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ABSTRACT
This first year report describes the educational

philosophy and organization of a Saturday school program aimed at
ameliorating emotional or learning difficulties in 4-year-old
children. The evaluation of the project during its first year focusedon 42 different product and process objectives and was concerned with
the project's impact on children, parents, and staff. The program's
goal was to provide a close home-school continuum to reinforce the
development of skills that will facilitate later learning: languagia
skills, hand-eye coordination, math and science concepts, auditoryand visual discrimination, gross motor skills, the creative arts, aswell as social growth. The results, which have been statistically
analyzed in the report, clearly indicate that the Saturday School
program has been effective with students, parents, and teachers: (1)
the students have shown growth in both cognitive and affective areas;(2) the parents have shown increasingly positive modes of perceiving
and interacting with their children; and (3) the teachers were foundto have increased use of appropriate teaching techniques and
interacted more positively with both children and parents. (CS)
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Educatrrs who have long been disturbed by the evident
inability of school remedial programs to remedy educa-
tional deficiencies in young children, and who have
watched the academic disadvantage with which some
children enter the first grade grow and deepen in the
primary years, are deeply concerned to know if the fault
lies in the educational system itself or in something

ch happensor does not happento children before
they enter sr-.fool. is a child "set" for success or failure
in school by his experiences in the earliest years of his
life?

The question cannot easily be avoided, since already
we have exhausted a long list of possible remedies for
the defeat, passivity, and rejection which overwhelm
many of our children in schooland still the problems
persist. We now need to look at a part of the equation
which we have been leaving out: the incredibly pro-
ductive years from birth to five or six, when all children
do learn, and do so with an intensity, effectiveness, anti
retention which they may never again experience. What lc
learned in those years, in attitudes, perception of the
world, and concept of self, may be so well learned that
no later education can change it. if so, what we call the
preschool years are really those in which the most sig-
nificant schooling of all takes place.

From the Title III $21s....2E2.t, by

Miss Kay Curley -Chief
Member, National Advisory Council

on Supplementary Centers and Services
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/1 Repot:
All four year olds living in the district areeligible to enroll, including children withspecial problems and handicaps.

During the first year, the district wide program
so enrolled

020, approximately 700 of the district's
four year olds.

se employed
25 half-time teachers.

10 part-time consultant specialists
representing the following special
fields: testing and evaluation, learn-
ing disabilities, special education,
speech and language, audiology, child
psychology and family munes

one part time disseminator, responsible
for public and parent directed materi-
als, including the Dome Activity Guide.

se involved
over 950 of the parents as teaching
partners in the classroom.

approximately 00 high school and college
student volunteers as teacher aides, with
some working individually with certain
children.

per pupil cost of the program was approxi-
mately $175.

ThiA progitam to &ended uncle's Title III, ESEA.
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At School on Saturdays, four year olds
attend a morning or afternoon class.
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TEACHERS GO INTO THE ROME for regularly
*AN scheduled teaching visits. Each child's

le

needs determine how frequently he is
visited: 75% are seen weekly; some twice

At Home through the week, Parents in aweek: others, twice a month.
formally continue the learning experi-
OMMIS.
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AT SCHOOL ON SATURDAYS, four year olds at..
tend either a morning or afternoon class
in the kindergarten room of a neighboring
elemental r school.

AT ROME VitOUGH THE WEEK, parents con-
tinue the "earning experiences with skill
develops:v.' games and activities. Parents
receive weekly activity guides suggesting
things Ix do at home.

PARENTS COME INTO THE CLASSROOM to teach
during the small group instruction periods.
Their fair share is a turn at teaching
once every six weeks. Their participation
makes possible a classroom ratio of one
adult for every four to six children.

It

Parents come into the altsimoom, teachers
go into the home.

THE LEARNING ACTIVITIES AT HOME AND SCHOOL
focus on the development of skills that
will facilitate later learning: language
skills, hand-eye coordination, math and
science concepts, auditory and visual
discrimination, gross motor skills, the
creative arts, as well as social growth.

GROWTH EXPERIENCES FOR PARENTS are an
equally important part of the program.

nahave an opportunity at school and
ng home visits to observe appropri-

ate techniques for teaching young chil-
dren.
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Al INITIAL EVALUATION OF EACH CHILD'S
needs and abilities is made by his teach-
ers and parents before the start of
school. These are carefully reviewed
and those children who evidence a need
receive further indepth diagnosis.

MORE THAN 40% OF THE CHILDREN EVIDENCED
TRW NEED for further evaluation due to:
visual, hearing, or speech impairment;
low intellectual functioning; emotional
problems; language difficulties; or per-
ceptual disorders.

CHILDREN WITH SPECIAL PROBLEMS AND HAND-
ICAPS are integrated into the regular
classroom program.

THE BROAD RANGE OF SERVICES provided by
staff specialists to children with spe-
cial needs includes: prescribing a per-
sonalized program; through the year
guidance and counseling with the child,
his teacher, and parents; and continued
classroom observation and contact.

TEACHERS HAVE FREQUENT CONTACT WITH
SPECIALISTS at weekly inservice and as
specialists visit schools on Saturday.
This affords teachers a unique oppor-
tunity to discuss any problems they may
encounter with students.

MANY OF THE STUDENTS' LEARNING PROB-
LEMS WERE REMEDIATED by the close of
the Saturday School year because of
the project's comprehensive testing,
diagnose s, and follow through.

BEST COPY AVAILABLE

a. st

.4011°0.7 C>oO'r3:,4;;::I
41

ss2 re

hearing and vision testing.
The evaluation of every child includes

Approximately 401 of the students
indicated m need for further indepth
diagnosis.

Children with spacial prataPla are as-
sessed by all stiff apeciellsts.
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Teachers brief parentst parents then
instruct small groups of children.
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School on Saturday gives fathers an
opportunity to participate.

Sigh School students in Child Care and
Development classes assist in Saturday
School. Here a blind student receives
individual attention.
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CHILDREN PROM TWO OR THREE NEIGHBOR-
ING SCHOOLS come to one Saturday
School Center, where two or three
classes of 20 are each staffed by a
teacher, parent volunteers, and high
school aides.

TEACHERS MEET WITH EACH TEACHING PARENT
before the children arrive to outline and
demonstrate their teaching assignment.
Parents receive a parent activity card
that serves as reference and reassurance.
Although most of the parent-teachers are
mothers, many fathers participate too.
All centers have an occasional "fathers
only" day.

A TYPICAL SCHEDULE for the students' two
and one-half hour school day includes:

OPENING ACTIVITIES - The class meets
together for a brief learning activ-
ity and to sing and meet the par-
ent-teachers.

SMALL GROUP INSTRUCTION PERIODS -
the children rotate in small groups
to four learning centers. A perma-
nently stationed parent or teacher
conducts the 15 minute activity
periods for each group.
One activity may be in language
development, another math concepts,
another gross motor, another a
creative experience. These activ-
ities provide flexibility for the
individual differences in children.

CREATIVE PLAY - an independent
P y

CLOSING ACTIVITIES - The children7rassesiong and story.

THE PARENTS' ACTIVE PARTICIPATION at
school affords them a unique opportun-
ity to see their child perform in re-
lation to others his own age.
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DIRECT INVOLVEMENT OF PARENTS in
the program has increased their
Awareness of the many ways in
which the HOME is a learnine cen-
ter and the PARENT a teaches

PARENTS RECEIVE A WEEKLY HOME ACTIVITY
GUIDE that suggests a broad range of
games and activities relating to the
Skills being taught at school. During
home teaching visits the teachers indi-
cate which activities will most benefit
each individual child.

