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BEST COPY ApmiLagys  °

Introduction

This document is the result of the desire to encorporate career educa~-
tion activities into the present high school English cuwrriculum. It
should be noted that the curviculum of Essex Junction Educaticnal Cene
tex's English Department is based on the phase-elective semester pro-
gram, with only the 9th grade classes tracked and running a full year.
The rirst two digits of the course number indicate the level of acadew
mic complexity. Though this doocument is addressed to meet the specific
needs of a specific English department, it is hoped that readers may
find these units, or variations of ¢hese units, applicable to their
own needs; the assignment of an activity to a specific course is in no
way intended to imply that the activity is exclusive to that course.

Below is a list of career education concepts considered in the writing
of these lesson units. It is hoped that this list will clarify some
of the attitudes with which career education deals. This list was
taken from Career Education Rescurce Guide, Dr. James E. Bottoms, ed..

1. People have many kinds of careers.

2. Every occupation contributes to society.

3. Every individual can have a meaningful, rewarding career.

4, Careers require different knowledge, abilities, attitudes.

S. Every person is an individual, with different abilities, interests,
needs, values.

6. A person's best career direction develops over a long period of time.

7. Every individual develops a perscnal "style", which he can fulfiil
in a career with a similar "style".

8. People pursue careers for many reasons.

9. A person may be suited for several different careers.

10, Careers can be srouped in various ways into "families", requiring
similar abilities and providing similar rewards.

1l. Every career requires some special preparation.

12, Career preparation must follow a plan.

13. The choice of a career usually involves a compromise between great-
ar and lasser needs.

14, Work experience facilitates career decision-making.

15. People change, and sometimes careers change, as they so throurh life.

16. Changes and conditions in the world affect careers.

17. People must adapt as the world changes.

18. Different cccupations are interrelated in many ways.

19. Any career area has different levels of responsibility.

20. A person's relationships with Sther people, with his emplover, and
with society affect his own career as well as the careers of others.

21. A worker must understand, not only his job, but also his employer's
miles, regulations, policies, and procedures.
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Tips For Using Rol ing as a ing Davice

Putting a student in a role-playing situation ~an be threatening to the student, and
ghe m?r should use caution and sensitivity when usine it. Here is a list of
os ts: .

Do's: Encourage the students to tyy the role-plaving situatim, and lock for

i faces that are saying no, but meaning "I really want to try."
Create roles that students can identify with,
Instructors should be ready to take either role at any given time if vwolun-
teers don't come forward. Often, instructors must be involved in the first
role~-playing., This will stimulate the interest of students, and give them
encouragement to try a role,
Atﬁmcmtplmmofeachmle—playmg or at a significant point when a
break would be appropriate, ask students for comments and observations on
what has taken place.

Don't's: Never force a student to take a role., Remember, they are leamming vicar~
iously by watching classmates role-play. Don't become impatient or cancel
the lessons if volunteers don't come forward immediately. Jump into the
role yourself, and review the lesson afterclass to see if material was
appropriate.

Don't intentionally involve students who may be amotzonally unstable.,
Naturally, if they volunteer, don't reject them; the opportunity to parti-
cipate may be therapeutic, :

Role-playing can be great fun. Instructors may get "butterflies" before tyying it.
Share the feeling with students and assure them that this is normal.

Author: Robert Pasco

EKC

Aruitoxt provided by Eic:



. : Qntxnimtory Unit #1 for Career Education in 8th Grade

Concepts _ ’
IVery Derson is an individiual, with different abilities, interests, needs, values.
Careers involve different knowledge, abilities, attitudes. ‘

Performance Objective

The student Wi le to pr 'nt significant observations about his own interests,
and to relate these cbservat: to possible choices of careers.
Lesson Capsule

Suggestions Tor implementation: it is recommended that teachers using this unit
enlist the aid of one or two puidance counselors. A guidance counselor may intro-
duce the material if the teach.r wishes. Uhen students begin to code their lists,
the class should divide into two or three groups so that instructors can give indi-
vidual attention tc coding, and later discussion of possibdle occupation areas.

Care should be taken by instructors not to give any reenforcement to the idea of
discovering "the right occupation” for any individual student, The issue should
£0 no deeper than peneral cocupational areas.

'The following question are sugpested for proup response to each student's list:
Would you share with the group what your top three interests ave? Are any of the
top three coded the same? Does the proup see ways that the top interests are simi-~
lar? Are there other interests in the group that have common coding? VWhat values
does the group think might be most important to this student? Does the sroup see
any patterns in this student's interests that might give him a clue to a career
area possibility? Any areas that he should avoid?

TWENTY THINGS YOU LOVE TO DO

PURPOSE

An Important question tc ask in the search for values is, "Am I really getting what
I want out of life?" A person who simply settles for whatever comes his way, rather
than pursuing his own goals, is probably not living a life based upon his own freely
chosen values. He usually ends up by feeling that his life is not very meaningful
cr satisfying, However, before we can go about building the good life, we must
know what it is we value and want. This activity helps students examine their most
prized and cherished activitics,

PROCEDURE

The teacher passes out paper and asks the students to write the numbers from 1 to
20 down the middle of the sheet. He then says, "And now will you please make a
list of 20 things in life that you love to do."

To encourage the students to start filling out their lists, he might add, "They
can be big things in life or little things." He may offer an example or two of his
own. Oc he might sugpest, "You might think in terms of the seasons of the year for
things you love to do."

_ The teacher also draws up his own list of twenty items, and as he reacheg the
end of his list, he might tell his students that it is perfectly all right if thev
have more than 20 itéms, or fewer than 20 items on their lists. |

then the lists are done, the teacher tells the students to use the left-hand side
of their papers to code their lists in the following manner:

1. A dollar sign (§) is to be placed heside any item which costs more than $3
each time it is done, (The amount could vary, depending on the sroup.)

2. The letter A is to be placed beside those items the studemt really prefers to

do alene; the letter P next to those activities he prefevs to do with other
pecple; and the letters A-P next to activities which he enjoys doing equally
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. alone or with other pecple. S

3. The lettars PL are to be placed beside those items which require plamning,

4, The coding N5 is to be placed next to those items which would not have been
listed five years ago. ‘

5. The numbers 1 through 5 are to be placed beside the five most important items.
The best loved activity should be numbered 1, the second best, 2, and so on.

6. The student is to indicate next to each activity when (day, date) it was last

engaged in.

TO THE TEACHER ‘
stratesy can be rvepeated several times throushout a year. It is a gnod idea to
save the lists and compare them over a period of time.

Any more than five or six codings at one sitting gencrally overloads the circuits.

The teacher might sce ways of making additional use of the lists. For example,
he might ask his students to describde on paper or crally to a partner how they like
1o do the item they marked with the number 1. The student would tell with whom, at
what time, under what circumstances, he like to enprage in the chosen activity.

Or the teacher mipght ask the student to choose one of the items on his list and
then list privately, or discuss with a partner, five advantages, pleasurvs, gains,
benefits, or satisfactions he gets from that activity.

A student might volunteer to write his list on the board, with the option to omit
any izems he'd rather not share. The teacher gives him a Public Interview based on
his list,

I learned Statements (Stratepy Humber 15) are an excellent follow-up to this
strategy.

ADDITIONAL SUGGESTIONS for lesson cn 2nd or 3rd day -
The teacher mipht want to add additional elements 1o the coding system suggested
above., Here are some more sugrestions that the teacher may use op adapt:
1. Use the letter R for those things on your list which have an element of risk
tc them, It can he ohysical risk, emotional risk, or intellectual risk.
2. Put an T next 1o any item which involves INTIMACY,
3. Put the letters IQ next to any item which you think you would enjoy more if
you were smarter.
4, Place the letter U next to any item you have listed that you think other
people would tend to judre as UNCONVENTIONAL.
5. Use the code letters MT for items which you think you will wnat to devote
increasingly MORE TIME 4o in the years to come,
€. Put an MI by any of your items which you would not be able to do if you
moved 1,000 MILES suuth from where you now live.
7. Choose three items which you want to bocome really BEITER at doing, Put
the letter B next to these items.
8. UWrite the letter F next to those items which you thirk will not appear on
your list % years from ncw,

Some information for this unit was taken from:
Sidney B. Simon, leland ¥, Howe, and Howard Kirschenbaum, Values Clarification,
(NBW YQPk, 1972)’ po 30"‘3“‘-

Author: Robert Pasco



Introductory Unit #2 for Carwer Fducatinn or Sth Grade

TS
%’c&m be grouped in various ways into "families", requiring similar abilities
and providing similar rewards. e ’
Every person is an individual, with different abilities, interests, needs, values,

Performance Objective
The student wi le to present significant observations about his values as
they relate to career areas after taking the Hall Occupaticnal Orientation Inventorv.

Matarials '
Aall Occupational Orientation Invent

Lesson Capsule :
The teacher will administer the Hall Occupational Orientation Inmventory.

On the second day of the unit, it is sugrested that the teacher enlist the aid of
guidance counselors (one, or preferably two). The elass will be divided into eroups
and etudents will each te ~iven an opportunity to present to the class those scales
that he had stanini scores of 7 through 9 and 1 through 3. The sroup will discuss
with him types of jobs that mirht match the particular value systom. They might
try their zvaluaticn in terms of thema six job catepories: realistic, investipa-
tive, artistic, social, enterprisine, tirszentional.

In a follow-up session the instructor should explain that careers can be grouped

in families requiring similar abilities and previdire aimilar rewards. For example,
someone who 1s high in "Pecple Orientotion™ misht not have e technical aptitude
to be a psychologist, but could fulfill the same needs by being a social worker op
a day=-care worker., The sroups should then reform and discuss varieties of careers
within a given set of values.

Author: Robert Pasco

Role-playing of Career Conflict Situations gth Grade

Concepts )
The cholce of a carcer usually involves a compremise between greater and lessey
needs,

A person's relationship with other pecple, with his employer, and with society af-
fects his cwn career as well as the careers of others.

Performance Objective

student an e ingtructor will be able to perform for the class a role-plavine
situation depicting a conflict arising from a career lifestyle. Through this the
gtudents will be able to present observations as to¢ what values are important to
the career areas depicted.

Materials
Tndex cards with roles defined on them

lesson Capsule
K pair of volunteers will be asked to pick an index card from pile A and pile B.
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~ They will read the situation rresented on each card., They will ' ove the seats in

the front of the class, and assume the roles indicated.

Several examples are included in this unit., Feel free to transfer these situations
to index cards, and to areate situations of your own. If the class memders respond
favorably, ask them to prepare cards that describe confliet situations involving
caveers, :

A

* Be sure to discuss the results of each role-playing situation .with the class. See.

if the class can come up with alternative solutions to the conflicts. Also, be sure
to explore the various values dealt with in these conflict situations.

Note: nafer to unit & for Literary Explomations II 233 for further involvement in
values and on-the«job confli *s.

Below are sample conflict situations:

A B
Sam Salesman is making a pood salary, and  Sally Salesman complains to her husband
spends many howrs, including evenings, on  that he is never home. Thev have two
the job. He doesn't particularly like his children, and live in the suburds of a
work, but feels the noney he is making is  larpe city. Sally was brought up in Ver-
the important issue ment and"wants to return to the M.ood
country,

Theresa Teacher has been wevking in the Tom Teacher is a high school principal,
local elementary school for three vears. and is proud of his nosition in the com-
She likes her work and wants to continue, funity. He feels that his wife should
although she has a three year old daupgh- stay home with the child "where she be-
ter, and will have another child in the longs." He feels his salary is sufficient
early summer, . o meet their needs.

Barry Broker works with people's investe Barry's brss calls Baryy into his office
rentc in a small city in Vermont. He has  to offer him a big promotion, to work at
done well in the firm, and has a heme in the company's headquarters in Mew York
the mountains where he hikes and skis. City at twice the salay.

Author: Robext Pasco

BEST copy r—

e —y—

.wat Ad 9th Grade

Writing a Letter of Application in Response +n—

Concepts
I'rTE%"img for a job, the wart =d~ —s ot Iocal newspapter can be the place to start,

and urderstanding hesw 1~ uS¢ them is a must.

Many want ade safit & prospective employee to phone in and many want you to write and
applv €0 the job.

Knowing how to write a business letter to apply for a jub is a necespary Prerequisite.

Puttine the correct infuumution in vour letter of applieation answers the primary
questiviy n€ . [TUspertiun employer,
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. Pexformence Objective ' :

GIvon a newspaper want ad section to study, a list of sample want ads, a correct
business letter form, and a sample letter of application---the student will write a
business letter applyine for a ition from the samnle want ad list, using correct
business letter form and incl v all necessary information such as the followine:
job title, age, health, ete., education, experience, refercnces, and iaterview re-
quest, sO that the letter can be oritiqued by twe other students and the teacher.

Newspaper want ads, (mest papers will send complimentary parers for at least a day
for a class), memoy~aphed sample business letter, sample letter of application, and
sample list of want ads.

Lesson Capsule

Bepin Fﬁias Tesson by lettine the students browse throuph the want ads of the Bure
m__d__fvton' Free Press or New York Times., Make sure they know in what section of the
papar to L want ads. It 1s necessary tcexplain their use, or detter yet,
let the students explain their use and value. Thev will probably note that two
kinds of want ads exist: the write in for the job, and the phone in for the job.
At this point you moy wish to discuss the merits of both kinds.

then they have completed this sxercise, then you will necd to pass out the sample
want ads and explain that thev will be writing a correct business letter of appli-
cation for one of thesc ads. Perhaps some students will have already studied busi-
ness letter form; if so, ask them the differunce hotween a friendly and a business
letter. In this lesson, you will find a sample lotter of application and a sample
of correct business letter form, Discuss with the students the correct format of
the business letter and any merits they can fimure out for its form.

From the sample letter of application, you can point out the 6 requisites needed

within such 2 letter to provide the necessary information fer the prospective emplov-

cr. :

1. job title - It is important to mentien the want ad and the title for which you
are applying, o not say, "I'll take anythine",

2, ame, health, ete. - Add anv characteristics vhich you feel to be important for
the job you Jesire, such as apu, health, snecial intersts which per-
tain te the 4-h,

3. education - Bc sure and montion your farthest level of education and particular-
ly any courses you have taken which weuld help you in the job.

b, experience ~If you have had previous experienca in the job field or related fields,
say so; otherwise, do net bluff.

5. references~ Be sure and list the names and addrasses of two references. Make
certain that you have checked nut their parmission before hand to
use their names, Think about teachers, scunselors, old family
friends for r:ferences, and do not use someone your own age, please!

6, interview - Make sure and pive your phone number,

nquest

After discussing the necessary information needed in a letter of application, the
students can begin writing their own letter. Remember, also, to discuss the impry-
tance of neatness, lepibility, use of ink, clean paper, and any other immortant
points to letter writine that vou or your stidents ean think of, Lefore they bepin.

To terminate this lesson, have cach student examine twe other letters and critique
them by writing comments; you can then add your comments both con and pro.



