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CHAPTER I
INTRODUCTION

The Institute for teachers and
teachertrainers in Adult Basic
Education of Urhan Adults was held
at Lincoln University. Jefferson City,
Missouri, for a period of three weeks
from July 12 through 'July 30, 1971.
Ttie purpose of the Institute was to
provide special educational activities
toward teaching undereducated
adults in urban communities. The
specific objectives of the program
were to help teachers and teacherL
trainers in adult basic education to
be able to:

1. Inentify special problems of un-
dereducated adults in urban
communities.
Participate in ,liscussions on
the uniqueness of Al to-
Americans as urban adults.
Identify major characteristics
and values Of urban adults.

.1. Synthesize appropriate content
and techniques in effective
teachii.g of adults in urban
communities.
Demonstrate skill in evaluation
of adult basic educational ac-
ti%-ities by studying, anal -zing,
and usill4, a number of
evaluating procedures.

)1'1111,,iSI raft. coipetenc in
adult basic education by plan.
11 1 ng, organizing. and con -
ducting teacher a raining 'mi-
grants in adult basic education
of Urban adults in back-home
situations.

There were two major assump-
tion, undergirding the Institute: I 1

undereducated adult, are generif fy
unable to whilst sitificient Iv and to
tonction productielv in urban com
mutinies, and 1) training teachers
and ranter., in 11111111 basil
ed neat 11)1111 principle ,,nel tech

- ,Ili niit,e1 II, rf
1 ively 10.1pitig
in fulfill I lienist.Ivr. lv
in atheist 111010 to Urban lit" and fun,.
11(111 1 Inure product 1%4.1% a, citizens in
their lirlian envIromilent

3.

.4.

Efforts were made to recruit 100
teachers and teacher-trainers in
adult education from urban com-
munities in nine central and
southern states which comprise
Regions VI and VII of the Depart-
ment ot Health, Education and
Welfare. The Institute staff and state
directors of adult education worked
cooperativ,y to meet designated
criteria for systematic and desirable
recruitment of participants
and or alternates..Tne results were
82 participants enrolled in the In-
stitute from 40 cities of eight states.
excluding Kansas which was the
ninth st.te considered for par.
t iuipat ion. The states and the number
of participants from each state are
listed below.

States
Arkansas
Iowa
Kansas
Louisiana
Missouri
Nebraska
New Mexico
Oklahoma
Texas
Total - s

Participants
11

(I

17
r)

1

31

$2

Teachers and eacht.r raint.rs
front participating states ranged from
one I New N1('xico) to 31 !'Texas.).
Nvarly stn per cent of the Pa 11 11.11);1111S

rano. from Texas fulliwyed 2', per
cent and Is per cem from Louisiana
and Missouri respectively. The 112
pari trip:nits comprised .114 men and
it; wumeo %%AI 11 educational level.:
ranging front high gi admit inn
to gradu.itt. Ages of pa -

Iitil,artts I ;tinged from the early 211's
to itic late :in's. 75 per relit 4,1

Ili, part i4 ipant, lit k and
Spanish American. and the other 2.)
pi I wit \\I1111

Tilt' st'slulIs of I111' In,t11nle %%tIt
htIti Ill Nlartill Luther King Hall on

1.niversitv 1;11111,11,. Tilt 1,11

Ile Theater, several small rooms, of-
fice facilities and equipment, and air-
conditioning provided a conducive
educational environment for the In-
stitute.

The Institute was divided into
two major phases a coo-
cent rated three-week on-campus
educational experience, and 121 a six-
month follow-up educational un-
dertaking in the communities If the
participants, Collowed by a three-day
on-campus workshop.

Institute activities teat tired on
Lincoln's campus were lectures, large
and small group discussions, demon.
strations, supervised praetice, and
assigned readings and investigations
of current adult ed a ea t lona I
materials. Participants were
provided the opportunity to learn
both in group situations and through
individualized study.

Three major units of instruction
were offered: I 1 I background of ur-
ban adult s, ( 2 ) techniques of
teaching, and (31 training models.
The development of future teachers
was: the central ,ocus of all units.
Five days were devoted to each unit.
Hence, lot) clock heirs were given to
formal instruction tali clock hours
were given to ilass time. nine hours
to and individual study- and
consultation. and five hours to in-
dependent sniti

The second phase of the Institute
was devoted to tin-site teachcr
!ranting activities conducted by the
part icioants. Six month, were
allowed the part :eipant, to conduct
their ousite pnIvrts chmaxtql hv a
ill'uttlity itilluW up workshop on Lin-

coln's campus In January, I972.
Participants who fulfilled the

chief requirements of the Institute
tlig;tili. er Ulric 111111. 01

In 11114.11th rt.dit Grade., %%t.i l at% :11.11.
on 1111 ,I11111'

1;11111,111.11 Io1 t.gii kir ;II Niltinh
1( . 1 1 1 - 4 1 , 1 0 . r i 11g , a i I . 1 1 1 1 "11n 1

IR



CHAPTER II
BACKGROUND OF URBAN ADULTS

AFRICAN HERITAGE
Highlights of Lecture

The first instructional unit of the
Institute was devoted to offering
study on the background of urban
adults. This unit aimed to provide
opportunity for the participants to
discuss, identify special problems,
and understand major characteristics
and values of urban adults, par-
ticularly urban Blacks. Lecture and
discussion topics included African
heritage, early American Negro
history, development of urban com-
munities, motivational charac-
teristics and values of urban adults,
racism in urban communities, and
othe-s. Highlights of the chief lec-
tures presented On topics in Unit I or
the Institute follow.

by
Mr. Edward Beasley

%hen the Romans came into
Africa, there were black people
around the Niger River. The Ftoraans
referred to them as people of the
Niger River. As we trace the origin of
Roman going into Latin and as we
move from Latin into Spanish, what
does Negro mean? Black!

Bey is a very interesting name. If
you were to study a group of Bey.. in
Kansas City and any other area. they
are what we tefer to its Moorish
people. The. Moors left Africa in Silt)
A.I). As we at the Moors conquering
Spain. we find Moorish culture going
into Spain; we see the culture all
together mathematics. astronomy.
and matiN cultural contributions tit
the Moors. This brings us to a %ry
intriguing question when we study
Black llisti,ry in Africa and F',urope.
I say this because It het tones a1 very
dilficult th rag. because they do iipt
identity with su( -h.

()at% in America do we have this
thillg on the quest;tal tit blood-
black fllit!1 st l'1)11gUsl in
the %%odd. All II takes is one. drop of
I.lack Hood and volt become black.
lip Louisiana law. It ott have otie
sixteenth black bltod. «ii ar black
In .rkienas %fat are black d voti
babe 11111.,11111%,(.1.1)1111 III Hark

blood. It's go: to he some powerful
blood'. Thi.: is the kind of problem we
have in America.

Around 1513 Father Lacausus,
Roman Catholic priest, saw the In-
dian dying in servitude and suggested
that blacks take the Indian's place.
This was supposed to he humanitar-
ian on the father's part. For the first
time we see blacks coming over as
slaves to America in 1513. At that
time the word "Negro" was being
used. A Black did not want to be
("died a Negro because it associated
him as being a slave. African does
not mean Negro! The concept of color
came about due to miscegenation. the
mixing of rarer. During colonial
times, the emphasis was on African,
not on black or color.

In 1831 blacks met in Philadel-
phia. They were arguing them" b-
lause they were trying to decide
whether they wanted to be called
Black, Negro, or Colored. They want
cd to change the name of African b-
valise th,..y were fearful about the
American Colonization Society. The}
were taking the free black back to
Africa settling in Liberia. Most
blacks did not want to go back to
Africa. So in 1831, blacks had to drop
the term African because of what

they were trying to do. Therefore
from 1831 to 1880, we find blacks re-
ferred to as colored.

About 1880 U.S. citizens decided
to change; before, they had it left as
white slave and fret. colored. They
decided to change it to White and
Negro. How was "Negro" accepted in
the black community? It was greatly
opposed.

We find at the turn of the 21Ith
century that black people began to
call themselves t h e sorts and
daughters of Han'. Around 1917, a
black man came up from -Jamaica,
and said, "Rise up. you black people,
:1st can accomplish what you will if
you want." That was Marcis Garvey.

In .939 "Negro" became it proper
noun; but in I9ti1 and 19-15. Malcolm
N moved over to AfroAmerican.
1968 was the Year when there Was
call for hlack awareness, indicating
111;1( black is not a color but a
philosophy of life.

We see the retur Africa on
college campuses in 1970 and 1971.
This brief history is shurt out line of
what we may refer to as identifying
the situation among blacks and bow
they relate to their African heritage.



DISCOVERING NEGROES IN

AMERICAN HISTORY
Highlights of Lecture

by
Mr. Edward licasky

There are many myths regarding
black people. One of the main myths
that seems to stick out is the myth
about blood. Although Dr. Charles
Drew invented blood plasma, he died
from the need WI' a blood transfusion.
After an accident, he was rushed to a
white hospital in plenty of time to
receive a blood transfusion: but he
was declined by the hospital because
they said that they did not have anv
black blood. It was too late to save
Drew's life by the time he was taken
to a black hospital. Dr. Drew had
maintained during his career that
there was no difference n blood.

Another myth is that the black
man IS oversexed and his sexual
organs are extremely large. A black
woman her breasts are very big. It
is interesting to note that when you
go bar k and study African history,
you find Ike Africans did things to
make thesi.-things large. Big breasts.
large sexual organs, oersize heads
and the like had great significance to
Africa us be, a use these things
signified a continuation of lite

The myth hat Ilho k have tails
teas encountered by soldiers in World
War II. %%lien black soldiers were
(liming alto Paris, rehire soldiers had

told the Parisians that black soldiers
had tails. Black soldiers demon-
strated to show the falsehood of this
my-t h.

Coming into the black experience
in America, black people came here
with ('olumbus. The first city built in
America was built by blacks: the city
was St. Augustine in 1565. The first
blacks came to America as in-
dentured servants, but this was even-
tually changed to slavery. The first
colony to recoa:iize slavery was
Massachussetts in I 101). In the year
Hifi!. black well and white women iii
Virginia were marrying.

When You look at the colonial
period, many people see that it was a
change. in the attitude of slavery. The
relationship of the. black men and the
black women changed dr;st Hilly as
time moved on in the colonies. We
rimt laws regulating the black male.
As the black female began to nurse
the white male child, the child
became ail oilier! to the. black
mammy. Leiter on. the white child
ryas given a black boy as a playmate
to kick around, beat on. ahel the like.
As the white child grew into
wilohmal, he. was given a black
female which introdue ell him to the

9
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world of sex. What did this do
psychologically to his mind'? In many
cases, the white man became in-
timately attached to the black
woman.

During the revolutionary war,
there were 5.000 black soldiers who
fought. A large number of the
cowboy.s of the early west were black.
When you study the constitution, two
points stand out: 11 the fugitive slave
law and 2) the compromise of 1550
with strong emphasis on fugitive
slave co-itrol. It' black people were
satisfied with institutional slavery as
many white's claimed, why would
they make p fugitive slave law to
bring back runaway slave ...7 In in-
stitutional slavery. we find the
master not using a Bible to marry his
slaves, but would take a broom -stick
and lay it across t he floor. Then, he
would tell the man and the womah to
Jump across the brooms- stick: that
was suppose to be the Marring('
ceremony.

Black people played important
roles in the developmen. of the %Vest
and this country Current views con
cerning black people in America are
disclosed in the. Film I am about to
sh(c%v: Mirk /fisimt best. ,SIn/ci or
.Y /r(001/ by shy.



DEVELOPMENT OF

URBAN COMMUNITIES
Highlights of Lecture

by
Dr. Charles Parrish

The oncept of the plantation is
the concept of a large plantation
which is not typical, and the concept
of the ghetto is taken from a few Nor-
thern cities New York, Chicago,
Cleveland, Detroit, and the like, and
perhaps does not typify at all the life
of Negroes in other communities. We
have come to the habit of labeling
any area where Negroes live as ghet-
toes.

Atther point is recognition that
within the city certain class and
distinctions and certain groupings
are so that only in very rare instances
do we have a whole unified com-
munity- activity or attitude. Some-
times in accordance to the way we
have been viewing things recently we
may say that nearly every large city
has a black community and a Negro
community. Instead of talking about
the black community, you may refer
to the several Hack communities that
com:iitute a particular urban city.

What I'm trying to do here is
raise questions about things which
you may lase for granted. We talk
about things and we don't (10.111V

th:n that often. And as a result we
tutcl ourselves having rosupposit ions
and making certain judgments with-
out ever investigating or answering
the quest -What are the facts he-
bind Ir."'

I tried a little experiment last
,vea with one of my classes in at
tempting to (Mine the ghetto. One of

the interesting things found out was
that when they took these cities in
this fashion and began look at
them, they were not heavily con-
centrated Negro populations, but
there were in many instances more
whites in such areas than Negroes.
The important significance of these
findings for the young people is it
might change their conception of the
ghetto situation. What .'m trying to
suggest to you is that we are likely to
have quite a number of miscon-
ceptions and we sometim..s identify
certain cenditions as black and
therefore make positive decisions
based upon a misconception of the
act ua I siu at ion.

Now I'm going to burden you a
little with some characteristics of the
United States to give you some idea
of the extent to which the black com-
munities are changing where the
action is. In the last census. 1970. all
the larger cities of the United States
have had considerable increase's in
Black population. This conies at a
time when in the very largest cities of
the United States there has been
decline in the total population. Cen-
tral cities have been ,sing
ticin while area outside increase's
rapidly. There is a question of
whether the cities are being aban-
doned to Blacks.

In the Southern city there has al-
ways been an indigenous population.
In the Northern city, Blacks must

10

find a place to live. This is in con-
trast to the south where a place is al-
ready there when Blacks move in.

In the Northern city, the Black
population is a new population
similar to the immigrants that came
to America in the late 1890's and
1900.

Another point that is overlooked
in these cities is segregation. The
schools in the North are completely
controlled by the Whites. Schools in
the south are controlled by the
Blacks.

Another point is the recognition
that wherever Blacks have lived
because of racism, they have been
clustered together by the pressure or
a segregated system. This means
isolation from life of the general com-
munity in which they live. This
isolation has developed various
organizations designed to care for the
needs and interests of all the people
in these areas. Isolation has tended
to produce a sort of counterpart of
the association of the organizational
life of a total community with the
separated and isolated segment
that community. But most jobs bring
Blacks and Whites together.

There has been increasing
political power a tremendous in-
crease in the South in registered
voters; and therefore an increasing
number of Blacks holding political
office..



MOTIVATIONAL CHARACTERISTICS

AND VALUES OF URBAN ADULTS
Highlights of Lecture

by
Miss Del Finley

There are some acute problems in
the urban community. Since they are
real problems, it gives the person out-
side as well as inside the urban com-
munity a difficult job trying to deal
with the people.

Problems are not only acute to
Blacks, but also to Whites. A It ng
time white America felt that it could
ignore the black ghettos, but I think
that now they haze become aware of
the taut that the ghettos affect not
only that part of the city, but those
areas outside as well.

The urban Blacks remind nit, of
sort of a melting pot that turned
many, many years ago into history.
They art, persons suffering from
many different problems but trying to
do the same thing. They are trying to
make a new society and have been
trying to make a vow to do this. It is
very undesirable from our standpoint
or in terms of our values, but they
are still trying to do Ai).

The 111'1)1111 blacks are trying to get
into a society that does not par-
ticularly wart them Mtist of us are
part of that smaely. participattug
though we do not like to admit it.
What they feel is the white .4ociety.
because wt, wear nice chitin's and
lag mist, We hart, a car and so' MI.
that 111:11{1'. 0'4 a part of the socalled
-white" society

Society is very :ifraid of tilts urban
inner-city black society 1a-outing a

pRrt of them or perhaps that the
whole black group of people even
uniting and really overthrowing
whit e America. People of the inner-
city are perhaps ignorant enough to
believe that there is a possibility to
overthrow the "white" society.

If you look at our cities today,
they are becoming predominantly
black. What does that mean? It
means that you are going to have a
black city; and if the black people
behave as they should, they can ge*
little power within the black city.
That could he a start. Some people
feel it undesirable or perhaps very far
in the future. I don't.

This idea of changing society is a
very normal feeling and I think that
the inner city people are aware that
he white society is fearing them, and

they are coAstantly oushing to awake
the white society so that they can he
aware and deal with it. I think they
should force white America to deal
with it and I think that white
America sits hack and says that it
they force us, we've got to deal with
it and deal with the matters they
want to he dealt with, not as we telt
they need to be_

I think that the sense 01 clack
awareness or this 'Wrist' of blac k pride
is evolving very quickly, and I thud,
personally "thank goodness- it did.
When government officials sponsor a
program in tbe city, they say here is

the money to help the inner-city.
Their reasoning behind it is very
shallow. They have found no par-
ticular successful, professional, or
scientific methods of helping'the in-
ner-city. They just hand over Ow
money ... By the time the money gets
%here it is really needed to go, it has
been reduced to a small pact of the
original amount. The mayor and
other city officials must each get their
part of the money. I think the people
are heginning to become aware of
this and they are taking the money or
what is left of it and using it in the
best way they can. You have had iI
program for five years and the inner.
city had a major problem. The inner
city t hat they have been ex-
ploited, and they are right. do the
program has been done for not hit g in
terms of making a change.

This awareness of blackness has
taken structure tram a totally lion.
violent 1110Ve. It may take the shape
or form as the panther movement but
whatever, there is still this settw of
blackness. If wearing a certain thing
or wearing your hair a certain way
helps. this is fine. Whatever it takes
for this black awareness to heroine a
reality to en.Ii one of you, then I
think is up to von to do that par
ticttlar thing and it is not up to oilier
pers,ifis to NaV volt II1111{ Urn', I. I
think that this outcome 11;:-. to he and
1 I hink that it is becoming very



posit ive. black awareness is
perhaps more style. Many of us wear
certain things because it is stylish.
Hut all of these things together and it
is mill the development of the sense
of blackness It is more .t nu,ve than
a program. No one has filtered money
to the inner-city to develop any pride.
in the individuals.

I think that white America needs
to stop and look at the black ghea
and perhaps to look at the degree to
which the' ghetto is demanding that
white Amorica Il uk. It appears to me
that every federal program dui:: not
appeal to the design to help black
people save theinselve,: At least that
is not what has happened to them
once the programs heroine real. I
think they were of
11111:1/Ori UN' 111.11) to 1/1`01/11.. It SIPIO,I
that if your greal gi.ttalparents were
receivers of welfare. your children.
your giln'Ichildren and yolir
relatives are stil! on welfare. has
white i1tnerica really thought in
terms of whethr Olio* people 11111111
A;111' 111.111,1.1%1..;.)

It 17, 110[11111 Ill t11111(.N1;11O1 the
IOW 1Valinnal value, whether it is
logical or illogical 'Hie ideal ,d the
whole idea HI !,lock pride is Hai k

w re tit I t I. an absolute
nrerinikil tor 111, I 11111g 1.1 Had.
*Alio:11ov I r:ttotot fell a /11;1.( 11141.

111;11 he I. 1'1111;11 1111111 11V bt'llt.V1', Olaf
he 1.111111 Thi. black 'n1-son luts got

to feel (his himself.
The people of the innercity are

very aware of their power to with-
draw or their power to disrupt. It is
good in tie sense that they are aware
of something that they can do.
Everylunly wants to feel this way.
They need to be in the process of un-
tie-standing their awareness to he
disruptive. Out of this should come
soilie sense of their phility to create.

The inner-city Blacks are aware
of their needs from the white com-
munity. The problem is Whites point
their eyes at the black man and tell
white America, '1 our you hew,"
and in I hi. past white America has
been ,otyttig to the inner city, "Piii

our help, hore it is." The inner-
nit) wants to say. ''/ wan/ help writ/
wont to or I, for help ruhrir 1 wont orr
to ore it to me tool not when you
riot to grit. r. to my." When the iii-
nut.-it does not tired help, it wants
1,, he able to say. 1 111)117 treed your.
help'. ;Ind hock lumr, ." 7rba n
blacks art' trying to develop the
freedom to walk around and be a
part of the society like ;y one else.

Vluit we shell Id emphasize is
what we are. Then we have got lo
;Iced up sn 111;11 people will ini-
(11Ntaiiii our vallios, Ve are linable
roe understand then: differences. Their
diftrencos to iis appear undesirable.

values are t tic lie!-:1? It rot
want to Ittwoole ;* part of white

ti12

society you tire' going to have to move
out of the innercity and change your
values to some' extent.

It seems that when white America
began to give homey to the' inner-city,
the intention was to keep the people
there make them happy right
there. Black Anwrica is turning the
tide by making the white people
move and by making them very lin-
comfortable.

