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The philoscphy of the Parkland College Reading Program is based
on the follouing beliefs; 1) a certain amount of reading ability is
still central to success in our society; 2) students seeking help in
reading enter where they are and should not be nenalized for their
lack of development; 3) the present staff and facilities were really
equipped in the past to best help those students who enter with a
reading level anproximately equivalent to sixth qrade and above;
however, efforts ara now being made to improve the range of services
so that students who enter the college with less than sixth grade
readina level will now also be ahle to raceive help in developing their
reading skills; 4) diagnostic orocedures should be utilized to the extent
racessary to successfully describe the student's needs and that such
oracedures should be meaninaful learning expartances to the student:
5) the student should Sa aiven the oonortunity to better understand his
reading strenaths and neads; €) the student should be given the necessary
ccunseling service to heln understand his proh1éms; 7) the reading nrocess
is -nartly sequential and complex and that the curriculum shauld be
cornizant of the nrad for developmental strategies; and, 3) the curriculum
cesian should increase a student's resoonsibility for his own learning and
should provide him with the tools necessary tc further his own learning.
The philusonhy of Parkland College is that of the "open-door" pnlicv.
Prother philosophy of the collens is that the student has the right to
fail. At this point in the collene's develonment, there is no nolicy of
~anuired enrallrent in a reading cours? for anv reason. In cooperation
sith these nolicins, thé Paading Proaran is investinatine the nossinility

of reauirina all enterine studants to take 2 readine test. A test of this
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nature would at least nrovida the studant with some concrete and
snacific feadback about his reading skills. “ith this information,
tha student might be rore inclinad to seak helo in readinn,

The R2ading Program does not believe that it alone can improve and
develon the student's reading skills. Tha Program can provide the
student with help in specific skill areas and can also attempt to help
the student irtegrate thase skills, but a student's success fn the Program
is hased on the following;

a) the student's recognition that he needs help;

b) the student's decision to make use of the help
offerad him;

¢) the student's willingness to apply what he has
learned in the reading classroom to his total
college proqgram and his - wr life;

4} the student's abilities t- think critically, to
problem-solve, and to rela.e his own experiences
to the material he is realing;

e) the studant's total qestalt and the extent of
experiences which make it up.

The Reading Program dc2s not exnect the student to come with
these five cortingencies f1:1ly develoned. The Peading Program assumes
two areas of responsibilities concernina the above. First the Proaram can
provide the student with the nacessary counseling help to work his way
through some of the above processes. Secondly, the Program needs to work
on helping the instructional staff learn how to positively reinforce the
above processes.

The Reading Program recognizes that reading is part of a larger process-
the communication process. ‘henever possible, then, reading instruction
should be viewed as part of the cormunication process. ‘hen possible reading
instruction should be correlated with instruction in writing, speakina, and

Tistening. Since reading is involved in many asnects of studyina (tost-



takina, notetaking, listening, etc.) the Reading Program deals directly
with these especially important reading needs under the quise of study
skills.

Finally, the staff of the Reading Program believes that because
reading is part of a larger process ~ the cormunication proceég‘- and
because the process of communication must involve the total person, it
is not possible to teach reading as an isolated subject in the student's
life. In trying to help the student improve his reading ability, the
staff mermbers view it as necessary to deal with the student as a whole

person.
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HHAT IS READINA?

Pefore on2 can proceed very far, it seems necessary that une

has in mind some definttion of reading. ‘lhatever definition one uses,

it is crucial that emphasis be placed on reading as a meaningful act

associated with clear and more effective communication. One other
fundamental aspect of the definition of reading is that its very .
nature requires a systematic and devaloomental teaching aporoach.
Frequently when teaching adults to read or improve their reading, some
educators have jumpad to the conclusfon either that there is no particular
need to nay much attentfon to the systematic, secuential develonment of
reading skills in teaching adults to read, or that the skill development
sequence is somehow substantially different for adults than for children.
Reading snecialists, however, agree that while the teaching approach must
differ, the skills remain the sa~e. Richard L. Rurnett in his "Basic
Literacy Projects for Adults: A Peading Specialist's Comments" says very
succintly:

The Tearnings vwhich underline the ability to extract

reaning from a printed page are cormon learnings

whether the potential reader is a young child or a

fully maturad adult.

Below are two different approaches to defining reading. According

to E.A. Betts:

Reading is a lanfnuage process rather than a subject.

In a psychological sense, reading is a thinking

process. In another sense, readino is a "social

process” that “"relates” the reader to his environrent,

and conditions that relationshin. Psychonhysiolonical

‘factors, such as seeinq and hearing, also are embraced
by an adenquate concent of reading as a process.
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From Ceorge D. Spache and Paul . Berg:

Peading well is no small task. ot many people
ever become highly skilled at it except in
relatively few araas of knowledase. The reason

is that each area requires not only highly
develoned aeneral reading ability but also special
skills for special reading tasks. For example,

a broad general vocabulary is needed for accurate,
fluent reading in any area, but a vocabulary of
special meanings is also needed to read in each
particular area of knowledge. Al1s50 necessary are
particular ways of thinking for understanding best
what each writer has t0 say. Peading newspapers
requires the i1l of being able to "read batween
the lines" ¢ 1 read critically in order to detect
bias for insu .icient proof of statements. Peading
Viterature also requiras critical analysis, but not
so much for judging truth or bias as for discovering
the writer's tone and mood, as wé&ll as his point of
view. Peadint in mathermatics and science requires
specific stens of reasoning and special attention to
detail. Reading in social studies class calls for
skill in organizing facts if the reader is to
undarstand time-soce sequences or to follow cause-
effact relationships dealing with human behavior.
Thasa examples indicate only a few of the many kinds
of skills requiraed for good reading.

The efficient reader must also know how to select

the right combination of skills for a particular

purpose, taking into account the depth of comprehansion
he needs. Assignments, directions, formulas, or
statements of scientific principles must, of course, be
read carefully and, as a rule, slowly. But ons need

not have a high level of comprehension for averything

he recads: In some instances, a quick and sunerficial
reading will suffice. Yet some persons--esoecially

those who have narrow reading interests--regard
everything as important and prod and pull out every

small detail. Although such persons may have satisfactory
comprehension, they may read very little, probably only
in their areas of major interest, never finding time to
read for pure enjoyment or entertainmant. Some things
are not worth careful reading or rerembering, and others,
though important, can be scanned auickly for all the
necessary information.

One could include a lengthy list of reading definitions offered by
leaders in the field. However, these two definitions take into account
most of the essential information concuerning the reading process. The
definition by Retts encouranes one to focus on reading and how it relates

"

L L
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to ona's total fuhctioning, vhile the d2finition by Spache and Bera
encourane one to he conscious of the nunerous svecific skills which go
into the act of reading. Thus the Parkland Collen2 Peading Program
atterpts to ewbrace these two condents into its structure and methodology.
Most important in the Proaram's approach to defining the reading

process 1s its accaptances and balief in Paulo Freire's teachings and
writings concerning adult Titeracy. Evan though the staff believes,
accents, and works from the descriptions of reading offered above, it
superimposes on all of these definitions Freire's aonroach to defining
literacy-

Becoming literate, then. reans far more than

learning to decode the written representation

of a sound system. It is truly an act of knowing,

through which a person is able to look critically

at the culture which has shavad him and to rove

tow?gd refiaction and positive action upon his

world.

(Larvard Educational Review, 1970, o. 205)

Celief in Freire's teachings is still one step short of a reading
proqram. His teachings must be operationalized if they are to Le fel:
oy the student.

The staff has not found this imnlementation an easy task. However,
the staff continues to strive to parfrct methodology and materials so

that they work towards achieving Freire's concent of a literate nerson.
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INFORMATION Of STUDENTS USING THE READING PROGRAM AT PARKLAMND COLLEGE

Parkland Collene serves one of the largest geoqranhic arecas in
tha state. The College is located in central I114nois and it covers
more than 2500 square miles. The community college was established in
1967 to serve the needs of students in its n2ar 50 comrunities. The
College offers courses in 1ibaral arts and sciences, Genaral education,
continuing education, and courses in occupational, semi-technical,
technical, and semi-professional fields. A1l high school graduates are
-eligidble for admission to Parkland College. MNon-high school graduates
over 18 years of age have the opportunity to enroll in appropriate
coursaes and programs. Students entering Parkland as full time students
are required to take the ACT test. This test is the only required test
asked of the student. Hence its results are the most readily available
standardized information on students.

