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Since 1916 wher the Department of Secondary School Principals
was organized 1 (The Department of Elementary School Principals was
established in 19202), various concepts rave been formulated con-
cerning the expected perfaormance of school principalg. The di-
vergent expectations of the orincipal huve been reported by, among
others,Horowitz, et. a1.3. Sergiovanni and Carveru, Chases, and

6

1
Miklos®. Goldhammer ' seems to summarize the results when he states

that the position of the principal is uncertain and ambiguous.

1Paul B, Jacobscn, James D. Logsdon, and Robert R. Wiegman,
The Principalship: New Perspectives (Englewood Cliffs, N.J.:
Prentice-Hall Inc., 1873), p. 189.

2

Ibid., p. 3u.

3Myer Horowitz, Gary J. Anderson, and Dorothy N. Richardson,
"Divergent Views of the Principal's Role: Lxpectations Held by
Principals, Teachers and Superintendents," The Alberta Journal of
Fducational Research, %V (December, 1969), p. 195.

uThomas J. Sergiovanni and Fred D. Carver, The N:uw School
Ewecutive (Ne York: Dodd, Mead a-d Co., 197%), rn. 175-176.
bY.S. Chase, "How to Meet Teachers' Lxpectations of Leadership,"
Administrator's Notebook, 1 (July, 1953), 2-3.

6

£, Miklos, "Dimension of Conflicting Expectations and the
Leader 3ehavior of Principals™ (unpublished Doctor's dissartation,
University of Alverta, 1963), p. 7.

7Keith Coldhammer ana Cerald L. Becker, "What Makes ¢ (-.od
Elementary 5chool Principai?"  American Education, Volume 6, No. 3
(April, 1979), p. 11.




The Problem

While ans analysis of more than 50 studies on the principal-
ship reported in Dissertatior Abstracts reveals divergent con-
ceptions of t.e principalls role,. nce thoroupgh siagle analysis
was found concerning tow the principal functions. In addition,
there was no evidence in the research indicatiny whether or not
the functions are similar for elementary, middle school, junior
and senior niigh school principals. The need for such analysis is
urgently required at a time when 2ducators are reorganizing the
school systems and universities are redeveloping their trainirg

Drograms.

Purposes and Objectives
it was the purpose of the study to determine what differ.:ncac,
it any, existed in the function of the public school principalships
in curriculum and instructional leadership, as derived from bLooks

on the principalship listed in the 1373 edition of Books in Print.

The objecrtives of the study were:

1. To make a content analysis of the clementary, middle,
junior and senior high school principals’ tinction in curriculum
and instructional leacership -5 delineated by the book authors.

2. To indicats tha functions in curriculum and instructional

leadership that were similar for each of the above mentioned levels

of administrat.on.

8Stephen P, Hencley, Lloyd L. McCleary, and J.H. McSrath, The

Eiementary School Principalsnip (Mew Yerk: Dodd, Mead and Cc., 1970), p.b




]
3. To indicate what function in curriculum and instructional

leadership were unique to a particular level of administration, i.e.,

clementary, middle, jurior and senior hizh school.

Mothod of Study

Content analysis was the research method used in this study.
The cor.cent variables or catagories used were selected from works
by Ockerg, Meltonlo, ar.d Snyderll with velected categories being
added. In addition, cach time a behavior was classified under
one of the cat-yori-s it was alco ~onsidered in a two-dimencional
way. First, the behavior was cl .ssified as pertaining to elementary,
middie, junior or high school. When no particular school level

was indicated for a given behavior, the variable was coded under

3. - . . . .

Sharon rale Jdcker, "An Analysis of Trends in Lducational
Acministration,” unpublisreld [1. D. dissertaion, University of
Mebraska Teachers College, 1987,

lOJoseph “elton, "Perceptions of the Ideal and Actual Role
of the Llementuary “~hool Principalsnip,” unpublished Ed.D.
dissertation, Wayne State University, Detroit, Michigan, 1958.
lldillard S. Anyder, "Liementery Schoel Principal's Perceptions
of his Ideal and Actual Iale,” unpudblished Ld.D. Adissertaticn,
' ited States Interndationdl iniversity, Zalifornia Western Division,
California, ‘Yus.



the clausification "Not Determined". Second, the behavior was

classified as pertaining to the Cognitive, Affective or Psychomotor

Domains.

No effot was mal~ to tally the frequency wita which pary ¥ rular

categories of content occurred in a given bhook «fter the initial

recording had been made unless the category referred to a different

level in the cognitiv: or affective domain of schooling. The cog-

A . : 12 )
nitive levels are thoce defined by Bloom, et. al. T'he affective

level” 'nd definiticns are those used by Krathwohl, et. al. 13

The psychomotor -dumain is that defined by Harrowlu

Jenjamin S. Bloon, ¢t. al., eds,, Taxonomy of Educational
Obijectives, Mandbook [: Cognitive Domain (Noew York: C.avid McKay
Company, Lnc., 13%6), .. 15,