PARENTS ARE ENCOURAGED TO "SPONTANEOUSLY"
INTRODUCE, rather than formally present,
the learning activities into their
child's daily schedule.

MANY PARENTS REPORT THAT THE RELATIONSHIP
with their child improves immeasurably
during the year because they take more
time to talk with, and spontaneously
teach, their child.

REGULARLY SCHEDULED HOME TEACHING VISITS,
with one child or a few neighboring chil-
dren, include the parents as well. DUR-
ING THE 30-45 MINUTE VISIT the teacher
discusses the previous week's progress;
involves the child and parent in three to
six learning activities; and lets the
four year old select a book from the
lending library.

HOME VISITS PROVIDE TEACHERS with an op-
portunity to individualize the program
to meet each student's needs and to know
the child in a way classroom contact a-
lone would not permit.

CHILDREN WITH LEARNING OR COMMUNICATION
PROBLEMS are visited regularly by a spe-
cialist or teacher-specialist once or
twice a week.

Fr

1

4

k '

The *classroom" at home may be any times
anywhere workshop or kitchen.

Some Teaching Visits may be with in
child or a few. Mothers participate too.

P
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Children with special problems arc seen
regularly by language or learning dis-
ability specialists.
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PRE AND POSTTESTING included meas-
ures of mental age, language age,
and visual-motor integration.

PARENTS ALSO EVALUATED their child's
development on a 65 skill and behav-
ior checklist at the beginning and
close of the year.

TEACHERS RATED the children on an
adjustment and self-esteem scale.

CHILDREN WHO EVIDENCED A USED, re-
ceived further indepth diagnosis
for speech, learning problems, or
possible mental retardation.

VISION AND HEARING TESTS were giv-
en to every child at the start of
the school year.

THE ENTERING KINDERGARTEN SCORES
of the program's first year stu-
dents included cognitive skill
comparisons between students with
no preschool experience and stu-
dents with some kind of preschool
experience.

PARENT AND TEACHER COMPETENCIES
were evaluated at the beginning
and close of the year as well.

THE PROGRESS OF SATURDAY SCHOOL
students will continue to be meas-
ured through the first year of the
primary unit.



A FIRST YEAR GOAL was that du:gine
the seven months between testing*,
each child would show an eight
months' gain in: intellectual
growth, language development, and
visual motor skills.

THE END OF THE YEAR EVALUATION
showed that a lsrpterjalmot
the children erceWeexpec-
tations. (See Table 1)

THE AVERAGE GAINS made by the
total number of children en-
rolled were:

16 months in intellectual
growth

13 months in language de-
velopment

10 months in visual-motor
skill development

THE GAINS MADE BY THE THIRD of
the children with the lowest
entering scores, including
many of those children found
to have various PROBLEMS Ar-
PECTIN° THEIR LEARNING, were
even greater:

17.7 months in intellectual

21.0
growth
months in language de-
velopment

16.0 months in perceptual
skill development

CHILDREN INITIALLY SCORING IN
THE NICOLE THIRD gained an av-
erage of:

16 months in intellectual
growth

12 months in language de-
velopment

8 months in perceptual
skill development

THE UPPER THIRD showed the
least significant gains:

14 months in intellectual
growth

4 months in language de-
velopment

7 months in perceptual
skill development

BEST COPY AVAILABLE

TEE CHILDREN'S FEELINGS ABOUT THEM-
SELVES and their relationships with
others showed equally significant
glans. (See Table 4)

TEE PROGRESS MADE BY THE CHILDREN
WITH SPECIAL PROBLEMS OR HANDICAPS
was particularly significant.
Many learning difficulties had been
remediated by the end of the year

GAINS MADE BY THE 18 CHILDREN
diagnosed as truly LEARNING DIE-
ABLEDwere especially signifi-
cant, particularly in the areas
of language and motor develop-
ment. By the close of the year
12 were functioning at levels
commensurate with their chrono-
logical age. (See Table 7)

Of the 33 students recommended
for testing, 11 WERE DIAGNOSED
as falling within the LEVELS OP
BORDERLINE OR MILD RETARDATION.
At the close of the year only
three pupils still fell within
these levels of retardation.

The 241 PUPILS IDENTIFIED AS
RAMC EMOTIONAL PROBLEMS showed
a minced improvement by tha end
of the year in their behavioral
patterns and ability to adjust.
(See Tables 0 and 9)

UPON ENTERING KINDERGAPTEN, SATUR-
DAY SCHOOL STUDENTS and students
with other preschool experience
scored significantly higher on
cognitive tests when compared to
students with no preschool ex..
perience. Saturday School stu-
dents scared higher than students
with other preschool experience on
the total test, as well as on two
of the sub-tests. In no case did
students with other preschool ex-
perience score significantly high-
er than Saturday School students.
(See Tables 2 and 3)

PARENTS SHOWED GAINS as well. There
were statistically significant
dhanges in their abilities to in-
teract with their children, in
awareness of the child's needs, and
their use of more appropriate re-
inforcement and motivation tech-
niques. See Tables 10 and 11)

TEACHERS' COMPETENCIES improved by
the end of the year in 111 areas:
among them, appropriate teaching
techniques; awareness of childron's
needs; relationships with parents;
relaying effective teasing methods
to parents. (See Table 13)
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The preceding figures and facts and
the following tables and interpre-
tations tell only a part of the suc-
cess story. The picture is incom-
plete unless also viewed in terms
of the individual child and his
parents ---the Toms, Sues, Janes,
Kevin' and their mother9 and dads

spent a year in the program
and personally felt it' tmpaot.

APPROX1NkTSLY 401 of THE FIRST YEAR
STUDENTS were found to have some
kind of problem affecting their
learning. These 347 students rep.
resent a broad range of problems---
not only in nature, but

l
degree.

Meet a representative few

Kane* had aft the eaamatlaa od
an emotionatty diAtutbed, men-
tatty aetaaded child. Heat

pa/tents melte exttemety anx-
ious about het emotionat out-
butAte and inability to learn
the simpteat od things. She
wad unable, dot example, to
identidg caokb, even adtca
often touted attempts to
teach them to het.

Despite this. a dew inAontoi6-
tencito in het test patt0.4n
and petdotmanAe indicated she
might have a capacito og
leatning beyond that which she
had shown.

P4e4etipttons 4ot tea/ming and
behavLot modidication wets
design=ed dot both home and
school 6o tu4ant6 and teach-
etA could use consistent pat-
tetnA oi motivation and pos-
itive teindotcement. The Ape-
cialiAt's 'tome teaching visits
concentrated on concept and
language development, as well
ad modidieation od the moth-
e4'4 method od teeching Kaaren
and controlling het behaviot.

By the close cod the yea*,
Katen tested welt within the
notmat tancle oi intellectual
dunetioning. Hzt behaviot had
modidied to tke po.let whete
she mad ence.t taguLat
kindotgatten ela$; and achieve
Aullet46. Sy miJ 0:4
beginning to tece.!

ft I

B

At the age od thus Haaotd
MO diagnosed by a Leading
conic as being seve4eL0 45*
ta4ded. These was initially
tittte AUAOCC evidence to
quest44n this diagnosis.

He did not initiate COnVt4da
Lion, but would cepetitiousty
echo any statement made to
him without compaehending it4
meaning. He did sot even un-
de44tand the concept od yea
and no. He would unaccount-
ably do something, not once
but ten times (i.e., aux back
and loath to wash his hands
overt and oust and oveA, etc.)

