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Unlike some research projects which proceed in schelarly seclusion
this project involved innumerable face to face and mail contacts with
other people interested in the career development and career guidance
areas. A major temet of our project has been to synthesize and build
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to us. In many ways it was reassuring to note the amount and quality
of career guidance development in activity which we were able to identify
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different grade levels. In this task we were considerably aided by a
large group of counselors representing many levels and areas who reviewed
and contributed to the objectives. We would be remiss not to identify
them. John Bayerl, Robert Campbell, Edmund Gordon, Lorraine Hansen,
Jerry Kabet, Janet Kahn, George lLeonard, Stuart Packard, Ronald Pollack,
Harry Smallenberg, Steven Stahlsmith, Dan Sunderman, John Webber,

Robert Williams.

We feel a special sense of appreciation for the excellent supplemen-
tary research support of Bonnie Alcumbrack and Barbara Gilmour who
devoted long hours to completing the project.

No listing of those who contributed to the research would be complete
without an expression of appreciation for the man who has created the
educational environment that has made it possible to conduct research,
Dean Wilbur Cohen.

Garry R. Walz
Juliet V. Miller




A GUIDE 10 DEVELOPING CAREER GUIDANCE PROGRAMS
KINDERGARTEN THROUGH POST HIGH SCHCOL

CONTENTS

CHAPTER I

INtrodUCLiON .....ccceeecsseccssnssnsssssscssassasscsnsssaarasacscs
What are the Goals of the Guide? ......coetiinnnceccscnncncencss
Who Can Use the Guide? ....cceensencectcnsosscenscccscensscsnsane
Why the Guide Was Developed
How Was the Information Collected?
How is the Guide Organized?

.....‘.........Q.....ll.l...

W oW D N

CHAPTER II: ASSESSING THE CURRENT STATUS OF A CAREER GUIDANCE
PROGRAM

Chapcet Goals .'l..........C..l............lll...l...

Questions to be As“-ed e osssnssRROREOOIRREB RS

Career Cuidance Program Inventory

Interpreting Program S:rengths‘snd WeBKNESLES ..eseessssssssass 12

CHAPTER III: SCHOOL, STUDENT, LEARNING CLIMATE AND COMMUNITY
CHARACTERISTICS RELATED TO PROGRAM DEVELOPMENT

Chapter Goals

.l......l.-l...‘..l.......l..ll.l......l..l..-..l 13

e e o S® ad 13
Considerations Related to Collecting Imternal Information ..... 14

Importance of this Information ...cccecececcccccncnccnces

Data Collection TechniQUeES ..ccccscccssscrssescscscanscscccnses 15
Important Studeut Characteristics .cceccscssecssnsscscsassnssnsce 16
Interpreting Student Characteristics ......cccscescccscccacsoss 18
Important School Characteristics ...cceocesesccscesssssccacssssns 18
Interpreting School Characteristics ...ccceccccarcccsncsccncnns 20
Important Community CharacteristicCs8 ..ccceeccesccssosscccans ..o 20
Interpreting Community Characteristics ..cesesccccccsncccscccns 21
Importance of Learning CliMALE ..eoosccscosssssnssnnsassannssne 22
Dimensions of a Facilitative Learning Climate .....cceccceveee 22

CHAPTER IV: DEVELOPING CAREER GUIDANCE PROGRAM OBJEZTIVES
Chapter Coals .........l....l.l...........II..-l....ll.l..l..l. 25

why are Career Guidance Objectives Important? ......ccececnccce 25

ERIC 2




Page

Introducing a Working Set of Career Guidance Objectives..... c.ee 26
Characteristics of Special Student Groups ....... ces e cenees 27
Black StudentsS ..ccseeccsscocssssccssccnsssccscnctcnsses 27
WOMEM +eoeosossssansssenssscessseassissasnavecasssnscses 28
Handicapped SCUENES +oeseeeensessonneseseessassnsanenns ‘

American INALANS cecseeesccccscssanssassssancscesssonnnss 29
Mexican AMEriCANS eceseeccscsscssssssasssnsassasssossass 29
Vocationally Oriented Students ..c.ccecccssscccnscncscnse 30
Youth with Non-Traditional Values .......eceeseeeesscscss 30
Implications for Career Development Objectives .....c...evevenes 31
Goals of a Kindergarten-Post High School Career Guidance Program 31
Elementary Level Objectives Related to Understanding of Self .. 33
Elementary Objectives Related to Understanding the World of Work 34

Elementary Objectives Related t.- Vocational Planning Behaviors
md Attit“es ..l.‘l..l......‘.‘"...l........‘...........l...l 35

Junior High Objectives Related t¢ Understanding of Self ....... 36
Junior High Objectives to Unders!anding the World of Work ..... 37

Junior High Objectives Related to Vocational Planning Behaviors
aﬂd A:tit“des ................l‘..“‘ll.......‘....l........l.l 38

High School Objectives Related to Understanding of Self ....... 39
High Schooi Objectives Related to Understanding the Worl of Work 40

High School Objectives Related to Planning Behaviors and
Atci:ude. .....‘...'..‘.........h....‘......................... “2

Post-High School Objectives Related to Understanding of Self .. 43
Post~High School Objectives Related to Understanding the World

Of work ..l..........................--..........‘..‘....l.....l 4‘

Post-High School Objectives Related to Planning Behaviors and
ACLLtUB@S .c.ccceccsccccsssssscsssscsassessesossssscasscsosnoans 44
CHAPTER V: CAREER GUIDANCE AFPROACHES

Chapter GOALlS cccecesscssccscssssssascanscsnossssnnassanncnsnce 46
Why is this Information IRpPOTtant? ..c.esceccecsecccccccccccnens 46
Factors to Consider in Selecting Activities ...cc.cccecccnncnss 46
Achievement Motivation Training cccccceccccccesssccscsccccccces 47
Autobiographies ...ccccceesssccccsssnsscscscccccsssnccnnsancces 48
Behavior Contracts  itessesesesccsssessssesesssssassasessesesss 48
BIb1LOLAATHPY .oeesscsnsssosasosssssssssssscsacssssssnsscscnces 48
Businese and Industry VES4L8 .cccccecccrcocscndoncscccscnncncns 48

career Da:'s ........l......l.......-..‘..l.........‘........... ‘9




Career Logs  (.eee setstennnnssaas seseracs
Classroom Resource Bank .s..ccceeene sesetscnaana
College and School VIBLtS ....ccevecinencnncveranns sebacsnsrenan
Decision Making Training ....cceecccesccsssncannsnontosscsncnnns
Educational Media ...ceccccscscncssscscssssscnsssncncescsases .e
Group CounseliNg ...ceessescccncccsscsorccnssssnssesascsnssnnns
Croup Guidance ....coseccecsossccsssssscscssssssssssssssscsnnsns
Individual Education ....cecccectcssccssscsssssssessssssonansas
Community Resource SUKVEY ....ccccescccencscssssscasscsnnsansas
Creative Writing .e.ceecseccossccoceccncersscscsccsscncscsassssnnas
Creativity Development .....ccocecececccccccossscsoccossscssnsns
Intergroup EQuUcation .ccsiesessesesssscecnsssosscncesssnassanns
Life Skills Counse@linNg ..cecceccesccssssscccossccacssnnnsnnnnss
Locally Developed Taped or Filmed Interviews with Workers .....
Parent Counseling and Consultation ..c..cccivinnsensancnccancess
Peer and Cross Age Helping .ecccersvnccennccccnsanesocnscnssnnss
Problem Solving Skflls ..ccessecccsccccctcaccsenccsscncsansanss
Role Playfng ...eccsesscssnsccansssasssasessssnssssnconnsssscss
School Employment Service ...ciiesssccscccsscsscessconcescsasces
Self-Concept Development Programs ....secesscessnsssnsscsccsscss
Simulation Gaming .....eccecescccsrosssencscccsrccsccsscssssones
Social Modeling .eccceecccsscrsoccssossescccsssscnssscsnsscncans
Student Produced Materials ....ccciccccscsocsccssscsscsccnsancs
Use Of ATE WOTK .c.coecronsncsccosssscsssoscssascscassasssnsannsns
Use of Existing Curricula ...ecsesessesacacsscnssoccssccvesnnes
Use of PROLORIAPhY ..ceeesesecescscsscsssoscasncsssnssnssasnnes
Value EQUcAtION cecseesesscsssscessssscssscscccssscsssssnsscnsacs

Work Experience PrFOBr8mS .c:scecsscscscnsrasscsssscaccsosccncas

CHAPTER VI: CAREER CUIDANCE PROGRAM STAFFING PATTERNS
Importance of Naw Staffing Patterns .c.ececcecscsssccccrccnnscns
Role of the Guidance Staff in Organizing Diverse Types of Staif

croups ..l........l...........................l..............I.

Use of Teachers in the Career Guidance Program ...ce.cescsnc.a..
Use of Community Volunteers in the Career Guidance Program ....
Use of Students in the Career Guidance Program .ceeececceccsss.

Use of Paraprofessionals in the Caveer Guidance Program .......

g
4

51
51
51
52
52
52
53
53
54
54
34
35
35
36
56
56
57
57
57

co

€.



What Does This Mean for Counselor Role? ...... tereseanssies ..
CHAPTER VII: PROGRAM DESIGN, IMPLEMENTATION, EVALUATION AND
RENEWAL

Chapter Goals ...ieccccncceccccsssocssesssssancansessnsnsnssasens
Developing a Tentative Career Cuidance Program Design ........
Implementing the Program on & Trial Basis .........ccc v
Program Evaluation ...ccccecocsccesccscccnscnssccsssnssscnssnns
Basic Assumptions of Program Evaluation .....cccccvnneccnennns
Program Components toO be Evaluated .....ccceceveeccccascsnanns
Program Evaluation Methododogy «.ccccececceccctnccnctennransss

Renewal [T EEEEYNEERNEENEENE N N NI N N A N A N BN B B N IR I B R N BRI R N R NN R R I R

APPENDIX A: FURTHER PROGRAM DEVELOPMENT RESOURCES
| INEroduUCtiON ccceceecccscssccsssscossscsssasccscssncsosssosasansns
Availability of ReSOUZCEBS ..cccesvcccscccscosscccncoscsansnncas
Chapter II: Asseasing the Current Status of a Career Guidancc

Program 5 @ a A0 e8P B0 B0 00 000 0000000000000 0aadtsasstnassBassEenaee

Chapter III: School, Student Learning Climate, and Community
Characteristics Related to Program Development .....ccoc-c....

Chapter IV: Developing Career Guidance Program Objectives ....
Chapter V: Career Guidance Approaches ......c.ccceecencnccnne

Chapter VI: Career Guidance Program Staffing Patterns ...... .
Chapter VII: Program Design, Iaplementaion, Evaluation, and
Renewal .!l.-...'...‘..........I.............".l.....l..l..l.‘l

al

71
74
76

26



A GUIDE 10 DEVRELOPING CAREER GUIDANCE PRUGRAMS
KINDERGARTEN THROUGH POST HIGH SCROOL

CHAPTER 1
Introduction

The emphasis on the career guidance component of the gutdance program
is becoming increas: *'y strong because of several so-ial and educational
developments. Mot fon for improving career guidance servicus has
resulted because or. (1) new developments in vocational education which
have increased the variety of training experiences open to youth; (2)
rapid social and economic thanges which increase the importance of sound
occupational exploration and vocational planning skills; (3) recent
attention to the educational needs of special student groups such as
disadvantaged youth and girls and (4) innovative developments in other
educational areas which have direct application to career guldance.

The time is ripe for all school staffs, elementary through post high
school, to evaluate their career guidance program in light of new
information about career development, the needs of special student groups,
innovative educational methods and resources, and new staffing patterns.

What are the Coals of the Guide?

This guide is designed to stimulate career suidance program
development. It provides an analysis of current information which
is relevant to developing strong career guidance programs and organizes
this information according to various program development areas. The
guide is intended to help various school and community groups {dentify
the steps needed in program development, retrieve information needed
for program development and, ultimately, deaign a career guidance program
tailored to the needs of their own school. Specific goals are:

To suggest specific procedures for assessing the current career
guidunce efforts in a school.

To provide a framework for analyzing the characteristice of the
students, school, community and learning climate, and to suggest ways
of using this information in program design and implementacion.

To present behavioral objectives for career guidance which are based
on vocational ¢ -velopment research and theory, and to suggest ways of
modifying these objectives for particular student populations and
school settings.

To describe a number of career guidance methods and activicies which
can be used to achieve program objectives.

To deseribe pessible staffing patterns including the use of teachers,

students, community volunteers. paraprofessionals aml teachers in
career guidance roles.

To suggest strategies for program design, implementation, evaluation
and remewal.

-
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It career puldance efforts are to be successta., i uumber ot
school and community groups need information related to catver waidance.
This ruide van provide needed informatfon for the tollowing proup:

Caldance Personnel - Since the guidance staff usualiv hts mapor tesponsi-
bility for career guidance program development, the pufde will he o
primary interest to them. The guide will help the guidance stat: <et
objectives, design guidance actities, involve schooi staff and mplement
the total program.

Administrative Staff - Adminfsistrative personnel are a second hipghly
influential group in the development of career guidance programs. This
group is often faced with the dilemma of reconci.ing "what ought to be"
with "what can be". This guide will help administrative staff inventory
the current career development status of students in thei{r school and
will suggest resource utilization patterns wiich can facilitate carcer
guidance program improvement.

leaciing Staff - The teaching staff has a vital role in carcer guidance
Although this guide is primarily designed to facilitate total carecr
Kuidance program development, it can also provide important information
for the individual classroom teacher. The guide provides a basis for
evaluating classroom career guidance experiences and offers supgestions
for possible learning activities and rescurces.

Community Groups ~ Increasingly, community members are expressing 4
vital cuncern for the nature of educational programs. This guide can
"provide a basis for helping community groups better understand the
nature of career guidance programs and the educational benéfits of
such programs.

Why the Guide Was Developed

ILis guide was developed to provide a basis for strengthening
carcer guidance programs. Several underlying premises have governed its
development.

Career guidance is an on-goingk educational process. This process hegins

at birth and continues throughout life. Therefore, it is important to
design educartional experiences which will facilitate optimal career
development for students of all ages. This implies that it is possible

to specify student behaviors which can be expected at various educational
levels. These expected behaviors become program goals, and guidance
activities can be designed to facilitate the development of these behaviors.

Career guidance must be a total school effort. It is clear that many
past efforts in career guidance have failed becauce guidance activities
were not an integral part of the on-going educational process. 1f
optimal career development is the goal, then the total resources of the
school must be involved in career guidance efforts.

_m],t"__ RERVEILOLRED : RAEE ’ dance programs requires cugre
information about available career guidanse resources, activi
materials. Designing new programs requires a considerable amount of
staff time. Otten program development dofs not occur because people are

too busy. One way of reducing the amount of time needea for program planning
is to provide fast, effective ways of learning about wnet others have done

in their career guidance programs.

1)
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Program design and improvenent de pends on asgessment ol L edl eedn,
In addition to information about career guidance activities, materiais,
and resources, it is casentias to (ollect information about (he fowal
gchool. A career guldance program must be desipgned tor a patticular
school setting. The staff in that school is hest qualiffed te specify

the needs and resocurces of their particular schoot.

Information about carcer guidance programs does not automatically lead

to program improvement. It is quite possible to be well {nformed ahout
various aspects of career guldance and to nave designcd =ound programs,

but not be successful in implementing that program. Program implementation
depends on other crucfal factors such as staff training, staff cooperation,
and communicating about the program to others.

The climate of the schooi and the nature of the interaction between
students and staff can either suppurt or inhibit career guidance effores,
Basic to any career guidance progra:.. !» the individualization of the
education process. Career development is highly personalized, therefore,
any attempts to facilitate career development must occur in a school
atmosphere which allows individual choicey active exploration, and
frequent interaction with peers and adults.

How was the Information Collected?

vften teachers and counselors develop excellent career guidance
programs but do not have time to exchange information about their program
with others. Therefore, information about these career guidance activities
is often not available through regular communication channels such as
journals and newsletters. Recently, the U.S. Office of Education has
developed a national information system for the field of education to
help educators share their ideas with others. The ideas contained in
this guide were drawn largely from this information system (Educational
Resources Information Center - :RIC). °This means that much of the
{nformation came from project reprorts, conference speeches, anc iocal
program guides. Also, infermation was used from guidance journals and
from commercial publishing sources. Several hundred sources were scannued
to collect information for the guide.

How {s the Guide Organized?

Since this gulde i» intendvd to help school staffs strengthen their
career guidance progcam, it is organized according to major program
development stages. TIhese stages include the following:

Aseessing the Current Status of tareer Cuidance (Chapter 2). Oiten, new
programs fail because they do not build on the existing school program.
Even though a school may not have a formal career guidance prou,ram, there
are probably a number of on-going cducational experiences whichk are
effecting the voca®ivnal development of students. Before a new or revised
career guidance program can he developed, it is necessary to assess the
current status of carcer gul.ance efforts.

School,Student, Learning Climatc and Community Characteristics Related to
Program Developmeat (Chapter 3). Educationa) programs are designed for
specific studeat groups and arc implemented within particular school
settings. The cuaracteristics of ~tudents within the school provides a
basis for prograr deveiopment and must be considered wnen setting program
goals, select.ag staff and developing guidance activities and materials.
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Other characteristics such as number and type ot stait, iearniug c.imdte,
available funds, type of community, noa~human roesasurces, ava..ability of
outside information and assistance, nature of decision-making, & .!
communication patterns are also important. Thesc tactors ingluviie the
nature of the career guidance program, strategies for gaining suppert for
the program, and procedures needed to implement the program.

Developing Career Guidance Program Ob fectives (Chapter «}. ihe next
stage in career guidance program development {is sctting program wotls.
There are two steps in this process. First, {t is necessary to covaiuate
the current vocational developmant status of the students. Sccondiv,
based on this evaluation, it is necessary to specify major progras .oals.
It is most helpful if goals can be stated in terms of expected student
behavior so that later program evaluation is possible.

Career Guidance Approaches (Chapter 3). The core of the career guidance
program is the learning activities which are used to meet the program
goals. The salection of activities should be based on several consid-
erations. First, the characteristics of the students need to be con-
sidered including such factors as age, current level of vozational

development and special characteristics. Secondly, the learning ob-
jective needs to be considered.

Career Guidance Staffing Patterns (Chapter 6). Effective career guidance
relies on identifying a wide rauge of possible staff. [f comprehensive
career guidance goals are to be effectively met, new patterns of staffing
must be developed. Staff can include not only counselor§ and teachers,
but alsc parents, paraprofessionals, students, community volunteers,
representatives from business and industry, and community agency workers.

Prograx Design, Implementation, Bvaluation and Renewal (Chapter 7). Once
various program components have been considered, they need to be integrated
into total career guidance progrars. Program design is a process where
tailored patterns of services are developed which meet the goals of the
program and effectively utilize available staff and resources. After a
total career guidance program has been designed for a particular school
setting, .ajor strategies need to be developed relating to the ways in
which the program will be implemented. Implementation includes such
aspects as training, communicating program goals and specific program
start-up activities. In addition to implementation, it is important to
design evaluation procedures and methods of utilizing needs to be
structured to facilitate on-going change and renewal.
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ASSESSING THE CURRENT STATUS OF A CAREEK GUiDANCE PROGRAM

Chapter Goals

This chapter is intended to provide guiuclines which can oo wned
to develop procedures for evaluating the status of a school caresr
guidance program. Specific goals of this chapter are:

1. To suggest major career guidance program areas whicin neva o
be considered in evaluation.

2. To provide information about activities which are characteris-
tic of strong career guidance programs.

3. To provide a check list for assessing the compreheénsive.e¢ss of
current career guidance programs.

4. To suggest means by wnich a s.nool staff can interpret toe
major strengths and weaknes.us of their career guidance
program.

Questions to Be Asked

wWhile it may be common sense to "know where you are" before vuu
"decide wherze you are going,’ it is difficult to evaluate the curreat
status of career guidance programs because of the complexity oI career
development and of total program development. There arve manry factors
which need to be considered and it is difficult to develop & systematic
approach to evaluating all of these ’Jactors. This chapter was
developed by surveying many réscurces describing the program cevelop-
ment process and actual career guid.ace programs. Using these resdources,
an instrument was developed to provide a comprehe..sive framewors for
analyzing tha current status of career guidance programs at Luc
elementary level. This informatior will provide a basis for réentifying
osrogram strengths and weaknesses.

1. Are there career related experiences within the on~going
instructional program?

2. How comprehensive are the specially designed career QULigance
activities within the school?

3. Does the career guidance program make use ol availabie .o~
school and out-of-school program resources.

4. Does the program have built in mechanisms for continuow.
evaluation and change?

S. Is the program based on reliable, current informatioa .i-ul
the world of work and about student characteristics?

6. Are ~areer guidance eiforts in the school coordinated wa.ii
efforts in other sclools within the system?

7. is there maximum utilization of staff and are thelr vi. ...
coordinated?

Evaluating the Existing Carees Suadance Progiih

In assessing a carecer guidance program .t has been et .iz". .

13
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that it is Jdesiranie to systematically comsides fuv standias of e
Program in S.a majOor area8. A variety of @meaas awll. 48 A0VCLICr.os,

cGlerviews, Program observaticus, and tiae wse o cvulsade evaii:. L a
Day be ungd Lo conduct the evaluation. The 53X areas arfe: s il .-
C+88sroon guidance, 2) extra-~ciassroom guidance, 3) FeSOUlCe wh. -Lall
utilizacion, 4) change and evaluation, 5) informat:on quality, « d

6) coordination.

intra-~Classroom Guidance Experiences=~as the scope «° career ,uo.ddoae
experiences has expanded, greater emphasis huas buen gsia d on

implementing career guidance through the existing curricu’ud wiu
through classroom activities. These activities may .. eiti ‘¢ feawher
or counselor directed. Usually the guidance staff hLas a coisultative
role in helping to examine and design classroom career gui.an o
experiences ana the teacher has major responsibility Jor imy.ecsenting
these procedures with supportive help from the guid.ice staft.
Eiements of intra-classroom guidance experiences include student~
teacher interaction, student-student interaction, classroom structure
and curriculum materials.

Extra-Classzoom Guidance Experiences--Although many guidance experiences
occur within the classroom, there are some guidance services which
cannot be provided within the classroom situation and, therefore,
require extra~classroom resources and activities. These experiences

are usually highly individualized services such as career information
services, individual planning and counseling activities and activitiaes
to meet particular needs of special student groups.

Resource and Staff Utilization--Another crucial program area is the
effectiveness of resource and staff utilization. Basic to the
development of any career guidance program is the need £o make maximum
use of available staff and resources. This requires utilizing all
potential staff within the school including parents, students,
teachers and community members. It also requires careful planning of
activities to insure maximum use of existing resources as well as the
willingness to seek additional resources.

Change and Evaluation--Self-renewal activities are another important
program area. A first component of self-renewal is evalsation. A
career guidance program shoulc include built~in evaluation activities.
These activitices should result in the collection of information about
progran eifectiveness from students, teachers anu pcrents. The
second element of self-renewal is change. This change should be
based on eva.uative data. Change may be required because existing
guidance practices are not effective, bicause students' needs have
changed or because preferred alternative approaches have been
identified.

information Quality-~Career guidance programs rely heavily on the
utilization of information by students to facilitate occupational
exploration and ca.eer planning. This may be information about the
world of work or ebout self. If career guidance programs are
effective, they muat be based on accurate, current information. To
insure the quality of information used within career guidance progrius,
it is importaanc o have on~going quality control ané to aave outreach
activities wnich will help identify new information.

-4
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Coordination--Firally, a strong career guidance program depends on

the extent to which all components of the program are coordinated. A
program consists of guidance experiences provided to facilicate

career development. These experiences utilize a variety ot statt,
resources and activities. 1If these guidance components are tuv meet

the stated guidance objec:<ves, it is important to provide coordination
services such as training and on-going communication.

Although program planners often feel that they are aware of all
the current career guidance services in their school, this is not
always the case. Therefore, the following procedure is suggested for
using this program inventory. First, respond to the inventory as
quickly as possible without consulting others in the school. Then
actively seek information from others such as teachers, administrators,
special staff, students, and parents. This may be done through inter-
views, classroom observations, reviewing instructional materials and
small group meetings. Finally, revise your original responses based
on this new information.

]



BEST COPY AVAHABLE

Ilnstructions:

Carcer Guidance Program Inventory

For vach of the questions you shouid answer yus or ne

for the program with which you are assoclated. First, take the
inventory without cons ting with others in your school. After v
have completed the inve.utory, set it aside and activelv coltect
information from others. Then revise your original anuswets bhased oo
new informatfon.

this

Yes

No

1.

3.

4.

10.

i1.

Quaestion

Do most of the teachers in your school periodically
provide students with unstructured time when they can
participate in those learning activitizs which they
find most enjoyable and satisfying?

Is each student in your school given the opportunity
periodically to plan his own learning activities with
assistance from the teacher?

Is each student given some opportunity for success
within the classroom setting through recognition and
utilization of his special interests and talents?

Do either teachers, counselors or other school personnel
provide orientation to students in new situations to
help them adjust to new teachers or assistance in
relating to unfamiliar classmates?

Do most school staff members seek as well asz give
information to parents? Are parents used as a source of
information about the student's home behavior?

If students or groups of students have difficulty
relating to each other, do school staff members plan
activities which will enable them to better understand
and like each other?

Do all students have the opportunity to learm about and/
or meet people similar to themselves, i.e., same socio-
economic background, race or sex, who are successful

and proud of their own achievements?

Through the curriculum, do students have the opportunity
to learn about how various people contribute to society
through work?

Are there learming experiences which help students
understand the contributions which each member of their
own family makes tothe support, welfare, and happiness of
the family?

Are all students periodically given the opportunity to
work cooperatively on prejects with other students
where they are evaluated on group rather than individual
efforts?

Jo all students have the opportunity to apply for and
rerform work duties within the classrocm and/or world of
work?



12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.
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Through the curriculum are all students Caposcd e the
concept of change both in tems ot how (ne present is
difterent from the past and possible wave do whitoh the

future might be ditferent from the present’

Do instructional materfals represent a wide varicty ot
occupations rather than ,ust traditional, highly skilled,
professional occupations!

Are students exposed to a variety of methods of collecting
informarion including talking with people within and
outside of the school, written materials, pictures,
novias, television and role playing?

As students learn concepts in various subject matter
areas are they provided information about how the
concepts are rclated to their life? Are they given
specific help in applying these learnings to rheir life
activities, i.e., mathematical concepts to individual
time and money management?

Do teachers help students plan the use of their time so
they can successfully complete work assignments through
such activities as individual study, and the development
of study schedules?

Does your staff typically have one or more discussions
per month relating to social, occupational and economic
changes which will effect the lives of your students in
the future?

Has there been an organized means to obtain parental
reaction to the career development assistance received
by their children during the past year?

Have books and journal arcicles dealing with career
guidance and career development been systematically
reviewed by your staff?

Have one or more new career guidance procedures boen
adopted during the past year?

Are alternative career guidance activities available for
stuaents with special needs or at varying levels of
career development?

Have objectives for career guidance at each grade level
been established?

Has a proposal been developed to obtain additional funds
from the state department for expansion of your career
guidance program?

Have new emphases and resources been introduced into the
program to respond Lo the special career guidance needs
of the culturally different, girls, ‘and handicapped?

are student, self-directed occupational resources
available?

1o/
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46.

27.

28.

29.

1.

32.

33.

34.

35.

37.

8.

Does each student have the opportunity to explore
individually with an adult his own ibilities, succvesses,
interests and view of self?

Through liaisons with individuals in industry .aund business,
are you able to provide for occupational exploration
activities by students?

Have occupational resources and curriculum materials
been reviewed during the past year for such factors as
recency of data, freedom from bias, and coverage of
new occupations?

Do you use older students to assist in career jpuidance
activities with younger students?

Does your school make available to all students a
career related unit during each year of their clementary
school experience?

Has your guidance staff conducted in-service training
sessions for teachers on career development within the
last year?

During the past year, did you meet with parents to help
them understand the nature of vocational development and
to help them initiate plans for future support of their
child's career plans, i.e., initiate savings for post-
high school training?

In implementing your career exploration and planning
learning experiences did you utilize a staff manual and
special training sessions?

When your staff designs new career guidance experiences,
is it done with existing resources in mind, i.e., video
tape equipment, movie projectors, etc.?

When you purchase a new guidance resource, i.e., filmstrip,
career information file, or career books, do you
immediately plan how the materials will be used by
students and which type of follow-up counseling services
will be offered?

Does your career information center contain materials other
than written materials such as tape recorded interviews,
filmstrips, movies, and/or simulated work experiences?

Are you aware of and do you use the services available to
you from your local educational office such as mobile
unita, localized career information services, computer
services?

Are you actively working with curriculum supervisors and
teachers to encourage the selection of curriculum
mate.c2als which facilitate career exploration and planning?

10



39.

40.

41.

42.

43.

44.

45.
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whenever you use a new career guidance approach, do vou
evaluate the effectiveness of the guidance procedure
being used, f.e., in a group guidance session, the
appropriateness of group size, group compositton and
counselor interventions?

After students have participated in career guidance
experiences, do you collect data on their subsequent
career planning behavior to determine whether the program
objectives have been successfully net?

Do you keep systematic records of all career guidance
activities, i.e., number of students served, number of
contacts with each student and/or type of guldance
activities and present this data to the administrative
staff as a basis for program support and funding?

Do you periodically evaluate your career guidance
activities to determine their relative effectiveness in
comparison with other possible -activities in terms of
staff time and resources required?

During the past two years, have members of your staff
attended workshops devoted to familiarization with new
occupations developing in business and industry and
new developments in career guidance?

Do you continually collect data about the current status
of past students in your school and use this information
with students and in program development efforts?

At least once a year, do you meet with other counselors
in your system to review and/or revise career guidance
objectives, thus insuring continuity for students as
they progress from kindergarten through post-high school
education?

11



BEST COPY AVAILARIE

interpreting Program Strengths and Weannesses

As mentioned earlier, the Career Guidance Program inventory: is
intended to suggest some elements which are typical or strenyg proar s
rather than to outline an ideal program. In a real sense the ventory
does not provide a '"rating" or evaluation of a program. What it uoes
do is focus attention on program elements and suggust ireas of cuphasis
and coverage which may not be present in a given program. [he most
appropriate use of the inventory is to both identify areas that in
comparison with other programs are not extensive and to sugpest clements
or note practices which could be adopted which would enhance the program.
The following key indicates which items relate to specific program
areas.

Total Program Strength--3y counting the total number of "yes' rusponses,
it is possible to test the overall stremgth of the program.

Intra-Classroom Guidance Activity Strength--ltems 1, 2, 3, 4,6, 7,9,
i0, 11, 12, 13, 14, 15, 16, and 30 relate to intra-classroom guidance
activities. By counting the total number of '"yes" responses from this
group of items, it is possible to test the intra~classroom guidance
activity strength of the program.

Extra-Classroom GCuidance Activity Strength--Items 4, 5, 6, 7, 11, 14,
21, 25, 26, 30, and 36 relate to extra-classroom guidance activities.
By counting the total number of "yes" responses from this group of
items, it is possible to test the extra~-classroom guidance activity
strength of the program.

Resource and Staff Utilization--Items 23, 27, 29, 31, 32, 33, 34, 35,
37, and 42 relate to resource and staff utilization strength. By
counting the total number of "yes" responses from this group of items,
it is possible to test the resource and staff utilization strength of
the program.

Change and Evaluation Strength--Items 18, 20, 22, 24, 38, 39, 40, 41,
42, and 44 rclate to change and evaluation activities. By counting the
total nuweber of "yes" responses from this group of items, it is
possible to test the change and evaluation strength of the program.

Information Quality Stremgth--Items 5, 8, 12, 13, 17, 19, 28, and 43
relate to the information quality of the program. By counting the
total .number of "yes" responses from this group of items, it is
possible to test the information quality strength of the program.

