outside of the Northeast, and principals of public schools.
On the other hand, principals in cities, of independent schools, and in the
Nottheast much more often had experience as a counselor or in other
guidance work. Urban principals and those of independent schools more
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(Paraphrased) In which of the
followwing kinds of positions have

you had one full year or more

of experience?
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frequently have had experience as a secondary school dean, a finding which
miay, in part, be due to the larger size of city schools and the greater likelihood
of deans. Urban principals and principals of independent schools have also
more often had experience in college teaching. These data should be inter-
preted in light of the additional data to be presented in Table 25, which
concerns the principal's chief assignment immediately prior to his appoint-
ment to his first principalship (see also Table B25).

The position most frequently held immediately prior to first becoming a
principal was that of a secondary school teacher. This was the pattern for
slightly more than one out of three principals in the total sample and for
almost one out of two principals of rural or of private schools.

Twenty-two percent of the principals moved from the position of assistant
or vice-principal. This sequence varied considerably between urban (33%) and
rural (13%) principals, no doubt because of the relatively smaller size of
rural high schools.

Fourteen percent of the principals moved to their first principalship directly
‘from a position as athletic coach or dircctor, although, as we saw earlier, 56%
had had some experience as a coach. The results presented in ‘Tables 24 and
25 seem not to support the popular stereotype that, in choosing a new
principal, the school board (or superintendent) turns to the athletic coach.
What these data do suggest, instead, is that although over half of the principals
have had coaching experience, it the great majotity of instances it was likely
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to have been a secondary assignment. Previously it was noted that only a |

relatively small minority of principals had majored in physical education, Of
significance are both the urban-rural and regional differences. The coach-to-
principal progression is proportionally about one«third less prevalent among
urban, independent, and Northeastern school principals.

Data indicating the total ninmber of vears of teaching experience prior to
assuming the present principalship are given in Table 26 {(and in Table B26).

These results suggest that it is an unusual principal who has had less than
two years of teaching experience prior to taking his present prineipalship.
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Present principals who have tanght 25 years or longer are almost as rare. _
For the total sample, the median nnnber of vears of teaching experience is
about cight. Urban. independent, Northeastern school principals and princigpals !
of schools with other than a comprehensive program tend to have taught

. ! , |
more, the median falling within the category of 10 to 14 vears. Approximately ii
609 of the principals hase had between four and 14 years of teaching i
experience. '
Table 27 concerns the sabject area in whicle the principal did most of his !
secondary teaching (see also Table B27). !
) ! ‘
1
, 14 ‘
g TABLE 27 lozation "Bpe Program Region ]
. Response Inde- |Compig~ Potal !
| In what mbl‘,-(-[ arca diedd you  _Aiernstive | Urtan | Rurnl | Public|pendent|tensive]Other | UE SE | West |Sample |
do most of your secondary school — rvv v rusie ¢ 2 2 2 1 2 1 1 2 2 {
* * i
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. .r;,_'c'! o 3 3 25 9 13 16 10 10 11 §
C teaching. B
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landunee & - 1 u 2 Y 8 5 2 3 |
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Mathematics or the natural sciences is the category in which the largest
number (33%) of principals reported having done most of their secondary
teaching. This is followed fairly closely by the secial scienees. Probably
reflecting a sex bias, only 11% of the total sanple were former English or
speech teachers. Greater prevalency of work in the humanities among urban,
independent. and Northeastern school principals is apparent in ‘Table 27,
In independent schools particularly, principals tend to have a teaching back-
ground in language. which contrasts sharply with the science teaching
background of public school principals. Note that “omitted” in this table
indicates that the principal has done no secondary school teaching.

In Table 28 (and in Table B28) are listed nine types of prior administrative
cxperience in education which could represent valuable preparation for a
beginaing high school principal. Principals were asked to rank these assigns
e ts according to their estimate of the value of cacl. The rank of ohe was
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assigned to the most valuable type of experience, ‘The data presented in this
table are the percents of principals assigning a rank of either one, two, or
three (ie. ranking highest. to cach tpe of experience,

By a wvery large margin, duty as a secondary school vice-principal was
mdged o be the most importint kind of administrative assignment  prior
to assuwmning the principalship, with 90% of the principals giving it a rank of
one, two, or three. This was Tollowed by secondary-school dean (53%),
counselor (++% ), clementary school principal (369, and departinent chaire
man or area supervisor (339 ).

The rather low value attached to experience as an athletic coach or director
is of some signilicance. Only 1% of the total sample ranked it cither one,
two, or three in importance. Northeastern (6%) and Southeastern (15% )
principals diftfered appreciably on this matter, as did public (13%) and
independent (4% 1 school principals.

Compared to rural principals, urban principals more frequently valued
experience as w department chairman, as a counselor, as a sccondary school
vice principal, and especially as a secondary school dean. This is probably
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because principals of small town and rural schools have had somewhat less
experience themselves with these intermediate administrative type positions.
On the other hand. small town and rural principals assign neh more value
to experience in a central or district oflice position. Principals in the Southeast
consider experience as an elementary school principal to be valuable much
more frequently than do principals in other regions.

Principals were also asked for their opinion of their state’s secondary ad-
ministration certification requirements respecting  teaching  experience, ex-
perience in educational achninistration, and professional course work. These |
data are shown in Table 29 and in "T'able B29.

About seven principals out of 10 believed that requirements are satisfactory
as they currently stand. Almost all the rest felt that requirements should be
made more extensive. The only noteworthy exception to this pattern was that
one principal in 10 was of the opinion that less professional course work need J
be requirec. These dissenting opinions appear most frequently among principals |
of independent schools. |

Principal’s responses to a question about the value of a set of theoretical or
“textbook” principles of administration as useful guides for their own day-to- |
day behavior as a principal will conclude this section (Tables 30 and B30). TABLE 30 f

Have you [ound a set of theo-

| PR i b g hey o,
Fr sponie I e ey Totanl fre LyPYe Y princt ,
,,_‘--Li k.f, .-‘17“ Upr o e | SRR T S AR IR TR U AP N Ok Woat | Bample re “"al ( {"'"bOOk ) I)rl’lClpll;'S 0’
fon : . : . . A s administration to be a wuseful
o o : . : Gl e o guide for your own day-to-day

behavior as a principal?

The overwhelming majority report that they have not found a set of princi-
ples of administration to be of practical value. Variation among subgroups
is negligible, except perhaps for a slight tendency for principals in the South-
east to respond positively to this question.

Organization of Senior High Schools

The report has, up to this point, been concerned with the principal per se.
In a number of the tables shown thus far, we have noted contrasts between
urban, independent, and Northeastern school principals on one hand, and
the rest of the principals on the other. As we will sce, large cities and inde-
pendent schools tend to be concentrated in the Northeast. To understand the
high school principalship, information is needed about the types of schools in
which high school principals serve. In this and the following scction a variety
of descriptive information about American senior high schools will be presented.

The data in Tables 31 through 38 (refer also to Tables B31 through B38)
in many instances reflect the manner in which various subgroups and categories
(Le., alternative answers) were defined. The chief value of this material is
that it helps to provide a general background for understanding the more
detailed information about principals contained in other parts of the report.
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Locntion Tvpe Progren Region
Responae Tude- [Compre- Total
Alternatise | Urtan | Rural Publiclpondent|bennive |Othes NE Sg_ | Yeat Semple
Parlde /0 h 100 [0} R W/ 70 88 ) 1a
Parochiinl or ; , , : N i . .
dloresan 14 0 0 ¢ 1% 10 i { {
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religious 11 4 0 5 3 24 11 I 6 1
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Private, not
veligiow 5 K] o] 13 1 1h 7 3 2 K]
arfillated
Other 1 1 Q “ [0} % 1 1 1 1

We see than 82% of the

principals in the total sample serve public high
schools, and 14% are principals of high schools with religious ties, ‘Tl sub-
group identified as independent sehools contains approsimately four-lifths

religions affiliation schools. about cqually divided between parochial schools
and others. Independent, but not religious afliliated, schools make up a very
stall part (3% ¢ of the total of secondary schools,

A second chsstlication of high schools is presented in Table 32,

TABLE 32

Which of the following
best the

school of which you are principal?

typoy

deseribes sentor - high

Loention Tepe Progiun Reption
Reeponse Tie- |Compre Total
Altertattoo [ Urtan | g | Batlie]pentent] benstve]Other Mk LE Hesy | Sample
G el
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Lk sclool
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Sehool tor
Vi nantl e 1 0 0 0 4 1 (o] 0 0
sapfet
Oty 1 1 M 0 3 o 1 <

About 80% of .the high schools in the United States are reported by their
principals to be general comprehensive high schools. Sisteen percent are
described as college preparatory, hall of which are independent schools. “T'hese
college preparatory schools, as expected, are less frequently found in the rural
arcas and in the West.

A breakdown of schools according to cocdneational. for boys only, or for
girls only is presented in Table 33

TABLE 33
Which of the following best
describes the wenior high sefool
of which youw e principal?
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The tabulations show that approximately 90% of the high schools in the
United States are coeducational and that those remaining are roughly equally
divided between girls” schools and boys' schools. We note that alinost all (98% )
of the public high schols are coeducational although slightly less than one-half
of the indepenclent schools enroll both boys and girls. High schools for one
sex alone are concentrated in the cities and in the Northeast.

Data concerning the grade-level organization of the schools whose principals
returned cuestionnaires are outlined in Table 34.

. Location Tvpe ! Progrem . Region TABLE 34

Raspor-e Inde- [Compre Total
Aterngtive © Urban | Rural, | Punlic]pendent|bhonsiva|Other NE SE West | Swwple W/mt gra(l('s are ill.(:lll(!t:’(l 'i')l
fjersatens 5 | n 8] 1w 7 B b 9 8 the school of which you are prine
-1 1 & o1 18 13 17 20 5 39 14 17 ci[;al?
1-12 b 25 21 9 20 1 21 17 .17 19
8-11 o o’ 0 0 0 0 0 0 n 0
812 6 | 6 | 1 o | e | s |u | s 6
9-12 ¥ | 29 5 59 55 B | %6 | 1@ |0 55
10.12 2k 5 15 1 14 b 1h 9 13 12
1l-12 0 0 0 0 0 0 0 0 0 0
Othar 2 1 1 5 1 5 1 1 1 1

The 9-12 pattern is the one most frequently reported (35% of the princi-
pals), especially for independent schools (55% ). One high school in four is
combined with an elementary school. Another one-quarter is combined with
the grades that would usually be considered as junior high school (grades 7
and Q). As expected, schools that combine the senior high grades with other
graue levels are more often located in small towns and rural areas (61%
compared with 25% ). High schools comprised of grades 10, 11, and 12 are
disproportionately prevalent in the cities and outside of the Southeast.

Data bearing on the size of high schools are presented in Table 35.

Somewhat more than one-third of the principals serve schools with fewer

location 453 Program Region
Response inde« [Compre- Tolal
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TABLE 35

How many sentor high school
students were there in the school
of which you are principal as of
October 1, 19632
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than 250 senior high school students. Another third are principals of schools
enrolling betwen 250 and 750 senior high school students. Smaller schools
tend to be rural, independent, located in the Southeast, and, more frequently
than large schools, offer other than a comprehensive progiam. Overall, the
median number of senior high school students is about 325. While many of
the smaller schools in Table 35 may also have junior high or clementary
grades, it is nonetheless quite apparent that most high school principals in
America are principals of small schools.

The geographical distribution of high schools in the United States is
inclicated in Table 36.
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“These data show that more high schools are_located in the Midwest than
in any other area, and that the next most frequent category is the Southeast
followed by the Mideast. This distribution, of course, is due to the geographical
distribution of the population of the United States and the specific definition
of the regions used in the survey.

Data with respect to the size of the community in which the high school
is located are presented in Table 37.
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Eleven percent of the high schools in the United States are located in cities
with 230,000 or more inhabitants. More than half the schiools are located in
communities of less thin 5,000 population. Independent high schools tend to
be located in the more populated areas; ie. less than one-quarter are in
communities of less than 5,000 population.

Data presented in Table 38 indicate that the pupils attending grades 9 to
12 in schools are most frequently described as coming from small town or
farming arcas, and are next most frequently reported as coming from urban
residential and suburban residential areas.

Loention Trpe Progiwn Reglon .
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About half of the sccondary schools serve students from small towns or
rural-farm areas. Independent schools, however, tend to serve urban and
suburban students.

Some Qualitative Characteristics of Senior High Schools

Information concerning average per-student expenditure for instructional
purposes during the previous school year is presented in Table 39 (sec also
Table B39) ¥

Approximately 60% of the principals reported that the expenditure in their
high school was between $200 and $600: 13% reported that the figure was
niore than $600: 14% reported less than $200. Principals in the Northeast
more frequently reported expenditures above $600: principals in th: Southeast
more frequently reported that less than $200 had been spent per student.
Specifically in the Southeast, nearly four principals in 10 reported a figure of
less than $200. It is also interesting to note that independent schools contrast
with public schools by the tendency for expenditures to be at one extreme or
the other of the distribution. Thus, although 18% of the independent schools
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Forty-four percent of the principals reported that their main school building ‘
was constructed in the last 14 years. One can gain an idea of the large numbers
of relatively new high schools in which principals serve, On the other hand,
the main buildiug at one out of four high schools is more than 40 years olel.

Urban and Norticastern areas tend to have both more new high schools and
older high schools. Independent schools tend to be housed in older builclings.

Information about the number of books in high school braries is given
in Table 41 (sce also Table B41).

The median nutmber of books is approximately 4.000. Urban high schools,
of course, have relatively larger libraries, probably because these schools are
larger (see Tables 35 and B35). Northeastern high schools and independent
schools tend also to have relatively more volutnes in their libraties.
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Principals were asked whether or not their schools operated on a year-ronnd
basis. Their responses are summarized in Table 42 (sce also Table B2).

Overall, approsimately one-‘omrth of the high schools in the country operate
on a yecar-round basis. There is marked nrban-rural <difference. In small town
and rural areas. 12% operate the vear aronnd: in nrban arcas almost half
(43% ) of the high schools operate throughout the vear. Only 1% of the
connd operation of a sort preswmably
analogous to the quarter system in higher education. Much more frequent,
especially in city schools, are voluntary programs for special groups of students

principals report truly continuous yr -

(the “gifted,” those requiring remedial work, etc.).
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Percentages of senior high school students enrolled in cach

curricula are contained in Table 4

(see

also Table B43).

of six types of

Well over hall of the principals reported that the preponderance of their
students are following programs geared to college admission, “College prep
oriented” schools are proportionally more frequent among independent schools

and it schools located in nrban areas and in the Northeast.
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tionally trained personnel in areas of industrial concentration). The general
diploma program is popular in small town and rural areas and in the South-
east; it is least evident in the Northeast.

Estimates of the percentage of students in the graduating class going on to
college are presented in Table 44 and in Table B44.
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The principals of about half of the high schools in the country reported
that 40% or more of .the students in their last graduating class went on to
college. The percentage of schools with high proportions of students going to
college is larger in urban areas, in the independent schools, and in schonls
offering other than a comprehensive program; it is lowest in the Southeast.

Data regarding dropout rates are presented in Table 45 (sce also Table B1).
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In 62% of the high schools in the country less than 10% of the students
drop out prior to graduation. and in only 10% of the high schools did 25% or
more of the students drop out prior to graduation. It should be noted, of
course, that these figures apply to schools and not to students. In other words,
it is well known that substantially more than 10% of the high school students
in the United States drop ont prior to graduation (the overall dropout rate
is roughly 30% ). This mnst mean that a relatively large nutnber of students
are attending the relatively sinall proportion of high schools where the
dropout rate is high. The comparisons of subgroups in Table 45 indicate
that the dropout rate is much higher for public high schools than for indes
pendent schools and substantially higher in high schools in the Southeast.
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these areas to provide such work rather than an indication of greater need
for remedial work. Again, the distinction between students and  schools
is important: these data should not be interpreted as proportions of high
school students taking remedial work.

In Table 47 are data concerning the level of education most representative
of high school teachers, as reported by their principals (see also Table B47).
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The modal or typical degree level of recently hired high school teachers
nationwide is the bachelor's degree. About one school in five cmploys a pre-
dominance of teachers with masters’ degrees. The percentage of schools em-
ploying master's-level teachers is notabl) higher in urban arcas and in the
Northeast and markedly lower in the Southeast. The proportion of schools
employing master's-level teachers is definitely lower for public high schools
as compared to independent schools, and for schools offering a comprehensive
program as compared with those that do not. As has been shown in Table 32,
these latter schools predominantly offer programs only in the academic or
college preparatory areas.

The proportion of men teachers in the high schools is given in Tuble 48
and in Table B48,

Overall, in 36% of the high schools less than half of the teachers are men,
or, conversely, in about two-thirds of the schools men teacheis outiinber
wotnen teachers. Geographica! differences, however, are so marked as to
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Table 46 (and Table B46) presents the percentages of senior high school |

students who are taking remedial work in reading and/or English. i
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Principals of about 40% of the high schools in the United States report %

that none of their students are taking remedial work in reacing or English. 1
Remedial work in reading and English is most common in urban areas and in 1

the Northeast, which may be more an indication of the ability of schools in ]
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render the national figures almost meaningless. In the Northeast men out-
number women faculty in about 669 of the high schools. In the West, the
figure reaches 74%. In the Southeast, men teachers outmunber women teachers
in only 32% of the high schools - almost the exact opposite relationship. Inde-
pendent schools tendl toward the extremes of cither predominantly men teach-
ers or predominantly women teachers. ‘ ,
Infornation about high school guidance programs is contained in Table 49,
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Overall about eight high schools in 10 have guidance programs. In urban
areas, nine schools in 10 have guidance programs, and in small towns and
rural arcas, the figure is about seven out of 10. Regional variations are minor.

Of interest are the many principals, especially in rural schools and in
inclependent schools, who have themiselves assumed the guidance responsibility.
This is much more often e pattern, as compared to deployment of a
systemewide guidance official in the stmall town (sec Table B49) or rural high
schools in which perhaps the designation of a staff member as, say, counsclor
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is not feasible. At any rate, something like one out of five rural high school
principals is likely to be directly responsible for guidance activities, a fact
which has implications for professional preparation.

Also of significance is the fact that almost all high school principals accept
the guidance idea--at least to the point of being able to report some sort of
guidauce service or plans for such a service at their school in the future. Only
2% report no guidance prograni and no foresecable plans for one,

Table 50 presents the principals’ responses to a question on whether in
recent years the pressure of increasing enrollments has had a detrimental effeet
on the quality of education at his school (see also Table B50).
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Almost two-thirds of the principals are of the opinion that increase in
enrollment has not tended to lessen the quality of education received at their -

schools. On the other hand, onc-third of the principals (:43% in the cities)
report that the pressure of numbers has had a detrimental eflect in some
degree. Public school principals report detrimental effects mmore frequently than
do independent school principals.




-

As Seen by Principals

Educational Purposes

BEST COPY AvaiLagy

Educational Issues

American education has undergone close serutiny in recent years. The facet
of this reappraisal, which has probably generated the widest and most pas-
sionate interest, has had to do with educational goals. Because of their position
of leadership, secondary school principals can seldom ignore this debate about
ends (event though many may consider the question of means 1o be more
meaningful- -and capable of solution).

In order to survey principals' opinions ahout the relative importance of
variously suggested cducational “gaals,” they were asked to rank nine state-
ments of goals according to their beliefs about the relative importance of
cach one. A rank of | was assigned to the most important goal. a rank of 2
to the next most important goal, ete. Results are presented in

also Table B51),
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Table 51 (see

TABLE 51

Much has been said and written
recently about the tasks of Amer-
ican schools. Please rank the 9
goals (“tasks”) below according
to your beliefs about their rela-
tive importance as educational
objectives. Assign a rank of | to
the goal you consider mosi im-
portant, a rank of 2 to the goal
you consider the second most im-
portant, ete., until you assign d
rank of 9 to the goal you consider
least important.

It should be noted that entrics in this table are the percent of the total group
of principals who assigned cach rank to cach goal. For example, 52% of the
principals rank the acquisition of basic skills as the most important cclucational
goal. Of considerable interest when viewed with respect to curtent national
etploytnent problems stetnming, in part, from rapid technological development
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goal of secondary education. These data are combined and organized by the
subgroups of principals in Table 32.
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Overall, the most important goal from the point of view of the principals
is the “acquisition of basic skills,”" which was ranked either 1, 2, or 3 by 79% |
of the principals. Judged second most important was the “acquisition of |
basic knowledge,” given a rank of 1, 2, or 3 by 63% of the principals, Other |
goals considered important by a significant nunber of principals were “des !
: velopment of sound moral and spiritual values™ (F07) and “understanding
the values inherent in the American way of life” (40%) Goals considered to
be relatively less important by principals were “physical fithess,” given a rank
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of 1.2, or 3 by 11% of the principals, and “training in the technical skills
to run the country and/or development of appropriate talents” (7%).

Compared to principals elsewhere, prineipals in the Northeast anc principals
of independent schools placed relatively greater emphasis on the “development
of skills and practice of critical intellectual inquiry™ and relatively less emphasis
on the acquisition of basic skills and basic knowledge, Principals in indepenclent
high schools compared with others attached much greater importance to the
development of sound moral and spiritual values and less importance to acquir-
ing hasic skills or knowledge, understanding American values, physical fitness,
and adaptability to a changing world. Other than these, subgroup differences
in the principals’ views of educational goals are negligible.

Data concerning principals’ opinions on some 12 frequently discussed edu- .
cational issites, which have implications for the broad question of educational
purpose. are presented in Table 53 (sce also Table B53).

In general. the weight of opinion is in favor of the principle of universal
secondary edueation: 73% of the principals indicate acceptance. It is. never-
theless, of some ititerest that nearly one principal in four apparently does not
endlorse this idea. This principle is better accepted in urban areas. in the
Northeast, and by public school principals. Geographical differences on this
matter, though not large, may also be of some sigmificance,
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Present opinion among principals also favors federal aid to public high
schools. with two-thirds of the principals giving their endorsement. Somewhat
greater reluctance is observed among Southeastern principals. On the other
hand, only about a fifth of the principals are in favor of federal aid to private
high schools. Fhe pereent of principals in favor of aid to private schools is
higher in urban area and in the Northeast and among private school principals
or headmasters.

Only about one-third of the principals are in agreement with the recent
Snpreme Court decision on prayers and Bible reading in the public schools.
Furthernimore, one out of four public high school principals report regular
(not necessarily compulsors) religious observinces at their schools. The pro-
portion is probably markedly higher in Southeastern schools.

Principals are much more in agreement with the Supreme Court decisions
on racial segregation in the public schools Tn the total sample, about three-
fourths are in agreement. Approval of the Court’s decision is somewhat more
prevalent among  urban (80% . Northeastern (84%), and in(lcpcn(iel‘lt
(&1% ) school principals. Acceptance is -considerably less often reported by
Southeastern principals (4876,

A two-thirds majority of principals is in favor of unlimited discussion
of political extremes. The proportion of principals favoring limitations s
slightly larger in independent schools. Principals in the Southeast more often
advocate limitations than ‘do principals in other areas.

[u general, principals do not agree with critics who say that today’s schools
require Tar too little acadentic wo ", at least as the eriticism applies to their
own schools. There is. however, a tendency toward greater agreement in
rural areas and in the Southeast.

Principals tend to disagree with the contention that compared to the
Soviets the United States is not producing enough seientists and engineers:
regional differences are small.

Three ont of four high school principals in the total sample do not sce
the necessity for justifying as practical every subject taught in the secondary
schools. Geographical differences in th. “practicality orientation.” however,
are quite sizeable, with principals in the Southeast more frequently favoring
the proposition.

About four out of five principals favor ability grouping by 1Q or achieve-
ment test scores in such academic subjects as mathematics. English, and foreign
languages. This type of grouping is slightly more often endorsed ity urban arcas
and in the Northeast thar elsewhere. ‘

About one principa .1 fiv e feels that the compulsory school year in his district
should be lengthenee. 'rincipals in the Southeast more often favor a longer
school vear, One oat of three senior high sclool principals in Anierica are of
the opinion that vouths who apparently do not want to go to school should
not b required to attend. Overall, about four principals in 10 believe that
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school attendance should be compulsory until at least 18 years of age (or high
school gracdluation). Principals in small towns and rural areas and particularly
in the Southeast are more likely to hold this position.