When you deal with the inner -
city, you are dealing with the
following:

A group of people who are dealing
with tummies and liquor.
People who wander from one job
to another --- for small leasuns,
but real to them.
Police and Blacks looking at each
other with equal suspicion. Police
disrespect Blacks and Blacks
disrespect police
People who are in the vitriol's
program'. for the money. Many
tunes they have other things on
their minds, but they cannot
really miss the class because of
the money they got.
Inkier -ray people value education.

but the tl,ourbt is far in the 'inure.
Money is made available. htit there is
no idea of what the money is going to
do or where it is going to go. They do
not really know wha! they are going
to do with it. Of course. they should
have something definite in mind for
the Money.



RACISM IN URBAN
COMMUNITIES
Highlights of Lecture

by
Dr. William H. Griffen

Racism is fundamentally the
assumption that one race of people is
suporeur to another. not necessarily
hiolojecally but culturally, sodally
and personally superior. It is woven
into the total fabric of American
society and is used often to disad
vantages of non-while minorities. Its
interwoven threads in culture, social
structure, and personality reinforce
many Americans to maintain a pat.
tern of racism.

Cultural superiority is e%pressed
in the feeling that civil liherties are

BRANDS OF RACISM

rights which whites possess to give to
nonWhiles. In social structures,
many public workers such as the
social worker, the real estate agent,
the slum landlord) are used by
racists to discriminate against people
of a minority group. Racism also is
distinguished as attitudinal and
behavioral Attitudinal racism 's any
action taken against people because
of their color, while behavioral
racism is an action Which puts non-
white's at a disadvantage to favor the
advantage of whites.

Level of
awareness

Illusion of
innocence

Vaguely
aware

Self-
hatred

Aggressive
malevolent Tragic

Blatant "Rednecks'.
Boot-
st rappers

Soul-
searchers Heroes Quitters

Pa lite Mort:istic Tolerant Defensive Benevolent Cop-outs

Mood Ihimb happy Troubled
Depressed
guilty Protective Resolute

The Legal of :lira ren ess uw /ft ereff.se

Comments on
Major Brands of Racism

I. of Innocence tDo not
know they are racist)

a. "Rednecks" "Whites are
superior to Blacks: that's the way
it is .." any trouble is caused by
antside agitators" ur Com-
munists; intellectuals are
dangerous, anti should be. avoided
if not fought; accept a "Jahn
Wayne type" as her(); fail to
retie( t an events.

h. Moralistic "Some. at our best
friends are..." "We have them in
our hanie for dinner..." utterly
naive ahaut Black anger; lave the
servants, give them clothes.
their boApital bills, believe
everything they say: resent being
called racist: "All at us art' God's
creatures..." "Everyone should
love other people..." "There is
good and had in all races..." fail
to take racism surr)osly.

Vaguely Aware (beginning to
feel ncanitartablei

a. Boot-strappers Know about
the problems but rationalize the
causes: -1.(»"k haw we started .

they should do t he same..." "'I'lit'v
are laly..." te the Bible to pro% e
reasons tor difference - Inalagical
inferiority. although may not say
this in %%-ortl-,... eery cancel-tied
;thaw property tin ()10 rast to
peaplei: stillurb -.1ekers to avaid
nal lit nui or other ;irrupt a He

but Mix t)w.., Nothing to Eradicate

reasons; "God rewards the hard
worker..."

b. Tolerant - do not like to talk
about racism; avoid conflict;
"Live and let live..." "They
should have equality but
gradually..." see opportunities
available to minorities but (I() not
see pressures which make
minority people quit; may set' sub-
tle discrimination but do nothing
to change it: disturbed by marches
and violence.
i. SelfHat red (have listened,

read, begun to identity with
minarities)

a. Soul searchers - "Negroes
h:ye soul and Envy
care'fre'e life of Blacks, uninhibit-
ed lite; see whiteness as cans' "f
racism and hate. being white; in-
ner fear that Blacks art. better
than whites; enjoy black revenge
on whites, try too hard to relate
to blacks, understand often not
accepted. thus frustration.

h. i)efensive - They can get
along with anyone; may prove it
by interracial marriage; seek Yvay-s
to punish theniseiy es tar
whiteness; (quay Black talk about
"kill the pigs" - selttlagnlation;
may endanger their lives
needlessly, join t ht. r% (dot ion.

i. tggres;s. t; Nloicvulent to,-(--:

iLi-

Ra( ism

racism of self and society for ad-
vantage:power)

a. Heroes - "George Wallace
type" "They'll never out-sing us
again.." build their power an fear
and hatred; refuse to change any
part of the "good old American
way"; "Whites have rights too!"

h. Benevolent - Totally aware of
racism in self and society: want to
help "those poor people";
preachers, I h ers social
workers try to :aur it. and heal
wounds of in sit others
vvon't suffer; try to he (iod;
"change the world..." assume they
are stranger than others and thus
deny others full humanity and
dignity.
5. Tragi it to do mallet hing

but are helpless)
a. Quitters have tried to

change things: "We have done all
..wt. didn't mind

when the shirt' was rabbet) but the
riot was the end!" "tired of lining

take minority side
again..." "can' t change nyt
Ve give ."

h. Cop-outs use lilac k
separatism as excuse to quit:

told tile we have la) place
In the revol tit ion -problem is
too coin ple), "don't appreciate

look tor efir.i. to escape
responsibility.
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CHAPTER III

TECHNIQUES OF TEACHING URBAN

ADULT LEARNERS

Techniques are essentially tools
used in educational activities. They
are not ends in themselves, but serve.
HS means to ends. Techniques of
teaching are important because the
way a lesson or subject is taught
determines to some degree what is
learned or accomplished. The
techniques or methods used in a

teaching-learning situation should
have a great deal to do with the !sub-
jects being taught, the clientele of
students participating. the at-
mosphere of the group, group in
terrelatie.nships, and the skills of the
teacher. Much of the basic learning
and change that takes place in the
learners depend largely on the ap-
propriate selection and use of
techniques.

Methods or techniques are not to
be chosen arbitrarily, but rather for
their appropriateness to the
educational situation. A technique
that is effective in One situation may
be ineffective in another. One person
suggested: ''The best technique for
any given mansion is the one that ac
complishes the best results in the best
way."

A number of techniques are em-
ployed in adult educational
acitivites. They inaY vary from one
educational situation to another.
Teachers need skill in the effective
use of techniques in activities of
adult learners. In order fur par-
ticipants of the Institute to develop
understanding and skill in adult
educational techniques, several
presentations were given to provide
them kith opportunities for study
and practice.
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RECRUITMENT, MOTIVATION

AND RETENTION

by
Dr. Robert H. King

liecruitmnt is a vital aspect of
the adult educational program. Elf-
feet iyt.ness of recruitment may deter
Mine to :Mlle extent the motivation
and retention of adult students.
Therefnre, ways of recruiting adult
students are important.

There are three major ways of
recruiting adults to an educational
program:

1. Through agencies, nrga 111,11-
toms, and institutions such as um-
pinyment agencies, welfare service.
human development, community cen-
ters. housing authority. churches. and

i organizations.
2- 14c iwrsonal contact have

recruiters to make calls in person ur
v tlphnn on persons whose 118111(5
have been acquired as pruspectiye
st

.t. Through mass media -- letters
mg adults to coml to tho

progt am. and anntainceinnts alm;
the prngram i:: the newspaper, tai
radio and tele% isittn, and so on

Information :iboto the pritgrain
should he clear and concise. such as
the purpose of Ila prngrani, subjects
that art. ()tiered, the time, the place,
and the name and tell.plinne number
nt the itonii iit '.large.

()mil the arro. al of athilts to a
ht. well-

planned orientation tat pot I in'

students at ette, to make them feel
that they are wanted and eared for,
to give teachers opportunity to build
rapport with the students, and to
make sure they are adequately
enrolled and assigned to appropriate
classes.

Effective orientation is a key to
motivation -- t he response of the
student to what is being offered, a
drive which impels a student to want
to learn something. Adult students
tend to he mnre highly motivated
when the teacher is able to relate, is
put-satiable and studnt-oriented in
his teaching rather than when the
teacher is impersonable and subject -
matter oriented. For the teacher to be
motivatinnal. he must be sure that
the students are learning what they
want to learn and what satisfies their
educational needs, Learning is
facilitated fnr adults when they ex
perience sat istact inn of their interests
and needs. Mnrenver, adults ',Vent to
ht motivated if learning is useful and
can be applied in their life-sn nations
toward silt-improvment.

If adult students are motivated.
retention is less hazardous. Adults
attend schtml 1111tintarily. Ilttt from
coercion as children. Generally. they
hm.t. (haw a full day's work and at.
cull! school ill better their prsnnal.

social and or wnrking cnntlit inns.
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Adult students have to fight many a
problem to get to school inclement
weather, traffic, parking, eating,
family responsibilities, social and
religious demands, and so on. In
spite of the sacrificial experiences, it
is estimated that about three out of
ten adults in basic education drop
out.

Teachers and administrators can
pursue a number of hints to keep
adult students in educational
programs:

I. Notice the first signs of dissatis-
faction an adult student shows and
try to remove or correct the causes
for dissat isfact ion.

2. Immediately call on a student
when he Is absent to find out the
reason for the asence and encourage
the student to return to school right
away or as :i(11)11 as possible.

a. PrOV idU counseling
pnriunities fill: adult students to air
their grievances and to discuss their
prnblems whether personal or
educational.

t. Cold little to evaluate tat'd It les,
140111111nt, !vaulting !Min antes, and
,alter! Ina! to see !hal they are
geared for whttlsnm adult learning.

1. Otter in- sery icv training tic
teachers in retaining their students
for 0.41 ive and useful luarnifig
ritnre..



TECHNIQUES IN TEACHING

URBAN ADULTS
Highlights of Lecture

by
Mrs. Antronette Brown

A basis for making a scientific ap-
proach to teaching adults is testing.
In adult education we have the in-
dividualized approach to teaching.
We only provide that which needs to
he provided, and teach that which
needs to be taught. How we do this'?
We do so from the results of
achievement tests.

Three areas of teaching. The
three chief areas of teaching adults
are communication art, numeric
skills, and social living. They are
identified as follows:

I. Communication arts arc
reading, language, spelling and
writing.

2. Numeric skills are everything
from the most simple in math to the
most complex.

St. Social Iii mg refers ti in-
dividual training aml guidance in
-14ving nriiblems in the home, the

and anything that might help
imp to be it better person in the com-
mons' %-

Teach in different ways. "I'Pacloug

adults may he done through large
and small group discussions,
machines, commerical material, and
teacher-made material. No One's par-
ticular way can stand up before a
group of students, because all
students do not need the same things.

Most adult teaching is done
through small groups or individually.
In the small group technique, persons
are brought together with the same
need to learn in it particular subjet t
area. Adults prefer the individualized
type of teaching because they often
are ashamed of what they are doing.

Teacher made material is en.
muraged. Develop a file of materials
you found successful at var:ous
levels 'them,, it is there when an in-
dividual needs it. Cse a paraprofes-
sional. Under the direction of t hr
teacher. the paraprofessional can be
very helpful.

Things to remember. There are
certain things to be remembered by
teachers of adults when using the
tat hnique above. They alt. as
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follows:
I. The teacher cannot learn the

student. The teacher is to motivate,
be able to translate subject matter in
terms of the student's world, ask
questions to give direction to the
student, and he able to vary subject
matter explanations. The teacher
needs to provide personal support to
the student, but nut give too ninth r
too little attention. The teacher is to
be able to stimulate the student
without threatening him.

2. T'ae time factor is also
portant. A certain amount of tune is
necessary to learn a skill. Look at
your skill and think how long you
worked on that particular skill. (;ire
the student time to develop skill in
learning subjects and activities.

:t. Use different techniques. Do
nil lust give an assIgnmunt and ex-
pect students to Iva rn. Teach more on
an individual level. Suggest ways m
which you may help t he adult
student to learn best iu t he
classroom.



PSYCHOLOGICAL TESTS IN

ADULT BASIC EDUCATION
Highlights of Lecture

by
Mr. Theodore Bryant

There are some basic problems in
psyhningical testing tot adults. Tests
art designed mainly to pick out cer
rain pa rt of I he personality: they
can't get it all, because people act as

%% huh. rather than as a part. Thu
main problem 'ii intelligince tests
does ma it in the tests. but in the in.
di% itIlial who administers the tests
and in the interpretations be gives.
Adult, are usually h artiii of
examinatinu... lik.cause examinaiime
are tad at NI tu 11111g in 'he past
when tin.% %%ere lett out or simplv lett
behind.

1)o we really need tests? Yes.
hi.raiisi. wt 'wed stone %%:t in %%Inch
vt an Make a itirlignivtil. 11e chid
porpf.se 1f ts...t nig I. It t Hid %. hat
!ect area. ni %Ouch an indtvithial
tails ...hurt. (hire we know this. we
hen an make I hi ti.1 Mork

I aching the mill\ Itloal in the tibiect
area, %%here ht is not op to the st an
!lard

tel.' I hi% :1111110 111111

101 t W 111111)11 4.111
-4 ill in Iliad I I(1%% t.r. [itale they get

thc lasst 1.1111, Iht% led h% an
du it better

111111q1 AI \ ;I rt.
11..u.111% rt.h.f.! tql (I is.a11% itntagtal

lar.am Whose env irun !lien t has
hut been cutithiivt to t heir learning.
hese peranis are considered disad-
vantaged because they do not have a
job, education. and MI nn. They are
often taken i.dvantage of by people

art nut disadvantaged.
In teaching adults, we need some

Illy :tll h \' %hit'il WI' can decide what
the indn'uival ha. or dues ne! 1%.
The best %%a In decide what a person
ran (In is In have 1)1.11aVjura I
1111'a -oronents that is. what could
he du Ilhcll he Ca Mt. II) IN. and what
can he do when he lea\es us. It he i.
the t hen wt' have not don"
anything.

l'euple hare many intelligences.
nut lust limb. II Is 1111 r tub II) find

inti.11 !gullet. F hinter for the M-
itt\ !dual, to bring it ullt, ;Intl It) !flaky
Ow it t: !wire 'limit

1,1'111.11 %%i. an. I ti ki all
at IllibN 1' \:111111i_;I 111111, it 1(1

aki. mill all turn! lit -.111)011

Thi. I lir . al i
(1.1111/1-1illa pc.icilt Ito a otintbcr
sublet t I mini IA
MI, le,l, if hIV\ ;11.1

'I) 11,11 itill;11 121.11rd It match
the at 111t \ e1t11 It It 111.uilh, in lit hi;
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eulture,:, and geographic areas.
The 'MBE: and ABI.F. tests art

designed specifically for adults.
especial'', those who have not taken
exams very much before. The at-
titude of the sttidents taking the
exam will be greatly effected by the
persans giving the t.xanis.

We also hart. the (tilture Free
test. This test is ,opposed to be tree
front all utiltuts; it is composed
largely of pictures. Ninienvr, there is
the Culture Free Entrance Esau) for
both wale and female. It is a test
that Iim%s art yyords.
Culture Fret. ,,tea ns that the culture
in,u1 11AI the irdiy tibial comes
does not Alert the test rsulls, hilt
one does not hat- to come Irian ;11

1111111 1111* t1 1);I: the PY.aili
The TAT and other test: are to

Ittid ponality Irian m,hlrli
we can discover omething about the

iglu, ;II II MIA.411(11'11 culture and
background. These test are Ir.
terpret It the pia on yylio ad
ministers them, yY 'terra, 10 11..1.

illt' V1111'111 ittld \ I (...1

are

ill a t hill at
ha, hi he dne,nst rated.



TECHNIQUES OF TEACHING

READING TO ADULTS
Highlights of Presentation

The approach doesn't let the per-
son fail at all. He never fails. Why? I
simply start with his language. Will
someone volunteer? It would make
more sense if I showed you how to do
this rather than if I just talked about
it. You will be able to see the steps
much more clearly.

(Blanche Allen voluntee;s from
audience).

Blanche arid I are going to show
you how to use Blanche's language,
Blanche's experiences to teach Blan-
che how to read words and how to
read sentences.

I take a picture like this a pic-
ture of a mother and her daughter,
and I can say to Blanche, "1 arn
going to teach ,vesie a word." But first
I go through all of the needs.
1)r. George: How do you feel?
Blanche: Fine
Dr. George: Pretty good. U.K.?

George to altillytire: I go through
all of the needs but because of time, I
can't right now..
Dr. (loom.: Blanche., could you tell
me about the picture?
Blanche: Yes, this is a girl. The' girl
is rutting paper.
Dr. George: What did you say this is?
Blanche: A girl.
Dr. George: Would you say that
again?
Blanche: Girl.
Dr. George to audience: I took
something from Blanche's language'.
Dr. George: Could you say that
again?
Blanche: Girl.
Dr. George to audience: Blanche did
not say the word, girl, because. I said
he word, girl. I did not say the word.
Dr. George: Say the' word again.
Blanche: Girl.
Dr. George to audience: You Set' I'm
writing it down about as many times
as there are letters in :he word.
Dr. George.. Say it again, Blanche'.
Blanche: Girl.
Dr. George : And one more t ime.
Blanche: Girl.
Dr. George: Blanche, can you read
this word ?
Manh:
Dr. George to audience: Blanche is
an illiterate who didn't know how to
read at all.
/tr. George. ('rood: Let's .41.1* you spell
tit. IA ord. Girl is spelled girI Could
coo point to the letter-. and spell it,
Maio lie"
(Blanche hesitates
/h. George to author/cc. lo
-Inuit ions %oil may Ino. ter $A-ork with
need-; ;wain.
lb I ;ridgy r Will go peer
II :;gain tor coil and %1/11 clrr 111.1 What

I. K *'
Won ch, (

Vvi% Vuld hal 1, I

by
Dr. John E. George

letter right here'?
Blanche: L
Dr. George: Very good.
Dr. George to audience: Now I will
see that Blanche takes a pencil, and
copies the word, girl.
Or. George: Blanche, take this pencil
and copy this just the way it is here'.
Dr. George to audience: Blanche
used her own language. If she hadn't
said girl when she looked at this pie-
ture, I would have selected girl. But I
used Blanche's language.
Dr. George: Good, Blanche. What's
the word?
Blanche: Girl.
Dr, George: What does my word say?
Manche: Girl.
Dr. George: What does your word
say?
Blanche: Girl.
Dr. George: Now, Blanche, take this
word and place it on the back of your
word. Good!
Dr. George to audience: Now Bhin
the has what you would have it you
had the materials, her word book.
It's not my word book and nut the
man's word hook.
Dr George: Blanche. can you read
the word?
Blanche: Girl.
Dr. George to audit nee: Blanche can
turn the page and there in the
materials is the picture of a girl. Now
Blanche didn't know how to read
anything. She' now knows how to
read words. I'll ask Blanche to prac-
tice with this word and tomorrow we
will do a new word just one word in
hat sentence each day.

Dr. George to mergence: If I had
brought the materials which is a
phonics book, you would Set' I he
ph'inirs t hat is taught from the
language' of the' person that is being
taught, not from my language. Why?
1.0's take the word, on" tor exam
Ide. That word Is not pronounced the
saint. h). all. All of .von, sit the word,

lid Iris re' On.
Dr. George: Again.
Aufhence: On.
Dr. Griirgf.: I hear ditterent pronoon-
(Amain:. In the Southeast that word
is pronounced the way you would
pronounce ow-11. When you teach
grownups from a book and try to
teach iiineone to pronounce iiI1 as
ih, to teach that in isolation k
rid alnit's. What vial have is words of
the language of the person being
tanviit, because dialect differs too
mu, Il

I will give Blanche the phonics
materials to Mani la' !all
mit word now I will :bow you huw-
Ir each Iiii1111-111 Io read :ot'', es
using Biala language, Blani-he's
experiem ON. WIT 111111U .1.111. IlF
11111)k materials

I
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photographs in it and directions for
exactly what to do and what to say.
Dr. George: Blanche, will yuc tell me
about this picture?
Blanche: I see a woman and a girt,
Dr. George; Go on. Talk as much
about it as you can.
Blanche: The girl is cutting paper.
Dr. George: Would you sa that
again?
Blanche: The girl is cutting paper.
Dr. George.: Could you say that
again''
Blanche: The girl is cuttink, paper.
Dr. George to audience: I am print-
ing slowly. I'm not writing in long
hand.
Dr. (;eorge: Will you say that again.
Blanche?
Blanche: The girl is cutting paper.
Dr. George: Will you say it again?
Manche: The girl is cutting paper.
Dr. George: Will you say that one
more t inte'?
Manche: The girl is cutting panel.
Dr. George: All right. Blanche, could
we' read tins sentence?
Bianchi': The girl is cutting paper.
iDr. George con! limes by selecting
single words from the sentence)
Dr. George to audience: We want
Blanche to read the way she talks.
That's the way people who read,
read.
Dr. George: Blanche. just by looking
at it, can you say this word?
Blanc /u': Fun.
Dr. George: Say it again.
Blanche: Fun.
Dr. George: What's that word?
Blanche: Fun.
Dr. George: Could you read the tale
and then the whole story?
Blanche: Fun. The girl is cutting
paper.
Dr. George: Now, Blanche. copy that
right here on the bottom half of this
paper.