Coordination Strength--Items 22, 27, 31, 32, 33, 37, 38, and 45 relate
to program coordination activities. By counting the total number of
"yes" responses from this group of items, it is possible to test the
coordination strength of the program.

Based on this interpretation of the Career Guidance Program
Inventory, it is possible to make tentative decisions about needed
career guidance program review and revision. The remaining sections of
this guide are intended to help school staffs in the program development
process.

12
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SCHoOL, STUDENT, LEARNING Cli.wvi: AND
COMMUNITY CHARACTERISTICS RELATED TO PROGRAM DEVELOPMENT

Chapter Goals

This chapter describes various factors which influence the nature
of a career guidance program. Specifically, it:

1. Suggests specific studenc characteristics which should be
considered.

2. Suggests specific school characteristics which should be
considered.

3. Suggests specific community characteristics which should be
considered.

4. Suggests characterictics of 2 learning climate which facilitates
career development.

5. Suggests methods for collecting information about these
characteristics.

Importance of this Information

Inventorying student, learning climate, school, and community
characteristics is one of the most crucfal stages in program development.
The information which is gained through this analysis process will pro-
vide a basis for program planning, design, implementation and evaluation.
Program development requires two types of information. First, it
requires internal information which describes the students, staff,
climate, facilities and community for which the program will be designed.
Secondly, it requires external information suggesting new a'ternatives
to the existing program such as possible program goals, guidance
activities, possible staffing patterns and guidance materials and
resources. Internal information can help provide answers to the following
key program development questions:

1. Wwhat are the needs of the students for whom the program will
be designed? :

2. Are there student sub-groups wl.ich will need special guidance
services?

3. Is the learning climate of the_échool condusive to career
development? _ '

4. 1Is career guidance seen as & priority c» various members of
the school staff? :

5. How are potential staff now using their time? Are some too
busy to tv involved in career guldance?

6. Are there vested interest groups within the school whu will
see career guidance as a threat or intrusion?

7. Whe are the key people whose support is required to implement
a career guidance program? Are there teachers whose opinion
is hagnly respected? Are there administrative personnel who
neec to approve the program?

21
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b, What is the size of the school and school svstem”

What types of instruction and curricula are now beinyg use! in

the school? How will they support or inhibit career puiance
efforts?

10. What types of physical facilities and equipment are avarlabjer

11. What are parent's perceptions of career guidance!  Arc thev
avare of new developments or are they operating on outdated
information?

12. wWhat backup services are available through the school system
or district?

13. What other community resources are available? Are there
universities, community agencies and/or businesses which can
provide program development assistance?

godsidera:£ons Related to Collecting Internal Information

Collecting data abou: student, school, and community characteristics
can be either simple or cumplex. Since school personnel usually have
limited time for program development, it is probably wise to keep data
collection as simple as possible. Some major considerations when plan-
ning data collection are:

Internal Versus External Data Collector-~Data collection may be done by
the school staff or by an outside consultant. The school staff has the
advantage of knowing where to find information and of alreadv having
working relationships with others in the school. The outside data
collector has the advantage of dbeing unbiased because he is not part of
the system and of having more experience in data collection procedures.
A decision needs to be made whether to have data collectec by the school
staff, by an outside consultant or by a combination of both.

Wide Involvement--Some groups which can provide valushble information
include counselors, pupil personnel workers, teachers, administrators,
parents, -tudents and community groups. Involving all of these Rroups
provides more comprehensive, unbiased information and can be a first
step in gaining support for the career guidance program.

Muitiple Data Sources~—-Always collect information about any particular
student or school characteristics from at least two sources. ‘Using
multiple information sources will increase the reliability of the in-
formation collected.

Capitalize on Existing Information--In any school there are a variety
of information sources. An effective strategy is to check all existing
sources of information before collecting new information. For example,
cummulative records, test scores, informatfon collected by other groups
etc., can be used.

Establishing Relationghips—~-One major way of insuring the accuracy of
information gained from other people 1is to establish an effective re~
lationship with them before seeking the information  Foxr example, if
information is being collected from parents, it is impo:tant to first

communicate why.the information is needed and how it wi.l benefit their
child.
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Don't Over-Diagncse--Whereasn some programs fail because little or no
internal information iy collected, others never Rut started hecause too
much time and enerpy is spent io data coliection. it is more amportant
to have a variety of information about specific student .nd schood
characteristics than it is to have in depth informacion about a Hmited
anumber of students and school characteristics.

Be Open Minded--A major danger in data collection is that it cam become
a means to justify a program to which the program planners are already
committed. Once informatfom {s collected, it needs to be used objectively.

Data Coliection Techniques

There are many techniques which can be used to collect icformation
about student, school and community characteristics. Some of the most
commonly used include the following.

Standardized Tests--Tests can provide very useful information about such
characteristics ar ability and achievement.

Grades and Other Teacher Evaluations ~--Teachers systematically provide

evaluative data which can be helpful in understanding student character-
{stics.

Ancedotal and Cummulative Records--Becausa of the longitudinal nature
of cummulative records, they can be a very helpful source of information.

Observation--When using observation, clearly defining the nature of the
behavior being observed is crucial. All observers should be operating
from a shared frame of reference. Anyone using observation should use
clear descriptive statements which actually indicate the behavior they
have observed. These behavioral descriptions can be interpreted later.

Interviews--Interviews have the advantage of allowing the opportunity
for feedback and clarification, and they allow the collection of several
different types of information at one time. Disadvantages are that they
are time consuming and that some people may not be as willing to give
{nformation in a face-to~face situation.

Questionnaires--Questionnaires are an efficient way of collecting in~-
formation from a rather large group of people. They have the advantage
of being relatively inexpensive and can be used to gather information
from individuals wh. are not within the school setting such as parents
and community mempers.

Existing Statistical Data--In many cases, information needed for program
development is already available. Use of the existing data can greatly
reduce data collection time.

Use of Experts-~Some of the information needed for program development
is already known b, other people. School personnel such as librarians,
administrators and curriculur. gsupervisors are expert sources of infor-
mation.

Child Study Tecnnigues--This approach centers on the study of specific
student behavior by a group of school staff. In addirion to information
about student behavior, this technique can provide information about
school learning climate and various teaching styles.

o 23 s
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Simulated Situations--simulated eituations include . number of situations
such as games and role playing. Often it is difficult to get accurite
information from pevple if they are asked to respond to redal situations.
If individuals are presented with sisulated situations whiah are simflar
to r al 1ife, they are more willing to respond.

Use of Tape and Video Recordiogs--Related to observation is the use ot
tape or video recordings which enable the teacher or countselor ta focus
his attention directly on what transpired in particular counseling
sessions or a classroom meeting. This procedure which provides for
retrospective observation can help sensitize teachers and counselors

to aspects of their own behavior of which they might be unaware, as
well as help them become more tuned in to the more subtle facets of
classroom climate, counseling dynamics and student behavior. The tapes
can be listened to or viewed by the individual alone or with another
counselor or teacher who can provide constructive feedback.

Rating Scales--Rating Scales are instruments which present a list of
descriptive words or phrases which are checked by the rater if they are
a characteristic of what he or she is evaluating. The two main features
of rating scales include a description of the characteristics to be
rated and some means by which one can indicate the quality, frequency,
or importance of each item. These instruments can be used to gather
data on program, school, classroom, and community characteristics, as
well as student, parent, teacher, and counselor behaviors and attitudes.

Sociometric Devices--Sociometric procedures, which help ascertain che
axtent of an individual's acceptance by others, can be a valuable means
for evaluating interpersonal relationships in the classroom. This
technique entails asking the students to list names of classmates with
whom they would like to associate in some type of activity or situation.
The data is then tabluated to determine how often students are choosen
by their peers, and this is portrayed graphically in the form of a
sociogram. Thus, as selections are made among individuals, a pattern
of choices becrmes evident which shows the g=oup’'s internal structure
ana the extent to which children are liked or disliked. The sociogram
provides an objective basis for identifying and improving group members
interpersonal relations. Its effectivenass depends on the ability of
the counselor or teacher using it to interpret the results and util.ze
various techniques to modify the peer group structure in a way that
would enhance the quality of student imteraction.

Important Student Characteristics

Career development research indicates that there are several types
of student information which are particularly important in designing
career guidance programs.

Sex-~It is becoming increasingly clear that both staff and students
often operate cn stereotype sex roles. Students have meltiple influ-
ences operating on them which tend to produce differences in boys' and
girls' perceptions of the occupational world and their role in it.

Grade Level--thure are developmental differences between students in
various grade ievels. The distribution of students by grade level is
needed to help in the selection of objectives and activities.

16
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Ab{lity Level--Ability level can be used to establish the criteria tor
selecting career guidance activities and materials. It can provide help

in deciding the types of occupational information which will be communt-
cated to scudents.

Achievement--School achievement is vital to future occupational success.
A major component of career guidance ic gelf-development. For low
achieving students, a major career guidance goal is to increase achieve~

ment by helping the student understand the relevance sf school experiences
to his future life.

Socio-Economic Background--Research indicates that socio-economic back=
ground influences the type of vocational models available to students,

the number and types of occupation with which the student is familiar ,
and the student's own expectations of meeting occupational success and
satisfaction. Therefore, socio-economic background of students influences

the nature of career guidance ubjectives and the type of career guidance
staff and experiences which are needed.

Geographic Background--Although a school &s located in a particular area
such as an urban area, it is quite possible that the students in that
achool will come from diverse background. The region in which the
student lived during his early years will greatly influence his per-
ceptions of the occupational world and, therefore, influences the types
of information about the world of work which he needs.

Occupational and Educational Aspirations--Research indicates that
students may have realistic or unrealistic aspirations. Unrealistic
aspirations may be due to lack of understanding of self or due to
information received from others which convinces the student that
certain occupational possibilities are not open to him. A major thrust

in a career guidance program is to help students develop realistic oc-
cupational aspirations.

Self-~Concept—-Vocational development may be viewed as the implementation
of self-concept through work. This means that a student's vocational
planning will be based largely on his perception of who he is and what
he can become. The student with a strong, positive self-concept will

be more interested, involved and realistic in his vocational planning
efforts than the student who has a weak negative self-concept. For
students with negat‘ve self-concepts, some major efforts to improve

their self-concept will be needed before other career guidance efforts
will be effective.

Motivation~--Motivation is & willingneas to direct energy toward a
particular task or goal. If students are not highly motivated, then
special motivating experiences will need to be developed to encourage
their active participation in career guidance experiences.

Special Characteristics-~In sidition to the general characteristics
which have been described, sctudents may have special characteristics
wvhich influence the range of occupaticnal possibilities open to them,
and types of learning experiences which are effective for them. Such
characteristics as mental, emotionsl and physical hand:caps should be

noted and special career guidance experiences should be designed for
this group.

L Iy
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interpreting Student Characteristics

This information on student characteristics can provide the
following generalizations.

Prevailing Student Characteristics~-Although not all students in o
school are exactly the same, usually there are sume predominant
characteristics which apply to most students. It should be possible
to develop a description of the average student and to note how many
of the total student population this des-ription applies to. For ex-
ample, in gome schools most students (80-90%) will be much the same,
wvhile in others only half (40-60%) will share the same characteristics.

Identifiable Sub-Groups-~No student population will be complete.iyv
homogeneous. It is particularly important to identify sub-groups
since the career guidance goals and activities which are designed for
the prevailing student group may not be appropriate for other sub-
groups.

Tentative elect Priority Groups--It is important tc set priorities
for who will receive services. One criterion which can be used for

this is numbers. Any program will probably want to provide services

for the predominant student group. Another criterion might be student
need. Students who are underachievers, unmotivated or who have negative
self-concepts may become priorities because of their need for guidance
services. A final criterion is pressure from other groups such as
parents, teachers and/or students. Either these student groups will
need to become high priority groups or some way of communicating other
priorities to these groups will need to be developed.

gtant 8 1 Characteristics

Information about the local school provides a basis for the selec~
tion of guidance activities and materials based on staff expertise and
available resources, and about effective program implementation strategies
based on staff group structure, compunication patterns, existing educa-
tional priorities and decision-wmaking processes. Research on educational
change indicates that the following school characteristics must be
considered when developing new educational programs.

School Size--Generally, change is easier in a large unit because there
are more resources and more diversified staff skills. However, several
factors can counteract this advantage guch as overcrowded conditions,
poor communication and extreme demands on staff time. Specific types
of information related to school size are number of students, number
and type of staff, staff-student ratio, amount of physical space and
adequacy of space for number of students.

School Leadership--In most schools, it is the administrator which
provides the formal leadership. It is important to consider which
groups have great influsnce on decisions, such as the administrative

" office of the school eystem, community pressure groups or specific staff
groups within the school. Formal leadership is only one type of leader-
ship. Research indicates that any school has opinion leaders known as
influentials. These are the people that other staff members respect
and look to for information and suggestions related to change. These
influentiales can play a key role in gaining support for nev programs.

18
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Change Norms-- The school steff may be coneidered a group which has
specific norms of behavior. 1n seme achaola, the atatt group:. ewup e
change and working for new educat tonne progiame., witd thia o constbdered
desirable behavior. In other schools, the start is strouglv tied to
the existing program and efforts to change the existing program are not
encouraged.

Staff Group Structure--Since schocl staff are a group, it is possible
to examine the structure of the group. The group may be quite cohesive
with all staff communicating with each other, it may be divided into
several sub-groups, or it may be one basic group with several isolates
who do not belong to the group. When designing a program, it is impor-
tant to know what the structure of the staff group is.

Division of Labor~-When analyzing the school setting, it is important
to identify those individuals who are too involved in other activities
to have time for new responsibilities and chose individuals who might
potentially have time to become involved in new program development
efforts.

Understanding of Career Development~--~It is quite possible that school
staff are operating on misconceptions of career development. 1If their
perceptions are inaccurate, then successful program planning will need
to include methods of recraining staff and helping them to see the
relationship between career guidance and other educational goals.

Linkage to Qutside Groups--A particular school may have open communication
lines to outside groups such as professional associations, state depart-
ments of education, community agencies, universities and industrial
groups, or it may be quite closed to communication with other groups.

When considering change, openness to other groups is important since

these groups can provide information, resources and training needed

to start new programs.

Modes of Instruction agg:}eachingAStxles--lf career Ruidance experiences
are to be available to a large number of students, then classroom

teachers will need to be involved in career guidance activities. Whether
or not this is possible will depend largely on the existing modes of
instruction and teaching styles which are being used in the school.

Such instructional techniques as student plenning, individual instruction.
small group instruction, and team teaching are supportive of guidance
activities.

Curriculum Patterns~-A careful anaiysis of the curriculum currently

being used in the school will give informarion about whether some career
guidance related learning is already occurring and about which :urriculum
areas might be restructured to include career guidance experiences.

Communication Pat.erns--Both formal and informal communication should be
considered. Formal communic.:ion would include staff meetings, written
communication or routine one-to-ore communication. Informal communication
would include communication between and among sub-groups.

Staff Expertise-~Staff expertise relates not omly to subject matter
experience. waen collecting information about staff expertise other areas
should be .n:.:ded such as past work experiences, hobbies or leisure time
activities, special skills such as art, writing or interpersonal skills.

A complete inventory of staff expertise will help in the selection of
career guiaasce activities and materials.
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Financial Suppurt--it s, of course, important to culiect :n: rmat ..
about the available school financial resources and Jdetermine vsactiv
what types of financial resources are available for the development of
a career guidance program. Also, it i8 important to explore potential
sources such as state department, federal, or local school system
funding which can be sought as & means of supplemental program suppurt.

Non-Human Resources--Non-human resources may includc computer services,
audio-visual services, library services, career guidance materials,
television gervices and/or localized occupational-educational infor-
mation services. It will be impossible to select career guidance
activities and materials for the program unless a complete inventory
of non-human resources is available.

Interpretiag School Characteristics .

This information on school resources can provide the following
generalizations.

Climate for Change~-Some major characteristics which effecc the change
climate are the extent to which the staff norms either support change
or support the existing program, the extent to which the staff group
has the power to influence decision-making, the extent to which either
the total staff group or major sub~groups understand and support
career guidance, and the extent to which major opinion leaders within
the school are supportive of change and improvement in career guidance.

Appropriateness of Existing Program--The two major considerations here
are whether the existing modes of instruction being used sre guidance
oriented and whether the existing curriculum has career reiated elements.
If these two conditions exist to some degree, they can provide a basis
upon which to build a more comprehensive career guidance program.

Available School Resources-~Factors related to resources include the
size of the school with larger schools usually being more supportive
of change, the extent to which school staff have the expertise needed
to use career guidance activities, the extent to which financial as-
sistance is available, the extent to which school staff have time to
devote to career guidance activities, the avaiilability of non-human

resources and the availability of physical zpace within the school.

Information Flow Patterns~-Program development depends upon ihe flow

of information both within the school and between the school and
outside groups. Some school characteristics which are related to
information flow are the current level of understanding of career
development by the school staff, amount of systematic communication
between staff within the school and the amount of communication between
the school and outside groups.

Important Community Characteristics

No school operates in a vacuum. Each school i3 part of a larger
school system and/or district, and is supported by a particular com-
munity. The characteristics of both the school system and of the
community whach supports the school will also affec: the extent to
which change 15 possible within a school. The followiny extra-school

characteristics nead to be considered when developing career guidance
programs.

20
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School System Size--Schovl system size s lmportuant when related to

changes. It mav be that an individual school fs small but it i< pat
of a large school dystem. The resources of the svatem may then counter-
balance the disadvantages of school size.

School System Wealth--The type of activities and resources used in

career guidance programe and the extenciveicss of services offered will
be influenced by the financial resources of the school system. As with
individual schools, it is important tc consider mot only the actual

financial resources, but also potential resources from other funding
sources.

School System Supplementary Services--Increasingly, school systems and

districts are offering supplemental services to schools. Wher designing
a career guidance program it is {mportant to inventory all possible
supplemental services, such =3 computer, audio~visual, curriculum and
pupil personnel consultation services.

In-Service Training Availability--To effectively initiate new procedures,

it is necessary to update existing staff skills. A number of extra-
school groups can potentially assist in this in-service-training
activity including state departments of education personnel, school

district personnel, community agency persoannel, and business and in-
dustry personnel.

Community Characteristics—-A community has various characteristics
including social climate, ecunomic conditions, political conditions,
demographic factors such as population growth and distribution, and
educational conditions and support. All of these characteristics can
have an impact on the extent to which a community is able and willing
to support major educational programs.

Comnunity Groups--When attempting to appraise the amount of support in

a community for a particular educational program, it is helpful to
ddentify community groups and understand their characteristics. Some
characteristics of groups which are important are basis for association,
structure, group activities, narure of members, objectives and resources.

Community Leaders--Through identifying community leaders, it is possible
to develop strategies for program support which rely on the assistance

of these leaders. There are several types of community leaders including:
leaders by nature of position, e.g., presidents of important industries;
leaders by nature of social participation, e.g., individuals who are
socially active and. therefore, influence many others in the community;
leaders by reputation, e.g., those individuals whc many community members
respect and admire, and leaders in decision-making, e.g., thosc individuals
who have the power to influence important commumity decisions.

interpreting Community Characteristics

This information on comuunity characteristics can provide the
foliowing generalizations.

Extra School Resources--Career guidance programs require a variety of
human and non-human resources. Often these resource: are available
within the scnool system and community. Therefore, cne school staff

has a major vesp(nsibility to coordinate all availab;e resources to
develop caree:s guidance pregrams..
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Community Composition--Several community characteristics such as size,

social class distribution and occupational distribution need to be
considered. The size and diversity of the community will influence
the expectations of community members for the career guidance program.
In larger, more diverse communities, the program will need to respond
to expectations of several quite differemt community groups.

Educational Priorities--Within any community, there are certatn edu-
cational priorities. These priorities are often determined by parent's
expectations for their childremn. When designing a program, it is im-
portant to understand these priorities and to determine whether all
grcups in the crumunity share the same priorities.

Importance of Learning Climate

Le research literature provides strong support that learning is
not an isolated event that takes place in a vacuum. Instead it is
integrally related to the climate in which it occurs. The climate is
comprised of the interplay between the teachera' and school personnels’
behavior and attitudes, peer relationships, classroom and school norms,
and other forces. This complex pattern of social and psychological
interrelationships is an important determiner of the students' moti-
vation, utilization of academic abilities, self~-concept, self-esteem,
and feelings of acceptance or rejection. Specifically applied to
career development the goals of a program cannot be met simply through
the application of particular techniques and methods, but must be
viewed within the context of the educational setting and how facili-
tative or hindering it is of student intellectual, erotional, and
social growth.

Since the quality of the learning climate is crucial to achieving
the career guidance objectives it is important for teachers, counselors,
and school staff to understand the concept  of learning climate, to be
able to evalnate the climate in their particular setting, and to be
able to plan and execute ways to strengthen it so that it will be
facilitative of maximal vocational development.

Dimensions of a Facilitative Learning Climate

Research indicates that the following are particularly important
dimensions of the learning climate and are critical in determining the
degree of student growth and development.

Degree of Teacher Trust, Understanding, and Acceptance~-The most signi-
ficant determincr of classroom atmosphere is the teacher. Having a
basic trust in students, undefstanding them,, being sensitive to their
needs, and accepting them in a non-judgmental fashion are core attitudes
which constitute the foundation for the development of a growth enhancing
learning environment and are vital for achieving the goals of a career
development program. When a child feels he is trusted, accepted as an
individual in his own right, and understood from his own point of view,

a climate is created which fosters the releasing of human potential.

Nature of Interaction Between Teacher and Students--The teacher's be-

havior im the classroom is a continuous process of jnteraction with
students although the quality of this interaction varies greatly
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among individual teachers. The quality of this interaction is extremely
critical for career development since the nature of the studests' rela-
tionship with the teacher is relevant to all aspects of inteilectual and
emotional growth and in addition stromgly influences the tone of peer
interaction and communication. Facilitative interacticn is characterized
by a high degree of two-way communicatic: between teacher and student,

a democratic style of leadership, the acceptance of a wide range of

ideas and feelings, sensitivity to individual differer~es, responding

to the individuality of each student, helping students develop their

own insights and ideas, and providing support, encouragement, praise,
and positive reinforcement.

Degree of Supportive Peer Interaction--Another critical dimen:ion of the
learning environment is the nature of peer interaction. A supportive
classroom in which students share a liking and respect for one another,
have a feeling of group cohes:ivenes:. are accepting of individual dif-
ferences, and deal openly with interpersonal problems is needed for the
enhancement of pupil self esteem, attraction to school tasks and maximum
utilization of abilities. Positive peer relations are particularly im-
portant for meeting the goals of career guidance for the development

of a child's self concept is strongly influenced by the nature of his
interpersonal relationships, and in addition learning about the world

of work is greatly facilitated through a nigh degree of student inter-
change and communication.

Degree of Emphasis on Cooperation and Interdependence--An essential
component of the nature of interaction between students is the accep-
tance of the norms of cooperation and interdependence as opposed to
the acceptance of competitive norms. Although the two are not nec-
essarily diometrically opposed, growth and development is facilitated
when students are engaged in a cooperative quest for learning and the
atmosphere is one of joint inquiry and ecxploration. Under these con-
ditions help is reciprocal and students can learn and receive support

from one another. Consequently, a vital educational resource, of the
students themselves, is maximized.

Degree of Emphasis on Individual Development-~An emphasis on individual
development is complementary to the goal of creating a climate charac-
terized by interdependence and cooperation. Within this interdependent
context, it is imp-rtant to treat each student as an autonomous individual
who has unique nceds, abilities and interests. Thus, if one of the basic
goals of career guidance is to be achieved, it is essential for the

staff to be sensitive to individual differences; encourage and support
their expression: provide a wide variety of learning experiences, re-
sources, and evaluative techniques responsive to these varied needs;

and help each student discover himself as an adequate person who is

aware of his interrst, potentials, and feelings and can accept his
limitations.

Extent of Opportunity for Experimentation and Exploration--The goals
of career guidance cannot be adequately met unles. an actmosphere is
created in which the child is free to explore both the world of work
and his own interests, abilities, needs, and personali:vy character-
istics. It 1s through this exploration and experimentation that the
child develops.1 clearer concept of self and begins to develop per-

ceptions abouc tne world of work.
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Degree of Student involvement in Learning Experience-~Research and
theory strongly indicate that student interest, motivation, and
achievement is enhanced when students have the opportunity to be
integralliy invelved in learning experiemces. In iight of this principae
ther~ should be substantial opportunity for self-initiated learning,

the emphasis should be on learning through direct activity and exper-
iences, and students should play an active part in evaluating their
experiences.

Degree of Student Participating in Classroom Processes-~Pupils learn

to relate more responsibly toward one another as they jointly develop
and share their own standards for classroom behavior. In so doing they
begin to feel competent as members of the ciassroom grouy, develop a
sense of self-responsibility, and learn that they can play a part in
effecting change. These feelings in turn help facilitate development
of positive feelings toward self and school in general thus enhancing
pupil mental health and motivation to learn.

Degree of Attention to the Affective Development of Students--Educa-
tion has been predominately concerned with the cognitive development

of students and with imparting a body of knowledge and skills. How-
ever, man is far more than a rationale being and since career
develupment {3 concarned with the total development of the student,
this affective and subjective side cannot be ignored. How the student
feels about school in genersl, his teacher, his peers, and his learning
experiencas sffect all aspects of development, and thus the staff must
be sensitive to pupil feelinga and help children grow both emotionally
and mentally.
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DEVELOPING CAREER GUIDANCE PROGRAM OBJECTIVES

Chapter toals

This chapter is intended to provide information needed to develop
comprehensive career guidance program objectives which are tailored to
the needs of the specific student groups. Specific goals are:

1. To prouvide a rationale fcr the use of comprchensive objectives
in the development of career guiaance prograwns.

2. To suggest cautions and considerations which are important in
using the career guidance objectives.

3. To describe special characteristics of student groups which
influence the nature of career guidance objectives.

4. To present a working set of career guidance objectives which
have been developed from a .eview of the vocational development
research. These objectives will be presented by four educational

levels: Elementary, junior high, high school, and post-high
school.

Why are Career Guidance Objectives Ilmportant?

Although developing objectives can be difficult, there are several
advaniages to this process. These advantages include the following.

Comprehengiveness - By developing objectives,
it is possible to design a program that will include all or at least many
of the learnings which will promote adequate career development. Often
guidance programs are very successful in helping students develop some
behaviors while completely ignoring other equally important behaviors.
Also, objectives help to suggest an appropriate sequence of learning
experiences. For example, often career guidance programs encourage
students to make choices before they have an adequate information base.
Through using objectives, it is possible to structure the program so

broad exploration has occured before choice.

Diagnosis of Student Needs - A major use of objectives is to help
diagnose students' current career development levels. Although the
objectives presented in this chapter are arranged by educational level,
they will not be ag-~ropriate for all students at that level. It is
important to fir.t use the objectives to determine the current develop~-
mental level of students.

Program Design and Planning -~ Once program objectives have been developed,
these objectives should become the basis for the selection of gvidance
activities. Any guidance practice should be evaluated according to the
extent to which it has successfully helped students develop the specific
behaviors indicated by the objective.

Communicatfion about Program to Others - A major problem in implementing
new guidance programs is gaining the supporc of others including
administrators, teachers, students, paren:s and community members.
Objectives can be of great use in commuiicating about the program with
ochers. The strength of objectives is :nat they allow the guidance sta:i.
"to state specifically what the prog:iam i3 designed co accomplish.
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Program kvaluation ~ A final advantage of using objcctives is that the
vbjectives can provide a basis for program evaluation. There is
currently pressure to justify educational programs. [t objectives have
beeu developed and these objectives have been communicated to the public,
then they can provide an effective basis for evaluation.

Introducing a Working Set of Career Guidance Objectives

This chapter presents a working set of career guidance objectives
which can be used as a basis for building tailored program objectives.
Before presenting these objectives, the following explanations and cautions
are important.

Research Based ~ These objectives have been developed by reviewing

recent career development theory and research. Based on this infcrmation,
objectives have been developed which attempt to be consistent with
research. Although this is difficult to do, they have been reviewed by
individuals who are familiar with research and theorv and have been

judged to be sound in terms of research basis.

Broad and Comprehensive - There are many objectives because a major
effort was made to make them &3 comprehensive a: possible. Caraeer
development, like other areas of human development, is complex and,
therefore, programs which attempt to influence this developmental process
will be very broad. It may well be impossible for a guidance program to
meet all of these objectives. However, they should be viewed as an

ideal which can provide an on-going basis for continuous evaluation and
expansion of career guidance programs.

The Ultimate Goal' - The ultimate goal indicated by these objectives is

an effective vocational planner who makes career plans which are based

on a thorough understanding of themselves and of the world of work, and
who continue to evaluate and modify these plans throughout their life
whenever changes in themselves or their environment make their present
plans unsatisfactory. To some extent this is an ideal goal, however,

the objectives are based on the premise that this goal is a desirable

onc and that through planned kindergarten through post-high school career
guidance programs, more individuals can come closer to the ideal.

Individual Differences in Development - Human development does not proceed
at the same rate fcr all individuals. This is also true of career
development. These objectives are organized accordiug to four educational
levels: elementary, junior high, high school and post high school. The
objectives for these four levels, however, are normative and not all
students at a particular educational level will be at the level of
development indicated by the objectives. Therefore, it is essential

to explore all four levels of objectives. Exactly which objectives are
used will depend on an exploration of the career development level of

the specific student population.

Special Student Needs - Recently, there has been considerable discussion
about the gpecial guidance needs of such student groups as girls, Blacks,
Indians, and Mexican Americans. The objectives have been reviewed by
counselors ar.a counselor educators who are actively working with specfal
student groups. The major response from these individuals was that the
objectives reemed to de important for all students Mowever, some ob-
Jectives may .eed greater emphasis with specific groups. Also, some
additional ob:ectives may be appropriate for special groups.
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Behavioral Qutcomes - It objectives are to be uasal tn progran development
and evaluation, it is most helpful to state gbjectives in terme of
specific expected behavioral ocutcomes.  In develeping the obocotave

presented in this chapter, behavior examples .re providaed for e ol

the career guidance objectives. These c¢xamples will not be appropr tate
for all students, but are intended to indicate the type of behaviors which
are related to career development.

Characteristics of Special Student Groups

There are a number ¢f groups who are currently pressing for
recognition within American society. Increasingly, these groups are
expressing the desire to develop their own unique strengths and
characteristics., and to have these characteristics acknowledged by
the greater society. This trend has wajor implications for career
guidance programs. If successful career development is the process of
identifying, entering and succeeding in occupational areas which emable
thé individual to utilize his unique talents, then special emphasis
wust be placed on helping members of special student groups develor
their strengths and on making the work environment responsive tc ihese
strengths. Some specific student groups include: blacks, Mexican
Americans, American Indians, handicapped, women, vocationally oriented
youth and youth with non-traditional values. '

Black Students - The following are some characteristics of black students
wvhich have implication for career development.

1. Black students, particularly at am early age, have high
educational and occupational aspirations. That is, they accept
the American ideal of success. However, in time they come to
believe that there is little possibility of their obtaining this
ideal.

2. Because of the limited ooportunity for occupational success for
many blacks, black children lack successful occupational role
models which could help them learn effective ways of developing
behaviors and attitudes which are needed for occupational and
educational success.

3. Many black students have negative self-concepts. This is the
direct result of prejudice. These children accept the view of
themselves which is communicated by others in society.

4. Blacks do not lack the ability to be occupationally and educationally
successful, rather they are hindered by real obstacles which
deny them the right to full social participation.

5. Blacks have a great capacity for the formation of meaningful
interpersonal relationships.

6. Through having to deal with prejudice and social barriers, blacks
have developed effective skills for coping with difficult
situations.

7. when involved in a meaningful task, blacks have high capacity for
sustal;ed task involvement.




Women -~ The following are some characteristics ot women whiil have
implications for career development.

1. The self concepts of women seem to be more dependent on others
than those of men. While women may of ten have positive -t
concepts, it appears that maintaining this pouitive view -

self relicy heavily on the approval of others.

