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RWEARCH

1. The need for remedia' and basic education for Texas adults in great. Over
1,A00,000 Texas adults have i years of education nr less.

2. IV 1971 Texas had attained the largest enrollment Of adults in its ABF
Pregmme of all states.

The pr:pertionate enrollmeut of Arlo adults in ABE programs iz only about
one third to two fifths of the expected proportionate enrollment wh!le
Mexican Americans and Blacks have rates of enrollment greater than their
rropertionate reprenentation in the "eligible" population would indicate.

While Anglos have proportionately lower rates of enrollment in ABE, their
mite of attendance and program completion are higher than those of Blackn
and Mexican Americans. Nevertheless, they are in ABE for lese total time
:han minority adult n. Anglos were also found to have a mach larger percent
of partieipants in learning centers than Blacks and Mexican Americans.

5. Minority adults seem to have more obstacles to ABE participation than do
Anelez. Their higher rates of enrollment seem to be primarily due to the
fact that they reel a greater need for (and place a higher value on)
education than do Angles.

6. ABE teachers have a much greater proportionate representation of Blacks
and Mexican Americans than do public school teachers in Texas. There Is
also a greater.proportionate reprenentation of male teachers in ABM than
there f in the pablie schools.

7. ABE teachers who lack sane of the credentials traditionally considered
necessary in the public seLools had significantly higher rates of atten-
dance than did teachers who have such credentials. Attendance rates were
highest `"or teachers with leas than a bachelors degree, who were not cer-
tiri,i and whc; were not Leaching in the public schools in addition to
their ABE rcachitig.

. *.he eaeegeries have lower rates of enroll-
men', aenianee and eempletion than do adults in the upper socioeconomic
.!.f.i.t..I.er,r it :.

9. The reaction c,f an adult': family, friends and employer to hie or her par-
tit-Ipation in ABE was found to be significantly related to enrollment but
not to attendance rr completion rater.

10. Many obstacles to ABE participation were examined. Those found to bo sig-
nificantly related to enrollment were: a) being too tired, b) having to
,-are for ...hildren, c) Illness, d) perceived risk or danger of attending
nir:ht .!lu.72es, a lnw Tiercelved ability to control one's fate or envir-
fxlmnt, f") q low expectation of sueeess In an educational endeavor due
ee tele'e 71.in pereeived inebility, and p amain or a perceived ltIck of
rules and order. Among the possible participation inducement or attraction
variables related to enrollment, the following had statistically significant
rsults: a) encouragement by spouse, friends or employer, b) desire to

9



obtain a 0.E.D. or high sohool equivalency certificate, c) desire to qualify
for college or for a training program, d) desire to express oneself better,
to speak better English, or to have greater self-confidence, and e) a high
perceived value on education and a utilization of educational skills.

11. Because of data problems, few significant relations were found for atten-
dance analyses. Those variables which did have statistically significant
relations, however, seemed primarily related to occupation (income, length
of time In the longest job during the last.10 years, desire for occupetional
improvement, and a desire to get a raise or promotion al? had statistically
significant relations to attendanee). Other significant variables included

perceived worth of making an effort to gain more education and the
"xtcnt of utilization of literacy skills (reading magazines and writing
personal letters).

1). 7t1, observation tnat .lower socioeconomic categories of adults have lower
rates of enrollment also seams to hold for program completion. Adults who
have low incomes, who have trouble getting a job, and whose spouses and
fathers have less than eight years of education had lower rates of program
completion than did adults of higher socioeconomic categories.

13. The major obstacles found to be significantly related to program completion
were: a) having to care for children, b) illness, c) transportation problems,
1) a low perceived ability to control one's fate or environment, e) a low
expectation of succeeding in an educational endeavor, and f) previous dif-
ficulty (as measured by low grades) in the public schools. The only induce-
ment Items found to be significantly related to completion were those which
indicate satisfaction with one's progress or perceived achievement in ABE.



INTRODUCTION

The problem of getting and keeping adults in Adult Basic Education

(ABE) programs is often identified as the greatest problem facing ABE teachers

and administrators. In the Annual Program Report of Adult Basic Education

(Texas Education Agency, 1972 : 34), for example, this problem is described as

follows:

The major problem which occurs most frequently in Texas
adult education programs, as around the nation, is that
of recruitment and retention. Sixty-eight programs gave
that as the leading problem with which they have to con-
tend.

This statement, plus many others from the literature related to ABE, indicate

that information on how to promote effective participation in ABE programs is

greatly needed. This report identifies and analyzes a number of factors which

help'explain a) why adults enroll or fail to enroll, b) why they have high or

low attendance rates, and c) why they complete the program or drop out of it

prior to accomplishing their objectives.

Background of ABE Efforts

While ABE programs are relatively new, the need for some type of ed-

ucational opportunity for illiterate and educationally disadvantaged adults has

long existed. in 1947, for example, the Carnegie Corporation appropriated

$25,000 to the U.S. Office of Education to assist

in its program to reduce illiteracy -- among 10,000,000 adult
Americans! According to the late Dr. Ambrose Caliver, 500
adults were enrolled in classes in'1946. At that rate it
would take 20,000 years to wipe out illiteracy, if all the
adults survived that long, and no new ones were added to the
list. One could only conclude that we didn't care enough is
1946 (Godbey, 1970 : 327).
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In 1960 there were as many functional illiterates as there were college gradu-

ates (Bogue, 1969 : 195,. The 1960 census revealed that nearly 24,000,000

adults had less than eight years of education (National Advisory Committee on

Adult Basic Education, 1968 : 4). According to the same 1960 census figures,

nearly 287, of Mexican-Americans, 15% of non - whites, and only 42 of Anglosl were

functional illiterates (Greblor, Moore and Guzman, 1970 : 144). In some areas

of the country the position of minorities was even worse. In Texas, the 1960

census figures showed that 592 of non -white adults and 792 of Mexican-American

adults had gone no further than the eighth grade (Browning and Maemore, 1964 :

30). Almost one-sixth of the Mexican-American population twenty-five years of

age and older reported no education at all., While there was some improvemen

by 1970, the latest census figures indicate that in.both Texas and the U.S. as

a whole, 75% of Mexican-American adults have not completed high school (U.S.

Bureau of the Census, 1971-a and 1971-b).

Part of the reason that adult basic education classes had not been

given greater support prior to 1965 was the belief that illiterate adults would

soon die off, taking the problem of illiteracy with them. The belief that prob-

lems of illiteracy are ending, however, overlooks the fact that 700,000 youths

drop out of school each year (Strom, 1964 : 1). It also ignores the fact that

... at least one-third of U.S. public school children cannot read at tueir

age level. Somewhere between eight and twelve million children have reading

difficulties so severe that they are headed toward functional illiteracy"

(Myers, 1970 : 42). The problem of educational deficiency among adults is not

one that will quickly disappear with the passing of the current generation of

illiterate' adults.

While there wt're some attempts to provide educational opportunities

for disadvantaged adults prior to 1965, most efforts were sporadic and extremely

12
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limited in their impact on illiteracy and educational deficiency. For the most

part, such etforts in adult education have been directed primarily at the in-

terests and needs of middle-class adults and have provided few opportunities

fur educationally disadvantaged minority adults. The adult education movement,

which began in strength around 1910, originally appeared to offer a great deal

of hope for the educationally disadvantaged. Some of the first classes were

designed to provide literacy training, citizenship preparation, and vocational

instruction. During World War II the Army developed an intensive program to

educate and train illiterate recruits. After the War, however, the emphasis

and perceived need for these types of adult classes diminished. The adult

schools which had been developed to meet these needs looked for a wider base

and eventually came to view all adults as their "target population." Partially

due to the inaccessability of channels of communication and influence to minor-

ity adults, the participation of this segment of the adult population in classes

of adult education became almost non-existent (Clark, 1955). Thus, an effort

which started initially as an attempt to meet the needs of lower-class adults

became converted to a means of serving primarily the interests of middle-class

adults.

In 1965, however, the federal government became involved in the effort

to educate illiterate adults. Whereas no federal money had been available for

such programs in the preceding years, at least $180,000,000 of funds from the

War on Poverty were made available fnr a wide variety of programs which offer-

ed adult basic education (Luke, 1966 : 363). By 1972 the enrollment in ABE

classes was approximately 20 times as great as the 1965. figure (National Advisory

Council on Adult Education, 1972 : 3).



Texas Adults in ABE Programs

A recent survey of illiteracy in Texas revealed that over a million

and a half Texas adults had less than an eighth grade education (U.S. Office of

Education, 1969 : 41). The latest census figures indicate that in Texas, 75%

of Mexican-American adults have not completed high school. The comparable

statistics for Negroes is about 672 while 45% of Angles have not completed

high school. The 1970 figures also indicate that Angles form only about one-

half of the 1.852,44 Texas adults who have eight years of education or less

(United States Bureau of the Census, 1972 : 20).

In a manner similar to that of the nation as a whole, Texas experi-

enced a great expansion of its ABE programs starting about 1965. Texas, which

in 1964 had only a few scattered ABE classes taught by volunteer teachers

(Adair, 1964 : 64-66), jumped to an enrollment of 57,137 during the 1965-66

school year (Texas Education Agency, Program Report, 1966). By 1971 Texas had

the largest enrollment of any state in the nation in its ABE classes (National

Advisory Council on Adult Education, 1972 : 30) .

Who are the adults who have enrolled in such great numbers in Texas

ABE programs? What goals or desires motivate their participation in the pro-

gram and what factors keep even greater numbers from participating? This

report provides a descriptive profile of ABE teachers and students and analyzes

many of the factors which influence whether or not they enroll, how much they

attend, and whether they quit before completing the program.

An additional question addressed by this report is how the recent

expansion of ALE programs has affected adults of minority status. Have they

been enrolled in proportion to their representation in the population and in

proportion to their eligibility for such programs?

1_4
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II. RESEARCH STRATEGY

As the preceding discussion indleates, ABE participation, as concept-

ualized in this report, has three component stages; enrollment, attendance and

separation. At each of these stages a variety of forces may operate to pro-

mote or to reduce participation. While many of these forces may exist in all

three stages, it is reasonable to assume that some factors may only exert

their influence in one or two of the participation stages. Nevertheless, most

factors are analyzed to determine their relation to each of the three stages.

Figure 1 shows the sequence of the three participation phases and illustrates

how participation can be either encouraged or hindered at any of the three

stages.

Figure 1. Possible participation outcomes at each of three stages of ABE
participation.

Eligible
Adults enrollment attendance completion

non-participation low attendance dropping out

It was assumed at the beginning of this renearch project that factors

which promote or impede participation would be essentially the same at each of

the three stages. Adults who have problems with excessive illness, for example,

would conceivably be hindered from enrolling. If they do enroll, they would

probably have some difficulty in maintaining high attendance. In addition,

this obstacle might help bring about a need to prematurely withdraw from the



program. Similarly, a perceived need or desire for some educational goal

might encourage enrollment and continue to exert an influence for high attend-

ance and completion of the program. Nevertheless, it is recognized that some

factors will be able to influence participation at only one or two of the three

stages. The quality of instructional materials, for example, would presumably

have little, if any, effect on rates of enrollment since non-participating

adults would most likely have no contact with such materials.

In searching for factors or forces which might be related to varia-

tions in participation rates, three general categories were selected; situa-

tional, dispositional and program factors. A brief description -of each of

these will illustrate what types of variables each might include.

1. Situational Factors. Included in this category are all variables

or items which exist in the life situation or environment of adults and either

hinder or encourage participation. Included here would be such variables as

illnes, transportation problems, economic or occupational needs, etc.

2. Dispositional Factors. This factor includes all variables or

items which exist in the mind of adults. The primary difference between these

variables and those included under the situational factors is that disposi-

tional factors are subjective elements (such as values, attitudes or beliefs)

which exist in the mind while the situational factors are objective realigties

which are external to the individual 2.

3. Program Factors. The items and variables included in this cate-

gory are those aspects of the ABE programs themselves which either reduce or

encourage participation. The major items identified in this category are

teacher characteristics and program effects. This category is included for

the obvious reason that the program itself may affect the desire or ability

of adults to participate.

1'



-7-

Figure 2 shows the relation of these three factors to the stages of

participation. The positive and negative signs in the Figure illustrate that

each factor may have elements which either hinder or promote participation.

Figure 2. Research design showing the relation of the participation factors
to the component stages of ABE participation.

Participation
Factors

mpType of i act
on Participation

Participation component stages

Enrollment Attendance Withdrawal

Situational
+

Dispositional
+

.

-
.

Program - related

+

Research Populations

In order to gather data to examine the relation of these factors to

ABE participation it was necessary to survey several different population

categories. First a measure of enrollment was needed. This was done by com-

paring a sample of ABE participants with a similar sample of adults who were

eligible for the program but who had not enrolled. The assumption used here

was that if an item was really an obstacle to participation then a smaller

percent of adults who had this characteristic would be enrolled in the program.

If, for example, it is found that there is a significantly greater percent of

17
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women with young children among nonparticipants than is found among ABE par-

ticipants, then there would be some evidence to support the hypothesis that

having to care for children is an obstacle to enrollment. Likewise, if it is

found that a significantly greater percent of adults with a desire for an

ABE-related goal are enrolled in the program, then there would be some support

for the contention that this particular item does indeed encourage enrollment
3
-

The obvious population group to be surveyed for the analysis of

attendance is that of adults currently participating in ABE programs. In

this research this was done by means of a questionnaire sample and a sample of

adults who were interviewed later in the year. In both cases, attendance in-

formation was obtained from the annual program reports submitted to the Texas

Education Agency. These reports contain attendance information for each

student in the class of all teachers. By adding up the attendance figures for

all the students in each teacher's class it was possible to get a composite

attendance score for teachers. These figures were then correlated with data

gathered from a sample of ABE teachers to provide information on how teacher

characteristics are related to the attendance of their students.

