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ABSTRACT

This first year report describes the educational
Philosophy and organization of a Saturday school prograa aimed at
ameliorating emotional or learning difficulties in 4~year~old
children. The evaluation of the project during its first year focused
on 42 different product and process objectives and was concerned with
the project?s impact on children, parents, and staff. The program's
goal was to provide a close home-school continuum to reinforce the
development of skills that will facilitate later learning: languagé
skills, hand-eye coordination, math and science concepts, aunditory
and visual discrimination, gross motor skills, the creative arts, as
well as social grovth. The results, which have been statistically
analyzed in the report, clearly indicate that the Sataurday School
program has been effective with students, parents, and teachers: (1)
the students have shown growth in both cognitive and affective areas;
(2) the pareats have shown increasingly positive modes of perceiving
and interacting with their children: and (3) the teachers were found
to have increased use of appropriate teaching techniques and
interacted more positively with both children and parents, (Cs)
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Early Education
Z Comment:

Educatrrs who have fong been disturbed by the evident
inability of school remedial programs to remedy educa-
ticnal deficiencies in young children, and who have
watched the academic disadvantage with which some
children enter the first grade grow and deepen in the
primary years, are deeply concerned t¢ know if the fault
lies in the educational system itself or in something
v ich happens—or does not happen—to children before
they enter school. Is a child “set” for success or failure
in school by his experiences in the carliest years of his
life?

The question cannot easily be avoided, since already
we have exhausted a long list of possible remedies for
the defeat, passivity, and rejection which overwhelm
many of our children in school—and still the problems
persist. We now need to look at a part of the equation
which we have been leaving out: the incredibly pro-
ductive years from birth to five or six, when all children
do learn, and do 50 with an intensity, effectiveness, and
retention which they may never again experience. What 1s
tearned in those years, in attitudes, perception of the
world, and concept of self, may be so well learned that
no later education can change it. If so, what we call the
preschool years are really those in which the most sig-
nificant schooling of all takes place.

from the Title IXIX Quarterly, by

Miss Kay Curley-Chlef

Member, National Advisory Council
on Supplementary Centers and Services
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The %md
Fnat Year, 1921-2,

A Report:

All four year olds living in the district are
eligible to enroll, including children with
special problems and handicaps.

During the first year, the distriot wide program-

¥ enrolled
820, approximately 708 of the district's
four year olds.

loyed
-p 25 half~-time teachers.

10 part-time consultant specialists
representing the following ial
fields: testing and evalua on, learn~
ing disabilities, special education,

speech and language, audio child
psychology and famiiy ccunigg{gq.

v involved
ovar 958 of the parents as teaching
partners in the classroon.

approximately 60 high school and eollcgo
student voluntsers as teacher aldes, with
sone working individually with certain
children.

The pPupil cost of the program was approxi-~
-aeoi;:817s.

This prognam {8 funded undea Tiele 111, ESEA.
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At School on Saturdays, four year olds
Attend & mornaing or afterncon class.

At Home through the week, parvents in~
formally continue the learning experi~
ences.

-

Parents come into the classroom; teachers
go into the home.

AT SCHOOL ON SATURDAYS, four year olds at~
tend either a morning or afternoon class
in the kindergarten room of a neighboring
elementa.,m' school.

AT BOME T-'NOUGH THE WEEK, parents con~
tinue the “narning experiences with skill
developme: games and activities. Parents
receive weekly activity guides suggesting
things tc do at home.

PARENTS COME INTO THE CLASSROOM to teach
during the small z:onp instruction periods,
Their fair share is a turn at teach

once every six weeks. Their participation
makes possible a classroom ratio of one
adult for every four to six children.

TEACHERS GO INTO THE HOME for reqular1¥
scheduled teaching visits. Each child's
needs determine how freguently he is
visited: 75% are seen weekly; some twice
a week; others, twice a month.

THE LEARNING ACTIVITIES AT HOME AND SCHOOL
focus on the development of skills that
will facilitate later learning: language
skills, hand~eye coordination, math and
science concepts, auditory and visual
discrimination, gross motor skills, the
creative arts, as well as social growth.

GROWTH EXPERIENCES FOR PARENTS are an

equally important part of the program.

Thei have an opportunity at school and

during home visits to observe appropri-

;:e techniques for teaching young chil-
en.
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AN INITIAY, EVALUATION OF EACH CHILD'S
needs and abilities is made by his teach-
exs and parents before the start of
school. These are carefully reviewed
and those children who evidence a need
receive further indepth diagnosis. .

MORE THAN 408 OF THE CHILDREN EVIDENCED foaeiraluation of every child includes
THIS NEED for further evaluation due tos hearing and vision testing.
visual, hearing, or speech impairment;
low intellectual functioning; emotional
problems; language difficulties; or pexr~
ceptual disorders.

3

CHILDREN WITH SPECIAL PROBLEMS AND HAND~
ICAPS are integrated into the regular
classroom program.

THE BROAD RANGE OF SERVICES provided by
staff specialists to children with spe~-
cial needs includes: preccribing a per-
sonalized program; through the year
guidance and counseling with the child,

Approximately 40% of students
his teacher, and parents; and continued indicated o {..4 g:, ::'m, m..m

classroom observation and contact. diagnosis.

TEACHERS HAVE FREQUENT CONTACT WITH
SPECIALISTS at weekly inservice and as
specialists visit schools on Saturday.
This affords teachers a unique oppor-
tunity to discuss any problems they may
encounter with students.

‘s

, ;
/ ..
it -
3

MANY OF THE STUDENTS' LEARNING PROB-
LEMS WERE REMEDIATED by the close of
the Saturday School year because of
the pxoiect's comprehensive testing,
diagnosis, and follow through.

o
g

Children with special probl ng are ase
sessed by all staff specialists.




Taachers briaf pavxents; parents then
daseruct small groups of childresn.

School on Saturday gives fathers an
opportunity to participate.

High School students in Child Care and
Development classes assist in Saturday
School. Here a biind student receives
individual attencion.
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% Day at School
with £0 clasemates

CHILDREN FROM TWO OR THREE NEIGHBOR-
ING SCHOOLS come to one Saturday
School Center, where two or three
clasges of 20 are each staffed by a
tesacher, parent volunteers, and high
schocl aides.

TEACHERS MEET WITH EACE TEACHING PARENT
before the children arxive to cutline and
demonstrate their teaching assignment.
Parents receive a parent activity card
that serves as reference and reassurance.
Although most of the parent~teachers are
mothers, many fathers participate too,
All centers have an occasional "fathers
only" day.

A TYPICAL SCHEDULE for the students' two
and one~half hour school day includes:

CPENING ACTIVITIES ~ The class meets
ether tor a brief learning active
ity and to sing and meet the pax-

ent-teachers.
SMALL GROUP INSTRUCTION PERIODS -~
Y en Yo n small groups

to four learning centexs. A perma~-
nently stationed parant or teacher
conducts the 15 minute activity
periods for each group.

One activity may be in languags
development, another math concepts,
another gross motor, another a
creative experience. These activ-
ities provide flexibility for the
individual differences in children.

CREATIVE PLAY ~ an independen
play period. .

CLOSING ACTIVITIES ~ The children
Teass e for a song and story.

THE PARENTS' ACTIVE PARTICIPATION at
school affords them a unigue opportun~
ity to see their child pexform in re-
lation to others his own age.
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¥ Week at Home

bt an envicked enotronment

DIRECT INVOLVEMENT OF PARENTS in
the program has increased their
Swareness of the many ways in
which the HOME is a earnine cen-
texr and the PARENT a teache:

PARENTS RECEIVE A WEEKLY HOME ACTIVITY
GUIDE that suggests a broad range of
games and activities relating to the
skills being taught at school. During
home teaching visits the teachers indi-
cate which activities will most benefit
each individual child.