Virtually all of the studants served by the Reading Program are
students who have been admitted to the College, efther as full tire or part
time students. Undouhtedly the reader can sce the wide range of students.
which need to be served by the Reading Program. Generally, students
coming to the Readina Proqram for help comz in ona of the following four
vays:

a) referred through advertisement--catalog, brochure,
presentations, etc.;

b) referred by other students;

c; referred hy counselor or advisor; or

d) referred by classroom instructor.

One of the Program's goals is to keep a record of referral oriains
so that some information is available to aid the staff in making decisions
about publicity noeds.

At this time there is no specific information on the tynes of reading

ERIC -
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problems of studants using the Raading Program. There is likewise no
snoci fic 1nForwatidn on the causes of the reading problems of students
served by the Readfng Progran. However, scveral aeneral comments can
ve rmad2 about the various factors causing reading problems. Although
there is frequently wore than one factor causing a reading prohlem, tha
following catayories are offered as a way of &iscussing reading problems in
reference to students at Parklana College:

a) Pavsical

b) Intellectual

c) Socioeconomic

d; Emotional

e) tducational.

Most of thé students served by the Réading Program at Parkland College
hava normal health patterns. The students are given a visual screening
test when coming to the Reading Program. The Bausch and Lomb Modified
Ortho-Rater is used. Most referrals made from this instrument result in
corraction of vision through lens prescriptions. At this noint, no hearing
test is administered. If a hearing problem is suspected, the student is
referred to a doctor. The Program is investigating the possibility of
obtaining an audiometer. Tha Program has worked with some handfcapped
students over the last two years. Thes2 students have been few in numher

. but appear to bhe increasing. If this is the trend, there is a &efinita
need Tor the Program to become better equipped to serve these students. All
students enrclling in Parkland Colleqe full time are requested to complete
a form giving information on their health status. Certain programs within the
college require a2 physical evam by a physician.

Students coming to the Reading Program for help are not given an




intefIigence test. The assumption made is that for the most part
the Froaram will Lo working with students of at least average
intelligence. If it becomes apparent that after diagnostic procedures
and carefully-make instructional plans are implemented the studant is
not making any or adaquate progress, and if no other acceptable re&sons
can be offered to explain the lag, then the Program seeks the servica of
one of the college's counselors to administer the appropriate psychological
test(s). Generally, such tests are s=lected from the following:
| 1)4AIS v
2)8ender-Gestalt
3)Stanford-Binet etc.

For tha most part this pattern has worked well for everyone concerned.

Socioaconomic factors are heavily involved with many students who
seek help in reading. The College has a program which specifically
sceks to aid students from low or poor sociceconomic backgrouﬁds. The
professional staff in tho Reading Program has made many endeavors to
batter be able to serve these students, but ruch work neads to ba done.

It would be difficult to measure how much emotional factors
influence reading problems. The orientation of the instructors in the
Program would lead them to conclude that many students' reading patterns
are neqgativaly affected by ermotional problems. However, it 15 worth noting
that this is a chicken-and-eqg dilemma in children's reading theory. ‘hich
comas first: problems in reading followed by developing emotional problems,
or emotional problems followed by problems in reading? From a practical
standpoint the important question seems to be, "How is one going to deal
with emotional problems if they are indeed interfering with a student's
nroaress in reading?" The staff at Parkland Colleqa dnes offer heln to
studants regarding emotioral problems. Interestingly enough, there are
som2 cases on record indicating improvament in reading following counseling

-0-



vith a student's progress in resding?" The staff at Parkland College
does offeer helo to studants regarding emotional prehlems. Interestingly
enough, there ar2 some cases on record indicating improvement in reading
following counsaeling hzlp.

Students suggest a number of reasons for their poor reading skills
which fall in thé category of educational factors. The three most
cormon reasons are:

1) Inadequate teaching of reading when they were
in school;
2) General school deficiencies;
3) Their own lack of motivation while in school.
Since no records are available on the students, these reasons are ail
that are available.

One of the aims of the Reading Program is to gain more specific
information in each of thase areas concerning the cause of reading
difficulty. Hopefully with this ingi;mation, diagnosis and instruction
can be improved.

There is another cateqory of students which could perhaps be
anoronriately listed in the category of educational factors as a
cause for reading difficulties. These are the foreign students. The
Program is beginning to receive an increasing number of foreign students.
tnile rost of these students have averane or above educational backgrounds,
thay are at a disadvantaga when communicating in foreign language. !uch

more work needs to be done by the staff in order to hetter meet the needs

of these students.
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GENERAL INSTRUCTIONAL ORJECTIVES

The followina instructional objectives encompass the qeneral
aims of the Reading Program. These general objectives seem particularly
helpful because:
1) they cover any area related to or fnvolved
with the improvement of one's reading;

2) they provide the instructor and the student
with a structure to help guide learning;

3) they are flex?. ie and general enough to be
shaped for each student's needs;

4) they are not tightly seauential to allow for
a student to work on more than one area at a
time; and,

5) they attempt to work on one's reading skills
as part of the total language process.

The author has spent considerable time and space to attempt to
exnlain carefully the role of behavioral objectives in Parkland's
Reading Program. The following saction appeared as an article in

Programs and Practices for College Reading, Volume II, published by the

National PReading Conferences in 1973.

-1]1~




BEMAVIORAL ORJECTIYES FOR LEARNING OUTCONES
OF READING % STUDY SKILLS PROGRAMS IN THE

COMWNITY JUNIOR COLLEGE BEST COPY AVAILABLE

Behavioral objactives cannot be considered as equaling the sum
total of a reading program. Behavioral objectives must be combined
#ith the philosophy of tha program, studant selection, student needs,
raterfals available, personnel available, and numerous other factors
before one can feel that he is seeing the total orogram.

In almost any form of education today, thare is a vast difference
in the profiles of any two students. One must keep in mind that such
things as intelligence, experience, physical facters, emotional
rmaturity, interests, age as daveloped maturity, and psychological fac-
tors influence how one learns. In view of these factors, it is impos-
sible to assume that as the teacher covers each facet of the material,
all students will grasp that facet equally. Stated differently, is
it possible to assume that as a result of exposure the student will
have achieved the desired outcome? Exparience would almost force one
to admit that such an assumption is dangerously false.

From some of the measurements educators have gathered on students
in recent years, it is obvious that students complete portions of their
education with considerable and sometimes astonishing differencas. Yith
the increasing awareness of differences among students, educators have
proposed another approach to ccpe with these differences. thy not state
instructional objectives in terms of what the student should be able to
do when he has successfully mastered the material? These instructional
objectives are called behavioral objectives when the final product of
learning is described in terms of the student's behavior.

then instruction is concerned with a fairly simple task, it may
be possible for one to 1ist all of the types of behavior that are
needed to comnlete the task. It would then be possible to teach each
of these hehaviors directly and to use them all in evaluating the
student's verformance at the complation of instruction. However, for
higher levels of instruction, it is possible to list only some
of the specific types of hehavior that indicate a grasp or understanding
sample of hehaviors that insure mastery of the objective.

The necessity of sampling makes it necessary to define Jearnina out-
comes as a two-step process. WMormally the instructicnal objectives
are stated as general learning outcomas. Secondly, under each
instructional objective, a representative sample of the specific
tynes of behavior that indicate attainment of the objective is listed.
Fquinped with instructional objectives, the teacher no longer has to
assume that a student has mastered the objectives. The instructor can
now utilize the presence or absence of observable behaviors as an
indication of how much learning has taken nlace with each student.
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It's within tha fromowork of this two-sten process of dealing
with hiiahar levels of learninag that ecucaters seem to misinternret
ene nothar.,  Tha purnose of this overview is not to discuss all of the
interpretations of hehavioral objectives, but to make clear how one
oparates within the framawork of this two-stan process. The format for
behavioral objectivas as described in this overview follows that of
lorman E. Graonlund (1970). In exanining the various approaches to
bohavioral objectives, it is the author's oninion that Gronlund's

"aporoach best insures that all levels of learning can occur and ba

evaluated. Following Gronlund's apnroach, each genaral instructional
objective is statad as a learning product (rather than in terms of
teacher performance). Each general instructional objective includes
orly one general learning outcome which is relatively iadependent of
other instructional objactives. Under each instructional objective a
list of specific learning outcomes is included, each of which describes
the terminal behavior that students are exoected to demonstrate. FEach
learning outcorme must be described by a verb that states smecific, obser-
vable behavior. It is crucial for educators to remember that the
observable behaviors listed only represert a samnle of appropriate
behaviors. Insight into one's goals in teaching will enable one contin-
ually to recognize and state other observable behaviors that demonstrate
completion of the ceneral objective. {

Once one outlines the observable sample behaviors for each instruct-
ional objective, does one teach towards his sample behavior? Definitely
not. One must teach towards tha general instructional goals and only rely
on the samnle behaviors as a way of decidina if he has accomolished his
instructional objectives. If one teaches towards the sample behavior,
one misuses and destrovs tha power of beiavioral objectives.