Two-thirds of the principals agree with the contention that the sccondary
schools should provide a general intellectual background for students and
leave specific job training to other agencies. This opinion is somewhat more
prevalent among principals of indepenclent schools, in urban areas, and in the
Northeast.

Only about one principal in five believes that public schools should expend
greater effort in educating academically superior students than in educating
average stucents- this opinion is somewhat more prevalent among principals
of independent schools.

Seven principals in 10 believe that it is the responsibility of the public
schools to aducate the physically handicapped, and about siv principals in
10 consider the public schools to be responsible for educating the mentally
handicapped. Principals in urban areas and in the Northeast nore often
believe both of these to be appropriate public school responsibilities.

Data showing the proportion of principals who have read two recent hooks
dealing broadly with American seconclary education are presented in Table 54
and in Table B54. '
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Only a small proportion (7% ) of the principals had read Education and
the New America by Kimball and McClellan (1962). A rather large number
(61%), report that they had read The Education of American Teachers by
Janies Conant (1963). Education and the New America, although certainly
of interest and relevance to most high school principals, is a scholarly volume
and was not written for a wide audience. Cionant's work, however, is recog-
nized as one of the most significant books of the decade for professional
educators. Four out of 10 high school principals, however, had not read it
during the 14 to 16 months between its publication and their responding to
the (uestionnaire.

The . ta in Table 55 (and in Table B55) summarize the reactions of
princip. . to various recotimendations made by ]. Lloyd Trump in the book
Focus on Change: Guide to Better Schools (1961).

TABLE 54

Reading of books concerning

broad ecducational issues.
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Overall 37% 1o 40% of the principals indicated approval of Trump’s
various proposals. Generally. about 8% disapproved, about 21% had no
opinion, and about 27% reported unfamiliarity with the proposals. Prin-
cipats of independent schools and of schools offering other than a compre-
hensive programn are generally less favorable to ‘I'rump'’s proposals than are
other principals.

The principals were asked whether they felt public schools in principle,
should obtain community support before making important curriculm changes.
The results are presented in Table 56 and in ‘Table B56,

TABLE 56
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community support. Do you agree

with this position?

Opinion is almost cqually divided on this question. A small majority supports
a position that might be conceived of as “the relative primacy of loeal pio-
fessional educators™ in establishing local educational directions. This posis
tion reccives somewhat greater support from principals of independent schools,
in urban areas, and in the Nottheast.
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Principals’ opinions about the possibility of climinating illiteracy in the

; - American society within the next 20 vears are indicated in Table 57 (see
4 g P 1
i Fable B57 also). i
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f Slightly over half (55¢¢) of the principals assumed the guarded, somewhat ['op
i noncommittal “possible but not probable” position. Of the remainder, twice /4 p 1
| as many were optimistic as were pessirnistic. kf/ N !
; An important question for the design of sccondary cducatlon, and one which % i
i f
- principals may be best qualified to answer, has to do with the optilmum number ;
; of students for a comprehensive senior high school. The principals’ reactions |
j are summarized in Table 58 (sce also Table B58). {
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l As would probably be expected, beliefs about optimal school size varied
t imarkedly between urban and rural principals. The size category most often
! preferred by urban principals (24% of them) was 1,000 to 1,249. Rural and
: small town principals (33%) most often considered 2 student body of 500 to
% 749 to be best. Independent school principals and principals of schools with
{ other than comprehensive prograins also tended to favor smaller schools.
| Regional differences were generally consistent with the pattern of urban-rural
: differences.

% In the total sample, only 13% of the principals considered a school of less
|

|

t
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than 500 the optimal size for a comnprehensive high scliool. Despite the fact
that 65% of the principals {89% in rural areas) serve in schools with less |
than 500 senior high students (Table 39), there, nonethieless, appears to be !
considerable acknowledgment of the need for relatively large schools if the ]
program is to be “comprchensive.” i
The Principal and His Teaching Staff 1;
A crucial phase of the principalship consists of the leadership the principal 1
provides in his interactions with teachers., This scction contains a variety of
information about how the principal views the teacher and the principal- ]
teacher relationship. i
~ The data in Table 59 (and in B39) bear on a number of on-the-job "
practices that principals may employ in their leadership role of assisting new *
teachers in their professiona! development. !
Nine principals in 10 hold both group and individual meetings with new 1
teachers at the start of the year. These are the most common practices ainong |
those suggested within the questionnaire. Some 70% of the principals con- ;
ducted additional group meetings for new teachers during their first year, }
a practice that is somewhat more cornmon in schools in urban areas than in 1
small town and rural areas. The majority of principals visit the classrooms of |
1
|

i

| o .

E new teachers at least once during the school year. and a large proportion
z! (23% ) reported making four or more classroomn visits, each followed either
! by a written report or individual conference. In comiunicating impressions,
[ TABLE 59 Looovdn laeps Pr oo Regton
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the principal more often makes use of an individual conference with the
teacher than a written report. Sixty percent of the principals reported that
they make one to three classroom visits, each followed by an individual
conference.
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About half of the principals assign experienced teachers to work with new
teachers. This is a more common practice in urban areas, in the Northeast,
and among independent school principals. Abont six principals in 10 direct
departinent or area chairmen to work with new teachers. This practice is also
mor: frequently reported in urban areas and in the Northeast, and is probably
a function of school size. About six principals in 10- systematically provide
professional reading materials (other than local policy statements). Lesson
plans are systematically diseussed with new teachers by about six out of 10
principals. This latter practice, compared to the overall sample, is more
often reported by rurai and Sontheastern principals and less often by urban,
independent, and Northeastern school principals. About four principals in 10
arrange for new teachers to visit the classrooms of experienced teachers, a
practice that is considerably more common in urban areas than elsewhere.
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Opinions of principals on the value of various courses in the preparation of
sccondlary school teachers are summarized in Table 60 2nd in "{able B60.
These data indicate, first, an almost universal cphasis on preparation in the

subject being taught. Half the principals consider conrse work in educational ‘,
psychology and instructional techniques to be “very important”, history and }
philosophy of education are least often judged to be important in the prepara-
tion of teachers. Principals in the Southeast, as compared with principals in the 1

Northeast, attach relatively more importance to courses in the social contest of
American education. in instructional techniques, in the history and philosophy
of education, and in tests and measurcments. Independent school principals, as
compared with public school principals, place more emphasis on preparation in

history and philosophy of education and less emphasis on instructional tech- :
niues. The reasons for these differences are not immediately appatent. 5
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relationships with teachers are swnmarized in Table 61 (sce also Table B61).

TABLE 61

Reaction to issues with respect

to teachers.
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Somewhat more than half of the principals believe that good teachers are
“made” (i.e., they have learned to teach wei!) rather than “born” (training in
hosvato-teach unnecessary) . This view is curiously reversed in the Northeast and
ainong independent school principals, where more than half of the principals
are of the opinion that good teachers are “born.”

The m ajonty of principals ( sllghtly larger in the cities and ih the Northeast)

“are of the opinion that there is no conflict between academic freedom for
teachers and “good” education; 28% feel there is a conflict.

Slightly more than half of the principals would allow teachers on their own
.~ work actively as members of political parties in both national clections
« . ‘ate and local elections. Geographical differences are negligible, but in.
depundent school principals appear to be less permissive,

About three principals in four expeet their teachers to live “more exemplary”
lives away from school than do nonteachers, an expectation somewhat imore
often reported by md(,pendcht school principals and principals in the Southeast.
About three principals in 10 believe that a policy regulating teacher smoking is
necessary, while about fvur principals in 10 serve schools that actually have
policies tegulating teacher stoking. Policies regulating teacher stoking are

~¥
>
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somewhat more common in independent schools and in Southeastern high
schools. About one-third of the principals feel it is necessary to maintain some
degree of social aloofnese [rom their teachers.

Principals tend to be rather critical of the performance of substitute teachers;
only 33% indicated that most substitutes emploved in the past two years have
done a good job. Nationwide, the problem of substitute teachers appears to be
a serious one. Southern principals were partienlarly dissatisfied.

On the matter of teacher salarics, in the otal sample, 26% felt that the level
of teacher pay in their districts 'was appropriate. Other data not shown in Table
61 indicate that 707 ol the principals believed the salary level to be too low.
Compared to wrban principals (61% ). raral principals (78%) more frequetitly
felt that their teachers' salaries were too low, and Southeastern principals often
(86% veported that their teachers were inadequately paid.

) Principals are almost equally divided on the question of a single salary
ég. schedule vs. a differential or multiple salary plan. When a differential salary |
> plan is tied to a system of teacher ranks (e.g., master teacher, teacher, assistant

nt
teacher), only one out of four principals {27% ) approves. This is an idea which
has been seriously discussed in only the last few years.

A large majority (85%) of principals agreee on the necessity for greater
uniformity in secondary teacher certification standards throughout the country.
Forty-six pereent of the principals inclicated that the Federal governiient should
take steps toward establishing (greater) unifornity in certification gtandards.

Data pertaining to the extent to which high school tcachers Have jobs in
addition to their school jobs arce presented in Table 62 (see also Table 1862).

TABLE 62 ' 7 7 Ir.o:ntrl;m 7 /‘:‘woe § ,l’x;g@_'_mn 1 R;gfil:
Reuponse Inde- [Compra- Total
dbout what pereent of the full. et 2rianRund | DAl penlonihenaive Ouher | N 1 OF LYo} | Smplo
time faculty ai your «chool have toas thun 16 O T P S %
. . . . % to ¥ o2 0 e u 22 13 19 17 19 18
regular {nb\ in addition to {heir & 1o A \ . . P . g . 6 ¢
school  joby  dwing the  school i v 178 o . y . 5 . n . 0 0
year? 2F vo ogh 5 9 2 ) Y . 3 ! 4
1% to Wk 2 2 3 3 2 2 3 1 2 2
+% Lo beih 1 1 ! 1 1 2 1 1 1 i
sok to 9vb 1 1 1 1 1 1 1 0 1 i
5% or more 2 1 1 ) 1 3 1 1 2 i
Overall. the results suggest that in more than one<half of the schools incidence
of teachers holding outside jobs is negligible (less than 1% of the stafl).
“Moonlighting” is sotewhat more extensively reported by principals of utban
and Nottheastern schools: it is relatively less frequently observed by Southeasts
ern prineipals and those serving independent schools or schools with other than
a cotnprehensive prograt.
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Principals’ opinions on the use of standardized examinations in certifying
teachers are presented in Fable 63 (see also Table B63).
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, certificates?

Only 23% of the principals would unqualifiedly support the use of national
standardized teacher examinations as a basic criterion in certifying secondary

school teachers. Principals outside the Northeast and Southeast are the least
sympathetic.

Instiugtional Innovations .

In the past several years, a great deal of interest in research and development @
has focused on (1) new instructional techniques (e.g., team teaching, pro-
gramed learning). and (2) new and/or revised curricula (e.g., mathcmatics, &
biology). The reactions of high school principals to these mnovatlons were %
assessed ihya number of questions. -
In ‘T'ablf: 64 are data indicating the extent of involvement of the principals’ "&
schools in ithese activities (see also Table B64). _ ¢
Partlciﬁat\ in tryouts of experimental curricula, judging from the responses %
of the principals, is remarkably extensive. Well over half of the principals in the %
country (62%) reported tryout of a new curriculum in mathematics during the

paist thiree yeats. The natural sciences and foreign languages are the subjects in

which the principals frequently report experitnental involvement. Three out of

10 of the principals reported that their schools had been involved with new

English eurricula. In all six instances, L\pmnncntal curricula were proportion-

ally more prevalent in independent schools, in urban areas, and in the Northeast,

More than half of the principals reported an “accelerated” curriculum in ‘
mathematics, nearly 40% reported such a prograin in science, and somewhat *
more than a fourth reported accelerated curricula in ohe or more languages. As

before, these spec:al programs are much more frecuently provided by schools

in urban areas, in the Northeast, and by independent schools,

Approkimately one principal in six repotted the use of lay readers to assist

teachers of English composition—a practice of very recent vmtage The reason

for the relatively greater use of lay readers in the Southeast is not im mmediately

apparent,

Overall; 27% of the prineipals reported that at least one course in their

schools is being taught by means of programed instruction: 22% of the schools
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ave repoied to have at least ome course i which team teaghing is used; and
12% of the principals reported at least one counse being taught to seme extent
by television. Team teaching and progiamed nstruction are more frequently

TABLE 64 (Contd)

Y,

reportect by primcipals in wrban areas and in the Northeast, and television is

inore often reported to be an instructional adjunct in the Southeast.

The data in Table 65 (and in Table B63) bear on principals’ opinions about
machine teaching or programed learning as instructional aids in secondary

schools.
ivaticn Py gram Regton
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About as many principals are withholding judgment on machine teaching
and programed learning as are expressing opinions. Of those who express
opiniens about “automated” instruction, many nore approve (39% ) than dis-

approve (6%).

Table 66 presents principals’ opinions about the potential promise of the new

teaching technology (sce also Table B66).
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TABLE 66
In your own opinion, if school
classes are maintained at about
their present size, do Ia’c'/iiloiogi=
cal advances, such as teaching by
TV hold real promise—for—iiiom
proving the quality of education
in secondary schools?
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Principals are generally optimistic about the potential value of the new, in-
structional technology. About seven principals out of 10 believe that these
methods will make at least some improvement. This optimisin holds uniformly
across all the subgroups. '

Table 67 (and Table B67) presents data about the extent of current use of
teaching machines.
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fn view of the short time that teaching machines have been generally avail
able, they are being used in a surprisingly large number of schools. About one
high school in three is making at least some use of teaching machines, and in
14% of the high schools they are being used regularly. There is little variation
among the subgroups on this matter.

Principals’ opinions on the increasingly discussed idea of granting an “at-
tencdance diploma” to students who are unable to meet minimuin standards are
summarized in Table 68 (sce also Table B68).
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The plan of awarding an attendance certificate to students failing to master
baste subjects is widely endorsed, with about seven principals in 10 favoring it.
Reltively more rural and Southeastern principals endorsed the plan: relatively
fewer urban and Northeastern principals gave their approval.,

‘Aa dnstructional-organizational concept with very broad implications, which
has been discussed academically for many years but which has come to public
sttention oy very recently, is the notion of the “ungraded school.” An indica-

tion of the position of high school principals on this question is provicded in

Table 69 and in Table B69.
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First, it is of considerable interest that 5% of the principals reported “some
system of individualized promotion, rather than the customary use of grade place-
ment and continuous promotion™ already at their schools. It is also of interest to
observe that principals of independent schools and those of schools oftering
other than a comprehensive program more often report the existence of such a
procecute in their schools. The icea was supported by fully half of all the high
school principals in the country. Geographical differences were negligible. -

The principals were asked for their estimates of the usefulness of educational
and psychological research. Their responses are summarized in Table 70 and in
Table B70.

Two-thirds of the principals indicated dcfinite approval of “educational re-
search,” and another 28% reported qualificd approval. With regard to “psy-
chological research,” 4:1% gave the most favorable response, and 46% selected
the more yualified response. Subgroup variation was negligible.
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Standardized Tests in the Schools

Simultaneous with their more extensive use in the schools, standardized tests
of all kinds have become the object of increasing public criticism. Of relevance
are the perceptions of high school principals of the role and value of stan-
dardized testing in their schools. '

Much has been said about the impact of national testing programs related to
entrance to college on the high schuol and high school students. An indication
of the reactions of principals is contained iti Table 71 (see also Table B71).
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A majority of principals holds generally favorable opinions about the influs
ence of nationwide testing prorrams in the schools; specifically, 59% say that
the impact of these tests is cither “desirable” or “very desirable.” Principals in
the Southeast and principals of independent schools are somewhat miore favors
ably disposed than other principals. Only about one principal in six considers
the influence of nationwide testing prograins to be undesirable.

The principals were also asked to what extent they have found standardized




tests valuable in providing the school with necessary information about in-
cliviclual students. The responses are in Table 72 and in Table B72.
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“There was almost complete consensus on the usefulness of tests in helping to
understand students. None (within rounding limits) of the principals considered
staindardized tests to be “of no value’ to the school in un(lmstanclins individnal
stuclt:nts Four principals in ‘10 indicated that tests are “quite valuable” for this
pu}iposcs r\{uml principals were slightly less positive than urban principals. &

The data sh()wn in Table 73 (aud in lablc B73) suminarize the attitudes of fJ'/.

prifi pals oil tlu. matter of comnmmcatmg test scores to parents. &hs.
l"hutv-sc\en percent of the principals believe that most parents should be fi’é",wﬁ

told their child's IQ score. Fifty-seven percent would give 1Q scores to parents @~ ,

“only iii unusual cases” or not at all. The situation is different for achievenient %/\

tests. Nine principals in 10 would tell most parents their child’s scores on \'\Q;

achievernent tests, and most test specialists are likely to agree with principals
on this matter. However, it is likely that test specialists would not be so en-
thusiastic about giving parents their child's 1Q scores. They would be par-
ticulatly critical of making it a “standard practice,” a policy which 10% of the
principals endorse.
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Attitudes about communicating
test scores to parents.
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Local participation in nationwide testing programs requires considerable staff
and student time, often at the expense of other activities. Information relevant
to this problem is in Table 74 and in Table B74. ‘

About one-third of the principals (34% ) devote one day or less of their time
to nationwide testing programs, 24% devote two days, and the largest propos-
tion, 42% , devote three days or more to these activities. It appears that nations
wide testing programs require slightly more time of independent school prin-
cipals and of principals in rural areas. '

School administrative personnel other than the principal are likely to be even
more involved in local administrations of national testing programs. Tn fact,
seven principals in 10 report that a member of their administrative staff spendls
three full days or more in connection with nationwide testing activities. This
proportion is relatively larger in nrban areas and in the Northeast.

Teachers are less frequently called upon to become involved in nationwide
test administrations. Most of the principals (62% ) reported that an “average”
teacher devotes one day or less, and only about one principal in five reported
teachers devoting as much as three days or more. There is very little variation
among the subgroups, except that teachers in independent schools of in schools
offering other than a comprehensive program are more likely to be involved.

One-quarter of the principals reported that one day or less is requited for “a
typical scnior high student who is going to college.” Thirty-seven percent of the
principals report two student days, and 39% estimate that three days or more
are given over to nationwicle testing programs by college-bound students. Sofmies
what mote student time goes into testing in the Northeast, possibly reflecting the
influence of colleges in the area that (1) are very sclective, and (2) require
aptitude test scores for admission deeisions. ~

74

Qo A d)
ERIC &

E




Licarl ™ | T Tt
Aliepnattve? - Ty '
Ureag fhorve Jle .. -1t I R W s v,
Youras L7
me tny v
233 i [ N
Do days Je &b “ . P -
Theee iny
toer ¥
tive lays ot e s i -0 4
oere
AL ayrruge mom-
tor o g.oas at-
wrasise
o ey v
PR » ‘e .6 e B v o "
™ g .o R o7 V! i " 1%
Theee duy.q
[ S PAR Y
fies dys 1 . [ ; [ [ £ 5 o 6
N
Tt dny or
le} %% [} 6 & B LS 6 [}
T, tys ! X L4 K P L 2 i i
hpas fuys
LR UV
HISTR I VN o )] N P &9 H 25 21 o i .
aure
An average sen-
for high student
in your erhucl?
Jne ay o
ieis i : 3] ¥ 30 &9 30 15 2
T sty 0 ! 6 Uy 3§17 12 It 39 i 6
Thiveo Ly,
3 roar tays,
| five hys » it & o ar | ou $h a1 12
E oc i
ii
| Lot stae
et inoy
Seho0d whe L3
going t ole
3 legol
|
| One duy v
{ Iog: &3 ey s &4 e < 1) 25 o6 2h
Ter ays e . -5 H w € 57 ) 3t
! ey
i [V EYRN
i rive days o ul % i . ' 3 b, by 3] 34 39
'[ ™ e ‘
f - i
f SEnivies for et ey are:
i At fodgnae Alternatives
; T day  rodes i
Tac Aoy f
Thies dmys o0 mre Yy 6, wny Y

O

ERIC
i

oo

(‘Ka;

o)

TABLE 74

(Paraphrased) In a typical
school year, how much of the
time of cach of the following is
spent in connection with national
iesting programs, such as National
Merit Scholarship tests, American
College  TFesting  Program  tests,
and College FEntrance Examina-

tion Board tests:
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From your expericnce, whick
Is more inportant in determining
which students get gooa grades, i oo o

ability ar motivation?

TABLE 75

The Principal’'s View of His Students

Principals are charged with the education of youth. The ways by which a
principal views students and relates to them are likely to be of considerable im-
portant in his success as an educational leader. Many questions discussed uiider
other headings in this report revealed information about the principal’s rela-
tionship with students. For example, in discussing the work of the prineipals it
was noted that rhe typical principal spent several hours each week working with
stuclents both with respect to discipline problems and other matters (see Table
82). Ths section concludes with a consideration of principals’ responses to two
questions focusing specifically on this relationship.

Principals were asked for their opinions about the relative iimpertance of
“ability” and “inotivation” in determining student achicvement (grades). Their
responses are summmarized in Table 75 and in Table G113.
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The most typical response is for principals to say that motivation and ability
are ‘ both about equally important”; 44% of the principals indicated this al-
ternative. There is a small difference between the proportion believing “ability”
to be imore important (25% ) and thosé believing “motivation” to be relatively
more important (30% ). “Motivation” is construed as the more important facs
tor by 36% of the indepenclent school principals, by 34% of the Northeastern
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TABLE 76

Socrales iy quoted as having

satd: “Chitdren now love luxury.

They have bad manncrs, con-

tempt for authority. They show

distespect for cldiers, and love

chatter in place  of cxercice”

Waould you say that these remarks
also apply to contemporary dAmer-

lean youth?
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principals, but by only 26% of the Southeastern principals.
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Finally, in Table 76, data are presented which bear on the extent to which
high school principals hold an essentially negative view of vouth (see also
Table B76.

Overall, slightly more than one-half of the principals indicated that the
Rocratic generalization (about Grecian children) applics to contemporary
American youth. Principals in small towns and rural arcas and of schools offer-
ing other than a comprehensive program somewhat more often hold this view
of contemporary vouth than do urban principals.
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P qﬁis suare also asked about assistant principals in their schools. This
irifornation &s summarized in Table 79. (see also Table B79).
Tt would be expected that the findings in Table 79 ate also, in large part, a
et '_: of the siae of thie high school (see Table B79 for confirmation). Alto-
, gathaf; in slightly more than half of the schools there is no assistant principal,
/- and ln about one out of five schools there s one pattstime assistant principal.
. v@;ﬁe out of four principals report one of more full-time assistant principals,
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There are, of course, large differences among the subgroups. Thi
differences are considerable, as expected. High schools in the
Table 80 presents data about the number of nenteaching perse
principal’s staff. Differences aiong the subgroups in the data pigl
differences in average school size (see Table B80). Overall, the sl
of nonteaching employees is about three. '
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Duties and Activities of the Principal
The nest sc-ies of data concerns the actual work of the principal, First tobé
- considered is the length of the principal's vork week (Table 81).
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The median work week 1s about 54 hours. This dlocs not appear to vary much
with the classification categorlus of Table 81, If there are any diffgrences, they.

. are in the direction of longer work weeks for some utban and indepuntlent
school principals, Data shown in Table B8! suggest that principals of laiger
schools work longer hisurs than prineipals of smalier schools, '
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Additional meaning acctues to these data when presented inthe. form-of -
percentages of principals, by subgroup, devoting more than 6% of heir: gt
- to eachi of the activities. In view of the average work week of the prifsipa
6% of his tine would represent about three hours per week. Although arbiti

‘ this is perhaps a meaningful separation of the mote time-demanditig frotn the -
less time-demanding activities of the principal (see Tables 83 and B83).
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It should be noted that 43% of the principals said that 6% ot more of their
work week was devoted to activities not covered by the specified alternatives in
the questionnaires. Tngpection of dillerences across subgroups suggests that a
inajot uniclerlving facter affecting these differences Is the size of the high school.
‘There are, in addition} differcices between public and independent schools that
eanniot be explained by school size alone. Tndependent school principals seens
to be more involved Avith meetings with parents, layinen, and students. They
“seett to spend inore time in correspondence and in private thought and reflecs
tiont, Other differences between the work of the independent and the public
school prineipals can, perhaps, he understood best as the effect of the sinaller
average size of incdependent schopls.
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Data showing the relationship between the principals’ activities and sehool
size are presented in Table 84.
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A strong suggestion that principals of small high schools, typically located in

small town and rural arcas, carry substantial teaching responsibility is provided
by tlnc clam in Table 85 (and B85).
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TABLE 85

Do you do any teaching (other ..

than occasional substituting)?

| 4,

W
r‘% |

ity and dedication of teachers, insufficient physical facilities, time
4 miniistrative cetails, and (general) lack of time are the most fre-

-qmmly réi;on teel roadblocks.
, . —

TABLE 86

Below are listed several factors
which could be considered as
“roadblocks” preventing  princis
pals from doing the job they would
like to do. Using the thiee alters
natives below, indicate whether
each factor has or has not, been
a “roadblock,” on doing what
you would like to have done since
you assumed your prasent prinais
palship.