PARENTS ARE ENCOURAGED TO “"SPONTANEOUSLY®
INTRODUCE, rather than formally present,
the learning activities into theix
child’s daily schedule.

MANY PARENTS REPORT THAT THE RELATIONSHIP
with their child improves immeasurably
during the year bscause they take more
time to talk with, and spontanecusly
teach, their child.

REGULARLY SCHEDULED HOME TEACHING VISITS,
with one child or a few neighboring chil-

» include the parents as well. DUR~
ING THE 30-45 MINUTE VISIT the teacher
discusses the previous week's progress;
involves the child and parent in three to
six learning activities; and lets the
four year old select a book from the
lending library.

HOME VISITS PROVIDE TEACHERS with an op~-
portunity to individualize the program
to meet each student's needs and to know
the child in a way classroom contact a-
lone would not permit.

CHILDREN WITH LEARNING OR COMMUNICATION
PROBLEMS are visited regularly by a spe-
cialist or teacher-specialist once or
twice a week.

The "classroon® at huse may ba any time
anywhexe......workanop or Kitchen. '

3,
"
S

Some Teaching Visits may be with one
child or s few. Mothers participate too.

Children with special problems are seen
regqularly by language or learning dise
ability apecialists,
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PRE AND POSTTESTING included meaa~
ures of mental age, language age,
and visual-motor integration.

PARENTS ALSO EVALUATED their child's
development on a 65 skill and behav-
ior checklist at the beginning and
close of the year,

TEACHERS RATED the children on an
adjustment and self-esteenm scale.

CHILDREN WHO EVIDENCED A NEED, reo~
ceived further indepth diagnosis
for ch, learning problems, or
possible mental retardation.

VISION AND HEARING TESTS were giv-
en to every child at the start of
the school year.

THE ENTERING KINDERGARTEN SCORES
of the program’'s first year stu-
dents included cognitive skill
comparisons between students with
nO preschool experience and stu~
dents with scme kind of preschool
axperience.

PARENT AND TEACHER COMPETENCIES
were evaluated at the beginning
and close of the year as well.

PROGRESS OF SATURDAY SCHOOL
students will continue to be measg~
ured through the first year of the

primary unit.




Gaine
and
Growth

A PIRST YBAR GOAL was that aucing
the seven months between testings,
each chilé would show an elight
sonths ! gcin ins &tneeummm
growth, language dsvelopment
vl.mz'noto: skills., !

THE END OF THE YBAR RVALUATION
showed that a ity ot
the children excee ® expec-
tations. (See¢ Table 1)

THE AVERAGE GAINS made by the
total number of children sn~
r0lled were:

16 months in intellectual

growth

13 months in language de-~
vel nt

10 mon in visual-motor
skill development

THE GAINS MADE BY THE THIRD of
the children with the lowest
entering scores, including
many of those children found
€0 have various PROBLEMS Af-
FECTING THEIR LEARNING, were
even greater:

17.7 months in intellectual

Powth

g
21.0 months in language de-~

16.0 &m gemptul

skill developnent

CHILDREN INITIALLY SCORING IN
THE MIDDLE THIRD gained an av~

erage of:
16 months in intellectual
owth

gr
12 months in languages de-~

vel t
8 mm perceptual
skill development

THE UPPER THIRD showed the
lsast significant gains:
14 months in intellectual

growth

4 months in language de-
vnl:g:mt

7 mon in perceptual
skill dovelopment
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THE CHILUREN'S FRELINGS ABOUT THEMN-
othars Showed erumpoticnohipe with

8 s cant
gains. (See Tadle J

THE PROGRESS MADE BY THE CHILOREN
WITH SPECIAL PROBLEMS OR HANDICAPS
was particularly significant.

Nany learning difficulties had been
remadiated by the end of the year!

GAINS NADE BY THE 18 CHILDREN
diagnosed as truly LEARNING DXS~
ABLED wexe especially signifie-
eant, particularly in the areas
of language and motor develop~
ment. By the close of the {0&:
12 were functioning at levels
commensurats with their chrono~-
logical age. (See Table 7)

Of the 33 students recommended
for testing, 11 WERE DIAGNOSED
as falling within the LEVELS OF
BORDERLINE OR MILD RETARDATION.
At the close of tho year onl

three fnpus still fell with{n
these levels of retardation.

The 241 PUPILS IDENTIFZED AS
BAVING EMOTIONAL PROBLEMS showed
& marked improvemant by tha end
of the year in their dehavioral
patterns and ability to adjust.
(See Tables 8 and 9)

UPON ENTERING KINDERGARTEN, SATUR~
DAY SCHOOL STUDENTS and students
with other frelchool experience
aeo::a‘sign ticas’t;.xy higher :n
oagnitive tests when compared to
students with no preschool ex-
perience. Saturday School stu-
dents scored higher than studsnts
with other preschool experience on

- the total test, as well as on two

of the sub-tests. In no case did

students with other preschool ex-

perience score significantl high-
er than Saturday School students.

(See Tables 2 and 3)

PAREBNTS SHOWED GAINS as well. Thers
wers statistically significant
changes in their abilities to in~
teract with their children,in
swaranass of the child’s needs, and
thelir use of more ropriate re~
inforcement and motivation tech-
niques. ‘See Tables 10 and 11)

TEACHERS ' COMPETENCIES improved by
the end of the year wn a1l areas:
among them, appropriate teaching
techniques; awareness of childran's
nesds; relationships with parents;
relaying effective teaching mathods
to parents. (See Table 13)

7
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The preceding figures and facts and
the following tables and interpre~ was diagnosed by a iecdtug
tations tell only a part of the suc~ ¢ as beding seveaely re-
cess stoxry. The picture is incom= - tanded., Theae was 4 Ly
plete unless also viowed in texms Little sungface evdidence 2o

of the individual child and his question & déagnosds.
parants-~~the Toms, Sues, Janes,

Kevins and their mothers and dads He did not imitiate comversa-
-~=who spent a year in tho program 2éion, but would aepetitiously

AL the ajge os thaee, Hamold

and pexsonally felt it impact. echo any statement made 2o
Aim wt£20ut comprehending <28
APPROXIMATELY 40% OF THE FIRST YBAR meaning. He did mot evem une
STUDENTS were found to have gome derstand Lhe comcept 0f yes
kind of problem affecting theix and no. He would ungecount-

learning. These 347 students rop~

resent a broad range of problemse~we
not only in nature, but ig dogree.

Meet a representative faw

ably do something, not once
but Len times ({.c., aum back
and foath Lo wash his handa
ovea and ovea and ovex, ¢te.)

Kaxen had all the carmarks of
an emotionally disturbed, mene
Lally retarded child, MHea
parents weae cxlremely anx-
4008 about her emogional out-
buasts and inability to Leann
$he simpleost of things., She
wasd unadle, gcx example, Lo
ddentify colors. cven after
oflen repeated atlempts Lo
Leach them to hex,

Despdte this, a few inconsis-

Lencdes 4in her test patiean

and peagoamanse (ndicated she

might have a capacitu {on

Learning bevond that which she
d shown,

Parescrdptions §or Learning and
behavior modification wenre
desdgred for both home and
school 40 parents and tiach-
erns could use consistent pat-
Leans of motivation and pos-
dtdve &e£n§oacement. The 4pe-~
claldst'’'s nome teaching visdiits
concentaated on concept and
Language development, as well
as modification of trne moth-
en’'s method of teaching Karen
and controlling her bekavion,

By the close of the yeanr,
Kasen tested well within the
moamal range of <{ntcllectuat
gunstioning, Haa behavior had
modigdled to the roint whexe
dhe could cnmcer :ie vegulan
kinderganten ¢#as. and achieve
duacass, By mid reay, tee RS
beginning to nead!

