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I have a dream
that oné day this nation
will rise up
and live out
the true meaning
of its creed:
We hold these truths
to be self evident;
that all men
are created equal...
with this faith
we will be able
lo transforri
the jangling discords of « r nation
into a beautiful svmphony
of b.otherhood.

MARTIN LUTHER KING, JR.
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CHAPTER |
INTRODUCTION

The Institute for teachers and
teacher-trainers 1n Adult Basic
Educaticn of Urhan Adults was held
at Lincoln University, Jefferson City,
Missoury, for a period of three weeks
from July 12 through July 30, 1971,
The purpose of the Institute was to
provide special eduecational activities
toward teaching undereducated
adults in urban communities. The
specitic objectives  of the program

were to help teachers and reachery

trainers in adult basic education to
be able to:

1. laentify special problems of un-
dereducated  adults in urban
communities,

2. Participate  in o ediscussions  on
the uniqueness  of  Afro.
Americans ax urban adules,

3. Identify najor  characteristics
and values of urban adults,

4. Svnthesize appropriate content
and  techniques n o effective
teaching of adolts in urban
communities,

A, Demonstrate sKill in evaluation
of adult basic educational ac.
tivities by studving, analvzing,
and using a4 number  of
evitluating procedures,

b, Demoastrate competence 00
adult basic education by plan.
mng, organizing, and con-
ducting  teachertraining pto-
grams in adult basic education
of urban adults in back-home
situations.

There wers two major assump-
tons undergirding the Instivute: (1)
undereducated  adults are generally
unable to adust suifteientdy and to
funchon productrvely an urban com.
mutaties, and o2y tsnming teachers
and teasheratrners o oadalt basie
educational prinaple. and tech
Fgiie~ it bre mistra vental an efled
nvely helping andercducared aduales
to fulnd] themselves more adeguately
m adpstinent to arban hiteoand fune
ton more prodactively as citizens in
therr arban enviramunent
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Efforts were made to recruit 100
teachers and teacher-trainers in
adult  education from urban com-
munities in nine central and
southern states which comprise
Regions VI and VII of the Depart.
ment ot Health, Education and
Welfare. The Institute staff and state
directors of adult education worked
cooperatively to meet  designated
criteria for systematic and desirable
recruitmen: of eligible participants
und or alternates. The results were
N2 part.cipants enrolled in the In-
stitute trom 30 cities of eight states,
excluding Kansas which was the
ninth staie considered  for  par.
ticipation. The states and the number
of participants from each state are
listed below,

States Participants
Arkansas 11
lowa J
Kansas 0
Louistana i
Missouri 15
Nebraska 2
New Mexico |
Oklahoma i
Texas Al
Total - & 82

Teuchers and teacher-trainers
from participating states ranged tfrom
one (New  Mexicol to 31 Clexa.
Neardy 40 per cent of the participants
came from Texas followed by 21 per
cent and 13 per cert trom Louisiana
atd Missouri respectively, The ®2
pariicipants comprised 46 men and
owomen with educationnt levels
rangtng from high schoo! praduation
teo praduate degrees. Ages o par.
ticipanits vanged from the early 2006
to the ate 30°<0 Ahout 75 per cent ol
the participants were Black  and
spamsh American, and the other 25
per cent were white

The <essions of the Institare were
Beltd ane Maeain Lother King Hall o
Tancoln University conpus, The Lat.

’7

tle Theater, several small rooms, of.
fice facilities and equipment, and air-
conditioning provided a conducive
educational environment for the In-
stitute.

The Institute was divided into
two major phases — (1) a coa-
centrated three-week on-campus
educational experience, and (2) a six-
month follow-up educational un-
dertaking in the communities Hf the
participants, (wllowed by a threeday
on-campus workshop.

Institute  activities  featured on
Lincoln’s campus were lectures, large
and small group discussions, demon.
strations, supervised practice, and
assigned readings and investigations
of eurrent aduli  edacational
materials.  Participants  were
provided the opportunity to learn
bhoth in group situations and through
individualized study.

Three major units of instruction
were offered: (1) background of ur-
ban adults, (2} techniques of
teaching, and 3 training models,
The development of future teachers
was the central Jocus of all units,
Five davs were devoted to each unit,
Henee, 100 clock hers were given to
formal instruction - 86 clock hours
were given to olass time, nine hours
to wroup and individual study and
consultation, and tive hours to in-
dependent study .

The sccond phase of the Testitute
wis  devoted  to o onesite teacher
traimng activities conducted by the
participants. Six months were
allowed the partivipants to conduat
their orsite projecis chimaxed by g
threeadav fodlow . up workshop on Lin.
coln’ s campus an January, 1972,

Participants who  tultilled  the
chiet requirements of the Institgre
woere elible for three hoors o
academie credit, Grades wore award.
ed on ahe <ome Hinee
e~tabhished  hog
oiferimgs ot

barsis s
t-;{lll.‘ll' academn
Con sy Tancoln Univer:

LR AN



CHAPTER I

BACKGROUND OF URBAN ADULTS

AFRICAN HERITAGE

Highlights of Lecture

The first instructional unit of the
Institute  wan  devoted to offering
study on the background of urban
adults. This unit aimed to provide
opportunity for the participants to
discuss, identify  special problems,
and understand major characteristics
and values of urban adulty, par-
ticularly urban Rlacks. Lecture and
discussion topics included  African
heritage, early American Negro
history, development of urban com-
munities, motivational charac-
teristics and values of urban adults,
racism in urban communities, and
othe-s. Highlights of the chief lec.
tures presented on topivs in Unit [ of
the Institute follow,

Mr. Edward Beasley

When the Romans came into
Africa, there were black people
around the Niger River. The Rorians
referred to them as people of the
Niger River. As we trace the origin of
Roman going into Latin and as we
move from Latin into Spanish, what
does Negro mean? Black!

Bey is a very interesting name. If
vou were to study a group of Beve in
Kansas City and any other area, they
are what we tefer to as Moorish
people. The Moors left Africa in K00
A1) As we see the Moors conquering
Spain, we find Moorish culture going
into Spain; we see the culture all
together — mathematics, astronony,
and many cultural coantributions of
the Moors. Thix brings us to a very
miriguing guestion when we study
Riack Histesv in Africa and FKurope,
[ <av this because it becomes a very
thitieult thing, because they do not
ientity with such.

Only i Amerwa do we have ths
tHung on the question of blood. A
bhliek man has the strongest hload in
the workld. Al it takes 15 one drop of
black blood and vou become hiack.
By Lousiana law, b vou have one.
sixteenth black blead, vou are black
In Arkan<ias vou are black 1t von
hive  oncahirty second ot black

ERIC
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blood. It's got to be some powerful
blood! This is the kind of problem we
have in America.

Around 1513 Father Lacausus,
Roman Catholic priest, saw the In.
dian dving in servitude and suggested
that blacks take the Indian’s place.
This was supposed to be numanitar-
ian on the father's part. For the first
time we see blacks coming over as
slaves to America in 1513, At that
time the word "Negro'' was bheing
used. A Black did not want to be
valled a Negro because it associated
hint as being a slave. African does
not mean Negro! The concept of color
came about due to miscegenation, the
mixing of races. During colonial
times, the emphasis was on African,
not on black or color.

In 1831 blacks met in Philadel-
phia. They were arguing there be-
vattse they were trving to decudre
whether they wanted to be called
Black, Negro, or Colored. They want-
vt to change the name of African be-
vause thoy were fearful about the
American Colonization Society. They
were taking the free black back to
Atrica setthng n Liberia. Most
blacks did not want to go back to
Afriea. Soan 1831, blacks had to drop
the term African because of what

8
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they were trying to do. ‘Therefore
from 1831 to 1880, we find blacks re-
ferred to as colored.

About 1880 U.S. citizens decided
to change; before, they had it left ax
white slave and free colored. They
decided to change it to White and
Negro. How was “Negro' aceepted in
the black community? It was greatly
opposed,

We find at the turn of the 20th
century that black people began to
call themselves the sons and
daughters of Hani Around 1917, a
black man came up trom Jamaica,
and said, "Rise up, vou black people,

ron can accomplish what vou will if

you want.” Thar was Marcus Garvey.

In 949 “Negro'' hecame a proper
nown: but in 1964 and 1965, Malcolm
X moved over 1o Afro-American.
1968 was the vear when there was a
call tor Black awareness, indieating
that black is not a color bat a
philosophy of life,

We see the retur, 1o Africa on
college campuses in 1970 and 1971
This brief history is 4 short outline of
what we may refer to as identifving
the situation among blacks and how
they relate to therr African hentage,

s



DISCOVERING NEGROES IN

AMERICAN HISTORY

Highlights of Lecture

bv

Mr. Edward Beasley

There are many myvths regarding
blick people. One of the main mvths
that seems to stick out is the myth
about blood. Although Dr. Charles
Drew invented blood plasma, he died
from the need of a blood transfusion.
After an aceident, he was rushed to a
white hospital in plenty of time to
receive a blood transfusion: but he
was declined by the hospital because
they said that they did not have anv
black blood. It was too late to save
Drew’s life by the time he was taken
to i black hospital. Dr. Drew bad
maintained during his career that
there was no difference n bload.

Another myth s that the black
mian s overasexed and his sexual
organs are extremely large. A black
woman - her breasts are very hig. bt
15 interesting to note that when vou
po back and study African history,
you tind she Africans did things to
make these things large. Big breasts,
Farge sexual organs, oversize heads
and the like had great <ignificanes to
Alricans because these things
sigmified a continuation of hte

The myth Jhat blacks have tails
was encountered by <oldwrs in World
War 1. When black soldiers were
coming into Pars, white soldiers had

ERIC
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told the Parisians that black soldiers
had tails. Black soldiers demon-
strated to show the falsehood of this
myth,

Coming into the black experience
in America, black people came here
with Columbus. The first city built in
America was built by blacks: the city
was St Augostine in 156H. The first
blacks came to Amenica as  in-
dentured servants, but this was even-
tually changed to slavery. The first
colony  to recoriize slavery was
Massachussetts in 1640, In the vear
1661, black men and white women in
Virgima were marrving,

When vou look at the colonial
;wrin(l. many people see that 1t was a
change 10 the attitude of skavery. The
relationship of the black men and the
hlack women changed drastically as
ume maved on an the colunies. We
fined laws regalating the black male.
A~ the black female began to nurse
the  white male  child, the child
became atteched ta the black
mammy. Later on, the white child
wax given a black bov as a plavimate
to kick around, beat an. and the Hke.
As the white child  grew o
manhaod, he was pgiven a black
female which introduced him to the

9

world of sex. What did this do
psychologically to his mind? In many
cases, the white man became in.
timately atiached to the black
woman,

During the revolutionary war,
there were 5,000 black soldiers who
fought. A large number of the
cowboys of the early west were black,
When you study the constitution, two
points stand out: 1) the fugitive slave
taw and 2) the compromise of 1850
with strong emphasis  on  fugitive
slave conatrol, It black people were
satisfied with institutional slavery as
many  whites  claimed, why would
they make a fugitive slave law to
bring hack runawayv slaves! In in-
stitutional  slavery, we find  the
master not using a Bible to marry his
slaves, but would take a broom-stick
and lav it across the floor, Then, he
would tell the man and the woman to
jamp across the broome-stick:  that
was  suppose to be the marriage
ceremony.

Rlack people plaved  importan
roles in the developmen® of the Wes
and this country. Current views con.
cernming black people in America are
disclosed in the Film 1 am about to
show: Black Histors Lost, Stolen or
Strased by Bile Cosby



DEVELOPMENT OF
URBAN COMMUNITIES

Highlights of Lecture

by
Dr. Charles Parrish

The -oncept of the plantation s
the convept of a large plantation
which 18 not typical, and the convept
of the ghetto is taken from a few Nor-
thern cities — New York, Chicago,
Cleveland, Detroit, and the like, and
perhaps does not typify at all the life
of Negroes in other communities. We
have come to the habit of labeling
any area where Negroes live as ghet-
toes,

Anather point is recognition that
within the vcity certain class and
disunections and  certain  groupings
ire so that only in very rare instances
do we have a whole unified com-
niunity  activity or attitude. Some-
times in accordance to the way we
have been viewing things recently we
may say that nearly every large city
has a blach community and a Negro
community. Instead of talking about
the black community, you may refer
1o the several black communities that
constitute a particular urban city.

Wnat I'm trving to de here s
rimse questions about things which
you mayv take tor granted. We talk
about things and we don't define
then that often. And as i result we
tind ourselves having presuppositions
and making certain judyanents with.
aut ever investigating or answering
the question, “"What are the facts he.
bind 0?2

I tried a0 little expernment last
vear with one of y cliasses in at-
tempting to detine the ghetto, One of
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the interesting things found out was
that when they took these cities in
this fashion and began *» louk at
them, they wele not heavily con.
centrated Negro populations, but
there were in many instances more
whites in such areas than Negroes.
The important significance of these
findings for the young people is it
might change their conception of the
ghetto situation. What .'m trving to
suggest to vou is that we are likely to
have quite a number of mscon-
ceptions and we sometime.s identify
certain cenditions  as  black and
therefore make positive  decisions
based upon a misconception of the
actual siuation,

Now ['m going to burden you a
little with some characteristics of the
United States to give vou some idea
of the extent 10 which the black com-
munities are changing — where the
action is. In the last census, 1970, all
the larger cities of the United States
have had considerable increases in
Black population. This comes at a
time when in the very largest cities of
the United States there has been
dechine in the total population. Cen-
tral cities have been sing popula-
tion  while area outside  increases
rapidly. There 15 a question  of
whether the cities are being aban-
dened to Blacks.

In the Southern city there has al-
wavs been an indigenous population.
In the Northern city, Blavks must

10+

find a place to live. This is in con-
trast to the south where a place is al-
ready there when Blacks move in.

In the Northern city, the Black
population is a new population
similar to the immigrants that came
to America in the late 1890's and
1900

Another point that is overlooked
in these cities is segregation. The
schools in the North are completely
controlled by the Whites. Schools in
the south are controlled by the
Blacks,

Another point is the recognition
that wherever Blacks have lived
because of racism, they have been
clustered together by the pressure of
a segregated syvstem. This means
isolation from life of the general com-
munity  in which  they  live. This
isolation has  developed various
organizations designed to care for the
needs and interests of sll the people
in these areas, Isolation has tended
to produce a sort of counterpart of
the assoctation of the organizational
life of 4 total community with the
separated and isolated segment o f
that community. But most johs hring
Blacks and Whites togerher.,

There has  been  inereasing
political power - a remendous in.
crease in the South in registered
voters and thercfore an increasing
namber of Blacks holding political
office.
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MOTIVATIONAL CHARACTERISTICS
AND VALUES OF URBAN ADULTS

Highlights of Lecture

Miss Del Finley

There are some acute problems in
the urban community. Since they are
real problems, it gives the person out.
side ax well as inside the urhan com-
munity a difficult job rrving to deal
with the people.

Problems are not only acute to
Blacks, but also to Whites. A ling
time white America felt that it coud
ignore the black ghettos, hut 1 think
that now rhev hiave become aware of
the fact that the ghettos affect not
only that part of the city, but those
areas outside as well.

The urban Blacks remind me of
sort of a melting pot that wurned
many, nuny vears ago into history,
They are  persons  suffering  from
many different problems but trving to
do the same thing. They are tryving to
make a new society and have been
trving to make a vow to do this, [t is
very undesirable from our standpoint
or in terms of our values, but they
are still teving to do <o,

The urban blacks nre trving to get
mto a society that does not par-
ticularly want them Maost of us are
part of that society, participating
though we do not like to admit it
What they feel is the white <ociety,
hecanse we wear nice clothes and
bhecause we have o car and <o on;
that makes us a part of the so-called
“white” society

Sactetys s very afradd of this urban
inner-city bhiack society beconmmg o
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part of them or perhaps that the
whole black group of people even
uniting and reallv overthrowing
whit: America. People of the inner-
city are perhaps ignorant enough to
believe that there is a possibihity to
overthrow the “white'' society,

If vou look a' our cities today,
they are becoming predominantly
black. What does that mean? It
means that vou are going to have a
black ¢ityv: and if the black people
behave as they should, they can ge' a
little power within the black city.
That could be a start. Some people
feel it undesirable or perhaps very far
in the future. I don't.

This wdea of changing sociery is a
very normal feeling and [ think that
the inner-city people are aware that
the white society is fearing them, and
thev are coastaatly pushing to awake
the white society so that they can be
awire and deal with it. T think they
should foree white America 1o deal
with it; and 1 think that white
America sits back and savs that i
they forve us, we've got 1o deal with
it and deal with the matters they
want to be dealt with, not as we telt
they need to be.

I think that the sense of black
awareness or this <sense of black pride
i~ evolving very quickls, and 1 thinl,
personally “thank goodness™ 1t did.
When government officials sponsor a
program in the city, they say here s
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the money to help the inner-city.
Their reasoning behind it is very
shallow. They have found no par-
ticular successful, professional, or
seientific methods of helping ‘the in-
ner-citv. They just hand over the
money ... By the time the money gets
where it 1s really needed to go, 1t has
been reduced to a small pait of the
original amount. The maver and
other city officials must each get their
part of the monev. | think the people
are beginning to become aware of
thix and they are taking the money or
what s left of it and using it in the
best way thev can. You have had a
program for five vears and the inner-
city had a major prohlem. The inner.
vity Jeels that they have been ex-
ploited, and they are right. So the
progriam has been done for nothn g in
terins of making a change.

This awareness of blackness has
taken structure from a totally non.
violent move, It may take the shape
or form as the panther movement hun
whatever, there is still this sense of
blackness. B wearing o certain thing
or wearing vour hair a certain way
helps. this is fine. Whatever it takes
for this black awareness 1o heconte a
reality to cach one of vou, then |
think that is up ta vou to do that par.
teudar thing and it is not up 10 ocher
persons to sav o vom look uere, ||
think that this outeame hi to be and
I think that it s hecoming very



positive. This black awareness s
perhaps more stvle, Many of us wear
certain things becanse 1t ix styvlish.
But all of these things together and it
i« still the development of the sense
of blackness It is more 2 move than
a program. No one has filtered money
to the inner-aty to develop any pride
in the individuals,

I think that white America needs
to stop and look at the black ghetto
and perhaps to look at the degree to
which the ghette is demanding that
white America lcok. It appears to me
that every federal program docs not
appeal to the design to help black
prople save themselves. At least that
is not what has happened to than
once the programs become real. |
think they were designed t0 e of
temporiary help to people, It seems
that af vour grear grandparents were
recetvers of welfare, vour children,
sour  grandelildren and  vour
relatives are sul! on wellare, Has
white  America reallv thought an
terins of whether blaca peaple conld
sine themselves?

Iroas ditfieult to undersiand the
motivational valae, whether it s
logical ov allogical The adeal of the
whole vdea ot black pride i< black
avwarencss  1toac an absolute
preveguisge tor o thas thang of black
equality 1 cannot tell o black
that he s equal until be believes than
heos equal The black person his g
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to feel chis himself.

The people of the inner-city are
very aware of their power to with.
draw or their power to disrupt, It is
good in  ne sense that they are aware
of something that they can do.
Evershody wants to feel this wayv,
They need to be in the process of un.
de-standing  their awareness to be
disruptive. Ot of this skould come
soine sense of their ebility 1o create,

The inner-city Blacks are aware
of their needs from the white com-
munity. The problem is Whites point
their eves at the black man and rell

white Amenica, I am your hero,”

and in the past white Ameriea has
been caving to the inner city, “‘vou
need we help, here it is." The inner-
city wants to say, L want help and 1
want tooask for help when Iweant vo
lo giee dt to me and not when you
warld to gice 1o to me” When the in-
ner-city does not need help, it wants
1o be able to sav, ' don't need your
aclp” and o back hom,  Ulrhan
blicks are trving 1o develop the
freedom to walk around and he a
part ot the socidy like any one else.

What  we  should  emphasize s
whitt we are, Then we have got 10
specd up <o chat peaple will un.
derstand our values, We are vpable
to utderstand their ditferences, Their
ditterences to us appear andesirable,
Whose values are the best? 1t van
wiant to hecome o part of white
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SOCIetY vorl are going to have to move
out of the inner-city and change vour
values to some extent,

It seems that when white America
began to give noney to the inner-eity,
the intention was to keep the people
there — make them happy  right
there. Black America is turning the
tide by making the white people
move and by making them very un-
comfortable,

When vou deal with the inner.
city, you are dealing with the
following:

A group of peeple who are dealing

with narcotics and liguor.

People who wander tfrom one job

to another - for small 1easons,

but real to them,

Police and Blacks looking at each

other with equal suspicion. Police

disvespeet  Blacks  and  Blacks
disrespect police

People who are in the various

progranme. for the monev. Many

times they have other things on
their minds, but they  cannot

really miss the class beeanse of

the money they get.