Blanche is able to read the word,
girl. Blanche is able to read, fun. The
girl is cutting paper. If Blanche prac-
tices between now. and the next t ime
we have a lesson, perhaps tomorrow.,
then Blanche will remember that
story tomorrow without any trouble'.
If she doesn't practice, she' might not
be able to remember it.

II we work for three weeks we will
have about fifteen stories with words
like that. By the time we have fifteen
stories, she will no longer be
memorizing them. It is a lot it
memory. but Blanch must torus on
the letters ta. figure out what each
word is.

Blanche is also getting practice
writing. She is getting practice
speaking in complete .4'1111'1111'S. anal
she is learning to road. It is reading a
sentence that is Blanche's
trim that will citica. Blanche to read
in a shorter time than coil ran
imagine.
Via noire ilitialtiatlffil WI 01

Gilrgi,.. Tut orSholi.ni Scstein tot
trill lung, reading %%W.. !II No-

11111,11 :11;!, In,luute. II,. .

21 12, ('tic, Nhcni t I lit 1 V.:



THE LANGUAGE EXPERIENCE

APPROACH TO TEACHING READM3

by
Dr. George L. Johnson

I.11 hat the Language Experience Ap-
proach is.
A. An approach which uses the

%peaking vociMulary the learner as
the' carting print t,p reading.

1$. Instead of beginning with a pre-
determined vo. abulary. the learner
starts ttth hi.; speaking vocabulary
a, basis and this. in turn. becomes his
sight yorielnilar%

I' The learner is encouraged to
reciignizt that:

1. %Vilat he can think about. he
can talk about.

-2. \Vilat he can say, he can write.
.1 Vhat he can write, he can read.
1. If he can read )14 hat he writes.

ht. an read w hat others write.
for reading.

A Lea Tiler di%.1.1.1ps his ow ii
material, for reading.

One learns to recognize %%orils
Inuit hi dictation and writing. Thu,
ht. 1 free from the pressure of

predt.termInt.11. pricho...a.p
material whirl, may of may not be

hint
C Nlotivation for reading

from tie learner's realitatio;i that
fp, oral expression. based upon Ius
own experiem, and thought, can be
wt it ten and read along wit It this

thoughts and ideas of others.
III.Ifow it works:

A. The approach is one which in-
tegrates other forms of expression:
speaking. writing. drawing or
illustration with reading.

14. There is no vocabulary control
imposed on the learner except that
which steins from the limitations of
the learner himself.

c. Formal reauing readiness. as
such. is not stressed. It is important
that the learner should know how to
express his thoughts and learn to
read them when xprt..sed in writing.

W he re one. doesn't w rite.
material rail be dictated to
teacher Who tin w-rite it for him.

E. The teacher makes an effort to
help the learner grow. in his ability to
recognize his own language. the
printed language of oiliers. and to de-
\ idol) skills in recognizing at sigh
word; which ore in his listening and
speaking vocabularies.
IV Some concepts the Teacher

should Hold
A. A, basis of reading. the learner

siimild gain the feeling that his own
ideas are important enough to be ex-
pressed. and his own language should
he of that express ion.
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14. Freedom in self-expression, oral
and written, leads to self-confidence
in all language usage which includes
rending.

C. The basis of the learner's oral
and written expression stems from
his sensitivity to his environment
both in the classroom and the world
at large.

D. One's oral expression may be
stimulated and strengthened through
several media graphic symbols,
drawing, painting, music. and s on.

E. The learner's own thoughts can
serve as a basis for development of
instructional reading materials.

F. The natural flow of language
development follows a pattern:

I. One's oral expression is
stimulated and strengthened through
expression in art.

2. One's written expression flows
easily from his oral expression.

:i. Motivation for reading follows
from one seeing his own language in
written form.

4. After reading his own language
in written form, the learner often
moves "naturally" into reading the
written language of others.

5. Skills in letter formation, word
rvuognition, spelling, phonics, style
and form can be developed most
meaningfully from the learner's own
language.

6. Numerous activities, ex-
periences and devices provide for in-
teraction of t hp learner, sue h as book-
making, reading to others, story-
telling, dictating; these in turn help
develop self-confidence in expanding
ideas and refining language skills.
V Some Concepts the Learner Should

Develop:
A. What ever he thinks about he

can talk about.
B. As the learner represents the

sounds he makes through speech with
symbols t letters). he uses those same
symbols over and over.

C. Every word he use begins with
a sound that he can write down.

D. What he' has to say and write is
as important to him as what other
people have written for him to read.

E. Most of the words he uses are
the sane ones which are used by
other people who write things fur hit
to read. iThis.indus the learner to get
a sort of "huilt-In" feeling that the
main purpose of reading is to deal
with the ideas of others rather than
with the words used.
VI.Whn properly implemented. the

language-experience approach to
reading helps the learner to un-
derstand what reading is really
all about and what it means in

the world about him. such as:
A. Its value in his own life
ii. The skills he nerds to develop in

ortl,- to aciovve hi. reciting
wises

C. The. relatin-hip of In
thinking.

I) The stmiulat Hun which reading
can give to .matI% e 11% Mg



DIFFERENCES BETWEEN DIALECT

PROBLEMS AND READING PROBLEMS

by
Dr. John K. Sherk, Jr.

No mention has been made of
what standard English is. Standard
English is that English "...used to
cart on the important affairs of our
country," as Charles Fries has
stated. In other words, standard
English is that language system that
is accepted and understood by the
vast majority of people in our society,
even those who may speak a non-
standard variety of English. It is the
"universal" dialect of our society
used by gravernnient officials, TV an-
nouncers, and educated people; it is
also the Language of the classroom.
Standard English is not, however,
the language of pre-primers and
pruners. It is not the' stilted, lifeless
language of English text hooks, and it
is not the stuffy affert English of the
purist.

Stam.ard English is a language
system. Non-standard English is also
systematic. Therefore, these harms
differ systematirally hoer) each other
Therein Iles the problem for disad-
vantaged lanais What the disad-
vantaged pupil alr-adv knows of his
variety of Eoglish Intel teres with his
iearuutg of tin) standard %)triet. The
two dialects are related hut separate
systems

Se% et )11 examples ,.huh are , liar
ai ter 1.1 it' tit ht sal.t :StVS(1
'haled nia% sere .ilutr;..te this
iirun tide interteitoire and huw It

impedes normal progress in learning
standard

One ch a ra ct erist lc noted by
linguists is that of "R-Iessness." The
final sound represented by writing
the letter "r" is often left off. Words
like door, more, floor, and four are
pronounced as if they were :he words
dough, mow, flow, and foe. Final R-
lessness creates many more
homonyms in the speech of "ghetto"
youngsters. It is obvious that this
becomes confusing to pupils in
reading situations, partienlarl when
one' pupil is reading aloud a strange
word like "foe" and the laSS
listening aotomativally attaches its
meaning of "hair'', as in the syn.
fence. "The foe is coming." It is
curiously ironic to note that speakers
of New England English handle their
"r's- somewhat differently, too,
sometimes distorting the final "r"
ear and sometimes putting an "r" on
the end of word sot h as idea so that
it sounds like idear. Yet the
linguistic consequences rat this do hot
St'Uni nearly so damaging Ito progress
in Language Art. in New England.
Actually, each group is guilty of the
same de% lilt

Another of the characteristic
deviations trout standard English
lound in the so.called Negro (Inflect

tl.e handling of the "s" sound in
ertain runitnon speaking situat
Fur example, "s" is the agreement
sound for third person singular,
present tense uerits to standard
English The sentenves. "Ile talks to
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me every day" and "Ms father comes
home on the bus," become "Ile talk
to me every day" and "My father
come home on the bus" in this
lialect. It can he observed that in
these situations the "s" sounds are
commonly omitted.

In the third person plural, present
tense in standard English, when the
subject is they, the' "s" is dropped as
an agreement sound of the verb. In
the cited dialer! in this speaking
situation, the "s" sound is added.
Thus, the sentence, "The} talk to me
every day," becomes "They talks to
me every day," and "They look nice
in their new ehathes" becomes "Tiny
looks nice in they it heir) new
clothes." In oral reading many pupils
retain the dialect pattern of omitting
and inserting "s" rather than reading
the text as it is printed. Knowing
this, the teacher who intends to call
on a puoil for oral reading can point
out ahead of time these charac-
teristics of standard printed English
so that when the pupils do read
aloud, they do not practice inac-
curate oral readieg. Enlightened
teaching, then, should have the effect
ut enablihg pupil. to avuol errors in
this situation rather titan to correct
them after they occur The only

hers van know how to du this is
to learn the rhaleet_

Another illustration of the prin-
ciple of inter:erence is the nun.
standard use of the %rob to he. The
differences in the of the tone of



to be are so great that they cannot all
he included here.. Some of the most
outstanding can he' found in the
pv.sent and present progressive ten-
ses. The standard form of to be is
omitted in sentences like "He' is
playing" (fie. playing). The sentence.
"Fit. is Ine..e," would he -Fie here.-
meaning -Fie is here at this
moment." To show that someone is
regularly here. the dialect has the
form "Fie he' here." Ti, show that
someone rs ehntthually here it .s
all the time) the dialect has the form
"Fit. bes here.-

It is suggested that teachers of
speakers (4 non-standard dialects
sinild begin to ouprove Own- own
understanding of their pupils'
language Accepting the
latirtiage of the pupils: becoming
aware :hat by rejecting the language
of the student, then are rejecting the
students themselves; and realizing
that degrading the st 11(11.1)1 :*
language also degrades their parents.
friends, and neighbors, and makes it
more difficult for them to a( rept
mother language ssietn because
their nwll Is not accepted 12) Deter-
mining the items in the pupil-.
spec, II that require tile locus of in.
-Inlet ton, listening to the ,pe( h of
the pupils instead of

It I. alsf, -olggest4 (I That tacher
,..to et hell %% It h till 111111111'111 ,Roil dl
(b.\ 1111) e,rtit kN, el)1.

of language. One important concept
is that language has variety; there
are numerous language systems in
our society; they can be identified;
and each is appropriate for the
speaker who uses it; the language'
system that communicates ideas and
feelings effectively and the one' that is
comfortable for the speaker and
listener appropriate.

.' second concept Of language
is that standard English is the
Variety of English understood by
must people regardless of the par
ttcuher varieties of English they
themselves -peak Standard English
is a kind of universal dialect in our
sorely; it is the variety of English
used in ninny of the' important affairs
of society. Therefor, standard
English must he !earned as an alter
nate dialect: it must be mastered to
the extent necessary to assure et
!cut lye ommunicot wit
harrassment or discomfort; and the
pupil must understand and recognize
!host situations in which standard
English is appropriate. Further.

MIVII s hutahi understand the
social. %oval tonal. and arademil
benefits of learning and using stall.
dard English effective*

Th 1, qua l!t e difference he
tweet' he vhcahular of standard
and non.standard English is much
more than it link of %%olds or do.
filen, teM, vr words vinhin
ceptual areas The qoalitalle dd.
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ference in vocabulary is a reflection
of a qualitative difference in ex-
perience. Vocabulary is an outgrowth
of experience.. Stated another way,
experiences are the huilding blocks of
concepts and words are synthols of
concepts. If children lack experiences,
their conceptual development and
vocabulary will not he' the same as
others. In short, vocabulary reflects
culture; and if the culture is disad
vantaged, then the vocabulary it
generates will he disadvantaged also.

In truth. teaching the reading of
standard English to pupils who use a
nun.standard dialect is not a simple
matter. The only real resource the
teacher has is her class - her pupils.
She can learn to communicate with
them rather than just to talk to
them; these pupils will be eager to
share their language with her.

Learning to read is not an inborn,
biologically guaranteed function; it is
it socially imposed cultural function,
representing a demand by society
that all its inemhers shal; participate
iii its In order to in.
sure that 1 hildren of the' "Ghetto"
mav partepate fullv in the symbol
culture. it is Here's" ary 1(1 start with
what then bring with them when they
rump to sellool. If we as teachers
Reny them full and tree use of their
language, we are ill Evailt% den v ing
them access to I hi' I II
!Writ itgl. alld we arc (1111'111g 1111.111

membership-in hillstanding III mile'

.1)1111% Inn( µh1111 O% %%(.1-4 born.



MEASURING AND/OR EVALUATING

ADULT READING PROBLEMS

by
Dr. Robert E. Leihert

Standardized versus Informal Tests
Standardized tests yield a total

score for each of several areas which
indicates how an individual ranks in
comparison with other individuals
upon whom the test was normed.
Perhaps the most unfortumite term
ever coined was the grade-level score.
Test makers employed it to :ndicate
differences ui prformance on the
test, but school people began to
equate these scores with ;nst met ional
mat eria Is.

For children the evidence is-abun-
dant and clear that standardized
tests and informal tests do not
measure the same things. Because of
the nature of standardized tests it is
reasonable to assume that differences
will exist for adults also, although
the effects may be different.

1) The standardized test may not
have been normed on adults or on a
population similar to the adults in
your area. Thus the norms might
reflect an average performance which
is too high or too low for your group.

2) Standrdized tests employ
multiplechoice answers which make
group testing and rapid scoring
possible. However, multiple-choic
also makes the answer more valuable
than the process, that is, the test is
insensitive to the process. Thus, it
cannot detect inaccurate reading,
guessing or blind responding. The an-
swer marked does not provide any in-
formation about how or why the
choice was made. There is also a cer-
tain understanding needed to deal
with multiple-choice items.

3) Standardized tests may In'
power tests, but most tests must he
concluded after a certain amount of
elapsNI time thus making time a tat.
for which might affect performance.
Th.. slow reader. the deliberate
worker. the catmtts person may he
penalized for their response styles.
The person who is not Ihied It)
working under pressure for sti.t ;tined
periods may fare poorly

) Standardized tests
ludo. 1% hit b ii it t' to

Ittig as a tool rather than as a

process. For example, some tests
measure the ability to alphabetize
words, use a table of contents or rea.1
a map. Strengths or weaknesses in
these areas may seriously alter the
total plume if aggregate scores are
employed.

51 For the adult, the standardized
test is a measure of a diverse set of
functions including personality,
reading abilities, test savvy and fac-
tors related to multiple-choice items.
These factors are sensitive to change,
may indicate specific needs but are
not an indicator of the appropriate
difficulty of instructional materials.
Informal Tests

Informal tests are not free from
problems. The results are influenced
by the materials and the examiner.
Slight progress is hard to demon-
strate. Testing requires more time.
However, the utility and specificity of
the results make them a valuable
contribution to the classroom in-
structional program. Regardless of
first impressions, they can be ad-
ministered in the classroom.
Test Interpretation

The informal reading test should
help provide two sets of information:
I) the level of passage difficulty
which is suitable for general reading
Instruction and 21 the areas of
reading which require attention.
General Instructional Level

This is a level characterized by
fairly fluent reading and adequate
comprehension. The concept of in-
structional level is based upon the
idea that the development of the
reading process can he maximized
under teacher guidance using
materials which offer chilllenge
wit hout frustration.

The Ievel is established by coin
paring the error rates, comprehension
and rate of reading of the passages
read to find the highest level where
reasonable performanue was made.
Description of Readers

The following descripto it is
pro% oled to suggest how leariprs at
%Antal, stages ol reading d.velop
ment might perform when they
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read the Adult Informal Reading
Test'
Non.lteader

A person who can read few or no
worns, may or may not recognize and
name letters in the alphabet. This
person would make numerous errors
on the pre-primer list. He would have
difficulty attempting to read the
initial part of the Case Worker.
Beginning Reader

This is a stage of learning to
retain words: decoding ability is
developing. He may finger point in
the early stages, ied progresses rom
word-by-word calling twhich requires
much effort and concentration) to
more rapid word-b -word reading

some partial phrasing.
He would make mute than six

errors on the Mitzel 1 list and would
make more than six errors on one or
more of the Hotel Lists. Hy or before
the fourth level, his oral reading
would show strong signs of
frustration either 'n mannerisms
tfinger pointing, voice, etc.) and.or
actual errors. Rate of reading
deteriorates rapidly.
Intermediate Reader

This reader has developed an
adequate stock of commonly used
words. He should be developing more
sophisticated word analysis skills or
means by which he can easily master
large numbers of new words. He is
developing fluency and attaining a
closer relationship between his
speech and oral reading.

He will generally make fewer
than nine errors on the Mitzel 11 list.
He reads with fluency in the' third
through sixth reader level range.
Silent reading rate is becoming
distinctly superior to oral reading
rate at instructional levelts).
Advanced Reader

This reader has reached a stage
where he is ahle to read and un
derstand tat least at a literal level)
most things within his experienc
and background. He has developed a
style of reading in terms of com-
prehension, techniques of reading
and rate. The major instructional
concern is developing higher levels of
comprehension and more variety in
the techniques of reading.
Mature Reader

This is the reading adult who
relates what he reads to the events of
the world around him. He is a critical

ffisunal of printed media.
Comprehension

In general comprehension is in.
dependent of rate and errors. Some
adults will experience difficulty in
comprehending as their reading
hecories dysfluent and inaccurate,
others will maintain strong com-
prehension in t he same situation. and
still others will sound floent and not
understand the material rompleted.

'Bear in mind that any caatcgorizaa
non of human behavior is hazardous
at he. and that people do not always
to the neat boundarte- indicated.
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SIXSTEP PROGRAM PLANNING

PROCEDURE FOR ADULT

EDUCATIONAL ACTIVITIES

(Model I)

by
Dr. James Seeney

Most adults are highly motivated
when they come to school. They tend
to work hard and compete with each
other. It is important for them to
have a systematic approach to learn-
ing which results in behavioral
change in ill understanding and
knowledge, l'21 skills, and 1:11 at-
titudes and appreciations. In order
for adult educational programs to
have changing effects, they should be
planned to satisfy the participants'
educational needs specific un-
derstanding, knowledge, skills, at
titudes and appreciations which are
lacking but required for a person to
attain a more desirable condition.
Below is a six -step procedure for
planning adult educational programs
to meet the educational needs and in-
terests of adult learners.

I. List needs or deficiencies of
your group as vial see them. or get
them In

(a i (lop, Hama ire,
lb( with group
Iii Checklists
(di Interviews
le) ())1,r1.1111.1)-
2 Translate needs

matter area
(a s

f (111,t
Prii1 li.m.4

into s:iblect

3. Detail questions, topics, into
hits of subject matter. Write goals
based on democratic values

Underst and ing and know.
ledge

0)) Skills
tul Attitudes and appreciations.

Write these so you can test them by

Iat Audience reaction
Opimonnaires
Test questions on :Ix5 cards.

4. List educational aids
la) Resource Persons (for what

purpose)
(b) Hooks, magazines and pam-

phlets thy title)
II t Films and Filmstrips
Idt Visual Aids.
5. Techniques Met him!, I

assume and secure as much par-
ticipation from the group as they are
capable of doing through use of the

at rolloqu% represen t a t Ives
from audience to point op questions
to resource persons.

Ihi Commit tee group to plan
single or series of educiitional ar-
il% It a.

(f Demonstration Shuv, how to
taltorm

till Field Trip Edit( at ional tour
under direct ion of a leader.

Forlitil Opeti discussion of

group with moderator and resource
persons.

ill Group discussion Purposeful
discussion by group use a moderator
or leader.

40 Interview - A person from
group interviews a resource person
with audience participation.

(hi Panel - Three to six persons
having a purposeful conversation on
topic.

Ill Quiet Meeting - ('harac-
terized by periods of silence for
reflection on problem or topic la.jore
t hem.

1.0 ItolePlaying Act out the
pa rt.

Semmar Under leader, par
ticipants work on research problem.

III Speaker Present facts.
tin) Symposium lancientl Group

sits around at dinner with moderator
and addresses themselves to at

question or problem.
In n Myth positi M I in ()dent

Resource persons present talks on
issues followed by questions.
Feel tree t.. use a combillat ion of
those techniques

ti outline Program
Timetable
.tons to be done
Person: to do t he lobs
Educational aids, equipment
and facilities.

he



SIX-STEP PROBLEM-SOLVING

PROCEDURE FOR ADULT

EDUCATIONAL PROGRAM PLANNING
(Model II)

by
Dr. Robert H. King

An educational problem v. a fac
tor or condition that prevents the at-
tainment or m a int en a nue of a
desirable situation or condition. In
problem solving. a group develops
y..1)111111,11. to problems of concern to
the whole group by a systematic
operational procedure. It is a
procedure %vhich pro% ides op-
portunity for group participants to
identify or define their educational
problem, deride on a solution. and
implement the solution through an
educational ,'dolt:. The problem.
solving procedure of program plan-
tin; allows the participants to learn
by doing. Six major steps of planning.
developing, and implementing an
adult educational program by the
problem -solving procedure are
outlined belo%v.

.tit e1)

IfIcnI It", the Edo.at lona) problem
a Recognise the general problem

al ea
I From a personal %iew
2 From oilicts point ot %it.%
(lbser%). cues, -.Igo.. and or

theations of educational problems
c. Arrange cues into clusters or

syndromes according to their
similarities or characteristics

d. 1)etermine the educational
problem.