The speedal education special-
ot noted, however. Lhat Har-
04d had Learned 2o aead pre-
coecdously on his own, But
Lhene was no indication that
he really understood what he
was aeading.

Through interview and obser~
vation Lhe special education
specdaldist reconstructed Han-
odd’s particular style of
Learning and presecnibed @ u-
nique dystem of feachdng him
Language. Veay simply stat-
ed:t He started with leara-
ing the comeept of the paint-
gg woag and woakethto é
emprehensdon o e Spoken
woard., He {s being scer weeh-
Ly by both the language and
ﬁ:::ning disabitity special-

Hanold {s presently diagnosed®
as having well above noamat
intelligence, but with a se-
vere associative teaau&n?
disability that can, perhars,
gradually be sunmounted
Lhrough utilization of appro-
palate teaching methods.

*The nanes have been changoed,
T™he facts of tiwir cason have not,

*Program 24u3istr havy the sdvan-

tage of observing a child over o per-
fod of time in a raber 2 vy ing
circumslancoss at hute, sekuoly an
learning and soclal situations., Cline
i¢ gisgnosticians froquentl: sem the
ohild for a limited period of eims in
only a testing sisuation.



Jack, blind from binth, came
faom a home enviaonmend that
offered cvery stimulus fos
Learning except thaough sighe.
ved his ab&tizg £0 express
kimsels vesbatlly was aigrifi-
cantly -below that which could
:2 acecunted fox by blimndness
one.

The hearing testimg by the
paogaan’s audiologisat and sub-
dequent Lindepth examinations
by a4 paivate agaucg cA the
dead, acvealed marked hearing
Loas 4in both cara.® Jack was
f42ted with hearing acds and
an exfensdve Language-Learndng
paogaam, develeped by a stadd
specialist, was intensely can
ried thaough by his famdly.

Following a summer Lamguage
development course at a uni-
verddly clinic, he was accepi-
ed bg Lhe Missouri Schoot fox
the Blind., A gean caniiea
Ris abdlity to meet their en-
Lrance standasds had been ex-
bemely doubtdul duc to his
devere defleiency 4n language.

L R A

NOST TYPICAL OF THE VAST MAJORITY of
cases are those who enter the pro-
gram without their parents even de-~
tecting or suspectiny a problem of
any kind, These are the children
who would anter the mainstream of
the public school system to undoubt~
edly falter, perhaps even fail.

Cindy had exceptionally good
expredsdive Language skiLls,
but she could not tistes, com-
prehend what she Geard, oa
follow aimple diueetiouf:

The specdalist and Cindy's
pazrents worked with hea on
auddtory assocdation, mem-
oAy, and compachension drdlls.

At the beginning of the year
Cindy had a degfctt 0§ ene

gear, 44x months in auditory
skiths, By the close of the
gear Lhese a4kills were found

BEST COPY Aupyg g,

Stacey had a &z:ci‘ic disabde-
ity detected ¢ a:%h testing.
She could not Labal things, e-
ven common objeets around the
kouse. She could mot idendi-
§% an object as a book even
agter b Lold, "Thia 48 a
book.”

The Language development ape-
cdalist concentrated on Labed-
ing thaoagh all the senscs:
acelzg 4L, feeling it, 2ast-
dng and hearding what (¢
was calbled.

At Lhe beginntug of rthe yean
Stacey had e vocabulary defi-
eLLl of one ycas, three memths.
At the ond of the year hea
vocabulary sRiLes were found
Lo be one yean, six montns 1~
bove age Level: wo geans,
nine months gadin.

Joe had a serdous auditory mem-
oy problem. He could not ac-
membea what happened the day
before, the hour before, oa
what he had just beem told.
Although quite veabal, he did
not fully understand what he
was saying, moa acact propex-
Ly Lo Lhe spoken woad,

The communicetion specialist
dmproved Joe's auditory memoay
bz‘paiaiug 4t with his strong
visual memony skiLL., She
Laught him to visuatize a vic-
Lure of what he was nearing
and 2o Aepeat simultancously
with silent Lips what he heaad,
His mother, initially sua-
paised that any problem ex-
dae8cd, worked with him dili-
gently throughout the gear,®®

Joe's bindergarten teachea re-
porLs she canm see his concene
Lrated affort Lo xemember and
LUp movement is stild evident
~-=but he {8 xemembeaing and
meeting wilh success.

Lo be s4x months above her This program provides MORE than early
age Level, education. It also provides compre~
s e hensive testing, diagnosis, and treat-
xent. THIS EARLY DETENTION AND APPRO~
v PRIATE INTERVENTION MAKRS A DIFFER-
Childxen Lring certain types of ENCE. For many of the program's stu-~

testing or indspth diagnosis may be
refarrod to private or publie syencaes.

*4The ratura of tho program provadas ope
postuaities co atfact changs in the
hons and snl.s+ parant halin and ~nop-
aration, withour which succoss wosld
be iimited,

dents, it may have provented more ser-
ious, Long~lasting learning problems.
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hom Four

lo Five

Tmplecations for the
Rindenganten Program:

SATURDAY SCHOOL TEACHERS CONVEY
PERTINENT INFORMATION about each
student to the kindergarten teacher
who will receive him. This is done
at an end of the year in-service

so the teachers can confer person-
ally as they pass on the records.

CURRICULUM ADJUSTMENTS already
have been made in the kindergarten
program because of the signifi-
cant overall gains of the fSature
day School students. Reading is

a part of the curriculum for the
majority of the kindergarten
children.

PARFNT PARTICIPATION IN THE CLASS~
ROOM, initiated in Saturday School,
is now continuing into the kxinder=
garten. This allows for continued
small group instruction.

OCCASIONAIL HOME VISITS T0 ALL
STUDENTS by their kindergarten
teachers are being scheduled.

SPECIAL SERVICES /\°E CONTINUING

for former saturd~. School students
with learning proi lems. The pro-
gram's specialists provide follow~
up and suggest appropriate teach~
ing. technigques. Title I teachers
-in-designated Title I schools
provide direct service through
individualized teaching.

10
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Table Tuth

The p‘!agzam& Denpact:
o Eualuation

The evaluation of the project during its
first year centered around some 42 dif-
ferent product and process objectives.
These objectives were concerned with the
project’s impact on three different
groups: CHILDREN, PARENTS, and STAFP.
Obviously, it is not possible to report
findings concerning all 42 objectives.
Therefore, a seleccion has been rade to
convey, in part, the impact the sroject
has had on each of these three groups,

THE FOLLOWING FINDINGS ILLUSTDATE, in
‘this order,
The program's impact on the CHILD

The ways in which PARENTS have
changed

The project's influence on TEACHERS

FOURTEEN TABLES and their interpretation
by the project’'s evaluator follow,

PROJECT EVALUATOR:
Alice Klein, Ph.D.

Asst. Professor of Education
University of Missouri, St. Louis

i1
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Where & Coants! The Child

Fret, o Look at AU the Chidren

STUDENTS' STANDARDIZED SCORES: Before and After

ALL OF THE PROGRAM'S FOUR YEAR OLDS were administered a battery of three
tests at the beginning of the program year and again, seven months latex,.
at the end of the program year. The tests used were:

The Slosson Intelligence Test (1971),
which yields a moantal age score:

Sub-test 3 of the Sievers Differential Language Facility Test (1957),
which yields a language age score; and

the Beery Test of Visual Motor-Intesgration (1967),
which yields a perceptual age score.

