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INTRODUCTION

The open-do&r'?hilosaphy of America’'s community colleges is a-*
pret;ntlo;s claim and a'perpetual challenge. At the very leagt; the
open door £;§lies an admissions policy Ehai says all are wclcomé: a °
series of pfogrém offerings that are suited to as many of the needs
§f its sgr;ice commghtcy as cosfs wifl allow, a level of tuition and
Eees.thaé allows virtually everyone {n the communicy to attend, and.'J'
a atylé_and atmospheré of tné;tuction tb#t is suited tS the needs
and educationai backgroundé of its student population, Unfortunately,

”

at present the open door at many ccmmunity colleges {s more an ideal

L4

or a claim than it is a reality.  ow

To some extent this is due to the fact that operationall* 'l.o

?

open door has created a student body that is unique because of t:4

¢

diversity. ﬁhereqs higher education in America has historically
served only the wealthy and the academically able, the community

college in the 1970'&'attempts *to serve the non-affluent and the

#'non~achievers' as well. Sometimes labeled as "high risk" students,

they usually share most of the seven following characteristics; the
X

stﬁdents‘grgduated from high school with'a low C average.or below,

have severe deficiencies in basic communication and mathematics skills,
N\ .

have poor study ha?its, are wéakly motivated and lack encopragement

I3

to stay in school, have unrealistiéhhndnflifdefinqﬁ goals, represent
homes with minimal culiural advantages and often, minimum standards
of living, are the fir;: in their families to attend college and

Qave minimum understanding of what calléga requires and whaf

'opportuniztes it offers. (Moore, Chapter 2; Cross, Thapter 1)
. “~ ..
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Thege "new” or nonrtraditional students have little chance of success

- in traditional colleges ox even in community colleges if the style

To assist these

,

- of instruction and program is traditio 1.

courses and programs. Varioug titles have™been contrived .to
. describe thege-pgograms: devgldbmeniél, remedial, compensatory, : o
bastc,wguided, and‘hdvancement. Despite their éifferences in titlé' :f,
and SEructure, however,‘most are:?esigned to &evelop a‘student’s

F

skills to the point where ke can succeed in the regular, often
traditional, college currictlum. - o '

_ =" The Eastern Campus of Cuyahoga Co&munity College since its
‘ , ' us : A S0 :

opening in 1971 has been fully committed to the concept of the open
‘door and\ ;o the provision of an exciting, humane educational

environment. During its first year of operation the faculty and

o administration worked togecher to institute a developmental e.uucstion
program. The proé;am has changed each year and will undoxbtedly.
continue to change. _The Campus will be starstng its fourth year of
opetaﬁion and will be receiving_its second visit from the North
Central Association in the fall of 1974, Thus the point has been i
reached when an evaluation would be both timely and appropriate.
The true 1mpact of the_Eastérn Campus developmental education
program could mot be determined accurately withcut some form of

N _ evaluation The purpose of this utudy was to obtain descriptive

data that would aid in the determination of screngchs and weaknesses *

in the existing ‘program and to recompend and implement changes that

would increase program effectiveness.

-

ERIC . . o : ‘??‘g**““*; -



. .3‘
II. BACKRGROUND AND $1GNIFICANCE . " -
. o . e . .-
7"_1,, s L : , -
\ o Review of Literature .
. In 1968, John Rousche published the first nationa) study of,
o  remedial education prograws- in community collgges and found no

-

evidence to support the éon;entgow that remedial programs remedy or\'ﬂ

»

Eemﬁbe“student deyiciencles. During the‘foltowlng.four years other‘
writers reached similar'conclus;ons. ~ Some even suggested tﬁg: the
chmudLCy college;abanddn its idealistic democratic stance: and tﬁus
lits commitment to the;épen dogr philosophy. (Roueche, p. 61) A few,
however, *bifered adviﬁe and'suggesctons as Qell as criticism. ' .
Hilliam Hoore in _gginsg the Odds, a book that wi}l probably

become a minor classic in the field of community college education,

described in some detail what ag eifecctve develbpmental education
program would p:pbably look Iike. Large portions of the book were
wtittep@in the future tense because at the time he was writing.
successful pf&grams were almost non-existent. In 1973, however,
Rouecbe dnd Kirk published Catching Up: Remedial Edgga:ion which
investigaCed and evaluated five successful developmencal educatien
programs. Tne fat: that they found numerous effective programs
forghigh-risk students was, o; course, good news for those defending
the idealistic goals of the community college. During fhe coufse

of their study, Roueche'and Kirk discovered clevén common denominators
between the five different progréms they evaluated. They believgd
that other colleges could profit from the adoption or cons}deracion

of, those eleven "*success components.' It is somewhat ironic that

. most are within the spirit, if not the fetter, of Moore's suggestions

s ‘ .
y 4
\ ,
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in Against the Odds. Thry are:

P

‘ . 4
1) "The community co!lege shoudd emphasize and work to achieve

~{ts goal pf serving a'l students in its community.” (Roueche, p. 82)
I ' ;

Singled out here for !is central jmportance was the role of chilef
administrator of tho college. ile should voice and demonstrate a

strong commitment to staff, faculty, students, and community that the

college will seriously tackle the protlem oflpéoviding real ..

>

educsc;onal opportunities for non-tsadition:il students. In igct, ¥

accprdigg to Moore, tpe'chief administrator § "key figure 19 the //

success or féilure,of’any ;evelopmentai program. He is the liason '

pérsbn'bétween the program leader and the board of trustees, the

co&munity, the faculty, and others.”" (Moore, p..126) He mugt play ,

an active role, noc a defensive one. The budget, staff,.furrlculum, -

room, equipfent, and program image éeeds of the develbpmental

program ;:;c be personally addressed by him with the same amount 6:

'greaéer-vigor that he applies to the academic transfer program.