The special education specist-
ist noted, howeves. that Halt-
otd had tea4ned to 'lead p4e-
cociousty on his own. But
the4e 4,44 no indication that
he *tatty unde4stood what he
W44 aeadkng.

Thatough intetviem and obsess-
vation the special education
Apeciatiet teconsttucted Haft-
otd'a paaticuta4 &tole oi
lea4ning and p4esctibed a u-
nique system of teaching him
Language. veay simpty stat-
ed' He started with teats-
ing the concept o the tint-
ed woad and wotked to
TiMptehenAion od the ppoben
woad. He 44 being seen weeh-
ly by both the language and
leatning disability speciaL-
ists.

Haultd is p4esently diagnosed°.
a4 having wett above normal
intelligence, but with a 4e-
Moot associative. Lea4ning
disabitity that can. Pe4h06,
gtadualLy be sutmounted
thtough utilization od appto-
ptiate teaching methods.

st

the news hay* hisen changed.
The facts of their eases have not.

ftogram speqi4lists hays the mdvsn.-
tago -If observing a chitd 131/Or 4 per-
iod e: time in a rgmbur Gf varying
CLICUmstapross at but:., schugl; in
learning and social situations. Chi-
le diagnosticians fraquent17 see the
child for a limited period of tine in
only a testing tit4tAtiOn.



Jack, blind from bitth, case
doom a home enviaonment tkat
Wined eveay atimulut don
teaaning except thnough sight.
Yet his abilify to 'muse
himeeti venbatly was eignidi-
eantlybelow Volt which could
be accounted don by blindness
dose.

The heating testing by the
pnognam'a audiologist and aub-
eequent indepth examinations
by a private agency Leis the
dead, *evaded OdAted hea*4ng
toss in both 4444.. Jack was
fitted with (taming aide and
an extensive language - learning
mown, developed by a atafd
specialist, was intenaely cat
tied thtough by his family.

Fottowing a atones& language
devetopment COMM at a cini-
Vtafoitg clinic, he W44 accept-
td by the Missouti Schooe 604
the Blind. A yea's ea4Lict
kU ability to meet theft en-
*Immo standaads had been et-
ttemety doubtful due to his
4eVt4g dedicieney in Language.

0 0 0

MOST TYPICAL CF THE VAST MAJORITY of
cases are those who enter the pro-
gra without their parents even de-
tecting or suspecting a problem of
any kind. These are the children
who would enter the mainstream of
the public school system to undoubt-
edly falter, perhaps even fail.

Cindy had exceptionatly good
expressive Language ...hilts,
but she could not tiaten, com-
ptehend what she heard, on
fottow simple dinectiona.

The speciatist and Cindy's
patents worded with hest on
auditoay association, mem-
oty, and comptehension 44itio.

At the beginning of the years
Cindy had a deficit of one
yeat, Aix months in auditory
skills. By the close o theo wereat these skills o ound
to be six months above ea
age level.

*

elsildsen requiring certain types of
testing or indepth diagnosis may be
referred to private or public: agencies.

**Its naturm of *he prwram provides cop-
portualtivs co ntfact uharge in the
hoes and eni.;s: parent no:p and loop-
oration, without which gnomes would
tie limited.
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Stacey had a apecidic disabil-
ity detected thaough testing.
She could not label things, e-
ven common objects around the
kouee. She could not identi-
fy As object eA a book even
sie* betAg told, "TES ie a
book."

The language devetopmeat spe-
ciatist concentrated on tabet.
ing through alt the unseal
eceieg it, deeting it. tast-
ing it, and /making what it
IS44 cat/ed.

At the beginning od the peat
Stacey had a vocal:luta/1y defi-
cit of one yeas, three months.
At the end oi the yea* he*
vocabulaty Matta were dettild
to be one yeast, six montiia
bout age Level: two yeasta,
nine months gain.

0 0 0

Joe had a acitious auditoty ORS-
oay problem. He could not 4C-
membert what happened the day
beote, the hoot befote, eft

what he had just been told.
Although quite vetbal, he did
not fatty underotand what he
weA saying, no* /meet pAopet-
ly to tisk spoke* woad.

The communication apeciatiat
impnoved Joe's auditony memory
by pairing it with his stung
visual memoty shitt. She
taught him to visualise a pie-
tune of what he was heating
and to repeat aimuttaneouaty
with 44tent tipa what he heard.
Nis mothet, initially 444-
p4iised that any ptobtem ex-
isted, wonted with him dili-
gently throughout the yeat.!*

Joe's kindetgatten teaches 44-
po414 she can see his concert-
ttated effott to temembet and
tip movement is atilt evident
---but he 44 nesembening and
meeting win success.

This program provides !ARE than early
education. It also provides ccmpre-
hensive testing, diagnosis, and treat-
ment. THIS EARLY DETECTION AND APPRO-
PRIATE INTERVENTION MAX= A DIFFER-
ENCE. For many of the programs stu-
dents, it may have prevented more ser-
ious, long-lasting learning problems.

9
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SATURDAY SCHOOL TEACHERS CONVEY
PERTINENT INFORMATION about each
student to the kindergarten teacher
who will receive him. This is done
at an end of the year in-service
so the teachers can confer person-
ally as they pass on the records.

CURRICULUM ADJUSTMENTS already
have been made in the kindergarten
program because of the signifi-
cant overall gains of the Satur-
day School students. Reading is
a part of the curriculum for the
majority of the kindergarten
children.

PARENT PARTICIPATION IN THE CLASS-
ROOM, initiated in Saturday School,
is now continuing into the kinder-
garten. This allows for continued
small group instruction.

OCCASIONAL HOME VISITS TO ALL
STUDENTS by their kindergarten
teachers are being scheduled.

SPECIAL SERVICES ;7,E CONTINUING
for former Saturd;,: School students
with learning proilems. The pro-
gram's specialists provide follow-
up and suggest appropriate teach-
ing. techniques. Title I teachers
An-designated Title I schools
provide direct service through
individualized teaching.

10
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The evaluation of the project during its
first year centered around some 42 dif-
ferent product and process objectives.
These objectives were concerned with the
project's impact on three different
groups: CHILDREN, PARENTS, and STAFF.
Obviously, it is not possible to report
findings concerning all 42 objectives.
Therefore, a selection has been made to
convey, in part, the impact the project
has had on each of these three groups.

THE FOLLOWING FINDINGS ILLUSTRATE, in
this order,

The program's impact on the CHILD

The ways in which PARENTS have
changed

The project's influence on TEACHERS

FOURTEEN TABLES and their interpretation
by the project's evaluator follow.

PROJECT EVALUATOR:

Alice Klein, Ph.D.
Asst.'Professor of Education
University of Missouri, St. Louis

11
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STUDENTS' STANDARDIZED SCORES: Before and After

ALL OF THE PROGRAM'S FOUR YEAR OLDS were administered a battery of three
tests at the beginning of the program year and again, seven months later,at the end of the program year. The tests used were:

The Slosson Intelligence Test (1971),
which yields a mental age score:

Sub-test 3 of the Sievers Differential Language Facility Test (1957),
which yields a language age score; and

the Beery Test of Visual Motor-Integration (1967),
which yields a perceptual age score.

The results may be seen in Table 1.