13, . ) C X
Anita .. darrcw, & Taxonemy of
York: Uavid NcKay Conmnany, Irnc,, 197

the Psychemutor Domain (New

Cavid R. ¥rathuonh', Senitamin S. LBloom, and Bertram B. Mosia,
Taxc.aomy of Educati=nal biestives, Han'beok TI: Affective Domain
Clewd York: vav:d “¥av Comniany, Inc., 136L), . 6.

ey



Analvsjg

The manﬁar in vnich the rallics were distributed and assigned
to the levels of schoolin, aud the three analytical domains in shown
ir Table 1. This table shows that a total of 46 variables were coded
for the principil's function in curriculum and instructisi 41 leader-
ship. No variables were coded for either the middle schcol or junior
high schocl leve.s, 23 variablas (50 percent) werc coded for the ele-
mentary schcool level, 11 (23.7 percent) for the high school level, and
12 (26.1 percent) for the "not determined" lc -l.

Besides classifying each of the 46 variables accerding to level
of schooling, ecach one was also classified as denoting a behavior in
the cognitive, aff-ective, or psychomotor dorains. Table 1 reveals
that 23 of the variables indicated behavior which was affective in
nature, 23 indicatesd behavior which was cognitive in nature, ind
none of the variables indicated behavicr which was psychomotor in
rature.

Table ' shows how the variables which were classified as repre-
senting ceognirive of artective benavior were assipgned to the various
1evele of the:r respective domalins. It also reveals that the vari-
ables assigned to ecach level of a domain were convarted into a per-
centage of the total number of variables assigred to that parti-

cular dofialrn.



Teble 1. An Analysis of Seiected Textbook+ Denoting the Principal's
Function in Curriculum and Instructional Leadership.

Level Tatalwﬁg. Tallies Percentage Total Tallies
Elementary School 23 50.0
Middle School 0 0.0
Junior High School 0 0.0
Novr Determined 11 23.9
Net Determined 12 26.1
Total 46 100.0

Cognitise Doinain

Lav~l 1 (Knowledge) 4 17.3
Level 2 (Comprehension) 2 1s.1
Leeval 3 (Application) 0 0.0
Lewvel 4 (Analysis) 0 9.0
Level &5 (Synthesis) 12 H56.5
ievel 6 (Evaluation) 3 13.1

Total {; - L n

Affoctive pomaln

Level 1 (Receiving) 1 4,3
cevel 2 (Responding) Lt 60.9
Level 3 (Valulng) 2 3u.8
w2l 4 (Grpanlzatiorn) i) 0.0
wrvel 5 (Characterization ) 390
) ! tH0 .0
o rect r v
L j N

«




The 23 variables assigned to the cognitive domain were classified
among its six levels thus: four (17.3 percent) of them were classi-
fied in level 1 (knowledge); three (13.1 percent, in level 2 (compre-
hension); zero in level 3 (application) and also in level 4 (analysis);
thirteen (56.5 pevrcent) in level 5 (synthesis); and three (13.1 per-
cent) in level 6 (evaluation).

An equal number of variables were assigned to the affective do-
main. However, the idistribution of the varicbles among the five
levels of the affective domain was different. Whereas in the case
of the cc nitive domain the variables were classificd in level 5
(synthesis) and level 6 (evaluation), no variables were classified
in the highest levels of the affective domain--level 4 (organization)
and level 5 (characterization).

The 23 variables assigned to the affective domain were classi-
fied among the five levels as follows: One (4.3 percent) of them was
classified in level 1 (receiving); fourteen (6.9 percent) in level
2 (responding): eight (34.8 percent) in level 3 (valuiag); and zero
in level 4 (organiza*ion) and level 5 (charact:rization).

Tal.le 2 shows how the 46 variables which were essigned to the
principal's function in curriculum and instructional leadership were
distributed amone th-: various levels of schooling. A study of
Table 2 show that the variables were concentrated in category 1-1
(organizing for curriculum development) and to a lesser ext.nt in

category 1-2 (staff involvement in <curriculum development) and 1 -8



~

Table 2. Book Analysis of the Prinaipal's Function in Curriculum and
Instructional Leadership Assigried by Subcategories to Levels of Schooling.

Level of Schooling

Subcarego’y Elemen~- Middle Junior High Not Deter-
tary School High School mined

1-1 Organizing for curriculum .
development 4 2 2

1-2 Staff involvement in cur-
riculun dev-elopment 3 2 1

1-3 community involvement in
curriculum develcpment 2 1

1-5 Planning school plant for
the curriculum 1

1-7 Orientation of new teachers 3
1-8 In-service education 2 1 2

1-9 Planning for selection of
curriculum materials 1

-
i

[

o

Planning for use of cur-
riculum materials 1

1-11 Selecting learning re-
source techniques

-4

1-14 Developiny articulation
between area high schools 1

1-16 Working with curriculum
consultants 1 1

1-18a School philosophy and
objectives

[
*_J

-

-19 Citizenship training 1

1-20 Handling controversial
issues in curriculum

-3

1-27 Planning team teaching
program 1 1

1




Level of Schooling

Subcategory Llemen- Middle Junior Higl Not Dater-
tary School Hi:h Scho>l mined
1-28 Implementing library
prog»ram 3 1 1
1-29  Actling as .1 resounrce ) 1 1
person
1-30 Miscellaneous i -
Total 23 0 0 11 12

4>



(in-service o lucation),

A total of eight variables were tallied in category 1l-1 (organ=-
izing for curriculum develupment), four of which were assigned to the
elementary scheol level, zero to tie middle school and junior high
school levels, two to the high school level, and two to the "not deter-
mined" level. The authors of the analyzed books wrote more concerning
the elementary principal's function in curriculum and instructional
leadership than they did about the high school principal's function
in this area. None of the authors wrote about either the middle school
or junior high school principal's function in curriculum and instruc-
tional leadarship.