Stip .!
State purposi. and objectives for at-
tacking the problem

a. 'Ills' purpose and objeutives are
to he clearly stated. understandable,
and realistic

h. They are to be in term!: of
bringing about change in behavior.

St(7)
Gather information pertinent to the
problem

a. itemd books and other reading
materials

h. Review films. filmstrips. tapes.
and

c. Consult with knowledgeable
;old experiential persons

d. Collect opinions and share per-
sonal experience.:.

Shy
Arro.ti at possible solutions

a 1111 the basic of resource in-
I,uI'Itlat Ion

I) (in the basis ut personal

11i

perience (pairs and others)
c. In terms of bringing about

change.
d. Hy elarifying, harmonizing, and

summarizing.
Step 5

Reach it decision on the solution
a. A conclusive statement as to

how the problem may be solved
h. 'Ilia' statement is to be in

keeping with purposes and objectives
c. The statement is to be capable

of being developer! into an
educat lona I act ivity.

Step h
Platt aryl carry out the decided
solution

a. Adult basic educational activity
is to he planned for carrying out the
solution.

b. l'urrictilum is to be (1(,%(.1oped
on re-developed to ellhattee t he
problem-solving process.

co Teaching co ni pet mice a nil
techniques are to In. assessed or re
assessed to insure effectiveness.

(1. Feedback and evalualion ae to
be exercised for achievement of the
purpose and ubiectives and for a
reitlizittIon of the solution.



A TWELVESTEP PROCEDURE

FOR PROGRAM PLANNING OF ADULT
EDUCATIONAL ACTIVITIES

(Model III)

by
Dr. Robert L. Jack

The twelve-step procedure for
organizing and conducting a training
program for teachers of adult basic
education is as follows:

STEP I
Secure The Approval and

Cooperation of the Parent Body
The parent body might be a local

hoard of education, the adult and
continuing education office of a com-
munity college, a community action
program, a Y.M.C.A., to name a few.
It is a major responsibility of the
adult educator to demonstrate to
these people the need for conducting
a training program for undered-
ucated adults.

STEP 2 .

Educational Diagnosis
The purpose of the diagnostic

process in adult education is similar
to the diagnostic process in other
areas. The purpose of this is to
predict what will occur in the group
situations of the teaching-learning
process. The diagnostic approach to
teaching adults enables administra-
iors and adults to formulate realistic
object ives.

Most instruction in skills is
carried out through such educational
teaching as textbooks, workshops,
programmed instruction, audio-
visual programs, and teaching kits.
One of the objectives of the diagnosis
is to find the appropriate material for
each student.

How much diagnosis is needed?
We should think of diagnosis as

being a continuing function of
teaching. The reader should not wait
until he has completed a Oiagnosis
for a student before beginning his in-
structional program. The most im-
portant phase is the actual trying out
material to see if it really fits the
student's need.

Once a diagnosis has been made,
we attempt to treat the problems by
educational means. Unlike a medical
diagnosis obtained 1)y a doctor, the
medical doctor prescribes pills and
011-.er medication for treating the
disease. In a teaching-training

program for undereducated adults,
we determine the' kinds of education-
al activities needed by the group on
the basis of information obtained.

It has been stated that there are
four kinds of needs associated with
diagnostic procedure. These needs
are as follows:

Educational Need - This kind of
need refers to a lack or deficiency
which may he satisfied by means
of a learning experience.
Felt Need - Something regarded
as necessary by the person con-
cerned. A need is essentially
negative. It is a lack or deficiency.
Real Educational Need What a
person lacks and which might be
acquired through learning, based
on an accredited standard of
values.
Symptomatic Educational Need -

This indicates a manifestation of
a need which a person considers
real. It could he used as a clue to
a real need.
On the basis of his knowledge of

the four needs listed in the foregoing,
the trained and perceptive adult
educator might diagnose the
educational needs of his adult basic
education program.

Preprograin diagnosis - In this
Procedure, the adult educator at-
tempts to ascertain what the
teacher-training program should
entail.
Dere/op/new Diagnosis - Here the
diagnostic process evolves with
the need of groups over a period
of time. Problems and needs
change.
Collahoratiiv Diagnosis - This
type of diagnosis might be used by
a variety of persons or agencies.
The adult educator is only one of
he persons involved in t he

diagnostic process.

STEP 3
Farinalate Realistic Goals

After the problems and issues
have been identified through the

diagnostic process, the next step
should be to set up realistic goals for
the participants. It might be the goal
of some members of the group to
learn how to read and write better,
how to fill out au application, to
prepare fur a job interview, how to
better supervise their children, and
how to buy goods more economically.
The formulation of goals for adult
educational activities should be
made in cooperation with the par-
t icipants.

STEP 4
Formulate A Goal Ceatered

Curriculain
The adult basic education

curriculum should be goal-centered.
Adult basic education teachers have
reported that many of their students
have high educational and vocational
aspirations. Hence, the curriculum
should include orientation to the
world 6 work, health practices,
consumer education, fundamental
social science concepts, fundamental
science concepts, citizen rights and
responsibilities, and personal-social
development. The curriculum should
he designed to meet as much as
possible, the students' immediate
needs and to recognize that attitude
change is vital to their success.

STEP .5
Proide Adequate Resources

Adequate human and material
resources should be made available
in order to attain the realistic ob-
jectives that have been formulated by
the group. Each person of the group
is able to serve as a resource person
to a certain extent.

STEP $
Variation of Techniques

Perhaps the most important
development within adult education
in this country is the recent shift of
emphasis from the individual to the
group as the unit of educational ex-
perience, and from the course to the
group as the unit of educational plan-
ning. Such techniques include group
discussion, role - playing, panel forum,
symposium, speech colloquy, com-
mittee, field trips, and demon-
strations. Sub-techniques are buzz
session, idea inventory, listening and
observing group, question period, and
screening panel.

This new emphasis relies on a
new concept, a concept of education
as inter-personal experience' in re-
thinking the goals and meanings of
human behavior rather thr.n the ac-
cretion of information matted to
selected behavior fields. These ex-
periences are interpreted in the light
of general ideas or principle's of un-
derstandings.

The mark of a group is shared
development of a common method of
approach to the problems arising oui
of the different perspectives of its
members.

ST1,3) 7
h./Pei/yr Leadership

Any successful in-service training
program will depend largely upon



willing. enthusiastic and creative
leadership. Program planning should
involve administrators, teachers and
participants. It is not feasible for ad.
MItlistrators and teachers to plan
programs without involving the
members of the clientele for which
the program is offered.

Leadership in a democracy is
situation-centered. Outside of the
context of a particular situation a
given type of leadership cannot
operate successfully, and what is
called leadership in one Situation
may not be considered so in another.

In a situation of organizing and
conducting a training program for
teachers of adult basic education, the
following definition of leadership is
used: educational leadership is that
action or behavior among individuals
and groups which causes both the in-
dividual and the groups to move
toward educational goals that are' in-
creasingly mutually acceptable for
them. In other words, the leadership
action about which we are speaking
is goal centered. value oriented, cat-
alytic energizing. initiating and crest-
live. The' leader is understanding.
perceptive. communicative and ac-
cepted; what he' doe's or what hap-
pens within groups identifies, clarif-
ies. strengthens, supports. and sug
gusts new alterninives.

srEP ,14
Indic:dual and (Iree,' Motivation

Motivation is an important
ingredient in the' teaching- learning
program. The need for motivation of
undereducated students is essential
to the educational success of these
adults.

A. H. Maslow, the psychologist,
describes a theory of human
obeli% ation which should he of in-
teresi to the adult educator. He
states that within the' individual a
hierarchial set of five basic needs are
necessary.. First, moles the physiolog-
ical needs for fund, air. wilier and all
the phy-sisal necessities for a healthy

Second, conies the safety needs
or alesenre of real danger from the
environment. Third, comes the love
needs, for lust' and affection and la,
lonngnss in relationship to family.
them's. and associate.- ill various vie
eleavors. Fourth. comes the need for
selsieern All people have al newel or
desire for a stable, !ugh evaluation nt
liinelve, for sell-est cern sand

esteem for others. They have a desire
tor achiesement. prestige. recogun ion
and appreciation. The itt of
the elt-esteni needs leads to feelings
of selcontidence, worth, 1 rung! h.
capabilities. and adequal). lilal
thwarting these needs produce tel
lug of mieriorux, of weakness. and
of helple.ne--s. Fifth. refers to the in_

oloal fulfillment of be, Immo,:
whit, a person r. I Jihad.. it bllIg.
'Ind a ile,nri In iIlilnut In (In 111111 i

p dy [lain ir ca n be a

valuably toid in the ad.
dvlianm ,10

an by used to tormsl '

to enable advanced students, and to
control attrition in the class. Adults
respond, as children do, to topics and
to materials which have intrinsic
value. The nature of the curriculum
will determine to a large extent
whether motivation will be stim-
ulated naturally or whether great ef-
fort will he required of the instructor.
Adults are motivated most when
topics and materials meet their
needs. It is inappropriate in the adult
classroom to give stars, make honor
rolls, pat heads or make use of other
techniques which may he effective
with children. Adults usually res-
pond to low-keyed words of praise,
reinforcing murmurs, nods of the
head, and assistance in self-evalua-
tion and reinforcement.

STEP 9
Adequate Facilities, Equipment.

And Materials
The facilities used for an effective

adult basic education program
should he adequate. Adequate office
space, classrooms, tables and chairs
should he designed for adult use and
not for children. Films, filmstrips.
other audio-visual materials, and
various kinds of equipment should he
made available to the teachers. Such
equipment and materials needed by
teachers include the overhead projec-
ior, transparencies, record player,
records. tape recorder, tapes, casset-
tes, workbooks, manuals, maps and
atlas. Assistance should be given to
teachers in the selection of materials
through pre-service training and in-
service training workshops. In-service
training workshops should be con-
ducted whenever it heroines neces-
sary for the dissemination of in-
formation on innovations and mate-
rials. Local adult basic education
program supervisors should provide
vieiroios leadership and direction in
this area.

STEP 11
EffectitT /ill bitri Y

Millis mum know about the local
adult baste. education program in or-
der io enroll in it. People learn about
the program through a variety of

Good public relations have
been an effective means of com
municating and interpreting ideas
and information concerning adoli

ocat ional programs. and provide a
%elude for people to express opinions
and ideas about the. programs

The film publicity i used fur I he
ksm III louts Mid !WINS

about an ad all irasir eelelcaatintl
program Effective wadi, its must be
designed for the particular group
...milling!. The reading level of the

should he considered III the
brochures, flyers, and posters. Kt.
b.! !lye publicity can he used to
recruit students and teachers fur a
program

Two kinds of publics sla old In
I onidered in the preparation ot
public information. I I l internal anel
I 1 External Internal public induele
the institution or nrgatIltal v111-

players, employees, co-workers, and
administrators. Internal public/4 of-
ten publish information designed fur
that particular group through
newsletters, handbooks, lectures,
bulletin board displays, and exhibits.
Such media can be controlled.
terns' publics include the press,
radio, T.V., city, state and federal of-
ficials, and industrial leaders. People
have no control over mass media and
it is good business to have their sup-
port.

Some principles of publicity are as
follows:

The press wants news.
The editor decides what is
newsworthy through delegation.
Publishers print news that will
sell the paper.
Be honest, candid, and coopera
live with newspaper personnel.
Don't favor one news outlet to
another.
Provide timely and interesting
material.
Report an event before it happens.
Don't buy, or pressure to get news
accepted.
Don't ask for a story to be 'killed'
in a newspaper.
In reporting news about your

program, answer the five W's
Who, What, When, Where, Why.

STEP 11
The Outline' and Timetable. For
An In-Service Training Program

Any well organized program must
consider a timetable and the persons
who are to be involved in the
program. The time for the beginning
and ending of activity should he
clearly indicated in the program, and
the names of the persons who will be
responsible for the leadership and
direction of the program should be
indicated.

STEP 12
Collaborative Evaluation

The evaluation of a program is
based on the degree to which realistic
goals have bean attained. Since each
adult participant in a learning
situation should have an opportunity
to help diagnose, plan, conduct, and
evaluate the' activities along with his
fellow learners. one earn see that the
evaluation of a toucher - training
program by all participants is hotter
than On evaluation made by one per-
.me.

Probably one of the hose
ecalluatiulls of a teacher - training
program Is the evaluation done his
the Ime1i,;par.:1 themselves.

Evaluation Is important 10 the' in-
service training program in two very
tuortional ways: 111 the. director of
the program must be to defend
the program by ascertaining its
achievement in spry specific terms,
such as the anioueit of money ex-
pended, and 1.:.1 vyaliiiition is a way
(It etliciency, et
tect is en es', and Ili 1111,, of program
planning.



CHAPTER V

EVALUATION OF ONCAMPUS
ACTIVITIES

(Phase I)

The evaluation of the oncampus
activities are given to indicate the ex-
tent to which the objectives of the in.
statute were achieved and the
program was a success. A number of
instruments were employed to
evaluate the program from the begin-
ning to the end. Some instruments
were used exclusively by participants
for their assessment of the Institute:
others were employed by the staff
with the cooperation of the par.
!lemmas to evaluate the program.

1).4 IL Y k VA L / T/f).V

A form was used by the par-
ticipants in small groups. The $1 par
ticipatits lexeluding the assistant
director) were divided into nine
groups with each group receiving
daily evaluation forms. The forms
reversal the areas of topics, subject
matter, speaker, question-answer
period, and small group sharing.
Each group was asked to evaluate
the daily activities of the Institute.
The results of their evaluation are
below.

Africua i/critage and Ilarkgruuml
uf Urban l /illy. There was a
unanimous opinion that the sessions
on Afro-American heritage and
history were excellent. The par-
t icicants felt that these sessions were
it 1'10111)10e suites.. Many of them
commented on how much these
sessions awakened them to the black
man as a thinking. living. feeling
human being. The speaker was
superb. lie was knowledgeable of the
stilquei matter and presented it in a
%%at, that it was both interesting and
enlightening The question-answer
periods and the small group sharing
ion proved, likewise, to he as
enli%eniug and interesting. therall.
the participants telt that the% hall ai
better understanding of the black
man and his uniqueness in the urban
community

/), t,-/o/m/imi o/ 1 ',bun 1 'out
mrooic. The i11.1 oupsloiii

it , id 1 ht
,,fi s .so11 I.S 1 tic 1)1,11,1

SS 1 .11111111 .11,11 h. .1 The p.ir
1. Ind!, aled th.11

1.1.0.1.!.,1 ;4..1 n1.11111.11 t11.11

?h.1] ii".Ill.11 .11

Iht lil.l, n 111.111 Ili die 'do
h.% just. 11,A,k,,. 111.0

1. 1111, ,t\
1'0,111,0m id! Ili lit Lull 1.111111

t I /11-lo - III). di-111...0in 1111,,i1,
fu1l-m.11.2, OW 11,1111i... III-

11.1.i hi hvilwil

provide an understanding of the
special problems of underprivileged
adults in urban communities. .

Some Mottuallunal Charae
terixties and Valuem of the Urhan
Adult and Vueuhulary of the Street.
The sessions concerning motivational
characteristics of the urban adult
and vocabulary of the street proved
to be a rewarding experience for the
participants. The majority of the par-
tiripants felt that the sessions were
excellent. They were enlightened on
the characteristics and values of or
ban adults, of what they say, and
how they feel about what they say.
The lectures set the basis for lively
group discussions that were topped
off by a very interesting role-playing
activity.

Racism to Urban Onnmunittes.
anding attitudes t ow arq

racism in the urban (loin:nanny wits
another aspect of the Institute that
turned out to be enjoyable and
enlightening to the participants. The
majority of the participants rated
this session as excellent. Many of the
participants felt t hat t he session
he I ped to give them an un
derstanding of the social as well as
pressures faced by urhan blacks. This
session concluded the topics related
to the understanding of andereduca
it'd adults in the urban community.
The participants indicated that these
sessions were vet.. beneficial ;1:1(1
provided information germane to
teaching wham adult..

Alter being provided with a
background id urban adults, the par-
ticipants were directed to the subject
arca of teaching techniques for urban
adults.

Specilic 1'er/um/ars /or
llerrinting, Motu ohni.,, ant/ nchrotow

', lam Adult.. The oerall opinion of
the part irmants wa that this session
was excellent and beneficial for their
programs. They felt that the speaker
did an excellent job and provided
necessary malerial for nit.'restiug
grump d is( lissom.

Techatquc in 7'.11( lung Adults.
one/ mossy/mg

hv topic and :.111Pirrt matter drew
au "excellent' response 1rom the I,ar-
tli ip.mts I'he rated t peakr-
het «r,11 good and excellent. 'l ins ul
d waled t hat he Inaterlal, were
belief'. tat, and that I he group e

CCele ri044:11)1e and enlighten.11 ill,
ing

)1/ VI/I /Wig
id/1/, Ili! ei

on lie 11.1 le%% mg area t I I

s ) 28

techniques of teaching reading to
adults, (2) differences between
dialect problems and reading
problems, and (3) measuring and/or
evaluating reading problems. The
majority of the participants rated the
first session as excellent. The subject
matter was applicable to ABE, and
the speaker did a considdrablv good
job. The morning lecture led right
into the afternoon lecture on folklore
which was topped off by a civic and
imaginable oral interpretation de
monstrating black folklore which was
rated "excellent" by the participants.
Moreover, the participants indicated
that the session was very rewarding.
rewarding.

The second session was on dialect
problems and reading problems. The
topic and subject matter were rated
"excellent", but thought the presen-
tation could have been improved.
The discussion sessions were rated
"excellent."

The third session on reading dealt
with measuring and/or evaluating
adult reading problems. for the most
part the participants indicated that
the topic and material presented
were excellent. The session helped to
provide the participants with a basis
for evaluating adult reading
problems. The majority of the nine
groups rated the speaker as "good."

Teacher Training Mudels fur
Progra Planning. The final sessions
of the Institute provided instruction
and practice in planning, organizing,
as d conducting teacher training
programs in adult basic education of
urban adults in back-home situa-
tions.

Each of the part iclimnts was
requested to use each of the three
models ill writing proposals tor
lowlier training programs in their
back-home communities. The par
ficipants indicated that the sessions
were helpful in showing them how to
plan and set up workshops for
teacher training activities back home.
For the Most part. the part alpants in
the groups rated these sessions a ex
eel lent ; nevert hole., I hey %ere nl t he
opinion that the models should have
been presented earlier in the In-
stitute to allow for more tune and
Pracilc in Planning and
teacher training %iii kshow. for their
communite:.

WEEK/. /. I '..1170.\*
ho/, ohm/. Each of the Institute

participants was given a short
questionnaire to coniplte all the end
ut each of the fits? two weeks of the
Institute ;1:1,1 were requested to
respond to t ho fol locc ing questions:

1. (ion arriving at Lincoln
1'toel'r.uy, what did 1011 expect to
gel Hof of your part iripal ion iii the
111.41111ft!

2 To what extent do %nu feel that
%our expel tat ion 1. tieing Wet so lat.!

11x1%-11111,' I 1 the ..! Institute ;w-
ill want, returned !lieu quest ion
11;1114. All of I111 arm('

t he In .: hoe with sono -1)(4 Ili elk



pectations all positive. An analysis
of the responses disclosed that most
of them could be classified into two
groups: those expecting new or
additional knowledge and in-
formation to use in their ABE
programs. and 12) those seeking at-
titudinal changes, greater un-
derstanding and appreciation of
adults and urban blacks in par-
titular. Thirty -six responses fell into
the first category. The kinds of
knowledge expected ranged from
knowledge of black heritage to
knowledge of curriculum, teaching
methods, and techniques for
recruiting and retaining ABE
students. Those answers which fell
into the second category included
persons who sought a better un-
derstanding of Blacks and those who
felt that the Institute would provide
pportunities and experiences to
promote a better understanding of
themselves and their own capahilitiett
for relating to Blacks more ef-
fectively. Several welcomed the
chance for group interaction, in
tellectual exchange, and the op-
portunity to examine, challenge
and or strengthen their own personal
persuasion regarding the nature of
human motivation and behavior.
Many used the term "insights" to ex-
press what they hoped to attain at
the Institute.

In answering the second question
on the individual questionnaire, all
participants except three reacted
positively. Fifty-four participants
claimed they had received far more
than expected. A few of these poured
out feelings of extreme gratitude; a
few others registered surprise at the
organization of the Institute and ex
pertise of the consultants. Eleven of
those whose reactions were positive
otntioned one or two expectations
that had not quite been met. It is in-
terestmg to note that none of the
three who were disappointed in their
expectations did not express extreme
negative feelings. One wanted more
attention given to the Black History-
Culture aspect; the other two were
reacting basically to the clashes be
mt4.11 themselves and another person
in the small discussion group.

In general, it can be concluded
that over 5 per rent of the respon-
dents benefited posit 1%0% about
hating their expectations met. This is
VW% I'd ;Pi Indira I I% v SUCCVss.