Data for the third stage (completion) were obtained by interviewing

a sample of adults who had separated from the program during the preceding

three years. This sample had a fairly even distribution of adults who had

completed the program and those who had dropped out prior to completion. This

made it possible to determine the effect that the proposed items had on comr

pletion. Here again, it was assumed that if ABE dropouts make up the greatest

proportion ot adults who have an obstacle, such would be evidence, although

limited. that this obstacle does hinder ABE completion. Likewise. if it is

thr %,Hple.ter form A greater proportion of adults who indicate a

special need or desire for ABE. then there would be some support of the

18



proposition that this need nr du-4in.. is rellteJ to pry y.ram completion.

rigure 3 adds to the information presented in Figure 2 and shows

what research samples were used to provide data for each of the three partici-

pation stages.

Figure 3. Research design showing the relation of the participation factors
to the component stages of ABE participation and the research
populations surveyed for each component stage.

Participation Type of impact
Factors on Participation

Participation component stages
.11=111=118.141....111.INWINI..011MIM.M1.1.11M

Enrollment! Attendance Withdrawal

Situational
Current
partici-

Current
partici-

Former par-
ticipant

pant vs. pant (in- interview
non- terview sample (di-
partici- and ques- vided into

Dispositional pant
samples

tionnaire)
samples

completion
and drop-

(from
inter-
views)

and ABE out

teachers categories)
(inter-
view andProgram-related

question-
naire)

METUODOLOCY

The methodology of this project was designed to facilitate an explor-

atory search for factors related to ABE participation and to provide an analysis

of the significance of such factors once they wvre identified. This was accom-

plished by dividing the project into several phases and activities as follows:

I. Background Review and Research. A great amount of time and

effort were spent revi.wing the literature and conducting informal interviews

19
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with ABE personnel in order to determine the types of data to be collected and

the best procedures to use.

2. Questionnaire Development and Administration. Based on the in-

formation provided by the preliminary phase, questionnaire forms requesting

biographical, attitudinal, and attendance information were subsequently de-

veloped for ABE teachers and students. Following a field test of these forms

questionnaires were mailed to a computer-drawn sample of 500 teachers and ap-

proximately 2000 4 of their students at the beginning of the 1972-73 school year.

Through an extensive follow-up program, a return rate of approximately 65% was

realized.
5 The data provided by these questionnaire forms were used to examine

some exploratory hypotheses and to suggest some additional avenues of research.

3. Interview Project Development and Administration. Based on the

information and data gathered in the two preceding phases, tour interview forms

were developed and field-tested in Austin in March of 1974. These interview

instruments included forms for non-participants, current ABE participants, for-

mer ARE participants, and ABE teachers. Seven sites around Texas (Austin,

Dallas, Rusk Cooperative, Bexar County, Pharr-San Juan-Alamo, Cooke County 'o-

operative and Lubbock) were selected to provide a distribution giving adequate

representation to each of the three major ethnic categories (Mexican-Americans,

Blacks, and Anglos) and to both metropolitan and rural programs. Within each

of these sites random selections of each of the four research populations were

made6 Tri-ethnic interview teams were made up of personnel from the A.P.L.

project staff and on-site interviewers hired with funds node available by the

Hogg Foundation for Mental Health. During the months of April, May and June

of 1973 a total of 469 interviews were conducted. The breakdown by type of in-

terview is indicated in Table 1.

20



Table I.

Frequency of interviews by site and participant status

ABE
Teachers

Current
Participants

Former
Participants

Non-
Participants

Rusk 18 27 22 16

Dallas 16 24 31 22

Tustin 15 14 26 17

San Antonio 21 29 23 .29

P.-SJ.-A. 10 10 10 10

Cooke Co. 9 10 10 10

Lgebbock 10 10 12 10

99 124 1328 114

a Because of pmblems of validity, 30 of the former participant interviews from
one of the sites were not used in the final data analysis.

4. Collection of Support Data. In addition to the data collected

in the questionnaire and interview projects, the following types of data were

collected from the sources listed below:

a. Attendence information -- Annual reports from T.E.A. were

searched to find attendance data for each of the students

and teachers sampled in the questionnaire and interview pro-

jects.

b. Census data -- in order to be able to compare ABE students

to all eligible adults, 1970 census data were collected from

computer tapes containing Public Use Sample data on Texas

adults who had less than a high school education.

c. Public School Tc'achcr data -- Since a profile of ABE teachers

was also desired, data on all Texas public school teachers

was provided by T.E.A. to provide a base of comparison.
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Data Analysis,

rhe data from all questionnaires and interviews were transferred to

computer cards for computer analysis using the SPSS statistical package avail-

able at the Univetstty of Texas at Austin. The primary subprogram used was

Crosatabs which gives Pearson's Chi-square test of association and produces a

sequence of two-way contingency tables. In addition to showing the exact

level of significance, this subprogram produces a variety of non-parametric

statistic 1i which measure the degree of association of the variables. The re-

sults of such analyses form the bulk of the statistical portion of this report.

Nevertheless, the analysis also involved a limited use of the Breakdown sub-

program (which gives the mean and standard deviation for the dependent varia-

bles and produces one-way analysis of variance tables) and the Pearson Corr

subprogram (which produces correlation coefficients and measures of signifi-

cance).

IV. PRELIMINARY RESEARCH FINDINGS

Minority Adult Enrollment

One of the questions addressed by this research is: To what extent

are ethnic minorities represented or involved in ABE programs. Data from the

T.E.A. Division of Adult and continuing information make it possible to answer

this question. Table 2 presents a cross tabulation of enrollment by ethnic

status and school year.
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Table 2.

di.4tribution of adults in Texas ABE classes
by race or ethnic status, 1968 through 1972a

Race or Ethnic
Status 1967-68

Enrollment

1968-69
by School

1969-70

Year

1970-71 1971-72b

14,416 22,064 24,059 27,138 17,560
Spanish surname

( 32.4%) ( 48.9%) ( 45.32) ( 47.20 ( 48.47)

Anglo or other 11,144 7,975 11,648 16,006 9,940
White ( 24.9%) ( 17.3%) ( 21.9%) ( 27.97) ( 27.42)

13,696 13,472 16,572 14,001 6,530
Negro or Black

( 31.2%) ( 29.2%) ( 31.2%) ( 24.4%) ( 18.02)
,

# 1

5,145 2,120 832 294 2,270Other
( 11.52) ( 4.6Z) ( 1.6%) ( 0.5%) ( 6.22)

total
44,772 46,171 53,111 57,439 36,300

(100.07) (100.0%) (100.07) (100.02) (100.0%)

a The data presented in this table are gathered from annual program reports
compiled by the Texas Education Agency and submitted to the U.S. Department
of Health Education and Welfare.

b
The data for the 1971-72 school year were compiled from a 10% s,mple made
---'1-1,1c for this project (since the final tabulation for the annual program
report had not been completed).

Even a preliminary .xamination of these enrollment figures indicates that ABL

programs have a high proportion of minority aduligl. In order to determine

whether minority adults are over-represented, however, it is necessary to com-

par these figures with those indicating their representation in the general

population. Since adults needing remedial education are the focus of ABE ef-

forts, it would by better to use the "eligible" p egation rather than the total

adult poplation. For purposes of limitation, "olliJble" adults will he defined

as adults 25 years of age and older who have not completed high schoo'. Table
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3 shows how the representation of minority adults (ages 25 and older) in ABE

prorrams compares to their representation in the total "eligible" population.

'rabic I. A comparison of the actual 1970 Texas ABE enrollment and the
enrollment expected (based on the ethnic distribution of adults in

the 1970 census who had completed less than 12 years of educationtl

---

Race or Ethnic
Status

Population Distribution
of adults (25 +) with
less than 12 years ed.

1970 ABE
enrollment
(ages 25+)

Actual/expected enrollmel
(2 that exp. enrol. is o!
actual ABE enrollment)

Spanish sur-
name

.

621,196

(expected 2)

( 20.4%)

,

24,059
( 46.0%)

46.02/20.4% 0 225.5%

Angle or
other white

11,978, °C/ 2 ( 64.9%)
11,648

( 22.3%)
22.32/64.9% - 34.4%

Nero
449,157

or

g 449157
Black ( 14.7%)

16,

( 31.57272)
31.72/14.7% a 215.6%

Total
b

3,048,355 (100'01)
52,79

(100.20%)

t

a
Sources: &,.S. Bureau of Census, United States Census of Population 1970,

General Social and Economic Characteristics, PC(1)-C45 (Washington: U.S.

Itit-----GovernmentPrir'ablel. National Center for Educational

Statistics, Students and Staff Data, July 1, 1969 - June 30, 1970, pp. 18-29.

b The total for ABE enrollment and the population figures excludes adults of the

"other" racial or ethnic designation since their representation is so low and

since the focus of this table is upon the representation of the three major

.th7c or racial groups.

The last column of this table gives an indication of how much over-

or under-represented each ethnic category is. This column indicates that Mexican-

Americans (Spanish surname) and Blacks have over twice the enrollment that their
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proportionate representation in the "eligible" pii.ulation would inch

on inn other hind, lay, only About one-third of the enrollment expected.

Since ABE programs are directed primarily at adults needing to com-

plete an eighth-grade education97 however, it may be preferable to compare

the ABE enrollment with the adult population with 7 or less years education

completed. Using the same technique for determining over or under-representa-

tion, this new definition of "eligible" adults shows that Mexican-Americans

have 1317 of their expected enrollment and Blar.:s have 1832. Anglos still

show an under-representation with only 467 of their expe:ted enrollment.

While this is an increase over what was encountered using the 0 through 11

educational category, Anglos still have less than half of the enrollment that

their representation in the "eligible" population would indicate.

Representation of ABE Teachers by Ethnic Status

In addition to determining the ethnic representation of ABE partici-

pants, data were gathered for this report which would indicate the ethnic dis-

tribution of ABE teachers. Here again, it was felt that a base of comparison

for such figures would be informative. since most ABE teachers are recruited

from the ranks of piblic s:hool teachers, the ethnic composition of both cate-

gories are presented together and appear in Table 4.
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Table 4.

A i:omparison of the ethnic distribution of ABE teachers
and public school teachers in Texasa

Race or Ethnic
Status

Public School
Teachers

ABE
Teachers

Mexican-American or
Spanish surname

3,992
( 2.8%)

430
( 28.5!)

Anglo or other 123,273 740

White ( 88.2%) ( 49.0%)
,

Negro or 12,398 300

Black ( 8.9%) ( 19.9%)
,

Other 132 40

( 0.1%) ( 2.7%)

Total 139,795 1,510
(100.0%) (100.02)

a These data were generated especially for this report from data on computer
files at the Texas Education Agency Management Information Center.

As this table indicates, ABE programs have a much greater represen-

tation of Mexican-American and Black teachers than do the public schools of

Texas. This is also true when sex distribution of the teachers is considered.

Whereas the percentage of male teachers in ABE is 38.4%, male teachers in the

public schools comprise only 27.3% of the total teaching force (T.E.A. Manage-

ment Informatiou Center data). Thus, it seems that ABE programs have attained

a-greater representation of ethnic minority teachers and male teachers than

have public school programs throughout the State. The sex and ethnicity of

ABE teachers will be among the variables whose relation to ABE participation

will be considered in the next section.
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V. RESEARCH FINDINGS

Sihc dosi!h 01 this research was exploratory, A major por-

tion of the effort of this project was to identify variables which might ht

prepzsed as factors related t^ ABE participation. This search was guided by

the research model presented in Figure 2. The literature reviPw, 'nterviews,

discussions with ABE personnel, and the preliminary mail-out questionnaire

project yielded a variety of subfactors and variables proposed as possible

participation-related variables. These proposed variables will be discussed

and the results of analysis presented under the general topic headings proposed

hr the research model.

Situational Factors

As mentioned earlier in this report, situational factors are those

conditions which exist in the environment or life situation of adults which

miat affert their participation in ABE. The factors proposed here have been

divided into several subcategories with specific variables and items listed

for each. As each variable is presented, its proposed relation to participa-

tion will be indi-_4ted.

I. occupational or employment-related variables.

a. Income. It seems that a lack of income (if perceived as being

due to a lack of education) would encourage participation.

b. The desire to get a job or to get a better job may also he

perceived as a benefit. Siiitlarly, the desire to get a raise

or a promotion in 0n9's present job might encourage ABE parti-

IpatIoa.
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c. Employer's reaction. If an employer encouraged an employee

to attend, it would seem to increase the probability of en-

rollment. On the other hand, a negative or apathetic reac-

tioq would seem to be negatively related to participation.

d. Job stability. The reasoning for identifying this variable

was that adults who have held the same job over an extended

period or who have not frequently changed employment might

manifest greater stability in an ABE program. In addition

to the "stick-to-itness" aspect, job stability does not fre-

quently necessitate a change of residence nor a change of

hours, both of which could make participation difficult.

Since these items were only included on the questionnaire

given to ABE participants, it was possible to deter-

mine their relation only to attendance.

e. Employment status. It would seem that adults who are employed

would find a greater conflict of time and scheduling in being

able to attend ABE. Similarly those who are employed might

be too tired from working to attend.

f. Occupational prestige. It was proposed that an adult's occu-

pational prestige, like family income, would be related to

participation in that adults of low occupational prestige

would see ABE as a means of improving their occupational

position. Thus, it was proposed that adults with low occu-

pational prestige ratings (as measured by Duncan's S.E.I.)

would, like low income groups, have higher rates of partici-

pation than the high ategcry.