List of Sample Want Ads
neededee

Hard working, dependadle,

for weekends only

My, Jason Clax#c-ﬂanaper

Grand Union Supermarket
Pearl Street

Essex Junction, Vermont

Mother's lelper for afterncors,
3-6:00, small children t0 care for,
mist be responsible, kind

Ms. Susan Kelpatrick

P.0. Box 335

Cclchester, Vermont

Part time help needed for weekends,
McDonalds, behind the counter work
selling, male or ferale, write to
apply for an interview

Business Letter Form

Name of person (if given)
Name of firm (if given)
Street Address

City, State, Zip Code

Deaer

(if you know his name)

Gas Station Attendant for evenings,
%:30-10:00, Prior knowledge of motors
necessary, must be hard working, clean
up duties, - wmte

Mr. lopez Jones

Shell Station

Four Corners

Essex Junction, Vermont

Typist and Receptimmiut for Dentist,

Must type 50 wpm,
Apply: Dr, Wild, DDS

P.0. Box u451

Fssex Junction, Vermont

Your strecet address :
City, State, Zip Code heading
Date

Inside
8

DearS:.r' (use this greetﬁw;fycudomt}mmmenmofthe
person who will be reading this letter)

paragraph

paragraph

Tetter

closing,
vour signature



Sample letter of Application

33 Green Street
Essex Junction, Verxmont
_ January 14, 1973
Mr, Jack Sykas
P. 0. Box 115§ '
Burlineton, Vermont 05401

Dear Mr. Sykas:

I am applying for the position of part time garden helper that you had
advertised in the Burlington Free Press. As a 16 year old student, I am sure
that I would have enocugh energy and strength for the job, and I am most in-
terested in gardening as that is my hobby. As a sophomore at Essex Junction
High School, I am majoring in agricultural courses. Although I have had no
previous experience as a hired gardner, I have kept my family's garden and
lawn in pood shape; and I want the opportunity to become even better at it.

Two people have eiven me their permission to use their names as references,
Miss Betsy Malcolm
96 West Wind lanc
Essex Junction, Vermont

Mr. Mike Crandell
115 Sudbury Drive
Burlington, Vermont

May I have an interview with you at your convenience? My phone number
is 864~1154,

Sincerely,

Terry Marshall

Author: Martha Malcolm

Job Application Form “wercise 9th Mrade

Concepts
18 necessary to be able to fill out a 3cb application form with the correct ine
formation and in the proper way.

Performance Objective

fiven a Jop ap%lication form of general comprehensive scope--the student will £ill
it out-~-so that the teacher and one other student can judge it on correctness of
information, and neatness.

Materials
Each student should be given a minimm of one Sanple Job Application Form, they
will also need a pen or pencil.
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Lesson Capsule .

Tt 1s necessary in this lesson to stress the importance of correctly filling out a
job application form. Have the students figure out what important points must be
remembered when fi;l.mp out any iob application form; example, accurate informa-
tion, neatness, using "none" if the question on the application does not apply to
you. It is also a must to paint wul 1o ywar gtudents the reasons for the abovey
many times, a job appli{;:tion is the first cgntw an employer has with you-his
prospective employee. y then is a neat and accurawe $ oatt import

let the class figure that out! Amplication g0 ant?

Once your students have neatly completed the application form, then « ».~+ them

and distribute to another student--not necessarily a close friend. The "Studein
Interviewer" observing the application is to judge it on the basis as an amployer
would and is to write his comments or first impressicns under "Interviewers Comments"
about neatness, correctiness of information on the application, suitability of
applicant for the job he/she has choosen, ete. Discuss with your students the points
they should lock for in observing and critiquing these applications befexe vou pass
them back. You can make a list on the board of their sugpostions before they bepin.
Then before taking them up to aritique them yourself, discuss common weak points
found by the "Student Interviewers" as they were studying the application.

Pefer to the unit Craft of "Writing 235 for sample job application form.
Author: Martha Malcolm

The Interview 9th Grade

Concepts

Cﬁe—e%é_require different knowledpe, abilities, attiiudes.

Every person is an idividual, with different abilities, interests, needs, values.
Very career requires scma spacial preparation.

Performance Objectives |
The student will be abic to demonstrate an understanding of the many aspects of a
succesaful job interview. .

Materials ¢
Research books on cccunations
Newspaper want ads

lesson Capsule

Th the course of your discussions about job preference and preparation, suggest to
the class that their preferences and years of preparation will be for noupht if
they can't convince an employer to hire them.

Have the class then imagine what a fob applicant can bring to the interview to in-
crease the chance of beinr nired. Eelow is a list of possibilities:

a., tie, jacket, / dress

b. no extramss in clothes style

¢. polished shoes

d. preomed hair

e, proper lanpuage - aveid using slang

£, ability to answer questions directly



BEST ¢

PY
¢. confidence _ﬂmum&' °
h. knowledge of vour own backgmmd

Prepare a checklist of these qualities for class use.

Next, ask the students to pair off. Fach student is to cheoose a career and & spe-
cific job he or she would like tc engage in. Have each student write a description
of the job desired, including salary range, educational requirements, fringe bene-
§1ts, job responsibilities. In addition, have each student write a want ad for the
ch desired.

Have students in each pair exchanpe information. Using their partner's prepared
desemptmns, each student will in turn become the personnel officer interviewing
the applicant. During the mtarv:.ew, the interviewar's job is to evaluate the apli-~
cant, and the applicant's job is to convince the interviewer to hire the applicant.

- Have the personnel officer use the class prepared checklist at this time. If the

students are willing, the interviews might be done while the rest of the class ob~
serves. If so, be sure to put the want ad on the board.

At the conclusion of the interview the personnel officer and the class should decide
whether or not to hire the applmam In both cases thesc decisions must be accom~
panied by constructive ariticism.

Author: FEdward Cornely

Library Skills and a Career Booklet 9th Grade

necepts
Eﬁex‘s require d:.fferent nowledre, ab:.lltles, attitudes.
Every carecr requires some special prepaxation,

Performance Objective
The student will demonstrate knowledse of a specific career through the employment
of library skills.

Materials

Dittced copies of career - cluster list

map of. library

list of llbrary resources

booklets of instruction on use of the perdodical Guide to Literature.

lesson Capsule

Tn order to give the student an idea of the wide range of careers,copies of the ca-
reey cluster list should be distributed and discussed. After informal discussion
of th:gzu careers, ask the student to choose one career he/she would like to learn
more t.

Then, through teacher-led classroom discussion, it should be decided what informa-
tion it is desireable to obtain in this investigation., The students might decide
upen aspects similar to these: '
1. Educational preparetion
a. cost
b. places for prep.
¢c. years of preparation
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a. present
b. projected
c. influence of location
3. Perscnalities suited for carcer
4. Lifestyle career forces upon individual
They might also:
1. UWrite a series of paragraphs about
a. why people work |
. why are you interested in the job you have chosen?
¢. what skills are needed for the job and how are they used?
d. what rewards are associated with the oecnpatz.on?
(self—mspect getting to know peoplej income; challenges)
2. Inglude magazine and newsnpaper articles and want ads vertaining to the job
selection.
3. Include own dxwings and cartoons related to the job. Make the notebock
oover n.nterestmg and attractive.
4. Include pictures of goods produced by a person in the chosen profession, or
.scanes showing services bemg rendered,
5. List of bocks and magazines read.

The students should be given a tour of the liltwary, should be instructed on library
procedures, should be instructed in the use of the card catelops, and should be given
a tour of the career education resource center in the guidance office.

The students should be given class time to do thelir resecarch., When the research is
conmpletad, they should return to the classrocm where class time should be devoted to
the writing of these career notebooks.

When the notebooks are completed, class time mipht be given to disnlaying all the

notebooks and browsing through them.
Author: Edward Comely

Wheel of Fortune 9th Grade

Concepts

A perscm’s best career direction develops over a long period of time .
Every individual develops a personal "style" which he can fulfill in a career with
a similar "style".

Every career requires some special preparation,

Career preparation must follow a plan.

Changes and conditicns in the world affect carcers.

People must adapt as the world changes.

A person's relationships with other people, with his employer, and with society
affect his own career as well as the careers of others,

Performance Objective
The student will be able to describe a broad range of eventualities that can affect
careers and career planning.

Materials
Reference books, related readings, materials for creating a "wheel of fortune"
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Lesson sule
Initiate class explomt:.on of the interrelatedness of school, career, and life plan—
ning. Divide the class into groups. Ask each group to develop a pmflle of an ima-

grinary typical junior high student. Profiles should include the following:
Backgmmd information about student's home environment values, attitudes, interests,
problem areas
Physical descmptmn ofthe student.
Descmptmn (or list) of student's interests (home and school), activities, per-
sonality, skills, abn.l;.t:.es, roals(present and future), problems.

Have the groups trade profiles. Each group will studv the profile of the "new" in-
dividual and then plan his cenjor year in high school. What courses might he or she
take? , Vhat activities will he enpage in? What kind of part-time job might he hold?
How mqht he balance his time between studv, hobbies, school, etc.? What conflicts
with parents or other authority figures might be encounter? .

Have the groups trade profiles and scheol plans asain. This time, have cach group
develop a plan for their "new" individual's life far the year after graduating from
hish scheol. Will he or she go on to collese, trade school, military service, a

job? ¥ill he marvy, remain single, live with someone, join.a commmne? How will
these choices affect his 11.fe-style° Students mipht draw up a schedule showing their
imaginary character's activities during a week.

, After all the profiles have been completed, discuss them with the class. Ask each
sFroun to explain what they had in mind for their oripinal student’'s future when
they developed the profile. Compare and contrast the initial ideas and the results.

Have students help you create a "wheel of fortune” on which events that mieht change
a person's 1:.fe-style and career are recordad. Yor example: Both parents are killed
durmg the student's semor year; an unplanned pregnancy occursi the high school
graduate is offered a 4ob in a distant state; the person develons a chronic 111ness
or irreversible handicap that disqualifies him for his chosen career; the person's
choszn career becomes obhsolete., IEncourace students to list factors having to do
with are, health, additional training, past job experience, climate.

Have students exchange the prefiles once again., Each group is to spin the wheel of
fortune and analyze how the event would affect their character's life-style, atti-
tudes, personal:.ty, goals. Then students are to develop two or three alternative
plans for their imaginary character to consider. Have each sroup explain the plans
to the class and tell how each plan would enable the individual to so on leading a
mroductive, rewarding life. Allow the class to decide which alternative is most

Students mightealso discuss ways in which the imarinary individuals could have
changed their earliur plans in order to prepare for unpredictable events in the future.

Obsarvations

_This type of activity leads easily into students' developing descriptions of their
own present life-styles and projections about their futures, At this level, students
gshouid be encouraped to preject a variety of taentative plans for high school and
after realizing that these projections are open to change and that they are uscful
now only as tools to help them identify ideas and plans that need deeper exploration.

Credit: Dr. James E. Bott:ms, ed., Career Fducation Resource fuide (U.S.A., 1972),
pD. 12426, '
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The Me Mobody Knows 9th Grade

Co: ts

E.Vg person is an indvidual, with different abilities, interests, needs, values.

A person's best career direction develops over a long period of time.

Every individual develops a parsonal “style", which he can fulfill in a career with

a similar "style."

A person may be suited for several different carcers. '

The choice of a career usually involves a compremise betweer. greater and lesser needs.

Performance Objective

The student wimle to present significant observations about his cwn persen-
ality and life~-style and to relate these observations to possible choices of career
and leisure~time activities.

I*Eaterials
s film, scrapbocks, cardboard boxes, serap mapazines, and newspapers.

lesson Capsule

To initiate this self-exnl~ration activity, write on the chalkboard, '"Nine tenths of
an iceberg is underwater, hidden from view. Hew much do others know about you? How
much 1s hidden from view?"

Direct students to pair off with classmates they feel they know fair'y well., Fach
perscn is to jot down notes abeut what the other is 1ike - his interests, activities,
hobbies, likes, dislikes, talents, abilities, skills, strong personality traits, and
anything else that might help an imaginary person "pet ¥1ie feel" of what the person
is like. At the end of the list, the student is to predict the career his partner
might be likely to choose.

After students exchange notes and discuss them, call for several volunteer pairs to
describe their experiment to the class. In what ways did their partner "hit the nail
on the Head"? What kinds of things were hidden from view? What new things did the
partners discover about one another? How did they feel about having another person
look at them closely?

Present the idea that many pecple never really take a sood look at themselves, much
less anyone else. They are either too bugy oy feel that self-analysis is a waste
of time, Perhaps they are afraid that they will not like what they see. Ask stu~
dents hew they feel about self-analysis. In what ways might periodic self-evalua-
tions be useful? Could self-exploration help them to achieve more at scheol and at
home, to make new or deeper friendships, to plan for a carear? In what ways?

Suggest that each student devise a way of checking himself cut. Incourage students
to be as inventive and "far cut" as possible., For example, students mirht create a
"Me Box" by covering a larpe cardboard cube with pictures, sketches, and slopans cut
from magazines that represent scme significant aspects of their personality, daily

‘activities, and general life-style. Supgest that they reserve one face of the cube

for "prediction" pictures-pictures of possible future careers and leisure-time acti-
vities.

Or you might propose that students record their activities, hobbies, friendships,
pets, thoughts, feelinps, etc., by taking snapshots of themselves in and out of
school., They misht also take or collect pictures of possible future careers and
leisure-time activities that intercst them, The snapshots might be arvanged in an
annotated scrapbook titled "The Me Mobody Knows" or & similarly catchy name.
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Other students might like %o keep a log or diary of their activities, thoughts, and
feelings for a week. They might elaborate the lop by drawing cartoons op writing
poams, limericks, or narratives.

When these projects have been completed, you might break the class into small

to share the results. Encowage students to discuss what they have learmed about
themselves anl hw their personality and life-style influenced their choice of future
careers and leisure-time activities. After each student has presented his self-eval-
uation suggest that the group provide some feed back. What did the individual reveal
about himself that the class had not known before? Is the individual being honest
with himself? Does he "put himself down," or "build himself up"? What alternative
careers or leisure-time activities might the individual consider that seem to be
related to his personality and life-style. Vhat parts of each project did the class
feal were especially well done?

Observations ,

Somo students, especially those who choose to write diarics or lops, may prefer to
keep their projects confidential. Thev should be allowed to do so. However, ask
them to join the sharing sroups and to explain how they approached the project, what
they discovered about themselves, their carcer ideas, ete. Invite them to read aloud
sections they would like to share, quietly "selecting out" more personal items,

Credit: Dr. James E. Bottoms, ed., Career Education Resource Guide (U.S.A., 1872),
Pp. 111-2,

PHASLC FLECTIVE SIMESTER COURSES
The World of Symbols Mundamental Fnglish IIT

roncepts
Feople have many kinds of careers.
Careers require different knowledre, abilities, attitudes.