.He should know'tﬁe students wiihiq the program-and be accessible to

them. In addition, information on ;ther-college's programs should

be constantly scught out and diéseﬁinaced to hts’ptaff. (Moore,

pp. 127-132) — .

2) "Only instructors who volunteer to teach non-traditional. students

should ever be involved in degngpménéél programs.' (Roueche, p. 82)

1In his earlier study of remedial progréms. Salvage,_gggiggggggg,'
. o

or Cugto§x, he=found that the instructor most often assigned t%

&

. ) .
teach developmental courses were either fresh out of graduate school

or were veing "punished" by a dean or department head. It was a low
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status assignment and little wns expected from either the instructor
or ghe.student;‘ln those class... Faculcy did not e;joy what they
vere dgtng; In addition, -teacher a:éttudes were transmitted tq‘thé
s:udegtét Thus, theﬁceacher dté not expéect the séudent to learn

and, as a result, he did not.

-

In successful programg, on the other hand, Roueche and Kirk

found that the instructional staff had volunteered for the

_.assignment, had high expectations of their étudents. and were totally

o>
"

conmitted to student learning. In most cases they fit the requirements

Moore had listed.p "Teachers of remedial studepits must be both =«

sensitive and objective. The§ must be aﬁare of many of.the needé,
appetites, problems, like and leérning styles, and other dimensions
of the student. In short, th;y mu;t have the ability to empathize.
Frcm an’ objédti"b point ofsview théy must dbe objective enough to
deal with the student's limitations without becoming emotionally
bound to him." iﬁéoref p. 71)

<

3) "A separately organized division of devélopmental studies should

be created with its own staff and administrative head.” (Roueche,

p. 83) Pliecemeal gpproachesldo not work and do not allow a total or ’(
wholistfc approach to the student's aicitudes, communication and

ﬁum;n relations skills, énd career aweds. 1€ is particq}arly

{mportant that the developmental sttdent develop a positive attitude

about leagning and about gotng to college. Most likely the student

has had a history of failure or only limited success and this causes

©

him to feel threatened by new learning situations. (Roueche, p. 84;

Cross, Chapter 2) Also, since many non-traditional students are the

first in their family to attend college, a.concerted effort must be

e e B R T s BT "
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. made to make them feel "at home' in this new, potentially
. threatening setting. A team approach, which a separate diyisioh

can easily‘fééflitatedhas Bad a great deal of success dealing wf:h

those problemé.

-

. Tarrant County Junior College, South_ Campus uses a block type,

vertical team approach with a separate d&vislon.. The team consists
of five instfuctors, each :gaching a different subject, and one _ )
counselor éﬁd is'respénsgg‘e for the educational experiences of .
| aspproximately one hundred students. According to Charles Johnson,
~ the Director of the Basic Studies Program,'t;ere are_seve;a’ }_
distinct advantages to a team approac? operating dithlh a separate
division. JFlrs:..flexibility in schﬁ?uliﬂg permits.allockcton of " .

. | broader time blocks to’'activities such as field ctrips, guest speakers,

\ .
{ncependent study, and group dynamics work. Second, the opportunity

¢ £

exists for strong peer relationships ﬁo develop among students in
an intact group. Third, a team of instructoss gets to know the

‘ students on é persongl basis... Fourth, an inseidtsctplinary
approach learning ts-possihie when a téaﬁ'of instructors t;;ch'thé

same students,.. Finally, the vertical team i{s viewed as an

A ' educationally sound and mechanically feasible vehicle by which the

. [
program can bk expandéb without sacrificing the personal contsct

© with studenté. (Johnson, 'pp. 2-3)
| Roueshe and Kirk admit that separateness is not an ideal
Y situation. Teaching, however, is the key in any instructional

- program; and developmental_edugation'Lnscruction requires a

particular kind of person and style. At present, not all teachers

]
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Ve are caring, open, and hcnes;. Only those who are should be allowed
i - . to teach high risk students. | .

From an perspectlve Moore adds thnt a sepdratg division

b I with its ow{‘hefd is the real test of: institut;‘:xl commitment . .
% 'J

The devetopmenta! program should be led and re esented by someone
htgh enough in the college hierarchy to havc influence on all}
decisions that affect the progranm. Budge:ing‘ of cuurse, i{s the

most crucial srea of concern and where Moore contends programs that '

are nnt separ. e divisions get short cnanged (Mooré, pn. 140-141)

As to the att {butes of " che administrator of the’ remedial program,

Moore contends that he should be more than'a subject-matter specialist.

e ‘ . He should "be' a person who has knowledge about the ‘psychology of

learning and motivation, techniques of teacining, classroom management,

sudio-visual education, mental hygleme, and some curricular ) -.

{nstruction.” He should alsc have experience teaching high risk

, ' students. (Moore, p. 141) :
\ - | - 4) thrrLculgr“pffgrings in developmnental prcgfaﬁs should be: ’
"- ’ relevant.!' (Roueche, p. 85) This is essential because the hfgh
? ¢ risk student is likgly to have negative atfitudes'towérd learning.

They have turned themselves off from traditional curriculum as &

s
ae

result of their inability to succeed within it. According to Muore, .
“'ithe disparity between the available curriculum (traditional) and

the learning style§ or academic characteristics of high risk

students ispall but coivulsive." (Moore, p. 168) He ‘argues for a

basic ski;ls éurriculuﬁ (reading, writing, spelling, listenlng,

granmar) tifat is linked tqo a general education program. A three R's

&
<

«
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~curriculum by itself {s a hqting dead-end curri%“lum The high - z
¢ o <

- ' : D

risg\studenc "{s one who needs stimulation, motivation. chdllengtng y o
content." (Moore, p. 171) General educa:ton, uith gts emphasis on f'*&é
“the learner rather than on the ¢ontenc of a libgral. ts discipline, | ?é
offers flexib{lity and potential for excitement and releMancy. oo, R
Méoze and Roueche also endprse the concept.of including within iy

: ’ ' .. rg

the curriculum a course in persothood development. Non-traditional —~ .3
, o . 5&

students are often characterized by feelings of poverlessness; lack’

of autonomy and self-confidence, worthlessness, alienation, hostility,, . .;'T

and unremlistic levels of aspiration.” (Cross, pp. 27-30;'M06re, p. 79

Roueche, p. 70) Since all of these characteristics can have an, F‘ai.';§
adverse effect upon 1ea:n1n§‘ a course should be offered where_ C .

