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By 1971, Texas had attained the largest enrollment of
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provides a descriptive profile of ABE teachers and students and
analyzes factors determining student enrollment, attendance, and
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RESEARCH HIGHLIGHTS

The need for remeiia® and basic education for Texas adults i{s great. Over
1,800,000 Texas adults have & years of education or less.

Ry 1971 Texas had attained the largest enrollment of adults in its ABE
progeams of 11l statas,

The proportionate enrollment of Anglo adults in ABE programs iz only wbout
one Lthird <o two fifths of the expected proportionate enrollment while
Mexican Americans ani Blacks have rates of enroliment greater than ‘heir
rroportionate representation in the "eligivle™ ropulation would 4ndicate.

While Anglos have proportionately lower rates of enrollment in AKE, their
ratos of attendance and program completion are higher than those of Blacks
ar:d Mexican Americans. YNevertheless, they are in ABE for les: totsl time
than minoridy adults., Anglos were also found to have a mich larger percent
af participants in learning centers than Blacks and Mexican Americans.

“inorit; ndults seem to have more obstacles to ABE participation than do
Anrmlos.  Thelr higher rates of enrollment seem to be primarily due to the

fact that they feel a preater need for (and place a higher value on)
education than do Anglos,

ABE teachers have a much greater proportionate representation of Blacks
and Mexican Americans than do public school teachers in Texas. There is
al3n s greater proportionate repreaentation of male teachers in ABE than
there 11 in <he publis schools.

ABE <easters whe lack some of the credentials traditionally considered
neceasary in <he publiec selonls had significantly higher rates of atten-
dance +han did teachers who have such credentials. Attendance rates were
Pighest ©or ¢teachers with less than a bachelors degree, who were not cer=-
tifled and who were not teaching in the public schools in addition to
their ABE teachiag.

Addulns in the lewer scolseconomice ecutegories have lower rates of enroll-
ment y q o dances and ccmpiotion than 4o adults in the upper socioeconomie

At e o,

The rescticn of an adult's tamily, friends and employer to hir or her par-
«i~ipatian in ABE was found o be significantly related to enrollment but
not ¢o attendance or completion rates,

¥Many obatacles 4o ABE partinipntion were examined. Those found to bhe sig-
nifizantly relatoed “o enrollment were: a) being too tired, b) having to
~are for shildren, o) {1lness, d) perceived risk or danger of attending
nicht 2laczen, o) 4 1w nerceived ability to control one's fate or envira
orment, T) 4 1ow expectation of success in an educational endeavor due

‘o ~nets cwn parseived (nabili{ty, ard ) anomie or a perceived inck of
rules and order. Among the ponsible participation inducement or attraction
variables related to enrollment, the following had statistically significant
rajults: a) encourngement by spouse, friends or employer, bd) desire to

9



11.

13.

osbtain a G.E.D. or high school equivalency certificate, ¢) desire to qualify
for college or for a training program, d) desire to express oneself better,
to speak better English, or to have greater self-confidence, and «) n high
perceived value on education and a utilization of educational skills.

Because of data problems, few significant relations were found for atten=
dance analyses. Those variables which did have statistically significant
relations, however, seemed primarily related to occupation (income, length
of time in the longest job during the last 10 years, desire for occupat ional
improvement, and a desire tc get a raise or promotion al? had stat istically
significant relations to attendance). Other significant varisbles ineluded
the perceived worth of making an effort to gain more education and the
oxtent of utilization of literacy skills (reading magazines and writing
personal letters).

The observation tnat .lower socioceconomic categories of adults have lower
rates of enrollment also seems to hold for program campletion. Adults who
have low incomes, who have trouble getting a Job, and whose spouses and
fathers have less than eight years of education had lower rates of program
completion than dfd adults of higher socioeconomic categories,

The major obstacles found to be significantly related to program completion
were: a) having to care for children, d) illness, c) transportation problems,
1) a low perceived ability tc control one's fate or enviromment, e) & low
oxpectation of succeeding in an educational endeaver, and f) previous dif-
ficulty (as measured by low grades) in the public schools. The only induce-
ment. items found to be significantly related to completion were those which
iniicate satisfaction with cne's progress or perceived achievement in ABE.

10
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1. INTRODUCTION

The problem of getting and keeping adults in Adult Basic FEducation
(ABE) programs is often identified as the greatest problem facing ABE teachers
and administrators. I: the Annual Program Report of Adult Basic Education
(Toxas Education Agency, 1972 : 34), for example, this problem is described as
follows:

The major problem which occurs most frequently in Texas

adult education programs, as around the nation, is that

of recruitment and retention. Sixty-eight programs gave

that as the leading problem with which they have to con-

tend.
This statement, plus many others from the literature related to ABE, indicate
that information on how to promote effective participation in ABE programs is
greatly needed. This report identifies and analyzes a number of factors which
help ‘explain a) why adults enroll or fail to enroll, b) why they have high or

low attendance rates, and ¢) why they complete the program or drop out of it

prior to accomplishing their objectives.

Background of ABE Efforts

While ABE programs are relatively new, the need for some type of ed-
ucational opportunity for {1literate and educationally disadvantaged adults has
long existed. In 1947, for example, the Carnegie Corporation appropriated
$25,000 to the U.S. Office of Education to assist

in ity program to reduce illiteracy -- among 10,000,000 adult

Americans. According to the late Dr. Ambrose Caliver, 500

adults were enrolled in classes in 1946.- At that rate it

would take 20,000 years to wipe out illiteracy, if all the

adults survived that long, and no new ones were added to the

list. One could only conclude that we didn't care enough ian
1946 (Godbey, 1970 : 327).

-1~
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In 1960 there were as many functional illiterates as there were college gradu-
ates (Boguv, 1969 : 195). The 1960 census revealed that nearly 24,000,000
adults had less than eight years of education (National Advisory Committee on
Adult Basic Education, 1968 : 4). According to the same 1960 census figures,
nearly 287 of Mexican-Americans, 15% of non-whites, and only 4% of Anslosl were
functional {lliterates (Grebler, Moore and Guzman, 1970 : 144). In some areas
of the country the position of minorities was even worse. In Texas, the 1960
census figures showed that 592 of non-white adults and 79X of Mexican-American
adults had gone no further than the eighth grade (Browming and McLemore, 1964 :
30). Almost one-sixth of the Mexican-American population twenty-five years of
age and older reported no education at all. While there was some improvement
by 1970, the latest census figures indicate that in both Texas and the U.S. as
a whole, 75% of Mexican-American adults have not completed high school (U.S.
Bureau of the Census, 1971-a and 1971-b).

Part of the reason that adult basic education classes had not been
given greater support prior to 1965 was the belief that illiterate adults would
soon die off, taking the problem of illiteracy with them. The belief that prob-
lems of illiteracy are ending, however, overlooks the fact that 700,000 youths
drop out of school each year (Strom, 1964 : 1). It also ignores the fact that
", .. at lecast one-third of U.S. public school children cannot read at tueir
age level. Somewhere between eight and twelve million children have reading
difficulties so severe that they are headed toward functional illiteracy"
(Myers, 1970 : 42). The problem of educational deficiency among adults is not
one that will quickly disappear with the passing of the current generation of
f1literate¢ adults,

While there were some attempts to provide educational opportunities

for disadvantaged adults prior to 1965, most efforts were sporadic and extremely

12 -
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limited in thelr fmpact on flliteracy and educational defiuiency. For the most
part, such etforts {n adult cducation have been directed primarfly at the in-
terests and needs of middle-class adults and have provided few opportunitics
for educationally disadvantaged minority adults. The adult education movcmcnf.
which began in strength around 1910, originally appeared to offer a great éeal
of hope for the educationally disadvantaged. Some of the first classes were
designed to provide literacy training, citizenship preparation, and vocational
instruction. During World War II the Army developedlan intensive program to
educate and train {lliterate recruits. After the War, however, the emphasis
and perceived need for these types of adult classes diminished. The adult
schools which had been developed to meet these needs looked for a wider basc
and eventually came to view all adults as their "target population.” Partially
due to the inaccessability of channels of communication and influence to minor-
ity adulrs, the participation of this segment of the adult population in classes
of adult education became almost non-existent (Clark, 1955). Thus, an effort
which started initially as an attempt to mcet the needs of lower-class adults
became converted to a means of serving primarily the interests of middle-class
adults.

In 1965, however, the federal government became involved in the effort
to educate illiterate adults. Wherecas no federal money had been available for
such programs in the preceding years, at least $180,000,000 of funds from the
War on Poverty were made available for a wide variety of programs which offer-
«d adult basic educatfon (Luke, 1966 : 363). By 1972 the enrollment in ABE
classes was approximately 20 times as great as the 1965 figure (National Advisory

Council on Adult Education, 1972 : 3).

13




Texas Adults in ABE Programs

A recent survey of illiteracy in Texas revealed that over a million
and a half Texas adults had less than an eighth grade ~ducation (U.S. Office of
Education, 1969 : 41). The latest census figures indicate that in Teéas, 75%
of Mexican-American adults have noé completed h;gh school. The comparable
statistics for Negroes is about 67% while 45% of Anglos have not completed
high school. The 1970 figures also indicate that Anglos form only about one-
half of the 1,852,94% Texas adults who have eight years of education or less
(United States Bureau of the Census, 1972 : 20).

In a manner similar to that of the nation as a whole, Texas experi-
enced a great expansion of its ABE programs starting about 1965. Texas, which
in 1964 had only a few scattered ABE classes taught by volunteer teachers
(Adair, 1964 : 64-66), jumped to an enrollment of 57,137 during the 1965-66
school year (Texas Education Agency, Program Report, 1966). By 1971 Texas had
the largest enrollment of any state in the nation in its ABE classes (National
Advisory Council on Adult Education, 1972 : 30) .

Who are the adults who have enrolled in such great numbers in Texas
ABE programs? What goals or desirés motivate their participation in the pro-
gram and what factors keep even greater numbers from partiqipacing? This
repoft provides a descriptive profile of ABE teachers and students and analyzes
many of the factors which influence whether or not they earoll, how much they
attend, and whether they quit before completing the program.

An additional question addressed by this report is how the recent
expansion of ALE programs has affected adults of minority status. Have they
been enrolled in proportion to their representation in the population and in

proportion to thelr eligibility for such programs?

14



11, RESEARCH STRATEGY

As the preceding discussion indfcates, ABE participation, as concept-

ualized in this report, has three component stages; enrollment, attendance and

separation. At each of these stages a variety of forces may operate to pro-
mote or to reduce participation. While many gf these forces may cexist in all
three stages, it is reaaonabie to assume that some factors may only exert
their influence in one or two of the participation stages. Nevertheless, most
factors are analyzed to determine their relation to each of the three stages.
Figure 1 shows the sequence of the three participation phases and illustrates |
how participation can be either encouraged or hindered at any of the three

stages.

Figure 1. Possible participation outcomes at each of three stages of ABE

participation.
Eligible 3
Adults enrollment B attendance — ;"\Q::fletion 7
-
non-participation low attendance dropping out

It was assumed at the beginning of this recearch project that factors
which promote or impede participation would be essentially the same at each of
the three stages. Adults who have problems with excessive illness, for example,
would conceivably be hindered from enrolling. If they do enroll, they would
probably have some difficulty in maintaininz high attendance. In addition,

this obstacle might help bring about a need to prematurely withdraw from the

15



program, Similarly, a perceived need or desire for some educational goal

might encourage enrollment and continue to exert an influence for high attend-
ance and completion of the program. Nevertheless, It is recognized that some
factors will be able to influence participation at only one or two of the three
stages. The quality of instructional materials, for example, would presumably
have little, if any, effect on rates of enrollment since non-participating
adultas would most likely have no contact with such materials.

In searching for factors or forces which might be related to varia-
tions in participation rates, three general categories were selected; situa-
tional, dispositional and program factors. A brief description-of each of
these will illustrate what types of variables each might include.

1. Situational Factors. Included in this category are all variables
or items which exist in the life situation or environment of adults and either
hinder or encourage participation. Included here would be such variables as
iliness, transportation problems, ecoﬁomic or occupational needs, etc.

2. Dispositional Factors. This factor includes all variables or
{tems which exist in the mind of adults. The primary difference between these
variables and those included under the situational factors is that disposi-

“ticnal factors are subjective elements (such as ;alues, attitudes or beliefs)
which exist in the mind while the situational factors are objective realigies
which are external to the individual 2,

3, Program Factors. The items and variables included in this cate-
gory are those aspects of the ABE programs themselves which either reduce or
encourage participation. The major items identified in this category are
teacher chararteristics and program effects. This category is included for

the obvious reason that the program itself may affeect the desire or ability

of adults to participate.

16
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Figure 2 shows the relation of these three factors to the stages of
participation. The positive and negative sfgns in the Figure {1lustrate that

each factor may have elements which efther hinder or promote participation.

Figure 2. Research design showing the relation of the participation factors
to the component stages of ABE participation.

Participat nt sta
Participation Type of impact articipation CONPOﬂe. stages
Factors on Participation Enrellment| Attendance] Withdrawzl
+
Situational
+
Dispositional
+
Program-related

Research Populations

In order to gather data to examine the relation of these factors to
ABE participation it was necessary to survey several different population
categories. First a measure of enrollment was needed. This was done by com=-
paring a sample of ABE participants with a similar sample of adults who were
eligible for the program but who had not enrolled. The assumption used here
was that 1f an ltem was really an obstacle to participation then a smaller
percent of adults who had this characteristic would be e¢nrolled in the program.