‘Every person is an individual, with different abilities, interests, needs, values.
Every individual develops a personal "style" , which he can fulfill in a career with
a similar "style."

A person may be suited for several different carcers.

Performance Objective :
The student will be able to identify some of his or her personal traits and ideals
and relate thamto his or her carcer prospacts.

Materials
Construction paper, other constructicn materials, paints, glue cutting tools.

Lesson Capsule

On & basic lovel, introduce the students to the idea of lanruage being ~n organized
system of symbols. For instance, the word "desk™ means nothing unlzss it is related
to the shape, size, and function of what we normally consider to bu a desk., Point
out to the studants that unless accuracy is maintained in the use of these symbols
commmication and learning break down.
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Next, lead the students to a discussion of the media, whose job it is to communicate
ideas and information., Ask students to studv TV commercials, radic commercials,
newspaper and magazine ads. Ask them to identify the use of symbols in these ads.

For instance, the recent Camel cigarette ad which asks the vicwer to identifv the
camel smoker is an casy one to start with. 0Or, refer to any of the obvious automobile
ads on TV. Ask the students to decide what symbols are supposed to represent. This
activity can be extended until all students are sensitive to the use of symbols.

Once this sensitivity is accomplished, ask for a definition of "coat-of-arms." Point
out that symbols in this casc represent human qualities, such as boldnass «r strength
or generosity or steadfastness. Discuss some of the tvpical symbols and what they
represent for a family or individual, Explore the motive behind creating a coat-of=-
arms, For instance, to intimidate rivals.

Sugrast that cach member of the class choose some svmbols that accurately represent
his or her personal qualities or ideals. You might offer a sample coat-of-arms and
indicate how it repmsents the individual's--perscnal qualities.

Using construction paper, photopraphs, woed, plastic, metal, or other materials, ask
each student to construct his or her own coat-of-arms. The finished product can re~
semble a formal coat-of-arms, or ocould be a oollare or mobile. In any event, have
the students form small proups, and have each student explain what the symbols re-
present. The other Froup members should feel free to of far constructive suppestions
to improve the symbolic value of the coat-of-arms.

Aftar each student has presented his coat-of~arms, ask the groups to mlate the in-
dividual's qualities and ideals to the qualities nccessarv for success in variouc
carcers. The individual under consideration should take a part in these career sup-
cestions,

As a culminating activity, bring the class back topether and ask them to try and de-
cide on some basic qualities necessary for success in most careers. Consciocusly trvy
to rely on traits that often appear in the various coats-of-arms. Also, choose a
part.xcmlar quality that appears in the prepared coats-of-arms, and ask the students
to list a number of jobs the perscnal quality is compatible with. For instance, the
personal quality of enjoying helping others: nurse, policeman, hygenist, secretavy,
Frocer, salesclerk,

Some information in this unit was taken from: Dr. James E. Bottoms, ed., Career
Fducation Pesource Guide (U1.S.A., 1872), pp. 184,

Autheor: Edward Cornely

Chain of Cormand Yocational English 112

Concepts

Careers can be rrouped in various ways into "familics" requiring similar abilities
and providing similar rewards.

People chanpe, and sometimes chanse careers, as they go throush life.

Any career area has different levels of rasponsibility.

A worker must understand not only his job but also his employer's rules, regulations,
policies, and procedures.



15
Parformance Ob-iiective :
student le to describe the operational structure of typical orpanization:

Materials ‘
Reference materials on ocoupations and organizational structure; graphic supplies.

lesson C e
est students explore the similarities and diffarences in the structural,
f~comrand frameworis of various institutions and establishments. Invite sup-
. gestions about possible topics. Encourage students to think not only about their
career interest areas and/or local establishments, but also about topics
that might tie into their work in Fnglish classes.

For example: Education Compare the organizational framework of British and
Ameyican educational systems.

English and Compare the job hierarchy of an advertising agency with
Art that of a movie production company.

Deperding on student interests, previous experience, available resources, and time,
studants might work independently or in small groups on a number of topics of gen-
eral interest, The followine procedural outline might be presented to the class
with the suggestion that students help modify it to fit their needs.

Collect pictures, words, phrases cut from magazines and newspapers and develop a
montage representing the tcpic under investigation. The results should give viewers
a quick overview of products or services produced and the vanpe of ocoupations in-
volved in the area of study.

Develop a "chain of command” chart. Incourage students to experiment with their
topic areas and to devise other kinds of graphic desigms (perhaps overlaping circles
or a mobile) to depict the interrelatedness and "status" of occupations within their
topic area.

Create capsule descriptions of each cccupation within the hierarchy. What are the
duties and responsibilities of each job? What education, training, skills, innate
abilities, personal traits are required? Vhat kind of pressures and satisfactions
are inherent in each position? What are the salary ranges? What are the require-
mants for promotion?

Visit an organization similar to the one beiny studied. Amranse for students to
cbserve and, if possible, work with different employees at all levels of the hierar-
chy,

In a wrap-up discussion session, compare and cantrast the differnt "chain of command"
charts. Note that companies and institutions periodically review their own structure
and try to make changes that will improve efficiency of coomunication, cut costs,
and make the best use of amployees. Invite students to sugpest modifications that
might achieve one or mrre of these goals.

Dr. James E. Bottoms, ed., Career Fducation Resource Guide (U.S.A., 1972), p.215-217,
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Exploding Sterectypes  Contemporary Concerns 122 lesson #1
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Concepts

Every occupation contributes to society.

Every individual can have a meanineful, rewarding carcer.

Paople careers for many reasons.

The choice of a career usually involves a compromise between greatar and lesser neads,
A person's relationships with other people, with his employer, and with society
affect his own career as well as the carears ofothers.

Parformance objective . )
The student will be able to evaluate an occupation in terms of its actual contribu-
tion to society rather than its prestige stereotype.

Matarials
Tocal YeTlow Papes; nowspaper employment ads; job listings from emplovment arencies;
filing cards.,

lesson Capsule :
Wgﬁ%ﬁ?'mnect and scan local employment ads and the Yellow Pages and develop
a list of occupations representing widely varying aspects of community life. Werk
with students to group the occupations into categories. One simple prouping might
be hlue-collar workers and white~-collar workers., Should students prefer other cate-
gories (perhaps professional, paveprofessional, skilled, semiskilled, unskilled).
Invite them to help you adapt this activity appropriately.

After students caterorize the listed occupations, have them work independently or in

small groups to make a job card foar each occupation. Cards should contain the iob

title and a brief description of the work. Students might use a color code to idenw
. tify job catepories,

In rroup discussions, decide where to place each job on a rating scale indicatine
prestige or status. Develop the scale visually on a wall or bulletin brard, attach-
ing job cards as students direct., Should students disarree on placement, meke dupli-
cate cards and post in two (or more) points,

Pvaluate the resulting chart, Are any points on the scale dominated by one catepory
of jobs? How many occupations have more than cne position on the scale? Do the
scale positions reflect factors, other than prestise (education, income, location
of work indoors as opposed to outdoors, ete.)? If the occupations chosen do seem
imbalanced toward status or lack of it, what does this show? Is there, among class
members, a lack of familiarity with prestige vocations? Might parceptions of these
jobs be conditioned by misinformation?

Ask students to research, as thoroughly as possible, one or more of the occupations
that do not appeal to tham., Supgest that they first identify personal factors and
job characteristics that combine to evoke "turn of f" feeclings about the ccoupation.
Then have them identify as many positive, rewarding, constructive aspects of the

job as possible in an attempt to "emplode stereotypes” existing about the occupation.
Students might write or interview workers in the ocoupation they explore for more
specific, personal, "human" data.

As stulents present the results of their research, have the class reevaluate the
position of each job on the rating scale and move any that now seem inappropriately
placed. In some cases, does familiarity breed respect rather than contempt?

ERIC

Full Tt Provided by ERIC.
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Cbservations
Ts71t possible that your class may discover some jcbe that remain in, or move down
intc, the low range of the prestipe rating scale. This provides an excclient OppN=-
tunity to discuss questions such as these:
Does having a low-prestire job mean that the individual lacks ability? aduca-
tion? intelligence? drive? motivation?

Does holdine a low~prestipe job mean that the individual is not comtributing to
scciety? not supperting a family properly? not being a pood citizen?

, Help students explore their own experiences and examples in literature, movies, and
television programs to discover avidence that job status seldem reflects the worthi-
ness of persons holding the job.-

Credit: m.lge;n&s E. Bottoms, ed., Career Education Resource Guide (U.S.A., 1972),
De . .

Contamporayy Concerns 122 lesson #2

Concepts
Wg'ﬁave many kinds of carecrs,

Every occupation contributes to society.
Different occupations are interrvlated in many ways.

Performance Obijective

. 5 Wik le to list job opportunities for a person livine in Chittenden
County and will code them according to abundance and availability.
Materials

cards used in Lesson I
phone book, Burlington Free Press, commercial directories.

Lesson e

S one directories, the newspaper and their own knowledpe of their surroundine
commnities, have students outline major businesses in Chittenden County. They
should also include various service occupaticns that are found in every commmity.

Once the industries, companics and professionals have been listed, students should
determine as closely as possible the inb opportunitics offered by each. They should
contact the major industries (IBM, 4.E., Vt. Furniture) to determine thosz positions
if it is not immediately obvious and should list jobs from executive to maintenance
level.

Students should then use this data to reassemble their first bulletin board, arrang-
ing their job cards according to availability in Chittenden County. The physical
arrangement should immediately point out those most abundant in this area.

A class discussion should follow aimed at pointine out which jobs are most available
in our area. It will hecome obvious that just because there is a frequency of a cer-
tain job that it does not automatically mean that jobs of that type are readily
available. Are any jobs available because of nepative connotations they have? Do
most have special skills or education requirements? This is an opportunity for the
teacher to reinforce the previous unit on stereotypes.

©

ERIC Author: Mary Lynn Riggs

Aruitoxt provided by Eic:
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* Financial Facts of Life Contemporary Concerns 122 Lesscn #3

Conee

mm!‘vidualeanhave a meaningful,, rewarding carveer.

fvery person is an idividual, with diffevent abilities, interests, needs, values.
Every individual develops a parsonal “style," which he cen fulfill in a career with

a similar “gtyle",

People pursue carcers for many reasons.

A persen may be suited for several diffemn*{: careers.

Every career requires some special preparation.

The choice of a career usually involves a campromise betwaen Freater and lesser needs.

Parformance 0b§ective
8 t le to evaluate several potential career choices in terms of
the standard of living he or she would like tc attain.

Materials ‘
Reference books, career kits, audiovisual materials.

lesson Capsule
Have students mentally project themselves ten or fifteen years into the future and
write a brief description of what they think their life-style might be. If necessary
write a list of puide words on the board for consideration, Fop example:

Married or single

Owr: or rent home (appartment, trailer)

Children

Furmniture

Car '

Clothes

Vacation

Recreation and entertainment

Insurance

Savings

When the life-style projecticns are camplete, have cach student select four carears

to research in terms of incore, location of work, future employment cpportunities,

and other conditions that misht influence his or her personal life (education, chances
of promotion, status, and so forth). Two of the occupations should be careers the
student is considering seriocusly. One should be a related career. One should be a
career the student never has thought about before.

Finally, help the students develop budrets based on their desived life-style and on
each of the careers they investigated. In addition to life-style considerations, stu~
dents should also include estimates of income and property taxes, utilities, repairs,
office and equipment costs (if in business for themselves), emergency funds, dirth-
day and holiday eifts, education costs, job level and income after tan years of ex~
perience,

Vhen the budrets are completed, divide the class into small proups of no more than
five students each to compare their ideas of life-styles, job markets, budpets, and
career problams.  Also have each rroup work with individual members who came cut with
too much month at the end of his or her money. Guide them in supresting solutions
(adjue);ting the budpet, moonlighting, sending the marpiape partner out to work, and
so on).
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Observations
for many students, budgeting is a meaninpless concept. The moncy they earn and spend
while still living at home does not drastically affect their life-stvie. By project.-
ing into the future and attempting to match carcers with life-style poals, students
are able to test the impact of independence and ducision-making without bearine the
consequences of their actions.

Credit: Dr. nggs E. Bottoms, ed., Caveer Education Resouwrce Guide (U.S.A., 1972),
pn 21 ~de

Famous Pecrle 123

Concepts

Fvery person is an individual, with different abilities, interests, needs, values.
Evary individual develops a personal "stvle", which he can fulfill in a career with
a similar "style.,"

People pursue careers for many reasons.

The choice of a carecr usually involves a compromise between greater and lesser needs
People change, and scmetimes change carcers, as they ro throush life,

Performance Obijective
The student wi%I Be able to evaluate a range of personal qualities in terms of pro-
fessional success.

Materials

Bicgraphics of: Sugar Ray Robinson
Jackie Robinson
Joan Baez
Florence Mishtingale
Chief Crazy Horse
Dr. Albert Schweitzer

lLesson Capsule

While reading and discussing the life of a famous person, tyy to clicit from the
students the physical qualities this famous person possesses that helped him or her
succeed in his or her chesen profession. Try to develop a detailed list of these
qualities, identifying the qualities most crucial to success in that given professicr

Mext, ask students to deseribe the perscnal qualities of that person that helped him
oy ?{ir‘ succced; emphasize qualitics of character, Develop a list of these personal
qualities.

Consider nest the question of success. Wny, for instance, wouldn't Dr. Schweitzer
successfully functisn as a sincer, even if he had a good voice? Why wouldn't Jackie
Robinson succeed as a bookkeeper, even if he had sufficient math abilities? In
other words, the carcers these people chose agreed with their personal qualities as
well as their physieal qualities, The answers to questions like thesc should make
the student aware that an evaluation of personel qualities is involved in career chel
and success as much as an evaluation of physical talents is involved.

To further explore the importance of perscnal qualities, create conflict situations
in which the famous person's livelilood is denied him or her because of a physical
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infirmity. For instance: 1. Jackic Robinson loses a hand.
2. Joan Bacz fets cancer of the larynx.
3. Sugar Ray Robinson goes blind.

Using the previously prepared list of personal qualities, ask students to sugpest
altemative careers this famous person might pursue that are compatible with his oy
har personal qualities. Be sure students give reasons to support thair choice of
alternative careers.

Author: Fdward Cormely

A Plctordial Fyplanination of Your Career Basic Commmications 125

TS
%ﬁdividual can have a meaningful, rewarding carecr.
Careers require different knowledme, abilities, attitudes.
Careers can be grouped in various ways into "families", requiring similar abilities
and providing similar revards.

Parformance Obijective

Glven a cluster concept of job listings, career booklets, and collare materials, the
student will study a career of his/her choosing then create a collape or mebile de-
picting various aspects, opportunities, and responsibilities of the jcb, and explain
this collage verbally to the rest of the class as well as hand in a written explaina-
tion which covers the main points of the job such as the f~2lowing: salary, educatiop
training, availability, demand, future, locality, experience, etc.