GriMp. .. weekly evaluation form
was distributed to each ot the nine
small groups for all three weeks of
the Institute. Ott this form were three
major questions.

1. What were the most valuable
vflorational experiences oti had
during the past week.'

Iii which ways some aspects of
last week' al mita could have been

rengt honoil?
1 What unanswereil question.,"

'I'' %flu have which you think should
Ire ion- Mersa( when dealing with cur

ban adults and particularly urban
Blacks?

In answering the first question
above. all groups except two thought
Mr. Beasley's presentation on Black
heritage was their most valuable
educational experience during the
first week. One group favored the
methodology employed and another
group valued the rule playing led by
Miss Finley. Every group except two
cited the presentations by Dr. George,
Dr. Johnson. Dr. King and Miss Pitts
as their most valuable educational
experiences during the second week.
The remaining two groups thought
the group participation and role
playing to be the must valuable.
(Topics referred to above are:
Techniques in Teaching Reading,
Language Experience Approach in
Using Folklore, and Specific Techni-
ques for Recruiting, Motivating, and
Retaining Urban Adults.) For the
third week's choice, the groups were
almost unanimous in their selection
of training in developing the three
models as their number one choice.
The opportunity to visit the prison
received the second highest commen-
dation as the most valuable educa-
tional experience.

Responses to question 2 are sum-
marized as follows:

First Week
Break up lectures into shorter
time spans
More time needed for small group
discussion
More use of visual aids needed by
some lecturers
"Language of the Street" needed
more depth
Use resource persons who are ac-
tually in ABE work.
Second Week
Break sessions into shorter time
space
Give speakers more time to visit
small groups
Fewer lectures and more visual
aids and demonstrations
More informative lectures.
Third tVeek
Better and clearer explanations of
what is expected in written
reports on models
More time to work on models
More time for small group sharing
Shorter working day.
In responding to question 3

above. the groups wanted to know
the lidlowing:

Errs/ Week
How can we get more on Black
Heritage?
How do we mot ivte
study Black History?
What is the reaction of the black
ciitionunity to t he study of
Blacks?
What is different a bout teaching
urban Blacks?
Should the ABE teacher find out
how Blacks feel about the topics
(wing considered?
liiiw do you gel more urban

ks into the ABE program?

Blacks

2.1

Is there a panacea for ghetto ills?
Would Blacks accept or reject a
Caucasian ABE teacher?
Second Week
Should not we have had time to
try the Language Experience Ap-
proach?
Does the ABE curriculum meet
Maslow's hierarchical theory of
needs?
How many ABE students enter at
6th grade level and proceed to
graduate?
How have changes in Black
leadership affected the urban
problem?
Now do you teach math'?
Third Week
Were our models done correctly?
Could we have had a panel
discussion on how Blacks and
Whites deal with each other'?
How can we get a better un-
derstanding between the races in
the future?
How can we ascertain the time
limit on federal funding?
How would Blacks respond to a
White ABE teacher?
From these group assessments,

one concludes that the education ex-
periences provided during the Insti-
tute were meaningful. Some experi-
ences appeared to imprimis the indi
victual participants in a more
dynamic way than others. As groups,
the participants' reactions had
greater diversity as indicated in the
first week's reactions to the first
question. Likewise, there was an
assortment of improvements
suggested each of the three weeks. By
the same token the range in the list
of "unanswered questions" shows
that after each week's experiences,
there was stimulated interest in pur-
suing suhject areas in more depth or
breadth had time permitted.

PRE -TESTS AND POST. TESTS
The participants were given two

tests at the beginning and end of the
Institute. The first test was aimed to
attain the participants' opinions and
attitudes about the program content
of the Institute. A total of 79 par-
ticipants took the test as a pre-test
compared to 78 taking it as a post.
test. Judged on the basis of ideal an
swers predetermined by the Institute
staff, the total scores of the imr
ticiimnts showed a difference of 1.1

per cent increase.
The second test was administered

to the participants regarding learning
in group situations. The pre-test was
taken by 79 participants compared to
7Pi taking the. past-test. Ideal answers
predeternimed by the Institute staff
indicated a two per cent increase in
the difference of the total scores of
participants on the preusa and the
posttest.

These tests indicate that change
took play(' in the participants. There
appears to have been considerable
change in the opinions and attitudes
of the participants about the program
content of the Institute, while change



in the participants regarding learning
in group situations seems to have
been minimal.

ExpEcrAno,vour('omE
Another instrument used for

assessment of the Institute was a
form to elicit information on the ex
pectations and outcomes of the par.
ticipants in regard to the program. Of
the 82 participants, 72 responded to
the questions regarding what they ex
petted upon arrival at the Institute
and the extent to which their ex
pectations were met. Findings
derived from the responses were the
following:

Expectations reached 68.6

Expectations partially reached 14.3

Experienced achievement,
motivation, gain in information,
and other positive responses 15.7

Other (primarily negative) 1.41

In addition to information on
their expectations, the participants
made a number of suggestions they
thought might have improved the In-
stitute. The suggested improvements
and the number of participants in.
thrilling the suggestions are listed in
the columns to the right.

Suggested Improvements

Number of
Participants

Shorter work sessions tehout
six hours)
More field trips
Better living facilities
Longer group sessions
Extra curricular activities
A welcoming committee
Socials sponsored by the In.
stitute
Shorter break time
More folklore
Weekly assignments
Coat room
More speakers on citizen
ship, math and writing
Speakers speak only one
hour
Vary daily schedule more
Certain hooks read prior to
Institute
Increase in stipend
More advance notice of the
Institute
Bulk of activities in the
morning
More opinions front par-
t ieipatits
Use no graduate students as
leaders
More intensification on
Blackness
Elimination of non-relative

29
2

15
2
4
1

4
4

'2

1

Black activities
A better system for paying
off
More demonstrations and
use of audiovisuals 12
Better facilities for taking
notes
More efficient group leaders
More timely lectures
More flexible groups 3
More qualified lecturers
More opportunity for con.
sultants to meet with small
groups
More people directly related
to ABE 3
Separate food lines from
regular students 2
Speakers have opportunity
to study quest ions from
audience
Time and facilities for
research
Reduce the nuniher of weeks
front three to two
Total number responses 122

Nearly 24 per cent of the retepon
ses indicated favor of shorter work
sessions of about six hours a day.
Another 20 per cent of responses
favored III bet ter living facilities
with reference to a ir-rontlit joined
living quarters and 121 more demon
st rations and use of audio-visual
aids. Other suggested improvements
received comparatively. fewer respon-
ses front participants.
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Education Program Specialist
Adult Education Branch, U.S.O.K.
THROUGH: Dr. Harry H. Hilton

Senior Program Officer
Adult Education Programs

James B. Tunsy
Program Officer
Adult Education Programs

Report of site visit to Institute for Teachers and Teacher
Trainers in Adult Basic Education Of Urban Adults.
/daimon uj Institute: Lincoln University, Jefferson ('ity,
Missouri.
Maley of instifiar: July 12.31), 1971.
Sue issito: James B. Tumy, Regional Adult Education
Program Officer, Region VII.

A total of eight days were spent in visiting the Institute
out of the fifteen clays the Institute was in session. The
following observations were made during the visits:

I. The Institute Director, Dr. Robert IV King, did a
very good job of seeking advice and guidance front the State
Adult Basic Education Director, local Adult Basic
Education Directors, Regional Adult Education Program
Officer, anti Cniversity Of-falai: when he formulated the
proposal for the Institute. Each person aillaYd above gave
input to Dr. King.

2 A total of x2 part nipants enrolled and completed I he
Instunte These participants were from !MEW Regions VI
and VII The 1,1iiN a not represented in the
two Regions was Kana The racial makeup of the Institute
was about three blacks to one white. The main reason given
tor not having a full enrollment of lot) as called for in the
proposal was the extremely kite not 'twat ion given to the par
ticipants. Evidently manv of the potential participants had
made 'dor plaits by the tune they were notified of ac
pp, a buy to Ow ryt mitt. Not 1114'ill 1(111 culd141 hut by telbrIal I \

giken until National headntiarier ga%t the w ord_
i It was apparent that the criteria a set forth in the

proposal were used m screenin. the applicants. Each par

ticipant fit the six criteria with few exceptions ifor instance,
some were teachers and teacher aide and, therefore, would
not he conducting a leacher training workshop after they
returned home.

4. The participants were recruited in the following man-
ner:

III Institute information and applications were sent
to State Adult Basic Education Directors in the two
Regions.

(2) Each State I)irector nominated a pool of ap-
plicants diming candidates and alternates).

131 The Institute stall then selected 1101 participants.
14) Selections from the alternate list were based on

earliest date received.
Visits were made to the following sessions:

Mondtty-. July 12, 1971 orientation sessions.
('omment: Very well done, complete.

I2) Tuesday, July 13, .1971
A M. African Heritage. I Eil% aril licasiey
P.M. - Negroes in American History' 'Edward Beasley.,
('wnrnrill: Excellent presentations. Nell received by par-
ticipants as witnessed in their :mall group discussions.

Ct) \N'ednesday., July 1.1. 1971
A M I)eyelopment of Black Communities in littler
Areas. il)r. Charles Parrish)
l'.M Structure and Characteristics of the ['rim!, Black
Family il)r. Charles Parrish)
('orament: Very knowledgeable resentation. Stimulated
many' comments from participants.

1.1) Thursday. 'lily 1. 1971
A .N1 S11111% al lona 1 Charactere tics and
rraii Black. 'Miss Del FitileY)
P.M. Vocabulary of the Street (Mis Del Finley)
l'ontinent: Proved to be of high interest to participants.

(51 Veiltisday. tily 21. 1971
A.Nt THInippies in '('..aching Ithp-k Adult,
11/r. John E. George)
I' M. Language Experiente Aroio It n1 1.,ing Folklore.
11)r George

Values id the
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Comment: Both lectures contained much useable
material for teachers of reading.

461 Thursday, July 22, 1971
A.M. Difference .between Dialect Problems and Reading
Problems. Dr. John K. Sherk, Jr.)
P.M. - Demonstration: Function of Instructional
Technology in Teaching Adults.
Comment: Clarified problems and demonstrated
techniques.

17) Thursday. July 29. 1971
A.M. - Hack-Home Workshop for Adult Basic Education
Teacher Training.
P.M. Large group presentations for plans for back-home
workshops.
('omment: Of much interest to each participant as each
was working on his own model.

1$) Friday. July 30, 1971
A.M. - Evaluation of each of the three units.

a. Background of Urban Adults.
b. Techniques of Teaching Urban Adults.
r. Training Models for Back-Home Use.

('losing Activities.
Comment: The review helped to bring the thoughts of the
entire Institute into a useful whole.
H. Between lectures and large group meetings the par-

ticipants met in groups of about ten persons. The comments
were favorable concerning the lectures. and interest and
spirited discussion in current topics were exhibited.

7. Each participant was required to develop a model for
Teacher Training that is to he used this fall or winter to
train additional teachers. The Project Director required a
review of each model before the participants left the In.

ute. The Director has also made himself available for
consultation over the telephone prior to each participant's
back-hom workshop.

M. The participants will reassemble in January for a two
day meeting at which tim they will give a report on the
Teacher Training workshop held by them in their own corn-

munity. A final report will be written by the Project Director
showing evidence of the multiplier effect and consequently
the success of the Institute.

9. The residential facilities were the one complaint
most often heard from the participants. The dormitory in
which they were housed was not air-conditioned and during
the first week of the Institute there was a heat wave with
temperatures as high as 105 degrees. After the firm week,
however, the weather cooled and the complaints subsided.

The food was good and the prices were reasonable.
rhe participants ate in the Student Union Building which
was just across the street from the building housing the In-
st itute.

10. The major problem of the Institute was the lateness
of notification of acceptance by the U.S.O.E. It caused
problems both with participants and their plans and with
the notification of speakers and staff members.

II. The administration of the Institute was in the very
capable hands of Dr. Hobert King. He did an excellent job of
planning and omducting the entire three week program. His
staff were equally talented and hard working.

The contents of the Institute -were timely. complete.
and well executed. The topics followed a natural order, each
adding to that which was previously given.

12. The one main suggestion for strengthening this In-
stitute would be for the participants to begin working on the
back-lionle Teacher Training models during the second week
instead of during the final week. The participants appeared
to be pressed for time during the final week. It is suggested
that the models be written during the second week and then
polished during the final week.

13. Based upon the expertise gained in the conduct of
this Institute. Lincoln University should he encouraged by
headquarters. U.S.O.E., to hold similar and related In
stitutes in the future.

14. The Institute effectively met the objectives as were
stated in the proposal. The participants were well pleased
with both the staff and the Institute content.
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CHAPTER VI
FOLLOWUP ACTIVITIES

A period of six months (August, 1971 through January.
19721 was designated for the participants to return to their
communities to establish teacher-training workshops.

ONSITE ACTIVITIES
The participants employed one of three program plan-

ning models presented at the Institute at Lincoln to plan.
develop and conduct programs for training teachers in adult
basic education of urban adults. The Institute staff kept in
touch with the participants by mail and telephone to en-
cqurage them in getting their programs underway. Moreover,
guidance and consultation were offered the participants in
overcoming problems and hang-ups, and in increasing skill
for conducting their project . The Institute director made
visits to a number of selected sites to offer consultation to in-
dividual in developing programs and as a
resource person in implementing programs. Sites and par-
ticipants were visited by the Institute director in the
following cities and states:

Albuquerque. New Mexico
Baton Rouge. Louisiana
Dallas. Texas
Des Moines. Iowa
Houston. Texas
Kansas City. Missouri
Little Rock, Arkansas
New Orleans, Louisiana
Oklahoma City, Oklahoma
Omaha. Nebraska
Ope loussa, Louisiana
Pine Bluff. Arkansas
Saint Louis, Missouri
Tulsa. Oklahoma.
The Institute director made visit'. to 14 cities in Is states.

A number 0f workshops for teacher training materialized un.
der the leadership of the participants in (heir communities
The t it les of the workshops. the locations. and the number of
participants each are given below.

ii=Paior

V

kind or Title of Vorkshop

111 A1.1

;Ind I et Il

Aid, in ABE
;11111

I !kit, Adult,
Eilto 1,11

Location
Number of
Partiiipants

I IT

Tilt !. Sid HIV.. 'I t.;1- IT

I 111.111 lilt; Bpi int.:. Nil

Black Awareness and Curri-
culum for Teaching Ur-
ban Adults

Black Culture
Black Language
Drug Awareness
Individualized Instruction of

Urban Adults
Language Experience Ap-

proach to Teaching Read-
ing St. Louis. Mo. 20

Meeting the Needs of ABE
Teachers and Supervisors Tulsa, Okla. 75

Recruiting. Motivating and
Retaining Adult Students Metairie, La.

2i

Recruiting, Motivating and
Retaining Adult Students Waxahachie, Texas 14

Recruiting. Motivating and
1Retaining Adult Students New Orleans. La. (1

Recruitment, Motivation
and Retention of Adult I

Recruiting. Reading, Conn
Victoria. TexasStudents 26

seling and Retaining
ABE Students Pine Bluff, Ark. 6.1

Recruit ing and Retaining
ABE Students Genevia, Ark. 1:1

Recruiting and Retaining
ABE Students Opeloussa, La. 3 5

Recruitment, Retention and
Humanizing ABE Stu-
dents Si. Louis, Mo. 22

Recruiting, Retaining, Mott-
vating and Selecting Ma-
terials in ABE

ABE

Jeffersim City, Mo.
Recruiting and Retention in

Baton Rouge. La.
Schedule Planning and

Black Culture Fort Worth. Texas
Teacher Training Gaines. Texas 114
Teaching I. Adults in

A BE Deltaider. La. :1;1

The Culture and Yoder-
educated Black

1/allas.

A total of 2 5 teacher training wurksinlps %%ere rundul:1
Pot;11 «i 44

l t14..11(118)

--

in 2 2 41ttes 111 seven %tate% between August I, 197 I and May
rift 1972. and Were attended I) ABE teachers 441 urban
adults. The wirksimps %%ere directed by nt the r42 par
tiripants %Int attended the Inswing Inst Mlle at lanunIn
Vniversth ill 1111%,, 197 1 A %itriet% of tuptcs were used as
theme% tuts tin' %%urlislinps. (her unethird of the t44444 s
themes %ere nit recruitment and 1-41410nm tulllhltled %%nit
related tnpical ditnensinns. (niter tumult Ihelllcs were yen
tered arnund "(Black" asp, is of odult hasp- e11114 at inn and
ten-inng urban adult.

Des Moines, iowa
Oklahoma City, Okla.
Waterloo, Iowa
New Orleans, La,

30
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45
$3

Albuquerque. New Mexico I5

5

12

)1.1.()11' 1 7' 111)1(K Sll()/'
The 1',11111%%.1.p nt the Institute Inc teal her ;Ind

teat lwrIratner- in Adult 11.1sn' .11111IN

Idary \ 2". -21. and Au, I!1, 1. at 1,111, id,' Cm% cr.
sth, lettrsull rth. Nlissnul I Tile it 1111.44% 3411114,4,e if I Ins
%%nrk-14441) %%a% in 11.4%4 is-lt paintwino in make ;111 oral
ripirt nt the :44 h 1% it% 444 ;4. 11% it iiN k 10.1111.-
;1-. is itNlill id InNi I'In

Niuli ;IN Hill' di all, of ;t .'1.'.1111; In' 111111 lills- nt
tlio 111.1111111 a \l ell .1 !licit-MI,. 41 'hi. 1111.1;t1 It 'It the

Tv. tit! c211I 1111'11 mid f%%.111\ 12 %%atiett
1iiik-hiin 111,11,111-,4 tutu ''I I i pin Ili

1111- Lin :ill.. id %%h., ,11

ttholtql this Stillithrl 111.0 lue,4101n%%11 1)% state- in
di,

.\ I L111-.1,
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( )k Iii tinitia :1

Ii'aM 19
TnIaI II

ThUH 4 NtftUtfJHfltiI r,j,reweilIitig $3 tittt ri'turned to
.J,'fIt'ri.,ti ('11% iiir t hi' I"iiIIii up WiirkIiiip. I'art iiIuilits in
t hi' Suni nit'r I nt t iii.' ra in.' tri.,,i iight ditf.'ri'nt t at i's.

'I'ht Pfl Ft iii,Pa lit' H%l' Iirn' FI'PiiFt on I h.'i r nn.sui'
t in .hi'r .t rain ng ,r.Pgrn ni rt'ga ru in g ituti nspvit s a I hi'
ttwnu', ulat .', Iii.t', ri'su.ur.u', ,pi'ru.ti'. and iii tvndani'i'. A
cr11 lqlii' wa niauli' till u'itih prigritn ripuirlt'il hs' I hi. mitt iIuIv
'tatt .itiul I hi' Inirt luiputit' $)PP'.rt iiniI '..n eIIIP%t'uI alit.. ((Pr
akitig iiiiul .itiv. t'riIij ujlli'.t iun.

/., g/p/.,,g urn! .il..! ."u/U lg,,ig.'.. A It Ii. iii gh. I hi' par.
I itip.tIlt,. rvporiuil a iiiiihi'r id lriPItIli'. III tullulliti ing tht'ii

a i iiiitiit.,'r ,'ti...iitit.'r,'uI iIiiIuPr iru.t.Ii'init in
ititir iu' it NI..,I.I I. II. iii III tv% lit I lu .ruihI.'n,s iit.'uI
uii'.i It '.'. itli "iiiti I tiiiig. III' tiinuI. V,l ilitlil.'. 11111u111lt%. ill.

,IiItt'rt'iit lust nut iir' tutu III IlistItittlIs tti'i'ul,'uI I)% thu ttt
\t4 t.eu.ti.r t4s.I t...t tar. .,ittifluuutii.at isiti Iuiitigiip., itluiirt.
ig.' 'it I 11111' t u'r.' ot mr ;.ruI.I.'tti tuii'tut tu.n.'uI.