Inner-city people value education,
but the thoupht s far in the wture,
Money is made available, but there is
no idea of what the monev is going to
do or where it going to go, They do
not really know what they are going
to da with it, Of course, they should
have something definite o mind for
the mmaney,

Vi



RACISM IN URBAN
COMMUNITIES

Highlights of Lecture

by
Dr. William H. Griffen

Racism ix  fundamentally  the
axssumption that one race of people is
superwr to another, not necossarily
binjogically but culturally, rocially
and personally superior. It is woven
into the total fabric of American
society and is used often to disad.
vantages of non-white minorities. Itx
interwoven threads in culture, social
structure. and personality reinforee
muny Americans to maintain a pat.
tern of racism.

Cultural superiority is expressed
in the feeling that civil liherties are

BRANDS OF RACISM

rightx which whitex possesx to give to
non.whitex. In  xocial  struetures,
many public workers (such as thwe
social worker, the real estate agent,
the slum landlord) are used by
racists to discriminate against people
of n minority group. Racism also is
distinguished ax  attitudinal  and
behavioral Attitudinal racism ‘s any
action taken against peaple because
of their volor, while behavioral
racism ix an action which puts non.
whites nt a disadvantage to favor the
ndvantuge of whites,

Level of Hlusion of Vaguely Self- Aggressive
HWHTUNESS innocence awure hatred malevolent Tragiv
Root- Soul-
Blatant “"Rednecks™ strappers senrchers Heroes Quitters
Polite Morisiic Tolerant Defensive Benevaolent Cop-outs
Depressed
Moad Dumb happy Troubled guilty Protective Resolute
The Level of Awareness may  Inerease, but this Does Nothing to Eradicate Racism

Comments on
Major Brands of Racism

1. Musion of Innocence o not
know thev are racist)

a. "Rednecks™ -« “"Whites arc
superior to Blacks: that's the way
it is . any trouble s caused by
“ontside  agitators' or Come
munists;  intellectuals are
dangerous, and should be avoided
it not fought. accept a0 “John
Wiavne tyvpe’” as heror fail to
reflect on events,

b, Maralistic - “Sone of our best
friends are.” “We have them in
outr home for dinner..”" utterly
naive about Black anger: love the
servants, give them clothes, pay
their hospital bills, believe
vvervthing they sav: resent being
called racist; Al ot us are God's
creatures. . UEvervone  should
fove other peaple.” “There s
pood and bad in all races. " fatl
to take racisim seregmsiv
2 Vaguely Awiare (hegimning to

feel uncomtortables

i, Boot-strappers - Know about
the problems but rationahize the
causes: “Look how we started
they shonld do the same " They
ave lazy " use the Bible to prove
reasans for difference - biological
inferiority, although may not sav
this in word<: very concerned
about property an contrast to
peopler suburb ceekers to avend
pollution  or  other  acceptable
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reasons; “God rewards the hard
worker..”
b, Tolerant - do not like to talk

about racism: avord confliet;
“Live and let live..'' "Thev
should have equality  but

graduallv...”" see  opportunities
available to minorities but do not
se¢  pressures  which  make
minority people quit: may see sub-
tle diserimination but do nothing
to change it: disturbed by marches
and violence.

3. Nelf-Hatred

thave histened,

reid, begun to identity  with
minorities)
i Soul-searchers - “Negroes

have soul and we like it!"" Eovy
caretree lite of Blacks, unimnhibit.

ed lite; see whiteness as cause of

racism and hate being white; in.
ner fear that Blacks are better
than whites: enjoy black revenge
on whites, teyv too hard to relate
to blacks, understand when not
aceepted, thus frastrtion.

bh. Defensive - Thevy  can et
along with anvone; mav prove it
by intervacial nuorriage: seck wivs
to  punish  themseives  for
whiteness: enjov Black talk about
“kilt the pigs™ - sellATagnlation;
nisy endanger  their  lives
needlessiyv, join the revolntion.

§. 1\}-1}-11'(‘\'14-. Malevolent  1uses

racism of self and society for ad.-
vantage power)

a. Heroes - “George Wallace
type “Thev'll never out-sing us
again..”” build their power on fear
and hatred; refuse to change any
part of the “good old American
wav': “Whites have rights too!™

h. Benevolent - Totally aware of
racism in self and society: want to
help  “those  poor  people’;
preachers,  teachers,  social
workers tryv to soothe and heal
wounds  of injustice <o others
won't  suffer; ey to be God;
“change the world. " assume they
are stronger than others and thus
deny others full humanity  and
dignity.

3. Trage owiit 1o do something
but are helpless)

a. Quitters - have  tried 1o
change things; “We have done all
we could. T "We dide't mind
when the store was robbed but the
riot wis the end!”” “tired of being
nicewill never tiuke minority side
again.” Cean't change anvthing...
We give up

bh. CGop-auts use Bladk
eSS excuse oo guit:
“They told me we have no place
m the revolution . “problem s
too complex. ™ “don™t appreciate
us look for exciise 1o escape
responsibiniiy,
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TECHNIQUES OF TEACHING URBAN
ADULT LEARNERS

Techniques are essentially tools
used 1 educational activities. They
are not ends in themselves, but serve
as means to ends. Techniques of
teaching are important because the
way d lesson or subject ix taught
determines to some degree what is
learned or accomplished. The
techniques or methods used in a
teaching-learning situation should
have a great deal to do with the sub-
jects being taught, the chientele of
students participating, the at.
mosphere of the group, group in-
terrelationships, and the skills of the
teacher. Much of the basic learning
and change that takes place in the
learners depend largelv on the ap-
propriate  selection and use of
techniques. .

Methads or technigues are not to
be chosen arbitrarily, but rather for
their appropriateness to  the
edlucational situation. A technique
that s effective in one situation may
he ineffective in another, One person
suggested: “The hest technique for
any given occasion is the one that ac-
complishes the best results in the best
wav.''

A number of techniques are em-
ploved in  adult  educational
acitivites. They may vary from one
educational situation to another.
Teachers need skill in the effective
use  of techniques i activities  of
adult learners. In order for par-
teipants of the Institute to develop
understanding  and  skill in adult
educational techniques, several
presentations were given to provide
them with opportunities for study
and practice.
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RECRUITMENT, MOTIVATION

AND RETENTION

by

Dr. Robert H. King

Recrmitment is a vital aspect of
the adult educational program. kf-
fectiveness of recruitment mayv deter-
mine to some extent the motivation
and  retention  of  adult  students.
Theretare, wavs of recruiting adult
students are important.

There are three major ways of
re¢ruiting adults to an educational
program:

1. Through agencies, organza-
tons, and institutions such as em-
plovment agencies, welfare service,
human development, commumty cen-
ters, housing authority, churches, and
CIVIC Organizations.

2. By personal contact have
recrunters to make calls in person or
by telephone on persons whose names
have been acquired as prospective
studlents,

A Through mass media - letters
mviting adults to come  to the
program, and annonncements aboud
the program i the newspaper. on
racdhio and televicion, and <o on

Information ahout the program
should be clear and concise, such as
the purpose of the program, subjects
that are otfered. the time, the place,
and the vame and telephone number
of the person n caarge.

Upon the arnivad of adults to s
program, there  <hould he  well-
planned  orientation to put 1he
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students at ease, to make them feel
that they are wanted and cared for,
to give teachers opportanity to build
rapport with the students, and to
make  sure  thev are adequately
enrolled and assigned to appropriate
clisses.

Effective orientation is a key to
motivation — the response of the
student to what is being offered, a
drive which impels a student to want
to_ learn something. Adult students
tend to be more highly motivated
when the teacher is able to relate, is
personable and student-oriented n
his teaching rather than when the
teacher is unpersonable and subject-
matter oriented. For the teacher to be
motivitional, he must be sure that
the students are learning what they
want to learn and what satisfies their
educational needs. Learning s
tacilitated tor adults when they ex.
perience satistaction of their interests
and needs, Moreover, adualts seem to
be motivated if learning is useful and
can be applied in their Bfe-situations
toward selt-improvement.

It adult students are motivated,
retention is less hazardous. Adults
attend  sehool voluntanly, not from
cacrcian as children. Generally, they
have done a tall dav's work and ar.
tend school to better therr personal,
~soctal and or working  conditions,
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Adult students have to fight many a
problem to get to school — inclement
weather, traffic, parking, eating,
family responsibilities, social  and
religionus demands, and so on. In
spite of «he sacrificial experiences, it
is estimated that about three out of
ten adults in basic education drop
out.

Teachers and administrators can
pursue a number of hints o keep
adult students in educational
programs:

1. Notice the first signs of dissatis-
faction an adult student shows and
try to remove or correct the caunses
for dissatisfaction.

2o mmediately call on a student
when he s absent to find out the
reason tor the absence and encourage
the student to return to school right
AWIY or as soon as possible,

3. Provide  counseling  op-
portumties tor adult students to air
their grievances and to discuss their
problems whether personal or
educational.

1. Continue to evaluate tacilitws,
cgmpment, teaching techniques, and
subject matter ta see that they are
peared tor wholesome adult learning.

S.MMMter tneservice  traaming to
teachers in retaming their students
for effective and usetul learnmg ex-
prriences.
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TECHNIQUES IN TEACHING

URBAN ADULTS

Highlights of Lecture

by

Mrs. Antronette Brown

A basis for making a scientific ap-
praach to teaching adults is testing,
In adult education we have the in-
dividualized approach to teaching.
We only provide that which needs ta
be provided, and teach that which
needs to be taught. How we do this?

We do xo from the results of
achievement tests,
Three areas of teaching. The

three chief areas of teaching adults
are  communication  art, numerie
skills, and social living. They are
identitied a< tollows:

. Communication arts
readding,  language, spelling
Writing.

2. Numerie skills are evervthing
from the most simple in math to the
most complex.

A.o8ocl hiving refers to oane
dividual g and  pudanee an
~olving problems n the home, the
tamilv, and anvthing that might help
one ta he i better personcan the com.
munity

Teach in different wavs. Teachimg

are
and

O
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adults mayv be done through large
and small group discussions,
machines, commerical material, and
teacher-made material. No one's par-
ticular way can stand up before a
group of students, because all
students do not need the same things,

Most  adult teaching is done
through small groups or individually,
In the small group technique, persons
are brought together with the same
need to learn in a particular subjeat
arca, Adults prefer the individualized
tvpe of teaching because they often
are ashamed of what thev are doing.

Teacher-made material is en-
cauraged. Develop a file of materials
vou found  successtul ot various
Jevels Thet, 1t s there when an n.
dividual needs it, Use a paraprofes.
stonal. Under the direction of the
teacher, the paraprotessional can be
very helpful

Things to remember. There are
certain things 1o be rememberad by
teachers of adults when using the
technques  above, They are as
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follows:

1. The teacher cannot learn the
student. The teacher is to motivate,
be able 1o translate subject matter in
terms of the student's world, ask
questions to give direction to the
student, and be able to vary subject-
matter  explanations. The teacher
needs to provide personal support to
the student, but not give toa much or
too little attention. The teacher is to

be able to stimulate the student
without threatening him.
2. The nime factor is also ime.

portant. A certain amount of tine is
necessary to learn « skill. Look at
vour skill and rhink how long vou
worked on that particular skill. Give
the student time to develop skill in
learning subjects and activities,

1 Use different  technigues. Do
nol just give an asspenment and ex-
pect students to learn. Teach more on
an individual Jevel, Suppgest wavs In
which  vou may  help the adult
student to learn best an  the
|']-'1.~'.~'ruunl_



PSYCHOLOGICAL TESTS IN

ADULT BASIC EDUCATION

Highlights of Lecture

by

Mr. Theodore Bryvant

There are some basic problems in
psychological testing of adults, Tests
are destgned maindy to pick out a eer.
tain part of the personality; thev
can’t get it all, because people act as
i whole rither than as a part. The
main  problem of ntelligence tesis
does not hie in the tests, but in the in-
dividual who administers the tests
and in the interpretations he gives.
Adults are usually
exitninations, hecanse examinations
are related to comethung in *he past
when they were fett ant or simply et
behind.

Do we really need tests? Yes,
beciuse we need some way an which
we can make a judgment. The chiet
prurpose of testing is tao tind what sab.
et areas o whieh an individual
tails short. Once we know this, we
then van make the test work by
teaching the inday idaal in the subjea
arvies Where he 1~ not up 1o the stan.
dard

Mostadultc tee] they cannot com
pricowith vannger people who are
i school However, onee they gt
o the classtoom, they teel they can
dooat o Adolts on o whole do betrer

Peaple ot Limered alabiny e
nstialiy reterred tooas disadvantaged
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feartul  of

— persons whose environment has
not been condueive to their learning.
These persons are considered disad-
vientaged because they do not have a
job, education, and so on. Thev are
often taken advantage of by people
who are not disadvantaged.

In teaching adults, we need some
means by which we can decide what
the dividuad has or does ne! have.
The best way to decide what a persan
can do is to have hehavioral
theasurements -« that s, what could
he do when he camie to us and what
can he do when he leaves us It he s
the ~ame, then we have not danpe
anvthing.

People have many intelligences,
not st one, [oas our job to tind
which mtelligence s better tor the -
dividual, to brmg i out, and to make
the ather antelhpences more equal

When we are tramy to mahe an
achievement exammation, 1t luis 1o
ke tnto accaunt a o mnmber of <ibpect
anil L‘.c-n;,:l:tphh
The ~tidents, who take the test, e
competing with people ina number ot
~ubgect aress throwghioant thie conntes
Moo testa ot adbesement e bised
ab nattemal noras peared to ateh
the achuevenient of people i othe

¢
11

Hreaso ot st o ole

vultures, and geographic areas,

The TABE and ABLE lests are
designed  specifically for  adults,
vspecially those who have not taken
exams very nch before. The at-
titude of the students taking the
examn will be greatly effected by the
persans giving the exims,

We also have the Culture Free
text. Thix test s supposed to be free
trom  all eultures; 1t is composed
Lirgelv of pictures. Moreover, there is
the Culture Free Entrance Exam for
hoth male and temale. It is a test
that <shows activity instead of words.
Cultare Free means that the culture
trom whaeh  the andividual comes
does not attect the test resnlis, but
ane does not have to come trom
simtlir culture to pass the exion,

The TAT and other tests are to
find persanality factors trom whieh
we can iscover soething about the
student’s caltare and cdncatmnal
backuround.  These  teste are e
terpreted by the person whoo .

ministers them, swWhereas othoer
achievement  and  personality rests
are anterpreted by somenne else
Tests should  be used o adult

education, especrally when e
vonntabibiny hias o he demaonstrated.



TECHNIQUES OF TEACHING

READING TO ADULTS

Highlights of Presentation

The approach doesn’t let the per-
son fail at all. He never fails. Why? |
simply start with his language. Will
someone volunteer? It would make
more sense 1if [ showed vou how to do
this rather than if | just talked about
it. You will be able to see the steps
much more clearly.

(Blanche Allen voluntee/s from
audience).

Blanche and [ are going to show
vou how to use Blanche's language,
Blanche's experiences to teach Blan-
che how to read words and how to
read sentences.

I take a picture like this — a pic-
ture of a mother and her daughter,
and I can say 1o Blanche, "1 am
domg to teach you a word.” But first
I go through all of the needs.

Dr. George: How do vou feel?
Blanche: Fine

Dr. George: Pretty good. 0.K.?

Dr. George to awlienece: 1 go through
all of the needs but because of time, |
can’'t right now,

Dr. Gewrge: Blanche, could vou tell
me about the picture?

Blanche: Yes, this is a girl. The girl
is cutting paper.

Dr Gearge: What did vou say this is?
Blanche: A girl.

Dr. George: Would vou say that
again?

Blanche: Girl.

Dr. George to audience: 1 took
something from Blanche's language.
Dr. George: Could vou sav  that
again?

Blanehe: Girl.

Dr. George to qudience: Blanche did
not sav the word, girl, because 1 said
the word, girl. [ did not sav the word.
Dr. George: Say the word again.
Blanche: Girl,

Dr. Genrge to audience: You see I'm
writing it down about as many times
a< there are letters in the word.
Dr. George: Sav it again, Blanche.
Blanche: (arl

Dr. George: And one more time,
Blanche: Girl,

Dr. George: Blanche, can vou read
this word”

Blanr-he: Girl.

Dr. George to audience: Blanche s
an athiteride who didn’t ktiow how to
read a all

Dir. George - Good! Let' s see vou spell
the word, Girlis spelled garl Could
ving point to the letters and speliar,
Bliandhe?

tBlanche hesitiates)

Dir Gewrge oo medience. In some
sttuations you may hine to work with
Ill'l'll\' HIWIRITI

I Grorge Blanche, we will gooover
oo tor son sod vou dajast what
I |||| OR"? L!'l-r-l

Rlanche Gar.l

Dy CGiearge Neps good What s thas

ERIC

Aruitoxt provided by Eic:

by
Dr. John E. George

letter right here?
Blanche: L
Dr. George: Very good.
Dr. George to audience: Now 1 will
see that Blanche takes a pencil, and
copies the word, girl.
Dr. George: Blanche, take this pencil
und copy this just the way it is here.
Dr. George to audience; Blanche
used her own language. If she hadn't
said girl when she looked at this pic-
ture, | would have selected girl. But 1
uxed Blanche's language.
Dr. George: Good, Blanche. What's
the word?
Blanche: Girl.
Dr. George: What does my word say?
Blanche: Girl,
Dr. George: What does your word
sav”?
Blanche: Girl.
Dr. George: Now, Blanche, take this
word and place it on the back of your
word. Good!
Dr. George to audience: Now Blan.
che has what vou would have if you
had the materials, her word book.
It's not my word hook and not the
man's word book.
Dr George: Blanche, can vou read
the word?
Blanche: Girl.
Dr. George to audionee: Blanche can
turn the page and there in the
materials is the picture of a girl. Now
Blanche didn't know how to read
anything. She now knows how 1o
read words, I'l] ask RBlanche to prac-
tice with this word and tomorrow we
will do a new word - just one word in
1hat sentence each dayv.
Dr. George to audieace: 11 had
brought the materials which s i«
phonics book, vou would see the
phonies  that s taught from  the
fanguage of the person that is heiny
taught, not from my language. Why?
Let's take the word, con’ for exam.
ple. That ward 1= not pronounced the
same by adll Al of vou, say the word,
Ol
Autence: On.
Dr. Genrge: Again,
Awdhenee: On.
Dr. George: T hear ditterent pronoun-
ctations. In the Southeast that word
ix pronoanced the wav you would
pronounee o-w.n. When vou teach
grownups trom a book and trv ta
teach somveone ta pronounce o-nas
ah, to teach that in isolation s
ridicules. What vou hiove 15 words of
the language of the person betnyg
taught, hecause dyaleet ditfers oo
mu.h

I will grve Blanche the phonies
materils to use. Blanche can read
one word now | will sbaw vou how
ta teach Blanche 1o read <entences
u~ing Bhanche's Tanguage, Blanche's
experienies, nat nune  The nther

ponk 1 the  materials his
]
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photographs in it and directions for
exactly what to do and what to say,
Dr. George: Blanche, will you tell me
about this picture?

Blanche: 1 see a woman and a gir.,
Dr. George: Go on. Talk as much
about it as yvou can.

Blanche: The girl is cutting paper.
Dr. George: Would you say  that
again?

Blanche: The girl is cutting paper.
Dr. George: Could vou say tha
again?

Blanche: The girl is cutting paper.
Dr. George to audience: 1 am primt-
ing slowlv. I'm not writizg in long
hand.

Dr. George: Will vou say that again,
Rlanche?

Blanche: The girl is cutting paper.
Dr. George: Will vou say it again?
Rlanche: 'The girl is cutting paper.
Dr. George: Will vou sav that one
more time?

Blunche: The girl is cutting paper,
Dr. George: All night, Blanche, could
we reiad this sentenee?

Blanche: The girl is cutting paper.
tDr. George continues by selecting
single words from the sentettee)
Dr. George to audicnce: We want
Blanche 1o read the wav she talks.
That's the way people who read,
read.

Dr. George: Blanche, just by looking
at it, can you sav this word?
Blunche: Fun.

Dr. George: Sav it again.

Blanche: Fun.

Dr. George: What's that word?
Blanche: Fun.

Dr. George: Could vou read the tinle
and then the whole story?

Blanche: Fun, ‘The girl s cutting
paper.

Dr. George: Now, Blanche, copy that
right here on the bottom half of this
paper.

Blanche is able to read the word,
pirl. Blanche is able to read, fun. The
girl is cutting paper. If Blunche prac-
tices between now and the next time
we have a lesson, perhaps tomorrow,
then Blanche will remember  tha
story tomorrow without any trouble.
If she doesn’t practice, she might not
be able to remember it

It we work for three weeks we will
have about fitteen stories with words
Like that. By the time we have fifteen
stories, she will no longer be
tmemorizing them. It s a lor of
memory, but Bliinche must tocus on
the letters o figure out what each
word s

Blanche s also getting prictice
writing. She is getting  practice
spraking in complete sentences, and
she is learnmg to read, T s reading a
~sentence that s Blanche's owa <en.
tenee that will ciuse Blanche to read
i a shorter tune than vou can
THHIGHIS
P Far more anformation on bir
George's Fatorsoindent Scstem b
teachitng basie reading wiire to N
tianal Tutoring Instirare, T o Bos
2112 Wansis s, Maisconng 68



THE LANGUAGE EXPERIENCE
APPROACH TO TEACHING READINa

Dr. George L. Johnson

I.W hiat the Language Bxperience Ap-

proach s

A An approach which uses the
speaking vacabuliary of the learner as
the starting paint to reading.