The data used to examine the relation of these variables to ABE par-

ticipation are presented in Table 5. For the reader who is unfamiliar with
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some of the techniques and measures used in the tables, an explanatory guide

is presented on the page lacing the "'able. In this and all subsequent tables,

the symtol ' (greater than) is used to indicate that the enrollment, attendance

or completion rates of the first category listed are greater than those of the

category following the sign. In addition, an asterisk (*) will be used to

show when the results obtained were contrary to that predicted.

Table 5 on following pages

An examination of this table indicates that the hypothesized out-

comes were essentially as predicted on all variables except income, occupational

prestige and employment status. The outcome of the results on these variables

shows that adults who are employed, who have higher incomes and higher of_cupa-

tional prestige had higher participation rates in virtually every participa-

tion stage. While these results were not always statistically significant (at

the .05 level), the consistency of results adds weight to the general obser-

vation that the lowest participation rates seem to be among those who might

economically be in the greatest need of ABE. The implications of this and

other results will be explored in greater detail in the latter part of this

report.

Another item which showed a statistically significant result in the

direction contrary to that predicted wan found in the completion category

where adults who found a problem in getting a job had a lower rate of comple-

tion than did those who failed to indicate that this was a problem. This re-

sult may be related to the other items mentioned in that gaining employment

nay not be as great a need for those who are already employed and of high in-

come as it would for those not employed and of low income (and who have lower

compl(!tion rates).

4..



Explanatory Guide to the Tables

In attempting to understand the relation of any variable to partici-

pation, two essential pieces of information are needed concerning differences

between response categories. The first is whether the differences are in the

direction predicted and the second is whether these differences are great enough

to be considered significant.
As an example, it was predicted that low income adults would have

significantly greater rates of participation than adults of high income. Table

5 shows that in all 3 stages this result was not obtained for 1972 income. One

would then want to know if the differences between participation rates for these

categories in the samples were great enough to be considered statistically sig-

nificant. Differences of only a few percentage points, for example, could

easily happen by chance. The greater the difference among income groups (as

indicated by the percentage figures) the greater the likelihood that the dif-

ferences are more than just chance or random variations. The significance

figure presented at the right of each participation stage enables one to know

what the chances are that the differences are by chance. As a general rule,

the smaller the decimal value,_ the greater the confidence in the results.

While the reader may select any cut-off point he or she 'hooses, this report

utilizes the commonly selected level of .05 or less. The "yes" or "no" in the

significance column simply indicate whether this level of confidence was achieved.

In the case of 1972 income, then, results contrary to prediction were

encountered (with the high income group having the greatest participation in

all stages). In one of the stages (attendance), these contrary findings were

statistically significant (having a decimal value smaller than .05) and in the

enrollment stage, the results almost made it to the .05 cut-off level (signifi-

cance of .08S1).
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2. Family and friendship variables. It was often proposed in the

literature examined that adults of lower educational achievement

would be greatly influenced (pro or con) by persons of close

personal relationship. Items used to indicate the relation of

this variable to ABE participation are included in the following

list of family (and friendship) related items.

a. Having to watch of care for children was proposed as an ob-

stacle to participation. It was hypothesized that adults

with the greatest number of children would have the lowest

participation rates. Since all children may not be present

in the home, a question on the number of occupants in one's

household was also included.

b. Having many relatives in the vicinity (which might pose some

competition for one's time or attention).

c. The reaction of one's spouse to ABE participation. This var-

iable could either reduce or encourage participation, depend-

ing on the type of reaction. Related to this is the partici-

pation status of one's spouse. Adults whose spouses have

attended (or are attending) would have greater knowledge of

the program and, judging from the overwhelming approval of

ABE indicated in the survey of former participants, would be

more likely to receive encouragement from their spouse. It

would also seem probable that adults whose spouses had higher

levels of education would be encouraged to participate.

d. The reaction of other family, relatives, or friends to parti-

cipation would also seem to affect their enrollment, attend-

ance and completion of ABE.
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c. The desire to help children with schoolwork was identified

as a possible participation inducing factor.

The results of the analyses of these proposed relations are presented

in Table 6.

Table 6 on following pages

Again, the outcomes predicted generally were in the direction pro-

posed although many such outcomes were not statistically significant. Of the

results which had outcomes in the direction opposite of that predicted, only

one was significant at the .05 level (spouse's 'evel of education). Here

adults whose spouses had only 8-11 years of education had much higher rates

of completion than those whose spouses had 12 or more for 7 or less). Other

variables which showed non-hypothesized results had relatively small differences

and large significance scores and therefore, merit little discussion. Of all

of the variables proposed as correlates of participation, the one which seems

to least follow the predicted relation was the one which proposed that the de-

sire to help children with schoolwork would increase participation rates. The

results not only failed to show statistical significance: Two of them were in

the opposite direction.

3. Health, transportation and ABE neighborhood variables.

a. Health. This subfactor would seem to be related to partici-

pation only as a possible cost. Adults who are frequently

ill would find participation both difficult and tir'ng.

b. Transportation. A lack of adequate transportation may also

severely limit participation.
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c. Neighborhood. it an adult perceives the ABE center neighbor-

hod (or the area Through which he/she must pass) as danger-

.,us, then participation would probably be perceived as being

1too costiy. 8

Th various, items used to test the relation of these factors to par-

ticipation are presented in Table 7.

Table 7 on following pages

AN in many of the preceding tables, variables found significant in

the enrollment or ,.ompletion stages failed to show statistical significance In

the attendance stage. Although two of the .tents in this stage manifested re-

sults contrary to those predicted, the direction in this table and others gen-

erally does follow the predicted pattern. There are several possible reasons

for the low number of significant relations encountered in the attendance anal-

yses. First, the number of cases was smaller (67) than in any of the other

analyses due to the fact that attendance information was not available for many

of the current ABE ;articipants interviewed-
9 In addition, attewance record-

keeping systems are not uniform throughout the State.
10

A third factor that

may help .xplain the low number of statistical relationships is the fact that

the high attendance category includes only adults who have attended over 91

hours and were present in class more .than ;0Z of the time. Since adults may

start the program at any time during the year, the late starters (a minority)

would be excluded fr.mt the high attendance category since they would have had

less opportunity to attain the 91+ hours.
11

The results of this table do seem to indicate, however, that illness

is a major obstacle to ABE participation, especially in the enrollment stage.
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Tiansportation scm; to pose problem; mainly for those adults who do not have

access to private transportation (which may be related to the high income anf! oc-

cupation findings discussed earlier). The perceived danger of attending night

classes at the ABE centers seems also to be a problem primarily in the enroll-

ment stage.

4. Need for skills and abilities. Many of the situational factors

examined thus far were: m inly proposed as hinderances to ABE

participation. There are also, however, variables in the life

situation of adults which would indicate a need or promote a de-

sire fur additional education. Thus, interview respondents were

asked to indicate whether they had a need for several items or

whether a lack of such items had been a problem to them and was

attributable to a lack of education. The specific items proposed

were:

a. General questions about specific skills desired. These itets

were inserted to determine the relative priority of specific

goals to high participation rates.

b. Desire or need for a G.E.D. certificate.

c. Desire to qualify for college or for a job skill training

program.

d. Perceived inability to express onehelf well (or inability to

speak English) .

e. Perceived lack of self confidence or being embarrassed as a

result of oot having finished school.

The relation of these .tams to participation is presented in Table 8.

Table 8 on following pagLs
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One eat the most apparen. n tilts indicated by this table is that all

proposed iteris, exkeot embarra.,e2 tor people to know of lack of educa-

tion, were tound to he signiticantly related to enrollment and manifested the

direction predicted. 1111-, was not true for the attendance or completion data,

however, as SeVr.11 of the results were not in the predicted direction and only

one was significant at the .0 level. This item (what do you hope to gain

from ^BE?) indicates that attendance is highest for adults who want education

for its own .ir and lowest for those attempting to acquire basic literary and

English sills.

While it is probable Jtat there are other situational factors related

to ABE participation, the ones described in ihis section were the ones i'enti-

fied by this re.-earch. It is hoped that in future research, additional situa-

tional factors may be identified and all factors weighted as to their importance

as hinderances or stimulators of ABE participation.

Plialta111921 Factor'

The disc ositional factors, it will be recalled, are those factors

which exist as attitudes, values or beliets in the minds of adults and which

hinder or encourage ABE participation. While many of the situational factors

were viewed 4:1 either a hinderance or as stimulators of participation (illness,

for example, was viewed only as a possible Ilinderance), each dispositio,a1

factor can act 0 both encourage or hinder participation. For this reason, the

variables proposed will not be labeled as either hinderances or inducers of

participation. Instead, each will be discussed as to how it can either proup.te

nr hinder pm-titipAion.

1. rcived mastery of the environment. Items selected for this

category were taken primarily from alienation scales and generally

;13
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make statements concerning the importance of luck, fate, and

planning for the future.
12

It was generally predicted that

adults who perceived little ability to control their environment

would see little utility in ABE (which represents an attempt to

change one's situation). Table 9 shows the relation of each of

the items and the total score to the three stages of participa-

tion.

Table 9 on following pages

Tab!e 9 shows that the total mastery or environment scores were sig-

nificantly related to enrollment and program completion but not to attendance.

The only item which was significantly related to all three stages was the

fatalistic belief that "Everytime I try to get ahead, somebody or something

stops me". While the attendance category showed four results in the direction

op:osite of that predicted (in terms of 'he sequence of agree and disagree re-

sponse10, all ten items showed results in the predicted direction in both the

enrollment and completion stages and half or more of the items in each of these

stages showed statistically significant results. These results strongly indi-

cate that perceived mastery of environment is highly related to ABE participa-

tion in the enrollment and withdrawal stages.

2. Self concept of ability. .n the review of the literature, many

statements were encountered which indicated that adults in poverty

feel unable to learn (see, for example, Ulibarri, 1970 : 32). It

wog, proposed in this research that this attitude, to the extent

that it doo,; *.xisti,vould art m- a hindcrance to ABE participation

sirif. there would be little expectation of success. While this
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variable is .;imilar to thy mast4ry of environment variable, the

priwi-011 difference is whether Adults feel unable to succeed

b,-Aqs ot tileir own in lities (self concept) or because of tate',

Inc, (astery era n.ironmentl. The two items used to mea-

!;ure this variable were taken from Coleman et at. (1966) and are

pr;otd in Tahl . !O.

."-+'-w.ywi,a-ma....nwmwsrr.MnNiklWmwa-.1!wim...anNImMIFIMIMIM

Table 10 on following page

The t:.bl shows that the total self concept of ability score is ,Agni-

ficantly rlated onl te coripletion (although the enrollment figure barely

missed the .05 ,.ut-off). Attendance was found to be significantly related to

one of the items but was not significantly related to the total score.

3. Individualistic-collectivistic orientation. The two items com-

priAinr, this variable were adapted from a study by Bernard C.

Rosen (1966) of what he called the "Achievement Syndrome" in

wh,th mothers of various ethnic backgrounds were surveyed to de-

termine the extent of their achievement motivation. Since a

primary contention of many writers who describe the poor is that

they have little motivation for achievement, this and other items

f roar. res.:It-eh were selected for this study. The relation

of the two items and the total scores are presented in Table 11.

;111 11 fill liw,ttg !able 10

'oPiile ill but onc the results presented in Table 11 were in the

predicted direction, none were statistically significant at the .05 level. Thus,

this va.:able ...moot he accepted a'. t11'.s time as a participation factor.
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4. Social isolation. This subfactor was also part of the overall

alienation items mentioned earlier. Its selection was based on

the assumption that an adult's social relationships (or atti-

tudes concerning them) might influence his/her desire to parti-

cipate with other adults in an ItBE program. The two items which

comprise this variable are presented along with the total scores

in Table 12.

Table 12 on following page

Again, all but one of the results was in the direction predicted

and none of the items demonstrared a statistically significant relation to the

three participation measures. While the consistency of results in the direc-

tion -2redicted lends some support to the importance of this variable, the lack

of statistical significance does not Justify its acceptance.

5. The importance of rules and perceived well-being variables.

These two variables are combined in this discussion sinec hnth

appear without total score analyses.

a. The importance of rules. This subfactor was selected to give

some indication of anomie and the possibility of its rela-

tion to participation.
13

b. Happiness and outlook. The two items selected for this cat-

egory were general items included in the attitude scales.

Their inclusion, like that of several other items in the

attitude survey, was purely exploratory and not based on a

, 1'4
distintt rationale.

sentod in Table 13.

The analyses of these items are pre-

so
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rAhlo 11 tollows Table 12

....N. ..... .

rite Aatt,ticallv sicnifieant relation of the "no rules to live hy"

item indiats t et n,h-parLicipants have a greater tendency towards "normlesz-

ness" than do tli Jdalt:. enrolled in ABC. All three stages of participation

had Elk- greatest .si:i participation for adults who indicated they were

"very h.q.pv." fh tne ,20:1pletion stage, only however, w.ai this relation

statisticaliv si,hiticant. Het% IL may well be that completion of the ABE

program W.ig A C1USt .t- We'll as a result of this feeling of well beim.
15

6. Perceived value of education. One of the major contentions of

writi.rs describing the poor was that they place little value on

f.dukation. Coleman (196h) found high educational aspirations

N..roes, but he felt that they took little action to bring

the realization of these aspirations. This issue was ex-

,uniuto in this research by including items which measure both

,t!itude,; and 'Ft llavior on the p.irt of the adults surveyed. In

items were included which were designed to gain some

fas:11, into the previous educational experience of adults on

th, ,t-t;;4mntion that previous success, failure, or type of feel-

ihout s,.ho,r1 would influence their readiness to again be

ilv!Aved in school. These items are presented in Table 14.