TABLE C'oi Gooniion T, r Proat
TABI‘E 86 (Contd) Alternutivnt ’ KT e q LT

Southcastm n pnmcipals, as compared with principals in other region
frequently mention lack of district-wide flexibility, lack of fuids foi
mental activities, quantity and quality of teaching stafl, and lack of ¢
office help as major or minor roadblocks. Principals of independ
frequently than others report difficulty with lack of district
teacher tenure, superintendents who fail to measure up, compulm ;i
laws, anc defective communication among district administrative levels.
of these differences may be attributed to the irrelevance of the quu,stmns t@
independent school situation.

The tradition of American public education is one of de
local control-—and sensitivity to local influence. Data in Table 87 (
B87) sho“ the extent to which several kinds of interest gloups, oNte
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schools, are seen by principals as exerting pressure in order to effect certain
 chianges in the operation of their schools. Entries in this table are the percent
.- of principals who reported either “strong or frequent pressure,” or “occasional

T ] DocatTon Tyge Pr ogrom Reglon I R AT,
, Albernntive® o Trodes Lo goen Total TABLE 87

e s /,41\’!1'.!)_@;1 Rursi [ Putiteiosndert {bon-tvalCtuer | HE bE | Weat | Sueple

Athletic atnded

Below are listed several kinds
poraona (ea- h3 91 a¢ 36 54 3b b2 52 5h

[ A . . .

pectally alumal) - *of individuals or gronups extorndl
Bsteone rignie to the schools whicn may have
Sl individue | iy it 1) 1y 1 ! th 17 20 i I Lo

¥ls or groups sought successfully or UHIUCCBS S

fixtreue lefte , fully to bring about certa
Loving iadividu- | 10 14 1R t 12 1L 4 1h 12 12 . i o

813 or groups changes in the operation of youwr
. Individunls ' , , school. Using the three

" OF groups & | o 13 12 T W |3 [ 18 7o, L
- aneking Lo tives provided, indicats g
T asnaor books ) ! NS
i | : strength or extént of infhianice of
. Sinte lagls- . | T

Lature inve - 8 9 3 6 9 3 6 1L E] 9 each interest dn your sehool i
Cotlgaling com- ’ .

Wi iiees ' the past two yéars.

Staie colleges

sodfor uni- b3 by 50 10 5 3L s LT} 53 6

veFsiiles )
Auntomotlle

ad#sociution, ind

surante compans | 3@ -4 ih N 3h =Y =) 29 32 AN

. lea; ebe: eons
faoeerning drtver
« aducation

Ipdividuals, oo Bm{l“ NAB Bdaaias doa

_groupd, cons ' Esr cm’ Y Afvm 7 B

_ werning tesi- 33 T i 25 26 29 g % i ‘ TR ST

- ing. progrems o

- {ag., "pers

“sonalily” .
Leate) -

s
>

tndivtdunly,
T RrOuUbe one
ceiping im=
plepentation .
af vaitous gac=| 3 21 ih L i2 2 i ] 12 30
otwmmidailohs
of Conant, the
Rovinlallovr Pes i
pori; Rickovar, ) '
#i¢, )

Raltglous of
ehusch groupa 1@ B X

3]
-
=

e |l e | owm 35

Incnl newe:
papar{s) adls 14 21 15 i 4 21 W0 & 3L iL
foital policy

That olemont
of Lhe busis . :
1468 commun e 2| 22 21 v % | 1 |2 | & | 2 2 . v
1by which qma
A ploys studuntis
' or graduttes

Obher elemanta
I Che busls 18 22 - e ) . Vi 13 80 22 20
fig8s comfmn= .
iby ..
e,

04,

T T PR E S TY SUU P Y L STy

'ERIC

IIText Provided by ERIC




T o ’(‘-/

AR R ' ' TR TuLe e pran Tegion
'PS\\, EE 87 (Contd) Altarnatave! ) e [P gres ) ‘Toal
P ; et 1oe, [ IR AR A [T R WY 38 . '!-‘v,}"(.; Sumple
(I
[EREN 3 b ’) [ 4 5 [ 5
Lo .
PRI c R 6. oy Y3 W el Ha 59 56
%
REnLri s are nar eyt LU jeincipala wheo ko '.-EL‘l.ar nibernabive } (Svrung wnd/or
Trogpent pre e )t ve N Lot anil oF T ferule prasurm ),

or n’no’clcmtt- |m-<sn|‘

" Princ ||).|Is Ill()\t Ilcqnwntly lcpon |)|cssmcs h(i»m “(;‘i*tiiﬁ,f

often-mentioned sources of influence were mhgnons gr oups " (noted by 3

the principals), those “concerned with testing progranis” (3'3%), “Ibé« 5

papers” (319), “automobile associations, insurance companies, t.if(.

ing driver ecucation”™ (31%), and those “sceking to nnplmncm

. & mendations of Conant, the Rockefeller Report, Rickover, cte.”
% sotirce of pressmre least frcq-nﬁmntly reported ( 5%) 'is “Iocai labor G!&@.

ptmcnpals nmforml) 1cpont('d less fuqucnt attemptocl mﬂuemu b
groups Dlﬂ‘croncm among othm sanmups mchcatc that sport@-mi‘ I

universities h’lb bcen fclt lc.wt frc,quchtl) in mrlq)mclwt schdﬁls :‘ii‘tlv i
Nortlieast, but most frequently in the West. People concerricd abioyt te
progratns have been tost often encountered in the West, “Citizeti of it
groups (other than the PTA}" and “religious groups” appear to be iieic astivi
in the West than in the East. , ) -

An indication of the desire on the part of principals for greater influence
over parents is given in Table 88 and in Table B88.

TABLE 88

1,)() )’OU /T’(’l lh(lt )'Ullj as I)?z"' incaiion cogven Rogdon ” g
, . Response Compras | Dot
cipal, should have greater control  _alsomtive | Urtan el | i ent henssvelowor | ik | g8 |uest |Swmpie.
than you presently have over pars  tes 2 | 4 R R N I
. ental behavior as it relates fo Yo 13 | 60 G gt |6 | s fen | 6

schoal problesns (c.g., the conduct
of a child ()/ a given parent)?

Overall; onesthird of the principals feel that they should have greater cans
trol than they presently have over the behavior of parents ay it relates to
schiool problems.- This belief is miore often characteristic of principals of smﬁﬂ

S . e e e




town and rural high schools, where nearly four out of 10 principals indicate
4 desite for greater influence over parental behavior relating to the educa-
tioti of their children, and less often charvacteristic of principals of independent
sehie IS-
cipals werc also asked about public accusations of anti-Americanism
or Jack of patriotism on -the part of staft members. Table 89 contains these
vesitlts (see also Table B89 : -

TABLE 89

| location . Tywe Program Regiun In the past Lo -years h‘,@zﬁii :
. Response 1 inde= | Compre- T )
Altarngelve _!ijjl Rural | Pu'°tc| pendent] hensive] Qther |

there been any incidents iwhare

Ho, none N R 22 | » individual citizens or gmupv"d
b
i

O or twlze # § v b i citizens  have become
SRy et 1 , AN ; . . angry about alleged “ahk

. eny times ', ‘ . - - s | » icanism” or “lack of pab

on the part of some eiibei
your staff?
Wil better than nine cut of 10 principals reporting no difficulties of this
" matiirg; genarally speaking. the problemn of alleged “Un-Americanisin” on the
of meiribers of their staffs would not appear to be a severe one for prin-
. T absolut® numbers, however, there have probably been close to 1,000 _ .
incidents of such probleins in the past two years, which may be of BES]‘ CQ*; ] o
(and Table B90) presents analogous cdata on the question of
whetlier, in the past two years, there have been incidents in which citizens
have sotight to censor particular books assigned by meinbers of the principal’s
stafl. :

TABLE 90

In the past two jwars, have
there been any inctdents wherg

 _docation | 2 Tvpe |  Program | . . Beslon .. ..
Response Inde- | Coppre=
jive I Urban | Rurad | Public) pendent]|hehaive] O o | M8 | BB

No: none 1 3 1 8u W] o

individual citizens or groups of -
citizens sought to bring pressure. |
to bear on you in vegard to pars
Hany timeo T 0 S : ; ticular books held to be inappros
= e T T bt priate which were assigngi by -
members of your teaching smﬂ?
‘e data suggest that assignment of patticular books is somewhat tnoft |
often a causc for public concern than is alleged anti-Americanisii. - Almost
onie out of five principals. report c‘itim/i,fi apprehension about feading assigns

ong or iwo 22 i 16 14 ¥ 17

Several such

¥ J
ineidents 3 " - 1




such incidents in urban areas.

Y,
K4

- opt WAL

ments. Again, however, the fact of the absolute number of these oceuranees
may be of some interest. There was a slight tendency for proportionally more

International circumstances represent another general souree of ipflusiics
on American secondlary education. Table 91 contains responses to a g
about the existence of “crash programs” which could be attributed to
! alleged Soviet scientific and technological advances (see also Table B91).

2 : AN 50 2R A :
2 TABLE 91
L . . ]
i A N, i » . - s nmpme -
Have there been any “crash roation a1 Peoncen et "
P N Jite Response : Tnde- ‘Compre- T -
' 3,1)" Og‘l ams at your s hool « hich Altgrnative Urban | Rural | Public| pendent] heneive) Othor ME | BB Waek
you can altribute more or less gy, ah | a5 a1 9 26 | v a | 30
directly to the (real or alleged) g, % | 715 2l o | w les | w | 1

- Sovlet seientific and technological
‘advances?

,.;',‘-_ - . Compensations if® the Principalship

of the “job satisfaction™ of high school principals.

vety broadly conceived (see also Table B92).

About one-quarter of the principals report that Soviet advances
to curriculum revisions. The proportion is somewhat higher in the 4
but is notably less in independent as compared to public schools.

R

Tabl: 92 suininarizes the answers to a cuestion aimed at “job §afelsf'ﬁctioh” ‘

An important question in understanding a professional ﬁc,iql has to_do.
with the nature of its coripensations. What are the satisfactiois that migh
lead one to entering the occupation in the first place, and then to stay
having entered it? The next group of tables is concerned with variois asjieet

TABLE 92 _oenuton | ype _memien ...
Response Inda= [ Tobdl
1 i o of Y Aesuranbive | Urbao | Rural | Public] pendent] hy e [ 88 )| Wesk | #napla
If you had your life to live N
‘tes 65 | 56 | .60 | & 61 62 | 89 &0
- over, would you choose educa-. ‘ -
E onal adininistrati , Uncertatn w | oau 23 | 19 2| a2 22
o Honal adininistratton as a career: o N | e T W
Sikty percent of the principalq gave an unqualified “yes” to this qm;sti'ﬁﬁi
Satisfaction by this definition is somewhat greater i urban arcas than in
small town and rural areas, with little reglonal vatiation. About 17%, of
roughly ohe out of six, expressed definite disenehantment.
Degree of satisfaction with the respondent’s present principalship is sugs
gusted by the data in ’i‘abie 93 (sec Table B3 also). This table provides in-
forination regarding some of the kinds of assignments in the educational
comimunity to which current principals aspm.
- 90
»_,k i,

s e et e 5 s i A Ry, %
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TABLE 93

Do you hope to move on evens
tually to another position in the

cducational community? |

schocl nr
Alstpiey

Yes, te. u prin-
eipnlship in
o smaller a i " ! ’ " O 1 S
sehiunl or '
distrl ot

Yes, L0 return I3
10 teaching .

fes, L4 a supard

[5 { 5
intenduacy in ? 15 7 1

Lk

Yz, to o poni-
tion fn 4
Junter
chllage

- Yen, Lo a puuie
slon {n a four
yeur c20llege
ar university

Yes, in soine
other posiilon

L1 J L

11 i i 1! 4 i I

In the tofal sample, about three principals in 10 are unequivocally sat-
- isfied with their present position in the sense of having no plans to move on
te anetlier position — - the proportion higher among urban ptincipals. .\nother

25% of the total are uncertain.

Of those desiring to wove to another assigninent, the position most fre-
quently indicated is a superintendency. Principals in small town aind rural
arcas more frequently have this particular ambition. The next most frequent
iitention {8 a inove to a principalship in a larger school district. Principals
in sinall town and rural areas more frequently aspire to this type of position
also. Five percent of the prineipals would like to return to teaching, and
4%. hope to move to a position in a college ot
of the aveiues of position mobility are not as available to the independent
school priiicipals as to the public school principals. The most frequdntly
coitettiplated change for hit is to teturn to teaching.

Ariiong the more tangible compensations in any occupation are the monetary
ones, Salary data are teported in Table 94 (sce also ‘I'able 394).

The niedian salary of the total sample of principals is about $8400. The
concentration of city school principals at the lower extreme is a reflection
of the large numbes of teliglous schools included in this category: the prine
cipals are memibers of religious orders and receive little or no salary. A
large proportion (59% ) of the independent schiool principals report a salary of
less than $6000 per year. Salaries are relatively higher in the cities and in
the Northeast and are relatively lower in rural areas and in the Southeast.
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TABLE 94

i«l’lm! ix

your current annual

" salary as a principal?

"TABLE 95

Is your jalary based on an

a Master's degree?

N IS U AL

{idex ratio above the salary of a
teacher in your school who has

__location ' Twpa ] ?v_ogrmﬁ Rsian T__ . i
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et sl vl 9 | 15 |3 18 B [’y 1w
:’ffé%\g o | oo 8 b TR ET 8 |20 x| 16

k) iﬂu)gg =) W 13 17 5 16 ! 11 17 13 15
f);;('w‘}' )‘;o 12 % 1 L 12 [ 13 13w 11
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Mu-l“'i?n;n\{; 2 2 1 2 0 3 3 0 [} ‘ 1

Data pncscntt.(l in labl(. 9.) ('md in Iahl(. 395) &
practice of b'lsmg the principals’ salarics on an inde ratio above fhe
of teachers in their schools who have master’s degrees.

indicate the et

Reglon.. ]

Respense Touie-
Alterative | U __Public| sendent NE 88 LW
Yes ho 17 28 53
o 59 77 10

hé

The

contract.

with incefinite :{
among indepen

ey vt b 2h wbima ) L

a6

a policy. In the Northeast

L pd

Aaikdisand

salaries” of appm\mmtcl) one-third of the principals in the Uﬁ
States are determitied by such an index ratio, “The proportion of ﬁﬁﬁ ﬁﬁj‘ﬁ_
with an index ratio salmy is tnuch ligher in the Southeast, where the pay of
53% of the principals is governed by such fidl
especially in independent schools, the practice is propottionally imuch °
prevalent.

Type and length of contractual arvangement are relevant comldcmtiﬁm
Data bearing on this matter are in Table 96 (see Tablke B96 alse).

Neasly half of the principals in the total saimple have only 4 onesyear
lompared to urban principals, slightly more than twice ag imany.
rural prmcxpals have onesyear contracts. Principals of mdepcmitsﬁt schools
tetid to be appoirted for lofiger contiacts (6 of mote years) and to bu warkrﬁg'

‘? no contractual arrangements, Tenure arrangements are rare
ent school principals,
Overall, one out of five principals has tenure. Proportionally almoet twice




Locati.n Type Proaram Region TABLE 96 .
Response o Tnde- | Compre- Total R VR
JAlterpative Upban | Rural | Public)vendent] henaive] Other B SB Wegt | Snmple

. For how many years is your
One year s el 5% P 5% By} K] 53 56 W7 , i
present appointment?

Two years 4 © v 3 A o 2 1 8 5
Three years o s 5 R b3 @ 9 2 f [
Four years M i s 1 { A 1 1 13 1
.
Five years 1 T 1 2 1 1 5 1 ] 1
81x or nore. . 2 ! 19 3 a 6 z L L

yeurs BEST - |
Tenure oo | o b3 & a s SRS 20 /Y| coRl ﬂ’ o am
Tndefinite, no ‘ ‘ VAILABL 3

contractual 2k 3 . T U] 1} 32 22 15 12 15
arrangenent ;

rn
—
(=
P

Qther & i 1 L 1 3

as many urban principals as rural principals have tenure. The regional differ-
ences are even more pronounced: tenure appointments are relatively rare
for principals in the West.

How do principals perceive their social class position? The results for

a fivesway breakdown are given in Table 97 and in Table B97. .
lovation TV, Program Region TABLE 97
Response Inde- |Compre- Toval ’

Mternntive Urban { Rural | Publie] pendent)hensivel Qthetr NE SE Weat | Bample

To what social class in this
1 . [ e ] 8 ) 8 [ i
Upper 1 %) 3 : ° > country do you feel you belong
Uppar uiddlie 43 39 W 3 39 36 2 3 B . ) .

(e.g., middle class, upper class,

Middle ol 92 | W hg 5% b7 13 W8 91 ho .
or working class)?

fawgr middle 3 5 4 l i y 3 5 ' u

L]
L]

Working 2 2 5 2 3 2

[
¥

The overwhelming majority (87%), of Amcrican high school principals
consider themselves to be eivher the middle class or the upper middle class.
In view of their predominantly working class backgrounds (the chief oceu-
pation of the fathers of 59% of the principals was either farmer or laborer, sce
Table 7), the present middle class status of many principals is likely to repre-
senit a substantial occupational compensation. There is relatively little variation
among the subgroups of principals in regard to their social class identification.
For individuals in most professions, an impertant question is whether they
are accorded the status and prestige to which their education, training, and
work appear to thein as just. ‘Table 98 (and Table B98) indicates the pro-
portion of principals (1) who feel that lack of appropriate professional status
and prestige is a serious problein, and (2) who think that the NASSP should
be concerned with the professional status of principals to the extent of taking
additional steps to ensure that its members are accorded the appropriate
prestige.
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The next five questions pertain
to your job as it actually is, not
how you think it should be. Jur 3thosly
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TABLE 99

TABLE 98 Loeniion Ty ué Peogram ouim
, Altornar {vad " Inde- | Compe.-
T 3 ¥ > |- - & ~ S
There has been concern ex- lsken | Rusal, | Publid] pendont hensivelother | e | 98 | weey | swmple
. A L. Wanld you agree ) / | . D
. ‘pressed by some principals that s tiasee ||| | oy [ s b | a0 | om

{win probiom?

Do you feel thay
che HAS3P shenld

steps to help {n- .
W7 52 59 51 93

[N
v

are accyurded ap-

gional status and
!
!

Enlries are vhe paicent or princtiosls chousing altecnative 1 (‘les)-

Oune-third of the principals in the United States agree that not being
accorded appropriate professional status and prestige rvepresents a serious
problent. This is a particularly important problem in the Southeast and in
small town and rural aveas. Independent school principals less froquently
voice agreement with such a concern. Over hall of the principals in thie
United States feel that the NASSP should take additional steps to help bring
about appropriate recognition of principals. Overall, the results -presented
in Table 98 suggest that difficultics in securing proper professional status
and prestige are an important source of dissatisfaction . for principals.

In order to assess the role of certain less tangible professional compen-
sations, principals were asked the extent to which the following characteristics
are associated with their principalship: job security, opportunity ‘to be helpful
to other people, prestige, opportunity for independent thought ane action,
and self-fulfillment. These vesults are presented in Table 99 (sce also ‘T'able BY9).

Tostion Toration . Tepe | Progrum —Maglon_ ]
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~watlon | Tedarlon | Tym Progrem Reglon — TABLE 99 (Contd)
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prinelpal
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Vary LitLle

OppLrtuniLy o & \ N 1 ! i ) i 1
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GpFertunity h AN A L { it Bl { h 1
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amouny 4 L7 b 22 L 21 A 14 a0 e B
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Vary much

opporbunily b 20 2h ho 25 3h 32 2 2l 21

How much press-
Lige doss yowr
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principn, give
you in the com
muity whepre
your Behaol

| Yery livtle

prestige ) 4 3 3 3 3 3 2 3 3
Bome prastige 1 1 L1 10 11 13 8 9 12 1l
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Yery mich
prestige Lh 8 10 15 10 14 L 13 9 11

How muth OPpoT~
tunity for
indaendeit

. thought and
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TABLE 99 (Contd)

BEST COPY, AVAILABLE
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The data show that about half of the principals indicated that their job
provided them with considerable or very much job security; over twosthirds
saict that their job provided themn with considerable or very much opportunity
to be helpful to other people; one-half reported that their job provided thein
with considerable or very much prestige; and slightly less than half reported
that their principalship provided them with considerable or very much oppoi-
tunity for independent thought and action or self-fulfillment. Principalships
in indepencent schools, in urban areas, and in the Northeast appear to provide
satisfaction along these five dimensions to a considerably greater estent than
clsewhere.

Table 99 shonld be interpreted in the light of the data presented in
Table 100. The principals were asked to report their beliefs about wii‘t their
job should provide them (sce also Table B100).

According to the data presented in Table 100, 75% of the principals feel
that their jobs should provide them considerable or very much job security;
89% believe that their job should provide them consiclerable or very much op-
portunity to be helpful to other people; 72% believe that their job should
provide them considerable or very tch prestige; 83% feel that their job
should provicde them considerable or very innch opportunity for independent
thought and action: ancl 86% believe that their job should provide thein co-
siclerable ot very much selfsfulfillinent.
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Comparison of the two tables implies that principals feel that they should
be receiving somewhat more along ecach -of these satisfaction dimensions
than is actually provided. The discrepancy between the ideal and the actual
job scems to be largest for self-fulfillment and smallest for the opportunity
to be helpful to other people.

Differences between independent and public school principals suggest that :
the former desire job security less and opportunities to help others and sclf-
fulfillment more. These differences, perhaps, reflect the values of the large
proportion of principals in this category who serve religious affiliated schiools.
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TABLE 100
The next five questions per-
tain to your job as you think it
should be, not necessarily as it
actually is.
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Activities of Principals

Involvement of the Principal in the Civic and Social Life of the
- Community

In order to determine the degree to which principals participate in the
organizational life of the community, they were asked how many civic and
political organizations and in how many social or avocational organizations
they presently hold membership. Data for civic organization membership are
presented in Table 101, and data for social avocational organization member-
ship in Table 102 (sce also Tables BI01 and B102).,

i Locution Type Progpun Region
Rpsponse Inde~ [Compiree Total
“_Aliermative Urtan | Rurs) | Public|pendent |hensive!Other e SE West | Sample
Hone %0 o5 20 €1 en (23 5l 22 27 44
One 28 £ 5 1y, 51 25 21 %0 50 29
™o a3 | @ | n 26 | 2 | et | 25
Three 11 12 L 5 12 9 10 |12 |u 1
four or more 3 T 3 3 t [ 7 8 1 7

Principals appear to be considerably more interested in civic and political
organizations than they are in social or avocational groups. T'wenty-seven
per cent of the principals belong to no civic organizations, while 43% belong
to two or more such organizations. Fifty per cent of the principals belong to
no social or avocational organizations, and only 19% belong to two or more
such groups, Except for difterences between independent and public school
principals, there is relatively little variation among the subgroups with respect
to membership in voluntary organizations. Independent school principals tend
not to hold membership in civie, political, social or avocational organizations.

Location . Te ) Progran Region.
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o
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- %
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TABLE 101

In how many civic and politi-
cal organizations (e.g., Chamber
of Commerce) do you presently
Jhold membership?

&
Q

TABLE 102

In how many social or avoca-
tional organizations (e.g., Country
Club) do you presently hold mem-




Professional Activities of the Principal

In addition to the long work week and heavy on-the-job responsibilities,
many high school principals sec fit to participate in the activities of pro-
fessional organizations and to devote time to professional self-improvement
activities. Relevant data are presented in Table 103 (sce also Table B103).