How doeseone incorporate behavioral objactives into a cormunity college
reading and study skills nrogram? First, one must keep in mind that
behavioral objectives must be understood in combination with the philosophy
of the proqgran (student selection, student neads, methodology) and the
content of the program matorials available and personnel available.
Develoning and using behavioral objectives indenendently from these other
considerations places more emphasis on the objectives than they were
intended to merit.

There are numerous other factors which one should consider before
using behavioral objectives. Thesz factors are related to principles
of sound learning thecry and are beyond the scone of this overview. One
mist also be sure that his general instructional objectives are in harmony
with the princinles of sound learning.

The instructional objectives as listed in this oberview presents
the ultimate possibilities for a student seeking to improve his reading and
studvy skills. It would be unrealistic to assume that all students will
achieve each of these objectives fully. First, some of the objectives are
life-long geals for most peonle. Secondly, not all students need or want
to achieve all of these objectives. The student and instructor must work
together 1n deciding which of the objectives are most essential to the
student’'s prasent needs. Althouqh the objectives are not given in order of
irportance, a certain order must be established in planning the student's
nrearar 5o that sound learning principlas are net sacrificad.

The author has one racognizable bias in incornorating these objsctives
intn a reading and study skills program. The aleventh aeneral instructional

-13-
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onjective has beon stated as a senarate learning outcorme, but in nractice
it fs essential that this ohjective parmeate the attainment of tho
ramainina objectives. Ona must be careful not to violotn the student's
capacity and c2als in incorporating this objactive into the other facets
of reading and studying. But this objective justifies the existence of
the othar ten and must b2 treatad as such. The simultan2ous achievermant
of this objective with the other objectives would answar many of tho
Guestions and problens associated with reading programs.

A Tist of eleven gereral instructional objectives follows. Each of
thase objectives is followed by sample behaviors which indicate comnletion
of the okbjective. '

1. The student knows his present reading strangths and weoalknessas in
terms of skills, his reading potential, and his reading and study habits.

A. In conference with the instructor, the student analyzes the
rasults of his diagnostic test(s).

B. In consultation with the instructor the student outlinas his
reading and studv pattern from the results of a questionnaire
concerned with reading history, reading and study habits, and
interests.

C. The student identifies his major strenaths and weaknesses in
reading and studying befcre he leaves the program of forral
instruction.

D. Tre student outlines a plan that he will follow on his own
to irorove his weaknasses in readina and to strenathen his
studv habits.

E. Yherever possibie, the student salacts reading material that
is aporopriate for his present reading pattern.

F. The student devises systems for whon ke must use readina

material that is ral anoropriate for his present reading
pattern.

G. The student expresses on his own that reading is a develonrantal
procass which does require spacial attention and refinament
throughout adulthood.

2. The student understands the physiological and psychological nrocesses
of reading and studying.
A. The student wears the necessary corrective lens when reading.
B. The student raads in a properly lighted area.
€. The student holds the material at the correct angle and distance
vhile reading.
D. The student discriminates between letter and word configurations.
E. The student selects those periods of the day when he is most
alert for reading and studying.
F. The student chooses a setting for reading and studying which is
conducive to his learring.
G. The student attempts to control anxiety and tension durina periods
of reading and studying.

3. The student understand the improtance of supnortive activities
hefore, during, and after reading.
A. The student verbalizas the process he uses tn set a nurpose
for material that he needs.
E. The studant surveys the material beafore readina it.
C. The student formulates questions that he is seeking to answer
from tho material he reads.

ERIC 14
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Tha student cutlines his system for marking a hook as he reads it.
The studant uses a consistent system for marking a book as he
reads it. .

The studant recites from memory the main topics and supportive
ideas from what he's just read.

The student uses his notation and marking system for review.

The student pauses while reading to think about and react to

vhat he's read.

e :l’l mo

4. The student exhibits mastery of literal comprehension skills. Literal
comprehension relies on information vhich is explicitly mentioned in the
material. The information can be of a simple or complex nature.

Reading for information

1. Recognize details

2. Recoqgnize main idea - explicitly stated

3. Scanning

4. Recall details

Reading to organize

1. Classification

2. Sequencing

3. Skimming

4, OQutlining

5. Refearents

6. Summarizing

7. Following directions

A. The student Jocates specific facts or details when asked to do so.

B. The student identifies the main idea when it is explicitly stated.

C. The student uses a scanning procedurs when it is appropriate for
his purpose of reading.

D. The student recalls important details when instructéd to do so.

E. The student generalizes in a simple declarative sentence what the
author has stated about the tonic.

F. The student uses a skimming pattern of readina when it is appropriate
for his purpose for reading.

G. The student identifies the correct antecedent for referents when asked
to do so.

H. The student gives the correct response called for by his reading
directions.

I. The student states cormon 1ikenesses and differences when they are
specifically stated.

J. The student states the order of occurrences of events when asked
to do so. '

K. The student outlines the main points of what he reads by using direct

statements or paraphrased statements from the selection.

5. The student exhibits mastery of inferential comorehension skills.
Inferantial comnrehension uses fdeas explicitly stated combined with
experience and intuition for conjecturing. Inferential comprehension
involvas "thinking beyond the nrinted paqge.”
Reading to interpret
1. Infer main idea
2. Cormare and contrast
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Explein
Cause-affect
Jake a generalization
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2oad batuean the lines

eading to evaluate

Fact from fiction

Fact from opinicn

Judge adequacy and validity

Evaluate assumptions

Judca worth and desirability and acceptability
Form an opinion

. Form questions in response to reading

The studant expiains in his own words what he has just read.
The student states in a comnlete, declarative sentence the

rain idea of what he has read. :

Tre student predicts outcomes or alternate outcomes of material
he reads when asked to do so.

The studant draws conclusfons from material he reads.

The studant identifies the author's basic assumptions.

Tha student evaluates the author's basic assumptions.

Tha student identifies the cause-effect relationships in
raterials he rpads.

The student judges the accentability of the author's reasoning.
The student compares or contrasts something in the selection which
is not in the selection.

The student points out general patterns or models when they are
prasant.

The student exolains how he infers certain thoughts even thougn
thay haven't actually been stated.

6. The student exhibits mastery of aesthatic comprehension skilis.
Aasthetic coiprehension skills rely on the psychological and aesthetic
impact of material. Aesthetic comprehension involves knowing and responding
to literary styles, character traits, etc.

Reading to appreciata

1.

m FJf? (oo b 1w M

hppreciate plot

Aapreciate setting and sensory imaqes
Annreciate characters

Appreciate literary quality
Appraeciate sense of humor

T:e s%ugent verbalizes his feelinas about the appropriateness of
the plot.

The student rearranges the events of the selection as a means of
genarating other plots.

The student describes his feelings for the settina.

The student {dentifies some sensory images from the selection
whan asked to do so.

The student states that he feels 1ite he {s there when readiny
certain materials.

-16-
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F. Tho student varbalizes empathy with some of the characters.

G. The student varbalizes that he scas himself in some of the
characters.

H.  Tha student interpre*s the neaning of what he reads in terms
of tha author's stvle and skill.

I. The student laughs at the author's intended humor.

7. The student-finderstands how to davelon his vocabulary through different
anproacnes, including word analysis, word derivation, context clues, use
of the dictionary, and wide readina. .

A. The student identifies the type and level of vocabulary he
i1l nead in his chosen curriculum.
The student uses clues in the context to get the meaning of
unfamiliar words,
Tha student chocses the meaning of a word which best fits the context.
The student uses the structural analysis of words whenaver ‘
helpiul, noting the common parts of words--roots, prefixes and
suffixes that modify the meaning of the root.

E. The student consults the dictionary as a source of getting the
neaning of the word when other methods seem inappropriate.

F. The student consults the dictionary for the exact meaning of
the word.

G. The student studies words systematically, for example, makes a
vacabulary file of new words which includes derivation,
pronunciation, definition, and an original sentence using the word.

H. The student uses newly-learned words appropriately in his
conversation and writing.

- I. The student watches for new words as he reads.

[
.

ol o
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8. The student exhibits mastery of the basic word recognition skills.

. The studant pronounces the basic speach sounds.