1f, for example, it is found that there is a significantly greater percent of

17



women with young children among nonparticipants than is found among ABE par-
ticipants, then there would be some cvidence to support the hypothesis that
" having to care for children is an obstacle to enrollment. Likewise, if it is

found that a significantly greater percent of adulte with a desire for an
ABE-related goal are enrolled in the program, then there would be some support
for the vontention that this particular item does indeed encourage enroilmenta-

The obvious population group to be surveyed for the analysis of
attendance is that of adults currently participating in ABE programs. In
this rescarch this was done by means of a questionnaire sample and a sample of
adults whe were interviewed later in the year. In both cases, attendance in~-
formation was obtained from the annual program reports submitted to the Texas
Education Agencv. These reports contain attendance information for each
student in the class of all teachers. By adding up the attendance figures for
all the students in each teacher's class it was possible to get a composite
attendance score for teachers. These figures were then correlated with data
gathered from a sample of ABE teachers tc provide information on how teacher
characteristics are related to the a?te;dance of their students.

Data for the third stage (completion) were obtained by interviewing
a sample of adults who had separated from the program during the.preceding
;hru: vears, This sample had a fairly even distribution of adults who had
completed the program and those who had dropped out prior to completion., This
made it possible to determine the effect that the proposed items had on com—
pletion. Here again, it was assumed that if ABE dropouts make up the greatest
prnéurtinn of adults who have ian obstacle, such would be evidence, although
.Iimited. that this obstacle dves hinder ABE completion. Likewise, if it is
donned et ABE wompleters form a preater proportion of adults who indicate a

special need or desire for ABE, then there would be some support of the

“ERIC 18
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proposition that this need or desive is oreelated to provram complot ion,

“igure 3 adds to the information presented in MMgure 2 and shows

what rescarch samples werc used to provide data for each of the three partici-

pation stages.

Figure 3.

Research design showing the relation of the participation factors

to the component stages of ABE participation and the resecarch
populations surveyed for cach component stage.

Participation component stages

i
Participation Type of impact
Factors on Participation Enrollment ' Attendance | Withdrawal
+ g Current ' Current Former par-
Situational ! partici- ' partici- ticipant
- pant vs. - pant (in=- | interview
non- . terview sample (di-
+ partici- | and ques- | vided into
Dispositional pant + tionnaire) | completion
_ samples - samples and drop-
(fronm . and ABE i out
inter~ teachers ! categories)
+ views) (inter- t
Program-relatoed view and
- question~
naire)

I11. METHODOLOGY

The methodology of this project was designed to fac:litate an explor-
atory scarch for factors related to ABE participation and to provide an analysis
of the significance of such factors once they wure 1dentifie§. This was accom=
plished by dividing the project I{nto several phases and activities as fplluws:

A great amount of time and

1. Background Review and Rescarch,

effort were spent reviowing the literature and conducting infornal interviecws

o . :lf)
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wiéh ABE personnel In order to determine the types of data to be collected and
the best procedures to use.

2. Questionnaire Development and Administration. Based on the in-
formation provided by the preliminary phase, questionnaire forms requesting
biographical, attitudinal, and attendance information were subsequently de-
veloped for ABE teachers and studants. Following a field test of these forms
questionnaires were mailed to a computer-drawn sample of 500 teachers and ap-
proximate1§ 2000 % of their studénts at the beginning of the 1972-73 school year.
Through an extensive follow-up program, a return rate of approximately 65% was
realized.5 The data provided by these questionnaire forms were used to examine
some exploratory hypotheses and to suggest some additional avenues of research.

3. Interview Project Development and Administration. Based on the
information and data gathered in the two preceding phases, four interview forms
were developed and field-tested in Austin in March of 1974. These interview
instruments included forms for non-participants, current ABE participants, for-
wer ARE participants, and ABE teachers. Seven sites around Texas (Austin,
Dallas, Rusk Cooperative, Bexar County, Pharr-San Juan-Alamo, Cooke County To-
operative and Lubbock) were selected to provide a distribution giving adequate
representation to each of the three major ethaic categories (Mexican- Americans,
Blacks, and Anglos) and to both metropolitan and rural programs. Within each
of these sites random selections of each of the four research populations were
made-6 Tri-ethnic interview teams were made up of persomnel from the A.P.L.
project staff and on-site interviewers hired vith funds made available by the
Hogg Foundation for Mental Health. During the months of April, May and June
of 1973 a total of 469 interviews were conducted. The breakdown by type of in-

terview is indlcated in Table 1.

<
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Table 1.

Frequency of interviews by site and participant status

{ ABE Current Former Non-

| Teachers Participants Participants Participants
Rusk ‘ 18 27 22 16
Dallas | 16 24 31 22
‘ustin 5 15 14 26 17
San Antonio 21 29 23 .29
P.~SJ.-A. 10 10 10 10
Cooke Co. 9 ' 10 10 10
Lubbock 10 10 12 10

! 99 124 1328 114

4 Because of problems of validity, 30 of the former participant intervicws from
one of the sites were not usec in the final data analysis.

4. Collection of Support Data. In addition to the data collected
in the questionnaire and interview projects, the following types of data were
collected from the sources listed below:

a. Attendence information -- Annual reports from T.E.A. were
searched to find attendance data for each of the students
aﬁd teachers sampled in the questionnaire and interview pro-
jects.

b. Census data =— In order to be able to compare ABE students
to all eligible adults, 1970 census data were collected from
computer tapes containing Public Use Sample data on Texas
adults who had less than a high school educatfon.

¢. Public School Teacher data -- Since a profile of ABE tceachers
was also desired, data on all Texas public school tcachers

was provided by T.E.A. to provide a base of comparison.

<1




Data Analysis

fhe data from all questionnaires and interviews were transferred to
computer cards for computer analysis using the SPSS statistical package avail-
able at the Universtty of Texas at Austin, The primary subprogram used was
Crosstabs which gives Pearson's Chi-square test of association and produces a
sequence of two-way contingency tables. In addition to showing the exact
level of significance, this subprogram produces a variety of non-parametric
statistics which measure the degree of association of the variables. The re-
sules of such analyses form the bulk of the statistical portion of this veport.
Nevertheless, the analysis also involved a limited use of the Breakdown sub-
program (which gives the mean and standard deviation for the dependent varia-
bles and produces one-way analysis of variance tables) and the Pearsom Corr
subprogram (which produces correlation coefficients and measures of signifi-

cance).

IV, PRELIMINARY RESEARCH FINDINGS

Minority Adult Enrollment

One of the quecstions addressed by this research is: To what extent
are ethnic minorities represented or involved in ABE programs. Data from the
T.E.A. Division of Adult and continuing information make it possible to answer
this question. Table 2 presents a cross tabulation of enrollment by ethnic

status and school year.
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T-Ih l [ 2 .

The dictribaution of adulte in Toxas ABF classes
by race or cthnic status, 1908 through 19724

Race or Ethnic Enrollment by School Year
Status 1967-68 1968-69 1969-70 1970-71 1971-720
Soanish suen: 14,416 22,064% 24,059 27,138 17,560
panish surname ( 32.42) | ( 48.97) | ( 45.32) | ( 47.22) | ( 48.47
Anglo or other 11,144 7,975 11,648 16,006 9,940
White ( 24.93) ( 17.3%) ( 21.92) ( 27.92) ( 27.4%)
Mo Black 13,696 13,472 16,572 14,001 6,530
aegra or blac ( 31.27) ( 29.2%) ( 31.22) ( 24.4%) ( 18.0%)
othe 5,145 2,120 832 294 2,270
et ( 11.5%) ( 4.62) ( 1.6%) ( 0.5%) ( 6.22)
fotal 44,772 46,171 53,111 57,439 36,300
| (100.0%) (100.07) (100.07) (100.07) (100.0%)

9 The data presented in this table are gathered from annual program reports

compiled by the Texas Education Agency and submitted to the U.S. Department
of Health Education and Welfare.
The data for the 1971-72 gchool year were compiled from a 102 s.mple made

vt bie for this project (since the finmal tabulation for the annuel program
report had not been completed).

Even a preliminary . xamination of these enrollment figures indicates that Abg
programs have a high proportion of minority adulse., In order to determine
whether minority adults are over-represented, however, it i{s necessarv to com~
parc these figures with those indicating their representation in the general
population. Since adults needing remedial education are the focus of ABE cof~
forts, it would be better to use the "eligible"” p o:lation rather than the total
adult popelation.,  For purposes of Himitatfon, "eligible" adults will be defined

as adults 25 vears of age and older who have not completed high schoo'. Table

<3
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3 shows how the representation of minority adults (ages 25 and older) in ABE

proyrams compares to their representation in the total "aligible" population.

Table 3. A comparison of the actual 1970 Texas ABE enrollment and the
enrollment expected (based on the ethnic distribution of adults in
the 1970 consus who had completed less than 12 years of education;”

Actual
Race or Ethnic Population Distribution 1970 ABE Actual/expected enrollment

SeALuS of adults (25 +) with |anrollment | (* that exp. earol. is of
less than 12 years ed. |(ages 25+) | actual ABE enrollment)

Spanish sur- (expected X)

Span | 24,059 46.0%/20.4% = 225.5%
621,196 ( 20.43) | € 46.0%)

Anglo of 11,978,002 ( 64.9%) (1§§fg§) 22.32/64.9% = 34.4%

Negro | 449,157 om0 | 37Tz - 21562

Tota1® 3,048,355 (100.00) | 325203

2 sources: u.S. Bureau of Census, United States Census of Population 1970,
Ceneral Soclal and Economic Characteristics, PC(1)-C45 (Washington: U.S.
Government Printing Office, 1972), Table 51. National Center for Educational
Statistics, Students and Staff Data, July 1, 1969 - June 30, 1970, pp. 18-29,

b The total for ABE enrollment and the population figures excludes adults of the
"other" racial or ethnic designation since their representation is so low and
since the focus of this table is upon the representation of the three major
othoe’c or racial groups.

The last column of this table gives an indication of how much over-
or under-represented each ethnic category is. This column indicates that Mexican-

Americans (Spanish surname) and Blacks have over twice the enrollment that their

ERIC . S
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proportionate representation in the "eligible” population would indi ate,
Ancdles, o the other hand, have ontly about one=third ot the enroliment expected.
Since ABE programs are directed primarily at adults needing to com~
plete an cighth=grade uducationo7 however, it may be preferable to comparce
the ABE enrollment with the adult population with 7 or less years education
campleted.  Using the same technique for determining over or under-representa-
tion, thisx new definition of "eligible" adults shows that Mexican-Americans
have i317 of their cxpected enrollment and Blachs have 1837, Anglos still
show an under-representation with only 467 of their expe:ted enrollment.
While this §Is an increase over what was encountered using the 0 through 11
educational categoryv, Anglos still have less than half of the enrollment that

their representation in the "eligible" population would indicate.

Representation of ABE Teachers bv Ethnic Status

In addition to determining the ethnic representation of ABE partici-
pants, dusta were gathered for this report which would indicate the cthnic dis-~
tribution of ABE teachers, Here again, {t was felt that a base of comparison
for such figures would be Informative. Since most ABE teachers are recruited
from the ranks of piblic s-hool teachers, the ethnic composition of both cate-

pories are presented together and appear in Table 4.




Table 4.

A comparison of the ethnic distribution of ABE teachers
and public school teachers in Texas®

Race or Ethnic Public School ABE
Status Teachers Teachers

Mexican~Amerfican or 3,992 430
Spanish surname ( 2.82) ( 28.52%)

Anglo or other 123,273 740
White ( 88.2%) ( 49.02)

Negro or 12,398 300
Black ( 8.92) ( 19.9%)

Other 132 40
( 0.1%) ( 2.7%)

Total 139,795 1,510
(100.0%) (100.02)

3 These data were generated especially for this report from data on computer
files at the Texas Education Agency Management Information Center.

As this table indicates, ABE programs have a much greater represen-
tatfon of Mexican-American and Black teachers than do the public schools of
Texas. This is also true when sex distribution of the teachers is considered.
Whereas the percentage of male teachers in ABE is 38.4%, male teachers in the
public schools comprise only 27.3% of the total teaching force (T.E.A. Manage-
ment Information Center data). Thus, it seems that ABE programs have attained
a -greater representation of ethnic minority teachers and male teachers than
have public school programs throughout the State. The sex and ethnicity of
ABE teachers will be among the variables whose relation to ABE participation

will be considered in the next section.
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V. RESEARCH FINDINGS

Since the bacico doesiign ol this rescarch was exploratory, a major por-
tion of the offort of this project was to identify variables which might be
pregaoded as factors related to~ ABE participation. This search was guided by
the rescarch model presented in Figure 2. The literature review, ‘nterviews,
discussions with ABE personnel, and the preliminary mail-out questionnaire
project viclded a variety of subfactors and variables proposed as possible
participation~-related variables. These proposed variables will be discussed

and the results of analysis presented under the general topic headings proposed

by the research model.

Situational Facrors

As mentioned earlier in this report, situational factors are those
conditions which exist in the environment or life situation of adults which
migi.t affert their participation in ABE. The factors proposed here have been
divided into several subcategories with specific variables and i.ems listed
for cach. As each variable is presented, its proposed relation to participa-
tion will be indi~.ted.

1. {Occupational or employment-related variables.

a. Income. It sceems that a lack of income (if perceived as being
due to a luck of ceducation) would encourage participation.

b. The desire to get 4 Job or to get a better job may also be
perceived as a benefit, Sisnvilarly, the desire to get a raise
or a promotion in one's prescnt job might encourage ABE parti-

cipation,
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¢. Employer's reaction. If an employer encouraged an employec
to attend, it would scem to increase the probability of en-
rollment. On the other hand, a negative or apathetic reac-
tion would seem to be negatively related to participation.

d. Job stability. The reasoning for identifying this variable
was that adults who have held the same job over an extended
period or who have not frequently changed employment might
man.fest greater stability in an ABE program. In addition
to the "stick-to-itness' aspect, job stability does not fre-
quently necessitate a change of residence nor a change of
hours, both of which could make participation difficult.
Since these items were only included on the questionnaire
given ta.ABE participants, it was possible to deter-
mine their relation only to attendance.

e. Employment status. It would seem that adults who are employed
would find a greater conflict of time and scheduling in being
able to attend ABE. Similarly those who are employed might
be too tired from working to attend.

f. Occupational prestige. It was proposed that an adult's occu~
pational prestige, like family income, would be related to
participation in that adults of low occupational prestige
would see ABE as a means of improving their occupational
position. Thus, it was proposed that adults with low occu~
pational prestige ratings (as measured by Duncan's S.E.I.)
would, like low income groups, have higher rates of partici-
pation than the high 5.E.L. categery.