2. There is great probability that girls will have o4 muith oie
life style. Increasing numbers of women are employed whilc
still maintaining a child rearing role. Many girls have a
stereotyped view of woman's role and are not aware of the
multi-roled life which is highly probable for them.

3. Many girls have a narrow view of the world or work. Traditionally,
society perceives certain occupations as being female oriented.
However, increasingly, occupational opportunity is opening for
women in many fields. This means that women will have a
broader range of occupational options open to them.

4. Research indicates that while men typically desire and svek
success, women fear success and are not usually comfortable in
competitive situations. This fear of success often results
in women selecting occupations which are not satisfying, and
which do not enable them to utilize their abilities and interests.

5. At present a major social value is that while women may work, their
major source of fulfillment fs through home and family. Girls
need help in developing career planning skills which will enable
them to continue career planning throughout adulthood, even
though they may have interrupted career patterns or combine
career and home roles.

Handicapped Students - The following are some characteristics of
handicapped students which have implications for career development.

1. The handicapped group includes a variety of students with different
handicaps including physical handicsps, c.g., speech, hearing,
visual and physical Jdisabilities; and mental handicaps, e.g.,
mental retardation, emotional disturbances and learning disabilities.

2. Vocational development for the handicapped is similar to that
of non-handicapped. The handicap should be viewed as an element
which affects the process but not one which necessarily limits
the process. That is, handicapped individuals have the need to
develop a positive view of self and to find work opportunities
which enable them to utilize their skills in a way which is
satisfying to them.

3. Handicapped students have a particular need for exploratory
opportunities because they are often isolated in learning and
social situations. Career guidance programs should make
particular efforts to expand the handicapped student's opportunity
to observe and experience various work situations.

4. The excent to which handicapped students are able to develop their
streng:hs depends largely on their parents’' attitude toward them

28

4 T

wh




BEST COPY AVAILABLE

as handicapped children. oOften, parents mav fecl thatl there is
lictle opportunity for the child and this negative tecling is
tranamitted to the child. Career guldance ciforts should tocus
on providing assistance to parents.

5. Handicapped students are often placed in work situations which
have little cpportunity for growth and advancewent. A major
consideration when olacing the aandicapped should be providing
occupational opportunities whicih can lead to on-going learning

and advancement rather than permanent adjustm:nt in a single
job.

American Indians -~ The following arc some characteristics of the American
Indian which have implications for career development.

1. The American Indian child experiences a language and cultural
barrier when he entess schanl., This means that there is a
resulting conflict in values and behavior, and the child must
adapt to living in two cultures.

2. The American Indian has little concern for time. This again is
a value which differs from the traditional culture. When working
with the Indian child or worker, it is important to realize that
punctuality and keeping on schedule is a concept which has
little or no meaning.

3. The American Indian culture does not place emphasis on the
accumulation of material possessions. Traditionally, owning
property, saving for the future and acquiring materialistic
goods have not been valued within the Indian culture.

4. Cooperation rather than competition is valued within the Indian
culture. All activity is geared toward the survival and welfare
of the total group rather than the individual.

5. As a result of the value of cooperation, little emphasis is
placed on the individual. Self depreciation is part of the
Indian culture. Therefore, Indians have low need to build
their owm ego and may have a neutral concept of self.

Mexican Americans - The following are some characteristics of lexican
American students which have implications for career development.

1. Research indicates that there is little descrepency between the
Mexican American boy's real and ideal view of self. This is
particularly true when related to the school situation. The
reason for this is that the Mexican American boy is greatly
influenced by older men and by peers. He is not influenced
by school perscnnel or his mother.

2. Mexican American children have a high respect for authorii-'.
This is because chil.. rearing practices are authoritarian ..
there is little allowance for democratic independence tra.

3. The Mexican American child tends to have a present time
orientation. The dominant culture value of planning {c.
future has little or no meaning to this child.

4. The Mexican American culture stresses being rather than

fe
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There is great emphasis on spontaneous activity. Work is
seen as-a necessary activity but is not highly valued as o
means of fulfillment.

5. The Mexican American culture {e tradition rather than chanxe
oriented. Change is not desired or encouraged. Rather, there
is emphasis on maintaining traditional customs and activities,

6. For many Mexican Americans, the norm is to accept and adjust
to difficulties rather than to attempt to exert control and
change the current situation.

Vocationally Oriented Students - Vocationally oriented students are those
students who seek specific vocational training aiter high school or who
directly enter the world of work. The following are some characteristics
of vocationally oriented students which have implications for vocational
development.

1. There seems to be two distinct types of vocationally oriented
students. One type is highly committed to specific training
which will lead to entry into a selected occupation. The other
type is in a fioundering stage where they have little
educational or occupational direction.

2. The comnitted student seeks specific training and bas little
interest in other genmeral educational areas or in educational
experiences which might result in greater occupational flexibility.

3. Vocationally oriented students are usually not geographically
mobile. Therefore, the extent to which they seek further training
is largely dependent on the availability of local training
institutions such as area vocational schools, private technical
schools and community colleges.

4. These students may have unrealistic occupational expectations.
Although these students are entolled in educational programs
which do not enable transfer into four year higher educational
institutions, they often express their intention to transfer
and obtain at least a bachelor's degree.

5. Research indicates that the vocationally oriented student tends
to either be a high ability student from a low socio-economic
family or a low ability student from a high socio-economic famiiy.
Either type of student may well need assistance in coping with
differences between family and self values.

6. Vocationally oriented students tend to be economically inacpences
from their families. Often they are older, self-supporting
individuals of, if younger, they are receiving little financic.
assistance from their family.

Youth with Non-Traditional Values ~ These students include a numcer .
today‘s youth who tend to reject the prevailing societal values. ©
following are some characteristics of youth with non-traditional va....
which influences vocational development.

1. These youth de-emphasize noney and material acquisitions.
Although they may well be from upper income level familie-
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they do not see obtaining material possessions as a meaningiul
value for their own life.

2. Increasingly, this group is rejecting the traditional concept
of career and vocation. They are defining new wurk opportunities
which enable them to make social and ecological contributions
e.g., free haalth clinics, drug abuse programs, and political
acitivity. This means that they have little interest in
traditional occupational opportunities.

3. These youth place major value on self-knowledg. and self-expression.
Much of their activity is directed toward increasing understanding
of self. Also, they emphasize interpersonal relationships and
gommunication. They feel that the greater society prevents
meaningful relationships, and seek to find ways of estahblishing
satisfying interpersonal relationships with others.

4. These youth have littl. commitiment to achievement, status and
power. These values have been rejected and, therefore, are not
major considerations for them when formulating vocational plans.

5. These youth have little interest in future planning. The major
emphasis i{s on spontaneous living and continuous change rather
than stabilicy and security.

lmplications for Career Development Objectives

The following career development objectives are intended to be
relsvant for all student groups. However in light of the preceeding
discussion of special student characteristics, the following considerations
need to be emphasized when considering career development objectives
for special student groups.

1. The school climate and structure should be designed to reward
special characteristics ana to allow youth to develop their
unique abilities, attitudcs, and interests.

2. There is great need for increased communication between the
dominant culture and special cultures which encourages mutual
respec: and understanding.

3. Educational and occupational situations need to be identified
which capitalize on these special strengths and allow the
individual to maintain unique characteristics while finding
occupational satisfaction.

4. Members of these special groups are faced with the difficult
situation of being bi-cultural, that is living in two distinct
cultures. They will nced nelp in developing skills whi.n
enable them to function in the dominant culture while maintaining
a respect ‘or their own culture and a feeling of self-identity
and worth.

5. Career guidance must accept the comcept of career as life atyle
rather than the narrower concept of occupation for economic
reward. Students need the opportunity to define their own
values and define their own life style.
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6. The result ot belonging to a minority (ultute is outen toe
development of a negative view of selt. Career guidaace aceds
to help these youth develop positive seit-concepts and a belict’
in the possibility of success without loss of self.

7. biscrimination and lack of meanfingful uvpportunity is verv real

for these specfal groups. Therefore, i career puidam o poogeam
designed for these youth will necd to take v activiag gt fon
of creating educational and occupational puoswibilitic. whaty

draw on the strengths of the special group.

8. Career guidance staff members will need to study their own
prejudices and attitudes toward these groups, and make an honest
decision about whether they can work effectively with particular
types of students.

9. Youth from these special groups need role models who are similar
to them. A career guidance program should provide significant
others who are similar to the clients to be successful role
models and to assist clients in educational and occupational
planning activities.

Goals of a Kindergarten-Post High School Career Guidance Program

In planning career guidance programs for any educational level, it
is helpful to first specify the final outcomes desired at the end of the
total educational experience (kindergarten through post~high school
training) and then to state specific objectives which can provide a
check on the degree to which any particular student is progressing toward
these goals at any given point during the educational experience.

The following are broad career guidance gor's which are designed
to result in the development of effective vocational planning behaviors
by the end of the educational experience. In developing these program
goals, three aspects of career plamning behavior were used including:
(1) development and understanding of self; (2) understanding of the
world of work; and (3) development of career planning attitudes and
skills. The terminal goals for these three components are as follows:

Development and Understanding of Self

1. To assist students in developing a realisric self-concept and in
understanding and appraising their needs, personality traits, interests,
and abilities.

2. To help students develop a value system and a preferred life style.

3. To enable students to see themselves as agents in determing the course
of their life.

4. To help students become open to new experiences, human relationships
and information.

S. To help students view themselves as being in process and to help
them become adaptable to changes within himseif and the environment.

Understand.ng the World of Work

1. To help students understand work as a generic concept.

2. To help students gain an understanding of the cnaracteristics
of a wide variety of occupational clusters.

3. To help scadents gain an understanding of the incrinsic, extrinsie,
32
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4.

5.

6.

and extra-role features of occupations.

To enable students to investigate several selected occupations
intensively.

To help students understand the training requirement of various
occupations.

To help students gain an understand.ng of changes in the job
market and to help them acquire an awareness of future trends.

To help students explore the negative as well as the positive aspects
of the world of work.

To help students e¢xplore their attitudes and values toward work.

Development of Career Planning Attitudes and Skills

1.

2.

3.

4.

1.

2.

3.

4.

To help students develop skills .ceded to obtain, utilize and
evaluate information from a wide variety of sources.

To help students synthesize knowledge and perceptions about self
and environment, and make decisions based upon this synthesis.

To help students develop skills in formulating plans, carrying them
out, and evaluating the outcomes of these experiences.

To help students see the relationship between present planning
and future vocational outcomes.

To help students realize the importance of considering both objective
and subjective factors in career planning.

To help students view vocational choice and implementation as a
continuous process continuing throughout life.

To help students be open to new information and experiences, and
to modify their plans accordingly.

Elementary level Obiectives Related to

By the end of the elementary school experience, the students will:

Be aware of activities which they enjoy doing (aware that music is a
favorite school subject; that they enjoy playing with a group; that
they enjoy duing things outdoors).

Realize that they can do some activities better and l1ike to do some
activities more than others (enjoy music class more than art class;
enjoy sports but are not as good at Sports as a playing the piano;
do not like science class and do not do well in it).

Aceept the fac: that they cannot do all things equally well (are not
upset because they do berter in music class than in science class).

Be able to decide which activities are important to them and devote
energy to doing them (decide they want to play in little league
baseball or study music, and are willing to miss their favorite
television program to practice).
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8.

10.

2.

Like and have confidence i{n themselves (are willing to volunteer in

¢ lass discussions; are willing to infitiate friendships with other
stwdents).

ke willing to participate in new activities and to meet new people
(are interested in taking field trips away from school; seek out
new children in the neighborhood; look forward to entering junior
high school).

Be able to adjust to changes (not upset by temporary changes 1t the
school schedule; anxious to begin new areas of learning).

Be able to function independently in various situations (complete
chores at home without being reminded; concentrate on reading an
interesting book).

Be able to relate to others around them and share experiences with
them (enjoy doing special projects with other students; can cooperate
when playing games with others).

Realize that some people are quite similar wihile others are quite
different than they are and appreciate both the similarities and
differences (although they have some close friends, they are willing
to let other children join them in play activities; do not always
choose to do group learning projects with the same students).

Elementary Obiectives Related to
Understanding the World of Work
By the end of the elementary school experience, students will:

Be aware of various types of work in their immediate environment
(understand family work roles; know about several highly visible
occupations such as teacher, fireman, doctor, store clerk,
television performer).

Understand that all types of work contribute to society (can
describe the contribution of several specific occupations, i.e.,
teacher helps people learn, firemen help fight fires, doctor
helps people maintain good health, store clerks help people find
and purchase needed items).

Understand the interdependence of work in the envirorment (knows
that a worke: in one occupation deprnds on others to do their jobs,
i.e., grocerr store clerk depends on farmers to grow food, on

food process: '8 to package it, onm truck drivers to deliver it to
the store).

Begin to understand that work performed in their environment fulfills
personal, social, and economic needs (knows that people work for
financial return which helps them support themselves and others;

that people work because they enjoy the work activity such as

being with people, building things, solving problems).

Recognize that thexe are a large number and wide variety of occupations
(can list twenty-five to thirty occupations and know that they
entail diffecent types of activities).
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9.

1.

6.

BEST COPY AVAILABLE

Begin to unuerstand that occupations can be grouped L .Rether
according to various characteristics (know ditterences In tvpes

of work activities such as some are physical while others are
mental, some are done indoors while others are done outdoot:, some
rejuire working with people, others with rhings).

Be aware of the changing nature of e ~upations (know that some
jobs, i.e., elevator operators, handcrafismen, become obsolete
while other occupations are created, i.e., comput2- operator,
astronauts).

Show interest and curiousity in exploring various types of work
(1ike to read ahcut various occupations, to talk with people wno
are in different occupations and to play games which allew them
to practice work-type activities.

Begin to understand that .ifferon+ types of work require different
types of preparation (know that some people go to school longer
than others, i.e., doctors and engineers go to school longer than
store clerks and truck drivers).

Elementary Objectives Related to Vocational
Planning Behaviors and Attitudes

By the end of the elementary school ~xperience, students will:

Make certain decisions and choices independently (can choose friends
without being influenced by peers; can choose some play activities
without consulting their parents; can gselect school activities
without direction from the teacher).

Begin to be aware that they can affect desired outcomes through
decision making and choosing (by saving money, they can buy things
they want; by planning their free time, they will be able to both
study and also play games with their friends).

Be able to formulate short range plans and carry them out (can plan
a school project and complete it; can schedule time for a day and
follow the schedule).

Be aware that decisions and plans often have to be modified (can
revise their study schedule to incorporate an unexpected assignment;
are not upset waen the family's plans force them to miss an activity
they were looking forward to doing).

Realize that they must accept some degree of responsibility for
their choices and decisions (know that if they spend their allowance
on ome thing, they will not be able to have another; that :f they do
not complete their chores at home wne day, they will have to do

them the next).

Be aware that career pl nning is a 1ifelong process (kn~w that they
will continucusly be gathering information about what people in
various occupations do; that they will want to enter an occupation
which will pve satisfying to them; that within a few years they will
have to make a number of career decisions).

Be aware that their interests can be expressed in a variety of ways
anc that ‘n the future they can be expressed in a variety of different
occupations {know the” enjoy being outside and exoress this for

their neigncors, but that later in life they can selact an

occupation wnich allows then to be outdoors such a& forester,
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BEST Wﬂ AVA".ABLE Junior High Objectives Related tu

1.

2.

3.

4.

5.

8.

10.

11.

Understandiog of Self :
By the -‘ad of the junior high school experience, students wili:

ge aol: .o distinguish between interests and abilities (can describe
general ..pes of things they enjoy such as being outdoors, douing
physfcal ctivities, being with other people; can describe things
they are good at such as building things with their hands, conductaing
simple scientific experiments, helping other students with their
school work.

Begin to understand why they react as they do in a give situaticen
(realize that they are quiet when they are in a strange situation]
that they tend to show disappointment when they are not successful
in an activity; that they will let others inf luence their actions
because they want to keep their friendship).

Know their strengths and weaknesses, and attempt to develup strengths
and overcome weaknesses (although they emjoy reading books and are
not very successful at athletics, they are willing to spend some

time in sports activities).

Centinue to show evidence of accepting, liking and having confidence
in themselves (have contimued to make new friends throughout junior
high; feel confident in participating in extra~curricular activities).

Have some idea about the kind of person they would like to be (can
name other people who they admire and would like to be like; can
begin to describe the type of life they hope to have when they are
adults).

Demonstrate an increase in gelf-responsibility and be able to function
independently (are able to complete school assignments during study
time, are willing to express opinions which differ from their group

of friends; are able to manage ledsure time).

Begin to develop their own opinions, values and beliefs, and implement
them through actions (invest time in activities which they view as
important to them; are willing to offer their personal views on
various topics in group discussions).

work and play interdependently with peers and share experiences, feelings
and ideas with them (are willing to both express their own opinions

and listen to others' opinions in group discussions; are willing to

talk with friends to solve misunderstandings).

Be able to adjust to new situations ( enjoy going on short visits
away from home; are looking forward to emtering high school; enjoy
joining community groups, 1.e., church groups, social groups, etc.)

Accept and appreciate individual differences (enjoy being with
different types of people, i.e., different ages, sex, background;
are willing to form friendships with new people; 1ike themselves and
feel they are as worthwhile as other people).

Recognize and accept themselves as a changing inaividual and be aware
of the emctional changes which occur during adoiescence (feel
comfortab.e about their physical appearance; feel that other people
accept them).

36



6.

- BEST COPY AVAILABLE
Junior _High Ubjectives to

" Understanding the World of Work

By the end of the junior high school experience, students will:

Be able to group occupations by analyzing shared characteristics

(can list several occupations within a given field, L.e., carpenter.
plumber, painter are all in the fie'd of comstructiong know the

type of ability needed for certain occupaiional fields, i.c., biologists
and chemists both iike and do well in science and math).

Understand that within each occupational grouping there is a wide
range of occupations (can list several occupations within a
particular occupational grouping and knows that these occupations
require different types of training and skills, i.2. within the
construction field there are Jrchitects, engineers, rcarpetliers,
truck drivers, etc.). '

Understand that occupations are {nterrelated and support one another
(know that no matter which occupation they select, they will work
closely with people from other occupations, i.e., doctors with
nurses, editors with writers, engineers with electricians).

Believe that theére is a wide variety of present and future career
opportunities open to them (when asked what occupation they are
interested in, they will give sever.. different choices which are
realistically related in terms of field and level, if.e., docter,
gsocial worker, teacher, demtist).

Understand that they can potentially be satisfied with a number of
occupations (when they list various occupations they are interested
in, they communicate that they would be equally satisfied with
several of them).

Realize that jobs and job requirements are constantly changing
(know that the invention of new machines decreases the demand for
certain types of jobs; that new inventions and occupational
standards require increased aounts of training; that social needs
create new occupations).

Appreciate the idea that people work for different reasons (know that
some people work primarily for mouney, others because thev enjoy the
work activity, others because they are helping people, others because
they receive recognition).

Be able to specify some of the reasons why work is important to them
(when given a list of reasoms for working, they will be able to
indicate which are most and which are least important for them

f.e., helping people and enioying the work activity are T .« important
than making moncy or galining prestige).

Understand tha. the type of work which an individual does affects
other areas of their 1}i’e (know that their occupation will determine
who their friends are; how much time they will have with their familys
how much time they have to do other activities).
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10.

11.

Have explored several occupational areas of interest to them (have
talked to people in the area about their job, have visited the
places where the people work, have read books or seen movies

about the occupational area; from this exploration, they knuw what
occupations are within the occupational area, what people in these

occupations do, what training they have recefved. and what tvpe of
life they lead).

Realize that entry into an occupation depends on traintng and ot
educational background (know that people in some occupativas go

to school longer than those in other occupations; that some
occupations do not require special training; that school curricula
are related to various occupations).

Junior High Objectives Related to
Vocational Planning Behaviors and Attitudes

By the end of the junior high school experience, students will:

Develop skills in obtaining occupational information and use these
skills repeatedly to study various occupational areas. (know several
basic sources of occupational information such as other people,
visiting work areas, reading books, talking to counselor; periovdically,
as they become interested in a new occupational area, they use these
skills to explore the area).

Be able to formulate plans for a longer period of time (can plan
leisure time for an entire summer; can organize study plans for an
entire week; can plan and complete projects which take several weeks).

Realize that both objective and subjective factors are important in
decision making (know that if some activity is really important to
them, they will find the time to complete it; if they enjoy an
activity they can concentrate on it for longer periods of time).

More clearly understand the cause-effect relationship between
decision making and outcomes (know that school grades are related
to the amount of time they decide to spend on studying; know that
a decision to devote their time to one project means that they
cannot do another one).

Recognize their abilities, interests and limitations, and be able to
relate them to educational choices (when making course selections for
the following year, they will be able to give reasons why they are
making the selections; the selection which they do make will be
realistic in light of available external data, i.e., past grades,
stated interests, test scores).

Begin to conaider broad occupational alternatives which may be
satisfying to them and explore these in a variety of ways (can
specify two or three occupational areas which are of interest Lo
them; do not limit areas to one or indicate that they have no idea
what they would like to do in the future; their actions support their
stated interest areas through such activities as course work,

leisure time activities, reading, etc.
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5.

BEST COPY AVAILABLE

Understand the interdependence of occuapat iomal and o dueat goa o
planning, and know that educational dectsion. bave o ot i

future occupational opportunitiea (know that ome ocoup o e

require more training than others, know the general level of odueat ion

required for the several occupational arcas of {nterest to thomg
can discuss current educational clivices In light of their relationship
to the several occupational areas they ire interested in).

Feel confidence in tuemselves as a planner (waen dascussing educational
plans with a counselor, they can take the iniciative and share their
own thoughts and feelings; although they consider su,gestions

offered by their parents, thev are able to plan somewhat indcpendently
of them).

Know that decisions and pl.ns are not irrevocable, and must often be
modified in light qf evaluatinn of experiences and information (if
they are having great diificult. with a course they have selected,
they are willing tc consider changing the class without feeling
defeated; when discussing educational plans, they convey an
experimental attitude that this is what they wculd like to trv
rather than the view that they must succeed).

High School Objectives Related to
Understanding of Self

By the end of the high school experience, the students will:

Be able to realistically appraise and differentiate their interests,
abilities and aspirations (can specify which school subjects they

like and do well in; have well defined activities which they like to
do in their leisure time; can describe what they would like to be

in the future, i.e., several occupations of interest to them, amount
of money they want, types of people they want to associate with, etc.).

Pursue and develop their interests and abilities by engaging in
activities that they find enjoyable and fulfilling (make course
selection appropriate to interests and abilities: devote some time
to appropriate extra—-curricular activities; can focus their leisure
time on activities of high interest to them; enjoy making friends
with shared interests).

Develop an unde.standing of their temperament, needs and personality
traits (begin to feel comfortable with themselves as individuals,
i.e., know they enjoy doing activities alone and do not feel compelled
to join a group; realize that they need the support of other people;
like to help others and actively seek activities which all «+ them to
do this).

Begin to clarifv their philosuphical outlook and value systum by
discussing tnem in relation to personal aims and goals (enicy
discussing topics such o3 politics, religion and current issues and
are formulating their own opinions which they can support; are
beginning to question which things are most important to them and
evolving oersonal anawers).

Begin to understand that there are different life sryles and
tentatively select the one most satisfying for taem (they will

begin to realize that there are many types of li/e p.tterns many of
which are quite ditferet from the one they and thei: family rave;
they will begin to realize factors related to life style, i.c., stress
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BEST COPY. AVAILABLE

on material nossession, stress on time with tamilv and fraemds,

stress on individual endeavors; they will ¢ spiore vavicus hite
styles through books, talking with other people, movies, felevi oy
etc,: they will begin to develop an idea ot the tvpe of Tite they wonld
like).

6. FEngage 10 new situstions amd explore thett cea tion e ther cthey
are willing to engage In tew activities, weet uew people, tead
books expressing new fdeas, cto.; thelv appioacte (o thene anw

situations is an experimental one in that they nefther fmmediately
reject or flee new situations nor do they impulsively accept all
new situations).

7. Be able to relate effectively with peers and adults, and demonstrate
an understanding of the needs and indjividuality of others {are not
easily hurt b the actions of others, rather seek to understand why
they behave as they do; have several good friends both male and
female; are beginning to see adults less as authority figures and
can enjov them as individuals).

8. Demonstrate a further increase in self-responsibility, autonomy and
independence (will not need continual definition of assignments
from teachers, will begin to actively work toward future
educational-occupational planning based on their own desires more
than those of their parents or friends).

9., Artempt to implement comstructive changes in the environment when
they feel they are necessary (if they are displeased with school
policy, they work to present constructive alternatives, rather
than merely complaining; are willing to discuss maturely with
parents desired changes in such areas as what time they must be
home at night, work required of them around the house, etc.).

10. Continue to recognize and accept themselves as changing individuals
living in a changing world with varying demands and opportunities
(maintain an exploratory stance about their future occupational
) p plans; feel increasingly comfortable with themselves as individuals
' ~\_\\ and feel hepeful about what they will accomplish in the future).

High School Objectives Related

By the end of the high school experience, the sutdents will:

1. In addition to being able to group occupations by interest area
and nature of activity, be able to group them according to level
of training needed for entry (know that there are different type
of training levels, 1.e., on the iob training, apprenticeships,
special schools, colleges, etc.; know that various types of training
require different lengths of time, i.e., associate degree requires
two years beyond high achoul,bachelo:'s degree requires four years,
master's requires one to two years beyond bachelor's, etc.; know
other non-school requirements for entering occupations such as
union membership, state licensing, etc.).

2. Be able to scudy occupations in terms of intrinsic, extrinsic and
extra-roie considerations and be able to specify which factors are
most impurtant to them (know that intrinsic work features are
related to cae nature of the work task itself ircluding opportunity
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BEST COPY AVAILABLE

for self and social fulfillment, amount of autonumy, ivadership and
responsibility required, amount of variety, tr.vel and adventurce,
and type of work conditions, i.e. hours on job, safety, ctedd

know that extrinsic rewards of the occupation may include status,
economic benefits, security, fringe benefits, etc.; know that
extra~role considerations include ti. nature of wors setting and
non-work considerations such «s amount of leisure time, etc.; van
select several occupations of interest to them and analyze then in
terms of these work features).

3. Realize that on-going retraining is necessary because of job
obsolescence, job promotions and changes in occupational roles
(know that new technological developments require the dev-lopment
of new skills in some occupations; that changes in professiovnal
standards may require further iraining for members of that profession;
that with time some jobs bacome <‘solete and, therefore, members
of the occupation must relocate in other occupations).

4. Are aware of projected changes due to technology, economic and social
conditions in the job market, and understand their impact on local
and national opportunities (are aware of current changes in their
own town, i.e., new industries or relocation of existing companies
to another area, which will affect the number of Jobs open in their
community when they complete high school; are aware that some highly
stable occupations, i.e., teaching, are now overcrowded and, therefore,
entry into them is difficult or impossible; show evidence of
considering these changes in the job opportunity structure in their
planning by tentatively selecting occupational choices which are
currently available and by considering alternative plans in case
the picture should change while they are sceking further training).

S. See the relationship between school subjects and occupational
possibilities (are able to describe the types of school subjects
which are related to their tcntative areas of occupational cnoice;
know specific course requirements needed to allow them to seek further
training in preferred occupational areas; are able to use this
information to make appropriate high school curriculum selections}.

6. Understand and appreciate the need for cooperation among enployees
and between employers and employees (know that interpersonal
behaviors, i.e., positive attitude toward job, good communication
with supervisor, ability to get along with co-workers, etc., are
important to job success and satisfaction; exhibit these behaviors
in the school setting, i.e., get along with other students, talk
easily with teachers, complete assignments, are punctual, etc.).

7. Understand that there is a strong relationship between satisfaction
with one's job and satisfaction with life in general {know that
they will spend a large rercentage of their life working and that
enjoyment of the work ac:ivity is cruclal to their happiness with
life; know that the nature of the job they have will be a major
influence on the rest of their life, i.e., how nuch money they have
to spend, which people they will associate with in social activities,
how much time they will have to spend with their family or on leisure
activities).
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BEST COPY AVAILABLE Misi: School Ubjectives Relates o

Planniug Behaviors and Attitude:

By the end ot the high school experience, rhe <tudents wi.; -

Dovelop skild 1n rathering, utilizing, and eviloat tap 4 wide .t jets
of educational and occupational resources (.are .o tavely tuveived
on-going carecr exploration using written mater iais, other poepde,

visiting work setting, etc¢.: show initiative in exploting  anl
selecting post-high school training opportunitics, i.e., talking
to employment service counselors, visiting colleges, community
colleges, and technical schools; actively seek the help of puarents,
counselors and teachers in this exploration procuess).

Accept the responsibility for decision making with respect to personal
adjustment and vocational-educational planning (when they talk to the
counselor, they show evidence of having explored tentative possibilities
and formulated plans rather than merely seeking advice; increasingly
talk in terms of what they want to do and think they can du, rather

than what others want them to do).

Have expanded career horizons through participation in sirulated
and/or work experience programs (have actively sought to participate
in a number of work activities through part-time jobs, volunteer
service, extra-curricular clubs, and/or work experience programs:
have sought to have varied work experience by trying a number of
different types of work activities; can discuss their feelings

about various occupations based on the experience gained through
these work experience opportunities).

Be able to realistically appraise their interests, abilities,
aspirations, values and personality traits in relation to probatkle
success and satisfaction in preferred occupational areas (can relate
their success in school subjects, hobbies, and extra~curricular
activities to types of occupations which call for similar activities;
know which needs, {.e., being outdoors, helping people, ectc., they
hope to fulfill in a job and can name occupations which enable them
to meet these needs; know how much time and effort they want to
devote to their job and can list occupations which meet their
criteria).

Have established a plan which will lead either to an entry occupation,
further education or training, or an alternative experience upon the
completion of high school (have applied to and heen accepted to

the training institution stated in their plan; have considered other
factors which might affect their plans, i.e., financial resources,
military service, marriage, etc., have successfully pursued a

course of study in high school which enables them to implement their
future plans; have discussed their plan with others such as teachers,
parents, and/or counselors).

Be open to re-evaluation and revision of decisions and plans (continue
to explore occupational-educational possibilities after tentative
chaice is make; can revise plans as reality factors dictate, i.e., not
being sccepted to college of their choice).

Can maintain a balance between futuristic planning and a focus on the
present (aithough they are actively working to implement future
plans, they are still interested in current schkool activities).
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By
1.

6.

8.

Fost-High School Ubjectives
Related to Understanding of Self m m mm

the end of the pust-high school cxperfience, students will:

Be able to .accurately appraise their nceds, personality tredr-.,
interests, aptitudes, and abilities; ana analvie them 1n tetms ot
strengths and limitations (can give n iccurate description ot
themselves to others including a description of activities thuov
enjoy and are good at and activities which they 1+ not enjoy and
cannot do well: this self-description will be accurate when compared
to external data, i.e., grades, test scores, course selections,
extra~curricular activities, etc.).

Be able to differentiate themselves from others ani appieciate both
their own and others' individuality (although they are interested

in discussing decisions and plans with others to seek their viewpoint,
they are able to make decisions independently; feel satisfied with
themselves as thev arc without a strong need to be different).

Can describe their values, attitudes, and preferred life stvles
(can describe the type of life they want to live; have fcrmulated
and followed a definite educational plan which will allow them to
enter an occupation which is compatible with their values and
preferred life style).

Believe that the future offers alternative opportunities for them

and express this through an active exploration of these opportunities
(although they are now able to enter the world of work, they are still
exploring alternatives such as further educational training, oppcrtun-
{ties for on-the-job training, chances for promotion within their
chosen occupation, etc.).

Periodically re-evaluate possible changes in their interests, values,
goals, and concepts of success (throughout the post-high school
experience, they have been evaluating the appropriateness ¢f thelr
tentative occupational choice in light of courses taken anc other
experiences; if their temtative choice does not seem appropriate,
they have altered their curriculum choices to allow entry into
another occupational area).