B. The student isolates the sounds in words when asked to do <o.

C. Tha student blends the phonetic parts of words to obtain the
corract pronunciation.

D. The student verbalizes the cormon principles used in dividing
words into syllables.

E. The student divides unknown words into syllables 3o that h~ can
pronounce then.

F. The studant tries to pronounce words that he doasn't recognize.

G. The student verbalizes the many resources he uses when attempting
to sound out words.

H. The student prcnounces words corractly when using the diacritical
narkings of a dictionary.

9. The student knows the relationship of his rate of reading and his
styla o: reaading to hoth his purpose for reading and to the type of material he
is reading.
A. Tre student selects the method of reading most appropriate for his
purpose in reading the material.
8. The student selects the method of reading most appropriate for the
type of material that he is reading.
C. The student explains the need for flexibility in rate of reading.
D. The student expiains vy he can't quote a numher identifying
hew fast he reads.
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E. The student verbalizes vhy he selects different readina styles
for his various subject areas.

F. The student verbalizes loss concern for his reading rate and more
corcorn far underatanding what he reads,

a. The studant outlines a plan that he will utilize as a checl: for
reasuring if he is reading the raterial at the rmost efficiont
rate consicerina his comnrehension needs.

10. Tre student exhibits mastery of study skills necessary for success
ir his chosen curriculum, '
A. The student outlines the tyne of study skills ha sees himsolf
as needing in his chosen curriculun,
B. The student in consultation with the instructor chooses which
study skills he needs to davelap.
€. The student takes lecture notes which are understandahble both
{mmadiately after the lecture and at a later moiut after the
lecture.
D {he student takes notes which reflect the intended meaning of the
ecture.
E. The student verbalizes the main pitfalls which can occur vhile one
is listerning.
F. The student outlines his nlan for avoiding 1istening pitfalls.
G. The student diagrams his budgeting of time for his study needs.
B. The student outlines how he sets qoals for himself as he studies.
I. The student devises a problem-solving method to be used when
needed in each assignment that he approaches.
J. The student shows how he uses this problem-solving approach when
ashed to do so.
K. The student verbalizaes knowledee of the diffarence in resnonses
called for hy ohjectives and essay exams.
L. The student dascribes the basic test taking insinhts which can
sometimes b2 anpifed vhen taking exams.

11. The student undarstands that readira is a part of tha languace nrocess,
a meaningful activity which is part o7 the thinking process.

A, The student uses readina as a2 stirmulus to thinkina- opads then
stons and thinks about what he read.

B. The student sometimns go0es off on a tanaent to follow a new izen
suaqested by readino,

C. The student returns to raterial that be has read to nrove a noint,
to nronose a nrohlem for discussion, to entertain someone.

D. The student aquestions the relationship of reading skills to the
total act of readina,

£. The student adheres to a desira to react to what he reads.

F. The studant selects readinn material that reets a nersonal nead.

G. Th2 student verktalizes his narticination in the aesthetic and
erotional exneriences presented hy the author.

H. Tha student relates what he has read to his own experience.

I. The student verbalizes that he has gained an.understandinn of
himself and other people from readinn.

J. The student identifies a change in his thinkina or behavior as
da resuit of thinkiam,

.. The student identifies reading as an enjoyahle, leisure activity.
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The foilming eiaht steps are utilizad by the Readina Program o
cotermine an accurate nicture of tha student's needs before writina an
instructional nlan.

1. Deternine an estimate of readina performance and potential.

Instrumants (a,b, &% c) are alrmost always used to measure reading
performanca. Instruments (d,e, & f) are sometimes used in obtaining
information about the student's reading parformance.

a) The Graded YWord List by LaPray and Ross (See !largaret LaPray
and Ramon Ross, Journal of Reading, January 1969, vol. 12,
no. 4, pp. 305-307); .

b) The Diagnostic Informal Reading Inventory for Adults (Peading
Levels from Grade Level 4 through Grade Level 14) by Cathy
L. Livingston;

c) The Reading Habits Inventory prepared by Cathy L. Livingston:

d) Dasic Spsech Sounds Pretest from the Basic Speech Sounds
Package nrepared in the Reading Center;

e) The diagnostic Test for Peading in Tactics I & II by Scott
Forasman % Co.;

f) Other.

As mentionad earlier, no intelligence test is administered at large to
students seekinq h.1n in roadina. The ratiorale behind this decision 1is
that the Reading Proaram assumes that for the most part it can heln students
irprove their reading skills reaardless of their intellectual notential.
The Program onerates on the assumntion that for the most part individuals
have average intellicence or above. If it bacomes aonarent that after
testing and instruction a student's skills are not improving, then an
individual intelligence test may be administered. This step is taken to
explore the possihility that the student has low enough intellectual
notential as measured by this instrument and that “is reading skills may
improve at a rwch slower rate. It has been a-rare situation in the history
of the Peadino Program that the student has had such low intellectual

notential that the Readinn Program has not been able to help him in any way.
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[a]

2. Baterminn the degres of discranancy from the results in sten &1,

This step could actually bhe considerad as nmart of step #1, but

it was liasted sonarately to emphasiza its imbact on tha rewaininn
stens and the type of instructional onlan. If t*-2 discrenancy is
quite large, then a number of outcores seem to follow automatically,
First 1t would be very immortant that the instructor snend enpough
time on diagnosis to determine what the student does actually know
reqarding reading., Since reading instruction is somewhat systematic,
it's very important for the inst-uctor to make sure he does not recormend
an instructional nlan dependent on the student havina certain skills when
in reality the student doas not have those skills. Also if the dearee of

‘screnancy is Iarqg, the instructor should take into account what type
of instruction he chooses for the student. An instructional nlan wiich
has very 1ittle instructor contact could easily be inappronriate for such
a student. If a student can learn without an instructor, why hasn't he
done 50 by now? The instructor also needs to know how severe the
nroblam §s in recommendina how ruch tire the student should allow for
vorking on his reading necd. 0One final factor to consider is that if the
reader is far below his notential, one would want to be rore conscious
of trying to find out why this might be the case so as to olan a rore
effective instructional plan.

3. Determina profile of specific skill strengths and needs,

This step is critical to the student's progress in readina. PRecause
reading ic a hichly complex process, it is important that the instructor
have a fairly accurate picture of what the studant can and can't do before
they toanther determine an instructional plan. The instructor exercises
his own judqrent concerning the level(s) of diaanosis appronriate for each

student.



Levels of Diadnosis PEST COPY AVALABLE
-
There are actually three levels of diagnosis which the instructor

salects irom:

Survey Level

Specific Level

Intensive Level.
The Survey level of diaqnosis is basically the screening level. \then
working in a classroom setting, the instructor is attemnting to identify
areas in which tha vhole class or certain gqroups apnear to need corrective
instruction, and to locate stucents who appear to be in need of more
soecific diagnosis. then working with an individual, the instructor is
trying to get an estimate of the level at which the student can read. At
Parklara, generally, the staff uses the following instrument for the
survey level of Diagnosis:

LaPray & Poss Graded %“ord List
Iowa Silent Readina Tests, Level 2, Form F

The Specific level of diagnnsis is concerned with aaining detailed
information about an individual's learning performance and potential.
Diaqnosis at this level is intarosied in isolating those weaknesses and
aaps that are the immediate causes for poor performance. It is worth
noting here that in selecting tests to be used at this level, it is not
so important which tests are selected as is the purpose for which they
are used. The same tests may be used for both the Survey and the Specific
levels of diagnosis; it is how the results are interpreted, analyzed, and
used vhich determines the level of diagnosis. The following instruments
qualify to be used at the Snecific Lavel of Diaqnosis:

LaPray X Poss Graded “ord List;
Iowa Siient Feading Tests, Form F;

Teacher constructed Informal Peadirg Inventory
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Teachar constructed tests to measure spazific skills in

readint: a.q., ¥nowledge of Rasic Speech Souncs; Skill in

finding the rain idea; ote.;

Readire for Understanding Placerent Test by Scott Foresrman & Co.;

Diagnostic tasts from Tactics in Reading I,1I,% III by Scott
Foresman & Co.;

Vision Screening Test using the Bausch-Laumb Orthorator;
Pelevance of Sound Diagnostic Test by lestinghouse Learning Press;

Relevance of tlords Diagnostic Test by Westinghouse Learning Press.

