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STUDY HIGHLIGHTS

Study Design & Data Collection

The purpose of this study was to evaluate . =ample of
24 Community-Based Right to Read Projects, incluiing two
distinct models--13 that served "in school" you*:. i.e.,
student projects, and 11 that served "out of schcuwi" adults,
i.e., adult projects.

The evaluation objectives were: 1) to measure the
improvement in reading achievement, and 2) to analyze the
relationships between achievement and program, staff, and
student characteristics.

In order to measure reading achievement, pre- and post-
testing was conducted between December 1973 and May 1974.
The SRA Multi-Level Achievement Test (reading and vocabulary)
was used for the student projects and the Reading/Everyday
Activities in Life (R/EAL) test was used for the adult projects.
For the SRA test, standard scores were used for the analysis,
while raw scores were used for the R/EAL test.

Relevant student and staff characteristics and termina-
tions were collected through the use of individual student
and staff Data Forms. Attendance Data Forms were used to
collect individual student attendance information. An
Attitude Scale was administered on a one time basis to four
sample sites. Staff Questionnaires were administered to
obtain staff input on program operations and effectiveness.

Project data was collected through the use of a Project
Interview Guide and classroom and tutoring activities w~re
observed through the use of an On-Site Observation Guide.

Testing and data collection began on December 1973 and
eénded in May 1974. Evaluators made three visits to each site
and established an ongeoing information system. All data were
checked, keypunched, computerized and analyzed. Test scores
were analyzed by using the residual gain score approach and
comparisons were made by primarily using analysis of variance.
The following presents a summary of the major findings of the
study.




Findings

Student Projects

Overall, students gained significantly in reading skills
during the five months between pre- and post-testing,
achieving a gain of 16.73 standard score points as com-
pared with an expected gain of 12 points for "average"
students. This is particularly notable since participating
students were underachievers and would therefore be expected
to achieve below the norm. Identification of the students
as underachievers is based on a mean entry level GE of 6.6,
whereas 90% of the students had actually completed 7th

grade or more and 50% had completed 9th grade or more.

The greatest gain was achieved by students in classroom
projects operating within the regular school context

(Type I;; students in classroom projects operating outside
of school, or outside of school hours (Type II), ranked
second in effectiveness; tutorial projects operating outside
of a school (Type III) achieved the least gain.

Significant differences were found among the individual
projects, but, aside from the characterization by Type

(as cited above), no consistent differences were found in
relation to such individual programmatic features as class
size, staff/pupil ratio, or cost per student.

The over-all terminaticn rate was 23%, comparing favorably
with the nearly 50% rate identified in the literature for
similar programs. Type 1 projects were found to have the
lowest termination rate as well as the greatest gain; Type
II projects again ranked second; and Type III third.
Primary reasons for termination (in rank order) included
ncn-attendance, lack of interest, time conflicts and
"moved".

Analysis~of achievement in relation to student character-
istics revealed that:

Students who were older, had more prior scheooling, and high-
est entry level skills gained the most.

Black and Spanish-surnamed students made the greatest gains
(since programs tended to serve one predominant ethnic group,
it is possible that this finding reflects the quality of

particular projects and higher entry level skills as well
as ethnic differentials).

The number of hours of participation in the instructional
programs did not relate to outcome with the important excep-
tion that students who attended the greatest proportion of

classes available to them did better than students with
irregular attendance.
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® Students who perceived their participation as voluntary
did better than those who perceived their participation
as compulsory.

Adult Projects

® The adult participants demonstrated significant gains in
reading achievement, as evidenced by a 6.15 mean increase
in R/EAL scores. Specifically, the "typical" adult entered
with a R/EAL score of 19.88 (functional illiteracy, accord-
ing to the normative data for the R/EAL); and gained 6.15
in the 4 to 6 month evaluation period, achieving an ending
score identified as marginal literacy (but still substan-
tially below the functional literacy level of 36). This
suggests that, while significant gain was achieved, move-
ment from illiteracy to full functional literacy may be
expected to require a longer, more intensive effort.

® Projects were characterized as ESL classroom instruction,
tutoring programs utilizing paid tutors and tutoring programs
utilizing volunteer tutors (Types I, II, and III respectively).
No significant differences were found among these three
types. Differences were found among individual projects,
but no program variables were found which relate consistently
to project effectiveness.

@ The overall termination rate was 30.9%, which ccmpares
faverably to the termination rates of similar literacy
programs; projects varied in relation to termination rates,
with projects having high termination rates being generally
more successful in terms of gains achieved by the continuees.
"Moving"” and non-attendance were the dominant reasons given
for terminating.

The following significant findings were identified in rela-
tion to student characteristics:

@ Those who can read their native language (if not English)
achieved significantly more than those who cannot.

® Those non-native English speakers who were fluent in English
did better than those who were not fluent.

® Those who perceived their participation as voluntary did
better than those who did not.
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INTRODUCTION

The Literacy Problem

Illiteracy was spotlighted as a major priority for national
action in 1969, when Dr. James Allen, the Commissioner of
Education, launched the iritial Right to Read Effort. Since
then, the full dimensions of the problem have been substantially
documented. The 1970 Census, for example, reported that 17
million people aged 25 and older had completed less than 8
years of formal education--yet even this impressive figure is
considered by many authorities to be a low indicator of illiter-
acy, since years of schooling is freguently a poor index of the
ability to read._l/ More recent estimates based upon actual
performance measures of reading show that no less than 18k
million adults are currently unable to perform even such basic
tasks as the completion of various types of applications._2/

Illiteracy 1s a problem, moreover, which faces school age
youth as well as adults. Seven million elementary and secon-
dary school students have severe reading problems and between
40 and 52% of the children in large citiec are underachieving
in reading, 3/ Hansen and Hesse, in a recent study of gradua-
ting high school students in Wisconsin, found that twenty-five
to thirty percent were unable to perform simple reading tasks
using mate:rials they might be expected to encounter in every-
day life. 4/ sSimilar results, moreover, have been obtained in
numerous suburban and rural communities in other parts of the
country. 5/



The United States, in company with France and Belgium,
shares the dubious honor of having the highest rate of func-
tional illiteracy among the world's developed countries--and
it app?ars clear that our absolute illiteracy figure is increas-
ing._6

While problems of illiteracy extend across all economic,
.ethnic, and geographic boundaries, their intensity increases
significantly among disadvantaged groups. A recent study by
the Public Health Service, for exeample, found the following
rates of illiteracy among youth aged 12-17. 7/

While the rate for males was 6.7%, the rate for females
was 2.8%. TFor Black males, it was 20.6% , while for Black
females it was 9.60%. Children whose parents had no formal
education had an illiteracy rate of 27.4%, with the rate
steadily decreasing as parental education increased. Geo-
graphically, the South's rate of 8.8% was significantly higher
than that for any other region, and appreciably higher t+han
the overall rate of 4.8%. Briefly, in other words, thess data
suggest that illiteracy is more likely to be found among less
privileged youth than among their more privileged counterparts.
The logic of this situation is not difficult to grasp.

Mass illiteracy clearly has negative consequences, both
for the individuals invoived and for society as a whole.
within the current techrologically sophisticated structure of
the economy, functional jilliterates are destined to remain on
the lowest economic rungs of society. Since their ability to
find or hold jobs is minimal, their relationship to the econ-
omy is likely to be tenuous and marginal at best. As a tragic
consequence, their social weight can more easily be measurea
in terms ot the country's welfare rolls, unemployment lines,
and prison records than in terms ot employment figures. The
costs of illiteracy to society, in other words, are high and
rising.

Definition and Assessment

Specifically, how is literacvy to be defined? Wwhat does
it mean "to be able to read"? Does it mean performance on tests,
performance in real life, or some amalgam of the two?

Traditionally, literacy assessments have been equated with
standardized measures of reading achievement rather than per-
formance measures. An individual is judged to be functionally
literate if he/she receives a fifth to eighth grade score on a
standardized reading test. According to rlarman, the Office of
Education routinely takes this approach, foregoing more prob-
lematic performance measures of reading ability. 8/



Less orthodox performance-oriented approaches have, on
the other hand, been undertaken by groups as diverse as UNESCO,
the Census Bureau, and the Army. As early as 1951 UNESCO's
Committee on the Standardization of Educational Statistics
reported that a literate person should be able to read and
write short simple statements on everyday life, while in 1962
it reiterated its understanding of the functional aspect ot
literacy, stating that literate citizens should have the
essential knowledge and skills required for effective function-
ing in their communities._gf The Census Bureau in 1959 took a
somewhat similar position, defining a literate person as some-
one 14 or older who can read and write a simple message in
English (or some other language). For the Armv, the functional
literate is ¢ person capable ot understanding the kinds of
written instructions necessary for basic military functions. 10/

Since competent performances on real-world tasks emphasiz-
ing the practical coping problems of adults are the generaily
accepted indicators of tunctional literacy, 11/ Hari an arcues
that we should avoid grade equivalencies and use documents such
as income tax forms, driving instructions, television guides,
and job applications for the assessment of truly functional
literacy. This viewpoint is also expressed by those concerned
with worldwide literacy who define adult literacy as effective
functioning in the community.l2/ ‘

The operational implementation of thinking of this kind
has been initiated by five groups in particular:

(1) The Committee tor the National Assessment of Educa-
tional Progress (1972)--which devised test items revolving
largely around prcblems of actual practical experience;

(2) The Adult Performance Level Study (1973)--which
used items and questions dealing with practical applications
of reading and other coping skills;

(3) The Educational Testing Service (1972-74)--which
attemped to develop items reflective of the carefully studied
reading habits of adults;

(4) The Army (1972)--which used Job Reading Task Tests
to assess reading competencies; and

(5) Harris (1970)--whose survey approach involved the
completion of applications.l13/

In other tests, adults themselves have indicated a need
for literacy skills applicable to their daily needs. One
group of adults, responding to a request to compile a list
of literacy needs, mentioned items such as the ability to



read signs and manuals, use recipes, read labels, fill out
applications, and help their children with their homewcrk.l4/
Although much pioneering work has begun, considerable further
development is still necessary for the successful utitization
of performance criteria for the measurement of literacy.

Far fewer controversies arise within the realm of the
assessment of reading tor in-school student populations.
While views have been expres ~d (1) that tests should avoid
all bias relating to racial .: ethnic background, (2) that
tests be representative of actual skills taught, (3) that
tests actually focus on reading objectives, (4) that test
content and format avoid error in scoring and interpretation:
it is nevertheless generally accepted that the assessment of
reading ability for in-school students can be made relatively

well with many of the currently revised standardized reading
tests.l1l5/

The Right to Read Program

Federal action directed towards the solution of the
illiteracy problem began with the inception of the Right to
Read effort in 1970. "The Right to Read campaign is a national
Effort to eliminate illiteracy. It involves state, local,
private, and federal contributions. The Right to Read Program
in the Office of Education is part of this larger Effort."16/
The goal of the Program is to help educational institutions,
government agencies, private industry, and non-profit organiza-
tions in their efforts to tight illiteracy. The Program is
thus neither a single reading project nor a unigue teaching
method, but a planning center for the coordination of all
available resources.

Initially, the primary strategy of the Program was the
establichment of demonstration reading programs., These were
to be of two kinds: first, school-based programs operated by
local education agencies, which were funded to provide remedial
reading skills to public school students; and second, community-
based sites operated by non-profit and educational institu-
tions, which were funded to provide reading services to adults
and youth outside the public schools* Aaditionally, the
Program provided seed money to State Education Agencies to
help them implement statewide Right to Kead Programs;
coordinate  efforts with other Offices of Education Programs;
and identify, package, and disseminate existing exemplary
reading programs,

*
In fact, these sites setrve both in-school and out-of-school youth.,



Community-Based Programs

So far, we have presented a brief picture of the Right
to Read Effort--its various programs and its past and present
priorities. sSince the purpose of this study in particular has
been the evaluation of community-based programs, a fuller des-
cription of this component is now desirable.

Community based programs have Leen funded since 1972, and
currently (during FY 74) 73 projects are being funded at a
total cost of $3,155,618.

Community-based sites represent an extremely broad range
of local efforts, diverse most importantly in terms of target
group participants, methods of organization, and instructional
strategies.

e Community-based sites serve a vast spectrum of population
groups, ranging from elementary school students to college
students, from young high school graduates to the elderly,
from the high schocl or college level reader to the illiterate,
from people hoping to improve their study skills to people
hoping to understand road signs. Participants include members
of almost all ethnic groups, with a large proportion of Blacks,
Chicanos, Latinos, and foreign~born minorities.

¢ Community-based sites are operated by colleges, libraries,
penal institutions, and community organizations. They are

located in cities, suburbs and rural areas in all parts of the
country.

¢ Operationally, these projects may serve less than 30 people
or more than 500 people, depending upon the structure and
availability of local resources. Services are provided both
through large and small classes and through individual tutorials.
Instructors include paid professionals, work/study students,
paid non-professionals, cnd volunteer tutors. Teaching techni-
ques range from formal methods to eclectic and locally devised
approaches. Materials range from programmed texts to skill
kits and a wide variety of self-made approaches. Program content,
similarly, varies from basic English to advanced study skills.

While the sites vary significantly in all of these terms,
they are bound together by their shared goal of exploring new
ways to improve the reading skills of their participants--a
goal which almost requires diversity. Thus, the primary federal
“strategy in establishing community-based demonstration programs
[ has been] to develop exemplary modes for conducting effective
reading programs. . . The long range plan is to prepare case
histories fram which to extract salient program features to be
utilized by others. The findings from these programs will
serve as lighthouses for many forthcoming programs in the
National Right to Read Effort."17/



Future Plans and Priorities

With the completion of its three year demonstration effort
at the end of FY 74, Right to Read will move to a new set of
priorities. Basically, the program will shift to a decreasing
emphasis on the federally directed “"demonstration" aspect of
the initial effort and "‘nto a phase of state-by-state coordina-
tion, consolidation, and innovation. Accordingly, 68 of the
106 school-based demonstration projects and about half of the
73 community-based projects will cease receiving federal funds,
while those which continue will be strengthened. Specifically,
community-based projects serving in-school students will not be
re-funded in FY 75. It is hoped that de-funded projects will
either be able to generate their own resources or be integrated
into existing institutional efforts on the local level.

Purpose and History of the Study

The purpose of this study has been to evaluate the
community-based projects, by studying a sample of
24. The primary goal of a programmatic evaluation of this
sort is to assess the effectiveness of the process variables
(program approaches) in the achievement of the desired objectives
(outcomes). Specitically, for the commuuity-based programs,
the primary objective is improvement of the reading abilities
of adults and school youth. The primary evaluation tasks were
therefore (1) to measure improvements in reading performance and
(2) to analyze the contributions made by the various process
and input variables towards the achievement of improved reading.

In order to accomplish these evaluation objectives, the
study was conducted in two directly sequential phases. FPhase
I, the Planning Phase, was conducted from March 1, 1973, to
September 30, 1973; Phase II, the Implementation Phase, was
conducted from October 1, 1973, to September 30, 1974. The
Planning Phase consisted of the conceptualization and develop-
ment of the evaluation design while the Implementation Phase
consisted of the collection of data and the analysis.

In order to determine the degree to which project objec-
tives were accomplished. reading achievement measures (tests)
were used to assess cognitive domain competencies. (A dis-
cussion of the problems encountered and the procedures used
in the selection and refinement of appropriate testing instru-
ments will be presented later.) Tests were administered on a
pre- and post- basis. Statistical analysis of the test
scores provided the outcome measures (or dependent variables).




An effort to identify the elements which contribute to
program success involves a study of the relationship between
the outcomes and all inputs and processes (or independent
variables] which may have a bearing on outcome.

Since the publication of the Coleman Report, Equality of
Education Opportunity, it bas become increasingly cleéar that
variation, as measured by performance on achievement tests,
has a strong relationship not oniy to certain factors existing
in schools but also to factors generally thought to be associated
with the student. Thus two major clacses of variables can be
said to be associated with the determination of outcome var-
iables. Figure 1 suggests a framework for viewing the rela-
tionship of these three sets of variables.

INPUT < . PROCESS
VARIABLESN : < VARIABLES
(i.e., characteristics (i.e., characteristics
of the target population) of the programs themselves)
\
QUTCOME
VARIABLES

(i.e., changes in
reading abilities)

Figure 1

Since theory and research have not yet led to consensus
as to which of the pessible input and process variables are
most important in explaining output variables, our goal has
been to identify, insofar as possible the optimal feasible com-
bination of potential variables that may affect reading per-
formance.

Input Variables

Relevant student characteristics usually include factors
such as socio-economic status, family structure and stability,
peer group membership, racial/ethnic group membership, sex,
and age; yet more elusive student characteristics including
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such variables as attitude towards self and life achievement
motivation, emotional stability, and social maturity are also
viewed by many as highly related to reading performance.

Understanding this, it should be clear that it is not
always easy to define and measure input variables, especially
the more intangible kind. Without iafringing on people's
privacy or overwhelming their powerful reticence to provide
us with full information, it is frequently difficult tco obtain
some of the most desirable intormation. Thus, certain basic
student attitudes can only be measured individually. Never-
theless, for this particular evaluation, significant information
about many input variables was obtained, making it possible to
explore and analyze their outcome effects. In partucular,
demographic characteristics and language issues were selected
for intensive examination-

Process Variables

Variables of this kind usually include school or program
attributes which are associated with outcome; for example,
materials, instructional techniques, and organizational struc-
tures (e.g., in-class grouping vs. individualized tutorials).
Ciosely related to program variables are teacher characteristics,
including experience, training, socio-economic background, sex,
racial/ethnic group membership, and ability. Also, expenditure
and attendance patterns must be examined since they too may
relate to outcome measures. Each of these programmatic factors
was investigated in the course of our evaluation.

Ir. summary, the following hypotheses provided the basis
ror our efforts:

e That participation in the program affects reading
achievement.

e That reading achievement will be differentially
related to student characteristics; and

e That relationships exist between certain process
variables and gains in reading achievement.



CHAPTER I

REVIEW OF THE LITERATURE

In order to place this study in perspective and provide
a framework for the interpretation of its findings, a review
ot related research was undertaken. The purpose of this review
was to jdentity factors which have been associated with reading
performance in other studies. In the following pages, we will
discuss demographic considerations, program variables, and
special problems relating to illiteracy training.

Demographic Factors

A number of demographic factors have been associated with
illiteracy and poor reading. Such variables as age, race, sex,
and geographic location are often explored in relationship to
reading. As early as 1930, W.nston identified age as one impor-
tant variable. He found that ilititerates were usually older
people. 1/ Confirmation for his findings was provided by
several later studies. 2/ The preponderance of evidence sug-
gests that the older group is the poorest of all age groups
in reading skills. 3/

The relationship of sex to illiteracy presents a somewhat
contradictory picture. World wide, the proportion of female
illiterates generally exceeds that of males, often at a signi-
ficant level, 4/ yet the National Fducation Association shows
that this is true everywhere except in the United States. 5/
Johnson's cross-cultural study confirms this finding, but adds
that Canada is also a nation where the proportion of malr
illiterates exceeds females. 6/ Winston (1930), Ginzberg &

Bray (1953), Harris (1970), and the National Center of Health
Statistics (1973)--reporting illiteracy rates only for the uUnited
States--consistently show a higher proportion of male illiterates
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than female. Nevertheless, some studies contradict or minimize
this thesis. Harris in 1971 indicated that reading differences
based on sex are minimal, while several studies dealing with
specific illiterate populations have not tound significant sex
differences relating to reading ability. 7/ Uroff found that
during high school males make significantly greater reading
gains than females._ 8/ In summary, then, it appears that for
cultural reasons of various kinds, males in this country fare
worse than females in the struggle against illiteracy--but not
in all cases and in ways defying facile generalities.

Geographic location and community-type are two other
variables often identified with illiteracy. Generally, studies
have shown the highest rate of illiteracy to be in the South, 9/
or in the South and East.l0/ Rural communities are frequently
reported to have very high illiteracy rates,ll/although urban-
rural differences were not noted in the previously mentioned
study of literacy among youths 12-17 years of age.l2/

Data based on racial and ethnic group membership suggest
higher rates of illiteracy among blacks and other minorities
than among whites.l3/ Likewise, illiteracy can often be traced
to low income and poor educational background. 14/

Other factors which may be related to illiteracy are poor
health (The National Center for Heaith Statistics, 1973); large
family size (The National Center for Health Statistics, 1973);
and low status employment (Harris, 1971, and The Adult Perfor-
mance Level Project Staff, 1973.)

Program Variables

For the present study, program variables are the most
important to examine. While demographic variables give us a
sense of what to expect from any given target population, the
program planner can do nothing to alter such variables; they
are static. Program variables, however, are dynamic; they can
be modified, restructured, or redesigned in ways that may result
in growth and improvement in literacy.

Major studies of our schools suggest that schocl-factors
are not the primary determinants of student achievement.l5/
Yet investigators continue to attempt to isolate and identify
the school and program factors which may be changed to promote
growth in reading achievement. Much of the early literature
on this subject compared and contrasted methods of teaching
to determine which method might prove most effective. Signifi-
cant differences due to method were usually not observed, how-
ever. Two recent reviews of research confirm that methods of
teaching do not vary much in effectiveness.l6/ Corder's exten-
sive study covering the ten year period 1960-70 also concludes
that there is no broadly based model for reading methods. Such
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data support the view that one must look to additional factors
to promote growth in reading achievement.

Other factors thought to affect reading include class size
and the age or cordition of the school plant. However, recent
research does not indicate that these factors are significantly
related to gains in reading.l17/

Some investigators have looked at the advances which
disadvantaged students have msie in test performance as a result
of literacy training, concentrating especially on the number of
hours of instruction necessary to achieve a certain level of
gain. In a study o7 377 disadvantaged students throughout the
United States, the Manpower Administration noted that 208 hours
of instruction yielded a change of approximately one grade
equivalent.lﬁ/ Martin and Smith reported that the gains made in
reading programs were clearly related to the number of hours of
instruction. They observed one-half year gain in a 100 hour
cycle,19/ A further study in Boston noted that systematically
measurable gains in reading skills occur only after 100 to 150
hours of instruction, although all students (even those with
only a few hours work) were observed to make some "immeasurable"
gaini.20/ These studies suggest that gains in reading skills are
only evident after at least 100 hours of instruction.

Another area of investigation concerning the elimination
>f iliiteracy has been the use of various reinforcement pro-
cedures. Well documented in the field of special education,
behavior wodification procedures have only recently been systema-
tically attempted in adult education.Heitzman and Putman report
considerable success using token reinforcement procedures
with black aduits in their programs.2l/ Lowther used verbal
praise and monetaryv rewards to increase word recognition and
comprehension. She noted that performance was substantially
higher when followed by money (or money and praise) than when
followed by verbal praise alone. Lowther cautioned, however,
that the success of incentives may depend on their acceptance
by teachers.22/ Conclusive evidence in this area is clearly
lacking and further research to determine both the long- and
short~-term effects of these types of reinforcement procedures
will be necessary for any kind of exactitude.

Somewhat related to reinforcement procedures such as
those described above is the use of Computer Assisted Instruc-
tion (CAI). Golub used CAI to teach literacy to career-
oriented youths and noted sucess when these youths took a
reading achievement test designed for adults,.23/ Caldwell
used CAI and another form of programmed instruction to teach
reading to illiterate and semi~literate adolescents. Although
he found both procedures successful, the group favored the CAI
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approach.24/ CAI procedures have also been tried with student
populations in programs such as PLATO, TICCIT and others. One
obvious difficulty with such programs, however, is their cost
and consequent inaccessibility to many of the wide range of
poorer students encountered in literacy programs of this nature.

Individualized instruction, even if not by computer, has
been stressed in several studies. 25/ Also, one promising approach
to individualization has been described by Eagleton, who used
eleventh and twelfth grade tutors to teach sixth graders. Al-
though no significant differences in reading achievement were
noted between those who were exposed to tutQrs and those who
were not, the older children gained 31gn1f1cantly in self-
concept attitude.26/

Other non-reading variables have also been examined for
their impact on reading growth. Weber,in a study of four
inner city classrooms, identified admlnlstratlve leadership as
the key to growth in reading achievement. Administrative leader-
ship and school ciimate have also been 1dent1fled as key vari-
ables in several other studies. 27/ Such emp irical evidence is
also supported by administrators. Rauch, for example, repeatedly
stresses the importance of the administrator in developing
effective readlng programs; supporting earlier findings, he
discounts the importance of the reading method or material.28/

Classroom climate and the quality of teacher-pupil rela-
ticons have also been considered significant.29/ Quirk and
others are developing an instrument to be used in the observa-
tion of reading instruction which focuses specifically on the
content and mode of instruction and examines the interaction
of teachers and students. 30/ Browne is developing an observa-
tional system similar to Fl.nder's Interaction Analysis, which
can be used for categori:ing and analyzing verbal interaction
patterns during reading lessons.3l/ Hartman and the New York
school study also identify climate as a significant factor in
reading instruction, especially in inner-city schools, 32/ The
varlables aré only now being considered for their sxgnlflcance
in affecting literacy growth. Much work remains to be done.

Special Prob1ems

In this section we will con31der some special factors
which contribute to difficulties in assessing the effects of
reading programs on their students.

One area of concern, especially with programs deallng
with adults or out-of~school populations, is the question of
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recruitment, although recruitment per se appears to be less
difficult than maintaining continuous enroliment. Novak and
Weiant mention that maintaining attendance is a problem comnon
to all adult basic education programs, a contention supported
by several later studies of adult literacy programs.33/ 1In

the large scale program conducted in Boston, 14 percent of the
enrollees dropped out after one session while fully 2% percent
remained for less than two weeks.34/ Harman cites attrition as
a plague of all adult education programs. His survey indicates
that an average of 25 percent dropped out in 1968 while in many
programs the dropout rate exceeded 50 percent.35/ Some studies
of specific literacy programs report dropout rates as high as
50 percent.36/ In his analysis of student attendance in nation-
wide Adult Basic Education programs, Osso indicates that only
17 percent of the enrollees actually completed their courses.37/
The National Teacher Training Study in Adult Basic Education ~—
reports high attrition rates as characteristic of most ABFE
programs. 38/

The evidence concerning irregular attendance and attrition
is clear. Its possible effact oan the objective assessment of
progr:ms must also be recocnized. 1If attrition is high, students
are not available for post-testing and an accurate assessment of
their growth cannot be made. Since their continued attendance
is often erratic, it is frequently impossible to assess the
students on their "last"” day of attendance. 1In addition, little
is known about the characteristics of students who drop out 39/
--although one study did note that a disproportionately high num-
ber of the 16-21 year old group left early.40/

Attrition among veolunteer tutors was also identified as
a problem in one study.4l/ It was reported that 34 percent of
volunteer tutors never actually tutored, a fact which bodes ill

for the success of a program, even if other factors are favor-
able.

Another concern in the assessment of reading growth is
the difference in performance exhibited by some students on
tests involving practical applications of skills. Harris,
using ten different kinds of activities including telephone
dialing directions, classified ads, and applications, found
many people reading some sections much more easily than other
sections. 42/ Hansen and Hesse, attempting to assess literacy in
ten distinct domains of reading (e.g., reading related to
occupational activities, recreational act1v1t1es, school-related
activities, etc.) found significant differences in the difficulty
levels of the materiai.43/ These findings suggest that growth
in reading ability may not occur in a uniform manner, leading
students to perform different reading tasks at significantly
different levels. Thus, the use of a single growth score to
indicate overall qains in reading may not actually reflect the
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extent of gains made. A related problem occurs when actual
gains made are so minor that they fall below the levels mea-—
sured by the tests.44/

Yet another factor which may bias the objective assessment
of reading growth is that few multiple choice comprehension
tests provide sufficient guarantees against ccrrect answers
based on information other than that found in the passage.45/
Thus, a student's score may well be an overestimate of his/her
reading ability. Caylor and Sticht argue also that the format
and instructions of typical multiple choice standardized tests
lead to much guessing, resulting in negative gain scores
similar to those produced by prior knowledge of information. 46/
The development of tests without such negative characteristics
will be clearly necessary to overcome these problems.

Since problems such as those described above frequently
lead to difficulties in the accurate assessment of reading
growth, they must be taken into consideration in any sufficient
analysis, even if they cannot be fully avoided.
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CHAPTER 11

METHODOLOGY

Planning Phase

The period of evaluation design began in March, 1973, and
ended in September, 1974. During this phase, plans for the
complete design were finalized*(including plans for sampling
strategy, instrumentation, data collection, and data analysis).
This planning phase began with an intensive review of the com-
munity~-based programs, including an analysis of all R2R records
and project proposals, on-site visits to 28 projects, and the
distribution of a mail questionnaire to all remaining projects.:*

The purpose of this review was two-fold: first, to develop
appropriate models--or "project categories“"-~-since it was recog-
nized that divergent structures would require different evalua-
tion approaches; and second, to gain a thorough understanding
of project operations and existing local evaluation procedures
so that the final evaltuation design would be both optimally
effective in measuring performance and maximally feasible
given actual project capability.

Model Development and Identification

Under the planning phase of the contract, Pacific T&TA
was required to "cluster the projects that have common charac-
teristics to the point that they can be termed comparable . . .
according to those variables that are most relevant to developing

*A full description of the plan can be found in Pacific T&TA's FEvalua-
tion Design Report, September, 1973,

**A full description of the process can be found in Pacific T&TA's On-Site
Report, August, 1973.
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an evaluation design.” The rationale for this apprcach was the
hypothesis that the diversity of community-based prcjects would
not lend itself to a single evaluation plan.

The development of appropriate models was a difficult
process. Initial ideas were established and then continuously
refined as more was learned about actual project operations.
These refined approaches were finally integrated into the
finished evaluation plan itself. 1In the following sections,
we will discuss the evolutionary processes we went through in
our effort to develop the model framework most consistent with
the nature of the community-based projects.

As indicated in our interim report, we initially selected
two variables for model identification: First, Reading Levels
of the target group, defined as below fifth grade, titth -
ninth grade, and above ninth grade. Seccond, Service
Delivery System categories--(a) Direct Reading Programs {includ-
ing scheduled classrocm, schedulea individual, and unscheduled)
and (b) Indirect Programs (i.e., programs designed to train
teachers and perform other auxiliary services). Briefly, the
rationale for this approach was that: (a) projects with differ-
ent reading level porulations would require different reading
tests and (b) projects with different scrvice delivery
approaches would require different date cecllection procedures,
and to some extent, different evaluatiorn measures since their
goals may be dissimilar.

As specific input was gained from the field visits and
our thinking became more refined, it became evident that the
initially proposed models needed substantial revision. First,
it became clear that the evaluation would be more effective if
the number of models used was kept to a minimum, since this
would increase the possibility of mearingful project comparisons.
Accordingly, every effort was made to structure the evaluation
design so that it would be exhaustive enough to cover all
project variations yet comprised of the smallest possible
number of models.

wWith this in mind, all possible variables were analyzed
to determine if they required a special evaluation approach.
As indicated in previous rceports, the two primary service
delivery system categories (i.e., direct and indirect projects)
remained valid as criteria, but the sub-categories (i.e.,
scheduled classroom, scheduled individual, and unscheduled)
were not required. Revisions in the reading level categories
were also required since the original levels we had somewhat
arbitrarily chose. 3id not consistently match the level of
the actual project enrollees.
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Our analysis of tield data did indicate, however, that
the distinction between adult/out-of-school populations and
student/in-school populations served as a key variable enabling
us to successfully distinguish projects on the basis of their
reading levels and basic program intent.

We found that many projects enrolled students whoe demon-
strated a wide range of reading capabilities and more often
than not spanned more than one of the predetermined levels.
This was particularly true for the projects serving junior
high school, senior high school, and college students, while
less true for projects serving out of school adults.

The adult projects, in other words, were serving peonple
who were reading at the lower levels while the students were
reading at all levels, including the higher levels. As a con-
sequence, the effort to improve reading skills required two
different goal crientations. While adults need to read to
achieve specific functional objectives (e.g., improve their
economic status, gain citizenship, etc.), students need to
read to perform effectively in school (e.g., graduate from
high schoel, cope with college, etc.).

Based upon these findings, it became clear, first, that
adult projects had to be distinguished from student projects;
second, that reading tests had to be found which would be
appropriate to a wider range of reading levels than initially
planned; and finally, that the type of tests to be utilized
had to reflect the different goal orientations of the adult
and student populiations. In effect, we were forced to change
the emphasis from attempts to structure models which would
best fit specific reading tests, to identifying reading tests
which would best fit actual project characteristics.

With the toregoing tramework in mind, the final conceptual
models were developed as follows:

R2R PROJETT MODELS

Direct Reading Projects Indirect Reading Projects |

3

Adult Projects Student Projects

1 2
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As indicated, we identified three basic models for the
evaluation design: Direct Projects split into adult and stu-
dent models, and Indirect Projects. (While the Direct Projects
required an adult/student split, the Indirect Projects did not
since they do not provide direct instruction to specific popu-

lations. Accordingly, the three basic models can be defined as
follows:

0 Model l1--Projects providing direct reading instruction
to adult students, who are generally reading at or below
the fifth grade level, are not attending a formal schocl,
and whose reading goals are primarily oriented towards
improving functional capabilities.

0 Model 2--Projects providing direct reading instruction
to a student population (elementary school, junior high,
senior high, or college students) whose reading levels
range from below fifth grade to above tenth grade.

0 Model 3--Projects that do not provide direct reading
instruction as their primary purpose, instead providing
inéirect services such as the training of teachers, the
provision of reading materials, etc.

These models were based upon the act:al program.atic
situation during FY 73. Discussions with the Office of Plann-
ing, Budgeting, and Evaluation (OPBE), however, indicated that
the evaluation should cover only those projects providing
direct reading instruction. Accordingly, the evaluation
design was developed to encompass only direct reading projects;
i.e., Models 1 ang 2. This modeling approach enabled us to
develop a plan that was the same tor both student and adult
projects, with the exception of the reading tests to be
utilized, thereby facilitating the possiblity of inter-model
comparisons while simultaneously not obscuring the variat:~ons
among projects.

Sampling Strategy

The evaluation design proved to be applicable to the
entire universe of community-based projects. However, OPBE
decided to conduct the evaluation only among a sample of
projects, given budgetary constraints and the pilot nature of
the study. Accordingly, 24 sites were randomly selected via
a stratified cluster design (with all students in each sampled
project to be included in the study), from the universe of 69
direct service projects in operation in FY 74. The stratifica-
tion design included the primary split between student and
adult projects and secondary subdivisions into ethnic strata.
Project ethnicity was defined by the majority ethnic group
being served, with the "mixed" category representing any
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REST (o b nLABLE

project that did not serve a majority of any one ethnic grouv.
Table 1 presents the stratification design. Based upcn FY 74
enrollment figures, it was estimated that the sample would
include approximately 1400 students from an estimated universe

of 5200 (27%) and 1000 adults from an estimated universe of
3700 (33%).

Table 1

Stratification of Projects by Ethnicity and Model

ETHNICITY
Black White Spanish Mixed Total
6 3 15 6 /// 30
Adults d? &
&9§§
p 2 2 |, 5 2 11
3 9 39
<]
8 Students
=
) 6 13
P S 69
Total '////
P 8 24
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It should be noted that in some cases student projects
may have served a small number of adults, and adult projects
may have served a small number of students. In the cases
where no specific project component was established tor this
subgroup, variation in the evaluation design was made. Two
student projects, however, (Prcjects K & G) had separate

adult program components. For these two projects, the adult
components were treated separately.

Instrumentation

A variety of instruments and data collection forms were
utilized in the study. The following is a discussion of the
purpose and content of these instruments.

Reading Tests--Standardized reading aclkievement tests
were used on a pre- and post- basis to assess cognitive per-
formance. An extensive review and selection process was
undertaken to identify the most appropriate tests for the
student and adult projects based upon three primary criteria:

the nature of the tests, the nature of the programs, and the
purpose of testing.

(1) Tests were evaluated on the basis of the guidelines
established by the American Psychological Association

in its Standards for Development and Use of Educatichal
and_Psychological Tests. These included type of teés., level
and range, cost, administrative procedures, scoring, test
interpretation, time limits, reliability, validity, suit-
ability, timeliness, and availability.

(2) Student projects were characterized in terms of:

@ Program Goals-~To prepare students for success in
school by improving their reading skills and
attitudss.

® Range of Levels--R2ading grade levels in any one
project may include a span of five or more years.

The reading level of most is well below their actual
grade level.

e Participant Characteristics--The participants are
ot elementary to college age and most are members of

minority groups. They have generally been unsuccessful
in school.

The type of test needed for this group is one that measures

general school-related reading skills, but not necessarily
of the same format and style as traditional school tests.
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It should not include material judged to be inappropriate
or irrelevant. It should have face and content validity
for both staff and students. It should cover a wide
range of reading levels either within a single test or
among different levels of the same test.

(3) Adult Projects were characterized in terms of:

® Program Goals--To prepare adults for their daily life
activities by improving their functional reading skills.

@ Range of Levels--Reading grade levels are generally
very low. Many adults are considered illiterate or
semi-literate. Some are non-English speaking. The
range in this group is not as wide, however, as in
the sochool group.

@ Participant Characteristics--The participants are
adults ne longer in formal school programs. Some
speak English as a second language,

The type of test needed for this group is one that messures
functional or practical literacy. It should portray its
content in an adult oriented, non-school format. It should
cover real life activities. It should include a range

easy enocugh to avoid frustration, yet remain challenging

in a meaningful way. It should have face and content
validity for both staff and students.

Finally, tests should be selected that can successfully
satisfy the primary intent of assessing reading performance
for evaluation purposes.

Given the above criteria, tests for both student and
adult projects were analyzed as indicated in Tables 2 and 3.
The SRA Multi-level Achievement series was selected for
the student projects for the folilowing reasons:

Its four ditferent tests cover a range from fourth
through ninth grade. Normative data are provided
from first to twelfth grade for the general popula-
tion and for a special sub-sampel of Title I schools
(which have populations similar to the R2R in-school
populations). Its format and content are appealing
to all types of students. It would probably be a
new instrument to the students and the projects, a
factor which would no doubt be welcome. The over-
lapping of items and gquestions among levels makes it
desirable for use in projects with a broad range

of achievement levels. Its wide span would enable
us to secure a score for even the slowest students,
and its reliability is-.76.
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The Reading Everyday Activities in Life Test (R/EAL)
was selected for the adult project for the following reason:

It was specifically designed for adolescents and
adults. It includes subject matter suitable for
adults that is representative or practical and real-
life material. Its cassette form of presentation
makes it easy to administer individually or in groups
and presents: a motivating factor in the test taking
process. It yields information about an individual's
performance on tasks directly related to functional
literacy, a major geoal of the adult programs. Al-
though it has not been used on a wide-scale basis.
reliability and validity data on samples of over

600 point to the soundness of the instrument. One
drawback is that at present no alternate or equiva-
lent form exists. Such alternate form is desirable
but not essential. Finally, it is applicable to per-
sons with very limited reading skills and the instrue-
tions are available in Spanish.
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Table 2

Scale of Acceptability

~Student Tests-

BEST COPY AV AILABLE

Q

ERIC

Aruitoxt provided by Eic:

CRITERIA
o jo
& -
£ o
o o PO N
pe! pe! . e Foy Aol ] Brllie
TEST g 5 8 S e Rl
+ 3 —~ N = )42 £ L4
2] oy N -t IS ot LA E T e
~ £l e af o« al o dlo v
— = b o] [ < [N et bafed ert
[ Lo -t I < 'Y et - + wtped 144
g oo B gtz o8 3 oS o3 SEpE:
a S 8 B & S &l & 5 a €<g<a
Basic Reading Rate Scale + [ ni + + + + Ini -~ - +
Bricef Test of Literacy + {ni + + - + - - - +
CAT + | + +] +] + + - -1 + + + -
CTBS +1 +[ +1 + + +] +1 + + 1 + + +
Cooperative English Test -ini ]| + + - + + + - +
Criterion-Referencced SWA - | ni + + jni |niynt |ni - -
Pavis - 1961 -1 + + + - + + + - +
Essential Reading Skills +inil +jni}] +inifnijniji +1| -~
FAS +f +1 +f + -1 +] + - - +
Gates McGinitie + + + + - + + - - +
Individual Reading Placement +)! +} -inifmpij -} -4 -} -] +
ISRT +] +] +] + + - + + -1 +
on - + + + - - - - - +
McGraw-Hill + + + + + + 4 + + + + +
Mctropolitan Achievement +1 + +! + + + + + + ] <+ + -
Nel)son-Denny + + + + - + + Ini + + + +
Nelson +1 +f ) «} <} +] #qni} +] +1 +1 -
Precriptive - +i +1 + -1 + - - - +
SRA Achievement + + + + + + + + + + + +
Stanford Achievement +1 + + + i ni + }ni|nt + + + +
TASK +] +1 +! +ini}] +{ndjni| +1 +} +1 +
Test of Individual Meceds + + - + -ini - - - +
Carver-bDarby -+ +] 4] -1 + -1 - -1 +
HAEL + | ni + + + + - - + -
Key: + = acceptable
- = unacceptable
ni = no information
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PATRINICIES

BLST Luith
Table 3
Scale of Acceptability
-Adult Tests-
CRITERIA
o
G o +
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Rl O |l =} =2} K] ] @] KK Al
ABESS +}) +] #} +} +} -f - -} -} -~
ABLE +f +f +| +f +] +f +] +] +] +]| -} +
ABRI +) +}] +} +t -] +} =] -} -} +
Am. Literacy Test +ini} 4} +} =~ -|ni}ni - | ni
BOLT +inijnijniinifni{ni|ni|inif-
Carver-Darby - +] + + - + - - - +
Davis - 1973 -inif +lnijnijnijnijnit -| -
Informal Reading Inventory + | ni -} ni - - - - - -
NAEP +ini] +| +} +}| +} -} -~} +}| -
R/EAL +1 +1 +} +f 1 +D o+ +] o+ o+ + o+
RBH - Reading + + + + - + + - - +
SRA Reading Index + + +{ + + + + + +] + - +
Survival Literacy Study + | ni - +} 4+ ni - - + -
TABE +f +f +] +f -1 +} - - -} +
Wisconsin ABE +| ni +! ni - + - - + + +} +

Key: + = acceptable

- = unacceptable
ni = po information
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Attitude Scale--A secondary objective of the Right to Read
program 1s the improvement of attitudes toward reading. This
is based on the assumption that positive attitudes towards one-
self as a reader-~and towards reading as a desirable, pleasurable,
Or necessary activity--will motivate a person to want to learn
to read and that this motivation will in turn result in improved
reading performance. (This relationship is, of course, reciprocal.
Motivation, however, as a highly subjective internal drive
complicated by numerous other factors relating to past and
present experience, cannot be assessed in the direct manner
possible for more external performances of skills. When such
assessments are attempted,though, the methods generally used
include: identifying and measuring all actions of the indivi-
dual which appear to be clearly related to reading attitudes
asking the individual to complete questionnaires which provide
subjective, personal reports about his/her attitude or under-
standing of his/her motivation toward specific goals; and pro-
jective tests. The latter have been eliminated in the R2R
pPregram as impracticable, since they require individual adminis-
tration by highly trained testers, and since they are excessively
dependent upon speculative inferences. The first two approaches
--measurement ot direct behavior and self-reports--were, by
contrast, extensively explored, Specifically, thirteen tests*
were identified and analyzed in detail, based on the following
criteria:

l. Their value for adult and student populations.