\ ) 4 32
these personality and attitudinal patterns are given attention. oL

Moore lists fourteen objectives for such courses: . T

o - - : L

1) orieritation to college enviromient '?
2) orientatfon to curriculunm - ¥
3)  assisting students learning to prcject e
. educational plans -
. 4) assisting in the projection of vocational plans -y
5) discussion of efficient methods of study skills '
6) helping students satisfy the need £ot acceptance, . .
. security, and affection =
7) providing a senk of belonging to a 9pec£fic group '
8) providing a release of emotional tension by having the - «
group study common humaw problems
9) increasing student's self-insight and self-understanding . S
10) making individual counseling more cffective -
11) helping students communicate through listening
and self-oxpression ™
12) providing standardized test service to give
students {nsight to their personal points of .
- strerath, weaknesses, and interests ) ’
13) providing a laboratory of human relations with scudents )
workiag cooperatively with others on problems of B
. common interest . 5 _
14) coordinating att phases of the developmental program . :
. . e (Moore, pp..180=-181)
; .
- .8 - . Ry
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5) “Regular college curriculum offerings should be comptehensive;"
(Roueche, p. 86) This means that Fhe community college should

offer an extensive range of choices for the non~traditional studert.
The career program offerings should jnclude terminal two-year and
less than two~year occupnttongl programQ‘in addtt11§ to the college-
trangfer program. These programs, in all cases, should lead to real
career positions. This is & must because of tse practical .
.erten:atloﬁ'Bf_mbSt_éduidﬁii} éoilége sﬁud@n:s; -

6) "All developmental courses should carry credlt £or graduation

or #togrnm certification.” (Roueche, p. 87) One of the problims of.,

‘ rec:utcing students for remedial classes, which by student

perception have lesa status, was thﬁt such classes were often non-
credit. Roueche and Kirk report that where credit is given,

student motivation, commitment, and interest increase.

7) "Grading policies and practices should be non-punitive."
(Roueche, p. 87) At a minimum this implies the elimination of the
failure gtade. In addition it could mean that course objectives
and standards as to what constitutes mastery of minimal passing
requirements w;;ld be specified. It does not mean that standards
would be modified or lowered; they would remain the same fom Soth
traditional and non-:tadittonal students.

8) “Instructtcn should sccomodate individual differences and permit
students to learn and proceed at their own pace. * (Roueche, p. 87)
Roueche and Kirk presedt a atrong case for 1nd£vidual£zed instruction
az the tyﬁe of instruction that would be most successful for

developmental education programs. Proponents of individualization



contend that students are more likely t» team if they know what
is %o be learncu aru why it should be learned. Individualized
instruction, whatever the type, begins with stated objectives of
what constitutes mastery, appropriate teaching-learning strategies
and activities, and variable amounts of time to learn so tha:
students can pruceed at their own rates. It also permits the
student to choo#e‘whiih type of learning activity suits him where
alternatives are available (progranmed materials, video tapes,
audio tapes and slidg;, simulatien games, lectures; group discussion,
\etc.). " Since students who are enrolled in develcpmental programs.
do not learn well by listening or reading, it is encumbent upon
the instructor to make sure that alternatives do exist.
Individuatized instruction can also lead to the situation where
students wrtte some of their own objectives or decide to study
topics that interest then,, a sure way to attack the motivatioﬂ
problem.

To ass;st the learner many developnental progfams Roueche and
Kirk studied employed student or para-professional tutors. Quite
often the tutor was able to communicate better than the instructor
whe; a student was having difficulty. Also a student may be less
wiliing to tell an instructor‘he does not understand something for
fear of being judged. .
9) '‘The counselor function in developmental programs must be of
real value to students." (Roueche, p. 90) According to Roueche and
Kirk, the counselors have a cruzial role to play in developing

positive student self-concept. To Moore, the counselor "is the

pivotal staff member in the remedial program.' (Moore, p. 86)



~-11

He must understand the values, reluctanca,'and habits of the

high risk student and be willing to expend the time and effort -
needed to unlock the potential of each student. Quite often he is

the one who instructs the self-development, personhood, or group
counseling course in the program curriculum,.

10) ”Effortslghould be made to alleviate the abrupt transition

from developmental studies to traditionai college curricula."

(Roueche, p. 90) Each of the five programs studied by Roueche and

Kirk showed thar wgen the student left the developmental program

he experienced some difficulty and decrease in gra@e poigt average

in the reguiar college curricuia. They suggest that afiacuth
in-service program that prepares the faculty céaching non-debelopﬁenfa{
courses for developmental studies graduates might alleviate the
prdblem. Also, the continued provision of open labs, tucdrihg,
and peer counseling might ease thg transition.

11} '"Once programs are established, effective recruiting"
strategies should be developed to.Ldentify and enrcoll non-
traditional students." (Roueche, p. 91) They emphasize, however,
that this should‘;ot be doﬁe until a sound préérém exists. This
recruitment activity involves the finding of prospective students,

convincing them that the college has something to offer and they

can succeed, providing financial aid, and ensuring adequate '

'transportation facilities.