Table 1
Results of Preliminary Screening Battery Administered at the Begin-

ning and End of the Program Year: Slosson Intelligence Test,
Sievers Differential Facility Test (Subtest 3), and the

Beery Developmental Test of Visual Motor
Integration (N*752)

Name of Standard Ranges of
Test Mean Deviation t p Scores

Pre 61.60 10.29 24-92Slosson (M.A.) Post 77.40 10.76 51.03 4.01
39-112

Pre 51.91 11.56 24-81Sievers (L.A.)
Post 65.17 10.23 27.58 4.01

33-84

Beery (P.A.) Pre
Post

53.40
63.77

10.42
10.08 30.79 4.01 33-95

33-112

12
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THERE WERE STATISTICALLY SIGNIFICANT CHANGES in all three tests withhigher mean scores obtained in the end of the year administration of thebattery.

Since the AVERAGE CHRONOLOGICAL AGE OF STUDENTS ENTERING in the fallof 1971 was 54 months, it was expected that their average mental,language, and perceptual ages would also be approximately 54 months.The data in Table 1 show that the average entering MENTAL age wasseven and one-half months higher than expected, while the average en-tering LANGUAGE AND PERCEPTUAL ages were only slightly lower than ex-pected.

UPON EXIT FROM THE PROGRAM, the average chronological age was 61.months.The average MENTAL ago obtained in this testing was 77 months, 16maithltisr than is usually obtained in norming salies; the averageLANCUAM-Yji was 65 our rnon than tnat usually ob-tained; and the average PERCEPTUAL age was 64 months, three monthshigher than is usually obtained.

THE MAJOR GOAL for the seven month period between testings was a gain forall pupils of at least eight months in mental, language, and perceptualage. The results exceeded expectations.

MENTAL AGE - The children made an averse ain of 16 months duringIErseven rmonths, with 86% of the stu ents gain ng e g or moremonths in mental a4e. The une-third of the pupils with the lowestentering scores gained the most: an average of 18 months. The middlethird gained an average of 16 months, and the top third an average of14 months.

LANGUAGE AGE - During the seven months between testings, the childrenof_amoltta in language age, with 67% of allpupils exceeding eight montns' gain. Students scoring in the LOWESTONE-THIRD on entering gained the most: an average of 21 months.THE MIDDLE THIRD gained an average of 12 months, and the TOP THIRDgained an average language age of four months.

PERCEPTUAL AGE - An avers a ain of ten months was made during theseven months, with 5 t o_ a pups s ga ning eight or more months inperceptual age. The ONE-THIRD of the pupils with lowest enteringscares gained an average of 16 months; the MIDDLE THIRD an average ofeight months: and the UPPER THIRD an average of seven months of per-ceptual age.

13
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SATURDAYS' STUDENTS COMPARED: The Kindergarten Follow-Up

UPON ENTRY INTO KINDERGARTEN, the Saturday Wool students were compared with
pupils with no preschool experience who had ntered kindergarten in the school
district the provLous year (the Control Group/.

Scores on the Screer-ng. Test of Academic Readiness were used for this
comparison. Table 2 summarizes the STAR battery results.

STATISTICALLY SIGNIFICANT RESULTS were obtained on five of the eight subtests
of the STAR as well as on the Total scores.

ALL OP THESE SIX COMPAR-
ISONS showed that Satur-
day School students ob-
tained higher mean
scores than did this no
preschool comparison
group. Saturday School
students tended to score
higher in such areas of
cognitive skills as:

Picture Vocabulary,
Letters,
Picture Description,
Relationships, and
Numbers.

THERE WERE NO DIFFERENCES
between the two ;rouys on:

Picture Completion,
Copying, or
Human Figure Drawing.

Table 2

Summary of Results Comparing PCEE Pupils Upon Entry into Kinder-
garten in Fall, 1972 (14681) to Control Kindergarten Pupils Upon
Entry into Kindergarten in Fall, 1971 (sgs911) on the Screening

Test of Academia Readiness

VARI#31.8

STAR I

Zr

III

Stan rd
Group R Deviation

Picture
Vocabulary

Letters

Picture
Completion

IV Copying

V Picture

VI Human Fig-

VII Relation-
ships

VIII Numbers

Total

PCER 9.12 2.12
Control 9.43 2.24

PCEE 6.41 2.49
Control 5.61 2.88

PCEB
Control

4.57 1.67
4.48 1.60

PCEE 2.92 1.34
Control 3.00 .1.31

PCEE 6.18 1.76
Description Control 5.82 1.81

PCEE 9.81 3.13
ure Drawing Control 9.53 3.32

PCEE 6.73 1.39
Control 6.40 1.57

PORE 8.69 3.71
Control 7.95 4.11

PCEE. 54.98 11.40
Control 52.26 12.93

6.43 4.025

33.12 . 005

1.34 n.s.

1.34 n.s.

16.06 1.005

2.84 n.s.

19.45 4.005

13.56 4.005

19.00 1.005

ADDITIONAL COMPARISONS were made between:
students who attended Saturday School,
students with other kinds of preschool experience, and
students with no preschool experience of any kind.

The STAR, administered in the fall of 1972, was the depend-
ent variable. The results of these comparisons are in Table 3.

STATISTICALLY SIGNIFICANT RESULTS were obtained on every
subtest but one as well as on the Total scores of the
STAR. Only on the Copying subtest were the differences
between the means of the groups not statistically signi-
ficant.

14



Table 3

Results of Analyses of Variance and Duncan's Multiple Range Tests
With Extension for unequal Replications for Entering

Kindergarten Pupils (1972) on the Screening
Test of Academic Readiness

ariableVariable

an.

r 1 Duncan's. Standard
Grou. Results2 Deviation

STAR I Picture
Vocabulary

II Letters

10 Picture
CoMpletion

/V Copying

V Picture
Description

VI Human Fig-
ure Draw-
ing

VIZ Relation-
ships

VIII Numbers

Total

PCEE 9.72 2.13
13.63 pc.005 P-S 9.18 b,d 2.46

Control 8.94 2.43

PCZZ 6.41 2.49
27.87 pc.00S P-S 6.34 b,d 2.56

Control 5.08 2.99

PCBS 4.57 1.60
3.69 pc.05 P-S 4.61 b,d 1.68

Control 4.29 1.67

PCEE 2.91 1.34
1.0 n.s. P-S 3.02 1.44

Control 2.79 1.32

PCBS 6.18 1.76
16.34 pc.005 P-S 5.83 b,d 1.81

Control 5.49 1.79

PCEE 9.81 3.13
16.29 p4.005 P-S 9.22 a,b,d 3.42

Control 8.53 3.44

PCEE 6.73 1.39
10.89 1)4405 P-S 6.48 alb 1.72

Control 6.26 1.54

PCEE 8.69 3.71
20.78 ps.005 P-S 0.78 b,d 4.05

Control 7.04 4.12

PCEE 54.98 11.40
31.68 pc.005 P-S 53.97 a,b,d 13.49

Control 48.23 13.68

/*Entering kindergarteners were identified as belonging to oneof three groupst PCEE to pupils who had participated in the
first project year program (N*681); pupils with Pre-School
Experience (N=200); and, Control = pupils with no preschool
experience of any kind (N=102).

2
Results of the Duncan's Multiple Range Tests are given in the
following codes:

a * the POE mean was statistically significantly higher
than the preschool group mean.

b is the PCEE mean was statistically significantly higher
than the control group moan.

.. a = the Preschool mean was statistically significantly
higher than the ME group mean.

d is the Preschool mean was statistically significantly
higher than the control group mean.

at m the Control group mean was sta*istloally significantly
higher than the P.= group mean.

f = the Control group mean was statistically significantly
higher than the preschool group mean.