11.,.

Tahle 14 on followinp pages

,$t Ch tirst item of this table indicates an over-

whelming value in Ll.fr of educatitm. In the total interview sample of 335
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lb
only 27 (8Z) agreed that going to school was sometimes a waste of

their children's time. Of those who agreed, 17 were non-participants, 4 were

current participants, and 6 had formerly participated in the program.
17

Of

the items measuring educationally related behaviors (library books, magazines,

futwspapers and letters written) significant relations were found only in the

enrollment category, although all relations were in the predicted direction

(lowest enrollment, attendance, and completion among those not utilizing each

Item). Three items were used to measure previous success or experience in the

public schools (liking for school, grades, and reason for quitting). Of these,

only one significant relation was foatd: The type of grades former partici-

pants received in the public schools was highly related to whether they com-

pletPd ABE or not (with only 9Z of those with below average grades coupleting

ABE). This same item was reversed somewhat (though not significantly) in the

enrollment analysis.

On the two items indicating the relation of parents' education to

participation, different- categories were used for enrollment.
18

Nevertheless,

these results indicate that this variable is especially important in the en-

rollment and completion stages and that father's level of education may be a

better predictor of participation rates than mother's education level.

7. Other forms of participation. Two items were included in the

interviews to determine how other forms of participation would

be related to participation in ABE programs. It was proposed

that participation elsewhere would be a good indicator of higher

ABE participation rates. Table 15 lists the items utilized to

examine this relation and shows that while the results generally

Arte out as predicted, none were statistically significant.

Table 15 on following page
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8. Racial or ethnic preference. In the initial research, some ABE

personnel stated Out: adults would often avoid classes where a

predominance of racial or ethnic categories other than their own

might exist. For this reason it was decided that some indication

of racial or ethnic preference for classmates and teachers should

be included, the assumption being that adults who disliked having

classmates or teachers of a particular sex or race would be less

inclined to participate in an ABE program where they would be

likely to encounter such individuals. The results of this anal-

ysis are presented in Table 16.

Table 16 on following page

Again, the table indicates that all results were in the direction

predicted ("no preference" having greater participation rates than "preference

stated") but none of the relations were statistically significant.

Program-Related Factors

To this point, the discussion has centered on factors in the life

situation or in the minds of adults which are proposed as factors related to

their rates of participation. Such factors, however, do not include the impact

that the ABE programs themselves (or participation in them) might have on adults.

While it seems obvious that program-related variables would have their greatest

impact on adults who have already enrolled, there are some aspects of the pro-

grams which could encourage or reduce rates of withdrawal. Nevertheless, items

coA;,rising this general category were analyzed only for the attendance and

separation stages of participation.
l9

The subfactors identified for analysis

in this category are as follows:

flts
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1. Recruitment techniques. One factor which would seem to have

some impact on participation rates would be in the amount and

kind of information about ABE progT.Ims that is available to

adults. In the survey sample of non-participants, 40.27

of the 114 adults interviewed indicated they had never heard nor

read anything about ABE classes. In addition, 58.07 of this

sample indicated they rd not know anyone who had ever attended

such classes. In addition to such awareness of ABE programs and

participant acquaintance, one factor which would seem to he re-

lated in the attendance and separation stages would be that of

relation to the recruiter. It would seem reasonable to propose

that recruitment or urging by a personal acquaintance would he

more likely to be associated with higher participation than would

20
recruitment by some impersonal or formal contact.

2. ABE activities and friendship opportunities. Many ABE personnel

interviewed indicated that adults often attend ABE bemuse It

provides opportunities for informal friendship associations.

Some ABE programs, however, provide less opportunity for such

associations than others and may thus discourage participation.
21

In order to limit the length of this report, these two variables

have been included together in Table 17.

Table 17 on following page

An examination of this table indicatesthat the two questions concern-

1n$7 recruitment were on both the 112.e, t:onnair (given only to rur

ABE participants) and the interview samples. Since former participants were not

60
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surveyed in the questionnaire project the results arc available only for the

attendance stagy. The results of this analysis show that, contrary to predic-

tion, highest rates of attendance and completion were found among adults who

were recruited (II- urged to attend by an impersonal relation, or who on their

own decided to enroll. This finding may be related to the tendency of upper

income and occupation categor'es to have higher socioeconomic groups tind out

about ABE through more formalized channels (advertising, etc.) and decide on

their own to attend (as hell as a possibly greater ability to attend).

The item on friendship showed no s:atistically significant relation-

ship in the .ctendance stage, but was highly predictive cf completion. Adults

with many friends in the program were more I i 1 e I v to complete it (only 17, of

those with no friends completed the program).

3. Perceived achievement or satisfaction. As with any program, if

expectations are not met, continued participation would seem un-

likely. Likewise, if adults perceive little achievement in the

program, they are not likely to continue. Table 18 presents an

analysis of these proposed relations.

Table 18 on following page

..=1.=11..m

Whitt.. none of the items presented in this table were statistically

significant in the attendance category all but one demonstrated statistical sig-

nificance in the predicted direction inthe completion stage of analysis. These

results provide evidence that completion of the program is related to the satis-

faction adults feel with regard to their progress and achievement.

A major svt of factors included in this section was that of teacher

characteristics and attitudes. Jones (1971 : 18) strt,sses the importance of

4tich factors and states that "...success

t)

depends primarily upon the attithies,
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the knowledge, and skills 01 the teachers. Warm, empathetic, dedicated teachers

have no substitute in adult education." Such teacher-related factors which were

added to the list of program factors are:

4. Biographical characteristics. The primary concern here is whether

such things as the age, sex, ethnicity, marital status, and educa-

tion and social class background of teachers are related to rates

of attendance. The only prior expectation from this set of varia-

bles was that teachers of similar backgrounds to the adults they

are teaching might be better able to empathize and relate to their

students and thus would experience greater rates of participation.
23

Except for data on the age, sex, and ethnicity of teachers, the re-

search activities of this project did not include collecting information on the

teachers of former participants (since many of such teachers would no longer

be teaching ABE). For this reason Cie only data for which a comparison of the

attendance and completion results is possible is on age, sex, and ethnicity of

ARE teachers. All subsequent teacher data must necessarily be limited to an

analysis of their relation to rates of attendance. Table 19 presents the data

on teacher age, sex, and ethnicity.

Table 19 on following page

The only item indicating a significant relation to ABE participation

in this table was the ethnicity of the teacher. The sequence of results in the

attendance phase, however, is not the same as the one found for completion.

Black teachers had the highest attendance while Anglo teachers had the greatest

p. rent 01- .0mpleti0n. Before ronr1u6ing that any particular ethnic category

is better able to encourage attendance or completion, it is important to real-

ize that teach-rs are most likely to have a predominance of adults of their own
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ethnic group. Thus, these rates may be more a reflection of ABE student traits

than of teacher characteristics. This possibility may be examined by review-

ing br'efly the relation of certain biographical characteristics of adults.

The data are presented in Table 20.

Table 20 on following page

While only the data on marital status show statistically significant

relationships (on enrollment and completion), 24
certain other features of the

table are important. The ethnic sequence in the completion category is ident-

ical to that of ABE Leachers and the sequence for attendance has only Blacks

and Anglos in reverse order. Nevertheless, the percentage differences for

these two groups on the student data are small. Thus, additional support is

provided that the ethnicity of students may be behind the differences in par-

ticipation rates of the three ethnic categories of teachers.

The remainder of the data on teachers, ss indicated earlier, was only

analyzed as it related to attendance. The attendance scores were computed for

each teacher by adding up the total student hours present and the total number

of hours all students in each teacher's class were absent. From these two

totals it was possible to determine a total score which represented the percent

attendance of all students taught by each teacher.

In addition to presenting only attendance information, the following

tables 11.ffer from the preceding ones in another important way: They will be

based on Analysis of Variance statistical prot.edures rather than the Pearson's

Chi-square data utilized so far. Nevertheless, the only important change for

the -eador 011 he that the results presented will show the average or mean

percent attendance for each category rather than indicating what percent of

iA;
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each category are high attenders. This olteration may be illustrated best hN.

presenting Table 21 which shows how other biographical characteristics t teach-.

ers are related to ....a attendance of their students.

Tabl, 21. The relation of certain biographical characteristics of ABE teachers
to the percent attendance of their students.

Variable and Items
Highest to lowest attendance

(Average 2 attendance)
Si.,nificance

less than .05

Biogrinhial characteristics

Marital status
married " was mar. > single
(75% - 74% - 732)

No

Number of children
1 or 2 = 3 or more 5 none
(76% - 76% - 722)

No

Last grade completed by
father

P
12+ > 8 thru 11 > 0 thru 7
(71% - 70% - 69%)

No

Last grade completed by
,.lather

12+ 5 0 trtru 7 > 8 thru 11
(72% - 682 - 66%)

No

Occupational status
(S.L.I.) 4- father

High (34-99) = Low (1-33)
(70% - 702)

No

The reader will see that the type of data provided in this table are

si-tilar to that presented in the preceding tables. They figures, however,

show Ow avvrage ;' attendance of teachers of each of the categories listed.

'lit-rick! teachers, for example, had students who averaged 75% attendance while

tht students of single teachers averaged 732 attendance. The exact significance

,r*; were not available for this data, but it is possible to indicate whether

th, rc'alits are significant at the .05 level. When they are significant at

-.0,11er dvcim41 1 vel (.01, .001, etc.), such information vii] be indicated.



5. rroilin and professional qualifications. 'The items under thih

vitiahle were incluih in order to examine Jill:the!' teachers uho

have the general "protesNional" qualifications have higher rates

of participation. Included lure are the highest dt;grec received,

certification, level and amount of other teaching experience,

c.P.A. in college, ability to speak Spanish, years of ABE exper-

ience, amount of ABE training, and training in teaching English

as a second language. The analysis of these items is presented

in Table 22.

Table 22. The relation of training and professional qualifications of ABE

teachers to the percent attendance of their students.

Variable and Items (Average X attendance)
Highest to lowest attendance S-gnificance

Training and proress*.,nal

qualifications

Hi6hest degree coEpleted

Posst.sqlon of teachin;;

certlficate

less than .05

at

'Jo > + & 1^.1- hrs >IA Yes

;777". - - 75°' - Pr)

*.
Not certified certified
(72% - 622)
......F=

Years of All teahlo): 6 years + 1 thru 5 years

experience (757, 73%)

Years of ABE teaching
experience

Yes
(less than .01)

No

5 years + 2-4 f up to

(7a - 75Z - 72Z)

No

(nthe.r ervioynent

ability

None other-not teaching >
other teaching
(8E7 - 787 - 720

....FE111.+11111 L., AMP

Yes
(less than .01)

None have abi7itv

( 737- WO

Yes
(less than .01)

Total clock hours of 18+ r 13-18 > 0-1,

ABE-related trainini (777 - 777 - 757)

69

No



An examination of the data presented in Table 22 reveals a rathcr

important finding: Teachers who lack the general professional features of

public school teachers have rates of attendance significantly higher than those

who have such credentials. Three of the significant items show highest attend-

ance in the classes of teachers who are not certified, who have not competed

a college degree, and who are not employed as public school teachers in addi-

tion to their employment in ABE.

Several explanations of this findi
25

ng were proposed. First, it

was considered possible that the 1002 attendance figures of learning centers

(where no absences Are possible) might be responsible (if learning center

teachers tended to bP. drawn from non-public school ranks). When such teachers

were eliminated from the analysis.
26

however, the same significant results were

obtained. A second explanation proposed that teachers who do let have all the

"trappings" of professionalism would not have such a great difference from

their students in socio-economic status and ilk. be better able to relate to

them (as well as a possible greater acceptance by their students). A third

possibility, though no direct evidence was found to support it, is that such

teachers may be reporting attendance differently from the public school teach-

ers (who are already familiar with attendance reporting techniques). A fourth

possibility is that such teachers, because of their level of professional qual-

ifications, are assigned to categories of students who are high-attenders. At

present, however, these data are not sufficient to spAcify the cause of such

differences in attendance rates and additional research will be needed to more

precisely identify the factors responsible.

The finding that teachers who speak Spanish have significantly lower

rates of attendance than those who do not was also contrary to prediction. It

was assumed that su...h teachers would be better able to work with the Spanish
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speaking students in ABE (which are found, in varying proportions throughout

the 5ta
27

t-, .tod woold thus encourage treater rates of attendance'. The prob-

abl source o: thi:, result is the lower rates of attendance in the. classes eft

Mexican-American teachers (64Z average attendance). These teachers nave sig-

nificant numbers of migrant farm workers in their classes who are often unable

to attend because of their occupational requirements. This factor emphasizes

that certain categories of teachers are not necessarily poor teachers if their

rates of attendance are lower than others. This research indicates that a u de

variety of indirect factors may account for s:.ch variations.

6. Methods of instruction used in ABE. ABE classes throughout the

State are not uniform in the methods of classroom presentation.

Some teachers use the standard lecture method; others prefer to

work with small groups in the class; still others orient their

instruction to a one-to-one presentation and rely on programmed

materials. in addition, there is some difference of opinion as

to whether adults should be given work to do at home. The

terview survey of teachers was designed to measure these variables

and to examine which methods are related to higher levels of ABE

attendance. The results of the analysis on these variables arc

presented in awe 23.

Table 23 on following page

The only sigtUicant result found in Table 23 is that teachers of

smaller classes have higher rates of attendance than do those who teach larger

2.13,i4,.;. A !freely explanation for this finding would be that teachers with

fewer students are able to devote more attention to each student and may thus



en oura,te higher participation (a high percent of students indicated that thee

desired more oi the teacher-student interaction).