The data used to examine the relation of these variables to ABE par-

ticipation are presented in Table 5. For the reader who is unfamiliar with

o . 2&
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some of the techniques and measures used in the tables, an explanatory guide

is presented on the page facing the Table. In this and alt subsequent tables,

the symtol ™ (greater than) is used to indicate that the enrollment, attendance
or completion rates of the first category listed are greater than those of the

category following the sign., In addition, an asterisk (*) will be used to

show when the results obtained were contrary to that predicted.

Table 5 on following pages

An examination of this table indicates that the hypothesized out-
comes were essentially as predicted on all variables except income, occupaticnal
prestige and employment status. The outcome of the results on these variables
shows that adults who are employed, whq have higher incomes and higher ozcupa-
tional prestige had higher participation rates in virtually every participa~
tion stage. While these results were not always statistically significant (at
the .05 level), the consistency of results adds weight to the general obscr-
vation that the lowest participation rates seem to be among those who might
economically be in the greatest need of ABE, The implications of this and
other results will be explored in greater detail in the latter part of this
report.

Another item which showed a statistically significant result in the
direction contrary to that predicted was found in the completion category
where adults who found a problem in getting a job had a lower rate of comple-
tion than did those who failed to indicate that this was a problem. This re-
sult way be related to the other items mentioned in that gaining emplovment
May not be as great a need for those who are already employed and of high in-
come as it would for those not employed and of low income (and who have lower

completion rates).

<9




Explanatory Guide to the Tables

In attempting to understand the relation of any variable to partici-
pation, two essential pleces of information are needed concerning differences
between response categories. The first is whether the differences are in the
direction predicted and the second is whetlier these differences are great enough
to be considered significant.

As an example, it was predicted that low income adults would have
significantly greater rates of participation than adults of high income. Table
5 shows that in all 3 stages this result was not obtained for 1972 income. One
would then want to know if the differences between participation rates for these
categories in the samples were great enough to be considered statistically sig-
nificant. Differences of only a few percentage points, for example, could
easily happen by chance. The greater the difference among income groups (as
indicated by the percentage figures) the greater the likelihood that the dif-
ferences are more than just chance or random variations. The significance
figure presented at the right of each participation stage enables one to know
what the chances are that the differences are by chance. As a general rule,
the smaller the decimal value, the greater the confidence in the results.

While the reader may select any cut-off point he or she -hooses, this report
utilizes the commonly selected level of .05 or less. The "yes" or "no" in the
significance column simply indicate whether this level of confidence was achieved.

In the case of 1972 income, then, results contrary to prediction were
encountered (with the high income group having the greatest participation in
all stages). In one of the stagas (attendance), these contrary findings were
statistically significant (having a decimal value smaller than .05) and in the
enrollment stage, the results almost made it to the .05 cut-off level (signifi-
cance of .0851).

30
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2. Family and friendship variables. It was often proposed in the
literature examined that adults of lower educational achievement
would be greatly influenced (pro or con) by persons of close
personal relationship. Items used to indicate the relation of
this variable to ABE participation are included in the following
list of family (and friendship) related items.

a. Having to watch or care for children was proposed as an ob-
stacle to participation. It was hypothesized that adults
with the greatest number of children would have the lowest
participation rates. Since all children may not be present
in the home, a question on the number of occupants in one's
household was also included.

b. Having many relatives in the vicinity (which might pose some
competition for one's time or attention).

¢. The reaction of one's spouse to ABE participation. This var-
{able could either reduce or encourage participation, depend-
ing on the type of reaction. Related to this is the partici-
pation status of one's spouse. Adults whose spouses have
attended (or are attending) would have greater knowledge of
the program and, judging from the overwhelming approval of
ABE indicated in the survey of former participants, would be
more likely to receive encouragement from their spouse. It
would also seem probable that adults whose spouses had higher
levels of education would be encouraged to participate.

d. The reaction of other family, relatives, or friends to parti-
cipation would also seem to affect their enrollment, attend-

ance and completion of ABE.

o . 343




¢. The desire to help children with schoolwork was identified
as a possible participation inducing factor.
The results of the analyses of these proposed relations are prescuted

in Table 6.

Table 6 on following pages

Again, the outcomes predicted generally were in the direction pro-
posed although many such outcomes were not statistically significant. Of the
results which had outcomes in the direction opposite of that predicted, only
one was significant at the .05 level {spouse's “evel of education). Here
adults whose spouses had oniy 8-11 years nf education had much higher rates
of completion than those whose spouses had 12 or more (or 7 or less). Other
variables which showed non-hypothesized results had relatively small differences
and large significance scores and therefore, merit little discussion. Of all
of the variables proposed as correlates of participation, the one which seems
to least follow the predicted relation was the one which proposed that the de-
sire tc help children with schoolwork would increase participation rsies. The
rasults not only failed to show statistical significance: Two of ~hem were in
the opposite direction.

3. Health, transportation and ABE ncighborhood variables.

a. Health. This subfactor would seem to be related to partici-
pation only as a possible cost, Adults who are frequently
111 would find participation both difficult and tir‘ng.

b. Transportation. A lack of adequate transportation may also

severely limit participation.
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¢.  Seighborhood. 1t an adult percelives the ABE center neighbor-
hood (or the area <hrough which he/she must pass) as danger-
aus, then participation would probably be perceived as being
Lao custly.a
The viarious items used to test the relation of these factors to par-

ticipation are presented in Table 7.

Table 7 on following pages

As in many of the preceding tables, variables found significant in
the enrollment or completion stages failed to show statistical significance In
the attendance stage. Although two of the items in this stage manifested re-
sults contrary to those predicted, the direction in this table and others gen~
erally does tollow the predicted pattern. There are several possible reasons
ior the low number of significant relations encountered in the attendance anal-
yses. First, the number of cases was smaller (67) than in any of the other
analyses due to the fact that attendance information was not available for many
of the current ABE Larticipants interviewed-9 In addition, atten‘ance record
keeping systems are not uniform throughout the State-lo A third factor that
may help - xplain the low number of statistical relationships is the fact that
the high attendance category includes only adults who have attended over 91
hours and were present in class more 'than 0% of the time. Since adults may
start the program at any time during the year, the late starters (a minority)
would be excluded from the high attendance category since they would have had
less opportunity to attain the 91+ hours.ll

The results of this table do scem to indicate, however, that illness

is a major obstacle to ABE participation, especially in the enrollment stage.

37
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Tiansportation scems to pose problems mainly for those adults who do not have
aecess to private transportation (which may be related to the high income and oc-
cupation tindings discussed carlicer). The perceived danger of attending night
classes at the ABE centers seems also to be a problem primarily in the enroll-
ment stage,

4. Need for skills and abilities. Many of the situational factors
vXamined thus far were @ inly proposed as hinderances to ABE
participation, There are also, however, variables in the life
sftuation of adults which would indicate a need or promote a de-
sire for additional cducation. Thus, interview respondents werce
asked to indicate whether they had a need for several items or
whether o lack of such items had been a problem to them and was
attributable to a lack of education. The specific items proposed
were:

a.  General questions about specific skills desfired. These iters
were inserted to determine the relative prioritv of specific
poals to high participation rates.

b. Desire or need for a G.E.D. certificate.

¢. Desire to qualify for college or for a job skill training
program,

d. Pereeived fnability to express oneself well (or inability to
speak English).

. Percelved lack of self confidence or being embarrassed as a
result of not having {inished school.

The relation of these {tems to participation {s presented in Table 8.

Table 8B on following pages
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One ot the most apparen’ e alts indicated by this table is that all
proposed items, oxcept being cabartan.cd for people to know of lack of educa-
tion, were tound to be signiticontly related to enroliment and manifested the
direction predicted.  This was not true for the attendance or completion data,
however, as several of the results were not in the predicted direction and only
one was significant at the .05 level, This item (what do you hope to gain
from aBE?) indicates that attendance is highest for adults who want education
for its own sake and lowest for those attempting to acquire basic literary and
Caglish «*ills.

While {t is probable chat there are other situational factors related
to ABE particination, the ones described in ihis section were the ones {‘enti-
fied by this recearch, 1t is hoped that in future research, additional situa-
tional factors may be identified and all factors weighted as to their importance

as hinderances or stimulators of ABE participation,

Dispositional Factors

The dispositional factors, [t will be recalled, are those factors
which exist as attitudes, values or beliets ip the minds of adults and which
hinder «r encourage ABE narticipation. While many of the situational factors
were viewed as either o hinderance or as stimulators of participation (illness,
for example, was viewed only as g possible ‘'{nderance), each dispositio.al
factor can act o both c¢acourage or hinder participation. For this reason, the
variables proposed will not be labeled as efther hinderances or inducers of
participation. Instead, cach will be discussed as to how {t can cither prom.te
or hinder participation,

1. ¥ recived mastery of the environment. ltems selected for this

categery were taken primarily from alienation scales and generally

ERIC 13
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make statements concerning the importance of luck, fate, and
planning for the futuru.l: It was generally predicted that
adults whe perceived little ability to control their environment
would see little utility in ABE (which represents an attempt to
change one's situation). Table 9 shows the relation of each of

the items and the total score to the three stages of participa-

tion.

Table 9 on following pages

Tab’e 9 shows that the total mastery ¢ environment scores were sig-
nificantly related to enrollment and program completion but not to attendance.
The only item which was significantly related to all three stages was the
fatalistic belief that "Everytime 1 try to get ahead, soﬁebody or something
stops me". While the attendance category showed four results in the direction
op osite of that predicted (in terms of ‘he sequence of agree and disagree re-
sponses), all ten ftems showed results in the predicted direction in both the
enrollment and completion stage; and half or more of the items in each of these
stages showed statistically significant results. These results strongly indi-
cate that perceived mastery of environment is highly related to ABE participa-
tion in the enrollment and withdrawal stagas.

2. Self concept of ability. .n the review of the literature, many
statements were encountered which indicated that adults in poverty
feel unable to learn (see, for example, Ulibarri, 1970 : 32). It
was proposed in this research that this attitude, to the extent
that it does exist would act as o hinderance to ABE participation

sipce there would be 1ittle expectation of success. While this

14
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variable is similar te the mastery of environment variable, the
nrincipt] ditference §s whether adults feel unable to succecd
bevaise u!.Lhcir own in lities (sell concept) or becausc of fate,
Pueh o vie. (rastery of encironmentY.  The th items used to mea=
aure this variable were taken from Coleman et 1. (1966) and are

nreseated in Table 10,

——

fable 10 on following page

The toble siows that the total self concept of ability score is signi-
ficant iy related only te comnpiction ralthough the enrollment figure harely
migsed the .05 cut-off). Attendance was found to be significantly related to
one of the items but was not significantly related to the total score.

3. Individualistic-collectivistic orientation. The two items com-

prising this variable were adapted from a study by Bernard C.
Rosen (1966) of what he called the "Achievement Syndrome' in

wit' ot mothers of various ethnic backgrounds were surveyed to de-
termine the extent of their achievement motivation. Since a
srimiry contention of many writers who describe the poor is that
thev have little motivation for achievement, this and other items
fror Rosen's res.arch were selected for this study. The relation

o the twe items and the total scores are presented in Table 11.

- ———

able 11 follow:-ng luble 10

Wile 111 but one of the results presented in Table 11 were in the
predicted dircction, nonu were stat{stically significant at the .05 level. Thus,

this va: iable «annot be accepted o this time as a participation factor.

Q ' ;}’7
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4. Social isolation. This subfactor was also part of the overall
alienatior items mentioned earlier. Its selection was bascd on
the assumption that an adult's social relationships (or atti-
tudes concerning them) might influence his/her desire to parti-
cipate with other adults in an ABE program. The two items which

comprise this variable are presented along with the total scores

in Table 12.

Table 12 on following page

Again, all but one of the results was in the direction predicted
and none of the items demonstrared a statistically significant relation to the
three participation measures. While the consistency of results in the direc~
tion redicted lends some support to the importance of this variable, the lack
of statiatical significance does not justify its acceptance.
5. The importance of rules and perceived well-being variables.
These two variables are combined in this discussion since hoth
appear without total score analyses.
a. The impertance of rules. This subfactor was selected to give
some indication of anomie and the possibility of its rela-
tion to participation.13
b. Happiness and outlook. The two items selected for this cat-
egory were general items included in the attitude scales.
Their inclusion, like that of several other items in the
attitude survey, was purely exploratory and not based on a
distinct rationale. ' The analyses of these [tems are pre-

sentaed in Table 13.
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Fable 3 totlows Table 12

- - - - m e E e W e AEm et - A

Fhe otatistically sipniticant relation of the "no rules to live by"
ftem indicates tht neon-participants have a preater tendency towards "normlesc-
ness™ than do the adalts enrotled in ABE.  All three stages of participation
had the gredtest rotos ot participation for adults who indicated they were
“wery hoppyl tn the conpletion stage, only  however, was this relation

Here 1L may well be that completion of the ABE

result of this feeling of well bein; . ”

gtatisticalle si niticant,

Progran wis o ¢ ruse as well as g
6. Perceived vatlue of education. One of the major contentions of
writors describing the poor was that they place little value on
oducation. Coleman (1966) found high educational aspirations
amopy Sesroes, but he felt that they took little action to bring
abotit the realization of these aspirations. This issue was ex~
Lmbmdd in this rescarch by including items which measure both
Wt itmdes and Selvior on the part of the adults surveyed. In
Wil ten, ftems were included which were designed to gain some
fas bt into the previous educational experience of adults on
Ui asiumption that previous success, failure, or type nf feel-
i, about school would fnfluence their readiness to again be:

Conee Pavalved In school. These items are presented in Table 14.

