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Since 1916 when the Department of Szcondary School Principals
was organized (The Department of Llementary School Principals was
established in 1920), various concepts lilave been formulated con-
cerning the expected performance or school principals. The
divergent expectations of the principal have been reported by,
among others, Horowitz, et al.l, Sergiovanni and Carver'% Chases,
and Miklos “  Goldhammer 5seems to sum.arize the results best when he

states that the position of the principal is uncertain and ambiguous.

lMyer Horowitz, Gary J. Anderson, and Dorothy N. Richardson,
"Divergent Views of the Principal's Role: Expectations Held by
Principals, Teachers and Superintendents," The Alberta Journal of
Educational Research, XV (Dzcember, 1969), p. 195.

2Thomas J. Sergiova..ni and fred D. Carver, The New Schocol
Eﬁpcutive (New York: Docd, Mead aan Co., 1873), pp. 175-176.

3F. S. Chase, "How to Meet Teachers' Expectations of Leadership,"
Administrator's Notebook, 1 (Juiy, 1853), 2-3.

u

E. Miklos, "Dimension of Conflicting Expectations and the
Leader Behavior of Principals" (unpublished Doctor's dissertation,
University of Alberta, 1963), p. 7.

[

* Keith Goldhammer and Gerald L. Becker, "What Makes a Good
Elementary School Principal?" American Lducation, Volume 6, No. 3
April, 1370), p. 11.




PURPQSLS
It is the purpose of this paper to demonstrate through con-
tent analysis tho Jdifforences tht exist od in the public schneol
principilah.p's function in Pro ensional ranrovement as depived

from periodicals listed in Fducation Tndex (1876 through 1573)

books Tistod in thoe 1472 cdivion of 3ooks Tn Print.

METHOD OF STUDY

Content analysis was the research m2thod used in this study.
The content vaviables or categories used were selected from works
by Ockers, Melton7, and Snyder8 with selected categories being
added. In addition, each time a behavior was classified under
one of *he categories it was also considerad in a two-dimensional
way. First, the behavior was classified as pertaining to ele-
mentary, middle, junior or high school. When no particular

school level was indicated for a given behavior, the variable

6Shdron Dal= Ocker, "An Analysis of Trends in Educational
Administration," unpublished Ed.D. dissertation, University of
iebracska Teachers College, 1967,

7Joseph Melton, "Pe-cetions of the Ideal and Actual Role
of the Elementary School Principalchip,"” unpublished Ed.D.

dissertation, Wayne State University, Detroit, Michigan, 1953.

8Willar*d S. Snyder, "Elementary Schooi Principal's Per-
ceptions >f his Ideal and Actual Role," unpublished Ed.D. dis-
sertation, United States International University, California
Western Divioion, California, 1368.



was coded under the classification"Not Determined". Second,
the behavior was classified as pertaining to the Cognitive,
Affective or Psychomotor Domaine.

No effcrt was made to tally the frequency with which par-
ticular categories of content occurred in a given publication
after the initial recording had been made unless the category

referred to a different level in the cognitive or affective do-

main .. schooling. The cognitive levels are those defined by
Bloom, et. al.g. The affective levels and definitions are tho:
used by Krathwohl, et. al.10 The psychomotor dom.’n is that

defined by Harrowll. Coder reliability was established by using
" Scott's index of reliability as outlined in Holstils. Result-

of three raters showed +1.00 on classification of behavior

(Cognitive, Affective, Psychomotor) +1.00 on levels of the Cog-~

nitive, Comain and +0.77 on levels of the Affective Domain.

9Benjarﬂin S. Bloom, et. al., eds., Taxonomy of Educational
Objectives, dandbook I: Cognitive Decmain (New York: David McKay
Company, Inc., 1956), p. 15.

10Anita J. Harrow, A Taxonomy of the Psychomotor Domain (New
York: David McKay Company, Inc., 1972).

11')avid R. Krathwohl, Renjamin S. Bloom, and Bertram B. Mosia,
Taxon~omy of Educational Objective, Handbook I1: Affective Domain
(New York: David McrKay Company, Inc,. 1964), p.b.

12Ole R. Holsti, Content Analysis of the Social 3ciences and
Humanities (Mento Park, California: Addison-Weecle,; Publishing
Company, 1969), p. 1lu0.
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Analvsis

Periodical ...alysis

Table . reveals that a grard total of 43 t.llies from peric dic :ls
wepe classified for the principal's function in professional improve-
ment. Of this number, 12 (24.5 percent) were coded at the elementary
school level, zero at both tha middle school and junior high school
levels, 19 (38.8 percent} at the high school level, and 18 (36.7 per-
cent 4t the "not determined" level.