BEST COPT Ation

ON THOSE SUBTESTS
(measuring the
areas of Picture
Vocabulary, Letters,
Picture Description,
Human Figure Draw-
ing, Numbers, and
Total Readiness),
both the Saturday
School and Pre-
School groups had
higher mean scores
than the group with
no preschool exper-
ience.

ON THE RELATIONSHIPS
SUBTEST, only the
Saturday School
group had a higher
mean score than
either of the other
two groups.

ON THE HUMAN FIGURE
DRAWING AND RELA-
TIONSHIPS SUB-TESTS
as well as on the
TOTAL TEST, the
Saturday School
group means exceeded
those of the pre-
school group.

15
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SELF-ESTEEM

ALL SATURDAY SCHOOL STUDENTS were rated by their teachers on five-point
scales taken from Coopersmith's Behavior Rating Form (1967). Ratings weremade at both the beginning and the end of the program year. The resultsof the analyses of these ratings are in Table 4.

ANIMM.10.111=11.11.11111114111 ww
Table 4

A Summary of Initial and Final Teacher Ratings of Pupile'Self-Esteem(N755) -------_----

Item

........

Standard Deficient
Mean' Deviation t p N %

.....

1. Child adapts
easily to new situ-
ations, feels com-
fortable LI new
settings, enters
easily into new
activities

2. Child becomes
upset by failures
or other strong
stresses as evi-
danced by such be-
havioro a.; pout-
ing, whining or
withdrawing

3. Child seeks
much support and
reassurance from
his peers or the
teacher, as is evi-
danced by seeking
their nearness or
frequent inquiries
as to whether he
is doing well

is. Child continu-
ally seeks atten-
tion, as evilenced
by such behaviors
as speaking out of
turn and making
unnecessary noises

5. Extent.tc which
child shows a
sense of self-
esteem, self -r:-
spect, sni appreei-
ation of his own
worthiness

Initial 3.42 .89 122 16
10.36 (.01

Final 3.76 .81 60 8

Initial 2.63 .90 84 11
2.01 (.05

Final 2.70 .93 85 11

Initial 2.51 .83 88 12
5.34 (.01

Final 2.72 .86 69 9

Initial 2.80 .98 88 12
4.50 (.01

Final 2.97 .97 57 8

Initial 3.19 .88 140 19
10.93 4.01Tirol 3.57 .91 91 12

-----
It should be noted that "5" represents the positive end of the con-tinuum represented by each scale.

Deficiency was determined as a rating of less than "3" on omen five -point scale.

THE TABLE SHOWS that by the end of the year, the Saturday School studentswere rated as adapting more easily to new situations, becoming less upsetby failures, seexing less support and attention, and showing a greatersense of self-esteem than had been the case at the beginning of the year.These inferences ara based on both the statistically significant pairedobservation t test results and the generally decreasing proportions ofpupils judged to no initially deficient on the scales.
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SELF-ESTEEM FOLLOW-UP KINDERGARTEN COMPARISONS were made between:Saturday School students,
pupils who had other preschool experiences, andpupils who had no previous preschool experience of any kind.

THE CRITERION used was kindergarten teacher ratings on the five-point Self-Esteem scales. The results of these analyses are in Table S.

Table S

Results of Analyses of Variance and Duncan's Multiple RangeTests with Extension for Unequal Replications for EnteringKindergarten Pupils (1972) on "The Self Esteem Scale"and on The Kindergarten School Adjustment Scale"

1r and
Duncan's. StandardItem F Gro '1 Results' aviation

SELF ESTEEM SCALE

,l. Child adapts easily
to new situations,
feels confortable 1.90 n.s.

PCEE
P-S

3.79
3.78

.86

.95in new settings,
enters easily into
new activities

Control 3.68 .93

2. Child becomes up- PCEE 3.86 .94sat by failure or 41 n.s. P-S 3.88 .86other strong
stress Control 3.85 .96

3. Child seeks much
support and re- PCEE 3.73 .98assurance from his 1.24 n.s. P-S 3.72 .99peers or the
teacher Control 3.62 1.03

4. Child continually
PCEE 4.01 1.01seeks attention 4.60 1,4..025 P-S 3.76 a,b 1.15
Control 3.94 1.09

5. Extent to which
child shows a PC22 3.42 .96sense of self 4.78 154.01 P-S 3.58 124 1.00esteem

Control 3.29 .97

Note: Explanation of references may be found with Table 3.

There were NO STATISTICALLY SIGNIFICANT DIFFERENCES among the three groupson three of the five scales: those dealing with adaptation to new situa-tions, reaction to failure, and seeking of support.

ON TWO OF THE SCALES THERE WERE DIFFERENCES. Former Saturday School stu-dents were seen as seeking less attention than both preschool pupils andpupils with no preschool experience.

PUPILS WITH OTHER PRESCHOOL EXPERIENCE, however, were rated higher by theirkindergarten teachers on overall self-esteem than both Saturday School stu-dents and students with no preschool experience. It should be noted thatthese differences, while statistically significant, were quite small. Thegreatest differences in means between any two of the three groups was .27on a five-point scale.
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Aziode Witit P40010fi0 11#46eaff 744 Iowa"

THE TOTAL GROUP

This group included ALL OF THE CHILDREN WHO WERE DIAGNOSED AS HAV-
ING PROBLLMS due to environmental or biological factors including:
emotional disorders, learning disabilities, low intellectual function-ing, mental retardation, experiential deprivation, and physical dis-abilities. In the first project year 347 pupils were identified byconsultant specialists as belonging to this group. (They were identi-fied in Table 6 as the Primary Target Group.)

Responsiveness,
Attainments, and
Attitudes

These pupils were rated
by their teachers on
their:

Responsiveness
to Learning
Activities

Attainment ol
Objectives, and

Attitudes Towards
Saturday School

during their first
and last home teach-
ing sessions.

The results of these
ratings may be found
in Table 6.

1$

Table

A Summary of Initial and Final Ratings of Target Oroup PCEE
Pupils by Their Teachers on Responsiveness to Learning
Activities, Achievement of Cnnoepts in Home-Teaching

Sessions, and Attitudes Toward Saturday
School 011.330)

Item
Standard

Mean Deviation

3.29 1.26
4.25 .87

3.60 1.15
4.41 .82

3.18 1.30
4.21 .91

3.91 1.05
4.65 .66

3.69 1.18
4.51 .80

3.74 1.08
4.49 .75

3.84 1.08
4.65 .64

t

14.62

12.2612..01

14.54

11'73

11.30

11.70

13,07

---

R.

4.01

'.01

'.01

"1
4.01

4.01

4.01

Deficient
N %

1" 5560 18

149 45
34 10

193 58
67 20

115 35
22 7

134 40
35 11

134 40
35 11

121 37
24 7

Responsiveness
to Learning
Activities

Initial
Final
Initial
Final

Initial
Final

Initial
Final

rnitial
Final

Initial
Final

Initial
Final

a. Outgoing vs.
shy

b. Cooperative
vs.un000perative

c. Talkative
vs. hesitant

d. Interested
vs.disinterested

e. Attentive
vs.distracted

Achievement
of Concepts_

a. Attained all
vs. none of the
objectives

Attitude toward
Saturday School

a. Positive vs.
negative

'Deficiency was defined as a rating of "3" or less on each scale
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THESE STUDENTS (the Primary Target Group) RATED SIGNIFICANTLY HIGHERon all items at the time of their last teaching session than they didat their first teaching session. Far fewer of them were judged bytheir teachers to be deficient in these traits at the end of the yearthan had been the case at the beginning of the year. Initially, from350 to 58% of this group were rated as being deficient.irgli50ilm year, fewer than 20% were rated as deficient in any onearea.