Locailon 8 Program

- TABLE 103
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*nuries for the first four questfons are percent of principais choosing altérnadive
L (Yes). For the fifih question, entries are percent of primcipals choosing alternatives
1 (Yes, several times), 2 (Yes, twice); end J {Yes, once). For the remaining eix questions,
entries are for alternatives L (Very extencively) and 2 (Quite extensively).
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In the past two years, 76% of the principals have attended a state-wide or
national meeting of secondary school principals, and over half report that
they have participated extensively in the activities of professional organizations.
With regard to professional improvement, 59% of the principals indicate
extensive participation in workshops or educational conferences in the last
two years, 40% have studied extensively through higher educational institu-
tions, ncarly a third have traveled professionally outside of their districts,

-and nearly a quarter report extensive involvement in educational research.

How do high school principals understand the idea of a profssion (and

as professional)? In one questionnaire, principals were asked whether five

elements of a definition of a professional apply to high school principals.
The five qualities were knowledge, dedication to one’s job, dedication to
human bettérment, cthicality, and concern for the well-being of the profession.
Data are reported in Table 104 (sec also Table B104).

Location Type Progrom Region
Responsc inde- [Compre- Tetal
_Altesnatbive | Urban | aurnl | Public |pendent thensive] Other NE SE | West | Sample
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TABLE 104
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w

&
At
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The majority (77%) of the principals were of the opinion that all five
suggested qualities of a professional person either apply or should apply to

scondary school principals. Small departures from unanimity resulted for

person are (A) Knowledge, (B)

auaily "A" dies| | g v | w1 N R v Dedication to one’s job (C) Dedi-
net or shou ’

a0t apply cation to human betterment, (D)
Quaityy °8° dos| 1o o T \ Ethicality, and (E) Concern for

the well-bein: of the profession.
Do you belicve that these five
qualities apply to the profession
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“knowledge” and “ethicality.” "The later might possibly represent a preference
for a code of cthics other than the NEA's. High school principals, almost
to a man, do consicder themselves to be professionals.

Principals were also asked which of these qualities is most in evidence
and which is least in evidence among secondary school principals. They were
also asked to give their opinions regarding which of the qualities the NASSP
has been most successful in encouraging and which it has been least successful
in encouraging in its membership. These data are reported in Table 105 (see
Table B105 also).

Principals are of the opinion that, of the alternatives provided, “(leclicatib‘n‘
to one’s job” is the quality most in evidence among secondary scheol princi-
pals as a whole: and “dedication to human betterment” is thought to be the
next most evident quality. On the other hand, “concern for the weil-being, of
the profession™ is held to be the least evident quality, with “ethicality” the
next least evident quality. Principals feel that the NASSP has been most suc-
cessful in encouraging “concern for the well-being of the profession’ among its
membership and least successful in encouraging ethicality or adherence to a
code of ethics among its membership. There is little variation: aimnong subs
groups of principals in their opinions about the principalship and about the
NASSP in relationship to'a five-postulate detinition of a profession.

wl , o
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The Questionnaire BLE

In planning this research program on the principalship, an NASSP Committee
on the Study of the Secondary School Principalship decided that the first step
would be to survey all senior high school principals in the United States through a
mailed questionnaire. Two reasons for including all of the senior high school princi-
pals in the survey were (1) to provide an opportunity for all senior high school
principals to participate in the study, and (2) to broaden the scope of the study
by subdividing the total group of principals and sending each subgrrup a different
questionnaire. By dividing the total population into subgroups on a random basis,
it was possible to increase the total number of questions asked without creating a
burden for any one participant and still to obtain responses to each question from
a sample sufficiently large to draw dependable conclusions.

Initial planning for this study was done jointly by members of the ETS staff
and the NASSP Committee on the Study of the Secondary School Principalship.
Qucstlonnalres were to be designed to include items falling into four broad cate-
gories: (1) questions providing a background of information concerning training,
career patterns; and demographic circumstances of principals; (2) questions covering
facts about the salary, working conditions, and role of the principal; (3) questions
ha’ving to do with seCOndary school administration as a profession and career; and
of édijcahonal issues havmg broad educational sngmﬁ,cance

Preliminary forms of the questionnaires were then developed, with some items
cast in multiple-choice format, and .others, for which it was difficult to anticipate
appropriate response categories, cast in a free-response format. In the spring of
1963, the preliminary questionnaires were pretested with a group of 236 principals,
each of whom had gained recognition for leadership in his state and/or the national
organization. They were asked to answer the questions, make suggestions as to
how each question might be improved, and suggest new questions that would tap
inpoftant areas not covered by the questionnaires.’

On the basis of the pretesting, questions were revised, ambiguous items were
eliminated, new questions were written, and in order to make use of efficient elec-
tronic data processing procedures, all questions were expressed in multiple-choice
format. The final set of questions was then organized into five forms of the question-
naire; each consisting of 125 questions. There was some overlap in the questions
included in the five forms. Speeifically, 54 questions were common to all forms,
10 questions appeared on four of the forms, 5 questions on three of the forms, 18

" T i;aft of the study was directed by Donald Mills.

Al




questions on two of the forms, and 264 questlons on only one form, Thus, 351 . :
different questions were asked of principals in the five forms. All questions were .
answered on a separate answer sheet.

In November 1963, every senior high school principal in the United States was
mailed one of the five different forms of the questionnaire. To insure ¢k
form would be completed by a representative group, the five samples we
with respect to state, by dividing the schools in each state into spiralet
sending one of the five forms to the principals of each fifth of the sehools in that‘ 5
state. This procedure insured that there were no regional biases with respect to = '}
- which prineipal received which form. '

The survey documents included a questionnaire, an answer sheet, a prepaid
return envelope, and a letter from Ellsworth Tompkins, Executive Secretary of the
NASSP, which described the project briefly and requested the principal's-cooperation.

'The instruction page and a typical page of one of the questionnaire forims are a
part of this appendix.
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NATIONAL ASSOCIATION OF SECONDARY-SCHOOL PRINCIPALS
STATUS SURVEY OF THE SENIOR HIGH SCHOOL PRINCIPALSHIP

Background and Directions for Compleling This Questionnaire

PURPOSE

AmeFican high schools are fulfilling an increasingly vital function in the life of the nation. In order that the
responaibilities which go with thia vital function may be met adequately, there is a need for as much knowledge as
possibie atout all the important characteristica of American high schools, Since the principal is certainly one of
the moat influential persons in determining the quality of education provided by a high school, there is aleo a
critical need for as much information as possible ahout the characteriatics of the American high school principalship.
To aid in meeting this need, the National Association of Secondary School Principals, in cooperation with Educational
Testing Sefvice, is conducting 8 survey of all American senior high achool principals. This questionnaire, in which
you are asked a variety of questions about your background, working conditions, and opinions, is a part of this survey,
Your answers and the angwers of other principals will be combined to obtain comprehensive descriptions of the senior
high school principalship, In order that these descriptions may be as accurate as possible, {t is essentiai that you
complete thie questionnaire, :

HOW THE RESULTS WILL BE REPORTED

~ In reporting the resuits of this survey, only etatistical summaries of the responaes of groups of principals will
be cited: In no case wiil the answera of an individual be singled out, All individual anawers will be held In strict
confidence. You are urged, therefore, to make every answer a sincere one,

1. Al answers are to be recorded on the separate anawer sheet. Make no answers or marke in the questionnaire

hooklet, Uge any type of soft lead pencil, If you erage, do so completely. Do 0ot use an ink or ball point pen, DO
NOT FOLD THE SEPARATE ANSWER SHEET.

2, In the upper left-hand corner of the answer sheet your CONTROL NUMBER is printed, Under each of the five
digita is a column of ten boxes numbered 1, 2, etc. Go down the coluriin under the firet digit, locate the box labeled
with the corresponding digit, and blacken that box, Do the same for the remaining four digits,

3, ‘There are several different forms of this questionnaire, You are completing Form 2, Please blacken thé box
nuinbered 2 in the apace where "GRID YOUR FORM NUMBER IN THE APPROPRIATE BOX" la printed on the
questionnaire. Next write the number 2 in the space where you are asked to write the form number of the questlonnalre
to which you are responding,

4 Edch question in the booklet is accoripanied by @ number of possible answers., You are to mark your answer by
biackening the box corresponding to the alternative you choose, In order to make this pracedure clear, please
anawer the following exampie question,

EXAMPLE: Which form of the principalship questionnaire are you completing?

{, Form i 4. Form 4
2, Form 2 8, Form § *
3, Form 3

Since you are completing Form 2, your anawer sheet should look like this:

mr o> xm
CBE =

5. The fumber above each set of boxes Indicates which question in the teat booklet these particular boxes are intended
(o answer. Be sure this number always I8 the aame as the number of the queation in the test booklet which you ife
angwering,

6.  Matk only oné anawer for vach question, Regardless of the number of cholces avallable for pafticulas queations,
you aFe to mark only ofié alternative.

7 You stiould anawer every question. Pay close attenition to the various apecial directions throughout the question-
naire. It 18 in the natufe of questionnaires of this sort that for some questions none of the alternatives provided will
GOFFESPORU exactly to your past sltudtion of your present point of view, In these cases, mark the alternative which
¢omea cloaeat to the answer you would like to give,

8:; When you are flnished make certalf there are no stray marks of the anawer sheet. T‘E‘efgmu;st be fio marks
athick thaf thoae in the anawes okes, except for the place where you wrote your form Aumber,

9, Place your completed anawer ahieet, unfolded in the postage pald return envelope which has been provided, and
feturn it to Educational Teating Service, )

‘Thank you in ddvance fof your cooperation tn this important sutvey,

ERIC 1124,

JAFuiext provided by ERIC
Wt 4
' . e
) * . T T Y DTN 2 2
IR . T P T TV TP




BEST COPY AVAILABLE

NATIONAL ASSOGIATION OF SECONDARY=-SCHOOL PRINCIPALS
STATUS SURVEY OF THE SENIOR HIGH SCHOOL, PRINCIPALSHIP

1. Are you a member of the National Assoctation of Questions 6 and 7: The next two questions concefn
Secondary School Principals? g?ograﬁﬁical reglon. The states to be included in
each reglon in answering these two questions are
(1) Yes indicated below:
(2) No, but | have been in the past
(3) No, and | never have been ~ A. New England: (‘onnec:lcut. Maine, Maagachu- N
, : setts, New Hampshire, Rhode laland, Vermont.
2. Which of the following population categories best B, Mideast: Delaware, District of Columbia, Mary-
degcribes the location of the senior high school of land, New llersey. New York, Pennsylvania
which you are principal? C. Southeast: Alabama, Arkaneas, Florida,
Georgia, Kentucky, Louisiana, Missiasippi, Nofth
(1) City of more than 1,500,000 population Carolina, South Carollna, Tennessce, Virginla;
(2) City between 250.000 and 1,499,999 population West Virginia
(3) Urban area between 5, 000 and 249,999 popula- N, Midweat: lllinois, Indiana, lowa, Kanln.
tion Michigan, Minneaota, Missouri, Nebraska, Nofth
(4) Small town below 5,000 population Dakota, Ohio, South Dakdta, Wisconsin
(5) Rural T E. Southwest: Arizona, New Mexico, Oklahotna,
exas
3. Which of the following categories best describes F. Rocky Mountains: Colorado, Idaho, Moitana,
thie aenior high school % of w%lch you are principal? ttah, Wyoming
Choose only one angwer, G. Far West: California, Nevada, Oregon,
Washington
(1) Public H. Non-contiguous states: Alaska, Hawali
2) Parochial or diocesan l. er: uérto Rico; etc.
3) Private, religlous affiliated
4) Prlvate. nut religious affiliated
(5) Other 6, In which geogrnphlcal region is your high achool
4, Which of the following types best describes the located? )
senior high school of which you are principal? (1) New England
(2) Mideast
(1) General comprehensive high schoot (3) Southeast
(2) Vocational high achool’ “ Midwest
(3) Academlc or college preparatory high school (5) Souhwest
nly
(4) School for the handicapped (8) Rocky Mountains
() Oxher (8) No-contiguous atates
5, ‘The residences in the area Served by the senior (9) Other

tiigh schiool of which you are prifcipal are best 9

described as primarily: (Choosé only one answer) In which geographical region wa# your tiomé during

the tifme you were growing up? 1 you lived i
) E ‘ b more than oné réglon choode theé oné you think of
; ) Expensive private homea firat when you think of home, Choose only one

2) Moderate- priced homes
3) Low-coat homes angwer,
4) High réntal apartinents

(5) Low to moderate rental apartments %3 :J‘e‘:l::tglmd
6) Low {ticome areas ‘3) Southeast
7) About equally apartments and homes (4) Midwest
(8) Farmer owned or tenanted (5) Southwest
(9) Students are resident students - - cannot ) Rocky Mountains
egtimate }7) Fat West
gg; o - éontlguous atates
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| Appendix B

Supplementary Data

BEST COPY AVAILABLE

As noted in the text, because of the nature of the data, the number of ways of

classifying principals is potentially’ very large. In addition to the (A) Location
(Urban-Rural), (B) Type (Public-Independent), (C) Program (Comprehensive-
Other), and (D) Region (Northeast, Southeast, and West) classification categories
by which the data are organized in the body of the report, three additional classi-
fications were employed in a supplementary analysis of the data. These are (E) Per-
Student Expenditure for Instructional Purposes (Low, Medium, and High), (F)
Years of Experience as a Principal (Low, Medium, and High), (G) Size of School
(Small, Medium, and Large). Responses to all of the items in the five questionnaires
classified according to these categories comprise this appendix.

- Ter-Student Expendlture | Yenrs of Experlence | oo = o TABLE B2
Responage for Educational Purposes ag & Prineipal
Mtematiy® Tiow veNtwn Wigh | Tos _Pedlun Wgn [l Wedlw IWEE  What is your sex?
Male 81 95 9 8 & % | 8 9 %
Ferdle 19 5 5 12 10 9 1k 9 3
TABLE B3 Nasponce | for Eauentionss Puponss | "oon s pricEipa | Siee of Sohool
What is your age? 'f‘l,“m‘,“‘,"f, ~Tov Fediun mgx Lo Wedivm  High |Bvail ‘_d‘-iiﬁ, Targs
23 or under 0 0 0 0 0 0 0 0 [¢]
2ha29 b b 3 15 3 0 8 2 0
30-34 12 12 10 27 19 2 16 10 3
35-39 18 18 17 2k 21. 1 18 20 12
LQaliy 16 16 17 b 21 15 15 18 16
45.b9 16 b 15 9 13 18 13 i6 18
5054 15 1h .16 6 10 3 i2 13 26
5659 12 12 13 3 6 19 10 i2 i8
60 or older 7 8 8 1 2 13 7 7 iz

123
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TABLE B4 Per-Student Bxpenditure | Years of Experiance Sj;eot‘ o l;ooi.

Response for Rlucational Purposes as a Prineipal
. . R . Alternative - " - -
_In which geographical region Loy  Wellun  Tgh ¢ lLov Mediun MWigh |fuall MeQiun
N - : New England ! 8 ’ 1
was your home during the time o Bgland ' 2 v 8 L
) . . Mideast 12 16 25 18 18 16 12 1
you were growing up? If you lived ' ’ 9
, ) . ' Southeast k2 1% b 16 18 25 22 2h
in miore than one region choose
. Hidwest a7 bs 38 k) 38 34 0 35
the one you think of first when
i . Soithwest 10 . 9 6 8 8 9 il 6
you think of home. Choose only
Rocky Moune
one answer. tatns 2 4 b 4 3 3 4 2
Far West 3 5 10 5 6 -5 | & & a2
Hon-contigu-
ous states 0 0 0 0 0 0 0 0 0
Other 1 0 1 1 1 1 1 L 0

Per -Student Expenditure |Years of E-xperience
Reeponse for Bducational Purposes as a Principal

Alternative - ——— - 1are . i T N T
PHRRETE Low Med {uin High Low Hedium High |Small Medium large thch 0, the fO”'(meg popu-

Si;ze of School _ TABLE 35

City of worg
than 1,500,000 6 3 i 6 7 4
populatfon

lation categories best describes:

(%,
&
0

the community which you think
Ci?s'??gé;c:ﬁa 9 6 8 8 8 1 s 1 12 of asyour home town during the
1,h - o
popation titne you were growing up?

Urban area between
5 ,000 and 2 2
219,999 > ?
population BN

32 o 29 27 a3 30 39

k Small town below

k 5,000 popu= 28 35 32 30 32 33 3k 32 25
q

.

|

E

lation

Rurnl 32 26 2L 25 2h 29 32 26 16

e e e e e e e e o e bt et st et L il B R i

B-2
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1 BEST COPY AVAILABLE

T [ Por-Student Evpenditure | Years of Exparience Y
" Rsoponse Alternaiive |for Flucational Purposes us & Principal Size of School
. - T 1 Tow Vedlum _ Wigh |lov Medlun Nigh | Swll Nedlun Iarge
: Farmer - 3 28 23 23 a0 33025
Skilled, somi-siilled,
or unekilled labor 32 33 32 % 35 29 30. k' 3
,: Supervisory work 8 8 8 9 8 1 7 8 8
Retail clevk, office
, work, or salesman T 8 7 9 8 7 6 9 9
Sub-professional
(musician, pharmae-
cist, eted) 2 2 2 2 2 2 2 2 3
feacher . ' l 4 3 L h 3 k 5
Scientist, enginecr,
31N 1 1 2 2 1 1 1 1 2
Othgr professional,
{lawyer, physician,
winister, ete. 5 5 8 5 5 7 6 5 T
Independent business-
man or executive in
large corporation 10 11 1h i )2 1 10 11 13

TABLE Bé

Which of the following best
describes your father’s chief occu-

pation? Choose only one answer.

BEST COPY. AVAILABLE

TABLE BY

Por-~Btudent Expenditure Years of Experiencc v S
Response Alternative | for Bducational Purposes as a Principal Size or' Scheol
How much formal education T el Wigh Uo7 Vetun WIgh {5
: g . i TR T Did not complete
did your father have? Indicate Srate sohool % ob o |2 e 2z | 26 a4 23
Only the highest level. Finished grade
school 26 28 23 26 26 26 26 27 a
: Some high school 19 18 16 19 - 18 17 17 19 18
@’ Finished high school 10 11 11 13 11 10 10 i1 11
Some college or
Jjunior college 8 8 9 8 8 8 8 8 10
Business or trade
school (after :
completing high
school ) 2 3 h 3 3 3 3 3 3
Finished four years
of college 3 3 b 3 3 3 3 3 b
Some graduate or
professional .
school L 1 4 2 2 2 2 2 2
’ Attuinad a graduate
or profassional
dagree 3 b 6 l h I k h 5
| ! Bis
'.
-
Q . Jg - ff"
F MC SodC

‘

T
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T ABLE B8 Per-Sindent Expendl ture mc(x-s of Experience

Response Alternative| for Bducational Purposes as a Principal Size of Sohool
How much formal education : Lo Wellw WIgh | T Fedtun Wigh Jgwmal TR TATES
did your mother have? Indicate m:;&ﬁ: complete 19 16 16 13 16 19 [ 18 16 a7
only the highest level. Fintshed grade
) school 28 29 25 2L 26 29 27 28 29
Some high school. 21 19 17 al 19 19 | 19 20 18
Finished high school| 15 17 19 21 18 15 |1 1 oy

Some college or
Junior eollage 10 13 13 12 12 12 12 2 1un

Business or trade
schosl (after
compleving high
school) 2 2 3 3 3 1 2 2 3

Finished fowr years
of college

L%
w
F-d
w
&
w
w
(94
&=

Some greduate or
professional
.8ciool 1 1 1 1 1 1 1 1 1

Attalned a graduate
or profesaional )
degree 1 1 1 2 1 1 1 -1 1

Per-Student gxpenditure Years :f Experience N I R RO
Response for Eduacatlonai Purposey a3 u Principal Bize of Schocl TABLE B9
Alternative — T : g U
; Toa_ Medlur  Thoh fow medfun _Flgh |Snall Mediuw Large At what age were you appointed
3 0 b 1 ‘: - ;) N (3 s .t L
Under 20 years| 1 L i g X L 0 to your first administrative or
20 to 24 yenr 1 12 12 5 5 1 10 12 10 . T o
yenrs ’ supervisory position in education?
25 Lo 29 years i il 29 2 27 2 33 29
30 %0 34 yeors 25 27 31 3l 29 25 27 26
315 to 32 yenrs| L5 ™ 17 19 20 14 14 18
1) o bkl yeers Y 8 a = g 8 8 8
45 to W9 vesrs 5 4 3 5 6 b b h
50 to Sh years 2 1 1 2 2 L @ L
95 years or .0 1 9] 1 1 0 ] [}
more

e




Per-Btudont Expenditure Years of Experieuce . - }
Reaponse for Educational Purposes as & Principal. S1ze of School TABLE Blo
Aliernative < v .
i 2t 1] [ Medfur  High [Small Med{ .
od_Mellur Mgh 3 Tov Mellw Wigh Seall Nedlw INEC At what age were you appointed
Under 20 yea 1 O 0 0 0 1 1 0 1 . . . . a
naer 20 yeare to your first principalship?
20 to 2L years 10 9 8 L I 13 10 9 6
25 to 29 years a 27 23 19 23 28 29 23 16
30 to 34 years 21 27 26 28 25 27 27 28 21
33 to39 yeors | 18 18 19 22 20 16 | 15 20 22
40 to bk years 12 9 12 13 13 9 10 1n 16
L 43 to by years 6 6 6 7 9 5 5 10
. 50 to Sk yeors 2 3 3 4 4 1 2 2 6
55 years or ’ 1 1 1 2 1 0 1 1 2
iﬁ i more
b -
E
E' \E
b
E PART B 1 Per-Student Expenditure Years of Expeérience e
{ ' TABLE B11 Response for Educational Purposes as a Principal Size of School
" Alternative | O ——
Hou} ,na"y principal.fhips hav" Low Mediwn Hi@l Low Medium Hi Small Medium 'Lﬁifge .
L o e g One u7 47 48 86 55 29 53 u5 uo
{ you held, including your present
e Tvwo 27 29 26 12 " 36 3 27 29 28
one?
Three 13 1 13 1 8 21 10 15 17
Four 6 6 8 0 1 11 I 7 9
Five 3 2 2 0 ] L 2 2 3
t Six 1 1 1 0 0 2 1 1 1
f Seven 1 0 1 0 0 1 1 0 i
Bight 0 0 0 0 0 0 0 0 0
t liine or more 0 0 0 0 0 1 1 .0 0
i B:5
o s
\) i = o

ERIC
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TABLE B12 Ter-Stullent Expenditure | Ycars ol Fxperience Size of School

l]\esponsc for Educational Pwrposcs as & Principal
. Alter —
How many years of experience fornarlve [Tev wedtw  Wigh Low Medium High [Small Mediun lavge
as a principal have you had in One yeas 8 & 6 3 0 ofwn 6 4
2 , Two or three :
all?> Count this year as one year S cora 6 u 13 & o ol 8 1 5
of experience. Choose only one Four or Flve ,
answer. years 13 13 13 0 54 0 15 14 10
Six or seven . .
years 11 12 12 0 " U6 0 11 12 11
Eight or
nine years 10 .10 il 0 0 19 9 11 12
Ten to four-
teen years 16 18 19 0 0 33 15 19 21
Fifteen to '
nineteen
years 10 10 12 0 0 20 9 11 13
THenty to
twenty -
four years 6 7 6 0 0 12 5 7 8
-
Twenty-five
years or .
moxre 10 9 8 0 0 17 8 9 11
Per-5tudent Expenditure Yenre af Experience . g .
Response for BEducational Purposes as a Principal Slze of School TABLE Bl13
Alterantive — .
Low Med Lum High Iow  Medium  Hi Bmall Mediun Iarge i i X i
- . = How long have you been prin-
This is &y - . . r
first year| 16 16 13 43 12 11 w15 11 ctpal of this school?
This is my
second year] 15 13 1h I 1) 6 16 12 12
This is my
third year 12 12 12 23 13 6 13 12 10
b-8 years 18 17 18 o] b2 1b 17 18 19
6-8 years 15 16 16 0 21 19 b 16 19
91l yea.s 8 9 10 0 0 17 i 9 12
1214 years 5 6 6 [¢] [¢] 10 5 6 6
1517 years b o b 5 0 0 8 b 5 b
18 years or
more 7 1 7 0 0 13 6 8 7

| o 125
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Per-Biudent Expendilure Years of Experience . ]
Response For Bducational Purposes as a Principal Stze of School TABLE Bl4

Jternative

' _lmr Med Lum High Low Mellwr High [3mell Mediuwn large For how many years have you
] t 3 [# 4 1’ .
Hone %k > 0% B s s 5 been employed full-time in non-
Cne or two . 242 . s
] venrs v 23 20 0 20 9 | 19 2 a educational positions (excluding
Three or . military service)?
four years | 12 13 12 12 1 11 13 11 12
Flve or six
years [ ki [ 7 [ [ 6 ki 6
Savep or
eight years| 3 4 3 5 L 3 3 3 3
filne or ten
years 2 2 2 2 2 1 2 1 1
Eleven or
twelve
yoars 2 1 1 1 2 1 1 1 1
Thirtean or
fourteen
years 1 1 L 0 1 1 1 1 1

¥ {teen years

. or more 2 1 2 3 L 1 2 1 1l
MART & 1 Per-Student Expenditure | Years of Experlence —
TABLE Bls Response for Educational Purposes as a Principal Size of Behool
Which of the following cate- Atermative | fov—Wellw Mg | lov  Wealw  High |Seall Wedlh IArgs

; . . Publi 2 8 8 8L 81 8 | 8o 83 8
gories best describes the high ¢ 7 9 7 5 o

Parochial or

school from which you graduated? diocesan | . 10 3 3 76 4
Private, '
religious )
affiliated | 16 6 6 10 10 9
Private, not
religious
affiliated 1 1 b 2 2 2
i Other 0 1 1 0 0 1

ERIC

Aruitoxt provided by Eic:




TABLE B16 Per-Student Expenditure | Years of Experlence [ oo ot; Gohool ]

for Educational Purposes as a Principal
What is the hlf"lﬁt earned de- Responae Alternative low Medium High low  Medium Hi Brall Medium 'I;ni:g'fé
) N No college degree 0 0 0 0 0 0 1 0 0
gree you hold?
Bachelor's degree or .
four-year teachers| 11 8 9 17 9 7 17 5 3
college degree
Master's degree in .
education 39 36 29 33 35 37 38 36 27
Master's degree in
field other than 5 3 b 5 b 3 b 3 3

education

Master's degree plus

some additional 39 3 b1 38 b3 b1 35 b7 L3
& graduate work

Master's degree plus

& all course work

* for a doctoral 3 6 9 b 5 6 3 6 i
v degree
6 Doctor of Education 1 2 5 1 2 3 1 2 8
) Doctor of
Philosophy 1 1 2 1 1 1 1 1 2
Some other degree 1 1 1 1 1 1 1 0 1

Per-Student Expenditure | Years of Experience nT B D1 R
for Educatlonal Purposes a8 a Principal Size of School TABLE B17 .
Rospanse Alternaslvelr—peatum  Aigh Lov _Mediw  High [Small Mediun (arge

Which of the following best
| describes the college or unive- ity
Public teachers »

college 22 28 26 a5 21 25 | 28 25 20  where you did your undergradu-

Piblic college ate work? Choose only one an-
not prisarily & 9 1 7 9 9 7 9 8 1 niy one an
teachers tollege swer.