Table 23. The relation of methods of instruction used by ABE teachers to the
perient attendance of their students.

Variable and items
, Highest to lowest attendance Significance

(average Z attendance) less than .05

Instructional Items

el time you spend working 30-59% 60-1002 0-292
! (727 - 70Z - 692)with individuals

No

How restricted do you feel Not restrict. very-somewhat
in being able to innovate! (707 - 69%)

No

HOW often do you give your
students homework:

Occasionally often = never
(707 - 687 - 687)

No

Size of your ABE class? 1-15 16-20 21+
(78% - 76% - 70%)(Qustionnaire)

Yes
(less than .01)

About what percent of your
ABE materials arm designed 0-597 = 60-897 90-1c02
specifically for adults? (72% - 72% - 67%)

N0

The item on o- time spent with individual students showed a sig-

nific4nt relation (100 to attendance wh'n learnilig centers were not excluded

sr.1:. analysis. The results presented in Table 23, however, show the rela-

tion found when learning centers are not considered. This was done because

learning centers utilize individualized instruction and their 100% attendance

re's unncssari ly t.4 :s the re-ults.

7. leachers' evaluation of ABE. ABE teachers often r.::,orted that

th,ir ynjovnent of tallirw adults was ;treater than the satis-

faction they got from teaching in public schools. It would seem

72
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that variations in this factor could be related to changes in

p rti. ipition rats. In addition, other evaluation variables

i'enti:ied include:

a. How restricted a teacher !eels in being able to innovate or

use his/her own ideas

h. How much economic benefit an adult will receive from ABE

c. WhAt problems a teacher feels are associated with teaching

ABE

Those variables are presented in Table 24.

Table 24. The relation of each teacher's evaluation or ABE to the percent

attendance of their students.

Variable and items
Highest to lowest attendance Significance

(average % attendance) less than .05

Teacher's evaluation of ABE

How much of the time do you

'n joy teaching ABE':

always generally-seldom No

(707 - 697)

How does your enloyment of

to ABE compAre with
publil. school icachinV

more to much less much

more enjoyable
(717 - 707.)

No

What 7. of adults who faith-

fully Attend ABE for 1 year
will r(viee din.ct economic

benefit':

807. + up to 49% = 50-79% No

(71Z - 69Z - 69%)

What are the bil:gst problems participation other No

faced by ABE teachers (707. - 690

As Tabl 24 illustrates, differences in categories in these items

arc :,114ht :and [MIS cannot be accepted in this research as factors related to

ABE participati,,m.



8. Teacher-student relations variables. In discussions with various

experienced ARE administrators concerning what constituted

0 °
",oJd ABE teacher," one factor that seemed to emerge was that

41' the teacher should be able to empathize with his/her ztudents.

These same administrators said that teachers who could not keep

students in their classes often seemed to "paternalize" the

students. While it was difficult to tet a precise definition of

what exactly was meant by thid term, some specific behaviors

were mentioned which were suggested as examples of paternalism.

Some of these were included as items in the interview schedule.

They are as follows:

a) Forcing adults to do assigned work

b) Not taking a student's word for absences, etc.

c) Permitting or engaging in go.4sip about one's students

d) Getting involved with students in their personal problems

0 Using "off-color" jokes and expressions in class

Table 25 shows how such items are related to attendance.

Table 25 on following page

All but one of the relations analyzed in Table 25 had slight differ-

ences in response categories and were not statistically significant. The single

significant result showed that very low rates of attendance were found for

teachers who attempt to become involved in the personal lives of their ARE

student.

74
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FAH,. 2,. ft.- relation of teacher-student relations variables to the percent

attondanco of the teacher's AD class.

-- - 11- -- a%

Variable and items
it i9 lowest attendance

att,nplince)11.11 -=.
Teacher-student relations

Urvar: Ylu do :1 a

student Jon': d, tit work

you assign?

Let him d, what he wants =
get him to do assiEned
r:urk -= other

(707 - 7( - 70Z)

Significinee
LePS than .05

No

!Mot-I 4,10 if you

SaSpect Jdent is not

telling v,11 t!' re:h

abet reasols lbsentic?

Take his word probe for
real reason' other
(73Z 69Z - 61%)

No
'.1O but >.05

What should you to it
mother APE te3cher
t;l: vou unnecessary
gossip about yw.ft

dent?
Mmilli11===11.MI.IMMIMen

Think it's no problem >
Clink it's not a serious
problem = thtuk you should
try to stop it
t717, - 69Z - 6971

No

When should you help
students with personal

problems?

Discourage discussion of
personal problems 'only
when they volunteer '
actively encourage discussion eS

(76/ - 71% - (1e1-'m than .01)

fioW Would your students
feel about teacher

usinA "off-eolor" H1,0,4
.r

not Arc or like It

dislike
(717. - E,97)

No

J. Culture ot )overtv beliefs. Rt:lited to the above discussion of

paternalism is the adherence rianifested by teachers to beliefs

About the poor. A teacher's beliefs that his/her students are

pr.1, to tataliim, not deferring gratification, lacking of edu-

,.Ati..ntl A:ipirAti.n.;, ett . could conceivably affect their rela-

tion, and htlitc, p.iiti,ip.ition of their adult students.

th f3:t part, items for th:s portion of the interview schedule

75



were adapted from literature related to the culture of poverty

dehate.28 Items were selected to measure acceptance or rejec-

tion (and the extent of such) of allegations that the poor Or

lower class individuals):

a. feel driven by fate

b. have little ability to defer gratification

c. accept but do not live by middle-class values

d. believe in male dominance

e. fail to see education as a means of social mobility

1. are basically happy in their condition

g. are to blame for their own poverty and discrimination against

them

h. experience a great deal of failure in their 'amity life

In addition, two items 'ere included to measure beliefs oncerning

Mexican-Americans and Blacks. Essentially, the items alleged that:

1. Negro children have no "successful" male odels

j. Mexican-American children are alingual

Finally, teachers were asked to indicate (by percentage scores) their

evaluation of sources of poverty (structural factors vs. cultural factors vs.

personal failure). It was proposed at the beginning of this research that

teachers who accepted these beliefs concerning the poor would offend or patern-

alize their students and thus have lower rates of attendance. In addition, it

was assumed that teachers who tended to blame poverty on the culture of the

poor or on the poor themselves (prsonal failure) would have lower rates of

attendance than those who felt that poverty was primarily due to economic or

rucf:irAl TAhIc 26 shows tho rosLIts of tilt, analysis of the composite

iter analy5es.
29



Table It relAtion of ARE teachers' acceptance of beliefs concerning the

o: poverty to the percent attendance of their ABE students.

......r.

Variable. in.; items

AvecptAne hellefA eon-
ceruiu...; the ....Luse 01

povert

Conbind L-krt item
(Agree, 1h know,

Oisal:reo) S-ore total
mom.

-1111.!=laIIIM.010,11.011.MIDYN.

Highest to lowest attendance Significance

(average 7 attendance) less than .05

High acceptance medium >

low
(737 -.68% - 66Z)

No

(C.01 but 7.05)

Combined per..entaw
scores 0. P."' t°
whorl state;Jnt applies)
on deuce acceptance

medium acceptance low

high
(76% - 69% - 65%)

No

Pere..nt of vverty duo
to Atro.-iural or

economic LAUSQS

5l7 + 0-2SZ > 26-50% No

(72% - 70% - 6970

l'eront 01 poverty due 21-45% ':. 0-197 45% + No

to cultural :actors (72% - 69% - 67%)

rrortt 01 povrt:' due 0-19°! w 31% + > 20-30% No

to pen4onal tailure (72% - 72% - 66%)

NowNNIN

Although none of these variables showed a significant relation to

attenda cc, it should be noted that the direction of results did not come

out as predicted. t'he highest levels of attendance were found for teachers

rondcd aece with the statements concerning the poor. Taken one item

At t tine. two Likert items were found to he significantly related (at the

!..Vti) L+ AticAldAnCc. These were

"The poor have little ability to defer gratification or to plan for

.,,tr.

"rh, hnir-,lass ".legro child entering school often has :lad no ex-

e with A PAIleSSfUll male model."

77



On both of these i[vMS, leachers who aryeed had slAnificantly grvi! t or

rAto!: of attendance than did teachvrs who disaryeed. it would ,;ve-,

to SUrVeV larger sanple of ABE to aehers to see if the direction encountered

here would have a statistically significant relation to ;0-Nmdance with a

larger number of teachers on which to base the data.
31

10. Dogmatism and prejudice. Jones (1971 : 9) states that

"prejudice has a relatively minor direct effeet on adult e:uca-
Lion since deeply prejudiced teachers rarely enter or continue
where the objects of their dislike are present. If they do ap-
pear, the students disappear, using their voluntary option to
iscape a heinous situation".

For the reason indicated by .Junes and because It is ALfficuit

to measure prejudice directly anon}; teachers, it was decided to

use an Indirect measure of prejudice and at the same time Lap

another possible attitude set, i.e. that of dogmatism. The dog-

matism scale utilized for this research was a 25 it short-form

scale developed by Trdohl and Powell (1965). It was hypothe-

sized in this report that a:; the level of dogmatism increases,

levels or rates or ABE participation tPluld decline. The analy-

sis of the onhined item scores were conducted using Pearsons's

correlation coefficient analysis. This technique reveiled a

significance figure of only .2920 (correlation coefficient

-.072`.);a lack of statistical significance even though the re-

sults were in the direction predicted. Thus, there Is no basis

for concluding that t.achers who are rvasured as highly dogmatic

have lower attendance r; _es than those who score low on this

variable.

; , ht, throlOhltd thiq on t;i4licr vAriohle;,,

the nurber of statistifally significant relations falls to give much Faippiwt

;t1



to tilt. ctors iropo,d orits or benefits of ABE participation. This CAAVONV.

:A% ; Ali- I h, 1,:w tHltr t C;Iebt'r!; for whorl t oulance was report oil

(72 t4hen; in List. iatrview sample). Since, In most cases, the direction of

the results wa as predicted (wi'h the notable exception of acceptance of cul-

ture 01 poyeity belie fs), these variables can be only partilly accepted.

The Relation Oi Ethnicity to ABE Participation

Throu.;hout the section reporting the relation of the proposed factors

to participation, the discussion has, fur the most part, failed to demonstrate

how the various factors identified related to the participation rates of each

ethnic group. While much of the data does not permit an extensive analysis by

ethnicity, it was possible to obtain some limited information regarding this

variable.

in th discussion of some preliminary findings of this report, fig-

ure-i ti:e under-representation of Anglos were presented. Table 20 also

presented tinditif,s now attendancc,. and completion status vary by ethnicity.

In the i,nal da.s ot the production of this report, data from T.E.A. became

ayailthie which llso showed how attendance varies by ethnicity.
33

These data

alIow for the analysis of attendance either including or excluding learning

center,. Whin 1arning centers are included, the average attendance breakdown

iA .1s (4i,1if. .001): Anglos 87%, Mexican-Americans 79% and Blacks

787.. Encludinl; learning center participants gives the following sequence (s4;-

nif. .05/: An0os 7h7,, Blacks 74% and Mexican-Americans 73%. This latter

sequen,:c. It TIAV noted, is the same as the one found in Table 20. These data

th:it An,los have a mnik larger percentage of their participants at-

tending: leArniw, 'enters than do either of the other two ethnic groups (Anglos

"W, 202 and Blacks WI. Another finding illustrated by

79



the:w data is that while Anglos have a hinher percent .;Ltendan, they arc in

tf nroram 10!;:: time than either of the other two ethnic group: ;. Only 157 of

Ani,los, for example. were in the program for more than 50 hours while 59./ of

Blaks and 48:: of Mexian-Americans were in for that much time (signif. <

This Indicates that Angl adults (whose median level of education is hiOter)

be completing the program in less time than either Blacks or Mexican-Americans.

i'his could Also help explain their higher rates of attendance. it would sec's:

t0 follow that adults who need less time to complete' the nrogram would have

.r.fter motivatfen to have high percent attendance for the short time they are

in than would adults who must participate for A more extended time.

It will be remembered that significant relations were found in the

enrollment stage for many of the attitude variables proposed. If the totals

for the attitude sets are computed, average attitude scores can be determined

and these averages can be shown for each ethnic group in relation to enrollment

st,:tu,f. The' data on maf;tery of environment presented in Table 27 will illus-

trite this procedure.

L,ble . .'vorage (mean) mastery of environment total iten scores by enroll-
ment status and ethnicity

Ethnic Status
Enrollment Status

1...11.110.
Enrolled Not enrolled

Mexican-American. N = 54
R = 21.963

N = 42
= 17.452

Ant;1..

"1..tal

31

23.000
vm.wwe

33

125

21.63,

43

19.651

27

:73.14S

m. 40 .=,m +R.! No aa . memn am 0+ ..+
F- 12.189 Significance .001

0

117
20.068
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In each cell of Table 27 are two figures. The first (represented by N) is

the total number of adults falling In each cell category. The second (X)is

the mean or average attitude score for adults of that category. The column

total mean scores (22.632 and 20.068) show the extent to which each enrollment

group perceives control or mastery of its environment (with enrolled showing

greater perceived control than not enrolled). The difference between these

two scores was great enough to show a significance value of less than .001.

It is possible to use the figures presented in Table 27 to graphically

portray how the ethnic groups within each category score on the items.

Figure . presents this information.

Figure 1.: A graphical presentation of the Average Mastery of Environment

total item scores by enrollment status and ethnicity.

me. .1a OW

-t

.