»
hd [

3

Although commonarfties between programs have been stressed so
far, the five dévelopmental programs Roueche and Kirk investigated

differed from one another greatly. For example, the Tarrant County



_""

Jynior. Collepe program employed a bloakstype. verfical team
approach. Admission to the program was vo}untar; but students

w..th a composite score of less than 13.0 on the American College

Test were strongly advised to enter. (Roueche, pp.l4-22) On the

" other hand, the Burlington County Community College program had
mandatory enrollment and no separately organized division or program..
Developmental courses in Engfish, readng, and mathematics were
offered. Students.could take regular courses while being concurrently
enrolled in develépmental courses. (Roueche, pp.40-44) The

obvious conclusion {s that developmental proéraﬁs can differ

greatly and stiil be successful.

Sucgess was measured in three ways by Roueche and Kirk. They

£,
~ “’.. La -

collected data on stddgﬁé;ﬁerformancé in terms of grade point
average and persistancéﬁ;é;es, and on student attitudes, .For all
‘five programs the cumula;i;e mean grédé point averagetééf the fifst
year of study for a sample of'étédents in the programs was 2.66

on a four point scale. The average persistance rate was 82 percent
for two semesters, 50-54 percent %or a third semester, and 35 percent
for two years. All of those raCeé.compared favorably to

performance data on groups of high risk students who chose not to
enroll in a developmental program. (Roueche, ;p. 55-58) One of

the programs, Tarrant County Junior College, however, had a 95
percent retention rate for the 1972-73 academic year. (Johnson, p.7)
A student attitude questionnaire was administered by Roueche and

Kirk and, in most areas surveyed about program services and values,

70 percent or more of the students expressed satisfaction.

et
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It is against such success patterns and guidelines that the

developmental education program at Cuyahoga Conmunity College

Eastevn Campus was evaluated.

The Eastern Campus Developmental Education Program

The total educational program at Cuyahoga Community College
Eastern Cgmpus is still {n its {infan. oy, perhaps, adolescent
stage of growth. The liberal arts or traditional college transfer R
program is well established but the general education, continuing ;
education, and career program portions:of the curriculum, though o N
growing, are far from full development. At present there are
‘:hirty-four fuli-time facul;y and foyt full-timg counselors
employed at the collége. Thé part-time staff is three times a§
large. Enrollment ﬁas been'grow{;g at a‘rate of about 30 percent
per year,‘but the evening enrollment at tﬁé campus is twice that

of the day enrollment. Part of the probable cause of this pattern »

-

er of career and technical programs at the .

is the small numb

'college."The'administration has plans for the implementatioé of
.twenty~five to-thirty new programs but the approval process in
Ohio is a long and complicated bne: It ig hoped the career
programs will increase day enrollment. This is of par;icular
interest to the campus because full-time positions are budgeted on
the basis of day enrollment only. | '
This situation has created some unique instructional as well
as organizational problems for the college. As yet there are no

divisions, departments, or department heads. In most academic

disciplines therc is only one or two full-time faculty and
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geveral part-time. Faculty are housed in interdisciplinazy

* units but no team or'1ntetdisciplinafyvﬁeaching is :akiqg place.
This situation, like most things at the Campus, is changing. By
Oc:ober,ﬂl97h, a new organizational structure will be 1mp1§mented
that will include an instructornin-charse for each dtactpline
and an undetermined number of task=oriented "educatianal
facilitatots." It i3 agsumed that these facnlty leadetship
positions and toles will improve the existing educational progran
and facilitate change and srcwth 1n areas designt:ed as needing

attention.
/

§

r

The developmental educatign program is in & similar state of

flux. The program does not operate as & ::paraté dtviéion within

¢

) C:;::’EE;;:ng college; as stated; the college has no instructional divisions.

e The program consists of three major componencs: 1) several
remedial. courses in English ‘compositfon and language skills.
‘reading improvehent, and mathematics; 2) an open lab for

\ cemnunication skills assistance; and 3) ftee tutorial assistance
in subject matter such as history, psychology, ox philosophy.

In the fall, 1974, quarter a Preparation and Cootinuing Support
ccmponent of the pregram wlll absorb a;d dbroaden the cucoiSng and
open lab segmen:s of the program. Also at that ‘time, a full-time
adninistratot whose primary responsibility will be the developmen:,
‘coordtnscion, and evaluation of the developmental education
program will be appointed.

The stated purpose of the program is "to provide assistance to

students in overccntng deficiencies they meay have in their.

et
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prepatationJZor post-sccondéry education." (Cuyahoga Communityn-
College Eastern Ciampus Developmental Education, E973-7Q Report,
p. 1) In actual operation, however, the tuﬁoring and open lab=
conponents of the program serve not only the high fisk students
enrolled in the remedial classes but aiso those enrolled exclusively
in regular classcs. Tutoring and open lab records, in fgcé, reveal
that a disproportionate number of those utilizing theée"erviées
are students who are not\classified as devglopmental. This {s
viewed as proper by the faculty of Eastern Campué, most of whom
contend that ?11 education shou}ﬂ be considered developmental
and that a developmental problem éged not always requiré a

remedi@l course. ’ - ,

. »
The remedial courses at Eastern Campus are taught by

experienced facalty who volunteer for sjuch assignments. The courses

‘offered are a three quarter sequence cglled Egsentials of Written

Gomposition (091, 092, 093), two courses called Reading Improéémenc

it

(095,. 096), College Arithmetic (091), and Algebra (095). The

grading system for these courses as for all courses at Eastern -

Campus is punitive in its stated form but nat in operation.

According to college-wide policy the grades to be used are the

.traditional A, B, C, D, F grades, I for an incomplete which

automatically becomes an F if course reqﬁirements-are gos completed
within five weeks aﬁter the‘start of the following quarter, and

W for withdrawal. in“practice, the faculty does not use the F-grade.-
Instead an I or a W will be given. If gompleted at a'%aéé? date,

even after the 1 had become an F, faculty can change the gradé

~
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and do so. Eastern faculty and admisistration have voted to

L ]
adopt non-punitive grading but the other two branch campuses are
opposed .- ' ‘ .