- . s

T.able 14 on following pages

———  m— - - ——

“iom ot the tirst ftem of this table indicates an over-

. .
XY SRR ERCEN T

whelming value in tavor of education. In the total interview sample of 335
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adults.lo inly 27 (87) agreed that going to schuol was sometimes a waste of
their children's time. Of those who agreed, 17 were non-participants, 4 were
current participants, and 6 had formerly participated in the progmm.‘7 of
the {tems measuring educationally related behaviors (library books, magazines,
newspapers and letters written) significant relations were found only in the
enrcllment 2ategory, although all relations were in the predicted direction
(lowest enrollment, attendance, and completion among those not utilizing each
item). Three items were used to measure previous success or experience in the
public schools (liking for school, grades, and reason for quitting). Of thesc,
only one significant relation was found: The type of grades former partici-
pants received in the public schools was highly related to whether they com-
rleted ABE or not (with only 9% of those with below average grades coupleting
ABE). This same item wis reversed somewhat (though not significantly) in the
enrollment analysis.

On the two items indicating the relation of parents' education to
participation, differen~ categories were used for enrollment-18 Nevertheless,
these results indicate that this variable is especially important in the en-
rollment and completion stages and that father's level of education may be a
better predictor of participation rates than mother's education level.

7. Other forms of participation. Two items were included in the
interviews to determine how other forms of participation would
be related to participation in ABE programs. It was proposed
that participation elsewhere would be a good indicator of higher
ABE participation rates. Table 15 lists the items utilized to
examine this relation and shows that while the results generally

came out as predicted, none were statistically significant.

Tahe 15 on following page
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8. Racial or ethnic preference. In the initial research, some ABE
persounel stated that adults would often avoid classes where a
predominance of racial or ethnic categories other than their own
might exist. For this reason it was decided that some indication
of racial or ethnic preference for classna:es.and teachers should
be included, the assumption being that adults who disliked having
classmates or teachers of a particular sex or race would be less
inclined to participate in an ABE program where they would be
likely to encounter such individuals. The results of this anal-

ysis are presented in Table 16.

Table 16 on following page

Again, the table indicates that all results were in the direction
predicted ("no preference” having greater participation rates than "preference

stated") but none of the relations were statistically significant.

Program~Related Factors \

To this point, the discussion has centered on factors in the 1life
situation or in the minds of adults which are proposed as factors related to
their rates of participation. Such factors, however, do not include the impact
that the ABE programs themselves (or participation in them) might have on adults.
While it seems obvious that program-related variables would have their greatest
impact on adults who have already enrolled, there are some aspects of the pro-
grams which could encourage or reduce rates of withdrawal. Nevertheless, items
counrising this general category were analyzed only for the attendance and
separation stages of participation.l9 The subfactors identified for analysis

in this category are as follows:

1)
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1. Recruitment techniques. One factor which would seem tu have
some impact on participation rates would be in the amount and
kind of information about ABE programs that {s available to oli-
cible adults, 1In the survey sample of non-participants, 40.2
of the 114 adults interviewed indicated they had never heard nor
read anything about ABE classes. In additfon, 58.07 of this
sample indicated they d'd not know anyone who had ever attended
such classes. In addition to such awareness of ABE programs and
participant acquiintance, one factor which would seem to be re--
lated in the attendance and separation stages would be that of
relétion to the recruiter. It would seem recasonable to propose
that recruitment or urging by a personal acquaintance would bhe
more likely to be associated with higher participation than would
recruitment by some impersonal or formal contact-zo

2. ABE activities and friendship opportunities. Many ABE personnel
interviewed indicated that adults cften attend ABE bocausc {t
provides opportunities for informal friendship asvociations.

Some ABE.prugrams, however, provide less opportunity for such
assoclations than others and may thus discourage participation.21
In order to limit the length of this report, these two variables

have been included together in Table 17.

Table 17 on following page

An examination of this table indicates-that the two questions concern=-
fny recruitment were asked on both the qretlonnafre (given only to cur ¢

ABE participants) and the interview samples. Since former participants were not

6O
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surveyed in the questionnaire project the results are available only for the
attendance stage. The results of this analysis show that, contrary to predic-
tion, highest rates of attendance and completion were found amon®, adults who
were recruited or urged to attend by an impersonal relation, or who on their
own decided to e¢nroll. This finding mav be related to the tendency of upper
income and occupation categorfes to have higher sociocconomic proups {ind out
about ABE through more formalized channels (advertising, etc.) and decide on
their own to attend 2? (as well as a possibly greater ablility to attend).

The item on friendship showed no siatistically significant relation-
ship in th« .itendance stage, but was highly prediciive of completion. Adults
with many friends in the program were more likely to complete it (only 17% of
those with no friends completed the program).

3. Perceived achievement or satisfaction. As with any program, if
expectations are not met, continued participation would seem un-
likely. Likewise, if adults perceive little achievement in the
program, they are not likely to continue. Table 18 presents an

analysis of these proposcd relations.

Table 18 on following page

While none of the items presented in thi: table were statistically
significant in the attendance category ail but one demonstrated statistical sig-
nificance in the predicted direction inthe completirn stage of analysis. These
results provide evidence that completion of the program is related to the satis-
faction adults feel with regard to their progress and achievement.

A major set of factors included in this section was that of teacher
characteristics and attitudes. Jones (1971 : 18) strusses the importance of

such factors and states that "...success depends primarily upon the attiduces,

Ll
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the knowledge, and skills of the teachers.  Warm, empathetic, dedicated teachers
have no substitute in adult education,’” Such teacher-related factors which were
added to the list of program factors are:

4. Biographical characteristics. The primary concern here is whether
such things as the age, sex, ethnicity, marital status, and cduca-
tion and social class background of teachers are related to rates
of aitendance. The only prior expectation from this set of varia-
bles was that teachers of similar backgrounds to the adults they
are teaching might be better able to empathize and relate to their
students and thus would experience greater rates of participation.2

Except for data on the age, sex, and ethnicity of teachers, the re-

search activities of this project did not include collecting information on the
teachers of former participants (since many of such teachers would no longer
be teaching ABE). For this reason the only data for which a comparison of the
attendance and completicn results is possible is on age, SCX, and ethnicity of
ARE teachers. All subsequent teacher data must necessarily be limited to an
analysis of thelr relation to rates of attendance. Table 19 presents the data

on teacher age, sex, and ethnicity.

Table 19 on following page

The only ftem indicating a significant relation to ABE participation
in this table was the ethnicity of the teacher. The sequence of results in the
attendance phase, however, is not the same as the one found for completion.
Black teachers had the highest attendance while Anglo teachers had the greatest
percent of completion.  Before concluging that any particular cthnic category
is better able to ¢ncourage attendance or completion, it is fmportant to real-

ize that teach-rs are most likely to have a predominance of adults of their own

61
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ethnic group. Thus, these rates may be more a reflection of ABE student traits
than of teacher characteristics, This possibility may be examined by review-
ing briefly the relation of certain blographical characteristics of adults.

The data are presented in Table 20.

Table 20 on following page

While only the data on marital status show statistically significant
relationships (on enrollment and completion),26 certain other features of the
table are important. The ethnic sequence jn the completion category is ident-
ical to that of ABE teachers and the sequence for attendance has only Blacks
and Anglos in reverse order. Nevertheless, the percentage differences for
these two groups on the student data are small., Thus, additional support is
provided that the ethnicity of students may be behind the differences in par-
ticipation rates of the three ethnic categories of teachers.

The remainder of the data on teachers, as indicated earlier, was only
analyzed as it related to attendance. The attendance scores were computed for
each teacher by adding up the total student hours present and the total number
of hours all students in each teacher's class were absent. From these two
totals it was possible to determine a total score which repiesented the percent
attendance of all students taught by each teacher.

In addition to presenting only attendance information, the following
tables ' ffer from the preceding ones in another important way: They will be
based on Analysis of Variance statistical procedures rather than the Pearson's
Chi-square data utilized so far. Nevertheless, the only {mportant change for
the ~cader will be that the results presented will show the average or mean

percent attendance for each category rather than indicating what perceant of
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viach category are high attenders. This oalteration may be illustrated best by
presenting Table 21 which shows how other bilographical characteristics of teach-
¢rs are related to ¢ 2 attendance of their students.

Tabl. 21. The relation of certain biographical characteristics of ABE teachers
to the percent attendance of their students.

Variable and I Highest to lowest attendance Sinnificance
ariable an tens (Average 2 atiend=nce) less than .05
Biopranhical characteristics .
married > was mar. > single No
Marital status (75Z = 747 - 7132)
lor 2 =3 o0r more > none No
sumber of children (76% - 762 - 72%)
Last grade completed by 12+ > 8 thru 11 > 0 thru 7 No
father (71Z - 70 -~ 69%)
l.ast grade completed by 12¢ > 0 ¢hru 7 > 8 thru 11 No
Jother (7272 ~ 681 -~ 662)
Occupational status High (34-99) = Low (1-33) No
(s.L.I1.) of father (70Z - 702)

The reader will see that the type of data provided in this table arc
similar to that presented in the preceding tables. The 7 figures, however,
show the average / attendance of teachers of each of the categories listed.
Yiarrfed teachers, for example, had students whu averased 75% attendance while
the students of single teachers averaged 737 attendance. The exact significance
Sseores were not available for this data, but {t is possible to indicate whether
the results are significant at the .05 level. When they are significant at a

sl ler decimal 1ovel (,01, ,001, etc.), such information will be indicated.

b



-aR

ve  Trainine and professional qualifications. ‘The items under this
viatiable were fncluded in order to oxamine Jdicther teachers whe
have the general "protessional” qualitications have higher rates
of participation. Included here are the highest degrec received,
certiffvation, level and amount of other teaching experience,
GJP.A. in college, abllity to speak Spanish, years of ABE exper-

ience, amount of ABL training, and training in teaching English

REST COPY AuiltADLE

as o second language. The analysis of these items is presented
in Table 22,

Table 22. The relation of training and professional qualifications of ABE
teachers to the percent attendance of their students.

‘ d | Highest tc lowest attendance S.gnificance
Variable and Items | (Average I attendance) less than .05
Training and profess”onal ! &

quali flcations o BA > MA 4> BA & 1M hrs BA Yes

. R b S A Y L) M
Higitest degree completed s 77

| e aa e

| x,
Possession of teaching © Not certified " certified Yes
cert: ficate i (723 - 627) (less than .01)
Years of all tcaching | 6 years + ° | thru 5 years No
cKkperience (75% - 737%)
Years of aBIL teaching S years + . 2-4 > up to 2 No
cgperience (7% - 75% = 727)
None - nthcr-got tecaching >
other teaching Yes
Othor caployment . (817 - 78% - 727) (less than .01)
- ? ”
Spanish-speaking © None - have ability Yes
ability (737~ ARY) (less than .01)
Total c¢lock hours of 18+ - 13~-18 » 0O-12 No
ABE=reclated traininy v (777 = 777 - 157)

———

69
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An examiﬁation of the data presented in Table 22 reveals a rather
{mportant finding: Teachers who lack the general professional features of
public school teachers have rates of attendance significantly higher than those
who have such credentials. Three of the significant items show highest attend-
ance i{n the classes of teachers who are not certified, who have not competed
a college degree, and who are not employed as public school teachers in addi-
tion to their employment in ABE.

Several explanations of this finding were proposed.25 First, it
was considered possible that the 100Z attendance figures of learning centers
(vhere no absences are possible) might be responsible (if learning center
teachers tended to b~ drawn from non=public school ranks). Wwhen such teachers
were eliminated from the analysis.z6 however, the same significant results were
obtained. A second explanation proposed that teachers who do n:t have all the
"trappings" of professionalism would not have such a great difference from
their students in socio-economic status and ma. be better able to relate to
them (as well as a possible greater acceptance by their students). A third
possibility, though no direct evidence was found to support it, is that such
teachers may be reporting attendance differently from the public school teach~
ers (who are already familiar with attendance reporting techniques). A fourth
possib- lity is that such teachers, because of their level of professional qual-
ifications, are assigned to categories of siudents who are high-attenders. At
present, however, these data are not sufficient to specify the cause of such
differences in attendance rates and additional research will be needed to more
precisely identify the factors responsible.

The finding that teachers who speak Spanish have significantly lower
rates of attendance than those who do not was also contrary to prediction. lIc

was assumed that su-h teachers would be better able to work with the Spanish-

70
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speaking students in ABE (which are found, in varying proportions throughout
the St4t~:7 Y and would thus encourage creater rates of attendance.  The prab=-
able source of this result is the lower rates of attendance {n the classes of
Mexican-American teachers (647 average attendance). These teachers nave sig-
nificant numbers of migrant farm workers in theif classes who are often unable
to attend because of thelr occupational requirements. This factor emphas i zes
that certain cateporics of teachers are not necessarily poor teachers if thelr
rates of attendance are lower than others. This resecarch indicates that a « de
varivty of indircet factors may account for chh varlations,
6. Methods of instruction used in ABE. ABE classes throughout the
State are not uniform in the methods of élassroom presentation.
Some teachers use the standard lecture method; others prefer to
work with small groups in the class; still others orient their
instruction to a one-to-one presentation and rely on programmed
materials. In addition, there is some difference of opinion as
to whether adults should be given work to do at home. The in-
terview survey of teachers was designed to measure these variables
and to examine which methods are related to higher levels of ABQ
uttendénce. The results of the analysis on these vaviables arc

presented in Tan®e 23,

Table 23 on {ollowing page

The only sigriiicant result found in Table 23 {s that teachers of
smaller classes have nigher rates of attendance than do those who teach larger -
1asse3. A Miely explanation for this finding would be that teachers with

fewer students are able to devote more attention to each student and may thus

ERIC 71
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enocurase higher participation {a high percent of students indicated that thoe

desired more of the teacher-student interaction).