2. Their amenability to administrative procedures
required for non-readers or non-English speaking
persons.

3. Their amenability to group administration.

4. The simplicity of their administration and scoring
procedures.

5. Their cost.

6. The extent to which their content is relevant to
the measurement of reading attitudes.

7. Their overall reliability and validity.

*A full report on each of these tests is available from Pacific T&TA.
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While several tests seemed promising in relation to some
of the criteria, there were none which satisfactorily met all
criteria. Thus, the best of the tests proved to be measures
of self esteem in general with little applicability to the
specific arex of reading attitudes, while the only really
possible test of reading attitudes (The Attitude Scale by
Thomas H. Estes) was developed for children and contains many
items inappropriate tor adults. We therefore decided to con-

struct a simple test of our own, based on the following under-
standing:

1. Measuring attitudes toward reading is our only real
concern, and none of the existing scales are adequate
to fulfill this function for the R2R population. At

best, a complex battery of existing tests would be
required.

2. Existing tests are generally non-standardized (or
standardized only for very small populations) so we

lose little in this regard by devising our own non-
standardized test.

The original scale of 30 items developed by Pacific T&TA
was pre-tested twice: on a population of 90 disadvantaged
high school students, and on a group of adult illiterates,
Basing our decision upon test results (which indicated a split

half reliability of .87) we reduced the test to the 25 most
discriminating items.

Since it did not seem reasonable to assume that attitudinal
change could be measured in a 4-6 month period, it was decided
to use the test on a once only basis. Further, in order to
minimize the burden on the projects, it was decided to test
only a sample of two student and two adult projects. These
sample projects were randomly selected from those which demon-
strated a wide range of reading skiils (based upon pre-test
scores) and had at least 100 enrollees.

Student and Staff Data Forms: The student and staff data
forms were designed to secure baseline and termination data on
important student and staff variables. Characteristics to be
included in the forms included those identified as potential
differentiators of performance based upon the results of

related research. Areas of inquiry on the student data form
included:




Demographics--age, sex, ethnicity, grade completion,
employment status;

Reasons for enrollment and date of enrollment;

Language and reading skill data;

Instruction plan;

Termination date and reasons for termination.

Areas of inquiry on the staff data form included:

Demographics--age, sex, ethnicity, grade completion;
Teaching experience;

Job assignment;

Language data;

Termination date and reasons for termination.

Attendance Data Form~-Because it was assumed that attendance
patterns and the amounts of instruction actually received woulgd
affect performance, the attendance data form was used to collect
monthnly attendance data on all students. This form included
monthly data on the number of sessions attended, the number of
sessions not attended, and the total number of instructional
hours per month.

Staff Questionnaire--As an additional source of input about
project operations and effectiveness, a staff questionnaire was
developed and utilized. This questionnaire was pre-tested at
a non-samplei R2R site, then revised and finalized. Areas of
inquiry included 25 items relating to administration and organi-
zation, the staff, students, and the instructional program.

On-Site Observation Guide--Part of the evaluation required
the ocumentation an escription of actual classroom and
tutorial situations. 1In order to systematize our observations,
it was decided that a standard observation format would be
needed. Several existing observation instruments (such as the
SRI observation instrument) were reviewed for their applicability.
This review indicated that none of these instruments were tail-
ored to meet our needs, either because they were not designed
to observe reading programs or because their complexity was far
b2ycnd the scope of this particular study. Accordingly, we
developed and pre-tested our own form(utilizing inter-rater
reliability checks). Our guide enabled observers to systema-
tically document instructional processes including: The pat-
tern of instruction, the rorm of instruction, style and content,
and materials used.
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Project Interview Guide--Finallyv, we used a project inter-
view guide to enable Lield staff to interview project directors
and staff and obtain needed data on;

Project characteristics, agency type, nature and

location of project, recruitment approaches, pro-
ject operations, service delivery system charac-

teristics, materials, related services, training

and technical assistance, and budget and staffing
allocations.*

Implementation Phase

Actual implementation of the study commenced in October
and data was collected from the last week in November until
the last week in May. Start-up activities, data collection,
and analysis activities occurred as follows:

Advisory Panel Meeting

Pacific T&TA organized and convened a four member advisory
panel to review and critique the planned evaluation procedures,
The panel's initial meeting was convened for two days in Novem-
ber at which time final revisions were made in the procedures.
Based upon this review, all forms and procedures were finalized
and submitted to OMB for clearance.

Start-Up Activities

During October and November, all logistics required for
the pre-test period were developed and implemented: Pacific
T&TA notified the projects of the evaluation plan, established
pPre-test dates, and requested enrollment figures to determine
how many test forms each project would need. SRA and R/EAL
tests and testing instructions were ordered and then shipped
to the projects in sufficient gquantities. An exhaustive eval-
uation ainstructions manual was also mailed to the projects.

Staff Training

A three day training session for the six person field
staff was neld. Training was given by the Project Director,
Assistant Project Director, and a member of the SRA testing
staff. Thne training covered a full review of the evaluation
plan and instructions manual, the test administration proce-
dures, use of the interview guide, and most importantly, over-
all strategies for insuring cooperation and rapport with the
projects.

*A copy of all instruments used can be found in the appendix,
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Pre-Test Period

Eight staff members visited all 24 projects from November
26th through December 14th at which time reading pre-tests
were administered to all students in attendance during the
course of a one week visit. During these visits, we monitored
the testing and distributed and explained the evaluation
manual. In many cases, the project did not test all their
students during this visit due to varying levels of absentee-
ism. As indicated in the evaluation instructions manual,
however, the projects were requested to pre-test those students
who were absent as soon as possible, as well as pre-test new
students upon their enrollment., Additionally, the project
interview guide was completed and a roster of all current
students was obtained. A few of the projects were not vet in
operation (or on semester break during this peried) and so pre-
testing was delayed and completed later, When the visits were
completed, our staff members held individual briefing sessions
with the Project and Assistant Project Directors covering all
aspects of the visits.

Student, Staff, and Attendance Data Form Collection

Upon approval from OMB in January, the student and staff
data forms were mailed to the projects. Student data forms
were pre-named and pre-coded based on the previously received
rosters. Projects were instructed to mail in forms for all
current staff and enrollees by Februaryl, and to mail in forms
for new staff and enrollees (and terminees) on a bi-monthly
basis through May 31.

The forms were printed with triplicate carbon inserts
so that projects could file one copy and the other copies
would be for enrollment and termination recording. Pre-named
and pre-coded attendance data forms were mailed to the projects
on a bi-monthly basis for their completion and submission to
Pacific T&TA.

Following dissemination of the forms, we maintained con-
tinuous and frequent contact with the projects, to help maximize
receipt of all data forms and test results. "Prod” letters were
often maited requesting data missing for any individual. Also,
frequent phone contact was made to help with problems, to
identify additiornal materials needed, and to cover future plans.

On-Site Observations

During February, dates were established for the on-site
observation visits, Field staff training sessions were helid
once more, at which time the on-site observation form was
reviewed and simulated classroom/tutoring sessions were used
to practice use of the form. The on-site observations were
made in March and April, at which time staff members visited
each project for three days. The field staff observed as
many separate classes and tutoring sessions as possible within
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this period. Briefing sessions were held with each staff
member upon his/her return to review forms and discuss
findings.

Post-Test Period

Procedures for the post-test period were essentially the
same as for the pre-test period. However, longer post-test
visits were made at those projects which experienced difficulty
during the pre-test period. 1In order to ease the burden on
the projects during the post-testing, we mailed them pre-named
and pre-coded SRA answer sheets and R/EAL booklets for all
students to be post-tested (i.e., those who had taken the pre-
test and had not terminated). During the post-test period,
the staff questionnaires were distributed (with self-addressed
return envelopes to protect confidentiality); missing data
forms and attendance data were requested; and the attitude test
was administered at the four sample sites,

bata Processing and Analysis

Pacific T&TA maintained an extensive and systematic manual
and computer processing operation to maximize the quantity and
quality of our data. As test answer sheets and booklets were
received, they were manually scored, keypunched, verified, and
stored. Scores were then mailed back to the projects for feed-
back purposes. All data forms were manually edited and then
keypunched and stored. All data received was "logged" in our
manual rosters, enabling us to identify missing data on an
individual basis. Projects were notified of any missing data
and were requested to supply this information. Data collection
activities ended May 31, at which time data files were finalized
for subsequent analysis. Computer print outs on all individuals
were then checked against Pacific T&TA manual records. Computer
processing was completed in July, at which time the anlaysis
itself was undertaken. A full description of our analytical
procedures will occur in subsequent chapters. Finally, the
advisory panel was re-convened during August to review progress
to date and finalize the analytical plans.
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CHAPTER 111
CRITIQUE OF THE EVALUATION PROCESS

The complexity and scope of this study within the diver-
sity of the community-based programs resuited in variations,
problems, and unintended benefits for the evaluation. In our
effort to put this evaluation process in perspective and iden-
tify issues that may affect future research, we have here
assessed what we consider to be the primary positive and nega-
tive aspects of the evaluation process. The fellowing are the
major categories we have examined: project responsiveness,
pProject/evaluator relations, testing procedures, and data form
and questionnaire utilization.

Project Responsiveness

In general, the projects' response to the evaluation pro-
cess was outstanding. This is particularly true given the
rigorous and time consuming nature of the study and the fact
that the participation of each project was for the most part
veluntary. Specifically, most projects proved to be capable
of effectively responding to all evaluation requirements.
While initially the system was somewhat confusing, ultimately
they fully understood the process. The willingness of the
projects to cooperate was especially rewarding to us since no
written official sanction was given from the national R2R
office and since the student projects recognized that this was
their last year of funding.

As expected, however, some of the projects were not able
to fully respond tc the evaluation requirements, primarily be-
cause of internal programmatic difficulties. Project"R! for
example, experienced almost a complete programmatic shift in
the course of the evaiuation. Initially, its primary component
~was the utilization of one-to-one volunteer tutoring at students'
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homes. The secondary component was English as Second Language
(ESL) classes. However, the one-to one tutoring component was

in a state of disarray, which was fully recognized by the project.
The Project Director explained this as follows:

“These problems were recognized as critical at the time that
the National Right to Read Office informed the project staff
that the ... Right to Read [ Project "“R"] was to bc one of
the community-based sites to be evaluated by Pacific T&TA
Corporation. Part of this evaluation included the use of a
new R/EAL test for functional illiteracy. An on-site evalua-
tion from a PTS&TA team member administering the test revealed
that many of the studeunts, once in the reading program, could
not be located later and that a smaller number of students
actually were being served.

The recognition of this very basic flaw in the program
may well reverse the impact of the program.*

Problems were faced by other projects as well. The basic
philosophical orientation of Project "S" made them wary of the
overall evaluation and testing process and thus limited their
willingness to cooperate fully. Project "H" suspended opera-
tions for several months due to delays in funding and to the
switch to daylight saving time necr ;sitated by the energy
crisis {this project operates at 7:30 am). As a result the
pre- and post-test periods were substantially shortened.
Project "G" terminated its initial program during the course
of the study, and full operations with new students did not
vegin until February. Project "D" was on semester break until
February, at which time pre-testing revealed that most of their
students received such high scores on the SRA test that post-
testing for these students would have been meaningless. Finally,
the overwhelming cultural differences present at Project "Q"
limited their capacity to respond fully, while to some extent

the evaluation objectives were incompatible with their local
goals.

Project/Evaluator Relations

The projects' positive responses, we felt were due pri-
marily to their own initiative and to the positive relations
and communications we established with them. We purposely
made sure never to threaten thé projects or dictate demands to
them, thus mitigating the inherent contlicts between the
programmexr and the evaluator. Additionally, we made every
effort to make their jobs easier by using devices such as pre-naming
and pre-coding forms, by answering all of their questions
immediately and fully, by requesting that they call us collect
whenever problems arose, and by providing test result feedback
for all of their students.

32




Testing

The use of the SRA reading achievement series for student
projects and R/EAL for adult projects generally proved to be
effective. The projects found the tests easy to aiminister
and we found them easy to score and process. The use of the
Evaluation Instructions Manual and Testers' Manuals provided
the projects with readily available answers to their questions
as they arose. The multi-level nature of the SRA proved val-
uable in testing the broad range of skills represented by the
students (except for those having initial skills equivalent to
grade 12 or above). The availability of taped instructions
and transcripts in both English and Spanish enabled the projects
to use R/EAL in both classroom and individuval situations and
the format was consistent with the goals and materials being
used by the adult projects.

Because ot the diverse nature of the projects, however,
procedural problems in testing did arise. First, the initial
goal of testing all students in one week proved unrealistic
for many projects since attendance is often sporadic. This
resulted in a shorter than hoped for pre~- and post-period for
many students.

The length of time needed to take the tests in some cases
necessitated prolonged test-taking over the course of more than
one session. Moreover, the K/EAL test proved too difficult for
a substantial number of illiterate adults during the pre-test,
resulting in either a partial test score or no score at all.
Partial test scores were adjusted through regression analysis,
while no scores because of inability resulted in the assign-
ment of a score equal to the lowest 10 percent of the distri-

bution. (This process is further explained in the analysis
section.)

The most difficult problem, however, which affected not
only the evaluation process but the effectiveness of the pro-
jects themselves, was student attrition,

In terms of testing, attrition (1) resulted in a large
body of missing test data, and (2) limited the number of
students for whom pre-~ and post-tests were available. Table
4 presents these completion rates for all projects based upon
enrollment figures vs. pre- and post-tests received. The
implications of high termination and attrition and their effect
on test results are more fully discussed in the analysis chapter.
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Other Forms and Instruments

The utilization of the student, staff, and attendance
torms proved to be extremely effective in obtaining required
data. For most projects, we received data forms on all stu-
dents and staff; and attendance data, which represented a time-
consuming task tor the projects, was usually submitted completely
and on time. Termination forms were slightly more difficult
to control, however, since the attrition process itself was large-
1y uncontrellable. However, accurate termination data was ulti-
mately received as a result of spedial efforts to locate indivi-
duals and through personal contact with project personnel.
Both the statff questionnaires and attitude scale were easily .
administered by the projects. In a tew cases, however, the
response rates to the staff questionnaire were low because staff
members were finishing their school jobs at the time of adminis-
traticn and by the time we became aware of missing data it was
virtually impossible to contact them.

Finally, the on-site observation guide proved to be a
valuable toeol in documenting instructional activities. 1Its
only limitation was that we were able to observe only a small
sample of one-to-one tutoring situations at projects utilizing
this approach.
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CHAPTER IV
PROJECT CHARACTERISTICS

In the course of the evaluation we collected data on
several aspects of project operations: overall project struc-
ture and characteristics, service delivery mechanisms, instruc-
tional patterns, enrollment patterns, and budget allocations.
These data were collected during on-site visits and through fre-~
quent phone contact (and recorded on the Project Interview
guide and on-site observation forms). We have summarized these
data in order to present a capsulized view of the 13 student
and 11 adult projects studied, and have drawn some general
conclusions about the projects' overall operations.

In this chapter we will discuss organizational and program

characteristics. In subsequent chapters we will discuss enroll-
ment patterns and budget allocations.

Organizational and Program Characteristics

Prior to a discussion ot the objective and quantifiable
characteristics of these projects, it is important to provide
our subjective impressions of their relationship to the Right
to Read Program and participants. without exception, we can
report that the projects and their staff members demonstrated
a remarkably deep and personal commitment to the Right to Read
goal of eliminating illiteracy: this was evidenced in their
attitudes both towards their project goals and towards their
students. The staff members of the projects believed in their
local efforts, worked hard at accomplishing their objectives,
and for the most part were advocates and sensitive supporters
of their students. In sum, they were dedicated to improving
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their participants' reading skills and believed that hard work

on their part could accomplish this goal. Obviously, there is

no means of quantifying this sense of dedication (and inclvding
it in our analysis) but it nevertheless represents an accomplish-
ment which should be recognized and applauded.

It should also be mentioned here that this study did not
attempt to evaluate the administrative effectiveness of these
projects in any formal way. Instead, project effectiveness
mast be judged in terms of the reading outcomes discussed in
later chapters.

The remaining sections of this chapter are based on our
findings as presented in Tables 5-8. Table 5 presents a summary
frequency count of major project characteristics for both models;
Table 6 presents a frequency count of the reading materials
utilized, and Tables 7 and 8 present individual project data
on service delivery and instructional pattern characteristics.

Agency Type

Four types of agencies~-four year colleges, junior colleges,
community organizations, and public libraries--operated the 24
sample projects. For student projects, the predominant agency
was the four year college, which operated 10 of the 13 sites,
with one junior college and two community organizations account-
ing for the three remaining sites. Of the eleven projects oper-
ated by colleges and universities, four actually serviced their
own college constituency while seven served elementary and
secondary school populations. Of those serving the latter group,
actual aaministration and instructional operations occurred at
the local school for three of the projects and thus participa-
tion by the IHE was limited. For example, while Project "H" was
the grantee agency, all project operations were located at a
local high scheool "west campus” and all instructional staff were
regular high school teachers. 1In effect, Project "H's" only
participation occurs at the level of financial contrel and
accountability. This somewhat cumbersome and inefficient two
level structure evidently resulted from legislative constraints
which prevented direct funding to LEA's for community-based
operations.

For the adult projects, the predominant agency was the
community organization, which operated seven of the eleven
sample sites, with the remainder operated by IHE and one
library.

The fact that educational institutions primarily serve
students while ~~wnunity organizations primarily serxrve adults
should not be : .: -ising. It suggests that established
educational ace. - '3 are more comfortable participating in
traditional earrangements, primarily because of their limited
experiénce with the community as a whole and with adults.
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Community organizations, on the other hand, as the primary
adult agencies, have had considerably more experience in
serving out of school, adult populations.

Form and Location of Instruction

The primary form of instruction for the student projects
is scheduled classes, accounting for 11 of the 13 sites, with
the two remaining sites using tutorial instruction. Their
almost exclusive use of scheduled classes results from their
institutional structure (which is built upon this learning
approach) and from the fact that many projects are extensions
of the regular school curriculum. The adult projects use
individual tutorials and scheduled classes almost equally,

either out of necessity or for more flexible organizational
structure.

The location of instructional services is closely related
to the form of instruction. For the student projects, instruc-
tion occurs at the LEA, college, or community center; and in
all but one case only one or two locations are used. This
limited number of sites per project reflects the fact that
Students are readily available for instruction because of their
attendance at their regular schools, and thus outreach centers
are not required. For the adult projects, on thke other hand,
multiple locations are typical, utilizing community centers,
colleges, homes, or a combination of these facilities (with
individual homes only used in one-to-one tutorial situations).
The number of sites range from 3 to 40 locations per
project.

The different goal orientation ot scheduled classes
vs. individual tutorials results in substantial operational
differences. The class form of instruction relies more on
a traditional group remedial approach primarily utilizing
professional staff, while thne tutorial form of instruction
focuses more on outreach and individualization utilizing
professional, paraprofessional, and volunteer staff. The
organization and administration of classroom projects is a
less difficult coordinative task than tutorials: <{lassroom
projects are operated in only a few locations; students are
assigned to a specific limited number of teachers; classrocm
hours are regularly scheduled; and thus overall coordination
among  administrators, staff, and siudents is relatively
easily accomplished. Individual tutorial projects, on the
other hand, are faced with a complex se4 of organizational
tasks. First, tutors have to be recruited, trained and main-
tained in sufficient quantities to service the population;
students and tutors must be matched; individual times and
places for instruction must be established and in many cases
either tut- rs or tutees must travel long distances to parti-
cipate; and rematching must take place when a tutor or tutee
terminates. In summary, then, the basic nature of classroom
projects inherently facilitates relatively structured, wore
easily organized efforts, while tutorials require more sophis-~
ticated and complex organizational approaches.
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Time of Instruction

Tre time of instruction indicates important variations
among the student projects. Basically, they can be categorized
as either during the regular school day, prior to school, or
after school. Those projects which operate during the school
day have usually integrated their efforts into the regular
school curriculum, so that Right to Read serves as a replace-
ment for other activities. Those projects which operate before
or after school provide reading instruction in addition to the
regular school offerings.

Given these definitions, five student projects can be
said to operate during the school day while eight projects
operate outside the school day. This distinction is irrelevant
to the adult projects since adults do not attend other formal
educational institutions.

Staff Structure

Staffing patterns vary substantially among projects, and
are highly related to their forxrms of instruction. All projects
have a project director and sometimes a back-up administrative
Oor clerical staff; instructional staff include paid professional
teachers, reading specialists, paid tutors--usually college
and/or work study students--and volunteer tutors.

For instruction, the student Projects primarily utilize paid
professionals (sometimes backed up by paid or volunteer tutors).
The adult projects use more varied structures including
paid professionals, paid tutors and volunteer tutors.

The potential trade-off between volunteers and prcfession-
als (aside from costs) is that volunteers are usually indigenous
community people who more readily establish rapport while pro-
fessionals have higher leveis of teaching skills,

School Credit and Recruitment Approaches

School credit is given in six of the 13 student projects
while it is available in only one of the 11 adult projects,
once again reflecting the different institutional characteristics
of the two models. Aas a consequence, many of the student
projects have built-in attractions (since participation in the
project meets an existing school requirement) while those
projects without school credit are likely to reflect more
voluntary decisions to participate.

Recruitment approaches also reflect the degree of volun-
tary participation. Existing approaches include referrals,
required participation, general promotion and publicity, and
special incentives such as stipends. Student projects rely
heavily on both referrals.and general publicity, while adult
projects rely primarily on publicity, only secondarily using
referrals. Referrals for the student projects typically
come from school counselors or teachers who identify students
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requiring remedial help., This kind of referral process inher-
ently includes a strong degree of compulsion, since the student
is considerably influenced in making the decision to participate.
Referrals for the adult projects, on the other hand, are likely
to come from community agencies or local governmental agencies,

and are more of a service to the participant than a form of
compulsion.

Related Services Provided

Most projects offer supplementary services in addition to
reading instruction. These services (such as counselling ser-
vices, health referrals, and recreational activities) tend to
be of an informal and limited nature. A few exceptions
do exist. For example, Project "F", offers a full
range of recreational activities built into the program struc-
ture; whereas Project "J" provides eye exams for all parti-
cipants.

Materials Utilized

The projects were asked to rank the frequency of usage of
13 basic materials. The results of their responses are presented
in Table 9. While most of the projects utilize a variety of
materials, in most projects only a few are used extensively.
Adult projects use teacher-prepared materials and workbooks
most frequently, while student pProjects use workbooks, teacher-
prepared materials, and high interest/low vocabulary books
most often. The frequent use of teacher-prepared materials
evidently reflects the assessed lack of existing remedial
materials, particularly for adults:; and the use of high interest/
low vocabulary readers by the students suggests that thejr read-
ing skills are more advanced than those of the adults, enabling
them to use books in place of less advanced materials,

ESL Componeggg

ESL Components are defined as specific and organized
project efforts to teach oral English skills to non-English
speaking participants. When ESL components are available they
are usually designed to deliver oral skills to participants
before actual reading instruction begins. In some cases, how-
ever, both forms of instruction are provided simultaneously.
Given this definition, three of the 13 student projects can be
said to have ESL components, while four of the 11 adult projects
have ESL components. Only projects using classroom structures
have ESL components. The absence of ESI instruction in tutorial
projects evidently results from the difficulty of identifying
and recruiting competent tutors with the skills necessary for
ESL instruction.
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Instructional Patterns

The individual projects' instructional patterns can be
found in Tables 7 and 8. For the scheduled classroom
projects, these patterns have been defined in terms of the
planned number of individual classes available, the planned
number of class meetings per week, the planned number of hours
per class meeting, the planned number of hours received by
a student in a week, planned class size, and planned staff/
pupll ratios. Since each project may have had different patterns
for varying classes, the instructional pattern figures repre-
sent averages for all these classes. For the tutorial projects,
planned frequency, duration, and hours per student per week are
provided as averages. Given these definitions, data indicate
the following:

@ Of the student projects using classroom methods, the
number of separately available classes per project
ranged from 2 to 2L This broad range indicated the
variance in project size. The largest project used 21
separate classes to provide instruction to over 400
students,while the smallest project used two separate
classes tc provide instruction to approximately 30
students,

The frequency of class meetings also varied trom only
one day a week to five days a week. Seven of the projects
met at least three days a week, while the remaining four
met only twice a week or less.

The number of hours per class also varied significantly,
ranging from normal class periods of 45 minutes to three
hours per class.Similarly, hours received ranged from a low
of 1% hours per week to a high of more than 10 hours per
week.

With the exception of only a few projects, class size
and staff/pupil ratios were fairly similar. Most projects
had class sizes of 12-16 students, with two projects having
class sizes over 20 students and one having only 5 students.
Most projects had one or two teachers per class, resulting
in staff/pupil ratios ranging from 1:8 to 1:14. Two pro-
jects had much smaller ratios of 1:4 and 1:5.

Two student projects used tutorial instruction. One
proiject met an average of twice a week while the other
met. 1% times per week. Hours per session Were more or
less the same at one hour and 1% hours respectively. This
resultedin hours received of approximatly two hours per
week per student tor each project.
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Of the five adult projects using scheduled classes, the
number of Separately available classes per project ranged
from 4 to 8. The frequency of class meetings ranged from
less than twice to five days a week. Planned hours per
class also varidd considerably, from five hours per class
to one hour per class. This disparity resul in a range
of actual hours received per week from a low of 2 to a
high of 15. Class sizes also varied from S5 to 20 students
per class, and staff/pupil ratios varied from 1:5 to 1:20.

Of the six tutorial agult projects, the frequency of meet-
ings ranged from 1% times to three times a week. Hours
per sessionramged from 1k to 2% resulting in a spectrum
of hours received per week ranging from 3 to 7% hours.
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Table 5

BESTCOFYA»AnAuLE

Frequency of Major Project Characteristics

Student
Projects

Adult
Projects

Type of Agency

Four Year College
Junior College
Community Organization
Library

=~

Predominant Structure

Scheduled Classes
Individual Tutorials

Location

Jr.-Sr. High School
College

Center

Homes

Center & Homes

I & N

mH=Wbw

- Ut SUU N Rut (U

Schoel Credit

Yes
No

Staff

Paid
Volunteer

13

O

Related Services

Job Placement
Health
Counseling
Recreation
Transportation
Education
Other

None

Wb~ U0 B N

) N

iRecruitment Approach

Referral

Required

General Publicity
Special Incentives
Other

o0 NO

) 10 W0
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Table 6

FREQUENCY OF MATERIALS UTILIZATION

Adult Student
Projects Projects
:Used Most: Used :Used Host: Used
Materials: « Often ,Somewhat , Often ,Somewhat
Workbooks v {1 5 3 6 >
Basal Readers : - 1 - -
Programmed Texts ' 1 - 1 -
Skill Kits : 1 1 3 -
High Interest/Low Vocabulary ¢ 1 - - 6 /7
Commercial Games : - - 1 1l
Audio-Visual ' - 3 1 3
Special Technigues . 3 1 - 1
Books, Magazines ' - 2 1 3
Foundational Materials : - 4 -
Teacher prepared Materials , <4 4 2 5 >
Other ' - - 1 -
Electric . - - - 1
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Table 8

BEST ¢y .,

SERVICE DELIVERY SYSTEM CHARACTERISTICS~ADULT PROJECT

«Lil[)LE

SERVICE DELIVERY CHARACTERISTICS

Predominant Form of Instruc-

- - - - o

. ) * ’ ’ (4
' : ¢ ’ ] ' ' '
tion (Class or Tutorial) I <. T T, T, T, T ,C ,C C C
Staffing (Paid or Volunteer) : ve P' v v' p° P 'P 'P P P
’ ' ’ ' ' . ' * ’
School Credit (Yes or No) ‘* N ' N+ N, N, N, ¥, N , N , N , N ,N
[}
[}
ESL Component (Yes or No) N+ ¥Y' N N' N' &' N 'Y 'Y 'Y 'N
! ' ’ ' ’ * ’ ' . '
Number of Centers & Homes +* 23 | 3,25 16,27 ,40, 1 ,1 ,6 ,3 ,8
' - h ' 1 2 2 ’ ] ' ]
INSTRUCTIONAL PATTERNS ' . ' ' . . R ’ ' ' '
' ’ ) ' ’ ’ ’ ’ ) ’
¢
CLASS ' . ! ' , ' ' ' ' '
Planned # of Classes R O '7 '6 '6 'S8
Planned frequency (meetings ' . ' ' ' ! ' ! !
per week) . L 4 : R ¢ ’ (] . 5 01.7 t 2.5 ] 1
Planned Duration (Hours per ' , ' ' ' ' ! ! !
class) . o1, ' ' ' "3 *'s5 ‘1.8 ‘' 2
Planned Hours per Student . ' S ' ' ' : ' ' '
Per week , ' 4 . . ' ' ' '1s 's.8 '4.4 ' 2
Planned Class Size . ¢ 10 ) . ' ' ' 20 ' 7 ' s : 5
. ¢ [ ¢ [ ]
Planned Staff: Pupil Ratio ° ' 1:10, . . . '1:20 1:7 ,1:5 (1:5
a | ]
' M ] t t ' T T
TUTORIALS ' . I ' . ' ) ‘ ' '
- [} ]
Planned Frequency : 2 ' 2, 2'1.5'1.8"*' 3 |, ! ' !
' v ’ ’ ’ . . . v
Planned Duration 2, v1.5'1.5 , 2 , 2, 2.5 R . '
L} [}
Planned Hours per Student ' d ' . ! ' ! . ' ' ‘
per week t o4 * 3, 3'3 '3.5°*'17,5, ' ' !
) 1 y i '] | ] i | _§ ] [}

46




Classroom and Tutorial Activities

Direct observations were made of a sample of classes a=nd
tutoring sa2ssions and recorded on the on-site observation
forms. In order to put the findings in proper perspective, a
full explanation of the items in the on-site instrument is
necessary first. Basically, the guide facilitated the identi-
fication of instructional patterns, learning activities, etc.,

in the sessions observed. These items included the following
major areas:

@ Pattern of instruction--This refers to the basic structure
identified as either: one-to-one f‘utoring, multiple one-
to-one tutoring in a group setting, single group under Qirec-
tion of one teacher or tutor, or multiple groups with
more than one teacher or tutor.

@ Forms of Instruction-~The form of instruction identifies
the overall learning approach used, including the follow-
ing possibilities: 1lectures with little or no student
involvement, teacher-directed instruction with active
student participation, independent work by studemts under
teacher guidance or observation, and student group process
with or without teacher involvement.

® Organizational Style--The classroom or tutorial prccess
can be called either structured (ie., highly structured,
with formal relationships Letween students and teachers)
or unstructured (i.e., less structured, with informal
relationships between students and teachers)-

e Instructional Activities Sequence--Instructional activities
can be either: highly structured, with a pre-determined
sequence of program activities, or less structured, with
no precisely pre-planned sequence of activities.

e Content of Instruction--The content of instruction refers
to specific content areas including: oral ESL, language
arts (such as writing, spelling, grammar, vocabulary,
definitions} reading development (i.e., specific instruc-
tion in reading), and school-criented reading(i.e., imstruc-
tion in reading as it relates to other school subjects).
Since developmental xeading was deemed to be the most
important K2R goal, most of the specific data were collected
.on teaching methods and levels of instruction rejative to

this approach. Developmental reading methods were classi-
fied as follows: systematic phonics; applied phonics:
sight reading (i.e., context clues but no phonics); and
assisted reading (i.e., no specific method). The various
levels of instruction were designated as: reading
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rendiness; decoding or wordrecognition; structural
analysis; and comprehension of materials ranging from
the meaning of words to advanced study skills.

Given the above definitional framework, findings for
the student projects are presented first while findings
for the adult projects are presented second.

Student Projects

In general, the student projects represented a wide variety
of approaches to the teaching of reading. There appeared to
be little systematic relationship between the type of project
and the nature of instructional activities. In the 11 class-
room student projects, single group methods of instruction were
used more frequently but multiple group methods were also used.
In almost all cases, instruction was characterized as teacher
lirected, but in a few instances independent student work was
the primary form. Organizational style included both structured
and unstructured approaches, with variations of this nature
rnore often a function of the teacher than of the project. With
few exceptions, instructional activities were planned in advance.
Variations in this area also appeared to be a function of the
individual teacher rather than of the project. In terms of
content, reading development was emphasized in all projects
except for one, which em; asized reading directly related to
the subject matter of exasting regular classes. Additionally,
many of these projects supplemented this activity with language
arts instruction; oral ESL instruction was also clearly in evi-
dence at the four projects serving Spanish surnamed students.
In terms of reading methods, assisted reading approaches were
mos. often used, but a few projects also used systematic or
applied phonics methods. The levels of instruction varied from
project to project but usually included multiple levels to
accommodate the wide skill range of their students. Almost all
projects included some form of basic reading comprehension in-
struction.

The two tutorial student projects utilized teacher directed
instruction. Each of these projects was characterized as
unstructured in its organizational style. The planning of
activities included both structured and unstructured approaches,
depending upon the views of the particular tutor. The content
of instruction included not only develcpmental reading but
language arts at both projects. One project utilized a combina-
tion of systematic plLonics, applied phonics, and assisted reading,
and the other utilized assisted reading only. As with the class-
room projects, the levels of reading instruction varied according
to the students' skill.
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Adult Projects

As with the student projects, the adult projects also
utilized a variety of instructional forms and learning approaches.
All five of the adult projects used single group instruction.
The form of instruction was primarily teacher directed, with
two projects also using independent work by students. Organiza-
tional styles varied and included both structured and unstruc-
tured approaches. The sequence of activities also included
both pre-planned and unstructured approaches. The content of
“instruction included both ESL and developmental reading at each
of the four projects serving non-English speakers, while only
developmental reading was emphasized at the fifth project which
sexved English speakers. Developmental reading methods also
varied and included sight reading, assisted reading, and phonic
approaches. One project used only the "silent way" method for
ESL instruction. The levels of reading instruction attempted
varied greatly depending upon the level of student skills.

In the six tutorial adult projects, both teacher directed
and independent student work were used. Organizational styles
were for the most part unstructured; in most cases the sequence
of learning activities was p- :-planned. The content of instruc-
tion at each of these projects included both language arts and
developmental reading. Methods included a variety of approaches
with most projects using a combination of assisted reading and
phonetics. As with all other projects, the levels of instruc-
tion varied according to individual skills.

In summary, the following conclusions can be drawn for
both the student and adult projects:

® Single group classroom instruction and one-to-one tutoring
were the two primary patterns of instruction,

e Teacher/tutor directed instruction and independent student
work were the twe primary forms of instruction.

e Organizational styles included both structured and unstruc-
tured approaches, usually depending on the particular instruc-
tor's style.

e The sequence ot learning activities included both planned
and unplanned approaches.

@ Instructiona! content usually included a combination of
developmental reading and language arts, with oral ESL instruc-
tion for non-English speaking students.

¢ The methods of reading instruction usually included a combina-

tion of approaches, with sight reading or assisted reading
more frequently used than phonetic approaches.
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® The levels of reading instruction varied fram pasic training
for reading readiness to higher levels of comprehension
based upon higher levels of student skill,

Development of Typologies

The above discussion provides evidence of the substantial
variation in service delivery and instructional pattern mechan-
isms among both the student and adult projects. For the most
part these variations were more the result of individual project
decisions than of external factors such as regulations, ave.l-
able resources, etc. In analyzing these variations, howevar,
certain general patterns emerge which are important to consider.
Since one of the purposes of this study was to identify "siccess-
ful”™ and "unsuccessful” program and service delivery characteris-
tics, we attempted to develop meaningful distinctions between
certain types of projects. This typology development should
enable us to test variations in project performance. This development
rocess was carried through by carefully identifying important s.rvice
delivery characteristics and then analyzing the data to determine
which projects contained similar characteristics., As a result of
this process, three typologies were developed for the student
projects and three for the adult projects. While the typologies
provide us with only general and typical characteristics (with
exceptions existing in each group) we believe that such grouping
provides a valuable means of distinguishing between important
program variations. We will conclude this chapter, therefore,
with a presentation of the three student typologies followed by
three adult typologies.

Student Project Type I

Five student projects have been classified as Type I, on the
basis of the tollowing characteristics:

® They all utilized scheduled classes.
® Instructionwas provided during regular school hours.

® Paid professional staff provided most of the instruction,
and many staff members were full-time employees of the
delegate agency or public school system from which partici-
pants are recruited.

@ Scheol credit for participationwas usually provided.

e Instruction took place at one or two locations, usually
the colleges or schools participating in the project.

® Classes met anywhere from two to five times per week,
basically for one class period, i.e,, 45-50 minutes per
session. Thus, students received as little as two hours
of instruction per week and a much as 4% hours.
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@ Participation was usually compulsory, based upon the local
institution's decision to refer students to the project
when their skills are below expectations.

In summary, this type of project Was usually tightly inte-
grated into the service structure of the delegate agency, and
thus reflected existing organizational patterns which revolved
around traditional classroom strategies. 1In effect, these Right
to Read classes were very similar to reqular class offerings,

except that they sexved a group of students requiring remedial
help.

Student Project Type II

Six student projects have been classified as Type II.
While similar to Type I projects as scheduled classroom opera-
tions, they are not as fully integrated into reqular school
processes. Specifically, they ha the following characteristics:

¢ They all utilized scheduled classes.
@ Instruction was provided after regular school hours.

® Paid staff provided instruction. Instructors were either
professionats, paid tutors, or work/study stuaents.

® Scheol credit for participation was usually not provided.

e Instruction usually tock place at one or two centers,
usually the delegate agency site(s).

® Classes ranged from 1 to 5 meetings per week, and anywhere
from 1 to 5 hours per meeting. Thus, students receive
fram 1% to 16 hours of instruction per week,

@ Participation in the project was usually voluntary,

In summary, this typology is similar to Type I inasmuch as
instruction was provided by paid staff in classroom settings,
but significantly different inasmuch as Classes met after school
hours and participationwas voluntary. This typology thus repre-
sents additional services provided to participants, not replace-~
ments for regular school operations as in Type I.

Student Project ‘type III

Two student projects have been classified as Type III,
distinguishable primarily by their one-to-one tutorial structure.
Specifically, they had the following characteristics:
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® They utilized one-to-one tutorial instruction.
® Instructionwas provided after school hours,

® Paid tutors provided iastruction. Tutors were ejther pro-
fessionals, work/study students, or college students.

® School credit for participationwas not provided.
® Instruction took place: at one or two centers.

@ Sessions took place less often than in Types I and II,
usually twice a week for 1 to 1% hours per session.
Thus, students received approximatly two hours of instruction
per week.

e Participation in the project was voluntary.

In summary, this typology is similar to Type II inasmuch as
instruction was provided after school and participation was volun-
tary. It is differentiated by the fact that instruction was one-
to-one tutoring and students receive substantially less hours of
instruction per week.