Placement exams to determine whether a student should take
f

a roemedial course are voluntary prior to and during registration.
During the first week of class, most instructors teaching English
091 and English 101, the first quarter of the regular, college

L

transfer ccmposiiion sequence, obtain a writing sample from their

';sgpdencs. On the basis of the level of sophistication and ’

precision of the writing, the faculty member advises the student

&

_ either to stay in/the class he is presently enrolled or transfer -

\ ,
to the one that is judged more appropr’ate. No student is forged

- to enroll in a remedial course. Cldss-schedules are arranged so - °

that remedial classes meet at the same time as non-remedial

classes. Students enrolled iw remedial classes are not limited in

any way from taking other "regulcr. college offerings." Thus, a
high risk student can take a twelve or fifteen hour course load
exploring or pursuing his persdnal inﬁexests‘while enrolled in
feﬁediaihcoutsesi |

Credit is givén for all the remedial courses and they can
be used to satisfy graduat;on requirements.- For the Associace of
Arts degree the English requfrement is ény one of the following:
' a. 091, 092, 093, 101

b. 091, 101, 102 : .
¢, 101, 102, 103

[

-~

ﬁgﬁ_ﬁﬁg}ﬁsﬁeciate of Applied Science or Applied Business degree

any one of the following will suffice:
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a., (91, 092, 093
o . b. 091,101, 102
c. 101, 102, 103
d. 091, 092, Speech 101
e. 101, 102, Speech 101
- | .

Ne special counselor is assigqed to those students who are
enrolled {n remedial courses. Students caﬁ elect to‘use the
services ;E any counselor they choose. There is no ope;ating
college requirement that demands that a student consult a
counselor prior to registration or during any quarter he is
enrolled. There are no peer counselors. Faculty are not involved
in the advising of students during the registration process. The
college couunselors, who ele;t t6 do go; teach a course entitled
Career Development as a Life Process which }s simitarj;ethodology
and obgactiveélto thpse advocated, and described by Roueche anc
_Moore. The cogr;é,‘however, is not formally attached to the

_ . ' : . |
developmental education program. Thus, high risk students do not

a

receivé any special advice that the course might be particularly

useful or appropriate for them.

ff.

Theﬁéourse deserves some special comment. It wa; offfcially
added to tgé‘curriculum of the coliege at the end. of the sérﬂhg
quarter, 1974, During the two previoﬁs quarters gh; course had ' .
only pro#isional status. The course was proposéd_by Eastern Campus
faculty-and‘cnunseiors but met opposition for its adoption from

" the Metro and Westefﬁ‘Cqmpuses of the college. At Cuyahoga Community

Cotlege curriculum development change is controlled by a college-

.

~

wide coimmpittee compose3 of representatives ‘fxrom the three branches.
Because of certain rivalries and suspicions between the campuses,

L}
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and the fact that the Career Development course did not neatly fit
the whims or areaélof interest of the various department heads at
the other campuses, the course almost failed obtaining adoption.
The department heads and even a dean insisted thaF if the course
were a&opted that it be given a new department?i numbex and-that
it not be assigned to any of the-extsttng departments. An
examinaticn of the fall, 1974, class offerings reveals that the
course will be tagght only at the Eastern Campus. This has beenx
pointed out t> demonstrate that Eastern Campus does not have a
"free hanQ" while aﬁtacking many'of its tnséructional and curricular
problems.

The tutoring and'open Ias comporients of the program are

staffed by students and para-professionals, tine latter hnlding at

- least a B.A. degree. They are selected'by faculty on the basis of

their expertise in Q:bjeét and for their ability to communicate
with sensitivity: .Tﬁey maintain a close articulation with the
classroom and the facdlty members whose students are being given
assistance. A portion of thé.bullding has been aside and altered

for tutoring pﬁrpoées. An information bank is maintained contadiring . -

information on each student using a tutor. 'The_Cutoring'and open

lab components are not funded locally. ' The Ohio Board of Regents

'granc titled Dévelépmen:al Instruction, annually funds cdmpensatory

L3 .
education programs at the state's public institutiops. This is viewed
by the‘Campus i'resident as an unsatisfactory arrangement but his
=
efforts to obtain local funding through the regular college tudget

have been unsuccessful.



The Pfeparacion and Continuing Support prog;am.has been
designed to assist proépeciive as well as enrolled students,
whether they are high risk or not. This will be done by'helping
students determine their personal erten:ationé.cOward fields of
study and what copnitive, affective,dand skill area needs they
may have. Efforts will be made to reduce student apprehension
and avoidance behaviors and to'build self-confidence and eagerness
for study. Para-professionals and studeut tutors will Se employed
as in the previous program., Assistance will be offeréd 1Qlthe

following wavs:

1) a series of mini courses; e.p. Preparation for Study in
Business, Preparation for Study in the Liberal Arcs,
Study Skills, etc. '

2) small group tutorial sessions; assistfng students\
already in courses who may be experiencing diffdculty
or uncertainty in the achievement of course objectires.

3) open labs will provide gssistance in skill development

' within a process other than a course structure; e.g.
communication, math, science 1abs. typing.

4) one- to-one tutoring.

« As scatgd earlier, the i{nstructtonal progra;{at Eastern
Campus is not a comprehensive ‘%ne. 'The most outstanding gap is
. in the career and techuical area. , The Campus, however, is fully
committed inlpfinciple and effort¥to improving that situation.
Three new programs received State of Ohio and college approval
during the spring quarter of 1974 and many that are near the end
of the development process should be added ducing the next
academic year. Probably nf greater inmediate concern, however, {s
the style of instruction that is cérrently being prac:tced by

Eastern Campus faculty. Individualized instruction is practiced

by only a handful of the full-time faculty.