-; .?: ! .(i

:

Figure 4 graphically shows how the average mastery of environment score dif-

ferences vary by ethnicity. The greatest differences between enrolled and

not enrolled A4'. flAhd f;.1- MVXiCan trier scan- while .miles showed the lea,t
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difference (as well as the highest perceived mastery scores). These data

suggest that A loW degree of perceived rmtstery of on's environment constitutes

a greater obstacle or barrier for the ABE participation of Mexican Americans

and Blacks than it dotes for Anglos.

The two items used to measure self concept of ability were also combined

into a total score and the mean scores were examined in relation to enrollment

status and ethnicity. These data are presented in Table 28.

Table 28: Average self-concept of ability total item scares by enrollment

status and ethnicity.

e eleI M.I=...11111.00.1.
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'The result s thcca Ana Ivses indicate t hat Mexican-Americans in both

categories have the lowest self concept of .11)11 it y as to educational. effort.'"15

Mwcican Americans also showed the greatest difierence between the two partici-

pant categories. Anglo non-participants on the other hand, evidenced a slightly

higher mean score than did participants of the :3 amt' ethnic category. As was

the case with the mastery of environmental data, it appears that this variable

might constilitc. a hinderance to the enrollment of minorities, but not of

Anglos.

Similar findings were untered in the analysis of the extent of in-

dividualism and collectivism among participants and non-participants. These

data are presented In Table 29.

Table 29: Average individualistic-corectivistic total fi., scores by

enrollment statu:; ant? ethnicity.

.
r_ ' 4 .1.11',

. 4

41.!

Om-

.1

83
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As these data indicate, Mexican-Americans again show the greatest differ-

ences between participants and non-participants in the level of individualism

Angles are again shown to have higher scores of individualism than either of

the other two ethnic groups. Thus, the data lend support to the proposition

that the individualistic-collectivistic orientation is related to enrollment.36

While such data may shed some light on possible factors that hinder adults

(and especially minority adults) from enrolling in ABE, they only compound

the problem of trying to explain why minorities are "over represented" in

ABE programs. If these obstacles(and many others encountered in this research)37

pose greater hinderances for minorities than they do for Anglo adults, why are

Angles not enrolled in the program in greater proportions than they currently

are? Several explanations are suggested by the data analyzed in this research.

While it is not practical to present a detailed analysis of the data at this

point, a summary of some of the finding should shed some light on this question.

The following list presents some of the possible explanations identified by

this research:

1. The primary factor suggested is that Anglo adults of low

educational status do not value or perceive a need for

education to the extent that minority adults do.
38

They,

more than Blacks and Mexican Americans, thought school

was someuimes a waste of childrens' time.- Minorities

tended ti see ABE as a means of improving their oc-

cupational status 39
while personal improvement (in such

things as improved self confidence and ability to ex-

press ones.: if) seemed to be the major motivation of

Angles. In addition, the finding that "being too tired"

was as significant obstacle for Anglos but not for
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minority adult!, !:uggsts .1 lower ; twat:fitment. to educational

improvement on the part of Anglo',

2. 't lit' re' W.iti S4 ;Mc el/ idi n..4 tc..0411 t It pro j t wit eft In-

d icatt a hesitancy on the part of Anglo:4k to attend classes

in which tits teacher or the et her students were Blacks or

Mexican American,. .\u to.;, hr ,xamph., were the only ethnic

category for tditidi signif icant relit ion was found between

tqlroi been[ and [wet erence for .t part fettIar ethnic status of

the teacher. In addition, Anglos seemed to he cabarrassed

for their friends to know they were Attending ABE: not

just bec..ase of a fear of showing their lack of education,

but also a fear of what their friends (or employers) would

think of them going to a program which, in many peoples'

minds, is for the illiterate and ethnic minorities.
40

3. A third major factor which may explain the lower rates

of Anglo enrollment in MW is the restricted availability

of the' G.E.1). or high school e(pfivalency offering. The

Federal regulation:, governing the use of ME funds have,

, h:d for "ha...;ic"

V.41:1' I CA:ik I I L'h .)11( C{Vii Va Vnt )

". I 'VI. he r:1 . wof f 'State

hrs.. ,ffertA . t
I

der't I rt , . h t. hAd the effect of not

F.. . t l c c .1 f !IL ta I it of 6,1...1),

;n:-1 , I; :,%!,

I '4 !): I 1. ;. i I AditI t uohlki probably

Ille!r enrollment in C.11).

thty h!v.v a hi!:her median levc.I
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of education than either of the other two ethnic categories.

Second, Anglos are more often recruited into the program

by more impersonal means (such as advertising or radio

announcements) than are Mexican Americans or Blacks.

Eliminating the possibility of offering or advertising

G.E.D. Instruction, then, would probably reduce Anglo

enrollment more than it would for Blacks or Mexican

Americans.
43

While there are probably many factors which would help explain the comparatively

low rates of enrollment of Anglos, the three suggested above are considered in

this report to be the most important.

VI. CONCLUSIONS AND IMPLICATIONS

The data produced by this research i-roject have identified many factors

which were found to be related to variations in the rates of ABE enrollment,

attendance and completion. In addition, some data have been produced to show

how these relationships vary from one ethnic category to another. The data

also suggest many implications for efforts designed to increase ABE participation.

These conclusions and implications are enumerated together in the following

section.

1. Factors affecting the participation of adults in ABE programs

are often the same for each stag(' of participation (en-

rollment, attendance and separation). Thus, efforts to in-

crease participation might best be conducted during all

stages of program participation.

2. Significant relations were found for variables comprising

each of the three factors (structural, cultural and program).
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It is suggested that these factors be further developed

in subsequent research and that the list of variables

comprising each be further added to or modified.

3. Within each factor are variables which either hinder

or promote participation. Some such variables may act

to promote participation while others may only hinder

participation. Still others may exert both a positive

and a negative influence. The implications of this are

that, where possible, hinderances should be turned into

factors which facilitate or even encourage participation

as opposed to simply attempting to minimize their in-

fluence.

4. Some of the data presented in this report required rather

great differences to show a statistically significant re-

lationship to the measures of participation. While an

obvious implication of this is that future research

projects on this subject utilize larger samples, the con-

clusion also indicates that relationships in this research

which did not make the .05 confidence level should not

necessarily be rejected or considered unimportant.

Further research might establish their importance and

they should be kept in mind as possible factors.

5. The data collected in this research have sole limitations
44

which make it necessary to reemphasize that the results

of this research are tentative findings. The project

was designed as an exploratory search for participation-

related variables and does not have the methodological
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rigor to he considered A Stiiiicicnt tvA id the relation

these vAriAhl ,: to participAtiou.

Most of the variables and items tested in this research

showed restats in the direction predicted. Of those

which were opposite of the predicted direction, compara-

tively few were statistically significant. Those whicl

did manifest statistically significant rotations in the

direction opposite of tha. predicted we ncome, occu-

pational prestige rating, employment status, gethod of

recruitment, spouse's level of education, stated desire

to qualify for a job training program, and teacher

credentials. With the exception of the teacher credentials

variables, all appear to be related to.ont. general

tendency: fill er socioeconomic categories show the hiOest

rates tit participation in ABBE rather than the lower socio-

etonomic groups as was predicted. Thus, those adults

who have hi4hr income and occupational prestige ratings,

who arc employed, who become aware of the proram through

:.iore I terrt.i i 4.13.innels, whose spouses have higher -ducat ion

levels, and who do not feel a need to be trained for as

occupation (possibly because they already hold satisfactory

jobs) show the highest rates of participation. The impli-

cations of tai ?,- Are that if ABE is to he used tc raise

the so,-1. 0e4.,nom t' l'Vi or 071110r t t tf, 01 1 ',tier ..

adults, greater efforts must be made to recruit andfrtain

such 'adults in the p-);,ram.

7. Some of the hinderances identified in this research can

alleviated with relatively small resource investments

EIS



while othvs will require much greater ttorts bring

about anv ipprociable hane. Providloe for the care

of children and transportat ion, for example, would not

be as difficult to accomplish as attempting :o change

attitudes ioncerning mastery of one's environment.

'Am Seems to be needed for policy-making is A e0M-

prehnsive investigation of the relative etfect of

thse obstacles (as well as the inducements) .,o that

.t torts to maximize participation can be flide on the

basis of an assessment of thy importalce of various

factors as well as some indication of the investment

needed to bring about an appreciable change.

8. Many adults are participating in ABE for reasons other than

occupaional or income related purposes. A relatively

small percentage of adults surveyed in the questionnaire

project reported participating for reasons related to

occupational or ,onomi4 inprvveent. Some of the major

reasons indirated were "just to get an education," per-

sonal improvement, improve'it'nt of social relations and

acquisition of par.icular skills or knowledge. For this

rcits,In it do,4 not se0r1 appropriate to evaluate the

effectiveness of ABE solely in terms of economic or oc-

cupational criteria. ,:either does it seem appropriate

to gay that adults who have dropped out of the program

before reivin; some certificate, etc. have "failed."

Success or failure must be relative to the goals which

adults themselves set. As they enroll in the program



(and per od i ,.11 iv t he r.i1 te.t. ) it won Id I4 wt! I to deter-

a 7i. %h i . A/ !14; Lei cat ttlet 14'11 l'71144,' LS

to those ends rathr than limitiny instruction to some

externally prdtrtiined ohicetives.

9. Much of the literature convernine. the poor (and especially

the thnit tninorit poor) have alltTed that people in

ror v do not place much value on education. Data from

th rosearch, however, indicate that such is not the

case, especially in the vas; of ethnic minority adults.

di!terenoe in values may nt lie in the extent of

value placed on edu...ation but rather on the purposes for

which it is desired and the ability to pursue it. Among

the poor, participation ill 181. prexams IIhIV he as

i.Tortant for its ,ocial and friendship opportunities

A- it 1- for ohtainin,.. and certificates. In

t tic And t.1 i minorit ies may find such

p 1 t t ! d i T 1 1.11 I t or 1:iipo!,s 11111. eV eil t hOlip.h they alt" .; i t .

10. AgE tachr': who lack the qualificatims and credentials

aditionally as,,uried nvs'sary in the public schools

:-Iav be better able to attract and hold ABE students.

Whiio this does not indicate that they are necessarily

hotter teachers, it does imply a need to investigate and

possibly reconsider the qualitica'ions of ME teachers.

II. .Variable:; !ound related to enrollment were spread fairly

evenlv anon the situational and disoositional factors.

Conlolotion, however, fie(!re d to he most highly related to

disoo:iitioaal factors (no significant relationships were

SO
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40and io tit,' 4,wiolutiou aualv!;i:i 10 !dtuatiohal Induce-

!:lent ove variable wfioh ,wemed to stand out in

the completion stage (although it set,led to have little

relation in the other two stages) was previous success

in the public schools. it seems that adults who pre-

viously did poorly in the public schools are likely to

drop out of ABE prior to complet1n17. it. If dropping

out is again perceived as failure, the nerative attitudes

at former participants may be increased rather than re-

duced by ABE participation. An implication of this might

be that success or failure should not be linked to pro -

gram completion. If ABE objective:: are broken down into

a number of more easily obtainable objectives then

participants could be encouraged by the successful com-

pletion of short term objectives as well as not having

to leave the program teelIng a sense of failure.

12. ALE has succeeded In recruiting fairly larlw proportionate

number; of ethnic minority adults into the program. The

attendance and completion rates of minority adults, however,

are below those of Anglos. It appears that. minority adults

have a greater number of obstacles to overcome to be able

to participate in the program than do Ann los. once en-

rolled in the program, however, these obstacles continue

to make participation difCicult and thus reduce the rates

of attendaoce andcom7letioa of minotities.

13. The reasons for participating in ABE do vary somewhat

by ethnicity. In general, minority adults are in need

of rr,,re boFi= skills (literacyjaal English as 4i second

7:11.
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languar,e) while Am!,1., arc intecesfec 1,ri:9..ril; in

obtArinr a C.F.D. or school gnivalency certifi-

cate. A larger proportion of Anglo adults could

probably be lecruited In opening the program to in-

strutin through a grade twelve equivalent.46

14. tlu thkq-e ore fact.irs and variables common to

most ABE programs, each area and ommnlit) have unique

Arcumstances and factors which l'fect ABE !sarti,:ipa'ion

in their local nroratr:. By utilizinp some of the

Lechiquen and results of this and suhsoquont research,

it should be nossiille tc make available to each program

a means to thoroughly investigate the local needs and

obsta,Aes of the local client population. This should

facilitate designing prooxams and instruction to increase

the onroll-wt, itt,A t.ince, and remfletion of adults

in each program.

Adult students surveyed indicated a wide range of reasons

for participating in ABE and a considerable variation in

the type of classroom interaction preferred. For this

reason it would seem advisable to offer (where possible)

a variety of instructional procedures. Some adults prefer

to "get in and get out" and are very much task ori-mted.

A learning center environment and programmed instruction

might be the best means for accomplishing such needs and

objectives. On the other hand, many adults who enroll

indicat,. a desire for group interaction and opportunity

to work with other adults. In such cases giving the



S.'

student a tape recorder and a filmstrip would probably

re:ailt in lower participation and achievement.
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VII. THE EFFECT F PARTICWATION ON

ALIENATION AND LDUCATION-HELATED BEHAVIORS

Another aspect t this researeh project was an attempt to assess the

etfect of MW on certain attitudes and behaviors of the participating adults.