Six variables were ta&ligd for category 1-2 (staff involvement in
curriculum development). Of these, three were assigned to the ele-
mentary school level, two to the high school level, and one to the "not
determined" level.

Three variables were tallied for category 1-3 (community involve-
ment in curriculum dévelopment), two of which were assigned to the ele-
mentary schoo.. level and one to the high school level.

Only one variable wag tallied for category 1-5 (planning school
plant for the curriculum). The writer stated that the principal has
as major responsibility in defining the characteristics of the learning
environment and that he must know abouc the influence of the environ-
ment on the instructional prccess. |

The three variables which were tallied for category 1l-7 (orient-
ation of new teachers to the curriculum) were all assigned to the ele-

mentary school level. !o author discussed the function of the middle

13



gchool, junior high school, or high school principal in this import-
ant administrative concern.

In-service education (category 1-8) was discussed by several
authors. Of t..e five variables ta.lied for this category, two were a
assigned to the elementary schocl level, one to the high school level,
and two to the "not determined" level.

One variable was tallied for category 1-9 (planning for the selec-
tion of curriculum materials) and one for category 1-10 (planning for
the use of curriculum materials). In each case the variable was as-
signed to the ''not determined" level. One author 3tressed that the
principal should be committed to assuring that all the stafif members
participate in the selection of curriculum materials. Another author
emphasized that the principal should carefully plan for the use of all
curriculum materials which were being purchased for the use of the
teachers.

The principal's function in selecting learning resource techiques
was explored in category 1-11. The author stated that elementary
school principals should carefully consider what learrning resource
techniques maximize opportunities for transter of learning to take
place.

One author wrote about the importance of the high school princi-
pals developing articulation between their schocls (category 1l-1k).
Mothing was written concerning the function of the elementary, middle
sct.ool, or junior high school principal relative to this task.

There were two variables tallied for category 1-16 (working with

curriculum consultants), one of which was assigned to the elementary



1,
school level and the other to the "not determined” level. One writer
stated that the elementary school principal should know how to plan
with the congsultant in oricr to develop a more flexible curriculum.
"he other author state that the principal should be aware of the im-
portance of working harmoniously with the curriculum consultant.

Twe variablec ware also tallied for category 1-18a (school philo-
sophy and objectives), one of which was assigned to the elementary
school level and the other one to the high school level. The gist
of both variables was that the «lementary school and high school prin-
cipal must provide opportunities for continuous clarification and re-
definition of the school's philosophy and oojectives.

One variable each was tallied in the following two categories both
of which were assignei to the elementay level: category 1-19 (citi-
zenship training) and category 1-20 (handling controversial issues
in the curriculum dealt with the elementary principal's responsibility
for initiating a study of sex education problems in his school.
othing was written about the function of the widdle school principal,
sunior high or nigh school principsls in this area

Two variables were tallied in category 1-26 (planning team teach-
ing programs) of which one was assigned to the elementary school level
and the other to the "not determined" level. In speaking about the
elementary principal's function in planning team teaching programs,
the author stated that the principal's function nust start with the
planning and organizing of the team structure before proceeding to the

selection of teachers and helping the team state and define basic

goals.




Consilorable 1tteation was devoted Ly the authors 1o the princi-
pal's function in implementine a library pregram (category 1-27) and
in acting as a resourc: person (aaregory 1-2:4). Three varidables were
tallied for the principal's function in implementing a library pro-
gram, one of which wac assigned to the elementary school level, one
to the high school level, and one to the "1rot determined" level.

Nothing was written by the authors of the analyzed books dealing
with the principal's iunction relative to thirteen of the categories.
This void in the literature is surpricsing, espw-ially in several areas.
specifically, nothing was written about the principal's function in
adapting the school plant for the curriculun (category 1-6), in de-
veloping articulatior Letween local elementary schools (category 1-13).
developing articulaticn between elementary and secondary schools
(category 1-12), curriculum supervigsion (category 1-15), or evaluating
curriculum consultan:'s services (category 1-17). Neither was anything
written in the analyzed books abcut the principal's function in the
following arcas of administrative concern: financing curriculum de-
velopment (cate rory L-4); cvaluatir the content and organization,
timing and schedule ~f the sahnol curriculum (category 1-18b); aca-~
demic freedom (category 1-21): typres of curricula (category 1-22);
evaluating rcsource matorials in the curriculum (category 1-23);
vocational education (rategory 1-24#); and college preparatory pro-

gram (category 1-25).