Adult Project Type I

Five adult projects have been classified as Type I. They
ha the following characteristics:

® They all utilized scheduled classes.

® Paid professional statf provided the instruction.

® School credit was not provided.

@ For the most part, instruction focused on learning to speak
English, i.e., ESL as well as reading instruction. This was
necessitated by the fact that these projects primarily
served non-native English speaking populations.

e Instruction took place at a few local centers.

@ Classes met anywhere froml to 5 times a week, from 1 to 5
hours per class. Thus, students received anywhere trom 5
to 20 hours of instruction per week. '

® Participation in the project Was voluntary.

In summary, this typology was similar to Type II of the stu-

dent projects, except that instruction focused on ESL as well
as reading. '
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Adult Project Type II

Three adult projects have been classified as Type IXI. These
projects had the following characteristics:

e They all utilized oune-to-one tutorial instruction.
e Paid tutors were used to provide instruction.
® School credit was not provided.

@ Instruction focused exclusively on reading, not on oral
English.

® Instruction took place at numerous centers including tutor
and tutee homes.

e Sessions met from lsto 3 times per week, for 2 to 2%hours.
Thus, students received from 3 to7% hours of instruction per
week.

e Participation in the project was voluntary.

In summary, these projects can be characterized as one-to-
one tutorial projects with instruction provided by paid tutors.

Adult Project Type III

Three projects were classified as Type III. These projects
ha the following characteristics:

e They all utilized one-to-one tutorial instruction.
e Volunteer tutors were used to provide instruction.
@ School credit was not provided.

@ Instruction focused exclusively on reading, not on oral
Englaish.

e Instruction took place at numerous centers including tutor
and tutee hoems.

@ Sessions met two times a week for % to 2 hours. Thus,
students received from 3 to 4 hours of instruction per week.

e Participation in the project was voluntary.
In summary, these projects are similar to adult Type II,

except that tutoring ws provided by volunteers rather than paid
staff.
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CHAPTER V
ENROLLMENT & ATTENDANCE PATTERNS

A crucial determinant of the overall impact of the Community-
Based Program is the projects' ability to serve a sufficient num-
ber of people and to insure that participants receive sufficient
hours of instruction to generate significant reading improvement.
In order to identify and interpret enrollment and attendance pat-
terns, information was collected and a series of assessment mea-
sures were developed. These measures will be discussed in this
chapter tor descriptive purposes and will be used to analiyze test
results in Chapter X. Specifically, the tollowing project mea-
sures were utilized:

® Cumulative Enrollment--This is defined as the total number
of participants in a project from December 1, 1973, to May
31, 1974. (A student was considered a participant if we
received any one evaluation measure, i.e., tests, data forms,
or attendance data.)

e Continuees, Completers, and Terminees--The cunmulative enroll-
ments were categorized as continuees (i.e., anyone who was
still participating as of May 31, 1974); completers (i.e.,
anyone who successfully completed the project); and terminees
(i.e., anyone who withdrew or was dropped from the pProject).
For purposes of analysis, continuees and completers have
been combined since their participation can be considered a
positive outcome while termination of participation must
be considered a negative outcome,

® Monthly Attendance and Average Monthly Attendance--Monthly
attendance is defined as the number of students who actually
attend at least one class or tutorial each month under
consideration. Average monthly attendance is the mean of
the monthly attendance figures for December '73 through
May '74.
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® Average Weeks of Enrollment~~This is defined as the number
of weeks of participation starting from the date of enroll-
ment and ending either May 31, 1974 or on the termination
or completion date, whichever is sooner.

® Estimated Potential Hours of Instruction--This is defined
as the average number of weeks of enrollment per student multiplied by
the planned number of instructional hours per student per
week. Thus, this figure represents the total average
potential hours received and is an overestimate of actual
hours since most students do not attend 100% of their
sessions.

Given these definitions, Tables 9 through 11 present the
findings for the student projects (which will be discussed first)
and Tables 12 through 14 present the findings for the adult
projects (which will be discussed second).

Student Projects

Cuniulative Enrollment

The average cumulative enrollment for all 13 projects was
130 students, as indicated in Table 9. Extremely wide variations
have been found to exist, with one project serving as many as
535 students and another serving only 32 students. (It should
be noted that the largest project operates on a quarter basis,
thus serving two groups of students during the six month evalua-
tion period.)

These variations were assessed in relation to a number of
programmatic factors in our attempt to identify causes for the
distribution. The major factors considered were dollar resources
and institutional support, service delivery strategies, project
goals and orientations, and recruitment and selection approaches.
Contrary to expectations, these variations cannot be substantially
accounted tor by available dollar resources, although the deploy-
ment of these resources does account for some variations. (This
will be more fully discussed in a later chapter ), variations are
also not accounted for in terms of service delivery strategies.
Contrary to expectations, projects that have larger than average
class sizes and statf to pupil ratios do not necessarily serve
more students than projects with small class size or tutorial programs.

Variations can be accounted for largely in terms of project
policy and recruitment efforts. Projects seem to have basic
goals on how many people to serve and then meet these goals
(exclusive of resource constraints.) Moreover, recruitment
strategies and the degree of mandatory participation determine
how many students will actually enroll, since the projects
tend to serve anyone who enrolls with no upper limits., Alsoy

55



the nature of the delegate agency seems to have some bearing on
the differences, with large projects usually closely aligned te
the reqular services of the delegate agency.

Average Monthly Attendance

The average monthly attendance for all 13 projects was 65
students, as indicated in Table 9. These monthly attendance
figures are substantially below the figures for cumulative enroll-
ment for 4 primary reasons:

First, most projects experienced a high rate of termination;
Second, many students who did not completely terminate were never-
theless absent for as much as a full month; third, many students
joined the projects after the evaluation had already begun, thus
inflating the cumulative totals; o«nd fourth, some projects had
semester breaks or were not in operation for several months,
thus having no enrollment during these months. (The impact of

termination is extremely significant and will be fully discussedqd
in chapter X .)

In summary, almost all projects experienced declining atten-
dance because terminations occurred at a faster rate than new
enrollments. Attrition was thus a major factor in the determina-
tion of average monthly attendance.

Average Weeks of Enrollment

Table 10 shows the average weeks of enrollment for the
cumulative poputation, for continuees/completers, and for terminees.
As irdicated earlier, these figures were computed by totalling the
number of weeks between enrollment and May 31, which is an arbi-
trary cut-off date based on evaluation and not program require-
ments. Thus, the enrollment figure for the total population and
continuee/completers are deflated since enrollment for these
students may in fact continue through the summer and the follow-
ing program year.

With this limitation in mind, we can say that the average
weeks of enrollment for all projects was 23 weeks. As expected,
the average weeks of enrollment for continuee/completers is
higher than for terminees (26 to 17 weeks). Two projects have
substantially higher average enrollment figures (46 and 31 weeks),
indicating that they are especially capable of holding their
students for more than one program year, Interestingly, the
preoject with the 46 week average serves the fewest number of
students, suggesting that their concentration is on stability
instead of a large service effort.

Program structure and late start-up dates account for the
relatively low figure for average weeks of enrollment. Three
of the projects, with averages eof 20 or below, did not start
their programs until January or later and two projects (with
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averages of 14 and 17) operate on a quarter bhasis with many
students only attending one or two quarters.

Hours of Instruction Received

Table 11 presents the estimated hours of instruction received
for the cumulative population, continuees/completers, and terminees.
The overall project average is 128 hours for all students; 149
hours for continuees/completers; and 103 hours for terminees. (As
indicated earlier, this is an estimate of potential hours which
is inflated due to absenteeism. Actual hours of instruction and
their relationship to performance are discussed in Chapter X ).
On a project basis the variations are substantial: In three pro-
jects students potentially receive over 300 hours of instruction,
while students in the other 10 projects receive less than 100
hours of instruction. Thus, in most projects, students receive
less than 100 hours of instruction in a six month period--a point
which is important to note, since prior research has suggested
that a minimum of 100 hours of instruction is needed to generate
substantially improved performance. Clearly, the variations
among projects is due directly to varying lengths of 2nrollment

and service delivery patterns with weekly hours of instruction
ranging from 1% to 16 hours.

Adult Projects

Cumulative Earollment

The average cumulative enrollment for all 1l adult projects
was 109, as indicated in Table 12, As in the student projects,
wide variations existed, with one project serving over 200 students
and another serving only 55 students. Systematic reasons for
variations cannot be tound in terms of resourcs availability or
strategies of service delivery, although a combination of these
and other tactors must be responsible. For example: while the
project serving the most students utilizes a classroom approach
and actually does have the highest cash budget, the second
largest project utilizes one-to-one tutorials and has only an
average cash budget. Our data suggest, in other words, that
enrollment sizes tor adults as well as students tend to be more
a function of project goals and recruiting effectiveness than a
result of budgetary constraints or service delivery strategies.

Average Monthly Attendance

The average monthly attendance for all 11 projects is 51
students, as indicated in Table 12. The reasons these figures
are substantially below cumulative totals are comparable to
those mentioned for the student projects. For the most part,
adult projects experienced declining attendance levels over
the six month evaluation periocd as a result of attrition.
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Average Weeks of Enrollment

Average weeks of enrollment for the cumulative population,
for continuees/completers, and for terminees, are presented in
Table 13, The average weeks of enrollment for all projects was
36 weeks. The average for continuees/completers was 40 weeks
while the average for terminees was 23 weeks. The difference
between terminees and continuees/completers is more substantial
in these projects chan in the student projects (a2 difference of
17 weeks), indicating that adults who do not terminate continue
in the program for extended periods of time. They stay substan-
tailly longer than student project participants, suggesting that
their committment is more enduring; or that they require longer
periods of ins’ ruction to accomplish their literacy goals; or

that student projects are not set up to serve for an extended
time.

Hours of Instruction Reéeived

Table 14 presents the estimated hours of instruction receivegd
by the cumulative population, by continuees/caompleters, and by
terminees. The overall project average is 184 hours for all stu-
dents, 202 hours for continuees/completers, and 102 hours for
terminees. On a project basis the variations are substantial:

3 projects provided over 300 hours of instruction, 4 projects
provided between 100 and 160 hours of instruction, and 4 projects
provided less than 100 hours of instruction., As with the student
pProjects, these variations among projects can be traced to vary-
ing service delivery patterns, with hours of weekly instruction
ranging from 15 to 2 hours.

In summary, the tollowing conclusions can be drawn for both
student and adult projects:

e Cumulative enrollments vary substantially among projects;
these variations are due more to project goals and recruit-
ment efforts than to resource constraints.

® Average monthly attendance is substantially less than cumula-
tive enrollments due primarily to attrition and absenteeism.

@ Average weeks of enrollment also vary among projects, with
adults generally attending longer than students, and continuees
and completers attending longer than terminees.

e Potential hours of instruction received also varies substan-
tially among projects, with some projects delivering much
more than 100 hours of instruction but more projects deliver-
ing less than 100 hours in the six month evaluation period.
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CHAPTER VI
BUDGET & COST/SERVICE PATTERNS

The purpose of this section is to discuss the financial
resources of the projects and then compare these resources to
the services delivered in order to identify varying rates of
efficiency. As in the previous two chapters, these data are
presented for purposes of descriptive assessment only; the
full relationships between cost and outcome will be discussed
in Chapter 10. A series of budget/resource measures and

sexvice measures were used to make these comparisons. These
included the following:

e R2R Budget, Other Cash & Total Budget~-The R2R budget is
the FY 74 grant; other cash represents dollar resources
obtained from non-federal sources; the total budget is the
sum of these two figures,

® In-Kind Contributions--In-Kind Contributions represent
non-cash resources provided primarily by the delegate
agency. While in many cases these resources comprise
substantial and important parts of real operating costs,
it proved to be beyond the scope of this study to obtain
comparable dollar equivalents for all the projects since
each project uses different accounting principles to
assign dollar values. Accordingly, in-kind contributions
have been placed in two categories--above $10,000 received
and below $10,000 received. Because of the nature of this
information, it is not included in total budget amounts.
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e Cost Per Student--These measures encompass twe approaches.
The first compares six month budgets to cumulative enroll-
ment while the second compares one month budgets to average
monthly attendance. Monthly budgets were established by
dividing the total budget by the number of months of opera-
tion. These two measures thus estimate (1) the average cost
of serving each student enrolled for six months, and (2}
the average cost of serving each attending student for one
month.

® Cost Per Hour of Instruction--In order to account for both
student and instructional hours, the cost per instructional
hour was computed. This measure compares the monthly bud-~
get to the potential hours of instruction delivered. The
latter figure is defined as planned hours of weekly instruc-
tion per student times 4.3 weeks times average monthly
attendance.

These figures are estimates and must be viewed in terms

of the following considerations. First, that only budget
data and not actual expenses have been used, on the reason-
able assumption that projects spend their full resources.
Second, that monthly budget estimates do not take into
account varying levels of monthly expenditures, since it
is reasonable to assume that monthly rates of expenditure
are similar. Third, that an average cost per student does
not fully reflect the actual differential costs of serving
a continuing student by contrast to a student who attends
infrequently or terminates early. (Cumulative enrollment
measures are included, however, since there is a real cost
involved in serving anyone who enrolls, even if full
instruction is not provided.} Fourth, that cost per stu-
dent data is not a complete measure of efficiency since
hours of instruction delivered is not taken into account
(e.g., projects could have the same cost per student, yet
different levels of instruction received).

Given these definitions, Tables 15 through 17 present
the data for the student projects discussed first, and
Tables 18 through 20 prresent the data for the adult pro-
jects, discussed second.
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Student Projects

Budget Comparison

The average R2R grant for the 13 student projects is
$45,220, with limited variations ranging from $30,000 to
$63,820. Only one project received additional cash contribu-
tions, resulting in an average total budget of $45,336. The
average project utilizes 74% of its budget for personnel costs,
leaving 26% for materials, supplies, travel, rent, etc. Sub-
stantial variations in this kind of resource allocation do

exist, with one project using 90% of its dollars for personnel
and another using cnly 45%.

Most of the projects received a substantial amount of
in-kind contributions, with eight projects receiving over
$10,000 and five receiving less than $10,000. 1In-kind contri-
butions primarily cover costs such as parts of staff salaries,
rent, materials, and equipment. In most projects, these
institutional contributions are an integral part of project
resources, and without them the R2R grant wouid have limited
leverage and impact in terms of the level of service availabie.

Cost Per Student

The average cost per student for a six month period is $309,
with substantial variations ranging from $42 to $654. On a
monthlv basis, the average cost per student is $90, with a low of
$22 and a high of $163. As indicated, earlier, cost per student
figures should be expected to vary substantially since the
varying amounts of instruction from project to project have not
been taken into account. (It should also be noted that the
monthly cost per student is not 1/6th of the six month cost,
since monthly attendance figures are lower than actual enroll-
ment due to absenteeism and attrition.)

Cost Per Hour

The average cost per hour is $5.80, with substantial varia-
tions ranging from $1.37 to $14.66.  Thus, when the numbers of
students and hours delivered are taken into account, projects
demonstrate a wide range of efficiency defined in these terms.
Moreover, while it was beyond the scope of this study to fully
analyze varying efficiency rates (particularly in their relation-
ship to differential salary rates), some general conclusions can
nevertheless be made. First, as suggested earlier, different
service delivery strategies do not account for different effic-
iency rates, i.e., projects with larger staff/pupil ratios are
not necessarily less expensive than those with smaller ratios.
Efficiency seems to be more closely related to the deployment
of personnel. Specifically projects which maximize the
actual teaching time of their full-time or part-time staff are
capable of delivering more instructional hours per dollar, thus
resulting in more efficient operations defined in these limited
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terms. One should not conclude, however, that a more efficient
project is necessarily a more effective project, since only
performance is a true measure of outcome, not the quantity of
services delivered.

Aduit Projects

Budget Comparisons

The average R2R grant for the 11 adult projects is $48,509,
with substantial variations ranging from $28,000 to $99,764.
Four projects received additional cash contributions, with one
receiving $67,000. Thus, taking this into account, we find that
the average total budget for the 1l projects is $56,655.

The average project uses 728 of its budget for personnel,
with limited variations ranging from 57% to 88%. Four projects
received more than $10,000 of in-kind contributions while seven
received less than $10,000 of such contributions. For the most
part, the amount of in-kind contributions varies according to
the type of delegate agency, with universities and public insti-
tutions providing more in-kind resources than community organiza-
tions. This should not be surprising since communtiy organiza-
tions with limited funds must rely on R2R and other grants to
cover expenses and are less capable of utilizing federal monies as
a leverage to obtain free services.

Cost Per Student

The average cost per student for a six month period is $303,
with variations ranging from$191 to $543. On a monthly basis,
the average cost per student is $114, with a high of $277 and
a low of $64.

Cost Per Hour

The average cost per hour is $6.82, with substantial
variations ranging from $1.31 to $I%.1l1. It is important to
note that volunteer tutoring projects (as may be expected) do
not aecessarily cost less than projects staffed by paid instruc-
tors. For example: the most efficient project was found to
use a paid staff and a classroom strategy, while one of the
tutorial projects staffed by volunteers was found to have & lower
than average efficiency ratio. As with the student prcjects,
the efficiency of the projects is thus more a function of the
deployment of resources than of a particular service delivery
strategy. )
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both

In summary, the following conclusions can be drawn for
student and adult projects:

The average R2R grant for both the student and adult pro-
jects is approximately $47,000. Student projects rarely
receive additional non-~federal monies, but generally receive
substantial in-kind contributions. Adult projects are

most likely to receive non-federal monies, but generally
receive less in-kind contributions. Community organizations,
operating student or adult projects, do not receive as many
in-kind contributions as college and university operated
projects.

Both student and adult projects spend approximately 73%
of their monies for personnel, although substantial varia-
tions do exist, particularly among student projects.

Cost per student and cost per hour of instruction vary
substantially among both student and adult projects, with
student projects generally costing less than adult projects,
an a cost par hour basie. These variations in efficiency are
hard to account for in systematic terms, but generally seem
to relate to the deployment of staff time and not to varying
service delivery strategies.
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CHAPTER VII
TARGET POPULATION CHARACTERISTICS

-

In this chapter we will present descriptive findings omn
the demographic and personal characteristics of project part.i-
cipants. This data, which was collected from the student da‘a
forms, includes information on sex, ethnicity, age, grade status,
native language, English language skill (for those participants
whose native language is not English), and the reasons for
enrolling in the program.

Information about the student projects is discussed first
and is presented in Tables 21-26; information about the adult
projects is discussed second and is presented in Tables 27-33.

These tables are organized in a frequency distribution
format giving 1) »ercentages tor each characteristic by individual
project, a.nd 2) ovarall means for the projects, i.e., means of
pr:ject percentaes and overall means for the participant popu-
lation, i.e., we'ghted means.

Our discussion will be limited to individual project per-
centages and overall percentage means for the participant popula-
tion, since these are considered representative of the total
Right to Read community-based population.

Student Projects

Sex D..tribution

In total, the profile served . . ~latively equivalent per-
cent of males (52.5%) and females (47..%). vVariations did exist
scmewhat on an incividual project basis, to the extent that four
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projects served a higher proportion of males (ranging from 55%

to 75%) while three projects served a higher percentage of females
(ranging from 58% to 62%). There appear to be no systematic
~veasons for these variations, which were usually due to unique
characteristics of individual projects (such as recruitment
sources-~like a Catholic high school--which may have only males
or females,or a special incentive--like a boys' basketball
team--which is more appealing to one sex than anotler).

Ethnic Distribution

Blacks accaunted for 64% of the total sample population, fol-
lowed by whites (18%), Spanish surnamed (15%), and others such
as American Indians, Asians, and so on (3%). Six projects pri-
marily sexved blacks, with five of them serving blacks almost
exclusively; three projects primarily served whites: and four
projects primarily served Spanish surnamed people. Thus, almost
every project concentrated on serving only one particular ethnic
population, reflecting the nature of either the institution or
the community being served.

Age Distribution

Twelve percent of the student populationwas under age 14,
33% werebetween 14 and 16, 32% were between 17 and 20, 19% were
between 21 and 32, and 4% were older than 33. Three projects
served a majority of students less than 14 years old; five pro-
jects sexved a majority of students between 14 and 16 years old;
and the remaining projects served students with a broader age
range.

Grade Completion Status

The ages of the student participants in all of the prujects
were primarily a function of the grade levels the projects were
designed to serve. For the most part, projects concentzate on
serving an exclusive group of either college, high school,
junior high, or elementary school students. In total 1.7% of
the students werebelow third grade, 7.3% were between third and
sixth grades, 28.7% were between seventh and eighth grades,

18.48% were petween ninth and twelfth grades, and 43.9% were above
twelfth (i.e., in college). On an individual project basis,

four projects served primarily college students--usually freshmen:
three projects served primarily high school students; five projects
serve primarily junior high students; and one project serveg a
broad range of elementary through junior high students.

Native Language

Native English speakers accounted for 87% of the total popu-
lation, followed by native Spanish speakers accounting for 12%,
a:xd all other languages accounting for 1%. On an individual
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project basis, 10 projects served primarily native English
speakers, and three projects served primarily native Spanish
speakers.,

English Language Skills of Non-Native Engiish Speakers--
In order to Iﬁen%IEy the English skills of non-native English
speakers at the time of enrollment, two questions were asked
to determine students' fluency in spoken English and their
ability to read their native language. In terms of English
fluency, 83% of this group said they were fluent in spoken
English and 17% said tbey were not. 81% of this group said
they could read their native language and 19% said they could
not. These findings suggest that the non-native English
speakers had relatively advanced skills, and even though their
initial language was not English, most of them had command of
spoken English and the capability to read their own languages,
thus suggesting that the transferability of these skills would
make it easier for them to learn to read English than for those
not fluent in English and not literate in their own language.

Reasons for Enrollment

Students were asked to check one or more reasons explaining
their enrollment in the project. These reasons included:
"Counselor (teacher, parents, parele officer, etc.) suid that I
should enroll"; "Want to learn to read (or read bettex)."

(Undexr the second reason a series of sub-items were identified,
including "do better in school," "handle life situations better,"
"get a job," or "other.") Multiple responses were allowed,
resulting in the following: 34% of the students answered
"counselor suggested” as a reason, 72% answered "want to learn
to read";. 45% answered "do better in school", 22% answered
"handle life situations better," 20% answered “"get a job," and

7% gave other reasons. These findings suggest the following:

In general, more studenfis perceived their participation as
voluntary than as the result of an external decision made by
same third party, as indicated by the fact that more than twice
as many students checked "I want to learn to read" than "coun-
selor suggested."” On an individual project basis, however,
five projects had more than a majority of their studenc:. answer-
ing “counselor suggested", clearly indicating that these projects
had either mandatory participation requirements or strong
external influences on the students' decision to participate.

On the other hand, even in these five projects, a majority of
the students also checked "I want to learn to read", indicating
that even if participation was mandatory, they recognized the
need to learn to read as thair primary goal.

*

Secondly, of those students who checked any of the sub-
items, "do better in school" was answered twice as often as
any other item, indicating that the students perceived improved
reading capability as a direct and necessary means to accomplish
school related objectives. ‘
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Adult Projects

In total, the projects had substantially more women (58%)
than ren (42%). On an individual project basis, seven projects
served more women than men and three projects served more men
than women. While we have no definitive data indicating why
this distribution existed, several theories can be suggested:
First, adult women generally have more free time than men since
women participate less often in the labor market. Second,
women are currently being encouraged to upgrade their skills in
an effort to equalize their position in society. Third, women
may have less resistance than men to admitting that they are illit-
erate or functionally illiterate. Fourth, as women move into
jobs and acquire more work responsibility, the necessity to
read becomes more apparent and important,

Ethnic Distribution

Spanish surnamed adults accounted for 47% of the total sample
population, followed by whites (21%), blacks (21%), and American
Indians, Asians, and other minorities (11%). Five projects

a majority of Spanish adults; three projects served a majority
of whites, while two projects sexved a majority of blacks, apg one
project served Indians exclusively. Thus, as with the student
Projects, most adult projects cancentrated on serving one parti-

cular ethnic group reflecting either the nature of the insti*tuti
or the ethnic makeup of the community. stitution

Age Distribution

42% of the adult populationwas 34 years of age or older, 35%
were between 21 and 34, 17% were between 17 and 21, and 6% were under
17. It is important to note that a high percentage of the par-
ticipants fell in the above 34 category, since traditionally
educational and social service programs have found it difficult
to attract older clients. Moreover, from the participants’
standpoint, it suggests that they were not fatalistic and still
believed that they could overcome their handicaps even if they
had nnt been in an educational setting for many years.

Grade Completion Status

50% of the adults had completed less than three years of
U.S. schooling; 13% had completed between third and sixth
grades; 12% had completed between seventh and eighth grades;
20% hai completed between ninth and eleventh grades; and 6%
had completed high school. Thus, most adults had not attended
U.S. schools for a significant length of time. Those who had
less than three years were the Spanish surnamed adults who
had came to the U.S. after their youth. The other groups
represented primarily black and white adults who attended U.S.
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schools through junior high, but remained either functionally
illiterate or mompletely illiterate. 1In effect, then, the
adult projects were serving two distinct groups with separate
problems, the first being thcse who had no U.S. schooling and
for the most part could not read nor speak Engiish and the second

being native Americans who had attended at least some U.S. schooling
but failed to learn to read.

Native Language

The above conclusions are supported by the distribution
of the students' native language. Spanish account®d for 45%,
English for 43%,and American Indian, Chinese, and other languages
for 12%. On an individual project basis, over 60% of the
population were native Spanish speakers in three projects, and
60% of the population were native English speakers in four projects.

The remaining three served a closer distribution of English and
Spanish speakers.

English Language Skills of Non-Native English Speakers--

Of the non-native English speakers, only 18% were fluent in
spoken English and 82% were not. 80% were literate in their

own language and 20% werenot. Thiswas an extremely important
finding in terms of the goals and nature of the adult projects.
In effect, those projects serving non-native English speakers
were dealing more with an oral language problem than with a
reading or literacy problem since thety participants are liter-
ate in their own tongue but had not yet learned the English
language. Thus, as indicated in Chapter 4, these projects
must coneentrate on oral ESL instruction prior to or simultaneous
with reading instruction. Moreover, it may be hypothesized
that once the English speaking barrier is removed, learning

to read English may be an easier task, since literacy can be
transferred instead of being learned for the first time.

Reasons for Enrollmeat

88% of the adults checked "want to learn to read" as their
primary reason for enrolling while 14% checked "counsellor
suggested enrollment." Thus, an overwhelming majority of adults
8 theik participation as voluntary and not the result of
external influence or pressure. Being able to read was seen as
a vehicle for "handling life situations better” by 49% of the
adults; for "getting a job" by 42% of the adults; and for "doing
better in school" by 20% of the adults. Thus, as expected,
most adults perceived reading improvement as a means of obtaining
specific functional goals vis a vis educational goals.
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Employment Status

Finally, the employmert status of the adults was identified,
which was not compiated for the student projects since most of
them are full-time students and employability is not a relevant
issue during their school years. 45% of the adults were unemployed;
8% worked under 20 hours a week; and 47% worked over 20 hours
a week. Thus, an extremely large percentage of the adults were
unemployed, indicating the major cdifficulties illiterates have
in participating in the labcer market. On a project basis, five
projects had over 50% of their participants in the uaenmployed
category. While we do not have complete data on the reasons ,
for unemployment, the following hypotheses are suggested: First,
many of the women in the projects may not have been actively
seeking jobs; second and more relevantly, many men and women
who were actually seeking jobs cannot find them because they could
neither read and/or speak English. Thus, illiteracy clearly
proves to be a major barrier to economic self-sufficiency.

In summary, the following key conclusions can be made
regarding the demographic and personal characteristics of both
the student project and adult project participants:

® The student projects sexrved an equivalent number of males
and females, while the adult projects served more females.
Thus, adult menwere more difficult to recruit into a
voluntary literacy program such as R2R than were women.

® Blacks were the primary ethnic group served by the student
projects, followed by whites and Spanish surnamed individuals,
while Spanish surnamed people were the primary ethnic group
served by the adult p.ojects, followed by an equal number
of blacks and whites. Thus, the Right to Read program
was concentrating on serving ethnic minorities who were
either not learning to read in the school system, or who
were non-native Americans having limited or non-existent
English speaking skills.

e Student projects primarily served people between 14 and 21
years of age who were in junior high, senior high, or college,
while adult projects are primarily serving pecople 21 years
and older with a substantial percentage over 34 years,

w?o either had no U.S. schooling or who had completed junior
high.

e Student projects primarily served native English speakers,
while adult projects sexrved an equal number of native Eng-
lish speakers and native Spanish speakers. The native
Spanish speakers in the student projects were generally
fluent in spoken English and literate in Spanish; the.
native Spanish speakers in the adult projects were generally
not fluent in spoken English but were literate in Spanish.
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Thus, adult projects must concentrate cn oral ESI. as well as reading—
while the student projects can concentrate completely on”
reading.

e Both the students and adults perceived their participation
as voluntary. The students primarily saw reading as a
means for achieving school related goals, while adults
primarily saw reading as a means for achieving functional

goals such as getting a job or improving one's life
situation.

e Finally, almost 50% of the adults were unemployed, suggesting

that illiteracy is a major barrier to entering the labor
force.
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CHAPTER VIII
STAFF CHARACTERISTICS

This chapter presents descriptive findings on the relevant
demographic and personal characteristics of staff members.
These data were collected from the staff data forms and include
information on sex, ethnicity, age, native language, language
fluency, and educational and teaching experience. Additionally,
cumulative staff sizes, termination rates for staff, and reasons
for termination are presented, and the results of the staff
questionnaires are also discussed.

The staff characteristics of the student projects are
discussed first and presented in Tables 34 through 38. The
staff characteristics of the adult projects are discussed second
and presented in Tables 39 through 43. These tables utilize
both frequency distributions and means (whichever is most appro-
priate) to present these data. These data are provided for each pro-
ject individually and totals include both project means and
population means. When both overall project means and popula-
tion means are computed, only population means will be discussed.

Student Projects

Sex Distribution

In total, females accounted for 68% of the staft while males
accounted tor 32%. On an individual project basis, only three
projects had =z majority of males and two had equal numbers of
males and females. Thus, the staff of these projects reflected

the typical predominance of female teachers in elementary and
secondary schools.
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Ethnic Distribution

Whites accounted for 66% of the staff, followed by blacks (17%),
Spanish surnamed (15%), and all others (2%). Five projects had
a majority of black staff members. “>ur projects have a majority of
white staff members, three projec had a majority of Spanish
surnamed staff members, and one pruject had relatively equal num-
bers of black, white, and Spanish surnamed staff members. Relative
to the characteristics of the student population, there were pro-
portionately more white staff members than white students. In
most cases, however, cn a project DHasis the ethnic predominance of
students and staff was usually the same. Thus, the disproportion-
ately high number of white staff members resulted from the fact
that the two projects with the largest staff were primarily com-
posed of whites.

Age Distribution

The average age of all staff members W28, On a project
basis, there was relatively limited variation, with a high mean
age of 38 and a low mean age of 24.

Native Lanjuages

Native English speakers accounted for 85% of the staff,
followed by Spanish speakers accounting for 14%. The distribu-
tion of the staffs' native language was equivalent to the students'’
distribution, which was 87% English and 12% Spanish. On a project
basis, three of the four projects serving primarily Spanish
surnamed students had a majority of staff whose native language
was Spanish.

Language Fluency

Besides English, Spanish was the only other language in
which staff members were fluent. Specifically, 22% of the staff
were fluent in Spanish, which was consistent witih the language
fluency distribution of the students.

Educational and Teaching Experience

On an average, staff members of the student projects had
attended approximately 16 years of schooling. On a project
basis, the variation waslimited, ranging from a high of 18 to
a low of 14. Thus, staff members had dgenerally attended four
years of college.

The average number of years of teaching experience for all
staff was 3.3 years. On a project basis, the variation ranged
from a high of 8 years to a low of 1.2 years. 22% of the staff
had teaching crederntials, with variations on a project basis
ranging from a high of 60% to none. 50% of the staff had taken
at least one formal course in reading instruction, with varia-
tions on a project basis ranging from a high of 100% to none.
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Thus, in general, the student projects' staff members had had
extansive educational training and, at least, a minimal amount
of teaching experience and instruction in teaching reading.

Adult Projects

Sex Distribution

As with the student projects, females accounted for a much
higher proportion of the staff (75%) than males (25%). On a
pProject basis, only one project had more males than females
and in fact had an all male staff (which may be due to the
cultural context of this project, which served American Indians).

Ethnic Distribution

Whites accounted for 69¢ of the staff, followed by blacks
(16%), spanish surnamed (11%), American Indians (2%), and all
others (2%). On a project basis, all but three projects had a
majority of white staff members. Thus, whites accountal for a
disproportionately high percentage of the staff vis a vis thLe
ethnic distribution of the students, which had a higher percentage
of Spanish surnamed individuals.

Age Distribution

The average age for all adult project staff members was 28.
On a project basis, there waslimited variation ranging from a
high of 38 to a low of 24.

Native Languages

Native English speakers accounted for 89% of the staff,
followed by Spanish (9%), and American " Indians {l1%). On a
project basis, all but one had a majority of native English
speakers.

Languige Fluency

Besides English, Spanish was the only other language in
which staff members were fluent (22%). For the five projects
serving primarily non-English speakers, at least 39% of the staff
was fluent in the students' native tongues, thus enabling them
to teach in English and/or Spanish.

Educaticnal and Teach;gg,Exggrience

On an average, the staff members of the adult projects
have attended 14 years of schooling. On a project basis, the
variation ranged from a high of 17 to a low of 13. Thus, the
staff members included a mix of high school and college graduates.
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The average number of years of teachingwas 2,6, with
variations on a pr?;ect basis ranging from alow of less than one
year to a high of 7 years. 108 of the overall staff had
teaching credentials, with variations on a project basis
ranging from a low of none to 67. 36% of the overall staff
had had at least one formal course in reading instruction, with
variations on a project basis ranging from a low of 14% to a
high of 75%. Thus, generally the staff of the adult projects
had had less education and training than the staff of the student
projects. This was to be expected since the staff of adult pro-
jects included volunteers, as well as paid pro€essionals, while
the staff of the students projects primarily included paid
professionals and work/study students.

The above discussion consists of descriptive statistics
on staff characteristics for both the student and adult projects.
The following paragraphs will simultaneously discuss the cumula-

tive staff sizes, termination rates, and reasons for termination
for hoth the student and adult projects.

Cumulative Staff Size

The average cumulative (i.e., continuing and terminating)
staff size for the student projects was 16, with variations oa a
project basis ranging from a low of five to a high of 62. with
the exception of three projects, staff sizes were usually 1l or
under. Staff sizes for the student projects variad primarilv as
a function of staff deployment, with larger staffs using part-
time personnel and small staffs using full-time personnel.

The average cumulative staff size for the adult projects
was much higher at 42, reflecting the greater utilization of one-
to-one volunteer strategies. On a project basis, staff sizes
ranged from a low of 3 to a high of 121, with all but three
projects having staff sizes of 18 or higher.

Termination Rates

The average termination rate for the staff of the student
projects wasl5.4%.* On a project basis, termination rates varied
from a low of none to a high of 66.7%. (It should be noted that
Project G, with the highest rate of 66.7%, experienced a change of
program operations and terminations were primarily due to this
shift.)

The average termination rate for the staff of the adult
projects was 27.2%. On a project basis, the rate varied from a
low of none to a high of 78%.

*It should ke noted that termination rates were based on the
submission of the termination data form so that the more efficient
projects may appear to have relatively higher termination rates
than less efficient projects. However, we are confident that

these rates are sttil accurate ag estimates.
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(It should be noted that Project R, with the highest *ermination
rate, had to reorganize its volunteer tutoring component result-
ing in a high loss of tutors:i) As expected, tutorial projects
experienced higher rates of termination. However, two of the three
volunteer tutorial projects had lower than average termination
rates, indicating that a strong administrative effort and control
process can limit the natural tendency towards hich termination
rates among volunteer projects.

Reesons for termination

Reasons for termination were organized into two major
cacegories--Dismissed and Left Voli: tarily-~-with sub-categories
undler each. (Since the data base for termination reasons was
small, only percentage totals for all 24 projects are provided.)

"Left Voluntarily" accounted for 90.2% of the terminations
while "Dismissed" accounted for 9.8%. Thus, termination was almost
exclusively due to the staff members' voluntary decision to leave.
O0f those dismissed, 41% were dismissed for absenteeism, 12% for
a lack in skills, and 47% for other reasons. Of those who left
voluntarily, 40% left for personal reasons, 31% left for other
employment, 29% left for other reasons, and 1% left because they
were dissatisfied.

Staff Questionnaire Responses

The staff questionnaire was used to obtain staff judgement
concerning overall project operations. The questionnaire was
distributed during the post-test peried. To insure confidential-

ity, no names were required and self-addressed return envelopes
were provided.

The questionnaire contained 28 statements separated into
four major areas of inquiry--administration and organization,
staff, students, and instructional program. The respondents
were requested to circle "strongly agree," "agree," "disagree"
or "strongly disagree" for each statement. In addition, three
open~-ended questions were included to obtain judgements on
project success factors, and changes recommended for project
improvement. Items were scored as follows: Strongly Agree=5,
rLyree=4, No Response=3, Disagree=2 and Strongly Disagree=l.
Sased on this scoring method the potential total score on any
item is five, and any score of four or above is considered
positive. Each item score for each of the four categories was
then summarized to obtain sub-total scores per category, with
a naximum score of 50 for administration and organization, 35
for staff, 15 for studemnts, and 40 for instructional program.
This resulted in a maximum possible score of 140 for all items.
Tables 47 and 48 present the results of the staff questionnaire
responses based on this scoring process.
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Prior to reviewing these responses the reader should be
aware of the inherent limitations in interpreting the results.
First, the data are presented for descriptive purposes only:
definitive conclusions cannot be drawn since the data were
not subjected to inferential analysis. Second, the number of
respondents varies substantially between projects due primarily

to the varying staff sizes and secondly to the varying response
rates.

In general, the overall responses for both rodels were highly
positive, as indicated by toutal scores of 118 for the student
projects and 115 for the adult projects (with a maximum potential
score of 140 if all "strongly agree"” and a score of 112 if all
"agree"). Only two student projects (Project C and Project J)
and two adult projects (Projects V and R) fell marginally below
the 112 positive score.

Simitlur results were obtained in analyzing the four sub-
categories. For the administration and organization category,
with a possible high of 50, the average score for the student
projects was 44, with a range of 34 *to0 47: the average score for
the adult projects was 41, with a range of 37to 43 Only three
student projects (Projects C, D, & J) and two adult projects
(Projects V & R) fell below the score of 40 representing an
"agree" or positive response. For the staff category, with a
possible high of 35, the average score for the student projects
was 29, with a range of 26 to 34; the average score for the
adult projects was 30 with a range of 27 to 34. Only twc student
projects (Projects C & L) and three adul% projects (Projects
V, R & T) fell below the positive score of 28. For the student
category with a possible high of 15, the average score for the
student projects was 12, with a range of 11 to 13; the average
score for the adult projects was 13 with a range of 12 to 14.
Only four student projects (Projects C, E, J, & M) and two adult
projects (Projects V & R) fell below a positive score of 12.

For the instructional procgram category, with a possible high

of 40, the average score for the student projects was 33, with a
range of 30 to 37; the average score for the adult projects was
33 with a range of 29 to 38. Three student projects (Projects C,
J, & H) and four adult projects (Projects V, R, X, & P) fell
below the positive score of 32.

Thus, the general conclusion to be drawn from these results
is that the staff of the community-based projects were usually
positive about their projects' administration and staff capabilities,
had a positive attitude towards their students, and felt that
the instructional program was organized in an effective manner.
Since the responses to the qQuestionnaire resulted in a limited
degree of discrimination among projects, one may be sceptical of
the results and tend to think that the questionnaire was not
capable of discriminating between actual positive and negative
judgments. While we have no definitive proof that this is not
the case (since the questionnaire is not standardized), our
expectations--based upon our personal contact with project

101



administrators and staff--were that the respcnses would generally
be positive. More specifically, with few exceptions, we found
that the administration and staff were highly dedicated people,
proud of their projects and feeling that they were doing as good

a job as they could recognizing the inherent difficulties in
operating these projects.

A review of the open-onded, narrative responses also gener-
ally supported these positive ratings and provided some interest-
ing suggestions. For both the student and adult projects, the
most often mentioned reasons for project success related to the
enthusiasm and dedication of the staff; the good working relations
and cooperation between staff, administrators, and students; and
the motivation and interest of the participating students.

Typical comments included statements like "imparting to students
the feeling that someone cares" and"the flexible, human, non-
bureaucratic way of administrators." Other, less mentioned
project success factors related to the individualization of
instruction, the use of incentives for students, good staff skills,
the use of one-to-one tutoring, the use of a variety of materiais,
flexible scheduling and location of instruction compatible with
student availability, and the use of specific reading techniques
(i.e., Laubach and Words in Color).