Materials .
Career Cluster Concept List, booklets from puidance, scissors, cardboard, glue, strine
old magazines, colored paper.

Lesson Capsule
In dealing with Basic Communications, this actw:.ty involves not only career educatior

in a subtle way, but also deals with commmnication throwh written , plctorml, and
verbal means.

Present the Career Cluster Concept List to each student in ndm;!raphed form. Let the
students talk about it and the various fields it lists. Ask if anyone can think of
some additional ocmzpaticns to add. At this pomt, you misht wish to discuss in
general how each of the various clusters differ in such aspects as pay, training,
ava:.labn.ln.ty, ete. Fach student will have some negative or positive feelings towards
the various groupings of jobs; and perhaps throush the discussion the student can
then narrow a particular cluster dowm in his or her own mind to decide on one job
field he or she would like to e¥plore.

Next, either the teacher or student should go to guidance and secure the proper ca-
reer phamplets dg.a.kmg with the job he or she has choosen to study and also secure
any additional information either from Guidance, from the librarv, or from someone
in that particular field.

After obtaining the study material, have the students discuss and come up with im-
~ortant points that each one of them must find when reading over the career material,
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These points will more than likely be reitorations of thosc vequired aspects discuss-
ed when looking at the cluster concept, such as pay, trmining, availability, eduea-
tion, demand, future, locality,experience, ete. These sugpested points chould be
written on the board as they are verbalized.

The second step is for the students to write out frei their course of study in lock~
ing at their individual job choice the information theyfound which answirs those
varicus points raised. Make sure you lock over these papers to see if all of those
facets have been answered. '

lastly, the students can then begin a collage (or mobile) expressing those aspects

of the job which they chocse to study, and also how they view the job. Each part

of the collage should have a meaning which can be explained. This collage will pro-
bably take a few days for them to make and do it well. Upon completion of the collas
they must explain it tc the rest of the class members and discuss these peints that
they found in the research of the job. Each part of the collage shculd be clarified
s0 as to be understood by all, and if grades are to he given, they should be sraded
on the paper that they hand in ing with the main points that they were to look
for in their research, as well as how well they covered these points and any addi-
tional feelings about the job in the making and discussion of the collare.

Author: Martha Maleolm

Broadcasting 135

Concepts

Carcors require different knowledge, abilities, attitudes,

Fvery career rcquires some special preparation.

Any career area has different levels of responsibility.

A woerkey must understand, not only his job, but also his employer's rules, repula-
tions, policies, and procediun:s.

Performance Obdective

Faving been exposed to various carwers in broadcasting, students will complete a
carecr booklet, following the format below for each job they come in contact with,
As part of the same project, students will complete a similar sheet on their final
exam for the most desirable broadeasting occupation in their cstimation.

. Position: o
Type of radio station:

Job deseription:
Qualifications:

Educatirn:

Hours

Room for advancement:
Salary range (if possible):

Consultants

Yancy Stillinper - EJEC audiovisual department.

Personnel from various radio stations (This is particularly variable in the brrad-
casting business, depending on the current job and hours of the individuals involved
Radio people who were particularly helpful in 1972-73 are the following: Bill Hunte.
Tom Cheek, John Hill and Val Carter).
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Field Tyins
7 trips to local stations: AM "pop" station (WDOT)
™ station (WWMI)

Materials
Egtt@ Gareer booklet, consistine ofhicrarchy cutline and 7 pages of form noted in
objective.

Activities
Y.  With the semester's introductory material the students will be presented with the
hierarchy and typical job breakdown in the averape madio station, falling into the
categories of technical, production and sales. At this time a deserdption of the
carcer project will be given, along with instructions for completion of the
booklet,

2. During the duration of the semester speakers from local radio stations will be
contacted and invited to speak concerning their jnobs, either at the school or
during a fieldtrip to their station. The following positions should be covered

by speakers: Manrer newscastey announcer
Salesman sportscastr electrical engincer &/or technician
Copywriter

Students will listen and ask appropriate questions so as to fill in one pape for
each speaker they have, :

3, Fieldtrips should be taken to 2 different radio stations: one small AM station
and one larger onc with FM facilities. During the tour students should take note
of varicus personnel, their activites, workine conditions, dress in order to
complete thinpgs they were unable to answer before in their booklet.

4. At the end of the semester students will assess themselves and the available
broadeasting occupations and hypothetically choose the one most suitable for
tham, giving reasons for their choice.

Author: Mary Lynn Riggs

Filmmaking 137 Project #1

Concepts .

m&gs require different knowledge, abilities, attitudes,

Lvery career requires some special preparation.

A worker must understand, not only his job, but also his emplioyer's rules, regula-
tions, policies, and procedures. : ‘ ’

Performance Nbiective

The student will study the various aspects of a certain occupation and then make a
film in order to present this occupation to his peers. T™e ilm would then be used
in career guidance.

Materials

dittoed checklist (see activity #3)
cassette tape recorder 1 tape

S-8 camera & film

$-8 projector
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- editing equlmmnt
- film loop projector for guidance office preferable.

Activities

1. Student will identify an occupation of interest to him that he would be willing
to study in depth and to present to other studants.

2, Student will choose a persen in this oceupation and secure permission to inter-
view and then film him in his place of employment. Permission will normally be
necessary from both subject and employer.

3. Through previous knowledpe and that pained in an interview with the subject, the
gtudent will £fill out the cutline below. This interview should be taped and saved

. for later use. :

Working conditions:
Qualifications:
Education/training program:
Dress:

Hours:

Salary range (if possible):

4, After talking over career and ideas for film with the teacher, the student will
write a shooting script for the f:dm, being certain that each aspect of the out~
line is covered through sound, visual or both aspects of the film.,

5., Processed film should be edited according to script § ocutline, Soundtrack will
be a combination of commentary and parts fram recorded interview.

6. Arrangements will be made to show the finished film to subject and employer, if
interested.

7. Film will be put in guidance office for usc in career planning.

Author: Mary Lynn Riggs

Filvmaking 137 Project #2

ts
Every occupation contributes to society.
Careers require different knowledge, abilities, attitudes.
Different occupations are interrelated in different wavs.

Performance objective

The student will investigate one filmmaking career and establish the duties of a
person in that position. He will then view 2 different films and do a detailed
analysis of what that person's rolc was in making each of the films seen.

Materials
16~mm projector % screen
6 films with varied technique:
documntaxy C}uldren Adrift, Contemporary Films
animation: e, vark v films
special effec 8! ch The Jov, Pyramid films
film with storyline: The sand Castle, Pyramid films




24
montage: Turned On, Pyremid films

miscellanecus: 1he Rise £ Fall of the Great lLakes: Mark IV Films

Books Morie People:™ Baker & rirestone
The Fﬁ%ctor as Su%_ar_: Gelmis

How To Shoot a Ficture story: Gaskill

Activities

T, The student will choose one of the filmmaking careers listed below and will write
a detailed description of the job, using library references to supplement the
nowledge gained thus far in the course.

Screenwriter Editor Director Animation Artist
Producer Actor Cameraman Sound Man

2, 'The student will view six short professicnal films a:g:loymp vamed techniques.
He w% choose two that he would estimate "his person” to have had an interest-

in making.

3. The stwlent will view the two films he selected a second and perhaps third time,
zeroing in on what "his person" would have done during each part of the film,

4. The student will do a written analysis of the part of a certain person in both
films. He will compare and contrast the things to be done in each film and the
job that was done. He should be certain to call "his person" by name in each filn
analysis (note credits).

Author: Mary Lynn Riggs

Independent Study 152

Concepts and Rationalization

Tndependent study allows the student freedom to pursue, with some limitation, his
own field o y. High school students taking this course, as many other students,
are often unsure of what career they wish to pursue after graduation. Scmetimes
they are interested in fields which they have little real knowledge of and may be
completely unsuited for. This course offers them the opportunity to _investigate one
or more careers in which they may have some interest and this study is a perfectlw
legitimate part of the course.

{ §
Performance Objectives
The student should, after research, interviews, actual - experience, or any other
means, be able to provide a detailed written analysis of the par-tlcular' field he
has chosen. The report should show a real understanding of the career's requirements

and responsibilities.

Materials
. Consult the enclosed list of carcer related novels, books and pamphlets. ;

b. Library research should include use of encyclopedias and other reference wcrks as
well as use of the card catalogue.

¢. Consider interviewing people already experienced in the field or carcer.

d. See the guidance counselors, including the Vocational Guidance Director.

e. Talk to teachers, particularly those in the vocational area, about the fields.
They may be able to pI‘QV:Lde materials useful to a study of the career.

f. A supplmtaxy list of guidance office materdals available to the student arrang-

ed according to the vocational courses offered in this school follows:




25

Lesson Capsule :

The stiﬁen% in this course, particularly one who is unsure of his/her future, should
be encouraged to work on a project involving a particular career. Mever force a stu~
dent to do a project on a camer. The student may also go into particular aspects of
a carear and do individual projects on some phase of the work involved in that career.
If the student is doing a general analysis of the career he should consider the fol-
lowing: descyiption of the career, type of person eligible, skill requirement, day
to day activity, income, security, preparation needed before hiring, and many other
factors. There may be exceptions, but in peneral, the report should be written and
written so that it shows an understanding of the carser and is not merely copied

from a source, If at all possible, encourage the student to interview scmeone in

the field and include this in the report.

Books in Guidance office: (note: Careers listed have course offerings in the high
‘ school for career preparation.)

@icultxme
utchison: Your Future in Asriculture

Art
T See list under Individualized Reading 251
Automotive
ey and Taylor: Aim for a Job in Automotive Service
Building Trades _
Sumicrast and McMahon: nortunities in Buildine Construction
Kasper: Careers in Buil es
Daly: Aim for a Jub in 1ding Trades
Business~Secretarial .
Backer and lawrence: Success and Satisfaction in Your Office Job
Anderson: Scoretaril Careers
Child Care

Culinary Arts - Chefs
OTConneIl: Alm for a Job in the Bakery Industry
- Tour ruture @s a pietitian
Posenthal and Folsom:  roed preparation and Service

Dental Hygienc
See other list, "Doctors-Hospitals-Medicine™

-

Drafting
EEfcng: Aim for a Job in Drafting

Stern: Opportunities in a Drafting Career

Electriéal Trades

Electronics
Sze other list "Eneinecrs"

Fores
oseph: Careers Outdoors
Demmon: Opportunities in & Forestry Caroer
Hanabursh: Your Future in Yorestry
Herbert: Carcers in Natural Resource Conservation
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ic Arts

Re : Ycur Futum in Prmn 3

Beldinger

Reinfeld: %%rt\m 1es8 in cs Commmications
Aim for a

Fuijita: Job in Graphic Design/Art

H{ealth Assistants:
ouwr Future in Medical Assistance

Paul: Your fture in ology
see also other 1list under “E’c"'ors, etc."

- Home Econcmics

Landscape Architecture -~ N\mserymn
Griswold: rtunities in lLandscape Architecture
Frazier and Julin: Your future in Landscape Architectuxe
Pinney: Youz' Future In 1he NXSEXY INaustry

lanpuage ~ Foreign Service .
Haebener: Opportinities in Foreig Lanpuage Caveers
Delaney: Your Future in foreien ice
Harrigan: ~“Opportunities in loreifn scrvice
lavine: Outposts of Adventure
Hervert and Krosney: Carcers and Oppertunities in Intermaticnal Sexwvice

Metal Working ~ Industrial Arts

T Bery:  Alm for a job in Weldin
Stern: Machine §¥F§§ Trades
P‘hotw
son: FPhot hy Carcers
Kzppler: Your Future in Photography

Mus:.c
"7 See other list

Sales-Business (Distributive Ed.)

‘ Sommer and Kedzie: Your Future in Insurance ‘
Rosler: Opportunities in Life insurance Selling
See also other 1ist under "Business.

Author: James Manchester

The Future and Your Careepr Humanities I 232

Concepts

M'Eiﬁdividual develops a personal "style" which he can fulfill in a carcer with a
similar "style".

People change, and sometimns careers change, as they go through life.

Changes and conditions in the world affect careers.

People must adapt as the world changes.
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Behavioral Objective
Given proper reasearch materiale as found in Guidance, the school Library, and 1ists
of various commmity resources, the student will investipate the career of his or
her choice, specifically, lookinge at its affect on his or her future as well ags fu~
tureprojections for the career, and this investigation will bo presented in a well
written report form of a minimum of 3 pages plus a bibliopraphy, as well as being
discussed in a round table class discussion.

Materials

Memographed Cluster Concept Job List, transparencies on the card catalopue, film-
strip on the Readers Guide to Paricdical Literature, research materials such as bibe
liopraphies, Tibrary bocks, puidance Job phamplats, list of available commmity re-
sources, ntroduction to correct writing techniques (introduction, body, conclusion)
and reseerch techniques (memogrphed biblicgraphy listing example).

Lessen Capsule

famanities I not only deals with art, architecture, and music, but it also deals with
man and pessible life styles of the future as seen from the books used, 1984, Brave
New World, lost Horizons, and Walden II. This career education lesson £iTs in with
that study of the futurc, as well as providing an interesting and perscnal study inte

each students's choosen career.

The initial phase is that of discussing a career and how it affects not only its fu~
ture but the future of its ocwner. Take, for example, teaching, In looking at it, ono
must consider salary, for it will always be more limited in how much one can earn due
to salary steps. Therefore one's house, size of family, food consumption, travel,
ete., will be limited in various degrees. Much at home work is required also. Once
one is in a particular setting, it is not advantageous to switch to another state af-
ter a certain number of teaching years due to the lcss of retirement pay; so this fact
limits one's freedom to "pick up roots”. It is alse necessary to continue ome's
schooling in order to be recertified. Favorable facets are the time off that teach-
ing allws, time for familv, travel, and hobbies. Other benefits arc medical care
and such discounts as free museums for teachers (Shelburne Musaum). Being one's own
boss to a certain extent has many advantages. And lastiy, teaching provides equal
oppertunity for both men and wemen, In addition, you will want to discuss the fu-
ture of educational needs and teachers. How will our rnle change? What projections
can the students make?

After presenting this illustmtion, you should ask the students about their job choice
liand out memogrpahed sheets of the Career Cluster foncept List to give them an idea of
possible choices to investipate and discuss briefly any questions dealing with this
1ist, Most students will probably have in mind a job choice that they want to
investigate.