T-*hlt' 2 ;Q

percent attendance of their students.

The relation of methads of instruction used by ABE teachers to the

Variable and [tems

Highest to lowest attendance
(average 7 attendance)

Significance
less than .05

Instructional [tems

10-59% * 60~100% - 0-29%

L o1 time vou spend working 5 No
with individuals o (727 - 702 - 69%)

How restricted do you feel i Jot restrict. very-somewhat No
in being able to innovate? , (707 - 69%)

How aften do you give your g Occasionally » often = never No
students honework: (707 - 687 - 687)

Size of vour ABE c¢lass? 1-15 16-20 » 21+ Yes

(Qu stionnaire)

(78% - 767 - 70%)

(less than .01)

About what percent of your
ABE materials are designed
specifically for adules?

-t o A A W e - —

0-597% = 60-897 -
(727 - 72% - 67%)

90~12n2%

w0

The item on 7 o”

tine spent with individual students showed a sig-

nificant relation €01) to attendance wheén learniug centers were not excluded

trow e analesis,

tion found when learning centers are not considered.

The results presented in Table 23, however, show the rela-

This was done because

learning centers utilize individualized {nstruction and their 1002 attendance

s..ores unnecessarily tis the recults.

7. Tleachers'! evaluation of ABE.

ABE teachers often rejorted that

thefr enjoment of teaching adults was greater than the satis-

faction they got from teaching in public schools,

"7

It would seem



that variations in this factor could be related to changes in

porticipition riates,

{ "entivied tunclude:

de How restricted

use Liis/her own ideas

in addition, other evaluation variables

a teacher feels in being able to inmnovate or

b, How ruch economic benefit un adult will receive from ABE

¢. What problems a teacher feels arc associated with teaching

ABE

These variables are presented in Table 24.

Table 24,

attendance of their students.

The relation of each teacher's evaluation o ABE to the percent

Variable and [toems

Highest to lowest attendance
(average % attendance)

Significance
lesss than .05

Teacher's cvaluation of ABE

How nuch of the time do you always * generally-seldom No
onjov teachling ABEY (707 - 697)

How dovs vour enjovment of ' more to much less » much

teaching ABL compare with more enjovable Ne
public school teaching? (717 « 70%)

what 7 of adults who faith-

fully attend ABE for 1 year

will reccive divect economic | 807 + - up to 497 = 50-79% No
benefit? (712 - 69/ - 697)

What arc the biggest problems cparticipation ~other No

faced by ABE teachoers?

' (704 - 697)

As Table 24 illustrates, differences in categories in these items

are stight and thus cannot be

ABE participaticn,

accepted in this research as factors related to

73
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8. Teacher-student relations variables. In discussions with various

experienced ABE administrators concerning what constituted o

"

' 4

doud ABE teacher," one factor that seemed to emerge was that

@ the teacher should be able to empathize with his/her students.

These same administrators said that teachers who could not keep

students in their classes often seemed to "paternalize" the

students, While it was difficult to zet a precise definition of

what exactly was meant by this term, some specific behaviors

were mentioned which were suggested as examples of paternalism,

Some of these were included as items in the interview schedule,

They are as follows:

a)
b)
c)
d)
¢)

Forcing adults to do assigned work

Not taking a student's word for absences, etc.
Permitting or engaging in gossip about one's students
Getting involved with students in their personal problems

Using "off-color" jokes and expressions in class

Table 25 shows how such items are related to attendance.

Table 25 on following page

All but one of the relations analyzed in Table 25 had slight differ-

ences in response categories and were not statistically significant. The single

sisnificant result showed that very low rates of attendance were found for

teachers who attempt to become involved in the persunal lives of their ARE

students.

74



64~

Table 2. fhe relation of teacher-student relations variables to the percent

attemdance of the teacher's ABE class.,

Variable and Ttems ‘

Teacher-student relations

Wiar sheald v do Do

— i p——

- ——

ighest to lowest attendance Signific mce
Garrerage o attendance) f.ens than .05

Let afim do what he wants =

i get him to do assigned No
student sm': do tic work b owork = other
vou issipn? V(707 = 767~ 707)
- 1
Whiat shoui ? cou do §7 vou f !
gustect . adent is not P Take bis word - probe for f
telling vou the trnth , real reasoun  other No
about reasoas tor absence? ! (737 - 697 - 6%) . <.10 but >.05
! .
"What should you lo it ; Think it"'s no problew > i
mother ARE teacher i think {t's not a serious
toely: vou unnNeCessary . problem = thiuk you should
gossip about veur stu- i try to stop it | No
deny? ‘1 (717 - 697 - 697) ;
Discourage discussion of |
pursonal problems ™ only :
When sieuld you help . whien they voluateer > i
students with porsonal . actively encourage discussion i Tes
probloems? (76/ = 714 = 57.7) (lers than .01)
fiow would your students
feel about o teacher not care or like {t
using "otfecoloar” jokos dislike No
ar copressiion.? (717, = 697)

9.

Cuiture of poverty beliets. Rdlated to the above discussion of
naternalism is the adherence nanifested by teachers to beliefs
about the poor. A teacher's beliefs that his/her students ar¢
prote to fatalism, not deterring gratification, lacking of cdu-~
catient] aspirationg, cte. could concelvably affect their rela-
Cini, ¢ feme, Hite patlicipation of their adult students.  lor

tin it part, items Jor this portion of the {nterview schedule

o



AR

were adapted from lterature related to the culture of poverty

debate.zs [tems were selected to measure acceptance or rejec-

tion (and the extent of such) of allegations that the poor (or

lower class individuals):

a. feel driven by fate

b. have little ability to defer gratification

¢. accept but do not live by niddle-class values

d. believe in male duminance

e, fail to see education as a means of social mobility

{. are basically happy {n their condition

g. are to blame for their own poverty and discrimination against

them
h. experience a great deal of failure in their ramily life
In addition, two items *ere included to measure beliefs ‘-oncerning

Mexican-Americans and Blacks. Essentially, these items alleged that:

I. Negro children have no "successful' male -wodels

J. Mexican-American children are alingual

Finally, teachers were asked to indicate (by percentage scores) their

evaluation of sources of poverty (structural factors vs. cultural factors vs.
personal failure). It was proposed at the beginning of this research that
teachers who accepted these bellefs concerning the poor would offend or patern-
alize their students and thus have low:r rates of attendance. In addition, it
was assumed that teachers who tended to blame poverty on the culture of the
poor or on the poor thensclves (personal failure) would have lower rates of
attendance than those who felt that poverty was primarily due to economic or
structaral factors,  Tahle 26 shows the resclts of the analysis of the composite

29
iter analvses.,
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Table Jb.  The relation of ABE teachers' acceptance of beliefs concerning the
Catimen of poverty to the percent attendance of thelr ABE students.

Voar b e C Lt Highest to lowest attendance Significance
Arableoana Teias (average 7 attendance) less than .05
At“'c-pt‘.inct‘ wt belivts ¢on-
vorning the cause ol
puoverty
Combined L-kert item High acceptance - medfum > ; .
(Agree, bon't Koew, tow i No
ﬂisazf,t‘m_‘) Soore total (73% -.68% - 66%) . {€.01 but 7.05)
o e —— - - 3
Combined porvent.age i
SCOTUS 4 v. poor Lo medium acceptance > low > ;
whotl stateaent applies) ¢ high No
on degree ¢l decoptange (76% - 69% - 65%)
Porcent of poverty due ;
to struccural or 5172 + > 0-257 > 26-50% : No
econonic causces (72% - 70% - 697)
e : —
Percent of poverty due 21-45% > 0~19Z ~ 452 + ! No
to cultural factors (727 - 697 - 67%) ;

i -+
Poprent of noverts due 0-19% = 317 4+ > 20-30% : No

to perscenal tailnre (727 - 727 - 66%)

—r—— = 8 4 e e kA aw—n e b o - —

Although none of these variables showed a significant relation to
attcnduncc.Bn {t should be noted that the direction of results did not come
out as predicted.  The highest levels of attendance were found for teachers
whe ronded o apree with the statements concerning the poor. Taken one {tem
at 1 tire, two Likert items were found to be significantly related (at the
)y tewe ) tooattesdance.  These were:d

“ifi poor have little ability to defer gratification or to plan for

tine cntnre,”

Pl Liower-c lass segro child entering school often has had no ox-

cvsien e with a "successful! male model.*
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tn both of these ftems, teachers who apreed had sianificantly greater
rates of sttendance than did teachers vho disagreed. Tt would seem desireble
o survey a larger sample of ABE teachers to sce if the direction encountered
herce would have a statistically signiticant relation to s =endance with a
larger number of teachers on which to base the data-3
10. Dogmatism and prejudice. Jones (1971 : 9) states that
"prejudice has a relatively minor dircet offect on adult eluci-
tion since deeply prejudiced teachers rarely enter or continue
where the objects of their dislike are present. If they do ap-
pear, the students disappear, using their voluntary option to
escape a heinous situation®,
For the reason indicated by Jones and because it is Jafficult
to measure prejudice directly among teachers, it was decided to
use an Indirect measure of prejudice and at the same time tap
another possible attitude set, i.e. that of dogmatism. The dog-
matisn scale utilized for this resecarch was a 25 item short-form
scale developed by Troldehl and Powell (1965). It was hvpothe-
sized in this report that as the level of dogmatism Increases,
levels or rates of AL pasticipation would decline. The analy-
sis of the conbined {tem scores were conducted using Pearsons's
correlation coefficient analysis. This technique rove iled a
significance figure of only .2920 (correlation coefficient =
=.0727) 0 lack of statistical significance even though the re-
sults were in the direction predicted. Thus, there is no basis
Tor concluding that t -achers who are neasured as highly dogmatic
have Jower gttendance rooes than those who score low on this
variable,
A b boen nentioned throoshout thia Soction on teacher variables,

the nurber of statistically significant relations fafls to give murh support

o S
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Lo the ovtors proposed as costs or benefits of ABE participation. This outcom:
can e et et the Low pumber of teachers for whom attendance was roported
(72 toachers an Lhu iaterview sample). ‘SiHCU, in most cases, the direction ol
the results was as predicted (wi'h the notable exception of acceptance of cui-

ture of poverty beliefs), these variables can be only partislly accepted.

The Relation of Ethnickty to ABE Participation

Thrunhout the section reporting the relation of the proposed factors
to participation, the discussion has, fur the most part, falled to demonstrate
how the various factors identified related to the participation rates of each
ethnic group. While much of the data does not permit an extensive analyslis by
it

vthanicitv, it was possible to obtain some limited information reogarding this

viariable. -

In the discussion of some preliminary fiﬁdings of this report, fig-
ures chowide the under-representation of Anglos were presented. Table 20 also
presented tindings on how attendance and completion status vary by ethnicity.
In the final davs of the production of this report, data from T.E.A. became
aviatlable which a1so showed how attendance varies by ethnlcity.33 These data
allow Tor the analysis of attendance either including or excluding learning
conter-. When ltearning conters are fncluded, the average attendance breakdown
{3 a5 toiliws (siqonif, 7 .001): Anglos 87%, Mexican-Amcricans 79% and Blacks
787. FEncludinme learning center participants glves the following sequence (sig-
nil, W, Anvlos 767, Blacks 74% and Mexican-Americans 73%. This latter
sequenice, iU mav he noted, is the same as the one found in Table 20. Thesc data
alss <how that Anlos have a much larger percentage of their participants at-

tending learning centers than do efther of the other two ethnic groups (Anglos

337, ‘hesicm=Acricans 202 and Blacks 162). Another finding illustrated by
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these data is that while Angtos have a higher percent sotendance, thev are in
the program Tess time than cither of the other twe othafe groups. Mnlv 397 of
An. los, tor exarple, were in the program for more than 50 hours while 597 of
Blacks and 48 of Mexican-Americans were in for that much time (signif. < ,0001).
this Indicates that Anglo adults (whose median lovel of education {s hiyher)
mav be completing the program in less time than cither Blacks or Mexican-Americans.
Fhis ceuld also help explain thelr higher rates of attendance. 1t would scem
te tollow that adults who need less tinme to conplete the nrogram would have
weater motivatien to have high percent attendance for the short time they are
in than would adults who must participate for a more extended time.,

[t will be remembered that significant relations were found in the
carolinent stage for many of the attitude variables proposed. If the totals
for the attitude sets are computed, average attitude scores can be determined
and these averages can be shown for cach ethnie group in relation te enroliment
stetus. The data on mastery of environment proesented in Table 27 will {1tus-

trat.e this procedure,

table 27, Mverage (mean) mastery of environment total {tem scores by cnroll-
ment status and ethnicity

Enrollment Status
Lthnic Status
Enrolled Not enrolled
N = 54 N = 42
Mesican=Arwrican = 21.963 s 17.452
Ll I 43
Bluc 23.000 19.651
—- — ot
.'.'.ﬂ,;l" 33 27
24,970 23,148
Total 125 117
22.6732 JN.068
. --.-&-.--—-*‘**-‘Q.—-——-----‘.-ML--H-- Ll e G I S SR S S 2 Y
o F~12.189 Slaniticance - 001

0
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In each cell of Table 27 are two figures. The flrst (represented by N) is
the total number of adults falling in cach cell category. The sccond (i)is
the mean or average attitude score for adults of that category. The column
total mean scores (22.632 and 20.068) show the extent to which each enrollment
group perceives control or mastery of its enviromment (with enrolled showing
greater perceived control than not enrolled). The difference between these
two scores was great enough to show a significance value of less than .001.

ft i5 possible to use the figures presented in Table 27 to graphically
portrav how the ethnic groups within each category score on the items.

Figure 4 presents this information.