Be able to form satisfying interpersonal relationships, anud grov

and develop ti.rough them (they have made new friends, i.c., people
from various geographic regions, people of different ages; from these
new friendships they have expanded their understanding of different
attitudes, values and life styles).

View themselves as individuals who are growing and devel~-ing and
seek to pursie activities which will enhance their self-development
(thevy have selected elective courses which allow them to -, lore

new interest ureas; they have become involved in social groups which
allow them to meet a v::iety of people and engage in a number of new
activities).

Be flexible and adaptable, and have the ability to adjust to change
(they nave evaluated their original curriculum choice and changed
their major field if the original choice was not satisfying to them;

ol
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BEST COPY AVAILABLE Post~High School Ubjective::

3.

l.

Related to Understanding the World ot Work
By the end of the post-~high school experience, students wiii:

Understand the concept of work from an economic, sociolopical. ind
psychological viewpoint (they are specifically aware of the coo omic,
sociological and psychological contributions of their selected
occupational field; they have evaluated these contributions to determine
whether the specific type of work they have selected will be personally
fulfilling for them; they understand and respect tne contribut iuns
which people in other occupational areas make to societv).

Be thoroughly familiar with several occupational cluster: ot interest
to them (they are familiar with the nature of the work activitv, work
conditions, training requirements, securitv, salary, and needs which
can be met in several occupational areas; from these are.us thev have
selected the one of greatest interest and sought specifiv training
needed for entry into the occupational field; they can outline a plan
for advancement within their selected occupational field including
possible jobs available, needed additional education and on-the-job
behaviors which lead to advancement).

Be aware of the impact of change on the job market and thus wil}l not
describe goals as unalterable choices (can specifv alternate jobs
which would allow them to utilize their current skills:; can specifv
other occupational areas which would provide job satisfaction f{or tier-
and would allow them to utilize their abilities; although thev are
committed to their current occupational area, they are willing to
continue to explore other occupational areas).

Have a clear understanding of their attitudes and their vilues toward
work and seek a means of implementing them (thev have thoroughly
explored the relative importance of work to other aspects of their
life, 1.e., time for family, leisure time, travel, communitv service,
etc.; if possible, they have selected an occupition which allows
them to meet these needs, i.e., an occupation which requires little
overtime work, which allows them to help other people, which allows
them to engage in activities which they enjoy.).

Post-High School Objectives Related

To Planning Behaviors and Attitudes

By the end of the post-high school experience, the students will:

Be able to state the types of information needed for vocational planning
(they are aware that they need to conmsider both information about
themselves, i.e., abilities, interests, values and life style, and

about the world of work, i.e., occupatjonal areas, type of work
activity, nacure of work setting, benefits derived from work,

training neeced for specific occupations, etc.)

Have researca skills which enable them to locate and use information
in decision making (are able to utilize a variety of sources to
gather inf. ration about occupational possibitities, i.e., people in

the occugation, counselors, written materials, work experience, etc.;
44

tﬁ. .
o}



BEST COPY AVAILABLE

are able to objectively and subjectively evaluate the information they
have obtained (can accept objective information such as test scores,
feedback from other people and sclool experiences but reaiize that
their own attitudes and yvalues will affect the importance of this
information in decision making).

4. Be able to specify several occupational areas of interest to them,
evaluate their probable chances of success in these and seloct one
area which they tentatively would like to enter (ar they complete
their post-high school training, they are able to explain why tney
selected the occupational area they did by accurately describing it
and other areas which they have considered, and describing their
own abilities, intereats, valuas and attitudes which they considered
in making their choice).

S. Have completed the major steps which allow them to enter their
selected occupational area (they nave successafully completed the
required training; they have decided which type of position will be
most satisfying to them; they have sought and obtained placement in
their first work position).

6. Be able to describe further vocational plans (they see their initial
position as one of a series of steps; they are able to outline their
plans for advancement within their seiected occupational area, i.c.,
further training, opportunity for promotion).
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CHAPTER V .
CAREER GUIDANCE APPROACHE:

Chapter. Goals

This chapter is intended to help the ataff of a particular seheold
select career guidance activities which are appropriate to the necds of
the students. Specific goals are:

1. To present a variety of considerations which are important in
selecting activities.

2. To descridbe a variety of educational approaches which can
facilitate the attainment of career guidance objectives.

thy is this Information lmportant

The implementation of learning activities to meet the program
objectives constitutes one of the core elements of a career guidance
program. To adequately accomplish this, however, counselors and teachers
must £irst have a knowledge of the variety of activities potentially
relevant to their program goals and an understanding of the various
factors to be considered in selecting these experiences and approaches.
This sort of knowledge {s often difficult for the counselor and/or
teacher to attain, because coverage of career guidance approaches in
the literature is scattaved throughout a wide range of resources in a
somewhat fragmented fashiom. In addition, there are many Raps in the
career guidance literature; thus, this body of information in itself is
far from completely adequate for providing a basis for designing activ-
jties geared to meet a comprehansive set of career development objectives.

in an effort to help counselors, teachers, and other staff members
familiarize themselves with relevant learning activities, this chapter
duscribes: 1) a variety of activities that have been effectively util-
{zed in career development programs; and 2) educational and guidance
approaches, not traditionally applied to career guidance, which have
direct relevance to the scope of objectives stated in this puide.

Factors to Consider in Selecting Activities

Learaing Ubjectives--Before deciding on any oné specific career guidance
method, it is necessary to specify the learning objectives which one
hopes to meet through application of that method. Since career guidance
programs are designed to facilitate the career development of individual
students, it is important to state exactly what outcomes are desired.

Once these have been decided, they provide criteria for the selection
of methods.

Learning Potential of the Method--Once learning objectives have been
developed, it is possible to exanine methods in terms of their potential
for facilitating the type of learning vhich is desired. The development
of educational methods is usually based on specific learning principles,
and each method is effective in facilitating some types of learning. It
is imporcant to be familiar with the literature on the effectiveness of
approaches in order to select the most appropriate methods for any given
learning otjective.
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Level of Student Develcpment and Nature of Student Populacions--In crder
for the learning potential of an activity to be maximiZed i1t must be ap-
propriate for the developmental level of the students with which 1t .=
utilized. Thus, in selecting activities, student characteristics ~uch

as grade, abflitv, achievement level, educational and occupational aspir-
ation, self-concept, and motivation shouid be considered. In addftion,
specific populations otten have ssecial needs which are better met through
some approaches than others.

Available Expertiie~-Another critical factor to consiav: in selecting
activicices is the level of staff expertise. This means t.at, all factors
being equal, a method should be selected because: 1) someovne on the
existing staff has the expertise needed to use the meth.d, 2. someovne

on the existing staff can acquire the needed expertise iLrough the use

of staff manuals or by obtaining additional training, or 3) other resource
people are readily available.

Available Resources--1n addition to staffing, other resource consideration:
are important in the selection of a method. Educational methods require
specific facilities, equipment, and materials which are oftren quite costly
and consequently methods selected should be those which can be implemented
within the range of available resources or feasibly obtainable resources.

Compatibility with Existing Program--Cha.ge is often quite difficult to
initiate and maintain. This is frequently because a change in one part

of a program may regquire subscquent changes in other parts of the program.
wWhen selecting a method, it is important to consider the impact of the
acceptance of that method on other parts of the career guidance program.
In general, it is preferable to select those methods which are most com-
patible with the existing program either because less change is needed

or because those changes which are required have a favorable impact on
the program.

Achtevement Motivation Training

Achievement Motivation Training consists of a variety of procedures
to help increase an individual's motive to achieve success. This training
is directly relevant to the carecr development process, since these pro-
grams are designed to nelp individuals raise their level of aspiration:
set and achieve goals in accordance with their values, priorities, strengths,
and interests; and necome more self-affirming, self-determining, and self-~
motivating. Recent research has indicated that a person's level of achieve~
ment motivation can be raised by creating a supportive motivational climate
and by providing a combination of specifically designed cognitive and
affective experiences. Although achievement motivation Progrars vary,
the following ar. usually major components: 1) procedures that teach
the thought characteristics of people with high achievement motivation]
2) activities taat teach th. action strategies of high achievers, e.g..
moderate risk taking, initiz {on, and use of concrete feedback: 3) tech-
niques which help the indiviaual set short and long range goals and make
short and long range plans; and &) cognitive and affective support for
whatever change the client desires. There are numerous specific practices
for achieving tnc objectives of each of these componeats i~ .luding such
activities as writinz achievement stories, role playiog, simulation
gaming, behavior contracts, and self-exploratory ana self~confrontation
experiences

Ty
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An autobiography or life story 18 a creative writine eaperies .o,
semiestructured or unstructured, in which students wifte At cvent
in their lives and their attitudes and feelinps tuwatd them. hr.ough
the use of this approach students can gain a greater understanding of
self and the effects of various experiences on thein, and  in addii..u,
it can provide a constructive avenue for students communicating with
one another about themselves and gaining a greater awareness of simj-
larities and di{fferences with others.

Behavior Contracts

A behavior contract {s an agreement between two or more beso..
specifying what each person will do for a stated period of time., .11l
what positive consequences will accrue if the contract is carried out.
This approach is based upon the principle that rewarding or r-inforcing
mutually agreed upon changes will facilitate behavior changes. it {s
a lugical outgrowth of specifying reinforcement contingencies in advance
and enabling individuals to anticipate changing their behavior on tue
basis of a verbal promise or written agreement that som¢ positive con-
scquences will be forthcoming. This approach is a relatively recent
contribution to the field of counseling and guidance, and examples of
its application include its use in reducing disruptive classroom be-
havior, raising the achievement level of underachieving students, and
makin; aereements between parente and students to alter academic and
behavior problems. Many other contractual agreements are possible and
this technique can be rea. ly applied to the area of career development.

Bibliotherapy

Bibliotherapy consista of reading done by a person as a technigque
to obtain additional information and insights which might lead to im-
proved meni1l health and personal adjustment. It is a process of
dynanmic interaction between the reader and literature--interaction
which may be utilized for personality development and growth. Through
reading and subsequent guided discussion, students can identifv with
and gain insight into problems or situations similar to their own and
gain a better understanding of themselves and their personal and social
environment. Areas such as relations with peers, family dynamics, lack
of self-confidence, adjustment to school, personal fears, selecting and
preparing for an occupation, intergroup relations, emotional conflicts,
physical handicaps, etc., ar: examples of concerns that can be explored
through this approach. Although bibliotherapy can be utilized with a
clinical framework by a skilled therapist, it can also be used as a
developmental guidance technique by teachers and guidance personnel.
Consequently, it is important that teachers and counselors be aware of
the effect of reading on children and youth and realize that through
literature many individuals can be helped to deal with the developmental
problems they face.

Business and Industry Visits

Busines3s and industry visits provide groups of scudents with the
opportunity (> observe and interact with workers in taeir functional
settings, anc such trips, if carefully organized, can offer valuable
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learning experiences. They seem particulariy lmportant -cince the o b
of work is extremely complex, and many occupations arc temovesl toon the
public view. Consequently, an fncreasing number of students have {ittie

opportunity to go "behind the scunes" and actually see how and where
certain types of work are performed, Studcents' perceptions may have
developed from limited information and, thus, might be quite unrealistic
and ifnaccurate. These visits or tour:., therc¢fore, ~an be mecaningful
vehicles for providing students with direct contact : *+th the werld of

work and can be highly motivating to students, encoutaping them tu further
explore both the world of work and their own future plans.

Carcer Days

The career day is a program in which representatives {rom a variety
of occupations visit a school on a2 designated date and discuss their
fields of work with groups o1 inte: .ted students. By providing =tudents
with pertinent information about specific fields, it is desipgned to
broaden their concepts and understandings about career planning and
become involved in the career decision making process. 1In addition, it
provides students with role models with whom they can interact and re-

source persons from whom they can obtain additional information if their
interest continues and expands.

Career Logs

These are student kept records of experiences, perceptions, and
reactions which may help the individual reflect on career goals and
offer a place where he or she can set down some exploratory occupational
hypotheses. The content of career logs should be flexible and to a
large ¢ ztee left un to ihe student, but suggested areas to keep a
record of includes interests, hobb.es, abilities, values, work exper-
iences, reactions to various courses of study, perceptions of self, and
percaived strengths and weaknesses. If kept for a period of years,
career logs may offer an interesting pattern that highlights how the
student has changed or grown as a result of various experiences, thus,
these records could provide some information and perceptions that might
be helpful in decisfon making.

Classroom Resource Bank

This consiuts essentially of a human resource bank that lists all
members of the class and their particular assets which will he useful
in helping others. The use uf such a direciory can lead to increased
self esteem and help improve interpersonal relationships among class
members by legitimizing the use uf age peers as non-competitiv. resources
who seek and give help to each other. Thus, instead of leading stiudents
to view themselvc- as passive recipients of knowledge, this approach
helps them gain the ability to exercise their initiative, to use others
selectively as resources . m1 their own growth, and to provide help to
fellow students. A variation of this approach is a directory of adult
and child human resources in the entire school or in the community.

Collqggﬁand'School Visits

A visit to a schooi or college that a student is contemplating
attending can L:lp the individual learn more about the institutfon and

Y
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1ty varicus programs.  Such visits, conducted «iiner tadividoaliy 0 g
Aroups, have been on the increase in recent vears with the prowtr,e om
phas{s on post high school education and the realfzation on the nat ot
secondary and post secondary schools that thev must boecome involued an
helping students make appropriate educational chuices. This aporooawch
can provide the student with first hand information that could not he
obtained through merely reading catologs or viewing films of the s hool:
thus, visits are a helpful supplement to knowledge and impressions ob-
tained through these means. If possible, during these visiis students
should have the opportunity to talk with members of the studeunt budy and
learn of their interests, goals, and academic and social pife; taix to
representatives of curricular areas in which thuey are iaterested; and
visit educational and living farilities. Although the school wisit is
often considered in making plans for students who are collepe bound, it
{s often not given equal consideration for those students whose interests
lie {n other educational directions, It is equally important, however,
for these students to learn as much as possible about various institu-
tions, and such arrangements can and should be made for students who

are interested in vocational and other noncollegiate schools.

Community Resource Survey

This technique consists of compiling a list of people in the school
and community who are willing to be interviewed by students to provide
them with a personalized description of their occupation. School and
community personnel can be an excellent information source, fur it pro-
vides students with the opportunity to a .k questions directly relevant
to their concerns and interests and allows them to gain a first hand
knowledge of a job and the worker's perception of it. Adding this "per-
sonal touch" to occupational information suggests a needed focus that is
frequently neglected in career guidance--the involvement of community
members in the educational and carzer planning process.

Creative Writing

Creative writing is one facet of creativity development in which
individuals express their unique ideas, thoughte, and feelings through
the use of the written medium. It can provide an avenue for self-
expression and self-exploration, and facilitates self-understanding.
Cenerally, teaching and guidance personnel have not shown much interest
in utilizing creative art forms to enhance student development, but this
approach does seem to have much unrealized potential.

Creativity Development

The word creativity has been used in a myriad of ways and accordingly
no single definition will cover all the meanings ever attached to {t. A
definition relevant to carear development, however, recognizes that all
humans have some creative potential and views creativity as a successful
step intc the unknown, getting away from the main track, being open to
experience and permitting one thing to lead to anot-.er, or seeing new
relationships among ideas. This conception of creativity goes beyond
the constricting definition of it as a talent, something that is a special

gift for a speocial few, and thus has implications fcr a wide range of
students.

1
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utilizing commercially produced media, many schools are aiso deve ooy
their own educational media in an effort to better meet Yocai necd.

Group Counseling

Group counseling is an approach which uses the medium of the small
group to help individuals explore feeli.zs, attitudes, and behaviors in
an effort to help them deal with Jdevelopmental problems and concerns.
It is an extension of the overall counseling process *hat is atmed at
maximizing the resources of group members, groun interaction proccsses,
and a supportive peer environmen: for facilitating problem solving and
growth and development of students. Although there are a variety of
approaches to group counseling, the content for the sessions arises
from the concerns of group membeis, and an effort is made to facilitate

behavioral and attitudinal change through a combination of affective and
cognitive involvement.

In recent years group counseling has been increasingly utiiized in
schiools, focusing on many areas relevant to career development such as
self-exploration and identity seeking, educational and career planning.
improving interpersonal relationships, increasing individual potential,
raising achievement motivation, and testing new behaviors and attitudes.

Group Guidance

Group guidance refers to the presentation and discussion of infor-
mation related to the educational, career, and personal-social concerns
of individuals. 1t is primarily instructicnal and informative in nature
and {s utilized when a group of students share a common need for infor-
mation or assistance in problem-solving and decision making. Although
the same content discussed in grou» counseling can also be discussed in
group guidance, these¢ two approdaches can be distinguished by the {ollowing
factors: group guidance is intended for all students whereas group
counseling is intended for students with temporary problems which require
more than information; group guidance makes an indirect attempt to change
attitudes and behaviors by focusing promarily on information presentation
and cognitive discussion, whereas group counseling attempts to directly
modify them through affective involvement; group guidance procedures
can be used with quite large groups such as total classes, whercas group
counseling, which 1+ dependent upon the development of group cohesiveness
and the sharing of personal concerns, is most applicable to relatively
small groups. Since ail facets of career decision making require the
consideration of a groad scope of information about self and the environ-
ment, this approach is directly relevant to the career development program.

Individualized Education

Individualizea edrcation refers to any procedure used to insure that
the individual students recel .- instruction that is specifically appro-
priate to them. The process consists of planning and conducting with
each student general programs of study and day-to-day lessons chat are
tailor made to suft the particular learning needs and characteristics of
the learner. This definition requires starting with ctne individual in
planning wh:.¢ is to be learned. A chief justification for individualized
education is :pat it can provide the means whereby every student regularly
achfeves masce:y of the learnfing tasks he undertakes.
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Cultivatine creativity in this broad senze, Lieretfore, taveives
providing a curriculum and classroom climate which encourapes g
stimulates students to develop their individuality .and uniqueness;
discover and pursue new areas of fnterest and ability! and be resoutiefur,
inventive, spontaneoug, open, and self-expressive. Alcthouph stadents
will varv greatly in their creative potential and these poals are Jdif-
ficult to achieve, research has increasingly demonstrated that education
can play a vital role in the development of creative efficacy.

Decision Making Training

This consists of instructional programs or units designed to help
students develop decisfon making skills and receive practic. in making
decisic. .. This approach is based on the rationale that since an ii-
dividual must make vocationally, educationally, and personally reievant
decisions throughout his 1ife, guidance should help facilitate learning
effective decision makirz strategies.

Uniike many aspects of guidance, decision making training has been
relatively highly developed in terms of resources and procedures and
offers some readily adoptable packages that could be incorpcrated into
many existing guidance services. Although there is variation among
these programs, they usually focus on some or all of the following com-
ponents: 1) helping students understand the process of decision making;
and 2) helping them develop effective decision making strategies,
including strategies such as clarifying the decision situation, considering
the possible alternatives in that situation, searching for relevant in-
formation about the possible outcome of each alternative, evaluating the
fnformation in light of personal value judgements and objective criteria,
making correct inferences, and reviewing plans and modifying goals in
light of cxperience. A strong emphasis in decision making guidance
programs is an emphasis upon assisting the individual in acquiring both
self descriptive and environmental data, and in using this in making
educational and vocational plans. Thus in sume programs the individual
is encouraged to think in terms of probability statements which present
possible alternatives and outcomes and call for examining probable out-
comes of each and what they might mean to him or her in terms of personal
rewards and satisfactions. Another emerging emphasis in these programs
is the encouragement of the examination, discovery and development of
personal values in youngsters.

Educational Media

There are a wide variety of educational media which are being
utilized to transmit occupational information, to facilitate career
and self exploration, and to promote the learning of planaing and
decision making behaviors, Examples of the many varieties of educationai
media include written materials, tape recordings and cassetts, slides,
films, filmstrips, radio and television series, and programmed instruc-
tional materials.

Written materials are probably.the most commonly used medium,
however, they are not as successful as some other forms ~f media in
arousing learaer interest and motivation. There are env commercially
produced mult!-media materials and these materials :re increasingly
being utilized by school districts to supplement writtun information
in career development and other educational programs. iu addition to
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The key to individualized education {s student selt-direction whers
students learn effectively without continual guidance or assistance tron
4 teacher, A variety ot ways for obtaintag a high depgree ot stufeat selt-
direction can be distinguished. One is to nrovide the student with self-
instructional learning materials that provide specific resources amd cues
for undertaking and proceding with lear-'ng tasks: anutler {8 for students
to assist one another in a peer tutoring or student team context: and the
third is for the studunt to possess anu use competen~fes in planning und
conducting his own learning activities with the asxis.:ce of the teacher
such as through conducting individual projects and engaging in independent
study. [t should be noted that individualization {3 intended to supple=-
ment, and not to replace group experiences since numerous l2arning ob=-
jectives can only be met through group discussion and iuteracifon. This
approach is relevant to career guidance since the basis of an ¢ifective
career development program is sssessing student needs, specifying the
learning objectives, and designing :.arning experiences relevant tou the
needs of the individual student.

Intergroup Education

Intergroup education is a relatively new component of the educational
process which seeks to facilitate the development of attitudes, under-
standings, and skills essential to harmo.lous relations betwecn persons
of diverse races, religioms, national origins, and suvcio-econumic status.
Although not widely implemented at present, this approach seems to be of
eritical importance, since all facets of career and individual development
can be either hindered or facilitated by the quality of interperscnsl and
intergroup relations that extist in the school, in the connunity, and in
soclety at large.

A variety of resources and pregrams have been developed that are
designed to help children and voutl: develop a sense of social sensitivity,
understanding, appreciation, and respect for individuals from a different
background from their own. These fnciude audiovisual materials, classe-
room techniques and activities, literature, use of community resources,
and school-wide procedures. Realizing that it is at the classroom level
that the 4implementarion of intergroup education fundamentally takes place,
it must be recognized that this is not appropriate to only one uspect
of the currirulum, but must be integrated into the total school exper-
fence via the atti.ades and practices of teachers, guidance personnel,
administrators, and other school staff.

Life Skills-Counseling

Life Skills Counseling providcs a structured means of help.ng dis-
advantaged groups acquire the necessary experience, knowledge and :kill
to cope effective!. with the interrelated problems encountered In em-
ployment training, on the job, -t home and in the community. It is
based on the realization tha. although some progress has been made in
devising meaningful programs to help the disadvantaged acquire vocational
skills, there has not been a concommitant effort to help them learn life
skills, and consequently the multiple probelms of disadvantaged adoles-
cents and aduits often make if difficult for them to take full advantage
of their emerging training and employment opportunic:as.
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this approach represents a serious attempt (o integraie oiticat 1onal
and psychotherapeutic principles and techniques for the development o
personal competence in many aspecte of life. It employs a curricnlum
directly based on the problems the clients are experiencing and attlizes

a four stage learning model which integrates counseling and teaching
funct {ons. .

The program was first utilized with black adolescents in the TRY
Project (Training Resources for Youth) in New York City and deve lopment
of the program is continuing and is currently being refined and adapted
for use with Indian adults in rural Canada. Second gencration programs
will explore implications of the Life Skills approach for othor popula~
tions, both disadvantaged and middle class.

Locally Developed Taped or Filmed Intcrviews with Workers

This procedure entails the development by teachers, counselors, or
students of audio-taped or filmed interviews of workers on the job. This
provides a means of developing personalized occupational i{nformation at
a relatively reasonable cost. It can prouvide a meaningful and motivating
learning experience for both counselors and students by providing an op~
portunity for developing interview skills, learning job analysis tech-
niques, gaining increased knowledge about various jobs, and learning
about thc use of various wedia. An added advantage of this procedure
is that locally produced occupational materfala containing local color
and information is often more relevant to the needs of a student than
commercially produced materials which are geared tu a much broader
section of the population. A variety of such materials has been developed
successfully by counselors and teachers in counselor education courses
and, in addition, high school students have been trained to prepare
audio or audio slide packages for their school.

Parent Counseling and Consultation

Parent counseling and consultation is a guidance approach in which
counselors work with parents to help them attain a greater understanding
of their child and to help them develop means by which they can foster
the educational, career, personal, and social development of their
children. This approach reflects the growing recognition that since
parents greatly influence students' motivation, achievement, self-
perceptions, interests, attitudes and values, the ¢ffects of parental
behavior and the parent~child relationship can either support or negate
basic carecer guidance efforts.

Recent efforts.at parent cooperation demonstrate that parents are
involved from the preschool to the high school level. Areas of parental
involvement specifically related to career development include individua)
or group counseling sessions dealing with the following areas: upgrading
academic achievement, self-concept improvement, the nature ot the decision-
making process, educational and vocational planning, and the nature of
vocational davelopment including what might be expected of children at
various school lavels.

Peer and Cross Age Helping

Peer and crcss age counseling, a relatively new concept in the
field of guidsace, is an approach in which nonprofessionally trained
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students are involved in roles to help other students o1 the same e

or younger. Such programs are based on the conviction that student.

are an unused potential human resource and that much can be gained bv
capitalizing on the unique relationsuips and peer influence of younpsturs
and adolescents.

Since youth of a similar age group 1sually arec able teo communicate
effectively with one another and exert a strong influence on each others'
attitudes, self-cuncepts, aspirations, and motivatio~ *to learn, peer
and cross age counseling provides a promising vehicle for extending
counseling and guidance services. Such programs have potential benefits
for both helpers and helpees, and can focus on social, emotionul, learn-
ing, or career related areas. Examples of its appiication irclude
college residential counseling, tutorial work, academic advisizg,
telephone crisis intervention, upgrading of school achievement, drug
counseling, and self-exploration and personal problem solving.

Problem Solving Skills

The development of problem solving skills entails improviny the
individuais capacity to creatively confront a variety of problematic
situations and to make cholces, decisions or adjustments that will lead
to an effective and satisfying solution. Although the problem solving
process has been conceptualized in sever.l different ways, the basic
components include the ability to 1) obtain information, 2) utilize
information, 3) develop solutions to problems through creative synthesais
integration, 4) make errors comforcably and continue to integrate solu-
tions, 5) put the plan into action, and 6) remain open to new information.

This appreoach, which has received increased emphasis {n re-r::it years,
is very relevant to career development since the ability to soi~ problems
effectively is closely related to the development of planning a decision-
making skillas, a positive self-concept, a sense of aging or fate control.
A variety of activities and resources focusing on both realistic and
fantasy problems have been developed to help facilitate this process.

Role Playi

Role playing is a form of spontaneous dramatization in which an
individual acts out a role other than his own in order to explore a
varfety of life sit-ations. This technique is essentially a device for
developing skills and insfghts by acting out experiences which parallel
real life prodlems and roles, and by discussing feelings and reactions
toward these enactments. It is relevant to almost all facets of career
development for it can provide students with the opportunicy to try out
new behaviors under safe and supprortive circumstances; develop un under-
standing of various work roles; better understand the attitudes, t:elings,
and situations ~f - thers; grow in their ability to generate alternatives
to various protlem situationr: and develop increased ways of expressing
themselves. Examples of spe. ific applications to career develupment
include enacting the role and duties of various workers, practicing
employment interviewing behaviors, and role playing the consequences of
different decistons and choices.
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This procedure involves establishing an “emplovaent apencv”
within an clementary or junior high school whoereby wtadents appiy 1or
available jobs within the achool and then carry out these jobs. 1t i
A kind of simulated work situation designed to broaden studeats’
perceptions by acquuinting them with applying tor work, tilling wut
applications, interviewing, and performing a varicty of work roles.
Providing students with "work experfience" at a rclatively young age is
based upon the principle that a child's previous experiences will
influence his thinking when that task or a similar vac presents itself.
Thus, designing opportunities for youngsters to learn about the rules
ul work and have simulated job experiences can influence the child's
later reactions to work and work related situations.

Self~Concept Davelopment Prograus

Self-concept development programs or egy development curricula
consist of a serias of guidance approaches and activities designed to
enhance the pupils' self images and help them acquire healthy construc-
tive feelings about self. Self-concept development is integrally
related to career development, since all facets of a person's behavior
iricluding the development of interests and abilities, career decisions
and chofices, and motivation to learn are directly influenced by
feelings and perceptions about oneself. An individuals self-concept
is influenced by a wide variety of factors such as the attitudes and
expectations of significant others and opportunities to achieve
success; therefore, this approach is based on the premise that an
individual's self-concept can be enhanced through providing specifi-
cally designed curricular experiences in conjunction with a positive
and supportive interpersonal climate. Recognizing these possibilities,
teachers and guldance personnel can utilize a variety of programs

consisting of specific objectives, suggested activities and experiences,

resource materials, and staff manuals.

Simulation Gaming

Simujsation gaming is the process of providing experiences which
parallel real life situations and involve the participant in such
_activities as: 1) seeking and obtaining information, 2) decision-
making, and 3) acting on feedback received as a result of a specitic
decision strategy. Simulation gaming, therefore, enables the indiv-
idual to test out a real situation; to investigate the extent to which
the real situation, e.g., a specific occupation, is satisfying to him;
to learn which skills and knowledge the situation requires; to apply
gpecific skills and knowledge to a aituation; and to see the effects
specific skills, strategies and decisions have on a given situation,
A wide variety of simulation games have been developed commercially,
and two types which have direct relevance for facilitating career
developaent are gsocial interaction gemes and individual skill games.
The social simulation ganes are those which enable the learner to
better understand the nature of interaction between himself and the
social environment in which he lives and focus primarily on the nature
of interaction with other individuals, groups, and organizations.
Individual skt.l games place less emphasis on the fateraction of one
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player with another and instead provide a simulated situ.tion in

which the individual may practice skills and benaviors. An example

of this type ot simulation is the exploration and learning of ocvupa-
tional behaviors. Usually these games provide a model of the behavior,
allow the individual to practice the behavior, and then provide
feedback on his or her performance.

Social Modeiing

Social modeling is a guidance approach which invi.lves the learning
ot spucific behaviors through observing a model who demorstrates the
desired behavior that the client wishes to l.ara. The approach {-
basically one oi learning by imitation and example, since *ha student
learns the behavior by viewing it in another rather thao thro.gh direct
experience. The basic types of modeling include the use of live and
symbolic models. The live & Jdel i the wmost familiar and involves the
use of actual people, such as a couunselor or peer, who exhibit the
desired behavior. Symbolic models are models which have been developed
using recordings, iilms, and/or video-tapes. Social modeling procedures
have relevancy for the acquisition of a wide range of behaviors.
Counselors and teachers are in a position to develop and utilize
systematically modeling techniques which will facilitate the carecr
deveiopment procesas. Specific applicatisns of social modeling for
career development include developing skills in acquiring occupational
information, learning career planning, learning job interviewing
skills, acquiring decision-making skills, and developing successful
on~the-job social behaviors.

Student Produced Materials

Utilizing this approach, a counselor or teacher supervises
student development of occupational information materials. The
development of such materials, directly relevant to the needs and
interests of the students, is an excellent means to supplement and
enrich the resources of the guldance department, as well as 2 vehicle
for providing a motivating and mcaningful learning experience.
Potential benefits to the studeats include becoming thoroughly
familiar with an occupational area of intereat, working cooperatively
as a member of a team, developing and utilizing a variety of research
and information s« ~king skills, gaining a knowledge of various multi-
media materials, and being actively involved in an experiential
learning situation. The many possibilities which can be developed by
students depend upon the creativity and ingenuity of guidance personnel
and students as well as the availability of resources. Examples
inciude: resource kits of varicus occupations, slide presentairions of
workers on the job accompanied by written job descriptions, taped
interviews of stu :nts who have taken summer jobs, and audio-visual
taped interviews with worker:.

Use of Art Work

Through tne use of a variety of art media students can express
perceptions or self and the world of work; thus, arc can be used to
facilitate the career Jevelopment process. Art can oe used in many
ditterent ways, especially at the elementary and jumior high school

th
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beve b Lasmp e tondbude:  constonctlog wodels o0 eapged, o8 o
wothers, prepariag matdis on varfous career related Sub ject o, ana
patnting scenes depicting favorite activities. Art counseliog, .
approach that has not been widely used in educational settinps, ia.
poteatial to facilitate self exploratioen, selt understanding, and
self~concept enhancement. Art counseling essentfally involves Ui
introduction of art materials into a counseling relationship, enabling
the client to express himself through cthis media.