Upon completion of this class investigation and discussion, you can then begin the
research stage. The students are tc research into the job of their choosing and make
projections concerning its various aspects and requirements such as pay, availabilitv,
need, cducation, training, etec., all of which are to be future projections, In addi-
tion, they are to claborate upon how this career will not only affect their future
but change with the future,

First, clarifv the possible places for the students to begin locking for information
such as the library, guidance, ard any community rescurce lists you memopymphéd. With
the use of the library, be sure and review the card catalogue usare (as can be found
in ~n overhead transparency set within the English Department) and the use of the
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Readers Guide (as can be found on a filmstrip within the English Deparment) It
i3 also impartant 0 review briefly how to correctly write a paper-bv using an in-
muctmn, body, and conclusion. Students having taken Cempesition T must follow
this form; and for all others, it can get them started correctly if you stress how
to do it. lastly, in research, clarify the form of a correct bibliography page. A
mgmpmd hand-out is mportam- here. Fxamples of a Biblioeraphy can be found in

Warringer's 1lish Grammor and sition 10. Students should have & minimum of
three %1'rt1'mgs on their EISEiograp% page.

As found from past experience, when students are doins research within the library
and the Guidance Department such as this kind, it is pood to limit the time to
appmxmtely two days of library work and one to two days of in~class word:, By

this time, their studles are nearly always completed. It is also wise to cmculate
when they are working in order to help them with problems of research and composition.

In concluding this career future study, create a circle discussion group and let each
student expound on his or haer findings and then in this manner any additional infore
mation and thoughts concerning that carcer's future can come from the other class~
mates. The "Future and My Carcor” papors should be graded on doth content and form.

Aauthor: Martha Maleolm
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Values Recornition and Conflict Resolution
. Literary Txplorations II 233

% 7+ persan is an individual, with different abilities, interests, needs, values.
A person may be suited for several different careers.

A person's relationships with other people, with his emplover, and with society
affect his own carcer as well as the carecr of othars.

Parformance Nbiective
’Tﬁfest\ﬁﬁ\twmdamtmtemmms of his or her own values and will exer-
cise those values in conflict situations.

Lesson Cansule

Tntarcst the students in thinking ahout values important to them and that might
he imrortant in a carcer. Tn order to stimulate thoucht, cxnose the students to
the followineg employer-cmplowie cas: studies. Ask the students to identifv the
value(s) exereised, to ovaluate the actions of cach person in the casc study, and
to offar solutions to the canflicts mv.acnted.

%ﬁm
n * of customor complaints w re made to the managor of a small
department store about the noor scrwice rendered bvw the sales clerks. Mast
of the complaints mentioned situations takine nlace uring the hour br twoen
noon and 1 p.m.  As the exmericnosd sales clerks eot their choice of lunch
hours, most of thym went to lunch hetw.on noon and 1 p.m. This left the
nacy, inewporicnced girls to handls the customers Amring this timo.
Customer traffic is paricularlv hoavw during this tim:, and the managoy
mquested all omployics to be on the floor durine thie haur cach day,
Lunch hours ar: 4o be taken onlv betvmen 11 a.m. ard noon or botweon 1 P.M.
anrd 2 p.m. Barbaa had beon takine har lunch hour at noon since she hopan

worling in the storc siv months aro.  As she usuallv had lunch with a friond,

Rarbara continu'd lcavine &t noon. "he manascr noticed this and varmcd her
that if it occurred apain hir services would no lonmar be nooded. Rovhar 2,
thinkine she had “~arned™ the richt 4o o noon lunch hour, f-lt the monarer
urg boine unfair,

'en-sty

T7ndn and Lisa are soorvrtardas in a larer cormopotion that manufrotures
sprec vehicles.  Linda alemws aprivies 2t work 10 to 15 minutes late, then
cocs to the ladics room to put on her makeun. She finally pots to hor des)-
~hout 8:30., Lisa alumws “rrivas =t her dogk promptlv at 8 A0, and berine
her work.  Fven thoush Lindn has botter secrctarinl skills than Liss. Lisa
rot A rmisc whon i+ cam tim. for anlary v~ and Lind~ didnit.

"1llinonces to lcarn

” » 20, workcd At Areham's Gavece. 1% was unusu~llv slow in pvrforming
Prake dobs for customers. ' his suporvisor tried o show lLiim e e
could do it faster, h refuscd to listen. fo s2id that his wrv was the best
~ven though it was slover. Joahn had shovn ~ similar ~ttitude »bout other
iohs around the garaee, alvnys insisting mn doine things his vy -vhather
his ey ro5 bost or not.  Mis suporvisor finmlly had to fiiv “im % cause of
his unrrillinencss to lomrn.,

Mrondabili
™. w Immroveeent Contvr hired Amold port tim to stack lumbcr, moke

deliverdes, nd assist whorever necdod.  Iids dutics for A porticulr day

wre not usuallv known ahe2d of time, but he wes siven dircetion cach sftor-

t
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noon when he reparted for work.  Last Tunsday he was stacking lumber. 'hen
he finishud the dob, e rly in the afternoen, his boss told him to take off
aarly as cverything s:omed to be emueht un,  The noxt day Amold didn't
show up fr work at 211, Yhen he eme in on Thuradav afternoon, the boss
told Arnold he wrs fimad, It scemed thet on {lednescdty mornine thoe Centor
had mxic 2 lot of salos vhich were to be delivered that aftomoon.  Since
:;n-nold didn't show up or call in, the maneor hived mmother boy to make the
1ivaries.

anco of Criticism ¢

vas o chockcr In A larpe srocary stovv:, 'L wag 1 pood varkar, verw
depondable, ~nd never late for work. lowewver, hc mad: at least onc mistake
2 day on hiz cash repistar receipts heeanse he tricd to ring w the groeariae
ten fast.  The mnper boerma weaer of 8.34ne notes in Jack's cash roprister
:nch day cxnlaining his orrers, so he decided tn spask t~ Tack about it
I suppasted that Jack shruld slewr drem 2 little and trw to be more accur™t-.
Jack beerme vary upsct and aquit his §0cb beeauss he could net aceopt oon-
structive oriticisr.

Othur csos involvine valuss micht doal with leyalty, enthusisaem, willineness to
follrer directions, initiative, lrwe of physical activity, 2 liking for risk, A
dosire frr wenlth, power to mab. docisiens, desire t» help ~thors.

tMen studying cach ersc, h-lp th- students realize thet corvors roquire the oxnr-
cisc ~f cortain valu s, and that aftontimes on +he b ernflicts ~risc beewse of
difforonecs in porpll's vnluns.

hon thl ensos hoye been sthidi @ aned n 1ist oF 211 the valuss discovered iz mnde,
nsk cach student t~ seleet v values thot he frcls v irorrtant tn him ~nd have
him “ind carcors thot would parmit him 40 cxercisc these valucs. Fave Lim defend
in writtin form heth the imprrtonee ~F tiaese values te hinm and his ehnice of
care:rs .

Then ~«k th? students te frem small preuns.  Tlawe oach student nresont his vnlues
nd erp chrices to the Athor mrbers ~F the sreun, and have e eveup mombers
insist that the student haek up his prsitirn with snlid yessening,

Aftor all rorbars ~f 2ll ereuns have presnted nd defondad thedr values and
car s, have cach ercup dovelop n bricf seript illustretine an en-th. -4cb con
flict situation botnen ~riz AF the frllradne: f©vm ep - ompleyocs en 2 job. an.
aplry..2 and his or her superviser, an omnleyee ~nd his or hor omplower, ~n
plevey mnd o custemcr. "mecaree: studonts te aroate onflict situsticens in
which their chrs.n velucs Az eh~llrnend ~r o ~t issuc.

You micht offor the frllceine ~sommle iF the prups 2 heving trublcs
An amplever whe in n o gtickler fre hovine his ampleeros Arrive ot oryd An
ti=: (theurh he i habhi+unlle 1ate himsclf) ~sks tv individuale e o
In~m te Arrive at sexd e-paistantly corly e " take atten'amec’ sach dav,
vithrut beine ~bvieus. The ~thor amplmes s~en diserver whe the "eping
e in thiir midst and steiecdze theme In Additi~n, owrene deeid s o
rrive, on magse, Fiftcon minutos late vy Ay, reosening thot th . cmolever
eruld net ~ffrrd to Firng ~11 but the v stovee~g oned will cventurlly trine
hig pripc cut inte the "dn on A resclutien on B overk @ it The cmplever
v taliates by issuine - momryendun thot Anly porerns oM s acnsistontly
M timn frr wert o1l previve pw miens ondd vy ticne Rtk apdiig reoniy-
Path trmee ~f "poreerd but Find th- victry B-11~e Rreauss ne rnn: 21311 st
with rr eronnprtr fith thom,  Tresthon. symad wrhith ciston reeien-tions
they enfrent their camnlaoep tith +hy dnannpepriateprge ofF Wig taetics
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Ono: tho saript is nrapared, have onch avud rloe=nlavr th iy oonflict situntirng
Er the elwes.  Aftor rach mmasenttisn, sl the glegs v Altormative wawvs ~f no
a~lvine the onflict. rv: th: s*irdrnts cvalunte s~lutirns t0 e~nflicts in trms
~f viahility, Faneidbility, 1l And shovt toyw yornwarde.

“rma matrritds in this unit vwerve tiaon fyrm:

1. Grody Ximbrall, Ben Vinevord, Activitizs in the *Ywild ~f Yoy, (Ele-mineten,
Tllinnie 1972), pn. 58-64.

13

r. Jmas Brttrms, ot.al., o4, Caeor Nduceti~n Peeumec Guida (U,.€.0,,
1772), on. 160-1, 186.

Auther: Tdoayd Crynecly

Gt A et - -

- - aenm e

Tho ®rl: ~F Ypdtine in Oottine a Jrbh Creft of tinitine 235

Tenoepts :

Cawoars recuirme difforvnt Inewil~den, ~bilitics, ~ttitud~s.
Fuery careay requires e mn enaei»l nrepantion.

¥ camardence Facilitaton erceor decisirn-mokine.

Pep€-ymanes OMcetive
W studont v amrnstrats the ewiting skills emmleved in the pursuit of 2 §ob.,

Matorinlg
W1t~ e picg rf lettor ~F ~mplic~timn
Nittr o~pics ~F 4eb applicati~n f~m

Trsarn Cpsule

KefFrrc Sstudonts stert usine writine skills in surenit of ~ $~b, thoy e usc
epitine qkills te cstablish » atiu~tien. Agy ~nch ehwrlnt 40 chrﬂs' n Aeh they
s 2t 1anst onsidering fallrine as A corcoy.  After intrducine the studonts +e
they ~nilabl- noamurees in th- suidance ~Ffien, agk nanh atudent tr write A tnicf
Aoeorinticn of thet jeb, The d eoription mipht cortair th: follrwing informatione
1. mepseetien necessmw

7. enlarws

7 lrentien

It npennlitics suited for ths e roor

5. weanepeibilitics oF thr 3%

Afpor th draopintien is emittir, sk each stud-nt to ar atr A wvant ad fopr » §oh
ir thiir chrsen pfgasinn, Yea micht wint te first ek at the fromt ~f wont
ade in vorious novenspers . The stud.ant’s eommlctad want ad ghruld stats bt
intorested applicwnts sheuld write v mrre infrrmatien,. Oelew is 2 sywlc vt
~A Promium Nl Crmponv eants 20 meny e 18225 te tmin As neeiotmt

mmagers frr Promium sorvier etatirns ip Dotredt cyon,  Tam while

yru lrarn.,  Ypite Teonk On1lins, Premium il Cemmenv, 310 Ocomn

©t., Detreit, Mich, 48233, Give Age, ~ducrtirn, cxperienc:,

Mat, discuss with the students whnt infarmticn shwwild he included in A lettor
anguering ~ vent ad.  For ingtanco:
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1. cduerti~n that misht be uacful An tho §ed.
2. relevent i~ cxnoricnca.
3. T refawmnees (be sure to scavt reforvnec's pormissien fimet).
4, Other activitice that misht make vu 2 Dottor emplrwvee.,
5. A ronucst for a parsenal {interwioee,
8. Ymr telemhrne mmbor,
sce the ond of the unit fer 2 samole lottor. Altheuph chwi~us Tt vou, peint
mrt tr the student the noed fer socuracy in weiting thie lottor.

Aftor the letter hes bren written (e veewritton, if noccessw) | infrmm the stu -

dentn that thovive 11 mada a favrrehls immression, snd theviva all becn sont fore

ml spnlicatirn frms tn £911 ~ut. Using the smpl~ applicaticrn form ot the ond

of this unit, emphasize that the students sheuld remorbor these tiree things chen

filline out the amnlication:

1. Carcfullv “rllew the dir-etins on tha feym.

2. Fill it cut nently.

3. Angten 211 quogtirng 3t aske, se th: poveen in chrree will not hovs to ask
wu tr opr back and £irich it un,

This activity mieht b crtinucd tw hrvine vey (the cmploven) respond with A
lottor reoucsting a parsonal interviow.  Then heve the student reply te thet
letter in weriteon foom,

FYLLI AT AN APPLICATTAM FORM

“horever wu start veur Seh huntine, ot a State Twnlewment Serviee office
At A oymny, one oF the first thinee vy will ba sgked te de is £111 cut =n
anplicntien frym, This frrm helns the slrwor get te dnrer weu.

- Trller the dircetirns ~n the frrm cwefullv,
Fi1l it out nootly.

- Anster A1l the cuestirng it asts, sn the rrsen in chang= 311 net howve e

ask veu to o hagk and finich i+ wm.

Pl ie the apnlicatirn frrm usrd by the Statn Dmplovment “revica. I tharm
ore quastiong wmi eamnet ansier (Frr dnstanes, if veu hawn prver had a ok T frpe)
12ay2 that part hlank,

Thin is just 2 practier frym.  TF vt arc agked te FI11 cut o from 18V it vhee
Wi o 4eh umtine, and v meea un the fAam, et An g 8? Ask Frr anether
> "hov eill b alad e pive { te yeul ™ dmmertt thing is to make sure
th: foam you finmlly turn in is neat, ormplete, oand easy to reed. This will make
A rond irpression,

1. Print Last lame Pirst Name Initdal ]2, ial § to.
3. MAidrass {Street, City, State, Zip Cod:z)
4. T2lophone Number 5. tciaht eight 6. Bixrth Date
Ft., 1In, Lbs,
7. Describe any physical disability Law prohibits discrimina-
) tion because of age.
8. Education and Training Grade Schooll Hirh School Collens
Circle highest grade loted) 12345627 1234 1234
lame of Hich School or College Course Cate of Graduation or

L.ast Attendance
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Q.

10.
11.
12,

13.
14.
18.
16,

Subiects liked best

Subjocts liked least '

hnt kind of work have you thought of doing for a livina?

*hy do you think this would bo a cood king of work for vou?

Rave your family, teachers, or frionds suggested any king of work for you?
1€ SO, vhat?

forr did yeu feel about this sugrestion?

Do you plan further education? Mo eUndecided ..Yos. What School? _ What course?
Indicate your extracurricular activitias in high school
1hat are your hobbias and pastimes outside scheol?