The most often mentioned negative factors and/or suggestions
for improvement for both student and adult projects related to
the need for more resources--particularly for additional materials,
staff, space, and not surprisingly, more pay for existing staff.
Many people also recommended the development of better mechanisms
to limit both student and staff turnover; the use of more effec-
tive training progmams; and the availability of better diagnostic
information of individual student reading deficiencies.

Several of the student projects suggested the use of smaller
classxoom sizes and several of the adult projects suggested the
availability of transportation for their students.

In summary, the following major conclusions can be drawn
regarding the staff characteristics of both the student and adult
projects:

[ Females accounted for a much higher proportion of staff members
than males, thus reflecting the typical sex @istribution
of staff in the teaching profession.

[ Whites were the primary ethnic group, followed by relatively
equal numbers of blacks and Spanish surnamed. Thus, ethnic
distribution was disproportionate to the students' ethnicity,
which was predominantly black among student projects and
Spanish surnamed among the adult projects.
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The average age of all staff members was ~vproximately 28

years, with variations on a project basis ranging from 38
to 24.

English was the native language for over 85% of the staff,
followed by Spanish, whichwas the only other language
accounting for moie than 1%. Consistent with this,
approximately 22% of the staff were fluent in Spanish,
with fluency in other languages virtually non-existent.
Generally, projects serving Spanish speaking students,
had almost 50 & of the staff fluent in Spanish, thus
enabling them to teach in both Spanish and English.

Staff members had at least a high school education, and
most had either graduated or attended college, with the
staff of the student projects generally having more years

of schooling than the staff of the adult projects. The
staff of the student projects usually also had had more
teaching experience (i.e., 3.3 years), than the staff of

the adult projects (i.e., 2.6 years). Most staff members did
not have teaching credentials, and about half of them

had taken at least one formal course in reading instruc-
tion, with staff members of the student projects more likely
to have had a credential and taken courses 1in reading.

The average cumulative staff size of the student projects
was 16, and the average cumulative staff size of the adult
projects was higher at 42. Variations among stafr sizes were
substantial, with projects using one-~to-one tutoring and/
or part-time staff having substantially larger staffs.

The average termination rate for the student projects was
15.4% and 27.2% for the adult projects. While termipation
was typically higher among tutorial preojects, some do better
than average, indicating that attrition can be internally
controlled using effective administrative practices.

Termination was almost exclusively due to a voluntary
decision on the part of the staff member. Staff members
most often 1left for personal reasons, or to be employed
elsewhere.

Finally, staff members weregenerally highly positive about
most aspects of project operations.
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CHAPTER IX
ANALYTICAL FINDINGS & CONCLUSIONS

Design

The purpose of this chapter is to present the findings
and inferences regarding 1) the reading growth of participants
in the Right to Read projects and 2) the relationships between
achievement and a multiplicity of student and project variables.

Ooutcome Measures

The primary outcome measures were raw and residual gain
scores based upon pre- and post reading tests. The SRA Multi-
level Achievement Series (reading and vocabulary) was used for
the student projects, including four levels of difficulty,
covering grades 1-12. For the SRA test, growth scale value
(GSV) scores were used; the GSV is a derived standard score

with a scale that equalizes the raw scores across all four
test levels.

The REAL test was used for the adult projects. This is a
single level test of literacy and raw scores were utilized.

Testing was conducted on a pre- and post- basis, starting
in December and ending in May. The calendar interval between
pre- and post-testing was controlled to the extent possible.
However, because of a host of internal program operational
factors and the open-entry exit nature of student participation,
actual time between testing varied within and among rprojects.

The second outcome variable used was rate of termination
(defined as the number of terminees + cumulative enrcollment).
Termination cdata were obtained through the collection of
student data forms and additional input from the projects.

Research Questions

In order to operationalize the study objective~, a series
of specific research questions were developed during the evalua-
tion design phase. The questions provided the operational and
analytical framework for the study. These can be stated as
follows:
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1)

2)

3)

4)

5}

6)

7)

Will students, in both the student and adult models, demon-
strate significant reading gain during the evaluation perxiod?

Does reading gain vary significantly among project types
and individual projects?

What are the termination rates of the individual projects
and project types?

What are the reasons given for termination ? Do terminees
differ in terms of initial reading skill?

Is there a difference in reading gain based upon the follow-
ing projecc characteristics?

Enrollment size

Form of instruction, i.e., class or tutorial
Class size and staff:pupil ratio

Credit or non-credit instruction

Budget allocations and costs per student
Ethnic matching of students & staff

Staff size and turnover

Staff rating of the program

Is there a difference in reading gain based upon the
following student variables?

Sex

Ethnicity

Age

Grade Level

Number of Weeks Enrolled

Native Language

English Fluency (for non-native English speakers)

Proportion of Attendance to Absenteeism

Reasons for Enrollment

Attitudes (as measured by the attitude scale for
the four test sites only)

Amount of Instructional Hours

Days Between Pre- and Post-Testing

Employment Status (for adults only).

Is there a difference in reading gain based upon the following
staff education and experience measures?

@ Number of years of schooling
® Number of years of teaching
® Number of reading courses taken

Analysis of variance and post hoc tests using Scheffe con-

trasts were used to explore these relationships.
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Statistical Mode! for Assessing
Gain in Reading Achievement

As indicated in the previous section, we desired a i.ecasure
of gain in reading achievement for the instructional period
under investigation. Several significant problems are associated
with obtaining such a gain: Measuring instruments are not
sufficiently precise that one unit of gain at one point of the
scale is equivalent to one unit of gain at some other point.

(In the case of the SRA test, the GSV sclae values were used
which should tend to result in equal scale units. No such

scale is available for the REAL since it has only one level.)

We anticipate that the group participants entering the different
programs will not have the same entering skills. In other words,
the non-random selection procedure will lead to different
characteristics among the participants of different nrojects.

No known method is fully satisfactory for handling the
proble ns of unequal intervals or of non-equivalent groups
enter.ng the respective treatments.* The most widely used proce-
dure for attempting to meet these problems is simple gain scores.
This procedure is known to have important drawbacks. (For
example, simple gain scores are usually negatively correlated
with initial scores, i.e. regression toward the mean leads
persons with a low initial score to tend to have nigh gain
scores and vice versa.)

Since simple gain scores are widely used, we will report
them in the tables which follow. We will, however, not emphasize
them in the discussion and inferences.

An alternative procedure is that of using residual scores
(Cronbach & Furby, 1970). This procedure involves using one
or more independent variables to predict the dependent variable,
and then measuring the deviation of the observed scores from
the predicted scores. This procedure is similar to the analysis
of covariance, but decisions are made regarding the covariants
hbefore group differences are examined. While initial scores used
as a covariate in the analysis will tend to remove part of the
initial group differences, we must bear in mind as we examine
the results the fact that this method is not totally satis-
factory. This procedure represents in our judgment the best
approach given the circumstances.

The prediction of the dependent variable was based upon
a multiple regression analysis. Predictor variables were
included in the equation if they accounted for an additional
2% of the variance in a stepwise procedure.

o
A full discussion of this problem can be found in the Pacific T & Ta
Evaluation Design Report (September 1973).
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For both the student and adult mocdels only the pre-test
score met the criteria. The regression equation for the student
projects test scores was 48.07 + (pre-test score x .905).
Both of these parameter estimates are significant from zero
(p<.01). The associated R2 was .89 indicating about 89% of
the variance in the post-test scores was accounted for by
prediction from pre-test scores. The regression equation for
the adult project test scores was 13.34 + (pre-test score x
.652). Both of these parameter estimates are statistically
significant from zero (p < .01). The associated R2 was .45
indicating about 45% of the variance in the post-test scores
was accounted for by predictions from the pre-test scores.

Missing Information on the SRA & REAL Tests

As indicated in the previous chapters, the problem of
missing information existed for both the REAL and SRA tests.
Missing data existed for two main reasons: First, the individual
did not have both a pre- and post-test, either because the pro-
ject did not test that person, or because the person left the
project without a chance to conduct testing. In this case,
nothing can be donc. Second, the individual involved was tested,
but part or all of the responses to the test items were missing.

The situation in which partial information about an individual
was available may be classified into three types: (1) the
individual was not tested because the instructor judged
the student could not do any part of the test; (2) the
individual failed to complete parts of the test, by his/her
own decision to stop; or (3) the individual completed only
part of the test because the teacher did not present those parts

of the test which the teacher judged to be too difficult for
the student.

As noted in (1) above, there were instances where teachers
did not administer the test because they judged it to be too
difficult for the students; this provides important information
about those students and it must not be excluded from the
study (since such exclusion would constitute an over-estimation
of the ability of the total group being assessed). It is also
not appropriate to consider their score zero, because our observa-
tions indicate no one who actually attempted the test scored
that low. A compromise decision is to conclude that such a de-
cision is an indication of a low score and therefore the score
corresponding to the fifth percentile of the sample of testees
in this study was assigned to these individuals.

Norms for the REAL are available only for the total test
scores. Therefore, if an individual responded to less than
nine items on the test, the total score is not comparable with
the norms or t+e scores of other persons who responded to all
nine items. Therefore a scoring procedure was developed which
used the partial information to estimate what the total test
score would have been.
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The scoring procedure for the REAL does not contain-a
procedure for handling a partially completed test, although
it seems clear that a partial test contains some useful infor-
mation about the achievement of the individual tested.

The correlations among the nine items of the REAL test
ranged from .50 to .70 with a median of .62. These correlations
indicated the test was highly homogeneous and therefore the
following procedure was developed for scoring under these
circumstances.

Missing information was estimated by converting the observed
scores on each available scale to standard scores by subtracting
the mean of the scale and dividing by the standard deviation of
the scale. The means for the nine scles were: 3.2, 2.0, 1.7,
1.8, 2.8, 2.0, 2.8,-1.9, and 3.5. The standard deviations for
the nine scales were: 1.8, 1.6, 1.6, 1.7, 1.6, 1.9, 1.8, 1.9,
and 1.3.

The mean standard score for the scales which were available
was calculated. The resulting "mean standard score" was used
to estimate the score for each scale which was missing by
multiplying it by the standard deviation for that scale.

The resulting estimated scale values were then used in
the same way as observed values were used in calculating che
total score for individuals. The nine scales in the REAL are
not weighted the same in the total score and this estimation
procedure allowed the weighting to remain the same and at the
same time produced scores from partial response information
which may be reasonably expected to be on the same scale as
scores from tests with a complete set of responses.

SRA Test--Since this test is composed of two parts,
rtial data were sometimes received in which only one
« the parts (either reading or vocabulary) was completed.
Since total GSV scores were used, completion of one part of
the test could not be compared directly to the total test.

A similar correlation analysis was undertaken to test
the homogeneity of these two parts which indicated that the
correlation was not strong enough to predict the total score
from the partial score. Accordingly, only students for whom
completed pre- and post-tests were available, were used in the
analysis.

Missing data based on the teachers' judgement that the

test was too difficult rarely occurred for the SRA test
because the test had multiple levels of difficulty.
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Based upon these procedures, the following sections
discuss our findings for the student projects rfirst and adult
projects second. Each table includes the following: the
identification of the variable under investigation, the sample
size (N), the pre-test score and its standard deviation, the
gain score and its standard deviation,and the residual score
and its standard deviation. The discussion of the find-
ings is 1limited to residual gain scores, except in the
discussion of overall gain. In this case the residual gain score
by definition is equal to zero. Therefore, raw gain scores
are used as the primary measure.

Student Projects

Initial Skill Level

The students' mean initial skill level, as measured by the
SRA GSV pre-~test scores (Table 49), was 331 with a standard
deviation of 72. This is equivalent to a 6-6 grade level
(based upon SRA norms}).

On an individual project basis, the pre-test scores vary
from a low of 209 to a high of 415. An analysis of variance
indicated that the projects differed significantly in this
respect and thus the target groups represent different popula-
tions in terms of reading skills. As expected, the pre-test
scores are related to the degree of educational attainment
with college students performing the highest (projects A, B,
C, D) followed by senior and junior high (projects E, G, H,

I, J, K, L, M) and then elementary students (project F).

Given the traditional grade equivalent definitions of
functional literacy (i.e., 5th grade), most of the students
in the Program are not illiterates, but are underachievers
who are performing below the norm and in need of remedial
help.

Overall Gain

The mean gain* of the 788 students with pre~ and post-
test scores was 16.73 with a standard deviation of 33.90
(Table 50).

*
The most commonly used measure of change is simple gain. Although

this measure has important methodological problems, it is reported here,
since it iIs most appropriate for overall conclusions.
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This gain is statistically significant at the .05
confidence level. The 95% confidence interval (based upon t
distribution) for the mean gain of students in the R2R program
is 16.73 + 2.37.

This offers convincing evidence that, as a whole, the
participants in the student model improved their reading
performance during the period under study.

It is necessary, however, to set this conclusion in its
proper context. Namely, is this amount of gain more than would
normally be expected?

In view of the fact that these students were selected
because they appeared to have problems with reading, we would
expect that their progress in reading would generally be
below average. Examining the SRA norms (SRA, 1972) for the
average students in their norming population, we find that
students with a GSV of about 330 would be expected to show an
average yearly gain of about 25 points (or 12 points for
five months). 1In this light, the mean gain of 16.73 for the
Right to Read (R2R) student for a mean period of approximatelv five months
indicates substantially more gain than "average" students are
achieving in the time involved.

Thus, in general, we conclude that participants in the
student model demonstrated significant change in their reading
skills during the evaluation period and that this change
indicates a growth rate which is better than the "average"
for students with the same entry-level reading skills.

Project Typology Gain

Table 51 presents the analysis of residual gain based upon
the three previously defined project typologies (Chapter 1IV).
Significant differences do exist and based upon post hoc test
using Scheffe contrasts, Type I performed the best, followed by
IT and 1I1 respectively.

Thus the following conclusions can be made: first, class-
room projects are more effective than tutorial projects. Second,
projects that operate within the regqular school structure are
more effective than those operating outside this structure.

This suggests that the more integrated a R2R project is with
the normal school operations, the more effective it is in
generating improvement. Evidently, these projects are able

to capitalize on the regular school resources and instructional
strategies so that R2P impact is supportive of and supported

by regular instruction.
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Individual Project Gain

As indicated in Table 52, there are significant differences
in residual gains among the 13 student rojects; and thus it
can be concluded that some projects are more elfective than others.
Post hoc comparisons by means of Scheffe contrasts indicated that
projects G, D, & B were the most effective and significantly
different than projects E, F, & I.

A crucial question for policy makers is to try to deter-
mine what features of these projects in fact were influential
in their impact on program effectiveness. The complex and
correlated nature of the numerous program variables makes it
difficult to accurately answer this question on rigorous analy-
tical grounds. However, a more descriptive approach was taken
to try to single out important and effective program features.
More specifically, the projects were ranked in order of effective-
ness and then compared on the basis of the following variables:
pre-test score, cumulative enrollment, form of instruction,
class size, staff;pupil ratio, school credit, percentage of total
budget expended for personnel, monthly cost per student, dominant
student ethnicity, percentage of staff having the same ethnicity
as the dominant student ethnicity, staff size, staff termination
rates, and staff questionnaire ratings (presented h Table 53).

Examination of these findings rceveals that projects with
higher pre-test scores are generally more effective than projects
with lower pre-test scores, suggesting that, for the R2R popula-
tion, greater improvement was more frequently achieved among
students with more advanced entry skills than among those with
more minimal beginniry skills. However, none of the mqu_other
factors examined showed a consistent relationship to student gain.
With regard to several key factors, this finding derives from
the fact that projects were so similar that no differentiations
could be made: thus, all projects had a high degree of ethnic
correspondence between students and staff: all projects spent
the bulk of their monies on personnel; and all projects were very
positively rated by their staffs. More variation was found in
relation to such factors as staff;pupil ratio (from 1:4 to 1:12)
and class size (from 5-23), but no systematic differences were
found and this is consistent with expectations based on the litera-
ture. Large variations were noted in monthly cost per student,
size of enrcllment, and staff size and termination rate. However,
none of these factors were systematically related to student out-
come either. It would appear that project effectiveness is more
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a function of an ideal and complex mix of program features,
and organizational and teaching quality, than of individual,
discrete frogram variables.

Termination Rates

The second major dependen*t variable evaluated in this
study was the student termination rates (defined as # terminated
+ cumulative enrollment). Table 54 presents the overall termina-
tion rate and rank order of rates on a project basis, and Table
55 presents the termination rates on a project typology basis.

The overall termination rate is 23,08 which compares favorably
tn similar literacy programs which were found to have termination

Type I had the lowest rate (15%), followed by Type III (28%), and
Type II (36.3%).

In judgmentally assessing the program features in relation
to projects'’ ability to retain students, none of the major
program variables seem to reflect retention effectiveness. However,
it does seem that those projects which performed better on
reading gain also performed better on retention. This suggests
that projects which have effective management and organizational
approaches and quality instruction will produce both the best
results in terms of reading performance and student retention.
Moreover, based upon the typology rates, more structured projects,
i.e., Type I, retain their students more effectively than less
structured or tutoring projects.

Reasons for Termination &
Reading Skills of Terminees

Table 56 presents a frequency distribution of the reasons
identified for termination. In total, termination is almost
equally due to student withdrawal (10.0%) and proJect drops (11.2%),
indicating that termination is both a function of student and
project decisions. The primary reasons for withdrawal are:
moving (1.9%), time conflicts (2.4%), lacking interest (2.9%).

The primary reason for dropping students is non-attendance (10.3%).
In terms of the initial reading skills of the terminees vs.
continuees (Table 57), it was found that the terminees' mean
pre-test score was 310 vs. 338 for the continuees, which is
significantly different (p <.05). We can conclude, therefore,

that terminees have somewhat lower reading skills upon entrance
than the continuees, and may be harder to hold.
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Gain by Student Characteristics

Tables 58 through 67 present the residual gain scores
for the participants in the student model based upon the previously
identified student characteristics. The following is a discussion
of these gains as they relate to significant differences between
these groups.

Sex--No significant differences exist between the gain
made by males and females.

Ethnicity--On an ethnic basis, significant differences
among groups were founi on both the initial test and residual
gains. Scheffe contrasts indicated black students scored
higher on the initial test than white and Spanish-surnamed
students, who did not differ. 1In terms of residual gain, both
black and Spanish-surnamed students gained more than white students.

This finding must be viewed, however, in the context of
the students' project assignment since students were not randomly
distributed on an ethnic basis; thus, it is therefore impossiblc
to separate individual factors from program effectiveness. It
should also be noted that the black and Spanish-surnamed students
entering this program have higher ability than the white students
entering the program, and our findings indicate that students
with higher entering skills achieved the most.

This confounding context, however, does not detract from
the importance of the finding, particularly since much prior
research has suggested that minorities do not perform as weli
as whites on achievement tests.

Age & Grade Level Completed--On both an age and grade
completion basis, significant differences among groups were
found in both initial scores and residual gain scores.

In both cases, examining the difference by Scheffe contrasts,
significant linear trends were found. This indicated that the
older the students, or the more schooling tggy had completed,

did the more they

the better they did on the 1initial test, an
gained in terms ol residual gain scores.

- This finding may be interpreted as indicating that it is
more difficult to induce improvement in a short period of

time (such as the evaluation period) for students with limited
or no reading skills than to upgrade the skills of more advanced
students.
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Thus it must be recognized that the task of improving
the reading skill of illiterates and functional illiterates
among youth vis a vis more advanced students, is a more difficult
objective that will require longer periods of time. Moreover,
from R2R's perspective, while the need to improve college
students' skills is not unimportant, it seems more important
to be able to effectively serve the younger age group of
students since they are the potential future members of the
functionally illiterate population.

Native Language--In terms of the two primary native
languages, English and Spanish, native English speakers scored
higher on the pre-test than native Spanish speakers. However,
the two groups did not differ in terms of residual gain scores,
indicating that both groups benefitted from the program.

Able to Read Native Language (if not English)--Students
who can read their native language scored significantly higher on
the pre-test than the non-readers of their native language.
The two groups, did not differ, however, in their residual gain.

Fluent in Spoken English (if native language is not Engligh)--
Those who were fluent in spoken English scored significantly
higher on the pre-test, but the two groups did not differ in
residual gain.

Weeks of Enrollment--In terms of weeks of enrollment,
there were significant differences among groups of students
on both the initial test and residual gain. Examining both
of these significances by means Scheffe contrasts on pairwise
comparison and linear and quadratic trends did not reveal a
simple interpretable relationship.

Proportion of Attendance--Students were grouped into
four categories based upon the proportion of class sessions
which they attended (i.e., # attended = total § classes
available):

Category 1 - 90-100% attendance
Category - 80-90% attendance
Category 3 - 60~-80% attendance
Category 4 - < 60% attendance

The initial scores of the fcur attendance groups differed
significantly. This significant difference was examined by
Scheffe contrasts on pairwise comparisons which indicated that
the lower attendance group scored i.'wer than the other three
groups and that the three higher grcups did not differ on
initial score.
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The residual scores of the four attendance groups differed
significantly, i.e., those who attended a higher proportion of

available classes did better than those who attended a lower

proportion. This significant difference was examined by
Scheffe contrasts on pairwise comparisons which indicated that
the lowest attendance group scored lower than the two higher
attendance groups. Thus this finding may suggest that students
who are motivated to regularly attend R2R classes achieve more
than students who attend less frequently.

Reasons for Enrollment--The "reasons for enrollment” item
on the data form allowed multiple reasons to be checkad and
therefore the responses were not mutually exclusive.

The results indicate that students who checked the item
"referred by counselor"” did more poorly than those who did not.
On the other hand, students who indicated a self-motivating
purpose, i.e., wanted to learn to read, wanted to handle life
situations better, to get a jcb, or other, did better than
students who did not indicate such motivation.

Thus, students who perceive their participation as voluntary
and related to the accomg%xshment of specific goals achieve more
than student whose participation 1s perceived as non-voluntary.

Attitude--An attitude scale (as discussed in Chapter 2)
was administered at two student projects (C & E). The attitude
scale scores were correlated with reading gain, and the correla-
tion between favorable attitude score and residual gain score
was .10 (N=73). This correlation is not statistically signifi-
cant from 0 (p#.20). As noted above, however, there was a
relationship between regqularity of attendance and gain, and that
may be a more effective measure of attitude than a paper and
pencil test.

Hours of Instruction--As indicated in the previous chapters,
students within and among projects, received widely varying
amounts of instructional hours. Based upon the regression
analysis, however, no significant relationship existed between
gain and hours of instruction.

This finding, on initial inspection, seems to be contra-
dictory with other research, most of which suggests that more
hours will produce more gain. However, several reasons seem
to account for the lack of a relationship in this study:
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First, many students received much less than 100 hours
of instruction and the differences in the resulting achievement
are probably small compared to the large variety of other
influences involved. In other words, the power to detect
differences in outcomes due to differential hours of instruction
is low. Second, the study only compiled instructional hours
received in R2R, and did not include hours received in other
classroom instruction or homework/self instiructional hours.
Third, the study was not designed to try to differentiate among
varying levels of instructional quality; a factor which is
generalliy regarded as the prime determinant of impact and more
important than quantity (and a variable that has eluded quan-
tification in almost all similar research). Given the factor
of quality, and other important program factors, an hour (or
1C0 hours) of instruction in one project is not necessarily
equivalent to an hour in another project.

Thus it seems more logical to assume that the study was
unable to isolate and control for hours of instruction, rather
than conclude that, in fact, no relationship exists between
hours and gain.

Days Between Testing--A similar situation is faced when we
compare gain to the number of days between pre- and post-testing.
As identified in earlier chapters, the days between pre- and
post-testing varied within and among projects, due to varying
project schedules and the flexible nature of student participation.
The regression analysis, however, indicates that no significant
relationship was found and thus more days of participation does
not necessarily generate more gain.

As with the previous finding, we are hesitant to conclude
that there is no relationship, but that other intervening and
related factors, i.e., program managment and quality, are more
important. In any event, we can conclude that an effective
project <an produce gain in a short period of time (as evidenced
by projects A and B, for example, which operated on a semester
basis), while an ineffective project will produce less gain
even given longer periods between testing.

Gain by Staff Characteristics

As indicated earlier, students were matched with their
respective teachers or tutors. In an effort to identify if
any relationship existed between certain staff characteristics
and student gain, residuwal gain scores were compared in the cases
of three staff characteristics pertaining to experience: number
of years of schoolir~ number of years of teaching experience, and
number of reading ¢ ..-es taken. Tables 68-70 present
the results, indicu.. . - that no significant differences exist
among students who have teachers/tutor with different levels
of experience and education.
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Table 49 BEST Cory
PRE-TEST SRA SCORES
Student Projects N _*Eipre-?esg_ ——,
Project A 38 415.42 (44.61)
B 327 359.62 (48.40)
C 25 389.56 (52.20)
D 9 359.00 (76.62)
E 61 267.44 (60.42)
F 21 209.14 (66.07)
G 35 , 235.34 (71.75)
H 47 319.38 (56.83)
I 31 308.77 (86.03)
J 16 353.06 (50.39)
X 28 358.07 (40.43)
L 97 303.49 ¥4.77)
M 53 284.79 (74.43)
LRI ION 330.05 (72.26)
Table 50
SRA GAIN SCORE FOR
ALL STUDENT PROJECTS
N Prea-Test Gain
788 330.09 (72.26) 16.73 {33.90)
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Tahle 51 BEST COPY AV LU H 2
RANK ORDER OF STUDENT PROJECT
TYPOLOGY SRA GAIN SCORES Residual
Type N Fre~Test Gain Gain
I 544 342.03 (64.02) 18.96 (31.60) 3.37 (29.87)
II 155 307.79 (88.42) 14.06 (38.99) -4.79 (39.38)
III 89 295.96 (69.15) 7.73 (36.50) -12.24 (37.08)
:
F (2.785) = F (2.785) =
26.34 10.72
p<L.9d5 pg .05
Table 52
RANK ORDER OF INDIVIDUAL
PROJECT SRA GAIN SCORES
Student Residual
Projects N Pre-Test Gain Gain
G 35 259.34 (71.75) 37.86 (54.76) 12.13 (51.51)
D 9 351.00 (76.62) 23.56 (20.83) 9.57 (24.89)
B 327 359.62 (48.40) 21.32 (29.45) 7.3% (27.63)
M 53 284.79 (74.43) 21.72 (44.65) .69 (44.09)
J 16 353.06 (50.39) 14.75 (23.43) .20 (26.86)
A 38 415.42 (44.61) 8.76 (22.69) .14 (21.25) |
K 28 358.07 (40.43) 13.93 (25.20) -.15 (23.88) |
C 25 389.56 (52.20) 6.64 (24.70) -4.44 (23.45)
L 87 303.49 (44.77) 12.99 (28.05) ~6.27 (27.51)
H 47 319.38 (56.83) 9.06 (28.16) -8.68 (26.31)
I 31 309.77 (86.03) 6.48 (41.99) -12.18 (40.96)
E 61 267.44 (60.42) 3.65 (37.45) -17.79 (49.75)
F 21 209.14 (66.07) 10.14 (46.78) -18.07 (49.56) ;
F (12,775) = F (12,775) =
47.65 5.01
p< .05 p<.05
1

While Project "D" is primarily a program serving white college students,
only the Spanish surnamed group component was pre- and post-tested since
o the white college group "peaked out" on the pre-test.
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Table 54 £ s

RANK ORDER OF STUDENT PROJECT TERMINATION RATES

Rank Order of

Efudent Projects Texrmination Rate % Residual Gains
B .4 3
D 13.9 1
J 15.6 5
A 21.1 4
K 25,2 6
L 27.2 9
M 28.6 7
C 35.3 8
F 35.6 13
3 36.1 10
E 38.4 12
G 47.3 2
; I 62.5 11
H
POPULATION MEAN 23.0% |
Table 55

RANK ORDER OF STUDENT PROJECT
TYPOLOGY TERMINATION RATES

Rank order of

Type Texrmination Rate & SRA Residual Gain
!
I 15.0 1 ‘
II 36.3 2
III 28.0 3
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BESTCL. ... e
Table 57

COMPARISON OF SRA PRE-TEST SCORES
BETWEEN TERMINEES & CONTINUEES

Terminees Continueces
N Pre-~Test N Pre-Test
245 309.65 (81.11) 1093 337.80 (76.57)
+(1,1336)
=13,31
Table 58 P<.03

SRA GAIN BY SEX

Residual
SEX N Pre-Test Gain Gain
1
Male 372 330.12 (78.09) 16.89 (35.12) -.09 (35.10)
i t
L‘Female 380 329.58 (65.40) 16.72 (32.55) -_07 (31.30):
{
F (1,750) = F(1,750) =
.01 .0001
NS NS
Table 59
SR”. GAIN BY ETHNICITY
Residual
ETHNICITY N Pre-Test Gain Cain
Black 479 346.85 (64.85) 17.42 (30.29) 2.20 (29.56)
White 154 298.33 (63.87) 12,17 (33.82) -6.93 (35.13)
Spanish
Surnamed 112 300.61 (86.46) 20.90 (43.44) 1.37 (41.29)
American 6 286.00 (63.58) ~4.83 (42.90) -25.75 (41.45)
Indian -
Asian - - - -
Other 8 364.50 (79.99) 14.50 (31.25) 1.04 (34.90)
F(4,754) = F(4,754) =
21.82 3.22
p<005 E)(-.()S
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Table 60
SRA GAIN BY AGE
Age N Pre-Test Gain Residual Gain
< 14 92 261.62 (63.16) 11.15 (33.53) -12.43 (34.41) g
;14<'l7 241 300.04 (67.48) 13.80 (37.95) -5.37 (38.21) E
:
5174 21 252 354.79 (56.88) 18.04 (30.24) 3.65 (29.08) f
(2l<l34 135 372.73 (55.63) 19.58 (27.60) 6.90 (25.78)
f34<f43 23 389.00 (42.90) 16.83 (27.33) 5.69 (26.24)
43264 7 367.71 (31.82) 26.86 (28.70)  13.70 (30.82) |
F(5,744) F(5,744)
=62.04 = 6.4l
p< .05 p< .05
Table 61
SRA GAIN BY GRADE LEVEL COMPLETED
Grade N Pre-Test Gain Reéaigﬁal
]
2 4 165.75 (51.40) -27.75 (63.70) -60.08 (57,24f
3 3 224.00 (50.27) 10.00 (95.29) ~.6.80(100.04)
4 4 249.50 (40.77) 0 (14.45) -24.38 (13.65)
5 22 250.32 (50.18) 20.57 (27.06) -5.62 (26.40)
6 28 252.68 (63.12) 23.14 (35.33) -.94 (33.90)
7 29 263.93 (61.80) 9.83 (41.02) -13.18 (39.26)
8 188 291.48 (63.56) 14.39 (39.71) -5.48 (39.26)
9 44 321.96 (53.25) 9.3 (30.12) -8.12 (30.49)
10 28 362.43 (55.34) 11.96 (25.38) -1.70 (25;48)
11 24 374.63 (55.54) 4.67 (28.96) -7.84 (32,17)
12 306 364.60 (53.52 20.90 (28.72) 7.44 (26.80)
13 49 368.27 (46.09) 10.35 (26.09) -2.76 (24.48ﬂ
14 S 393.20 (56.29) 19.40 (29.48) 8.66 (30.78)
F(15,753) F(12,753)
=28,35 = 3.45
o p< .05 p< .G5
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Table €2 REST C074¢

SRA GAIN BY NATIVE LANGUAGE

Residual
Native Language N Pre-Test Gain Gain
English 659 333.29 (69.18) 15.69 (31.80) -.64 (31.79)
Spanish 100 298.87 (83.67) 22.43 (42.69) 2.47 (40.94)]
t
F(1,757) F(1,757)
= 10.14 = ,45
p<.05 NS
Table §3
SRA GAIM BY ABILITY TO READ
NATIVE LANCUAGE (IF NOT ENGLISH)
Residual
Able to Read N Pre~-Test Gain Gain
Yes 75 306.51 (83.75) 20.00 (42.98) 1.03 (42.05)
No 18 278.11 (91.64) 29.94 (45.81) 8.28 (40.82)
{
F(1,91) F(1,91)
= 8.07 =.54
p£ .05 NS
Table 64
SRA GAIN BY FLUENCY IN SPOKEN ENGLISH
(IF NATIVE LANGUAGE IS NOT ENGLISH)
Residual
Fluent in English N Pre-Test Gain Gain
Yes 80 318.46 (78.47) 16.71 (37.35) -1.12 (36.75)
No 17 229.47 (53.62) 37.59 (49.23) 11.31 (47.90)
F(1,95) F(1,695)
= 19.81 =]1.43
p<.05 NS
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Table 65

SRA GAIN BY WEEKS OF ENROLLMENT

Residual
# Weeks Enrolled N Pre-Test Gain Gain
4-8 3 293.67 (39.50) 13.00 (26.51) -7.19 (28.65)
8-12 270 356.87 (52.18) 19.17 (27.18) 4.99 (25.22)
12-16 65 285.57 (87.33) 28.97 (45.49) 8.01 (42.13)
16-24 121 303.92 (57.95) 11.96 (31.00) =-7.26 (30.86)
24~-32 151 305.54 (77.06) 19.32 (40.18) .26 (4C.18)
32-40 129 349.58 (76.37) 5.46 (29.30) -9.62 (31.15)
40-52 7 230.43 (50.85) 25.00 (58.49) 13.09 (72.77)
>»52 14 344.57 (88.79) 14.86 (21.55) -.50 (25.97)
F(7,752) . F(7,752)
= 19.74 = 4.06
p<€.05 pL .05
Table 66
SRA GAIN BY PROPORTION OF TIMES ATTENDED
Proportion of Residual
Attendance N Pre-Test Gain Gain
.9€1.0 270 331.08 (64.40) 21.53 (30.98) 4.89 (29.75)
.8«.9 219 336.20 (69.08) 17.17 (33.92) 1.02 (32.61)
.6¢< .8 203 327.42 (77.36) 13.90 (33.39) -3.09 (32.95)
0< .6 79 305.56 (81.17) 7.54 (43.15) -1L51 (43.89)

F (3,767) = F (3,767) =
3.71 5.82
p< .05 p< .05
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Table 67
SRA GAIN BY REASONS FOR ENROLLMENT

Residual

Reasons N Pre-Test Gain Gain
Counselor suggested:

Yes 256 314.03 (77.28) 11.65 (34.11) -6.60 F(1,767)

No 513 337.19 (68.23) 19.16 (33.28)  3.10 p:}fag7
Want to learn to read:

Yes 605 331.94 (71.40) 18.05 (32.79)  1.49 Fié,;g?)

No 164 320.43 (74.37) 11.56 (36.63) -6.09 p< .05
Do better in school:

Yes 354 320.77 (76.70) 16.48 (34.74) -1.13 F(1,767)

No 415 336.91 (67.24) 16.81 (32.88) .73 8;.50
Handle life situations:

Yes 197 324.79 (75.82) 25.55 (36.40) 8.22 F(1,767)

No 572 331.10 (7°.82) 13.60 (32.22) <-3.04 pi}?6§4
Get a job:

Yes 177 331.88 (75.74) 24.59 (37.96) 7.04 F(,767)

No 592 321.46 (70.94) 14.29 (32.01) -2.27 pj}?ag3
Other:

Yes 57 309.37 (97.89) 29.90 (45.18) 11.20 F@,767)

No 712 331.09 (69.52) 15.60 (32.45) -1.03 piz:gg
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Table 68

BEST CO:v {1 = =
SRA GAIN BY STAFF NUMBER OF
YEARS OF SCHOOLING
Residual
§ Years N Pre-Test Gain Gain
<12 19 247.94 (60.82)  17.95 (57.45) -8.12 (57.32)
13<14 61 316.71 (69.45) 14.93 (28.60) -4.12 (28.26)
15<16 203 343.81 (61.83) 18.66 (35.60) 3.36 (34.82)
>16 318 341.14 (85.12) 18.58 (33.15) 2.66 (32.31)
F(3,597) F(3,597)
=17.60 =]1.38
pec .05 NS
Table 69
SRA GAIN BY STAFF NUMBER OF YEARS
TEACHING EXPERIENCE .
Residual
# Years N Pre-Test Gain Gain
— {
<1 341 326.6" (66.29) ‘16.81 (34.56) -.52 (24.26)
25 0
6§<19 25 333.12 (64.34) 7.24 (37.48) -8.28 (37.60)
210 352 339.97 (84.85) 18.19 (3:.99) 1.82 (31.04)!
;
F(2,715) F(2,715)
=4,17 =1.34
P .05 NS
Table 70
SRA GAIN BY STAFF NUMBER OF
READING COURSES TAKEN i
Residual
§ Courses N Pre-Test Gain Gain
0 654 332.77 (74.82) 17.70 (33.94) .98 (33.24)
1-2 35 349.65 (67.91) 9.86 (27.54) -6.31 (26.24)
3-4 14 378.04(102.16) 15.21 (23.94) .32 (26.90)
>4 0
F(2,700) F(2,700)
=8,92 =.82
p< .05 NS
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Adult Projects

Initial Skill Level

The adult project students' overall initial skill ywere
measured by the REAL pre-test scores. As indicated in Table 71,
the mean REAL pre-test score was 19.88, with a standard deviation
of 11.98. On an individual project basis, the pre-test scores
vary from a low of 14.55 to a high of 34.39. Thus, based upon
the test criteria of functional literacy equaling a raw score

of 36, the projects are generally serving functionally illiterate
and marginally Iiterate adults.

Overall Gain

Based upon the same analytical procedures used in assessing
SRA gains, overall gains were computed for the adults. The
results indicated that an overall gain of 6.15 was achieved

by _the adult students. This is statistically significar. at the

.05 level. The 95% confidence interval is 6.15 + 1.03 (Table
12) .

Thus it can be concluded that students in the R2R adult
project improved in their reading skills. Since no control group
was utilized, it is impossible to be certain that these effects
are directly attributable to the Program. However, it is reason-
able to assume that the gains are attributable to R2R since
these adults are not participating in any other major educational
effort and their skills upon entering were marginal.

A second issue which must be addressed is the meaningfulness
of this gain in the context of the adults' entering skills.
Specifically, an "average" adult entered with a score of 19.88
and gained 6.16 in the course of the evaluation period, i.e.,

4-6 months, achieving an ending score of 26.03. Thus the
"typical” adult has moved from "illiteracy" co "marginal literacy"”
but is still substantially below the functional literacy level

of 36 after this amount of training. This suggests that, while
gain can be expected in short periods of time, the achievement
of full functional literacy can be expected to take much longer,
particularly for those with very low pre-test scores.

Project Typology Gain

Table 73 presents the analysis of residual gain based
upon the three previously defipned adult project typologies
(Chapter IV). While significant differences exist on a pre-test
basis, no significant differences in residual gains were found
among the three types.
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Individual Project Gain

As indicated in Table 74, there are significant differences
among the 11 adult projects (based upon analysis of variance).
However, Scheffe contrasts indicated a difference of about 7.8
was necessary for statistical significance, leading to the con-

clusion that only projects R and U can be said to be superior to
project P.

As with the student projects, a descriptive analysis was
undertaken to try to identify program features that are similar
among effective projects. Table 75 presents this analysis.

The findings of this analysis, however, were inconclusive and it
does not appear that any of the individual program variablass
which we have identified is related to project effectiveness.
Thus, it appears that project effectiveness is more a function of
the overall administrative capability, quality of instruction,
and staff, than of any identifiable individual program features.

Termination Rates

Table 76 presents the overall termination rate and rank
order of rates on a project basis. The overall mean termination
rate of 30.9% compares favorably to similar literacy programs though
it is higher than the student projects.

On an individual project basis, the rates vary substantially
from a low of 0% to a high of 78%. These two extremes, however,
should not be considered representative since the low project
serves an Indian reservation (a group with almost no mobility)

and the high project had to totally reorganize its volunteer
tutoring component.

In comparing the project variables to the termination
rates, the following was found: First, the projects that had
high termination rates generally seem to be more effective in
terms of achieving gain among the non-terminees. This suggests
that projects with high termination rates tend to be losing
those students who are more difficult to teach. Second, some
of the classroom and some of the tutoring projects (both volun-
teer and paid) were capable of achieving better than average
termination rates, suggesting that the form of instruction is
not crucial to retention. This is supported by the project
typology termination rates (Table 77) where the rates were
reasonably similar, i.e., Type I (25.3%), Type II (29.9%),and
Type III (32.2%).
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Reasons for Termination &
Reading Skills of Terminees

Table 78 presents the frequency of reasons for termination.
Overall, more students voluntarily withdraw (21.4%) than are

dropped by the projects (9.7%). The primary reasons for with-
drawal include: moved (528%), unknown and other (7.8%). The

primary reason for being dropped is non-attendance (8.1%).

In comparing the initial reading skills of terminees (20.71)
vs. continuees and completers (20.27), we found no significant
difference (Table 79). Thus we can conclude that termination
is not related to any variation based upon initial skiTT,

Gain by Student Characteristics

Tables 80 through 90 present the residual gain scores for
the participants in the adult model based upon the previously
defined student characteristics. The following is a discussion
of these gains and pre-test scores as they relate to differences
among groups.