Figure %: A graphical presentation of the Average Nastery of Enviromment

totil item scores by enrollment status and ethmicity.
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Figure 4 graphically shows how the average mastery of enviromment score dif-
ferences vary by ethnicity, The greatest differences between enrolled and

not enrolied acre Coud for Mexican Anericans while Anglos showed the least
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difference (as well as the highest perceived mastery scored). These data

suprest that o tow deprece of percetved mastery of one's enviromment constitutes

a4 greater obstacle or barrier for the ABE participatfon of Mexican Americans

I

Jand Blacks than it does for Anglns.h

The two ftems used to measure self concept of ability were also combined
into a total score and the mean scores were examined in relation to enrollment

status and cthnicitv., These data are presenfed in Table 28,

Table 28: Average self-concept of ability total item scores by enrollment

status and ethnicity,
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CThe results of these analvses indicate that Mexican~Americans in both
categories have the fowest sclf concept of abitity as to educational effurc.35
Mexican americans also showed the greatest ditterence between the two partici-
pant categorfes. Anglo non-participants on the other hand, evidenced a slightly
higher mean score than did participants of the same ethnic category. As was
the case with the mastery of envirommsental data, it appears that this variable
might const’cute a hinderance to the enrol lment of minorities, but not of
Anglos.

Simitar findings were cncoantered in the analysis of the oxtent of in-

dividualism and collectivism among participants and non-participants. These

data are presented in Table 29.

Table 29: Average individunalistic-col ectivistic total {i..m scores by

enrollment status and cothnicity.
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As these data indicate, Mexican~Americans agaln show the greatest dif fer-
ences between participants and nom=participants in the lovel of individualism
Anglos are again shown to have higher scores of individualism than either of
the other two ethnic groups. Thus, the data lend support to the proposition

that the individualistic-collectivistic orientation is related to enrollment.36

While such data may shed some light on possible factors that hinder adults
(and especially minority adults) from enrolling in ABE, they only compound
the problem of trying to explain why minorities are "over represented” in

ABE programs. If these obstacles(and many others encountered in this research)37
pose greater hinderances for minorities than they do for Anglo adults, why are
Anglos not enrolled in the program in greater proportions than they currently
are? Several explanmations are suggested by the data analyzed in this research.
While it is not practical to present a detailed analysis of the data at this
point, a summary of some of the finding should shed some light on this question.
The following list presents some of the possible explanations identificd bv
this research: ,
1. The primary factor suggested 1s that Anglo adults of low
educational status do not value or perceive a-need for
education to the extent that minority adults do.38 They,
more than Blacks and Mexican Americans, thought school
was somgfeimes a waste of childrens' time.  Minorities
tended ty see ABE as a means of improving their oc-

cupational status39

while personal improvement (in such
things as improved seclf confidence and ability to ex-
press onescif) seemed to be the major motivation of

Anglos. 1In addition, the finding that "being too tired"

was as significant obstacle for Anglos but not for

&4 "




minority adutls sugpests o lower commitment to educat fonal
fmprovement on the part ef Al

Thete Was selite ov idotoe From e tesearch project which in-
~
~

dicated g hesitaney on the ;m.rt of Anglos! to attend classes
in which the teacher or the other students were Blacks or
Megican Americans, Amelos, tor exagaple, woere the onlv ethnic
category for which a signiticant relat ion was found between
enrolinment amd p!'cfﬁul‘c-ﬂ«‘g' tor a particular cthnic status of
the teacher. In additicvn, Anglos sewned to be mbarrassed
tor their fricnds to know they were attending ABE: not
Just boroase of a fear of showing thelr iack of education,
but also a4 fear of what their friends (or employers) would
think of them going to « program which, in many peoples'
minds. is ror the 11literate and cthnic minorities.”C

A third major factor which may explain the lower rates

of Anplo enroliment in ABE is the restricted availabilicy
of the G.E.D. or high school cquivaleacy offering. The
Federai regulations poverning the use of ABE funds have,

H

e P07 stipedatad that cach funds he ased tor “hasic!

cdite 10 o e eedneat o toroioh o et rade cutvaloent).

e crthede o, Choveas ot the state

-

W, otfered the o S RS TR BRSNS E tx':nni":_e‘}l the
Pederd ool atioan, Lo er s e had the cifect of not
wor it oty aduert oot o the v fabitity of 6. LD,
NI R RE T TIT Vi Prared e sondd redoce Aneloe oen-
polinent i twee w.ror bie t Anedo oadolts wottld probably
e e createst ot jan of thenr enrol iment in G.b. b,

aragran: sinee they e hicher median tevel
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ot education than cither of the other two cthnlce categories.

Second, Anglos are more often recruited into the program

by more impersonal means (such as advertising or radio

announcements) than are Mexican Americans or Blacks.

Eliminating the possibility of offering or advertising

G.E.D. Instruction, then, would probably reduce Anglo

enrollment more than it would for Blacks or Mexican

Americans.’.
While there are probably many factors which would help explain the comparatively
low rates of enrollment of Anglos, the three suggested above are'considered in

this report to be the most important.

VI. CONCLUSIONS AND IMPLICATIONS

The data produced by this resecarch project have identified many factors
which were fuund\to be related to variations in the rates of ABE enrollment,
attendance and complet fon. Iﬁ addition, some data have been produced to show
how these relationships vary from one ethnic category to another. The data
#ls0 suggest many implicatiors for efforts designed to increase ABE participation.
These conclusions and implications are enumerated together in the following
section,

1. Factors affecting the participation of adults in ABE programs
are otften the sume for cach stage of participation (en-
roliment, attendance and separation). Thus, efforts to in-
crease participation might best be conducted during all
stages of program participation.

2. Significant relations were found for variables comprising

each of the three factors (structural, cultural and program).
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It is suggested that these factors be further developed
in subsequent research and that the list of variables
comprising cach be further added to or modified.

3. Within each factor are variables which either hinder
or promote participation. Some such variables may act
to promote participation while others ﬁay only hinder
participation. Still others may exert both a positive
and a negative influence. The implications of this are
that, where possible, hinderances should be turned into
factors which facilitate or even encourage participation
as opposed to simply attempting to minimize their in-
fluence.

4. Some of the data presented in this report required rather
great differences to show a statistically significant re-
lationship to the measures of pgrticipation. While an
obvious implication of this is ihat future research
projects on this subject utilize larger samples, the con~
clusion also indicates that relationships in this research
which did not make the .05 confidence level should not
necessarily be rejected or considered unimportant.
Further research might establish their importance and
they should be kept in mind as possible factors.

$S. The data collected in this research have soue limitations46
which make it uecessary to reemphasize that the results
of this research are tentative findings. The project

was designed as an exploratory search for participation-

related variables and does not have the methodological

ERIC &7




i'igur to be considered o sutticvient test of the relation
o these variabiles to particvipation,
Most of the variables and ftems testod in this research
showed results in the direction predicted.,  Of those
which were opposite of the predicted divrection, compara-
tively tew were statistically signiticant, Those whiéh'
did minifest statistically sienificant relations in the
direction opposite of tha. predicted wer fncome, occu-
pational prestipe rating, emplovment status, sethod of
recruitment, spouse’s level of education, stated desire
to qualify tor a job training program, and teacher
credentials,  With the exception of the teacher credentials
varfabloes, all appear to be related to, one peneral
tendencey:  Higher sociocconornic ciategories show the highest
rates ol participation in ABE rather than the lower socio-
4
ceononic groups as was predicted, Thus, those adults
who have higher income and occupational prestige ratings,
who are emploved, whe become awire of the prosram through
dore termal channels, whose spouses have higher oducat ion
Tevels, and who do not feel a need to be trained for aa
ugvupat!un (possibly because they already hold satisfactory
jobs) show the highos; rates of participation. The imp!i-.
cations of this gre that {f ABE is to be used te raise
the socloec o nomic level or onportunitics of lower ¢ lass
1aults, sreater of forts must be made to recruit and, retain
such ‘adults in the p-oyram,
Some of thg hinderances tdentificed in this rescarch can

alleviated with }vlntlvely small resource investments

&8
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while others will require much greater cttorts te bring
about anv apereciable clumgee, Providiog tor the care
of children and transportation, tor example, would not
be as difficult te accomplish as attempting fo change
attitudes concerning mastery of one's eavironment.,
What scems to be necded tor policy-making is a com-
prehcnsive investigation of the redative e fect of
these obstactes (as well as the inducements) so that
ettorts to maxinize participation can be made on the
basis of an assessment of the {mportance of various
factors as well as some indication of the investment
needed to bring about an appreclable éhange.

8. Many adults are participating in ABL for rcasons other than
occeupasfonal or income related purposces. A relatively
smill percentage of adults surveved in the quest ionnaire
project reported participating for reasons related to
occupational or coonomic Inprovement.  Sone of the major
reasons fndicated were "just to get an education,"” per-

f sonal improvement, improvenent of social relations and
acquisition of parcicular skills or knowledge. For this
reason it doos pot seem appropriate to evaluate the
el foctiveness of ABE solely in terms of cconomic or oc~
cupational eriteria. YMelther does It scem appropriate
to say that adults who have dropped out of tiww program
before receiving some certiticate, ete. have "failed."
Success of failure must be relatlive to the goals which

adults themselves set. As they enroll in the program
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Cind poeriedicat iy thereatter) it would be well to detoer-
vt what i wmted Lind orieat iadvuction especially

to those cads rather than Vimitinge instruction Lo some
externalbly predeternined objoctives,

9. Much nf the Titerature concerninge the poor (and ospecially
the ethnic minorite poor) bave alleped that people in
oy v do not place much value on education. Data from
this rescareh, however, indicate that such is not the
casey especially in the case of othnic minority adults,
che ditterence fn values mav mot e in the extent of
value placed on education but rather on the purposes for
which it {s desired and the ability to pursae it,  Among
the poor, participation in ABL programs may be as

. Paportant for its social and friendship opportunitioes
das 1t s tor obtaining <hitts and certificates.,  In
additeoan, the poor and cthnice minorities may find such
prrtadrpat o ditrrcalt o bepossible even though they Jdesire it.

10, ABE teachers who Lack the qualificats ms und credentials
t aditionally assuned necessary in the public schools
sy be better able to attract and hold ABF students.,
While this does not indicate that they are necessarily
better teachers, it does imply a need to investigate and
possible reconsider the qualifica’ ions of ABE teachers.

. o Variables tound related to enrollment were spread fairly
cvenly ameng the situational and disvositional factors,
Compivtion, however, sceered to be most highly related to

dispositiona] tactors (no significant relationships were
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cound in the comploetion analysis to sitaational induce-
et itemeY . o variahbe which seerned to stand out in
the completion stage Gilthough 1t secied to have tittle
relation in the other two stages) wits provious suCcess

in the public schools. 1t scems that adults who pre-
vicusly did poerly in the public schools are likely to
drop out of ABE prior to completing it. 1f aropping

out is again perceived as failure, the negative attitudes
01 former participants may be increased rather than re-
duced by ABE participation. An implication of this might
be that success or failure should not be linked to pro-
gram completion. If ABE objectives ave hroken down into

a number of more casily obtainable objectives then
participants could be encouraged by the successful com-
pletion of short term objectives as well as not having

to leave the program teeling a sense of falilure.

ABE has succeeded in recruiting fairly large proportionate
numbers of ethnic minority aéults into the program. The
attendance and completion rates of minority adults, however,
arce below those of Anglos. It appears that minority adults
have . greater number of obstacles to overcome to be able
to particip;te in the program than do Anglos. fnce en-
rolled in the program, however, these obstacles continue
to make participation difiicult and thus reduce the rates
of attendaace and comnletios oi minotrities.

The reasons for participating in ABE do vary somewhat

bv ethnicity. In general, minority aduits are in need

of rore bariz skills (liturunyéyx faglish as 4 secornd
Qe
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Panpuape) while Aoplos are Intesested prioerii, in
obtinine 1+ CuELD. or hish school cquivaleoney certifi-
cate. A larger proportion of Anglo adults could
probably be recruited by opening the program to in-
struction through a grade twelve cqulvalrnt.46

Mthough there ore factors and varfables common to

most ABE programs, cach arca and commuaity have anique
circumstances and factors which (ffuct ABRE varticipa: ion
in their local programs. By utilising some of the
Ltechaiques and results of this and subsequent research,
it should be possible te nmake avatlable to cacht program

a means to thoroughly investigate the local needs and
obstacles of the local client population. This sbould
farilitate desizning proesrams and instruction to increase
the enrell-wat, ttondinee, ainrd noal comyletion of adults

in cach program,

Adult students surveyed indicated a wide range of reasons
for participating in ABE and a considerable variation in
the type of classroon intevaction preferred. For this
reason it would seem advisable to offer (where possible)

a variety of instructional procedures. Some adults prefer
to "get in and get out" and are very much task oriented.

A learning center environment and programmed instruction
might be the best means for accomplishing such needs and
objectives. On the other hand, many adults who enroll
Indicats a desire for group interaction and opportunity

to work with other adults., In such cases giving the

I



student a tape recorder and a filmstrip would probably

resalt in lower participation and achievement.,
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Vit. THE EFFECT OF PARTICIPATION ON

ALTENATION AND EDUCATION-RELATED BEHAVIORS

Anatiter aspect of this rescarch project was an attaemptl Lo assess the
citfect of ABE on certain attitudes and behaviors of the participating adults,
The attitude {tems used here were seloectaed from o group ot already avve]oped
dlbicnation scales.  These items were designed to tup whether or not the adult
feels control over his tife, toels socfally isolated and/or feels he is
without norms to wuide behavior (These same items were used in other parts of
this studv). Behavioral items were chosen by asking counscelors and teachers
ot ABE what thev perceived as pood measures of behaviorat change outside the
classroom.  For this selection, it was deemed important to choose hehuvi#rs
which might reflect the transference of skills (educational, social, ctel)
trom the ABE cliassroom out to the adult's real 1ife situation.