17. List your last job first, then l1ist any other jeb ynu consider significant:
© tame of Fixm Daseriba work veu dia
Address o o

- Rind of Businecss

Erployed from | To Rate of Pay
Yonth  ¥r. | Month  Yx. . Reason for Leavina:

William N'Amato
89%¢ Dean St.
Netynit, Mich. 48233

Mr. Frank Collins
Pramium 0il Cempany
310 Ocean st.
ratroit, “Mich., 48233

Dear Mr., Collins:

I an writing to yru to apply for a jch as assistant service statinon
managor that yvou advertiseod in the Netroit Free Pross on July 6. Hore are
my gqualifications:

T an 18 yoars ~1d and 2 graduate ~f the James Fielding voeational
Pigh Schorl. I cemplutad a throe-year course in auto mechanics and have
nlso had ecrurses in drafting, clecctronies, and he~kkeeping.,

Last summer I workod full time as an attendant at the Floetwend Sor-
vice Station, 3310 cGramatan Avonue, in Detreit. My hoss there was
Mr. Andrew Crnocr.

I alsc have my own ear and make all the ropairs on it myself,

I am sure I cnuld & 2 gond Sob for yeu ns an assistant sorvier sta-
tion managey. I weuld qrcatly approciate o porsenal interview. If you wish
te call me, my telephone number is PE 7-6219,

Sincerely,

*i1linm N'Amata

Parts of this unit were adapted fromiMiriam lLeo, Jobs in Your Puture (Now

Y‘ﬂrko 1967); PP. “14‘ 58'9.

Mithex: BEdward Cornely
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Speaking About Specch Introductory Speech 236

Concepts

m@ carcer requires some special preparation.

A person's relationships with other peoplc, with his erployer, and with society
affect his own carcer as well as the careers of others.

Parformance Objective

The student wi le to demonstrate the importance of good specch in a parti-

cular caveer.

Materials /
Caraor information available in the suidance of fice. ’

lesson Capsule
the motivated sequence section of this course the informative speech is taught,
During this unit it is appropriate to institute carcer education involvement,

After the principles of the informative speech have been studs.ed, ask each student
to choose a carcer they have at least a passing interest in. Explain that since
the purposes of the course are to develop the talents of po:,sx s confidence, and
commnicative ability, it is thorefore appropriate to investigate the role of
thesc talents in particular caveers.

It micht be helpful to divide their speeches into these three areas:
1. How and why polse is useful in th:.s carecy.

2, How and why confidence is useful in this carcer. '
3. How and why communicative ability is useful and necessary in this carcer.

During their preparation of thes¢ speeches,oncourage students to include specific
situations which will clearly *llustratc the role of speech in a career. The
students should refer to caree ' information in the guidance office and may want to
consult with an individual in hat profession,

It should be noticed that the results of this activity may help the students
comprehend the entive purpose bchind the course,

Author: Edward Cormely

Caruer Fducation Involvement in Individualized Reading (251)

Cmr Educa'tzon Concepts and Objectlves

zw* cading course 1s desismed to allow students to do a
cons&dcx‘aﬁf ammm: of reading on their own during the course of the semester.
It has been found through discussion with the stwients that many of them ave
quite unsure of what kind of occupation they would like to baecame involved in
after they are done with their formal schooling, or what kind of field they
would 1like to pursue during their collegs years. Therefore it is felt that
puldmg studunts into reading fiction and nonfiction related to specific fields
is perfectly within the realm of the course. The major objcetive is purely on
the informational level - that of having students try to get some idea of what
a pai*t:r_cular field may be like from their reading ~ both fictional and real life
stories.
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laementation
t inning of the course, discuss briefly the idea of career education
with the students and encourage them to choose a particular area as one of
“their reading topics during the semester.

Fxplain to students that you, the teacher, have a fairlv comprehensive list
of bocks on particular fields available and encourage them to use this list.
Also, explain where these boocks may be found.

Reinforcement of these ideas must be brought out on an individual basis with
stwlents. Remember, however, that choosing a carcer related reading topic is
purely voluntary and should not be forced upen the student.

Tha final result will be, if the studint so desires, the nine week paper that
is required of each student, This paper, based upon a particular reading topic
during the marking period, should synthesize the student's ideas on a
particular carcer and help him to gain a much decper understanding of that
carear,

CARTER PFLATED NOVELS -~ . Fiction and "onfiction

~ This list of carecr related books will be revised,
deleting and adding books, periodically.

% Books in I.J.H.S. Library

ARTISTS (Architects, paintars, sculptors, etc.)

orsce: Frank. Llovd Wright: Rebel in Conecrete

® Gallico: ~The onow Goose F (painter)
% Maugham: n F (Paul Gauguin)
% Rand: Fountainhead F (Architect)
Roth: Your Tuture in Architecture é.n md§me of f%ce

Pipep: g%m.{ties In Avcemtuctical Carcers
Roth and Weiss: Carcars r " s

® Stone: %;QX and the E&Ea_sg (Michelanselo)
t for lafe (Van Gogh)

- % Time-1ife Dooks: on Coramne, Leonardo, Manet, Picasso, Rodin, and many

othors
SUSINESS CAREERS
W lewis:  Babbit (real estate)
Norris: ~The Dctopus (Wheat prowers versus railread)

Rand: AtJas Shrugged (railroads)

writers 1ike laylor Galdwell, C. Hawley, T. Dreiser

Ankers: ities in an Accounting Career  ~ in guid'ance offg‘.ce
T H :

Locklear: Your Future in Accounty
Singer: Your Tuture in AQVerty s:ng;' " H f

Clarke: %&_ﬁ%ﬁs in Advertising Careers & " i

Boynton: ~Your in Banking " " "
King: Carecer ities for Viomen in Business Y "
Rosler: 1Ie: wance Selling " i i
Popnam: YTunitins in Ofrice Occupations v " "
Durst and Stern: Your ruturc in Real %s*ta't'e " " i

Haas: rtunitics in oales Larcers " H Lo
NMoyes: ~Your Future as a Secretary " K "
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Doctors - Hos :.tals . NUI"S%.’:

:itzey: Man of Morcoy

Sioryof Abert, Scultaer

)

The gmﬁ ?}ey&med'l‘he}tmmtain
ey: My Stary

Pmmses 10 Kee
Hanmgway A Tarcwell to Arms

. * Newell: T ﬁh
® Nolan: »@é'?@ o%ra% :

[ S
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(nurse -~ medic)

Russell: .
Singexr: : )3
® Baker: F or: of Elizabeth Blackwell

® 1ee: The Phvsician ( ~Lafe)

*Blythe:  Mountain poctor

#* Manton: sarrvett, M.D,

® Hedser: 2An American or's Odyssay

Bleich: Your Career in Vedicine In
Roth and Weincr: Hospital Health Services "
Wourse: Do You Vant to B: a or "
Engeman: ~ student Nursc "

Kalb: Your Tuture as & Physician "

ENGINEERING CAREERS
¥ Horsay:

* Furmas e Ingincer (Mime-Life)
Stona:

wu«.s in *%mulmnal nnwmeering -m
Feder: Your Muture 1n < ZINCEring
Golza: Your Tuture 1n Civil Fnginearin "
lavine: "Your runure mﬁem@m "
Harmond: ~Your FUTUYE in Inoustrial TNEincoring "
FASHION - CLOTHING

MeDermott and MNorris: ytunitics in Clothing ~ in
Scott: Your Futurs in Rotaliing "

v Your FUTUrG in Fashion Desi "
- Your Futun: in the m%rm "
JGURNALISTS mnms BROANCASTERS

e of Honor
* Fitze a'ia This oide of Paradise

& Hmtley (Chet): Generous Years

% West: Miss Lonelyhearts

% Koendrick: Prime Tame: Life of Fdward R. Murrow
Gﬁpoﬁ:mutlms in Jourmalism Carcers In

Alder: Working Fress

Barry

Schalchef: Your Futurc in Jmmnnfhsm "
% Raker: Drmest Heminmay:

le Pc.bblw

Guidance Ofgice

b

=z =2

1 i°

Midance Off%ce
[}

i 1
i 4
i "

Guidﬁnce of f'i;ce:

17 1
" t

fuidance Office
11 1

n Tifc gEGI’V by Carlos Baker

% Fenton: ~ ApOrenticoshipP of Lrmoest cming%a : The ravly Years
% Cook: The %}Zers' ﬁ*usadmg gts who Med Tmerica
% Archer:™ F3 fﬁtm’ g Journalist (Horacc (reclay)

Gordon ana"mx Your Carecy in 1V ang Radio

LAYYERS
Flliott: Oppo ities in a : t*
% 1ee: To Kill %ingpﬂa

In Guidance Office

i H i
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* Smith: Joy in the Morning
®* Warren: " 7S Men

MUSICIANS - SINGERS
-

Baez: ga;%?mim

In Guidance Office
1) " Y]

Mason: The Tiow Tigers (airfarce training)
*Michener: The nridges of Toko-Ri

Shute: No
* Saint-Exupery: wind Sand and Stars

M t
% Scott: God is Co= :
Scribner: Your Futwm» as a Pilot In Ggidanee Offiec

POLITICS -~ POLITICIANS
% Kennedy: Profiles in Courage
2 Orwell: /nimal Farm
* 0'Connor:” The Last Hurrah
% Warren: A g's !
Vassilikos: 7_
* Koestler: DNarkness at Moen
: Advise and onsant
* Kugelmass: Fighter for Peace

* Mooney: The on «Ton
* Bishop: A Dav in the lite o}' %smant Kennedy

PUBLIC SERVANTS -~ Pclicmen, firemen, ctc.
P ¥ Parker: The Rookies
* Smith: Tt ﬁmﬂ:mrine Co. 82
# Wambaugh New Centupions
The Biluc Knipht
Maas: Serpico - cry of an Honaest Cop
® Caesar:  Incredible Detective:  Biosraphy of William J. Surns
Liston: Yowr Carcer in Law Inforcement In  Guidance Office
* Sands: My Shadow Ran rast
Gammage:” Your future in Law Enforcement g "

SCIENTIST” “athematicians
«. .o, Fantastic Vovage
% Orici:con:” The Andromeda Strain
Wallace: The Prize
* LekKruff: The Microbe Hunters
% Margenau and Berpamine: 7The Scientist (Time-Life)
® Dugan: Undersea Explorer (Jacques Cousteau)
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% Rall: Men of Mathematics
® Cane: ({lants of Science
% Forber:  Nobel Prizc winhers in Chemistry
Fox: Careers in Bi0lO ]

I{} Guidﬁme Off%ce

Mourse: 3 a Cheml
S0 You Want to Be a sciuntist r 2 "
Rachs: Carears in Research Sclonee y " "
TEAGERS
Ashton-Warmer: inster
Teac
% Bolton: Chris (C. Marshall)

* Decker: ty

v Spoon
Hunter: The Blackboard Jungle
* Kaufman: ~Up the Lown ﬁalmasie
* Rothman: The Angel Inside Went Sour

THEATTR « ACTING '

Stearns:  Richaxd Burton Dir:cted in Hemlet
Thompkins:™ Randbook for /pprentices

# Haxrt: Act Onz

% Davis and Boyayr: Yes, I Can

* Allen (Steve): Thz fumny Men

* Ross and Ross: The Player: A Profile of an Art (55 individual stars)
Meore: Opportunitics in Seting In Guidance Office

Mathor: James Manchester

Modern Litorature -~ 341

Concepts and Rationalization

Modarn Literature Is a cowrse which focuses on the problems of survival - sociel,
economic, emotional and spiritual - in today's world and the way in which man
attempts to meet these problems and survive, The course asks how man sm:vwes and

who are the people that help him to cope with the problems that face him in our
society,

Performance Objective
Students should gain an understandine of what people in particular fields do to
help othar people meet problems and survive inthe world.

“faterials
Fppropriate novels
list of coomunity and school resaurces

1esson Capsule

™e Integration of carcer education activities into this course is perhaps best
accomplished in an onpoing mamer, rather than a one shot effort. Therefore, the
lesson capsule will sugpest possible activities in a soncmal manner.

In the past students have expressed concern over the depressing tenor the readine
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seluctions tend to crvate. In order to overcame this ttitude, after an mar&%m
of a specific aspect of swrwvival is developcd throush the madmg, tha studf..nts
should actwaly soek ways of helping themselves and others swrvive in vardous
conch.ticms, i.e., what carcers can help us survive longer, and can J.xrxpmw tho
quality of that longer 1life? The answars to this question hopefully will dispell
the depression.

One active way to find the answers is to seek out individuals mpe.pc.d in appro-
priate professions and invite them to spenk to the class. The list of school and
community resources at the end of the booklet will suggest specific Individuals
receptive to your requests for classvoom appearance. Be sure to prepare a sories
of questions to be asked of the speaker so specific arcas will be dealt with.

.dach section containg novels that suggest carcers intonded to help man suxvive
mental and physical hardship, and possibly help man surwive by avoiding these
conditions entirely.

Condition tevel Supgested Careers
A Survival in Vartime — Hovscy: Hims‘ni:m Pretrrs
Frank: g, Babylon Political leaders

Trumbo: Tmnny Got His Aun  Dectors., nurses
B. Survival in Socicty Heufield: Lisa, Bright & Derk/ teadlers, guidance counselor
. Zreon: I Never pmm.sed You A Rose Garden/psychiatrists
Kosey* Onc Fimw OVer the CUKON'S Nest /7 Mursas

C. Survival fer Lée: To Xill A Mockingbird Lawyers
Minority Groups Brown: "Ianchﬂd in the Promised Land sccial workers
Griffin:™ Black Like W
Berland: Then legends Die

Authors: James Manchostey
Edward Corncly

Centamorary Reading 34b

Concepts

Every occupation contributes to societv.

Fvary individual can have a meaningful, rowarding crrcer.
Every carcer requires some spacicl proparaticn.

Perfrrmance Objectivo ' :
The student will be able to demenstrate ~n awarcness ~f carcers invelved in
dealing with cur ceolopical crisis.

Matx.m.als
Mot Crisis, Ucall
1ist of commnity and school roscurees.

Lesson Capsule
Ons cf the major areas covered in this coursc is "Drepping Out vs. Involvement."
It may be advantageous to axplore these alternatives in relation to the Ouiet
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Crisis. If we ave to beliove the author, ouwr natuml resources ave fast being
depletud. Wa then hawva two cheic.s: drop out and sorn die, got involved and save
owr planct.

The exploration of the second choicoe by the class offers an cpportunity to further
carecr AWaYeEncss,

To initiate this exploration pose questions similar to these: How much affirmative
action can I take? Are personal habits, such as containing my litter, offcetive
enough? If I'm truly committed, do more offzetive and lone ranee activities .
exist that I micht participate in? Uhat careers axe availablc to me that cenfront
and strive to solve cur ceolosical ordsis? '

Hopefully the answers to these quoestions will indicate to the students a wide

range of carcers involved in this cause. Most cbvicus amnpe these carcers: fores-

try, urban planning, pelitics, aeronomy, botany, chemistry, apricultural engincer-
s

After your own class list is developed, suprest that students do some investiga-
tion about specific careers, and also that they invite to class individuals en-
gaged in that profession. Refer to the list of school and coammmnity resources.