Public university 20 25 23 2h 21 2 21 23 25

Private teachers
college 1 1 0 1 1 1 1 1 1

Private college,
religious 33 2k 20 21 26 21 26 28 26
affiliated

Private college,
not religious 2 3 9 3 [ 5 h [N 6
affiliated

Private university
Feliglous 10 6 5 7T .8 7 1 8 6
affiliated

. Private university
not religicus 1 4 10 b 5 bl 4 1 8
af fillated

Some other type
of collegs or o (o] 0 o 0 (o] (o] 0 0
university

ERIC 100
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Per-Jtudent Expenditure Years of Experience - Y
for Educational Purposes as a Principal Size of School TABLE Bls

_Lov Med {um High Lov  Medium 't mall Med{um large

Reaponse Alternative

In which of the following areas
Hubaoities (e.g. . , . v
literature, )' 3 26 0 21 o7 u | 26 3 w  did you major as an undergradu-
hist. te. ; .. 7
srorys et ate? If you had a major in more
Physical or bie- .

logical sciences 17 18 19 w16 20 | 16 19 19 than one area, choose the one in
Soglal dolencss . which you had the most hourts.
.., economics, 1 1 14 1 1 1 1 i 1
porcese NP 3 ? 3 e > Choose only one answer.
,ate
Fine Arts 3 3 "2 3 2 2 2 3 2
Engineering 1 2 2 1 1 2 1 1 2
Business 6 6 6 T 8 5 7 5 5
Fhyaical Education 9 12 10 16 1 7 12 10 9
Bducation (other
than Physjcal 1% 12 10 12 12 13 w12 8
Education)
Other 6 6 7 7 6 6 7 6 5
pY BB
AT % Per-Student Expenditure Years of Experience N
TABLE B19 Response for Educational Purposes as a Principal Bize of 8School
Alternative - . - AT L TS
i . ' Mediun High Low Medium H{ Small Medium LArge
In which of the following areas - =
e ’ Humanities (e.g.,
did you minor as an undergradu- Mterature, 26 ol 25 25 25 25 | 2 25 2
. . history, etc.
ate? If you had a double minor,
. . Piysical or bio- .
choose the one in which you had~ ~ 1ostcsl scences | 17 20 20 A
the most hours, Choose only one  Socisl Sciences
4 (e.g., economics, 18 19 19 18 19 18 18 19 19
answer sociology,
' anthiopology,etc.)
Fine Arts 3 2 2 32 2 3 2 2
Engineering 1 1 2 1 1 1 1 1 3
Businegs 2 2 3 3 2 3 2 2
Physical Education 6 8 6 8 8 6 7 7 6
Education (other
than Ph,ys;cu 18 15 15 1 1 17 16 16 15
Education .
Other 9 8 5} 8 8 8 9 8 7
B9

o j ? 1
ERIC

Aruitoxt provided by Eic:




woak GRS b A A A LI

| A Per-Student Expenditure Years of Experience ] ) -
TABLE B20 for Rducational Purposes as & Principal Stze of School
What is your major field of Response Alternavive o —goma—fagn Tow _Wodlus _ Tligh [BuAll Medium  Large
L . , Educatlonal adminis- N
graduate “‘tudy") Chouse only -one tration and super-| 66 5. 70 60 68 5 66 7 73
visiou
answer,
Secondary Biucation 12 11 11 12 13 11 12 11 13
Physical Education 1 2 1 2 2 1 1 1 1
Some other
educational 3 3 h 6 b 2 b 3 3
specialty
Humanities or
Fine Arts 10 5 8 9 7 6 8 7 7
Seience or
Engineering 3 1 2 b 2 2 3 2 2
& Business 1 1 1 1 1 1 1 0 1
& Other 2 1 2 2 2 1 2 1 1
$ I have donie no
§. graduate work 2 1 2 3 1 1 3 0 0-
&
Per-Student Expendlture Years of Experience B RO
Rasponse for Educational Purposes as & Principal’ Size of School TABLE BZI
Alternative i o
Low Med fum H1 low  Medium Hi Small Mediwr Large . I + 4
igh A About how many undergrads
1 to ours L 1 2 2 1 3 1 ’ " b
3 courses 3 uate education courses have you
L to 6 courses N 2 2 b 3 2 3 3 A2 had?
7 to 9 courses 7 3 4 8 5 3 7 b 2
10 to 12
gourses 12 g - 11 12 10 9 12 9 T
13 to 15
courses 15 15 12 16 1h b 16 15 11
16 to 18
courses 1 19 1h 16 17 15 15 16 17
19 to 21
courses 1h 15 16 15 1h 14 1h 17 13
22 to 2b
courses 9 10 9 8 9 10 8 11 9
25 courses
or more 24 26 -1 19  2b 28 22 2h 38
B-10
Bede)
O :ﬂ [ B

ERIC
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far-3tudent Sxpenditure Years of Bxperience . s
Question® oy _Bducntionsl Purposes a8 a Principul Size of Schoul
Low  Meitum High Low  Medlwn  High [Smoll Medlwn [arge
Sehool lew . 46 57 58 ny 54 5u. Wy 55 6L
School [taance and
l budgeting 63 13 & 5y 66 12 62 " (P
i
i Secondary school
! organization 92 Y5 90 87 93 95 8. 99 98
Curtteulun develo, -
E ment 90 93 88 26 91 g3 86 93 97
? Research methodology 68 70 61 66 i 63 6 Tl i
I
; Tests and measures
| ment 38 89 81 By 81 90 85 89 92
E Paychology .U leari-
F tng 92 97 93 91 " 95 92 95 a7
; Vocat lotis) education 4 43 '} 41 39 b3 b2 by Wl
3 Coungeling and
gutdance theory
and practice 81 ar 83 8o 85 85 80 86 a7
Child and edelescent
devetoprient Ris] Yl 87 83 A9 90 87 9l 92
Thotogy and
‘aliglous education 52 35 32 b2 11} 39 b3 39 35

*fntries are the percent chousing altarnatives

2 tone course) and 3 (two or more

REST COPY. AVAILABLE

TABLE B22

(Paraphrased) In which of the
subject matters listed below have

you had one or more courses?

courses),
7 ’ Per-Student Expenditure Years of Bxperience - ] o
TABLE B23 for Educational Purposes as 8 Principal Bize of School
- . . Question* Iow  Wedium  High Tow Fedlum Nigh
Below are listed courses which
either are or could be taught in A oenve
. . ractice ha h2 4) 37 Wy 43 39 k) [N
schools of education. Which of °
j . Plant design and
them do you consider to be ab-  maintenunce T3 8 7 8 9 9 8 7
solutely essential for a beginning  ceneral psycrology % 2 2 a1 24 2 | o 25 2k
secondary school principal? Public relstions B 3 3°00% B3| W 33 30
Philogophy of edus : )
cation 33 27 27 27 30 2 T B b
Seconi-iry 8uhool . )
organization 45 W] 39 36 19 [T Lo ("N L2
Curriculum develop-
meht 38 u2 b by 40 b2 38 W3 u8
Counsgeling and
guidance theory . )
and practice 22 19 23 19 20 21 21 19 2k
Piunning, scheduling,
axtracwrritular
activities 32 32 26 28 30 13 29 33 32
School tusiness ) 7
matisgement 8 2h 21 25 25 7 23 85 21

ERIC
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TR

rARLE R Per-Studant Expanditure | Yaars of BXpATIonts | siow cp aoer
TABLE B23 (Contd) tor Bducational Purposes as 8 Principal 8ize of School
Question® lov  Wedlum ~ Wigh | v ¥ediun High | Smail Medld LAFae
School law 32 33 31 30 3h 3L 3h 3 2
Human relutions 11 45 L b1 W7 1] s 48 49
Psychology of learns l
ing 32 3 35 2k 33 35 27 36 ko
History of education 1 5 5 4 5 T 5 6 ki
Research methodology 8 8 7 7 8 8 6 8 10
Supervision of ) )
{nstruction 56 59 55 50 55 59 50 61 62
Vocational education 4 4 b b b b b 4 4

Child and adolescent
development 37 38 k':} 3k 37 8 35 39 39

Social and economic
context of con-

3
f
|
|
!
|
|
‘

temporary education 7 8 8 8 6 9 7 8 8
Political science b b 5 5 5 b b 5 3
School finance and

budgeting 33 27 35 29 29 33 3 29 27
Personnel administra-

tion L6 50 LY by L9 ) b2 51 85
Tests and measure-

ments 18 16 17 15 15 18 18 16 16
Community relations 28 26 2k 24 24 -] 25 26 28

Comparative education

-
W
o
(%)
e
o
o
LS
-

#Entries are parcent of principals choosing alternative 1 (Abgolutely esgential).

“Per-Student Fxpenditure | Yeurs of Experience Gige O‘; éclxool ] TABLE B24 i
for Bducalional Purposes us B Principal : ' ’I
Altornatived Tow Fedtum Tigh Ton  Wedium  Figh| Smll Voalun Torge (Paraphrased) In which of the 1
., Elemantary school following kinds of position have i
principal W6 35 32 16 30 51 u6 33 27 _ o i
You had one full year or more ]
: Athlatiz coach andfor i
: director 51 9 57 55 %2 8| 55 5T sh of experience? :
College atmintistrator I 2 h 2 L 3 3 b 3 |
|
Counsslor, other f
guldancee work by us 55 L6 a3 W8 uo b, 50 1
Secondary -school ;
dean 16 19 23 13 21 18 15 16 34
Becundary<school . |
reglotrar 19 L7 7 15 18 10 21 16 h
Elemeritary schoul
teacher 1) 2y 29 Rl 27 39 37 i 26 !
Coliege seacher 13 1L 1y 12 13 13 1L i 23 ]
*Entries are the percent of principuls choosing ulternatives § (one year), 4 (e 4
years), and § (three or more yours). ]
17
Wl B
Q

ERIC

[ i
B A Fui et Provided by ERIC B




[
1
{
¥
;

E

Aruitoxt provided by Eic:

T

Per-Student Expendituve Years of Experience ) y — )Y
for Bducational Pwiposes as o Principal Size of Behool TABLE 25
Reoponse Altarnotive Tow Med fum High low  Medium  High [Swall Medluwn Targe . .
iy , What was your chief assign-
Asgiatunt or vice- . o, i
principal 17 2 28 a3 21 19 | 120 2 W3 ment prior to appointment to
Departmens ehalrman o our first principalship?
area supervisor 4 N 6 5 5 3 i 3 4 ﬁ JJ mc:palsth
Superintandent 1 ! L -0 1 2 1 1 1
Elemaniary -school
principal 10 6 L 2 5 10 8 7 6
Position in district
of county offlce 8 1 2 1 1 1 1 L 3
Athletic conch andfor ’
direator 13 1 1 1 15 13 16 1h 5
Jegarxlary school
tencher [} 3t 3 37 33 7 h2 36 20
Deann, counselor, or ‘
other guldance b 6 6 8 6 b I 3 7
position
Other 9 i 1 T 1 10 12 6 8
_— Per-Student EXpenditure | Years of EXPEPIENCE | mise <p foron:
TABLE B26 Response for Educational Purposes as & Principal 8128 of School
o N Atermative [ eTon— Figh [T e T
How many years of teaching
L . . None 3 1 2 ) 2 2 3 1 1
“experience did you have prior , ,
o N 1 year 3 2 2 2 2 2 3 .2 0
taking your rsent  position: . .
tO a £y Qur p resent p on 243 years 1 1 9 13 10 10 13 10 6
Do not include years as a full- a6 youro 0 2 ” o w0 | 23 2 19
titme administrator or supervisor. 749 yeurs 6 18 20 B 2 16|18 1 1
10-14 years 18 22 22 22 20 20 | 19 a2 23
15419 years 12 11 12 8 9 1 9 12 16
20-24 years 9 6 6 8 8 7 7 9
25 years or
more 8 5 6 6 7 6 1 6 6
¥
b
¢
B:-13
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' LE BZ Pev-Student Expenditure Years of Experience wn i
TAB 27 for Educationnl Purposss as o Principel 8116 of School
’ . . Reaponse Alternative YT I ™ B T
In what .\'ij(-'ct arca did you Lov  Melfwn High Tow Mediwn Migh |Opnll Medium largé
Art or music 1 el 2 2 2 1 2 1 2

do most of your secondary school ¢

S . . . . . Bueiness education G 4 5 8 9 p) 8 b3 4

teaching? Omit this question if

English, specch [ #] 9 12 12 11 10 11 12 10
you have dune no sccondary ‘

‘ hi Foresign language A W 5 3 5 3 5 2

L teacning.,

.M‘/I()Ol beachi '.‘.- Industrial arts, .
vocational edu- [4 3 i 10 8 5 8 1 5
cation, agriculture

Mathesntice or natural . Al " . ;
sclences 52 o >5 8 b 8 5 3N 33
Soeinl weiences 26 21 26 21 26 28 2 a7 %%
g 3 Health, physicul .
& educ:\tlon, coach 8 8 4 1 u 5 8 8 9
\&\\ Other 2 1 1 2 1 1 2 2 0
Q* "Omitted" 3 1 ] 2 2 3 5 3 2
’
A
| Far-Btudeht Expenditure Years of Fxperience | Bize of School TABLE st
Questicn® wr Educational Purposges a8 & Principal =I_ ) ]
Low Madiun  High Low  Madiun  High [Buall Mediwn Large . . oy
Relative importance attached
Departaent ¢helrwan . . R . s
ar area suparisov it 33 3 5 3b 32 3h iL 35 to various kinds Of- [)ﬂo" admin-
Gounge Lor S oMM WS strative experience as preparation
Elemediory school . s L) b o
prine tpal we 3 1 5 3 8 | w » for beginning high school prin-
Beoondary-school Cll)al.
vice-prin~ipal 37 91 92 90 91 89 86 92 U
Student activity
work, <¢lasg ode
1 vigor, ewn, 12 e 3 12 1 12 13 10 il
1 Secondary-nchool Jean iy 50 57 92 93 5h W7 56 63
} Pasitton {n disiriet
uft other ~enir,)
e (n.g., ne-
stetant . aupar-
Intendent, etc.) £ 23 26 2h &5 2L 2y 22 17
i Sevlce on suarelsue
fum <osmitiecs 1 11 | 12 12 11 13 8 10
Althiet 1o couer
and/ o Mipsctor i L3 & )2 13 10 12 L2 Pl

FEhLt{us ape Lhe

| B.14
|
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T TN Ty T T g

xE ~Tarsatadent xpenditure | Yeurs ¢f Experience Slrzc of Sehool TABLE st

, ror Bduntdonnl Furpodes us a Prinsipal
Rogpanse AlLarnativ. :

PRI A SN T T el Wign Amnll Medium  Large What is your opinion Of your
Requipoaents for : state’s certification requirements

LAMCLITRE OXpeeridn ey

ey i oo governing secondary-school prin-
e tesching et 30 CIE W' B cipals with respect to:

Axperience

Thay ahould vequire
Anus eaching 1 1 1 2 L 1 2 1 1
wxpasriente

Re jui ramenc g {or
Lenching expepi-
enve oye Iatis- 2 i 67 T 13 69 &3 1 %
factory as they
410

Ty

Experivnee in educhn-
Ldwes thinlueateat ton?

They should require
@I experience fu
educationsl 4i- b 2h 20 22 22 25 22 26 21
aintstretion

Thay shuuld require
Lesy axpecionce in
eduvational adiein- 2 2 i 3 2 3 L 2 3
vsbration

)
|
_‘i
|
]
|
1
i
!
]
.3
1
!
1
i
|
|
I

Pequlrements for ax-
perience in educa-
vional administra- 7L 73 Th 5 73 12 12 n %
tion are satisfu:-
tary us they sare

, Profassional course
work?

They should require

moie professionai 13 20 1) 22 20 17 21 19 14
course work I

They should tequire
lesy profiessional 1l 8 1h 11 12 9 )2 9 9
course work

Profiessionnl course _at | %\&
work raqulrements a\l \\}
are uatlasfastory P T2 67 66 69 13 66 72 %

a8 Lhey are ‘ Q.“Y‘

TABLE B3 Par-5tudent E:cimhditure “Years of Bxporience ,. o ;‘ e
0 for Biucational Pwr'posas ns a Principal Slze of Sehool
I{au(r )’U“ /0“"([ a ‘/“;or(;tical Roamnue Mtarmative Tow Pl fum Hiuh A [GV Mezd - lﬂﬁh Sm&ll,ﬂl&dim [ﬂlﬂ
3 s g . . Yes 31 4 2% 1 29 28 26 23 &
(“textbook™) set of principals of } ’ ¢
“tio 3] ¥ 16

L , (OO e mo ot
administration to be a  useful

guide for your own day-to-day
behavior as a principal?

. B-15
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TABLE

Which of the following cate-
gories best describes the senior
high school of which you are

principal? Choose
swer,

Par-Student Expenditure Years of Experience a . \
Bal for Educational Purposes as a Principal Size of School
Response Alternative I~ o Yeatum —Taan | Lov  Modiun Vigh | Bnall Meliun Lavge
Public T2 9 83 78 19 85 76 8k o4
Parochinl or diocesan| 17 2 1 10 9 5 8 7 3
Private, religioua »
only one an- atfiliated 9 3 > 8 8 5 9 6 «
"Private, not
religlous affilie 1 1 9 3 3 b 6 2 ]
ated
Other 1 0 1 1 1 1 1 1 [}

gest ©0

P\ I\\I ALABLE

Per-Student Expenditure | Years of Experience TABLE B32
for Fducational Purposes ns o Principal Size of School B
Response Alternative " - - - . e
. N Low Medium High Low  Mediun _ Migh | Small Medium Large Wthh Of lh(.’ /o”owmg types
General comprehensive . , I3
high school i 87 5 8o 8o 8| 72 86 o best describes the semior high
Vocational high school of which vou are principal?
school 1 1 2 1 1 2 1 1 2
Academic or college
preparatory high 19 11 19 17 17 15 23 12 6
school only
School for the -
hand {capped 0 0 1 0 0 1 1 0 0
Other 4 1 2 2 2 2 2 1 2
FARL.E R1 Prr=Studont EXperditurd | Yeurs Of EXpErience | wy.. 5 oo
TABLE B33 | for Bducational Purposes as a Principal 8ze of School
Response Altornative e e TR T e e S - e =
ig04 ¢ e ] A low Medium High Clow  Medi High | Small  Madium__large
Which of the following best £1 un__tighlSmall Medium lorge
, . . ) For boys only 6 h 9 8 7 b 7 6 5
describes the senior high school
hick ncipal? For girls only 8 2 h 6 ) h 6 3 2
of which you are princtpali:
, y p p Coeducationnl 86 1] 87 81 a8 91 87 0 o3

B-16
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Per-Student Egpenditure fears of Experience ? R
for Giucattonal Murposes a8 & Principal S . of School TABLE 334

Tow _ Vedlun  Thgh Tov _ Wedium __ Wigh | Seall], Medium  large

. Response Alternative

What grades are included in

—
X
=7
n
(e
i ot e 1 A8 el Tt i i s e s T e

Kindevgarion-12 ¢ ! 15 10 9 3 16 ! , ] .
s ' the school of which you are prin-
112 8 e 10 o1 18| sk 8 .
- cipal?
112 woow I 2 2 B8
8-11 0 0 0 o o o o o 0
8-12 3 5 2 6 6 61 5 8 5
9-12 54 5 3 36 58 35 26 b1 Il
10-12 T 13 0 6 2 15 39

11-12 0 0 0 J 0 0

o
- ©
o

Other 1 1 2 1 1 1

N

BEST COPY AVAILABLE

TABLE B3 T T B | e o B |
How many senior high school fesronse Mtermtive | Tov  Weatw g Lov Wedium FHigh [Small Medium Large
students were there in the school ~F&*7 *®1% oA 3 % 26z & o0 0
of which you are principal as of 1502 ; lé v R ?
October 1. 19637 250-1199 26 25 15 21 25 22 0 53 0
! 500-719 1 12 9 12 12 0 28 )
7504999 6 8 5 u 7 g o 1 0
1,00041,499 5 9 10 3 7 9 0 0 W
1,500-1, 599 2 6 6 3 L 5 0 0 26
2,000-2,9%9 1 5 5 2 3 4 ) 0 21
5,000 or more 0 1 2 1 1 1 0 0 6

. ' ‘ i»‘ 9
ERIC
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e a0

Par-Student E)Epend;l ture

TABLE 1| Yenrs of Experience o o Seh
) B36 for Fducational Purposes as a Principal’ Size of School
. . . Rasponse Alternative s ——— ~Tare
1" IU’U(.‘,I gc’ogra[)hu:al r(’glon N lov Madium High Tow  Mediwn  High [Small Medium Large
. , low Engl. : 8 1 6 6 6 7
is your high school located? flow Englund ’ s ‘ ’ !
: Mideast 10 15 26 16 17 16 11 19 24
1‘ Southenst 1 13 § 15 18 26 | 22  ob 15
Midwest 26 I3 34 N} 37 31 38 33 28
L Southwest 10 9 5 8 8 9 11 1 6
‘ Rocky Mountains 2 5 9 h b 3 5 3 2
Far Weet 3 1 15 1 9 1 6 6 17
. Nonecontiguous
states V] 1 1 [} 0, 1 1 0 1
i Other 1 1 o] 1 1 1 1 1 o]
Por-Student Expenditure Years of Experience . TA E B3,
! . " for Educational Purposes a5 o Principal Size of School BLE B37
i Response Alternative y : - T T ; ;
! Low__ Medlum _ High lov  Modiws Tiigh I6mall Medium Large Which o/ the followmg popula'-
J City of more than . . . i i
| 11500,00 population| 3 2 5 X Y 5 2 5 o tton categories best describes the
l City betueen 250,000 location of the senior high school
i and 1,457,599 7 1 1 ¢ 7 1 5 5 17 . .
; population .of which you are principal?
i Urban area between
1 5,000 and 29,999 3 53 36 26 32 %9 W u2 10
f population
{ Small town bvelow
! 5,000 pomdation 5% 35 31 36 36 32 b 36 2
l Rural 25 18 20 28 21 18 35 1 2
!
]
i
i
|
4
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e e I