B. Instead of beginning with a pre-
determined vooabulary, the learner
starts warth his speaking vocibulary
i~ basis and this, i turn, becomes s
sicht vacabutars

¢ T'he dearner 15 encouraged to
recognize that:

1. What he can think about, be
cinn tadk ahout.

2. Whaet he can sav, be can write,

4. What he can write, he can read.

4. 1 he can read what he writes,
he can read what others write,

L Materials tor readhing.

A Learner develops his own
nutteritds tor reading.

B. One learns to recognize words
tram his dictation and wreinimg, Thus
he s tree o the pressure of
toltowing preadeternnned, preschosen
nattertal which mav o anay not he
weatnmgtal to b

C Motpvation tor reading stems
trony the learner’s realtization that
his oral expression, based upon s
ow nexperwences aned thoughts can he
wetten  and  read along with the
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thoughts and ideas of others,
HIL. How it works:

A. The approach is one which in-
tegrates other forms of expression:
speaking, writing, drawing or
ilHustration with reading.

B. There 15 no vocabulary control
imposed on the learner except that

which stems from the limitiations of

the learner himself.

C. Formal reaaing readiness,  as
such, is not stressed. It s unportant
that the learner should know how to
express his thoughts and learn to
read theim when expreased in writing.

D. Where one doesn’t write,
miterial  can be  dictated 1o his
teacher who can write 1t tfor him.

F.. The teacher makes an etfort 1o
help the learner grow in his ability to
recognize his  own language,  the
printed fanguage of orhers, and to de-
velop skills in recognizing at sigh
words which are in his listenming and
speaking vorabularies.

IV Some Coneepts the Teacher
Shoutd Hold

A AL bisis ot reading. the learner
hould gain the teeling that his own
ileies are tmportant vnough to be ex-
pressed, iend his own Lenguage should
be the hasis of that expression,
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RB. Freedom in self-expression, oral
and written, leads to self-contidence
in all language usage which ineludes
reading.

C. The basis of the learner’'s oral
atdd written expression stems from
his sensitivity to his environment
both in the classroom and the world
at large.

D. One’s oral expression mav he
stimulated and strengthered through
several media- graphic symbols,
drawing, painting, music. and » - on.

E. The learner's own thoughts can
serve as i basis for development of
instructional reading materials.

F. The natural flow of language
development follows a pattern:

1. One’s oral expression s
stimulated and strengthened through
eXpression in art.

2. One's written expression flows
easily from his oral expression.

3. Motivation for reading follows
from one seeing his own language in
written form.

4. After reading his own language
in written form, the lesarner often
moves “naturally’’ into reading the
written language of others.

5. Skills in letter formation, word
recognition, spelling, phonies, style
und form can be developed most
meaningfully from th: learner's own
language.

6. Numerous activities, ex-
periences and devices provide tor in-
teraction of the learner, such as book-
making, reading to others, story-
telling, dictating: these in turn help
develop self-confidence in expanding
ideas and refining language skills,

V' Some Concepts the Learner Should
Develop:

A. What ever he thinks about he
can talk about.

B. As the learner represents the
sounds he makes through speech wiin
svinbols tletters), he uses those same
symbols over and over.

C. Every word he uses begins with
a sound that he can write down.

D). What he has to sav and write is
as important to him as what other
people have written for him to read.

F.. Most of the words he uses are
the same ones which are used by
other people who write things for him
to resd. CUhis elps the learner 1o get
a sart ot “bhuiltan® feeling that the
main purpose of reading is to deal
with the tdeas of others rather than
with the words used.)

VE.When properly implemented, the
Linguige-experience approach to
reading helps the leiarner to un.
derstand what reading is really
“all about™ and what it means n
the world about him, such as:
AL Its value in s own hite
i3, The =kills he needs to developn

ordes 1o aciineve s reading pur-

ll(l.\('\

C. The relationship of reicdimg to
thinking.

) The stunulation whih reading
can ive 1o creative hiving



DIFFERENCES BETWEEN DIALECT
PROBLEMS AND READING PROBLEMS

Dr. John

No mention has been made of
what standard English is. Standard
English is that English . .used to
carr on the important affairs of our
country,”” asx Charles Fries has
stated. In other words, standard
English is that language svstem that
is aceepted and understood by the
vast majority of people in our sociedy,
even those who may speak a4 non-
standard variety of Fnglish. It is the
“umversal® dialect of our society
used by government officials, ‘I'V an.
nouncers, and educated people; it is
also the language of the classroom.
Standard English is not, however,
the fanguage of pre-primers  and
primers. 1t i~ not the stilted. tifeless
fanguiage of Fnglish texthonks, and it
is not the stufly affect English of the
purist.

stancard English s o language
system. Nonsstandard English is also
systematic, - Therefore, these forms
diller svstematically fraom each other.
Therein hes the problem for disad-
vientaged  pupils . What  the  disad-
vantaged pupl alroady knows ot his
vartery of Foghsh inteiferes with his
iwarmng of tne standard varety, The
two ditlects are related but separate
svelems

Several examples whooh are char
acteristie ot the soacatled Negro
ialect ey serve o dhistrote this
principle of interterence and how n
impedes nornmal progress an leiemng
standard Fnghs<h
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by

K. Sherk, Jr.

One characvteristic noted by
linguists ix that of "R-lessness.”’ The
final sound represented by writing
the letter r'’ is often left off. Words
like door, more, loor, and four are
pronounced as if they were the words
dough, mow, flow, and foe. Final R-
lessness  ereates many  more
homonyms in the speech of "ghetto®
voungsters, It is obvious that this
becomes confusing to pupils in
reading situations, particularly when
one pupil is reading aloud a strange
word  like “foe” and the class
listening automatically attaches its
meaning of “tour’’, asx in the sen.
tence. “The foe is coming.” It i
curiousty ironic to note that speakers
of New Engiand English handle their
“r's somewhat  differently,  too,
sometimes distorting the final "' n
car and sometimes putting an *r’ on
the end of o word such as idea so tha
it sounds  like idear. Yer the
limeuistic conseyquences of this do ot
seein nearly so damaging (to progress
in Language Arts) in New England.
Actually, cach group is guilty of the
sune deviatjon.

Another  of the characteriste
deviations trom  standard  Enghsh
tound in the so.catbed Negro diileat
s the handling of the s sound in
certiin conmon speaking situations.
For example, <" s the agreement
sound  for third  person singular,
present  tense verhs o standard
Finghish The sentences, “He talks to

¥ <0

me every day’ and "My father comes
home on the bus,” hecome "He talk
to me every day’’ and "My father
come home on the bus’' in this
dialect. It can be observed that in
these situations the "s"" sounds are
commonly omitted.

In the third person plural, present
tense in standard English, when the
subject i they, the "s™ is dropped as
an agreement sound of the verh. In
the vcited dialect in this speaking
sitaation, the s sound is added.
Thus, the sentence, "They talk to me
every day,” hecomes " They talks to
me every day,” and “T'hev look nice
in their new clothes” beconmes " They
looks nice 10 they  (their) new
clothes"" In oral reading many pupils
retain the dialeet pattern of omitting
and inserting "s*" rather than reading
the text as it ix printed. Knowing
this, the teacher who intends to call
on a pusid for oral reading can point
ot ahead of time these charac-
teristies of stardard printed English
so that when the pupils do read
aloud, they do not practice inac-
curiate  oral readieg. Eonbightened
teaching, then, shonld have the eftect
ot enabhhy pupils to aveud errors in
this sitnation rather than to correct
them after they oceur The anby way
teachers can hnow how to do this s
ta fearn the dialect

Avnother allustration of the prin.
aple ol anterference s che pone
standiard use ol the venh to he, The
ditferences in the use of the torms o
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to be are so great thit thev cannot all
be included here. Some of the most
outstanding can he found in the
present and present progressive ten-
ses. The standard torm of to be is
omitted in sentences Like “He s
plaving’’ tHe plaving). The sentence,
“He is hese, would be "He here.”
meaning “He s here at thas
moment.”” To show that someone s
regularly here. the dialect has the
form “He be here” To show that
someone s contnually here b 8
alt the time) the dialeet has the torm
“He bes here””

It 1< sugpgested that teachers of
speakers  of  non-standard  dialects
shold beyin to anprove ther own
understanding ot their puptls
fanpguage hv: (1l Accepting the
Luruage ot the pupils: becommg
avware that by rejecting the flanguage
ut the students they are rejecting the
students  themselves; and  realizing
that degrading the students’
Language also degrades therr parents,
triends, and neighbors, and makes 1t
more datticult for them 1o sccept
another Bguage  svstem because
their own 5 not aceepted 2y Deter.
minime the dems o the pupils
speech that require the torus of e
stractiorn; ll\ll'lllllu to the spetd h ot
the  pupils anadvticallv anstead o
critiealiy

o also suprested that teachers
coticerned wath this problem <hogd
des clop acpapils certian hes soncepts
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of langusge. One important concept
1s that language has variety; there
are numerous language svstems an
our society; thev can be identified;
and  each s appropriate for the
speaker who uses it; the language
svstem that communicates ideas and
teehings effectively and the one that is
comfortable for the speaker and
listener i appropriate.

A second ke concept of language
s that standard  English s the
variety  of  Fnglish  understood by
most people — regardless of the par.
ticulier  varicties  of  English  they
themselves -peak Standaerd Fnghsh
s i kind of umversal dialect in our
soci=ty, at s the variety of English
used an many of the important aftairs
of society. Thervefore, standard
Fonglish must be learned as an alrer.
nate dialect: 1t must be mastered to
the extent necessary 1o assure el
fective  cotimumeation without em.
harrassment or discomtort; and the
pupil muast understand and recognize
thost situations n which standard
Enghish is appropriate. Further,
staudents should understand  the
~octal, socational,  and  acadena
benenits ot learning and using stan.
dard English ettectived-

This qualitatne  ditference be
tween the vocabulary ot standard
and non-<standard Fonghish i much
more than a lack of words or it
terent or tewer word<s within con.
ceptual areas The quahtative dif-

1)

ference in voeabulary is a reflection
of a qualitative difference 1in ex-
perience. Vocabulary is an outgrowth
of experience. Stated another way,
experientes are the huilding blocks of
concepts and words are symbuols of
voncepts. If chaldren lack experiences,
their conceptual  development  and
vocabulary will not he the same as
others. In short, vocabulary reflects
culture; and if the culture is disad.
vantaged, then the vocabulary it
generates will be disadvantaged also.
In truth, teaching the reading of
standard English to pupils who use a
non-standard dialect is not o <inple
matter. The only real resource the
teacher has s her class = her pupils,
she can learn to communicate with
them rather than just to talk to
them: these pupils will b eager to
share their Liguage with her.
Learning ta read is not ananborn,
hiologeally guaranteed funcnon; it s
a soctidly imposed cultural funetion,
representing  a demand by society
that all its memhers shali participate
in its commumceations. In order to in.
<ure that children of the “Ghetto'
ey particpate tully in the svibol
culture, 11 s necessary to start with
what they bring with them when they
come to school, I we as teachers
deny them tall and tree use of their
Banguage, we are an reahity denving
them thear caltural
hertigne, and we are denving them
membershupm tall-standag in the
ety anto which they were born.

ecess 1o
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MEASURING AND/OR EVALUATING
ADULT READING PROBLEMS

Dr. Robert

Standardized versus Informal Tests

Standardized tests vield a total
score for each of several areas which
indicates how an individual ranks in
comparison with other individuals
upon whom the test was normed.
Perhaps the most unfortunate term
ever coined was the grade-level score.
Test makers emploved it to ndicate
differences i performance on the
test, but school people began to
vipuate these scores with snstructional
materials.

For children the evidence is"abun-
dunt and clear that standardized
tests and informal tests do not
mensure the xame things. Because of
the nature of standardized testx it is
reasonable to assume that differences
will exist for adults also, although
the effects may be different.

1) The standardized test mayv not
have been normed on adults or on a
population similar to the adults in
vour area. Thus the norms might
reflect an average performance which
N too high or too low for your group.

2) Standsrdized tests  employ
multiple-choice answers which make
group testing and rapid scoring
possible. However, multiple-choice
also makes the answer more valuable
than the process, that is, the test is
insensitive to the process. Thus, it
cannot  detect  inaccurate  reading,
guessing or blind responding. The an-
swer marked does not provide any in-
formation about how or why the
choice was made. There 15 also a cer-
tain understunding needed to deal
with multiple.choice items.

3y Standardhized  tests mav  be
power tests, but most tests must be
concluded after a certain amount of
elapsid time thus making time a tac.
tor which mght affect performance.
The <low  reader, the  deliberate
worker, the cautious person mayv he
penalized tor their response styles.
The person who s not used 1o
working under pressure tor sustiined
periods mav fare poorly

1 Standardzed  tests mav .
viade  cab tears o whuoh o relate 1o
re hing as o tood rather than as a

Q
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P:. Leihel‘t

process.  For example, some tests
measure the ability to alphabetize
words, use a table of contents or rea.l
a map. Strengths or weaknesses in
these areas may seriously alter the
total picture if aggregate scores are
employed.

51 For the adult, the standardized
test is a measure of a diverse set of
functions including personality,
reading abilities, test savvy and fac-
tors related to multiple-choice items.
These factors are sensitive to change,
may indicate specific needs but are
not an indicator of the appropriate
difficulty of instructional materials.
Informal Tests

Informal tests are not free from
problems. The results are influenced
by the materials and the examiner.
Slight progress is hard to demon-
strate. Testing requires more time,
However, the utility and specificity of
the results make them a valuable
contribution te the classroom  in-
structional program. Regardless of
first impressions, they can be ad-
ministered in the classroom,

Test Interpretation

The informul reading test should
help provide two sets of informatjon:
1 the level of passage difficulty
which is suitable for general reading
mstruction and  2) the areax of
reading which require attention.
General Instructional Level

This is a level characterized by
fuirly fluent reading and adequate
comprehension. The concept of in-
structional level is based upon the
idea that the development of the
reading process can be maximized
under teacher guidance using
materials  which  offer challenge
without frustration,

The level is established by com.
paring the error rates, comprehension
and rate of reading of the passages
read to find the highest level where
reasonable performance was made.
Desceiption of Readers

The followmg  deseriptuen s
provided to supggest how learners at
varnions stages of reading develop.
ment  might  perform when  they
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rend the Adult Informal Reading
Test*
Non-Reader

A person who can read few or no
WOras, nay or may not recognize and
name letters in the alphabet. This
person would make numerous errors
on the pre-primer iist. He would have
difficulty attempting to read the
initial part of the Case Worker.
Beginning Reader

This 18 a stage of learning to
retain - words:  decoding  ability s
developing. He may finger point in
the edrly stages, aod progresses irom
word-by-word calling (which requires
much effort and concentration) - to
more rapid word-by.-word reading -
to some partial phrasing.

He would make more than six
vrrors on the Mitzel 1 list and would
make more than six errors on one or
more of the Botel Lists. By or before
the tourth level, his oral reading
would  show strong  signs  of
frustration either ‘n mannerisms
tfinger pointing, voice, etc.) and or
actual errors. Rate of reading
deteriorates rapidly,

Intermediate Reader

This reader has developed an
adequate stock of commonly used
words, He should be developing more
sophisticated word analvsis skills or
means by which he can easily master
large numbers of new words. He s
developing fluency and attaining a
closer relationship between  his
speech and oral reading.

He will generally make fewer
than nine errcrs on the Mitzel 11 list.
He reads with fluency in the third
through sixth reader level range.
Silent reading rate is  hecoming
distinetly  superior to oral reading
rate at instructional level(s).
Advanced Reader

Thix reader hax reached a stage
where he is able to read and un.
derstand (at least at a literal level)
most things within his experience
and background. He has developed a
stvle of reading in terms of com-
prehension,  techniques  of reading
and rate. The major instructional
concern is developing higher levels of
comprehension and more variety in
the techniques of reading.

Mature Reader

This is the reading adult who
relates what he reads to the events of
the world around him. He is a critical
consumer of printed media.
Comprehension

In general comprehension is in.
dependent of rate and errors. Some
adalts will experience difficulty in
comprehending as their reading
becomes dysfluent and  inaceurate,
others will maintaan strong com-
prehension in the sine situation, sud
still others will sound fluent and not
understand the material completed.

*Bear inomind that any Gitegoriza.
tion of human behavior is hazardous
it best and that people do not always
tit the nead boundarnies indicated,
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CHAPTER IV ’ '

MODELS FOR
DEVELOPING
TEACHER TRAINING
PROGRAMS

The Institute provided op-
portunities for the participants to
deselop  competence  and  skill i
procedures for  plannimg  and
designing teachersraiing activities
i adult basic education. Upon
desipaing their programs, the par.
ticipants discussed their plans with
vitch other and sought the guidance
of the consultants and resonree per-
sons of the Institute, Copies of the
program plians were presented 1o the
[astitute staft for tinal comments and
for approval 1o be implanented by
the participants an ther respective
states apd cities

Three wodels tor planning
proframs were presented to the par.
Hetpants to puide them in designing
their programs. Fach  participam
vhose the model which seemned best
tor planming s ABE teacher
traaning activits . Nome moditication
vt the miodels were encouraged to
provade tor tlexibitits and adaptation
tuo the participants’ back home
situations and teacher chiennele,
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SIX-STEP PROGRAM PLANNING
PROCEDURE FOR ADULT
EDUCATIONAL ACTIVITIES

(Model 1)

by

Dr. James Seeney

Most adults are highly motivated
when they come to school. They tend
to work hard and compete with each
other. It isx important for them to
have a svstematic approach to learn.
ing which results in bhehavioral
change in (1) understanding and
knowledge, ) xkills, and 3) at-
titudes and appreciations. In order
for adult educational programs to
have changing effects, they should he
planned to satisty the participants’
vducational needs —  specific un.
derstanding, knowledge, skills, at-
ttudes and appreciations which are
lacking but required for a person to
attain a more desirabhle condition,
Below s a six-step procedure for
planning adult vducational programs
to meet the educational needs and .
terests of adult learners,

1. Last needs or dehciencies of
Vaur Eroup as vou see them, or gt
them Iy

G Questinniares

thr Discussion with group

() Checklists

tdr Interviews

te) Obhwsersations

2 Translate  needs
atter arean

tr Topres

thy Questions

e Problems

into sabject

Q
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3. Detail questions, topics, into
bits of subject matter. Write goals
based on demaocratic values .

ta) Understanding  and
ledge

(hy Skills

tv) Attitudes and appreviations,
Write these so vou can test them by

know-

ta)r Audience reaction

th)y Opimonnaires

{¢) Test questions on 3x5 cards,

4. List educational aids

ta) Resource Persons (for what
purpose)

thy Books, magazines and pam-
phlets (hy title)

ter Films and Filtnstrips

tdy Visual Aids.

5. Techniques  (Methoas) .
assume  amd secure as much par-
ticipation from the group as thev are
ciapable of doing through use of the
tollowing:

it Colloguy TUpPresentatives
trom audience to point up questions
ta Tesolrce persons,

thy Committee - group to plin
single or serwes of educational ac-
Hivities.

te) Demonstration - Show how to
pertorm

th Field Trip Educational tour
under direction ot leader.

e Forum - Open discussion of

278" <

gkroup with moderator and resource
persons.

i Group discussion - Purposeful
dizcussion by group - use a moderator
or leader.

) Interview - A person from
KTOUp inlerviews - 4 resource person
with audience participation.

thy Panel - Three to six persons
having a purposeful conversation on
topie,

() Quiet Meeting Charae.
terized by perinds of silence  for
reflection on problem or topic before
them.

1) Role.-Plaving - Act out the
part.

(ky Semmar - Under leader, par-
ticipants work on research problem,
thy Speaker - Present facts,

tm) Symposiam tancienty - Group
sits aroand at dinner with moderator
and addresses themselves to a
yuestion ar problem.

) Symposium tmodern) .
Resoiree persons present talks on
1ssties followed by guestions.

Feel free to use a combination of the
above technigues

Ho Outline Program

Time-table

Johs to by donye

Persons ta do the jobs
Fducatwnal auds, equipment
and facilhities.