The results may be seen in Table 1,

Table 1
Results of Preliminary Soreening Battery Administered at the Begin-
ning and End of the Program Year: Slosson Intelligence Test,
Sievers Differential Facility Test (Subtest 3), and the
Beery Developmental Test of Visual Motor
Integration (Ne752)

wav—

Name of o Standard Ranges of
Test Mean __Deviation t P Scores
Slosson (M.A.) | B¥e 3-‘;;53 1022 s51.03 <01 ‘333'“{3
Stevers (LA | poty 2087 B s o B
. Pre 53.40 10.42 33~95
Beery (P.A.) Post  63.77  10.08 30.79 «.01 33-112

12
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THERE WERE STATISTICALLY SIGNIFICANT CHANGES in all three tests with
bigher mean scores obtained in the end of the year administration of the

Since the AVERAGE CHRONOLOGICAL AGE OF STUDENTS ENTERING in the fall
of 1971 was 54 months, it was expected that their average mental,
language, and perceptual ages would also be approximately 54 months,
The data in Table 1 show that the average entering MENTAL age was
seven and one-half months higker than expected, while the average en~
tering LANGUAGE AND PERCEPTUAL ages were only slightly lower than ex-
pected.

UPON EXIT FROM THE PROGRAM, the average chronological age was 61 months,
The average MENTAL age obtained in this testing was 77 months, 16
months hichar than is usupllv obtained in norming sar les; the average
AGE ajge was 65 months, rour months higher Eﬁan tLaE usually ob-
tained; and the average PERCEPTUAL age was 64 months, three months

THE MAJOR GOAL for the seven month period between tastings was a gain for
all pupils of at loast eight months in mental, language, and perceptual
age. The results exceeded expectations,

MENTAL AGE ~ The children made an average gain of 16 months during
£he seven months, with 86% of the students gaining eight or more
months in meatal age. Tha oha~thicd of the pupils with the lowest
entering scores gained the most: an average of 18 months, The middle
third gained an average of 16 months, and the top third an average of

14 months.

LANGUAGE AGE - During the seven months betwaen testings, the children
made an averace gain of 13 mohtks in language age, wich 67% of all
pupils excesding eighe montns*® gain., Students scoring in the LOWEST
ONE-THIRD on entering gained the most: an average Of 21 months,

THE MIDDLE THIRD gained an average of 12 months, and the TOP THIRD
gained an average iarnguage age of four months.

PERCEPTUAL AGE ~ An average gain of ten months was made during the
seven monkhs, with 577 oFf aI% pupils gaining eight or more months in

perceptual age. The ONE~TEIRD of the Pupils with lowest entering

13
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SATURDAYS' STUDENTS COMPARED: The Kindergarten Follow-Up

UPON ENTRY INTO KINDERGARTEN, the Saturday Sc*ool students were compared with
pupils with no preschool experience who had atered kindergarten in the school
district the provious year (the Control Group;.

Scores on the screer.ng Test of Academic Readiness were used for this
comparison. Table 2 summarizes the STAR battexy results.

STATISTICALLY SIGNIFICANT RESULTS were obtained on five of the eight subtests
of the STAR as well as on the Total scores.

Tadble 2

ALL OF THESE SIX COMPAR~ |gsumsary of Results Comparing PCEE Pupils Upon Entxy into Kinder-
ISONS showad that Sature q;:tcn in nn,én?z (!:3_-621 egxcﬁgggx‘mg:’:qam:g P:s:pus ng;uon

- try into Kindergarten in Fall, on the Screening
day School students ob Test of Academic Readiness

tained higher mean .
scores than did this no [T Standagd

preschool comparison | VARIASLE Group X _Deviation E )
group. Saturday School femp 1 pyce pCER 9.12 2.12
students tended to score L v°“:§:w Controi 9.43 2.24 6.43 025
higher in such areas of I Letters 6.a1 2.49
cognitive skills as: PCER . . 3312 - 005
Picture Vocabulary, Control  S.61  2.98
Letters, III picture pCER 4.57 1.67 1.34 nes
Picture Description, Completion Control 4.48 1.60 ¢ Mt
Relationships, and W Copvin PCEE 2 bz 1.34
Numbers., PYang Control 3.50 1.3} 1.3¢  n.s.
Vv Picture PCEE 6.18 1.76
Description Contrzol 5.82 1.8 16.06 «005
THERE WE '‘BRENCES Vi Human Fig- PCEE 9.81 3.13
bet:gen iﬁe”m‘g‘ioﬂcw ure Drawing Contrel 9.53 3,32 2.84  n.s.
Pictu:e Comp!.etion, VII Relation~ PCEE 6.73 .39 19.45 005
Copying, or ships Control 6.40 1.87 ’ .
Human Figure Drawing.
= VIIZ Numbers pceEe 8.69 an
Control 7.95  4.12  }3.56  «.005
Total PCEE 54.98  11.40 19.00  <.005

Control 52.26  12.93

ADDITIONAL COMPARISONS were made between:
students who attended Saturday School,
students with other kinds of preschool experience, and
students with no preschool experience of any kind.

The STAR, administered in the fall of 1972, was the depend-
ent variable. The results of these comparisons are inm Table 3.

STATISTICALLY SIGNIFICANT RESULTS were obtained on every
subtest but one as well as on the Total scores of the »‘
STAR. Only on the Copying subtest were the differences
?ztwegn the means of the groups not statistically signi-

cant.
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Table 3
Results of Analyses of Variance and buncan's Multiple Range Tests
with Bxtension for Unegual Replications for Entering

Kindergarten Pupils (1972) on the Screoning
Test of Acadomic Readiness

b

of three groups
£irot project year
Exparience (N=200);
experience of any kind (N=302).

Results of the puncan's
following codess

4 = the PCEE mean was gtatistical

and,

lsncerinq kindergartencrs were identified
PCEE = pupils who had ga:tiaipated in the
program (N=681); pupi

£

than the preschool group mean.

"w 2 o q v
»

= the PCEE mean was statisti
than the control grocup me
= the Preschool mean was statist
higher than the PCEE group maan.
the Preschool mean was statistic
higher than the control group mean.
# the Control group mean was staristically significantly
higher than the PCSE group mean,
= the Control group mean was

highex than the preschool g

As belonging to one

8 with Pre~School
Control = pupils with no preschool

Multiple Range Tusts are given in the

ly significantly higher
sally significantly higher
an,
ically significantly

ally significantly

statistically significantly
roup mean.