I'Ii.' t,.Ilo -tip .i.-ti-itu.' i.'r, g.'iur.'uI tP%iruI uIi.. lisititig
ilii(I lluuI)ruI% lug lup.kIui'iitu' ri'I.ut i.i,i.tii.'. iii .otitu,'.t 1.111 it)u
tirk'Iii1,s 'itiuuluiti iii :\tt.r ,,ii ti p rt ltIPlIit I isli'iI ir''IiI.;uiit

.'tn-' iii ntu'r.d, I Ii.' .riIiI.'ili in ii ini.iIu'.I ;' tiul I.,'uttii' I ti.
Iieui fur gruii ilisitissitis uliuring itt. l"uiII.i iip %'.irk.tu.i..
liii' IiiII.it iIl I' l sIlltlttlll% i il liii' IIoIPItIlli. ,utiul slIggIStiul

II lit l''ll ut t,'r,'uI
I l'ruul,I.'iti I''gIig'I'ig' uiu. 'ir Iiituitt'uI

pr(igraIIu Iilti hi' .iiiuulii.tu'uI tut Iuiuiul
hiiuuI.. liii' r.aII uIi'iii'iiuI liPiifl I hi' .r.'s.'iut.'r. 0111 .aii
r.'u l'i%. ;iruI I. tu.I.iiig iii tars utuuI iu.gr.iuIitig itt.' tutu.
tiiiiilit % II out.' di'.'tti tiuoiu. lu'..'.'..irv for Pr.igratuus, ttu.'n
iii.' ti'IIiit ing ii. siigg..t.'iI I'.itiIiuut IIISIFII t pre.. tiring

,i, iiuii t.'iI.'ral tiunui.. l'.triti jilt illl
% t lillltliltttt' iii iiitliititt i.iI I,'auIu'r, iPllt.SiiIt' luilili' ,%tl..
r.'..0 t' I Ii' it .' all.1 iri'-.tir.' gr.uuu p. 14.'..itti.' tuigh I
111111 1% 1 t,'iI iii .,ruIu'r Ii. itinultuut a wu'rktuoi wit tuiiut tuinuls.
lll%u a urksIu1i tii .la-. itiglit itti iurtuuu'suon [ruin
a,ittuu.ril Ii's.

.! l'ruuliIuiti .ui,Iu,ii , ug,g(g/Su.Pg5

luff' PI'fl II .'. III II lI'i

,%l.Iui.H lu I,l II I. ., in, /u
\,iu Hilton'. ; hi' iii,. .'iIi) hi.
I)u,IIu,.'. I Is'.'. u I i III' hp.

u Iii.'. ii / .i.'j (III

/juIi( 'full? I; l?l, U I. ;. U) /s'

I4, f tt.0 h I lsi. is I. .' i' hi

."ui,i %,,h,,,s. , /'. ii ! I,,.

/'s'.gI.f. su/fl.iiI. I(.. 'ttliIit I tti tttt'st' air lilt -i.ltitiuii. liii

i11,i1!/ti 11,11 ut 1)11 11.11 iu'i.;uI 11% uI I 'uli-itIsI,. %.I'. I li.it
i ti -? a I, 'ti'uui Iii ..0 'iii liii,? ititutut ag.'. Ii ir ill A. It :.

hill liii

l'.hhiit I ui'' ''ii. lI?,u?tlllil H,u'uI,I.,u H
.itijj45.'''fii/ '.'I'lIi(Iilupg'. I.,! list ''i kui.i ii'i piulilit -,r% ii.'
aiiii''iiui .'tlulit-. 11.11 "I ii.I,iit'. iii .1,1%- si ttuuuuls, il-u ltu%-
tiutli;.. iI...iutI ''II -Iii i'.'.iiil '.tuiul,'iit.'.. unt,,ni -itiulutits
t,;,i ti.,. %ultiiigul,.s I ii'i iii. ti.uIiuuitt;.tiuuIi

I I''h 'ii, liii I- / ( ,. /i.lI?/ulI /i','f lull? "Ill/I,

'iii,! / l./I'l

.'.'lui.!J!''./'s/ .'.'i./iili,iIi II;t I .1 -.j.ui hull uI 'llçiit% I-ui' lull

tu;i-i' '1 iiit.i,h- ..iiil ii Il;.ltii iju.IiIuuIi iii ill. 1u11gI;utt1
'I.;., fist .,tiul ..tu.II- si1uitui iu. ;,ttili,ii,uI %ihII .\I4I
..\--..' tuituuti I.'' ;.iI lull riati.'ii.ull 1)11,. l;,Is 'tiutilul ;it?.ii.l

k'li.'ju- .uuil li,I\, ku,u Ii.lj. I iii, liuuul.i!IIIIi' hut luiII

ii. iii:, iii '5 ii s iii ,i . '11111 liii lu, I.' I . lit I u ;lt I

iriul u...i l \I4I ..lii,1.uits Iiist.:,.l ut Iii tug iii. ui
ti,iluI. 'ii fist. i-.i ui.,I. iuu luthlllli, uutk'tiuui Iuu

141: 'u Its-i - .1 . ill t ill ttii. . . lii
1 f. .-\I41: -ujuIsiti. .iiu II iiiijui i.uti,.iiis'iils ri,,,I

I. usI.u..iuui 'ii. I.u:i.iiiI ut I Ii.iiitig I iii.' Iti. lull

.\Itlr Itt-i Ii thIn Itu Ii.g,.Ii u.hiiiu.l,tiiu,ii lu
tIu.tli\ "..i. .\ 141: - Iii it,.,, .., t,,l

ii Ii.. lug Ilti itsif 1.1 I,,i'it lulli, ;tIl.lu Iti' Iii iii :\IiiiI

i? ui,,l- u i'.,,Iii..uiii,. -\uIiil' lupi

1:1. tutu i:itii i ' iuu,ui-uu'., titlist uti;iri
iii,. Ii;ti. ut i,illtli. ,iittiii1 ii ihliiiu,tiu ii,,j

1i. uk \ulu liii. ., t,tut,u ut ll,i.i tiu. tIs,, .iuttiist itig
I., it I- iLgI't,lt liii ,;t liii'. tiuutII filth Iii uli.

nt't'ci iii I hi' itt ituients. 4i,ih planning irn'Iiudi's vuuak lug ad.
just nit'vu lit unit Ii'a ruing Iii ulea I wit ii liii' ii ua k't iii itt iu.k'iit it.
Vor the' Iiuk of i'uopvralk'n btwevn $huul Adrninisirisiuir
attn tvuirhr whit hnd pnnirlpiutvd in thi' 1.tni.uln t!rut'vr,tIt%'
Inst it tilt' t tue fuil luiw lug rt',uiluitutt'Iu .li'd suiltu I iuin wire
siugge'stud ; Ilavi. writ titu pin it iii prl'itI'nI Iii itittit iii itt nil iir.
Work with lisa I u'hi,ru'ht.s when su'tuuiuils art' nut a%H thu lilt' fir
uluussi's lit a i'.inunhiutuity. Wuirk t hr.iugh lusaul sthuuil liuiurd
ituember,

14

V

'; 5. I,

ri Pruih lent: lndiffi'r.'uF g n.Iruu'Fur
.'(uij.sh'ul ..s.,/UlSu,?li: Orient itt ion scssu.iuus liFt' tisuiiil. In.

.'r%lu'i' w..rkstl.tlis hu'11i. Kittutuurtigi' uuust Flirt tin Iii titiulit or
itik.' it tinursi' in \uiiuIt I'uliui'ntiuiti. }(.'aul iriti.il nuntiruals
14i,'uiuui' iiu,uuiluar sut h h'gislat i.tn iutuui Ia%trs rt'Ituti'ul lii I lu.
I u.'IuI V riti' lit St iuli' i IF anul Ii'dt'raI agt'ilii.'s fur mat trio Is.

In ni Ill tuiarui tug I tue ati, 'vi' Isruiti lents iitul suggest t'ui
..issiIiIt' suiliut iu.tts I hi' Jart tu'uliatuts i'uiiu,'Iuult'ul ttuat wh.'ri'

tiutuulitug is in iunuk'rstatuulalth' iir,ilili'tul in stout.' areas, ttui'ri'
art' r.'t. .gtu un tilt tuui't huids Id t'.i,itng wit ti I tue ii Iist'tui't' uii u ir
lititil iii [units. it wu% (uPlunlulnic agreed, hiiwi'vir , I tint wti'rt'
tuinulutug unvulv,'ul saI;irv ltlt'uftuil it's II lit .'asiir t,t st','k
'..uI lit i,,tt'. on it Iota I litisis t tuatu ,01 a nat iuitial Ii'vi'I.

'Iii.' stiliut titus Iii I hi' iru.tiI.'iuis id u'uituutuutltulrat ililt atuul
titi ti.'n;tl lout sii'ni' vii runt tiuiit itt l.ii itt'pt'nttt'nt on i ii 111i11i'
s,,t iii uurtlltttstatu,,'ti. Vii .'n,tu hii.rt iui1ia in .ini lul iitiiilv,t' itt.'
pn'.IiIi'utttut iu ,t.tuulit u.n in I tu,' light of his 'twit hunt u.nu wit tu
I Ii,' r,'suli,at ion that .iIti'ruunt iv, soltit Ions ul,. ,'xisl. '!'tui' tutitu.
liii iAtiI't'I ru to si 'ut' I hi' pri ' dt'ttt lists on the m nu ui'ipn itt it'
kil I' aitul iti'igt'ts nuul r.',,t iv.' .'iIturiut i,uii iii .uvailalil,' unit.

I,,,t' uhf r,'suiuinl,'-.
\II agn,'u'ul hunt sili.'n%istirs tuilvu' ,ul ttu.'ii ilui.isi,I au

;lss,prl liu.'iul upt 'u'uav'. tut uI.'al 'utut}u tIn iiriulili'nu tut iuuuiult.'ru'tit
iiut riot tin'.. 'l'ti.".' it itv' stiuii Iii Ii.' u.iIiur.'ul Ii.'I,ir.' r,'suirt itug
I.. t irulug ilti lust rut-I'm Iil,illi', ut Ills uiitlutt.'r.'nti'

'l'.u, 'Is,,' 'l'i'as iii isg i'://ur, Oils,'..'. (Sill! ,'I, II. II ii' in. r
liii i;uuii. ii.,.' diiidu'ui hut, gr'uuuu-. it liii tlii'ir ii isIlissiutil
g,';iiiI tittt;.rul tiu.'aii- cit uutu,,t'i%liig t.'tttlt'r irauuuuuug .t
t,i i%i'uu,'s- aiiul kiIls I'tu.' li'.t mut pit ci,,iiiit'uiiI:,uiiiuis titaul.' liv
,a,1 tuuiv. t,.'.'ii u uutciiI.'uI a'. Iu,llui'u'u '.:

f I 'lit' I'litiu'i" uii uliilui,'tiluili% hit i'\ilt''. tt,i'it'
I' ut l,'iii -

2 VIu,'ii' itu'.'.ihli'. d,1i;itutit.'uiu,ilti, iui'.t ito-i lull.

1 Irut,';i'.'i' -;uIiu i-ut i,'.,uli,is

I ,.\Iiuuttt l.a. lieu lltlul'uu% .'tiu'i hl,luulgli it cit k'.liuij,s, iii

"I h''u lu-i' tl'..tiil,ig, ti';iiii liii'.? ig- antI 511 lull

u. I'iu ii itli Itit I lu cliii i'u uI ii.. I ,i,'.'tl- tut t lit 'u iiul.'ij i-

l't';it liii- lIuuU hI iui..k,' a Jti lull ;us'.i''.sliit'iii ci lIt,'-, iit't'cI'.
tutu ui-i t'iiti'liltg Iii, u i.i'iiitiii

u itithit ithiiaii,,'uh Ifi-ililu lluuli ''Ii ;i I,';' ti''i i;iliiil Ii,i'i

fill il ill! tiI Ii;. "I- ui -Jill'' tul luui Ii
7 'i',':,u liii u;. Ji', u uii tul hut -Il f'i i'. 'I 'ut :i - i Ii,, u hi,,

fllu\ ti? uul iii Iulu\ iblj, ihlu', Il'u,
it 'sItgg.rlllg nh, -u hu,uhIli,' Ilu hit thi,' 'tiiuh,tits gu,,j Ill

I \1.ctli. sut iii 'A,iiuIii Ihluh -u Ii I

'I I 'uihi,, -kill - I ha' hi t'u ' Iu,'.' d.i, if' lfut'iI I.'u tb'
it "ii hi -kill- fllul'ui' llluuil' tutu h i'ut ihiiii lii ulusuuhtl,'

'lit' uIu'-t'iiI Ii iii
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CHAPTER VII

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Understanding the background, characteristics and
values of urban adults is vitally important fur effective adult
basic education in urban communities. Adult educator; must
understand the students in order to proceed to selecting ap-
propriate subject matter and employing effective techniques
for educating urban adults. Besides developing skill in the
tist of teaching techniques, adult educators are to he com
smolt and skillful in planning, developing and conducting
meaningful programs for adult learners in urban com-
munities.

1MA It Y
An institute for teachers and teacher trainers in adult

basic education of urban adults was held at Lincoln Univer-
sity, Jefferson ('ity, Missouri, on July 12 through July 30,
1971. The chief purpose of the Institute was to provide
special training for teachers and teacher trainers in
educating adults in urban situations.

A total of 82 participants attended the program and
came from eight central and southern states. The main sub-
ject areas studied were (It the background of urban adults,
12) techniques of teaching adults, and I:if models for plan-
ning and developing ABE programs. Lectures, large and
small group discussions, demonstrations, role playing, and

were among some of the methods employed. The in-
structional personnel cio..sisted of specialists in adult
education, faculty of Lincoln University, and resource per
sons in adult education from various urban sectors of the
states Irian which the participants came.

Upon completion of the oncampus activities, the par-
ticipants bet tune engaged in a number of lidlOw 'tip "11-site
projects in order to put 11110 practice what they had learned.
The participants conducted at total of 25 workshops in 22
cities of seven .:tad's with at combined enrollment of 1,104
leacher trainees.

A follow-up workshop was held at Lincoln in January,
1972, after the participants experienced a six -month period
of on-site activities. Forty-three of the M2 participants fl
tamed to the university for this workshop. The purpose of
the workshop was to assess the effect iVI.UPS. of the models
u:ed in planning their teachr !raining programs tad to dis
uss how- they mio. :like some of the problem: they ex-

perinced with !hir on-sit proiccts.

(*().\*(1. I .SII),VS
1)11 the basis cf the fooling- in the final report of flu. in-

stitute for tearlier and !earlier trainers in adult has I-
education of orbit!, adults, the follow ing concltiions a.c
reached

I The overall results of the Institute weft. at :uric... In
;111/1011111 let flit In.ogram being 'again/etf and ex( ell.ent I%
exec the t matter Ail. appropriati for ARE
teat her IIf u: hap adults The speaker: %VtIl good and or cx
ellnt in their presentation,. 1% lilt II were 1)(011

4.11111410111111g The parte want, ;11111 per,finally in-

29

volved in large and small group activities. Feedback,
sharing, and reaching consensus were vital aspects of small
group functions. Evaluation was an ongoing procedure
throughout the program, involving the participants as well
as the leaders. railities and equipment were adequate ex-
cept for lack of air-conditioning in sleeping quarters.

2. The sqccess of the Institute is recognized most
demonstratively by the multiplier effects of 25 teacher
training institutes with an enrollment of 1,14$ teacher
trainees, planned and directed b./ the teachers who par-
ticipated in the 1971 ABE Institute.

3. Knowledge and understanding were gained by the In-
stitute participants through lectures and discussions on the
uniqueness of Afro-Americans in urban settings, and the
identification and examination of special problems, charac-
teristics and values of urban adults, expecially Blacks.

4. The participants were able to realize and become in-
volved in synthesizing content and techniques in teaching
adults through a number of lecturedemonstrationpractice
sessions.

11. As well as having a number of evaluating procedures
explained, the participants examined and demonstrated skill
in actually using several evaluating instruments from the
beginning to the end of the Institute.

6. In the light of the models which were presented and
studied at the Institute, the participants demonstrated com-
petence and skill in using the models by writing proposals
for ABE teacher training programs. Moreover, the par-
ticipants implemented their program ropsals by
developing and conductim, onsite workshops for hundreds
of ARE teacher trainees in their communities.

R

A number of recommendations are made for tearlier
training programs as a result of this project. The rcom
inundations are the following:

I . That local supervisors are to he informed as to why
their ARK teachers are attending an institute and what is
expected of the tvachfrs in follow tip activities by the spoti
:firing institution or agency.

2. That local supervisors show cooperation with per
sonal support, enuntiragemnt and funds rte ABE teat hots
who have recekerf special training in order that the Inca!
A BE programs and leachers ina profit from the 1r:tilling
and expertise.

a. That; local 1141,1w-up w.irkslifips are conducted
t lie purpose of evaluat mg :Inc! training

tracher In 1110i.1 t platter, leaching tig-linique, and
professional Nk111-11A%ard tilcamogtul ABE piograms for ur-
ban adults.

I. That the
parly enough to
program without

recipient of a grant Is oflii l,I l ly not
make the necessai% preparation, for the
maple nrtire, and to Y.1.I WI Appropriate

consilltinis and resource puron for e),1.111111 expertise, al-
so rust um and leadership
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Field Services, Indiana University Audioisual ('enter,
Bloomington, Indiana, 47401. Try haul film libraries
and your State University Film Library. Rental $5.90.

Martin Luther King, Jr.: A Man of Peace, 2s min. Itimm.
Black and white. 1965. University of Michigan Audio.
Visual ('enter, Lansing, Michigan, 4S223. Rental $5.75.

An intimate look at this man, the minister, the father and
leader of the nonviolent civil rights movement.

l'ortrat in Black and White, 54 min. 16 mm. Black and
white. 1965. Michigan State University, Instructional
Media Center, Lansing, Michigan, 410423. Rental $111.25
for three days.

An examination of black attitudes toward the white. corn
munity and white attitudes toward the black rum.
munity. It was produced with the use of a nationwide
poll by VHS news.
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APPENDIX

DAILY PROGRAM: Unit I - Background of Urban Adults
Phase I Summer Activity

MONDAY
July 12

8.12.00 Registration. Room 318-319
Martin Luther King Hall

12.1 30 Lunch. Cafeteria
University Center

1 30-3 15 Institute Orientation
Langston Hughes Theater
Dr Robert H King. Institute Director

3 15.3 45 Break

3 45-5 30 Orientation (Cont.)

7 30-9 00 Kick-off and Get-acquainted
Gathering

TUESDAY
July 13

8-9 45 Lecture - AFRICAN
HERITAGE. Mr Edward Beasley

9 45-10 15 Break

10 15.12 00 Small Groups
African Heritage

12-1 30 Lunch

1 30-3 15 Lecture-DISCOVERING
NEGROES IN AMERICAN
HISTORY. Mr Edward Beasley
Question - Answer Period

3 15.3 45 Break

3 45-5 30 Small Group Sharing
Purpose and Function of Negro
History Week

WEDNESDAY
July 14

8-9:45 Lecture: DEVELOPMENT
OF URBAN COMMUNITIES.
Dr Charles Parrish
Question - Answer Period

9 45.10:15 Break

10 15-12 00 Small Groups
Discussion of Lecture Topic

12.1-30 Lunch

1 30-3 15 Lecture STRUCTURE AND CHAR-
ACTERISTICS OF THE URBAN FAMILY
Dr. Charles Parrish Forum

3 15.3-45 Break

3 45.5 30 Small Group Sharing. Discussion of
Lecture Topic

THURSDAY
July 15

8-9 45 Lecture SOME MOTIVATIONAL
CHARACTERISTICS AND VALUES OF THE
URBAN ADULT. Miss Del Finley Forum

9:45.10.15 Break

10 15-1200 Small Groups
Discussion of Lecture Topic

12.1 30 Lunch

1:30.3:15 Lecture: VOCABULARY
OF THE STREET (Small Groups)
Miss Del Finley

3-15-3:45 Break

3 45-5 30 Role Playing
Communicating to Persons Using
Vocabulary of the Street.
Miss Del Finley

FRIDAY
July IS

8.9.45 Lecture' RACISM IN
URBAN COMMUNITIES. Dr. William
H. Griffin, Question - Answer Period

9.45-10:15 Break

10 15-12 00 Small Groups
Discussion of Lecture Topic

12-1.30 Lunch

1 30-3 15 Film on Racism in
Urban Communities - Group Discussion

3:15-3:45 Break

3 45-5 30 EVALUATION. Oral
and written

Unit II - Techniques of Teaching Urban Adult
Phase I

MONDAY
July 19

8-9 45 Lecture SPECIFIC TECHNIQUES
FOR RECRUITING. MOTIVATING. AND
RETAINING ADULT STUDENTS
Dr Robert H King. Question - Answer Period

9 45-10 15 Break

10 15-1? 00 Small Group Demonstrations
Using Techniques fur Recruiting.
Motivating. and Retaining Adult Students

12.1 30 Lunch

1 30.3 15 Continuation of
Small Group Demonstrations

3 15.3 45 Break

:3 45-5 30 Role Playing
Small Groups On topic of above
demonstrations

TUESDAY
July 20

8.9 45 Lecture TECHNIQUES IN
TEACHING URBAN ADULTS
Mrs Antronette Brown. Small Groups

`4 45.10 15 Break

10 15.12 00 EXHIBIT - ABE Materials
appropriate for teaching Adults
Mrs Antronette Brown Forum

12.1 30 Lunch

I '30.3 15 Lecture. Display, and Examination
PSYCHOLOGICAL TESTS IN ADULT
BASIC EDUCATION. Mr Theodore Bryant
Small Group Discussions

'3 15-3 45 Break

3 45.5 30 Demonstration Counseling
in Adult Basic: Education
Resource Person - Mrs Jean King
Large Group Discussion
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WEDNESDAY
July 21

8-9 45 Lecture TECHNIQUES IN
TEACHING READING TO ADULTS
Dr John E George. Small Groups

9 45-10 15 Break

10 15-12 00 Small Group Demonstrations
on lecture topic. Question - Answer Period

121 30 Lunch

1 30.3 15 Lecture LANGUAGE EXPERIENCE
APPRO \CH IN TEACHING READING
Dr George Johnson

.3 15-3 45 Break

3 45.5 30 Demonstration Folklore cis it
is applied to the loclure
MISS Ethel Pitts l urge Group Discussion

Continued



THURSDAY
July n

141,48 Lictum DIFFERENCSO BETWEEN
-DIALECT PROBLEMS AND READING
PROBLEMS Dr John K Shark. Jr
Question Answer Period

945.10 15 Break

10 15.12 00 Small Group Discussions
On lecture topic

12-1 30 Lunch

1 30.3 15 Forum On lecture topic

3 15.3 45 Break

3 45.5 30 Demonstration Function of
Instructional Technology in Teaching Adults
Mrs Anne H Preuss
Question - Answer Period

FRIDAY
July n

11.9.411 Lecture MEASURING AND/OR
EVALUATING ADULT READING PROBLEMS
Dr Robert E. Leibert
Question Answer Period

9 45-10 15 Break

10 15.12 00 Small Groups
On lecture topic Forum

12.1 30 Lunch

1 30.3 15 EXHIBIT AND
DEMONSTRATION. On lecture topic

3 15-3:45 Break

3 45.5 30 EVALUATION OF INSTITUTE
Oral and written

Unit Ill - Models for Developing Teacher Training Programs

Phase I

MONDAY
July 26

8 -9'45 Model I Lecture - A SIX-STEP
PROGRAM PLANNING PROCEDURE FOR
TRAINING ABE TEACHERS OF URBAN
ADULTS - Dr James Sec.iley
Question . Answer Period

9 45.1015 Break

10 15.1200 Independent Study Use Model
I in Planning a Program for ABE Teachers
of Urban Adults Back Home.