Use of Existing Curricula

tThis approach refers to utilization of the scavol curriculum to
fuster the carver development of students. Basically, there scems to
be agreement in the field that the school curriculum can be useu to
enhance vocational development, and the literature has indicated ways
in which the classroom situation can facilitate this process. Currently,
however, principles and concepts of vocational guidance are not being
effectively incorporated within the school curriculum; thus, there is
4 need for counselors and teachers to find ways of making the instruc-
tional program vocationally relevant. Although it is difficult to
classify the various curriculum applications, the following three
broad categories can be congidered: 1) Developmental Guidance
Curricula which are designed to facilitate career and self develupment
and are comprised of specific behavioral objectives and a series of
curriculum materials and experiences designed to mecot these objectives;
2) Special Vocational Guidance Curricula which are specfally designed
curriculum materials intended to help students learn vocationally
relevant skills and behaviors such as decision making; and 3) Voca-
tionally Relevant School Curricula which stress helping the student
uinderstand the relationship between basic achool curriculum, e.g.,
science or math, and future occupational experiences.

Use of Photography

Photography can be a useful technique in helping students explore
their environment, increase their vocational awareness, improve their
self image, and gain a better understanding and appreciation of self
and othera. This media, which is highly motivating to most students,
can be used in a wide variety of ways to enrich the career development
program. Applications depend on the creativity of teachers, guidance
personnel and students. For example, taking pictures of each child in
a class, displaying them on a bulletin board and discussing them can
be an interesting vehicle in helping children gain a greater awareness
of similiacritias and differences among people. Taking pictures of
various people at work in the school and community can provide a
stimulating means of depicting people on the job.

Value Education

Value education is a relatively new concept in the field of
education which entails providing the student with experiences for
exploring valie alternatives, making value judgments, understanding
and appreciast.ng the values and judgments of others. This must be
distinguishea from indoctrination, preachment or moralization, for
this approact. does not seek to perpetuate a pre~-determined set of
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values but rather is designed to help the student develop, andlyase,

and clarity his or her own value system. Since values are predisposi-
tions that profoundly influcnce all aspects ot an individuai's

behavior and since youth today are confrontud with a widening tange of
alternatives and choices, there is a g..wing beliet 13.1§ educators

that planned value clarification exper-ences are greatly needed by
children and yvouth in contemporury socrety. ‘Tnis awroach is integrally
resated to career development, for the life style an: work an individual
chocses to putsue, the decisions he makes, and the attitudes he develops
toward self and vthers are largely dependent upon the vaiues he holds.
Currently, although *heére is a small trend teward incornorating value
education into the high school curriculum or pursuing 1t through
guidance seminars or groups, most career guidance programs do not
address systematically the issue of values. A number of s8taif manuais

have been developed and these coula ve adapted to the needs of a local
setting.

Work Experience Programs

Work experience programs provide secondary school students with
the opportunity to combine study in the classroom with realistic
experience in an actual employment situ.iion. The rationale under-
lying these programs is that students need the opportunity to ter
vocational choices prior to actual entry into am occupational fie.d.
Such programs, if carefully designed and implemented, potentially can
help students explore vocational possibilities, expand vocational
aspirations, and make tentative choices; facilitate the development of
work related habits and skills; help students develop an understanding
of the relationship between education and the world of work; and
increase the educational motivation of special types of students, e.g.,
potantial dropouts, the disadvantaged, and handicapped. There are a
variety ct programs currently ia existence. Three major types are
cooperative education prograns, work study programs, and volunteer
work experience programs. Although these programs vary somevhat in
their procedures and foci, the «ll iavolve the cooperation of the high
school and local employers who divide the instructional and supervisory
responsibilities to assist the student in this reality testing
experience.
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CHAPTEKR VI
CAKLER GUIDANCE PROGRAM STAFFING. I'A. ! ikAhs

This chapter is intended to help the atatt ! a particular . ol
utderstand a variety of ataffing patterns which can be utflized to
strengthen career guidance services. Specific goals are:

1. To suggest reasons why it 1s important to cunsider new
staffing patterns for career guidance programs.

4. 1u describe various types of staff whicn can be used in
career puidance programs.

3. To suggest the role of the coungelor in the coordinaticn
of various ataff groups.

Importance of New Staffing Patterns

Increasingly, career guidance programs are utilizing a variety
of staff who are not counseling specialiats such as students, teachers,
parents, paraprofesaionals and community volunteers. There are several
reasons why use of diverse staff groups might be considered.

Increase Program Comprehensiveness -~ To be effective In facilitating
successful career development, career guidance programs need to be
continuous (kindergarten through post-high school) and comprehensive
{offering a variety of services). To provide these services a total
effort which draws on the interests and strengths of all available
staff in both school and community is needed.

Diversity of Student Needs ~ Students of various age levels and of
various characteristics have different career guidance needs. Research

o counselor effectiveness and the importance of models in vocational
development, tends to support the idea that effectiveness of services
is largely dependent on the extent to which the staff member is similar
ro the student.

Rapid Changes in the World of Work -~ A career guidance program nceds to
be based on current and accurate information about the world of work.
There are individuals in the community, e.g., representatives from
business, industry and unioms, who have daily contact with this
information and can provide assistance to the career\guidance program.

Need for Specialized Skills and Attitudes - Comprehensive career guidance
services require a broad range of skills and attitudes. While the

guidance staff has major responsibility for developing program objectives,
there are many other individuals who have specialized skill and
attitudes which can contribute to implementation of the program.

Comunity Support for the Frogsam - To sain the support needed for the
success of a career guidance program, it ie imnortant to communicate
the goals of the program to various groups such as community leaders,
school personnel and parents. This can be acc omplished to involvement
of these groups in cthe program in ways which allow them to make major
contributions to the program.

Providd Needed Work Opportunity - Involvement in the career guidance
program can fulfill major needs of diverse staff memrers. There are
major groups wathin the community who need the opportunity te work

within the Program for such reasons as need to make 4 contribution to
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the community, need to develop satisiving occupational roles and aved
for work experience prior to eatry into the world of work

Role ut the Guidance Stafi in
Organizing Diverse Types of Statf Groups

Utilisation ot new atasf groups means tn.® the guidance staff will
assume new and exciting roles in the ave - of identifyiu,, selecting and
training a variety of individuals .nd gr.ups who are interested in career
guidance. If the utilization of verious types of stet] is to be
Buccesstul, it is tmportant that the gu.dance staff ad.- >t an attitude
of committment to complete rather than piecemeal use of these new staff.
The following are some Buggestions about the role which the guidance staff
should assume in the dovelopment of new staff.

Belief in the Capabilities of the ‘lew Staff Group = The cmtributions of
new staff groups are, in many cases, unique ones which only the specific
group can make. A prime facto in scccossful utilization of any of these
groups is a major comnittment to make full use of their special talents.

Identify Potential Statf Croups and Select Leaders - A first step in
developing new staf{ resources is to inventory all potential groups

which might contribute to the program. Once these groups have been
identified, the leadership of the group should be analyzed. By identifying
leaders, it will be easier to gain support from the group and to help

them organige their efforts to assist in the program.

Act as Community Urganizer or Mobilizer of Croups - If various groups
are to be involved, the staff will need to adopt a role of community
organizer. Some elements of this role in¢lude: (1) work with group
leaders to influence the group; (2) cormunjcate about career development
and career guidance with the group; (3) work with the group to determine
types of contributions which tliey might make; (4) help overcome feelings
of inadequacy and hesitation:; and (5) act as liaison between the school
and the group.

Encourage Formation of Own Croup - <se of auxillary personnel is
probably most effective if groups rather than a fev individuals are used.
Such groups as parent, student aasd volunteer groups already have the
mechanisms for mobilizing and communicating with members.

Evolve Role Definition -~ While the guidance staff might assume major
leadership in this role development, it is important to allow the group
to suggest contributions which they would like to make. When developing
role statements, it is important to build in flex!bility which allows for
the utilization of dif feremt talents and interests and for varyiag
amounts of involvement.

Gain Acceptance for Group Within tne School Setting - For use ot new
staff groups to be successful, it is important to communicate about
the nature of thei: inveolvemert to other school groups since they will
need the support and understar itng of all individuals in the school.

Develop Training Opportunitities - A major implication of the use of new
staff groups is that the guidance staff will have an active role in the
training of ama consultation with these new staff. Major responsibilities
will dnclude initial training, on-going in-service training and consultation
about special problems as they arise. ‘
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Provide Recognition and Opportunity for Advancement -~ Too otien these new
staff members are assigned very uastimulating roles with no opportunity
for changing these roles. The guidance otaff will need to develoup
effective ways of recognizing the contributions of these groups and for
allowing them to assume new roles as they develop new skills and expertise.

Provide Feedback and Evajuation - It is suggested that evaluation and
feedback might follow a practicum type model in which guidance staff

provide periodic observarion and suggestions. Also, peer evaluation

can be used with the more axperienced members of the new staff group
providing evaluation and feedback to members of their owm group.

* Use of Teachers in the Career Guidance Program

Teachers are in a unique position to help implement career guidance
objectives because of their continuous contact with students and their
high involvement in curriculum development. Teachers can make the
following contributions to the program.

1. Teachers can individualize instruction to allow students to be
involved in learning experiences which are related to their
interests and aptitudes.

2. Teachers can help students develop a positive view of self, both
. through their own behavior and through the way they structure
learning experiences.

3. Teacher can incorporate career development information into
the existing curriculum includfig {nformation about the world
of work, general work related skills and planning behaviors.

4. Teachers can act as occupational role models for students.

5. Teachers can provide feedback information about student behaviors
to others involved in the career guidance program.

Use of Community Volunteers in the Career GCuidance Program

Community volunteer is a rather gemeral term which applies to
individuals and/or groups in businesa, industry, agencies or othe:
community organizations who can potentially contribute time, resources
and/or information to the career guidance program whether within or outside
the school setting. The following are some advantages :o using volunteers:

1. This group is usually willing to provide help without pay either
because they want to make a contribution but do not really want
employment or for public relations reasons.

2. Volunteers are highly influential in the community. Often they
are individuals who have lived in the community for some time
and have been active in community activities thus they can
potentially gain community support and understanding for the
career guidance program.

3. Volunteers are often highly motivated with a real interest in .
making major contribution to the program.

4. They cau provide a great diversity of skills. Since volunteers
have Lroad experiences to draw on and have bean involved in
divecse efforts in the past, they can con:rioute a wide variety
of icputs to the program.
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Use of Students in the Career Guidance Progra::

Students may be used as staff for the career guidance program.
Students may work with students who are younger than themselves (cross~
age counseling) or with other studeats their ssme age (peer -counseling).
Students may work with other students in their. owm school setting, in
another school setting or in commmity s~ttings. The following are some
advantages of using students im the program:

1.
2.
3.

‘c

3.

Particularly in adolescence and adulthood, peess have great
influence on the behavior of an individual.

Some students, e.g., disadvantaged, underachievers or potential
dropouts, may relate to peers better than counsalors who are
often seen as authority figures. ‘

Students have a clear understanding of student problegs and can
help the guidance staff detine needed services.

Often the experience of helping another astudent improves the
student's self-concept and feeling of self-worth.

Providing students the opportunity to assist in the program can
provide work experience opportunity which will enable them to

test possible occupational roles and apply school related learning
to actual work situations. . .

Use of Parents in the Career Cuidance Program

Parents are another potential group which can contribute to the
career guidance program. There are several advantages to involving
parents in staff roles such as:

1.

2.

3.

3.

Parent involvement can provide an opportunity to coordinate
the goals which the school and parents have for child development.

Parents have great influence on children and, therefore, can
either greatly support or inhibit the educational efforts of

the school. Early involvement of parents, even at the pre-school
level, can facilitate learning.

Research indicates that mothers transmit their feelings about
themselves to their children. Involving parents in educational
programs :"n enable them to make real contributions which

increas. their positive feelings about themselves. These positive
feelings will, in turn, be transmitted to their childrem.

Parents can provide linkage to the community. Several programs
have used parents as community organizers who solicit rhe support
of the total community, e.g., contact local businessmen to act

as consultants, arrange field trips and communicate program

goals to other -parents.

Parents represent a wide variety of skills and occupat fonal
backgrounds thus, as a resource group, they can provide

needed services and information about a variety of occupational
roles and settings.
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Lae of Paraprofessionals in the Career Cuidance Propras

Paraprofessionals are increasingly being used in educationai
programs. They include any individual who is activiiy perfourming tinctjions
within a career guidance program who does not have the minimum requirenents
needed for entrance into the personnel work speciality. Basic to the

+ concept of paraprofessional is the idea that these staff will be tull-time

staff members with built-in opportunity for advancement and training.

Use of paraprofessionals 1is intended to provide a career ladder which will
enable the under-employed and/or unemployed to enter a work situation

and through training in conjunction with work experience move to new

work positions which are satisfying to them. Some advantages of

utilizing paraprofessionals are:

1. They are usually indigenious to the community which supports
the school and therefore, they understand the community, know
who the leaders are and can eaaily communicate with community
nembers.

2. They can act as a language and culctural b: idge to clients.
Increasingly, there is a demand from clients to have individuals
in helping roles which are similar to them in terms of race and
cultural background. - RBesearch indicates that clients may
act quite differently when they are with an individual who is
similar to them. This indicates that paraprofessionals who
are similar to clients and from the same community setting,
may well be more effective in establishing a relationship than
trained professionals who are quite different from the client.

What Does This Mean for Counselor Role?

. The use of new staff groups will result in major changes in the
role of the counselor. The following are some major elements of counselor's
role which emerge.

Definition of Career Guidance Objectives - Before other staff can be

involved it is important to develop comprehensive objectives which
provide a basis for program planning. Once these have been developed,
they can be used to communicate the goals of the program and to stimulate
further program planning.

Consultation on Career Developmant - The counselor will need to link other
staff to relevant information, to provide leadership in all efforts to
facilitate career development and to provide on-going training about

new developments related to career development.

Consultation on Curriculum Development -~ While the counselor will not
assume major responsibility for curriculum development, he will provide
leadership in helping develop curricula which are relevant to the world
of work.

Community Organization - Implewentation of a broad, comprehensive career
guidance program requires the use of all schwl and community resources.
The counselor cannot wait for individuals to volunteer assistance for

the program. Rather, he will need to actively seek out community leaders
and solicit thair assistance in mobilizing community efforts.
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lnsuce individualization of Jearping - Career deve lopment depends ou
development of self and om providing learning experiencs which allow
for the exploration and development of the student's special aptitudes
and interests. The counselor will have a major role in working with
teachers to develop ways of ipdividualizing learning experiences to
allow for this exploration.

Consultant on learning Climates - The counseior will becowe a consultant
on the development of learning climates which support ihe development

of a positive view of self. He will need to collect information about
student needs and provide feedback to other school staff about the
extent to which the school orgsnization and leamning opportunities are
meeting these student needs.

}“’p
K
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CHAPTER VII |
PROGKAM DESICN, IMPLEMENTATION, EVALUATION AND RENEWAL

Chapter Goals

Throughout this guide, a variety of information has been
presented. While all of the components which have been described
earlier are important to a comprehensive carcer guidance program, the
final step in program development involves the process of combining
these various elements into 8 total program design, implementing the
initial program effort, evaluating the effects of the program, and
structuring the school setting to facilitate on-going program change
and renewal. This chapter is intended to suggest stratl-sies for:

1. Developing a tentative career guidance program design.
2. Implementing the initial program on a trial basis.
}. Developing guidelines for on-going program evajuation.

4. Structuring the school setting to facilitate on-going program
change and renewal.

beseloping 4 Tentative Career Guidance Program Design

Previous sections of this guide have suggested methods for
collecting information which is needed for program planning or have
provided information about various program elements. When developing
a tentative career guidance program design, this information can
provide a basis for program planning.

Diagnostic Information--Chapters II and III provided suggestions about
the types of diagnostic information which are needed in program
planning. The first stage in developing a tentative program design is
to analyzu this information. The following diagnostic questions need
to be answered:

1. What is the nature of the existing career guidance program?
wWhat are its major areas of strength? What are its major
areas of weakness?

2, What are the characteristics of the students whom the program
is designed to serve? What are the prevailing student
characteristics? What are the special student groups which
need to be considered? .

3. What are the existing resources of the school, the school
system and commmity which can be utilized in the career
guidance program?

Goal Setting--Chapter IV guggested a possible set of career guidance

objectives which might provide the basis for a comprehensive career
guidance program. The second stage in program development is to
develop specific goals which the program is intended to meet. To
accomplish this, the following questions need to be answered:

1. What are the major objectives for the career guidance
program?

2. If noc all of the objectives can be met :nitlially, what are
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the prioritics? Whicn objectives will be stressed
initially? in what order will new objectives de added?

3. Are there specific objectives whica weed particular emphasis
with special student groups, €.8., hundicapped, girls, Biackhs?

Identifying Alternative Program blemen: s--(Qh.pters V and VI have
suggested possible program elemencs including carees suidance methods,
activities, and staffing patterns. The information [--<ented in these
chapters can be used to develop a working 1list of possible program
elements. A list of program elemaats might include: career guidance
activities, staffing patterns, othaer resources, and materials. At this
stage of program Jdevelopment, it i{s important to seek information about
possible elements trom as many -ources as possible. There is uo need
at this time to make Jdecisicr: abont whether the program elements will
actually become part of the career ;iidance program. In developing a
workirz 1ist 4f alternative program elements, the following questions
might be considered:

1. #hat program elements can be identified from the existing
program?

2. What program elements can be identified from the guide?
3. What program clements can be identified by the school staff?

4. What outside groups can provide further information about
possible proyram elements?

Evaluate Program Flements--The next stage in program development is to
evaluate the program elements which have been identified. During this
process, each program element is evaluated in terms of its appropriate-~
ness for previously established joals, student characteristics, and
school and community resources. ‘the following factors should be
considered when evaluating prozram elements:

1. What is the benefit of the program element? Is there any
evidence that it will meet the objectives of the program?
How much will it benefit students? How many students will It
affect? How lung can the benefit be expected to last? Will
there b~ any negative effects from the program element ?

2. ls the prupran colement workable within this school? Will it
have the same effect in this schoul setting that it has had
in other schools? how much will it cost in terms of staff
time and in dollar costs? What is the cost of both initiating
its use and continuing its use? Is the staff experti. « needed
to use the program clement available or is training avaflable?
Is the program element well developed or will the stafi need
time tu adapt it f. - this school setting?

3. Is the program elerent computible with the existing school
program? Can it be easily incorporated with existing program
elements? Can it be implemented in stagea? Will it require
majcr changes in the existing program? Is it compatible with
ecucational priorities oi the school and community?

Develop Teatative Dusipu--The next stage is to deve.op a tentative
program design which ha, tie putential tor meeting the career guidance

Lane Sy
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objectives through cifective use of career gutduiice activitics ana
school and community resources. This 48 a ditfi ult process but i
should be remembered that there is no one right program. This
teniative design will be a working model which can be modified and
revised. There are some factors which will be hulpful when combining

program elements together {nto a tentative program design. These
include:

1. Compare the relative advantages of varicus program elements.
Based on the evaluatfion of program elements, select those
which seemed moat appropriate.

2. From the most highly rated program elements, select those
which are most compatible with each other, e.g., similar
equipment, staff akills.

3. Select thuse program elements which have tne highuest potential
for having multiple effects on students, that {s which can
meet gseveral of the program aobjectives.

4. Select those program clements which require the least
expenditure of ataff time and cther resources. That is those
elements for which appropriate staff and resources are
already available in either the school or community.

5. Select those program elements which require the least amount
of change within other parts of the school program. While
any major program development will require some change, it is
desirable to avoid program elements wh’ch require major
change.

6. Select those program elements which are well developed. While
some program elements sound exciting, they may require major
amounts of time and money to develop for use in a particular
s~hool. Therefore, it is desirable to select program elcments
whicn are well developed and can be implemented with minimal
adaptation.

Impiementing the Program on a Trial Basis

Once the initial tentative program design has been develcoped, the
next stage is to implement the program on a trial basis. There are

several crucial factors which need to be considered when implementing
the program.

Establish Relationsh{p--Throughout this guide, the importance of on-going
communication and involvement of the total school and community in the
career guidance program has been stressed. For any program to succeed,
it is essential that a number of people be informed and supportive of
the program including students, administrators, guidance staff, parents,
teachers and members of the community. All of these groups will be
interested in such concerns as the impact of the program on students,
its compatibility with other educational goals, its demand for resources
and its impact on existing programs. When implementing the program
several groups snould be involved in developing and assisting with
implementation pians. Some of these groups include:

Formal Leaders--Throughout the schnol and community there are
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varivus individuals who are leaders ot proups, « o, peitent-
teacher groups, teacher organizations, communfty orgarizatiouns, aud
student organizations. Eariv {avolvement of these leaders will
help gain support ot the variou. groups which they represent.

Power Individuals--Another importart group includes those individuals
who have the pover und respousibil (. for determining the nature of
educational programs. These individuals have milor responsibility
for the approval of programs, the estabiishmenc .t 2ducational
oriorities and the allocation of resources. They both direct and

are accountable for vaucationa! decisions. Such powit figures
include admintstrative personnel, school system advisorv personnel
and membe.rs ot the schoel boird.

1nfluentials--There is anntuer group of individuals who are highly
influential with other p sple. They are not necessarily formal
leaders and, therefore, are mor. difficult to identify. Typically,
group members lool to these iniluentials for information, opinivns
and attitudes whivn afrect thelr decisions about whether tu accept
new ideas. Influentials can be identified by observation and by
asking others who they consult when making decisions.

Communicate the Nature of Propesed Program--A second step is to
communicate the nature of the tentative . areer guidance program. As has
been suggested, it is halpiul to involve formal leaders, power individuals
and influentials in this communication process. A major factor to
remember 1s that individuals and groups do not immediately accept new
ideas. There are a number of stages involved in the adoption of new
ideas, If isplementation is to ve successful, it is important to know
these stages and to provide assistunce to individuals and groups at each
stage.

Awareness Stage--At firat, .:utviduals may well not be aware of
career guidance. Tnerefure, ithe first communication about the
program should be designsd to acquaint them with the concept of
career development and carecr guidauce.

ggggrest--lz is quite possiple for individuals to know about career
guidance but have tittle fnterest beciuse they see no relavance and
do not under-tand how it mignt benefit them or students. The
sevond goal ¢ communication is to motivate their interest by
communi cat fap the benefits and their possible involvement in career
guidance.

Evaluation-~The next stage ls evaluation where the individual or
group makes a decisicn about whether they want to be invet-ed in
and committud to the carcer guidance program. Durimg this stage,
more informaticn about tne actual program and demonstrations of
actual approaches can b given.

Trial--During this staw., individuals and groups are actuully
willing to temporurily Lry out the career guidance program. This
means that they need major assistance in developing skills and using
resourcaes .

Advption--Adaption is the final stage where indiviauals and groups
duviue tust toey wirl accept and participate in the program. At
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this stage they need continuing information, assistance, i
support.

Nature ot Decision-Making--An important consideration in prose .
implementation is the nature of the deciston-making process.’ A nwibor
of decisions need to de made such @as: how fast will 1t bé implemented,
haow many people will be involved, who will communicate the Jdecisions,
and how will they be made. A revised or new career gufdance program
can be . ewed as an educational innovation. Throughout this gutde, it
has been stressed that wide involvement of achool and ¢ mmunity and
broad prugram goals are desirable {f the program is to have a roal
impact un the career development of students. However, research
indicates that comprehensive educational changes are the most difficult
to implement and often meet with greater resistance. The following
are some considerations which cen help reduce resistance:

Representative Planning Croup--Acceptance of the program can be
increased if there is involvement of all groups from the early
planning stages. This means that various student, teacher,
aduministrative and community groupe should be invoived on an on-
going basis.

Make Participation in the Program Optional--Research indicates
that there is great resistance to innovations when individuals
are forced to accept and use them. Although the goal {s to have
broad participation in the program, this invelvement should come
through individual motivation and interest rather than through a
forced participation. This means that communication about the
programt and involvement of many groups in decision-making are
essential.

Make Participation in the Program a Rewarding Experience--People
usually accept new ideas because they derive a definite benefit
from them. Therefore, it is essential to find ways to help
individuals and groups understand the direct benefits which

the career guidance program has for them. Rewards might include
assistance for students, opportunity to use new techniques,
opportunity to be involved in the schoo! program, etc. rhey will
vary for different fndividuals.

Recognize and Deal with Resistance-~There will always be resistance
to any new educational program. Too often, this resistance is
ignored. The success of the career guidance program may well
depend on a willingness to allow individuals and groups to voice
their negative feeling toward the program. Communication about
this resistance may result in the changing of attitudes, in
program revisions or a decision to allow some individual not to

be involved.

Program Evaluation

Once the inftial career guidance program has been instituted as an
on-going part of the school program, an evaluation should be conducted
to determine its effectiveness. As stated earlier in this guide,
evaluation 18 an essential and integral facet of progras development
and revision which serves as a means of determining the extent to which
a program ir reeting its intended purposes and as a pasis for making

70

~1

Y §



decisions about what changes are needed to fuprove Ll services
provided. It necessitates planned, coordinated otforts. This svction
is designed to help school personnel Jevelop and implement an evalua-
tion study of the carcer guidance program. Jpevitically, it will
provide some basic assumptions about program evaluatfon, sugfest program
components to be vvaluated, and present 4 cuggested methodology tor
conducting the study.

Basic Assumptions of Program Evaluation

Evaluation is essential for the continuous progress of the guidance
program--The career gnidance program must be dynamis rather than static
wvhich implies that changes und mouifications will be needed firequently
according to the needs of the students being served, In a dynamic
guidance program, modifications and changes are based on the results of
comprehensive evaluations, ana thus ¢« .aluation should occur periodically
as part of the ongoing process of program development, implementation,
and revision. '

Change shculd be possible in any part of the guidance program--The
underlying belief in any systematic evaluation is that if changes are
needed, they can be implemented. Evaluation is, therefore, undertaken
with the assumption that there is a degre: of program flexibility, for
only to the extent that flexibility exists can changes by made, recom-
mendations implemented, and evaluation prove to be profitable. It
should be noted, however, that rhange is limited by aspects of the
total school program such as philosophy, purposes, personnel and
resources.

Evaluation must be based on clearly stated objectives--In order to
conduct an evaluation study, it is essential that purposes and objectives
of the program be clearly defined. Current thinking strongly suggests
that these objectives should be stated in temms of student behavioral
outcomes .

Positive relationships are essentlal for effective evaluation--As stressed
throughout this guide, program effectiveness is largely dependent upon
open communication and mutual trust and understanding among all groups
{nvolved in the carecr development program. These same conditions are
also important for effective program evaluationm.

Evaluation should involve the widest possible statf participation--Too
frequent ly evaluation programs have been instituted from the top by
"exparts” who show little or no recognition of the people who must
ultimately use the results -- the teaching and guidance staff. Again,
as stressed earlicr iu the guide, maximum staff involvement {s a
critical varifable relited to program ef fectiveness.

Program Comp ents to be Evaluated

A wide variety ot elements in the career guidance program will effect,
either directly or indiréctly, the attainment of desired outcomes. Thus,
program revision and improvement will be facilitated by the degree to
which relevant variables in a guidance program can be identified and
evaluated. in order t~ help schuol personnel identify important variables,
a list ot possible cunsiderations relevent to evaluating the career
guidance prcgtam is presentod.
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Ubjevtives~=Since the objectives of a program constitute the basis
for propram development, it 1is assential that they be carefully
evaluated. Suggested questions to be considered include:

l. Can they be realistically attained within the framework .t
available resources, factlities, and the level of current or
potential staff expertise?

2. Are they consistent with the basic philosophy and objectives
of the total gchool program?

3. Are they stated in behavioral terms instead of broad
generalities?

4. Are they appropriate for the developmental level of students?

5. Are they sufficiently comprehensive, and if not what otliers
should be added?

6. v they provide for continuity between various educational
levels?

7. Are they understood and agreed upon by various staff members,
 Students, and parents?

8. Do the objectives help counselors and other staff members
identify the specific outcomes they are attempting to achieve
as they work with each student?

Methods and Activities--The methods, activities and experfences in the
career guidance program constitute the major means of attaining the
program objectives and, therefore, they should be evaluated to detemmine
the extent to which they have helpad students obtain the des{red
behavioral outcomes. Relevant questions for comsideration include:

1. Has the literature on the effectiveness of various methods
Leen studied to determine their appropriateness for facilitat-
ing desired learninga? '

2. Are activities gselected on the basis of their pocéntial to
facilitate the attainment of specific objectives?

3. Are they appropriate to the developmental level of the
individual or group with which they are utilized?

4. Are students veactions to the methods sought and considered?

5. Have specific procedures been developed to implement various
methoda?

6. Are activities motivating to students and do.they facilitate
student involvement?

7. Are alternative career guidance activities available for °
students with special needs?

8. Are activities feasible in terms of staff expertise or
available outside resource personnel?

9. Are there adequate finances, facilities, and equipment to
implement the approaches?

., I8 an effort made to utilize methods which meet multiple
objestives?
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11. Are the virious methods uded compatible with obe another?

12. Are activities compatible with the existing guidaace program

or de they too heavily Jdraw away resources from other
components?

13. Are sufficient benefits derived frow the varjous activities to
Justify them in relation to co.’s f{nvolved?

14, Are ovbjoctives being met through the uze of current career
guidance activities?

Learaing Climate~--As stated in Chapter 11T, the goals of the careex
development program cannot be met simply through tie application of
particular technique. and methods, but must be viewed withtn the
context of the classroom climate. Since the quality of the luirning
climate 18 crucial to achieving desired objectives, the following
should be consfdered: .

1. Do teachers, counselors and other ataff have a basic trust in

students, do they understand them, and are they sensitive to
thef{r needs?

2. Do staff accept and encourage a wide range of individual
differences!

3. Are learning experiences structured so that the opportunity
for success i3 maximized for each student?

4. 1s there a high degree of two way interaction between staff
and students?

5. I8 there suppertive peer interaction?

6. Is cooperation and interdependence stressed as opposed to
competition?

7. Are opportunities anu -upport provided for experimentation,
exploration, and risx tiking?

B. 1s there a high degree of atudent involvement im learning
experiences?

. ls individualized and group instruction sufficiently
utiltized?

10. 1Is the af: ctive as well as the cognitive development of
«tudents emphasized?

Staffing Patterns--ln the final analysis the success of a career
guidance program will be highly dependent upon the {ndividuals who
implement ft. Thus, this is anc:ner essential program componeut to
evaluate. Questions to consider include the followings

1. Are in'i-.duals oth-r than counselors involved in the career
development progrx  e.g., teachers, paraprofessionals,
volunteers, students, community resource people, and parents?

2. 1Is the role of diverse staff members clearly defined?

3. ls there adequate coordination and communication among the
varjous staff?



4. Do staff members underatand each other's. role’

3. Do the staff{ sembers have the necessary tralning and capertine
to perform their roles?

6. Do the defined roles capitalize on the strengths, talents, and
resources of the staff?

7. 1s the involvement of paraprofessionals and volunteers
rewarding and are opportunities provided for advancement?

8. Are the staff members sufficiently iavolved in all phases of
decision making and program development”

9. Are staff members provided with the necessary training to
continually update their knowledge and skill?

10. Does the entire school staff understand and support career
guidance efforts?

Uverall Program Considerations--In addition to evaluacing distinct
components of the career guidance program, the program must also be
consfdered as a whole, and thus the following questions can be raised:

l. Does the career guidance program represent the ifnput and
mutual planning of atudents,teachers, counselors, paraprofes-
sionals, community representatives, and parents?

2. Is evaluation an integral part of program development and
implementation?

3. I8 the program respongsive to the needs of various school
populations? .

4. Does the program lead to the development of a career plan for
all atudents, and is that plan reviewed with each student
yearly?