THE LEARNING DISABLED

OP THE 22 PUPILS diagnosed as "Learning Disabled" by the consultantspecialist, 18 received a diagnostic battery consisting of five testsin the fall and again at the end of the program year. The results ofthe test comparisons are found in Table 7.

Table 7

Results of Further Screening and Pinal Testing of Pupils
Identified to be tenrntn1 Disabled

-

Name or

Number of
Pupils
Given

St
Kean Standard t p

!, _
Rams of
_1410Zeff,...,

Beery

Peabody

Goodenough

Oseretsky

Sievers

Pre 18
Post 18

Pre 18
Post 19

Pre 17post
17

Pre 13
Post 13

Pre 18
Post 18

50.33
61.77

58.11
76.72

75.47
93.82

59.54
79.77

46.39
74.72

9.85
12.67 5.78 t.01

13 73 4.38 4.0115.27

9.87
16.24 3.64 4.01

7.83
7.11 7.59 4.01

6.97 12.26 4.019.22

1463 -86

38'94
39.101

5842
70437

1 -75
6 .91

35-56
41.79

*Results of tests are given in months. The one exceptionis the Goodenough - Harris which yields a standard scorewith a mean of 100 and a standard deviation of 15.

As can be seen ON THE FIRST ADMINISTRATION, learning disabled pupilsscored, on the average, at approximately normal levels for their ageon the Peabody Picture Vocabulary Test (1959), and Oseretsky MotorProficiency Tests (1969). At the same time, they scored considerablybelow the average on the Goodenough-Harris Drawing (1963) and SieversDifferential Language Facility tests and somewhat below average onthe Beery Visual Motor Integration (1967) test.

THE RESULTS OBTAINED IN THE FOLLOW-UP BATTERY show that there werestatistically significant changes in all tests. Pupils achievedscores considerably above average on the Peabody, Oseretsky, andSievers tests. They scored at approximately average levels on theBeery and somewhat below average on the Goodenough-Harris test.
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y// INTELLECTUAL PUICTIONING OR PIENTALLY RETARDED

OF 33 PUPILS REFERRED for psychological evaluation because of
apparent low intellectual functioning or mental retardation on
the basis of scores on the Slosson, 28 were further tested using
the Stanford-Binet Intelligence Test (1960) and the Vineland
Social Maturity Scale (1953).

Of these students, ELEVEN WERE DIAGNOSED AS FALLING WITHIN THE
LEVELS of borderline retardation or mild retardation as defined
by the AAMD. Eight of these eleven pupils were retested at the
end of the program year. Comparison of the initial and final
testings indicated:

glLingAskAADJ&Illt211140021.1tat - The mean mentalw3fouvegrouTas,-.6-3inoriths on the first
administration while the standard deviation was
4.68 mental age units. The scores ranged from 32
to 46 months. The mean on the second administra-
tion of the test was 53.75 months and the standard
deviation was 3.87 months. The comparison made
between the two means for these eight pupils yielded
a paired comparisons t of 2.94 (24;45).

W.neland Social_ Matur1tv Scale - The mean social
age received on the first administration of this
test was 51 months and the standard deviation was
8.48 months. The mean on the second administra-
tion of the test was 60.29 months and the stan-
dard deviation was 8.38 months. The paired ob-
servations t test comparing the two means was
2.76 q2C.053..

IN SUMMARY, OF THE 33 STUDENT. 3 REFERRED FOR PSYCHOLOGICAL EVALUA-
TION ONLY THREE FELL WITHIN THE LEVELS OF BORDERLINE RETARDATION
ON TILMZETET0-1"--1.21econsultant e7701111177173rinei;iiirEair-
dation, in reviewing these findings, stated that they would seem to
indicate that the initial test performances of the children (which
were indicative of IFrraellectual capacity) were reflecting limi-
tations in performance rather than capacity. Stated differently,
the results of the first test administration possibly reflected the
debilitating effects of early disabilities. and /or lack of opportu-
nities for learning experiences.

GIVEN A PROGRAM FOCUSED ON INDIVIDUAL NEEDS, THESE CHILDREN RE-
VEALED THAT THEY WERE ABLE TO LEARN. In addition, they were able
to communicate these learnings on their follow up test protocols.
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lf3TIONALLY HANDICAPPED

OF THE 289 SATURDAY SCHOOL STUDENTS =MITI= AS HAVING EMO-TIONAL PROBLEMS, 241 remained in the PCEE Program until theend of the year. Of these, 239 pupils entered kindergartenin the school district in the fall, 1972.

RATINGS ??KEN A YEAR APART by both parents and
teachers are summarised on the following two pages. :11111/18...

A page from the Beery Test administered to oneof these students.

NOTE: The following illustration from the Beery Test is not availablefor reproduction at this time. Copyright 1964, Keith E. Beery andNorman A. Buktenica, Chicago.
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OF THE 239 PUPILS IDENTIFIED AS EMOTIONALLY HANDICAPPED,
223 were rated by their parents on 16 three-point items
from the Glidewell Scale (1959) at the time of their entry
into the Saturday School Program and again, one year later,
at the time of entry into kindergarten. The comparisons of
the parent ratings are shown in Table S.

THE RESULTS SHWA that
PCEE pupils identified
as having emotional
problems were rated by
their parents as having
significantly lower
symptomology upon
entry into kindergarten
than had been the case
upon entry into the
PCEE Program one year
earlier.

ON 15 OP THE 16 THREE-
POINT RATING SCALES,
the means were liamk:
ficait3rowe upon
iWt7ff-liti5k-Iiidergarten
and there were also
fewer pupils rated as
displaying above aver-
age symptomology than
there were upon entry
into the four year
old program.

IT MAY BE CONCLUDED
that Saturday School
students identified
as having emotional
problems substan-
tially, improved in
the areas of inter-
personal inter-
action, psycho-
physical symptoms
and behaviors as
assessed by their
parents.

22

Table 9

Summery of Results Comparing Parents' Ratings of the Glidewell Items
for PCSS Pupils ilentified as Saving Xmotional Problems at the

Mss of Entry into the PCEE Program and Upon Entry Into
Kindergarten (p223)

Standard
Neon Deviation

On era
average symptom:dm*t p

1. Eating (too 1971 .90 .72
such or too 1972 .63 .65 "5'22

2. Sleeping(too 1971 .46 .62 -4.74 6.01each or too 1972 .26 .49
little)

3. Stomach ir- 1971 .29 .50
regularities 1972 .27 .49 41

4. Getting 1971 1.09 .70 -6.39 (.01al on
N:in
g with 1972 .70 .69

4*L

5. Getting 1971 1.00 .77
-7.46 4.01along with 1972 .53 .76

adults

c.01

ns

6. Unusual 1971 .61 .62
fears 1972 .36 .65

7. Nervousness

. Thumbsucking

9. oweractivity

10. Daydreaming

II. Temper

1971 .45
1972 .36

.55

.53

1971 .50 .91
1972 .40 .73

1971 .68 .74
1972 .43 .69

1971 .45 .53
1972 .36 .51

1971 .96 .56
Tantrums 1972 .62 .56

12. Crying

13. Lying

1971 .96 .51
1972 .79 .57

1971 .62 .S3
1972 .51 .54

14. Tearing or 19 71 .62 .52
breaking 1972 .31 .47
things

15. Witting 1971 .55 .73
.37 .6419 72

34. Speech 1971
1972.

.54 .69

.23 .53

11Above avereTNWW6mology was defined as a rating of
each them:Wet scale.