The Intensive level of diagnosis is resarved for those cases which
anpear to be unusually severe and appear to be comnlicated by factors
vhich impede learning even when sound instructional plans are used. At
this level a complete case study is don2 on the student. Niagnosis at
this level requires the assistance of a well-trained counselor vho is
primarily responsible for assembling the case study information on the
student. The counselor also holds conforences to internret the rasults to
the reading staff. The counselor assemhles as much of the following
information as ha can collect:

Information about the student's academic performance in the past;

Informatinn about the student’'s background, health record,
personality adjustment, and social adjustment;

Information about the student's mental ability.
The counselor uses his own judgment in selecting the appronriata instruments
to gather information about the stucent. Generally, the counselors employ

such instruments as the YAIS, the Stanford-Binet, the Bender Costalt, etc.

4. Dater~ine an estimatn of the studant's inatructional levnl.

(iven all of the information from the first four stens, the instructor

ther has to estimate what i3 the student's instructional level. The

ERIC "2
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instructional level is that level where the student can read with some
helpy from an outside source but still maintain at least 70% comprehension.
This inforiatios serves a nunbor of purposas. First the instructor has
to know what level of materials the student can handle in planning his
instructional program. It is not going to help the student much to work
on a set of material with a reading level of a freshman in college when
the student can only read at about the unper grade school level. Secondly
the instructor needs to look at where the sindert is in his present
orogram of study. The instructor has some obligation to halp the student
cacide if he can pursue his present academic schedule given his present
reading level. Firally with this fiqure in mind, the student and
instructor can decide what goal the student is goina to work toward in a
aiven amount of tima.

One other point vorth noting is the concept of 1nstructjona1 level
for adults. In working with children, the sarme concent of instructional
level axists. However for children this level is uéually recorded with
a very spacific number; e.q., 4.5; 6.0; etc. This specific designation
seens to lose some of its meaning and merit when working with adults. It
seers rmore appropriate to speak in terms of bands. The bands used by the

Prading Progran are:

0-3 grade Caginning level
4-6 grada Intermediate level
7-9 grada Developmental level
10 grade Advanced level

5. Look for nossible causes of the reading problem.

In plarning this st2p, it is very irncrtant that the instructor
listens to the student describe his goals, interests, and nerceived neads.
IF the studapt is in errar reqarding his nerceived neaads, ther the
instructor should spand time with the student working out the discrepancy.

nS an examnla, a student might suagest that if he could learn to "speed
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read”, he vwouldn't have any rmere nroblems studyina. “While this may be
trua, the instructor weuld orodbably pdint out to the student why it is
recassary for him to work on some of his other re2ading skills before he
pursues workina on his rata. .

In working out an instructional olan, the instructor attemnts to
keean in mind the aspacts of the Instructional !Model discussad in the
na2xt section.

The Staff believes that it is {mportant to share with the student
where these efforts in diagnosis have led. Frequently, this sharing i%
an aid to gaining credibility with the student. His realization of the .
time the staff member has snent with him may help him gain trust and .
confidence in the Staff. '

7. In conjunction with the student, nlan an instructional contract.

Since the hypothesis stated in numher six is stated in terms of
behavior needs, it leads directly into planning for instruction. As an
exarmple, part of the hypotnesis says that the studant does not Lnow the
Tons and short vovel sounds; therefore part of the instructional package
vvill be for the student to learn the long and short vovel sounds. The
studant should be involved so that he can have inout on his choices, qoals,
interests, etc. Although the staff believes that their expartise is nesded
on the subject matter, the student's exnertise on himself is neeced.

3. Teach 1-2 lessons to test validity of diagn~-iic hvonthasis.

This step is a way of bridging the gap between diagnosis and
remediation. It orovides one with a chance to support the findinos so
far, to make any changes, and to show the student the relationshin between
diagreosis and ipstruction.

Pelationship of elemants of diaanostic rodel.

Della-Riara nrovides one with a gnod frame of mind for diaynosis.

Ha says that one should alvays keep in focus the question: "How is this

IVl



information noing to help me in remediation?" This sare thinking apnlies
in tha relationshin of thoe elements of the rodel. (See the next page for
a flow chart diagram explaining the relationship of elements of model.)
Pasically tha first four steps are from left-to-right, but they all have
innut into sten 5, as well as step 5 havfng input into them. Steps 5-8
are bi-directional vhenever it's nacessary to gain more information about
useful nlanning for remadiation. One can re-enter any component of the

rnodel wvhen it seems nacessary to do so.

o s (P AUAILABLE
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INSTRUCTIONAL HODEL

In planninag instruction for a student; the Reading Program:

1.

%)

v

10,

11.

14.

Uses tne largar frao of roference regarding reading; it is vart
of tho comnmunication process. lihanevar possible build elements
into th2 instructional plan which make it easier for thz studant
to recongnize the role of reading in the communication process.

Yhenever possible begins working with the student’s strenntbs. At
least try to use his strengths in planning for hin to work on his
needs.

In situations where the student has many needs, selects an ordar of
workina which allows the student to acquire the necessary skills to
than ta able to begin to learn on his own.

Irn situitions where the student has many needs, selects priorities
so that tha student is not faced with an overwvhelmina amount of work.

Helns tha student seloct goals for himself which are hoth feasible
and worthvhile. Try to help him gat a realistic picture of what it
is he needs to do and what such work will do for him.

Provides frequent opportunities for the student to have conferences
and encouraqge him to give feedback on his experiences.

Provides chechkpoints in his work so that he has an onporiunity to
see his progress.

Keeps in mind that rhe student is an adult in many vays. ‘henever
passit:le make him rasponsihle for as many asnects of his own learning
as nossihile.

Keens in mind that the adult learner has many responsibilities and
trias to devaloo an instructional plan that will allow the student
to improve but will not be so stranuous as to force him to quit.

Helns the studant nlan for hou hn can use his outside tira to work
on his raading neads.

Uses tha contract rothnd, vhare the studant knows hefore ha beains
exactly vhat work he will be doing and at what nace arproxi—ately
he should be working.

Felievos that the adult has already establishad a pace for himself
as a learnper, that 1nawn1nq strateaies should he cognizant of the
existarce and effects of such a nace.

. Peaards adults as rotivataed learners and if the adult learner aonears

to ho nn-ativated soarchas for nossible reasons for his state.

Belioves that aroun dynamics can be a valuable resource to the adult's
learning and atternts to plan for some groun interaction.

~20
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15, Uses the follnwing rhilosoohy in arading:

a).

b).

d).

e).

Tha studont's grade is determinad according to

tha conditions outlined in his contract. Gererally
thasa conditions consist of coarnleting a cartain

amount of work, according to cartain conditions, and

by a certain amount of time. OQOccasionally tha contract
conditions specify that the student will have reachad a
certain level of perforrance by a certain time.

Tha student's attendance record is generally a factor in
arading. The Staff is cenerally in a dilemma about its
policies concerning attendance. In summary, after trying
a variety of anprnaches, the Staff generally tries to
allow for scma alternate nlans regarding attendanca, but
a certain mininum amount is usually required for a grade.

The student’'s proaress is gererally not comnared with other
students’ oroqgress in determing his grade. He generalily
is only competing with himself.

The Staff recoqnizes that the assigning of grades is a
curse and/or a blessing that they must 1ive with. Efforts
are baing made to determine the effectiveness of certain
procedures, methods, etc. related to grading so that
decisions can ba made with the best possibla information.

Finally the Staff believes that grades are to help the
student in his endeavors. Tho Staff tries to combine
Cood juduyment and humaneness when making decisions about
grades.

apsT COPY ANAILABLE
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CNINSE DEerRIPTIONS

- copt AVALABLE

PRS N Exnoriences in Paarding 1-1-1.

Cours:2 Jescrinting:
&1l aroun discussions focusina on tha role of readinag as nart of the
corrunication nrngnss,  faneral ohiectivas are to raise one's con-
sciousnass about the role of readingy in one's dailv exoeriences and %o
corplete nreparatory reading readinaess activitias.

UG 024 Reading Fundamantals [ 2-n-2.
Course Descrintion:
Paviaw of basic reading skills necessary for firm foundation in reading.

Includes work in basic ohonics, sight words, vocabulary develonment,
dictionary training and beninning reading skills.

PN 065 Peading Fundanenta - 1T 2-N-2,
Course Dasceintion:

Tnstraction in reading skills whick heln in achievina skills nacessary
for efficient reading of texthodks and other collen2 level material.
Cihasizes work on vacalurlary, dictionary usage, and cornrahension
skills.