As meationed carlier, the data for this study were collected in two ways:
(1) questionnaires were sent out in the mail, and (2) Intensive interviews
were conducted,

To assess behavioral and attitadinal "change," o second quest fonnair
was sent (4-8 months atter the first) to all ABE students that had completed
and returned the tirst mail-out survey. This "change' measure was used
in vonjunction with information collected from the other parts of study to
help evaluate ABE coffects.,

Basically three picces of intormation were used to evaluate ABE's effoct:
(1) the first mail-out questionnaire (pretest) provided information concerning
the adult's length of participation in ABE along with responses to the attitude

aud hehavior items. 1t was reasoned that {1 adults (whe had been in the
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Proeram ooy wers bens alien sted and exhisited more ol the oxamined boe-
favivrs tintn oedalt= who had Been in the program st t Utme, this would
provide sonw evidence that AL cttects behaviors d Lt titadess (2) with the
return of the scvond mail-out quest fonitire (posttest), o medasare of vy
in attitudes and behaviors was assessed. 1t adults part icipating in the propram
over 4 b to 8 month period became less alfendted and exhibited more of the be-
haviors, this also would be an indication ot ABE'S etfecty and (9) the Jata
yathered tooa the intervioew part ot the study provided fntormit ion on three
wroups of  plults, carrent ABE students, former ABE students and non=ARE parti-
vip#u:s. The responses of non=participants to the attitude and hehavior items
were compared to the responses of both current and former student groups. in
those cases where ABE students (whether former or current) were foumd teo he luss
alicoated, and to exhibit more of the behaviors than their non-student counter-
parts, dnether indication of effect was noted.

In order to analvze the results, certain statistical procedures were uscd
tor eacit of the throee toechpigues (just ment ioned). For each technique,
brict description ot the procedure used atong with the correspond ing results
will tollow. For the information collected trom the tirst quoest fonmalre
mail-out, it wiu necessary to computo o correlation between length of parti=
cipation and the examined behaviors Jnd.attitudus (A correlation is a measure
o1 the relationship between Lwo viriables., The preater the correlation, the
greator the degree of correspondence between the variables. Stated another
wiay, the greater the correlation, the greater one's ability to predict one
variable fror knowledge about tie other).

For the 1irst questionnaire the results appear below,  Each item {s re-
ported long with its correlation with feongth o1 participation. The alienation
seore was computed by adding up the scores on the nine alicnation items. This

total score wis then correlated with 1ength‘?f time in ABL.

.
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TABLY 30

CORRELATION WITH LENGTH OF

ATEM ABE PARTICIPATION =
I, Total Alicnation -.08
1. Voter Registration .13
3. Mumber Library Books Taken Out .05
‘. Number Voluntary Organizations Joined .10
9. Number of Magazine Subsceriptions .08
. Mumher of Newspaper Subscoript fong .12
7. Hours o1 Radio Listened To Each Day -.08
8. Hours of T,V. Watched Fach Day : -.02
9. Number of Letters Writtern to Friends -.06
10, Having A Savings Account .11

As can be seen from the table, many of the correlations are nepative.
Taking the example of "Radio Listening,” this indiciates that individusls tend
te listen to less radio as they stay in ABE a longer perfiod of time. Within
the ticld of applicd rescarch, usually, a correlation of ¥ .30 or greater is
the minioal amount necded to draw the conclusion that two variables are signi~-
ticantly related. A« can be seen from Table 30,none of the correlations meet
this criterion. One jossible explanation for the lack of significant relation-
ships lies with the ABE population, {tself. Adults enter ABE at different
fevels ot competence, and, as a result, require different lovels of instruction
and periods ot time to complete that instruction. Thus an adult who enrolls
in ABE and requires only two or three months of instruction to complete the
G.E.D. may be effeciad greatly by ABE.  On the other hand, it mav take an.

IHiterate adult several months before ABE begins to affect his behaviors
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and attitudes.

Rather than rejecting the f{dea that ABE affects behaviors and attitudes,
it seems more reasénable to note the direction of the relationships as re-
ported, and to compare these results with those reported next. All of the
{tems had the predicted directiun, except for "Hours of Radio and T.V." and
"Letters Written." Possible explanations.for these results will be ficlded
liater when all the results have been presented.

With the collection of information from the posttest questionnaire, it
was possible to assess the degreo of change in attitudes and behaviors. For
this analysis, the mean or average Scores and the amount of variance for both
the pretest and posttest were computed. Pretest was then compared to posttest
using a matched sample t-test. Usually, for this type of analysis, one reports
a significance level.

To interpret the results for pretest/posttest change one may rely on the
significance value. It is reported as a probability and the smaller its
value, the better an fnvestigator feels about drawing the conclusion that
(in this case) some change has occurred. A value of .05 or less is ordinarily
accepted as the minimal value needed to "feel good" about the results. Tﬁe

results for the pretcst/postiest analysis appear in Table 31.
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TABLE 3
ltem Mean Pretest Mean Posttest  Signit icance Value
l. Total Alienation 16.11 16.10 | .97
2. Voter Registration 1.44 1.42 . .58
3. No. of Library Books .58 1.50 . 001
4. No of Voluntary Organizations - .51 .76 .03
5. Magazine Subscriptions | .98 1.20 .22
6. Newspaper Subscriptions .78 1.02 .01
7. Hours of Radio 3.5 4.0 .15
8. Hours of T.V. 3.24 3.84 13
9. Letters to Friends 2.96 3.02 .84
10. Savings Account 1.61 1.57 .40

{t appears from this part of the study that ABE {s effecting three be-
haviors: The number of library books taken out, the number of vdluntary organ-
;zations joined, and the number of newspapers subscribed to. All other jtems
either had the predicted direction of change, or the amount of charge was too
small to be considered. In comparing these results to those from the pretest
daﬁa, two of the behaviors, number of voluntary organizations joined and
newspapers subscrihed to, also had relatively L:igh correlations with length
of participation.

The last part of the analysis «ompared current students to non-ABE-
students, and former students to non-ABE-students. Here, the procedure for
compar ing behaviors involved calculating the percentage of adults for ecach
croup which elither exhibited or did not exhibit the behavior. These per-
centages were then compared across groups by using a chi square statistic.

Avcain, a significance value was reported and this can be used in the same
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minner descrited proeviously to evaluate the results. " For the alienation

measure, an average total score for each group was computed and these scores

vere compiared using a t-statistic. Again significance values were computed.

Table 32 presents the results for the alienation comparisons, and Table 3%,

the results for the behavioral

Mean
Current Students

Non-Studgnts

Former Students

Noa=Students

comparisons.

TABLE 732

Alienation Scores
15.03

16.61

15.60

16.61

Size of Group
125

113

89

113

Signiticance Value

.0002

.01

In Table 33 most of the dbehaviors are coded so as to indicate the per-

centage of adults exhibiting or not exhibiting that behavior.

For the be-

haviors, letters written, hours of radio and hours of T.V. listened to, this

coding was changed slipghtly.,
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From the results it appears that there are certain consistent differences
between the two student groups and the non-student group. ABE students appear
to be less alienated than non-students. Also there are a greater percentage of
students taking out tibrary books and subscribing to magazines and newspapers than
non-students. Un the other hand, there are certain inconsiatent f ndings. A
greater percentage of current students write letters than do non-students while
a greater purcentage ot former students register to vote, and watch or listen to
less T.V. and radio than aon-students. Still it seems clear that the direction of
ditftarence is alwavs the same. ABE students tend to be less ali.. tred and exhibit
more of the behaviors, with the exception of "hours of radio and v 7.", than their
non-participant counterparts. :

From the results for the three parts of this study, it appears that certain
items are consistently influenced by ABE, other items are unrelated to ABE and
a third set of items have somewhat inconsistent results. The behaviors, number
of library books tiaken out ard number of newspapers subscribed Lo, seem to be
related to ABE participation. It appears that a certain amount of realing ski!ls
are being transferred from the classroom to the adult's real life.

As for the items with inconsistent results, it seems necessiary to deal with
them Individually. For the behavior, number of voluntary groups joined, there
was an Indicated change. Yet no significant differences were found detween student
and non-student groups. The directions of the differences were as predicted,
however, and it may be that ABE {nfluences a relatively small percentage of adults
to join other organizations. This conclusion is also supported by the direction
of the relationship between length of participation and this behavior. ABE may
well provide both {nformation concerning other groups (through dissemination by
teachers and students) and a successful social environment for many adults who

participate. Both these factors may facilitate the adult's joining other groups.
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The results for votoer registration also appear some<hot confusing, Su v,
what soever, was discovered for this behavior, and yet the direction of differences
beiween studonts and non=students and the _ru!utimmhip between voter rogistrat ion
anu participation (in pretest) seem to i{ndicate otherwise. One possible reason
for the discrepancy 1ics {n the timing for the collection of pretest and posttest
data. The pretest information was gathered just before the 1972 nutional elections.
As a result, there may have heen a big push in the ABE programs around the time
of the pretest to get adults to register. Since no clections were scheduled
around the time of the posttest, one would expect that any changes would have
oecurred before or during the pretest.

Concerning magazine subscriptions, adult students tended to subscribe more
than nonstudents. Yet no chunges were discovered, and there was no relationship
between lenpth of participation and this behavior, In that the results for two
other behaviors indicated ABE's effect on reading skills, it would seem likely
that magazine subscriptions would also be effected. Yet the differences may be
a function of the_rending materials, themselves. Newspapers can be rather
practical reading materfals (Jobs, weather reports, day to day events) and are
sometimes used in the ABE classroon. Library books can be acquired without cost
which is an fwportant determinant for an adult population dominated by "noor"
peaple.

For the behaviors, hours of T.V. and Radio, it appeared that students
listened/watched less than non-students. Yet, no changes for thes? behaviors
were noted. These items were originally selected-as very general indicators of
the aduit's use of the electronic media. They provided 1ittle information as
to the nature of the use of these media. Because few literacy ski!ls are needed
simplv to listen to radio and/or wateh T.V., it seems difficult to draw anv

conrlusions about the transference of ABE skills to the use of elextronic media.

Q .
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For future reseirch, it would be interestiag to find out if fn fact ABE adult..
are listening/watching more cducational programs, cte.

In regard to "Letters Written," it appears that, in general, ABE docs not
dffect this behavior. The discrepancy between the tindings for current students
vs non-students and former students vs non-students, may be a function of the
differences in the current and former student groups. . The former students con-
sist both of adults who dropped out of the program and adults who completed the-
program, The current students are made up only of those adults presently enrolled
(drop=outs are not included). It may be that those individuals who stay in the
program wrile letters more tﬂan those who drop-out and those who never join. it's
possible that ABE provides an environment cenducive to letter writing, and/or that
students who stav, tend to possess some writing skills (perhaps Spanish literate)
when thev join.

The last behavior, savings account, is apparently unrelated to ABE partici-
pation. It was chosen originally to tap not only the adult's acquiring of informa-
tion concerning the use of banks, but, also indirectly the adult's planning for
the future.

Finallv, the -esults for the allenation scores represent a complete contra-
diction. Both current and former students were less alienated than non=-students.
Yet, there was a complete lack of change from pretest to posttest and no relation-
ship discovered between length of pur:icipatlun.and alienation. One possible
explanation is that those adults who foin ABE and stay in the program tend to
be less alienated than those adults who never join or who join and drop out.

In order to explore this possibility two further comparisons were made: non-
students were compared to current students that had recently enrolled, and ABE

drop-outs were compared to non-drop-outs. The results appear below.
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TABLE 34
Average Alfenation Score Significance Value
Recently Enrolled
ABE Students ‘ 16.14
.10
Non-Students 16.61
TABLE 35
Average Alienation Scores Significance Value
ABFE Drop-outs 16.2
.05
ABE Completers 14.6

It would appear from these results that indced some selection factors are
working. It seems that the adult's attitude may well determine his/her joining

and/or staving in the ABE program.

To summarize, it does appear that certain skills are transfered from the
ABE classroom to the adult's real life situation. Specifically, the results of
the survey indicate that ABE participants are subscribing to more newspapers
and taking out more library boogg than they did before they joined the programs.
Also, there is some evidence, although not as strong, that participation in ABE
influences adults to join other voluntary organizations.

All other behaviors studied were either not related to participation or had
inconsistent fundings and thus require further investigation. As for the aliena-~
tion measure, it appears that rather than ABE affecting attitudes, the attitudes
may affect joining and/or staying in the program. The results for the aliemation
measure indicate that dispositional factors might be pursued as means of assessing

(4] potential drop-outs.
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As the reader may have reatized, this analysis ot the effect of
participation on alienation and cducat ion=related behaviors examines the
proposition that ABE participation atfects the attitudes and behaviors ot
participating adults. The major portion of this report, however, discussca
how participation is affected by these and other factors. This examination
of ABE participation as both a cause and an ¢ffect of these variables points
out an important problem. If participating adults are significantly different
from nonparticipants on these variables, is this ditference due to the elfect
of ABE participation or do these varfables cause the variations in ABE
enrollment and participation? Stated more simply, does particpation cause
the differcnces or do the differences cause the participation?

In this report , the method for deterrining whether varfous ftems
were related to enrollment was to e¢xamine the differences between participants
and nonparticipants. The existence of significant differences between these
groups was presented as evidence that the significant variables were in-
fluencing enrollment. The problem with using this method, howaver, is that
the participant sample was composed primarily of adults who had been in the
program for somc¢ time, This made the validity of the sample questionable
for two reasons: a) Having been in the programs for some time made {t
difficult to deternine how much of these differences were due to the effect
of the program and b) Many adults who had enrolled in these classes had
dropped out prior to the survey. Thus, the sample may represent the
attitudes, etc. only of adults who remain in the program rather than of all
adults who enroll.