None of the authors of the analyzed periodical articles dealt
with either the function of the middle school principal or the junior
high school principal in professional improvement.

Besides classifying each of the 49 variables according to level
of schooling, each of the variables was also classified as denoting
a behavior belonging to one of the subcategories of the cognitive,
affective, or psychomotor domains. Table 1 reveals that "6 of the
variables were :lassified among the suLcategories of the cognitive
domain, 23 amonsg those of the affective domain, and zero in the
psychomotor domain.

Ther= tepe more variables assigned to the cognitive domain
(53.0 percent) than were assigned to the affective domain (47.0 per-
cent). The writers stressed that the principals should Le commi£ted
to the objective of improving thcmselves professionally and ¢ 1vincing
others of the need for doing so, too. 1In addivon, the writers empha-

sized that the principals should know how to achieve this goal.



Table 1. An Analysis of Journal Articles Denoting the
Principal's Futetions in Professional Improvement.

~ 7

apn—

Level Totai No. Tallies Percentage Total  Tallies
Elementary ¢ zhool 1?2 24,5
Middle School 0 0.0
Junior High School 0 0.0
High S&chocl 16 38.8
Not Deter' .ned 18 36.7
Total 49 100.0

Cognitive Domain

ToZal

Level 1 (Knowledge) 18 9.2
Level 2 (Comprehension) 0 0.0
Level 3 (Application) 3 11.5
Lesel 4 (Analysis) 0 0.0
Level 5 (Synthesis) Y 15.4
Level 5 (Evaluation) 1 3.9

Total 26 160.0

Affective Domailn

Leve_ ! (Receiving) 1 b,h
Level 2 (Responding) - 15 65.2
Level 3 (Valuing) & 6.0
Level 4 (Organizat..n) 0 0.0
Level 5 (Characteri:iation)l .4

Total ;3' 1060.0

Psychomotor Domain

Total N 3.0
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fable 1 also indicates the manner in which the 26 variables
assignad to the cogritive demain were distri® uted among the sub-
categories. It can be seen that 69.2 percent of the variables
were assigned .o level 1 (knowled; :), 11.5 percen: to level 3
(application), 15.4 percent to level 5 (synthesis), and 3.9 per-
cent to level 6 (evaluation . No variables were assigned to level
2 (comprehension) and level 4 (analysis).

The distribution of the 23 variables classified in the affective
domain followed *the F-“terns established in the case of each of the
five major principal's functions previously analyzed in this study
inasmuch as many of the variables were assigned to the lowest .levels
of the domain. In this case 4.4 percent of the varicbles were
assigned to level 1 (receiving), 65.2 percent to level 2 (responding),
26.0 pevcent to level 3 (valuing), 4.4 percent %O level 5 (char-
acterization). MNo variables were assigned to level 4 (organizationl.

Table 2 revcals that the variables were concentrated in the
following categories: 6~1 (keeping abreast ¢f current research) ;

6-2 (translating research into practice); 5=5 (professional i-ading)
and 6~7 (action research).

An examination of Table 2 reveals that ten variables were tallied
for category 6-1 (keeping abreast of current research). Three of
the variables were tallied at the elementary school levzl, two at
the high school level, and five at the "not determined" level. The
writers emphasized that one way the principal can fulfill hie function
in professional improvement is to keep up-to-date with the current

research in the field of education.

4
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Table 2. The Principal's Function in Professional Improvement Assigned
by Subcategories to Levels of Schooling from 1970 through 1973.

-

Level of Schooling

Subcategor” Tlem mo WMiddie Juiior High  Not Deter- -
tdr, School High School mined

6-1 Keeping abreast of

current research 3 2 S
6-2 Translating research

into oractice L 2 3
6-3 Attending state and

national conventions 1 1
6-4 Attending local in-

structional meetings 1 1
6-5 Professicnal reading 3 5 2
f-6a Developing professional

library - personal 1
b~-6b Developing professional

library - staff 1
6-7 Action researcu 2 3 1
6-9 Membership on committees

of professional organ- 1

izations
6-10 Support of system-wide

in-service programs 1 1
6~11 Workshops 2 1
6-12 Miscellaneous 2 3

Total 12 0 0 19 18
10
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A tota. Of 51x vVarlabies was taliled 100 Cdiegory v=s (iranslalling
research into practice). One of the variables was tallied at the
elementary level, two at the high school level, and three at the "not
dejermined" level. Two variables were tallied for category 6-3
(attending st ite and national conzeptions) one o. which was assigned
to the elementary level and one to the '"not determined" level.