L]
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, .
In ¢ number of significant areas, thercfore, the
i+ ¢ \

developmental education program at Eastern Campus is not in

accordan:e with the guidelires estaplished by Roueche and Kirk,

v They are:

L

I

1) the dvaclnpncntal education program does not -
‘rate as a sopprate diviston.

s

e et e

2) the curricilum offcrings of the coilege
are not comprehensive.

3) the number of faculty teaching courses in which
non-traditional students. are enrolled wino employ
individualized instruction is few.

4) the counscling services are not used as extensively as
they night be. N

SN

~

5) the valuc of 'the diagnostic services is  °
questicnable since they are voluntary and
only test writing skills.

)

I1X. PROCEDURES

(1)

(2)

Through the use of student records housed in tﬂe Admissions
and Records Offiée the names of those students enrolled in
remedial ﬁnglish and mathema;icg/plasses during She fall
quarter, 1973, at Cuyahoga Community éollege Eastern Campus
were obtained. A sample was obtained by taking thé class
1ists of three of the four day English 091 and one .
Mathematics 991 classes. Day classes were selected because
{t was believed this would produce a sizable list of fpll-
time students. The Admissioas and Records Office housed
the permanent records of 84 of those 97 Iisted studentsf )

Thropgh the use of student records housed in the Admissions

and Recerds Office data concerning the academic performance

e
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of those students listed from Procedure ! above were obtained

for the entire 1973-74 academic year.
s . ,
(3) Because the English faculty did not maintain a record of’

&
placement test scores, it was impossible to obtain academic

performance data on high risk students /ho chose not to

enrol!l in remedial classes.

(4) Through a review of the literature discussed.above a general
model and statistical standards were established for the

evaluation of the developmental education program at Eastern

Campus. \

-

(5) The following Campus personnel were interviewed: theé full-

tine facuff& teaching developmental English clasées, the
"Fducational Moderator' who was responsible for the evaluation
of the tutoring program, a counselor, and tﬁe gpra-professlonal

i . N
who heads the Conmunications Center open lab, -

-~ -

RESULTIS -~
Student Performance

The écademic performance of the sample popudlation was traced
throughout the 1973-74 academic year. Information was obtained
on the following: mean grade point average, persistance, credit
hours attempted ve:&us credit hours earned, number of those iﬁ
the program who earned less than a C average, and the number of
thgse'in the program who withdrew after haéing catné& less than
s C average during the prev;o#s quarter.. This data is reported
{n tables 1-5.

@

\gor the purposes of this study, a full-time student was

e
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defined as one enrolled fnr twelve or more credit hours. A

part-time student was defined as one eniolled for less tham— -~

[

~

twelve credit hours. Grade po{pt average was tabulag§d on the

. '//Ifour point svstem: A =4, B33, C=>2, D1, F=0, I-and W

-

grades are not computed. .
Pt ~ ' _ } " TABLE 1 " | :
MEAN GRADE POINT AVERAGE AT QUARTER INTERVALS
— 2o FOR_1973-74 DEVELOPMENTAL PROGRAM STUDENTS
= [ - ﬁ“"—-———-.%_._‘__‘ . - : .
- - v N ;%__T_“—*‘T_'aa-
\\ t . ) ,.',“'_‘
) Classification Fall Winter Spring. Cumulative .
¢ : . C.
, ;s Part-tive 2.14 1.59 1.81 2.48
' L Full-time 2.04 2.39 .58 2,77
s Total ~  2.08 1.89  2.16 . 2,62
TABLE 2 : L g
' AVERAGE CREDIT HOURS ATTEMPTED AND EARNED )
EACH QUARTER, 1973-74
BY DEVELOPMENTAL PROGRAM STUDENTS
e
Classification : Eail Winter Spring
: —~F
-‘ Part-time attempted 7.08 7.03 - 6.42
‘Part-time earned 4.84 ;.38 3.65
Full-time attempted 13.28 ~  14.33 13.64
Full-time earned 8.74 12,19 .  9.50




TABLE 3

' NUMBER AND PERCENTAGE OF DEVELOPMENTAL PROGRAM STUDENTS
WHO EARNED LESS THAN A 2.0 GRADE POINT AVERAGE
DURING EACH QUARTER, 1973-74

Classification Fall

Winter Sp;ing
LY .

Part-time 16 (43%) - 10 (29%) 9 (18%)

Full-time 19 (40%) 6 (29%) 4 (35%)

Tocil 35 (42%) 16 (29%) 13 (27%)

e 2
‘ NUMBER OF DEVELOPMENTAL PROGRAM STUDENTS
. | ) " PERSISTING EACH QUARTIER, 1973-74

Classification Original (N) Winter Spring

e

Part-time (ny)
Full-time (n2)

Total (N)

- 37
47

84

34 (92% of my)”
21 (45% of n2)

55 (65% of N)

26 (70% of ny)
22 (47% of ny)

48 (57% of N)
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TABLE S

NUMBER OF DEVELOPMENTAL PROGRAM STUDENTS NOT PERSISTING
WHO EARNEL LESS THAN 2.0 GRADE POINT AVERAGE
THE PREVIOUS QUARTER

<

Classification Winter Spring
o

Number. Withdrawing 29 ) 11

Less than 2.0 °
. Grade Point Avervage 17 8

It should be i;mediately noted that although the cumulative .
mean grade point average for the whole group was above 2.0,
only 57 percent Qf the sample population completed three quarters
"of study. While this may compare favorably with many of the
programs Roueche studied in 1968, it compares somewhat unfavorably
with those considered successful in Catching Up. Tarrant County
Juniur College, South Campus, for example, had a 54 percent retention
rate. Some of the Eastern Campus students who did not return
for the winter or spring qaérters, however, may have done so for
reasons of lack of academic sucéess or lack of career programs.
0f the twenty-nine.students who did not rec;rn 1n the winter
quarce;,.seventeen bad received less than a C average during the
fall quarter. The evidence is more dramatic for the spring
quarter. Of the eleven who did not return, éight recgived less
than a C average during the previous quarter. Non-pe?sisténce is
a complicated problem, howe;er, and other variables could have

also been involved.