SIX-STEP PROBLEM-SOLVING
PROCEDURE FOR ADULT
EDUCATIONAL PROGRAM PLANNING

O

(Model 11)

by

Dr. Robert H. King

An vducational problem s a fac.
tor or condition that prevents the at-
tunment  or maintenance  of a
desirable situation or condition. In
problem solving, a group develops
solutions to problems of convern to
the whole group by a svstematic
operational  procedure. It s a
procedure which provides op-
portunuy tor group participants to
lentity or define their educational
problem, decide on a solution, and
unplement the solution through an
educational activits. The problem.
solving procedure of program plan.
ning allows the particapants 1o learn
by donne. Six major steps of planning,
deveioping,  and  implementing  an
adult educarional program by the
problem-solving  procedure  are
outhned below,

SNoep |
Identity the FEducational Prablem
a Recognize the general problem
aresy
I Friom a personal view
2 Fram others pomnt ot view
b Observe cues, siens, and or -

ERIC

Aruitoxt provided by Eic:

dications of educational problems

. Arrange cues into clusters or
svndromes  aceording to  their
similanties or characteristies

d. Determine the educational
problem.

Step 2

State purpose and objectives for at.
tavking the problem

a. The purpose and objectives are
to be clearly stated, understandable,
and realistic

b, They are to be in terms of

bringing about change in behavior,
Step 3
Gather information pertinent to the
')rnhl(‘lll
i, itead books and other reading
inatertals
b. Review films, filmstrips, tapes,
and <o on
. Consult  with knowledgeable
and cxperiential persons
. Colleet opinions and share per-
sonil experiences,
Step 4
Arrive at possible solutions
a On the basis of resource in-
lormation

b On the basis of personal ex.

(RY 25

perience (vours and others)
. In terms of bringing
change.
d. By clarifving, harmonizing, and
sSUMMmAarizing.

about

Step 5
Reach a decision on the solution

a. A conclusive statement as to
how the problem may be solved

b. The statement is to be in
keeping with purposes and ohjectives

v. The statement is to be capable
of  being  developed  into an
vducational activity,

Step 6
Plan and carey out the decided
solution

a. Adult basie educational activity
1s to be planned for carrving out the
solution.

b, Curriculum is to he developed
or  re-developed to enhance the
problem-solving process.

. Teaching competence  and
techniques are to he assessed or re.
assessed to ansure effectiveness,

d. Feedback and evaluation are to
he exercised for achievement of the
purpose and objectives and tor a
realization of the solution.



A TWELVE-STEP PROCEDURE
FOR PROGRAM PLANNING OF ADULT

EDUCATIONAL ACTIVITIES

(Model I

h.\

Dr. Robert L. Jack

The twelve-step procedure for
organizing and conducting a training
program for teachers of adult basic
education is as follows:

STEP 1
Secure The Approval and
Cooperation of the Parent Body

The parent body might be a local
hoard of education, the adult and
continuing education office of a com-
munity college, a community action
program, a YM.C.A, to name a few.
It 1s a major responsibility of the
adult educator to demonstrate to
these people the need for conducting
a training program for undered-
ucated adults,

STEP 2
Educational Diagnosis

The purpose of the diagnostic
process in adult education is similar
to the diagnostic process in other
areas, The purpose of this is to
predict what will occeur in the group
situations of the teaching-learning
process. The diagnostic approach to
teaching adults enables administra-
tors and adults 1o formulate realistic
objectives,

Most instruction in skills s
carried out through such educational
teaching as textbooks, workshops,
programmed instruction. audio-
visual programs, and teaching kits.
One of the objectives of the diagnosis
is to find the appropriate material for
each student,

How much diagnosis is needed?

We should think of diagnosis as
heing a continuing function of
teaching. The reader should not wait
until he has completed a diagnosis
for a student before beginning his in-
structional program. The most im-
portant phase is the actual trving out
material to see if it really fits the
student’s need.

Once a diagnosis has been made,
we attempt to treat the problems hy
educational means. Unlike a medical
diagnosis obtained by a doctor, the
medical doctor prescribes pills and
otter medication for treating the
dlisease. In a teaching-training
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program for undereducated adults,
we determine the kinds of education.
al activities needed by the group on
the basis of information obtained.

It has been stated that there are
four kinds of needs associated with
diagnostic procedure. These needs
are as follows:

Educational Need - This kind of

need refers to a lack or deficiency

which may be satisfied by means
of a learning experience.

Felt Need - Something regarded

as necessary by the person con-

cerned. A need is essentially
negative. [t is a lack or deficieney.

Real Educational Need - What a

person lacks and which might be

acquired through learning, based
on an  accredited standard  of
values.

Svmptomatic Educational Need -

This indicates a manifestation of

a need which n person considers

real. It could be used as a clue to

a real need.

On the basis of his knowledge of
the four needs listed in the foregoing,
the trained and perceptive adult
educator might diagnose the
educational needs of his adult basic
education program.

Pre-program  diagnosis - In this

procedure, the adult educator al-

tempts to ascertain  what the
teacher-training program should
entail.

Development Diggnosis - Here the

diagnostic  process evolves with

the need of groups over a period
of time. Problems and needs
change.

Collaborative  Diagnosis - This

tvpe of diagnosis might be used by

d variety of persons or agencies.

The adult educator is only one of

the persons involved in the

diagnostic process.
STEP 3
Formulate Realistie Goals

After the problems and issues

have been identified through the
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diagnostic process, the next atep
should be to wet up realistic goals for
the participants. It might be the goal
of some members of the group to
learn how to read and write better,
how to fill out an application, to
prepare for a job interview, how to
better supervise their children, and
how to buy goods more economically.
The formulation of goals for adult
vducational aetivities should be
made in cooperation with the par-
ticipants,
STEP 4
‘vrmulate A Goal-Centercd
Curriculum

The adult basic education
curriculunt should be goal-centered.
Adult basic education teachers have
reported that many of their students
huve high educational and vocational
aspirations. Hence, the curriculum
should include orientation to the
world of work, health practices,
consumer education, fundamental
social science concepts, fundamental
science concepts, citizen rights and
responsibilities, and personal-social
development. The currieulum should
he designed to meet as mach as
possible, the students’ immediate
needs and to recognize that attitude
change is vital to their success,

STEP 5

Provide Adequate Resources

Adequate human and material
resources should be made available
in order to attain the realistic ob-
jectives that have been formulated by
the group. Each person of the group
is able to serve as a resource person
to a certain extent.

STEP &
Variation of Technigues

Perhaps the most mmportant
development within adult education
in this country is the recent shift of
emphasis from the individual to the
group as the anit of educational ex-
perience, and from the course to the
group as the unit of educational plan-
ning. Such techniques include group
discussion, role-playing, panel forum,
symposium, speech  colloguy,  com-
mittee, field trips, and demon-
strations. Sub-techniques are buzz
session, idea inventory, listening and
observing group, question period, and
screening panel.

This new emphasis relies on a
new concept, a concept of education
as inter-personal expericnce in re-
thinking the goals and meanings of
human behavior rather thrn che ace
cretion  of information  reated to
selected behavior fields. These ex-
periences are interpreted in the light
of general ideas or principles of un-
derstandings,

The mark of a group is shared
development of a common method of
approach to the problems arsing om
of the different perspectives of its
menvhers,

STEP 7
Effectice Leadership

Any successful in-service traming

program will depend largely upon
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willing. enthusiastic and c¢reative
leadership. Program planning should
involve administrators, teachers and
participants. It is not feasible for ad-
ministrators and teachers to plan
programs  without involving the
members of the clientele for which
the program is offered.

Leadership in a democracy is
situation-ventered. Outside of the
context of a particular situation a
given type of leadership cannot
operate  successfully, and what s
called leadership in one situation
may not be considered so in another.

In a situation of organizing and
conducting a training program for
teachers of adult basic education, the
following definition of leadership is
used: educational leadership is that
action or behavior amonyg individuals
und groups which causes both the in-
dividual and the groups to move
towurd educational goals that are in.
creasingly mutually  acceptable  for
them. In other words, the leadership
action about which we are speaking
is goal ventered, value oriented, cat-
alvtic energizing. initinting and crea-
tive. The leader is understanding,
perceptive, communicative and  ac-
cepted: what he does or what hap-
pens within groups identifies, clarif-
s, strengthens, supports, and sug-
gests new alternatives,

STEP %
Induwdual and Group Motivation

Motivation is an important
ingredient in the teaching-learning
program. The need for motivation of
undereducated students is essential
to the educational success of these
adults,

A. H. Maslow. the psvehologist,
describes a theory of human
motivation which should be of in-
terest to the adult educator. He
states that within the mdividual a
hierarchial set of five basic needs are
necessiry. First, comes the physiolog-
icit]l needs for food, air, water and all
the physical necessities for a healthy
lite. Second, comes the safety needs
or absence of real danger from the
environment. Third, comes the love
necds, for love and atfection and be.
longingness in relationship to tamily,
friends, and associiates 1 virions en.
deitvors, Fourth, comes the need tor
selfresteem Al people hive a need or
desire tor w stable, high evaluation of
themselves, for  selfeesteem  and
esteem tor others, They have i desire
for achieyvement, prestige, recognition
and apprecianion. The <atistving of
the <elf-exteen necds leads to teelimgs
ot self-comtidence, warth, strengt h.
capabihinres, and odequacy. Bt
thwarting these needs produce feel
ing~ ol itenorts, of weakness, and
ot helplessness  Fitth, reters to the an-
dividuad talhllments ot becoming
whitt a person s capabile of berng,
Al desire to continue 1o doomaore

tiroup dynamees can he  a
vitluable toal i the ads ot clivesroe:
The dyvnanmes of imstriet na’
can be used tao tarmst !
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to enable advanced students, and to
control attrition in the class. Adults
respond, as children do, to topics and
to materials which have intrinsic
value. The nature of the curriculum
will determine to a large extent
whether motivation will be stim-
ulated naturally or whether great ef-
fort will be required of the instructor.
Adults are motivated most when
topics and materiala meet their
needs. [t is inappropriate in the adult
classroom to give stars, make honor
rolls, pat heads or make use of other
techniques which may be effective
with children. Adults usually res-
pond to low-keved words of praise,
reinforcing murmurs, nods of the
head, and assistance in xelf-evalua-
tion and reinforcement,
STEP 9
Adequate Facilities, Equipment,
And Materials

The facilities used for an effective
adult basiv education program
should -be adequate. Adequate office
space, classrooms, tables and chairs
should be designed for adult use and
not for children. Films, filmstrips,
other audio-visual materials, and
various kinds of equipment should be
made available to the teachers, Such
equipment and materials needed by
tenchers include the overhead projec-
1or, transparencies, record playver,
records, tape recorder, tapes, casset-
tes, workbooks, manuals, maps and
atlax. Assistance should be given to
teachers in the selection of materials
through pre-service training and in-
service training workshopx. In-service
training workshops should be con-
ducted whenever it hecomes neces-
sarv for the dissenination of in-
formation on inpovations and mate-
rials. Local adult baxie education
program supervisors should provide
vigorous leadership and direction in
this area.

STEP 10
Effectue Publicity

Adulis must know about the local

adult hasic education program in or-

_der 1o enroll in it People learn about

the program through a variety of
sources. Good public relations have
been an  effective means of com-
muniwsting and interpreting  adeas
and information  concerning  aduli
cdacational programs, and provide a
vehicle for people to express opinions
atued ddeas about the programs.

The term publicity is used for the
dissemination  of facts and  news
about an  adult hasie eduacation
progriom  Effective publicity must he
designed  for the  particular group
converned. The reading level of the
chientele should be considered in the
browhures, flvers, and  posters. Ef
tective publiciny cin be used 10
recruit students and teachers for a
program

Two kinds ot pubhies sheuld be
consitdered  an the  preparation ot
public information. o1y Internal and
120 Bxternal Internal pubhes imelude
the institution or orgamization, em-
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ployers, employees, co-workers, and
administrators. Internal publics of.
ten publish information designed for
that particular group through
newsletters, handbooks, lectures,
bulletin board displays, and exhibits,
Such media can be controlled. Ex:
ternal publics include the press,
radio, T.V., city, state and federal of-
ficials, and industrial leaders. People
have no control over mass media and
it is good business to have their sup-
port.

Some principles of publicity are as
follows:

The press wants news,

The editor decides what s

newsworthy through delegation.

Publishers print news that will

sell the paper.

Be honest, candid, and coopera-

tive with newspaper personnel.

Don’t favor one news outlet to

another.

Provide timely and

material.

Report an event before it happens,

Don’t buy, or pressure to get news

acvepted.

Don't ask for a story to be “killed'

in & newspaper.

In reporting news about your
program, answer the five W's —
Who, What, When, Where, Why.

STEP 11
The OQutline and Timetable For
An In-Service Training Program
Any well organized program must
consider a timetable and the persons
who are to be involved in the
program. The time for the beginning
and ending of activity should be
clearly indicated in the program, and
the names of the persons who will be
responsible for the leadership and
direction of the program should be
indicated.

interesting

STEP 12
Collaburative Evaluation

The evaluation of a program is
based on the degree to which realistic
goals have been attained. Since each
adult  participant in a  learning
situation should have an opportunity
to help diagnose, plan, conduct, and
evaluate the adctivities along with his
fellow learners, one can see that the
evaluation of a tesncher-training
program by all participants is better
than an evaluation made by one per-
sun.

Probahly  one of the best
eviluations o o teacher-traming
program s the evaluation done by
the partivipants themselves

Evaluation s important 1o the in.
service TFRININE progran in two very
functional wavs: (1) the director of
the program must be bl to detend
the  program by ascertiaimmg  its
achievement an very spevific terms,
such us the amesiat of monev ex-
pended, and t2resaluation s a way
of  determanming  efticrencs,  ef.
fectiveness, and unhiy ot program
planmng.
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CHAPTER V

EVALUATION OF ON-CAMPUS

ACTIVITIES

(Phase 1)

The evaluation of the on.campus
activities are given to indicate the ex-
tent to which the objectives of the in.
stitute were achieved and the
program was a success. A number of
instruments were emploved to
evaluate the program from the begin.
ning to the end. Some instruments
were used exclusively by participants
for their assessment of the Institute;
others were employed by the staff
with the cooperation of the par.
ticipunts to evaluate the program.

DAILY EVALUATION

A form was used by the par-
ticipants in small groups, The 81 par.
ticipants texcluding the assistam
director) were divided into  nine
groups with each group receiving
daily evaluation forms. The forms
caovered the areas of topies, subjet
matter, speaker, question-answer
period.  and  small group sharing.
Each group was asked to evaluate
the dailyv activities of the Institute.
The results of their evaluation are
below.

African Heritage and Background
of Urban  Adults. There was a
unanimous opinion that the sexsions
on  Afro.American heritage  uand
history - were  exeellent. The  par-
ticipants felt that these sessions were
itcomplete success. Many of them
commented on how  nmuech  these
sessions awakened them to the black
man as i thinking, hving, teeling
haman  being, The speaker was
superh. He wias know ledgeahble of the
subject matter and presented it on g
was thit it was both interesting and
enlightening The question-answer
perods and the svall group sharing
sessions proved, Likewise, 1o be as
ehlivening and mteresting. Overall,
the paerticipants felt that they had g
better understanding of the black
tan ind s unmigqueness in the urban
|'ll|ll|”l|l|”_\'

Dheosdopnent g Urban Cam
practres The magoras of the graonps
ot thee sobpec ottty s ol The
it ation cottvesed by thie speaheer
wois apphicabde ton ARES The par
Pohoapertt - e ated that the speaki
prres ebed wood metcrnal tha boelpeend
thom v mrade e=tared the prostton o
thee blavh man o b achan v
manty They ded, Bowever, teel 1hoa
the T tre coa b hoece pons wdieed uone
ittt one the athan Loy
Newverbebe-- the drsvsston perod S
Podboowgnie the bectapes poned 1o e
vewandong Phe eesione helpead 1o
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provide an understanding of the
special problems of underprivileged
adults in urban communities,

Some Motwwational Charac-
teristios and  Values of the Urban
Adult and Vocabulary of the Street.
The sessions concerning motivational
characteristics of the urban adult
and vocabulary of the street proved
to be a rewarding experienee for the
purticipants. ‘The majority of the par-
ticipants felt that the sessions were
excellent, They were enlightened on
the characteristics and values of ur.
bun adults, of what they say, and
how they feel about what they say.
The lectures set the hasis for lively
group discussions that were topped
off by a very interesting role.playving
aetivity,

Racism an Urban Communities.
Understanding attitudes towara
racism in the urban community was
another aspeet of the Institute that
turned ot 1o be enjovable and
enlightening to the participants, The
majority of the particippnts rated
this session as excellent, Many of the
participants  felt that the session
helped 1o give them an un-
derstanding of the social as well us
pressures faced by urban blucks. This
session concluded the topies related
to the understanding of undereduca.
tedd adults ain the urban commmunty.
The participants indicated that these
sessions - were vers beneficid  and
provided nformation  germane  to
teiching urban adulis,

Atter bemng provided  with g
background of urban adults, the par-
ticipants were directed to the subject
ire af teaching technmiques tor urban
wlults,

Speciie Technigues Jur
Hoecruting, Maotuating and Retamng
U han Adudts. The overall apimion of
the participants was that this session
wits excellent and henetieial for their
programs. Thev felt thia the speaker
did s excellent job and provided the
necessatyomaierial  for mteresting
peroug discussions,

Tochmques i Taching Adults,
Dasehodogueal Tests, and Counseling
The topies and subject matter drew
an Cexeellent™ response trom the par-
ttpants They rated  the speakers
berween goad and excellent, Thev
destred  that the matertals werpe
beneted, aond thar thee groap ses
stofis were etipncdhle aad enlighten
my

Technupues of Teaching Readiog:
oWl The nesy thiner sesstons
toctisetl on the Iollowing arvies (1
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techniques of teaching reading to
adults, (2) differences between
dialect problems and reading
problems, and (3) measuring and/or
evaluating reading problems.
majority of the participants rated the
first session as excellent. The subject
matter was applicable to ABE, and
the speaker did a considérably good
job. The morning lecture led right
into the afternoon lecture on folklore
which waxs topped off by a civic and
imaginahle oral interpretation de.
monstrating black folklore which was
rated “excellent’ by the participants,
Moreover, the participants indicated
thut the session was very rewarding,
rewarding.

The second session was on dialect
problems and reading problems. The
topic and subject matter were rated
“excellent”, but thought the presen-
tation could have been improved.
The discussion sessions were rated
"excellent.”

The third session on reading dealt
with measuring and/or evaluating
adult reading problems. For the most
part the partiwipants indicated that
the topic and materinl  presented
were excellent. The session helped 1o
provide the participants with a basis
for evaluating adult reading
problems. ‘The majority of the nine
groups rated the speaker as “good."’

Teacher Traming  Models  for
Program Plannimg. The final sessions
of the Institute provided instruetion
and practice in planning, organizing,
aid  conducting  teacher traming
programs i adult basie edueation of
urban adults in back-home  situa-
tions.,

Fach of the participants was
requested to use each of the three
models in writing  proposals  for
tencher training programs in ther
buck-home  communities. The  pur.
tivipants indicated that the sessions
were helpful in showing them how to
plan und set up workshops for
teacher training activities back home.
For the most part, the participants in
the groups rated these sessions s ex.
cellent; nevertheless, they were of the
opmion that the models should have
bheen presented  earlier in the In.
stitite to allow for more time and
practice an planning and deselopimg
teacher traming workshops tor ther
communityes,

WEERLY KVALLATION

Idinidual. Fach of the Institate
participants  was  given g shorn
guestionoare to complete at the end
ol eiach of the tirst two weeks of the
[nststute el were requested 1o
respond 1o the tollow g questhions:

1. Upan arevaing at Laneaoln
Universaty, what did vou expuset to
ket uat ool sour participation g the
Institure?!

2 Towhat extent deovou teel that
vour expectation s being et <o tar?

Sivdvntne of the 22 Institate picrs
tutpants returned  then guestion
mienes Al of the respeiilenis arnved
at the foatare with some speecitne exs



pectations — all positive. An analysis
of the responses disclosed that most
of them could be classified into two
groups: (1) those expecting new or
additional knowledge and in.
formation to use in their ABE
programs, and (2) those seeking at-
titudinal changes, greater un-
derstanding and appreciation of
aduits and urban blacks in par-
ticular. Thirty-six responses fell into
the first category. The Kkinds of
knowledge expected ranged from
knowledge of black heritage to
knowledge of curriculuni, teaching
methods, and techniques for
recruiting and retaining ABE
students. Those answers which fell
into the second category included
persons who sought a better un-
derstanding of Blacks and those who
felt that the Institute would provide
pportunities  and  experiences o
promote a better understanding of
themselves and their own capahilities
for relating to Blacks more ef-
fectively. Several welcomed the
chance for group interaction, in-
tellectual exchange, and the op-
portunity to examine, challenge
and or strengthen their own personal

persuasion regarding the nature of

human motivation and behavior.
Many used the term “insights™ to ex-
press what they hoped to attain at
the Institute.