Sex--No significant diiferences exist either on the pre-

e

test or residual gain.

Ethnicity--Significant differences exist on a pre-test
basis, but no differences were found on residual gains.

Age & Grade Level--No significant differences in residual
gain scores were found on the basis of age or grade level. On
the pre-test score, however, people with more schooling scored
higher than those with less schooling.

Native Language--No significant differences exist either
on the pre-test or residual gain. '

' Able to Read Native Language (if not English)--Significant
differences ex'st between those who can read their native tongue
and those who cannot, with greater gains being accomplished by those
adults who are literate in their native language. This suggests,
that among adults, learning to read Egnlish is more easily

accomplished if the individual is literate in his/her native
lanquage.

Fluent in Spoken English (if native language 1is not English)--
Significant differences exist, with those who are fluent in spoken
English performing more effectively. Thus, similar to the above,
the fluent group evidently can learn to read more rapidly than
the non-fluent group.
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Weeks of Enrollment--No significant differences were found
on a pre-test and residual gain basis.

Employirent Status--Significant differences exist in residual
gain. However, post-hoc analysis by Scheffe contrasts did not
reveal clear interpretable results.

Proportion of Attendance--The groups differed significantly
on the pre-test with higher scorers tending to be more regqular

attgnders. The groups did not differ significantly in terms of
residual change scores.

Reasons for Enrollment--Students who checked counselor
suggested enroliment achieved less than those who did not check
this item. No other differences were found. However, this
suggests (as was the case with the student projects) that those who
perceive their participation as voluntary do better than those whose
participation is influenced by others.

Attitude~--The attitude scale was administered at two pro-
jects (W & T). The correlation between favorable attitude and
residual gain was .09 (N=59), which is not statistically signi-
ficant (px24).

Hours of Instruction & Days Between Pre- & Post-Testing~-
Based upon the regression analysiS, these variables were not
significant in predicting gain, These findings may be interpreted
similarly to the findings among the student projects.

Staff Characteristics

Tables 91-93 present the findings related to staff charac-
teristics. On the basis of number of years of schooling among
staff members, significant differences were found in residual
gain. No significant differences were found on the basis of
the number of years of teaching or the number of reading courses
taken.
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Table 71
PRE~TEST REAL SCORES
Adult Projects N Pre-Test
Project N 23 25.44 (11.32)
0 17 14.35 (8.13)
P 50 15.08 (9.88)
Q 14 16.14 (8.87)
R 12 26.25 (10.70)
S 13 34.39 (10.10)
t T 24 26.63 (12.04)
!
U 19 23.42(12.42)
\' 72 18.22 (12.12)
W 37 16.22 (10.80)
X 41 20.34 (11.51)
" Table 72
REAL GAIN SCORES
FOR ALL ADULT PROJECTS
N Pre~Test Gain
L
322 19.88 (11.98) 6.15 (9.54)
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Table 73 o
or nour pest ¢oiY [APRER

RANK ORDER OF ADULT PROJECT
TYPOLOGY GAIN SCORES

Type N Pre-Test ___ Gain __ Residual Gain
{1 116  18.31 (10.92) 6.33 (8.58) -.33  (8.29)
II 84  22.83 (12.03) “4.79 (5.95) -.44 (6.05)
III 122 19.34 (12.61) 6.91 (12.05) 3.58 (10.52)
F (2,319) = F (2.319) =
3.74 .46
p < .05 NS
Table 74

RANK ORDER OF INDIVIDUAL
PROJECT REAL GAIN SCORES

Adult

Projects N Pre~Test Gain Residual Gain
R 12 26.25 (10.70) 8.42 (9.23) 4.27 (6.66)
0 19 23.42 (12.42) 9.16 (5.65) 4.12 (4.77)
0 17 14.35 (8.13) 11.12 (10.70) 3.2} (9.67)
N 23 25.44 (11.32) 6.13 (9.30) 1.73  (9.84)
Q 14 l6.14 (8.87) 8.93 (7.56) 1.58 (6.32)
W 37 16.22 (10.80) 8.60 (13.17) 1.27 (11.66)
v 72 18.22 (12.12) 7.18 (11.77) .49 (10.45)
T 24 26.63 (12.04) 4.38 (4.90) .35 (5.24)
S 13 34.39 (10.10) .62 (8.44) -.96¢ (8.59)
X 41 20.34 (11.51) 3.00 ;5.72) -3.02 (5.82)
P 50 15.08 (9.88) 3.56 (6.60) -4.12 (6.30)

F(l0,311) = F{l0,311) =
6.38 2.95
p< .05 p < .05
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Table 76
RANK ORDER OF ADULT PROJECT TERMINATION RATES

Rank Order of

Adult Projects Termination Rate % Residual Gain
Q 0 5
) 4 23.3 11
W 23.5 6
S 23.9 9
X 24.3 1¢C
\'4 26.0 7
T 28.3 8
N 34.3 4
U 38.7 2
o 39.7 3
R 77.9 1
OPULATION MEAN 30.9 &
Table 77

RANK ORDER ADULT PROJECT TYPOLOGY
TERMINATION RATES 1/

Rank Order of

Type Termination Rate § REAL Residual Gain
I 25.3 2
II 29.9 3
II 32.2 1
1/

= Project "R" is included in Type III ror this analysis since all
of their terminees came from the tutoring component,
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Table 79 BEST COPY AVAILASLE

COMPARISON OF REAL PRE-TEST SCORES
BETWEEN TERMINEES & CONTINUEES

Terminees Continuees i
N Pre-Test N Pre-Test:
192 20.71 (12.3) 534 20.27 (12.4)
F(l,724)
=.78
NS
Table 80
REAL GAIN BY SEX
Residual
SEX N Pre-Test Gain Gain
Male 122 21.54 (11.00) 5.18 (8.57) ~.46 (8.88)
Female 163 18.54 (18.96) 6.87 (10.09) .42 (9.06)
F (1,283) = F (1,283) =
3.21 .75
NS NS
Table 81
REAL GAIN BY ETHNICITY
ETHNICITY N Pre-Test Gain Residual Gain
Black 96 18.54 (12.01) 7.30 (11.79) .88 (l0.23
White 75 23.68 (12.32) 5.49 (7.79) .65 (8.00)
Spanish ' _
Surnamed 98 .19.57 (11.24) 4.70 (6.89) -1.40 (6.62)
American -
Indian 12 16.83 (9.20) 6.75 (4.98) -.19 (3.80)
Other 7 12.71 (10.66) 7.57 (10.49) -.63 (11.13)
F (4,283) = F (4,283) =
2.51 1.30
P<L .05 NS



Table 82 BEST COPY AVAILASLE
REAL GAIN BY AGE
Residual
Age N Pre-Test Gain Gain
' —
< 14 4 13.5 (8.54) 15.50 (10.47) 7.32 (7.87)
14< 17 13 22.1 (10.42) 9.08 (11.10) 3.61 (9.86)
17< 21 47 21.1 (10.63) 3.94  (9.15) -1.96 (8.62)
21< 34 73 22.8 (11.81) 4.06 (8.38) -.83 (8.06)
34 <43 50 21.2 (11.81) 6.14 (7.46) .39 (6.41)
43 <64 57 16.6 (12.50) 6.21 (9.72) -1.07 (9.43)
> 65 18 16.8 (13.09) 9.11 (12.75) 1.69(11.37)
F(6,255) F(6,255)
=2.07 =1.62
NS NS
Table 83
REAL GAIN BY GRADE LEVEL COMPLETED .
1l Residual
Grade N Pre-Test Gain Gain
0 119 16.96 (10.50) ~1.39 (7.61;
1 3 6.67 16.43) 9.00 (12.12) -1.20 (10.99)
2 5 20.80 (8.93) 9.80 (14.99) 4.07 (12.67)
3 9 12.44(11.39) 10.22 (13.09) 1.94 (12.60)
4 13 13.39 (9.17) 9.31 (1 .60) £.31 (12.44)
5 6 11.83(13.59) 7.50 (10.31) -.97 (9.30)
6 21 17.14(11.20) 6.43 (14.92) -.42 (13.36)
7 18 22.78(13.55) 3.72  (6.59) -1.40 (7.60)
8 24 22.67(13.37) 5.50 (L0.23) .34 (8.31)
9 26 25.92(12.56) 8.19 (9.09) 4.03 (7.32)
10 23 25.91(10.85) 3.91 (7.70) -.25 (7.63)
11 13 27.39(11.39) 8.15 (7.60) 4.44 (5.76)
12 20 27.00 (8.08) 3.75 (7.99) -.08 (7.21)
F(11.290) F(l1,290)
=4.24 =1.02
p<.Q5 NS
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BEST COPY AVAILASLE

Tablg_gi
REAL GAIN BY NATIVE LANGUAGE
Residual
Native Language N Pre-Test Gain Gain
English 171 20.75 (12.31) 6.51 (10.54) .77 (9.61)
Spanish 103 19.18 (11.36) 4.81 (6.74) -1.42 (6.61)
American -
Indian 12 16.83 (9.20) 6.75 (4.98) .19 (3.80)
F (2,290) = F (2,290) =
1.74 1.31
NS NS
Table 85
REAL GAIN BY ABILITY TO READ
NATIVE LANGUAGE (IF NOT ENGLISH)
Residual
Able to Read N Pre~Test Gain Gain
Yes 79 18.54 (11.41) 5.18 (6.82) -1.33 (6.67)
No 34 18.79 (11.48) 5.21 (7.52) -1.14 (7.49)
F (1,111) = F (1,111) =
1.02 1.88
pg .05
NS
Table 86
REAL GAIN BY FLUENCY IN SPOKEN ENGLISH
(IF NATIVE LANGUAGE IS NOT ENGLISH)
Residual
Fluent in English N Pre-Test Gain Gain
Yes 28 26.46 (11.15) 5.36 (7.94) 1.36 (7.18)
No 95 15.85 (9.93) 5.11 (6.48) -2.14 (6.43)
F (1,121) = F (1,121) =
23.34 6.06
p< .05 p<.05
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Table 87
REAL GAIN BY WEEKS OF ENROLLMENT

Residual
# Weeks Enrolled N Pre-Test Gain Gain

<4 1 16.00 (0) 0 (0) ~7.39  (0)
4-8 1 6.9 (0)  12.00 (0) 1.45 (0)
9-12 9  26.11 (10.75) 5.78 (8.32) 1.59 (7.37)
12-16 7 20.71 (13.56) 3.00 (8.32) -2.90 (6.50)
16-24 21 20.48 (11.85) 5.38 (4.25) -.59 (4.60)
24-32 70 19.11 (11.60) 6.32 (8.91) -.22 (8.43)
32-40 81  18.26 (11.21) 5.39 (9.05) -1.42 (8.47)
40-52 15  26.27 (10.45) 2.94 (8.74) -1.64 (8.99)
> 52 71 22.20 (11.94) 6.42(10.12) .99 (9.24)

F(8,267) F(8.267)

=1.64 =,68
NS NS
Table 88

REAL GAIN BY PROPORTION OF TIMES ATTENDED

Residual

Propaortion Attended N Pre~Test Gain Gain
.9%1.00 57 25.61 (12.05) 4.49 (8.33) .14 (8.11)
8 < .9 56 20.32 (12.00) 7.34 (9.32) 1.32 (7.97)
.6< .8 95 19.00 (12.25) 6.67 (9.94) .23 (9.20)
.0< .6 106 17.29 (10.71) 5.86 (9.24) -1.12 (8.61)

F(3,310) F(3,310)

=6.53 =1.,06

pe .05 ‘ NS
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Table 90

REAL GAIN BY EMPLOYMENT STATUS

Residual
Status N Pre-Test Gain Gain
> 20 nours 148 20.45 (11.79) 5.18 (8.09) -.65 (7.89)
£ 20 hours 20 18.85 (13.14) 2.40 (14.10) -3.92 (12.71)
Unemployed 107 20.49 (12.07) 7.31 (9.25) 1.49 (8.08)
Full-time
student 2 21.00 (4.24) 14.50 (6.36) 8.83 (5.07)
F (3,273) = F (3.273) =
<11 3.62
NS p<.05
Table 91
REAL GAIN BY STAFF NUMBER OF
YEARS OF SCHOOLING
Residual
# Years N Pre-Test Gain Gain
< 12 66 25.06 (12.06) 6.05 (8.26) 1.37 (7.95)
13€ 14 23 20.13 (l12.11) 8.61 (9.70) 1.87 (8.24)
15<16 105 17.43 (12.66) 7.64 (11.54) .98 (9.85)
>16 74 18.04 (11.03) 4.39 (5.18) -2.40 (6.29)
F(3,264) F(3,264)
=12.87 =3.40
P< .05 p<« .05
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Table 92

REAL GAIN BY STAFF NUMBER
OF YEARS TEACHING EXPERIENCE

Residual
# Years N Pre-Test Gain Gain
1 66 24.14 (12.25) 5.70 (8.04) .62 (7.29)
2£5 0
6<10 44 18.74 (13.24) 8.14(11.55) 1.25(10.68)
>10 139 17.83 (11.82) 5.38 (8.90) ~1.30 (7.91)
F(2,248) = F(2,248) =
14.30 2.17
p< .05 NS
Table 93
REAL GAIN BY STAFF NUMBER OF
READING COURSES TAKEN
Residual
# Courses N Pre~Test Gain Gain
0 190 18.76 (12.55) 5.88 (9.82) -.57 (8.78)
1~2 26 24,77 (19.89) 4.00 {6.50) -1.08 (6.15)
) 3-4 3 26.00 (2.00)  7.00 (7.21) 2.77 (6.79)
24 1 31.00 (o) 6.00 (o)  3.36 (g
F(3,216) = 4.79 F(3,214) = .26
. NS
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EVALUATION INSTRUCTIONS KANUAL 4T ggp, n, |
lE' .

R2R ComuniTY BASED PROJECTS

I. INTRODUCTION ' .

During FY 74, Pacific T. & T. A. will be conducting an
evaluation stud& of 24 randomly-selected community based
R2R projects. Your project has been selected for inclusion
in the study sample.

The purpose of the evaluation is to measure the project's
effectiveness in achieving R2R program objectives and to
identify the factors which contribute to successful outcones.

The primary objective of the national R2R program is
improvement in reading performance. For this reason, we are
Placing primary emphasis on securing pre- and post- reading
test scores for every program participaqt, in order to measure

the extent of reading improvement over time. Pacific T. &

T. A. has undertaken an extensive research effort to loca‘e tha
very best reuding tests for this purpose and all sampled
projects will be utilizing one of the two designated reading
tests, for ‘evaluation purposes, as follows:

READING TESTS , : R ’

(1). For all projects primarily serving out-of-school adults,
the test which has been selected is the R/EAL. This
is a life-related test capable of yielding a score
for persons with limited reading skills.

(2}. For all projects primarily serving in-school populations,
(i.e., junior and senior high school and college i
students) the SRA Multi-Level Achievement Series has
been designated. This is a relatively new school-
type standardized test with a.broad span of reading

levels.

The testing schedule will allow for a six-month colencas
interval ketveen the/pre~ and post-tests for all those wvho

Q /70
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romain in the program throughout this tinme period. In addition,
we are asking pProjects to test every late enrollee, as soon as
possible afteor enrollment, and every termince--so as to

insure a complete pre/post: reading performance record on every
participant, :

In oxder to identify those factors which relate to improve-~
ment in reading performance, we will also require specific
information about student characteristics, student attendance,
staff ¢haracteristics, ang student attitudes. Four forms
have becn developed to secure this information, as follows:

DATA FPORNS ,

(). an individual Student Data Foxm, to be completed

by (or for) cvery program Participant, This form is

being provided to the projects, pre-printed and pre-

nu.bered, in triplicate sets, with carbon inserts. The

eriginal (white) copy is to be retained by the project,

for your own rYecords; the first carbon ' (blue) copy is

to be sent to Pacifie 7. §. 7, a, Bpon enrollment; the

sccond carbon (yellow) is to be sent to Paclfie

T. ¢ . A. upon termination, at which tine the ternina-
tion portion of the form is to pe completed.

(2). A one-page Student Attendance Data Form, to he
completed monthly, covering sessions and hours attended,
(3}.  An individual Staff/Volunteer Data Forn, to be
completed by cvery staff member«nadministrators, tcachers,
tutors andg SeCretaries; full-time ang part~time; paigd
and voluntcer. This form is being provided, like the
Student Data Form, pre-printed ang Pre~numbered, in
triplicate sets, with carbon insorts. The original i
(white) zopy is to be retained by the project, for your
Own records; the firse carbon (blue) copy is to be sent
to Pacif}c T..& T. A. vpon enrollmont; the second carbpon

(vellos) copry is to be sent to Pacitic 7. & 7. A. upon
termination, at which time the termination portion of
the forn is to he capletaed,
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. (). A one-page Attitudc Scale, to measure attitvdes toward

reading, has been developed by Pacific T. & T. A. for use

vith student and adult populations. This tost will be .
administered only once, during the post-reading test period

in May-June 1974.

THIS MANUAL DETAILS THE PROCEDURES FOR EACH OF THE THRLE
DATA FORMS- 'I'IIE' STUDENT DATA IFORM, THE STUDENT ATTENDANCE DATA
FORM, AND THE STAFF/VOLUNTEER DATA FORM. Spcvific instructions
for administering the recading an? attitude tests will be provided
scparately. fTimetables for adﬁinistering these tests are,
however, also included in this manual. Instructions pertaining
to the data forms, contained in this manual, include: who
Should complete ecach torm, when they should be completed, how
they should be completed, and when they should be returned to
Pacific T. & T. A.

When all procedures have been implemented, the complete
file on every cnrollee will consict of: .

o] & Reading pre-test score

o a conpleted Student Data Form
(o) nonthly Attendance Data

(o) a Reading post-test score

o an Attitude Scale score.

pPlus, for termineces, a statement of the date and reasons for
terminatior, recorded on the Student Data rorm.

The complete file on ecach staff member will be compriscd
of a completed staff/Volunteer Data Form; plus, for terminecos,
a statement of the date and reasons for termination, recordcd
on the bkottom section of the Staff/Voluntcer Data Form.

In addition to the provisien and collection of forms,
racific T. & T. A. staff will visit you on-site threce times
in the course of the study. During these visits, we will
assist ou with testing and fo.'. corpletion and obscrve your
program .n action. You are invite to call us, collect,
whenover you have any cucstions about the evaluation proceduves.

] 7
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. BEST COPY AVAILASLE ‘
II. IVALUATION SCHEDULE 3 {

Pacific 7. & T. A. will be collecting the data identificd
during the period between November 26, 1973 and June 30, 1974.

The following will explain the overall data collection schedule
for this period:

(1) November 26 through December 14

During this period, a Pacific T. & T. A. staff
momber will be at your project for one week to
provide you with reading test materials and to help
you administer them to all students enrolled at the time.
At the end of this week, Pacific T. & T. A. will
collect all reading test booklets,or answexr sheets,

for scoring and computer processing.
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- BT CORY WAL  creT COPY AUNLABLE
(2) December and January - e
(a} DBeginning December 1, you should maintain

attendance records on all enrollecs, covering the 4
number of sessions attended, the number of sessions
absent, and the number of hours attended, using your

own form and system.

. (b) Toward the end of January, Pacific T. &

T, A. will mail you. -
o Sstudent Data Forms for all enrollees
o Staff/Volunteer Data Forms for all staff
membexs .
o A student Attendance Data Form, covering

December and January

(c} Between receipt of the packet and the last

day of the nonth, you should:

o Have every staff member complete a staff/
veoluntecexr Data Torm, _

o complcte a Student Data Foxm fox every
program participant

o Record attendance information (for December and
Januaxy) on the student Atlendance Data Form

(d) acwminister reading tests to all students w+ho
were not tested during the scheduled testing dates--due
to absence or late enrollment. (It is suggested that
testing be done in groups, wherc this is compatible with
your program design, in oxder to reduce the staff huxden
in conncction with testing, so long as testing can be
completed within the month.) January 25 has been cstab-
1ished- es the target date for completing all initial reading

tests.
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' BEST COPY AVAILABLE BEST COPY AVAILABLE
(3) Februasy : .

(a) PpPrior to the 5th day of the month, mail to
Pacific . & T. A. the forms completed during the

prececding month, including:

o Blue copies ¢f the Staff/volunteer Data Forms
for all stafy employed currently ,
o Blue copies of the Student Data Forms for

_ "all enrollees®

o) Reading test booklets (R/IAL), or answor
sheets (SRA), for all enrollees testod after
the designated testing dates

o Completed Attendance Data Forms {oxr December
and January

*Note:

For students vho were enrolled on December 1, but
terninatod prior to receipt of the Data Forms, fill

in as much information as you can~-including terminaticn
information--and send us beth the blue and yellow
copies. .
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aQnrc

(a) Prior to the 5th day of the month, mail to

Pacific ?. & T. A. the forms compicted during the
PXeceding month, including:

o Blue copies of the Staff/Volunteer Data Form
for new staff members, beginning employment
during Fecbruaxry : ,’V

(o} "Yellow copies of the Staff/Voluntcer Data rbrm
for all staff mombers terminating in February
(with termination portion filled out)

(o} Blue copies of the Student Data Form for
enrollees entering the program in February

(o} Yellow copies of the Student bata Yorm for
enrollees leaving the program in February
(with termination portion filled out)

(o} Reading test booklets (R/FAL, or answer
sheets (SRr), for all enrollces tested durinc
February (i.e., February enrollecs and
texminecs)

o | Student Attendance Data form for February
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| : AILABLE
‘ COPY. AVAILABLE BEST COPY AV,
(5) April BES‘

Repeat process as shown for March.

(6) HMay

Repedt brocess as shown for March, but do not
administer Pre-reading tests tc new enrollees,

(7) May-June

During this period, a racific T, & T. A, staff
Member will be at your project for onec veek to help you
to administer the POSt reading test and the attitude
test to all currently enrolled students. Specific ‘
testing dates will be arranged in consultation with you.
At the end of this week, Pacific T. & o, A. will collecg
all reading and attitude test booklets and answer sheets
for scoring ang computey Processing.

The following two schedules are provided for your
Yeference.
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“OR KHOMT?

Y WHOM?

IHEN?

Lvaluation Instiuctiong Munual

p B F waINE
STAFF/VOLUITEER DATA FORH ey gopy gy oo
This is a basic employment sorm for all staff members ’
(including volunteers). It consists of a triplicate
set of forms with carbon inserts: The original copy
(white) is for your office files; the first carxbon
(blue) is to be sent to Pacific T. & T. A.; and the
second carbon (yellow) is to be sent to Pacific T. &

T. A. when a staff member terminates. The form has
three basic sections: Part I--the box at the top includes
information required by Pacific 7. & T. A. for record-

keeping and computer processing (it will come to you
pre-printed); Part II--the body of the form covers all
basic relevant information about the staff member; and
Part III--termination data (to be completed only upon
texnination).

The Staff/Volunteer Data Form should be completed fox
each staff nanber eﬁployed--administrative, instrxuctional,
and clerical; part time and full time--and all volunteers.
When you first receive the forms in January , complete

a form for each staff member currently employed, and for
each voluntecer currently participating. Therecafter,
complete a form foxr each new staff member and'volunteer:
between “February 1 and May 31,

The forms should be completed by'each staff/volunteef.

All forms should be checked by a designated staff membex
for complcteness and accuracy.

The form should be completed upon receipt of the forms from
Pacific T. & T. A. in January. All blue copies are to be

- mailed to Pacific T. & T. A. prior to February 5. fThercafter,

the form should be completed for each new staff member at the
time of initizl cmploymonit end/or volunteer sign-up.

When a staff niabor ox voluntocer texminates, an appropriatc
proy

sta®f membher should comnlete the torminntiqp information

180
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at the bottoa of the page.

BEST COPY AVAILAM

Note:

If any forms are still outstanding at the time the
initial packet is returned to Pacific T. & T. A.,

prior to February 5, they should be sent to us as

soon thercafter as possible. The object is to

insure that our Data Bank contains full information
on every staff member,

13
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* staff/Volunteer bata Foxm

4

f{ow? Each item in the questionnaire
has a number. The following
explains how to complete cach
item.

Part X

$he name of your agency will be pre-
printed; check to see that it is correct.
The project ID number has already been
assigned. This number will remain the
same on all forms and will be usecd for
computer control.

Each Staff/Voluntcer Data Form has an
individual pre-assigned IC number. The
numbers are arranged sequentially. Only
one form and number should be used for
each staff/voluntecex. After the ID
number is aseicned, it will be usged to
identify that staff membexr throughout
the evaluation process. If a foxm is
not used or completed incorrectly,
print VOID across the form and mail

it, along with the correct forms, to
Pacific T. & T. A.

Part IX
1. Print the staff/voluntcer's complete
name. : )

2. self-explanatory.

3. Write in birthdate, shewing month, day
and year; e.g., (015 [of8! l13) .

4. Self-explanatory.

5. Write in the highest grade cempleted at
time of cmplcyment/particibation; C.G.p -
four years of collece, |116 .

6. Check the highest degree received.
7. Self-explanatory.

8. Write in number of yecars of teaching
experience at time of enploiment; c.ge.,
ﬁiﬁi . If no years experience, write in
20eYX0, E@ . *

9, Write in the numter of years of other
expericnce which you feel will halp you
do a better job in R2R; c.g-, working with
adults in ArE progrem, working in Neigh-
borheood Youth Corps, clc.

10. Cheek all aprropriate bones.

“teaching hours; e.g., [L[G .

*

Rvaluation Instructions Manual

11, Write in date of actual cmployment
or voluntaxy association with project,
using month, day and year; e.g..

GEfUER ,
12. Write in the planncd number of total
hours scheduled per week; e.g., [0]9 or

210} . iy

13. For instructional staff and volunteex
tutors, write in the planned number of

If non-~
instructiocnal staff, write in zero, .

14. Check the language in which the staff

member/veolunteer first learned to speak.

15. Sclf-explanatory. Fluency implies -
the ability to communicate (speak and
understand) with ecasec.

Part III .
16. Upon texmination, write in the date
of texrmination; e.g., folg) 279 ia .

. 17. Check vdismisged” or "voluntarily

left" and appropriate sub-catcgories.

BEST COPY AVAILRBLE
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WHAT? This is a basic enrollment forxm for all program
participants. It consists of a triplicate set of
forms with carbon inserts: The origihal copy (white)
is for your office files; the first carbon (blue) is
to be sent to Pacific T. & T. A.; and the second
carbon (yellow) is to be sent to Pacific T. & T. A.

.. * when a student terminates. The form has four b&sic
sections: Part I--the box at the top includes infoxma-
tion required by Pacific T. & T. A. fox record—-keeping
and computer processing (it will come to you pre~printed);

. parts IT and III--the body of the form covers basic
information about the student and is divided on the basis
of who is to complete it (both of these parts are to be
completed upon enrollment); Part 1v-~termination data
(to be completed only upon termination).

STUDERT DATA [FORM

FOR WiHoM? The Student Data Form should be completed for each stucent
who was enrcolled in your program as of Deccmber 1, 1973.
When you first receive the forms in January, complete a
_form for each student enrolled between December 1, 1973 and
* January 31, 1974. Thereafter, complete a form for each new
student who enrolls, between February 1 and May 31.

BY WHOM? Part II of the form is to be completed by the students
thenselves. If the student cannot complete this section,
jt should be completed by a staff member on the basis of an
oral interview.

Part III is to bec completed by the ﬁeacher, tutor.or_pthcr
staff member. All forms should be checked by a designated
staff member to be sure each item is filled out completcly
and accurately.

WHEN? The form should be compieted upon receipt of the packet
fyom Pacific T. & T. A. For students enrolling after
February 1, the form shonld be couplcted at the time of
enrollnment or within a fow days after enﬁpllment.
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When a student terminates, a staff momber should
complete the termination information at the bottom
of tho page.

Note:.

If any forms are still outstanding at the time the
initial packet is returned to Pacific T. & T. A.,
priox to February 5, they should be sent to us as
soon thereafter as possible. The object is to insure
that our Pata Bank contains full information on

every onrollee. .

BEST coPY A\'NLRB\.E
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Student bata lomm

o
.. . . .

. HOW? Each item on the questiomnaire
has a numbexr. The following
explains how to complete cach
item,

Part I

The name of your agency will be pre-
printed; check to sce that it is correct.
The project ID number has alxeady been
asgigned. This number will remain the
samc on all forms and will be used for
canyputer contrel.

Each Student Data Form also has an
individual pre-assigned ID number. The
nurbexrs are arrxanged scquentially.
humbers have been assigned to all
students included on your initial
roster; once a number has been assigned,
it must always be used to identify that
student. If a pre-mumbered form is
spoiled, replace it with

& blank form, copying the student ID #
as shown on the pre-numbered foxm.

Part IX A

1. The names of students appearing on
your roster have been pre-printed. TFor
all others, print the student's complcte
name. Use the same nane on any other forms
wtilized. Namen are required for contrel
purposes and to facilitate cosimunication
between your project and Pacific T. &

T. A. about migsing data.

2. Self-explanatory.

3. Print the student's birthdate, showing
month, day and year; e.g.,]O}B}j2i7§‘igj
fox. Maxch 27, 1946.

4., Self~explanatory. .

5. Write in the highest gr..dc completed
at the time of enrollment: c.g., 7th
grade, |0iﬂ , one year of college, m .

6. Chock the appropriate box. If full
time student is checked, do not check
uneoiployed. .

7. Chock the appropriate hox(es). If the
student was nct divectly referred by &an
individual or agency, do not check the
first box. If a referral was made, otherx
bosnes which are appropriate may also ko
cheeled.

¥ oaluaion instiaceions lanual

[
Part TIX
8. Write in month, day ond ycax of

enrollment; e.g., .

9. Check the language in vhich the P
student first lecarned to cpeak.

10. If the student's primary language
is not English, indicatc whether the
student is literate in his primary
lanquage.

11. Check whether or not.phe student can
speoak Inglish fluently at the time of
enrollment.

12. Check the appropriate box. Class

is defined as group instruction; tutor

is defined as one-to-onc tutoring sessions
and does not include tutoring/individualized
instruction in a classrooum structure. If

a student is receiving both types, chack
both boxes.

13. Print the name of the student's teacher

& or tutor and their TD number (cco

14. staff Data Form instructions). If &
student has more than one teachor ox

tutor, print the name of the teachoer/tute:r

vho spenés the nmost time with the student.

If more than one tecacher is in the c¢lassroon |

at the same time, print the name of thoe
supervising tcacher.

15, Print the number of sessions; i.e.,
classes or tutoring gessions, the stuaent
is expected to attend cach weck: e.g.,

4 classes per week, [_Qtij « If the nmuther
of clasges vaxies ecach week, write in the
avexrage.

16. Print the number of scheduled hours;
e.g., 4 classes per week at 1 hour por

class would be 4} . If the number of
hours varics, write in the average.
Part IV

17. Uron termination, write in the date
the student terminated, as in Items 3 § 0.

18. Chock one column as follows:
*withdrow" should be checked vhen a student

Adyrops out; “hropped" should be chacked if

the . project torminates the student priox

to completion; "Completed” should ko cliecked
if the project/student has determined Lhit
the student hns successfully comptoted thr
progran.  Hest, checlk thoe appropric. o ot
cailegorics undeyr the coluun.

gEST COPY AVAILABLE
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WHAT?

FOR WHOM?T

BY wHOM?

WHER?

Evaluation Instructions Hanual

ATTELDAKCE DATA FORI ST CCPY AVAILABLE

The Attendance Data Form is a vehicle for compiling
attendance data on all enrollees, for a period of
one month. '

It is assumed that each project has its own system for
recording ecnrollee attendance information on an

on-going basis, probably in the form of teacher "roll"
sheets. While continuation of existing systems is
completely satisfactory, it is essential that such

systems be re-examined and, if necessary, expanded, to
include the requircd information; i.e., number of sessions
attended, number of sessions absent, and number of houxs
attended. When the rell-taking system has been revised

to include this data, the task will simply be to gather
and compile the attendance data on the form provided.
Agency, plus studcent names and ID numbers will be pre-
printed hy Pacific 7. & T. A.; completing the initial form
will entail entering teachers'! names and ID's and supplying
attendance data for every enrollee--for December and Januery.
Thereafter, it will only be necessary to note any changces in

teacler assignments, identify terminces and new enrollces
and supply attendance data for one month.

All students enrolled in the project during any part of
the month in ¢uestion. Thisg includes all on-going
enrollees, all new enrollees, and all terminees whose
termination date falls within the month being reported.

-

it is sugge- ted that one staff nember be designated to
conpléte the form on a regular basi so that he or she
will be completely familiar wlth.the form,

The studont Attendance NData Form should he complotoed ot
the oend of cuach wonth and 1redled to Pocific T. & T A,
(along with all coither materials) prior to the 5th day of
the follewing nonih. s

18 /86



A tendance bata Form

[ 4

HOW? 1.

2.

3.

4.

5.

8.

9.

&
10.

Evaluation Instrué&ionn Phoamed

The name of your project will appear
on the form; cheek to see th«t it
is corrcect.

The Project ID has already been
assigned and will appear in thc
appropriate spacc.

The names of the correct rxeporting
month (or monthsg) will appear in

‘the appropriate space.

We plan to provide you with a
print-out of student ID's and
names. Should this prove
impossible during any given
month, you will neced to write in
sequent:ial order the ID numbers of
all) students who are currently
enrolled that month & print the
appropriate name next to cach ID.
Names of newly-enxolled students
should be added to the list
provided.

t'rite in the ID nureber and name

of the student's primery instructor
on the form to LG sulaitted in
February. Thercafter, write in
the ID and name for the current
month's instructor only if the
instructor has changed since the
Preceding month.

rite in the actual numbexr of scusions
attended, number of sessions ébscnt,
und total hours attended for cach
student that month, from the firut
through the last day of the calendar
month. Rourd off hours to the
nearest amount (e.y., 6% hours would
be 7; 7% hours would be 7). If a
student terninates anytise during

the month, print the number of
sessions and number of hours attended
(colunns € and 10) prior to termina-
tion, and write TIRMINATED in column
9 (secscions absent).

1,87



TEST INSTRUCTIONS
1. SRA EXAMINER'S MANUAL

2. REAL EXAMINER'S MANUAL
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‘ SRA EXAMINER’S MANUAL

ADMINISTERING THE SRA READING
ACHIEVEMENT. SERIES
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SRA EXAMINER'S MANUAL
ADMINISTERING THE SRA READING ACHIEVEMEWT SERIES

ADMINISTERING THE TESTING PROGRAM

This manual presents the standard procedures for- administering the SRA
Reading Achievement Series, Form E. Teachers who will administer the test should
read the manual carefully to gain familiarity with the testing procedures and the
methods ¢f marking answers on the answer sheet. It is important that all
directions be followed correctly since uniform conditions are nxcessary for
accurate testing.

MATERIALS NEEDED FOR TESTINS
Test Booklets - Each color coded booklet contains the two reading battery
areas--comprehensive and vocabulary--to be used. Students
should be tested in these two areas. Each student taking
the test will need a booklet.

Each color code represents & diffe}ent reading level. The
booklets should be used as follows:

students reading under S5th grade level ----- BLUE
students reading from 5th to 9th grade level -- GREEN
students reading above 9th grade level -e--- RED

Make the color code assignment to each student based upon
the best available information you have concerning the
student's reading level. The booklets overlap in terms of
difficulty so that assignment to the appropriate book is
somewhat flexible.

A1l students should be requested to take the test even if
their reading ability s currently very low. This will
enable each student to demonstrate progress over time.

Answer Sheets - A separate answer sheet, with the same color as the test
booklet, should be given to each student.

Pencils & Each student should have a #2 penci) and an eraser. Extra
Erasers = p2 poncils shsuld be availatle.
NALABLE
gest CoPY B
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TESTING CONDITIONS -

Testing conditions should be as comfortable as possible for the students.
The testing room should be quiet and well lighted, and each student should have a
desk, if possible. .

-

&

SIZE OF GROUP
~If.you are administering the test to a large group, one teacher should be
available for each 30 students. If the tests are to be given on an individual
basis, each teacher or tutor administering the test should be completely familiar
*  with all procedures.

TIMING THE TEST

The reading comprehensfon and vocabulary series emphasize power rather than
speed. On some occasions, all students may have finished before time limits are
reached. If everyone has finished, you can end the period. The testing time {s

as follows:
testing time administration time
reading comprehension 50 minutes 5 minutes
reading vocabulary 10 minutes 2 minutes

Hake sure that the testing time for both sections is controlled carefully,
An interval timer, stopwatch or watch with second hand should be used.

PROPER MARKING OF THE ANSHER SHEETS
Filling in Response Ovals: The answer sheets will be scored by an electronic
scoring machine. The machine can score accurately only if the answer sheets are
properly marked. The examiners and proctors must make sure that the sheets are
marked correctly. The most fmportant considerations in fi1ling in response ovals
are 1isted below:
1.  Each mark must be dense and black; soft (#2) pencils must be used.
2.  Each mark must cover more than half the arca of the oval.
3. The mark must be made within the oval. Marks need not be uniform
in size or shape. Very neat or fussy marking should be dfscouraged,
since it takes too much of the student's time ‘and may lower his score.

The exemples below i1lustrate good and poor marking.
teo large o7 too small @ corvect

/
i | REST CPPY AVAILABLE
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If this 1s the first time the students are using separate answer sheets, it

may be helpful to illustrate proper marking on the chalkboard.

”

Marking the Name Grid: Proper marking of the name grid (side 1 of the answer
" sheet) is necessary for correct listing of the studentﬁ' names on the reports of
test results. In filling in this information each student must:

1.

2.
3.

4.

Leave a space in the box between last name and first name. If a
student's name s too long to fit in the grid, he should be instructed
to print only as much of it as space allows. :
Mark only one oval in each alphabet cotumn.

Blacken the oval at the top of each column containing a blank box,
{ncluding all columns to the right of the name.

Erase completely 811 incorrect marks before blackening the proper oval.

Entering Identifying Informatfon: Before the first test sessfon begins, it
will be helpful to put on the chalkboard the identifying information exactly as
students are to print it on the answer sheet. - Only two {tems wiil be needed in
addition to the student's name:

1.

2.

On side 1, the student should print the name of your R2R project where
the space is provided for the school name.

On side 2, the exact date of test administration should be completed
under the numeric research grid. The last two columns of Field B
should be used for the month; the last two columns of Field C should
be used for the day; and the last two columns of Field D should be
used for the last two digits of the year. An example follows:

~ NUMERIC KESCARCN GRID | O ¢
. ns:cso:cow:‘éa-é
A |A] Twid38 | FL5TC [roldp | 83
SIBS00 D0GR L . yovenber 29, 199
o) RIS =5 = November
hlol erololopey. Iatololo B33 '
PCANOO O LODOR] 58 ¢
DCEIPOOE DL OOM <k
2ENPOC I DEQRD] g« -
DLITROC :SGEOG Tt
. DEPBOG: . Heoan] i
D DO0  JCOGH i
wl L OOC QM0 . sd

Remember only the student's name, name of ybur project and exact date
of administration are needed. A1l other information can be left blank.
The neme of the preject and date should be posted on a chalkboard iv

possible.

| BEST COPY AVAILABLE
24 /95— ‘



INTRODUCTORY DIRECTIONS TO STUDENTS
(Directions to the examiner are printed with no indentation and should not be
read to the students.) ‘ "
(Directions to the students are indented in this manner and
bordered by a vertical bar on the left. The indented sections
in quotatfon marks are quoted d¢ .tly from the test booklet;
the students may read along siic...ly while the examiner reads
these sections aloud.)
The directions in this section will prepare the students for the tests and instruct
them §n filling in the name grid and other identifying information. These
fnstructions are to be used only at the beginning of the first test session.

Make sure each students has two §2 lead pencils and an eraser. Students may not
use pens or colored pencils. The students should be seated in the desired
arrangement and separated as much as possible.
| -~
Read all directions slowly and distinctly. Say:
Today we are going to begin taking a serfes of tests that will
help you and your teachers know how well you can remember and
use what you have learned.

It is important that you do your best on these tests so that
your scores will show clearly your educational strengths and
weaknesses.

The answer sheet that I will pass out in 2 moment will be read
by a machine that will record your scores. These machines are
very accurate, but it is important that you listen to and follow
carefully the instructions for making your marks so that the
machine can read them.

Do not make any marks on the test booklet. You are to mark your
answers to the test questions on the separate answer sheet.

1 w?ll now give ‘each of you an answer sheet. Do not mark the
answer sheet. Leave it on your desk until I tell you what to
do with it. )

Pass out the answer sheets. oSt m“ mk\m\i

/
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When all the materials have been distributed, say:

‘Be careful how you handle the answer sheet. Do not fold it or bend
the corners. Keep it as clean as possible. Make no marks on it until
1 tell you to do so. '

Place your ahswer sheet on your desk so that side 1 faces up.

Check to see that all pupils have side 1. Show them “SIDE 1' printed on the
answer sheet.

I Above "school®, print the name of our Right to Read project.