NG N%6 Pavalonina Peadina Skills  2-0-2.
Ffourse Doscrintion:

Jevelonment of readiry skills and studv habits necessarv for efficient
reading of colleae texthooks. Review of nhonics and dictionary usana.
Emphasizes vocabulary develonrment, cornrehension, nreviewing and
techniques for studyina,

nhG 109 Developing Reading Power  2-0-2.
Course Dascrintion:

Emphasizes irnroveront and refinerent of reading and study skills
recessary far enllezn Teval work, Tira2 is snant on irnroviny readina
spaed and (diusting rate of reading for specific readina tasks.
Devalonisant of individual and parsonal reading.
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MRS Annlied Learsieg SHills One to Hiaht Cradits.
Coursa Desciption:

NDasignad for any individual vho wants to learn or imnrove skills in
one or nore of tha followina: reading, writing, mathamatics, problem
solving, study techniques, affective behavior. After a diacnostic
phase, each student will work through an individualizad program
designed to help him learn or upgrade those skills he needs to be a
successful college student.
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READING ASSUMNPTIONS 071 WHICH PRNGRA* IS RASED

very fow people are esperts in every dironsion of reading. Thare-
fore, the learnar stiould not he axpected to raster every cormponent
of the reading nrocess.

Exparts agree that even tnough the adult is oldar, the reading skills
he neads to leara are basically the same as those of a child.

Teach thase skills which will enable the studant to better teach
hirsolf.

The process of reading is complox and sorewhat sequential. Also
there are many skills vhich take years to master. The Staff at
Parkland has attampted to arrange the sequence of skills to master in
such a way as to includ2 these skills which are essential to the
student's future success in reading. In selecting this arrangament,
the Staff has tried to remain coanizant of all of the Program's qoals
and views in teaching reading.



Adult characteristics as compared to
children,

Inplications for teaching rcading to adults

Less acute senses of hearing and sight,

Develop auditory & Visual gcreening teasts for adults.

Eatablish minimuwm levels requiied to respond to
regular instruction.

Adjust procedures to accommodate adult.

gt COPY WNUABYE

l.ess flexible.

Dcvige inatructional proprems that take into account the
adults present manner of functioning; gradually help the
adult move from less structure to more self-directed
ceducation.

Hore sclf counsncious, more apprehcasive,
and fecls more anxiety.

appropriately placed the firoi time.

Develop mecans for providing feedhack and enccuragement.

[

Have a wider range of experience.

~N

Develop good diagnoatic instruments so that student is o
]

e

o~

1

Develop instrument that will help ianstructor beccome
faniliar with experieatial background of studeant.

Develap materials or acquire matcerials which can be
uged to relate dircctly to the atudest's background.

- o -

Still have intellectual ability to
carn but rate is slowved down.

Dovelop adequate pacing procadures for adulta, challenge
them but don't discourage them.

Merory hag slowved down (Some authorities say
this i a physical condition, others say it {s a

poyciwolopical state).

Develop neana through which adults don't have to meworize
an abundance of materials in the beplaning; provide
iratruction on hew they can better geo about nemorizing
naterials for other classes. Provide exercises that

ald in sharpening memory skills.

PSYCHOLOGICAL PRINCIPLES RELATED TO ADULT LEARNING

Legs familiarity with the school system

Provide student with counselling help to aid him in
adjusting to the school environment; provide the
student with assistance in reorganizing hig 1ifec so
that there iIs room for education.
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Wants Iimuediate use of hias education

Provide him with immediate transfer situations

whenever possible; explain to studeat how what he
is doing fits into a total picture.

Rave different motives for coming to school.

Develop a procedure to become familier with adulta
reasons for being in school and whenever possible
utilize thosc reasons in his educational planaing.

More complex and less 1is kaown about
developmental stages for adults as compared
to children.

Develop an awvarencss that much is still unknown
concerning adult learning styles; be alert to
observe the total adult and try to hear everything
he 1s saying to you; have available a variety of

instructional materials and methods. »
b

Has not been reinforced for teaching himself Frovide opportunitics for atudent to learm hov to take
how to learn. risks and become rcspousible for his own leosraing. !
| 8
)
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Relatianship of Reading Proqram at Parkland Colleaz to Other
Local Prograns, Acencies, Institutions Concerned with Reading.

In the Spring of 1974, an arza Right to Read program was formed to achieve
certain objectivas pertaining to removing illiteracy. All age lavels and
tvpes of institutions have be2n invited to participate.in the Right to Read
nroaram. The group members are free to select which objectives in 1iteracy
they want to davote themselves to.

If this aroun becomes effective, it should and could serve in a duplicate
role as a Peading Advisory Cormittee for Parkland's Readina Program., The
staff believes that such a committee is necessary:

a) to provide a sourca for information concerning adult
~reading needs;

b) to provide feedback concerning the effectiveness of the
instruction at Parkland;

c) to promote gdod cormunication about the types of services
offered through the colleqs;

d) to coordinate efforts concerning nmutual goals and interests
sn as to best serve the student.

At this time the Staff at Parkland has decided not to form a senmarate
advisory committee of its own, but instead to wait to determine the future
effectiveness of the area Rinht to Read Council in its duplicate role as

Advisory Cormittee.
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Staffina pEst ooet W

At tha prasent tima the Parkland Colleqa Peading Program has two
full time Reading Specialists. In anv one Semester the proaram hiras
as many as ten-twelve part time semester positions. All hiring of staff
members to work in readinq begins with the Reading full time staff rem-
bers. If these members agree that the candidate is qualified in reading
as well as in other apnrooriate areas, they then forward the applicant
to the next appropriate step. If the candidate is to teach in the
Division, the next sten would be the Rivision Chairman, the Dean of
Instruction and the President.

If the candidate is to work in the Learning Lab, the next sten
would be Learning Lab Coordinator, the Dean of Instruction and the
President. |

[f tha candidate is to work in a Smecial Program, the next sten

would be the Srecial Proqgran Coordinator, the NDivision Chairman, the Dean

of Instruction and the Prasident.
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Peserrch Best

Pesaarch is ona of tho areas in the Peadina Proaram which is in
need of attontion. Until recently, verv little inforration has been
available concerning previous research projects and/or the resuits of
such prsbects. T" .5 condition is somewhat understgndable given that
the college is only in its seventh yzar of operation. Prior to this
noint, time and eneray have been spent developing and implementing the
Reading Program. | |

However, one of the goals of the Program is to begin to assimilate
files containing information on pertinent reading research nrojects.
Thase files w111 be available to the staff and part of next year’'s staff
meatinas will be spent discussing the irnlications of the research |
materials.

Another t¢rogram qgoal related to reseérch is to design and carrvy out
research projects of its own. The projects will be aimed at answaring
fundamental auestions which face.the Starf; e.c., Is one method of
teaching tihe SN3R technique more effective than another? '“hat attendance
nolicies s=2i1 to produce the best result? etc.

The Staff hopes to confirm or deny research hynotheses which have
both local values ana implications for the entire field of adult reading.
Since at this point in the history of adult education in reading
there are rany possible research questions, the staff will have to esta-

Elish some nriorities in selectinn projects.
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In-Service Trainin

The StaT7 aoreos that continued renoval and ungrading of skills
is indeed necessary in the field of reading in working with adults.

In addition to a refreshing of those items once learned, there is much
information to be learrad, processed, and inteqrated into the oresent
Proaram.

The College does have quite a good collection of periodicals and
baoks related to reading irmprovement. In addition to the choices
offered hy the Collene, the staff member has the U of I to select from
also.

The Toll2ne also has a newly created Staff Develonrent Program
whicii serves as a very powarful vehicle in implementing In-Service
vorkshons. In addition to using the Staff Developnent Program as a vay
of holding in-house sta®f sarinars, it also serves as a means for
Lringing in outside sneaters and consultants.

Many of tha Staff moabars are active in local, regional, and
national reading orqanizations and attend thase organizational conventions

on readina,
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Prorram Revision

Meedless to say, it seers to bz one's curse that there is alvays
a nzed to charn2 and revisz. Just as one begins to think everything is
in order and beainning to annear completed, one discovers several areas
that need to be changad.

By -holdina regular staff meatings and by setting aoal ebjectives
the staff hopes to achieve continuous program revision. Some of the
best exneriences which lead to an awarensss of need for revision are
the day-to-day experiences with students. Hopefully tha staff can
remain enargetic, non-defensive, and onen-to-changa enough to allow
these experiences to sink in and 1ead to needad ravisions.

Hopefully each academic year will beain with a selection of 2 or 3
rajor groun goals for irproving and develoning the Peadin, Proqram.
Cach staff riambar will ther ba able to sealect his own coals to hlend with
thes=,

At the end of each yeer then the Staff w111 he provided an onportunity

to evaluate their proarass toward their qoals.