The attitude Items used here were selected trom a grOUp of already neveloped

alienation scales. These Items were designed to tap whether or not the adult

'eels control over his life, feels socially isolated and/or feels he' is

without norms to guide behavior (These same items were used in other parts of

this ;tudy). Behavioral items were chosen by asking counselors and teacher;;

of ABE what they perceived as good measures of behavioral change outside the

classroom. For this selection, it was deemed important to choose behaviors

which might reflect the transference of skills (educational, social, et.)

trom the MW ciassroom out to the adult's real life situation.

As meationed earlier, the' data for this study were collected in two ways:

(I) questionnaires were sent out in the mail, and (2) intensive interviews

were conducted.

To assess behavioral and att;tudinal "change," a svcond questionnairf

Was sent (4-ti months after the first) to all ABE students that had completed

and returned the tirst mail-out survey. This "change" measure was used

in conjunction with information collected from the other parts of study to

help evaluate ABE effects.

Basically three pieces of intormation were used to evaluate M's effect:

(1) the first mail-out questionnaire (pretest) provided information concerning

the adult's length of participation in ABE along with responses to the attitude

and !,ehavior items. It was reasoned that it adults (who had been In the

94



171.,t- IVA 10.1...c I I 4.1.. le :s!, .11 .1 it t.,1 and exhinited more of the examined lu

haviors than adult- who had hues' in the program S114 t t itf x vivid

prov ide some evidence that Ain. ette.ts iu .ind attitudes; (!) with the

return of the second mail-out questionnaire (posttest), a measure ot ehanre

in attitudes and behaviors was assessed. It adults participating in the program

over t t month period beeame less alienated and exhihited more of the be-

haviors, this also would he an indication of ABE's effect; and (i) the data

gathered trom the interview part of the study provided information on three

grteis I. hi I t current ABBE stodents, former ASE students and non-Alit part i

t' ifLint The responses of non-part ivipants to the attitude' and behav i or it ems

were compared to the responses of both current and former student groups. In

those cases where Alit'. students (whether former or current) were found to he less

alienated, and to exhibit more of the behaviors than their non-student counter-

parts, another indieition of effect was noted.

In order Lit analyze the results, certain statistical procedures were used

for each o: the three techniques Oust mentioned). For each technique,

brief description ot the procedure used along with the eorresponding results

will follow. For the information collected from the' first questionnaire

mail-out, it wa,; necessary to compute a correlation between length of parti-

cipation And the examined behaviors aaa attitudes (A correlation Is a measure

ttu relatinshiti between two viriahlus. The greater the correlation, the

greater the degree of correspondence between the variables. Stated another

way, the 4reater the correlation, the greater one's ability to predict one

variable from knowledge about the other).

For the first qu.stionnaire the results appear helow. Each item is re-

ported tion4 with its c44-relation with length i'f participation. The a!ienation

score WAS computed by adding up the scores on the nine alienation items. This

total score was then correlated with length of time in Ali:;.
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`I' A li 1, E it)

11EM
CORRELATION WITH LENGTH OF

ABE PARTICIPATION

1. Total Alienation -.08

Voter Registration .13

3. Number Library Rooks Taken Out .05

Number Voluntary Organizations Joined .10

5. Number of Magazine Subscriptions .05

u. Number of Newspaper SubscriptionE .12

7. Hours of Radio Listened To Each Day -.08

8. ih 01 T.V. Watched Each Day -.Q2

9. Number of Letters Written to Friends -.06

10. Having A Savings Account .11

41) he set!) from the table, many of the correlations are negative.

Taking the example of "Radio Listening," this indicates that individuals tend

to listen to less radio AN they stay in ABE a longer period of time. Within

the field of applied research, usually, a cotrelation of ± .30 or greater is

the minimal amount needed to draw the conclusion that two variables are signi-

ficantly related. A can he seen from Table 30,none of the correlations meet

this criterion. One i.ossible explanation for the lack of significant relation-

ships Hes with the ABE population, itself. Adults enter ABE at different

levels ot competence, and, as a result, require different levels of instruction

And periods of time to iomplete that instruction. Thus an adult who enrolls

in ABE And requires only two or three months of instruction to complete the

G.E.D. may be effected greatly by ABE. On the other hand, it may take an

Illiterate adult several months before ABE begins to affect his behaviors
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and attitudes.

Rather than rejecting the idea that ABE affects behaviors and attitudes,

it sews more reasonable to note the direction of the relationships as re-

ported, and to compare these results with those reported next. All of the

items had the predicted direction, except for "Hours of Radio and T.V." and

"Letters Written." Possible explanations for these results will be fielded

later when all the results have been presented.

With the collection of information from the posttest questionnaire, it

was possible to assess the degree of change in attitudes and behaviors. For

this analysis, the mean or average scores and the amount of variance for both

the pretest and posttest were computed. Pretest was then compared to posttest

using a matched sample t-test. Usually, for this type of analysis, one repoits

a significance level.

To interpret the results for pretest/posttest change one may rely on the

significance value. It is reported as a probability and the smaller its

value, the better an investigator feels about drawing the conclusion that

(in this case) some change has occurred. A value of .05 or less is ordinarily

accepted as the minimal value needed to "feel good" about the results. The

results for the pretest/porttest analysis appear in Table 31.



Item

1' A 1i L E 31

Mean Pretest Mean Posttest Signiiieance Value

1. Total Alienation 16.11 16.10 .97

2. Voter Registration 1.44 1.42 .58

3. No. of Library Books .58 1.50 .001

4. No of Voluntary Organizations .51 .76 .03

5. Magazine Subscriptions .98 1.20 .22

6. Newspaper Subscriptions .78 1.02 .01

7. Kours of Radio 3.5 4.0 .15

8. Hours of T.V. 3.24 3.84 .13

9. Letters to Friends 2.96 3.02 .84

10. Savings Account 1.61 1.57 .40

it appears from this part of the study that ABE is effecting three be-

haviors: The number of library books taken out, the number of voluntary organ-

izations joined, and the number of newspapers subscribed to. All other Items

either had the predicted direction of change, or the amount of charge was too

small to be considered. In comparing these results to those from the pretest

data, two of the behaviors, number of voluntary organizations joined and

newspapers subscribed to, also had relatively high correlations with length

of participation.

The last part of the analysis tompared current students to non-ABE-

students, and former students to non-ABE-students. Here, the procedure for

comparing behaviors involved calculating the percentage of adults for each

:zroup which either exhibited or did not exhibit the behavior. These per-

centages were then compared across groups by using a chi square statistic.

Again, a significance value was reported and this can be used in the same



manner descrihd previously to evaluate the results. 'For the alienation

measure, an average total score for each group was computed and these scores

were compared using a t-statistic. Again significance values were computed.

Table 32 presents the results for the alienation comparisons, and Table 31,

the results for the behavioral comparisons.

TABLE 1

Mean Alienation Scores Size of Croup Significance Value

Current Students 15.03 125 .0002

Non-Students 16.61 113

Former Students 15.60 89

.01
Non-Students 16.61 113

In Table most of the behaviors are coded so as to indicate the per-

centage of adults exhibiting or not exhibiting that behavior. For the be-

haviors, letters written, hours of radio and hours of T.V. listened to, this

coding was changed slightly.
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From the results it appears that there are certain consistent differences

between the two student groups and the non-student group. ABE students appear

to be less alienated than non-students. Also there are a greater percentage el

students taking out library books and subscribing to magazines and newspapers than

non-students. on the other hand, there are certain inconsistent f ndings. A

greater percentage of current students write letters than do non-students while

a greater percentage of former students register to vote, and watch or listen to

less T.V. and radio than non-students. Still it seems clear that the direction of

difterence is always the same. ABE students tend to be less M;.-. tLed and exhibit

more of the behaviors, with the exception of "hours of radio and 1.", than their

non-participant counterparts.

From the results for the three parts of this study, it appears that certain

Items are consistently influenced by ABE, other items are unrelated to ABE and

a third set of items have somewhat inconsistent results. The behaviors, number

of library books taken out ard number of newspapers subscribed to, seem to he

related to ABE participation. It appears that a certain amount of reat!ing skills

are being transferred from the classroom to the adult's real life.

As for the items with inconsistent results, it seems necessary to deal with

them individually. For the behavior, number of voluntary groups joined, there

was an Indicated change. Yet no significant differences were found between student

and non - student groups. The directions of the differences were as predicted,

however, and it may he that ABE influences a relatively small percentage of adults

to join other organizations. This conclusion is also supported by the direction

of the relationship between length of participation and this behavior. ABE may

well provide both information concerning other groups (through dissemination by

teachers and students) and a successful social environment fur man7 adults who

participate. Both these factors may facilitate the adult's joining other groups.
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The result; for voter registration also appear some,hot confusing. No chatw,

whatsoever, WAS discovered for this behavior, and yet the direction of differences

between students and non-students and the relationship between voter registration

am. participation (in pretest) seem to indicate otherutise. One possible reason

for the discrepancy lies in the timing for the collection of pretest and posttest

data. The pretest information was gathered just before the 1972 national elections.

As a result, there may have been a big push in the ABE programs around the tine

of the pretest to get adults to register. Since no elections were scheduled

around the time of the posttest, one would expect that any changes would have

occurred before or during the pretest.

Concerning magazine subscriptions, adult students tended to subscribe more

than w'ustudents. Yet no changes were discovered, and there was no relationship

between length of participation and this behavior. In that the results for two

other behaviors indicated ABE's effect on reading skills, it would seem likely

that magazine subscriptions would also be effected. Yet the differences may be

a function of the reading materials, themselves. Newspapers can bar rather

practical reading materials (jobs, weather reports, day to day events) and are

comet Imes used in the ABE classroom. Library books can be acquired without cost

which is an !wportant determinant for an adult population dominated by "poor"

people.

For the behaviors, hours of T.V. and Radio, it appeared that students

listened/watched less than non-students. Yet, no changes for these behaviors

were noted. These items were originally selected as very general indicators of

the tdult's use of the electronic media. They provided little Information as

to the nature of the use of these media. Because few literacy skills are needed

simply to listen to radio and/or watch T.V.. It seems difficult to draw ary

conclusions about the transference of ABE skills to the use of ele7tronic media.

102



For luture research, ft would he interesting to find out if in fact MW adult:.

are listening/watching more educational programs, etc.

In regard to "Letters Written," It appears that, In general, ABE do.. y not

affect this behavior. The discrepancy between the findings for current students

vs non-students and former students vs non-students, may be a function of the

differences in the current and former student groups.. The former students con-

sist both of adults who dropped out. of the program and adults who completed the-

program. The current students are made up only of those adults presently enrolled

(drop-outs are not included). It may be that those individuals who stay in the

program write letters more than those who drop-out and those who never join. It's

possible that ABE provides an environment cendueive to letter writing, and/or that

students who stay, tend to possess some writing skills (perhaps Spanish literate)

when they join.

The last behavior, savings account, is apparently unrelated to ABE partici-

pation. It was chosen originally to tap not only the adult's acquiring of informa-

tion concerning the' use of banks, but, also indirectly the adult's planning for

the future.

Finally, the .'esults for the alienation scores represent a complete contra-

diction. Both current and former students were less alienated than non-students.

Yet, there' was .1 complete lack of change from pretest to posttest and no relation-

ship discovered between length of participation and alienation. One possible

explanation is that those adults who join ABE and stay in the program tend to

be less alienated than those adults who never join or who Join and drop out.

In order to explore this possibility two further comparisons were made: non-

students were compared to current students that had recently enrolled, and ABE

drp-outs were compared to non-dnIp-outs. The results appear below.
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Recently Enrolled
ABE Students

Non-Students

ABE Drop-outs

ABE Completers

TABLE 34

Average Alienation Score

16.14

16.61

TABLE 35

Average Alienation Scores

16.2

14.6

Significance Value

.10

Significance Value

.05

It would appear from these results that indeed some selection factors are

working. It seems that the adult's attitude may well determine his/her joining

and/or staying in the ABE program.

To summarize, it does appear that certain skills are transfered from the

ABE classroom to the adult's real life situation. Specifically, the results of

the survey indicate that ABE participants are subscribing to more newspapers

and taking out more library books than they did before they joined he programs.

Also, there is some evidence, although not as strong, that participation in ABE

influences adults to join other voluntary organizations.

All other behaviors studied were either not related to participation or had

inconsistent fundings and thus require further investigation. As for the aliena-

tion measure, it appears that rather than ABE affecting attitudes, the attitudes

may affect joining and/or staying in the program. The results for the alienation

measure indicate that dispositional factors might be pursued as means of assessing

potential drop-outs.
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As the reader may have realized, this analysis ut the effect of

participation on alienation and education-related behaviors examines the

proposition that ABE participation aifects the attitudes and behaviors of

participating adults. The major portion of this report. however, discussed

how participation is affected by these and other factors. This examination

of ABE participation as both a cause and an effect of these variables points

out an important problem. If participating adults are significantly different

from nonparticipants on these variables, is this diiference due to the effect

of ABE participation or do these variables cause the variations in ABE

enrollment and participation? Stated more simply, does particpation cause

the differences or do the differences cause the participation?

In this report ,the method for deterrining whether various items

were related to enrollment was to examine the differences between participants

and nonparticipants. The existence of significant differences between these

groups was presented as evidence that the significant variables were in-

fluencing enrollment. The problem with using this method, however, is that

the participant sample was composed primarily of adults who had been in the

program for some time. This made the vc.lidity of the sample questionable

for two reasons: a) Having been in the programs for some time made it

eifficult to determine how much of these differences were due to the effect

of the program and b) Many adults who had enrolled in these classes had

dropped out prior to the survey. Thus, the sample may represent the

attitudes, etc. only of adults who remain in the program rather than of all

adults who enroll.