5. Does the program provide continuity for students as they
progress from elementary to post high school education?

6. Is career development facilitated through the school curriculum?
7. Are resources and materials periodically reviewed and updated?

8. Are all possible commnity resources capitalized upon to
enhance the career development program?

Program Evaluation Methodology

An evaluation study can be conducted either by utilizing a developed
model or by designing a tailor-made one to local needs. In either case
organized procedures will have to be followed and therefore suggested
guidelines are presented below.

Selection of an evaluation team--The evaluation can be conducted by
either members of the school staff, outside consultants or a combination
of both. The advantages to each of these approaches are more fully
discussed in the data collection section of Chaprer (II.

Selection or establishwent of criteria to be used--The criteria to be
wsed to evaluate the effectiveness of the career guidance program should
be derived airectly from the locally determined career development
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objectives. lu the catent possiole, behavioral cratoria should be
formulated for cach of the objectives. This wili proviu. a means for
assessing the oxtent to whicn students have achieved desired outeones.
it should be nvted, however, that aot all outcomes, especially those

in the affective and attitudinal rcatm, can be reduced to specific
measurable terms, and, therefore, the leve! ot attainment of certain
objectives can only at best be assumed through vartous subjective means.
Although the achivvement of stadent o . .we: should be the primary
determiner of proyvran ci{fectiveness, a. offcctive eitaeer guidance
program can also result 1o otner positive changes suc™ 48 improved
studeat -teacher relationships, better parent-school cooperation, and
greater utilization of coumunity resources. Qutceomes other than changes
in student tehavior »md attitude should alse “e cvaluatad,

Determination ot wroups to bhe ur-lized for data and informativn
collection-=Data and informatiw. chould be collected from a variety of
groups including such sourw. as councelors, pupil personnel workers,
teachers, students, pareat.., admini. . rators, paraprofessionals, and
comaunity groups. Invelving all or a majority of these groups provides
more comprohuensive, uno.ased fnfeormation than could be obtained if

. only a limited nuber of sources were consulted. In addition, it

provides an opportunity to compare and contrast various perceptions
of these groups.

Selection and utilization of data colicceiion methods-~There are a wide
variety of methods, aimed at coliiecting both objective and subjective
information, that can be utilized in the evaluation process. Some of

the ment commonly used information collection techniques are discussed

in Chaptet 111. Those that arc applicable to program evaluation include
the following: standardized (vsts, grades and other teacher evaluations,
anecdotal and cummulative records, observation, interviews, questionnaires,
child study techniques, simulated -ituations, sociometric devices, use of
tape and video recordings, rati. 3 ..cales, and case studies.

Analvsis and interpretation of iniormation--An evaluation study goes
beyond the collection of information, and demands an interpretation of
tne data in relation to established criteria. Therefore, atter the
information has been collected, it must be analyzed to assess the extent
to which various program components contribute to or inhibit the
attaining of desired outcomes.

Drawing conclusic; und making recommendations--After interpretating the
data, conclusious. :an be drawn and recommendations made. Some factors
to consider in making recommendations consist of the following. First,
they should be definite, not vague and abstract, should be based on
specific conclusions, and should relate to the specific components of
the program that have been evaluated. For example, £f the evaluation
team has concluded that teachers do not adequately integrate career
development activ.ties with the classroom curriculum, a possible
recommendation might ne the iablishment of in~-service workshops to
help teachers better underst ind the concept of career development and
help them design experiences appropriate to the needs of students.
Secondly, they should be consistent with the overall oojectives and
philosophy of tne total guidauce program. They shoula be within the
bounderies in wiice wwdifications which can realiscically be made, that
i3, consiatent with rue level of available or potentially obtainable
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human and non-humatt resources. They should also be justifiabie 1a
terms of costs and benefits. Finally, their effects on other part: o1
the guidance program should be ascertained.

Dissemination of results, conclusions and recommendations--The renults
ashtained trom the evaluation should be shared with tecachers, students,
administrators, guidance staff, paraprofeasionals, parents, and
members of the community. Since their cooperation and understandiig
will be reeded in the implementation of the recommendations, the better
they understand the findings and conclusions, the more effectively they
will be able to use the results.

Implementation of recommendations--Implementing the recemmendations made
by the evaluation team is a vital atage, and without it, ail the
evaluative efforts are in vain. The principles and procedures ton
{mplement ing a career guidance program discussed earlier in this chapter
are applicable to the implementation of recommendations.

Renewal

In the first section of this chapter, attention was devoted to
designing and initiating a career guidance program. The primary focus
was on developing the methods necessary for program start-up. 'ln this
section, we focus on the more generic question of how to build in a
self-renewing component into any career guidance program as a means of
insuring {ts continuous relevance for its clients.

John Gar: ier has suggested that the greatest task confronting any
svitem is the capacity of that system to provide for its own renewal,
it is far easier for individuals to develop systems which are responsive
t. {mmediate concerns and needs than {t {8 to design into a system a
tme-ans whereby that system may continue to be responsive to changes both
fnside :aud outside the system. The need to develop self renewing svstems
is particulartr {important in the area of career guidance and career
development. All the variables in the career development area should
be thought of as dynamic rather than static. Socio-economic conditions,
manpower development, national employment needs, the opportunity
structure, national priorities and valuex and irdividual life styles
and goals are all dynamic variables interacting in complex ways with
one another. Any system which proports to be of assistance to individuals
in more adequately planning for and making de.isions regarding career
development clearly must be a syatem whi-h» is able to renew itaelf based
on an accurate assessment of the present state of the system and the
needs of its many client subsystems.

In this section, we have provided a series of guidelines which may
be used by program developers in creating a self remewal renewing
compunent in their career development programs. The points listed are
intended to serve as illus. rations of the important aspects that
characterize an effective self renewing system. Drawn primarily from
the work of Watson, Lippitt, and Miles, they should be thought of as a
base line which can be used by program developers to organize their
own indigenous self renewing components. In practice, it may be
pussible to collapse and condense some of the ten steps provided here.
But most program developers will probably want to be sure that the
function covered by each of the ten major steps is in “act responded to
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by whatever prograa they develup.

1. Sensing. Most basically stated, sensing should be the peneral
overall responsivencwss of Lhe system to the needs of individuals
within the system. In « real sense, senging should be seen as an
opportunity even responsibility of everyone within the system to he
aware of the unmet needs of {ndividuals and groups within the program,
The sensing basically can -t ake two fon . Yae, an inter-~personal

form of sensing based on informal or formal wethods vhich indicate

the adequacy of present practices and procecures tu weoc the needs of
the svstem's clients. Thus, at regular times individuals may be
encwuraged to share theit feelings about the adequacy ana the effec~
tiveness ol the system and Lo speak to what nceds they see as unmet
and where the piiorities for change and improvement exis.. .r a more
formal approach may be undertakes, of using instruments on a regular
basis to assess the feelings and experiences of individuals with
regard to the previously developed .7.uu of desired or expected outcomes.
from the system. A second ievel of .ensing is to have someone or ones
responsive to developments outside the system which hawve implications
and applications for the present program. Such things as Journals,
magazines, the media, and new developments presented at conferences

and professional meetings may hold a great deal of fmport for a given
program.

It is particularly important in carcer guidance that a formal
means of sensing how a program is operating be provided for. It is
equally important that this nced for sensing be seen as an activity
whieh ueccessarily involves all program staff rather than a given
individudal or a few with specific responstibilities. An adequate
sensing system is one fa which all those involved in the program feel
an interest in and responsibility for identifying whatever needs they
note that are going unmet and sharing whatever new ideas and excite-
ments they have learned about ¢i.her from program experiences or from
involvements outside the careev guidance program.

2. Screening. Many ideas oo developments may if an effeciive sensing

program is operating be surfaced and presented. Not every one of these

of course should be given serious consideration or adopted. Therefore,

a screening function sheuld exist whereby -+ glven group has responsibility

for reviewing ideas and suggestions which have been developed. It is

important, however, that such a screening function not be seen as

another bureaucratic obstacle but rather that screeners serve to be

facilitating and supportive of ideas. Whenever they feel an idea should

not be further developed or analyzed that they be communicative to the

generators of the idea the reason therefore and provide suggestions as

to how a given idea or innovation might be made more applicable. Perhaps
. a4 guidance committee composed of rep-usentatives of many different

school specialtfc: and comouricy p....le setting as a whole could devote
some of Its time to a4 regulac - rewering activity. Such activity might
serve both to meet the needs .f th. _cogram and also educate the members

of the committee as to present prciram operation as well as potential
new avenues >f development.

3. Diagnosing. [his {s . particularly important and eritical step in
developin, constructive action by the career guidance program. Once
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4 need or a problem has been identified as parti.ularly import.ant the

why must be explfcated. Such questions as whe, where, when .and hoew mast
be attended to,

'erhaps more so than in the previous functions, the dfapnosink
stage is one calling for expertise and a committment to diagnosti.
activity. This phase is perhaps best responded to by a separate research
and development unit concerned specifically with ifndepth identific.ation
of fdentified needs. Such procedures as the force field analysis where
forces supporting and forces restraining the introduction of a given
change is a useful approach. Of particular importance, however, is
that whatever type of unit is developed, surface easy explanations not
be accepted as an adequate basis for program development and plunning,

I/

4. Inventing. As problems have been identified and the functions of
screening and diagnosis has occurred, our next crucial step is that

of invention. The invention etep is particularly necessary in that fre-
quently the responses to a given problem or need do not exist in a well
developed form. Therefore, it fs desirable that the means be provided
for a wide involvement of system people in inventing an appropriate

new approach. Generally, the two major elements here of particular
importance are good group leadership which provides for structure and
focus within the group activity and a wid: representation in terms of
age, sex, position, and background in viewing the problems and suggest-
ing alternative and creative responses to the problem.

5. Weighing. Either as a part of the inventing process or as a
separate step a series of options should be developed which speak to
the potential outcomes of the different solutions or approaches. These
should be presented as a series of optiona with statements as to their
best judgements as to the probable outcomes. The stated options with
the descriptions of their probable outcomes can then serve as a basis
for .onsideration for adoption by other 3groups.

6. Deciding. A particularly critical step in the whole renewal process
i a means by which eventual procedures or practices are adopted. It

is particularly important that all those who have an involvement in the
implementation and operation of the system feel that they are involved
and have an input in the decision making procer:. The actual process
here might best be thought of as consensus making, whereby through a
series of successive approximations, ideas are advanced and developed

to the point where they are acceptable to the group. Further refinements
and adjusiments and changes can then be made to develop actions or
program elements which win the support of the group involved. This is
likely to be a time consuming process, but unless guch a step as this

is followed it is likely that elements or programs may be adopted which

will win only faint support or even active opposition on the part of
those involved.

7. introducing. This function concerns ftself with how the innavation

or change will be introduced into the sys* . Where, when and by whom

are some of the important queations which must be dealt with, A

frequent method is to use a pilot approach whereby one unit may

experiment with the innovation and based on the experiences of that unit
with the inncsation plan for its more widespread adoption later. .
Generally, the best approach is one where questions reiating to introducing
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" are considered as part of the decision making process regarding

Y

adoption. Further, the desirability of adopting a given fnnovation
should also be considered in the context of how it mav be introduced.

8. Operating. It is usually best to specify a time period during which
the change may be operational and the apprcpriate ateps that will be
followed for review and consideration of the retention of the innovation
within  the system. Specific steps for .ater review and decision

making regarding the continued utilizacion of the innovation should

be developed.

9. Evaluating. Evaluation of the imnovatfon should be an ongoing
feedback as to how the iinovation i3 working with a specifically
gstated review period at the end of a formal reviaw of the effectiveness
of the innovation in reaching planned for outcomes. FPernaps more than
in most aspects of the system, this procedure should be one involving
a program unit somewhat independent of those involved in the previous
steps and should definitely include those with expertise in the area
of evaluation and assessment.

10. Revising. Evaluation should appropriately lead into the sense of
what have we learned that may aid ws in further refining and developing
the innovation. The emphasis in the evaluation should not primarily be
an either or response but rather be the means by which different aspects
of the innovation may be revised and further developed. In particular,
it would seem desirable that a large variety of individuals who have
experienced the system at various levels be involved in this stage and
express how they feel given functions of the system might be improved
upon. -
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APPENDIX A

Introduction

Appendix A is intendad to suggest addicional resources which will
provide assistance in career guidance program development efforts.
Through use of the guide, a school steff may well become interested
in specific program development areas. ihese additional resources are
intended to provide backup information. These resnrurces were selected
because: 1) they provide comprehensive additional iaformation about
various program elements; 2) they provide information which is not
typically disseminated through reg.lar communication channels; 3) they
provide information about approaches which have been developed in

other educational settings; and 4) they provide information needed to
implement new approaches.

Availabiiity oi dsesources

The majority of these additional resources were drawn from the ERIC
system. This was done because the resources were substantive in nature
and provide information of which staffs might not be aware. The follow~
ing procedures may be used for ordering ERIC documents.

References in this publication that have an ED (SRIC Docunent)
number may be ordered from the ERIC Deocument Reproduction Service
(EDRS). Capies are available in either hard (photo) copy or in micre-
fiche form. The microfiche require a special machine for use. To
order any of the ED materials, the following information must be
furnished:

1. The ED number of the document.

2. The type of reproduction desired -~- photo copy (HC) or micro-
fiche (M¥).

3. The number of copies being ordered.

All orders must be in writing. Payment must accompany orders under
$10.00. KResidents of Illinofs and Maryiand should pay the appropriate
sales tax or include a tax exemption certificate. There is nc handling
price.. The difference between Book Rate or Library Rate and first
class or foreign (outside the continental U. $.) postage rate will be
billed ot cost. Send orderxs to: ERIC Document Reproduction Service,
P. 0. Drawer 0, Bethesda, Maryland 20014,




BEST COPY AVAIABLE
CHA'TER 11:° ASSESSING THE CURRENT STATUS OF A CARLFR CULIDANGE EROGRAM
Ashoeratd, Keaneti B.; and Others. A REPORT OF [HE INVIFALLONAG
QINFERENCE ON IMPLEMENTING CAREER DEVELOPMENT IHEORY AND RESHA
THROUGH THE CURRICULUM. BR-5-1304, Washingtun, . C.: Natiom,  vocational
vuidance Association, 1966. ED 010 182 HF*QU.hS HC-3Y .0/  uSY.
The report includes the papers presented and the following summaric:--
(1) curricular implications for career development, (2) {mplilcations

for counselor education, (3) implications for research, and (4) summary
of the discussion sessions.

Borman, Christopher A. (Ed.) VOCATIONAL GUIDANCE IN THE 70'S PROCLEDINGS
OF THE TEXAS A & M UNIVERSITY VOCATIONAL GUIDANCE OONFERENCES. College
Station: College of Education, Texas A and M University, 1971.

ihis conference report on vocational guidance mainly deals with the
proper relationship of the wcational counselor and the traditional
counseling progrim in the school. The strategy developed by tihe
conference planners centered upon the involvement of teams of vocational
counselors in discussions, panels, and preseantation by educated men in
the field. Four major sets of papers were presented at the conference
and are contained in the haandbook, followed by a transcript of the panel
discussions held by the groups of vocational counselors.

Gysbers, Norman C. (Ed.) NATIONAL C(ONFERENCE ON GUIDANCE, COUNSELING,
AND PLACEMENT IN CAREER DEVELOPMENT AND EDUCATIONAL-OCCUPATIOMAL
DECISION MAKING, PROCEEDINGS (UNIVERSITY OF MISSOURL, COLUMBIA, OLT.
20-24, 1969). Washington, D. C.: Division of Vocational and Technical
kducation, Office of Education (DHEW), 1969. ED 041 143 MF-50.65
i-5h.38 109P. )

A wonference on guidance, counseling, and placement services comprised
the tirst step in developing programs to serve the five populations
identified in the Vocational Education Amendments of 1968. Thos.e
populatiuna are (1) high school youth, (2) those who have completed or
discontinued their formal education and are preparing to et ter the
labor market, (3) those who have already entered the labor market but
nved to upgrade their skills or learn new ones, (4) those with special
educational handicaps, and (5) those in postsecondary schools.

Gysbers, Norman C. PROCEEDINGS, NATIONAL SEMINAR ON VOCATIONAL
GUIDANCE, (NORTHERN MICHIGAN UNIVERSITY, AUGUST 21-26, 1966). KR-6-2207,
Washington, D. C.: American Personnel and Guidance Association, 1967.
ED 019 520 MF-$0.65 HC-$6.58 155P.

Approximately 117 educators and representatives from other arcas
participated in a seminar to improve guidance services through improve-
ment of state supervisory services. Major speeches were--(1) "The
Influence of the State Supervisor on the Future of Vocational Guidance"
e K #. Hoyt, (2) "Recent Conferences un Career Development and Voca-
t.ot el Guidance” by H. Borow, (3) "Educational and Occupational

in ormation from Kind :garten to Grade 12--Implications for Supervision
ine Counselor kducation™ by R. Hoppock, (4) "Making Vocational Guidance
Real to the Noncollege Bound Student" by G. Venn, (3) "ERIC-~tducational
Research Information Centers' by C., Harris and G. Walz, and (6) "Three
Neads of School Guidance--Review, Refresh, Reorient' bv R. Getson.
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Shumake, Franklin. PUPIL PERSONNEL SERVICES: A MODEL. PROGRAMS ,
TRENDS, PROBLEMS. Conyers, Ga.: Rockdale County Public Schools, [196Y].
ED 035 900 MF-$0.65 HC-$3.29 15P.

The Rockdale County model is discussed in terms of facilities,

equipment, personnel, and programs. The basic philosophy of this
program is that pupil persomnel services (PPS) must be an integrol

part of the instructional program and must actively support and
stimulate the improvement of the instructional program. The PPS team

{s described. Included are the following characteristics: (1) referrals
are made to the center rather than to the specialists, and (2) the team
approach means all staff members have some awareness of all major cases.

Walz, Garry, and Others (Eds.) IMPACT: THE MAGAZINE FOK INNOVATION

AND CHANGE IN COUNSELING. FALL 197). BR-6-2487, Ann Arbor, Mich.: ERIC
Clearinghouse on Counseling and Persomnel Services, 1971. ED 056 364
MF-80.65 HC-$3.29 64P.

The first issue of this new quarterly magazine presents, as its central
feature, an interview with Eli Cinsberg on career guidance, coupled

with a section of reactions .to this interview., Other sections elaborate
on the 'career guidance"” theme, and present adoptable practices as well
as an instrument for rating a career guidance program.
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CHAPLER dii: SCHOOL, STUDENT, LEARNING o iMAIrn AND
CGOMMUNT £Y CHARACTERISTICS RELATED TO PROGRAM oRVELOPMENG

Havelock, Ronald G, BIBLIOGRAPHY ON KNOWLEDGE ULILIZATIUN AND
DISSEMINATION. BR-7-0028, Ann Arbor: Center tor Research on Utilization
of Scvientific Knowledge, Michigan University, 1968. ED 029 i72

Mi- 50,65 HC-So.08 174P.

This bibliography was compiled for the purpose of identifying uand
reviewing literature relevant to the topic: ‘"Utilization and
Disxemination in all Fields of Knowledge."

davelock, Ronald G.; and Others. A QOMPARATIVE STUDY OF THE LIToKAIURE
o Titk DISSEMINATION AND UTILIZATION OF SCIENTIFIC KNOWLEDGE. »k-7-0028,
Ans Arbor: Center for Research on Utilization of Scientific Kuowledge,
Michigan University, 1969. ED 029 171 MF=-$0.65 MC-$19.74 507P.

This report provides a framework for understanding the procusses of
innovation, dissemination, and knowledge utilization (D&U) and it

reviews the relevant literature in education and other fields of

practice within this framework.

Livingstone, B, W, ORGANIZATIONAL INNOVATIVENESS. A CONCSPTUAL OUTLINE
FOR (OMPARATIVE STUDIES. 1970. ED 038 337 MF-$0.65 HC-$3.29 30P.
inls paper presents a summary and analysis of the current state of
research in the field of organizational inmovativeness and develops a
provisional conceptual outline of the overall process and characteristics
nf orgunizactional innovation and the general factors which may be

related to innovativeness.

Spcagle, Richard E. SYSTEMS ANALYSIS IN EDUCATION. BR-8-0571,
Washington, D C.: Academy for Educational Development, Inc., [1970].
ED 039 749 MF-$0.65 HC-$3.29 24P,

Systems concepts are useful in rethinking and reorgainzing the structure
of education. The author presents a popular interpretation of the
gsystem:s pproach to problem solving.

A CUMPRFHENS1VE PLANNING GUIDE; SEL PATHWAYS TO BETTER SCHOOLS. SEL
PATHWAY SERIES, VOL. 1. BR-6-2869, Atlanta, Ga.: Southeastern Education
Laboratory, 1970. ED 040 803 MF-80.65 HC-$9.87 204P.

First in a series of 7, the "Comprehensive Planning Guide" was developed
to assist local school planne ., in assessing educational needs and in
systemat{cally planning strategles to meet tiue«se needs. The guide
includes (1) instructions for a survey and inventory of needs, (2)
establisiment of need priorities and suggestions for allocation of
resuurves, and (3) ways to plan program action. School administration,
the commmity, the instructional program, personnel, facilities, special
svrvices, and finance are discussed in separate chapters.

I



CLAPTER 1V: DEVELOPING CAREER GUIDANCE PROGRAM OBJECTIVES

Astin, Helen 5. PERSONAL AND ENVIRONMENTAL FACTORS IN CAREER DECISIONS
OF YOUNG WOMEN. FINAL REPORT. BR-9-C-027, washington, D. C.: Bureau
of 3ocial Science Research, Inc., 1970. ED 038 731 MF-$0.65 HNHC-$3.29
9s5p. )

This studv explores the career developm:-ni of women during the five
year period after high school, exumining the determinants of that
development and presenting data which may provide a basis for better
voational guidaace and a theory of occupational choice in women.

Birdwell, filadys Brvant. CHICANOS; A SELECTED BIBLIOGRAPHRY. Houston:
Texas Lidraries, Houston University, 1971. ED 048 987 MP-$0.65
HC-$3.29 A2p.

Approximately 600 buoks and monographs, 350 journal articles, and 70
ERIC and covernment documents published between 1877 and 1970 are cited
fn this bibliographs.

hridgiord, Clay. TEACHING ABOUT MINORITIES: AN ANNOTATED BIBLIOGRAPHY
ON BLACKS, CHiCANGS, AND INDIANS. Boulder, Colo.: ERIC Clearinghouse
tor Socia! Studies/inecial Science Education; Social Science Fducation
Consortium, Inc., 1971. ED 049 970 MPF-$0.65 HC-$3.29 18p.

This anpotated bibliography was prepared for the. kindergarten through
ninth grade social studies teacher and student for the purpose of

etnnic studies. Although some of the references are to works of fistion
and poetry, most of the entrias are intended to give the teacher and the

student a backiground in the heritage of the appropriate group, teaching
methods, »r both.

Caseili, Kon (Tomp.) THE MINORILY EXPERIENCE-~A BASTC BIBLIOGRAPHY OF
AMERICAN ETHNIC STUDIES. GSanta Rosa, Calif.: Sonoma County Superin-
tendent ot Schoeols, 1970, ED 038 221 MFP-$0.65 HC-$3.29 61P.
Approximately 950 books and periodicals published between 1940 and 1969
are cited ir this hibliography prepaved for teachers and students of
American minority ethaic groups. Afro Americans, Mexican Americans,
and Native Americans are the three groups specifically covered in the
bibljiography.

Cocombs, L. Madison. THE EDUCATIONAL DISADVANTAGE OF THE INDIAN AMERICAN
STUDENT. BR-~6-246%, Uni.ersity Park: ERIC Clearinghouse on Rural
Education and Small Schools, New Mexico State University, 1970. ED 040
815 MF-51.3C HC-$6.58 159p.

The main body of this research synthesis serves to peint. out research
findings regarding the educationally disadvantaged Indian American school
children. Some of the factors reported to be the underlving causes for
the educational retardation of the Indian children include (1) tne
Federal Government'a policy of coercive assimilation which has resulted
in disorganization of rhe Indian communities, (2) a lack of self-
fulfillment of Indian studentr at every age level, (3) the negative
self-images of the Indian stuuents, and (4) a lack of understanding of
cultural differences on the part of many schools.

Darcy, Robert L; and Others. WORKSHOP IN DEVELOPING GUIDEBLINES FOR
PLANNING CAREER JEVELOPMENT PROGRAMS K~-12 IN OHIO. Cclumbus: Ohio State
Department o< Eaucation, 1971. ED 052 477 MF-$0.65 HC-$3.29 B83Pp.
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The tiret of these six papers takes a systematic look at the rance of
cutrent ¢ areer guidance methods to determine which are most appropriate
to which educational and age levels. A model tor itmplementing caveer
development programs at the senior high school level {s presented in

the scecond. Ceneral considerations regarding rate of change, apptoaches
to «hange, obstacles to change and the implementation of change comprise
the bulk of the third paper. In the fourth, the Developrentil Career
Cuidancs Project, aimed at helping inner-city youth become more aware

of themselves and their possibilities in their world, is described.

The {ifth paper discusses, and presents an integrated model for identi-
fving, organizing and using resources in a career development progran.
The final paper, an introduction to the Economics component of the
proposed Ohio Career Development Program, K-12, elaborates its underlying
rationale and i{dentifies specific goals to be achieved through it and
the cverall program.

Dole, Arthur A.; and Others. RACE AS A COMPONENT OF SOCIAL DISTANCE
AMONG BLACK AND WHITE SECONDARY SCHOOL STUDENTS AND THEIR TEACHERS.
BARRIERS AND ASPIRATIONS~-GENERALIZATIONS FROM RESEARCH. BLACK AND
WHITE ATTITUDES ABOUT GUIDANCE. OBSERVATIONS FROM THE FIELD.
Philadelphia: Graduate School of Education, Pennsylvania University,
1971. ED 054 473 MF-$0.65 HC-$3.29 32P.

All three studies are segments of a larger study carried out in a small
Nuortheastern industrial city of 12,000 population, of which 25 percent
is black. In general, while vocational guidance was not found to be
blatantly racist in this small city, to many blacks, and some whites,
{t was not viewed as meeting their needs. For the blacks, it was
perceived as racist. The authors feel that the concept "guidance

as a service to all"™ was not operational in this community.

Drumheller, Sidney J. HANDBOOX OF CURRICULUM DESIGN FOR INDIVIDUALIZED
INSTRUCTION:; A SYSTEMS APPROACH. 1971. Not available from EDRS.
Available from Educatiomal Technclogy Publications, 140 Sylvan Avenue,
Englewood Cliffs, New Jersey 07632 ($8.95) 103P.
Precise guidelines for designing and developing curriculum materials
from vigorously defined behavioral objectives are presented. The

- guidelines are designed to enable an educator to identify all the
.hjectives appropriate for a unit of instructiomn, to define a procedure
for ordering or programing objectives into an educational sequence, or
to outline the procedures needed for communicating specifications to
teachers and to writers.

Evana, Francis Benjamin. A STUDY OF SOCIOCULTURAL CHARACTERISTICS OF
MEXICAN-AMERICAN AND ANGLO JUNIOR RIGH STUDENTS AND THE RELATION OF
THESE CHARACTERISTICS TO ACHIEVEMENT. Doctoral dissertation submitted
to New Mexico State University, Las Cruces, 1969. ED 039 999 MF-§1.95
HC-$9.87 232P.

Purposes of this study were to detect some of the sociocultural dif-
ferences between Mexican American and Anglo junior high school students;
to determine how the sociocultural characteristics of the Mexican
American students were related to their language background; and to
ascertain how characteristics of both groups were related to their
achievement.




Firiow, Barbara A. AN EQUAL CHANCE: HANDBOOK FOR COUNSELING INDIAN
STUDENTS. Stevens Point: Wisconsin State University, 1971. ED 090

364 MF-$0.65 HC-$3.29 S52P,

This haudbook provides educational, vocational and rescurce informa-

tion to aid teachers, advisors, and counselers in guiding Indian students.
kssentially, the handhook 18 a resource of contextual {nsight into the
world of the [ndian, 1n order that the -~ounselor, teacher or advisor

mav be better equipped ta underscand the world of the Indian, his needs,
and his perceptious «f a white sor{oeconomic world.

Rereivon, Dop Ko and Others. A SET OF GENERALIZATIONS AND IMPLICATIONS
FUR NEW DEVELOPMENTS IN CUIDANCE AND PERSONNEL SERVICES: GUIDANCE AND
STUDENT SERVICES FOR THE CULTURALLY DIFFERENT. BR-6-2487, Ann Arbor,
Mich.: ERIC Clearinghouse on Counseling and Personnel Services, 1970.
ED 037 596 MF-$0.65 HC-$3.29 ..

This set of materials was developed for a special ERIC/CAPS Workshop
un "New Develoupments in Guidwnce aud rfersonnel Services Guidance and
Student Services for the Culturally Different," held at the 1270
American Personnel and Cuidance Association Convention in New Qrleans,
Louisiana. Members of the ERIC/CAPS staff developed generalizations
ard imp!.:zarions concerning the culturally different.

Juhasen, Beaton, and Kttchel, Joanne (Eds.) THE CONFERENCE ON UNEX~
PLORED ASPETTS OF THE DEVELOPMENT OF OCCUPATIONAL GOALS OF YOQUTIi.
(UNIVERSITY OF OREGC, AUGUST 9-13, 1965). SUMMARIZERS' REPORTS.
Sugene: Center for Research in Occupational Planning, Oregon University,
1365, ED 036 605 MF-50.65 HC-$3.29 52p.

The conference featured small group discussions covering six basic
tapies: (L} What 1. the structure of the decision-making process? (2)

T what .extert is «ccupational choice a rational, ordered, svstematic
process? (3) WhLat contributions to ocecupational outcome does the social
structure make and what is the effrct of the position of the actor in
that structure? (&) Tc what extent are extrapersonal situations ef-
‘ective limitors or determinunts of occupational outcome?’ (5) What is
tne developmental process leading to an initial occupational commirment?
and {6, what is the continuing development of ocecupation or career
after the {nitial commitment?

Krumboitz, John 0. STIATING THE GOALS OF COUNSELING, MONOGRAPH MO. ONE.
ins Angeles: California Counseling and Guidance Association, 1966. Not
wval{lable from ELR3. Available from California Personne! and Guidance
Association, 654 East Commonwealth Avenue, Fullerton, California 92631.
2BP.

‘ibservable behavinr change s a more useful goal in counseling than
self~acceptance or self-understanding. Goals should be stated as
speniiic behavior changes desired by each client, compatible with the
counselor's values, and externally observable.

Mattson, Judith (£d.) CAPS TAPSULE. THE COUNSELOR AND THE FEMININE
PXOTEST. VOLUME 4, NUMBER 3  BR-~6~-2487, Ann Arbor, Mich.: BRIC
Jearinghouse on Counseling ad Personnel Services, 1971. ED 049 515
MF-$0.65 HC-~$3.29 28P.

This issue of CAPS Capsule di{scusses the basic conflicts in the current
roles of women ns they relate to the individual female's level of self
esteem. Changes in counselor roles and techniques are suggested in
order that counseionts mixy respond more adequately to the evolving role
of women in Amer.can socie. -.
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Myers, Roguer A. CAREER DEVELOPMENT IN THE COLLEGE YEARS. New York:
Teachers (cllege, Columbia University, 1971. ED 050 372 MF-$0.65
HC-§3.29 20P. :
This paper concerns itself with two relatively central issues in career:
"development, life stages and choice behavior and focuses on the tasks
of the college counselor in regards to them.

Osipow, Samuel H. THEORIES OF CAREER DEVELOPMENT. A COMPARISON OF
These seven theories of career develupment are examined in previous
chapters: (1) Roe's personality theory, (2) Holland's career typology
theory, (3) the Cinzberg, Cinsburg, Axelrod, and Herma Theory, (4)
psychoanalytic conceptions, (5) Super's developmental self-concept
theory, (6) other personality theories, and (7) social systems theories.
Osipow contrasts them with regard to their strengths and weaknesses.