Y ST

Per-Studen:, Expenditure | Yenrs of Experience e TABLE B3
i tor Elucational Purposes as o Principal Size of School 8 |
i Response Alternative — T - T = - — . R . !
‘ Law Meddam Hih Tow  Medium  Hish | Smill  Medium  Lavae Puptls atten.(lmg grades 9-12 in )
q - .
Urban realdentinl 12 Te Jo il 1Y 15 f 13 33 | . p
: ? your school come from areas |
i Urban tondustydial 5 5 = 3 3 h 2 h . . i
& which can best be described as 3
Urban comerciel 2 1 ) i) 1 1 1 1 2 . . |
3 , , primarily: i
: Suburban residential ’ 13 20 11l 1 16 [ 1€ 31 ;
M i
: Subwrban industrisl !
i or cousnereial N 2 b] 2 2 1 h 3 ‘
E Scattered ovar the E
X e s0 | 1o 1 3 T TR O I S U T i
1 paopla) ,1
] ]
i Smell town (under i
i 4000 people) e 20 ] 13 21 20 24 25 1 :
: Rwal-fam i 20 S Lo 29 o5 LG 2% 2 i
E‘ Stidents are resiient ?
: studenis-~cannot I o 6 3 A A 6 2 1 b
i estimate ’ }
; . E i
pest |
3 * Per-Student Expendii .. | Years of Fxperience | ¢ ) :
b TABLE 339 for Educational Purposes as & Principal e of School i
; Response Mternative 7o Wedfwn Wgh | Lov fodfws _Igh | 6nall Medlun _Iarge ’
, What was the average per-cap- ' L
\ . . , . less than $30 per ) ) |
; ita expenditure for instructional — yeer 11 0 0 5 b 5 3 1
purposes for each senior high stu- $30 to $99 per vear | 18 ° 0 8 6 61 9 3 2
dent in your school last year? $190to 8199 ver year) 2 0 0 oo LN "
Choose only one answer $200 to $299 per year | 16 ° ° S  E
L $700 to $355 pes year| O 51 0 20 2 20 )
$400 to $699 per yeur 0 u3 0 13 15 16 e i
‘ $500 to $599 per year 0 0 L5 10 1 11 w0 10 i
[ $600 to $599 per year 0 0 23 Y 3 ¢ > )
; $700 per year or more 0 0 30 1 8 8 W 3 [
Per-Student Expendlture " Tears of Exéericn':e - o TABLF 3 |
| for Fducational Parposes a3 1 Principal Gize of School > B“‘
| Response Alternative - - - . oL ey .
! ; i Low Mad i High low Medium  Mgh | Call  Medium  Laree AbOllt how Oll‘f is ”l ¢ W@(tin
1 leas than five g .
Ve years N .
| ol 1 i’ Y 616 vl u a w  building of your school plant?
|
‘; 5«18 years old 42 Ry QU h 8 ) 29 29 5
‘ 1953 years old B3 Zu o p2) s 25 36 52 al
| 4043 years ol.d 1 1- 1 17 10 11 17 1), 10
»
30 yaals or more ? 3 12 10 10 K] 11 1 )

' B.19
* Readers are cautioned to interpret this table with care. Factors to consider include the
different bases various states, counties, and districts used to compute and report per
pupil costs, and the wording of the question, which may have been misinterpreted by
O respondents.
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g A :
] TABLE Bl o Prvenchos rarmosee | rpamay | s1te of Sclood
E Ab out how man y books d oes Response Alteriutive low Modwn Hgh Lovw  Medium  Wigh | Small Modium Loage
i, your school have in its library? ' ™ *° o ! >0 A
i 600 to 99y 9 % b 3 ! 3 9 2 0
; 1,000 to 1,k i é 6 11 8 h 12 3 1
E 1,500 to 1,990 10 6 T 10 8 1 1% b 0
E 2,000 to 2,99 19 1h 1 17 1¢ 15 22 14 . 2
5 5,000 to 4,999 26 2h 18 21 25 2h 21 33 8
E 5,000 to 7,499 18 22 19 14 20 2 11 27 25
1,300 to 9,999 1 10 13 b 9 1n 2 10 26
10,000 or more L 10 16 - 7 7 1 2 5 33
o Tt | Vs 8 BrEes [ stze o ool TABLE B42

Rasponoe Altornntlive

fow Hodfwn High Low _ madium  High | Small  Medium  large

: Does your school operate on a
T8, student and

: - - Y
:::g;q::;n:éigzg:ie B 1 1 1 1 2 2 \ 1 year: round basts:

out the year

T

Yes, we operate a ]
voluntesy swmer ) , !
remedial, enriche 18 28 31 19 23 28 10 26 499 )
ment, or accelev- . ]
ation program

No, mainly bacause

facilities prohibit ]
(e+g. lack of aly 6 6 b “ 6 5 6 6 be !
condd tioning) !
No, ali other reasons Th 65 64 % 69 65 82 67 26

1 "ARI R 1 . Per-Student Expendlture Years of Experience .

l TABLE B43 for Educational Purposes as a Principal 8ize of School

3 . Alternat{ve® . N

i About u,-hat ,}erc‘?ntag‘, 0/ your Low Madium High low  Medium High |Smail Medium Large

. sentor high students are in each ~ S°Mo provomitory

) . . Legs than 10%

. of the kinds of program listed ue than 1% 9 5 5 9 6 s u 3 2

- s g 33 31 20 31 9 3 2 21

| below? @ 3

; 39 or more 57 € 75 60 64 66 | 59 b 7

Busineos and/or dis-
tritutive educution

-RIC

Aruitoxt provided by Eic:
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E less than 109 22 2 18 36 3 3 us 2 22
‘ 106 to 34 51 63 55 54 56 58 | 45 63 -]
i 15 or more 9 8 6 9 9 7 8 8 9
j Industrial, trade,

[ vocational

‘ Less than 104 & 53 62 65 62 61 ° 58 53
E 104 o 3% 26 38 32 2 33 32 2 36 b2
| 3% or more b L 5 I 4 L 4 L I
|

% . 122
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i
£
!
A
i
i
4
4

e

o oot i | he et | stz of Sevot
Alternstivet
Low Madium High Iovw  Medtum High [Small Modium large
Diversified co-
operative aducation
Lose than 10% 91 92 93 92 92 91 9 92 92
10f to 3 5 5 b 5 5 5 5 5 5
35 or mre 1 1 1 1 1 1 1 1 1
Agricultural
Leas than 1O% i 8o 83 B 8 nl B D 95
104 to 3P 17 16 13 17 15 16 19 18 2
3% or more 3 2 2 3 2 2 3 1 0
General Diplema (not
oug of above)
Laes than 10% b b2 52 W7 us il 48 [1%-] 46
106 to 3 26 34 30 21 29 3l 23 3 31
35 or more 20 22 16 24 23 22 26 22 16

*Entries for this table are as follows:

Percent of principals choosing alternatives:

TABLE B43 (Contd)

e bl pest
35% or more 5 6 1, 8 and 9
. TABLE By Ao el TR
About what percentage of the Zocponsy et TTor Tetim _m Lo Vetiw ¥igh |Gwill Meaim ISgs
. . Less then 5% " 2 3 5 3 3 5 2 1
students in your graduating class oot 5 . . s A )
last year went on to college? 1ok108 " 8 X 4 8 s 0 X
20%.29% 11 11 9 1€ 15 1 16 11 9
30%-39% 20 2b 16 19 20 2 | 18 a2 2
Log-55% 21 26 29 21 a2l 27 21 26 3
60%-798 n 13 18 13 1 13| i 22
80p-ghh 5 b 8 5 6 5 6 5 6
95% or more 3 2 10 N 5 N 8 2 0
e o ey ey | Vaa e it | Sice of ool TABLE B45
Jobonse Drom oy Wetlw  Wigh | Tov Weatw Wigh [Sll Weilw WE  Apout what percentage of all
Rone 10 ? 1 10 ’ 8w ’ 2 pupils who enter the first year
fass thon 108 1 4 o » o B 2 of senior high school at your
z::;: 2; 5:_ 21 2: 2: 2: 1: 5; 5: s?hool ({r‘op ou.t before graduas
364 or more 6 2 1 3 2 N ; tion? (Do not include those who
transfer in your calculations.)
R.21
¢ ’ 123
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T Med fum High Low  Medium  High | Sma’l Medium large

] ] Per-Student Exf:andtcure Years of Experience o
TABLE B46 Response for Educationnl Purposes as a Principal Slze of School
Alternetlve —
: Lo Modi High Low  Medium  High [Small Medium large
What percentage of your senior ¥ el TR Hlgh R AVEe

; . . Nune hy ho 35 5L b3 36 56 31 13 :
high students are taking work in 3
, . . 1% e 5% 30 3 36 ar 33 36 27 35 W3 !
remedial reading and/or remedial i

English? &6 to 15% 18 20 21 16 17 22 12 21 33
ngash: '
8 10% or more 1 5 7 6 ki 6 . 5 6 9 ‘
;
!

Per-Student Expanditure | Years of Experience R

Response For fHucational Purposes as o Principal Size of School TABLE B47 1
Alternative f
1

Which level of education is
Bachelor's

oo ot 10 most representative of teachers f
college de- e |
groo B0 & 70 8L 8L 6| & 8 e new to your school within the
Master's de- last five years?
gree 19 19 30 19 18 23 7w 35
vaster's de-
gree plus k
30 or more
graduate
hours 0 ! 1 0 1 1 T o 1 &
Per-otwdent Expendl Y Expor] B ‘
] 1 1 er-Student penditwre ears of Experience . .
TABLE B48 Response for Bducational Puxposes as u Principal Size of School
ternative e —
. fow ¥Med tum Hi Low  Medlum  High |Small Mediunm large
About what proportion of your . & um Lorg
X . . . Less than 106 13 3 4 i 8 7 11 [ 1
full-time senior high teachers are
174 - 19% 5 1 1 3 2 2 3 2 2
men?
208, « 299, 8 2 3 b b 9 b 6 2
3046 - 39% 14 6 3 3 1 9 7 9 8
s - Wod 7 15 Y 12 12 15 13 1 15
504 - 59% 16 23 23 18 21 22 17 a1 3l
60 - 9% 12 26 25 20 21 21 16 23 =28
b - 79 6 12 15 13 11 10 1310 8
5% or more 9 10 15 14 1h 8 16 8 5
B.22
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)} ) Per-Stulent Expendfture | Years of Experience ] ]
Response Alternative for Fducational Purpcses as a Principal Size of Sehool TABLE B49
Low  Medium _ High Low  Medium High |Small Medium Large

, Does your school have a guid-
Yes e 83 80 13 Y4 8a 60 90 99

ance program in which one or
tlo, but we plan teo . . .
institute & gutd- more persons is officially assigned,
ance program soon 5 2 2 4 3 3 L 3 0 ¢

art or full-ti ing with
No, and we have no 1” /ul me, to wOfkmg wlth

plans for institute- individual s ts? ' '
plens for Lustitut- dual students? (Mark the

gram i{n the fore« l e
seeable future 2 1 2 2 2 1 3 o. o Tesponse that fits your situation

lio, but I as prinei- be‘“‘)
pal assume responsi-
bility for guidance
activities at my
school 17 11 15 18 15 12 29 5 [o]

Yo, but we do have a
school system
counselor who is
regponsible for
guldance activities
in my school 4 2 1 2 3 2 " 2 0

)

Per-Student Expenditure | Years of Experience Size of School
TABLE B50 Response Alternative for Blucational Purposes as a Principal

Tow __ Fedium ___ Mgh Tow_ Nedium __ High [ Owall Uh_Large

Would you say that in recent
. . Yes, considerable
years the pressure of increasing etfect 13 12 7 m w0 . 2| 8 12 17

~ y Yes, but the effect
enrollments has had a detrimental g, bt the offe

. \ " 2 l 2
effect on the quality of education Lmtted o 2 L B
. 2 No, there has been no
received at your school: detrimentel effact
due to increasing )
enrollments 55 57 6h 56 61 57 671 55 ke
Cannot say 5 5 4 y 5 3 7 [ 2
B-23
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TABLE B51

Much has been said and written
recently about the tasks of Amer-
ican schools. Please rank the nine
goals (“tasks”) below according
to your beliefs about their relative
importance as educational objec-
tives. Assign a rank of 1 to the
goal you consider-most important,
a rank of 2 to the goal you con-
sider the second more important,
etc., until you assign a rank of 9
to the goal you consider least im-
portant.

ERIC
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_ Adaptabllity to a

Per-Student Expenditure
for Bducational Purposes

Years of Experience
as a Principal

Size of Séﬁébi

Bducational Goul*

Law Mediwn High

lov  Madium  High

Small

Medlum

Large

Acquistition of basid
ekills (e.g., voud-
ing, writing, com-
puting)

Acquisition of baglc
know ledge

Understanding of the
values {nherent in
the American way of |
life

changlng world
Physical f{itness

Development of skills
and practice or
critical intellece
tual Inquliry

Davelopment of sound
moral and spiritual
values

Davelopment of
positive self-
concepts and &
facility for good
human relations

Tratning (n the teche
nical skills to run
vhe country and/or
development of
appropriate tulents
{e.g., englineering,
sclentific)

gl 80 80

37 k2 by
17 19 16

12 10 8

3103 4o

23 20 20

mom 8

56 .63 64

w39 4o

19 15 18

3

a3
s
e
=

u6 46 u2

24 23 19

(£

62

36

18

12

32

50

22

80

63

42

16

11

35

33

65

5

16

3

3

#*Entries are the percent choosing alternatives 1, 2, and 3 (ranks of one, two, and

three).




Quetivn®

Par-3tudensy Expendlture
for Blumtional Pagsses

Yeurs of Experience
ug a Principal

Size of Sclwol

iz Metium Htay,

Low  dedlun  High

Spmll  Medium

Large

“ooyou atept Ll
prindlpal o unt-
s2rsnl deondary
adacavion:

in generul, are you
i faver ot Fadersl

nid s purdte

socundary aer.olst

in genernl are ¥
' Frdaral

sencclst

Do you wgree with the
Facant Suprome
Jourt desisione

ncternlug Lo

pulsory prayer
wnd Bitle reading
thothe put lie

i 3hools?

Are theve regulnr
religlous taers
vunes at o your
sohool (e.g.,
prayers, Bible rani4
Lag, euw.)

: Do oyou agree with
| recent Supreue
- Coury declsions
d Jamcerning raclal
! segragation in
| putlie sohools?

i X you J2el that
ihere should e rayy
| tain limitaviona on
clugsroom Jdlacus-
stung having to dn
with various polis-
fral "t3ms" and
"anti-laast"

Some ritleg any
Loduyts sohuals
require Car b,
1irile nenlemt:
word of students.
Bazing your answar
chly vn the s:hool

i S whies you e

A prineipnl, 1

l ¥u agren or lse

agrae wiih Wils
et bt

it has teen juilty
Some thut cumpared
Lo oine 3uviels,
s U300 i3 0t
o ing enuugh

] Frientliils and ene

! glnesrs, v oy

| egres with this

! somtentlont

3

o you fael thuy
there 18 o need
ty Justifry u
fractycal avery
aubjet Ly 13
taught {n a0 -
dary schools?

ERIC

X
i
| e

66

>

& 6/ 66

6 16

e
ra

62 24 1’

2} L%

-
-

FS {2

-

N1

6 % 14

a7 2% 26

67 T

64 ‘0

39 26

6 1%

26 L)

s1 2h

69

43

'S

23

31

s8

18

TABLE B33

Reactions to broad educational
3 issues,

B-25




TABLE B33 (Contd)

quession®

Per Student Expendiiure
for Eocationnl Purposss

Years oi' Exparience
ad a Principal

$ize of 8School

L% Medium High

Lov  Mediun _ Wigh

Snmonll Mediwn Lavge

Catdidering 1l the
alvaninges wnd disg-
advuntares of
whility grouping
acoording to L.
wr uchievement teat
arores, do ¥ou
favor guch jrouping
{n suzh aculemic
dub Jectys as mathes
waties, English,
and rorelygn lune
gungea?

Do you feel that the
school yeer {coms
pulsury) in your
distrist should
te lengthenad?

Do you feel that
trose youths {n o
somnunity who do
not want to go to
achool, who vary
trom disinterest
tu ogen noatilivy,
should pot be re-
qutred Lo attend
school?

Do you believe that
school atiendance
sheuld te compul-
sory until at least
13 years (or secon-
dary school gradu-
attan)?

Generally speaking,
o yiu feel Lhat
for the vase ma-
Worivy of Stulents
e 3chcola should
provi b a geniral
intellzotusl take
rcund and Leave
spe-ifie Jot traine
ing e svher wens
et

. . tal.nve that

eopiary schosls

stooulbd expand

wwobeliors Lt

! UoVier pate
R
rpanee L e
tire Lheo ..

praaicnily hantte
appe 1

mantally tondle

TR

7
Uit re ponile

ER 3] 81

21 2h 20

31 35 sh

6f 67 69

O T2 Tt

5 60 63

4 32 91

\8 21 23

30 3% i3

h2 36 u2

61 ] )

20 19 Lo

66 6) th

51 96 99

8 83 86

1Y 8 3l

66 (3] 67

23 17 15

51 H (i

*Enuries for b
rariad ik Plomed
i (),

).

th

¢ LAt question are pertent choosing slternatives 1, 2, and 3,(Yes, with
Brorins for ali Jther questlons are percent chousing atternative




Par-Stuwdent Expenditure Years of Experience ' A
for Fducatfonal Purposes as a Principal 126 of Sahool TABLE B54
*
Rucautont Tov _Wellw  Wgh | v Vedlws _ Wigh Jemall MedTws Targs

Reading of books concerning
Have you read: . .
broad educational issues.
Bducation and the
New Angviea by 8
Kimball and McClellant
Thg Bducation of
American Teaghers by o

Jomes Conant? { 63 6

*Entrlas ave percent of principals cheoosing alternative 1 (Yes). -

pest cORY. mmm

Per-Student Expenditure Years of Experience N . Q.
TABLE B55 for Educational Purposes as a Principal Size of School
Alternative# - N _
Lloyd Trump, in his book Focus low Medium _ High lov Medium Migh 1Suall Medium Lerce
3 . The reorganized
on Change: Guide to Better ~ Curriculun tn the W b1 3 B | 27w 52
. ) R ~ schoel of the futuret
Schools (Commission of the Ex-
. ! Stud / U i The design of builde
ertmental Study the Utihza- ings and other edu-
p ) 0, catlonal facilities 3l 11 [0} 3L 38 39 27 43 51

. I3 : tn the school of
tion of Staff in the Secondary o the scho

School), has made scveral sug- gy vorgantzavion for

\ . ' tnstruction” in sL by Lo 32 39 9 26 b2 sl
gestions with respect to the “school the school. of the ’
of the future.” Do you approve fuvare
¢ ire. p
/ y Plexinle student A " \ X
'S 1 1 ) . schedules in the 3% 1 37 3 39 3a 3 51
of his suggestion with respect to: schedules In
future?
The plan for teacher
uttltzation tn the N u2 b2 30 37 by 26 u3 52
school of the
future?
*Entries are the percent of principals choosing slternative 1 (Generslly approve).
TABLE B56
Some have said that the public
Per-5tudent 'Ekpemuture Tears of Exﬁeii&ncé I e : 'l _
| o ol vare | Teure Opperie $iae af School schools should in principle not
Response Mtermative P i um iligh | Iov Fediun _fiigh [5rail Medlwn Targe make important curriculum
Agree b M uh wooMost [ 8 8 M changes without first securing
Disngree 0% % » % b fst B S community support. Do you agree

with this position?

B-27
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T ABLE' B37 “Per-Suudent Expenditure [ Yeard of Experiance Size of Sehool
Responsu f'or Educational Purposes as a Principal
Alternative — —
o Tow _ Mediuwn __ High Tow  Medlum  High |Bmall Medlum  Large
How optimistic are you about
.. oy- ’ . . I am very
wiping out literacy in American optimistic & 5 31 9 FT I T 3
society within the next twent It Ls possible,but .
Y Y not very probable 59 54 50 Hh 56 55 56 56 51
years? :
It is unlikely {L ]
am pessimistic) 12 i 10 Lh 12 12 12 1 11
tio opinton 2 2 2 3 2 2 3 1 2
Par-Student Expenditure Yeurs of Exparience .
Response for Bduwcational Purposes as o Principal Stze of School TABLE B58
Alternntive .
Lo Med Lu High [ow  Mediwn  High {Small Mediwn layge . . '
i : S All things considered — maxi-
laas than SO0 13 11 19 15 13 12 26 h 0 . .
mum learning, teaching staff, cap-
500 to Th9 29 21 21 26 26 22 iy 25 1 .
ital outlay, etc.~~about what do
150 Lo 999 23 ) 15 21 21 19 18 27 6 . ]
you consider to be the optimum
1,000 to 1,249 19 21 16 19 17 20 1. 2 20
: _ . + number of studenls for a compre-
1,250 to 1,499 A L 12 8 10 12 k L2 2b hich i )
hensive senior high school:
1,500 to 1,749 “ 1 11 5 7 8 3 5 25 €
L,75C to 1,999 2 3 W 2 ? 3 1 1 12
2,000 to 2,99 1 § i 3 2 3 1 L 9
2,500 or more 3 1 1 1 1 1 [¢] 1 3
. Per-8tudent Expenditure Years of Experience
TABLE B59 for Bducational Purposes a8 u Principal 81ze of School
Alternative* = = m = -
. Low Medium High Lowv Medium High | Small dium Large
Listed below are several pro- &
. An orientaticn meeting
cedures which may be used by or workshop conducte
L. . L L. ed by the principal 85 90 9L 8l 90 89 84 90 96
principals in assisting beginning at the beg'nning of -
the achool year for
teachers in their professional de- all beginaing teuch-
velopment. Indicate (“Yes” or  puuieional ortentation
. . or {n-gervice meet-
“No”) lL'IlC’t’l(’r each prac“ce 15 ings couducted by )
. . . the pricsizal for y] T2 69 61 65 7 62 ™ )
established policy 4t your school. all beglnning teache
. / , ers during thelr
Note that each practice has to first year.
n 9 ' s 1w Four or more clagse
do with the behavior of the prin ur or pore class 1. :. .
o s R . each year by princle 2 22 22 21 2 23 20 2 2l
cipal, not a department head or oal. sech foliowed
by written report,
other person.
One to three clause
room visitations 7
during the year by 31 3 38 32 31 33 25 37 8
the prineipul, each
followed by a write
ten report,
Four or more class~ .
room visitations
during the year
by the principal, 43 3 3% 36 37 1 40 u3 )
each followed by
an {ndividusl con-
ference (with or
without written
raport).
Q p .
[C 14
LR A




~ Per-Btudent Expendliture | Years of Bxparience

for Bducatlonal Purposes a8 a Principal 812e of gchool
Alternative# i
- — Lov  Mediun  Migh | Lov Medium High |Small Medium large TABLE B39 (Contd)

One to three claga-
room visitations
during the year by
the principal, each 59 61 61 56 60 62 9 63 69
tollowed by an indie
vidual conference
(with or without
vrittan report).

An experisnced teacher
{s agsigned to wvork 53 51 51 ho 1] 57 he 55 67
with and useist new
teachars,

Department or area
chairmen are direce
ted to work with 56 63 66 52 w8 66 '} ‘66 90
and asaist begine
ning teachers.

Conference batween
pringipal and each
beginning teacher 93 90 8 85 90 93 92 92 H
Individually prior :
to the formal open=
ing of achool.

Principal systemat-
leally provides
reading materials
(other than local 62 61 59 61 62 60 65 60 51
policy statements)
on professional
matters,

Principal systemat-
feally discusses
1esgon or course 61 59 51 53 59 58 62 59 ko
plans with begine
ning teachers.