8. A3



Servicas to tha Molleae a;SK Cﬂﬁﬂ

The Readine Proaran i3 attemnting to both exteand the services
it offers to the Colleas and Staff and to extenc the amount of
advartising it does in mating n2onle avere of the available servicas.

At the nrosent time, the Readinn Program vill da a diannostic
nrofile on anv student, and »ill follow-un with hoth the student and
kis instructor(s) in inaking a decision about remediation.

The staff nambars have ragde preseantations to entire classes on
various tonics on reading at the requast of the instructor. The Peading

taff would like to do more of this and neceds to make these services more
available to the entire Staff.

The Readina instructor vould like to be of nore haln in consulting
about tha selection of textbooks for classroon use. This is an area
which 1s in need of further develonrent and advertisement.

In the future the Deadina Staff vould Tike to be of more sarvica
to the classroo™ instructers in helnina tharm hecome rore avare of how

Ll

tu teach reading in the contant arpas.
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Innnvations

152 Collage has boon devoting nuch tima and ronay to the
investication of PLATC and its possible use in instruction. [lecause
of sﬁortaae of time and staff, the Reading Program has had very little
involverent with PLATO. Iowaver, one of the qgoals of the Program is to
acquire soce released time to investicate the possikle uses of PLATH

for vreadina.

The Staff believes that its recent efforts to develop an on-going
research file and research crojects of their own will lead to many new

id2as and innovations.

tore and more audio-visual materials are becoming available for
the Staff. facently tho Staff has acouired the caramate (s1ide projector
and tapa cerrartrient) sories which opens up many nossibilities for

individualizing instruction and for making instruction more relavant.

The Staf has also hecora more facile and skilled at writing thejr
own materials. Several nrojects are now being develoned:
1) How to !"sa tha Library;
2) Yow to Use the Mictionarv;

3) How to Teach Ona's Children to Read Detter; etc.
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Appandix A

. i e
Instructional Materials and Equiprent Gﬂ*‘

In preparing this section, the author atierpted to 1§st those waterials
used most frequently in the Reading Program. Very few of the materials }isted
are used directly as packaged. Almost all of the matarials are rodiffed and
adapted in some way to the particular student.

Thera are many materials used in the Reading Program which are not
Tisted. It was somewhat impossible at this time to Tist all of the mtarials
with comments concerning thefr use.

Presently three projects are underway concerning materials. First,

2 file is being started whare staff members deposit materials and exercises
used in teaching specific skills. Hopefully this will eliminate duplication
of efforts and will provide the staff with a better opportunity to coordinate
instruction.

Secondly, more teacher made materials are being developed.

And last of all, a 1ist is being compiled which will 1ist al) reading
sub:ki1ls follewed by an annotated 1ist of materials available for that
tonic.

The materfals are classified under tha following headings:

Reading: Comprehension and Rate Instruction
; Vocabulary Improvement.
‘ Study Skills.

Matarials will be deseribed in the following manner:

Name of Material
Parts of material which apply to skill 1isted (1f no fndication of
parts 1s given, then the entire sat of materials applias.)
Publisher & Address
Estimatad Cost
**Peading Level
Comments

**REading levels referrad to are:

Level A Estimated 0-3 grada reading level
Lavel B Estimated 4-6 grade reading level
Level C Estirated 7-9 grade reading level
Level D Estimated 10+ grade reading level
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ALADLNG: | CUAPRLHLNSION AND RATE INSTRUCTION |
cot
CUMPRENENS 104 pest

1actices in Reading 1

Cards 21-44

Scott, Foresaan and Co.

200 E. Lake Ave,

Gleaview, I11. 60025

@ $100.

Level: C - D

Comments: Kit consists of sat of cards including diagnestic and post tests.
Cards are geared to specific skill areas in reading comprehansion,
Answers are included in kit and are available for studant to check
his work. However, students sometimes nead help in interpreting
answers.

Tactics in Reading II

Cards 16-47

Scott, Forasman and Co.

200 E. Lake Ave,

Glenview, Il1linois 60025

@ S100.

Guide books cost 31.11

Leval: D

Coms2nts: Consists of set of cards including Diagnostic and Post-tests.
Cards are geared to specific skill area in reading.
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Tactics in Reading 1II

Scott, Foresman & Co.

207 £. Lake Ave,

Glenviow, Illinois 60025

Guida Books 3 $1.11

Level: D

Comuents: Workbooks providing instruction in higher level comprehonsion sKills.
Includes exercises in Inferential and Affective Comprehensicn Skills.

-------------------------

5Q22
Learning Lab produced
Level: ?8) C-0D

Comiients: Consists of booklet with accompanying Tape covering 5 study steps:
Survey, Question, Read, Recite and Review. Needs assistance in
evaluating responses,

£0



RFU (Jr. & Sr.)

deading for Understanding

Science Rasaarch Associate, Inc.

259 E. E -iv St.

Chicago, I1lingis 60611

Cost:

Level: A -D

Comments: Consists of set of cards aimed at improving inference skills.

The cards get increasingly more difficultjdiagnostic test, but
ny post test. Self-check.

Collega Reading Skills

Selections from the black

Jamestown Publishars, Inc.

P.0. Box 6743

Providence, Rhode Island 02304

Cost:

Level: C

Comnents: Consist of workbook with readings (for timing) and comprehension
quastions. Questions are somewhat confusing. Each selection is
followed by exercises in word recognition skills.

R Em SR RS G al e e Sn e ot G % WS En D D ER Me G AL ED A GE Gn A

Dimensions: He are Black Kit

SRA

Lovels A - B

Comments: Consist of short stories on Black pecple, followed by comprehension
and vocabulary quastions. Answers are available.
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SRA Diwensions in Reading
Manpower & [latural Resources
Science Reszarch Associates, Inc.
259 E. Eria St.

Chicago, [1linois 60611

¢ 599,00
Level: Directions: c
Readings: A-C
(Reorder #3-9500) B-C
c-C
D-D
E-D
F-D
Comments: Kit is aimed at providing occupaticral information at varying levels

of difficulty. Content is designed more for men. Selecticns are
folluwed by comprehension questions. Self-check.
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tioughton - Mifflin Actions Series
Reading Breakthrough Program

Houghton - Mifflin Co.

Cost:

Level: 5-8 (B-C) .

Comments: Consiscs of a series of books with stories and accompanying workbooks
discussing theme, ideas, generally assess comprehension. Strong point

of series is tha high-interast and low vocabulary and nore up-to-date
relevancy of content.

How to Survive in College

Tapes 6 & 7 deal with reading particularly

Teaching Rasources, Inc.

Station Plaza

Badford Hills, New York

@ £35,00

Level: (8-11) C - D

Comments: Consist of tapes and accompanying booklet with quizzes for each tape.
Tapes discuss different types of reading used in college and also
teach the SQ3R method. Need assistance in evaluating answers.

-----------------------------

Reader's Digest Skill Builders .
Reader's Digest Services, Inc.

Pleasantville, New York, 10570

@ $54.00 Level: 2-6 (A-B)

@ $50.00 Level: 4-10 (B-C)

Corments: Consists of graded books with stories and comprehension questions.
Grada 7-10 books have stronger emphasis on speed. Answer
booklets are providad for student to check his work; however,

answers are incomplete.

Phase Blue, Too

Science Research Associate, Inc.

259 E. Erie St.

Chicago, I1linois

Cost:

Level: D '

Comments: Textbook consisting of readings and follew-up questions. Articles are
: useful for group discussions--que_tions are generally stimulating-

cover all types of comprehension.
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The Reading Line

Polaski Co.

Box 7466

Philadelphia, Pennsylvania 19101

@ $97.50

Level: 6-8 (B-~C)

Comments: Consist of books in the following subject areas: English language
and literature, Science, Mathematics, Social Studies, Business,
and Vocational-Technical. There is also a Teachers Guide. Books
are aimed at helping student improve his reading in the content
areas. Books are somewhat difficult for student to stick with on
his own. Answers available.

R D AN as AR A BB MR WD R D D (D e Sy am D OB OB MR AR G 0D an a5 uh

McGraw Hi11 Basic Study Ski1ls System

Program for Self Instruction {Blue Books)

PReading for the Main Idea

Reading to Discover Organization

Reading_for Sfgnificant Facts

Rz=ading to Understand Sciences

“cGraw Hi1l Book Co.

vlanchester Road

Manchester, Mississippi 63011

Comments: Series is only appropriate for student with upper level reading
skills. Even then books ar~ tedious to go through - demands use
by a highly motivated studs t.
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RATE IMPROVEMIIT

coPY AVAILABLE

s2)s Yoursel? vo Liprovae Your Reading BES‘

d2ader's Dignst Services, Inc.

cducation Division

Pleasantville, iiew York 10570

Cost:

Leval: C,D

Corrents:. Consist of series of four books of progressively higher reading
levels with provision for Timing and comprehension checks.