Give the name of the project and pause. Allow enough time for all students to
complete this identifying information clearly and accurately. Then say:

Now Yook at the name grid at the botiom of your answer sheet. To
find out how to put your name in the grid, read the section above
the grid called "Marking Your Name® sflently while I read it aloud.
Make no marks on the answer Sheet untfl I tell you to do so.

"Your answer sheet will be scored by a machine.. This machine can
also ‘read' your name if it is properly recorded on the answer sheet.

“"There are two steps in filling in your name.

“First, print your name in the boxes below the grid 1ike this:
(1) last name; (2) skip a bcx, (3) first name. If your whele
name will not fit in the spsce, print as many letters as fit.

"Second, fi11 in the matching oval above each letter and each blank
box. Blacken the entire oval, but do not go outside it.

1. Fi11 in the matching oval above each letter.
2. F{11 in the top oval above the blank box between the parts

of your name.
3. Fil in a}l the blank ovals above the blank boxes after your

Remember--there are two steps to fi11ing in your name grid: first,
printing your name in the boxes; second, filling in the matching
oval above each box.

Are there any questions abeut fil1ling in your name?

e
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Pause to answer any questions about the name grid. Then say:
Now take your pencil and print your last name in the boxes at
the bottom of the name grid. Put one letter in each box.

-

Check to see that all students are printing their last names properly. Then
. continue: . ‘
} Now skip one box and print your first name.

If ‘a student's name is too long to fit in the grid, instruct him to print as
much as possible. Then say: :

Now f111 in the ovals above your name. Begin with the letter in
the first box. Find the same letter in the alphabetical column
directly over it. Make a heavy black mark inside the oval
showing this letter. Make your mark large enough to fill the
oval, but do not go outside the oval.

Do the same for each letter of your name.

Be sure to blacken the blank oval in the column above a blank
box.

If you make 2 mistake, erase very carefully and make the
right mark.

Allow enough time for students to f111 in their names. Walk around the classroom
and check to see that each student is working carefully and accurately.

When a1l students have finished f111ing in their name grids, instruct them to
turn to side 2 of their answer sheets. Say:

Then to side 2 of your answer sheet and look at the right hand side
of the sheet that says "Numeric Research Grid”. This section will
be used to fi11 in today's date. Under the last two columns of
Field B put in the number of this month, by filling in the correct
ovals. Under the last two columns of Field C. put in today's -
date by filling in the correct ovals. Under the last two columns
of Field D put in the last two digits of the year by filling in
the correct ovals. :

The correct date and ovals to be checked should be placed on the chalkboard so
dente f . ti ut correctly.
the studente can fi11 this scctien © orrectly BEST COPY AURILABLE
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Continue by saying:
We are almost ready to begin the first test. Read the section on
your ansver sheet called “Marking Your Answers"” silently while I

read it aloud.

gach row of ovals on the answer sheet has & number that matches
the number of one cf the test questions. To answer a test

) question, decide which is the best answer. Then find the row of
ovals numbered the same as the question. Make & heavy black
mark in the oval with the same letter as the answer you have
chosen. ) '

“There are three important things to remember:

“Fipst, the heavy black mark you make should be large enough to
£i11 the oval, but it should not go outside the oval. Do not
waste time making extremely neat marks, but make sure the mark
fs heavy and fills the oval.
too large & too small! @ correct

ugecond, keep your place on the answer sheet. Make certain you
make your mark in the row numbered the same as the question you
are answering.

“Third, mark only one oval in & row. If you change your mind
about an answer, erase your first mark completely and make
another mark."

Do not fold or bend your answer sheet. Keep it as clean as
possible. Mark only in the ovals provided, because extra marks
might be counted as errors.

Are there any questions?
Answer any questions and then read the instructions for the first test.

DIRECTIONS FOR QDMINISTERING THE READING TEST
Open your test booklet to page 3. Read the directions for the
Reading test silently while I read them aloud.

“This 1s a test of how well you understand what you read. The
tost has stories for you to read and cuestions atout th? stories
for you to cowir. Reed coch clovy; thoa answee the questicns

ERIC 28 BEST Cnpy RYP1i RIE.
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that follow it. Mark the space on your ahswer sheet that
matches the letter of the answer you choose. Here is an
example:

“IMake a wish and blow out the candles!' That's something
people have been saying to birthday children for hundreds of
years. Llong ago, people thought that candles had magic

powers. The candles on a birthday cake had the power of
granting a wish. To get the wish the birthday child had to blow
out all the candles at once and keep the wish a secret. Today,
most people doi't believe that candles have magic powers, but the
custom goes on.

S1 To get his wish the birthday child had to
A. eat a piece of cake
B. keep the wish a secret
C. say the right magic words
P. find the special birthday candle"

Choose the correct response and mark the space that matches its
letter for question Sl in the Reading section on your answer sheet.

Give the students time to complete this. Then say:
ug2 In line 4, 'at once' means

A. right away

B. cne by one

C. at the right place

D, at the same time"
Choose the best response and mark the space that matches its
letter for question S2.
Give the students time to complete this. Then continue reading:
"The best answer for question S1 is B, ‘keep the wish a secret,’
so you should blacken space B for question S1 in the Reading
section of your answer sheet. The best answer for question S$2
{s D, *at the same time.' You shouTd blacken space D for question
$2 in the Reading section of your answer sheet.

tpemem=bopr {0 blscten only ore space for each question. Frha sure

you blacker tha corruct spice Vor your answer, You can look back

A - -

7
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at the story when you are answering the questions. If you wish
to change an answer, carefully erase your first answer and then
blacken the space for your new answer.

“When you are told to begin, work until time is called or until
you come to the words STOP HERE."

Some passages are harder than others. Try to do your best on all
of them. If you finish before time is called, you can go back and
check your work.

. Are there any questions?
Take time to answer any questions. Then say:

| Begin.

+ 50 minutes =

starting time stopping time
Allow exactly 50 minutes for this test. Then say:

| Stop. Put down your pencil and close your booklet.

DIRECTIONS FOR ADMINISTERING THE VOCABULARY TEST
Check to see that each student has pencils and an eraser. Then say:

Open your booklet to the Vocabulary test and read the directions
silently while I read them aloud.

“This is a test of how well you know the meaning of words. For
each question, choose the word that has most nearly the same
meaning as the underlined word. Mark the space on your answer
sheet that mat¢hes the letter of the meaning you choose. Here s
an example:

S1 begin the game

A. win . '
B. watch | BEST COPY AVAILABLE
C. start
D, rerotber”

Pause while the students choose the best response. Thon continve reading:

S

ERIC 30,58
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“The best answer is C, 'start,' since it has most nearly the

S1 in the Vocabulary section of your answer sheet.

sRemember to blacken only one space for each question. Make
sure you blacken the correct space for your answer.

“When you are told to begin, work until time is called or until
" you come to the words STOP HERE."

If you finish before time is called, you can go back and check
your work.

Are there any questions?

Pause to answer any questions. Then say:
| Begin.

+ 10 minutes =

starting time stopping time
Walk around the room to make sure students are recording gnswers properly.

Allow exactlgLIO minutes for this test. Then say:

| Stop. Put your pencil down and close your test booklet.

This is the end of the test, and all booklets and answer sheets should be collected.

GEST COPY AVAILABLE
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2 PESCRIPTION OF R/LAL
In' its present form, R/EAL consists of )

- 13 Nine reading selections, each representing a more general category of reading often
enc?untered by most individuals of high-school age or above. These include:
A set of road signs
A TV schedule
A set of directions for preparing cheese pizza
A reading selection on the topic of narcotic drugs
A food market ad ‘

An apartment lease
A road map

A want ad

A job application

" 0000000C0CO0

A movie ad is used to illustrate the operation of the test. The selections, presented to the
reader in printed form, are reproductions of originals. :

2. Five questions for each selection, forty-five questions in all. These questions are
based on task analyses of the functions required to deal with each selection.

3. Individunlly operated cassette players and.carphones are used for the presentation
of questions to cach individval, permitting R/LAL to be sel{-administered, self-dirccted,
and self-paced by audio input. This method of presentation and administration was selected
because it provided maximum motivation and more closely resembled the process an indiv-
fdual might face in dealing with the selections. The audio input also helps to insure that
a student's inability to understand the questions presented in written forin will not detract
from his ability to understand what he is expected to do. Many of the target population are
capable of understanding concepts aurally, whereas once the concepts are shrouded in
writien language, the message seems to them blurred. . -

4. Self-pacing relaxes the student and insures a more accurate meas ire of his ability.
Sel{-administration removes the pressures often imposcd by the presence of &n unfamiliar
proctor (who may appear hostile). Sclf-direction permits the student to assume respcns-
fbility for his own performance on the test. '

$. Constructed responses to open-end questions are made oy the student directly into
the test booklet n the appropriate space. The procedurc was selected because this format
provided a more valid measure of the student's literacy and more nearly represented what
would have to be done in the actual reading situation.

6. Scoring by hand is donc by referring to the pre-cstablished correct responses. (See
Appendix A for Scoring Key and Appendix B for Amplificd Scoriny ey.) An individual's total
raw score and scores on each of the nine reading selections can be ecasily ascertained,
Raw scores are then converted into porcent of items passed. Mastery of functional }iteracy
is determined based on the definition of the tasks and objectives described for cach of the
selections. Lighty percent or more of the items passed indicates functional literacy.

7. Interpretation fs made directly to the reading sclections and their corresponding

tarh nrnleras | Tar eonmeta oy Teen cin o 8 e JY L frer Prinded Wioetinne oo e, oie,

N G A I S T 3PS VS B P I PO P R 1 I G S e T LSS R R TR T e e "

eialnds Lowr Wil Lo aaptint dee un and foive as guicolines sor auaitiona) antery: . -
tation,
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3 DIRECTIONS FOR ADMINISTERING R/EAL

t-

FOR WHOM SHOULD R/EAL BL USED? '

R/EAL should be used to assess whether or not an individual is functionally literate. It
1s particularly suitable for minority populations, such as Blacks, Puerto Ricans, Mexican
Americans, rural groups, and all those who have traditionally been singled out by the bias
of standardized reading achicvement tests. R/EAL is also suitable for aaults at basic edu-
cation levels. Although it has not been used widely with individuals under hich-school age,
all indications are that it should be useful with anyone age ten or older.

FOR WHAT PURPOSES SHOULD R/EAL BL USED?

R/EAL can be used both for diagnostic and evaluative purposes. It can, therefore, be
used prior to instruction to determine if an individual is functionally literate and to identify
particular areas of strengths and weaknesses. The Task Analyses should give the teacher
some specific arcas on which to concentrate.

As an evaluation tool, R/EAL should be used to determine whether or not a student has
met the standarde of literacy after instruction. It can also serve to indicate whether or not
groups of students in @ given program or situation have mastered basic literacy skills. In
any case, it should be used when the intent is to assess whether or not the individual is
capable of performing reading tasks common to daily experience.

MATERIALS REQUIRED FOR ADMINISTRATION
For ea;:h individual;

1 R/EAL test booklet

1 R/LAL cassette tape

]l cassette tape player and ear;nones
1 pencil . b

00900

For each administrator:

Additional pencils and erasers

Additional copies of test booklets and cassette tapes

Additional players and batteries . -
R/CAL Examiner's Manval

0000

PROCLDURES FOR ADMINISTRATION

One of two different crganizational sctups should be selected for the administration of
R/LAL. The plan chosen depends «n existing conditions, availability of equipment, cte,
In deciding which plan to use, the examiner should be quided by such factors as 1) total
-number of students to be tested | 2) avoitrhility of cguivvient, and 2) timo available i
testing.

~ BEST COPY AVAILABLE
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Plon A - Groun or Total Class Administration (Lxaminer Prose'gg)

This procedure édmlnisters R/EAL to one entire class at a time or to a number of classes
consecutively. In order to administer R/EAL in this manner, the examiner must

© Obtain one tape recorder and carphone for each student.
© Assemble players and other equipment in a rcom suitable for testing.

© Explain workings of player and purpose of testing to group.

o .Allow students to begin test when ready.

© Upon completicn of test (times will vary), allow students to retum to their usual
pursuits; inake provisions for such return.
|3

© Prepare materials for additional testing if other groups are to be tested. Rewind
tapes and provide new booklets.

© Make provisions for new students to enter and be tested. There is no need to wait
until one group has finished and another entirely assembled before new students begin the
test. A student can begin as soon as space becomes available.

This is the ideal way to test large aroups of students in a short time. As many as 150
students have been tested (in groups of 30) in one day by two examiners. Although students
are grouped together, all testing is actually done individually since each stucent has his
own recorder and so controls the pace of the input, Students are not bored waiting for others
to finish a section nor threatened because others are waiting for them to finish. Students
can leave when they complete the test. The administrator's role Is diverted to concern for
the equipment rather than for student response. In a large study conducted by the author in
a residential center, students indicated that testing through these means was highly motivat-
ing. :

One difftculty with this approach is that sufficten
ever, new equipment can be purchased for about $25
Players and earphones) can then become a permanent

many other purposes. Also, if large numbers of tests
would be minimal,

t equipment may not be avatlable. How-
per student, The equipment (cassetto
part of a materials center and used for
are to be given, the equipment cost

This procedure édminlsters R/EAL to individuals or a few students at a time,

In order to
adminfster R/CAL in this manner, the examiner must

© Obtain tape players and earphones. (If it s possible to use only one or two players,
then fewer students can be tested at one time,) ‘ :

O Prepare avpronriate testing facilitiee, depending on the nunh

or of studonts to Lo
tested at one tinee,

BEST COPY AvAILABLE
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06 Armange a testing schedule so that students will know when they are to be tested.
Then, one student can complete the test and give the recorder and earphones to another stu-

dent,

© Explain the workings of the player and the purpose of testing to total group, if poss-
. §ble, or to individuals. ' -

- © Allow individual students to begin testing and arrange for an appropriate place where

they can turn in completed materials. A

This situation is suitable when only some of a group are going to be tested or when it is
impossible to assemble the necessary equipment to assess the cntire group at one time. It
is also useful when students enter a program at different times. The examiner's role in this
situation is to arrange space and materials and to be available if help is needed. He is not
expccted to be directly involved when the student is taking the test. Through this procecdure,
a Jorge group can be tested in a short time with a minimum disruption of the class and
little direct use of the teacher's time. . :

A third plan has also been tried in some situationé. This plan should be used only when
it is impossible to obtain a sufficient number of recorders and-all students must be tested
at once. Using this plan, the examiner must

o Obtain one recorder. < .
o Locate tosting facilities.
© Explain purpose of testing to group.

o Indicate to students that they must look up or raise their pencils as they complete
each question.

© Familiarize self with items on cassette tape to facilitate operation Qf player.
o Operate player by tuming it off and on Setween each item,
© Allow sufficient amount of time for all studer.ts to complete each item.

This plan should be used only when it is impossible to obtain equipment, since many of
the motivational aspects are negated by having an examiner controlling the testing.

PREPARING TIHE SUBJECT FOR THE TEST

" The motivation most helpful to valid testing is a desire on the port of the subject that
the score be valid--that it be an honest and true measuro of his ability and achicvement,
Too often, an autocratic approach is followed and the results become the private information
of the tester, who then bares recommendations on them. R/FAL advocntes that the oo o
dinsclnro the mirnasa mf e L 0t L Dottt S fitan an e, L.
for the sl iestan sl s Lt e, e Lentlng, soialty mhould LE Lhasw o wail
Su:‘)":(}l.
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Proper preparation of the subject can reduce anxioty. He should be told that this test
is to be used to help him learn about his ability to deal effectively with everyday reading
materials. The stress should be on whether or not he has mastered the tasks, not how he
scores relative to others. The unique format and materials of R/EAL reduce the di sadvan-
tages inherent in standardized tests of reading achievement and thus should further reduce
subject anxicty. ‘

ROLE OF THE EXAMINER

Whichever test administration plan is selected, the role of the examiner in the admin-
istration of R/EAL {s important, although R/EAL does not require a trained examiner for of~
fective administration, All the information required to understand what is to be done in
taking R/EAL is carefully described on the cassette tape.

The function of an examiner of R/EAL prior to test administration is to assemble the test-
ing materials:

The test booklets

The cassette tape players
The earphones

The cassette tapes

Spare batteries
Examiner's Manual
Pencils

The functions of the examiner during the_ test are to

000000

© Describe the test materials.
o blstribute the test materials.
¢ Instruct each student in the dperation of the cassctte tape player and earphones.
© Settle the students comfortably at a table where they can work. .
© Assist cach student with any mechanicai difficulties during the test.
0 Operate the recorder if group testing is used,
The functions of the examiner after the test are to .
© Collect all test mater!als.or make ready for next respondent,
© Check the front page information to make certain the student's name is lecgible.

© Rewind the tapes,
o Clean earphones.
© Score ail respoases by soferring to the searing Loy mrovided in this manual,

0 Recond all scora information in the zpace provided on the inside back cover of the
test booklet, ‘
A
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» . '
© Compute subtest totals, raw score total and convert raw score total to perient of
items passcd.

© Dccide if the individual should be judged functionally literate.

%

© Detennine which of the nine reading arcas are causing difficultics, if literacy has
not been attained, .

o0 Selecct one area in which to begin instruction.

© Plan instructional strategies and materials based on the Task Analysis for the sc-
lected reading criterion.

-

0 Initiate reading instruction.
© Provide test data to other intcrested personnel, including the student,
TESTING CAUTIONS . .

Caution against coaching. In order to enéourage the best performance from an individual
or group, the examiner should be sure that all the students understand clearly what they are
to do and the manner in which they are to record their responses. In assisting them, how-
ever, the examiner must remember that this is a test situation and not a learning activity.
In no vy should the concct response be indicated for any item cxcept the example, If 1
student asks for assistance in understanding a question, do not answer the question but
reassure him that no one would be expected to respond correctly to all jtems and that he
should just do the best he can. .

Jrregularities during testing. Irregularities can invalidate the score. It is recommencicd
that the examiner note, in writing, Yregularitios involving individual students: for example,
anyone experiencing sudden fllness, or anyone becoming unduly disturbed by the test sit-
uation or the mechanics of the tape player, etc. The examiner should also note any unus-
ual problems with the equipment. In addition, the examiner should note any pupil with
physical handicaps that might in some way affect his performance on the test. A record
should be kept of unusual interruptions, or distractions such as excessive outside noise or
unexpected visitors. This record should be made available to the individual in charge of
fnterpreting the test. '

Cuessing. Most multiple choice tests urge that no statements should be volunteered to
the student about guessing., Many incorporate a correction for guessing. This is done to
avoid chance responses that could invalidate the test results. But since R/EAL is a con-
structed-response test rather than a multiple-chojce test, chance guessing is unlikely to
occur. The student must write his response rather than select from a number of possible
answers, Cuessing can still occur, however, whencver a student does not understand cither
the question or the resding material or both. R/LAL encourages the student to respond, sihee
any response s preferakle to none at all. A response can be used to better interpret the
shortcomings of the student, Guessing is not a matter of pure chance. Lven on ftems he
knows least about, the student's experience and common sense should permit him to make
a response,

BEST COPY RVAILABLE
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Kenilworth Ave, st Riverdale Rd.

FIRST RUN AREA SHOWING
“FRENCH

MOVIE AD ptec CONNECTION"

(R) at 7:35 and 9:30
Sat, Only-On Stage-12 and 2
“ELINTSTONE SHOW”
Flintstones, Yogs Besr, Boo Boo
. Besr, Ranger Smith in person

EXAMPLE QUESTIONS

1.

2.

COMPLETED EXAMPLE

- g—— g o

PRI A el catet o afid o

1. _"French Connection" or "Flintstone Show'

2. 7:35
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8 Sprinkle cheese e s3uce.
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12 Serve immediately
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The term narcotic refers, generally, to opium and -

painkilling drugs made from opium, such eas heroin,
morphine, paregoric, and codeine. These and other
‘opistes are obtained from the juice of the poppy fruit.
Several synthetic drugs, such as demerol, and dolo-
phine, are also classed as narcotics. Opiates are widely
used in medicine as pain killers. Cocaine, made from
coca leaves, and marthuana are classified legally but
not chemically ss narcotic drugs.

Since heroin appears to be the narcotic used by
most addicts today, these questions and answers deal
mainly with heroin.

WHAT IS NARCOTIC ADDICTION?

When the abuser of a narcotic gets “hooked” —
meaning addicted — his body requires repeated and
larger doses of the drug. Once the habit starts, larger
and larger doses are required to get the same effects,
This happens because the body develops a “toler-
snce” for the drug.

One of the signs of heroin addiction is withdrawal
sickness. When the sddict stops using the drug, he
may swest, shake, get chills, diarrhea, nausea, and
suffer sharp abdominsal and leg cramps. Modemn treat-
ments help the addict through these withdrawal
stages. Science now has new evidence that the body’s
physical addiction may last much longer than pre-
viously believed.

There is another kind of drug dependence con-
nected with the use of narcotics. This Is known as
psychological dependence. That is, taking the drug
slso becomes a hsbit for emotiona! reasons. For ex-

. ample, the addict comes to depend on the drug ss @
way to escape facing life.

Narcotic use can bscome even more of an escape
than expected, because lsrge or unexpectedly pure
doses can and .not uncommonly do result in desth.

WHAT IS THE EFFECT OF THE DRUG?

Typically, the first emotional reaction to heroin
is reduction of tenslon, essing of fesrs and relief from
worry. Fesling “high” may be followed by a period
of insctivity bordering on stupor.

Heroin, which is usually mixed into a liquid solu-
tion and injected into s vein, appears to dull the edges
of reality. Addicts have reported that heroin “makes
my troubles roll off my mind,” and *it makes me feel
more sure of myself.”

The drug depresses certsin sress of the brain, and
may reduce hunger, thirst, and the sex drive. Because
addicts do not usually feel hungry, their hospital care
may include treatment for malnutrition. The drug may
also reduce feelings of pain.

Withdrawal symptoms appear in the addicted per-
son sbout 18 hours after the drug has been discon-
tinued. 4 '

In genersl, effects of the drug are influenced by
many factors. These include the user's personality,
size and frequency of dose, and how the drug Is taken.

WHO TAKES NARCOTICS?

Studies by the U.S. Public Health Service show
that heroin addiction todsy is found chiefly among
young men of minority groups in ghetto areas, Of
the more than 60,000 known addicts listed by the
Buresu of Narcotics and Dangerous Drugs, more than
half live in New York State — and most of them in
New York City. Recent figures show that more than
half of the addicts are under 30 years of age.

8 _ —-

48

s



NARCOTIC DRUGS




turtes
grooheheuie

Grode & Hb( :

.
\

N f \
. 13
\J\.j

wreskiont plg.

({ J s“ﬁh\'ﬁe
/‘ '0::-“:2“ m e $a
Scsi 'io\'aeis
' 4 gt el ﬂ tr ‘ ‘
X s TR
~ i‘.“ 2 ad N v " J
i Juice Drinks Lol 1A
flour = 5
‘ Poomt Rutier e o
Pretrels o e o
goft Drinks e & 9

mum Rofls Oaly

WL tﬂ p teaonvows Famy st

"*%a&‘ E”Q§

s Rell t J‘
’“

T O

Sirloin Sienk TS sy Boneless Ronst seeiiuwe
Ground Bee 265 Round Roast wnete=w
Ground Beef 3Pt Rib Steak st
Beet Steaks e Rib Roost e
Round Steok TR Rib Roost KA
ArmSteak ot 0 oo Smoked Picnics e * 55
Arm Roost R, ) Mild Scvsage =98
Ram Slieos Liver Saust

Te -nﬂun ©
howwvh 0‘!
Town Houte Sovi

Soe Troder

WHITE N MAGIC L%
we r

-wn

IJ

|

95: Pork Roost
S Fish Sticks
S Pon Ready Perch
sy Cooked Cod

oy Fillet of Sole e

Comis\\ Roosters - *

\

e ik} :
BNGGQ 1t '1“' c , : Regutar o Nl itk
e 5 4 e
tebe
/"“‘
‘r - " .'T.. -
W
¢

Pnrn'immmtm ;/»
5. 0
“y Liguid Eﬁemh

Crest 'Ieoihpnste

Family Size ¢~ w"- ‘

'. ‘r \}
J f !VV# "“,, bréj n-oc

D@a' Tad PecEs

Potutoes -

M .

1Q=CY

Sweet Potatoes w13

e Nett
White

yellow Onions  *
fresh Plums e .‘29‘ Golden Corrofs e 2
Y '\
é}nm WLT:}) Red T°»W ....
ﬁﬂm
o ' m " —‘E “" E a’ ‘3

i.’mv,‘.?

ety e #n{?&vw‘

et

e




2.

4.

FOOD AD

LI 2T T2 AR T N B



o LEASE

AND THE LESSOR AND LESSEE for themselves, their heirs, executors, administrators and assignsn
do hercby covenant to and with each other as follows:

1. That the aforesaid rental shall include the cost of gas for normal cooking purposes and electricity for normal
lighting and usual household appliance purposes used by Lesseo on said premises. PROVIDED, HOWEVER. that the
Lessor shall not be liable to Lessee or to any other lremn for damages or injury resulting from temporary failure of the
electric or gas service. Lessee agrees not to install or operate in said apartment or bukiding, any electric air condition-
ing machine, washing machine, or deep freeze, nor erect any outside television aerials without first obtaining the written
consent of the Lessor, which consent may be revoked by Lessor at any time.

2. The Lessor shall not be Hable for failure to deliver possession of said premises at the time stipulated herein
as the date o" the commencement of the tenancy, nor shall such fatlure excuse the Lessee’s obligation hereunder, except
that in the event of delay on part of Lessor in delivering said premises to Lessee, the rent_herein stipulated to be paid
by Lessee shall be abated for the period from the date of the commencement specified in this agreement to the date pos-

session is tendered to Lessee,

3. The lessor hereby covenants and agrees with the Lessee to furnish without additional cost, hot and cold
per seasons of the year to radiators where installed, electric

water to all fixtures provided for the same, heat at all
light bulbs and electric fuses at the time when Lessee takes possession but not thereafter. If Lessor shall furnish Vene-

tian Blinds, same are to remain the property of Lessor.

The Lessor has installed an electric refrigerator and gas range in the demised premises, and under no condition
shall said equipment be removed from said premises. The use by Lessee of his own or any other such equipment in said

premises is hereby expressly prohibited.

. And the said Lessee agrees that he will not use said premises or any part thereof for any disorderly, improper
objeeugnahle or unlawful purpose, or for any other purpose than as a private dwelling as afores;aid; that yhe wlzll not
transfer or assign this agreement or sublet or transfer possession of said premises or any part thereof, to any person or
persons without the written consent of Lessor first had and -obtained. and only then under conditions as set forth by
the Lessor; and he will not permit any additional persons to occupy the apartment without written permission: of Lessor:
that he will not place any signs or other advertsing matter upon the doors, windows or walls of said demised prem-
fses or sajd building; and said Lessee agrees that if said Lessor shall decem the tenancy of said Lessce undesirable
by reason of objectionable or improper conduct on the part of said Lessee or his family or visitors to his apartment,
or by reason of conduct or actions of the persons aforesatdor any of them, causing annoyance or disturbance to other
tenants in said building or adioining buildings, then said Lessor reserves the right to terminate this agreement by giv-
ing ..ssee personally. or by leaving at the dcmised apartment, a five days’ ‘written notice to quit and vacate said de-
mised premises and may take possession thereof without legal process or may avail itself of any remedy provided by law for

the restitution of possession.
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JOB APPLICATION

FULL NAME, AE DATE OF BIRTH S.S.
mwbgg-mmmm-mo:mmm
ADDRESS, S%:‘ CODE, JEL.
HOW LONG HAVE YOU LIVED AT THE ABOVE ADDRESS? HOW LONG NAVE YOU LIVED IN THIS CITV?,
FATHER'S FULL NAME___ WHERE EMPLOYED,
MOTHER'S FULL NAME____ WHERE EMPLOYED,
MAVE YOU PROOF CF AGE? JS ANYONE DEPENDENT ON YOU FOR SUPPORTY. WHOL
IF MARRIED, NUSBAND'S OR WIFE'S NAME__ "
WHERE EMPLOYED? MARK “X* IN SQUARE THAT FITS YOUR CASE
NO. CNILDREN__ AGES 3 SINGLE 3 LIVING W/PARENTS
{3 MARRIED 0 MOUSEKEEPING
O wiDoweD 3 LIVING W/RELATIVES
HAVE YOU A RELATIVE NOW EMPLOYED {3 SEPARATED [] BOARDING
IF SO, GIVE NAME AND RELATION, (3 DIVORCED 3 ROOMING
WHERE EMPLOYED?
EDUCATION NAME AND LOCATION OF SCHOOL | ATfeNiEp |  COURSE PURSUED Y | Rt
¢ POSITION APPLIED FOR__ FULLTIME_____PART TIME_____ SAT. ONLY_____**TEMPORARY_______

¢ ¢ IF TEMPORARY POSITION, PLEASE INDICATE. SIGNATURE OF APPLICANT,
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Name Date of Testing
SCORING RECORD FORM
Road Telovision Chosme Narcotic Food Leses Road Want Job
Signs Sohedule Pizza Ovups A Msp Ad Application
1. 1. e . 1 1. . 1. ‘1, 1. .
—_— 2 2. 2 2 A 2. 2
< G- 3 3. 3 3 3 3. 3
4. 4. 4 4 4 4 4 4.
b. 6. 5. o. 5 5 1] 6 L 8
Subtest
Totals
In the spaces above, mark 1 if the student responds correctly and O if response .
is incorrect. Sum the number of correct responses in each column to give the Total S00F®  mee—m

Subtest Totals. Sum across the bottom row te give the Total Score. Convert
the Total Score to Percent Passed by referring to Table . '

Porcent Passed o

Individual Analysis

Based on fow test performance (0 or 1 subtest total} this student should
concentrate on the following areas: (check appropriate ones)

Road Signs —_— Narcotic Drugs —_— Road Map
TV Schedule —_— Food Ad —— Want Ad
Cheese Pizza oo Lease —_— Job Application
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READING/3

READING

Directions: This is a test of how well you understand what you read. The test has stories
for you to read and questions about the stories for you to answer. Read each story; then
answer the questions that follow it. Mark the space on your answer sheet that matches
the letter of the answer you choose. Here is an example:

“Make a wish and blow out the candles!” That's something people have been saying to
birthday children for hundreds of ycars. Long ago, people thought that candles had
magic powers. The candles on a birthday cake had the power of granting a wish. To get
the wish the birthday child had to blow out all the candles at once and keep the wish

s a secret. Today, most people don't believe that candles have magic powers, but the
custom goes on.

S1. To get his wish, the birthday child had to

A. eat a piece of cake

B. keep the wish a secret

C. say the right magic words

D. find the special birthday candle

$2. In line 4, “at once” means

A. right away
B. one by one
C. at the right place
D. at the same time

The best answer for question S1 is B, “keep the wish a secret.” so you should blacken
space B for question S1 in the Reading section of your answer sheet. The best answer for
question S2 is D, “at the same time.” You should blacken space D for question S2 in t’:e
Reading section of your answer sheet. ;

Remember to blacken only one space for each question. Make sure you blacken d}e
correct space for your answer. You can look back at the story when you are answeri
the questions. If you wish to change an answer, carefully erase your first answer a:g
then blacken the space for your new answer.

When you are told to begin, work until time is called or until you come to the words
STOP HERE.

“I heard you have two-women locked up.” commented the reporter from the Clarion:
“What's the charge?”

“Assault and hattery,” replied the sheriff. “One is a Mrs. Smith and the other a Mrs.
Jones. They've been cooling their heels since three o'clock. Their lawyers are on their

s way here now to post bail.”

“What happened?” asked the reporter.

“Well, Flit'’s Department Store held their Dollar Sale today. Since it was raining. the
umbrella department was really crowded. The ladies started a tug-of-war over a purple
umbrella. That's it over there on the table, I[CH be extubit A at the wial. Each lady claims

10 she saw st first. Smith sasvs Jones hit her on the arm with the umbrella, Jones is singing
adifferent tune. She says Smith gave her a belt on the head with a bag of hard candy. The

&
o
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4/READING

candy will be exhibit B. When a salesman tried to stop the fight, they let him have it.
He'll be out of the hospital in a week.”
The sheriff leancd back, yawned, and looked at the clock. “It's five o'clock. Deputy
15 Slat will be coming on duty. I'll wait until tomorrow to mark those exhibits.”

A tall young man swaggered into the room a few minutes later. He drew two imaginary
six-guns and growled. “My name is Wild Bill Hickok. I'm here to take the night watch.”

“Your name will be mud if you don't finish that report on your desk.” said the sheriff.
“I'll sce you tomorrow."

»  “You can always depend on Wild Bill,” replied Slat as the sheriff and the reporter
walked out the door. -

He sat down and began to work. I could eat a bear. he said to himself, and glanced
around the room. Hey. what's that over there? He walked over to the table and filled his
mouth with candy. Loud cracks filled the room. Ummm, good. I'll eat the rest of it while

8 1 work. And here's an umbrella. That will come in handy when I go home. The sheriff

won't mind if I take it—it's all torn up anyhow.

. The story takes place in a

A. courtroom
B. newspaper office
C. department store
D. county jail

6.

In line 11, belt means a

A. strip of leather
B. safety strap

C. blow

D. song

Mrs. Smith and Mrs. Jones could best be 7. Who has the most reason to sue Mrs. Smith
described as and Mrs. Jones?
A. thoughtful - A. The owner of Flit's Department Store
B. violent B. The salesman
C. jealous C. The sheriff
D. innocent D. The reporter from the Clarion
. The next time the salesman secs two people 8. Deputy Slat was going to be in trouble for
having a fight, he will probably A. talking back to the sheriff
A. refuse to get involved B. impersonating Wild Bill Hickok
B. try to pull the fighters apart C. leaving work early
C. expliain to them why they shouldn’t fight D. taking evidence
D. call a reporter
9. Which of the following statements is an opin-
. When the sheriff says “Jones is singing a ion rather than a statement of fact?
different tune,” he means that she is A. The sheriff can always depend on Slat.
A. telling another side of the story B. Mrs. Jones and Mrs. Smith had a fight.
B. screaming for her lawyer C. Both ladies claim they saw the umbrella
C. agreeing with Mrs. Smith first. -
D. singing an unusual song D. The salesman is in the hospital.
. Why is the sheriff really to blame for what 10. When the sheriff left for the day. he assumed
Shat did? that
A. He shouldn’t have gone so carly. A. Mrs. Smith and Mrs. Jones would try to
B. lle should not have allowed Stit 1~ be alone escape
on duty B. Slat would not finish the report
C. He knew that Skt was shwae o0 oy C. the anornevs would not arrive with bail
D. He didn't mark the umbcthe aane candv s D. no once would touch the evidence
exhibits.
61
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Color serves a protective function for many animals. It makes some hard to see against
their backgrounds. This helps to protect them from their predators —other animals that
kill and eat them. Color also scrves to protect some predators. It warns them that some
animals they would like to eat can harm them.

s Many insects are the color of leaves, twigs, or bark. When they rest quietly on a plant
or tree. their predators have a hard time spotting them. For example, the underwing, a
kind of moth. has gray-and-brown wings that blend with the color of bark.

The color of some animals changes to blend with their backgrounds. The arctic hare,
a rabbit, is brown in summer. In winter its fur becomes white to match the snow on the

10 ground. The color of some animals changes more quickly. The mosquito fish. for
example, becomes darker or lighter to match its background as it moves around.

Some investigators experimented to sec if color really does protect animals from preda-
tors. They put mosquito fish in a tank with a white bottom. A few hours later all the
fish were light-colored. The investigators then put half the fish in a tank with a black

15 bottom. They immediately freed penguins. seabirds that eat mosquito fish, near the
two tanks. After several hours they counted the number of fish in each tank. Most of
the fish in the black tank had been eaten. Most of the fish in the white tank were still
alive. Thus the investigators found that color does protect mosquito fish. But color is
not a foolproof source of protection.

»  Color serves as a warning to some predators. Some animals are poisonous, sting,
give off a bad smell, or taste bad. Many of these animals are brightly colored. They are
easily secn by predators.

Investigators experimented to see whether predators know instinctively which bright-
colored animals to avoid or whether they learn only by experience. In their experiments

» they tsed monarch butterflies and bluc jays. Monarchs have bright orange-and-black
wings and are belicved to taste very bad. The investigators put a hungry young blue jay
into a cage with the monarchs. The blue jay caught and ate just one. It did not chase
any others.

11. Inline 7, bark means 14. What was the investigators' last step in the

A. the sound a dog makes test with the mosquito fish and penguins?

B. aloud and angry cry A. They counted the number of fish in each

C. the outside of a tree trunk tank. -

D. a kind of beetle B. They freced penguins near the tank.

C. They placed mosquito fish in a white tank.

12. Where would you be LEAST likely to find D. They put half the mosquito fish in the

animals like the arctic hare that change color black tank.

in winter and summer?

A. Canada 15. Alter they placed the mosquito fish in the

b. Florida white tank, the investigators waited before
- 20 placing half of them in the black tank. Why

C. Alaska
D. Colorado did they do this?

A. They wanted to make sure the |.Jenguins
13. In the test with mosquito fich, what did the would be hungry.
investigators find when they counted the fish? E. It took several hours for the mosquito fish

o : g to beeome light-colored.
A. All the fish in both tanks had been caten C. It took several hours for the mosquito fish
by the penguins.

B. About hali the mosquito fish in cach tank D aght;ec;;?letgizl;ﬁ?l&r:% sh in the tank
had been caten. - ey -

C. The penguns had caten more fish from
the biaeh tank than from the whie tunk.

D. Penguins don't like mosquito fish and so BEST COPY AVMMBLE

had caten only a few.




6/READING

16. In line 15. freed means 18. Animals that sting, give off strong smells,
A. gave or arc poisonous often get away from preda-,
B. unfastened tors by
C. released A. killing them
D. banished B. blending with their backgrounds

- C. warning them with bright colors

17. Based on the story, why did the penguins eat D. changing color
more fish from the black tank than from the
white tank? 19. What happened when the investigators put
A. The fish in the black tank moved more the blue jay in the cage with the monarchs?

slowly than those in the white tank. A. The blue jay ate all the monarchs.

B. The fish in the black tank were still light- B. The blue jay did not try to catch any
colored; the penguins could see them better monarchs.
than those in the white tank. C. The blue jay caught and ate one monarch.

C. The fish in the black tank could not see D. The monarchs flew away from the blue
the penguins as well as those in the white jay.
tank.

D. The fish in the black tank had no warning 20. What did the investigators learn from the
color, so the penguins didn't know they experiment with the monarchs and the blue
tasted bad. jay? :

A. Blue jays learn to reclate color and bad
taste.

B. Blue jays can't see monarchs clearly.
C. Blue jays have small appetites.
D. Blue jays don't like orange and black.

Sometimes new fields of knowledge start by accident. One such field in the area of
industrial psychology was the study of workers’ feclings about their jobs.

Once. workers’ feelings were not considered very important. Employers thought that
good pay and safe physical conditions were all that mattered to workers

s In 1924 the managers of the Hawthorne plant of the Western Electric Company de-
cided that their workers could work faster if they had better lighting. The managers
hired experimenters to find out how much light the workers needed. At first, this
scemed simple. The experimenters watched some women whose job was winding coils
of wire. and they kept track of the number of coils the workers could produce when the

10 lights were dim. Then they made the lights brighter and measured the workers’ pro-
duction again. Just as they expected, the women produced more each time the light was
made brighter.

Then a surprising thing happened. They switched back to dim lights. but the workers’
production didn’t decréase! The workshop was still a beehive of activity. Something

15 besides the increase in light must have been causing the women to work harder.

More experiments followed. The investigators found that workers almost always pro-
duced more when they were subjects in an experiment. even when the lights were so
dim they could hardly see. The experimenters were very puzzled. Finally they realized
that the coil winders were working very hard because the expceriment made them fecl

so important. They felt that the company cared about them because they were getting
special attention by being in the experiment.

The way this feeling of importance affected the workers™ production is called the
Hawthorne effect. Hts discovery was i major event in the development of industrial
psychology. Employers learned that workers' feelings were important after all.

7
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21. If the workshop was a “beehive of activity,”

the workers must have been

A. talking to cach other
B. wandering around
C. making honey

D. working quickly

22. The Hawthorne plant managers hired experi-

menters to find out

A. how many coils a worker could wind

B. how much light they should put in the
workshops

C. how workers might be made to feel
important

D. how workers might be influenced

. How did the workers probably feel about their

jobs during the experiment?

A. They liked them because the work wasn't
very difficult.

B. They disliked them because the work was
more difficult during the experiment.

C. They liked them because the workshop was
a bright, cheery place.

D. They liked them because they felt that what
they were doing was important to the
company.

In line 20, felt means

A. touched with the fingertips
B. proved

C. believed

D. a kind of cloth

The production by the workers in the experi-
ment increased mainly because of the

A. workers’ desire to beat each other

B. workers’ desire to earn more money
C. improvement in lighting

D. special attention the workers received

How did the experimenters measure the
workers’ production?