Mean grade point average statistics reveal notewort
First, duting eacﬁ'qgarter the full-time students earned higher
grades than the part~-time students. Only in the fall quarter
did thé'part-étme students‘earn a C ave;age. Despite.this, the‘
persistance rate of part-time students was significantly higher
each quarter. Second, thé full-time students mean grade point
average 1ncreaséd each qﬁarter. Third, the propartion of -the
saniple that earned less than a 2.0 grade point avérége.wﬁs quite _
high during the fall quarter (42%), but declined and leveled off ‘&%
during the winter and spring quarters. This. coincides with the
persistAnée rates. Finally, the cumulative grade point average
looked quite good, 2.48 for the part~time and 2.77 for the full-
time; but these represent the achievement levels of the i —
"survivors’ only. . ) —

Anothef significant fagt revealed by the qata in Table 2 "
was the cbnsistént credit earned to credit attempted relationship.
For both the part-~time and full-time students each quartér there
was an average difference between credit earned and attempted
of approximately three hours. This means'that on the average
each student dropped a course sometime afcer the second weék of

class. For many of these students, this involved loss of money,

tine, effort, and poasibly a feeling of frustration and failure.

Interviews
Interviews were conducted with the two full-time English
fnstructors who teach the remedial composition and reading courses,

a full-time English instructor who teaches the regular college-

. -t - e - @ s @~ mmpas . e W e mm e rre s aa s e weghm W ceaMpp mams e -
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transfer composition courses (101, 102, 103), a counselor, the
para~professional who heads the Communications Center (open lab),
et e “and the Educational Moderator. The significant information

St
ohtained {s listed below: ' e

-

(1) All agﬂfgd that the program, though far from perfect, had .

@ ¢ ?‘ghab,é%f;:ékhs and successes. In partiéular, the tutoring
andzépen lab components of the program and the fact that
they provided services to all students were éeen as v#luable.
Data obtained from the Tutoring Services Survey showed
that student attitudes Eoward the service were positive.
The Educational Moderator, who was responsible for submitting
a report to the Board of Regents on the use of State of Ohio
developmental education funds, stated that rtudents who
received tutorial assi;tance.usuaily received zood (A,/B.
or C) nrades.

1(2) Atl also agrued.chat there was a strong institutional
chmitment to the developmental éducation.pgpg:am.
Bﬁdgetary, space, stafif, and equipmeng_needs were always
met. The Campus President had also been generéus with
travel and in-service funds for those difectl;linvolvéd-
in the program,

(3) All agreed ;hat the present placement testing program was
ina equate. Rather than being voluntary during and prior‘
to registration, they felt it should be required of all

,students intending to take an English cl ss. Students, ‘ "

however, should be able .to choose which English course to




(4)

-27-

«2

enter regardless of test scores. I was also pointed out
that the testing program should be for diagnostic purposes

as well as placement. s

r *

-~ -

An interesting situation waé discovered by probing into
this area of testing. Faculty contend tha _the present -
arrangement is an administrative contrivadce. IThey feel
that the Campué President is blockigg change in this area
because his primary concern is that the students not have
a "failure ;8perience" while taking the placemenf exam. They

also feel that he would rather there were no remedial classes,

that all students should take the same composition class.

- Individualized instruction would handle the problem of

having students of diverse backgrounds and skill levels

being in the same class. The Campus President and the Dean of -

Instruction, however, believe that faculty favors the present
testing process and that the only obstacle t6 change is
non-~agreement amongs£ faculty as to therexact natuyre of the
test, Who is right here, if anyone, is inmatérial. What is
fmportant is that there is éither a lack of open and honest
communichtion or some serious disc;rd. : '_4'h.

Faculty bdelieve that the enrollment in the Reading Improvement
courses is too low. It averages about twenty-five students
per quarter. Remedial composition courses, on the other

hand, usually have about one hundred day students per quarter.

Some believe that if the placement t¢-t included a reading

comprehension segment, many more students would be informed of

their needs.



(5) Too many students wﬁo are in need of developmental course
work take regular English composition courses (191) instead.
Facu1:§ teaching 101 courses lean heavily upon para-
professionals in the Communicatié;s Center. They also devote

”'a tremendous number of offi;e hours to assist these students
rather than let them fail. ;" Faculty are dissatisf'ied with
this situation., They also suspect that the patt-eime_.t
faculty, who face the same éituatio;,.do not.give students
the personal attention néeded; and rather than fail them,
reduce course standards and pass them along.

-(6) Developmental students do not receive enocugh counseling from
the counseling staff. Faculty contend that students should
be coqnseléd to enroll in the reading improvement courses
and to avoid demanding liberal arts courses. Also few
developmetfal students éontipue_in the remadial sequence.

In fact, only fourteen of fifty~five who persisted into

the winter quarter enrolled in 092 English. Not enough
students enrolled in 093 English ih,the spring quarter to
meet the minimum enrollment quota for tﬁe course. b Faculty
believe this is due to the non-r;alizacion on the students .
part that graduation requiremeats ca; be met while remaining
in the developmental courses. They also pointed out that
many students never see a'ﬁounselor.‘ Faculty blame the
counseling staff for this situation. Whether this charge

is ﬁqrrect or not, the fact tﬁat it éiists reveals a lack'of
coordinatfon and communication between tea;hing and counseling

staff.