Petry, Dorthy W.; and Others. VOCATIONAL STUDENTS' PERCEPTION OF
CUIDANCE NEEDS: A STUDY CONDUCTED IN MINMESOTA AREA VOCATIONAL TECHNICAL
SCHOOLS. MINNESOTA GUIDANCE SERIES. St. Paul: Pupil Persomnel Services
Section, Minnesota State Department of Education, 1969. ED 036 809
m’s1030 m"“-” 170’-

The purpose of this study wes to collect information on the guidance
needs of students in vocational technical achools in Minnesota. The

five areas of student concern in this study include housing, financial
needs, information relating to school, social and recreatimnal activities,
and career plans.

Phillips, Donald S. PERSONAL AND SOCIAL BACKGROUND CHARACTERISTICS OF
ENTERING TECHNICIAN EDUCATION STUDENTS AT FOUR POST-HIGH SCROOL INSTI-
TUTIONS. BR-7-G=014, Stilwater, Research Foundation, Oklahoma State
Uﬂl\fetsitY. 1968. ED 032 m ".31930 ac'$5.58 139?-

To identify differences and similarities among entering technician
education students at four post-high school institutions, data were
collected on personal and social background characteristics, socio-
economic background, and scholastic aptitude from 724 students. Con-
clusions based on the findings of this study include: (1) Technician
education studepts make choices with only limited knowledge of avail-
able programs and institutions, (2) Technician education students tend
to express untealistic educationsl objectives, (3) Technician students
had limited contact with high school counselors, (4) Reading skills

of technicisn education students tend to be lower than norms for

grade 13 students.

Shea, John R.; and Others. YEARS FOR DECISION: A LONGITUDINAL STUDY
OF THE EDUCATIONAL AND LABOR MARKET EXPERIENCE OF YOUNG WOMEN. VOLUME
ONE. Columbus: Center for Human Resource Research, Ohic State Univer-
Data collected in a 1968 interview survey of a national probability
sample of young women 14-24 years of sge are the basis for £ 5-year
longitudinal study of employment and educational experiemce. The
report analyzes work experience, work attitudes, and plans for the
future.

G5



THE BLACK SELF CONCEPT: RESOURCE MANUAL. AN IN-SERVICE TRAININO
PROGRAM WHICH FOCUSES ON ASSISTING EDUCATORS OF SCHOOL DISTRICT b5

T0 DEVELOP SOME COMMON UNDERSTANDINGS ABOUT CRUCIAL INTEGRATION
ISSUES; SCHOOL YEAR 1968-1969. Evanston, [11.: Evanston Schuol
District 65, 1968. ED 036 572 MF-$0.65 HC-§$3.29 66P.

The product of two summer institutes tc prepare teachers and
administratora for school integration, this report contains a rescurce
manual on "The Black Self-Concept." '

COUNSELING AND PSYCHOTHERAPY: EXCEPTIONAL CHILD BIBLIOGRAPHY SERIES.
Arlington, Va.: Information Center on Exceptional Children, Council
for Exceptional Childrem, 1971. ED 052 573 MF-§0.63 HC-$3.29 25P.
Listed in the bibliography, are 88 references concerning counseling
particularly as it is employed with exceptional children, and

psychotherapy (including group therapy) particularly in reference to
emotionally disturbed childrea.

A GUIDE FOR DEVELOPMENTAL VOCATIONAL GUIDANCE. GRADES K-12. Oklahoma
City: Department of Vocational Technical Education, Oklahowa State
Department of Education, 1968, ED 026 532 MPF-$1.30 HC-$6.58 168P.

The purpose of this guide ia tu share with teachers, administrators,

and counselors recommendations involving some facets of child develop-
ment and some basis for vocational decision making. Vocational guides
are presented for Grades K-3, Grades 4-6, Grades 7-9 and Grades 10-12.
Elements of each guide include: Introduction; objectives of vocational
guidance, both general and specific: suggested activities; activity models
including goals, activities and resource materials; descriptive infor-
mation on occupational clusters; periodicals and journals, and additional
resources.

HANDBOOK FOR EVALUATING DISADVANTAGED AND HANDICAPPED STUDENTS FOR
PLANNING OCCUPATIONAL EDUCATION PROGRAMS. Raleigh: Department of

Public Instruction, North Carolina State Board of Educatiom, 1970.

This handbook is intended for public school educators who are attem-
pting to identify students with special educational needs, diagnose
specific causes, and plan programs to meet these unique neads. To

help in the evaluation of disadvantaged and handicapped students, the
document presents a descriptive list of conditions and characteristics

of these students, suggested procedures for evaluatiom, sources of
information to be used by the evaluation committee, and basal instrumeats.
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CHAPTER V: CAREER GUIDANCE APPRUACHES BEST COPY AVAILABLE

Alschualer, Altred; and Others. HOW TO DEVELOP ACHIEVEMENT MOTIVALTON:

A COURSE MANUAL FORYTEACHERS. INTERIM REPORT (FIKRST DRAFT). SECTION 2,
BR~7-1231, Cambridge, Mass.: Achievement Motivation Development Project,
1969, ED 029 967 MF-50.65 HC-Not available from EDRS. 194P.

This teacher's manual grows out of a major research project that is
attempting to discover the most effective methods of increasing motiva-
tion of the adolescent. The history, goals, methods, and rationalc

for thia movement are discussed in sowe detail. Also, a fairly detafled
course outiine is provided to suggeat how one course was put together.

Bailey, Larry J. (Ed.) FACILITATING CAREER DEVELOPMENT: AN ANNOTATED
BIBLIOGRAPHY. FINAL REPORI. Springfield: Vocational and Technical
Education Division, Illinois State Beard of Vocational Education and
Rehabilitation; Carbondale: Southern Illipois University, 1970.

ED 042 217 MF-$0.65 HC-$6.58 137P.

This annotated billiography presents abstracts of publications which
focus on finding new directions for implementing career practices within
the classroom. It is limited to programs, practices, and techniques
which are operational or have damonstrated potential for enhancing the
process of career development. The emphasis is on relevance and applic-
ability for comprehensive programs of occupational and career guidance.

Barr, Robert D. (Ed.) VALUER AND YOUTH. Washington, D. C.: National
Council for the Social Studivv, 1971. ED 055 008 Not available from
EDRS. Available from National Council for the Social studies (NEA),
1201 16th Street, N. W., Washingeon, D. C. 20036 ($2.75) 121P.

Every social studies teacher must consciously move to relate his course
to the value dilemmas of youth and the value-laden issues of our time.
A variety of writings by youth have been included to serve as source
materials for classroom teachers &nd to provide significant insights
into the values of youth.

Barton, Richard F. A PRIMER ON SIMULATION AND"GCAMING. 1970.

ED 044 906 Not available from EDRS. Available from Prentice~Hall,
Inc., Englewood Cliffs, N. J. 07632 ($6.95) 239P.

In a primer {ntended for the administrative professions, for the
behavioral sciences, and for education, simulation and its various
aspects are defined, illustrated, and explained. Man-model simulation,
man-computer simulation, all-computer simulation, and analysis are
discussed as techniques for studying object systems (parts of the "real
world")}.

Bertcher, Harvey; and Others. ROLE MODELING AND ROLE PLAYING: A
MANUAL FOR VOCATIONAL DEVELOPMENT AND EMPLOYMENT AGENCIES. Anm Arbor,
Mich.: Manpower Science Services, Inc., 1971. ED 053 350 MF-$0.65
HGC-56.58 118P.
i manual resulting from the investigation focuses on role modeling
and role playing hecause both have potential in improving the employ~
ability ot disadvantaged persoms. Both also have been used widely in
oxperimental and demonstration projecta. The inten’. of this manual is
to serve as a direct and practical tool to employment agencies serving
disadvantaged persons. It is also directed to counseiors, coaches,

. community aiwes, crew chiefs, vocational imstructors. ana basic educa-

i tion fastru-tors. '

10




BEST COPY AVAILABLE

Campbell, Robert E., and Vetter, Louise. CAREER GUIDANCE: AN OVER~
PIEW OF ALTERNATIVE APPROACHES. Columbus: Center for Vocational and
Technical Education, Ohio State University, 1971. ED 057 183
MF-$0.65 HC-$3.29 21P.

By presenting a brief overview of alternative approaches to career
guidance programs, thias publication was designed to serve state=-level
planners i{nterested in reviewing the key concepts relative to career
development and plamning. Altemative approaches which received
special attention are: (1) occupational exploratfon, (2) the develop-
mental (K~14) approach, (3) systems approaches, and (4) computer-
assisted approaches,

Furner, Beatrice A. CREATIVE WRITING FOR SELF-~-UNDERSTANDING:
APPROACHES AND OUICOMES. Speech given at the Annual Convention of the
National Council of Teachers of English, 1920. ED 052 184 MF-50.65
HC-§3.29 16P.

Creative writing is considered as a jorm of creative expression in
which the child expresses his ideas, feelings, or reactions. This
expression {s original and spontancous, and allows the child to
organize his experiences so that they assume a personal meaning. With
this experience, the child, through the process of symbolization, adds
to his identity. The methodology and creative process steps in a
creative writing experience are: (1) motivation period in which to
generate interest, develop a'mood, and create a need to write;

(2) exchange of ideas to crystalize each child's thinking; (3) writing
period; (4) exchange of ideas; and (5) follow-up activities, if
appropriate, )

Gibb, E. Glenadine. CREATIVE PROBLEM SOLVING, PRELIMINARY EDITION.
Austin: Research and Development Center for Teacher Education, Texas
UniverSity’ {lg 70) . ED 037 367 HF*$0.65 HC*$3-29 63?.

Three modules designed to teach creative problem solving are included.
Although prepared for mathematics teachers, the situations used are
non-mathematfical. The modules are entitled "Application of Deferred
Judgment," "Recognizing the Real Problem," and "Developing the
Solution.” Instructor's guides for all modules are included together
with the student workbook for the third module.

Gregury, Thomas b. TEAGHING FOR PROBLEM-SULVING: A TEACHING LABORATORY
MANUAL (PRELIMINARY EDITION). BR~5-0249, Austin: Research and
Develspment Center for Teacher Education, Texas University, 1970.

ED 046 905 MF-50.65 HC-$3.29 72pP.

This manual provides a set of tasks for use in the microteaching
context of a Teaching Laboratory to be used in teaching pupils an
approach to problem solving. The introduction describes the contents
and functioning of the Teaching Laboratory and the way in which the
manual should be used. Details of five lessons are then given.

Hansen, Lorraine Sundal; and Others. CAREER GUIDANCE PRACTICES IN
SCHOOL AND COMMUNITY. BR-6-..487, Ann Arbor, Mich.: ERIC Clearinghouse
on Counseling and Persomnel Services, 1970. ED 037 595 MF-$0.65
HC-$6.58 200P.

This monograph is designed to determine what is being done in the
nation's schools in the area of career guidance. The monograph is
organized into six chapters. Chapter One summarizes orinciples and
trends of career development. Chapter Two describes current practices
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and programs. Chapter Three presents school community projects,
@ipter Four discusses computer oriented systems. cChapter Five
concerns guidance and vocational education and examples of prograns,
Chapter Six oresents isgsues and challenges for the futurc. Inclided
are chapter summaries, supplementary references and a subr ject tades,

Huarvey, Robert, and Denby, Robert B. (Comps.) HUMAN RELATIONS IN itil.
SCHOOLS, SENSITIVITY TRAINING, AND SELF~-IMAGE ENHANCEMENT : ABSTRACTS
OF ERIC DOCUMENTS. Champaign, I1l.: ERIC Clearinghouse on the
Teaching of English, Nacional Council of Teachers of English, 1970.

ED 044 400 MF-$0.65 HC-§3.29 53p.

This bibliography is comprised of abastracts of 115 ERIC documents
(reports, books, articles, and speeches) on human relations activities
for the schools, including sensitivity training and self-image
eni;ancement activities. Six sections cover (1) background material om
human relations, (2) general material on the need for intergroup
activities, (3) inservice human relations programs (including sensitivity
training) for teachers, administrators, and coungselors, (4) classroom
activities promoting student hiuman relations, (5) self-image enhancement
activities, and (6) recent research on self-image development.

Hernandez, John Paul. STUDENT TO STUDENT: HOW CALIFORNIA JUNIOR
COLLEGE STUDENTS HELP THEIR FELLOW DISADVANTAGED COLLEGE STUDENTS.
Seminar paper, 1968. ED 031 215 MF-$0.65 HC-$3.29 37p.

This report presented a suxvey of jumior college programs that use
students to recruit, retain, and follow up disadvantaged students.
Programs using students to recruit the disadvantaged at the elementary
and junior high school, high school, and community levels were reviewed.
Student-to-student programe in the area of retention included the
following: recruitmenc/retention (programs which not only recruit but
alsv retain by providing work in basic skills), tutoring, counseling,
financial aids, curriculum advising, snd extracurricular activities.

Ivey, Allen E.; and Others. HUMAN INTERACTION: A BEHAVIORAL OBJECTIVES
CURRICULUM IN {UMAN RELATIONS. Amherst: School of Education,
lassachusetts University, 1970. ED 051 113 MF-$0.65 HC-$3.29 76P.
Tne University of Massachusetts School of Education has developed a
curriculum in human relations--Human Interaction--written from a
behavioral frame of reference, whose primary objective is the develop-
ment of teachers who can act freely and spontaneously with inten-
tionality.

Jackson, Edgar N. GROUP COUNSELING; DYNAMIC POSSIBILITIES OF SMALL
GROUPS. 1969. ED 049 400 Not available from EDRS. Available from
United Church Press, 1505 Race St., Philadelphia, Pa. 19102 1I38P.
The volume begins with a discussfon of the dynamic nature of small
group processes and, more specifically, with how the group might
develop sucial concerns, religious awvareness, its own discipline, and
the stimulation of individual growth. Group methods for work with
junior high youth, senior high youth, young adults, and parents are
reviewed.

Jones, (. Brian; and Others. PLANNING AND IMPLEMENTING A QOMPREHENSIVE
CAREER SYSTEM OF INDIVIDUALIZED GUIDANCE. DESCRIPTION OF A PROGRAM FOR
EFFECTIVE PERSONAL PROBLEM SOLVING. THE CCGS PERSONAL AND SOCIAL
DEViLOPHENT PMGmAn. Palo Alto, Calif.: Institute for Research in

12

99



BEST COPY AVAILABLE
Behavioral Sciences: Washington, D, C.: Amcrican Personnel and
Guidance Association; Santa Clara, Callf.: Santa Clara Unitied
School District, 1970, ED 041 298 MF-$0.65 HC-$1.29 24P,
It is a systematic approach to the development and evaluation ot
guidance oriented objectives and related fnstructional and evalua-
tional experiences for students and parents. Assumptions basic to
the design are enumerated prior to descraptions of activities which
develop, implement and evaluate the CCGS. Activities in four areas
are summarized: (1) guidance ncvds of students; (2) components to.

meet these needs; (3) implementation of these components through

materials and procedures; and (4) evaluation of the effects of the
components,

Lee, Jasper S. OCCUPATIONAL ORILNTATION: AN INTRODUCTION TO THE
WORLD OF WORK. State College: Mississippi Research Coordinating
Unit for Vocational-Technical Education; Jackson: Divigsion of
Vocational and Technical Bducation, {ississippi State Department of
Education, 1971. ED 057 235 MF-$0.65 HC-$9.87 213P.

Developed by curriculum coordinating unit ataff, this atudy guide
vas designed for uge by students in occupational orientation classes.
Intended to serve as a central core around which class activities may
by structured, the guide includes 17 units on topics.

Lowndes, Douglas. FILM MAKING IN SCHOOLs. 1968, ED 037 069 Not
Available from EDRS. Available from Watson—Gupti:l Publications,

165 W. 46th St., New York, N. Y. 10036 ($8.95) ::8p.

A program which used practical film atudy to extend powers of observa-
tion and comment and to help young people (ages 12 through 16)

develop an understanding of contemporary society is described in this
manual.

McClelland, David C. ACHIEVEMENT MOTLVATION TRAINING FOR POTENTIAL
KiGH SCHOOL DROPOUTS. ACHIEVEMENT MOTIVATION DEVELOPMENT PROJECT
WORKING PAPER NUMBER 4. Cambridge, Mass.: OCraduate School of
kducation, Harvard Universitv, 1968. ED 029 067 MF-$0.65 MHC-$3.29
14p, :

This pilot project sought to determine if instruction in achievement
motivation would help potential dropouts to complete their schooling.
Subjects were tenth wrade students in a suburban Boston high school. -
A one~week residential course during winter and spring vacations was
taken by one group of six boys and a second group of four. Course
content consisted of learning about the achievement syndrome,
exercises in self-gstudy, plaming future activities, and learning
individual ézappnsibility from group iiving.

Mattson, Judith (Ed.) PEER COUNSZLING. CAPS CAPSULE. VOLUME 3
NUMBER 3. R-6-2487, Ann Arbor, Mich.: ERIC Clearinghouse on
Counseling and Personnel Services, 1970. ED 041 178 MF-$0.65
HC-$3.29 28p.

This issue features the arez of peer counseling in the two main
articles and a bibliography. Two programs are described--one at the
coilege level, ana one in a high school setting.

Niedermeyer, Frued C., and Ellis, Patricia. THE SWRL TUTORIAL PROGRAM:
& PROGRESS REMIRT. Inglewood, Calif.: Southwest Regional Educational
Laworatory, ivya9. Eb 031 451 MF-$0.65 HC-$3.29

Fifth~ and sixth-graders were trained by kindergar:enm teachers to
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- tutor kindergarten pupils in reading by using highly structurc.
practice cxercises, selected by teachers for each pupil as part i
the SWRL's First-Year Communication Skills Program.

Parnell, Dale; and Others., TEACMER'S GUIDE TO SUTOE (SELF UNDER~
STANDING THROUGH OCCUPATIONAL EXPLORATION). 1969. ED 034 227
MF-$0.65 HC-$9.87 201P.

This guide is a revision of the original Teacher's wuide for SUTUL.
There are 10 units presented, including: (1) pupil invoivement fn
SUTOE, (2) self appraisal and gelf understanding, (3) celating school
to occupational plaming, (4) the individual's role in the economic
system, (5) preparing students for in depth career study, (6) evaluating
experiences and planning ahead, and (7) final course evaludtion and
reconmendations. The objectives of each unit and the unit length are
siven in the table of contents. Suggested implementation is provided
in the unit plan for each cbjective. :

Pleiffer, J, Williem, and Jones, John E. A HANDBOOK OF STRUCILURED
EXPERILENCES FOR HUMAN RELATIONS TRAINING. VOLUME I. 1969. ED 037 643
Not available from EDRS. Available from University Associates Press,

P. 0. Box 615, lowa City, Iowa 52240 ($3.00) 128P.

First in a series, this human relations training handbook contains

three types of structured experiences: unadapted "classic" experiences,
highly adapted experiences, and innovated experiences.

Riggs, Corinne W. BIBLIOTHERAPY-~AN ANNOTATED BIBLIOGRAPHY. 1968,

ED 020 874 Not available from EDRS. Available from International
Reading Association, 6 Tyre Ave., Newark, Del. 19711 ($0.50 for
members, $0.75 for nonmembers)

This annotated bibliiography on bibliotherapy is composed of 138
citations ranging in date from 1936 to 1967. It is designed to aid
teachers and librarians in modifying the attitudes and behavior of boys
and girls. Its listings are arranged alphabetically according to
author under the general divisions of books, pertodicals, and
unpublished materials.

Sanoff, Joan., SELF AWARENESS THROUGH THE CREATIVE ARTS. Raleigh:
Sorth Carolina State Department of Labor, 1971. ED 051 338 MF-5$0.65
HC-$3.29 28p.

The development of a positive self concept through various art forms
provides the foundation for an exploratory course presented to a group
of enrollees in the New Careers Program.

Scheinfeld, Daniel R., and Parker, Meljta. THE SHARPER MINDS PROGRAM:
GROUP PROBLEM-SOLVING FOR THE DISADVANTAGED. Chicago: Institute for
Juvenile hﬂ@&rdl. 1969. ED 034 827 “F*$0.65 HC""$3029 17p.

Thia report describes a group problem-solving approach to educating
disadvantaged elementary school children. It is suggested that aggressive
verbal exchange and active solution to real life problems are potent

tools for helping disadvantaged students become active learners and
creative participants in society. Methods for conducting such a group
following the so-c.lled Sharper Minds Program are described stepwise,
along with suggesticns lor kinds of problems to be used.

Schultheis, Sister sariam. BUILDING A BETTER SELF-CONCEPT THROUGH STORY
BOOK GUIDANCE. Paper presented at the Language Arcs and Reading
Conference, 1970. ED 044 251 MF-$0.65 HC-$3.29 6P.
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\
Bibliotherapy, identifyiag with a’storybook character, is one of the
best ways for a child to gain insight into himself and to have a
better understanding of himself and others. To begin this technique,
it is necessary for the teacher to become well-acquainted with
children's books so that he may be able to give capsule summaries of .
appropriate stories whea the right time comes. Tnc¢ teacher might also

categorize books for easy access according to children’s problems and
needs. :

Scnuman, Claire $., and Tarcov, Oscar. TO CLARIFY OUR PROBLEMS: A
GUIDE TO ROLE~PLAYING. New York: Aati-Defamation League of B'nai
Bfrith. £D 001 976 MF-$0.65 HC-Not Available from EDRS. 7P.

Role playing is an approach to group discussion which attempts to get
maximum participation through the acting out, by a few members of the
group, of a concrete example of the problem or idea under discussion.
The group first decides on a concre-.¢ example, falling within the area
of discussion and dacides character roles and setting. Next the action
takes place, followed by discussion focused on the characters and
setting. A list ol tuggested readings on the use of role playing is
included,

Seferian, Albert, ant Cole, Henry P. ENQCOUNTERS IN THINKING: A
COMPENDIUM OF CURRICL. /. FOR PROCESS EDUCATION. Syracuse, N. Y.:
Eastern Regional Institute for Education, 1970. ED 049 980 Not
available from EDRS. Available from The Creative Education Foundation,
Inc., Buffalo State University College, 1300 Elwood Ave., Bishop Hall,
Buffalo, N. Y. 14222 ($1.25) 58°r.

The authors have defined process education as the systematic . . .
cultivation of those generalizable and adaptive behaviors which under-
lie all creative activity and which the learner engages in to acquire,
organize, and utilize information and experience for effective problem
solving and productive living. The curricula listed in this document
are representative of those identified as having potential for process
education, according to stated criteria.

Sutton, .Jeannette Schur; and Others. A PROGRAM TO INCREASE THE
MOTIVATTIGN OF LOW ACHIEVING STUDENTS. FINAL REPORT. Syosset, N. Y.:
Syosset Central School District 2, 1968. ED 036 954 MF-§$0.65
HC~$6.58 114P, :

A 3-year guidance program to increase achievement level and motivation
admitted 73 low achieving 10th graders. Experimental subjects were
assigned to seminar or non-seminar groups; controls remajined in the
usual slow track. Both experimental groups were divided into smaller
groups for flexibly programed classes in English, social studies, and
reading and for guidance classes; both groups participated in weekly
cultural programs and field trips. The seminars for the one group
provided individual counseling, conferences, supervised study, and
1ibrary work. Students wer - evaluated throughout the progranm.

Thoreson, C. E.; and Others. BEHAVIORAL SCHOOL COUNSELING: A
DEMONSTRATION OF THE STANFORD CAREER PLANNING PROJECT. Washington, D. C.:
American Personnel and Guidance Association, 1969. ED 031 721

MF-$0.65 HC-$3.49

The Stanfora Career Planning Project designed and tested the efiective-
ness of three cowpoting experimental treatmenrs for promoting career
exploration 1 adoleacents, Tney were: (1) group structured stimulus

102 s



BEST COPY AVAIABLE

materiils, (2) group social modeling, and (3) a combination ot the
twe. Planned stimulus materials were prepared aud used fn tour group
counse ling sessions with eight subjects per counse Ling group. Four
video-presented group social models were developed and used 1n Ious
sessions paralleling the content of the structured stimulus materials,

Vriend, lhelma J. HICH-PERFORMING INNER-CITY ADOLESCENTS ASSIST (OW-
PERFORMING PEERS IN COUNSELING GROUPS. Personnel and Guidance Journal,
1969, 47(9), 897-904.

Operating from the theoretical base that the adolescent social system
and group procedures could be incorporated into strategies for
improving the school performance 'of disadvantaged students, a super-
vised program of peer leadership in counseling and study groups was
developed for a group on inner-~city high school students. 4 method of
training students to be peer leaders in the groups was developed, and
the effects of the program on the’ academic performance of the selected
students were evaluated. In the demonstration program, the example of
achieving peers and the support and reinforcement of a group with

‘similar goals provided the impetus for faner-city high school juniors

to develop better classroom skilly, higher grades, and higher levels of
vocational and educational aspirations and expectations.

Ware, Claude, and Gold, Ben K. LOS ANGELES CITY COLLEGE PEER COUNSELING
PROGRAM. Los Angeles: Los Angelas City College, 1970. ED 040 713
MF=80.65 HC-Not available from BDRS. 77p.

A student-coungelor-assistant program was initiated at Los Angeles City
College (California) in the fall of 1968. Its objectives included
determining if these peer counselors could influence the academic
success and motivation of socio-economically disadvantaged students to
complete the 2-year program, and if they might ultimately help recruit
youths into the program. .

Wh.te, Kinnard, and Allen, Richard. ART COUNSELING IN AN EDUCATIONAL
SETTING: SELF CONCEPT” CHANGR AMONG PRE-ADOLESCENT BOYS. Winston-Salem:
North Carolina Advancement School; Chapel Hill: North Carolina
University, 1969. ED 046 011 NMF-$0.65 HC-$3.29 17p.

This study was designed to test the hypotheses that (1) pre-adolescent
boys show greater growth in positive self-concept when subjected to an
art counseling program than when they receive a traditional non-
directive counseling progrem having the same goal; and (2) this
difference will continue to exist on into adolescence. Thirty boys
who had just completed the sixth grade were subjects for the study.
One group of fifteen boys received art counssling; the other group of
fifteen boys received only traditional non-directive counseling.

Williams, Susan, and Williamson, Sharon. TEACHER'S GUIDE TO IMAGINA-
TION UNLIMITED. THE MATCH BOOK PROJECT; PROTOTYPE EDITION. BR-5-0710,
doston: Childrens Museum, 1967. ED 034 106 MF-$0.65 HC-$3.29 38P,
The idea of this box of multimedia instructionul materials is to
surround the children with curiouws and wonderful objects and experiences
which will stimulate them to self-expression. Throughout the box,
emphasis is placed upon careful observation and individual interpreta-
tion of evenis.

Zimpfer, David ‘>. GROUP PROCEDURKES IN GUIDANCE: A BIBLIOGRAPHY.
Rochester, N. Y.. Rochester University, 1969. ED 028 7206 Not
available from ZDRS. Available from New York State Zersonnel and
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Luldance Assaciation, Room 378, Richardson Hall, 135 Western Ave.,
Albany, N. Y. 122u3, 124P,

This bibliography {ists coriprehensively the literature and research on
group procedures in guidance and counseling in educational settings,

Books, dissertations, unpublished documents and journal articles are
included.

Zuckerman, David W., and Horn, Robert E. THE GUIDE TO SIMULATION
CAMES FOR EDUCA1ION AND TRAINING. APPENDIX: A BASIC REFERENCE SHELF
ON SIMULATION AND GAMING BY PAUL A. TWELKER. Cambridge, Mass.:
Information Resources, Inc., 1970. ED 044 930 Not available from
EDRS. Avallable from Information Resources, Inc., 1675 Massachusetts
Ave., Cambridge, Mass. 021 ($17.00) 334P.

Simulation games are classed in this guide by subject area: businesn,
domestic politics, economics, ecology, education, geography, history,
international relations, psychology, akill development. sociology,
social studies, and urban affairs. A summary description (of roles,
objectives, decisions, and purposes), cost producer, playing data (age
level, number of players, playing time, am preparation time),
materials, and a comment are under the name of each game.

ADMINISTRATOR'S MEMO: YOUTH TUTORING YOUTH, New York: National
Commission on Resources for Youth, Inc., 1968. ED 026 340 MF-$0.65
HC-$3.29 20P.

This manual, designed for the use of administrators in implementing a
Youth Tutoring Youth Program {(developed to encourage positive
attitudes in tutors towards going to school, holding jobs, and helping
others), outlines the employment of underachieving, disadvantaged 14~
and 15-year-old Neighborhood Youth Corps enrollees as tutors for
elementary school children.

AMERICAN VALUES. SCCIAL 5STUDIES. SECONDARY EDUCATION. Honolulu:
Office of lmstructional Services, Hawaii State Department of Education,
1971. ED 056 918 MF-$0.65 HC-$3.29 18P,
This is one of several individualized learning packets to help students
clarify the concept of values. The stated behavioral objectives are

- that students will: (1) relate their actions to their values;
(2) predict the outcome of a survey; (3) conduct, compare, and draw
conclusfons from a survey; (4) identify some of their values; (5) com~
pare American values with values of Japanese society; and (6) relate
values to behavior patterns. .

CENTER FOR INDIVIDUALLIZED LEARNING. TITLE 111 PROJECTS , END OF PERIOD
REPORT, OCTOBER 1, 1966 TO AUGUST 31, 1968. FINAL REPORT. Abington,
Pa.: Abington School District, 1968. ED 0% 629 MF-$0.65 HC-Not
available from EDRS. 194P.

This final report presents the chronology of planning and operating a
Title LIl grant. rIhe followlng activities in the Abington School
District, Abington, Pennsylv.onia, were financed in part by the Title
111 grant: (1) inservice trsining--teachers learned new approuaches
and techniques for individualizing instruction involving the use of
different media; (2) independent study--an existing program was
supplemented with additional staff, equipment, and materials;

(3) individual: red instructional projects-~the materials, resources,
and personnel .. deveiop many specially designed individualigzed
learning materi:is were made available; (4) media and technology~~
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the application of media to individualizing learning was achieved
through the purchase of additional hardware and the establishment ot
a media center with trained personnel.

EGO DEVELOPMENT GUIDE FOR PRIMARY GRADE TEACMERS, K~3. PROINGT BEACUN.
Rochester, N. Y.: Rochester City Schocl District, [1965). EL 0.5 813
m‘soobs HC“$3-29 “?.

Background information emphasising the {nfluence of schoel situations
and teacher attitudes and behaviors upon self-concept growth is
presented. Following is a series of suggested units for grades
kindergarten to three, geared toward enhancing or modifying positively
tie self-concept of individual pupile. Emphasis is givea to the
culturally disadvantaged and to Negro children. Suggestions are made
for spe ‘ic activities and ways of relating the units to the other
subje« eas in the curriculum.

A GUILE TO INTERGROUP EDUCATION IN MARYLAND SCHOOLS. Baltimore:
Uivislon of Instruction, Maryland State Department of Education, 1970.
This guide for teachers K-12 is intended to provide knowledge and
techniques of implementation on the subjact of eliminating prejudice

in the schools. Background knowledge ia given in the fcrm of objectives
of aschools and in the nature of prejudice. Implementation methods are
suggested for use in the classroom as well as for the use of resources
in the community to change negative attitudes toward minority groups.

A GUIDE FOR TEACHERS OF A COURSE IN CARRER EXPLORATION, GRADES 8-9-10.
Stillwater: Oklahoma Vocational Research Coordinating Unit, 1970.

ED 049 356 MF-$0.65 HC-$6.58 159pr.

Developed by counselors and teachers in a workshop setting, this
teachirg guide should be of value in planning and implementing a course
in career exploration. Designed for use in grades 8, 9, and 10, the
guide presents creative ideas for the following units: (1) Know
Yourself, (2) World of Work, (3) Use of Occupational Information, and
(4) Career Educational Plamning. Each unit includes stated objectives,
suggested activities, evaluation techniques, and sources of recommended
instructional materials.