Category 6-u4 (attending local instructional meetings) had two
variables tallied to it, also. One of the variables was assigned to
the high school level; the other, to the "not determined" level.

Category £-5 (professional reading) received considerable
attention from the writers of the analyzed periodical articles. Ten
variazbles were tallied for it. Three variables were assigned to the
elementary school level, five to the high school level, and two to
the "not determined" level.

Two aspects of the principal's function in professional im-
provement were dealt with in categories 6~6a (developing a personal
professional library) and 6-6b (developing a staff professional
library). The variable tallied to the principal's function in
developing a perscnal professional library was assigned to the
elementary school level. In the case of the principal's function in
developing a staff professionel library the variable was assigned to
the '""not determined" level.

The role that action research plays as part of the principal's

t o™ &
.,

function in professional improvement was with in category 6-7.

A total of six variables were tallied to this category thus showing
tre relative importance of action research in professgional improvement.
The variables were almost evenly distributed among the levels of

schooling. Two were assigned to the elementary level, three to the

high school level, and one *to the "not determined" level.

14
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Membership on committees of professional organizations
(category 6-9) was explored as one way the high school principal
can improve himself professionally. There was just one variable
tallied for t.is category and it ~as assigned to the high school
level.

The principal's suppori of system-wide in-service programs
was examined in category 6-10. There were two variables tallied
for this category and they were assigned to the elementary and
high school levels. The writers stressed that the success of such
programs depends on the skillful leadership provided by the princi-
pal.

Category 6-11 (worksbhnps) dealt with the prinqipal's function
in helping establish or organize workshops. There were three var-
jables tallied, two of which were assigned to the high school level,
and three to the "not determined" level. No reference was made to
the elementary school principal's function in this area. No var-
ibles were tallied for category 6-8 (pre-school teacher orientation
activities).

Book Analysis

Table 3 shows that a total of 18 book variables were coded
for the principal's function in professional improvement. Seven
variables were coded for the elementary school level, zero for
bs>th the middle school and junior high school levels, nine for
the high school level and two for the "not determined" level.
TaLle 3 also reveals that 38.9 percent of the 18 variables were
assigned to the elementary school level, 50.0 percent to the high

school level, and 1l.1 percent to the "not determined" level.

ERIC 12
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Table 3. An Arlysis of Selected Books Léenoting the Principal's Function
in Professional Tmprovemenc:

——— e v e o Sas o s ven e

o~ rre—

Level Totaes No. Tallies Peipccatage Total Tallics
Elementary School 7 38.9
Middle School 0 0.0
Junior High School 0 0.0
High School g 5C.0
Not Determined 2 11.1

Total | 18 100.0

Cognitive Domain
Level 1 (Knowledge) 2 25.0
Level 2 (Comprehension) 2 - 2%.0
Level 3 (Application) 0 0.0
Level 4 (Analysis) o 0.0
Level 5 (Svnthesis) 4 50.0
Level 6 (Evaluation) 0 0.0
Total 8 100.0
Affective Domain
Level 1 (Receivi:.r) 0 0.0
Level 2 (Respondin?) 5 50.0
Level 3 (Valuing) 5 50.0
Level 4 (Organization) 0 0.0
Level % (Characterization) 0 0.0
Total 10 100.0
Psychomotor Domain
Total 0 0.0
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Each of the 18 variables was also classified as denoting a

behavior in the cognitive or affective domains. No variables were
assigned to the psychomotor level. Table 3 shows that eight of
the variables indicated behavior .nich was coghivive in nature

and ten behavioral variables which were affective in nature. This
table reveals, too, that the eight variables which were assigned
to the cognitive domain were classified among its six levels thus:
two (25 percent) were classified in level 1 (knowledge), two (25
percent). in.level 2 (comprehension), and the remaining four vari-
ables (50.0 percent) in level 5 (synthesis).

The ten variables assigned to the affective domain were class=-
jified among its five levels in the following manner: five (50.0
percent) of them were assigned to level 3 (valuing) and five (50.0
percent) of them to level 4 (organization).