A. They watched to see how hard the people
worked.

B. They kept track of the number of coils
wound.

C. They recorded the arount of noise that
was made.

D. They counted the number of times each
worker looked at the light.

27.

. 29.

What did the experimenters try to find 6ut
after the surprising results of the first
experiment? -

A. How the workers felt about being in an
experiment

B. How much the coil winders could produce

C. What was affecting the women's work be-
sides the amount of light

D. Whatkind of light was best for the workers

Why does the author describe the experiments
at the Hawthorne plant instcad of a more
recent industrial psychology experiment?

A. The Hawthorne experiments were very
important in the development of industrial
psychology.

B. There haven't been any industrial psy-
chology experiments since the Hawthorne
effect was discovered.

C. The recent experiments are more difficult
to explain.

D. There is no particular reason that he
chose this example instead of some other
one. .

Why didn’t the Hawthorne experiment solve
the problem it was supposed to solve?

A. The experimenters didn't know what they
were trying to find out.

B. The experimenters were trying to find out
too many things at once.

C. The results showed the effect of only one
thing instead of the effects of many things.

D. The results depended upon the effect of
something other than the thing that was
being studied.

What was the first sign that the workers’ pro-
duction was being influenced by something
besides the amount of light?

A. The workers said the experiment made
them feel important. .

B. Production didn’t decrease when the bright
lights were replaced with dim ones.

C. Production increased each time the light
was made brighter.

D. The investigators found that workers pro-
duced more when they were part of an
experiment.

BEST COPY AVAILABLE
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The violins swam in and out of each other’s waters. A flute skimmed the surface like
a dragonfly. Two bassoons vibrated in the depths. The music lingered on a last green
note before the pause. . . .

And then like a belch at a ladies’ luncheon came the reckless ta-ta-ta-rum of a slide

s trombone, a tumult of strident sound. Maestroni's ecstasy crumbled. “If you do that
again, I'll kill you!” he screamed. :

Albert, the third trombonist, wriggled lumpishly on his stool. The other trombonists
stared stonily ahead. The orchestra was still in awe of the high-tempered genius ut its.
head. Maestroni was conducting only one performance, and rehearsal time was limited.

10 They played the piece again, tension mounting as they approached the luckiess pause.

* But the silence endured its proper span. Maestroni, black-browed, jabbed pointedly at
the frombones when their time came, and this time they resounded in unison as required.

After the rehearsal Albert went home disconsolately to his mother. “My first big blun-
der,” he sobbed, “and in front of It Maestro himself. What will become of me?”

15 After forty years of caring for Albert, his mother still didn't understand his fascination
with music. “Why don’t you give up that trombone?” She had said the same thing every
night for twenty vears.

“But mama, it is my life,” pleaded Albert as he did every night. “Why do yeu say such
things? You are tone deaf. How can it disturb you?”

2 “It is that Maestroni who has upset you,” muttered his mother to herself. *I will show
Il Maestro where he belongs.”

The performance was held the following evening. The orchestra relaxed and played
their best. The violins swayed like dancers: flutes and clarinets circled about them.
The oboe hovered at a distance. The memorable pause drew near; the violins sighed

# and slept, overpowered by their own beauty. The oboe crept away. The bassoons were
dreaming. Maestroni wore an expression of serene complacence.

Then suddenly, when the concert hall was hushed and awed, the unspeakable hap-
pened. A little old lady in black stood up at the back of the hall and blew a long. loud,
malevolent call on Albert's spare trombone.

34. Who is Maestroni?
A. A guest conductor

31. In the first paragraph, the music reminded
the author of a

A. storm on a river
B. spring meadow
C. deep, green forest
D. peaceful lake

32. When Albert “wriggled lumpishly.” he must

35.

B. An opura singer

C. A trombonist

D. A violinist

If the trombones “‘resounded in unison,”

A. one was played after another

have moved B. they were blown softly

A. suddenly C. each played a different note

B. awkwardly D. they were all played together

C. noisily :

D. slowly 36. How did Albert’s mother feel about Maestroni?

33. Where was Albert at the beginning of the

passage?

A. In the orchestra at a rehearsal

B. At home with his mothoer

C. In the orchestra at a concert

D. In the third row of the orchestra pit

‘A. Indifferent

B. Puzzled .
C. Scornful
D. Concerned

y

L
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37. At the end of the passage, Albert's mother 39. Toward the end of the passage. “Maestroni

A. tried to sneak into the concert hall

B. blew the trombone in the audience

C. stole Maestroni's trombone

D. gave Albert’s trombone to a little old lady

wore an expression of serene complacence:
because

A. he was pleased with the orchestra’s playing
B. he didn’t notice how the orchestra was

playing
C. the concert hall was filled to capacity
D. the audience was applauding enthusiastically

38. When Albert blew his trombone at the wrong
time, Maestroni was

A. tense 40. Albert’s mother did what she did because
B. insulted

C. understanding A. she was tone deaf

D. furious B. she was angry at Albert

" C. she wanted to impress Il Maestro
D. Maestroni had upset her son

Anyone who has visited a zoo knows that man’s closest relatives in the animal king-
dom are members of the ape family: gorillas, chimpanzees, orangutans, and gibbons.
A few minutes of gazing at a gerilla who is simultaneously studying you provides con-
vincing evidence that man is not the only thinking animal.

s Of all the apes, the chimpanzee is probably most like man. A comparison of the
early development of a chimp and a child can help a person understand what it is that
makes man human. )

A newborn chimp develops motor skills more rapidly than its human relative. Before
a child can roll over, a chimp is crawling. By the time a child has mastered crawling,

10 a chimp can run circles around him.

A young chimp also grasps simple mechanical operations earlier than a child. In
captivity, young chimps learn to unlock doors, to switch on lights, and even (o start
a car. These skills require manual dexterity, which a chimp instinctively develops as
it plays. A young chimp will toy for hours with twigs and leaves, bending them and

1s poking them into holes. Later it uses these skills to make simple tools and to build
nests for sleeping.

Like a human being, a chimpanzee is able to analyze a problem and foresece the results
of its actions. In fact, a one- to two-year-old chimp can solve problems as well as or better
than a child of the same age. For example. in a “suspended cooky” test. a fourteen-month-

2 old chimp beat a seventeen-month-old boy in figuring out how to use a chair to reach the
prize.

When does the child leave the chimp behind? A baby chimp makes sounds when it
needs something or wants to express a basic emotion. such as fear or anger. With a
language of cries, shricks, and gestures, it can communicate these needs or emotions.

ss A child begins very early to babble. Slowly he begins to put these sounds together and
to imitate the words he hears around him. Gradually he comes to understand the words
of others. With speech and the meanings it represents. the child can communicate not
only his needs, but also complex emotions and ideas.

41. Which of the following inost closcly resem- 42. Young children and young chimpanzees differ

bles man? mainly in their ability to
A. Corilla A. run in circles
B. Gibbon B. make word sounds

C. reach cookies
D. bend twigs

C. Chimpanzee
D. Orangutan

W
& /
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43. According to the passage, which of the fol- 47. Beforeachild can roll over, a chimpanzee can

lowing would be the correct order in which

A. run .
motor skills are learned? B. crawl
A. Walking, crawling, roliing over C. skip
B. Rolling over, walking, crawling D. climb

C. Rolling over, crawling. walking

D. Crawling. rolling over, walking 48. In line 19, suspended means-
44. In line 8, motor means having to do with g‘ :;:?g:?gg
A. muscular movement C. hanging

B. an automob'le

D. putting off

C. thinking
D. an engine 49. According to the passage, the purpose of the
“suspended cooky” test is to study
45. According to the passage. a chimpanzee can

learn to unlock a door earlier than a child be-
cause the chimpanzee

A. is much more curious about what's beyond
the door

B. develops manual dexterity sooner than the
child

C. has longer arms than the child

A. manual dexterity
B. general motor skills
C. problem-solving ability

D. types of play

Assuming that the faster the physical deveclop-
ment the shorter the lifespan. which of the
following is probably true about chimpanzees

D. is born with nimble fingers and human beings? .

A. The lifespan of human beings is lenger
than that of chimpanzees.

B. The lifespan of chimpanzees is longer than
that of human beings.

C. Chimpanzees and human beings have ap-
proximately the same lifespan.

D. Chimpanzees never live longer than five
years,

Chimpanzees are often used to test new medi-
cines. Chimps are probably used in such ex-
periments because they

A. can analyze problems and foresee results
B. have greater manual dexterity than a child
€. are so similar to man

D. develop motor skills earlier than man

The English language was once very diffcrent from the way it is today. Linguists who
have studied the history of English say that it began as a branch of the German language.
It was spoken by people who lived along the northern coast of Europe more than two
thousand years ago. The language these people spoke would not sound anything like the

s English spoken today. '

English has changed a great deal over the years. This is because the first speakers of
English. who came to be known as Anglo-Saxons. came in contact with people who
spoke many languages. In order to communicate with these people, the Anglo-Saxoris
had to learn some of their words. Once they learned them. they kept on using them. Soon

10 these words became part of the English language.

For example. many common English words. such as butter, cheese, street, and pound,
were originally Latin. They were added to English when Latin-speaking merchants
began to trade with the Anglo-Saxons. Thousands of words became part of the English
language in similar ways.

»  Sometimes words were adopted as a result of war. One example of this is the Norman
Conquest. ‘The Normans, who spoke French. conquered England in 1066 and ruled the
land for several hundred yomrs. Although most of the people in England continued to
speak English. they began 0 use many of the French words that their rulers used. Taw.

67_4:‘3’5‘
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beef, beauty, and dance are examples of words that were originally French and became
0 part of the English language during the period of Norman rule.
Even today, words are adopted from other languages, and sometimes words must be 4

coined to describe completely new ideas or recent discoverics. The English language
just as it has been changing for thousunds

S1.

52.

§3.

54.

55.

is still changing to suit the speakers’ needs,

of years.

In line 16, ruled means

A. laid down a legal rule

B. arranged in a line: lined up
C. decided in a court

D. governed. controlled

Which of the following words shows that
English is still changing?

A. war

B. astronaut
C. street

D. beauty

One general reason for many of the first
changes in the English language was that the
Anglo-Saxons

A. hired an expert to simplify what was an
extremely difficult language

B. continually moved from place to place

C. were forced to learn the languages of their
conquerors

D. came in contact with people who spoke
many languages

The author suggests that Latin words such as -

butter and cheese were adopted by the Anglo-
Saxons because these people

A. had no words for these items before the
Latin-speaking merchants came

B. thought these words sounded better than
the ones they had been using until then

C. needed to know these words to talk with
Latin-speaking merchants about these
products

D. had to use the words their Norman rulers
used

The author implies that in a few years the
English language will be

A. spoken in every country in the world
B. replaced by a new, easier language

56.

87.

59.

60.

Which of the following words was NOT made
up within the last onc hundred years?

A. television
B. wheel
C. radioactive
D. radar

Which of the following does the author sug-
gest rather than say?

A. England was conquered by the Normans
in 1066.

B. The words street and pound are from the
Latin language.

C. Changes in the English language have been
gradual.

D. A form of the German language was the

basis for English.

Today, new words are added to the English
language mainly to

A. make it possible to talk about new ideas
and discoveries

prove that English is still capable of change
replace old, worn-out words that have be-
come boring

keep English from becoming too much like
Latin

B.
C.
D.

In line 20, period means

A. punctuation mark

B. end of a sentence

C. division of the school day
D. portion of time

One result of the Norman Conquest was that

A. trade between Latin-speaking merchants
and the Normans increased

many French words were added to the
English language

words that originally were English were
removed from the French language

0w

C. very different from the way it is today D. the Normans officially adopted the English
D. slightly different from the way it is today lanpuage
STOP HEPE,
END OF TEST.
68
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VOCABULARY

Directions: This is a test of how well you know the meaning of words. For each question,
choose the word that has most nearly the same meaning as the underlined word. Mark
the space on your answer sheet that matches the letter of the meaning you choose. Here
is an example:

S1. begin the game

A. win

B. watch

C. start

D. remember

The best answer is C, "start,” since it has most nearly the same meaning as begin. You
should blacken space C for question S1 in the Vocabulary section of your answer sheet.
Remember to blacken only one space for each question. Make sure you blacken the
correct space for your answer.
When you are told to begin, work until time is called or until you come to the words
STOP HERE.

1. beyond the turn in the road 5. additional books 9. sound logic

A. near A. school A. reasoning
B. beside B. new B. knowledge
C. at C. extra C. example
D. past D. large D. excuse
2. an interesting topic 6. absolutely forbidden 10. the gradual increase
A. book A. foolishly A. helpful
B. subject B. completely B. sudden
C. appearance C. possibly C. slow
D. memory D. ncedlessly D. alarming
3. occurs often . 7. enclosed with a letter 11. tends to walk slowly
A. happens A. remembered A. is likely
B. looks up . B. put in B. needs
C. tries C. insulted C. has a right
D. fails D. informed D. trics

4. awkward man 8. a terrible nuisance 12. genuinc feelings

A. handsome A. accident A. friendly
B. clumsy B. storm B. true
C. friendly C. smell C. hurt
D. dreadful D. bother D. personal

K,R,E
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13. POsscss a car

A. drive

B. park
C. borrow
D. own

14. stability of the chair

A. covering
B. style

C. steadiness
" D. usefulness

15. the annual report

A. book
B. yearly
C. poor
D. final

16. accomplish the task

A. assign
B. understand
C. accept
D. finish

17. phantom of the castle

A. owner
B. moat
C. ghost
D. kecper

18. practical machine

A. old-fashioned
B. expensive

C. complicated
D. useful

19. easily hoisted 25. negotiated the contract
A. replaced A. rewrote g
B. lifted B. said no to
C. forgotten C. talked over
D. made D. signed
20. particle of coal 26. the gavel pounded
A. handful A. terrible headache
B. truckload B. wooden hammer
C. tiny piece C. bass drum
D. sample 0. heart
21. inhabit the house 27. obsolete automobile
A. live in A. out-ofdate
B. buy B. very old
C. invade C. large
D. build D. worn-out
22. hesitant attitude 28. modify the design
A. undecided A. photograph
B. positive B. display
C. cheerful C. help with
D. serious D. change
23. fret over 29. automobiles depreciate
A. cross A. lessen in value
B. argue B. require care
C. worry C. run on gasoline
D. fly ‘ D. are necessary
24. controlled humidity 30. oppose her wishes
A. temperature A. talk about
B. temper B. listen to
C. light C. act against
. D. dampness D. ignore
STOP HERE.
END OF TEST.
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Name of Operating Agency
Project ID Student ID
| STUDENT DATA FORM R e
Part Il (This section to be completed by student upon enroliment.] g
1 Student’s Name 2 Sex ) male
188 first
3 Bisthdate —1 . 03 female

month day yesr
4 Ethnicity [ Black 3 White 3 Spanish Surname O3 Portuguese 3 American Indian 0O Asian 3 Other
§ Highest Grade Completed in U.S. Schools

6 Employment Status [ employed more than 3 employed less than 3 unemployed 3 full time student
20 hours per week 20 hours per week

7 Recasons for Enroliment:
(3  Counselor (teacher, parents, parole officer, etc.) said that | should enroll
3 Want to learn to read (or read better) in order to:

[3 d- better in school (get better grades, advance O getajob (or better job)
to next level, get GED, etc.)
3 handie life situation better {read newspaper, ] other (describe)
drive car, help children with homework, etc.)
rnm—m

Part 1l (This section to be oomplefé& by project staff upon enroliment.)

€ | Date of Enroliment

month day year
LANGUAGE AND READNIG DATA

9| Native Language  [23 English [ Spanish O3 Portuguese 3 Am. Indian 3 Chinese 3 Other
10 | Able to Read Native Language (if not English) O Yes O No
11 | Fluent in Spoken English iJ Yes J No

STUDENT'S INSTRUCTION PLAN
12 | Assigned to (check one or both/ 3 class 3 tutor
13 | Name of Regulsr Tescher or Tutor
14 { Teacher or Tutor 1D _
16 | Number of Class or Tutoring Ssssions Scheduled Per Week

16 | Number of Hours of Attendance Scheduled Per Week

e
TERMINATION DATA (to be completed by project staff upon termination) s -

17| Dste «-.J
MOon day Yaar a

18 Reason [ withdrew 3 dropped ) completed

last first

O moved 3 non-attendance 3 session ended

3 health 3 discipline problem . (\D moved to more

CJ transportation O3 other (describe) ~. advanced program

3 time confticts ) accomplished persanal

Y child cars goals

T3 tack of interest/dissatisfied L) other (describe)

3 family

O3 job change y

1 unknown :
Q L) other (deseribe) sm m” ﬁVﬂlI.ABI.E
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READING ATTITUDE SURVEY

An attitude scale for Grades 7-12, College Students, and Adults

LN BN

This attitude scale has been developéd to measure
attitudes toward reading, including: attitudes
about reading as a useful or pleasurable activity,
perceptions of self as a reader, and specific
reading behaviors which reflect attitudinal factors.

INSTRUCTICNS FOR ADMINISTRATION:

Explain that this scale is a way for people to describe
their real feelings, beliefs and actions in relation

to reading. It is not a "test" and there are no right
Or wrong answers.

Carefully explain the method for completing the survey
form, as follows: "For each statement, place a check
mark () in the box which best describes how frequently
you do, think, or fesl the £hing which is described.
Thus, the first item, Ytem A, says 'I'd rather watch
television than read.' would you rather watch television
than read VERY OFTLN? If so, place a check in the first
box ( box a ). Weuld you rather watch television than
xead OFTEN? Then check the second box ( box b ), etc."
Repeat this sequence as often as necessary--for everxry
item in the scale, if you wish--so that everyone will be
able to complete the form correctly. Remember, we are
interested in securing a true statement of attitudes,
not a measure of reading or test-taking ability.

Because this is not a reading test, every effort should
be made to insure that every student understands every
item. Methods to accomplish this include: :
(a) recading every item aloud, as many times
as needed, and/or -
(b} translating the instructions and the items. into
the student's native language, where completing
* the scale in English would create a handicap.
When the scale is completed, ask each student to:
(a) check it over to be certain that every item
has been answered
(b} be sure tn vubt their full name at the botton
of tl:a sugat

(c) f£ill in the date.

There 15 no tire limit. BEST COPY AVAILABLE
1" 2yl
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READING ATTITUDE SURVEY
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1.

2.

3.

9.

10.
11.

12.

13.

14.
15.

16.

17,

18.

19.

;
i

I'd rather watch television than read.

I get really involved with the people
I read about,

I manage very well without reading.
T think I'w a good reader.

Reading gives me interesting ideas about
things to do.

I re=-rcad a story or article that I
especially like.

X spend my free time reading.
If I want to know something, I try to find
a book or article on the subject.
-3
I like going to my reading class.

It's hard to get the meaning out of things
I read.

I 1like to get books (or mngasfnes or comic
books) for praesents.

I talk about the things I read.

I get so involved in what I'm reading that
I lose track of time.

I can figure out words that I don't know.
I feel disccuraged about learning to read well.

I borrow kooks or magazines I want to read .
(fxom the library, teascher, friends or family).

Reading becomes boring after an hour.

I get :ealiy helpful information from reading.

I think pecople who read well have fuller lives
than those who don‘t read well.

20. pooks are £illed with intercsting ideas.

75

1.

2.

3.

4.

5.

7.
8.

9.
10.

11,

12.

13.

14.

15.

16.
17.

18.

19~'

20.

(check one kox for every item)
HARDLY

VERY
_OFTEN

OFTEN
b

SOME~
TIMES

c

d

EVER
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(chicck one Lox for cvery itea)

HARDLY
EVFR |

VERY SOME~
OFTEN OFTEN TIMES
2). I go to book stores (ox book displays in al b el }
other stores) to look at the books. 21. d
22. I read just for fun. 22, 8L b ¢
23. 1 think I'1l1 be able to get a good (ox better)
job when I can read better, 23, 2 b c
24. I volunteer to read aloud (in class, to my '
family or friends]. ' 24. a b c
25. Reading helps me to relax. 25. a b c
Name .
last first
|} ) |}
student ID I
. 1] 1]
Project ID '
¥ [] 1]
Date | : i
month day year
© P.7.5T.A. 1973
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Name of Operating Agency
Project ID Statf/Volunteer 1D
STAFF/VOLUNTEER DATA FORM Expire 20Ta
Part Il (To be completed by all staff members.}
Name of Staff Member = — 2 Sex O] male
Birthdate 3 female
month cday vear

Ethnicity (3 Black 3 White 3 Spanish Surname 3 Portuguese 3 Am. indian 3 Asian ] Other

EDUCATION .

Highest Year of School Completed

Degrees [ highschooldiptoma [J GED [ AA [0 bachelor'sdegree [ post-graduate degree  [J teaching credential
3 other (describe)

Have Had Formal Courses in Reading Instruction? [J none 0O1-2 03-4 [ morethand

EXPERIENCE
Number of Years Teaching
Number of Years of Other Relevant Experience Describe:

JOB ASSIGNMENT
Title [ Project Director 3 Asst. Project Director CJ Other Administrative
] Reading Specialist 3 Teacher 3 Tutor/Aide (paid) 3 Tutor/Aide (volunteer)
3 Counselor 03 Clerical O Other (describe) —

Date of Employment in R2R Program I l
(for volunteer, date begun) mon doy vear
Number of R2R Working Hours Per Week
Number of R2R Teaching Hours Per Week
LANGUAGE DATA
Native Lenguage [} English 3 Spanish 3 Portuguess 0O American Indian language
[ Chinese O Other
Languages in Which you are Fluent {check all appropriate) [ English 3 Spanish O Portuguese
3 American Indian language .3 Chinese O3 Other -
Part 111
TERMINATION DATA (to be completed by office upon termination)
Date
month day yesr .
Resson O3 dismissed O voluntarily left
CJ absentecism 3 personal reasons
I tacking in skills 3 dissatisfaction
[} interpersonal probiems (J other employment BEST m” ‘vmm
I other O unknown
[3 other L
[€)
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STAFF QUESTIONNAIRE

Name of Project ' Project ID §

- v

Pacific T. & T. A, is conducting an cvaluation of the Community Based Right to Read
Program. Since teachers and tutors are most directly knowledgable about the program's
impact on students, we are requesting your assistance in analyzing your program.

The following questionnaire contains statements about the program. For e¢ach
statement, circle the response which most accurately reflects your opinion. Please be
frank in your responses. NoO names are required and all answers will be treated
confidentially. Thank you.

- =

STRONGLY STRONGLY
AGREE AGREE DISAGREE DISAGREE
ADMINISTRATION AND ORGANIZATION

1. The project is effectively administered. SA A D Sb
2. The staff gets along well with administrators. SA A D SD
3. The project's goals are clearly defined. SA A ») $D
4. The project's goals are realistic. SA A D sD
5. Administratorg/supervisors are helpful to the staff. SA A D Sb
6. Administrators are responsive to the staff's neecds. SA A D SD
7. The project has correctly allecated its funds
for staff, materials, and other
expenses. ‘ SA A D SD
8. The project serves those people who are “
most in need of reading instruction. SA A D sb
9. The project is doing everything possible to enable
the students to attend regularly. SA A D sh
10. The project is doing a good job in limiting the
number of drop-outs. SA A D SD
STAFF
11. Training provided by the project has improved the
staff's skills in teaching reading. SA A p - sb
12, Staff has a clear understanding of what is
expected of them on the job. SA A D §D
13. Staff is enthusiastic about teaching reading to .
students. . SA. A D sD
V4. Staff is cenerally well satisfied with salaries
and working conditicns. SA A D &b

BEST COPY AVAILABLE 247
| 79 BT




15. staff memhers get along well with each other.

16. Instructional staff (teachers & tutors) have the
needed skills to effectively teach reading.

17. The staff gets along well with the students,

STUDENTS .

18. Students will substantially improve their reading
skills due to their participation in the project,

19. Students have a positive attitude about
participating in the project.

20. Students feel that the reading instruction provided
by the project is valuable.

INSTRUCTIONAL PROGRAM

21l. The instructional program is effectively designed
to eliminate the students' reading deficiencies,

22. The class and/or tutoring sessions avre scheduled at .

timos and places which are convenient for the
students.

23. Teachers and/or tutors use specific reading
objectives to guide instruction for each student.

24, staff have adequate diagnostic information on
each student to identify reading deficiencies.

25. Instructional approaches are consistent with
students' needs.

26. There is a sufficient quantity of reading materials
for the students.

27. The reading materials available are compatible
with students' levels and interests.

28. The general atmosphére of the project (e.g., order,
pleasant environment, friendliness) is conducive

- to teaching reading.

80 3”‘3

STRONGLY

L 4

SD

sb

Sb

£D

SD

sD

SD

SD

sp

STRONGLY
AGREE. AGREE DISAGREE DISAGREE
SA A D
8A A D
SA A D
SA A p
SA A D
SA A D
SA A D
SA A D
SA A p
SA A D
SA A D
SA A D
SA A D
SA A D
BEST COPY AVAILABLE
/
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29 . What factors to you feel have contributed most to the success of the project?

30. What changes or improvements would you recommend for the project?

3) . Other comments:




PROJECT FORMS
1. INTERVIEW GUIDE

2, ON-SITE OBSERVATION FORM
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InsTrRucTIONAL OBSERVATION FORM

BEST COPY AVAILABLE

I. IDENTIFYING INFORMATION

Project Name Project ID ¢

¥rogram Unit/Centerx

Teacher's/Tutor's Name ID &

ength o

f Observation Date of Obserxrvation

XX, IOCATION IXI. NUMBER OF INSTRUCTORS :ﬂ';’
0 Public school classroom A. Assigned B. Prosent g

0 college Classroom Tecachers o

0 center Tutors :

0 fTutee's Home Voluntcers! 2

0 Tutor's Home “ TOTAL E

0 Other: % L{,‘h

e

“je

IV. NUMBER OF STUDERTS: A, Enrolled [ B. Present : g

— . — - e e e e

V. DURATION OF SESSTON: A. Scheduled B. Actual

VII. PATTERN OF INSTRUCTION (check all approp'riate and double check dominant paticrn)
00 mxclusively onc-to-one tutoring
00 mutiple tutor-tutee combinations in group setting
00 single group under @irection of teacher/tutor

O 0 Moxe than one group, with one teacher ‘
Whexre grouping is used,

0 0 Multiple groups, with multiple — .
teachers/tutors detail as follows:
Other
0 0 Grou Number Led by
P in group{%cachex|wutor) Stud. |1nd.
1
2
{ . 3 N fﬂ __E%
i . b
i 4 "f
: |
amd e
5 S
7 T




.- ‘“‘.“.ﬁ

- b

BEST COPY AVAILABLE

VIII. FORM OF INSTRUCTION (check all appropriate and double check dominant form)

0 0 "recture* format (1ittle or no ‘
student participation

0 n Teacher~dirccted instruction, with
active student participation

0 O student (s) working independently
with materials--teacher guiding or : :
obsery ing . SELECTION INDIVIDUALIZATION
0 0 Student(s) working along (little 00::;2:::; 00:::23:;; for
or no teacher involvement) Materials all
0 O croup process, with tecacher as . 00 student- 00bitferent
resouxce selected materials for :
0 0 croup process, independent of mateorials each individual
teacher
0 0 other

IX. STYLE OF INSTRUCTION (check one in each column)

00 Traditional, formal O 0 Highly structured (in terms of
N Program planning & sequence of
0 0 won traditional, informal activities )

0 0 Littl.e evidence of plauned sequence

s e S T . R ey e gy o S e TN

and double chetk primary content arecc) !

F:::aa:-a-m%m_ e o . - .
X. CORTLIP OF INSTRUCTION (check all appropriate

0 0 ranquage Arts (writing, spelling, punctuation, oral vocabulary, definitions,
vord forms, dra;natics) ’

0 0 Motivational focus: 0 Improved self-image
0 Emphasis on success in learning

0 0 pevelopmental reading

(instruction, arill) |2 METHOD LEVEL
00 — 0 0 systematic phonics 0 0 reading readiness
' Reading in content or linguistics .
area: What? inherent in material 8 8 gg:gdizggg nition
. 0 0 Applied phonics 0 O 8iwple consonants
(taught separately 0 0 complex "
and applied to 0 0 simple vowels
materialg) 0 O complex "
0 0 sight reading 0 0 structura: analysis
"~ (elues, but no (compound words,
decoding) Prefixcs, suffixes,
0 0 Ascieted reading oyliables, dicticnoryd .
(ho spocific 0 0 Couprehennioy "
mothoq) Q 0 word mcaning
0 0 sentence structure!
0 0 facta : !
0 inferci oo B

0 Q0 stwly =Nille .y
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00

00

00

00

00

00

00

0o

00

00

00

00

00

Workbooks, skill books (Phonics We Use, Readers'
Digest Skill Builders)

Ex.

Basal Reuders (e.g., Scott Foresman)
Ex.

Programmed Materials (e.g., Sullivan)
Ex.

Skill Kits fe.g., Reading Attainment, SRAa)
Ex.

High interest/low vocabulary
X,

Commercial games
Ex.

Audio-visval equipment
Ex. )

Special technicque materials (ITA, Laubach, Words
in Color)

Ex.

Books. paperbacks, magazines, newspapers
EX.

Practical materials (signs, ads)
Ex. '

g

Teacher-prepared materials
Ex.

Stwlrnt-prerared n xterml

Exl

0Lty

- e

c—— s
- - meme. ——

XI. MATERIALS (cheek all appropriate and double check throe most frequently used)
A. Typically Used '

B. Used Today

00

00
00
00
00
00
00

00
00

00

00

00

91 RSE25]
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’
I%1T. MATERIALS RATING SCALE A
g Poor Faix Good Excollent

Appropriateness of level 1 2 3 4
Quantity p | 2 3 4
Interest 1 2 3 4

NIIX. TEACHER RATING SCALE
Knowledge of subject matter

Classroom management skills

Attitude (enthusiasm, rapport,
expectations)

XIV. CLASSROOM RATING SCALE
Degree of individualization
*Tone", atmosphere

Level of student participation,
! interest, involvement

| XV, COMHENTS

potential for students learning
to read)

1 2 3 4
1 2 3 4
1 2 3 4

1 2
1 2 3
1 2 3 3

Excellent

92



PROJECT PROFILES

The Final Report presented an overall discussion of
the characteristics of the student and adult projects. This
section of the appendix presents more detailed information on
an individual project basis. Specifically, it provides a
narrative profile for each project which discusses the target
population, the service delivery system, findings from the
on-site observations, and information on each project's parti-
cipation in the evaluation, particularly as it relates to
variations from the standard design.

ERIC

Aruitoxt provided by Eic:
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 PROvLCE PROPLLE

NAME: ___ Project a ' R2R BUDGET: - 45,000 ' -

TARGET POPULATION

CUMULATIVE ENROLLMENT: " 71 ' **  PREDOMINANT ETHNICITY: Black

PREDOMINANT AGE GROUP: - college ESL: " No -

Participation in the R2R program is a stipulation of
university admission for students whose reading performance
falls below required levels. Participants are almost entirely
black. cpen admissions freshman students, whose Nelson-Denny
scores identify them as deficient in reading or "high risk"
from the standpoint of college requirements. (i.e., approxi-
mately % scored between S5th and 9th grades and %k scored at 10th
grade and above.)

SERVICE DELIVERY SYSTEM

STRUCTURE: _scheduled classes INSTRUCTIONAL STAFF: _paid
SCHOOL CREDIT: Yes - LOCATION: __ College

50 minute classes are offered at various times between
8 am and 4 pm, Monday through Thursday, and R2R students are
required to attend two of these classes PLUS a 50 minute lab
on Friday (for a total of three 50 minute sessions per week).
More advanced students may tutor in an elementary school or do
independent study in lieu of regular class participation. In
addition, all students have access to individual or small group
tutorial assistance in needed subject areas,on a drop-in basis,
as an added option. Providing multiple options (classes, labs,.
independent study, serving as tutors and/or receiving tutorial
assistance) for improving reading skills is one of the program's
primary goals.

ON-SITE OBSERVATION:

8 sessions, including 2 independent study students and
one tutorial session were observed. The independent study
students were utilizing controlled readers to practice compre-
hension, and the one~to-one tutoring session was also working
independently to practice comprehension. The 5 classes ranged
in size from 5-8 students, with 3 teachers and,;utors per

2% 26K

A e



page 2

4

class, with students working independently under teacher guidance.
The organizational style was characterized as non-structured ’

tent of instruction was exclusively developmental reading, focusing
on comprehension and study skills. Materials used included
Project Learn Programmed Texts, Tactics II , Scott Foresman Skill
Kits, and workbooks such as Guide to Effective Reading, Develop-
ing Reading Efficiency, Free to Read and Study Skills - a Stud-
dent's Guide for Survival;also some practical materials.

PARTICIPATION IN THE EVALUATION:
m

The program is well organized and full compliance with
the evaluation requirements was readily achieved. The only
complication from the evaluator's standpoint was the difficulty
in tracking attendance hours for the students enrolled in the
independent study program,

ERIC

Full Tt Provided by ERIC.
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 TARGET POPULATTON
CUMOLARIVE EWROLIMERT:": _ 538~ PREDOMINANT ETHNICITY: Black =
PREDOMINANT AGE GROUP: - College  ESL: * No

Participants are virtually all black college freshmen and
Sophomores (betweenthe ages of 18-21) who are referred to the
R2R program by the English Division when they are perceived to
be inadequately prepared to take the regular college-level
English course. This determination is based on test scores
revgaling reading grade equivalencies of fifth through ainth
grades.

SERVICE DELIVERY SYSTEM:

STRUCTURE: Scheduled Classes | INSTRUCTIONAL STAFF: - paid
SCHOOL CREDIT: - Yes - --- LOCATION: ° college 1ibrary

Essentially, R2R provides a pre-beginning-~level college
English course designed to upgrade reading skills. The program
consists of 21 different classes, designated as English 101.
Each class meets twice weekly, for 55 minutes per session (a
total of 1 hour and 50 minutes per student per week). Courses
are offered on a quarter basis (i.e., 10 weeks per quarter)
and students may participate for as many quarters as necessary.
Thexe are approximately 23 students per class, and each class
is staffed by a professional instructor and two tutors.

ON-SITE OBSERVATION:

Due to the operation of the program in two quarters,
there were no regular classes available for observation during
our on-gite visits. '

96 ag?
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' PARTICIPATION IN THE EVALUATION:
%

Given the very large enrollment figures and the fact
that the evaluation period covered two quarters, the staff at
Lawson did a really superb job of supplying needed evaluation
data. Our data collection and handling was complicated by
the factor of two quarters (plus size), but there were no
insurmountable problems.

97
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- PROJECT PROFTLE

NAME: _~~  Project € - - - RoR BUDGET: ' " 45.pan

TARGET POPULATION
- Spanish-
CUMULAT(VE ENROLLMENT: 51 '~ PREDOMINANT ETHNICITY: surnamed

PREDOMINANT AGE GROUP: _ college  ESL: " No -

All are Chicano students enrclled at Project C state college
and identified by EOP as students who would have difficulty in
co?pleting the regular curriculum unless they receive special
help.

SERVICE DELIVERY SYSTEM .
Scheduled

STRUCTURE: __ Classes = INSTRUCTIONAL STAFF: - Paid

SCHOOL CREDIT: - Yes LOCATION: _ college

This is a self-contained intensive program--emcompassing
college~level lectures and special small classes--for a period
of 3~3% hours each day. During the fall, students receive 6%
hours of lecture (3% in Humanities and 3 in Psychoclogy) and
spend the balance of their time in small classes, where reading
instruction is applied to the readings and subject matter covered
in the lectures. In spring, the courses are Humanities and
English. In both semesters, the students receive almost 10
hours of remedial reading instruction per wdek, in addition to
the normal lectures. The focus is on teaching reading skills
through the subject matter of the lectures,since the state
college system prohibits the giving of academic units for re-
medial work. Lectures are given in the R2R building by regqular
college._instructors while amall class instruction is provided by
advanced college students employed by R2R. Students take only
one class outside the R2R program.

ON-SITE OBSERVATION:

Three classes were observed, with class sizes of 7, 12,
and 27 students and 1-3 teacher(s) or tutor(s) per class.
The first class was.the Humanities lecture portion of the
project, which is basically the regular college course lecture

9%;1445"



page 2

on this subject. This class was characterized as teacher
directed, structured in organizational style and highly
structured in terms of learning activities. The other two
classes followed the lecture to provide help with this course.
Multiple tutor/tutee groups were used to discuss the lecture.
The form of instruction was teacher directed. The content of
these two sessions included developmental reading and content
area reading, with a primary focus on discussing facts, main
ideas; & inferences as they related to the lecture. Materials
included students® lecture notes and teacher prepared sheets
on the lecture.

PARTICIPATION IN THE EVALUATION:

Because of the small numbers and the self-contained nature
of the program, all aspects of the evaluation were completed
easily and thoroughly,

99 -G
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NAME: Project D ' - R2RBUDGET: 40,000 ~ '

TARGET POPULATION

CUMULATIVE ENROLLMENT: _ 72 PREDOMINANT ETHNICITY: White -
PREDOMINANT AGE GROUP: college ESL:_ No

The program serves two distinct populations: The over~
whelming majority are freshman students who voluntarily request
assistance in speed veading and study skills, but are not below
freshman -reading performance norms. The second group is a very
small number of Spanish surnamed adults living in the community
who want to learn to speak and read English.

SERVICE DELIVERY SYSTEM
STRUCTURE: Scheduled Classes - INSTRUCTIONAL STAFF: Paid

SCHOOL CREDIT: No -~ . LOCATION: __ College

The program has two separate components for the above
population groups: The college component is organized in a
continuing 7 week semester basis with students attending for
as many semesters as they wish. Classes are held for 2 or 3 days
a week ., 1-1k houre per class, with approximately 10 students
per class. The adult component is organized on a 14 week basis.
Classes are held for 1 or 2 days a week ., 1%-3 hours, with
ap...oximately 5 rtudents per class. Instruction for both com-~
ponents is proviced by the Project Director, 2 teachersrand
2 paid tutors.

ON-SITE OBSERVATION: -

Four classes were observed, one for the ESL adults and
three for the college students. Class size ranged from 3 to 13.
The ESL class used teacher directed inst:uction, while the
students in the college class worked independently under
teachc.. guidance. The ESL clai. was characterized as structured
in orgunizational style with 1lit.'= evidence of a planned
activities seqguence. The ESL clas. ~oncentrated orn oral language,
lancuage arts and some developmental . =ading for reading readi-
ness and word compcehension. Materials included SRA skill kits
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[ 4
and Levine Vocabulary programmed texts. The college classes
were characterized as non-structured with a structured sequence
of activities. The content primarily focused on speed reading,
with some developmental reading and language arts, Materials
included the Scimmer & Scanner Workbook, EDL programmed text,
the dictionary, control reader filmstrips, and teacher prepared
ditto sheets.

PARTICIPATION IN THE EVALUATION:

Pre-testing did not occur until early February since the
Program was on semester break during December. The pre~test
scores for the college freshmen indicated an average reading

- level above 12th grade. Accordingly, it was decided to conduct
post-testing only for the adult Spanish students, since no
gains for the college students could be demonstrated on the SRA
rest.
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TARGET POPULATION

CUMULATIVE ENROLLMENT: -~ ‘99  PREDOMINANT ETHNICITY: White
PREDOMINANT AGE GROUP: Jr/Sr.H.S. ESL: ' No

The program in Stillwater serves a preponderance éf juaior
and senior high school students (plus a very few adults and out~
of-school teenagers). In Ponca City, there is a small program
for children who are residents in a home for cependent children.
All of the enrollees are from low-income families; approximately
3/4 are vwhite, 1/4 are black.,and a few are Native-Americans.

SERVICE DELIVERY SYSTEM

STRUCTURE: Tutorials INSTRUCTIONAL STAFF: Paid

SCHOOL CREDIT: _“No = = LOCATION: _ Centers -

The Stillwater Center is open from 3 to 9 pm every weekday
during the school year. It is staffed by.a large number of
tutors, who provide instruction to individual tutees on a
scheduled one~-tu-one basis in the center setting. The Still-
water tutors are generally Project E state unjversity students,
working under the supervision of professionally trained, half~-
time supervisors. The Ponca Center is statfed by tutors,
drawn from the community, who provide individual instruction at
the home from 4-8:30 pm twice a week. Each tutee (in both
centers) attends two sessions per week, for one hour each,
during the school year.