A GUIDE TO WORK EXPERIENCE EDUCATION AND EMPLOYMENT PLACEMENT: A PRO-
GRAM FOR SENIOR HIGH SCHOOLS. Los Angeles: Los Angeles City Schools,
1969. ED 042 002 MF-$0.65 HC-$3.29 78P, .

This manual is intended primarily as an operational guide for school
and area work experience coordinators in senior high schools. Contents
cover: (1) development of the cooperative work experience education
program, (2) various types of work experience, and (3) youth guidance
and placement service.

A HUMAN RELATIONS CURRICULUM DEVELOPMENT PROJECT CREATED BY THE PACE
ASSOCIATION. Cleveland, Ohio: Program for Action by Citiszens in
Education, [1970]. ED 045 557 MF-$0.65 HC~$3.29 7P,

After two years of experimental teaching and research in suburban high
schools, the Clevelanu area Human Relations Curriculum Program is being
expanded to include %a. inper-city and elementary schools. In an
attempt to increase mar’s ability to get along with his fellow man, it
employs a multimedia approach including filwe, documentaries, news
clips, novels, plays, and role playing.
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IMPROVING INTER-GROUP RELATIONS: A HANDBOOK FOR ADMINISTRATORS AND
TEAQHERS. Los Angeles: Los Angeles City Schools, 1963. ED 001 593
MF-$0.65 HC-Not available from EDRS. 13P.

Suggestions and techaiques are outlined to help the administrator and
school staff implement a hman relations prugram aimed at fmproving
inter-group relations. The characteristics of three sasple schools
located in changing nefghborhoods and one school with socio-economic
stratifi{cations in the Los Angeles area are described. Areas of
ethnic group sensitivity are diacussed.

INTERGROUP RELATIONS - A RESOURCE HANDBOOK FOR ELEMENTARY SCHOOL
TEACHERS, GRADES 4, 5, AND 6. Albany: New York State Department of
Education, Universitv of the State of New York, 1963. ED 001 543
MF-§0.65 HC-Not available from EDRS. 48P.

In improving educational opportunities it {s an important step to
provide a better knowledge and a broader understanding of minority
groups. Such methods and techniques include the use of films, literature,
and community resources. Thesa materials should provide new insights
for teaching students to understand, accept, and respect individuals
who come from cultural backgrounds which are different from their own.
A bibliography for both children and teachers concerning imtergroup
relationships is listed, as are intergroup relation agencies.

LIFE SKILLS: A COURSE IN APPLIED PROBLEM SOLVING. Prince Albert
(Saskatchewan) Canada: Saskatchewan NewStart, Inc., 1971. ED 048 611
MF-$0.65 HC-$9.87 204P.

This paper describes a Life Skills Course developed by Saskatchewan
NewStart Inc. The course represents an attempt to integrate educational
and psychotherapeutic principles and techniques for the development

of personal competence in many aspects of life among the disadvantaged.
It provides the student with competence in the use of problem solving
skills in the areas of self, family, community, leisure, and job.
Learning groups are formed which contain approximately tem students and
their learning guide who is called a coach. Students participate in
about 65 lessons.

MOM, THEY LIKE ME! SUMMARY REPOKT ICS (IMPROVE SELF CONCEPT), A THREE
YEAR INNOVATIVE PILOT PROJECT FOR LOW ACHIEVING PUPILS. Paw Paw, Mich.:
Paw Paw Public Schools, 1970. Ed 046 023 MF-$0.65 HC~-$3.29 91P.

The project design included the development of a 12-month program in
three phases: (1) summer session, during which relatiomships betweea
parents, teachers and pupils were developed, (2) a two-week camping
program, the purpose of which was to learn through everyday living
experiences, and (3) the school year program with its p.oviaions for a
personaliszed curriculum, self-paced instruction, on-the-spot counseling,
and a continuous progress concept.

OCCUPATIONAL ORIENTATION: AN INTRODUCTION TO THE WORLD OF WORK.

TEACHERS HANDSOOK. PRELIMINARY DRAFT. State College: Curriculum
Coordinating Unit, Mississipri State University, 1969. ED 050 279
MP-$0.65 HC-$9.87 2267,

Developed by curriculum coordinating unit staff, this teacher's handbook
wvas prepared for use in planning and implementing a course in career
orientation. Material for the course is divided into eigat imstructional
units which correspond to Roe's eight categories, namely: (1) Service,
(2) Business Coatact, (3) Organization, (4) Technology, (3) ‘Jutdoor,
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(6) Science, (7) General Culture, and (8) Arts and Entertainment.

OUR GREATEST CHALLENGE: HUMAN RELATIONS GUIDE TO INTERGROUP EDUCALION
IN SQHOOLS. Harrisburg: Depsrtment of Public Instruction, Commomwealth
ot Pennsylvania, 1962. ED 001 035 MP-$0.65 HC-Not available trom
EDRS. 57P.

The classroom techniques for {ntergroup education are divided between
elementary and secondary gredes. In elementary grades, spectal
techniques are applied to social etudies language arts, science,
mathematics, art education, music education, health and physical
education. The techniques in the secondary schools are applied to U. S.
history, world history, and world cultures, civics, problems of American
democracy, geography, economics, English, modern foreign languages,
science, mathematics, vocational arts, music, and physical education.
Group life in achool as well as intergroup relations is explained, The
role of the teacher and the administration are presented.

PROCEEDINGS FOURTH ANNUAL CONFERENCE OF GUIDANCE PERSONNEL IN OCCUPA~
TIONAL EDUCATION. Albany: Bureau of Guidance, New York State Education
Department, 1970. ED 047 326 MPF-$0.65 HC-$3.29 62P.

The conterence reaffirmed that nearly all Americans have needs for the
facilitation of career davelopment. In order to meet such needs one
must purposely examine: (1) the outcomes which vocational guidance and
placement are {ntended to facilitate; (2) the procesgses by which persons
attain such outcomes and factors which thwart or negate such develop-
ment; (3) the preparation, competencies, and skills which must be
possessed by those who facilitate the outcomes; (4) the potential
contributions of different specialists; and (5) the technology or media
which can strengthen the potential impact of these personnel. (RSM)

PROJECT ESSAY. THE DEVELOPMENT AND TESTING OF INSTRUCTIONAL MATERIALS
TO ENCOURAGE SELF-UNDERSTANDING AND SELF-DIRECTION IN ADOLESCENT YOUTH.
FINAL REPORT. BR~9-E-109, Dearborn, Mich.: Dearbom Public Schools,
1971. &D 048 081 MP-$0.65 HC-$3.29 19P,

The objective of the project reported here was to devise and put into
operation a social studies program for junior high achool atudents in
the seventh and eighth grades. The ocbjectives for this program were to
develop the informed individual with: (1) a good self-concept with a
sense of individual worth; (2) a sanse of moral judgment; (3) a valid
understanding of the nature of race and of the many misconceptions
about race now prevalent; (4) respect ethnic groups and their achieve-
ments; (5) understanding of the nature of conflict as a constant in
human living and of socially acceptable ways of resolving it; and

(6, understanding of the many roles an individual assumes as a member
of society and the influence these roles have upon him.

SUGCESTED TEACHING~LEARNING APPROACHES FOR CAREER DEVELOPMENT IN THE
CURRICULUM. Minneapolis: College of Education, Minnesota University,
1968. ED 053 289 MF-$0.65 MHC-$6.58 182pP,

Resulting from a confevence were teacher formulated behavioral objectives
and activities that should prove useful in needed program development.

In most instences the stated objective is followed by a statement of
rationale, enabling objectives, and innovative teaching-learning
apprcaches.
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VOCATIONAL GUIDANCE MODELS, A REVIEW. Albany: Burcau of Cuidance,
New York State Education Department, 1969 . ED 038 $33 MF-$0.05
Hc-$3o29 ’”o

The five projects presented in this report illustrate different
approaches to vocational guidance.

WORLD OF WORK: GRADE NINE. TEACHER'S GUIDE FOR THE SCHOOL YEAR
1967-1968. Minneapolis, Minn.: Minneapolis Public Schools, 1968.
ED 031 723 MF-$0.65 HC-$3.29 36P.

This manual is designed to serwe the classroom teacher as a guide to
the accompanying televised series of programs on the world of work.
The Television Series is designed to give a broad overview of many
occupations, by bringing into the classroom more than fifty "guests"
from all levels of preparation: the semi-gkilled, the gkilled, the
technical, and the professional,

THE WORLD OF WORK: INCRRASING THE VOCATIONAL AWARENESS OF ELEMENTARY
SCHOOL CHILDREN. A GUIDEBOOK FOR TEACHERS AND GUIDANCE COUNSELORS .
Trenton: Divigsion of Vocational Education, New Jersey State Department
of Education, 1969. ED 038 511 MF-$0.65 HC-$3.29 65P,

This guidebook was developed to enhance teaching techniques and related
media for expanding the vocational awareness of e¢lementary school
children. The emphasis is placed on spproaches that should enrich the
child's underxstanding of work as a function of man, the importance of
the development of man's abilities in relation to the progress of his
civilization, and on how the child may relate these to his own
individualicy.
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CHAPTER V1: CAREER GUIDANCE PROGRAM STAFFING PATTERNS

Foster, Florence P. PLANMING PARENT-IMPLEMENTED PROGRAMS: A GUIDE FOR
PARENTS, SCHOOLS AND COMMUNITIES. Trenton: New Jersey State Department
of Edtm&tiﬂ!, 19690 m 036 322 m"m.‘s m‘$3.29 53?5

This dooklet s the product of a small but diverse Rroup of parents and
professionals who came together to try to alleviate the problems posed
by the escalating struggle for power in the schools. Follow Through s
explained as an extension of Head Start and the booklet relates some of
the work of the New Jersey Work-Study Conference which propesed a plus
for parent involvement.

Jones, W. Ron; and Others. PINDING COMMUNITY: A GUIDE TO COMMUNITY
RESEARCH AND ACTION. 1971. ED 051 034 Document not svailable from
EDRS. Available from James E. Freel and Associates, 577 College
Avenue, Palo Alto, California 94306 ($3.45), 224P.

For those concerned with contemporary social problems, whether as
students, members of commurity groups, or individual citizens, this
book attempts not only to describe the fasues, but alsc to offer some

- starting points for local research and action. As an educational tool,

it is based on the belief that a good way to learn about a community
is to get involved with it.

Joslin, Leeman C. (Ed.) PROCEEDINGS OF TRE NATIONAL SEMIRAR ON
VOCATIONAL GUIDANCE IN THE PREPARATION OF COUNSELORS (UNIVERSITY OF
MISSOURI, COLUMBUS, MISSOURI, AUCUST 20 -~ 25, 1967). Washington, D.C.:
American Personnel and Guidance Association; American Vocational Asso-
ciation, 1967. ED 024 826 MF-$1.30 RC-$6.58 137P,

The major emphases of the seminar were: (1) programs and services needed
to facilitate vocational development of youth and adults, (2) the pre-
paration of persomnel to staff these programs and provide these services,
and (3) available and potential resources to enhance the vocational
aspects of counseling and counselor education programs.

McDaniels, Carl (Bd.) CONFERENCE ON VOCATIONAL ASPECTS OF COUNSELOR
EDUCATION HELD AT AIRLIE HOUSE, WARRENTON, VIRGINIA, DECEMBER 12-15,
1965. Washington, D.C.: George Washington University, 1966. ED 010
016 MF-$§1.30 HC-$6.58 101P.

Background Papers at the conference included--(1)"Needed Counselor
Competencies in Vocational Aspects of Counseling and Guidance," by

K. B. Hoyt, (2) "Survey of Current Training Approaches, Format Mat-
erials, and Curriculum Content in Vocation Aspects of Counselor
Education,” by R. W. Strowig and F. A. Ferrone, (3) "Research in
Vocational Development--Implications for the Vocational Aspects of
Counselor Education,” by H. Borow, (4) " Some Proposed New Develop-
ments in Vocational Aspects of Counselor Education,” by J. W. Loughary,
and (5) "Manpower Legislation of the Sixties--A Threat and a Promise,”
by T. J. Cote.

Nix, Barold L. IDENTIFICATION OF LEADERS AND THEIR INVOLVEMENT IN THE
PLANNING PROCESS. Washington, D.C.: Public Health Service (DHEW), 1970.
ED 047 231 MP-$C.65 HC-$3.29 55p.

Attention is ‘ocused upom the interstitial, or inbatween, groups of
organizations in che communities, as well as upon the conjunctive or
competitive nature of the relationships within them. 4n effort is then
wmade to offer some modifications to the many classificacions of types
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of community leaders and structures of commmity power. Attentfon is
further directed to the identification of community leaders, organti-

zations, and factions and to their involvement in the health-planning
processes.

Purdy, Leslie. A STUDENT VOLUNTERR SERVICES BUREAU. Los Angeles:

ERIC Clearinghouse for Junior College Information, California University,
1971. ED 053 719 MF-$0.65 HC-$31.29 24p.

This topical paper discusses a proposal for a student volunteer agency
operating with or under the auspices of a college, but as an alternative
to a comprehensive community college education.

Rittenhouse, Carl H. PARAPROFESSLONAL AIDES IN EDUCATION. PREP-XII.
Washington, D.C.: Division of Information, Technology, and Dissemination,
Office of Education (DHEW), 1969. ED 034 906 MF-$0.65 RHC-$3.29 53P.
The nine documents in this kii are ha pesult of a nationwide survey of
research and development findings and current practices in the use of
paraprofessional aides. The subjectw discussed in this report are:
planning, funding, and administering aide programs, roles and functions
of aides; recruitment, placement and supervision of asides; evaluation
of aide performance and programs. Alsc i{ncluded are a list of sources
for aide program inforwmation, samples of aide training programs and a
l1ist of current related documents availa.le from ERIC.

Sayler, Mary Lou. PARENTS: ACTIVE PARINERS IN EDUCATION. A STUDY/
ACTION PUBLICATION. Washington, D.C. American Association of Elementary,
Kindergarten, and Nursery Educatora, 1971. ED 050 823 MF-$0.65 HC-$3.29
33p. .

This pamphlet describes a program to promote effective home-school rela-
tions and reflects the belief that perent-teacher cooperation is essential
for the best education for children. Discussed are spacific steps that
teachers can take to involve parents in the classroom and seme of the

fears and attitudes that may influemce the behavior and effectiveness
of parents.

Swanson, Mary T. YOUR VOLUNTEER PROGRAM: ORGANIZATION AND ADMINISTRATION
OF VOLUNTEER PROGRAMS. Ankeny, Iowa: Des Moines Area Community College,
197C. ED 052 414 MF-§1.96 HC-$9.87 205P.

This handbook presents the steps that must be taken to assure an effective
and meaningful volunteer program. The handbook is comprised of the
following chapters: 1. Volunteering--History and Philosophy; 1I. Areas
of Volurteering; 11I. Board-~Purpose and Functions; IV. Organigations of
Volunteer Service; V. Recruitment and Promotion; VI. Interview and Place-
ment; VII. Orientation of Volunteeys; VIII. Retention of Volunteers; IX.
Recurd Keeping; X. Budgets and Financing; and XI. Evaluation of Program.

Tanck, James. COLLEGE VOLUNTEERS. A GUIDE TO ACTION: HELPING STUDENTS
TO HELP OTHERS. Washington, D.C.: National Program for Voluntary Actiom,
1969. ED 052 694 MPF-50.65 HC-$3,29 B3P,

This manual describes a variety of approaches a college or ui.iversity

can take to support studeat volunteers. It summariszes six models of
volunteer programs currently in use on campuses and describes in detail

a seventh "comprenensive" model that allows the school to assist and

give general divection but permits studemnts freedom to run their own
programs.



BEST COPY AVAILABLE

FEASIBILITY STUDY OF CAREER LADDER CURRICULUM AND GUIDANCE AND COUNSELING.
Sacramento: California State Advisory Council on Vocational Education
and Technical Training, 1971, ED 050 260 MF-$0.65 HC-$3.29 24P.
Discussions with council membexrs, a review of relevant documents,
contacts with legislative personnel, and interviews with vocational
personnel in the California State Department of Education were the
sources of information used to determine the feasibility of a "Career
Ladder" curriculum. It was concluded that the career preparation of
all people must be developed on & broad basis, that vocational edu-
cation must be introduced at the kindergaerten level and carried on
through the community college level, and that the career ladder
concept may be the most desirable curriculum to achieve these results.

HANDBOOK FGR COMMUNITY ORGANIZATION. Durham, N.D.: Foundation for
Community Develnpment, 1969. BED 033 357 MF-$0.65 HC-$3.29 62P.

This booklet is designed to assist persons who are beginning to work as
community organizers. Community organization follows certain patterns:
(1) the organizer must enter the neighborhood and learn about its
people and problems in the community; (2) the people then get together
to form Neighborhood Councils to work on the specific problems of their
neighborhood; (3) these councils develop strength through successfully
dealing with neighborhood problems.

HOW TO ORGARIZE A SCHOOL VOLUNTEER PROGRAM IN INDIVIDUAL SCHOOLS AND
SUGGESTED VOLUNTEER AIDS. Los Angeles; Los Angeles City Schools, 1968.
ED 036 463 MP-50.65 HC-$3.29 45P.

The publication describes School Volunteer Program of Los Angeles. The
purpose of this pamphlet is to describe the general operation of the
program and to introduce a variety of materials and guidelines related
to the following topics: (1) recruitment and selection procedures,

(2) preservice orientation and inservice training of school volunteers,
(3) program administration and organiszation (including a differentiation
of the responsibilities of staff coordinator, classroom teacher, school
volunteer chairman, volunteer area coordimator, and school volunteer);
and (4) suggested areas of service (differentiating responsibilities
according to services requiring minimal, average, or special skills or
training.)

IMPLICATIONS OF CAREER DEVELOPMENT THEORY AND RESEARCE POR COUNSELOR

- EDUCATION. BR-6-1886, Mew York: Teachers College, Columbia University,
1967. ED 024 078 MP-§1.95 BHC-§9.87 214P.
The major presentations, printed here, consisted of: (1) recent methods
of modifying traditional teaching-learning relationships; (2) recent
findings from the career pattern study; (3) recent developments and pro-
spects in occupationsl fact mediation; (4) sociological aspects of career
development; (5) the psychology of time utilization; (6) recent findings
collected by the American College Testing Program and the National Merit
Scholarship Corporation; and (7) the disadvantaged and vocatiomal
development.

A MANUAL FOR GUIDANCE PERSONNEL IN AREA OCCUPATIONAL CENTERS AND IN ALL
OCCUPATIONAL EDUCATION SETTINGS. Albany: Bureau of Cuidance, New York
State Educatior. Department, 1970. ED 041 120 MF-$0.65 BC“$3.29 42P.
Guidelines f.r specific service areas of occupational guidance cover
selection ani admission, counseling, student appraisal, coordination,
student and pubiic information, job placement, and evaluation and research.

»
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" In each of these areas, guidance personnel will tind objectives, needed
aids and activities for accomplishing objectives, current and suggested
offerings by New York State Area Occupational Centers, suggestions or
comments for performance, and useful forms and materials.

PARENTS AS PARTNERS IN DEPARTMENT PROGRAMS FOR CHILDREN AND YOUTR, A
REPORT T() THE SECRETARY OF THE DEPARTMENT OF HEALTH, EDUCATION, AND
WELFARE. Washington, D.C.: Task Force on Parent Participation, De-
partment of Health Education and Welfare, 1968. ED 050 185 MF-$0.65
Participation includes membership of parents on advisory committees,
opportunities for pareants to serve as volunteers and employees, and a
family-centered focus and maximum coordination of services in health,
education, and welfare programs desigred to sarve childrem and youth.
Particular emphasis should be placed on programs for poor families
and those of minority-group status. It is necessary to develop

programs that strengthen the family unit, which is under many diverse
stresses and pressures.

PROGRAM RESOURCE HANDBOOK. Terre Haute, Ind.: Vigo County Public
Library, 1970. ED 046 484 MPF-$0.65 HC-$3.29 81P.

The program resource handbook brings together individuals, groups and
organizations vho are constantly looking for resource materials for

programs and those who are looking for opportunities to present their
programs and services to the public.

SUGGESTED TBEACHING~-LEARNING APPROACHES FOR CAREER DEVELOPMENT IN THE
CURRICULUM. Minneapolis: College of Education, Minnesota Untversi:y,
1968. ED 0353 289 MF-$1.30 HC-$6.58 182P.

Recognizing the need to provide classroom teachers with teaching

aids usable in career development, a federally subsidized project was
conducted by the University of Minnesota during the summer of 1968.
Resulting from this conference were teacher formulated behavioral
objectives and activities that should prove useful in needed program
development.

A WORKING CURRICULUM PAPER ON TECHNOLOGY AND THE WORLD OF WORK AND
CAREERS. Cleveland, Ohio: Department of Education, Case Western
Reserve University, 1970. ED 052 359 MF-$0.65 HC-$3.29 20P.

This paper is concerned with technology as an area of study in educa-
tion and how children might learn about technology. The curriculum
strategy is intended to help the student gain the skills needed to
enable him to earn his way in society, to understand his part in the
work force, to understand how technology affects his life, to try

out tentative career directions, and to find out about his skills,
abilities, interests, beliefs, and values as they apply to technology,
the "world of work", and "se'f."
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CHAPTER ViI: PROGRAM DESIGN, IMPLEMENTATION, EVALUATION, AND RENEWAL

Alkin, Marvin C., and Woolley, Dale C. A MODEL FOR EDUCATIONAL EVALUA-
TION. Paper presented for PLEDCE Conference, 1969. ED 055 898

HF-SO '65 HC‘$3029 12’.

An evaluation model is presented for educational decision makers with
evaluation defined as "the process of ascertaining the decision areas
of concern, selecting appropriate informetion, and collecting and
analyzing information in order to report summary data useful to
decigsion-makers selecting among alternatives."

Anderson, Dale G.; and Others. GUIDANCE EVALUATION GUIDELINES. GULDE~
LINES FOR EVALUATION OF OCOUNSBLING AND GUIDANCE PROGRAMS. Olympia:
Washington State Board of Education; Pullman: Washington State
University, 1967. ED 049 480 MF-§0.65 HC-$3.29 237P.

After a short discussion of: (1) the importance of evaluation, (2) its
guiding philosophy, (3) evaluation of ataff qualities, and (4) evalua-
tion techniques, the dimensions of an evaluation study are delineated.
They include: (1) organisational and administrative structure,

(2) physical facilities, (3) guidance personnel, and (4) guidance
services.

Bosdell, Betty. RESEARCH GUIDELINES FOR HIGH SCHOOL COUNSELORS.

New York: College Entrance Examination Board, 1967. ED 017 956

Not available from EDRS.

This research guideline includes seven articles on methodology by
which school counselors can design and conduct research studies
relevant to their own schools and districts. Generalizations concern-
ing the initiation of the study, procedures for analyzing and reporting
the data, and interpretation of the data are given in the introduction.

Campbell, Robert E.; and Others. THE SYSTEMS APPROACH: AN EMERGING
BEHAVIORAL MODEL FOR VOCATIONAL GUIDANCE. A SUMMARY REPORT. RESEARCH
AND DEVELOPMENT SERIES NO. 45. BR~7-0158, Columbus: Center for
Vocational and Technical Education, Ohio State University, 1971.

The primary purpose of this project was to develop a procedural model
for improving vocational guidance programs in senior high schools.
Using a systems approach, the model: (1) emphasizes student behavioral
objectives, (2) gives alternative methods for accomplishing these
objectives, (3) provides program evaluation strategies, (4) incorporates
guidelines for program change adjustments, and (5) can be operationally
demonstrated in pilot locations and subsequently replicated in other
locations.

Glessner, Leonard E. HANDBOOK FOR EVALUATORS. Pittsburgh, Pa.:

Office of Research, Pittsburgh Public Schools, 1969. ED 035 980

MF-$0 065 ﬂc-$3.29 62’.

This handbook, designed as a guide for new evaluators in the Pittsburgh
Public Schools, provides an orientation to the 'Discrepancy Evaluation
Model" and a detailed outline of the administrative procedures
necessary to conduct day~to-day activities in the first two stages of
program evaluatioa.

Gordon, Edmund w. 1970 APGA RESEARCH TRAINING PROGRAM. FINAL REPORT.
BR-U-0184, Wasaington, D. C.: American Personpel and Guidance
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Association; New York: Teachers College, Columbia University, 1971,
ED 056 351 MF-$0.65 HC-$3.29 62p.

This report describes the initial planning, participant selection,
and participant evaluation of 5 1970 American Personnel and Guidance
Association (APGA) Research Training Sessions. All were designed
specifically to improve the quality of research skills and competencies
of trained counselor educators. The 5 sessions, each 5 days long,
were entitled: (1) Computer Technology in Guidance; (2) Systems
Research for Counselors, Counselor Educators and Supervisors;

(3) Utilizing Research to Improve Counseling Programs; (4) Field
Orientaed Research in Eéological Studies and Development Models for
Counselors, Counselor-Educators, and Supervisors; and (5) Problems of
Research Supervision and Consultation.

Hiemstra, Roger P. PROGRAM PLANNING AND EVALUATION: A BIBLIOGRAPHY.
Lincoln: Department of Adult and Continuing Education, Nebraska
University, 1971. ED 056 285 MF-$0.65 HC-$3.29 22p.

Meant to serve as a guide to literature concerning program planning
and evaluation, the format of this bibliography is a simple planning
and evaluation model. The bibliographic material cited is related to
one of the four model components, as follows: (1) Clientel Analysis
and Need; (2) Establishing Objectives; (3) Program Planmning (Models,
Principles and Procedures; Tools; General and Miscellaneous Planning
Information; and Decision-Meking/Problem Solving); and (4) Evaluation.
The 229 itews cited are either books or journal articles.

Hilton, Thomas L. COMMUNITY AND SCHOOL CLIMATE QUESTIONNAIRE.
BR-6-1830, Princeton, N. J.: Educational Testing Service, 1971.

ED 056 065 Not available separately; see TM 000 861. 13P.

The three part questiommaire is designed to elicit responses from
administrators, counselors, teachers and students. Part one queries
administrators and counselors regarding community, school and counseling
statistics. Part two examines teachaer attitudes toward vocational and
technical education, while the last section elicits student response
to current vocational programs, to the counseling programe in their
school and to their future plans. See also TM 000 861-862, 864, and
T™M 000 915-916.

Isaac, Stephen, and Michael, William B. HANDBOOK IN RESEARCH AND
EVALUATION. 1971. ED 051 311 RNot available from EDRS. Availsdble
from Robert R. Knapp, Publisher, P. 0. Box 7234, San Diego, Calif.
92107 ($4.95) 193p,

This book contains a collection of principles, methods, and strategies
useful in the plamming, design, and evaluation of studies in education
and the behavioral sciences. It is not a technical, detailed s.udy,
but an overview, a summary of alternatives, an exhibit of wmodels, and
a listing of strengths and weaknesses, useful as a checking and
comparing aid for researchers.

Nix, Harold L. IDENTIFICATION OF LEADERS AND THEIR INVOLVEMENT IN THE
PLANNING PRCCESS. Washington, D. C.: Public Health Service (DHEW),
1970. ED 047 231 MP-$0.65 HC-Not available from EDRS. Available
from Superintendent of Documents, U. §. Government Printing Office,
Washington, D. C., 20402 ($0.35) 5SP. ,
Attention is focused upon the interstitial, or inbetween, groups of
organizations in the community, as well as upon the conjunctive or
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competitive nature of the relationships within them. An effort is
then made to offer some modifications to the many classifications of
types of community leaders and atructures of community power.
Actention is further directed to the identification of community
leaders, organizations, and factions and to their involvement in the
health-planning processes.

Ryan, T. A. AMERICAN PERSONNEL AND GUIDARCE ASSOCIATION 1970
PRESESSION SYSTEMS RESEARCH FOR COUNSELORS, COUNSELOR EDUCATORS, AND
SUPERVISORS. FINAL REPORT. Honolulu: Hawaii University, 1970.

This is a report of a five~day training session on systems research
for counselors, counselor educators, and supervisors. The training
session was an advanced program dealing with the use of systems
research for planning and evaluating cowmseling, counselor education,
supervision and related programe. The primary aime of the program were
to: (1) develop participants' knowledge and understanding of systeams
research concepts and principles; and (2) to develop participants'
proficiency in using systems techniques for plamning and evaluating
counseling, counselor education, supervision, and related areas.

Skelton, Gail J., and Hemnsel, J. W. THE CHANGE PROCESS IN EDUCATION:
A SELECTED AND ANNOTATED BIBLIOGRAPHY. FINAL REPORT. BR-7-0158,
Columbus: Center for Vocational and Technical Education, Ohio State
Univerasity, 1970. ED 041 108 MP-$§0.65 RHC-§3.29 97P.

This document was develcped as a working paper by a research staff
concerned with the change process in vocational and technical education.,
Abstracts are arranged under the following headings: (1) Empirical
Works on the Change Process, (2) Theoretical or Non-Empirical Works on
the Change Process, (3) Collections of Readings on the Change Process,
(4) Bibliographies on the Change Process, and (5) Works from Disserta-~
tion Abstracts.

Spiess, Kathryn H. (Ed.) A GUIDE TO EVALUATION: MASSACHUSETTS
INFORMATION FEEDBACK SYSTEM FOR VOCATIONAL EDUCATION. FIRST TECHNICAL
PROGRESS REPORT. Boston: Massachusetts Research Coordinating Unit
for Vocational Education, 1969. ED 034 071 MF-$0.65 HC-$6.58 121P.
A total educational information system for evaluation of vocational
education in Massachusetts is described. Specifically, the evaluation
guide describes the evaluation plan, reveals the philosophy of
evaluation upon which the design was built, outlines the processes of
evaluation called for in the design, introduces the forms for data
collection that will be used in the design, and acts as a reference
manual for those persons at the local level responsible for conducting
specified segments of the design.

Stufflebeam, Daniel L. EVALUATION AS ENLIGHTENMENT FOR DECISION-
MAKING. Columbus: Evaluation Caenter, Ohio State University, 1968.
ED 048 333 MF-$0.65 HC~$3.29 52P.

The need for competent formal evaluation programs, particularly for
new federally assisted programs, is expressed. Problems in defining
educational evaluation and ite requirements, in designing such
evaluations, asa 3 poseible sources of faulty conceptual bases for
evaluations, a‘e jresentad. An attempt is .made to define evaluation
in geusrai, co analyze emergent problems of educationai change, and to
identify the types of decisions for which evaluations are needed in
these programs .
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Wear, Maurice, and Rasom, Myron. ACCOUNTABILITY IN EDUCATION.
EDUCATIONAL ADMINISTRATION WORKSHOP. SUMMER, 1970. Laramie: College
of Education, Wyoming University, 1970. ED 055 359 MF-$0.65
BC~$3.29 89?-

The writings discuss accountability at the national, state, and local
levels and explain the application of planning, programing, and
budgeting systems to the accountability concept. The report presents
methods for evaluating both schools and their staffs as means for
implementing an accountability system. Appendixes include a paper
explaining performance evaluation, & list of internal and external
evaluation guides, and a bibliography of evaluation criteria materials.

Wick, John W., and Beggs, Donald L. EVALUATION FOR DECISION-MAKING

IN THE SCHOOLS. 1971. ED 053 221 Not availasble from EDRS. Available
from Houghton Mifflin Company, 53 West 43rd St., New York, N. Y.

10036 (§4.85) 268P.

This book was written for teachers, administrators, professional
specialists in the schools, and students in training in an effort to
acquaint them with educational research and measurement techniques
produced by experts in these areas.

FLORIDA'S STRATEGY FOR STIMULATING CONSTRUCTIVE CHANGE AND SELF-~
RENEWAL IN EDUCATION. Tallshassee: Florida State Department of
Education, 1971. ED 055 051 MF-$0.65 HC-$3.29 1.0P.

The state's strategy for stimulating comstructive change is to help
clarify objectives, develop analysis techniques, and stimulate self-
renewal. Each of these elements is considered in some detail.
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