In answering the second question
on the individual questionnaire, all
participants except three reacted
positively. Fifty-four participants
claimed they had received far more
than expected. A few of these poured
out feelings of extreme gratitude; a
few others registered surprise at the
organization of the Institute and ex-
pertise of the consultants, Eleven of
those whose reactions were positive
mentioned one or two expectations
that had not quite been met. I is in-
teresting to note that none of the
three who were disappointed in their
expectations did not express extreme
negative feelings. One wanted more
attentinn given te the Black History-
Culture aspect; the other two were
reacting basicaliv to the clashes he.
tween themselves and another person
i the small discussion group.

In general, it can be concluded
that over 45 per cent of the respon.
dents bhenefited  posinivels  about
laving their expectations met. This is
viewed asondicative of suecess,

Group. A weekly eviluation form
wits distnibuted 10 cach of the nine
stnatll groups tor all three weeks of
the [nstitute. On this form were three
tiaor guestlons’

1. What were the most valuable
cducational  experiences sou had
durimg the past week?

2 I whuch wivs somie aspects of

litst week' s activities could have heen
strengthnned?!

A What “unanswered gquestions™
do vorr have which von think should
be considered when dealing with ur.

ban adults and particularly urban
Blacks?

In answering the f[irst question
above, all groups except two thought
Mr. Bepsley's presentation on Black
heritage was their most valuable
educational experience during the
first week., One group favored the
methodology emploved and another
ﬁuup valued the role playing led by

iss Finlev. Every group except two
vited the presentations by Dr. George,
Dr. Johnson, Dr. King and Miss Pitts
as their most valuable educational
experiences during the second week.
The remaining two groups thought
the group participation and role
playing to be the most valuable.
(Topics referred to above are:
Techniques in Teaching Reading,
L.anguage Experience Approach in
Using Folklore, and Specific Techni-
ques for Recruiting, Motivating, and
Retaining Urban Adults) For the
third week's choice, the groups were
almost unanimous in their selection
of training in developing the three
models as their number one choice.
The opportunity to visit the prison
received the second highest commen-
dation as the most valuable cduca-
tional ¢xperience. )

Responses to question 2 are sum-
marized as follows:

First Week

Break up lectures into shorter

time spans

More time needed for small group

discussion

More use of visual aids needed hy

some lecturers

“Language of the Street’ needed

more depth

Use resource persons who are ac-

tually in ABE work.

Second Week

RBreak sessions into shorter time

spuce

(tive speakers more time to visit

small groups

Fewer lectures and more visual

aids and demonstrations

More informative lectures,

Third Week

Better and clearer explanations of

what is expected in written

reports on maodels

More time to work on 1nodels

More time for small group sharing

shorter working day.

In responding 1o question 3
above, the groups wanted to know
the following:

First Week

How can we get more on Black

Heritage?

How do we motivaate Blacks to

studv Black Histors?

What ix the reaction of the black

community 1o the <tudy cof

Rlacks?

What is different about teaching

urban Blicks?

Should the ABE teacher tind o

how Blacks teel about the topies

g considerned”

How do vou get more urban

Blacks mto the ABE program?!

<9
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Is there a panacea for ghetto ills?
Would Blacks accept or reject a
Caucasian ABE teacher?
Second Week
Should not we have had time to
try the Language Experience Ap-
roach?

ves the ABE curriculum meet
Maslow’s hierarchical theory of
needs?
How many ABE students enter at
6th grade level and proceed to

graduate? )
How have changes in Black
leadership affected the urban

roblem?
ow do you teach math?

Third Week )

Were our models done correctly?

Could we have had a panel

discussion on  how Blacks and

Whites deal with each other?

How can we get a better un.

derstanding between the races in

the future?

How can we ascertain the time

limit on federal funding?

How would Blacks respond to a

White ABE teacher?

From these group assessments,
one concludes that the education ex-
periences provided during the Insti.
tute were meaningful. Some experi-
ences appeared to impress the indi-
vidual participants in a more
dyvnamic way than others. As groups,
the participants’ reactions had
greater diversity as indicated in the
first week's reactions to the first
question. Likewise, there wax an
assortment  of improvements
suggested each of the three weeks. By
the same token the range in the list
of “unanswered questions'' shows
that after each week's experiences,
there was stimulated interest in pur-
suing suhject areas in more depth or
breadith had time permitted.

PRE-TESTS AND POST-TESTS

The participants were given two
tests at the beginning and end of the
Institute, The first test was aimed to
attain the participants’ opinions and
attitudes ahout the program content
of the Institute. A total of 79 par-
ticipants took the test as a pre-test
compared to T8 taking it as a post.
text. Judged on the basix of ideal an.
swers pre-determined by the Institute
staff, the total scores of the par.
ticipants showed o difference of 14
per cent increase,

The second test was administered
to the participants regarding learning
in group situations. The pre-test was
tiken by 74 participants compared 1o
7% tuking the post-test. Ideal answers
pre<determined by the Institute staff
idicated a two per cent increase in
the ditference of the total seores of
participaits on the prestest and the
post-test.

These tests indicate that change
took place in the participants. There
appears to have heen considerable
change 1 the opinions and artitades
of the participants ahout the program
content of the Iustitute, while change



in the participants regarding learning
in group situations seems to have
been minimal.

EXPECTATION.-OUTCOME

Another instrument used for
amsessment of the Institute was a
form to elicit information on the ex.
pectations and outcomes of the par.
ticipants in regard to the program, Of
the 82 participants, 72 responded to
the questions regarding what they ex.
pected upon arrival at the Inatitute
and the extent to which their ex.
pectations were met. Findings
derived from the responses were the
following:

Expectations reached 68.6

Expectations partially reached 14.3

Experienced achievement,
motivation, gain in information,
and other positive responses 15.7

Other (primarily negative) 1.4%

In addition to information on
their expectations, the participants
macde a number of suggestions they
thought might have improved the In.
stitute. The suggested improvements
and the number of participants in-
theatmg the suggestions are histed m
the columns to the right,

Suggested Improvements

Number of
Participants
Shorter work sessions (about
six hours) 24
More field trips 2
Better living facilities 15
Longer group sessions 2
Fixtra curricular activities 4
A welcoming committee 1

Socials sponsored by the In-
stitute

Shorter break time

More folklore

Weekly assignments

Coat room

More speakers on  citizen-
ship, math and writing ]
Speakers  speak  only  one

hour 2
Vary daily schedule more [
Certain books read prior to
Institute ]
Increase in stipend )
More advance notice of the
Institute ]
Bulk of activities in the
morning ]
More opinions  from  par-
ticipants 2
Use no graduate students ax
leaders ]
More  intensification  on
Blackness 5
Elimination of non-relative

(A O

Black activitien 1
A better system for paying

off l
More demonstrations and

use of audio-visuals 12
Better facilities for taking
notes 1
More efficient group leaders 3
More timely lectures

More flexible groups H]
More qualified lecturers 1

More opportunity for con-
sultants to meet with small

groups 3
More people directly related
to ABE B]
Separate food lines  from
regular students 2

Speakers  have opportunity
to study questions from

audience |
Time and  facilities  for
rescarch i
Reduce the number of weeks
from three to two 3
Total number responses 122

Nearly 24 per cent of the respon.
sex indicated favor of shorter work
sessions of about six hours a day.
Another 20 per cent of fesponses
favored (1) better living facilities
with reference to air-conditioned
living quarters and (2) more demon.
strations and  use of  audio-visual
nids. Other suggested improvenents
received comparatively fewer respon.
ses from participants.

SPECIAL EVALUATION

Education Program Specialist
Adult Education Branch, U.8.0.E.
THROUGH: Dr. Harry H. Hilton

Senior Program Officer

Adult Education Programs
Jaumex B, Tumy
Program Officer
Adult Education Programs

Report of site visit to Institute for ‘T'eachers and Teacher
Trainers in Adult Basic Eduecation of Urban Adults.
Location of Institute: Lincoln University, Jofferson City,
Missourn. _

Dates of Institate: July 12.30, 1971,
Stte nsetor: James B Tamy, Regional Adult Education
Program Officer, Region VI

A total of eight davs were spent in visiting the Institute
ot of the fifteen davs the Institute was in session. The
following observations were made during the visits:

L. The Institute Director, Dr. Robert H. King, did a
very good job of seeking advice and gaidanee from the State
Adult  Basic  Education Director, loeanl  Adult Basic
Education Directors, Regional Adult Fducution Program
Officer, and Universiny Officials when he formulated the
proposal for the Institute. Each person named above gave
mpdt to Dr. King.

2 A total of 82 participants enralled and completed the
Institute: These participants were from DHEW Regions V1
and VI The ondy state whieh was not represented in the
two Regions was Kansas The racind makeup of the Institnte
wits ithaut three bliacks to ane white, The mam reason piven
tor not having o full enrollment of 100 as called tor in the
proposal wis the extremely lite notitication given to the par.
Heraits. Bvidently many of the potential participants hid
made ather plans by the tme they were notified of aee
ceptanee ta the Tnstitute Notification could not be atticnally
#iven annl Natonal headgnarters gave the word.

b0t was apparent that the critersa as ~et forth an the
proposal were used an sereemng the applicants. Fach par.
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tieipant fit the six criteria with few exceptions (for instance,
some were teachers and teacher aides and, therefore, would
not be conducting a teacher training workshop after they
returned home).

4. The participants were recruited in the following man-
ner:

(1 Institute information and applivations were sent
to State Adult Basic Education Directors in the two
Regions.

(2) Each State Director nominated n pool of ap-
plicants dlisting candidates and alternates).

:3) The Institute stat? then selected 100 participants.

(4) Selections from the alternate list were based on
earliest date received.

S, Visits were made 1o the following sessions:

(1 Monday, July 12, 1971 . orientation sessions.
Comment: Very well done, complete,

(2) Tuesday, July 13, 1971
AM. - Afncan Hertage. (Fdward Beaslev)

P.M. - Negroes in American Thstory (Bdward Beaslev)
Comment: FExcellent presentations. Well received by par-
ticipants as witnessed in their small group discussions,

) Wednesday, Julv 14, 1971
AM . Development of Black Communities in Urban
Areas, (1Dr. Charles Parrishy
PM - Structure and Chicracteristios of the Urban Black
Family (Dr. Charles Parrish)

Comment: Very knowledgeable presentation. Stimlated
many comments from participants,

4 Thursday, July 15, 1971
AM L Motivational Characterr ties and Values of the
Urban Black, (Miss Del Finley)

P'M. - Voeabuliry of the Street tMiss Del Finley)
Comment: Proved to be of bigh interest to participants.

) Wednesday, Julv 21, 197
AM. - Techmgues in Peaching Reading to Black Adults
1D John . Georges
M Language Experience Approach m Using Folklore
(Dr George Johnson
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Comment: Both lectures contained much useable
material for teachers of reading.

(6) Thuraday, July 22, 1971
AM. . Difference between Dialect Problems and Reading
Problems. (Dr. John K. Sherk, Jr.)

P.M. Demonstration: Function of Instructional
Technology in Teaching Adults.

Comment: Clarified problems and demonstrated
techniques.

-17) Thursday. July 29, 1971
A.M. - Back-Home Workshop for Adult Basic Education
Teacher Training.
P.M. . Large group presentations for plans for back-home
workshops,
Comment: Of much interest to each participant as each
was working on his own model.
(8) Friday, July 30, 1971
A M. - Evaluation of each of the three units.
a. Background of Urban Adults.
b. Techniques of Teaching Urban Adults.
¢. Training Models for Back-Home Use.
Closing Activities.
Comment: ‘The review helped to bring the thoughts of the
entire Institute into a useful whole.

6. Between lectures and large group mieetings the par-
ticipants met it groups of about ten persons. The comments
were favorable concerning the lectures, and interest and
spirited discussion in current topics were exhibited.

7. Each participant was required 1o develop a model for
Teacher Training that is to be used this fall or winter to
train additional teachers. The Project Director required a
review of each model before the participants left the In.
stitute. The Director has also made himselt available for
consultation over the telephone prior to each participant's
back-hume workshop.

R. The participants will reassemble in January for a two
day meeting at which time they will give a report on the
Teacher Training workshop held by them in their own com-

muunity. A final report will be written by the Project irector
showing evidence of the multiplier effect and consequently
the success of the Institute.

8. The residential facilitien were the one complaint
mont often heard from the participants. The dormitory in
which they were housed was not air-conditioned and during
the first week of the Institute there was a heat wave with
temperatures as high as 105 degrees. After the first week,
however, the weather cooled and the complaints subsided.

The food was good and the prices were reasonable.
Fhe participants ate in the Student Union Building which
was just across the street from the building housing the In.
stitute.

10. The major problem of the Institute was the lateness
of notification of acceptance by the US.OQ.E. It caused
problems both with participants and their plans and with
the notification of speakers and staff members.

1. The administration of the Institute was in the very
capable hands of Dr. Robert King. He did an excellent job of
planning and conducting the entire three week program. His
staff were equally talented and hard working.

The contents of the Institute were timely, complete,
and well executed. The topics followed a natural order, each
adding to that which was previously given.

12. The one main suggestion for strengthening this In.
stitute would be for the participants to begin working on the
back-home Teacher Training models during the second week
instead of during the final week. The participants appeared
to be pressed for time during the final week. It is suggensted
that the models be written during the second week and then
polished during the final week.

13. Based upon the expertise gained in the conduct of
this Institute, Lincoln University should be encouraged by
headquarters, US.O.E., to hold similar and related In-
stitutes in the future,

14. The Institute effectively met the objectives an were
stated in the proposal. The participants were well pleased
with both the staff and the lustitute content.
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CHAPTER VI

= FOLLOW-UP ACTIVITIES

A period of six months (August, 1971 through January,
1972) was designated for the participants to return to their
communities to establish teacher-training workshops.

ON-SITE ACTIVITIES

The participants employed one of three program plan-
ning models presented at the Institute at Lincoln to plan,
develop and conduct programs for training teachers in adult
baxsic education of urban adults. The Institute staff kept in
touch with the participants by mail and telephone to en-
vaurage them in getting their programs underway. Moreover,
guidance and consultation were offered the participants in
overcoming problems and hang-upx, and in increasing skill
for conducting their project . The Institute director made
visits to a number of selected sites to offer consultation to in-
dividual participants in developing programs and as a
resource person in implementing programs. Sites and par-
ticipants were visited by the Institute director in the
following cities and states:

Albuquerque, New Mexico

Baton Rouge, Louisiana

Dallas, Texas

Des Moines, lowa

Houston, Texax

Kansas City, Missouri

Little Rock, Arkansas

New Orleans, Louisiana

Oklahoma City, Oklahoma

Omaha, Nebraska

Opeloussa, Lowsiana

Pine Bluft, Arkansas

Saint Louis, Missouri

Tulsa, Oklshoma

The Institute director made visits to 14 cities in 8 states.
A number of workshops for teacher truining materialized un.
der the leadership of the participants in their communities
The titles of the workshops, the locations, and the number of
puricipants each are given below.

Nind or Title of Workshop

Number of

Location Participants

Nevistanoe o Seehing Al

atd deb nterview Tech

N Gretna, La 1
Mo Visual Suds o ARBE Hoostan, Tesas 7
Vialt Base Bducation ta

Urban Adulis B Spong, Tevas 1
Miulr Basie Edovannn ten

trban Adatbes g Sprims, Teva- a0

Black Awareness and Curri-
culum for Teaching Ur.

ban Adults Des Moines, lowa 30
Black Culture Oklshoma City, Okla. 16
Black Language Waterloo, lowa 45
Drug Awareness New Orleans, La, N3

Individualized Instruction of
Urban Adults

i.anguage KExperience Ap.
proach to Teaching Read-

Albuquerque, New Mexico 15

Ing St. Louis, Mo. 20
Meeting the Needs of ABE

Teachers and Supervisors  Tulsa, Okla. 75
Recruiting, Motivating and

Retaining Adult Students  Metairie, La. 20
Recruiting, Motivating and

Retaining Adult Students Waxahachie, Texuns 14
Recruiting, Motivating and

Retaining Adult Students New Orleans, La. 66
Recruitment, Motivation

and Retention of Adultt

Students Victoria, Texus 26
Recruiting, Reading, Coun-

seling and Retaining

ABE Students Pine Blutt, Ark. 64
Recruiting  and  Retaining

ABE Students Genevia, Ark. 13
Recruiting and  Retaining

ARE Students Opcloussa, La. 35
Recruitment, Retention and

Humanizing ABE Stu.

dents st Louis, Mo, 22
Recruiting, Retaining, Moti-

vanting and Sclecting Ma-

terinls in ABE Jelferson City, Mo, 5
Recruiting and Retention in

ARE Baton Rouge, La. 12
Schedule Planning  and

Black Culture Fort Worth, Texus a6
Teucher Trmining Guinesyille, Texas 1Y
Teaching Urban Adults in

ABE Deltidder, La. 43
The Culture and Under.

cducated Black

Alerivans Dallas, Texias (RRL)
Total 25 22 INEY.)

A tatal of 25 teacher tradmng workshops were condueted
22 cittes of seven stites between August 11971 and May
A0, 1972 and were attended by L ABE teachers of urban
adults, Phe workshops were divected v 55 of the 82 par.
tiipants who attended the traming Insntite w0 banealn
Universits o dals, 1971 A sariety of topies were used s
themes tor the workshops, Over onethard of the topres or
themes were on recritment and retention combined with
related topical dimensions. Other magor themes were cen
tered around CREek™ aspects ot sidale basse education and
tewching urban aduls

FOLLOW 1P WORKSHOP

The Follow Up Workshoap ot the Tisnimate tor teacher and
teacher-tramers e Adalt Basie Edueanion ot Prban Adulis
took place Jammars 250209 cond 4o, 1972000 Lancoln Univers
ity WJetterson Cins s Massonne The prnery purpose of ths
work<hop was 1o have cach pagtiepant toonake anooral
report b the actnoty or s tvaties nnplemented “hack home™
asatdivect pesnlt ol attendanee of the Summea tnsnnte The
reports sersed s e means of dssessing the elbetiveness ol
the Institire as well as oo mcasnre of the saatreach ot the
Prroirani

Tawenty 1200 men and twents three o230 woanen attended
the toflow ap wotk<hop, mahing o total of $3 partioapants
Thi~ memibey represented berter thon om ot the s2 whio ot
tetaded the Sumes Tnstane A breahdown i
dicates the tollowinge representation

~tittes 0

Nhan-~a- !
lew }
|oanistatin i
.\ll‘\nllll {
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Oklahoma 3
Texus 1
Total 4 4

Thus 4 participants representing 8 states returned 1o
Jefferson Cuy for the Follow .up Warkshop. Participants in
the Summer Institate came from eight different states.

The participants gave boel reports on their on-site
teacheraraiming programs regarding such aspeets as the
theme, date, plave, resources, persons, and attendanee. A
eritique was made on ench program reported by the Institute
stif and the participants Opportunity was allowed also for
asking und answering questions,

Problem s and Swgtested  Solutions, Although, the par.
tepants reported i number of problems in conduening their
workshops, i seail ntaber encountered major problems in
their use of Models T o TEHE A few of the problems ented
deadt with such things as nec funds available, publicnty, in.
difterent mstritors and adwstments needed by the new
ABE teacher Bad weather, commutneation hang-ups, short.
e of tme were other problems mentioned.

The tollow-up activities were geared toward discussing
and smprov g back-home relationships i connection with
workshops conducted After eavch participant listed problems
encountered, the problems were compilied and became the
hitsis for group discussions during the Follow aip Waorkshop.
The tollowamg 1= a sumimary of the problems and suggested
solutions uftered:

VoProblem Funding - None or limited
Swggtested Solutons. A program can be eondueted withomt
tunds. This really depends upon the presenter. One van
receive rewards by helpaing others and upgrading the com.
mumity I one deems mones necessary for progriams, then
the following are suggested Bxplon distvicts privticing
desegregation especrsdiv o usingg tederal tunds, Form an ad-
visors conmnttee of influentisel leaders, outside people who
receive the benefits, and pressiure groups. Become highly
mativated in order to conduet a0 workshop without funds.
Have o workshop on class night with perinission from
authopines,

2 Prablem: Salars vanations

Ihpterences o ages

Moriroe nohes u ko ST hr
Noew Onteans Tohoes ek NS b,
Daultlas I hes ul S by
Shermoan nohrs wh NSon hr
Heowston uohes, ) Snan hy
Fint Winrh 4 s ) sy o by

San Antanes 8 6 hes uk Siuo hr
Posseble wolutims 1cogize than there are no salutions tor
vipualrzation af wagges o national Tesel Comsensus was thi
cich stare Should <ot up mimmnum wages tor all AR F.
teite heers

o Problewme Commumeareon Broakobon
Swggtested Sodutions Lot pastors know, use public sery e
annonements, tell stdents i dav schoods, use pews
medi, depend an sucesstul stadems, iborme students of
tean her” s wallimgness to provade transportation

VoPiablem Lack of Conpreration Betieen Supertisors
ard Foanctier s
Nuggtested Solutons Have a selction af supeessors on the
bivsis ot aml or pastwpation an the program,
Tewoboer and sapeersioo e Shoabd be sdtthaned with ABFE
Assantation locaily and mationalle Otticls <houbhl attenad
workshopsand hase ko edpze b the requirements tar par
Berpants Seome supere and dedwated peaple to arnennd
warkshop~ and teac i ABE sadents Insteaed o tiomg the
Hesthle teacher sipersisor pecds to promate wark<haps 1o
Boedpe ABE teacher s aoqnne <kills thir will gaprosve hos
Hexvebiiees The ABE ciadent s canmnnlagn regquirenmients nieeld
Feo B relevant to i depniatnds of changing tames "The oo
vept ob Nedute Bosp Faduoation hue megatioe conmotat ponis 1o
teatiy Sote ABE Stadents beoe there s a0 st st heeld 1o
coen by the peed o base edueaton The terny “Adi
Pl et " as nundbared s meeds e evaluanmg Adult Ceon
trnrinyd Fdication ainders ot teoanpros e tather than
startroy brean e bavaos o teaeding, wintimg, arthnet e el
the Tk Where there 1o oo prahibenn of new Teas biers athustimyg
Poostudent ot s supgested thot teiocbers shoald plan tor the

It eerest <
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nevds of the students. Such planning includes making ad-
justments and learning to deal with the dinleet of students,
For the lack of cooperation between School Administrator
and teacher who had participated in the Lincoln University
Institute  the following recommended  solutions  were

suggested: Have written plan to present to administrstor.
Work with local charches when schools are not available for
classen in o community. Work through local school board
members,

5. Prohlem: Indifferent instructors
Suggiested solutions: Orientation sessions are useful. In-
service workshops help. Encourage instruetor 1o audit or
tuke s course in Adult Education. Read printed materials.
Hevcome fumiliar with legislation and laws related to the
lield Write to State or and Federal agencies for materials.