-4.79 4.01

-2.23 4.05

-3.11 4.01

-5.50 4.01

-2.42 4.05

-5.89 e.01

-4.36 4.01

-2.94 4.01

-7.04 4.01

-4.23 4.91

.4.01 4.01

120
161 69

54

9 3
52
2

34

64 37
56 25

11, 79
138 59

1$5 70
SO 40

127 54
71 32

100 42
73 33

$9 29
56 25

121 51
SI 36

105
7$ it

176 74
151 61

19$ 14
160 7/

140 59
/10 49

140 59
69 30

j.

Ps 40
63 21

99 41
41 19

or 2" on
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IsIrr_if72x.aRatirSaturdaSchoolandKindsterartenTett...chers:

TUE 239 PUPILS identified as emotionally handicapped wererated by their teachers on those five items of the "Kin-dergarten School Adjustment Scale" which were identical tothe items of the "Nursery School Adjustment Scale." Com-parisons were made for these pupils between ratings madeat the time of entry into the Saturday School program andexit from the four year old program and at the time of entryinto kindergarten. The results of these comparisons aregiven in Table 9.

Table 9

A Summary of Initial. riA4le and follime.0$1 Teacher Ratings on
Items of the Nursery and Kindergarten School Adjustment

Scale for Pupils Identified 411 Raving
9motional Problems

...........................r..........-.--,_....,'
Mean

7:17r ax . -.' ..
Viat ' t .

1. Relationships Initial
with Peers Fine/

Follow0p

2. Relationships Initial
with Tweeters tine&

Follow0p

3. Creative Use Initial
of Individual final
Activitise PoLlowOp

4. Signs of Be- Initial
bavioral Fins/
Immaturity Follow-0p

5. Signs of Bs- Initial
bavioral Final
Eccentricity Follow-Dp

3.06
3.63
3.06

3.24
3.71

-2.90

3.39
4.09
3.90

3.41
3.10
3.92

3.56
3.10
3.94

1.06
7.91 44.01 60

1.13 A 14
.97 2.34 4.v5 lg

1.09
# .99 (..0). 531.00
1.09 s.s. 30

1.02 20

1.00
20.31 c.01 39

.90
-2.01 4.05 9.92 14

i.11
7.15 4.01 44

.93 14. a.m. 14
1.06 31

1.10 3.45 4.01 37
1.02

1.12 n.s. 28
1.04 24

20
15
$

99
12
$

14

4
4

10
7

13

15
12
10

*Deficiency was defined as a rating of "2" or lees an ;mob fiVIN
point scale.

-_--........----.............mm

IT WAS FOUND THAT AT THE END OF THE SATURDAY SCHOOL YEAR pupilsidentified as having emotional problems were rated by their Saturs.day School teachers as having improved relationships with both theirpeers and their teachers; being more creative in their use of in-dividual activities; and, showing fewer signs of behavioral immatur-ity and-eccentricity as compared with their initial ratings.

AT THE TIME OP ENTRY INTO KINDERGARTEN, these pupils general'y main-tained the gains they had made upon exit from the program in theareas of relationships with teachers and showing signs of behavioralimmaturity and eccentricity. In the areas of relationships withpeers, these pupils were rated somewhat higher by their kindergartenteachers than they had been at the end of the Saturday School year,and in the area concerning the creative use of individual activities,they were rated somewhat lower. These findings may be inferred fromboth the results of the paired observations t tests with their
attendant means and the differences in the pioportions of pupilsfound to be deficient on the items at the three rating times.
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Atit %wk., Ardaatotes
SIX HUNDRED AND SEVENTY PARENTS PARTICIPATED AS TEACHING ASSISTANTSin Saturday School over a Sufficiently long enough time to be ratedby teachers at both the beginning and end of the program year ontheir use of appropriate teaching techniques and their accomplish-ing of the task objectives assigned to them. The comparisons ofinitial and final teacher ratings of parents are given in Table 10.

Table 10

Initial and Final Teacher Ratings of Parents' Performance in
Saturday School (H*670)

Item Standard Deficient*Mean Deviation t p S %

. On time for
planning
Session

2. willing vs.
unwilling to
partioipate

3. Used appro.
priate vs. in.
appropriate
teaching
techniques

4. Used post-
tive vs. nega-
tivi reinforce
went

5. Accomplished
vs. did not
accomplish the
task assigned

Initial 1.93 .18 41 n.s. 48 7Final 1.93 47 7

Initial 4.22 1.03 0 AA 175 25Final 4.50 .91 I.P7 4-w4 53 12

Initial 4.02 .85 186 2$Final 4.41 .75 25.15. 4.01 89 19

Initial 4.04 .90 .. .. .. 181 27Final 4.43 .77 Aq.g. *.ws, 92 le

Initial 4.27 .83 . .. 0. 132 20Final 4.61 .65 24.A* 4**4 57 9

*Deficiono was defined as a rating of 03n or less on each 11.it.point scale.

IT MAY BE SEEN IN THE TABLE that over 701 of the parents participat-ing in Saturday School were initially judged to be using appropriatetechniques and accomplishing the tasks assigned to them. An evenlarger majority, more than 85%, of these parents were judged to beperforming adequately during the final sessions of Saturday School.There were statistically significant changes in the direction ofgreater-use of appropriate teaching techniques and positive rein-forcement as well as in parent accomplishment of the tasks assigned.

24



BEST COPY AVAILARE

a44411 24010 7w4/1447 1/[de&

EACH PARENT RECEIVING HOME VISITS was rated by the teacher on herattitudes toward the teaching session, the teacher, and the childat the beginning and end of the program year A total of 704 par-ents were rated twice. The results of the comparisons made duringthe first or second home visit in the fall, 1971 and the last homevisit in the spring, 1972 are given in Table 11.

Table 11

A Mummery of Initial and Final Teacher Ratings of Parents° Attitudes
Toward the Some Teaching Session, the Child, and the Teachers

Item 19

6
Mean Deviation t p

Deficient*
m $

Parent attitude
toward teacher
fOligans

704

,,
iv°

,
1""

,
""

702

703

111

702

,
II"'

702

,
"'"

701

4 .17 .92
4.62 .66 11.47 4.01

4.17 .92 , A,
4.15 .74 7.'& "w"
3.74 1.03

4.014.43 .79 "*".°1 4""

3.94 .94 IA Al
4.51 .73 mw.'" -°""

3.50 1.03
4.21 .90 16.33 4.01

3.62 .97
4.30 .94 16.59 4.01

3.57 .97 i, ilt a_fil
4.29 .93 "'"' ---

3.74 .97 ,, al
4.41 .50 "°"" "°""

4.35 .61
4.77 .56 12.79 4.01

4.32 .94 a L, ft,

4.65 .72
9.63

--"

4.07 .97
4.63 .69 14.12 4.01

17462

175
70

290
101

22$
72

342
176

323
122

347
129

221
106

12$
34

140
61

207
62

IS9

25
10

41
14

32
11

49
25

46
11

49
II

41
15

12
5

20
9

30
6

a. Positive vs. Initial.
negative final

b. Interested vs. Initial
disinterested Final

a. Self-confidant Initial
vs. lacking Nit- . Final
confidence

Parent interaction
14t4 01#1d

Accepting vs. Initial
unaocepting Final

b. Aware vs. Initial
unaware of needs Final

c. Motivation pos- Initial
s. negative FinalWee vas

d. Reinforcement Initial
positive vs. neva.. Final
tive

e. COmpetent vs. Initial
incompetent Final

Parent relation-

thiALANLIeeettE

a. Friendly vs. Initial
unfriendly Final

b. Cooperative vs. Initial
uncooperative Final

a. At ease vs. Initial
ill at ease final

...