==:::::::::::::::::::::;F=- — ::::ﬂ::::;ﬁ?iﬁiﬁﬁﬁﬁﬁﬁiﬁ
1 Duncan's_ Standard
| Variable 3 Group”  Results? peviation
STAR I Picture PCER 9.72 2.13
Yocabulary 13.63 p¢.005 Pa§ 9.78 b,4 2.46
Control 8.94 2.43
ON THOSE SUBRTESTS
IXI Letters 27.87 9e.005 :f? s.;t o 2.49 {measuring the
87 pe. 6.34 b, 2.56 areas of Picture
Control  5.08 2.99 Vocabulary, Letters,
N oS . Picture Description,
picture PCEE .57 1.60 uman -
Completion 3.69 p<.05 Pp-§ 4.61 b,d 1.68 g Nﬁg“e Dratg
Control 4.29 1.67 ng, ers, an
Total Readiness),
bo Satu
IV Copying PCEB 2.93 1.3¢ Sehtgofhgnd Prgfay
1.£5 n.s. P-g 3.02 1.44
Control  2.79 1.32 School groups had
higher mean scores
than the group with
V Picture PCER 6.18 1.76
Description 16.34 pc.005  PaS 5.83 b,a  1.87 no preschool exper-
Control 5.49 1.79 ience.
VI Human Fig~ PCEB 2.8 3.13
ure Draw- 16.29 p&.ﬂos p-$ 9.22 l’bpd 3.42
ing Control  8.53 3.4 ON THE RELATIONSHIPS
SUBTEST, only the
VII Relation- PCEE 6.73 1.39 Saturday School
ships 10.89 p<.005 P-S 6.48 a,b 1,72 group had a higher
VIII Numbers peEE 8.69 .1 either of the other
20,78 p<.005S  P-§ 8.78 b,4  4.05 two groups.
Contyol  7.04 4.12
Total PCEE 54.98 11.40
31068 P‘OOOS P-s 53097 .'bod 130‘9
Control 48.23 13.68 ON THE HUMAN FIGURE
DRAWING AND RELA-

TIONSHIPS SUB~TESTS
as well as on the
TOTAL TEST, the
Saturday School
group means exceeded
those of the pre-
school group.



BEST COPY Abfi 1 «
SELF-ESTEEM

ALL SATURDAY SCHOOL STHDENTS were rated by their teachers on five~point
scales taken from Coopersmith's Behavior Rating Form (1967). Ratings were
made at both the beginning and the end of the program year. The resultsg
of the analyses of these ratings are in Table 4.

Tadble ¢

A Summary of Initial and Finaé ggggher Ratings of Pupils’ Self~Esteem
{N=

Standard Dafictent®®
Itom Mean® npayiation ¢ P N £

1. Child adsapts
easily to new situ~
ations, feels cem= {Initlal 3,42 .89 122 16
fortable L1 new 10.36 <¢.01

settings, enters Final 3.76 .81 §0 8
easily into new
activities ‘

2. Chtld decomes
upset by failures
or other strong Insisdal 2.63 .90 84 11
stresaes as evie 8,01 ¢.05

denced by sueh be- |Final 2.70 .93 85 11
haviors as pout -
ing, whining or
withdrawing

3. Chilad seekn
much support and
reassurance from
his peers or the Inftial  2.531 .83 88 12
teacher, as s ovi- 5.38 .01

denced by seeking Fina) 2,72 .86 69 9
their nearness or
frequent inquiries
a8 to whether nhe
1s doing well

‘. Child continu-
ally seeks atten-
tlon, as ev!ienced |Initial 2.80 .98 88 12
by such tehaviors 4,50 <.

&8 spesking out of !Final 2.97 .97 57 8
turn and nuking )

unnecessary noises

§. Extont: tc which
child shows a
senge of gelf- Initgal  3.19 .88 w0 19
esteer, scif-mma. 10,63 <.01

spect, ani apprecie | Tinal 3.57 .91 9 12
ation of his own
worthiness

e am s
*It should be noted shat 5" represents the positive end of the con~
tinuum ropresented by cach scale.

#eDeficlency was determined as a rating of less than 3" on eaen five~
point scale.

THE TABLE SHOWS that by the end of the year, the Saturday School students
were rated as adapting more easily to new situations, becoming less upset
by failures, seexing less support and attention, and showing a greater

sense of self-esteem than had been the case at the beginning of the year.
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SELF~ESTEEM FOLLOW-UP KINDERGARTEN COMPARISONS were made between:
Saturday School students,
pupils who had other breschool experiences, and
Pupils who had no previous Preschool experience of any kind,

THE CRITERION used was kindergarten teacher ratings on the five~point Salf-~
Esteem scales. The results of these analyses are in Table §,

Table §
Results of Analyses of Variance and Duncan's Multiple Range

Tests with Extension for Unequal Replications for Entering
Kindergarten Pupils (1972) on "The Self Bsteem Scale"

and on "The Kindergarten School Adjustment scale®
Duncan'ts_ Seandard

Item P Group! Results? peviatio
SELP ESTEEM SCALE

1. Child adapts easily

€0 new situations, PCEB 3.79 .86
feels confortable 1.90 a.s. P-8 3.78 .95
in new settings, Control 3.68 93

enters easily into
new activitiaes

20 Child b.com' up-~- . Pm 3-86 19‘
set by failure or (¢1 n.s. P-3 3.88 + 86
other strong Contxol 3.8% 96
stress

3. Child geoks much
support and re- PCER 3.73 98
assurance from his 1.24 N.8. P~8 3.72 .99
Peers or the Control l.62 1.03
teacher

4. Child continually PCEE 4.01 1.0}
seeks attention 4.60 p.025 p-s 3.76 a,d 1.15

Control 3.94 1.09

5. Extent to which
child shows a PCRR 3.42 .96
sense of gelf 4.78 pC.0)  p.g 3.56 c,48 1.00
agteam Control 3.29 97

Note: Explanation of refarences may be found with Table 3.

There were ﬁo STATISTICALLY SIGNIFICANT DIFFERENCES among the three groups
on three of the five scales: those dealing with adaptation to new situa~
tions, reaction to failure, and seeking of support.

ON TWO OPF THE SCALES THERE WERE DIFFERENCES. Former Saturday School stu-
dents were seen as seeking less attention than both preschool pupils and

pupils with no preschool experience,

PUPILS WITH OTHER PRESCHOOL EXPERIENCE, however, were rated higher by their
Kindergarten teachers on overall self~esteem than both Saturday School stu-
dents and students with no preschool experience. It should be noted that
these differences, while statistically significant, were quite small. The
greatest differences in means between any two of the three groups was .27
on a five-point scale.
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Those With Probleme rHfjecting Their Learning

THE TOTAL GROUP

This group included ALL OF THE CHILDREN WHO WERE DIAGNOSED AS HAV-

ING PROBLIMS due to environmental or biological facters including:
emotional disordors, learning disabilities, low intellectual function-
ing, mental retardation, experiential deprivation, and physical dig=-
abilities. 1In the first project year 347 pupils were identified by
consultant specialists as belenging to this group. (They were identi-
fied in Table 6 as the Primary Target Group.)

Table §
A Summary of Initial and Pinal Ratings of Target Group PCEE
Pupils by Thelr Teachers on Reaponsiveness o Learning
Activities, Achlevement of Concepts in Home =Teaching
Sessions, and Attitudes Toward saturday
School (N=130)
. e =S = S
Responsiveness,
A1E.taim\ent5, and Standard Deficient
Attitudes Iten Mean Deviation 't P N
Responsiveness
These pupils were rated to Learning
by their teachers on Activities
their:
a. Outgoing vs. |Inittal 3.20 1.26 14,62 <03 8 55
shy Pinal 4,25 .87 : 60 18
Responsiveness
to Learning b, Cooperative |Initial 3.60 1,15 189 n5
Activities vs.uncooperative! pinal .4 .82 12.26 <.01 34 10
. ¢, Talkative Intcial 3.18 1.30 193 58
Attainment oi vs. hesitant Final f,21 L1 WS ol g 3
Objectives, and ¢, Interestes  |Intsia 3.9 LOS gy o 13 35
ve.disinterested| Pinal 4.65% . ‘ . 22
Attitudes Towurds
Saturday School e, Attentive fnitial  3.69 1,18 4y 35 .07 130 &0
vs.distracted Final §.51 .80 ' 35 11
during their firat
and last home teach- Achievement
ing sessions. of Concepts
&, Attained all |Inttial T4 1.08 134 4o
The results of these vs. none of the |PFinal 3.&9 .75 .70 400 T3 4y
ratings may be found objectives
in Table 6.
Attitude toward
Saturday Scheool
8. Positive vs. |Initial 3.864 1.08 12y 37
negative Pinal 5.6% .64 13.07  «.01 24 7
*Deficiency was defined as a rating of "3" or less on each scale