In summarizing the above problems and  suggested
possible solutions, the participants coneluded that where
fundmy is an inderstandable problem i some areas, there
are recognizable methods of eoping with the absence of or
hmuted funds. It was commonly agreed, however, that where
fundmg anvolved  salary inequities iU is  easier to seck
salutions on a loeal basis than on a national level.

The solutions to the problems of communication and
couperation were viried and often dependent on i unigue
set of circumstanees. Yet each participant could analyze the
problematic condition in the Light of his own loeation with
the realization that alternative solutions do exist. The man-
ner selected to solve the problem rests on the participants’
skills and imsights and creative exploration of available con-
ticts and resources

Al agreed that supervisors have at their disposal an
assortment of wavs to deal with the problem of indifterent
instructors. These wivs should be vxplored belure resorting
to firmg an anstructor becanse of lus indifterence.

Teacher  Traoming  Eypecticrness and  Skall, "The  par-
teipiants were divided anto groups with their discussion
peared toward means of improving teacher tming of-
fectiveness and skills The Lists of recommendiations made by
vach gronp have been compiled as follow s

I tave teachers an o opportuniy o
problems.

2 Where posable, departmentalize mstructoom.

3 luervase silaries of rechers,

A Hew techer amprosement through work<hops, in.

Sers et team nueetings anl oso onn

SoProvude tor the andivulual needs o the stilent s
Tenchers should make o prior assesstment o these needs
Betore entering the o lasstoonm

o ndvdaabized istenction ona tescher papnl basis o
il puptl basis o sarte ol bath

oM her can neconnmend to sagervisor was that has e
proven or ate prosang e e

Sostaggerig the <chedobe 1o Bt the stadent™s goal ar
esire aFnghish, Math, Socral Stadpes, aned <o on

9 Unihize Skills rhat b desveloped by thee
studbent <l such Skalls prove mmare etha tive than e nbsolete
ane presentiy oan ase
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L Be creative m wavs to use students’ problems as a
springhboard jor teachmg or relate their problems 1o the
lesson since learmng can be “problem-centered™ and or an
ontgrowth of students” problems Studies, itormation and
skills avre more meanmgtal when relesiant CLhe clissroom -
mosphere s more conducive to learmng when not beset with
problems

L Increase attendanee

12 Reorgamze materials for use m oadalt cliasses.

4 Devise o more adegquatte annd attractive tacthits tor
leavrming

o Use more teacher apvadvement an plimmng  tor
teacher trivimng

1Y Demanstriations by oan effective teache:,

i Use sudnlt-oriented materiads,

17 tmplementation ot Maslow's herarchy ot needds,
Treat stdent as s human Inang

I Employ ase o words pupils can nnelerstand.

1. Teacher-pupl ratio of one 1o fifteen as recommendasd

200 Ntart with o dedicated teacher who s anterested an
atnles,

2 Unhze students’ wdeas, Gdents, resourcefulness,
The suggestion reenrring most often.

Future ARBE Programs In o etfort to determime the an.
swer 1o the guestion “Where do sou o trom here™ " an
making phens for future ABE progeams, partcapants were
assaigned o small groups Fhes were asked ro subung titare
plans or proposidds FPhe purposeoot thas was to turther the .
v ihes and learnung expenences eneonntersd i the Sim ne
Insntate ol the Follow Up Workshop and o estend them
tooother ABE participants “These groaps subnntted <uh
plans ar proposieds as those e the tallowaing hst

FoCon<ader antersiote communmation between ABE
progrnns clcanple, a0 Newsletter

S Contimue trnmng tn ABR progganes

4 Have teivchers conduet monthly workshops satlan
seboeds tar the puarpose of enlightenmg other teachers wathinm
the < hool of whist 1« goang on

U Comddir e ploratony and s entory imeetings oner o
et fundoas, and ceadenoe requnnement e ABE pan
SIS
“oStnnlate dhoser relatonships tween teachers o
ABE ol then airea supersisors

b Weep neghborherad connnntiees inbormed of ARE
tivites and encontage thenr supperd

SoCantmme work owith teachers an oo one 1o one basas

S Lok e mew ARBE mnterials

NI o vonpetat e reans supessiset s of AR

b Capdanr ARE Casses and o swarkshops i conniy il
e prtaen

T Mok avoadande to teachiers the ABE magazine o
vl b trent e s medie telated to ailodes

P oo veae b oo regaed stadents as pedis pehiealds and

.

el e Ul s
Voo lrve teantoers ta sise enand andog vl matenals
St o repeeaeel iy
Fovduatean  ar Follow Ly Wl shop A\ caretnl
aes et o the Follow o Waorhahiop wos made Ao

Q
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one-hundred per cent of the participants concuered in the
feehing that the objective was met. There were numerons ex.
pressions of the sume basic idea. In essence each partivipant
felt thut the ohjective had been met 1o the extent that ol
were given grealer compelence in plenning, organizing, and
canducting workshops back home. Many mude favorable
romments on the usefulness ot the nudels received at the
summer mstitite. Others suggested wass i which new sklls,
techniguies, information and materials resulted in opening
doors to better understandimg, gving o new concept of ARK
andd ereating better working relationships hack in their com.
munities, Some even attributed the high rating received on
the onesite workshops ta the enlarged  perspeetive and
mitative stimulated by the evpertise demonstrated by the
director of the Summeer Insttute and s assistant. All were
happy over benetits denived trom both the nstitute and the
Follow.up Workshop.

The majorty evaluated the opportiumty to reassemble
and share experivnees, problems, suceesses ad tilures as
nevessars - and estremelds  rewarding. Phes  recensed  the
benetits ot gathermg new adeas and ot reintoremg old ones
as owell as the benefits of madking comparisons of ther
workshop with others. Phe words “worthwinle and “ln-
spiration” were used by severad i deseribong this kind of
service to the ABE program Personal contact was deemed
by many as o better means of tollow ap than via maid. One
participant clinmed, “the i anl feedback from those in-
volved  were factors of growth amd development on a
professional desel” Another added thar the workshop
renewed meentive to do even better upon returming home.

In response to the guestian ob iprosements which nmpht
hive been made, there were such suggestions as.

I Follow.ip scheduhng during oo less hazinrdons
travehng seison

20 Neheduled ot o tie when more participants conll
have rmeturned.

4 More time far dhisenssion of salutions to problems en.
coutterad e home and esplormg sedvantages and disad.
vithtages of solution )

LoAsk all parnapants vo bring copoaes, news ehippigs,
programs, and e Tthe of then osnn workshops 1o <hare

© Send evaluation ot Follow - Up Workshap back 1o
vivel ABE supervisor

Che tirst two of the above siggaestions were repeatel most
ot Howeser, the majorits of the respondents clanmed s
mech o sanstiction over the waorhshop that thes could o of
Ler iy constracive suggestioms for nmupovenend Foversvone
told how enowlimg the experience hind heen and expressedd
regrets that atler Tnsntnte partiegeonts coald o et ta
Benehin tren che <shann ond o ol the ollow upeworkh<hop
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CHAPTER Vii

™ SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

E

Q

Understanding the background, characteristies and
values of urban adults is vitallv important for effective adult
basic education in urban communities. Adult educatorr must
understand the students in order to proceed to selecting ap-
propriate subject matter and employing effective technigues
for educating urban adults. Besides developing skill in the
use of teaching techmqgues, adult educators are to be com-
petent and skilltul in planning, developing and conducting
meaningful programs for adult learners in urban com-
munities.

SUMMARY

An institute for teachers and teacher trainers in adult
hasic education of urban adults was held at Lincoln Univer-
sity, Jefferson City, Missouri, on July 12 through July 30,
1951. The chief purpose of the Institute was to provide
specinl  training  for teachers and  teacher trainers in
educating adults in urban situations,

A total of K2 participants attended the program and
came from eight central and southern states. The main sub-
ject areas studied were (1) the buckground of urban adults,
12) techniques of teaching adults, and () models for plan.
ning and developing ABE programs. Lectures, large and
small group discussions, demonstrations, role playing, and
films were among some of the methods emploved. The in-
structional  personnel  cozsisted  of  specialists an adult
education, fuculty of Lincoln University, and resource per.
sons i adult education from various urban sectors of the
states from which the participants came.

Upon completion of the onccampus activities, the par-
tapants became engaged ina nunther of follow.up on-site
projects in order 1o put uto practice what they had learned.
The participants conducted a total of 25 workshops in 22
cities of seven states with a combined enrollment of 1,148
tencher trainees.

A follow-up warkshop was held ar Lincoln in January,
1972, after the participants experienced a six-month period
of on-site activities. Fortvathree of the 82 participants re.
turm-l 10 the university for this work<shop, The purpose ol
the workshop wits to assess the elfectiveness of the models
used in planmng their teacher tranimg programs and to dis.
cuss how they ey solve some of the problems they ex-
perienced with their on-site projects,

CONCLUSIONS
On the hasis of the findings i the final report of the .
stitite tar teachers and teacher trainers an adult bas e
cdhipeation of arban adults, the following conclusions e
reached
1 The overall results of the Institute were i saccess, In
adelition to the program being well arganzed and exceltently
executed, the sabpect mter was apprapriate  tor ABE
teichers of urban adults The speakers were good and or ex.
cellent in their presentations, whnech were both intormatee
and enhightenmy ‘The partmapanis bedane personally i
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volved in large and small group activities. Feedback,
sharing, and reaching consensus were vital aspects of small
group functions, Evaluation was an on-going procedure
throughout the program, involving the partivipants as well
an the leaders. Pacilities and equipment were adequate ex-
cept for lack of air-conditioning in sleeping quarters.

2. The success of the Institute is recognized most
demonstratively by the multiplier effects of 25 teacher
training institutes with an enrollment of 1,148 teacher
trainees, planned and directed b7 the teachers who par-
ticipated in the 1971 ABE Institute.

1. Knowledge and understanding were gained by the In.
stitute participants through lectures and discassions on the
uniqueness of Afro-Americans in urban settings, and the
identification and examination of spevial problems, charac-
teristics and valuex of urban adults, expecially Blacks.

4. ‘The participants were able to realize and become in-
volved in synthesizing content and techniques in teaching
adults through a number of lecture-demonstration-practice
seNsiOns.

5. Ax well as having a number of evaluating procedures
explained, the participants examined and demonstrated skill
in actually using several evaluating instruments from the
beginning te the end of the Institute,

6. In the light of the models which were presented and
studied at the Institute, the participants demonstrated com.
petence and skill in using the models by writing proposals
for ABE teacher training programs. Moreover, the par-
ticipants  implemented  their program  proposals by
developing and condueting, onesite workshops for hundreds
of ABE teacher trainees in their communities.

RECOMMENDATIONS
A number of recommendations are made for teacher-
training prograis as a result of this project. The recont.
mendations are the following:

1. That local supervisors are 10 be informed as to why
their ABE teachers are attending an institute and what is
expected of the teachers in followup activities by the spon.
soring Insttution or agency.

20 That local supervisors show cooperation with per.
sonal support, encouragement and tunds 1o ABE teachers
who have received special training o order that the local
ARE progrians and teachers may probit from the trinning
and expertise.

3.0 Thas loeal follow.ap workshops e conducted
perodically tor the purpose of evidluating and tiamng ABE
tescchers i subyect manter, teiching rechniques, and
professional skills toward meaninmgral ABE prograans tor ar-
ban adults.

1o That the recipaent ob a grant as othicaly notifaed
varly enough ta make the necessary preparations tar the
progran withont undae pressures il foosecune appropriiate
consultants and resource persons tor excellent sxpertiese, in-
struction and leadership
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Obcder Adultse o Three Congregate Factlibies. A
Dragnosine Stads . Unpubhished Boctor's thesis, Schanol
b Febicatom, Todiana Universis, Bloomngton, In-
dyanne, 1969

Foaubhoe b Frank, Wark, Fhzabeth Moones, and Lanbaech,
Roberr, Ercovday Readigr and Witing, New Reiders
Poves, svrain=e, New York, 1970

Mostow Ababha, Medvration and Personalits, Hagpea and
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Library. Field Services, Indiana University Audio-
Visual Center, Bloomington, Indiana, 47401. Rental
$5.40.

Interviews show varied ?inionu of how the Negro should
search for equality. .lijah Muhammed, Daniel Watts,
James Garrett of CORE, Fannie Lou Hamer,
Mississippi Freedom Democratic Pany; Julian Bond,
SNCC, Andrew Young, SCLC speaker.

The People Left Behind, 31 min. 16 mm. Black and white.
Check local films libraries and your State University
Film Library. Farm Extension service. Field Services,
Indiana University Audio-Visual Center, Bloomington,
Indiana, 47401. Rental $5.90.

Plight of Mississippi ex-plantation workers displaced by cot-
ton  picking  machine, minimum wage laws, and
legislation which pays farm owners for not cultivating
crops. Liberal plantation owner views contrasted with a
conservative lawver.

The Way Ut Is, 60 min. 14mm. Black and white. Field Ser-
vices. Indiana University Audio-Visual Center,
Bloomington, Indiana, 47401, Try local film libraries
and vour State University Film Lihrary. Rental $9.15.

Focusing on Jumor High School 57 in the Bedford-
Stayvesant section of Brooklyn, workers with a New
York University special learning project are candidly
shown in classrooms, teachers’ meetings, and visits with
parents. Many different approaches achieved limited
success in reaching students,

Walk in My Shoes, 54 min. 16 inm. Black and white. Cleck
local film libraries and State University Film Library.

Thix film explores the world of Negro Americans including
conflicting opinion.

Where s Prequdice?, 58 min. 16mm. Black and white. 1967,
Michigan State University, Instructional Medin Center,
East Lansing, Michigan, 4882:3. Rental $10.25.

Twelve college students of different races and faiths shown
participating in a workshop to test their denial that they
are prejadiced. Workshop directed by Dr. Max Birn.
baum.
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Black History: Lost, Stolen or Strayed, 34 min. 16 mm.
Color. 1968. Michigan State University, Instructional
Media Center, Lansing, Michigan, 48823, Rental $13.26
for three days.

Civil Disorders: The Kerner Report, 16mm. Black and
white, Part 1 - 31 min., Part 11 . 26 min., Part 111 - 24
min. 1568,

Part 1 . The polarization of the American community.

Part 11 Examples of efforts 1o relieve Negro un-
deremployment. James Baldwin reviews Kerner Report,
Reverend Leon H. Sullivan describes how the Op.
vnrlunilies Industrialization Center works, Whitney

oung describes some Urban League activities,

Part 111 - Charles Hamilton, Bavard Rustin and Kenneth
Clark analyze the Kerner Report and probable action.

Challenge to America: The Role of KEducation in Intergroup
Relations, 25 min. 16 mm. Black and white. B'nai
B'rith nearest regional office or 315 Lexington Ave.,
New York, New York, 10016,

Professor  Willinm  Van Til of New York University
illustrates waws of meeting the challenge of good human
relations among people of various religions, racinl and
nationality backgrounds.

Goodbye and Good Luck, 30 min. 16 mm. Black and white.
Field Services, Indiana University Audio-Visual Center,
Bloomington, Indiana, 47401, Try local film libraries
and your State University Film Library. Rental $5.90.

Murtin Luther King, Jr.. A Man of Peace, 28 min. 16mm.
Black and white. 1968, University of Michigan Audio-
Visual Center, Lansing, Michigan, 48223, Rental $5.75.

An intimate look at this man, the minister, the father and
leader of the non-violent civil rights movement.

Portrast an Black and White, 54 min. 16 mm. Black and
white. 1968, Michigan State University, Instractionsl
Media Center, Lanxing, Michigan, 48823, Rental $10.25
for three daws.

An examination of black attitades toward the white com-
munity and white attitudes toward the black com-
munity. It was prodneed with the ase of a nationwide
poll by CHBS news.
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APPENDIX

DAILY PROGRAM: Unit | - Background of Urban Adults

MONDAY
July 12

8-12.00 Registration, Room 318.319
Martin Luther King Hall

12-1-30 Lunch, Cafeteria
University Center

1 30-3 15 Institute Orientation
Langston Hughes Theater

Dr Robert H King, Institute Director
3 15.3 45 Break

. 345-530 Orientation {Cont.}

7 30-9 00 Kick-oft and Ge!-acquainted
Gathering

TUESDAY
July 13

8-9 45 Lecture - AFRICAN
HERITAGE. Mr Edward Beasley

9 45-10 15 Break

10 15.12 00 Smail Groups
African Herntage

12-1 30 Lunch

1 30-3 15 Lecture-DISCOVERING
NEGROES IN AMERICAN
HISTORY. Mr Edward Beasley
Question - Answer Period

3 15.3 45 Break

Phase | - Summer Activity

WEDNESDAY
July 14

8-9:45 Lecture: DEVELOPMENT

OF URBAN COMMUNITIES.

Dr Charles Parrish

Question - Answer Period

9 45.10:15 Break

10:15-12:00 Small Groups

Discussion of Lecture Topic

12-1-30 Lunch

1-30-3 15 Lecture STRUCTURE AND CHAR-
ACTERISTICS OF THE URBAN FAMILY
Dr. Charies Parrish Forum

3 15.3:45 Break

345.5 30 Small Group Sharing. Discussion of
Lecture TopiC

THURSDAY
July 18

8-9 45 Lecture SOME MOTIVATIONAL
CHARACTERISTICS AND VALUES OF THE
URBAN ADULT, Miss Del Finley Forum
9:45.10.15 Break

10 15.12:00 Small Groups

1.30-3:15 Lecture: VOCABULARY
OF THE STREET (Smatl Groups)
Miss Dei Finley

3-15.3:45 Break

3 45-5 30 Role Playing
Communicating to Persons Using

Vocabulary of the Street,
Miss Del Finley

FRIDAY
July 18

8-9.45 Lecture' RACISM IN

URBAN COMMUNITIES, Dr. William
H. Grnftin, Quastion - Answer Period
9.45-10:15 Break

10 15-12.00 Smalit Groups
Discussion of Lecture Topic

12-1.30 Lunch

1 30-3-15 Film on Racism in
uUrban Communities - Group Discussion

3:15-3:45 Break
345.530 EVALUATION. Oral

3 45-530 Smali Group Sharing Discussion of Lecture Topic and written
Purpose and Function of Negro
History Week {2.1 30 Lunch
Unit Il - Techniques of Teaching Urban Adult Learners
Phase | .
MONDAY TUESDAY WEDNESDAY
July 19 July 20 July 21

8-9 45 Lecture - SPECIFIC TECHNIQUES
FOR RECRUITING. MOTIVATING. AND
RETAINING ADULT STUDENTS

Dr Robert H King. Question - Answer Period

9 45-10 15 Breax

10 15-12 00 Smail Graup Demunstrations:
Using Techniques fur Recruiting,
Motivating. and Retaining Adult Students

12-1 30 Lunch

1 30-3 15 Continuatinn of
Small Group Demanstrations

3157345 Break
345-5 30 Role Playing

Small Groups On topic of above
demonstirations

8.9 45 Lecture - TECHNIQUES IN
TEACHING URBAN ADULTS
Mrs Antronette Brown. Small Groups

9 45.10 15 Break

10 15-12 00 EXHIBIT - ABE Materials
appropriate for teaching Adults
Mrs Antronette Brown Forum

12-1 30 Lunch

1 0.3 15 Lecture. Display, and Examination
PSYCHOLOGICAL TESTS IN ADULT
BASIC EDUCAT|ON. Mr Theodora Bryant
Small Graup Discussinng

315.3 45 Break

1 45.5 30 Demonstration Counseling
in Adult Basic Education

Resource Person - Mrs Jean King
Large Group Discussion

1 39

8-9 45 Lecture - TECHNIQUES IN
TEACHING READING TO ADULTS
Dr John E George. Small Groups
9 345-10 15 Break

10 15-12 00 Small Group Demonstrations
on lecture topic, Question - Answer Period

12:1 30 Lunch

130-3 15 Lecture LANGUAGE EXPERIENCE
APPROACH IN TEACHING READING

Dr Gearge Johnson

3 15-3 45 Break

3455 30 Demonstration Falklore as it

s apphied to the leclure topc.
Miss Ethel Pits Large Group Discussion

Continued
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THURBOAY
July 22
844 Lecture - DIFFERENCES BETWEEN
?NN.! T PROBLEMS AND MEADING

PROBLEMS . Dr John K Sherk, Jr.
Question . Answer Period

9:45-.10 15 Break

10-15.12 00 Small Group Discussions
On lecture topic

12-1 30 Lunch

1 30-3 15 Forum . On lecture topic

3 15.3 4% Break

3 45-5 30 Demonstration Function of
Instructional Technology in Teaching Adults

Mrs Anne H Preuss
Question - Answer Period

FRIDAY
July 23

§-9.48 Lecture » MEASURING ANDOR
EVALUATING ADULT READING PROBLEMS
Or Robert E. Leibert

Question - Answer Period

9.45-10:15 Break

10 15.12:00 Small Groups.
On lecture topic Forum

12.1-:30 Lunch

130-3 15 EXHIBIT AND
DEMONSTRATION. On lecture topic

3 15.3:45 Break

3 45.5:30 EVALUATION OF INSTITUTE
Oral and wnitten

Unit 1ll - Models for Developing Teacher Training Programs

Phase |

MONDAY
July 26

8-9-45 Mode! | Lecture - A SIX.STEP
PROGRAM PLANNING PROCEDURE FOR
TRAINING ABE TEACHERS OF URBAN
ADULTS - Dr James Se.ney

Question - Answer Period

9 45-10'15 Break

10 15-12:00 Independent Study Use Model
I in Planning a Program for ABE Teachers
of Urban Adults Back Home.