- - : - — . . e —e . e mr e = oe = t e o~ wan. o
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-{7) The developmental courses do not projéct a good image to
the students. Students who have not taken them do not think

they are ''real coliege courses.'" Some suggested changing

[]
"

the numbering system fox English courses so that no course

has a number of less than 100,

V. RECOMMENDATIONS

The developmental education program at Eastern Campus does
not need a complete overhaul. In terms of academic achievement,

».as measured by persistance and grade point averége, the program

o

is doing a mediocre, but not poor joB. On the other hand, the

supplemenatry services of tutoring and open labs have been’

highly successful. The mini-course proposal appears to be a
sound addition. Early student reaction (a pilot program was run

&

this Eummer) was very positive. What seems to be most needed,

therefore, is some:pulilﬁgftogethEr, coordination, and redireccgon

of the otheg,existing services. With that belief in ﬁlnd, the

following recommendations for change have been given:

Recommendation (1) - fhe placement testing procedure and type of

test should be changed. Reading é;mpreheﬁsion should be

. tested in addition to writing skills. This should $e done.
before or durigg the registration period. 1f this is
1mpossib1é, it should be done on the day of the first class
'Qeeting. .Considerable time aad effort should be expended to

explain, in as non-threatening a way as possible,“what the

test scores mean. i%é’




Rationale « Giving the test after classes hgge begur and then

recommending that someone from a 101 English class should

be in Oél E;glish creates a failure experience, something that

sbould be avoided. Ig also will probably put the student

a week behind. In addition, a student would probably be

less likely to refuse to take 091 English if thg test were

given earlier. At present, English ins:ructofs believe :ﬁat
v too fe? stugents gre t;king the 091'course; they,‘instead;n

- enroll i{n i0l. The result {s that instructors who do not
| enjo}_teaching developmental English are beiﬁg “forced?
to do so because they dislike having.any of their students

fail. Eventually this "dislike"” will be transmitted to the

student and have adverse effects. This may‘already be

in

happening with part-ﬁiﬁe faculty. ¢

Recommendacion (2)£§ All students who are designated as
"developmental;', elthex; by testing or by e'ﬁrollment in a \
developmental.class, should be asstgnedato'a parthular
counselor who voiunteers for :hg assignment. This counselor
shoqlé also teach the Career bevelopment as a Life Process

, course and attempt to have as many of the develoﬁmentai
students as possible enroll in the course.
" Rationale - The educat@onal, attitudinal, ané peréonality'.

c;éractefiétgcg of the typical high ‘risk students described
earlier require almost constant emotiohal support and career

guidance. The present arrangement at Eastern Campus whereby

counselors attempt to give their services to anyone who asks

s



for them results {n inequitable services. Many who need
counSeling,.but who fail to ask for iﬁ, rééeive none.
Developmental students, beause of thefr particular needs,
should be sought out. If t?ey are enrolled in the counselor's
cobrse they'can receive the qohstant support and diraection
they need. |
Recommendation (3) -~ The numbering -§ystem ofldevelopmental courses
shoﬁld be changed. . P
Rationale - If the image and status of a program or course is
low, it hasAan adverse effect upon en?ol{gent. Since alt
the non-developmental courses are given a number of 100 or
higher, the number system‘contributes to that céndition.
This is somewhat‘ironic considering the fact that the
course car}ies college credit, can be used for graduationA
p'rqu{rements, and can be trausferfed for credit to area s et
state universities Lf qhé‘studen: obtains an associa;e degree. '~
Recommendatfon (4) - ﬁofe studéntk should be counseled to e;roll |
in a Reading Improvement (095 and 096) cnourse while
concurrengly enrolied in 091 English. This requires adoption

of recommendation (1) and more communication between

davelopmental English faculty an4” counseling staff.
}

Rationale -~ Instructors of developmental Eﬁgl}sh contend that
deficiencies in writing and feadiﬁg usually occur together.
Both are essential basic skills needed for success in higher
education. At Eastern Campus graduation‘requirementé only

‘ .

require the composition courses, which has the effect of

PRV R
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building enroliment for the composition courses but causes
other communication skill areas to be neglectéd.
. Recommendation (5) - The developmental education program sﬁould
be évaluét&d each year by faculty, administration, and students.
thionale - Scientific evaluation can yleld.}nformation that can
pinpoiné strengths and weaknesses of a program. It is

apparent that the existing programs need improvement and

“a will undergo changes anpually. Change would be based on

-

scientifically gecthered évidence and evaluation.
Reconmendation (6)_- More instructors should be encouragéd to use
in;kvidualtzed instr;ctién.
Rationale - Noqttraditional students rcquife non-traditional

instruction. Individualized instruction and the use of

- various types of learning packages have been proven effective .

"

alternatives to traditional, lecture-based instructiomn. , R
Recommendation (7) - A‘team of fadulty, on a pilot basis, should
consider offering a total, block §rogram to & group of
twenty=-five to thirty full-time devglopmental students.
The program would $nc1ude courses in English compcaition,
Eéading; career development, and.an introductory course in
Humanities, Social Science, and Physical or Life Science.
Rationale -~ The advantages of a block program taught by a team”
/ put forth by Charles Johns;n gf Tarrant County Junior College
are convincing. The flexibility {t offers, as well as the
opbotCun£Cy"Ed'deal with the ''total” student, are its most

outstanding features.



A
, \ At the time of this writing only reconmendation (5) has been
- o accepted During registration week, which {s also a faculey in-
gt N -
o service week, thig wri:er will be leading an fn~service meeting

on the topic of developmental instruction, Counselors and faculty

!
%; will be {n attendance. Ma;; of the points raised in this paper
;ié will be presented. They have also agreed to hold meetings of
:g o their own on the ptoblems of the existing program.
s; Samples of_self-instruccional learning packages and the
S , des;gn thac supports t;eir use will be presented by this writer
j s and other Nova parttcipants at other {n-service sessions. 'It

is hoped that other instructors will realize the advantages of

individuali{zed instruction and utilize it.

; 4
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