The speaking engapaments can either be separated or conducted as a panel dis-
cussion, In either case, the students should prepare a seriecs of questions intended
to explore these three areas: Carcer proparetion, activities engaged in, degree

of success experienced in furthering the ecological cause.

Follow the speaking cnpagements with a class discussion. Reenforce the point
that affimative action can ccour and certain careers allow for this affirmative
action.

Author: Edward Cornely

Composition T 346

Concepts

areers require difforent knowledse, abilities, attitudes.
A person may be suited for sevaeral different carears.
Ivery career requires some special preparation.

Any career has different levels of responsibility.

Performance Objective
The student will demonstyate an understanding of a specific career, and will be
able to express opinions on thc advantascs and drawbacks of that carcer.

Materials

The self-directed Scarch: A Guide to Tducational and Vocational Planning, by
John L, Holland, Consulting PySChOLORAStS PYess, 677 COLIGPE AVG., Palo Alto,
California 94306

List of available resouwrces in guidance office

Microfiche viewfinder

Varmont  View Dack
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Guidance Associate filmstrip - "Choosing a Career”
The Lively Art of Writine, Lucile Payne

Iesson Capsule .
Tnquire the students what careers, as of now, they want to engage in.
Capitalize on vemarks that sugpest the student has little or no idea what career he
or sha is interested in. Ask the students to think back. What careers did they

- think about when they were younger? Vhy did they think about those carecrs? Trv
and elicit responses that mention glamor and excitement of the dob. Bring them
b?clémto the present by asking them if they notice anv chanpe in their conception
o] t job.

Next, lsad them into the area of carear choice. Try to determine what factors
might influence career choice (monev, tradition, status, family pressure, social
pressure). Continue idea of pressure and inquire if they've discarded any careers
because of pressure that thev are impractical (doctor, big game hunter).

Point out that they may have discarded a profession because they feel it's imprac-
tical, but the reasons behind the eriginal attraction may be important, for it may
supest other job arcas that are related to the impractical one that are practical
and just as rewarding.

Indicate to the students that the purpose of this entire project is not intended to
force or pressure them into making a career decision now, or in the near future.
Its intentions, however, are fourfold: .
1. To help the student discover more about the thinps they can do, the acti-
vities they like to do, occupations that appeal to them.
2. To help the student realize the enormous choice of carcey opportunities
available to thom.
3. To help the student discover a caterory of occupations they may be well
suited for, and may be well suited for them.
4. To help the student obtain the necessary information to lcarn more about
particular jobs throush independent investigation.

APter this introductory discussion, show the Guidance Associates filmstrip to the
class. Then distribute copics of The Self-directed Search +0 all the students.
Prepare them for the inventory by en 1zIng the non~ 1tenine approach of the
search, Bmphasize that the results are private, and alse point out that this in-
ventory dogs not claim to provide the solution to career decision problems. It is
merely one tool used to help students make decisio

Administer the test during class time, so as to offer help if needed, Then once
the results arc in, ask each student to choose A carccr from the list the search
produces. It will be each student's job to investirate their capser by using the
library, nuidance office, microfiche cateloss, and any other sources available. It
is suggested the students try to obtain information on the following areas:

1, Preparation 5. Working conditions
2. Salary . 8. Room for advancement
3. Projected job opportunitics 7. Lifestvlo

4, Location of 4ob

The results of their independent investisation will then be dipested and presented
in the essay format. In order to accomplish this part of tho unit, the following
thesis statements might be offered:
1. Despite certain drawbacks to » it is a viable carcer opportunity
that descrves consideration.
or
2, Althoush contains certain drawbacks, it is a viable ecarcer
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opportunity thét desarves oconsideration.
Notice the essay is a composition of opinion. Tharefore, be sure the students
realize they ave responsible for decidine the advantages (pm).and.dlsadvantms‘
(con) of their carcer, and then placing these bits of information in to a ccherent

essay form (Lively Art of Writing). It is recommended that class time be devoted
Loth to e Tndépendent i’nmimigtion and essay writing parts of this unit.

Lstimated time of the unit: two weeks.
Authoy: TFdward Cormely

ANt ettt ey - - M N e e

Affiymative Action Modern VWorld Literature 4l

Concepts
Every occupation contributes to socisty.
Careers require diffevent mowledpo, abilities, attitudes.

Different occupations are interrelated in many ways.

Performance Objective
The student wi %I be 7ble to demonstrate a knowledge of carears involved in
ensurine Justice,

Materials
Billy Budd, Melville
List of community and school resources

lasson Capsule
Bill Ex'xgg Is used as the supplimental novel to the thematic section, "The Naturv
of Justice". It is recommended that a discussion develop on Billy's condition,
art’s decision, and the entire process of ensuring justice. Then arbitrarily
divide the class in two, asking each side to prepaxe a brief proof on the affirma-~
tive or negative of this statement: "Clagpart was incorrect in his actions with
rerard to Billy Budd," Briefly outline standard debate form, and, after two days
preparation, have the students conduct the debate.

When the dsbate is concluded, informally discuss students! feelings about Billy's
plight. Through discussion lead the class to the observation that Billy's situation
may be viewed as an example of injustice. WNext, roint out the many injustices in
owr courts today. Pursuing this tack further, sugrest that the class investipate
careers that attempt to ensurc justice and avoid injustice. As part of this
inquiry, work on having speakers from these professions attend a panel discussion

in the classroom.

Make a list of careers concerned with maintaining justice. For instance: police~-
man, news reporter, lawver, judge, district attormey. Ask Froups of students to be
responsible for gathering information on one career and for contacting one indivi-
dual in that profession.

To ensure the success of the panel discussion, be sure to mrepare A series of
pointed questions to be asked of the pucsts, paying particular attention to the
question, "How succeszful do you feel you are in ensuring justice for all people?"
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After the panel discussion, have each group write a letter of thank you to their
invitod speaker. Also, be sure to follow-up with a post panel discussion. Inquire
about what carecrs students feel would be most effective inensuring justice.

An additional activity that may be desivable, hecause of the difficulty in securing
the attendance to a judge, would be to arrange for a visit to the local courthouse,
Have the students attend a portion of a trial and arvanpe for a brief meeting with
the judge in his chambers., -

Author: Edward Corncly

A Career in the Arts Humanities II 452

ts
ﬁ&%'requim different knowledge, abilities, attitudes.
Bvary career requires some special preparation,
Career pmparatmm must follow a plan.
A person's relationships with othor people, with his employer, and with societv
affect his career as well as the careers cf others.

Performance Objective
The student wn.%I be able to express an understandirg of the many factors to be
considered in the pursuit of a carcer in the arts.

Materials
Film = Wincent the Dutchman"
lust for Life

W% of Beathovan

Sgony ¢ Lsctasy

Lesson Capsule

Three individual artists - Michelangelo, Beethoven, Van Gnoh ~ will be studied in
depth during the course. During all three of thesc studies it is appmpmate te
consider certain Factors of career pursuit as they apply to the artists and the

students. A conscious effort should be made to dispell the romantic excesses
Irving Strone is prone to engage in.

Below are sugrested areas of appreach for each of the artists studied:
I, Michelangelo
A, Caresr prepavation
1. schooling
2. lack of freedom of choice
He had certain abilities and he followed a plan of study
B. Lifestyle
1. lack of money
2. difficult working conditions
3. physical and mental isolation
career choice often dictates lifestyle
C. Porscnal rewards
1. frustration
2. inner satisfaction
Fach career must offer some satisfaction, even if it is frustration.
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II. Beethoven

A Caréer preparation

1. teachers

2. Years of practice

His choice of career necessitated a plan of preparation
B. Lifestyle

1. strupple for money

2. isolation

Career choice forced these conditions ~n him
C. Personal Rewards

1. a thing of beauty

2. social recognition

3. frustration ~ deafness

ITI. Van
A.'W?o‘% decision difficulty

B. Career preparation

1. years of study

2. physically hard work
C. Lifestyle

1. »oor

2. socially ostracized

3. art dominated life - little yoom for anything else
D. Rewards

1. no social approval

2. inner doubts

’ Many conclusions might be drawn from locking at these and other aspects of an
artist's career. For instance: long hard years of preparation are necessary,
despite independence, a certain need for others' approval remains; career is men-
tally and physically taxing; few financial rewards occur; isolation is a part of
the career; strong belicf in cneself is necessary; the product of such a career
can provide the deepest kind of satisfaction.

Author: Ddward Cornely

Verisimilitude Creative Writing 453

Concepts

EE:'*e"éL;s'mquim different knowledge, abilities, attitudes.

Dvery person is an individual, with different abilities, interests, needs, values.
A person's best career dircetion develops over a long period of time.

Every individual develops a personal "stvle™ which he can fulfill in a career with
a similar "style".

The choice of a career usually inwolves a compromise betwesn greater and lesser needs.
Work experience facilitates career decision-making.

Changes and conditions in the world affect careers.

Any career area has different levels of responsibility.

A persen's relationships with other people, with his emplsyer, and with socicty
affect his own career as well as the carsers of others.

A worker must understand, not only his job, but also his emplover's rules, rerula-
tions, policies, and procedures.

-



Pexrformance Ob ective b
The student i1l De able to encorporate knowledpe of a specific career into creative
- writing activities. '

Materials
TisT of cammunity resources
access to telephone

. L

Lesson Caﬁu_le .
8 a Ty is best suited for the short story section of a creativ: writing course.

Choose a shert story in which a carcer is involved, for instance, "Bartleby the

Serivner”, and have students identify examples of Melville's knowledge of this pro-

fession, For instance, setting, implements, pay, activities engaged in, social

bappmvl alé é“mmtify these bits of information as verisimilitude: having the sem-
ance o .

- ask each student to choose a career they are interested in learning more about, and
that might be suitable for integration into a short story. Rafar to the list of re-
sources to suggest people students can contact,

Fach student should call and either make an appointment to interview, or interview
over the phone, the resource person. The student should trv to obtain answars to
the following qu-stions and any other questions that seem relevant.
1. What kind of termperament is well suited for this job?
2. What special abilities are required?
. 3. What made you decide to po into this career?
4., How lont did you prepare for this job?
§. What kind of compromises did you have to make when deciding to pursue this career’
6. What kind of work experience prepared you for this job?
7. Have world conditions, prosress, affected your job?
8. How have you/vour job adapted to these chanses?
9, gstc;ms' ~f resprnsibility, who are you the boss of, and do you have a boss or
ses?
10. How da they affect you?
11, How important are your relationships with others on the job?
12. What emplover's rules, repulations, policies, or procedures affact your jcb?
13, What are some important terms (jargon) used in this career?
14, Yhat pieces of equipment, and their names, are necessary for your job?
15, Using the five senscs, how can your work envirorment be described?

The result of this questicnaire shruld give the student the backeround necessary to
create a believable situation in which charaeter development can take place.

Have student write a short story. Afterwards, have students exchange papers and
evaluate verisimilitude in each story.

Author: Fdward Cornely

What is Carcer Fducation? Seminar in Ydeas M54

Q Concepts
ERIC E"very'- porson is an individual, with different abilities, interests, needs, values.

Full Tt Provided by ERIC.
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A person's best career direction develops over a lone neriod of time,
Every career requires some special prepamtion,

Performance Objective
The student vill demnstrate an understanding of career education, its necessity
and the present use of it in his or her school system.

Materials
AFticies and books on career education
Resource people

LESSON CAPSULL _

Une of the units in the course deals with young people and their relationship with
the school and the conmunity. It is appropriate at this time to introduce the

idea that a movement in national education is attempting to bring topether the schools
and community in order to better serve young neople: in particular, the encourasre-
ment of Career Education by the Federal government.

Ask a small sroup of students to investipate this national educational movement and
to rveport their findings to the class for discussion. The project might involve
findine the answers to two basic questions. Fjirst, what is Career Education, and
what is the rationale behind encowraging it in American scheols? Second, what is
being done in Career Fducation in our district?

In order to give the students further ruidance, vou might ask them to obtain the
answers to the followine questions:

1. What is Career Lducation?

2. Why do educators feel it is a justified movement in American Ed.?

3. VYhat are three general stens Career Education talcs in the Schools, K-127

4, What are other schools in the digtrict doing in Career Educaticn?

5., What is our school doing in Career Education?

6. Uhat role can the classroom teacher play in furtherine Career Fducation?

7. What contribution can the suidance department make in the field of Careor Ed.?
8, How can the community help further the goals of Career Fducation?

When the answers to these and other pertinent questions are obtained, ask the group
tc present their findings to the class for their consideration., Also, seck out ap~
propriate speakers to further enlarge upon the group's findings.

Author: Edward Cornely

Geneval Semantics in Career Fducation for Gifted High School Students

Linpuistics 457

Concept

HW?’@\ different careers require different knowledre, abilities, and attitudess the
ability to commmicate successfully with other people enhances all careers. The top
level exccutive must have this skill, but it has application for every worker whe
deals with other workers, including the worker applying for a job.

Performance Objectives
o The study of Generel Semantics should make students better able to achieve co-opera-
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tion and awid conflict with others in the world of work by helping themdevelop their
skill in human interaction throurh lancuage,

Materials
%}x Thought and Action Hayakawa
eation . Fabun
see biblicgvaphy ~
Discussion

mﬁfmdxmwbskisugg&atedinSciemmMSmigmateertamimwmts in
our bagic patterns of communication were essential to our swvival. He pointed out
that although we have made remarkable steps in our ability to contyol and use the
natural phencnena of our world, the layman still communicates, and thinks, with
patterns appropriate to the time of Aristotle., The attitudes of the scientist have
exploded the material world without a pavallel advance in cur thinkine, This lag may
be responsible in part for ocur periodic international catastrophes where the advance
of secience becomes our tormentry rather than our servant,

The discipline that Korzybski fostared, the study of human interaction through
languare, is culled General Semantics. The scope of this study is truly general,

but it applies particularly in our work experience - from dob applications, through
understanding of directives from our superiors, right up to the problam of eliciting
the co-operation of members of a larpe ovpanization, Students will benefit frcm an
understanding of the underlying principles of General Semantice and should be able to
employ certain speeific tactics to improve their interaction t..th others.

I contend, as a basic assumpti~n, that career education in the English class has
applications throughout the entire spactrum of are and ability levels. This paper,
howaver, addresses itself tn the issue of career preparation for intelligent,
highly motivated students at an ape normal to the last two years of high school.
The assumption is made, furthermore, that the teacher is eithep already exeited about
General Semantics or is willing to undertake extensive study in order to become so.
Without this excitement the teacher cannot succeed - with it he will not fail.

Since few teachers have received much formal traininge in General Semantics, it is to
be expected that a teacher preparing to use this discirline in class must undergo
considerable self-preparation. A wide reading of the works of Wendell Johnson,
Irving lee, Stuart Chase, and Alfred Korzybski would be desireable, but a careful
study of a single work will suffice. "The teacher will find this book, S. I.
Hayakawa's e in Thoupht and Action, essentialjy he may use it as the text 'for
his students as well, te vho responds to this beok will find no dearth of
cbjectives and materials for instruction in +he application of the orinciples of
General Semantics to the area of career preparation. In facot the teacher is likely
to be unable to present as much as he would like.