Two additional sets of analyses were used to determine whether the
results obtained were indeed rcpresentative of all enrollees. First, the

former particpant sample (which contained a majority of dropouts) was compared
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with the nomparticipant sample. This facilitated o comparison of a sample
of participants which included dropouts and completers with the nonparticf-
pant sample. Second, adults surveyed in the quest{onnaire project who had
been in the program for less'than one month were compared to nonparticipants.
The results of these two analyses may be summarized as follows:
1. There is a lower number of siznificant relations in

former-non comparison than was encountered in the

current analysis (22 vs. 33). The direction of the

results showed a change of direction in only one

variable, and that by only a narrow margin. Four

items not found significant {n the current-non com-

parison (getting a job is a problem, distance from

home to ABE center, "it's useless to plan for to-

morrow", and total self concept of ability) were

statistically significant in this new comparison,

Thus, while the new comparison shows fewer significant

differences between enrollment categories, the new

data continue to show distinct differences between

participants and nonparticipants. Therefore, dif-

ferences between these categories can only partially

be attributed to the premature withdrawal of adults

from the program. .

2. When newly enrolled studentg were compared with

nonparticipants, it was possible to make the com-

parison on only a partial list of the {tems indicated

in the current-non comparison. This was a result

of differences in the questionnaire and interview
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{nstruments. Nevertheless, the ftems for which a
comparison was made do illustrate the tollowing
findings:

4. Statistically signiticant differences
between new participants ond nonpartici-
pants were found on the number of children,
“the future looks bright for today's
children™, "the average citizen can have
an influence on polltics", number of library
books, and TV hours. All of these variables
showed results in the predicted directioa.

b. Many other items previously found gignifi-
cant were not significant in this new conm-
parison., In addition, several showed a
change of direction (although not significant).

The results of these new comparisons lead to the conclusion that
adults who enroll in ABE are di{fferent from nomparticipants on many of the
variables identified. After enrollment these differences grow even greater
as a result of the withdrawal of many adults who have participation hinderances
or a low degree of factors which promote participation. The effect of ABE
{nstruction scems to widen the gap in some respects even more. Thus, ABE
participation seems to be greatly influenced by the factors identified in

this rescarch. In additfon, ABF participation is shown to have a limited

impact on some of the attitudes and behaviors of ABE participants.
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FOOTNOTES

1. The term "Angla" is used throughout this report te §ndicate all persons
classitied as White, except persons of Spanish origin or surname.

2. Although there is obviously some overlapping of thesc two categories, they
are separated i{n this report for purposcvs of classification and discussion.

3. It would be more desireable to do a longitudinal comparison of elizible
adults who enroll in ABE and eligible adults who fail to enroll. This
tvpe of study,however, is not practical given the financial and time lim-
itations of this research.

4. The students i{n the questionnaire sample were randomly selected by their
teachers. The teachers were given instructions on how to raudomly select
one out of every seven of their students.

5. Of the 500 teacher forms mafled out, approximately 260 (or 52%) were cor=~
pleted and returned. Nevertheless, it was found that many of the original
teachers in the sample were no longer employed, or had been assigned to
classes that were cancelled due to lack of participation. As best as
could be determined, only 390 of the original sample of 500 teachers were
actuaily employed when the questionnaries were administ..red.

6. A more in Jepth description of this and other methodological procedures
is available in the doctoral dissertation of the pronjcct director, Chad
Richardson (University of Texas at Austin).

7. Since the initiation of the ABE program in Texas fn 1965 and until a leg-
{slative change occurred in 1973, Texas ABE programs, as well as all ABE
prograns throughout the nation received funding which was supposed to be
nsaed maindy to offer cducation through an cight-grade cquivalent. This
limitation, however, wias not definitely specified, and a great many pro-
grams in Texas allcowed adul's seeking to obtain “he G.E.D. certificate
to participate in the program. In 1973, the Texas legislature allocated
funds “or the provision of G.E.D. Instruction to be given in conjunction
with the federal funds used for basic education.

8. Sutrles (1968), for example, found a atrong feeling of "territoriality"
among Chicago slum residents, which made certain facilities or areas the
"turf" of a particular ethnic gr-up. Other croups were not welcome into
this area and a certain amount of danger was fnvolved in going into
"foreign territory."
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10.

11.

12.

13.

14,

S TTVOR

Magy ot the teachers of the ABL students sampled did not have attendance
rocords submitted tor their classes. 1o addition, sceveral of the students
sanpled were not Included in the class Pists of the teachers who did sub-
mit reports and infomation was therefore not avidlable concerning their
attendance. As a result attendance fnformation was collected for only 67
of the 124 curreni participants in the sample.  This reduction of the
number of participants makes it mere difficule to obtain a statistically
significant resalt even when there may be consideorable difference between
response categerfes.  As a general rule, the larger the sample, the smaller
the differences have to be for a4 resutt to be statistically siyniiicant.

in learning centers, for example, adulls may come and go at any time dur-
fng the day and thus are not responsible for a specitied number of hours,
For this reason ne record is kept ot absences .and learning centers will
theretote report 1007 attendance for all enrolled students. In addition,
Jifferent programs dse varvimg reporting procedures and, as< a result, the
dependability of reports varies Frow one program to another.

An analysis was made utilizing just the percent attendance {igures. This
required the wse of Analysis of Variance to determine the significance of
the differences in the mean attendance scores of the different categories.
Iteus which were found statistécally significant at the .05 level were:
(a) Sex {malc > female). (b) detting a raisce or a promotion is a problem
(checked - not checked), (¢) Number of years in longest job (5-9 vears -
never enploved * 2=4 yeurs 1 year or less), (d) 'Tvery time 1 try to

get ahead, somebady or something steps me''(Disagree ™ don't knuw - agree),
(¢) Self concept of ability categorized tota! scores (vigh self concept 2
low), (f) Number of mrvazines subscribed to (1 or more > none), (g) Num-
ber of letters written to friends and relatives cach month (2 or more ~
one » none), and (h) Size of class (up to 12 + 12 or more). The data on
teacher variables found significant bv this proccdure are reported in a
later section of this report,

fn ,e:ooral, alivnation items and fteas concorning control of one's environ-
ment woere sclected,  In selecting the alienation items, Dean's conceptual
areas of powerlessnoss, normlessness, and social {solation were utfilized.
The criterion for choosing an ften was that It appeared (at least in con-
tent) in at least two alicnation scales,

Of these two ftems, one (ne rules to live by) was adapted frow. anomie
scales. Tie other {vou sumctim s have to break a few rules) was created
for this rescarch to help measure how fmportant a person felt rules were in
his/her MHie.

The attitude measurement portion of this research was undertaken jointly
with a graduate student (Loren Nyer) in psychology who was conducting re-
search on attitude change for a Masters “hesis. Some of the items were
included for this collateral research and were used for the present research

for exploratory purposes. ; 109
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17.

18.

19,

20.

22.
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This attitude mav be one that helps keep adults in the program. In the
other hand, adults who successfully completed the program may feoel a
svnse of satisfaction and this attitude may be, to some degrece,

a veflection of that satisfaction.

This number (335) is the total sample after all incomplete responscvs and
forms were eliminated.

Several of those who agreed were not included in the analysis presented
in Table 14 because of incomplete responses.

This was necessitsted by the sample size. The utilization of th ee cate-
gories for the current participant and former participant analyses would
have resulted in cell frequencies so :mall as to make amalysis highly
questionnable.

Since non-participaats have not had contact with the ABE program, "here
is no way to make a comparison of their responses on the item selected
with the responses given by current participants.

An indirect “inding of this research was that eligible Anglo adults were
difficult to find and gave greater resistance to being intervie.ed than

did either of the other two ethnic groups. Thus, while it was rather

easy to locate areas with a high concentration of eligible Black or
Mexican-American adults, such clearly identified zreas were not encountered
for Anglos. 17 these two tendencies (difficulty in 1lrcating and resistance
to discussion) are also prevalent during recruiting operations, then
Anglos would be less likely to be recruited by door-to-door recruitment
techniques,

Jones (1971 : 8) urges a consideration of this factor and states that
e ‘ucators should

...consider hiz (sdult’s) dilemma if the course is taught through
programr...! instruction with 1ittle or no opportunity to build up a

new friendship circle -~ or that going to class will cause the friends
he has elsewhere to turn against him!

Almost all door-to~door recruiting, according to ABE personnel jnterviewed,
tends to be limited to lower income neighborhoods. This is don¢ because
of the greater prouportion of "eligiblc™ adults in these neighborhoods.
While under-educated adults also live in well-to-do neighborhoods, they
are difff{cult to find and are often embarrassed to report -~heir lack of
education.
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24.

25.

27.

28.
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A common assumption of many ABE administrators is that teachers who have
a backpround similar to that of their adult stadents will be better abtle
to relate to ABE participants and consequently should experience higher
rates of participation., Some administrators caut foned. however, that
teachers who lave experienced a considerable rise from such former condi-
tions may tend to be impatient with their students and have the attitude
"1 made it, why can't you?" Jones (1971 : 9) also adds In *h’s regard
that teachers from the same background know "...what a struggle the poor
man is having and thus expect less of himg they receive what they nxpect."

The difference in marital status is due to the greater percentage of for-
merly married (divcrced, widowed, and separated) in the non-participant
sample (32.27 vs. 17.1%) and by the higher peircentage of single adults
among current participants (25.27 vs. 14.02). The percentage of wnarried
adults in cach sample was approximately equal. A possible reason for
there being so few single adults in the former participant sample is that
these adults were found by going to the address given at the time they
were attending the program. It is possible that single adults change
residence more often (especially i{f they have married since participating)
and would consequently be more difficult to find.

Seme of these findings were presented at the 1973 Annual Meeting of the
Adult Education Association held {n Dallas, Texas. Several of the par-
ticipants suggested some possible explanations of this finding.

This was accomplished by eliminating 6 teachers from the analysis who re-
ported 1007 attendance for their class. While there was no other way to
detormine whether such teachers were indeed employed in learning centers,
it is highly unlikely that any ABE teacher In another setting would have
perfect attendance of all his/her students for the entire year.

While the concentration of Mexican-Americans is predominantly in South
Texas, virtually all ABE programs inthe State have some Mexican-American
students. Fven the Rusk program in East Texas had one or two classes
which werce conposed almost entirely of Mexican-American adults.

The majority of items were adopted from statements found in Ryan (1971),
Passow (1965), and Valentine (1969).

The individual items which make up this factor and the one on dogmatism
may be found fn the teacher Interview schedule.

While no statistically significant result was obtained using analysis of
variance, a significant result was found when the Likert item scores and
percent attendance scores were analyzed using Pearson's product moment
correlation coefficients (significance = .0280; correlation coefficient -

-.2262). 111
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In statistical analysis, a small sample requires fairly large difterences
to manifest statistfcal cignificance., This can be demonstrated by consid-
eritg bow much confidence one would have in the results of a survey which
selected 20 teachers out of a total of 20,000 as compared with the confi-
dence that a sample of 200 would give, cven though both samples may have
been randomly selected.

If ethnicity were introduced as a control variable, the number of cases
in cach cell would be so low as to make any analvsis highly questionable.

these data were the intormat ion submitted by cach program on its annual
progran reports.  In order to simplify the analysis, a computer drawn
sample ot 107 of all 1972-73 ABE students wias sclected.,

These findings should not be gencralized te all members of any othnic
category since this research was not designed to be representative of
the total population., The emphasis of this report 1s not on the extent
to which any ethnic category possesses a partfcular trait, but rather
eXamines the extent to which that traft affects ABE participation.

Ulibarri (1970 : 33) surveyed Mexican American adult migrant workers and
found a negative perceived concept of ability in relation to additional
cducational effort.

[t should not be interpreted on this or any other relation that the
variable in question "causes" varfations in participation. While the
data do give limfted evidence that such might be the case, association
does not prove cause and effect relations.

Having to care for children, illnes, transportation problems and having to
make frequent moves were Ildentified as statistically significant problems
for minority adults (and especially Mexican Americans) but were not for
An;’,lns .

It is also likely that thev do not have as great an economic need as do
Hexican American and Black adults (based on employment and Income
figures),

Mexican Amerfcans showed significant differences between enrollment
categorivs on the desire to get a job, and to get a better job. Signifi-
cant differences for Blacks were found on wanting a better job and desiring
a raise or promotion.

This might be similar to the "sissv" stereotvns that keeps many males from
participating in things thev consider to be primarily for females (even
though they may actually desire to participate)., In a similar respect
Anglos may not wish to he ifdentified (in other peoples minds) with some-
thing considered to be for the ftliterate, the poor, or ethnir nigoritics.
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41. This can be partially accounted for by the fact that other resources, in
addition to ABE tunds, were available for G.E.D. instruction. Such funds
wore provided from church contributions, the United Fand, volunteer in-
struction, the work Incentive Program the Manpower pevelopment and Train-
ing Act and Mode! Cities (mock 1974: 1)

42. In Texas this has recently changed with the passage in May, 1973 of
.8, 137 which, for the first time, makes state funds available for
G.ELD, instruction., '

43. Initiasl, 1905, funding guidelines and interpretations were not specific
on providing cducational services for only those below the ninth grade.
No specific definition of an adult functioning below ninth grade was
ever developed and it may not even be possible to develop a generially
usable definition. Also, it was not until 1971 that specific rules were
implemented by the US Office of Education prohibiting instruction in G.E.D.
(mock, 1971: 2},

44, Most of the major limitations and weaknesses of the research are re-
lated to the limited resources available for the project, Included would
he the small sample sizes {especially for measuring attendance), the
inability to make much use of control variables in the data analysis
and the inability of use rigorous and cxacting sampling procedures.

4S. For a fow variubles, it was the middle-range categorics that had the
highest rates. In the completion stage anilysis, for cxample, adults
whose spouses hud 8 to 11 years of school completed had higher com-
pletion rates than either the high or the low categorices (although the
high catevory wias still above the lowd.

$46. Although enrollment data for the 1973-74 school year have not been
tabulated as of this writing (August, 197%), it is highly likely that a
substantial increase in Anglo cenrollment will be realized with the
aviailability of state funds (which make the advertising and offering
of G.E.b. possible on a large scale for the first time during the
1973-71 program year).

| ‘ 113
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