12-1-30 Lunch

1.30-3-15 Individual and Group Study

with Consultation. Use Model | in Planning a
Program for ABE Teachers of Urban Adults
Back Home.

3 15.345 Break

345500 Group Activity Freld Trip
1o Observe an ABE Program in a Local Public
School
L]
TUESDAY
July 27

B9 44 Evaluation of Field Tnp Each partic.
pant submits a two-page program pian an
Model | to Institute Director Modelt 1l Lec.
tute A SIX-STEP PROBLEM.SOLVING
PROCEDURE FOR TRAINING ABE
TEACHERS OF URBAN ADULTS - Dr Rabert
H King

Questwon - Answer Penad

949510 14 Break

10 15 17 00 Independent Study  Use uf Model
W planmig o program tor ABE teachers of
Lran ado s back home

121 30 tunch

VA0 4 Individual and Graup Study with
Consultaton dse Maodgel 1F we planaing
program tor ABE teacners buack hom

S 48 Bregk

VS SO0 Gronp Actavity . Parthicinants chivided

My il gragps vt and ke ol
awrvaiion b g cotrectionagl anshitution

ERIC

IToxt Provided by ERI

WEDNESDAY
July 28

8-9 45 Evaluation ot ABE in correctional in.
stitutions. Each participant submits a two-
page program on Model |II.

Model (1l Lecture A TWELVE-STEP
PROCEDURE IN ORGANIZING AND CON-
DUCTING A PROGRAM FOR URBAN ABE
TEACHER TRAINING - Dr. Robert L Jack

9:45-10°15 Break

10 15-12-00 independent Study Use of Model
"l in planning to organize and conduct a
program for ABE teachers of urban adults
back home.

12.00.1:30 Lunch

130-3 15 Indwidual and Group Study with
Consultation - Use Model |1l in planning to
organize and conduct a program for ABE
teachers of urban adulls back home.

3153 45 Break
' Cuntinued

3.45-5:00 GQroup Activutr - Participants divided
into small groups to vieit and obeerve aduit
education program in the community,

THURSDAY
July 29

8-9 45 Evaluation of Adult Education
Programs in the Community. Each participant
slubmns a lwo-page program plan on Model
]|

Lecliure - BACK HOME WORKSHOP FOR
ABE TEACHER TRAINING (Local. State,
Regional)

945-10:15 Break

10 15.12 00 Interest groups with consultation-
Discuss and plan & tentative three-day
workshop for training ABE teachers of urban
adults

12-1 30 Lunch

1 30-3 15 Interest groups with consultation -
Plan a tenlative thres.day workshop for
teachers of urban adulls.

J 15.3 45 Break

345.5 00 Large group - Presentation of plans
for back hume workshop by one or two in.
terest groups. CRIT'QUE

FRIDAY
July 30

8-9 45 Submit interest group workshop plans
ta Institute Directo-

EVALUATION of Uni. | . Background of Ur-
ban Adults (content, process, procedures.
and uselfuiness)

945-10'15 Break

10 15.12 00 EVALUATION of uUnit 1l -«
Techmques o! Teaching Urban Adults {con.
lent. process, procedures. and usefulness'.
12-1 30 Lunch

1.30-3 15 EVALUATION af Unit 11 - Trining
Models (content. process. procedures, and
usefulness)

3 15.3 45 Break

345-500 CLOSING ACTIVITIES - Awarding
ot certilicates

Extra-Curricular Actieities

tn addimion to the regulur progrian the following activities

were made avadable.)

Svmposium
(Monday, July 19, 1971

'l'nplr.\'i

CHome Econontes as Related to Adult Education ™

Speaker - Dr. Lorine Knight
“Mental Health as Related to Adult Education
Speaker - Mreo €0 Duane Hensley
CCounseling as Related 1o Adult Education ™
Speaker - Mro Tom Ridlehuber
CThe Bole of the Libvary i Aihult Education ™
Speiaker © Mrso Jewel Quing
Nymposiums
tMaonday, July 26, 1971

’|'u|m'.
the Commupmin”

o Can Adult Education Be More Serviceahle wm

Mro Randolph Halsev, Community Affanrs

M Chvde
Huonan Righis

Seott, NMassonr

Commission  an

Mr Wil Kaplan, Human Deselopment Cor.

purtion

3 10



Topic: *"Tramning Programs for Adults Presented by State

Agencies ™

Mr. Lynn Bates, Representative, State Depart-

ment of Welfare

Sg. J. W. Danklef, Representative, State High-

way Patrol

Tours

Date: Tuesday, July 27
Tour of State Penitentiary

Date: Wednenday, July 23

Tour of Sheltered Workshop

The Capitol Building

Time: 1::30 p.m.
141 East High Street

Time: 2:00 and 3:00 p.m.
400 West High Street
West High Street

PROFESSIONAL STAFF OF THE INSTITUTE

Directars
Dr. Robert H. King. Director
Professor of Education and
Director of Adult Education
Lincoln University
Jefferson City, Missouri

Mr. ennis Williams, Asst. Director
Graduate Student

Lancoln University

Jetferson City, Missouri

Consultants
Dr. John E. George
Director, Reading Resource Center
University of Missouri - Kansas City
Ransas City, Missouri

Dr. Witliam H. Griffin

Director Diaconate Program
Chatham Fields Lutheran Church
Chicago, Hlinois

Dr. Robert L. Jack

Assoctiate Dean of Instruction
for Continuing Education

Thornton Community College

. Harvey, Tlinois

Dr. Robert E. Leibert

Assocnte Protessor of Education
University of Missouri - Kansas City
Ransas City, Missouri

Dr. John K. sherk Jr.

Director, Reading Center

University of Missouri - Kansas City
Kansas City, Missouri

Instructional Staff
Mr. Fdward Beasley
Historian
Ransas City, Kansis

Mes. Antronetie Brown
General Coordinator

Adult Fdaeation

Kansias Cuy Public Schools
Kansas City, Missouri

Mr Theodore Bryvang

Director, Testing and counsehing
Lineoln Umiversiny

Jetterson Cay, Missouri

Miss Del Finlew

Dinector, Adult Fducation
St Lomis Pubhie Scehoaols
St bouss, Missoun

Mrx. Jean King
Guidance and Counseling
Jefferson City, Missouri

Dr. Charles Parrish
Professor & Head Emeritus
Department of Sociology
University of Louisville
Louisville, Kentucky

Miss Ethel Pitts

Instructor, Speech & Theater
Lincoln University

Jefferson City, Missouri

Mrx. Anne H. Preuss

Instructor, Elementary Education
Lincoln University

Jetferson City, Missouri

Dr. George 1. Johnson
Professor of Education
Lincoln University

Jefferson City, Missouri

Dr. James H. Seeney

Head. Department of Education
Lincoln University

Jefferson City, Missouri

Kesource Persons
Mrs. Nadine S, (Carolina
Teacher
Oklahoma City, Oklahoma
Me. Witliam 1. Edmaond
Coovdinator of Adult Education
Dallas, Texas

Mr. Jdoseph L Hourgoettes

General Adult Basic Educanon Teacher

Giretna, Louisiana

M George H Leavint
Aesrstant Director

Bexar County Adult Edurvation
NanoAntonto, Texas

Mrs, Fudora MeRmley
Craduate Student
Lincoln University
Jetterson City, Missouri

Mre. Harold Porter
Adubt Bisic Edueation Teacher
New [berta, Loumsiuna

-
Ayt

Mr. Tom Riddlehuber
Director of Special Programs
Cooke County Public Schools
Gainesville, Texas

Mrs. Beatrice Smith
Assistant Professor
Home Economics
Lincoln University
Jefferson City, Missouri

Miss Exther Williams
Graduate Student |
Lincoln University
Jefferson City, Missouri

Secretarios
Mrs. Honita Campbell
Secretary
Lincoln University
Jefferson City, Missouri

Miss Margaret Herron
Student Secretary
Lincoln University
Jefferson City, Missouri

Mrs. Judy Thonjas
Student Secretary
Lincoln University
Jefferson City, Missouri

EVALUATING TEAM

EVALUATION OF THE INSTITUTE
ON FRIDAY, JULY 30 at 8:30 AM.

Mr. Bill Ghan

Director of Adult Education
In The State Of Missouri
Jefferson City, Missouri

Dr. Lorine Knight
Chairman of the Home
Economics Department
Lincoln University
Jefferson Cirty, Missouri

Mr. James Tumy

Representative of the

.S, Office of Eduacation and
Chairman of the Evaluating Team
Kansas City, Missouri

PARTICIPANTS IN ABE
INSTITUTE

Arkansas

RBill €. Bardriuk
1610 Sauth T Street
Fort Smith, Arkansas

Melvin Caldwell
K09 Missouri Strect
Pine Blutt, Arkansas

sheridan k. Carter
J21E Nelson
North Little Rock, Arkansas



Rucker E. Clayton
Route 4, Box 166
Magnolia, Arkansas

Millie Clegg
Route 1, Box 15
Prattsville, Arkansas

Carolyn P. Holt
900 West 16th Number 312
Little Rock, Arkansas

Marge Marie Peoples
2300 South Battery Street
Little Rock, Arkansas

Annie L. Kayford
5200 Glenview Blvd.
North Little Rock. Arkansas

Delores B. Robertson
1009 West Burnett Street
Pine Bluff, Arkansas

Marie L. Sprinkle
3 Eastwood Court
Pine Bluff. Arkansas

Josetta E. Wilkins
AX20 Main Street
Pine Rluff, Arkansas

Inwa

Henrietta Miles
2202 ldaho Street
Waterloo, lowa

L.oretta M. Rife
1538 - W . Id
Des Moines, lowa

Louisiana

Carolyn 8. Bell
K713 Apricot Street
New Orleans, Leuisiana

Hobert F. Covington
1811 Bayou
Monroe, Louisiana

Roger W Dabney Jr.
6007 Pauline Drive
New Orleans, Louisiana

Stewitrt H Eames
1365 North 29th Street
Baton Houge, Louistana

June M Ervin
a0 Jones Street
DeRidder, Louisiana

NSamuel Green
1222 South SNaleede St
New Orleans, Louisiana

Regimadd Harris
A507 Virgll Boulevard
New Orleans, Louisiana

Joseph T Hourguettes
B2 Newtan Street
Gretni, houarsion

John Ezra James Jr.
4536 Munroe Avenue
Baton Rouge, Louisiana

Charles J. Kilbert
4307 Holly Grove Street
New Orleans, Louisiana

Ethel Mae Kimble
819 West Franklin
Opelousas, Louisiana

Kenneth D. Laird
5157 Ritterman Avenue
Baton Rouge, Louisiana

Lola M. May
712 McGee
Monroe, Louisiana

Emma Bates Parker
2426 Soniat Street
New Orleans, Louisiana

Harold Porter
1223 Field Street
New Iberia, Louisiana

Gloria Scott
3501 Paris Avenue
New Orleans, Louisiana

Martin Wiltz Jr.

503 Governor Mouton St.

St. Martinville, La.

Missouri

Shirley G. Blake
2624 Benton Blvd.
Kansas City, Missouri

Mear! Bratcher
2731 West Ellison
Springfield, Missouri

Minniette Burress
2044 Mantilla Drive
Florissant, Missouri

Eidith Ann Carson
1838 Topping Avenue
Kansas City, Missouri

James A, Churchman
7 Media Court
St. Louis, Missouri

William A. Davidson
1417 Kimbrough
Springfield, Missour

Lucille 1. Joiner
A853A Farlin Avenue
St. Louis, Missouri

Lictrence Lueas
1704 N. d6ith, Apt. 11
St Joseph, Missourg

Fadora MeKinley
125 West Dunklin

Jefterson City, Missouri

1474 Gleason Avenue
Memphis, Tennessee
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Beatrice Smith
Lincoln University
Jefferson City, Missouri

Hardin A. Turner
4037 Darby
St. Louis, Missouri

Sammye L. Wandick
7022 Cleveland, Apt. B
Kansas City, Missouri

Ernest S. Warren
8155 Bloom Drive
St. Louis, Missouri

Esther Williama
Lincoln University
Jefferson City, Missouri

Dennis Williams
925 Atchison Court
Jefferson City, Missouri

Nebraska

William E. Bruton
5445 Kansas Avenue
(Omaha, Nebraska

Vera M. Thomas
2908 North 24th Street
Omaha, Nebraska

Neu Mexico

Bobbie A. Jones
11108 Morris Place N.E.
Albuquerque, New Mexico

Oklahoma

Nadine S. Carolina
417 Northeast 6Oth St.
Oklahoma City, Oklahoma

L.eora Christian
18900 Northeast 30th St.
Oklahoma City, Oklahoma

Opal Dargan
2217 North Quency
Tulsa, Oklahoma

Texas

Rlanche M. Allen
1504 Fast Alvin Street
Victoria, Texas

Shirley J. RBell
1219 Adalaide
Dallas, Texas

L.em RBray
100 West Cannon
Fort Worth, Texas

Luverda Brown
63048 Moonglow Drive
Didlis, Texus

Nick Calzonent Jr.
129 Cincinnaty
Niar Antonio, Texas



E wiitiam Edmond
1827 Southerland Ave.

Ida Childers
7621 Charlesmont St.
Houston, Texas

Dallas, Texas

Ruth Fisher
1422 Cove Drive
Dallas, Texas

Retta Fitzjarrald
7822 Wedgewood
Houston, Texax

Virgie R. Jacknon
803 Burleson Street
San Antonio, Texax

Bert 1. Lacy
12002 Southview
Houxton, Texax

George H. Leavitt
3212 Perez
San Antonio, Texas

Lillian McClendon
2622 Palo Alto Drive
Dallas, Texas

Joseph MceKnight

4211 Summit Ridge Dr.

Dallas, Texax

Jumes H. MceNeil

1006 North Kaufman Street

Enms, Texas

Laurance Pratt
6023 Hornwood
Houston, Texas

Mary D). Ridlehnber
1470 Hillerest
Gainesville, Texas

Tom Ridlehubes
1170 Hillerest
Gainesville, Texas

Reecie Robinson
5402 Lacy
Houston, Texasa

James Royster
5831 Overdale
Houston, Texaa

Clarence Russell
8020 Truman Drive
Fort Worth, Texas

Nell Shepard
1305 North Binkley
Sherman, Texas

Virginia Smith
1305 N.E. 38th
Fort Waorth, Texas

Betty Stansell
904 Lenette
Bellaire, Texan

Keith Swim
607 Highland Drive
Big Spring, Texax

John Tate
3426 Seabrook Street
Houston, Texan

Tommie R. Thomas

2944 Robin Qaks Number 226

Dallas, Texas

Dorothy Thompson
1263 Whispering Trail
Dallas, Texax

Harbara Bargas
217 Lester Street
Burleson, Texas

Currie Wilson
4208 Spencer Stregt
Haouston, Texas

Question.-Answer Perimd,
Excellent
Good
Poor
Fair

Small Group Sharing.
Excellent
Good
Poor
Fair

Remarks:

WEEKLY INDIVIDUAL EVALUATION FORM

1. Upon arriving at Lincoln University, what did you expect
to get out of your participation in the Institute?

2. To what extent do you feel that your expectation is being
met so far?

DALY GROUP EVALUATION FORM

Group Number_, ..

Subject oo _ L

Excellent
Grond
Poor

Fuaur

Dul the subyect matter

ADBE
Foxeellent
Grond
Paor
Fiir

Freluation of the speaker,

Fxcellent
(;(lll(l
l'lllll’
Far

e e Dave Lo

apply  to

Number Present_

WEEKLY GROUP EVALUATION FORM

~ To enable us to evaluate more fully Inatitute Activities.
kindly respond to the questions below.

1. What were the most valuable educational experiences you
had during the past weck?

Why?

2. Inwchich ways some aspects of last week's activitios would
harve been strengthened?

A What unanswered guestions da you hare wehich you
think should he considered when dealing with urban adults
and particularly Blacks?




TEST
TEACHING URBAN ADULTS

Below are 50 test items based on the content covered in
the course. Your answers to the questions are to*be deter.
mined on the basis of the following: A (strongly agree); B
agree); C (partly agree); D (disagree); E (strongly disagree).

lace the letter of the nlghnbet which indiates your answer
in the space preceding the number of each test item.

Strongly Partly Strongly
Agree Agree Agree Disagree Disagree
ITEMS Pre Post Pre Post Pre Post Pre Post Pre Post
Adult basic education can help un-
dereducated urban adults to help *83 *73 1 5 1 0 2 0 2 0
themselves.
Educating disadvantaged adultx in
urban communities can help to 1m. *61 *70 22 7 5 1 1 0 0 0
prove their self-concept,
Adult education can enable urban
adults to have more favorable | *39 *61 3 14 8 2 1 1 0 0
outlooks on citizenship.
Adult education can help disadvan. .
taged adults to live more purposeful | *43 *63 28 12 6 3 2 0 0 0
and meaningful lives. .
Adult education can aid in increasing .
the maturity and productivity of un- 27 *44 42 30 9 3 1 1 0 0
dereducated adults as citizens.
Studving African heritage increases
one's understanding of urban black | *27 *48 26 26 17 3 8 1 1 0
adults, .
Farly American black history hax a .
positive effect on the attitudes of the 27 *42 2?7 18 16 11 7 2 2 4
black people in your community.
“Negro History Week'' can |')\e used
as an educational tool in enhancing | +gg .
Black understanding, feeling, and ap- 44 18 26 9 8 1 0 1 0
preciation.
The contemporary urban Black has a
set  of values that can be ad- | » .
vantageous to the adult educative 2 33 38 34 I 16 6 3 4 1 1
Process.
The urban black tamily ix charac-
teristically a union where there is
mach understanding among its mem- 4 4 18 20 *30 *22 23 14 4 6
bers and a great deal of concord. i
Urban black folklore has less value
and meaning to the present genera- 4 10 22 13 16 12 *19 *26 17 17
tion thin a4 generation or two ago.
The vocabulary of the street of the
urban  adult s tvpical ot his 15 n 15 19 18 20 *22 *16 9 12
cducational level i
llfl.-l';”i;'l::“ii invincible i urban com. 6 5 20 24 20 23 '28' *17 5 9
Adult education can be instrumental . .
i helping BYlack urban adults to vope 26 31 32 34 14 12 7 1 0 0
eltectively with racism.
A vieneny of techmigues haes Hitile .
tovarable eltect v educating disad. 2 1 7 2 6 3 40 *33 24 39
vantigted adualis,
Teachers hould stk with one or
twe techgues of teaching sudults, 3 1 1 2 9 0 34 33 *31 *42
pumernus techmgues are distiacting
to the sodult educanve process,
Teachers should plan programs then
thiv thank  are best tor the wdnlh 39 29 n 10 14 12 7 18 *8 9
~tdepts

- 3 .l4

ad,



TEST continued

ITEMS

Needs of the adult student.. :re not
important to consider %o long as they
get the subjects they want.