The principles that underlie mich of this study can be divided into an understanding
of the symbelic s and an awereness of the ss nature of the universe,

the former involves a study of the way we use wo to represent things and the
realization that the word is never the thing itself. The realization that words
don't have meaning ~ pecple do - helps students grasp this nrinciple, KXorzybski's
map~territory analopy sugpests that the relationship between a map and the territcry
it represents. All of these principles have practical application in the areas of
job aquisition, advancement, and satisfaction. Fqually basic is the concept that
our universe is not static, but rather that it should be considered in all its cosmic
threugh submicroscopic levels an ongeing process. Heraclitus' axiom that you can
never step in the same river twice presents the quintessence of this concept. It
leads to the realization that the concept of identity - so cherished in Aristotelean
lofic - does not ccrrespond to the world as we actually oncounter it. That is, no
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two of anything are alike in everv detail. This concept has far-reaching practical
applications in the improvement of interpersonal relations and in the area of mroblam

scliving.

A note of apology seems arpropriate here. If the reader his already made himself
familiar with General Semantics, then those notes about the symbolic process and the
process nature of the universe will annoy as statements -~ or misstatements - of the
cbvicus, If the reader is new to this study, they will annoy because they lack
support and explanation. I intend that these notes might help a teacher organize
his attack on this study, not that they in any wav are a substitute for that study.

Procedures - A nine wecks unit using languare in Thoupht and Action

1. Assign the ciphteen chapters at approximately two and a half chapters a week so
that the entire book is read and there remains some time for consclidation at the
end of your unit, :

2. Ask the students to read all of the "applicaticns" at the end of each chapter,

‘They are excellent spurs to discussion., Assipn applications as appropriate to your

students.

3. Use classroom techniques of your choice to help students master terminology,
rasp concepts, and apply the study to their own persenal situation. Lecture, dige
cussion, small group work, testing, prepared demonstrations, role playing, pames,
analysis of current media use of concepts under study, and cther techniques that
work for you should be applied. One issue yemains paramount; strive to relate the
ccneepts of the presentation to the actual living situations of your students. In
this area career training applications will often manifest themselves. How can an
understanding of presyrbolic language help you realize that your associates, who are
§0 prone tC so much empty small talk, are not realy stupid? How can a deep under-
standing of the difference between word and thing help vou in getting a job or se-
lecting an appropriate candidate to hire? How can an awareness of “the little man
who isn't there" help you avoid the pitfalls of prejudice? How does the most common
verb in the languape tend to crystalize missevaluatirn? What steps can you take
when you find that your bess displays deep-seated two valued oricentation?

Answers to these questions and nc end of others like themshould be sought in this
unit, Many students will find answers that will work for them in their careers.

~ A three week unit using Communications and The Propaganda Game
1. Assipn the eleven chapters to be compieted in the first week of The Umit. After
each chapter is read, lecture and discuss to develop understanding of concepts and
an awareness of applications to students' future carcer situations.
2. Sim.xlg:anemsly with this reading, teach the students to play The %Manda
Game, This will require one game for each four students and some active tea g to
get them started in this challenging pame. After two days they should be able to
play this game with differcnt opponents cach day and acc umilate individual scores
leading to a "™aster of the Game."
3. During the second week, students should develop their own version of the game,
They shauld specify and descride eisht to ten semantic techniques that have applica-
tion in career situations. Then they should develop at least twenty examples of thn
use of these techniques in carcer situations. Using the format of The Propaganda

fame, students should play wils game of their own makine during the 1ast woek GF
this unit,
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PART II “ pplementary Career Dducation Activities

Meeting the Challenre of Change

Concepts

A person may be suited for several different careers. :
Carcers can be grouped in various ways into "families" requiring similar abilities
and providing similar rewards.

The choice of a career usually involves a compromise between sreater and lesser needs.
People changz, and sometimes change careers, as they go through life.

Changes and conditions in the world affecet carecrs.

People must adapt as the world changes,

Diffarent gecupations are interrelated in many ways.

Performance Objective
The students wall bé able to describe mumerous challenge~response episodes that
might occur in the careers of typical persons.

Materials

Fesources presenting information about occupations and their requirements; informa-
tion on adult education and retraining programs; a collection of newspapers and
magazines spanning a peried of sevaral months (or years).

lesson Capsule

Suggest t students search their memories, talk with adult friends, and look
through newspapers and news magazines to find oxamples of situations that precipi~
tated career changes for individuals or groups. Whenever possible, students should
find out what new careers the people entered and how they prepared for the new occu-
pations.
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As students share their information, help them develop a list of factors influencing
dxalrzge. For example:

00 many people for too few jobs

Economic slump

Goods and/or services no longer in demand

Withdrawal of funds

New technological developments

Advances in science _

Sudden, permanent physical (mental, amotional) handicap

Additional education obtained

Personal desire to explore something new

Dissatisfaction with original occupation

Desire to develop latent aptitudes and abilities and to put them to use

Prassure from an influential individual (wife, supervisar, close fiiend) or

group (voters, club members)

legal factors (change of citizenship, loss of license, jail record)

Pregnancy and motherhood

Divide students into "innovation" groups. Have each group select one or a combina~-
tion of factors and apply them to an imaginary person who holds a complex position.
Each group is to develop a three~scone role-play situation arcund its charvacter and
his or her occupational change. Scene 1 is to show the persen in his or her first

“job and illustrate the rewards, satisfactions, and challeries of the job. Scene 2

is to depict the onslaught of factors leading to change and the individual's approach
to selecting alternatives. Scene 3 is to be similar to Scene 1, except that the per-
son is involved in the new occupation.

.Another possible appﬁcach would be to have each group select a famous person who has

changed occupations and create, using biographical materials and a dose of imagina~
tion, a three-scene role-play situation as described previously. Should students
have difficulty selecting persons to portray, you might suggest the following:

Shirley Templc Black from actress to politician
Wﬁg o %garﬁ sclentist to novelist
Victor concert pianist to comedian

Lyndon B. Johnson teacher to lawyer to President of the United States
s Diller usewife to comedienne
en Gurie seeretary to editor of Cosmopolitan magazine
Fess Myerson Grant

‘Miss 'America to Chief of Consumer Affairs

*

Following each presentation, the group members might hold a question~and-answer
session to expand on information presented in the skits, What aspects of each job
were not covered in the skits? What other job alternatives might each individual have
chosen and why? What skills, abilities, and aptitudes did the individual already
have that were relevant to the new job? What education and training did the indi~
vidual need, and how was it obtained? What problems (personal, family, financial,
etc.) had to be dealt with during the period of change?

Obscervations

TMeeting the Challenge of Change” can be used in almpst every subject area as stu~
dents become aware of the knowledge, skills, or techniques that are necessary for
various careers., The experience can also lead into group investigation of local, re-~
gional, and national situations that presently contribute to the unemployment problem
and into evaluation of the retraining needs that exist.

Credit: Dr. James E. Bottoms, ed., Career Education Resource fRuide (U.S.A., 1372)
ppo 23“‘"50
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This is the House that John Built

ts
% occupation contributes to society.
_Every individual develops a personal "Style", which he can fulfill in a caveer with

a similar "style."

Changes and conditions in the world affect careers.
People must adapt as the world changes.

Different occupations are intarrelated in many ways.

Performance Objective

studants wi able to describe some significant ways in which time and change
affect certain careers and life~styles.
Materials
Reference material related to the subject.
lesson Capsule

Rave students compare colonial, nineteenth~century and early-twentieth-century
residential architecture with today's modular, mobile, and high~rise dwellings. Ask
them to hypothesize about why these changes in architectural style and design have
occurred. Then have the group tompare towns and villages of colonial times with those
of the nineteenth century and finally with the city planning of today. Asain, have
students hypothesize about why these changes in basic ity layout have occurved.

Arrange for the class to visit a local voeational school. At the school, have them
observe and learn how to read architectural plans. Be swre that they are familarized
with the instruments used in drewing these plans. Tf possible, have students expeyi-
ment with designing their own simple plan for a house. In the woodworking and car- -
pentry shops, the group can learn a little about how to lay a floor and how t© constrw
a corner assembly. In the masonry shop, the class can learn how to lay a tile fioor
ar construct a hrick facade. In the electrical shop, studenmts can learmn about wiring
a house. Point out tothem that the increased electricity load used in today's homes
dictates a more elaborate electrical system than was required some years ago.

Next, invite an architect to speak to the class about his profession and how time has
affected the history of architecture in America. In order for the students to relate
more directly, vou could invite the architect who desigmed their school to address
them. Have him explain some of the problems that he had to sclve in designing the
building. :

If "open classyooms" exist in your commnity, have the architect explain how this
concept affects the desism of a classroom, hallways, and school. Ask him to relate
this concept of functional architacture in school desiem to functional architecture
in dvelling desigm.

After the visit by the architect, have the students discuss the varicus careers in-
volved in the construction of a dwelling, and recapitulate the architect's role today.
Then have them discuss how these careers have changed in the past 200 years.

Credit: Dr. James E. Bottoms, ed., Carcer Tducation Resowrce Guide (U.S. ., 1972)
ppo 207—80 .
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Life-Sivie

Concepts
Every individual develops a perscnal “style," which he can fulfill in a career with
a similar "style." :
People pursue careers for many reasons.

A person may be suited for several different careers.

The choice of a career usually involves a campromise between preater and lesser noeds,
People chanpe, and scmetimes chanpe careers, as they o throush life,

A worker must understand not only his job, but also his employer's rules, repulaticns,
policies, and procedures.

Performance Objective
The student will be able to identify and describe elements of typical individual life-
stvles and show how these factors might influence carcer decisions.

Materials
Refercnce materials on occupations; supplies to oreate a brochure.

Lessen 1C_apsule

In"a class discussicn, explore student ideas about the concept of life-style. Sug-
gest that one way to develop a definition for this term would be to investigate ways
in which a number of careers influence individuals involved in them and/cr reflect
the way an individual prefers to live. Invite students to name various careers that
thay feel illustrate sharp, obvious life-style differences. Occupations such as
actor, banker, farmer, pharmacist, ecolosist, soldier, politician, and rock musician
might be used as examplas.

Have the class develnp a list of life-style elements that might be affected by one's
career. For instance, working hours for an acter vary frem dav to day, depending on
rehearsal and performance schedules. In comparison, a banker's hours seldom fluc~
tuate; his is essentially a nine~to-five life. A druprist's financial position is
generally more secure than that of a rock musician; a rock musician must spend a
preat deal of time on the rcad, whereas a farmermust remain fairly stationary most
of the year; an ecologist works nut-of-docrs, whereas a politician senerallv works
indoors.

As students compare and contrast the working life-styles of all the different voca-

- tions selected, encourasre them to hvpothesize about the lives of individuals when

they are not on the job. Explore the idea that an individual's leisure~time activi-
ties are & matter of personal choice. But choices are limited or structured by
other factors-interests, abilities, time, money available, family resprnsibilitics,
community facilities, and peer influences.

Students misht write to, or invite to class, representatives of several occupations
and explore with them the relationships between a person's life-style and the satis-
factions he or she mipht derive from different kinds of work. For instance, a per~
son who wishes to live and work in one location for most of his life and vet meet a
number of people each day would probably derive a great deal of satisfaction from
serving the community as a pharmacist. A persen whe finds travel and self-expression
important to his life-style would probably find a career in rock music or the theater
satisfying., An individual who enjovs working with money and fisures might find a
banking career or a position on Wall Street gratifying, An individual who likes to
be cut-of-doors will find a career in ecology or agriculture satisfying.

Students might invite parents to join in a discussion of factors that mirht cause
people to make changes in their life-styles. For instance, many men find that when
they reach middle age, a nine-to-five job is not to their liking. Many women are
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finding the career of housewife stifling. Other influoncine factors include health,
changes in family structure, unexpected financial burdens, chanring interests, and
oppertunities for further education and training.

In addition to discussing chanre factors, the group might also explore the problems
that develop when one decides to revisc a life-style. As part of the discussion,
ask parents and students to share ideas about the difficulties an individual night
have in perceiving himself accurately and reasons for these difficulties. -

A role-playing exereise could be employed at this pnint, Have the group develop
situations wherein a father or mother consult with the family about g drematic change
in life-style. What facters are to be considered? Ts a move inherent in the change?
Is an econamic factcr involved? What factors or persons within the family structure
are to be considered?

Following these activities, develop with the class a working definiticn of life-styla.
As a closing activity, the class mipht plan, write, and distribute a comprehensive

inveritory bocklet to be used by students preparing to seek lovment, This "em-
ployability," "life-stvle," or "self-scrutiny" hooklet minh'in?ncluda pages on which
the individual records such information as: What do I have to offer an employer?
Is my temperament suited to certain carcers as opposed to others? In what kind of
envirenment do I wish to work? Vhat are the kinds of hours T wish to keep? What
values are inportant to me? Money? Helping others? Self-expression? Freedom?
Security? What kind of wsrkbehavier is required by dobs that interest me? What

is the pay offered by jobs that interest me? What fringe benefits are offered by
jobs that interest me? What manner of dress, appearance, and behavior are required
by carecers that interest me? Is there any politics involved in careers that interest
me? If so, am I willing to "play the pame"? '

Credit: Dr. James E. Bottems, ed., Career Fducation Resource Guide (U.S.A., 1972)

pp . 228"‘30 L3
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Appendix (1)

Exploration of Career Values - Sentence Completion Form

1. ¥When I am an adult, I most of all want to be...

2. I would like to have my friends think of me as...

3. I would like to make encuph money to...

4, In planning for the future, I think it is important to...

\ Aot
5. Ten years from now, I hope to de...
6. To get ahead in this world,...
7. 1 find working closely with people...
8. I would prefer to be famous for...
9. When I work alone I...
10. My strongest perscnal asset is...
11. My biggest fault is...
Author: Robert Pasco
4
: Community Resources Appendix (2)
Name Phone # Cccupation(s)
Carlson, Bob 878~8381 Axvic, engineering, landscaping
Cartcer, James 8994767 ‘ Peace Corps
Charking, Charles 769-0111 engineer, slectronics technician
Hall, Bill _ 878-8381 forestry .
Mudgett, Stuart 878-3325 insurence
Overton, Alan 878~3346 lawyer
Parc, Proctor 878~3356 fraphic caommnication, editor, publisher
Riley, James 878-4869 dantist, dental assistant, dental secretary
Roeber, Frank 878-8855 technical draftine
Thompson, Noah 8788381 town planning
Woolf, Marguerite 899-.2235 writer

Mote: This list is merely a suppliment to the district list of commnity resources
and the hiph school list of cemmunity resources.
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