ON-SITE OBSERVATION:

Eight one-to-one tutorial sessions were observed, which
were for the most part teacher directed. The organizational
style was characterized as non-structured , with some sessions
utilizing a highly structured set of learning activities and
others indicating little evidence of planned activities. The
content of instruction focused primarly on ‘developmental read-
ing and secondarily on language arts. The method for develop-
mental reading included systematic phonics, applied phonics and
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assisted reading, focusing on decoding, structural analysis,
and comprehension. Materials used included workbooks - Barbe
Reading Skills Guide, Reading for Concepts, Barnell Loft;
skill kits -~ SRA Vocabulary; high interest low vocabulary books;
other books and magazines) and teacher prepared sheets,

PARTICIPATION IN THE EVALUATION:

Project E complied fully with all of the evaluation
requirements. 1In initial testing, it was found that some of
the tutees were virtually illiterate and unable to cope with the
blue form of the SRA; this situation was handied by provision
of the primary form of the SRA for these students. '
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NAME: Project ¥ ' .- -: . RIR BUDGET: - 50,000 - -

TARGET POPULATION

CUMULATIVE ENROLLMENT: - T PREDOMINANT ETHNICITY: Black
AT, —
PREDOMINANT AGE GROUP: & Sr. High ESL: No

The program serves a wide range (7-16) of black students
in the low-income area near Project F university. Students are
recruited and referred from three local public schools, the
¥YMCA, and the Boys Home.

SERVICE DELIVERY SYSTEM

STRUCTURE: _Scheduled classes '~ INSTRUCTIONAL STAFF: Paid
SCHOOL CREDIT: _____ Mo ' '~~~ LOCATION: Schools & centers

8ix separate classes meet from 3-6 times a week tor 2-3
hours per class. Class size ranges from 35 to 9 with 1 or 2
teachers per class. All teachers utilize "The Workshop Way"
teaching method, originated at Project F,which is designed to
emphasize individualized instruction in a classroom situation.
The program emphasizes its available special activities and
events (such as basketball teams, mini-bike program) as incen-
tives to regularly attend R2R classes. Special activities occur
either as part of every class session, or on regularly scheduled
days in lieu of reading.

ON-SITE OBSERVATION:

Four classes were observed with class sizes of 7, 15, 24,
25. The pattern of instruction included both singie group
under the direction of one teacher, more than one group with one
teacher, and multiple groups with two teachers. In the multiple
group situations, teachers rotated from one group to another.
Class time ranged from 2-3 hours, including time for
recreational activities. The form of instruction included
teacher directed activities, independent work with teacher
guidance, and group process activities, All four classes were
characterized as non-structured in organizational style and highly
structured in their sequence of activities. Program content '
included language arts and writing in one class, and develop~
mental reading in all four classes. Motivational support was

also evidenced in three classes. Developmental reading methods
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included systematic phonies in all four classes, sight-reading
in one class, and applied phonics in two classes. Develormental
reading focused on all the four levels of reading readiness,
decoding, structural analysis, and word meaning comprehension.

A wide and varied range of materials were used including work-
books--Modern Curriculum Press Phonics, Merril Reading Skill
Text series, Phonics We Use, Bell & Howell Phonics; programmed
materials--SRA Reading for Understanding; skill kits--Dimen-
sions in Reading and SRA Skill. Kit; high interest, low vocabulary
~=Scope Reading Series; filmstrips and tapes; words in color;
some books, and teacher and student prepared materials. This
wide variety of usage is accomplished by having the students
participate in as many as 10 distinct activities in one class
session.

PARTICIPATION IN THE EVALUATION:
One of the centers was providing instruction to pre-schoolers,

Since these children were not ready for the SRA test they were
not included in the evaluation.
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TARGET POPULATION
CUMULATIVE ENROLIMENT: 93~~~ PREDOMINANT ETHNICITY: sumamed
PREDOMINANT AGE GROUP: H_j‘ﬂ school ESL: ° Yes

When the evaluation was begun, the Project G R2R
program was serving Chicano students at Cooper Jr. High and
non-English speaking adults. Subsequently, the Cooper program
was discontinued and replaced by a program for Chicano students
at Froeble High School. The adult program continued until
April, but was terminated prior to post=-testing. The evalua~
tion, therefore, included complete data on the Chicano high
school students at Froeble, and partial data on the adults--
all of whom came from Mexico and never attended an
American school. .

SERVICE DELIVERY SYSTEM
STRUCTURE: scheduled classes ' ' INSTRUCTIONAL STAFF: paid

| SCHOOL CREDIT: _Yes =~ - ___ LOCATION: _High school '

1) Froeble: The program consists of 5 classes taught by
teachers and tutors. Students with reading problems
attend these classes in lieu of study-hall. The program thus
provides one additional instructional period (40 minutes daily
or 3% hours weekly), in the course of the normal school day,
for students with special needs. '

2. Adult: Instruction was provided by one teacher and 10

volunteer tutors, working in small groups, for 3 hours daily-~

@ total of 15 instructional hours per student per week.

ON-SITE OBSERVATION:

One high school class was observed with 20 students
and 7 teachers and tutors. Multiple groups of students and
tutors were used and for the most part students worked inde-
pendently. The organizational style was characterized as non-
structured with little pre-planning of 1earn{pg activities in
evidence. The content of instruction focused ‘on ESL, language
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arts, and developmental reading. For developmental reading,
the assisted reading method was used for word meaning and sen-
tence comprehension. Materials used included a teacher pre~
pared manual, word games, and woxkbooks. _

PARTICIPATION IN THE EVALUATION:
—_ e —

The evaluation process was impeded by the changes which ocourre@e-
in both program design and administration leadership=~-in the .
course of the evaluation. The new director and his staff at

Froeble were most cooperative in groviding full data on the

students enrolled there, Discontinuance of the adult portion

of the program prior to post-testing makes it impossible to assess
the impact of this aspect of the program on participants, but
descriptive statistics will be provided.



. * PROJECT PROFILE

NAME: _  Project® - " - RaR BUDGET: - 50,000

TARGET POPULATION
CUMULATIVE ENROLIMENT: 119 ' PREDOMINANT ETHNICITY: Black
PREDOMINANT AGE GROUP: High school ESL:  No

EE—————

The program serves 9th grade students who have been identi-
fied by tests, teachers and counselors as deficient in reading
skills. While the school is the only 9th grade school in the
community (serving a widely diverse group of students), all
participants in the R2R program are black. '

SERVICE DELIVERY SYSTEM

STRUCTURE: _Scheduled Classes INSTRUCTIONAL STAFF: Paid

SCHOOL CREDIT; ' Yes = LOCATION: School

The grantee is Project H university ' , but the program
is actually operated at a public school by school personnel.
Tae basic program consists of 6 classes held before school (at
7:30 am), for 45 minutes pexr session, 5 days a week. Classes
are smaller than those of the regular school (averaging 12 gtu-
dents per clasg) and are taught by regular school faculty (with
additional pay for the added work). Some of the students receive
a stipend of $1.00 per session, in addition to school credit,
for participating in the program. The original design (imple-
mented during the semester prior to the evaluation study) utilized
the students as tutors of younger children; this portion of the
program (while deemed successful by the director) was discon-
tinu:d during the semester under study because of funding diffi-
culties.

Another facet of the program is the remedial reading lab -~
this is comprised of five classes per day, taught by one teacher
in the course of the regular school day. The teacher is regularly
employed by the school and students enroll as they would in
any class offered by the school. A handful of students partici-
pated in both the before-school classes and the lab,.

One special feature was an intensive program of in-service

education for the faculty, focusing particularly on the motiva-
tional aspects of learning.
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- ON~SITE OBSERVATION:

Three classes were observed, with gizes of 6, 9, & 10
students and one or two teachers per class. Single group,
teacher directed instruction was used in two classes, and in
the third the students worked independently, The organizational
style was characterized as structured and highly structured
in terms of the sequence of learning activities. The content
of instruction focused on language arts and developmental read-
ing. For developmental reading, the assisted reading methnd
was used focusing on word meaning, structural analysis,and
comprehension. Materials included Scholastic Magazine, "Whose
Side Are You On" programmed text, and high interest-low vocabu-
lary books including *Nigger," "on the Spot," and teacher pre--
pared materials.

PARTICIPATION IN THE EVALUATION:

When the evaluation began, the program was operating on funds
carried over from the previous year. When these were exhausted and
no. added funds were approved by National R2R, the program was
discontinued. After a lapse of over two months, the new
budget was approved and the program was begun anew. It Was,
however, difficult to re-involve many of the previous students,

80 a large number of new students were enrolled. During this
Period attendance was further hampered by the extreme darkness
at 7:30 am .in the winter months. All of this produced a

serious discontinuity in the evaluation process and an unusually
short pre-post test interval for the sizable number of new
enrollees in the reconstituted program. Little data was provided
on ghe lab students and they are not included in the evaluation
study.
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TARGET POPULATION

CUMULATIVE EWRXOLLMENT: 120 °  PREDOMINANT ETHNICITY: Black
3r. & Sr.
PREDOMINANT AGE GROUP:  High ELS: ' ' No

The program serves high school students and drop-outs who
are recruited from the local neighborhood Youth Corps, Job Corps,
Employment Service and Snyder High School.

€

SERVICE DELIVERY SYSTEM

STRUCTURE: Scheduled classes ~ INSTRUCTIONAL STAFF: Pd & vol.
SCHOOL CREDIT: No LOCATION: College |

Classes are organized according to the four recruitment
sources and meet at varying times and frequencies ranging from
one day a week for five hours to four days a week for one and
one half hours. Instruction is provided by the paid staff,
graduate assistants and volunteer tutors. Team teaching is used
with 1-2 teachers and 1-2 tutors and approximately 12 students.
Instruction is individualized based upon initial diagnoses and
the use of student self-selected materials. All materials are
indexed according to reading levels so that appropriate materials
can be used. The program capitalizes on the services of the
work/study graduate assistants and the available facilities and
services of the college.

ON~SITE OBSERVATION: -

Seven classes were observed, with class sizes ranging from
10 to 1 students. Multiple groups with multiple teachers and
tutors were the primary units of instruction, with 2-4 teachers/
tutors per class. The form of instruction in most classes was
independent work by students with the staff guiding and observ-
ing. The style of instruction was characterized in all cases

. as non-structured in organizational terns and highly structurced

in terms of the sequence of activities. The primary content of
instruction was developmental reading, with somc language arts,
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Developmental reading was primarily utilized, along with
assisted reading , focusing at various levels from reading readi-
hess to comprehension. Materials included the Xerox Reading
Success Series, Scope Sprit Series, EDI Kit, Phorics We Use,
Specific Skill Series, as well as some audio visual equipment
and teacher-prepared forms.

PARTICIPATION IN THE EVALUATION:

The program presented no specific difficulties in partici-
pating in the evaluation procedures. However, the high termina-
tion rates resulted in a small sample of available pre/post tests.
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' TARGET POPULATION

' Spanish
CUMULATIVE ENROLIMENT: __ 32 - PREDOMINANT ETHNICITY: soommed
PREDOMINANT AGE GROUP: High school ESL: - No -

The program serves Chicano high school students living in
Brownsville who seek a higher education.

SERVICE DELIVERY SYSTEM
STRUCTURE: Scheduled classes INSTRUCTIONAL STAFF: paid

SCHOOL CREDIT: =~ "No "~ - LOCATION: ' center

There are two basic classes which split up into smaller
groups. Classes meet four evenings a week for 2-2k hours.
Instruction is provided by two reading specialists, with support
from the Project Director and tutors. The classes are divided

into two components: reading instruction;and enrichment,

including personal counselling, Chicano culture, career planning,
etc. The program has a strong cultural and community partici-
pation thrust as evidenced by fund-raising activities, field

trips, theatre group, parents advisory council, supportive services
such as eye exams, and is geared toward motivating students to

go to college.

ON-SITE OBSERVATION:

Four small group sessions were observed, with sizes of 2,
3,5,and 14 students, with the core class splitting up into
separate smaller groups. Instruction for each group was pro-
vided by one teacher or tutor. The small group instruction
included teacher directed and independent student working
patterns, and a group process for the large class. Classes
were characterized as structured in organizational style and
highly structured in terms of the sequence of activities.

The content of instruction included ESL, language arts, develop-~
mental reading and motivational support. The developmental
reading utilized systematic and applied phonics methods
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focusing primarily on word meaning, facts, inferences and
study skills comprehension. Materials were primarily the
Barnell Loft "Getting the Facts" Workbook, and additionally
somi student prepared essays, the dictionary,and a £ilm on
Mexico.

PARTICIPATION IN THE EVALUATION:

The program had no unique problems in participating in
the evaluation.
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TARGET POPULATION

CUMULATIVE ENROLLMENT: _ 123  PREDOMINANT ETENICITY: Black
PREDOMINANT AGE GROUP: School ESL:  No '

The program primarily serves high school students in the
community who are referred from the Upward Bound Program (which
Project K also cperates) and Girls High School. Additionally,
services are provided to a small number of black adults from
the community.

SERVICE DELXIVERY SYSTEM

STRUCTURE: Class & tutorial INSTRUCTIONAL STAFF Pd & vol.

SCHOOL CREDIT: - No LOCATION: - Center -

The above target groups are provided instruction either
through small group or individual tutorials. The Upward Bound
students meet in groups of 3, and attend one class a week for
one hour per class. The high school students meet in groups
of 8, and attend 2 classes a week for 1% hours per class. Both
of these groups receive instruction from paid work/study tutors.
The adult component meets twice a week for l¥% hours per session
and receive individual tutoring from tutors and the Project
Director. The program is integrated into other Project K
efforts such as Upward Bound and is able to provide Project K
services and utilize its resources and community contacts,

ON-SITE OBSERVATION

Five sessions were observed, 3 of which were small group
instruction with 2 students and ltutor , and 2 of which were
individual tutorials. The sessions lasted from 1-1% hours.

The instruction in all cases was teacher directed, non- structured
in organizational style and structured in terms of the seguoence
of activities. fThe content of instruction included language
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arts and developmental reading. The method for developmental
reading was assisted reading focusing on the level of struc-
tural analysis and word meaning, fact and inference compre-
hension. Materials used included SRA Skill Kits, Getting It
Together Kit, the dictionary, a drivers® manual, and the
Cambridge GED.

PARTICIPATION IN THE EVALUATION

Only 8 adults were enrolled in the adult component, and
several terminated during the evaluation period. Accordingly,
pre/post analysis was not feasible for this component,
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TARGET POPULATION

CUMULATIVE ENRCLLMENT: 150 PREDOMINANT ETHNICITY: White
PREDOMINANT AGE GROUP: School  ESL: '~ No

The program serves students in the two local high schools
who are deficient in reading skills. These students are iden-

tified and referred to the program by the schools' teachers and
counsellors. ,

SERVICE DELIVERY SYSTEM

STRUCTURE: Scheduled classes INSTRUCTIONAL STAFF: Paid
SCHOOL CREDIT: Yes - LOCATION: _ High school

The program operates out of the two high schools and is
integrated into the regular school curriculum and process.
Each school operates 5 separate classes daily for 55 minutes.
Instruction is provided by one regular staff member at each
school, with approximately 15 students in each class.

ON-SITE OBSERVATION:

Two of the regularly scheduled daily classes were observed.
Both classes lasted 55 minutes with 8 to.13 students in atten-
dance. Single group instruction under the direction of one
teacher wae used in both cases. The form of instruction for
one cl~ss was teacher directed, while the other used independent
work with teacher guidance. One class was characterized as
structured and the other as non-structured in organizational
style. Both classes utilized a structured sequence of activities.
Language arts content was stressed in both classes, and cne also
had developmental reading using sight-reading focused on com-
prehension,
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Materials used included Double Action Short Stories and
Crossword Puzzles. The class which stressed language arts had
student dramatic skits that particular day, which was an -
-exception to the normal activities.

PARTICIPATION IN THE EVALUATION
PARTICIPATION IN THE EVALUATION

The program had no speciai problems in participating in
the evaluation process.
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NAME: Project M - R2R BUDGET: ‘- 44,336 -
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TARGET POPULATION

Spanish
CUMULATIVE ENROLLMENT: - 9) PRFDOMINANT ETHN.Z 20Y; surnamed
PREDOMINANT AGE GROUP: mg ESL: _ Yes

The program serves predominantly low-income Srnish-speaking
or bilingual children who attend a high school in Chicago.
Participants include both elementary and high school students.

SERVICE DELIVERY SYSTEM

STRUCTURE: Scheduled classes INSTRUCTIONAL STAFF: Pd. tutors
Yes, for H. S.
SCHOOL CREDIT: students only LOCATION: High school

Fifteen tutors from Project M college work with )
the participating elementary and high school students for 1k
hours every Monday. Sessions are held immediately after regular
school hours at the high school site. All of the tutors
come at the same time and each tutor works with a small group
of from 2 to 7 students. Most of the tutors are sophomores
and juniors at Illinois Benedictine College and they receive
special training in teaching methodologies ang working with
low~-income bilingual children. The program'’s intention is to
provide special reading instruction with supplemental materials
made up by the tutors from R2R resources. The project director
is based at Project M college and there is an on-site
coordinator at the high school.

ON-SITE OBSERVATION:
W

Three group sessions were observed with class sizes of 3,
10 and 17 students. Three paid tutors instructed in the two
large classes and one paid tutor instructed-in the small class.
S8ingle group instruction was used in the small class, and
multiple groups wore used in the tvo large classes, with one
tutor assigned to cach group. 1In all cases, the instruction was
teacher directed. The classes were characterized as non~struc-
tured in organizational style and little planning of classroom
activities was evident. The content of instruction focused on
ESL instruction, language arts, and developmental reading,
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The method for development reading was assisted reading focus-

ing on the comprehension level. Materials used inecluded Reader's
Digest Workbooks, SRA Skill Kits, commercial games, high interest/
iow vocabulary books, newspapers, and teacher prepared materials.

PARTICIPATION IN THE EVALUATION:

The program was fully responsive to all evaluation reguire-
ments. The only problem encountered was the fact that the form
of the SRA test which was originally sent was too difficult for
some of the students; this was remedied through provision of
the primary form of the SRA.
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NAME: Project N R2R BUDGET: ' * 28,000

-
----.—-------------- ---------_ -

TARGET POPULATION
———nt AL IUN

CUMULATIVE ENROLLMENT: 55 PREDOMINANT ETHNICITY: White
PREDOMINANT AGE GROUP: Adults ESL: "No -

The program serves an out-of~school population, 14 years
of age and up,. Participants are impoverished white Appalachians
with very severe reading deficiencies; the vast majority are
functionally illiterate and have no more than an elementary
school education, Many students are embarrassed by their
inability to read and maintaining attendance is a constant °
problem for the program.

SERVICE DELIVERY SYSTEM
2:xvabh DELIVERY SYSTEM
STRUCTURE: Scheduled classes INSTRUCTIONAL STAFF: Paid

SCHOOL CREDIT:  No LOCATION: Bug, makeshift centers
M

Eight evening classes are offered at eight different loca-
tions (two classes each for four evenings, with one teacher
covering 4 locations in DPickerson County on Monday and Tuesday
evenings and a second teacher covering 4 locations in Buchanan
County on Thursday and Friday evenings). Sessions last for

two hours and are available to each ot the eight groups of
students on a once-a-week basis (for a total of two hours per
student per week). Class sizes range fom 2-12, depending on
who is able to attend. Classes are conducted in an old school
bus (hooked up to various facilities for electrical purposes)
or in such local "borrowed" buildings as Head Start Centers,

a8 quonset hut at a high school, or offices serving other pur-
poses during the day. All materials sare carried on the bus and
considerable time is spent driving the bus (over winding moupn-
tain rcads) to the varied locations in order to be accessible
to the rural students. In addition, special efforts are made
to pick up students who la k transportation.

ON-SITE ODSERVATION: .

Four sessions were observed, with class sizes ranging from
one to two students‘(the class sizes were small due to high
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absenteeism). The pattern of instruction was single group,

with students working independently. The organizational style
was characterized as non-structured , with little Pre=-planning
of learning activities. The content of instruction aimed at
developmental reading, using the si “* reading method for decod-
ing angd comprehension. Materials 1 included workbookg~~
Mott Basic Language Skills Program, oarnell Loft Specific Skill
series; Scott Foresman Basal readers; Groker and SRA Skill Kits,
and teacher Prepared sheets.

PARTICIPATION IN THE EVALUATION:
\

Compliance with evaluation requirements was prompt and
complete.
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NAME; - Project 0 _ " R2R BUDGET: - 50,000
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TARGET POPULATION
M

o Spanish
CUMULATIVE ENROLIMENT: 121 PREDOMINANT ETHNICITY: gumamed
PREDOMINANT AGE GROUP: Adults  ESL: Yes

The program serves inner city Spanish surnamed adults,
most of whom are Puerto Rican. Two distinct groups have been
established. The first are those who are non-English speaking
and thus need assistance in oral English gkills prior to reading
instruction, The second are fluent in English but are non-
readers.,

SERVICE DELIVERY SYSTEM

M

STRUCTURE: Classes &tutorials INSTRUCTIONAL STAFF: Paid
m

SCHOOL CREDIT: " No LOCATION: 3'communitg centers

Two program coemponents !ave been organized to serve the
above groups: For the non-English speaking students, oral

per class. Instruction is provided by the two Project Directors.
For the reading camponent, individual tutoring is provided by
paid college tutors, 2-3 times a week for 1k-2 hours. The
progran exclusively utilizes the Silent Wway and Words in Color
methods for oral and reading instruction,

ON-SITE OBSERVATION:
m -
Five small class sessions ranging in size from 10-2 students
and one individually requested tutoring session were observed.
The sessions lasted 1% to 2 hours, with instruction provided
by paid tutors and the teaching staff. The form of instruction
in all cases was teacher directed, with active student participa-
tion. The organizational style was characterized as non-gtruce~
tured and structured in terms of the sequence of activities,
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The content of instruction included ESL,using the "Silent

Way" method, and Developmental reading,primarily focused at the
reading readiness level, with limited decoding and comprehension
instruction. The project exclusively utilized the Words in Color
and Silent Way materials.

2ARTICIPATION IN THE EVALUATION:
e et Al it L LX)\ M)

At the inception of the evaluation, 55 students were
enrolled and pre-tested. However, most of these students
terminated prior to the post test period., New students were
recruited to replace them, most of whom enrolled in the Spring,
which was too late for pre/post testing. Accordingly, only a
small number of students were available for pre/post testing.
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PROJECT PROFILE o

NAME: Project P - R2R BUDGET: $50,000

TARGET POPULATION
-—.________‘__

Spanish
CUMULATIVE ENROLLMENT: 227 PREDOMINANT ETHNICITY'ggEEEEQ
PREDOMINANT AGE GROUP: Adults ESL: Yes

The program serves Spanish surnamed adults from the Washington,

D.C. area, many of whom are recent immigrants from Latin and South
American countries and Puerto Rico.
SERVICE DELIVERY SYSTEM
_E_“-——-———-?_

STRUCTURE: -Scheduled classes INSTRUCTIONAL STAFF: Paid

SCHOOL CREDIT: No LOCATION: Center

The program offers intensive daily instruction. There
are 7 separate classes, which meet 5 days a week for 3 hours
a day. Two classes are in the morning and 5 are in the even-
ing. All teachers are school certified and each class has one
teacher and approximately 20 students. The classes are separated
into 5 levels of difficulty with levels 1 and 2 emphasizing oral
instruction,and levels 3-5 emphasizing reading. Students are
expected to progress to & new level every 8 weeks. The program has
strong ties to the Washington, D.C. Latin community and integrates
cultural activities into the instruction,

ON-SITE OBSERVATION:

Nine classes were observed with one teacher per class and
class sgizes ranging from 15 to 5. The classes lasted 3 hours.
In all cases the pattern was single groups, teacher directed
instruction. The organizational style was characterized as
structured and highly structured in terms of the sequence of
activities. The content of instruction included ESL and develop~-
mental reading. The method for developmental reading was primarily
sight reading focusing on various levels depend ing upon the class
level assignment. Materials were teacher~prepared sheets, func-
tional materials, Cridler pPicture cards,and American folk tales.

PARTICIPATION IN THE EVALUATION

The program had no special problems in participating in the
evaluation, -
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PROuECT PROPILE

NAME: - Project @ - R2R BUDGET: ‘- 40,000

TARGET POPULATION
T ) ) American

CUMULATIVE ENROLLMENT: = 72 PREDOMINANT ETHENICITY: Indian
PREDOMINANT AGE GROUP: ~ Adults ESL: Yes

The program serves Navajo Indians living on the reservation.
The target population must be recognized as an extremely impov-
rished and culturally isolated community that is vastly different
from the dominant white culture. Most of the people live on
welfare and have limited or no income producing skills and have
had little or no opportunity to learn the English language. °

SERVICE DELIVERY SYSTEM
STRUCTURE: Scheduled classes INSTRUCTIONAL STAFF: Paid

SCHOOL CREDIT: " No LOCATION: 6 centers

The program emphasizes the development ot income producing
skills such as silversmithing, and the use of practical curri-
culum such as drivers' education; and attempts are made to infegrate
reading instruction with there curricula. The program by
necessity must also be flexible to accomodate the circumstances
of the enrollees; e.g., attendance is extremely low in the
winter due to weather conditions and at other times during the
year; other survival activities pre~empt attending R2R classes.
Classes are held at 6 "hogans" located throughout the reserva-
tion. Classes meet once or twice a week for approximately 5-7
hours per class. Class size ranges from 4-12 with one teacher
per class. Instruction is provided by the Project Director and
two R2R instructors.

ON~SITE OBSERVATION:
Four classes were observed with class sizes of 2 or 3

students. Instruction was provided in a single group setting
under the direction of one teacher. The form included student
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independent work and teacher directed instruction, The
organizational style was characterized as non-structured ., with
2 classes having a structured sequence of activities and 2
having no planned sequence. Content included oral ESL, language
arts, developmental reading, and motivational support. Develop~-
mental reading utilized systematic and applied phonics, sight
and assisted reading focusing on the range of levels from read-
ing readiness to comprehension. Materials included teacher.
pPrepared vocabulary cards, drivers' education manuals, and "A
Professional Guide for the Lay Tutor" workbook.

PARTICIPATION IN THE EVALUATION:

The program fully participated in the evaluation. However
it must be recognized that the Navajo population represents a
unique, extremely isolated, and economically disadvantaged
community. Accordingly, the impact of a small program such
as R2R must be viewed in terms of the vastly complex and
intense economiec, educational and social problems faced by the
Navajo population.
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PROJECT PROFILE

NAME: -~ Project R - -:  R2m BUDGET:" * 99,746

- -----—-----ﬁn----“--_ - L) -
.

TARGET POPULATION

Spanish
CUMULATIVE ENROLILMENT: 136 PREDOMINANT ETHNICITY: surnamed
PREDOMINANT AGE GROUP: - Adults ESL: " Yes

The program serves Chicanos and other Spanish surnamed
adults who are illiterate in English and/or Spanish.

SERVICE DELIVERY SYSTEM
e VY S0l

STRUCTURE: Class & tutorials INSTRUCTIONAL STAFF: Pd. & wvol.

SCHOOL CREDIT: " "No ' - LOCATION: 3 Centers & homes

The program has two basic components. The first is for
ESL students who are learning to speak English. Classroom
instruction for these students is provided 4 times a week for
1 hour per class. Class size is approximately 10 with one
ESL teacher per class. 1Individual tutoring is provided for those
students who need remedial reading. The tutoring sessions
vary substantially in terms of time and frequency. Generally,
the volunteer tutors and tutees meet twice a week for 2 hours
per session. The program is highly integrated with other
Denver Public Library services and utilizes the facilities and
resources of the library.

ON-SITE OBSERVATION:

Two ESL classes were observed. (No tutoring sessions were
observed). Instruction was provided by the ESL teacher for a
single group of 8 students, and a tutor for a single group of
b students. Both classes met for 1 hour. Instruction was
teacher directed and characterized as structured in organiza-
tional style with a structured Sequence of activities. The
content of both classes was primarily oral ESL, with some
developmental reading. Developmental reading utilized the
assisted reading method focusing on simple word recoanition
and structural analysis. Materials included the English For
Today workbook, magazine pictures, and words written on the

blackboard.
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PARTICIPATION IN THE EVALUATION:

This program underwent substantial organizational and
precedural changes as a result of its participation in the
evaluation. 1Initially, the program's major thrust was the
one-to-one tutoring component. However, the initial pre-
test on-site visit revealed that many 6f the tutors and tutees,
once enrolled,actually were not meeting regularly, As indicated
by the Project Director, "The recognition of this very basic
flaw . . . may well reverse the impact of the program." as
a result of this finding, the program revised its staffing pat-
tern. Four community representatives, who were supposed to
train tutors and coordinate tutor/tutee contact, were replaced
by part-time reading specialists who will supervise and coor-
dinate a case load of tutors/tutees. The project coordinator
was replaced by a coordinator who specializes in reading,

A more realistic analysis of the project by the staff thus
revealed that many of the tutors and tutees were no longer
really in the prcgram and thus were terminated, The high
termination rates were the result of limited project control,
and organization and the expected transient nature of the
population. From the evaluative perspective, this resulted in
a8 very limited mumber of available pre/post tests only from the
ESL classes and a very high termination rate.
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PROJECT PROFILE

NAME: __Project S - R2R BUDGET: _50,000

& an oy R G0 an G IR % GEB Sun @re AunORY SR GNS B aEn S0 - e - an - D s e

TARGET POPULATION

CUMULATIVE ENROLLMENT: ' - 46 PREDOMINANT ETHNICITY: Mixed
PREDOMINANT AGE GROUP: Adults ESL: ' No -

The program serves low-income minority,white,and non-
English speaking adults from the metropolitan Cambridge area.

SERVICE DELIVERY SYSTEM:

STRUCTURE: _Tutorials & classes INSTRUCTIONAL STAFF: pd.s vol.

SCHOOL CREDIT: No ‘ LOCATION: center & homes

The program is individualized utilizing small group classes
and individual tutorials. Classes and tutoring sessions are
arranged at the convenience of teachers and students. Typically,
however, the classes meet twice a week for 2 hours per class
with 2 teachers per class of 4 students, Tutoring sessions,
which take place at homes or at the center, typically are
scheduled twice a week for 1-2 hours per session. Trained
volunteer tutors provide the instruction. The program empha-
sizes its non-structured and community oriented
educational Philosophy , and concentrates on the respective
responsibilities of staff and students. There is a strong
emphasis on teacher and tutor training which is provided vhrough
continuous pre-service training cycles.

ON-SITE OBSERVATION:

Six sessions were observed. Five of them were one~to-one
tutorials and the sixth was a student doing independent work fo:r
the GED. The sessions lasted for one hour with #:1struction
provideéd by volunteers and paid staff, Teacher directed
instruction was used at 4 of the sessions, with the fifth using
& game of scrabble. The organizational stvle was characterized
as non-structured and structured in terms of the sequence of
activities. The content :ncluded language arts and develon-
mental reading and math in one session., Developmental reading
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utilized assisted reading primarily and systematic phonics in
one instance, focusing primarily on the word meaning compre-~
hension level. Materials included teacher prepared papers,
the Trouble Shooter workbook, and homework paperxs.

PARTICIPATION IN THE EVALUATION:

The Project S program has two major components, and only
the direct instructional component was evaluated. The other
component trains teachers from other agencies in the teaching
of reading. Continuous training cycles are held for these
agency personnel who after the training are supposed to be
able to upgrade their current teaching performance, A sub-
stantial portion of Project S's resources are utilized for
this component and thus cost/student performance measures must
be considered with this in ming.
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' PROJECT PROFILE

NAME: - Project T . R2R BUDGET: _ 40,000

TARGET POPULATION

CUMULATIVE ENROLLMENT: 53 PREDOMINANT ETHNICITY: gumores

R ———

PREDOMINANT AGE GROUP: Adults ESL:  No

While the program serves mostly Spanish surnamed adults,
there are also a significant number of other whites and a tew
blacks. Virtually all are fluent in spoken English, and most
are at least marginally literate. Over half have 8 or more
years of schooling in American schools, and most are interested
in achieving the GED. The majority hold full-time jobs, generally
as migrant farm wOrkers,

'
SERVICE DELIVERY SYSTEM

STRUCTURE: Tutorialsg INSTRUCTIONAL STAFF: Paid
SCHOOL CREDIT: No ' LOCATION: - center

ABE and R2R are closely intertwined, with all staff serving
all students. The R2R program has two major facets: l) One is
tutorial reading instruction for those students identified as
requiring remedial reading when they come in for GED tutoring
inthe ABE program. Full and part-time instructors, both pro-

the center closes at 4). The instructors tutor all those who
drop in (both ABE and RzR students) for as long as they wish;
there is no specific matching of tutors and tutees and all,
tutorial sessions are unscheduled. There is considerable varia-
tion in the number of sessions and hours students attend, with
the estimated average being 7% hours of instruction per student.
per week,

2) R2R also provides coordinating services for all of the

ABE and ESL instructional programs operating under an "umbrella"
organizational structure.
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ON-SITE OBSERVATION:
M

Four tutorial sessions were observed. The sessions used
both teacher directed and independent student work. All
the sessions were characterized as non-structured
in organizational style and highly structured in terms of the
learning activities. The content of instruction included
language arts angd developmental reading. Systematic and applied
phonics and sight reading methods were used focusing on various
levels of reading readiness, decoding and comprehension.
Materials included workbooks--Mott and Barnell Loft series; SRA
Skill Kits; audio visual equipment, books, and teacher prepared
sheets,

PARTICIPATION IN THE EVALUATION:

The drop~in nature of the Program made it difficult to test
all participants on schedule and to identify terminees (i.e.,
it is not uncommon for a student to disappear for a few months
and then reappear). Nonetheless, excellent records and a high
proportion of pre and post tests were supplied to the evaluators.
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- PROJECT PROFILE

NAME: ___ Project U~ oo lt: L pog pinape 45,000

TARGET POPULATION.
CUMULATIVE ENROLLMENT: 80 PREDOMINANT ETHNICITY: White
PREDOMINANT AGE GROUP: - Adults  ESL:  No -

The majority are native-born white adults with severe to
moderate reading deficiencies (ranging from total non-readers
to the pre-GED level). Students are drawn from small towns
and rural areas and include workers employed in the lumber
industry, welfare recipients, housewives, and marginally-
employed persons.

SERVICE DELIVERY SYSTEM

STRUCTURE: _ Tutorials ‘ INSTRUCTIONAL STAFF: Paid

SCHOOL CREDIT:  Yes ' - LOCATION: Tutees' homes

Serves two counties, covering a large geographic area,
with a coordinator for each county. Coordinators are responsible
for recruitment of both students and tutors, for matching and
supervision. Each tutor works with several tutees, on a one-to-~
one basis, generally in the tutees" homes. Tutors and tutees
meet one, two, or more times per week, for an average of two
hours per session. Every effort is made to accomodate the tutee--
in terms of location, schedule and subject matter--and tutors
spend considerable time in travel.

ON~SITE OBSERVATION:

Five individual tutorial sessions were observed, The form
of instruction for each session included both teacher directed
activities and independent work by students. The organizational
type was characterized as non- structured + and for the most
part pre-planning of activities was evident. The content of
instruction primarily included language arts and developmental
reading. The method for developmental reading was primarily
assisted reading, with some systematic and applied phonics,
Developmental reading focused ondecoding and comprchencion.
Materials used inclucdcd workbocks--Activities for Reading
Improvement, Steck~-Vaughn Literary Series, Mott Basic Language,
Dr. Spell-0O, Controlled Reader Study Guide, Programmed tests--
Geography of the U,.S; some books and teacher prepared sheets.
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' PARTICIPATION IN THE EVALUATION:

The logistics of the program made testing a time~consuming
and lengthy process (since each student had to be individually
tested in his/her own home). Nonetheless, all information
required by the evaluation was supplied in toto and on time.
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" PROJECT PROFILE

NAME s Project vV @ _ R2R BUDGET: - 37,100

TARGET POPULATION
CUMULATIVE ENROLLMENT: 182 PREDOMINANT ETHNICITY: Black
PREDOMINANT AGE GROUP: Adults ESL: ' No

The program serves low~-income blacks from the surrounding
rural area. The students are Predominantly senior citizens
who have had little or no formal schooling.

SERVICE DELIVERY SYSTEM

STRUCTURE: tutorial - INSTRUC?IONAL STAFF: vol.tutors

SCHOOL CREDIT: no LOCATION: centers and homes

instruction is provided to adults over the age of 16, Most
instruction takes place at 8 centers, with each center utilizing
a center coordinator, tutor trainers, and volunteer tutors,.
Tutor training takes Place quarterly upon enrollment, tutees

are diagnosed by the center coordinator and then matched with

& tutor. Tutees usually attend two sessions per week for two
hours per session. In addition, a minimal amount of small group
instruction is available. The program emphasizes a community
orientation and has strong support from various community

and sexrvice institutions,

ON-SITE OBSERVATION:

tured, with little evidence of a planned sequence of learning
activities. The content of instruction included language arts
and developmental reading. The methods for developmental reading
included sight and assisted reading focusing on various levels.
includin; reading readiness and corprehension. Materials usecd
inclured skill kits--Barnell Loft, the library books, SRA
programmed materials and Laubach materials.
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PARTICIPATION IN THE EVALUATION:
W

The structure of the project made the evaluation tasks
time consuming and difficult. Pre-testing took several months,
but besides this delay the project was extremely responsive to

the study requirements. Many of the students,however, found the
Real test too difficult to take during the pre-test period.
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' PROJECT PROFILE

NAME B “écef(“' ””.Zf“.f.l; RIR aunggwg-?-gﬁ}ﬁoo‘ B

------------h-E"‘- - P - - Pep.

TARGET POPULATION

M ‘ B )
CUMULATIVE ENROLLMENT: 115 pmommm ETHNICITY; Black
PREDOMINANT AGE GROUP: ~ Adults ESL: No

The program serves primarily black adult illiterates and
furctional illiterates living in the Baton Rouge area, many of
whom are in the rural portions of the East Baton Rouge Parish.

SERVICE DELIVERY SYSTEM
m

STRUCTURE: tutorial ‘ ‘ INSTRUCTIONAL STAFF: vol.
SCHOOL CREDIT: No LOCATION: center and homes
M

The program offers one-to-one tutorials primarily utilizing
the Laubach method of instruction. Volunteer tutors are trained
by the paid staff and then matched with students in the most
convenient manner possible for both tutor and tutee. Tutoring
sessions are usually held at night, two times a week for 1%
hours. The program is designed to improve the students' reading
skills so they can be eventually referred to the ABE program,

Five tutoring sessions were observed, four of them
one-to-one tutorials and the other a multiple tutor/tutee
setting with 13 students and 3 tutors. The 4 individual tutorials
lasted one hour and the multiple group sessions lasted 2% hours.
The instruction in all cases was characterized as teacher directed,
structured in organizational style and highly structured in
terms .of the sequence of activities. The content of the instruec-
tion included language arts, developmental reading, motivational
support,and in one case ESI instruction., The methed utilized in
the developmental reading included systematic and applied
phonics and sight reading, with the level focused on decoding,
structural analysis end vord meaning comprchension. Laubach
and teacher - prepared materials were used,
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' PARTICIPATION IN THE EVALUATION:
e :
The program was vury responsive to the evaluation require~
ment, particularly since it is a large one-to-one volunteer

etfort which makes the logistics of testing and data Ccollection
inherently difficu.t and time-consuming,
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' PROJECT PROFILE

NAME: - Project X - - - - . R2R BUDGET: * 50,000

TARGET POPULATION

: Spanish
CUMULATIVE ENROLLMENT: 111 PREDOMINANT ETHNICITY: surnamed

PREDOMINANT AGE GROUP: Adults ESL: _No

The one~to-one tutorial program serves predominantly
foreign-born (mostly Spanish-speaking) adults, from the city
of Portland and surrounding rural areas. The majority are
low=-income persons with minimal reading skills, and frequently
minimal command of spoken English as well. 1In addition, group
sessions are conducted for mentally retarded adults and Native
American alcoholics temporarily residing in half-way houses in
Portland. '

SERVICE DELIVERY SYSTEM
—_——— e YOI SiuilN

STRUCTURE: Tutorials INSTRUCTIONAL STAFF: paid
Homes &

SCHOOL CREDIT: _No = | LOCATION: half-way houses

The program encompasses two primary geographic areas, each
with its own coordin: ~nr. 1) The Portland program (with approxi-
mately 3/4 of the total enrollment) is comprised of two major
components: a) Individual tutorials in tutees' homes and b)
Group tutorials (with a range of 2-12 students per class) in
each of two half-way houses. - Sessions are held twice weekly
for a period of 2 hours. 2) The Independence program is
exclusively one~to-one tutoring, serving a large geographic area,
and sessions are generally conducted once a week for a period of
two hours per session. The program is designed to teach the
fundamentals of reading English to a predominantly non-English
population and theemphasis is on bringing the program to the
people.
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ON-SITE OBSERVATION:

Five tutorial sessions were observed. The primary form of
instruction was teacher directed, with some independent work
by students. The organizational style was characterized as
structured with a highly structured set of learning activities.
The content of instruction included ESL, language arts,and
developmental reading., The method for developmental reading
included systematic phonics, sight reading,and assisted reading
focusing on decoding and comprehension skills, Materials used
included the Mott Basic Language Skill Book, Basal readers, and
Laubach materials.

PARTICIPATION IN THE EVALUATION:

The program was highly cooperative with the evaluation
etfort. The problems which the program experienced in com-
Plying with evaluation requirements derived from the geographic
dispersal of enrollees, persistent rains during the pre~test
period, and the high turnover which occurred in the essentially
transient populations served by the two half-way houses.
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