*Deficiency was defined as a rating of "3" or leas on each five-point seal,.

The interpretation of Table 11
is on the following page.
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IT WAS POUND THAT INITIALLY:

a. Parents were rated by teachers as being mainly posi-
tive toward, and interested in, the teaching session
both initially and finally. The large majority of
parents were rated both times as being friendly
toward, cooperative, and at ease with teachers.

b. A relatively large number of parents, however, were
found to be deficient in their attitudes toward,
and modes of interacting with, their children at
the beginning of the program year.

a. About one-third were rated as being insufficiently
accepting of their children and nearly one-half were
rated as being deficient in their awareness of their
children's needs.

d. Approximately one-half were rated as using inappro-
priate reinforcement and motivation techniques.

al. A little less than one-half were rated as not being
competent in their interaction with children during
the first home teaching session.

LARGE SHIFTS WERE OBSERVED in the summary of final ratings:

In ALL cases there were statiticaily significant changes
in the direction of:

more positive attitudes toward the teaching session,
better modes of interacting with children, and
better relationships with teachers.

Concomitantly, there were large decreases in the propor-
tions of parents judged to be deficient, especially in the
areas of parental self-confidence and use of appropriate
interactive techniques with children.
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TEACHER RATINGS OP PARENTS OP EMOTIONALLY HANDICAPPED PUPILS

THE PARENTS of 229 of the 242 pupils identified as having
emotional problems who stayed in the program until the endof the year were rated by their child's teacher on three
five-point rating scales tapping parental interaction with
their children both during the first and last home teach-ing sessions of the program year. The results of the com-
parisons between initial and final ratings may be found in
Table 12.

...

Table 12

A Summary of Initial and Final Teacher Ratings of
Parents' Interactions With Those Children Who
Have Been Identified as Having %motional

Problels.14228)

Rating Scale
Standard

Neon Deviation
Deficient*
N S

Aware vs. una-
ware of child's
needs

Positive vs.
negative
motivation

Positive vs.
negative
reinforcement

Initial 3.28 1.03
10.07 4.01

Final 4.06 .90

Initial 3.48 1.0O
10.11 4.01

Final 4.20 .81

Initial 3.44 1.00
10.75 4.01

Final 4.21 .80

50 22

7 3

30 13

5 2

30 13

4 2

*Deficiency was determined as a rating of "2" or less an each five-
point scale.

THE RESULTS SHOW that the vast majority (93% to 96%) of
parents of pupils identified as having emotional problems
were judged by their children's teachers to be aware of
the child's needs and to be using appropriate motivation
and reinforcement techniques at the end of the year as
compared to only 78% to 87% so rated at the beginning of
the program year. There were also statistically signi-
ficantly higher mean ratings observed on all three
scales at the time of final ratings compared to those
made initially.
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ALL SATURDAY SCHOOL TEACHERS were rated by the project director
at the beginning and end of the project year on their use of
appropriate motivational techniques, awareness of children's
needs, and accomplishment of task objective. The results of
these initial and final ratings are summarized in Table 13.

Table 13

Simian of teacher Ratings Made By the Project Director in
Saturday School at the Beginning and end of the First

Pro ect Year (M25)

Item
an r aCaOAMean DpviatigntpRI

1. Deed appropriate Initial
vs. inappropriate Final
teaching techniques

2. Aware vs. un- Initial
aware of children's Final
needs

3. Used positive Initial
vs. negative Final
motivation

4. Used positive Initial
vs. negative re.. eieal
inforcement

5. Accomplished Initial
1008 vs. OS of Final
task objectives

3.56 .64 10.00 4.01 I' 44
4.44 .70 3 12

3.60 .57 6.40 4.01 9 2$
4.32 .68 3 12

3.76 .65
5.00 4.01 7 2$

4.44 .57 1 4

3.72 .63 3 32
4.44 .57 4.27 4.01 1 4

3.40 .57 14 564.00 4.01
3.84 .37 4 16

Deficiency is denoted by a rating of "3 or less on each five-point
scale.

THE RATINGS INDICATED that while at the beginning of the first
year of project operation from one-fourth to more than one-half
of the teachers were judged to be deficient on the items of the
Teacher Rating Scale, at the end of the year most of these
teachers had sufficiently changed so as to be no longer rated
as deficient. The results also show that there were statistic-
ally significant changes on all scales in the direction of more
positive final ratings.
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ALL SATURDAY SCHOOL TEACHERS were rated by the project director
both at the beginning and end of the project year on their modes
of interacting with parents and on their effectiveness in demon-
strating appropriate teaching techniques to parents. The compari-
sons of these initial and final ratings are given in Table 14.

Table 14

8 of Ratings of Teachers' interaction With Parents in
turday School at the Beginning and End of the

First Project Year *Das)
, ,a

'tee
standaid

Sean Oeviption t
oeticient*, N 1 ,

1. Evident vs. not initial
evident respect for Pinal
parent competencies

2. Positive vs. Initial
negative role- final
ticeship with
parents

3. Effectively vs. Initial
ineffectively dam- Final
opriatenstrated apchpro-

teai
technigmes to
parents

4. Effectively vs. initial
ineffectively dem- Final
onstrated positive
motivation and re-
inforcement tech-
niques to parents

3.72 .60
4.28 .60 4.33

3.76 48 0004.52 .64 .

3.56 .70 ,.53
4.32 .68 -

3.88 .68 ,.53
4.44 .57

t.01 7 24
2 8

401 8 32
2 8

4,41 12 49601 12

3 12

0 26
4 1 4

*Deficiency is denoted by a rating of "3" or less on each five- -point
scale.

........---................. VOINNOMMISW~WRIA

THE TABLE SHOWS that, again, one-fourth to one-half of the teachers
were judged to be deficient in the areas rated initially, but that
by the end of the year fewer than 15% of the teachers were found to
be deficient in their interactions with parents. In addition,
statistically significant changes were found on all scales showing
teachers to be interacting more positively with parents at the end
of the project year than at the beginning.
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THE RESULTS WHICH HAVE BEEN PRESENTED clearly in-
dicate that the Saturday School Program has been
effective with students, parents, and teachers.

THE STUDENTS, as a whole, have shown growth
both in cognitive and affective areas of
development. Preliminary follow-up has
shown these skills to be maintained. Special
assistance to the handicapped, whether they
have evidenced emotional or learning diffi-
culties, has resulted in the amelioration of
these problems.

THE PARENTS, as a group, have shown increas-
ingly positive modes of perceiving and inter-
acting with their children. They have shown
appropriate teaching techniques including
reinforcement procedures and accomplishment
of task objectives.

THE TEACHERS were found to have increased
their use of appropriate teaching techniques
and in the positiveness of their relation-
ships with children and parents. Continual
teacher planning and assistance by consult-
ants haVe aided this staff development.

. While it has not proven possible to change 100% of
each group on every aspect measured, THE PROGRAM
has apparently effected CONSIDERABLE CHANGE in the
VAST MAUORITY OF PUPILS, PARENTS, AND TEACHERS IN-
VOLVED IN IT.

THE EVALUATION OF ALL COMPONENTS OF THE PROJECT WILL
CONTINUE for the next one and one-half years. This
evaluation will include not only each new group of
pupils and parents in the'Saturday School Program,
but it will also be broadened in scope to follow up
the pupils as they progress into the primary program.
Where possible, attempts will be made to also gather
data on parents after they have left the program.
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