Principal arranges for
visitations by be-
ginning teachers to 39 il 39 32 ho h2 36 39 49
¢lasgsrooms of ex= .
perlenced teachers.

*Entries in the table are the percent of principals choosing alternative L (Yes).

Per-Student Expenditure | Years of Bxperience | Size of School

TABLE B60 for Bducational Purposes as a Principal
Alternative® = . A la .
‘ o . . . low  Medium High Low Medium High |Small Medium Lagge
How important in the prepara- —=Sn T
' The subject they are 7
tion of the secondary school — actuslly teaching | 92 93 95 93 9% 92 | 92 93 96
teacher is course work in . . . Bducat tonal paye , ) )
chology 57 51 L] 50 u8 56 50 53 58
Social context of
American educa- 28 23 21 24 21 26 24 24 26
tion
Instructional teche
nlques 51 51 51 u8 u9 53 U9 52 54
N History and pnis«
1o80phy of edus 28 17 17 20 21 21 21 22 20
cation
Tasta and measure-

nent hs 38 ] 37 38 h2 37 3

39
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Reaction to issues with respect

TABLE Bé61

to teachers.

I~
N
g;’

ERIC

[lA Fuirtext provided by ERC

Question
(Paruphrased)*

Per-Student Expenditure
for Educational Purposes

Years of Experience
as & Principal

Size of School

Low__ Medium _ High

Tow __Wedlun _ HIgH |

Speaking figuratively,
would you say thut
good teachers are
"born” or are they
"made"?

(1) Born

Is thers a conflict
between acuademic freo=
dom for teachers and
"good" education (as
you define good)?

(1) Yes

Away from school, do

you expect your teach=

ing staff to live

somevhat more exeme

plary lives than do

most other persons?
(1) Yes

Do you feel that It
{s best for all cone
cerned if you have
little goclal contact
with aembers of your
teaching stalf oute
slde of school?

(1) Yes

In your oplinlon,
should teachers on
their own time work
actively as members
of pulitical pare
ties in natlonal
electiong?

(1) Yes

In your opinlon,
should teachers On
thelr own tlme vork
actlvely ans mewbers
of political pare
ties In state and
local elections?
(1) Yes

Regardless of polley
{n your district, do
you belleve that a
policy regulating
teacher smoking Is
necesgary?

(1) Yes

poes your school have
u pollcy regulating
teacher smoking?

(1) Yes

Whut s your impresse
lon of the compe«
tency of aubstitute
teachers you have em=
ployed in the past
two years?

(L) Most have done

good jobs

po yor favor s glugle

sulary schedule for

all teachers lh your

school rather han &

dl{ferentinl achedule?
(1) Yes

(1) by L8
o 28 26
81 ™ 69
3 31 3h
Wt 59 61
46 5t B
35 29 26
46 18 34
3l 1 39
3 y2 k9

L b3 1)

29 26 8

™ (0 ()

32 3 3

Sk 56 56

53 53 53

k)8 30 30

b1 39 39

b2 % 33

b2 bl 50

Small Medium _Large

b L) bl

33 25 2

(0 B 69

30 36 L33

50 57 6b

49 Sk 6l

33 9 26

1o 19 4o

3 3h 35

42 L} 57




Per-Student Expenditure | Years of Experlence Y
Qu?;;:-:;hrused)t for Bducationnl Purposes as a Principal Slze of School TABLE Bel (COﬂtd)

Llow Madiwn High Low  Madium  Migh |Small Medium Large

ALl things consldered,
* do you {'eel that the
generel level of tonche
er pay tn your dis-
triey is appropriate?
(1) Yes 8 25 38 23 26 2 22 25 37

dpeaking generally,
do you approve or
dlsapprove of the fdea
of teachet tenure?
(1) Generally
approve 10 16 70 67 6) 1 0 13 ‘B

How do you feel about
a system of Leacher
ranks--e.g., uasis-
tent, wutor, instruc-
tor, teacher, master
teacher-«with df fier- p
entlnl pay according i
to rank?
(1) Approve 27 27 27 29 28 25 25 28 29

In general, how dc
you think & merit-pay
or a quality-of-ser-
vice salary plan in
which superior teach-
ing is rewarded with
higher !ncome would
affact teacher pers
formance?

(1) Good effect

on most teachers 26 23 26 26 25 2u 25 26 22

in general, how du \k‘\x‘
you think & merit-pay “‘“\

or & uality-ofser= “

vice sulary plan in " m

which superior teache “ﬁ

ing {2 rewarded by

higher lncvome would
nffecs teachir movale?

(1) Good effect cn
most teachers 18- 15 17 16 16 16 18 16 13

Lo you belleve that
thers 18 a need for
greater uniformity
of secondary teacher
certifleation
standards throughout
the country?

(1) Yes 8u 8s 85 85 86 8 81 87 89

Would you say that
the Federal govern-
ment should take
steps %0 bring about
a graater uniform-
ity of teacher certie
f{cation standards
throughout the
couhtry?

(1) Yes ) hy Y %] u2 U7 U6 ug 45

#Bntiles wre the percent of principals vhoosing the alternutive listed after each
question.
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TA E B62 Par-Student Expenditure | tears of Experience| ¢ School
BL 6 for Bducational Purposes as a Principal 1z of Schoo
Response Alternative T Al Vedion aras
About what percent of the full- Medtwn  Wigh 1 lov Hellwn Wighifwall Wediun lerge
. Less than Lk 6 51 Sk %8 57 55 | 61 96 29
time faculty at your school have %" ’
. . - . 1% to 5% 18 19 18 17 18 19 13 19 30
regular jobs in addition to thetr
) ) 6% to 9 4 6 8 5 5 7 L 6 12
school jobs during the school year?
104 to 19% 6 10 n 8 9 9 6 10 13
20% to 29% 3 6 L b b b b " 1
104 to 396 2 3 2 2 2 2 2 2 3
wob to Lot 1 2 1 1 1 1 1 1 1
5086 to 59% 1 1 1 1 1 1 1 1 1
60% or more 2 2 1 2 2 1 2 1 2
Per-Gtwdent Expenditure Years of Experience . e TABLE B63
{or Educational Purposes as a Principal Size of Sehool
}?esponse Altermative Low MHoifum High Low Med iwn figh | Small  HMedium Lﬂk‘ﬁg Hou; /avo'-abh_) lvoul(l you b‘)
Highly Unfavorale 22 & K 2 o 25 2l o ; ;
ghly Unfavorutl 8 P e % toward a policy of using a na-
Unfavoratle 3 B & 50 55 35 3k 59 3, . .
' ’ ’ *tional standardized teacher exam-
tleutral 19 16 15 16 19 18 13 17 13 . . . ..
, ination as a basic criterion for
Faverable 21 1y w 1) 17 20 18 20 2L, ,
ssuing .\'(’t'ondarv school teachmg
Highly Favorable k 3 4 kL 4 b 5 2 b . * * &
cerbificates?
P r-Student Expenditure |Years of Experience .
TABLE B64 Question® for %iucational Purposes | as a Principal Size of School
Low Mediwn High low  Medfum High |Small Madium Llarge
New curricula and instructional |, .. 1450 wo years,
. . hag your s-hovl been
techniques in the school. tnvolved in tryouts of
a nev experimental
curriculum in...
g English? 21 31 33 2 3 30 19 3h 50
3 A foreign languagae? 3t b3 50 s ko 3| B us 70
@ Econamics? 12 15 17 13 14 15 8 17 2l
5 Art? 1h 13 15 16 14 13 11 15 19
Q During the past three
s yenrs, has your asnlor
high school been in-
& volved tn tryouts of
> any new cxperimental
% curriculum in...
Q Mathematia? 91 66 66 56 62 65 51 66 85
Nuturel s:ienses? 16 [ 52 35 h3 46 29 45 5
(Paraphrased) Does your
school provide an - iele
erated ~urriculum for
superisr students in.,.
3clenca? 29 L3 b6 33 35 L3 21 43 13
Langusge? 22 27 3b 20 25 31 16 21 53
Mathemat i~si us 56 59 b7 18 s7T | 3% st 85
Courses other than
math, s:lence, or
language? 16 32 36 2L 24 32 15 26 62

414




Per-Student Expenditure [Yea F Experience . .
ro:‘Ea\xr:\Llonnl Pu;'po‘:eo Lh:snoPrmst;nln Slze of Schocl TABLE B64 (C"ntd)

Low Madiam High low  Modfum  High [Small Modium Large

Question®

Is thare goy specinl
opportunity for senloyr
high school studenis in i8 N ug 6 39 W 3N u5 n
your school to obtatln
advanced placement nn/
or credlt in sollege?

Do you weke any use of
lay resders in connece
tion with Engllah com 18 14 1h 13 16 17 1h 16 19
position courses at
your achool?

At your school, are eny
d subjects belng tuught 19 11 8 10 11 1h 11 12 16
i 1o 8ny extent by neans

af televisiont

At your actwol, 13

taam teaching teiny L9 21 2 19 24 24 15 2% 46
used «{th any subjects?

At your school, are any .
subjects baing tawght byl 21 26 3h 28 23 21 23 26 37
neans of programed in-
strucsion?

*Teble entries for the first twelve questions afe the percent of principals choosing
, alternative 1 (Yes). Talevisian und team teaching entries are the percent of principals . ]
cheasing »lternacives 2 (Yes, .ne subject), j (fes, two subjects), and b (Yes, several ‘\g;
subjects). Programed Insirucilon entries are the percent of principals choosing alterna- \k
tivas 1 (Yes; one subject) ana 2 (Yes, two or more subjects).

d 4 Per-Student Expenditure | Years of Experience
1 TABLE Bbs for Educaticnel Purposes as & Principal Size ofVSchokolr
E . Response Alternatlve o Wedium _iilgh | iov_ Mediun  High | SmAll Medium IArge
‘, How do you feel about machine
. . Approve 37 i\ ho e ) 37 38 39 42
teaching andior programed learn- , ; 5
. . . ! adi Disagprive 5 ] 7 6 . 6 7 h 5
g as an instructional adjunct
§ . ] ol opinicn 1h 10 7 12 9 11 15 9 9
N 3 ?
in secondary schools: An voserving mudgnent | 13 46 46 Y o YO
i
é :
0 - — _
A Per-Stunent Bxpenditure | Years of Experience j . b Tid 4
{ for Educaticonal Purpcses as o Principal §lze of fehool TABLE B66

Responge Alternative

[ Medium High Los _ Mediwm  High Small Medium Large

In your own opinion, if school
Yes, consijerable

i {mprovement 2 17 18 & e 8 ¥ classes are maintained at about
E Yos, some taproves v " 0 P e | e s 55 their present size, do technological
mens fie g
; advances, such as teaching by TV,
i Ho, little it any " o 14 14 15 1h 19 1h 16 . ,L .
| impyrovement hold real promise for improving
tto, would be defin- '

[ doutd be de { ! 1 1o O 1 L the quality of education in sec-
ondary schools?

!
! 1 um undecided a2out \e.
1 this matier !

ERIC
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TABLE B67 Por-Student Expenatcure | Years of Bxperience | g o oo gunool

for Educational Purpcses as 6 Principal
u/h ic‘h (‘lf th(’ /l)”Ol(’i"!,’ state Respanse Alternative Low Medium High Low__ Medium High [Small Medium Large
. ) Mhey are tov now used,
ments best describes the current and o use 18 fore- | o 50 4 —_— o | 56 s b5

. . . seen within the next
use of teaching machines in your  yesr or s

SChOOl.’ They ore not now used,
but pians are being
:‘;‘:; zﬁef’x“‘ﬁgé"’g:’; 15 15 16 15 1 6 | B W 15
{ng the next year
or 8o

They are now being
used spuringly on an | 14 20 26 15 20 20 16 18 28
experimental basis

They are now being
; used regularly {1 a 11 12 10 11 12 10 11 12 9
<b few cases
% They are nov being
\ used regularly in 3 2 2 2 z 3 3 2 3 |

many instances

TABLE B68
Regardless of circumstances or
Per-Cluident Expenditiae | Years of Experience $1ze of School the practlce at your SChOOI’ what
£r Rluentisral Purposed as 8 Principal e d : :
o o you think of the idea of a
Rewponse Alterustiv. W Modlum  High Low  Medfum  Tigh|Swall Medlun large y . ) f . f
multiple-diploma” or “diploma
In gererul, T approve - v g 1o it 7 68 61 .
of suth u plan and certificate” plan whereby an
In general, 1 dis- e © w8 2| 1w ¥ 3 attendance diploma or certificate
s opinton . ? ; 5 s ow e 2 would be granted to those stu-
dents who have failed to achieve
a minimum mastery of certain
basic subjects?
TABLE ko9 Per-Student Expenditure | Years of Experience é“e t;f é;:imool

for Educational Purpoges as & Principal
Tow__ Medlum ___ High Tow  Wodlum _ High |Small WMedium farme

Response Alternative

Would you be in favor of some

. “ s . Y [ 48
system of individualized promo- **° o T » ' % » B W
. . . Yes, and we have
tion (e.g., on the basts of exami- " guch a system at L L 8 L 6 5 L L 1
. our school

nations) for your school rather ) ,

; No 3 0B 3 W | B 3 W
than the customary use of grade

i ¢ No opinion 11 10 1 11 9 10 10 9 10

placement and continuous pro-
motion?
B.34
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Alternative®

Per-Student Expenditure
for Slucattonsl Purposes

Years ol Raperience
us 1 Principal

Size of Sehwol

Low Me 1lum High

low  Medium  Hign

AR Ll

Modium  Large

Bducutionnl regenr - il

3uch reaearnh can
«fien te hignly
useful

Cocasiynally educa-
tional research ls
worthwhl le

Most of thias sort
of regeavrch s
pretiy muth u wagee
2F time ungd money

No optalen

Pay-hwlogtul re-
senteh tn provi:iing
tnfomation resovant
Lo the svlution of
protlems in educn-
tion?

Sweh research cun
otten be highly
userul ’

Jeeasloanlly suh
resaarch s worth-
wnile

Meost of' this sort
of resear:h is
pretiy muich 4 waite
of time and money

He oploson

67 63 66

o Wy Ko

o
wn
o

oh 66 67

b2 L Ls

uy Ly L5

6l

29

4o

L8

6

27

w5

L6

w

50

L2

TABLE B71

In your opinion, how desirable
is the in/luer:ce of mnationwide
testing programs such as National
Merit Scholarship Examinations,
American College Testing Pro-
gram Examinations, and College

What is your opinion about the
general usefulness of ., .

TABLE B70

tudent Expeadicure | Years of Expericm:é‘ o e
rar Bhicational Purpoves as u Principal Stze of School
Responge Alternaclve Tov _ Mediun_ High Lo Medim  High |oneil  Hedium  LAtEe
Very undeelratle ‘ 4 5 ¢ 5 4 7 Y 5
Unilecieabln J) 1] it v 11 1l 9 1 15
teivner dosirable nor ~ v - " Ve 4 3 ol o
undesirat 1o v ) ’ e v ’ ¢ <!
De..trable oL e w) Sl o1 9% 93 h 39
Yoy desiral le § 0 5 7 4 14 4 5 h

Entrance Examinations on the

instructional program of Ameri-

can schools?

Aruitoxt provided by Eic:




TABLE B72

In general, how valuable have
you found standardized tests to be
in providing the school with the
kind of information it needs about
individual students?

Responae Alternutive

Por-Student Expanditure
for Bducational Purposes

Years of Experience
ns a Principal

Size of School

Low Medium fligh

Low  Medium  High

Smal)  Medlom  [arge

Quive vnlaul L

0f some value

Of only limited value
of no value

1 am unidecided ubout
this matter

39 37 35
W W W?
17 16 17

0 0

L W
W7 L3 Ly

a7 1%

3 3 k5
™ e 3
2 o 12

Y] 4] [§)

Questinn

Por-Student Bxpenditure
for Educationnl Purposes

Years of Experience
as o Princlpal

Sise of School

Low

Mediuin

High lov _ Medium

High [Small Mediwn [2rge

In your opinion, sheuld
parents be told their
child's 1IQ seorues?

Yes, I think {u
should be standard
practice to tel!
them

Yen, in most cases
it i all right to
tell them

Only 1ln unusudl
cases shuuld they be
told

Yo, {1t sheuld be
standard practice
not to tell them

I am undecided abaut
this matter

In your opinton,
should peronts te told
their chitd's achieves
ment tesv seores in
various subject areas?

Yas, i+ should he
standa: i practice Lo
tell them

Yes, in most cases
14 s all righ% to
tell them:

Only in unusual coser

should they be told
fto, 1t should be

gtandard practice not

%0 tell them

1 am undecided about
this matter

| &

3

B

o

W

35

3

TABLE B73

Attitudes about communicating
test scores to parents.




Per-Student Expenditure | Years of Rxperience
for Educational Purposes as a Principal Size of School TABLE B74

Alternative® u ed .
Low Madium High low  Medium igh | Small diu~r  large In a typical school year’ how
Y " .
ouract much of the time of each of the
one day or less 30 36 16 21 36 36 28 36 b . . R R
following is spent in connection
Tvo days 24 25 23 25 23 24 % a4 18 . . .
with national testing programs,
Three days; four , .
days; flve days 46 B b1 Woow 40 b6 39 35 such as National Merit Scholar-
or more -
) ' -
an averago memner of ship tests, American College Test
your mdnintstrative ' ing Program tests, and College
T j
One day or less 16 10 1 W " 20 . ¢ Entrance Examination Board |
Tvo days 18 16 16 20 16 16 22 1h g tests:
Three dsys; four
days; five days 66 ‘th 13 67 70 12 58 i) 85
or more

An aversge teacher
{n your school?

One day or less 57 64 63 59 65 61 56 66 64
Tvo days 21 18 19 20 18 19 23 16 15
Three unys; four

days; flve days 22 17 18 20 LY 19 20 17 20
or more

Af average senlor
high student in your

school?
One day or less 30 35 29 3 31 32 33 29 35
Two days 39 35 3 33 Y Y 4 36 37 32
Three days; four
days; flve days 3 30 36 35 31 30 30 34 3
or more

A typleal senior
high student {n your
school vho {8 going
to college?

One day or less 26 23 21 22 25 2h 25 2b 21
Two dnys 37 38 36 38 36 37 8 36 35
Three days; four

duys; flve days 37 39 u2 ko 39 38 36 39 43
or more .

“Entries for each category ars:

Category Alt.emut.iveu
One day or less 1
Two days 2
Three days; four days;
‘flye days or more 3, b, and 5

BEST COPY AVAILABLE
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Per-Student Expenditure | Years of Experlence , N
TABLE B75 forr Educational Purposes as & Principal Size of School
. . Response Alternative I —Nedlum  Wigh | Lov  Mediun High |Small Medlum Thrge
From your experience, which
. o . .. Abilivy much more .
is more tmportant in determining  inportant 8 6 6 56 ! 3 7
which students get good grades, Abi;ﬁt:‘?mm more | o 20 a8 18| 17 2 2
ability or motivation? Both about equally
1Y
{mportant u8 43 D 39 b w | % W b5
Motivation somewhat
rere. iomortant 18 2 22 a2 19 | a2 19
& Motivation much more
§ important 9 9 10 10 9 9 9 10 9
N
Scb .
Per-Student Expentiture |Years of Experience Size of School TABLE B76

for Educational Purposes as a Principal

Response Alternative g —n TTow  Medlum  High JSmell Wedium IArge

Socrates is quoted as having

Yes, geucrally 5 q 5 N op ¢ .
speaking oo 49 50002 % %9 % W said: “Children now love luxury.
o, pf,‘im“’ ™ s 51 PR W | W w 55 They have bad manners contempt
for authority. They show disre-
spect for elders, and love chatter
in place of exercise.” Would you
say that these remarks also apply
to contemporary American youth?
Per«Student Expenditure| Years of Experience
TABLE B77 Response tor Blucetional Purposes as a Principal
Alterretive Low Medium High Iow  Medium High
Do you have a secretary?
Mo 23 15 13 2y 18 13
Yes, part '
time b 18 17 2h 22 17
Yes, full
time - 53 67 70 50 60 10
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ERIC

Aruitoxt provided by Eic:




\
|
|
|

Per-Student Eenditure| Yeurs of Expoerience o f . TABLE B79
Response tor Biucalisheld Purpoges as a Principael Size of School 7
ternstiv . .
Al ternstive {ow M oy Hipeh faw Mot i High | Seald) Medium large H()IU ma”y assistant [)rmcipal.\'
None v} ] Ly of Ho b ' 53 1 do you have?
One part time o2 1i 1o 16 M “) 16 26 10
One fwll time| 11 14 2 1 1y ) y 1T b6
wo 3 7 ) L 5 T 1 3 27
Three or move 1 ' U 1 2 3 0 1 11
Por-Gludent Fxpenditure | Years of FExperlence N (,
TABLE BSO Resuvunge for Blucat!nal Purpcses a5 & Priacipal Size of Sehiool
H ) Alternative Tow  Podlum — High Tow  Modian  Wigh | Srall Medium Iarge
ow many no;:-teachzng ber-
Lens than 3 B 43 b "6 48 L3 63 us 8
sonnel are there on your staff? !
3 24 Y a7 Y 2t o8 20 kel 33
(=17 ) 13 1% 10 12 12 9 1] 22
11-1h 4 6 ? L 5 6 4 5 10
15 or more L ) 1- ) 10 3 T @6

gst o8l ANAILIBLE

Por-Student Expenditare

fears of Experience

Slze of Schocld

Regponse fer Blucasimal Parposes a: a Principal

tornatlyve
Mternatlve | —ro ot g Low  Meilam  Hlgh | Small Fed ium large
less than b ) ]

hours 1 7 & 13 4 ¢ 146 2 b
When) hours 1% 1i 1% 1% 18 19 17 1k
“0a) honrs i3 - s i s [ b 2 1] ‘o
Bmi b Bours o N . 21 23 oy 1% o ol
7onowrs L

" ya : v r 1 " I

ERI
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TABLE B8l

During the school year, on the

average how many hours a week
do you work at your job as a
principal?




TABLE B83 Per-Student Cxpendlture Years of Bxperience

for BEducatlonal Purposes as a Principal
. Activity (Paraphrasecd)®
To which of the follnwing ac- low__Madlun __ Migh Low__ Medtum__High
Y otbies ') ) - more than Adminlstrative plunilng with '
tivities do you devote m ninlsurus " 9 20 o 18 '

Al ’ 2] y “. 1 i
6% Of )our hime i a typwal Administrative plunning alone

. 2 snd with subordluste ad= 59 61 6l 57 59 61
work week: mintgtrators

Meetings with teachers.curs
rleulum or lnstructlon 33 32 35 27 32 36

Meetings with teuscherseother
mailers 20 19 18 16 19 19

Work with Individual teache -
erg=proflciency 32 by 4o 3 38 Lo

Supervislun of nonecertifled
personnel 20 15 16 13 17 18

Meetlings with studentse
disclpline k) 33 23 31 30 8

Meebtlngs with studentss
other matters B by 35 9 ko "

Meetings with parents 12 13 16 12 13 13

g Meetings with other laymen 7 6 1 6 6 6
<

Classroom teaching 37 8 26 bl 33 25
* 3upervision of extracurricue
’ lar activitles 30 32 2L 33 31 28
& Corregpondence 3 3 38 33 3 32
,\, Resding professlonal litere
. ature 2h 18 18 20 19 21
Purticipation In profes-
slonal groups 9 1 8 5 1T 10
Private thought und reflec
tion 32 25 26 0 a1
Testing actlvitles 9 5 8 8 7 6
Other actlvities not listed Ll L3 Ll '3} Ll Ll
#Entries are the percent of princlpals chooslng olternatives b (Wb-9%), 5 (108-12%),
6 (13%-15%), 7 (168-184), B (19%-21%), and 9 (22 or more).
Per-ntulent Expenditura | fears of experfenze [ L7 00 ) TABLE B85
Response T r Edurational Pirposes as A Principal )
Mierative T Feiiwn Togh  |ww  Medium High |omill Medlun Large Do you do any teaching (other
Y23, m e than ] ) t, , s . . R ?
3, oot L . , PR 6 | 1 ;o an occasional substituting)
fes, less than ‘
half tite 3 . M 4 7 o [$) 1 3
N o1 i ! 2 €3 7| 56 33 #*
B-40
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Pur-dtudent Bxpenditure
for Bducational Purposes

Years of Kxperience
as a Principal

Si{ze of Schuol

Alternativer
lov Mediam Hign

Low _ Medlum  Hign

3mall  Medlum  Large

Lack of time 36 33 37

Lack of dietri tewide
flexibilivy (euch
school must cone 49 & Jd]
{orm to a single
policy)

Inat{tity 9 provide
time for “eoacher
planatng and il 82 85 81
professlonal, fue
provement activie
ties for teachers

Long-standing tradi«
tiona in a pela~- Ly Ly b3
tively old school

[nability tu obtatln
fundg for experi- 34 16 6h
mental activities

Teacher tenure ' lls by L3

Superintendent(s) who
has not measwrsd up
to your stoandards 46 b3 38
or expectations

Variations in the
ability and dedica- 88 28 39
tion vf teachers

Tendency f'or oider
teachers to frown 69 65 61
on nevw methods

Compulsory school
attendance luwe 16 37 32

Insuffictent space
and physicul 30 30 ‘T
facilities

Time taken up by
administrative
detail {(at the 86 89 86
expense of more
imporsant matters)

Defective coumuni«
cation emong various
district admintistra-| 43 h 39
tive levels

Quantity anc quelity .
of teaching ctaff 76 n 6l

tack of competent

affice help 5h hiy 38

3y 38 By

8s 83 83

58 Wt 43

b 46 ué

38 L2 L

67 6l 62

32 37 36

81 ] 8

8L a8 87

Lo Lo L2

63 Th n

L ] hs

87 86

30 32

82 85

53 (1)

76 76

b2 h6

B by

86 90

63 66

11 ™

82 90

36 2

72 13

1 by

87

b5

82

33

(L]

50

b1

9

52

63

39

2 (A miner roadblock).