Two additional sets of analyses were used to determine whether the

results obtained were indeed representative of all enrollees. First, the

former partfcpant sample (which contained a majority of dropouts) was compared



with the nonparticipant sample. This facilitated a comparison of a sample

of participants which included dropouts and completcrs with the nonpartici-

pant sample. Second, adults surveyed in the questionnaire project who had

been in the program far less than one month were compared to nonparticipants.

The results of these two analyses may be summarized as follows:

1. There is a lower number of significant relations in

former-non comparison than was encountered in the

current analysis (22 vs. 33). The direction of the

results showed a change of direction in only one

variable, and that by only a narrow margin. Four

items not found significant in the current-non com-

parison (getting a job is a problem, distance from

home to ABE center, "it's useless to plan for to-

morrow ", and total self concept of ability) were

statistically significant in this new comparison.

Thus, while the new comparison shows fewer significant

differences between enrollment categories, the new

data continue to show distinct differences between

participants and nonparticipants. Therefore, dif-

ferences between these categories can only partially

be attributed to the premature withdrawal of adults

from the program.

2. When newly enrolled students were compared with

nonparticipants, it was possible to make the com-

parison on only a partial list of the items indicated

in the current-non comparison. This was a result

of differences in the questionnaire and interview

106



instruments. Nevertheless, the items for which a

comparison was made do illustrate the tollowing

findings:

a. Statistically significant differvnces
between new participants .-ind nonpartici-

pants were found on the nueaer of children,

"the future looks bright for today's
children", "the average citizen can have
an influence on politics", number of library

books, and TV hours. All of these variables

showed results in the predicted directio4.

b. Many other items previously found signifi-

cant were not significant in this new com-

parison. in addition, several showed a

change of direction (although not sicnificant).

The results of these new comparisons lead to the conclusion that

adults who enroll in ABE are different from nonparticipants on many of the

variables identified. After enrollment these differences grow even greater

as a result of the withdrawal of many adults who have participation hinderances

or a low degree of factors which pronote participation. The effect of ABE

instruction seems to widen the gap in some respects even more. Thus, ABE

participation seems to be greatly influenced by the factors identified in

this research. In addition, ABE participation 14 shown to have a limited

impact on some of the attitudes and behaviors of ABE participants.
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I. Thy* term "Angl,," is used throughout this report to indicate all person.;
classified as White, except persons of Spanish origin or surname.

2. Although there is obviously some overlapping of these two categories, they
are separated in this report for purposes of classification and discussion.

3. It would be more desireable to do a longitudinal-comparison of elf2ible
adults who enroll in ABE and eligible adults who fail to enroll. This
type of study,however, is not practical given the financial and time lim-
itations of this research.

4. The students in the questionnaire sample were randomly selected by their
teachers. The teachers were given instructions on how to raudemly select
one out of every seven of their students.

5. of the 500 teacher forms mailed out, approximately 260 (or 52%) were cor-
pleted and returned. Nevertheless, it was found that many of the original
teachers in the sample were no longer employed, or had been assigned to
classes that were cancelled due to lack of participation. As best as
could be determined, only 390 of the original sample of 500 teachers were
actually employed when the questionnaries were administ,red.

6. A more in !..pth description of this and other methodological procedures
is available in the doctoral dissertation of the pro;ect director, Chad
Richardson (University of Texas at Austin).

7. Since the initiation 'of the ABE program in Texas in 1965 and until a leg-
islative change occurred in 1973, Texas ABE programs, as well as all ABE
programs throughout the nation received funding which was supposed to be
usil mainly to offer education through an eight-grade equivalent. This
limitation, however, was not definitely specified, and a great many pro-
grams in Texas allowed aduLs seeking to obtain 'he G.E.D. certificate
to participate in the program. In 1973, the Texas legislature allocated
funds or the provision of G.E.D. Instruction to be given in conjunction
with the federal funds used for basic education.

8. Suttles (1968), for example, found a strong feeling of "territoriality"
among Chicago slum residents, which made certain facilities or areas the
"turf" of a particular ethnic grralp. other groups were not welcome into
this area and a certain amount of danger was involved in going into
"foreign territory."



9. Many ot the teachers tit the AliE students sampled did not have attendance

records submitted tor their (LIgSg. In addition, several of the students

sampled were not included in the class lists of the teachers who did sub-

mit eports and information was therefore not available concerning their

attendance. As a result attendance information was collected for only 67

of the 124 current participants in the sample. This reduction of the

number of participants makes it mere difficult to obtain a statistically

significant resalt even when there may he considerable difference between

response categories. As a general rule, the larger the sample, the smaller

the difterences have Lo he for a result to he statistically siEni;Aeant.

10. In learaine centers, for example, adults may come and go at any time dur-

ing the day and thus are not responsible for a specified number of hours.

For this reason no record is kept o: absences and learning centers will

therefole report 100Z attendance for all enrolled students. In addition,

different program: use vary in,; ts:portine procedures and, as a result. the'

depoadahility of report< varfc:i fro!:, one pros ram to another.

11. An analysis was made utilizing just the percent attendance figures. This

required the se of Analysis of Variance to determine the significance of

the differences in the mean attendance scores of the different categories.

Items which were foond statistically significant at the .05 level were:

(a) Sex (male 7- female). (b) i;otting a raise or a promotion is a problem

(checked - not checked), (c) Number of years in longest job (5-9 years

never employed 2-4 years 1 year or less), (d) '':very time I try to

get ahead, somebody or something stops me"(Disagree "- don't know agree),

(e) Self concept of ability categorized total scores igh self concept )

low), (f) Number of mavazines subscribed to (1 or more > none), (g) Num-

ber of letters written to friends and relatives each month (2 or more

one none), and (la) Size of class (up to 12 12 or more). The data on

teacher variables found significant by this procedure are reported in a

later section of this report.

12. In ,.;1 'ral , alienation Items and items concerning control of one's environ-

ment were selected. In selectitsi the alienation items, Dean's conceptual

areas of powerlessness, normiessnss, and social isolation were utilized.

The criterion fur choosing an item wta that It appeared (at least in eon -

tent) in at least two alienation scales.

13. Of these two items, one (no rules to live by) was adapted fro*,. anomie

scales. The other (you sameti-s have to break a few rules) was created

for this research to help measure how important a person felt rules were in

his/her life.

14. The attitude measurement portion of this research was undertaken jointly

with a graduate student (Loren flyer) in psychology who was conducting re-

search on attitude change for a Masters '.hesis. Some of the items were

included for this collateral research and were used for the present research

for exploratory purposes. 109
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IS. this attitude may be one that helps keep adults in the program. on tilt

other hand, adults who successfully completed the program may feel a

sense of satisfaction and this attitude may he. to some degree,
a lvflection of that satisfaction.

16. This number (335) is the total sample after all incomplete responses and
forms were eliminated.

17. Several of those who agreed were not included in the analysis presentee
in Table 14 because of incomplete responses.

18. This was necessitated by the sample size. The utilization of th.ee cate-
gories for the current participant and formcr participant analyses would
have resulted in cell frequencies so .;mall as to make analysis highly
questionnable.

19. Since non-participants have not had contact with the ABE program, ,here

is no way to make a comparison of their responses on the item selected
with the responses given by current participants.

20. An indirect 'inding of this research was that eligible Anglo adults were
difficult to find and gave greater resistance to being intervieYed than
did either of the other two ethnic groups. Thus, while it was rather
easy to locate areas with a high concentration of eligible Black or
Mexican-American adults, such clearly identified areas were not encountered
for Anglos. If. these two tendencies (difficulty in lfecating and resistance
to discussion) are also prevalent during recruiting operations, then
Anglos would be less likely to be recruited by door-to-door recruitment
techniques.

21. Jones (1971 : 8) urges a consideration of this factor and states that
e'ucators should

...consider h4F (adult's) dilemma if the course is taught through
prograim.1 instruction with little or no opportunity to build up a
new friendship circle -- or that going to class will cause the friends
he has elsewhere to turn against him!

22. Almost all door-to-door recruiting, according to ABE personnel Interviewed,
tends to be limited to lower income neighborhoods. This is done because
of the greater pLoportion of "eligible" adults in these neighborhoods.
While under-educated adults also live in well-to-do neighborhoods, they
are difficult to find and are often embarrassed to report '.heir lack of
education.
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23. A common assumption of many ABE administrators is that teachers who have

a background similar to that of their adult students will he better able

to relate to ABE participants and consequently should experience higher

rates of participation. Some administrators cautioned. however, that

teachers who Lave experienced a considerable rise from such former condi-

tions may tend to be impatient with their students and have the attitude

"I made it, why can't you?" Jones (1977 : 9) also adds in th.!_s regard

that teachers from the same background know "...what a struggle the poor

man is having and thus expect less of him; they receive what they expect."

24. The difference in marital status is due to the greater percentage of for-

merly married (divGrced, widowed, and separated) in the non-participant

sample (32.27 vs. 17.12) and by the higher percentage of single adults

among current participants (25.27. vs. 14.0%). The percentage of harried

adults in each sample was approximately equal. A possible reason for

there being so few single adults in the former participant sample is that

these adults were found by going to the address given at the time they

were attending the program. It is possible that single adults change

residence more often (especially if they have married since participating)

and would consequently be more difficult to find.

25. Same of these findings were presented at the 1973 Annual Meeting of the

Adult Education Association held In Dallas, Texas. Several of the par-

ticipants suggested some possible explanations of this finding.

26. This was accomplished by eliminating 6 teachers from the analysis who re-

ported 100Z attendance for their class. While there was no other way to

determine whether such teachers were indeed employed in learning centers,

it is highly unlikely that any ABE teacher in another setting would have

perfect attendance of all his/her students for the entire year.

27. While the concentration of Mexican-Americans is predominantly in South

Texas, virtually all ABE programs in the State have some MexicanAmerican

students. Even the Rusk program in East Texas had one or two classes

which were composed almost entirely of Mexican-American adults.

28. The majority of items were adopted from statements found in Ryan (1971),

Passow (1965), and Valentine (1969).

29. The individual items which make up this factor and the one on dogmatism

may be found in the teacher interview schedule.

30. While no statistically significant result was obtained using analysis of

variance, a significant result was found when the Likert item scores and

percent attendance scores were analyzed using Pearson's product moment

correlation coefficients (significance m .0280; correlation coefficient -

-.2262).



11. In statistical analysis, a small sample requires fairly large dlt!erences
to manifest statistical Ignificance. This can be demonstrated hr onsid-
rin how much conlidencv one would have in the results of a survey which
selected 20 teachers out of a total of 20,000 as compared with the confi-
dence that a sample of 200 would give, even though both samples may have
been randomly selected.

32. If ethnicity were introduced as a control variable, the' number of cases
in each cell would be so tow as to make any analysis highly questionable.

33. ihese data here the information submitted by each program on its annual
program reports. In order to simplify the analysis, a computer drawn
sample ot 107 of all 1972-73 ABE students was selected.

34. These findings should not be' generalized to all members of any ethnic.
category since this research was not designed to be representative of
the total population. The emphasis of this report is not on the extent
to which any ethnic category possesses a particular trait, but rather
examines the extent to which that trait affects ABE participation.

35. Ulibarri (1970 : 33) surveyed Mexican American adult migrant workers and
found a negative perceived concept of ability in relation to additional
educational effort.

36. it should not be interpreted on this or any other relation that the
variable in question "causes" variations in participation. While the
data do give limited evidence that such might be the case, association
does not prove C:itlfie and effect relations.

37. Having to care for children, illnes, transportation problems and having to
make frequent moves were identified as statistically significant problems
for minority adults (and especially Mexican Americans) but were not for
Angios.

18. It is also likely that they do not have as great an economic need as do
Mexican American and Black adults (based on employment and income
figures).

39. Mexican Americans showed significant differences between enrollment
caterories on the desire to get a job, and to get a better job. Signifi-
cant differences for Blacks were found on wanting a better job and desiring
a raise or promotion.

. This might he similar to the "sissy" stereotypi that keeps many males from
participating in things they consider to be primarily for females (even
though they may actually desire to participate). In a similar respect
Angles may not wish to he identified (in other peoples minds) with some-
thins! considered to be for the illiterate, the poor, or ethn;r
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41. This can be partially accounted for by the fact that other resources, in

addition to ABE funds, were available for 0.E.D. instruction. Such funds

wen: provided from church contributions, the United Fund, volunteer in-

struction, the work Incentive Program the Manpower Development and Train-

ing Act And Model Cities (mock 1974: 1)

42. In Texas this has recently changed with the passage in May 1973 of

11.13. 147 which, for the first time, makes state funds available for

6.E.1). instruction.

43. Initial, 19(15, funding guidelines and interpretations were not specific

on providing educational services for only those below the ninth grade.

%o specific definition of an adult functioning below ninth grade was

ever developed and it may not even he possible to develop a generally

usable definition. Also, it was not until 1971 that specific rules were

implemented by the US Office of Education prohibiting instruction in 6.E.D.

(mock. 1971: 2).

44. Most of the major limitations and weaknesses of the research are re-

lated to the limited, resources available for the project. Included would

he the small sample sizes (especially for measuring attendance), the

inability to make much use of control variables in the data analysis

and the inability of use rigorous and exacting sampling procedures.

45. For a few variables, it was the middle-range categories that had the

highest rates. In the completion stage analysis, for example, adults

whose spouses bud 8 to 11 years of school completed had higher com-

pletion rates than either the high or the low categories (although the

high category was still above the low) .

46. Although enrollment data for the 1973-74 school year have not been

ated as of this writing (August, 1971), it is highly likely that a

substantial increase in Anglo enrollment will he realized with the

availability of state funds (whlch make the advertising and offering

of G.E.D. possible on a large scale for the first time during the

1973-71 program year) .
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