18
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THESE STUDENTS (the Primaxy Target Group) RATED SIGNIFICANTLY HIGHER
on all items at the time of their last teaching session than they did
At their first teaching session. Far fewer of them were judged by
their teachers to be deficient 1in these traits at the end of the ¥eax
than had baen the case at the beginning of the year. Initiall rom
358 to 588 of “his group were rated as being deficient,

S Rrogram year, fewer than 20% were rated as deficient in any one

area,

THE _LEARNING DISABLED
mm

OFf THE 22 PUPILS diagnosed as "Learning Disabled" by the consultant
specialist, 18 received a diagnostic battery consisting of five tests
in the fall and again at the end of the program year. The results of

Tadble 7

Results of Furthep Sereening and Final Testing of Pupils
Identified to be rearninz: Disableg®

Name of Given Mean  Stsndard t P Range of
LTest _Test Devisticn

ey e N BB 2B s ;B
Foody e W BB BB em ocm pa
Tootenousn| 2% W B 2 se o B
Geretaiy e 13 BH LR s Lo T
Severs i 35 WB 5 e o B

*Results of tests are Eiven in months. The one exception
is the Ooodenough-Harris which yields a standard score
with a mean of 100 and a standaprd devistion of 1§,

As can be seen ON THE FIRST ADMINISTRATION, learning disabled pupils
scored, on the average, at approximately normal levels for their age
on the Peabody Picture Vocabulary Test (1959), and Oseretsky Motor
Proficiency Tests (1969). At the same time, they scored congiderably
below the average on the Goodenough-Harris Drawing (1963) and sievers
Differential Language Facility tests and somewhat below average on
the Beery Visual Motor Integration (1967) test.

THE RESULTS OBTAINED IN THE FOLLOW-UP BATTERY show that there were
statistically significant changes in all tests. Pupils achieved
8cores considerably above average on the Peabody, Oseretsky, and
-Sievers tests. They scored at approximately average levels on the
Beery and somewhat below avercje on the Goodenough~Harris test.
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IOW INTELLECTUAL FUNCTIONING OR MENTALLY RETARDED

OF 33 PUPILS REPERRED for psychological evaluation because of
apparent low intellectual functioning or mental retardation on
the basis of scores on the Slosson, 28 were further tested using
the Stanford-Binet Intelligence Test (1960) and the Vineland
Social Maturity Scale (1953).

Of theose students, ELEVEN WERE DIAGNOSED AS FALLING WITHIN THE
LEVELS of borderline retardation or mild retardation as defined
by the AAMD. Eight of these eleven pupils were retested at the
end of the program year. Comparison of the initial and f£inal
testings indicateds

Stanford-Binet Intelligence Test ~ The mean mental
age for this group was 41.63 months on the first
administration while the standard deviation was

4.68 montal age units. The scores ranged from 32
to 46 months. The mean on the second administra~
tion of the test was 53.75 months and the standard
deviation was 3.87 months. The comparison made
between the two means for these eight pupils yielded
& paired compaxisons ¢ of 2.94 (p<.05),

Vineiand Social Matur%ty Scale ~ The mean sccial
age received on the first administration of this
test was 51 months and the standaxd deviation was
8.48 months. The mean on the second administra-
tion of the test was 60.29 months and the stan-
dard deviation was 8.38 months. The paired ob-
sarvations t test comparing the two means was

2.76 (p<.057.

IN SUMMARY, OF THE 33 STUDENTS REFERRED FOR PSYCHOLOGICAL EVALUA~
TION ONLY THREE FELL WITHIN THE LEVELS OF BORDERLINE RETARDATION

ON F TING. The consultant specialist for mental retar-
dation, in reviewing these findings, stated that they would seem to
indicate that the initial test performances of the children (which
were indicative of Iow intellectual capacity) were reflacting limi-~
tations in performance rather than capacity. Stated differently,
the results of the first test administration pessibly reflected the
debilitating effects of early disabilities .and/or lack of cpportu~
nities for learning experiences.

GIVEN A PROGRAM FOCUSED ON INDIVIDUAL NEEDS, THESE CHILDREN RE-
VEALED THAT THEY WERE ABLE TO LEARN, In addition, they were able
to communicate these learnings on their follow up test protocols.
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EMOTIONALLY HANDICAPPED

OF THE 289 SATURDAY SCHOOL STUDENTS IDENTIFIED AS HAVING EMO-
TIONAL PROBLEMS, 241 remained in the PCEE P am until the

end of the year. O0f these, 239 pupils entexr kindergarten
in the school district in the fall, 1972,

mmesnmamamm»ynthmmnm »
teachers are sunmarized on the following two pages.

Apm!mihesaexywestam& tered
of these students, ‘ to ene

NOTE: The following 11lustration from the Beery Test is not available

for reproduction at this time. Copyright 1964, Keith E. Beery and
Norman A. Buktenica, Chicago.

a1

ERIC

Full Tt Provided by ERIC.
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rison Ratings Their Parents: One Year t

OF THE 239 PUPILS IDENTIFIED AS EMOTIONALLY HANDICAPPED,
223 were rated by their parents on 16 three~-point items
fxrom the Glidewell Scale (1959) at the time of their entry
into the Saturday School Program and again, one yeaxr later,
at the time of entry into kindexgarten. The comparisons of
the parent ratings are shown in Table 8.

Table §
Sumary of Results Comparing Paxents' Ratings of the Glidewell Ltoms
foxr PCEE Pupils :«neuﬁe as Having &a::tml Problens at the
Time of Entry Into the PCSE Program and Upon Entry Into
Kindergarten (N=223) _
THE RESULTS SHOW that Standard !m“l E-ﬁ m'
PCEE pupils identified Nean Deviation ¢t p it
as having emotional
1. 2 (teo 1971 .90 .72 161 1)
problems were rated by Patig (0 1M .m0 68 ~5.22 w01 35189
their paren;.:s is having 1ittie)
ignificant ower
M 2. Slesping(too 1973 .46 62 g 94 c.0 92 39
antey intgq{!.ndstga:ten weh or'to 1972 .26 49 . 52 26
@
than had been the case
upon entry into the 3, Stomach ir~ 1971 .29 50 . e 7] 27
PCEE Program one year regularities 1972 .27 .48 o8 56 28
earlier. ¢, Gettin 1971 1.09 .70 187 7
] :zlu. Sien 1873 o 69 "6.39 <01 30 sy
ON 15 OF THE 16 THREE-
’@gﬁ"ﬁeﬂgxﬁrﬁaws’- S. Getting 1971 1.00 7 946 ¢01 188 70
signi ucaz. with 1972 .53 .76 » 40
ficantly lower upon adul
entty into kindergarten 6. Unusual 1971 .6 .62 127 ¢
and there were also fears 1972 .36 65 "M ol 7 S
fewer pupils rated as
displaying above aver-~ 7. Nervousnese 1971 .43 33 -2meos 39 4
age symptomology than 8. Thumbsueking 1971 50 9 1) 2
there were upon entry . ng . . ~3.11 €.01
{nto the four year 1972 .40 .73 56 2s
old program. 9, Overactivicy 1971 .68 4 i 1
prog 1972 .43 63 "3.%0 cOd 81 3
IT MAY BE CONCLUDED 10. Daydreami 1970 .48 .83 108 ¢
that Saturday School ydresning 1972 .36 .5y "~2.42 4.0% 7 3
students i{identified 31. Temper 1971 .86 s6 176 76
as having emotional fantrums 1972 .62 .56 -S5.88 c.0 183 ™
problems 59'9'81:'39% 12. Crying 1971 96 58 198 (1)
tially improv n . . ‘ ~4.36 ¢.01
the ateas of inter- 1972 .79 87 160 7
inter- 13. 1971 .62 .83 140 s
ziig:flps;‘m- wiee 1972 51 s 29 0l 335 g
hysical s toms 14. Toaring or 197 .62 .
ﬁ,,ﬁ behavim as . bndugqc 1972 .3 3; =7.94 «.01 1:3 3:
assessed by thair things
arents. 15. Wettin 197 .55 o?
P v 1972 .39 84 423 em :; 2
16. Speech 7, 33 8 mem 34
Lf:igxt ‘;::m‘:zmggmlow was defined as a zating of "1° or 32" on
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Ratings bx Saturdax School and Kindergaxtan Teachers:
ear Apa