ERIC
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%Entries ure the percent of prineipals choosing ulternatives 1 (A msjor roadblock) and

TABLE B86

Below are listed several factors

could be considered as

“roadblocks” preventing principals

which

from doing the job they would
like to do. Using the three alter-
natives below, indicate whether
each factor has or has not been
a roadblock on doing what you
would ke to do since you as-
sumed your present principalship.

B.41




TABLE 887 Per-Student Bxpenditwe | Years of Experience Size of Bchool

for Educational Purposcs as o Principal
Alternativet
Balow are lifft’(l S("UL’I'(Z[ kinds Liw Madium gl Low  Medium  Migh {Swall Medium large
. . | Athielt reminde | parsois
of individuals or groups external {espacially alumi) | bl 54 46 50 50 s2 | 8 56 15
to the school, which may have pxirome right-ving
' tndividusla or 18 L7 21 16 18 19 17 16 26
sought, successfully or unsuccess-  groups
fully, to bring about certain  Exreme lefu-wing :
{ndividusls or 14 10 11 10 1 13 12 1 1l

changes in tie operation in your groups

Ier . o0 . fndividusle oy groups
school. Using the three alterna et b0 mebsor n " 19 w18 ul o 1 3

tives provided, indicate the ™%

. State legislature
strength or extent of influcnce of fnvestigoting u 7 7 3 6 10 9 7 10
committees

cach interest on your school dur-
. State 1:lleges and/
mg the past two years. or universities 43 L8 ny 46 52 W3 w2 u8 51

Automotile assocls
slions, insuren'e
compenies, etc., 21 36 29 29 3l 32 24 13 b3
ceonecerning driver
education

Individuala, groups
concerning testing
grograms (e.g., 32 3% 32 33 3b 33 30 33 b1
"osrsonality" tests)

tnaiviiunls, groups
enzerning iwple-
mentation of vari- 22 3h s 2h 30 je 22 33 L3
Jus tecsmmendations
o1 Conant, the
Revkefeller Report,

i
$
5 Ri:kover, ate,
N
N

Religious or chur:h
K1 ups i 8T il ho 36 33 39 3 31

Lixent newspaper(s)
editorial poltey 26 ih 32 a1 i 32 2l i 49

Thut element of the
tusinaild enmmo oy
which employs 3tue 2% 26 2h 23 2h 26 18 0 3
dents Hr graluates

Dlives wipments in
the btasiness come 20 20 29 02 20 19 19 21 el
munity

Lortr] lator urgunie
zuticns 5 6

-
=
~
%3
=
(<03
0

Citizen ¢ parant
groupy (other 51 60 59 99 51 93 59 %6 ST
than the PTA)

¥Entrias Ln thls teble ure the parcent of principels who chose either alternatlve 1
($hrong and,/or frequent pressure) or alternative 2 (Ocasional and/or moderate pressure).

B-42
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Response
Alter, o lve

Per-Student Expendliture
oy Blucntioanl Purposes

Years of Bxperlence
we o Prinsipald

Stave ot Scheol

TABLE B8S

w Mendie i [ R e BEN Metven Loy . »

Lo M it den M SN ST TR A Do you feel that you, as princi-
., PR L ot I -1 Y I e

Yeo : 5 : t ° pal, should have greater control
Ho © o [’ T o w8 G o 71

than you presently have over par

ental behavior as it relates

to
school problems (e.g., the conduct

of a child of a given parent)?

TABLE B89 Per-8ludent Expenditure| Years of Experience - .
Respenge for HElucational Purposes as o Principal Size of Hchool
In the past tweo years have Aternas, e Tow  Medbwn Wlgh | Tow  Medlum  High | Gmall Mediun Iarge
| . . ) e, none 956 e GC Yl gn Iy cs o5k 86
there been any incidents where o g’ * g A ol B
. . . Oure ur uwWile 3 ¢ 2 b 8 6 5 5 12
individual citizens or groups of
. . Several such
cttizens  have  become  publicly fnetdunt ¢ B 1 ¢ 1 o o o 1
angry about alleged “anti-Amer- sy tue: ° v ¢ ¢ o0 of o o o

tcanism® or *lack of patriotism®
on the part of some members of

your staff?

Qe
L o W
) g@

TABLE B90

In the past two years, have

f,":',“,: o \f\ff‘l;,’u S ! there been any incidents where

Do Gtw g Qb Beliw W Lo Bl Lae individual citizens or groups of

oy wee i o ‘ : R IR citizens sought to bring pressure

e b SR H oo to bear on you in regard to par-

e : . : . S : ticular booky held to be inappros

My tiowe x ' x priate which were assigned by

menthers of your staff?

B-43
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TABLE Bo1 T L R e
Have there been any “crash” Mo vt b e o 1w Medl m High | Geml L Mo llom Targe
programs at your school which Yeu 2 ACSR IO N I R
you can attribute more or less di- lo o B “ R )| 6 68

rectly to the (real or alleged)
Soviet scientific and technological

advances?
Per. 5l dent Expenditure | Years of Experience Size of School TABLE B92
Reesponie fapr Bdioatlonal Purposes as & Principal i ’
Mternatlve g Wigh | Lov _ Medim__Wigh | Small Mediun lavge If vou had your life to live
Yo 4 ! €1 o8 N £l o8 over, would you choose education-
Uneertaln |22 ci 2 2l 2 | aa 22 19 al administration as a career?
to 19 P 16 1? 1 1/ a0 17 13
TABLE 893 Per-5tident kxpenditure | Years of Experience Slze of School

Response for Bdicattional Purposcs ng a Principal
Alterauntive

Low Medrum High 1o llum liigh | Small Medtum Larpe

Do you hope to move on cven-
L. . Mo 26 26 3h 14 19 38 22 28 43
tually to another position in the
i . I nm uncertain 24 21 22 26 26 ah | 26 26 21
educational community?

fos, to a principal-

ship in » laveer
sehont neoAlptricey 1 1 10 20 1 8 17 10 3

Yes, to a principal-
ship in s smaller

s~haol or district 1 1 0 0 Q¢ ] 2 1 0
Yes, Lo return to
teashing 8 4 A 1 6 4 6 6 2
Yes, Lo a superinten-
dency 1 14 1" 18 16 12 | b 15 12
Yes, Lo a posltion in
a fanlor oollege 1 ] 1 2 2 1 2 1 1
tea, Lo a position in
. a four yrar college
- or university i kK « ) ) 3 b 4 [

fes, to some other
position 10 1 Y 12 9 9 9 13

B-44
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oaporse | or Bt e | pe | St of sene - TABLE B4
Mrerr e b Melin Mg B Wl Wb geall Meli, large What 15 your current annual
feag than doyog o I ‘ ‘ ' - v salary as a principal?
. 3,000 56,99 1 1 ! 1 N 1o At Bl 1
17,000 47,999 1 1 11 L 1" T - 1 2
P, OB K 14 18 11 "1 15 16 1 U B
$9,000 Lo 39,999 3 e w e 11 1h 6 | . 1
F, gl 99 & 21 at 1t 8 a, : 19 8
312,500 Bl , WY ! ) 1 " " b 2 h 28
10,0008, 0 . 1 ¢ 1 2 : 1 19
Move than §L7,~i0 ' : 3 l‘ K & 1 1 v} 3
TABLE B95 Per-St:dent Expenditure | Years of Expericnre 1. .o
Response | for Educational Purposes | a5 a Principal Size of School
Is your salary based on an MY o wearw  High | tow  Medtwn  liigh| Smal) Mediun Large
index ratio above the salary of fes 2 31 30 3} b1 | 29 Y
a teacher in your school who has o €1 e1 68 |68 68 s8 | 69 63 u6
a Master’s degree?

BEST COPY AVAILABLE

Por-Gt clent Expenditire | Tears of Experlence . e TABLE B96
aper X Size of School
Hespon o “rur B ocational Parpuses as o Prin-ipn!
altornat Lve - - = .
Low Mediaa High Low  dodl an igh ]| Smail Medi.m Llarge For hou_v many years 1is youf
One year W i) we 9 it “y o » 3 present appointment?
™™o yenrs ! L L ¢ 4 4 (2 £ @
Thrae years v . f. v Y 2 ¢
Four years L 1 & S : 1 1 1 2
Five yenrs N 1 H i 2 1 1 1 2 ’
Six o more years h : : " ] “ N 4 1
Tenre i o . 2 18 o 11 Ve ¥
tndefiniie, no son- |
Leach ol arrang - I
ment 19 i L 1% % 12 \i 13 16
Other [ 1 i 1 I 1 ! 1 1 1
. 1

B-45

ERIC 4

!
i
‘

13
Ll




TAI*LE 397 Ter-Student Expenditure | Years of Fxperlence

Retponse for Bdueationnl Purposes as a Principal Size of ichool
To what social class in this Altsiuative Ton  edlun _fllgh Tow_ Vedlum_ Wigh |Gmall Mediun Yarge
Upper ' : ; !
country do you feel you belong e ¢ ’ ’ 3 ' TS b
. X Upper middle 32 Lo (%) 34 37 (%% 33 40 51
(e.g., middle class, upper class,
Middle 90 50 b5 53 52 W7 | 52 50 k2

or working class)?

Lower middle 5 h 2 6 4 3 5 3 2
Workihg [ 1 1 3 3 2 3 2 1
\Y&\&
+ Pepr-Student Expenditure| Years of Experience e ap e
Question ter Educational Purposcs as a Princlpal Slue or School TABI‘E B98
Low B d {uum High Low  Medium High [Small Melfwn Lurge There has b('en concern ex-
Would you agree that o .
i e Ceeriens | v O pressed by some principals that
in general principals are not ac-
Do you feel that the corded the professional status and
HASSP ghould tak: . .
adlitional steps to prestige to which they are prop-
help tnsure that its
maitbers are accorded | 59 5k W9 52 52 5h Ell 56 oh erly entitled by virtue Of educa-
appropeiate profes- .
sional status and . )
afonnl o tion, training, and the work they

do.

L
- Y
E
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daeEtione
ang
Allornatiye

Student Expendliuva
S 2inoatioua) Purp.ses

Yeurs i Experience

as o Printpal

Sirs of Johool

TABLE B99

reoy‘,n
Licn ud

some

ERI!
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The next five questions pertain
to your job as it actually is, not
to how you think it should be.

1w Me b oo Hiarhs [, Medbum  Higr Jomail Medium  lavge
How muach, b See
0 you naver oo
POL o yoar §otiee Y
Very little gocurity Rl i La 17 16 Lib 22 12
Jame 3a0urivy ta L ' 15 ) i ih 11 [
A moderste nrsant
L urity 2 Ju 21 23 2h 28 20 26 18
Sondgogeras e wwoyr-
ey 26 3 “ 2 a ' 2y 4 i
Very mush sacurisy L 21 2 14 1 éb 1 20 Y
How mu- o cppariunivy
Lo beonolp ciher
fool your post-
1prtneipnl
proviie y oul
Vory Little Sppor-
tunity H ' i 2 2 1 2 1 6]
Sume Tppertanity ‘ ! 6 L R 6 139 6 h
acmrderente greant Lt
prortanity ol S 1 2¢ 22 20 25 20 it
dansi toratie dppore
tunily 44 ) s Y] iy il Ly L6 45
Very mua'l. Jppere
Lunl Ly 27 26 3 23 26 2) 24 28 15
How much prestige does
yrw pogition ag 4
princigal glve you in
the o momunity whers
your sohool ts loeateldt
vary Listle prestige 3 e 2 i e Y < 1
Jume pyeslige L Lo ' 1h 12 1 14 h
A poderats amount ot
pre Lige i - 3y W W, i 8 32 9
onslderal i proge
wige 6 R L) 46 5 hl LR L1 4y
Vary mu:h prostis I Lo il " p) 12 Pl L2 16
oW omueh oppertundity
f a0 ndependent it <A
apd o acuiin o,
pealnion waonopr
pul provite for
Vory istio ppare
Lty 5 l ' ? 6 { 6 b 3
Spperuntty 1y i9 K i6 19 1 ot N 1
A mo ot amonrt
Appertaivy K " , [ <3 ! 32 ) 12
ot derd (o ppoire
gty ® : 4 i 6 4 ' ) il
Sary =act gpore
bty is ! 15 ) ¥ 1l 11 10 1h

B.47




Questi Per-Student Expenditure |Years of Experlence
TABLE B99 (Contd) and o for Educatlonal Purposes | as a Principal 8ize of School

Alternatlve “lov__ Medlum _ High |low Medium High |Small Medlum large

How much selt«lullfill-
ment (that ls the feel-
{ng of being ahle to
use vne's unique capa<
bilitles, of realizing
vne's potential) does
your positlon ag
principal provide you?

Vary little self«fule :
f1llment 4 3 3 5 b 3 5 3

Some self-fulfillment | 15 15 13 16 16 13 18 13 8
A moderate amount of
gelf-fulfiliment 35 33 30 3 33 33 35 3 2
fulfillment 3 38 8 34 35 38 £ 39 L}

Very much gelfefule
fillment 11 11 16 11 11 13 11 11 17

&
&
§ Considerable self-
A3
$
\@
§

Per-Student Expenditure | Years ot Experlience

est!

Q“nnd on tor Bducational Purposes as a Princtipal Stze of School TABLE Bloo
Alternative Low Medium High Low__ Modium High [Small Medium Large

The next five questions pertain

in your opinion, how

much Job security ' . , .
should you have ae to your job as you think it should

tncipal of . . .
seroort be, not necessarily as it actually is.

Very little vecurity L 1 2 . 1 1 1 1 1 1

SOme' security 3 3 b h [ 2 [ 3 3

A moderate amount
of securfty 20 al 21 26 22 18 23

3

17

fonstderable secure
ity U6 ) L7

&
&

46 48 Wy bl
Very much security 10 21 26 20 2h 32 2h

(-3

35

In your opinion, how
much opportunity to be
helpful to other people
should your position
a8 o princlpal provide
for you?

Very little oppors
tunity (o} (o} (o} 0 0 0 0 0 (o}

Some opportunity 1 1 1 1 1 1 1 1 1

A moderate amount of
opportunity 11 9 9 1Y 11 9 13 9 6

Cuusliderable oppors
tunity N ;] u6 48 u6 46 L8 ) 1Y}

Very much oppor-
tunity b3 by b3 S0 k2 b3 31 b3 51

B-48

El{llC €0

Aruitoxt provided by Eic:




ERI!

Question
aund
Altornntive

FPer-diulent Expenditure
vor Eiucavional Purposes

Years of Bxperieace
43 1 Frinsipal

S

e ol grhoul

Moo Wit

faow

In your opin.on, how
much aetr-©ullillment
{that i3 the tealing
uf kteing atle L) wie
one's unijue capus
Yilities Hf malizing
one's potentinl) should
your postition ad u
principnl provede you?

Vaery Llttle gelf-rul.
t'illment

Somwr self-fulftll-
ment

A modernte nmoeunt of
self-1ulfilinent

Jonat darat le aeite
talfdllment

VYery muc) self-
fulviliment

In your opinton, how
much presiige should
gour position as princi
pal give you in the
communi ty where your
school ts located?

Yary little prestige
Some prestige

A moderate amount of
praatige

Considerable press-
Lige

Vary much prastige

in your optinion, how
much oppuriwiity for
{ndependent vhought
and action should your
position as a principal
provide for you?

Very Hittle oppor-
tunity

Some opportunity

A modevate amount of
spportunity

Consi terable oppor-
tun:ty

Very much Oppors
sunity

o
—
-

5t ve vy

1 o 0
3 2 2
25 24 23 °
43 951 50
23 2z 24
] Q 0
2 1 1
18 15 i3
55 5 56
25 2% =2

Low Mty Hogo 3
SLINER I SEE UL ATHE )
\ ! i

1 12 12

O 9¢ 51

% 9 k)
1 1 0
4 3 2

19 20 25
s} ) ¢}
2 2 1

18 16 15

56 57 57

2k 25 27

h7

19

5

22

LooMedium large

A \J

1 i .
j3¢) ]
93 13
16 by

0 0

2 1
23 17
52 52
b 30

0 0

1 1
1L 1
59 55
26 33

Aruitoxt provided by Eic:

TABLE B100 (Contd)
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TABLE B101 A el I Sl R
In how many civic and political e T Ve L Tow Mk ilw, P [Frail Mellun _Large
organizations (e.g., Chamber of ¢ g i e 5 5 18
Commerce) do you presently hold . & 'J'l Ao Sl B ?
membersh [[) 2 Twe N ol e R e 26 27
Three 10 1 L 3 10 13 | 10 1w 12
Four or rore 3 4 " 5 J b 1 11

Resporse e e | o oty | Stre of School TABLE B102

A ernatiie Tor  Mellur. gk Tor  Feltw  Hign | omll Vediwn  Lurge In how many social or avoca-
flom * " - R ey e W " tional organizations {(e.g., Country
one ) g i R ” ‘9 * ’ Club) do you presently hold mem-
Two 11 1o 14 1L wo| 10 13 S hip?
Three : “ B % ? Iy h [N k
Four or mcyve . 2 £ é K 4 v h
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Question*

Per-Student Expenditure
for Educational Purposes

Years of Experience
as a Principal

3tze of School

Low wad i, Hist

low Mt Hioo

Sl ).

Me-lium

Larye

Hove you {n ihe past
two years atlended &
statewide or nation-
wide mesting >1' sec-
ondary-schoul princi-
pals?

Using t)e four alter-
natives provided, ine
dicate the extont Lo
which you have done
the Pollowing during
the past two yeura,

Studied through
higher educationnl
institutions {e.g.,
summer achool,
extension courses,
afternocon and/or
svening courses,
ete.)

Participuated in the
activitlaes of pro-
fessional assoclia-

tions ()ocnl, state

national)?

Traveled profes«
sionully outslde
your district?

Been involved in
conducting re-
search in educae
tion?

Participated in
workshops or edu-
cational confere
ences?

Participated (n
community activie
tiee (e.8., serve
f¢e ¢lubg, church
organizations,
civic organiza-
tions, etc.)?

15 n B

W3 40 38

51 60 61

[N 16 83

56 %4 30

46 56 65

23 22 2h

93 99 62

63

50

25

18

49

62

85

8

6l

35

2h

63

76

90

6

39

3h

73

(i

(Yes).

(Quite extensively).

Aruitoxt provided by Eic:
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*Entries for the first four questions ure percent of principals choosing alternntive 1

For the fifth question, entries are percent of principals choosing slicrnatives 1 -
(Yes, several times), 2 (Yes, twi:e), and 3 (fes, onca). 3
entries are the percent of principals choosing alternative L (Yery extensively) or 2

For the remaining six questions

TABLE B103

Professional activities of prin-

cipal.
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TABLE B104 e | o Sy | st ot Sctood
(Paraphrased extensively) Five C TN L Tk, T Hgidun Tk | Gl He lum _Lnrge
possible qualities of a professional . 1o e
. Wil Sl ity r - . e 15 go | o m 81
person are (4) Knowledge, (B) et t ’ ' N
Dedication to one’s job, (') Ded- 1., suton, palie;
. . UAT ottt . B K : b : b 3
ication to human betterment, (D) deubd et apply
Ethicality, and (E) Concern for —walits ¥ Nee ol B : 1 0 1 1 1 1 1
the well-being of the profession. 0 wv e e . . . 1 N 1 N 1 o
. ¢oshouly et apply ’ ) B
Do you belicve that these five - e
.. . famdisr U wer not o . - . . . .
qualitics apply to the profession ur st ot ap v 4 ‘ ! ! g \
of secondary-school principals? anlity “BU toes rov :
/ . p ’ * o should not apply 0 * * : ! ° 1 ° 1
Same cortnation o
twe Lronore Of tlue
S qandtitles 4L N i 3 4 4 ¢ r G 5
Lo e aholnl. Lot
RIRY
L 0 1 0 1 1 1 1 0
el
W oopdadon 2 i I 2 I 2 ]

Q N
ERI
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Parduident Fapenlitire [Yours of Experience

Cor Riweationsl Purp.ses 43 8 Prlneipal size urf Juheol TABLE B105

bt

e Mo s s Mersa  d e Ldmnin Metoan aasde . . g

) (Paraphrased extensively)' Five
In yeur axporion:s .
7 e © possible elements of a definition
dovn 43 dn g of a professional, or in other
1enes amony e re 1 '$1
e e words, five possible qualities of
w4 0 Whe Let N

a professional person are (1)

Hewlales M i N 3 6 6 5 6 6

Knowledge, (2) Dedication to

Uediuticn Lo ae's . P . .
ra Y. w5 s s | s s e2  ome’s job, (3) Dedication to hu-
Ded! atton to humn man betterment, (4) Ethicality,

teytrment 26 22 2% 22 2y

25 Y 23 29 22 20
i al oy : \ , . : ) | . . and (5) Concern for the well-
Copesrn for e being of the profession. Using
wellelelng 1 the 14 12 i 14 13 12 e S 11

protednoon

these five qualitics, answer the
Which cue L the five fO”OlUing questions.

qualities !5 n oy.ur
pinion leust in
svidence amts sele-
sndary«icl ool prinet-

Fals?
Knowledge &) a2 o4 20 ol o1 17 o zi
Drdiiasion Lo one's
dot 6 5 : 9 5 W 5 5 e
Dedtentlon Lo bunan .
k\euer;ﬂen: ih L4 20 ¥ 16 15 16 1k L7
Bthicaltty 27 29 21 2 25 21 R 2k 19

Concern {23 the ) ) A »
W l-baing of the e h i1 23 &) ik & x 1
pr fesston

Which gne of the five
quelittes {(1£ any) 4o
you faal Lhe NASSP tas
been most duccessiul
in encouraging «wimons
1Ls meabership?

Knowledse It 1 13 W L7 Lt 15 1 I
2 !

Patt-ution Lo sne'y . l N

Mot 14 12 e 15 11 1 14 l: 1h

R)

Dl ation b, huwnab v Ny A

Yatterment & Ve L if 17 Ly it 1 ]
Bthooality L ‘ . 4 . [ K U 2
ronaern for the

Qzeiil-‘l'i‘.:\gv;;f the b L tle 3 Y u2 3] Wl Ll

profeasiaen
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) Pep-Srudent Rxpenditure | Yoars of Experience . . ]
TABLE B105 (Contd) st for Bducational Purpcses as v Principal Stze of School
[ Modium igh Low  Medium  High [Small  Medium  Lavge
Whivh ue of Lthe flve

qualitieg do you teel
the NASGOP haa been
least sucressful in
eneourading?

Knowledge 18 21 22 18 2) 20 20 19 21
Dediention to one's
ot 12 12 (K] th 13 12 13 12 12
Pedivcaticen to human
tetterment v 29 22 1y 18 22 18 2l 23
Bthienlivy 27 29 23 2h 24 26 23 27 24
Copmpn fOr the
wellelaing of the L4 15 12 15 15 . b
prufeasion
4

13 15 15
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