12.1 30 Lunch

1 30.3-15 Individual and Group Study
with Consultation. Use Model I in Planning a
Program for ABE Teachers of Urban Adults
Back Horne

3 15-3 45 Break

3 45.5 00 Group Activity Field Trip
to Observe an ABE Program in a Local Public
School

TUESDAY
July 27

M 1 4'i Evaluation of Field Trip Each partici
pant submits a two.page program plan on
Model I to Institute Director Modell II Lec-
ture A SIX-STEP PROBLEM SOLVING
PROCEDURE FOR TRAINING ABE
TEACHERS OF URBAN ADULTS - Dr Robert
H King
Question Answer Period

1I)

10 11) 00 Independent Study Use if Model
ut plonnelo ptrKji;ltrt Ito ABE ti.:?ar..tiers of

adults ha1.k home

1,, 1 i0 I W101

1 10 i 1,, ipilividti,11 .ttlf1 Citottp `)Itit1y With
t;ori.;1,1' IF ion list! Motto' 11 Iii planning a
p,(17.tin for ABE. tedimers b.ii.k horns!

1 I

i oo tivity Ruh( divit1t.(1
rtio fi.111 vi'ilt .cud make nil

01 Lit tortittrt.ti rhSleuhon

WEDNESDAY
July 28

8-9 45 Evaluation of ABE in correctional in.
stitutions. Each participant submits a two-
page program on Model II.
Model III Lecture A TWELVE-STEP
PROCEDURE IN ORGANIZING AND CON-
DUCTING A PROGRAM FOR URBAN ABE
TEACHER TRAINING - Dr. Robert L Jack

9.45 -1015 Break

10 15-1200 Independent Study Use of Model
III in planning to organize and conduct a
program for ABE teachers of urban adults
back home.

12.00.1:30 Lunch

1 30.3 15 Individual and Group Study with
Consultation - Use Model III in planning to
organize and conduct a program for ABE
teachers of urban adults back home.

3 15-3 45 Break
Continued

3.45.5:00 Group Activity Participants divided
into small groups to vls0 and Obeetve whin
education program in the aommently,

THURSDAY
July IS

8.9 45 Evaluation of Adult Education
Programs in the Community. Each participant
submits a two-page program plan on Model

Lecture - BACK HOME WORKSHOP FOR
ABE TEACHER TRAINING (Local. State,
Regional)

9 45.1015 Break

10 15.12 00 Interest groups with consultation
Discuss and plan a tentative three-day
workshop for training ABE teachers of urban
adults

12.1 30 Lunch

1 30.3 15 Interest groups with consultation -
Plan a tentative three -day workshop for
teachers of urban adults.

3 15.3 45 Break

3 45.5 00 Large group - Presentation of plans
for back home workshop by one or two in.
Wrest groups CRITIQUE

FRIDAY
July 30

8-9 45 Submit interest group workshop plans
to Institute Directo-
EVALUATION of Uni I Background of Ur.
ban Adults (content, process, procedures.
and usefulness)

9 45 -1015 Break

It) 15.12 00 EVALUATION of Unit II
Techniques of Teaching Urban Adults (con-
tent. process, procedures. and usefulness'.

12-1 30 Lunch

1 30-3 15 EVALUATION of Unit III - Training
Models (content, process. procedures, and
usefulness)

3 15.3 45 Break

3 45-5 00 CLOSING ACTIVITIES - Awarding
of certificates

:kW 'drys

lin addition to the regular progrion thy following activities
%%ere mad(.

SW'? 'hist If III
Mumlay, 19, 197 I I

"Mute Economic". Its /)c'lini'c) to :Walt Eilacatant"
Spiaker - Dr. Loriiit Knight

".1/ento/ //it/th Its h'./(Net/ to ;Wulf Etlacatam
Speaker - Mr. C. Doane flposli

"Cmitiseling lbhtled mu :Walt Eilacatam-
Mr. Tom

The /61/0 tin. ',dowry in .siItiII
Spiiikur Mrs. Jewel (loin!!

.S.vinroNoi
Mittlility. July 'Si;, I 471blic Elliirttlifin ,))tier Servirctible inmtnitintft"

Mr. 1611411)11,11 l'uniimmil
%iv ('l \Ili tir1,11, N,11.4so11r1 t
liii1hail [tight,
Mr William Homan ('or.

ir It
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Topic: -Training Program,' for Muth' Premented by State
Agen (lex

Mr, Lynn Bates, Representative, State Depart-
ment of Welfare
Mgt..1. W. MANI, Representative, State High.
way Patrol

Tour,'

Date: Tuesday, July 27
Tour of State Penitentiary

Date: Wednesday, July 23
Tour of Sheltered Workshop
The Capitol Building

Time: 1:30 p.m.
131 East High Street

Time: 2:00 and 3:00 p.m.
.1(H) West High Street
West High Street

PROFESSIONAL STAFF OF THE

D iredors
I)r. !tither! H. King. Director
Professor of Education and
Director of Adult Education
Lincoln University
Jefferson City. Missouri

Mr. tknnis Williams. Asst. Director
Graduate Student
Lincoln University
Jefferson City. Missouri

Conxialunls
Dr. John E. George
Director, Reading Resource Center
University of Missouri Kansas City
Kansas City, Missouri

Dr. William H. Griffin
Director Diaconate Program
Chatham Fields Lutheran Church
Chicago, Illinois

Dr. Robert I,. Jack
Associate Dean of Instruction

for Continuing Education
Thornton Community College
Harvey. Illinois

Dr. Robert E. Linert
Associate Professor of Education
I'niversit of Missouri Kansas City
Kansas City. Missouri

Dr. John K. Sherk Jr.
Director. Reading Center
University of :Missouri Kansas City
Kansas City, Missouri

lrr.vlruII Inn n1 Sluff
Mr. Edward Beasley
Historian
Kansas City, Kansas

Mrs. Antrontte Brown
General Coordinator
Adult Education
Kansas City Politic Schools
Kansas City. Missouri

Nlr. Theotiorc Iiry,tnI
Ihrector. Testing and counseling
Lincoln ('toversit
Jefferson City. Nlissotiri

Nliss lief Finley
Dite(tor, Adult Etiolation
St. Low, Public Schools
St. Louis, NItsAotiri

INSTITUTE

Mrs. Jean King
Guidance and Counseling
Jefferson City. Missouri

Dr. Charles Parrish
Professor & Head Emeritus
Department of Sociology
University of Louisville
Louisville, Kent ucky

Miss Ethel Pitts
Instructor. Speech & Theater
Lincoln University
Jefferson City, Missouri

Mrs. Anne H. Preuss
Instructor, Elementary Education
Lincoln University
Jefferson City, Missouri

I)r. George L. Johnson
Professor of Education
Lincoln University
Jefferson City, Missouri

I)r. James H. Seeney
Head. Department of Educatieo
Lincoln University
Jefferson City, Missouri

Resource i'ersons
Mrs. Nadine S. ('arolina
Teacher
Oklahoma City, Oklahoma

\Villiatn J. Edmond
Colitlinator of Adult Education
Dallas. Texas

Nlr. Joseph I. Hosing settus
thncral Adult lia.ut. Edticatton Teacher
Gretna, Louisiana

\iv George H. 1.ea+itt
I )11.i.ct

flexor (*minty Adult I.:duration
Sdn Antonto, Texas

Mrs. L'udi Ira McKinley
Giadttate Student
1.111114n l'itivr:it%

11.1.,111 ( 'it v. NI is.utirt

qtr. H;Irolll l'ortvr
Eduriittott Teacher

Nt Iberia. Louisiana

11

Mr. Tom Riddlehuher
Director of Special Programs
Cooke County Public Schools
Gainesville, Texas

Mrs. Beatrice Smith
Assistant Professor
Home Economics
Lincoln University
Jefferson City, Missouri

Miss Esther Williams
Graduate Student
Lincoln University
Jefferson City. Missouri

See/War/ex
Mrs. Bonita Campbell
Secretary
Lincoln University
Jefferson City. Missouri

Miss Margaret Herron
Student Secretary
Lincoln University
Jefferson City, Missouri

Mrs. Judy Thomas
Student Secretary
Lincoln University
Jefferson City, Missouri

EVALUATING TEAM
EVALUATION OF THE INSTITUTE
ON FRIDAY, JULY 30 al 8:30 A.M.

Mr. Hill (Shan
Director of Adult Education
In The State Of Missouri
Jefferson City, Missouri

Dr. Lorine Knight
Chairman of the Home
Economics Depart ment
Lincoln University
Jefferson City, Missouri

Mr. James 'runty
Representative of the
U.S. Office of Education and
Chairman of the Evaluating Team
Kansas City, Missouri

PARTICIPANTS IN AHE

INSTITUTE

I In NUN

Hill C. liardriuk
South 'I'. Street

Fort Smith, Arkansas

Nllvin Caldwell
:100 :Missouri Street
l'utc Blurt, Arkansas

Sheridan E. Carter
:II! I 1 Nelson
North Little Rock, Arkansas



Rucker E. Clayton
Route 4, Box 166
Magnolia, Arkansas

Millie Clegg
Route 1, Box 15
Prattsville, Arkansas

Carolyn P. Holt
9110 West 16th Number :112
Little Rock, Arkansas

Marge Marie Peoples
2:100 South Battery Street
Little Rock, Arkansas

Annie L. 1Cayford
5200 Glenview Blvd.
North Little Rock, Arkansas

Delores B. Robertson
4009 West Burnett Street
Pine Bluff, Arkansas

Marie L. Sprinkle
:3 Eastwood Court
Pine Bluff, Arkansas

Josetta E. Wilkins
:3$20 Main Street
Pine Muff, Arkansas

Iowa

Henrietta Miles
2202 Idaho Street
Waterloo, Iowa

Loretta M. Rife
1538 W
Des Moines, Iowa

Louisiana

Carolyn S. Bell
8713 Apricot Strew
New Orleans, Louisiana

Robert F. Covit.gton
1811 Bayou
Monroe, Louisiana

Roger W Dabney Jr.
601)7 Pauline Drive
New Orleans, Louisiana

Stewart H. Eames
I:165 North 29th Street
Baton Rouge, Louisiana

June NI Ervin
501 Jones Street
1)eltulder, Lim isia

tit.1 (;reel]
I2'_2 South tialrede St.
Ne..4.- Orleans, Louisiana

Reginald Harris
3.-a17 k'irgil Boulevard
Nt'V. 1411'411.s, L411%la

.1fr.f1il I Hi I es.

tin hill St re...I
'fret na. I oaleoana

John Ezra James Jr,
4536 Monroe Avenue
Baton Rouge, Louisiana

Charles J. Kilbert
4307 Holly Grove Street
New Orleans, Louisiana

Ethel Mae Kimble
819 West Franklin
Opelousas, Louisiana

Kenneth D. Laird
5157 Ritterman Avenue
Baton Rouge, Louisiana

Lola M. May
712 McGee
Monroe, Louisiana

Emma Bates Parker
2426 Soniat Street
New Orleans, Louisiana

Harold Porter
122 :3 Field Street
New Iberia, Louisiana

Gloria Scott
:3501 Paris Avenue
New Orleans, Louisiana

Martin Wilts Jr.
503 Governor Mouton St.
St. Martinville, La.

Af issouri

Shirley G. Blake
2624 Benton Blvd.
Kansas City, Missouri

Mearl Bratcher
2731 West Ellison
Springfield, Missouri

Minniette Burress
2044 Mantilla Drive
Florissant, Missouri

Edith Ann Carson
1838 Topping Avenue
Kansas City, Missouri

James A. Churchman
7 Media Court
St. Louis, Missouri

William A. Davidson
1417 K int brim gh
Springfield. Missouri

Lucille I.. Joiner
.V.C1.3A Farlin Avenue
tit. Louis, Missouri

Laurence Lucas
1713 N. Mit h. Apt. I I

St. 'Joseph, Mis,astri

Eudora McKinley
12 West Dunklin
Jefferson Cov, Missouri
1378 Gleason Avenue
Nlemphis, '1'elines:4(p

:31i 42

Beatrice Smith
Lincoln University
Jefferson City, Missouri

Hardin A. Turner
4037 Darby
St. Louis, Missouri

Sammye L. Wandick
7022 Cleveland, Apt. B
Kansas City, Missouri

Ernest S. Warren
8155 Bloom Drive
St. Louis, Missouri

Esther Williams
Lincoln University
Jefferson City, Missouri

Dennis Williams
925 Atchison Court
Jefferson City, Missouri

Nebraska

William E. Britton
f,445 Kansas Avenue
Omaha, Nebraska

Vera M. Thomas
2908 North 24th Street
Omaha, Nebraska

Neu. Mexico

Bobbie A. Jones
11108 Morris Place N.E.
Albuquerque, New Mexico

Oklahoma

Nadine S. Carolina
417 Northeast 60th St.
Oklahoma ('ity, Oklahoma

Jamul Christian
19(11) Northeast :30th St.
Oklahoma City, Oklahoma

Opal Dargan
2217 North Quency
Tulsa, Oklahoma

Texas

Blanche. M. Allen
1504 East Alvin Street
Victoria. Texas

Shirley .1. Bell
1219 Adalaide
Dallas, Texas

Lent Bray
11)113 «'e!41 Cannon
Fort Worth, Texas

Ltiverda Brown
6.1111 Moonglow Dri%i.
Dallas. Texas

Nick Caltotiit Jr.
129 Cincinnat i

Antonio, Texas



Ida Childers
7821 Charlesmont St.
Houston, Texas

Witham Edmond
1827 Souther land Ave.
Dallas, Texas

Ruth Fisher
1422 Cove Drive
Dallas, Texas

Retie Fitzjarrald
7822 Wedgewood
Houston, Texas

Virgie H. Jackson
803 Burleson Street
San Antonio, Texas

Bert i.. Lacy
12002 Southview
Houston, Texas

George H. Leavitt
3212 Perez
San Antonio, Texas

Lillian McClendon
2822 Palo Alto Drive
Dallas, Texas

Joseph McKnight
4211 Summit Ridge Dr.
Dallas, Texas

James H. McNeil
1006 North Kaufman
Ennis, Texas

Laurance Pratt
6023 Horn wood
Houston, Texas

Mary I). Ridlehuher
1470 Hi !blest
Gainesville. Texas

Tom Hidlehuhel
117 Hi !blest
Gainesville. Texas

Reecie Robinson
5402 Lacy
Houston, Texas

James Royster
5831 Overdale
Houston, Texas

Clarence Russell
6020 Truman Drive
Fort Worth, Texas

Nell Shepard
1305 North Hinkley
Sherman, Texas

Virginia Smith
1305 N.E. 38th
Fort Worth, Texas

Betty Stansell
904 Lenette
Bellaire, Texas

Keith Swim
607 Highland Drive
Big Spring, Texas

John Tate
3426 Seabrook Street
Houston, Texas

Tommie H. Thomas
2944 Robin Oaks Number 226
Dallas, Texas

Dorothy Thompson
Street 1263 Whispering Trail

Dallas, Texas

Barbara Hargas
217 Lester Street
Burleson, Texas

Carrie Wilson
4211s Spencer Street
Houston, Texas

DAILY GROUP EVALUATION FORM

Group Number__

Subject

Excellent
tiootl
Pflor
Fair

/hi/ the . Nee/
ABE,

Excellent
t;fmal

Fair

rfiluotion /it the Npot,.er.
Excellent
G,.(1
Ptior
Fair

Nuniber Present______.

opplx lu

:17

Questionnswer Period.
Excellent
Good
Poor
Fair

Small Group Sharing.
Excellent
Good
Poor
Fair

Remarks:

WEEKLY INDIVIDUAL EVALUATION FORM

1. Upon arriving at Lini.oln University, what did you expect
to get out of your participation in the Institute!

2. To what extent do you feel that your expectation is being
met so far!

WEEKLY GROUP EVALUATION FORM

To enable us to evaluate more fully Institute Activities.
kindly respond to the questions below.

1. What were the most valuable educational experiences you
had during the pald week!

why?

2. In which way, sonic aspects of loo! week's activities would
hove been strengthened!

.1. Who! -11111111x14vrell queNtrem..." tbs you Jim-e teloch von
think hnuld he conAitlyrinl nhvn defiling with nano, oil,ults.
and portwularly Wachs!
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TEST
TEACHING URBAN ADULTS

Belo* are 60 test items belied on the oshmt covered ht
the course. Your answers to the questions are tobe deter.
mined on the basis of the following: A (strongly agree); B
(agree); C (partly agree); D (disagree); E (strongly disagree).
Place the letter of the alphabet which indiates your answer
in the space preceding the number of each test item.

ITEMS

Adult basic education can help un-
dereducated urban adults to help
themselves.

Educating disadvantaged adults in
urban communities can help to im-
prove their self-concept.
Adult education can enable urban
adults to have more favorable
outlooks on citizenship.
Adult education can help disadvan-
taged adults to live more purposeful
and meaningful lives.
Adult education can aid in increasing
the maturity and productivity of un-
dereducated adults as citizens.

Studying African heritage increases
one's understanding of urban black
adults.
Early American black history has a
positive effect on the attitudes of the
black people in your community.
"Negro History Week" can be used
as an educational tool in enhancing
Black understanding, feeling, and ap-
preciation.
The contemporary urban Black has a
so of values that can he ad-
vantageous to the adult educative
pr(WSS.

The urban black family is charac-
teristically a union where there is
much understanding among its mem-
bers and a great deal of concord.
Urban black folklore hits less value
and meaning to the present genera-
tion than a generation or two up.
The vocabulary of the street of the
urban adult is typical of his
pilticat amid level.

Hai isnl is invincible in urban ilan-
inunita....
Adult IgilIC:1111)11 can b.' 111.:111111VIIill
hi hrll.ulg !dark urban adults io colic
y111411%% Kith rallin.
. of lerhnaiiit.:. ha, Ili; Iv
pl%irabl diet viihating

-hoohl ,to-k with flni.
IV.1, W.111119111.- (11 Irai him; adults.
nnmP. ictinino ma. dhit tat tun;
P, ht adult cdul at ivi

her-. -1111111d plan pri.gratn- !hat
Iii Ih1,tk bI for OW :1111111

-.1111kill

Strongly Partly Strongly
Agree Agree Agree Disagree Disagree

Pre Post Pre Post Pre Post Pre Post Pre Post

'63 '73 11 5 1 2 0 2 0

'51 '70 22 7 5 1 1 0 0 0

'39 61 31 14 8 1 1 0 0

43 '63 28 12 6 3 2 0 0 0

'27 44 42 9 1 1 0 0

'27 48 17 8 1 1 0

'27 42 27 18 16 11 7 2 2 4

18 9 8 1 0 1 0

'21 33 38 34 16 6 3 4 1 1

4 14 18 "30 '22 23 14 4 6

4 10 22 13 16 12 19 26 17 17

15 11 15 19 18 22 '16 9 12

6 5 20 24 20 23 '28 '17 5 9

26 '31 32 34 14 12 7 1 0 0

2 1 7 2 6 3 "40 33 24 39

3 1 1 2 9 0 34 33 31 '42

39 11 10 14 12 7 18 8 .9

:IM 44



TEST continued

ITEMS

Needs of the adult student.. vre not
important to consider so long 0.4 they
get the subjects they want.
Securing professional subject matter
is the first step in starting an adult
educational program.
A teacher should select subjects for
an adult education program in which
he is interested regardless of whether
the adult students are interested or
not,

There is no need to recruit adult
learners if you have in your program
what they want to learn.
An adult educational program can-
not be built on the basis of the in-
terests of adult students.
In attracting adults to a program, it
should be remembered that adults
are not able to learn much because
aging has diminished their learning
ability tremendously.
An adult educator should not consult
with community agencies until he is
sure he has his program planned.
A diagnosis of community to deter-
mine the problems and needs of the
prospective adult students does not
really fall into the adult educators
hands.