Table 4 shows the manner in which the 18 book variables, which
were assigned to the principal's function in professional improve-
ment, were distributed among the various levels of schooling.

A total of three variables were tallied for category 6-1 (keep-
ing abreast of current research), one of which was assigned to the
elementary school level one to the high school level, and one to
the '"not determined" level.

A singlée variable was tallied for and assigned to the elemen-
tary school level for the principal's function in each of the
following: translating research into practice (category 6-2),
support of system-wide in-service programs (category 6-10), and

supporting workshops at the building level (category 6-11Db).

1A
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4. The Principal's Function in Professional Improvement Assigned by
Subcategories to Levels of Schooling from Analysis of Books.

Level of Schooling

Subcategory Elemen- Middle Junior High Not Deter-
tary School High School mined
6-1 Keeping abreast of
current research 1 1 1
6=-2 Translating research
into practice 1
6~3 Attending state and
national conventions 1 1
6-5 Professional reading 1
6-7 Action research 1
6-8 Pre-school teacher
orientation activities 1 1
6-9 Membership on
committees of pro-
fessional organizations 2
6-1J Support of system-wide
in-service programs 1
6-11 Workshops 1 1
6-11la Workshops - " ystem wide 1
6-11b Workshops - building 1
6-12 Miscellaneous 1
Total 7 0 0 9 2

15
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Nothing was written by the authors cf the analyzed books concerning
the function of the middle shhool principal, or the junior high
school principal, or the high school principal in these areas of
administrative concern.

Similarly, a single variable was tallied and assigned to the
high school level for the principal's function in each of the fol-
lowing: action resedrch (category 6-7) and professional reading
(category 6~5). In writing about the high school principal's
function in action research, one author stated that while many
principals do not have the time and some do not have the com-
petence to get involved in action research, nevertheless they
should work closely with others and encourage action research in
their schools. The other author said that since it is important
for the principal to be well read, not only in his own field but
also in contemporary affairs and cultural subjects, he must con-
sequently include diversified material in his reading to improve
his own general knowledge as well as his professional power.

Two variables were tailied for the principal's fumction in
attending state and national conventions (category 6-3). One of
the variables was assigned to the elementary school level and the
other one to the high school level. The authors stressed that
the principal must make every =ffort to influence the board of
education to provide funds to enable teachers and principals to
attend educational meetings espccially at the state level.

Two authors of the analyzed books considered the high school

principal's function in serving on committees of professional

16
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organizations (category 6-9). One of the authors said that the
high school principal 1is oblicated to seek leadership positions
on committees oi protessional associations. The second author
was more spec.fic inasmuch as he .rote that the hLigh school prin-
cipal should be willing to be a member on committees of two types
of professional organizations--those designed to keep them informed
on curriculum developments and methods of instruction, and those
which foster growth in administrative and leadership skills.

There wepe two variables also tallied for the principal's
function in administering pré-school teacher orientation activities
(category 6-8). One variable was assigned to the elementary achool
level and the second one to the high school level. According to
one author, it is the elementary school principal's function to
organize a pre-school conference ‘or his own staff and that he
should give careful thougnht to developing a cooperative approach
for organizing and adminstering this function. The second writer
declared that the clemnsntary cchool principal should use the pre-
school teacher nrientation activities to orientate new taachers
to the administrative routine ana policles ol the school.

Two variables were tallied for the principal's function in
Azaling with workshopc (category 6-11). One of the variables was
assigned to the elemen~ary sohiel Joevel and the other to tie
high school level. In writiny about the high school principal's
function in this regard, one2 author stated that the principal must
understand the problems of planning a workshop for the responsi-

nility of coordina+ting all group activities of the faculty rests




with him. The second writer said that in order to meet the chal-
lenge of continuous change, the elementary school principal should

' strive to develop new and improved workshops which will facilitate
professional ;rowth of the ctaflf.

One author wrote about the function of principals in estab-
lishing system~-wide workshops (category 6-1la). The variable
tallied was assigned to the "not determined" level. The author
stressed that the principals should conduct thei:r own workshops
to prepare for bargaining whether they were direc.ly involved
in bargaining or not.

No author wrote about the function of the principal in at=-
tending local instructional mecting: (category 6-4). Nothing was
written concerning the principdl's function in developing a pro-
fessional library (category 6-6), either for himself (category

6~6a) or for his staff (category 6-Gb).

1