Securing professional subject matter
in the first step in starting an adult
educational program.

A teacher should select subjects for
an adult education program in which
he is interested regardless of whether
the adult students are interested or
not,

There ix no need to recruit adult
learners if you have in your program
what they want to learn.

An adult educational program can-
not be built on the baxix of the in-
terests of adult studentx,

In attracting adults to a program, it
should be remembered that adults
are not able to learn much becauxe
aging has diminished their learning
ahility tremendously.

An adult educator should not consult
with community agenciex until he ix
sure he hax hix program planned.

A diagnoxix of community to deter-
mine the problems and needs of the
prospective adult students does not
really full into the adult educators
hands.

An adult educator can operate an
adult education program more ef-
fectively if he works on his own — in-
dependent of other adult workers in
the community.

Publicizing a program is not all thi
important if the program has lois to
offer the people.

Problem-solving has little or no place
i planning and conducting adult
educranhonal programs.

It ix too much trouble to engage un
dereducared adulis in solving
problems as a learning procedure.

An illiterate s usually able to fune-
tion in society if he is given the op-
portunty.

A marginal citizen is a person who s
ible to function  purposetully and
productively in society with lintle or
no turther education.

s not amportant 1o employ
thotivational means in recraiting
adults; ane should wait until there s
A teaching-learmng <ituation to
motivate adult students,

Teachmg adults s no ditterent trom
teaching childreen and vor 0.

ERIC

IToxt Provided by ERI

Strongly Partly Strongly
Agree Agree Agree Disagree Disagree
Pre Post Pre Post Pre Post Pre Post Pre Post

0 0 2 2 1 0 27 a3 *49 *63
2 5 11 7 12 7 *32 *30 22 30
1 0 0 0 2 1 21 22 *55 *65
3 1 6 6 12 14 *32 *32 26 25
2 2 5 2 10 2 29 32 *33 *39
1 1 3 2 9 3 a3 38 *33 *36
3 8 9 1" 9 4 *33 *26 25 29
2 0 o 2 4 1 40 34 *33 *41
1 1 2 1 5 3 37 30 *34 *43
2 1 7 2 9 6 *37 *37 24 32
0 0 0 0 7 2 38 35 *39 *41
0 0 2 0 5 1 *39 *43 33 34

20 17 19 22 23 18 *10 *15 7 6
1 4 18 24 32 22 21 *23 7 5
1 1 2 0 4 1 39 35 *33 *42
3 1 2 0 8 6 II 29 | 21 |[*37 | 50

34




TEST continued

Strongly Partly Strongly
Agree Agree Agree Disagree Disagree

ITEMS Pre Post Pre Posl Pre Post || Pre Post Pre Post
The proverb “A picture is worth a
thousand words’ is tabvo in adult 2 2 6 2 7 6 38 2 *2¢ *39
education, )
Technological devices should be kept
in the background in teaching adultx; 1 2 4 2 1 7 34 32 .20 35

they are not humane enough; they get
in the way of real good personal
teaching of the teacher.

Psychology is not needed in teaching

adults if the teacher uses common 0 2 3 2 12 9 40 40 *24 *25
Nense.

New materials for teaching adults

should not be used if old materials 1 0 2 2 12 9 *37 *35 27 32

ure still effective,
Testing really has no functioanal pur-

pose in teaching undereducated 4 0 4 1 18 10 *37 *40 18 27
adults,

A teacher should teach and leave the

counseling of adult students to a 3 1 3 3 11 5 34 .35 28 34

professional counselor; a teacher just
should not counsel their adult
students,

It is nonsense to think that reading
reflects upon almost every other area 1 5 7 2 5 2 27 24
of formal education.

Adult students should learn to read .
before they attempt other courses. 10 18 2 15 18 12 v ‘24 23

*39 ‘45

Determining  the reading  level of
adult students is more of 4 hindrance 2 0 2 1 12 4 *34 *38
than a help to them,

There is not much a teacher can de ' 'w
when adult students have serious 2 1 1 0 3 R .
reading probletms; after all, adults 1 32 26
are usually slow readers anvway, “

41 50

Eaxaluation should be admimstered
by the teacher without  the 5 2
cullaboration ot the students,

*18 *33

Evialuation should be conducted only
at the end of the program by experts 0 0 2 3 3 2 39 33 *35 *40
who know what thev are domg.

When one is evaluating students, he

does not need to be concerped about 1 1 3 0 6 2 45 33 |l *24 42

the vducational goals of the program.

One ot the major purpoases  of

evaduation s to find out it there 1< a | *31 ‘41 20 19 13 9 13 6 2 3
tas arable change in student behavior.

Fducatimnal goads <houbd not be set
th terms ot behavaoral change of

adalt stadents; atter all, goals are 1 1 10 4 7 K] 43 35 *18 *35

used ety o glu('v the teavher
good teachimyg proceduares

Cernticates are of hittde vidlae o the

<ctree of achiesement ot adult lemn o 1 1 5 8 7 36 30 ‘34 *35
When o program s completed, ar s 0 0 0 1 2 1 18 28 ‘39 a8

u-tally o hittle value e boaddimg
atnather progeanm

ldead answer poe deterinnned by rhe lni&u. <t

)
v )




TEST
TEACHING URBAN ADULTS

. 'This test is designed to help measure the learning that
can take place in a group situation of an Institute of Adult
Education. Below are 26 multiple choice questions. Encircle
the letter of the alphabet which indicates your answer to the

question.
Pre Pos!
Test Test
1. When | know that | am to be a participant in a
group, and I know in advance the task to be done by
the group, |
A. wait until [ get to the group session to see
what | can contribute.
B. plan what | will contribute in the session
out of my previous experience and know.
ledge.
C. make careful and detailed preparation
before 1 attend the session. 5 10
1). think what I should do in the group before
the session when the matter crosses my
mind.
E. attempt to expand my knowledge through
study in advance of the session by studyving
the matters to be undertaken by the group.
2. When I am in a group and become aware that
some of the members are not involved in the group
activity, 1
A. try to handle it myself.
B. tell the group and let them handle it
¢’ let the leader handle the situation.
). let them participate exactly as they think
hest.
K. encourage their participation if I think that
it is needed. 51 562

4. When groups of which I am a member need
some Kind of specinl service such as serving on a
commitee or aceepting a special assignment, 1
A. volunteer if no one else does.
B.  volunteer willingly.
C.  hestate 1o volunteer.
D, volunteer if 1 feel qualified. A0 50
E.  would rather not volunteer.
4. Groups often get off the main subject in their
discussions, When this happens
A. [ call attention to the situation and suggest
that the group focus on the subject or task
at hand. 15 43
B. I wait until someone else becomes aware of
the situation and call attention to it
. | speak to someone next to me and ask f
we are ottt the track.”
). I let the designated leader deal with the
situation.
E. I <ay nothing.
5. When the discussion in a group touches on
something T am interested in,
A1 express myself and defend my position,
H | mitiate the diseassion.
D walt to see what others have to say.
). I jomm in when I agree wo.h what is being
said.
E. [ state my opinions or ideas as best as | ean
tor what they are worth to the group.
6. Conflict often arises in groups, when it does
A. L ad i the resolunion of the conflict m the
KPOUp Session, 15 21
B, ©trvtoaud in the resolution of the contliet
m oan informal way outside the group.
. Lrry to understand the conflict without get.
ting ainvolved,
£y I keep quiet
F. ey to understand the conthet and wall oc-
castonally <ay something in the hope that it
will help.

Q

ERIC

Aruitoxt provided by Eic:

Pre Post
Tenst Tesl

7. In dealing with conflict within the group,
1 evaluaste the conflict according to the
people involved.

B. try v avoid getting involved.

C. I try to understand the issues involved and
aluo the type of people involved.

D. 1 try to see who started the conflict.

E. I try to appraise the meaning behind the
confliet irrespective of the issues or the
people involved HP

N. When a problem situation develops in a group,

A. 1 depend on the leader to work out the
problem.

B. 1 actively attempt to resolve the situation.

C. | offer any help 1 can in resolving the
situation. 16

. I wait for the other group members to
resolve the situation,

E. 1 cooperate with the leader in his attempt
to resolve the problem.

9. When | am in a group situation and something
is sanid which 1 do not understand,
A. | ask immediately for clarification.
B. 1 keep quiet.
C. 1 wait 1o see if the idea will be clarified in
the discussion.
D). I ask for help from the person next to me.
E. I axk the group for help if the discussion
remains unclear. RY|

10. When someone else is talking in a group,
A. [ trv to get the meaning of what isx being
said
B. 1 try to understand what isx being said in
terms of the words and the deeper meaning
of the words. 28
(. I listen to all that is being said.
D. 1 evaluate what ix being said as it is ex-.
pressed.
E. 1 listen to what | am interested in.
11. When | speak in a group,
A. | address the leader.
B. 1 address the person or persons for whom
my remarks are intended.
C. 1 address the group as a whole. 633
D. I speak in the hope that someone in the
group will understand me.
E. I address those in the group who | feel will
understand me.
12. If I have a definite idea or opinion in a group
discussion,
A. | quickly agree when someone else ex-
presses my idea or opinion.
B. I express myself frankly. H7
C. | partially express mysell and check the
group reaction bhefore continuing.
1). I hint at my idea or opinion without being
too direct,
E. I wait to see if someone else will express
what | have in mind.
13. When | understand what 18 going on and see
that others do not,
A, 1 wait until the session s recessed and
discuss the situation with someone else.
B. I call the group's attention to the tact that
some people may not understand. 44
" I hope they will.
D. I wait for someone else to mention the
problem and support them.
E. I attempt to clanfy the discussion.
11, When | feel that T need aceeptance from the
proup,
A, Iseek help from group members outside the
proup situation. N
B. I ask for help af at s appropriate to the
discussion.

47

-t
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Aruitoxt provided by Eic:

C. [ hesicate to bring my personal needs before
the group.

D. 1 ask the group for help.

E. 1| ask for help without identifving the
problem,

When | participate in a group,

A. | don’t think about mywelf in the group.

B. 1 think about myself in relation to some of
the (mur“ members.

C. 1 think about myself in relatior: to the total

group.

I think ehout how my behavior affects the

group.

E. | analyze my behavior in the group.

When a group doesn’t work well or is a failure,

A. I feel that 1 was partially responsible.

B. | feel that the leader was responsible.

(.1 feel that the other group members were

responsible.

I feel thar

responsible.

E. 1feel that it was “just one of those things''.

D.

D. evervotie in the group was

- When au expert is available to the group,

A. | think he shoald tell us what to do.

B. Ithin" that the group should do as much as
possibie on its own.

C. I think that he should be available to the
group.

D. 1 think that he should help us if he sees
that we need help.

E. 1 think that he should previde help when
asked for it.

. When | am in a group,

A. Lrely heaviiy on the group to provide direc-
1ions.
B. 1 rely heavi.y on the leader for directions,
C. I rely on my guidance for directions.
D. 1 rely occasionally on the leader for direc-
tions.
E. 1 rely occasionally on the group to provide
directions.
When | am in a group,
A. I consider the group as it will meet my per-
sonal needs.
B. I rarely consider my personal needs.
C. I realize that 1 have personal needs 1o be
met in the group.
D. 1 assess my personal needs as they will af-
fect the group.
E.  1do not consider my personal needs in the
group but think only of the group task.
use experience gained in the group,
A.  In similar groups.
B.  only in that group.
(. whenever it seems to apply in groups.
1. in my toal life situation.
F. i many of my personal situations.
use experience gained in the group to,
help me funetion in the group.
help me tunction in similar groups,
" help me function wherever it seems to apply
N groups.
D minate action in all areas.
Eomtate achion in my personal situation.
When [ am o s group situation,
A Lrey tounderstand the views of others oven
when it s a manority view.
1 I recognize that there s o minority view.

ool

1 rend o toHow the majority view.
D eel that the magority view is the most im-
portant,

oo Ley to keep the minority view betore the
group even when | dhsiagree.

lll i Jroup,

A hsten b T am interested i what s being
~it]

50

44

67

54

54

44

30

Pre Post
Test Test

12

K.

I listen if the speaker captures my at.
tention,

1 make an effort to be attentive when
someone else is talking.

| frequently become absorbed in my own
thoughts and have difficulty listening.

I listen when what is being wsaid is im-
portant to the group.

24. When I am aware that a group member's con.

tribution
A.

B.
C.

D.

s are not being heard or dealt with,

I make sure that others' contributions are
heard and dealt with by the group.

I wait to see how important these ideas will
become as the discussion continues.

I call attention to the neglected con
tributions if | feel that persons making
them are feeling rejected by the group.

1 feel that each group member is respon-
sible for making himself “heard in the
group.

I call attention 1o the neglected con-
tributions if they reflect my own ideas an:l
opihions,

25. When | see others in a group who have dif-
ficulty in understanding what is being said and

what is
A.

B.

Q.
D.

E.

Koing on,

I feel annoyed nd find some way to ex-
press my ann  acu.

I try to understand the difficulty and seek
ways of helping those who do not un.
derstand.

L try to understand the difficulty but rarely
offer help.

I feel that cach member must be respon.
sible for hix own understaading and |
overlook the situation.

I become annoved but rarely express .

6. When | strongly disagree with the ideas of
others in a group,

A.

B.
C.

D.
k.

* ldeal
staff.

I aceept the person if he expresses ideas
that are not *too far out’’.

I accept the person but reject his ideas.
Ltry to work with these people, but my ex.
perience is that this is often futile.

I tey to point out the error and change the
person’s view so that we are in agr ement.
I avoid these persons.

answers pre-determined by the Institute

Pre Post
Test Test

15

~3
[ 29
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EVALUATION
Expectation and Qutcome

1. What did vouw eapect from this Institute upon  your

arrival?

2o To achat extent do you think sour expectation 1weas

reached?

A Last suggestions sou think would have ampraned the In-

Situte.



EVALUATIVE QUESTIONNAIRE
INSTITUTE FOR TRAINING TEACHERS AND

I TgAggER TRAINERS IN ADULT BANI. EDUCATION
)

BAN ADULTS, LINCOLN UNIVERSITY. JEF.
FERSON CITY, MISSOURI, JULY 12-30, 1971.

To Participants: Please answe: the following questions as
completely - possible. Indicate your an.
swer in the appropriate space with a check
mark.

A. To what extent did thix training meet the stated ob.
Juetives of the inatitute?

Mel Did Not
Objectives Met Meet
Very Well Objectives Objectives

Overall Objectives:

‘l'eachers should be able to:

1. [dentify the unique problems
facing the urban adult.

2. Dexign  educational  programs
based on cultural chaiacteristios
which will enhance the teaching-
learning process.

3. Train other teachers in these

wethods, — B
Specific Objectives:
To help teachers and teacher

trainers in Adult Basic Education

1o he able to:

1. Participate in discussion on the
uniqueness of the urban adu!' __..
2. Identify the npecial problems of
advlts in urban communities, —. —
3. Identify major characteristics
and vatues of the urban adultxs,
4. Synthesize appropriate contem
and techniques in effective
teaching of the urban adults,

5. Demonstrate skill in evaluation
of Adult Basic Educational ac.
tivities  of urban  adults by
studying, analyzing, and using a
number of evaluating provedures, _ o _ L
fi. Demonstrate competence ir ar.

ban Adult Basic Educatio, ¥

planning, organizing and con.

ducting teacher training programs

in Adult Basic Education of urban

adulbls in back-home situations.

B What recon mendations o sou Bae for improvement of
this and other anstitutes of tlus nature ' Please be oas
speetfie as pussible,
|

)
-

B

CoWhat other gouls or cxpervences would souw hace liked
during the wastitute?

-

3.

D What were the maim strengths of the mstitule?
1

)

3

FoWhot woere the matn ovabonesss  of the anstitule?

]

i

FoPhase mabe any  dher commioents on sepgiestiongs van
mytht have voncernmg the nstitate o se back of pageer

FOLLOW UP EVALUATION WORKSHOP
FOR TEACHERS
IN ADULT BASIC EDUCATION OF URBAN ADULTS
Lincoin University
Jetferson City, Missouri
January 20-30, 1872

FRIDAY
January 28

Meeting Place - Rodeway Inn
4.6:00 Orientation
6-7:00 Supper

7-900 Follow-up Workshops
(Report, discuss and critique)

9.11:00 Social Interaction

SATURDAY
Janvary 29

Meeting Place - Founders Hall
Room 340. Lincoin Campus

8-15 Transportation to Lincoin Campus
9.9:15 Welcome and Announcements

9:15-10:30C Follow-up Workshops
(Report. discuss. and critique)

10:30-10:45 Break

10 45-11'55 Problems i1n conducting back-
home workshops

11:55 1:25 Lunch

1-25.3 00 Problems in conducting back-home
workshops

3:00-3.15 Break
3.15-5:00 Ways to improve Teacher training

elfectiveness and skills 1n Adult Education
Programs (small groups)

SUNDAY
January 30

Mecting Place - Rodeway Inn

9.10'00 Summation and evaluation

10-10:15 Break

1015-11 45 Plans tor further traiming of
teachers (small groups from same state or

region)

11 45-12 00 Closing remarks

19
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Carolyn Bell
8713 Apricot Street
New Orleans, Louisiana

Shirley Bell
1219 Adalaide
Dallaxs, Texas

lem Bray
1003 Went Cannon
Fort Worth, Texas

Luverda Brown
6304 Moonglow Drive
Dallas, Texans

Melvin Caldwell
3609 Missouri Street
Pine Blufl, Arkanxas

Nadine Carolina
417 N.E. 60th Street
Oklahoma City, Oklahoma

l.eora Christian
1900 N.E. 30th Street
Oklahoma City, Oklahoma

Rucker Clayton
Route 4, Box 166
Magnolia, Arkansas

Millie Clegg
Route I, Box I3
Pratisville, Missouri

Roger Dabney
6007 Pauline Drive
New Orleans, Louwisiana

Stewart FEames
1365 North 29th Strest
Baton Rouge, Louisiana

Wilham Edniond
1827 Southerland Avenue
Dallas, Texas

Ruth Fisher
1422 Cove Drive
Dallas, Texas

Samuel Green
1222 N, Saleede Street
New Orleans, Louisinna

bmima Green
1222 5. Saleede Streect
New Orbeans, Loulsstna

Reginadd Harris
A5T0 Nl Bongevard
New Ordeans, Lowisiana

Carohine holt
ot Wear 16th Number 412
Foarthe ook, Arkiensas

Joseph Hourgetres
WD Newtan Stioeet
Coetna, Lonmsina

PARTICIPANTS
FOLLOW-UP WORKSHOP AT LINCOLN UNIVERSITY

Beatrice Smith
Lincoln Univermty
Jefferson City, Missouri

Keith Swim
607 Highlanor Drive
Big Spring, Texaxs

John Tate
3426 Seabrook Street
Houston, Texan

Virgie Jackson
80:3 Burleson Street
San Antonio, Texas

John James
4536 Monroe Avenue
Baton Rouge, Louisiana

Charles Kilbert
4307 Holly Grove Street
New Orleans, Louisiana

Ethel Kimble
819 West Franklin
Opeloussa, Louisiana

Tommie Thomas
2944 Robin Oaks Drive
Dallas, Texan

Dorothy Thompson
2:363 Whispering Trail
Dallas, Texas

Barbara Vargas
217 Lester Street
Burleson, Texan

Sammye Wandick
7022 Cleveland, Apt. B
Kansas City, Missouri

Dennis Williams
Lincoln Univerdity
Jefferson City, Missouri

Bert Lacy
12002 Southview
Houston, Texas

FOLLOW-UP WORKSHOP WRITTEN EVALUATION

George Leavitt
3212 Perez
San Antcnio, Texaxs

Lola May P
712 McGee _ -
Monroe, Louisiana

Frankie Miles
2202 *daho Street
Wrierloo, lowa

Lillian M¢Clendon
2422 Palo Alto Drive
Dallas, Texas

Joseph McKnight
4211 Summit Ridge Drive
Dallas, Texas

Ruby McKnight
4211 Summit Ridge Drive
Dallas, Texa

James MeNeil
1006 North Kaufman
Ennuis, Texas

J. Do vou think the objective of the Follow. Up Workshop
has been met? To what extent?

2. Has the Follow-Up Warkshop been suceessful? If *yes™,
i which way? If 'No*, what s lacking?

3. Do sou e any sugestions as to how thes Follow-Up

Workshop might have been improged?

Frankie Miles
2202 Idaho Street
\Vult'rlnu, lows

Margic Peoples
2300 South RBattery
Little Rock, Arkansas

Revere Robinson
NELIR l..‘lt"\'
Houston, Texas

James Bovster
IRA1 Overdale
Houston, ‘Fexas

Clarence Russe]i
6020 "Fruman Road
Fort Warth, ‘Fevies

(rlon Scott
ol Pavis Mvenue
New Orleans, Lomisiana
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