THE 239 PUPILS identified as emotionally haudicapped were
rated by their teachers on those five items of the "Kin-
dergarten School Adjustment Scale" which were identical to
the items of the "Nursery School Adjustment Scale." Com=

exit from the four year old program and at the time of entry
into kindergarten. The results of these compaxisons are
given in Table 9.

Table 9
A Summary of Inicial, Final, and Pollow Tescher
Iteme of the Nursery and Rindargarten School Adjustment
Scale for Pupils Identified as Having
Exoticnal Problems
8%
Msan Doviation ¢t 2 N 3
3. Relationships Initial 3.06 1.06 68 20
vieh Peers rinsl 3.63 13 -3 <01 55 g,
Follow-Dp 3.86 .97 ‘ ‘. 19 s
2. Relationships Inicial 3.2¢ 1.0% 53 a2
with Teachers rinel 371 100 378 <9 50 33
”m : 3"0 1.02 - sFe ” .
3. Creative Use Inftial 3.38  1.00 10.51 <.01 3% 16
of Individual Final 4.09 90 ooy ‘08 9 4
Activities roliow=Up 3.90 92 ‘ < 14
4. Signs of Be- Inicial J.41 1.% 6 2
havioral Pirel 3.90 L9y 718 <01 4 T
Immaturity Follow-Up 3.92 1.06 ° ° k3 S &
5. Signs of Be~ Initial 3.5 1.%0 37 18
RavioFal Pinal 3.8 1.0z J-32 91 34
Rooentricity Follow-Up 3.9¢ 1.0¢ . Fe 26 30
*Peficiency was defined as a rating of "2 or \wos on rach five-
point scals.

-
.

IT WAS FOUND THAT AT THE END OF THE SATURDAY SCHOOL YEAR pupils
identified as having emotional problems were rated by their Satup-
day School teachers as having improved relationships with both their
pesrs and their teachers; being more creative in their use of in-
dividual activities; and, showing fewer signs of bshavioral immatur-
ity and eccentricity as compared with their initial ratings,

AT THE TIME OF ENTRY INTO KINDERGARTEN, these pupils generally main-
tained the gains they had made upon exit from the program in the
areas of :eiai!onships with teachers and showing signs of behavioral
immaturity and eccentricity. In the areas of relationships with
peers, these pupils were rated somewhat higher by their kindergarten
teachers than they had been at the end of the Saturday School year,
and in the area concerning the creative use of individual activities,
they were rated somewhat lower. These findings may be inferred from
both the results of the paired observations t tests with their
attendant means and the differences in the proportions of pupils
found to be deficient on the items at the three rating times.
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The Parents Rated: at Fome and Sehoot
A Teacking rssiotants

SIX HUNDRED AND SEVENTY PARENTS PARTICIPATED AS TEACHING ASSISTANTS
in Saturday School over a gufficiently long encugh time to be rated
Dy teachers at both the beginning and end of the program year on
their use of appropriate teaching techniques and their accomplish-
ing of the task objectives assigned to them. The comparisons of
1:ge1a1 and final teacher ratings of parents are given in Table 10.

Table 10

Initial and Pinal Teacher Ratings of Parents' Performance &n
Saturday School (Ne€70)

Standard Defiocsent®
Itenm Mean Deviation ¢ P N 1
‘1. On time for |Inttial 1, . A8 T
planning Final 183 .38 ‘4 na. o 7
sesslon

2. WAlling va. |Initial 4,22 1.0 175 26
wwilling to | piact .56 197 7.9 .01 B %
participate

3. Used appro- |Inttiai &.02 .85 166 a8
priate va? in- |Pinal 4.8 75 15.15, <.01 '
appropriate
teaching
teshniques

&, Usod posie Initial §.04 +90 181 27
tive vs, nega- |PFinal A.43 .77 WM <00 Y9y 3
tive reinforce~
ment

5. Accomplished |Intcial &
va, d44d not FPinal &
A0CoNplish the
tASK assigned

®Defialency was defined as a rating of "3" or less on each {1t
point soale.

6 el 1 n 3@ X

IT MAY BE SEEN IN THE TABLE that over 708 of the parents participat~
ing in saturday School were initially Judged to be using appropriate
techniques and accomplishing the tasks assigned to them. An even
larger majority, more than 85%, of these parents were judged to be
performing adequately during the final sessions of Saturday School.
There were statistically significant changes in the direction of
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Duning Fome Teacking Viatts

BACH PARENT RECEIVING HOME VISITS was rated by the teacher on her
attitudes toward the teaching session, the teacher, and the chilad
&t the beginning and end of the program year A total of 704 par~
ents were rated twice. The results of the isons made during
the first or second home visit in the fall, 1971 and the last home
visit in the spring, 1972 are given in Table 11.

Table 11

A l_:z of Initial and Pina) Teacher of Parents’® Attitudes
Tow the Home Teaching Session, the Chi 4, and the Teachers

T U e g PO e

[:] Rard Daficient?
Itan " Nean Deviation ¢ -]

Pazent atticude
eon.:d teachar
fessions
a, Positive v, Initial 4.17 «92 176 28
negative Pinal 7% (53 es M7 o2 T 4
b. Intexested vs. Initial 4.17 92 178 a5
disinterested rinal 703 448 (75 9@ <03 3 35
8. Self~confidant Inditinl 3.74 1.03 a0 41

vs. lacking self- . rnal 703 443 (39 16.27 01} 35 3%

confidence
Parent interaction
with child
a. vs. Initdal 3.9 .94 228 12
mamg raai 702 451 (73 M2 w1 5y 3
d. Awaze vs. Initiad 3.50 1.03 42
wmavare of needs rinal = 702 437 Tl 36.33 <01 8 24
c. Motivation pos~  fnitial 3.62 .97 23 ¢
itive vs. nsgative Final 792 43 gy 16.59 «0) %5 33
4. Reinforcement Initial 3.%7 97 M7
positive ve. nega-  minal 702 439 (g3 1735 <01 530 0}

Ve
e. Compstent vs. Indtial 3.7 .97 88 @
incompetent rinal 792 g (g0 1782 03 o0 5
Parent relation~

th te

a. Priendly vs. Initial 4.35 .8 128 18
werisndly rinal 793 ¢y (g W x50 A
b. Cooperative ve.  Initial .32 .4 140 20
uncocpezrative "rinal M2 glgs (92 863 <02 T 4
¢. At ease vs, Initial 4,07 97 297 3
111 at ease rinar 701 4lg3  lgp M2 <o T Y

‘Deficiency was dafined as a rating of "3" or less on each five-point scale.

e o

The interpretatior of Table 11
is on the following page.
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IT WAS FOUND THAT INITIALLY:

4. Parents were rated by teachers as being mainly posi-
tive toward, and interested in, the teaching session
both initially and finally. The laxge majority of
parents were rated both times as being friendly
toward, cooperative, and at ease with teachers.

b. A relatively large number of parents, however, were
found to be deficient in their attitudes toward,
‘and modes of interacting with, their children at
the beginning of the program year.