An adult emulator can operate an
adult education program more ef-
fectively if he works on his own in-
dpendent of other adult workers in
the community.

Publicizing a program is not all that
important if the' program has has to
offer the people.
Problem-solving has little or no place
in planning and conducting adult
educational programs.
It is too much trouble II) engage uti
de red ura led adult. in N(dving
problems as 3 learning procedure.
An illiterate is usually able to func-
jim ill society if he is given the op-

portunity.

A marginal citizen is a person vhn
able to function purposefully and
productively in AI Wit'? Y with little or
no turi her paktum now

II is not important In employ
mot ivational means ill recruit mg

4314.411MM Walt Until Ihyre
tvarhIng-11.3 ming It wit

tiiitialt, mild! !tildt'llts.
Tea. long adults I. no di!ti rent from
teaching luldren and yie

Strongly
Agree Agree

Partly
Agree Disagree

Strongly
Disagree

Pre Post Pre Post Pre Post Pre POW Pre Post
I

I

I

0 0. 2 2 1 0 27 23 '49 '53

2 5 11 7 12 7 '32 '30 22 30

1 0 0 0 2 1 21 22 '55 *55

3 1 6 6 12 14 '32 '32 26 25

2 2 5 2 10 2 29 32 '33 '39

1 1 3 2 9 3 33 36 '33 *38

3 8 9 11 9 4 '33 '26 25 29

2 0 0 2 4 1 40 34 '33 '41

1 1 2 1 5 3 37 30 '34 43

2 1 7 2 9 6 '37 *37 24 32

0 0 0 0 7 2 38 35 '39 41

0 0 2 0 5 1 '39 '43 33 34

20 17 19 22 23 18 10 15 7 6

1 4 18 24 32 22 "21 23 7 5

1 1 2 0 4 1 39 35 "33 42

3 1 2 0 8 6 29 21 37 50
I

3!1 .15



TEST continued

ITEMS

The proverb "A picture is worth a
thousand words" is taboo in adult
educat ion.

Technological devices should be kept
in the background in teaching adults;
they are not humane enough; they get
in the wav of real good personal
teaching of the teacher.
Psychology is not needed in teaching
adults if the teacher uses common
sense.

New materials for teaching adults
should not be used if old materials
are still effective.
Testing really has no functional pur-
pose in teaching undereducated
adults.
A teacher should teach and leave the
counseling of adult students to a

professional counselor; a teacher just
should not counsel their adult
st intents.

It is nonsense to think that reading
reflects upon almost every other area
of formal education.
Adult students should learn to read
before t hey attempt otherher elm rses.

1)etermining the reading level of
adult students is more of it hindrance
than a help to them.
There is not much a teacher an ell
when adult students have serious
reading problems; after all, adults
are usuaily slow readers anyway.
Ealuation should be administered
b% he teacher without the
rollatioration of the students.
Evaluation should be conducted only
at the old of the program by experts
who know what they are doing.
When one is evaluating students, he
Mlle. not nevd to conce'rne'd about
I hi* rd Ilra 114111;11 la !ht program.
(h of the major purpoNli". of
1%aluattial Is to had row if there b a
ta % orable rhane in .:11,n11'111 beha

1.:duralional goal -hold(' not be
In I of behavioral ,.-hano- of

lull ..audviits; alter all, goal, are
o.a1 wit% ni guide die Ivadwr

tvaching ohm.
.1111111 in-.- %;t1iii t,. !ht.

-:[-t id a, Ault !vain
I! -

.1 plug! dm I uniplfI c.d. it I-
11- 11.111 .1 It %Am. in building

Strongly
Agree Agree

Partly
Agree Disagree

Strongly
Disagree

Pre Post Pre Post Pre Post Pre Post Pre Post

2 2 8 2 7 8 38 29 '28 '39

1 2 4 2 11 7 34 32 29 35

0 2 3 2 12 9 40 40 '24 25

1 0 2 2 12 9 '37 35 27 32

4 0 4 1 16 10 37 40 18 27

3 1 3 3 11 5 34 35 28 34

1 5 7 2 5 2 27 24 39 45

10 18 20 15 18 12 24 23 7 10

2 0 2 1 12 4 34 38 29 35

2 1 1 0 3 1 32 26 41 50

5 2 7 4 17 3 32 36 18 33

0 0 2 3 3 2 39 33 35 40

1 1 3 0 6 2 45 33 24 42

31 41 20 19 13 9 13 6 2 3

1 1 10 4 7 3 43 35 '18 35

0 1 1 5 8 7 36 30 '34 *35

0 0 0 1 2 1 38 28 39 48

1111.11 plc ,laud Initnl II% I in' in 411 tit;ift

111 (V-



TEST
TEACHING URBAN ADULTS

This test is designed to help measure the learning that
can take place in a group situation of an Institute of Adult
Education. Below are 26 multiple choice questions. Encircle
the letter of the alphabet which indicates your answer to the
question.

I. When I know that I am to he a participant in a
group, and I know in advance the task to be done by
the group, I

A. wait until I get to the group session to see
what I can contribute.

13. plan what I will contribute in the session
out of my previous experience and know.
ledge.

C. make careful and detailed preparation
before I attend the session.

I). think what I should do in the group before
the session when the matter crosses my
mind.

E. attempt to expand my knowledge through
study in advance of the session by studying
the matters to be undertaken by the group.

When I am in a group and become aware that
some of the members are not involved in the group
activity. I

A. try to handle it myself.
B. tell the group and let theni handle it.
C. let the leader handle the situation.
I). let them participate exactly as they think

hest.
E. encourage their participation if I think that

it is needed.
.1. When groups of which I am a member need

slate kind of special service such as serving on a
committee or accepting a special assignment. I

A. volunteer if no one else does.
B. volunteer willingly.
('. hesitate to volunteer.
I). volunteer if I feel qualified.
E. would rather not volunteer.

. Groups often get off the main subject in their
discussions. When this happens

A. I call attention to the situation and suggest
that the group focus on the subject or task
at hand.

B. I wait until someone else becomes aware of
the situation and call attention to it.

C. I speak to someone next to me and ask if
we are "off the t rack."

D. I let the designated leader deal with the
situation.

E. I say nothing.
5. %Chen the discussion in a group touches on

S111111 !ling I am interested in,
A. I express myself and defend my position.

I inmate the discussion.
C I wait to see whist others have to say.
D. I ion' in when I agree w ..h what is being

said.
I state my opinions or ideas as best as I can
for what they are worth to the group.

Conflict often arises in groups, when it does
A. I aid in the resolution of the contlici ui she

group session.
I Iry to aid m the resolution of the (.1,11111(.1
In an informal w.av outside the group.
I try to understand the conflict without get.
sing involved.
I keep (no
I I r, to tindrstand the flintily' and will nu-
it*11111a1IV somthing in the hope that it

will help.

E.

B.

C.

I)

Pre Post
Test Test

7. In dealing with conflict within the group,
A. I evaluate the conflict according to the

people involved.
B. I try ) avoid getting involved.
C. I try to understand the issues involved and

also the type of people involved.
D. I try to set who started 1hr conflict.
E. I try to appraise the meaning behind the

conflict irrespective of the issues or the
people involved

$. When a problem situation develops in a group,
A. I depend on the leader to work out the

problem.
B. I actively attempt to resolve the situation.
C. I offer any help I can in resolving the

situation.
I wait for the other
resolve the situation.
I cooperate with the leader

5 10 to resolve the problem.
9. When I am in a group situation and something

is said which I do not understand,
A. I ask immediately for clarification.
B. I keep quiet.
C. I wait to see if the idea will he clarified in

the discussion.
D. I ask for help from the person next to me.
E. I ask the group for help if the discussion

remains unclear.
10. When someone else is talking in a group.

A. I try to get the meaning of what is being
said

B. I try to understand what is being said in
terms of the words and the deeper meaning

53 52 of the words.
('. I listen to all that is being said.
I). I evaluate what is being said as it is ex

pressed.
E. I listen to what I am interested in.

II. When I speak in a group,
A. I address the leader.
B. I address the person or persons for whom

my remarks are intended.
C. I address the group as a whole.
I). I speak in the hope that someone in the

group will understand me.
E. I address those in the group who I feel will

45 43 understand me.
12. If I have a definite idea or opinion in a group
discussion,

A. I quickly agree when someone else ex
presses my idea or opinion.

B. I express myself frankly. 57 59
C. I partially express myself and check the

group reaction before continuing.
I). I hint at my idea or opinion without being

too direct.
E. I wait to see if someone else will express

what I have in mind.
13. When I understand what is going on and see
that others do not.

A. I wait until the session is recessed and
discuss the situation with someone else.

13. 1 call the group's attention to the tact that
some people may not understand.

1. I hope they will.
D. I wait for someone else to mention the

problem and support them
E. I attempt to clarify the discussion.

1 1. When I feel that I need acceptance from the
group.

A. I seek help from group !numbers outside the
group situation.

B. I ask for help if it is appropriate to she
discussion.

E.

group members to

in his attempt

So so

55 57

IS 21
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C. 1 hesitate to bring my personal needs before
the group.

D. 1 ask the group for help.
E. I a,sk for help without identifying the

problem.
15. When I participate in a group,

A. I don't think about myself in the group.
H. I think about myself in relation to some of

the group members.
C. 1 think about myself in relatiou to the total

group.
I). 1 think eirout how my behavior affects the

group.
E. I analyze my behavior in the group.
When a group doesn't work well or is a failure,
A. 1 feel that 1 was partially responsible.
B. I feel that the leader was responsible.
C. 1 feel that the other group members were

responsible.
D. I feel 'that everyone in the group was

resp(msib*.e.
E. I feel that it was "just one of those things".

17. When tru expert is available to the group,
A. 1 think he should tell us what to do.
H. i thin' that the group should do as much as

possibie on its own.
C. I think that he should he available to the

group.
1). 1 think that he should help us if he sees

that we need help.
E. 1 think that he should provide help when

asked for it.
IM. When I am in a group,

A. 1 rely heavi; on the group to provide direc-
tions.

H. I rely heavi.y on the leader for directions.
C. I rely on my guidance for directions.
D. I rely occasionally on the leader for direr-

lions.
E. I rely occasionally on the group to provide

direct ions.
19. When I am in a group,

A. 1 consider the group as it will meet my per-
sonal needs.

B. 1 rarely consider my personal needs.
C. I realize that I have personal needs to be

met in the group.
D. I assess my personal needs a.. they will al.

fed the group.
E. I do not consider my personal needs in the

group but think only of the group task.
2u. I use experience gained in the group,

A. In similar groups.
H. only in that group.
C. whenever it seems to apply in groups.
D. in my total life situation.
E. in many of my personal situations.

21. I use experience gained in the group
A. help one function in the group.

help me lumina) in similar groups.
help me function wherever it scents to apply
in groups.

I) utitlatte action in all areas.
E inmate art 1(111 in any personal situation.

21. When I Hill in a group situation.
A I In, to understand the %It WS of tethers even

when it 1, a minorit view.
li I recognize that there is a minority View.

I lend to follow the Ilia jurll View.
I) I feel that the majority view is the noel im-

portant.
I try to keep the minority view before the
gnaw even when I disagree.

: In a group.
.\ I lidro it I a ill inicistd in A hat is being

Pre Post
Test Test

Pre Post
Test Test

H. I listen if the speaker captures my at.
tention.

C. 1 make an effort to be attentive when
someone else is talking.

I). I frequently become absorbed in my own
thoughts and have difficulty listening.

E. I listen when what ;4 being said is im-
portant to the group.

24. When I am aware that a group member's con.
tributions are not being heard or dealt with,

50 53 A. I make sure that others' contributions are
heard and dealt with by the group.

H. I wait to see how important these ideas will
become as the discussion continues.

C. I call attenti-m to the neglected ton
tributions if I feel that persons making
them are feeling rejected by the group.

I). I feel that each group member is respon-
sible for making himself "heard" in the
group.

49 54 E. I call attention to the neglected cm-
tributions if they reflect my own ideas and
°micros.

25. When I see others in a group who have dif-
ficult in understanding what is being said and
what is going on,

A. I feel annoyed %nd find some way to ex-
press my ann ore.

H. I try to understand the difficulty and seek
2M 21 ways of helping those who do not un-

derstand.
(:. 1 try to understand the difficulty but rarely

offer help.
1). I feel that each member must he revolt-

7 :3 sible for his own understanding and I
overlook the situation.

E. 1 become annoyed but rarely express
When I strongly disagree with the ickas of

others in a group,
A. I arcs pt the person if he expresses ideas

that are not "too far out".
Ii. I accept the person but reject his ideas.
C. I try to work with these people. but my ex

perience is that this is often futile.
I). I try to point out the error and change the

person's view so that we are in apt ement.
13 14 K. I avoid these persons.

(1 44

1:7 :it)
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Ideal answers predet ermined by t ht. Institute

6 2

15 14

72 74

III 7

EVALUATION
Expectation and Outcome

1. It'hut you in,1 from dos Ins/ Hoc
urritol?

upon yOUt

2. To ulna P.V11111 (hi .1n14 think .1-14111' oars.
1'141141rd f

."1 List suggeslionN 5ou think would hurl, ini/nla cm/ In

.'Tousle.
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EVALUATIVE QUESTIONNAIRE

INSTITUTE FOR TRAINING TEACHERS AND
AC ER TRAINERS IN ADULT BASK EDUCATION

07 URBAN ADULTS, LINCOLN UNIVERSITY, JE7.
FERSON CITY, MISSOURI, JULY 12-39, 1971.

To Participants: Please answc the following questions as
completely ,s possible. Indicate your an-
swer in the appropriate space with a check
mark.

A. 'I' what extent did dm training meet the piloted ob
jertirem of the inmlittatre

Met Did Not
Objectives Met Meet
Very Well Objectives Objectives

Overall Objectic e

Teachers should be able to:
I. Identify the unititie problems
facing the urhan adult.
2. Design educational programs
based on cultural chat acteristics
which will enhance the teaching.
learning process.
3. Train other teachers in these
met hods.
Spetifir Objectit.cm:
To help teachers and teacher
trainers in Adult Basic Education
to be able to:
I. Participate in discussion on the
uniqueness of the urban adu!'
2. Identify the special problems cf
adt'lts in urban communities.
3. Identify major characteristics
and values of the urban adults.
3. Synthesize appropriate content
and techniques in effective
teaching of the urban adults.
5. Demonstrate skill in evaluation
of Adult Basic Educational /IC-

I iv it it's of urban ad tilts by
analyzing, and using a

number of evaluating procedur..s.
11. Demonstrate competence it
ban Adult Basic Educatio y
planning. organizing and con-
ducting teacher training progyams
in Adult Basic Eduk main of urban
adults in harkhotne situations.
It. ttlt(il recto's ttirmlal Hots hitt r pit- unprin Pm en t

this (11111 taller inxlstul thr.% 'whirr hr as
sperlifr 1)1)NS1/)1e.

tt./1111 f 11 110'1' III IA PIT I'll if 4)011 ,%.o1l 11111

110 Nilila!
-

/1 ho/

,
rr Ipt, the nlIOU %/11111,1111N ill I h.' MN, it

tiiifot 11 rtt Ile.' Multi :4 I,/ I /iv ill.1111114

midi. 11,1% 4111" t II pgge r VW VIII
1114,,,111 hill.' C4,111-01111lig Ih MN/ilia I I /We 1, III

FOLLOW UP EVALUATION WORKSHOP
FOR TEACHERS

IN ADULT BASIC EDUCATION OF URBAN ADULTS
Lincoln University

JeffertIon City. Missouri
January 20.30, 1972

PRIDMY
January 21

Meeting Place - Rodeway Inn

4-6:00 Orientation

8-7:00 Supper

7-9 00 Follow-up Woritoops
(Report. discuss and critique)

9.11 00 Social Interaction

SATURDAY
January 29

Meeting Place - Founders Hall
Room 340. Lincoln Campus

8 15 Transportation to Lincoln Campus

9.9:15 Welcome and Announcements

9.15-10:30 Follow-up Workshops
(Report. discuss. and critique)

10:30.10:45 Break

10 45-11 55 Problems in conducting back-
home workshops

11:5' 1:25 Lunch

1 25.3 00 Problems in conducting back-home
workshops

3:00.3.15 Break

3.15.5:00 Ways to improve Teacher training
effectiveness and skills in Adult Education
Programs (small groups)

SUNDAY
January 30

Meriting Place - Rodeway Inn

9.10-00 Summation and evaluation

10.10:15 Break

10 15-11 45 Plans for further training of
teachers (small groups from same state or
region)

11 49-12 00 Closing remarks

19



Carolyn Hell
8713 Apricot Street
New Orleans, Louisiana

Shirley Bell
1219 Adalaide
Dallas, Texas

1.M1 Bray
1003 West Cannon
Fort Worth, Texas

Luverda Brown
6304 Moonglow Drive
Dallas, Texas

Melvin Caldwell
:1609 Missouri Street
Pine Bluff, Arkansas

Nadine Carolina
417 N.E. 60th Street
Oklahoma City, Oklahoma

Leora Christian
19(H) N.K. :10th Street
Oklahoma City, Oklahoma

Rucker Clayton
Route 1. Box 166
Magnolia, Arkansas

Millie Clegg
Route 1, Box 15
Prattsville, Missout i

Roger Dabney
0007 Pauline Drive
New Orleans, Louisiana

Stewart Eames
1:165 North .9th Street
Baton Rouge, Louisiana

William Edmond
1827 Southerland Avenue
Dallas, Texas

Ruth Fisher
1422 Cove !hive
1)allas, Texas

Samuel Green
1222 S. Salcede titreet
New Orleans. Louisiana

Green
1222 S. Saliva. Strvet
N%% trieatis, Louisiana

Virgil liou;.varit
Ni%%, n-late... Louisiana

rafollo hob
t,Ve.t 10th Number 312

1.1111 Itolk, kaii,as

1-ph
eel

I If rl 11.e. 1.4)111-W11a

PARTICIPANTS
FOLLOW-UP WORKSHOP AT LINCOLN UNIVERSITY

Virgie Jackson
8113 Burleson Street
San Antonio, Texas

John James
4536 Monroe Avenue
Baton Rouge, Louisiana

Charles Kilbert
4307 Holly Grove Street
New Orleans, Louisiana

Ethel Kimble
819 West Franklin
Opeloussa, Louisiana

Bert Lacy
12002 Southview
Houston. Texas

George Leavitt
3212 Perez
San Ant( nio, Texas

Lola May
712 McGee
Monroe, Louisiana

Frankie Miles
2202 'dab() Street
Wr.cerloo, Iowa

Lillian McClendon
2822 Palo Alto Drive
Dallas, Texas

Joseph McKnight
4211 Summit Ridge Dri%e
Dallas. Texas

Ruby McKnight
4211 Summit Ridge Drive

Tex-

James McNeil
1006 North Kaufman
Ensiis, Texas

Frankie Miles
.202 Idaho Street
Waterloo, Iowa

Margie Peoples
2:100 Smith Battery
hide Hoick. Arkansas

Reeto. Robinson
1112 1.a,
Houston, Texas

James 1:1n.str
5M11 ()Vrdi' le
111(1t1:01111, 'Flout.;

larenr Ruti,e II
0)211 'Tristan {toad
Fort Worth, 'IfAa

I ;lot la SiutI
1. AN, Hui,.

Nevi, Orleans, Lim isiana

11

Beatrice Smith
Lincoln University
Jefferson City, Missouri

Keith Swim
607 Highlanor Drive
Big Spring, Texas

John Tate
3426 Seabrook Street
Houston, Texas

Tommie Thomas
2944 Robin Oaks Drive
Dallas, Texas

Dorothy Thompson
2363 Whispering Trail
Dallas, Texas

Barbara Vargas
217 Lester Street
Burleson, Texas

Sammye Wandick
7022 Cleveland, Apt.
Kansas City, Missouri

Dennis Williams
Lincoln Univeit
.Jefferson City, Missouri

FOLLOW-UP WORKSHOP WRITTEN EVALUATION

.1. Flu you think the objective of the Follow-Up Workshop
ham been mete To what extent?

4

2. Has the FollowO, Workshop been surresisfule If ".ves".
in which way? If "No", what is larking?

3. /hi .%101 hare any suo.u.festitins ms In how this FollowUp
11wkshop hare been illiPrf Wed

5()