Peading at Efficant Rates

McGraw H117 Basic Study Skills System

(Blue Books)

@ $3.25

Level: D _

Comments: This is one Title in the series. Consists of 1000 word length
réauings which can be timed and includes comprehension questions.
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Also, Skimming and Scanning Improvement, which consists of a series of readings
and accempanying exercises.

Publisher

McGraw-Hi1l Eook Company

Hanchester Road

Manchester, Mississippi 63011

@ $5.30

Leval: D
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Cuntrollad Reading Study Guides, LK, MN
Educational Developmental Lab, Inc.
Hunting*ton, Maw York
v $100
Level: LK - D (11-12"
MN - D (13-14)
Comments: Consists of written essays with comprehension and vocabulary tests
which accompany film strips used with the Controlled Reader.

-------------------------------- - m o - - - -
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| ORA o ' Level:

{ Cotinam Reading Achievement Book 1 - C

' ' Book 2 - C-D
Psychotechnics, Inc. Book 3 - D

1900 Pickuick Ave.
Glenview, I1linois 60025
Order from:
I11ini A-V Services
1829 w. Main
Peoria, I1linois 61605
Comments: Consists of written essays with comprehension and vocabulary tests which

accompany filmstrips of 3,2, and 1 fixations for use with the
tachistoscope.

AVR eye span Trainer Model 10

Audio-Visual Research

1509 Eighth St. S. E.

Waseca, Minnesota 56093

0 33.97

Comments: Consists of plastic hand tach which reveals from 1-5 words phrases.

- Phrases are flashed through an opening controlled by . shutter.

Goal is for student to improve his ability to see phrases quickly
and accurately.

Purdue Reading Series Levels I & II

Ordor from:
IT1iri A, V. Ed. Service, Inc.
1829 ¥. Main St.
Peoria, Il1linois 61606
¢ L-I  $65.00
L-IT $65.00
Level:
Comments: Consists of essays with comprehension and vocabulary questions in books

which accompany filmstips of 3,2, & 1 fixations to use with the tach-
istoscope.
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Parase Raediag Packaga
arase Raediag Packag w‘ m“

Learning Lab Produced

Cost:

Level: D

Comrents: Consists of 5 lessons of exercises, drills etc. through which the
. student works by following a task checklist, accompanied by taped
explanations and instructions. Package uses ORA films/Tachistoscopa,
college Power Builders, rate materials from McGraw Hill Basic Study
5ki11s system, hand tachistoscope, and students own reading
materials. Materials are designed for student to work in his own
with lab assistants and conferences with instructors.
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SRA Reading Laboratoﬁy IV a

Scienc= Research Associates, Inc.

259 £, Erie Street

Chicaga, Illinois 60611

Lev2}: C-D '

Coruents: Consists of cards which include selection at varying levels of
difficulty. Selections are followed by comprehension and
vocabulary excrcises. We use cards for practice in rate only--
we do not use exercises following selections.
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RATE INSTRUCTION MACHINES

- Tachistoscop= 500 12113 Simaletor Projector

Order from: 111ini A-V Education Source, Inc.

1829 W. Main St.
Peoria, Illinois 61606
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Controlled Reader Jr.

Educational Developmental Laboratories, Inc.
Cost:

SRA Reading Accelerator - Model IV
Cost: _.

Eye Span Trainer
Hand Tachistoscope

- Cost:
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Tactics 1 in Reading 1

Cards 11-106

cost:

Level: C-D

Commants: Consists cf exercises in basic word attack skills. Needs
assistance in following some of the exercise divections.
Good as supplementary classroom work.
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Tactics 11

Cards 7-12

Cost: -

Level: C-D

Comments: Consists of exercises in word structure as word attack skills.
Needs assistance. Valuable as supplementary classroom work.

Phonics:
Basic Sp2ach Sounds

Learniag Lab Produced

CJJ\-

Lavel: C (directions)

Comments:  Consists of 5 lessons of materials with accompanying taped
explanations. Basic review of long, short vowsls, degraphs,
etc. Review of consonant sounds. Heeds instructor assistance.
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Relevance of Sound

kestinghouse Learning Press

2020 Hanover St.

Palo Alto, California 94304

Cost:

Level: C-D

Corrants: Kit consists of tapes and booklets going over basic speech
sounds. Words are difficult--not a lot of exercises where
student has visual stiirulus and relates that to aural stlmulus.
Mostly dictation exercises.
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Context and Dictionary o\ L\

Tactics in Reading I

Cards: 4,5 & 17-20

Level: C -

Comments: Consists of cards with exercises aimed at improving vocabulary
developnent.
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Tactics in Reading 11

Cards: 4-6 B, 13-15

Level: C - D |

Comments: Consists of cards with exercises afmed at improving vocabulary
development. '

Vocabulary I1I

Science Research Associate

259 East Erie St. .

Chicago, I1linois 60671

Cost:

Level: B-C~D

Cunments:  Consists of short readings on various subjects and increasing
difficulty levels with follow-up questions on context, structure,
phonics, and sometimes other specialized reading skilis.
Also, has the 'Explorc wheel! used to demonstrate word structure.

serger - Evans Vocabulary Program

The Communications Academy

Box 541 Dept. 90

Wilton, Connecticut 06897

Cost: $lu4.

Level: D

Comnents: Consists of filmstrips, tapes, and workbooks aimed at vocabulary
devaloprient.,
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virdcraft/ 1-2-3 Vocabulary Program

Tnc Communications Academy

Box 541 Dept. 90

Wilton, Connecticut 00LUI7

Cost: 549.40

Lavel: B-C

Cotinents: Concists of filustrips, tapes, and workbooks aimed at vocdabulary
development.
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soand Spelling

Loyd & Frasar Publisiing Company
San Francisco, Celifornia

wost:

]

Comments: Coasists of 6 booklets which have exercises dealing with
basic vowel sounds. ilo tapes, so student works without
any sound.
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Sueliing 12u0: A Program

-darcourt, Brace, Jovanovich

7293 Caldwall Ave.

Chicago, Illinois 60408

Cost:  34.00/book

Level: (C-D

Conments: Consists of Diagnostic and Mastery Tests To Spelling drili Type
lessons dealing with words grouped by spelling consistency.

Relavance of Sound

Westinghcuse Learning Press

2079 Hanovsr St

P12 Alto, California  943u4

s

teval: C-D

Comments: Consists of tapes and workbooks with bo*h diagnostic and mastery
tests. Tedious to work throught tapes. Works in basic speech sounds.
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Ralavance of Words

westinghouse Learning Press

2529 Hanover St.

Palo Alto, California 94304

Cost: $175.00

Lavel: C-D

Comments: Consists of tapes and workbooks with both diagnostic and mastery
tests. bkorks in spelling by presenting various spelling pattarns.
Tedious to work tnrough.

&0



WAB\E
: STUDY SYILLS ~ coPt LS
( pist

How to Survive in Cullege

Tapes 1-3

Cost: S85.00

Level: C-0

Comments: Consists of tapas and accompanying booklet with quizzes for

each tape. Tapes discuss relevant topics pertaining to
succass in college.

how to Prepare for Essay Exams

learning Lab Produced

Level C-D

Conments: Tapes and booklets to help student learn how to prepare for a
take essay exams. Needs instructor assistance.

-------------------------------------

Organizing and Reporting Skills
SRA Level B-C
. Cost: $143.

Comments: HMaterials are aimed at helping student organize and report
information.

SQ3R Package

See cumorehension section.
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Orcanizirg anuy rReporting Skills

Scicnce Rescarch, AssocCiate
cu? E. Erie St.
. Cnicago, I1linois 60611

Cost:  $143.8%

Laval: B

Commants:  Consists of work cards in the fcllowing arcas; form of the
report, sticking to the point, ordar in The Paragraph, Quality
in the Paragraph, liotetaking ard Qutlining and Making an Outlfine.
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el Hock

T -Fallett Publishing Co.
Follett~Education Corp
1310 W. WashinTteno _
Chicasn, I1linois 60607~ .
Cust: $69.60 o
Level: C- D
Corments: Consists of diagnostic and mastery tests keyed to exercise

: cards which deal with a wide variety of problems in
gra.aar, punctuation, syltax etc.
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tssay Package

L2arning Lab Produced
Cust: ,
Level: Directions: C-D
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