¢. About ome~third were ratad as being insufficiently
accepting of their children and nearly one-half were
rated as being deficient in their awareness of their
children's needs.

da. Apixoximately one-half were rated as using inappro-
priate reinforcement and motiva%ion techniques.

@, A little less than 6ne-half were rated as not being
competent in their interaction with children during
the first home teaching session.

LARGE SHIFTS WERE OBSERVED in the summary of final ratings:

In ALL cases there were statigtically significant changes

in the direction of:
more positive attitudes toward the teaching session,
better modes of interacting with children, and
better relationships with teachers.

Concomitantly, there were large decreases in the gropor-
tions of parents judged to be deficient, especially in the
areas of parental self-confidence and use of appropriate
interactive techniques with children.
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TEACHER RATINGS OF PARENTS OF EMOTIONALLY HANDICAPPED PUPILS
MW

THE PARENTS of 225 of the 242 pupils identified as having
emotional problems who stayed in the g:og:am until the end
of the year were rated by their child's teacher on three
five~point rating scales tapping parental interaction with
their children hoth during the first and last home teach-
ing sessions of the program year. The results of the com-~
p:gisogg between initial and final ratings may be found in
Table .

Table )2
A Summary of Initial and Pinal Teacher Ratings of
Parents' Interactions With Those Children Who
Have Been Identified as Having Emotional
Problems g-aas)
Standard Paficient®
Rating Scale Mean Deviation ¢t p N £
Avare vs. unae Initial 3,28 1.03 50 22
ware of child‘s 10.07 <¢.01
needs Pinal 4.08 .90 7 3
Positive vs. Initial 3,48  1.00 ‘ 30 13
negative 10.11 .02
motivation Pinal §.20 .81 5 2
Positive vs, Initia) 3.44 1.00 _ 30 13
negative 10.7% «.0)
reinforcement Pinal 8,21 .80 § 2
"Doflciency was determined as a rating of "2" or less on each five~
point scale.

TIE RESULTS SHOW that the vast majority (93% to 96%8) of
parents of pupils identified as having emotional problems
were judged by their children's teachers to be aware of
the child's needs and to be using appropriate motivation
and reinforcement techniques at the end of the year as
compared to only 788 to 878 so rated at the beginning of
the program year.™ There were also statistically signi-
ficantly higher mean ratings observed on all three

scales at the time of final ratings compared to those
made initially.
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The Teackers: 4 Beport Cand
Veacker Competencies

ALL SATURDAY SCHOOL TEACHERS were rated by the project directorx
at the bdeginning and end of the project year on their use of
appropriate motivational techniques, awareness of childrxen's
needs, and accomplishment of task objective. The results of
thaese initial and f£inal ratings are summarized in Table 13.

Table 13

Sustaxy of Teachar Ratings Mads Sy the Project Dirwmctor in
Saturdsy School at the Beginning and End of the First

P:vgecc Yeay (N=25)
andar icaen
P N %

Iten Mean Deviation ¢
1. Used appropriate 2Initial 3.56 .84 11 «
ve, tqup:opr?nte rinal 4.44 .70 $0.00 <02 3 12
teaching techniquaes '
20 m vs. un~ !niu.l 3'60 057 6 ‘o < o; 9 3‘
avare of children's Pinal 4.32 .68 * y 3 1
neads
3. Uned positive Xnitial 3.76 65 5.00 <.01 7 28
vs. nagative Tinal 4.44 57 ¢ ¢ 1 4
motivation i
4. Used positivs Indesial 3,72 .63 6.27 o1 T
ve. nagative ve« Final .44 .57 . 4. 1 ¢
inforcament
S. Accomplished Initial 3.40 57 .00  ¢.01 4 86
1008 va. 08 of Final 3.84 «37 * * ¢ 16

task ohjectives

*peficiency is denoted by & rating of "3" or less on each f{ive~point
scale. :

THE RATINGS INDICATED that while at the beginning of the first
year of project operation from one~fourth to more than one~half
of the teachers were judged to be deficient on the items of the
Teacher Rating Scale, at the end of the year most of these
teachers had sufficiently changed so as to be no longex rated
as deficient. The results also show that there were statistic-
ally significant changes on all scales in the direction of more
positive final ratings,
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- Relatiounshepe With Parents

ALL SATURDAY SCHOOL TEACHERS were rated by the project director
both at the beginning and end of the project year on their modes
of interacting with parents and on their effectiveness in demon~
strating appropriate teaching techniques to parents. The compari-
sons of these initial and final ratings are given in Table 14.

Table 14

st-ng of Ratings Qf Teachers' Interaction With Parents in
turday School at the Beginning and ®nd of the
First Project Year (}in25)

‘ Iten Nean Deviation ¢ B N ]

evident raspact for Final 4.38 .80 ¢ ]
parent competencies

a. Positive vs. Initindl 3.76 .59 2.00 01 $ N

Bagative rela~ Final 4.52 .64 | 8
tionship with

parents

3. Effectively vs. Initial 3.56 70 12 4%
ineffactively dem-  Final 432 .63 53 «01 7y g
onstrated :gf -

iate toaching

chniques to

parents

‘o Bf!lcti\nly vs,. Initiad 3.68 .58 ’ 38
ineffactivoly dem~  Final 4¢3 4533 <1 ;7

onsteated positive
mtivation and re-
inforcement tech~

niquas to parents
*Deficiency is denoted by a rating of *3* or less on sach five~point
]

THE TABLE SEOWS that, again, one-fourth to ons-half of the teachers
were judged to be deficient in the areas rated Initially, but that
by the end of the year fewer than 158 of the teachers were found to
be deficient in their interactions with parents. In addition,
statistically significant changes were found on all scales showing
teachers to be interacting more positively with parents at the end
of the project year than at the beginning.
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The Findings: 7€ Summary

THE RESULTS WRICH HAVE BEEN PRESENTED clearly in-
dicate that the Saturday School Program has been
effective with students, parents, and teachers.

THE STUDENTS, as a whole, have shown growth
both in cognitive and affective areas of
development. Preliminary follow-up has
shown these skills to be maintained. Special
aspistance to the handicapped, whether

have evidenced emotional or learning @iffi~
culties, has resulted in the amelioration of
these problems,

THE PARENTS, as a group, have shown increas-~
ingly positive modes of perceiving and inter-
acting with their children. They have shown
appropriate teaching techniques including
reinforcement procedures and accomplishment
of task objectives.

THE TEACHERS were found to have increased
their use of appropriate teaching techniques
and in the positiveness of their relation-
ships with children and parents. Continual
teacher planning and assistance by consult-
ants have aided this staff development.

While it has not proven possible to change 100% of
each group on every aspect measured, THE PROGRAM
has apparently effected CONSIDERABLE CHANGE in the
VAST MALORITY OF PUPILS, PARENTS, AND TEACHERS IN-
VOLVED IN IT.

THE EVALUATION OF ALL COMPONENTS OF THE PROJECT WILL
CONTINUE for the next one and one~half years. This
evaluation will include not only each new group of
pupils and parents in the Saturday School Program,
but it will also be broadened in scope to follow up
the pupils as they progress into the primary program,
Where possible, attempts will be made to alsp gather
data on parents after they have left the program.
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