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A RSTRACT =
In light of demands from our rapidly changing
society, the need to revitalize and renovate teacher education
through coapetency-based yrograms is long overdue. We cannot hope to
attain the high level of competency needed in our professional
reading programs if we are to continue in our traditional demands for
cngnitive skills without application to children in our instructional
processes. Inservice teacher education programs also have a growing
responsibility for providing reading teachers with more than the
conventional facts and theories of reading that they may or may not
have received in their earlier training. Perhaps one of the most
vigorous and far reaching efforts in the 1970's to raise the current
standards of inservice and continuing education for those who teach
reading is found in the International Reading Association's
Cospetency-Based Teacher Education Model. The 17 components listed
are referred to as resource modules and can be divided into
instructional modules for use in inservice, graduvate, or
undergraduate progrcas. Educational institutions must be ready to
reach beyond traditional programs of inservice and preservice
instruction If ve ar: to succeed in our thrust toward excellence in
educational programs for teachers of reading. (Author/FWR)
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RAISING STANDADS THROUGH COMPETENCY-BASED
INSERVICE EDUCATION

Introduction

if educstiomali institutions, like automobile manufacturers
"eould afford the luxury of recalling their defective or minimal
quallty products as they pass through our educational assembly

lines, reading specialists might well be gspared the ominous

task of :ushing out to the scene of the accident in a last
frantic effort to revive the intellectual and emotional rsmains

of thosp who have had the misfortune of colliding with the hordes
.o of éeachers who fail in their daily task %o develop 1l1ite
SISV, (9) '
A3 Heilman peints out:

*learning te read 1is probably one of the most important

accomplishments that the child will achieve during his
formal schooling... if he fails in reading, the frustra-

¥lons and defeats which can beset him in the future are
§0 numerous-:and varled that they have never been tabu~
lated in one source.” (4)

Resding instruction in the United States and Canada has
‘seldon been without its critics, yet it cannot be denied that
consliderable progress has been made over the years. However,
&g we review the current tremds in educational Anstitutions we
cannot help but concede that ..., "improvement of‘feadins in-

structiqn. is still a aajor concern in education.” (11)

©

ERIC

Aruitoxt provided by Eic:



BEST COPY AVAILABLE
- Aemkaegses in Conventional Inservice - Freservice Programs

Anong several.or the short-comings frequently cited against
traditional training institutions is thecy that teacher prec-
aration ig often too brief and abstract. Because most teachers
are able to graduate from qur .edycgtional institutions with a
minimum of exposure to reading - one, or at the best two courses,
their linited knowledge of reading skills, diagnosis, methods,
and materials, prevents them from providing the instructlonal
expertise they so desperately need in solving the numerous read-~
ivuig problemas which they later encounter with children.

Complaints of "theory oriented® courses void of classroon
involvenent are not withou$ foundation. Too frequently stulents
are "shunted off™ to begin their practice teaching - as late
as their senior year, without ever having had previous "on the
job"* practice with children., PFPreparatlon for this crucial phase
of the program through conventional means has faliled to produce
the essential teaching proficiencies later needed, since programs
of this nature have not been based upon behavioral objectives
toward which to focsus instruction, demonstrate competency, and
assess achievement. (8 )

We cannot hope to attain the h;éh level of competency needed
in our professional reading programs if ve are tc continue in
ou> traiitioral derands for cognitive skills without applicatlon
t¢ children in our’instructional processes. For the ezarlier

and more freguently the learner becomes involved in working with
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Inservice Programs too have a &roving responsibility for
Toviding teachers of reading with mnore than the corventionsl
fdcts and theories or Teading that they may or nsy not kave

Tecelved in theip earlier training ... "for knowing about g

fully arplying that solution.” (1 )
A9aknesses in Conventional Inservice Programs

Unfortunately ths tepn "inservice cducation® is po lixely
o conjuras up great dbursts of enthusiasm, even amorg the most
dedicagey teachers. Although most inservice Programs are deg-
rerately needed they are Severly inadequate, These inadequaces
2ight be attribvuted to the fact that: 1} activitiesg are often
selected without Tegard for purpose to be achieved; 2) programg
Tall to relate inservice programs te &enuine needs of gtars

Qaenbers; 3) PTogram planners ang directors who design ang conduct

inowledge to assure effectiveness; L) planners fail to provide
ldentifizvle oblectives ang are unable to differentiate tetween
activities ang obJectives; ( 3) and, 5) little Or n¢ assessment
of teacher learning is rovided so teachers often sit passively

With li<tie incentive tp learn,
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Irelate preservice and inservice education, not only more effecta
ively, but to develop Systematic teachepr education progrars
that consider.t?e training probleps nf teachers from the tirpe
they decide to become teachers to the time they retire from the
profession.” (5 )

Thare ig clearly a need to consider an alterpate solution
in eur gearch to raige standards of reading instruetion in our
Sehools today. 71t is for this reason that a competency -based

2¥PToach to inservice education ig bProposed in thig raper,

What g,Cogeetencx_f Based Inservice Program is

by the IRA's Commission on Hlgh Quality Education in their recent
Publication entitled.: Kodular Frevaration for TEachins 3eading,
An examination of the IRA Competency -~ Based Teacher
Education Medel reveals that it ig Comprised of seventeen
essential tcupenents recommended by the Comnission for progran
izprovement,
-The somponents ldentified are the following:
1l Understand;ng the English language as a Cormunication
Systen
. Interaction With Parentg aml the Community
3. Instructional Planning: Curriculun and Approaches
% Developing Language Flueney and Perceptual Abilities
in Early Childhood

2. Continued Ianguage Developnent in Soclal Settings
» Teaching Wor -Attack Skills
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7. Developing Comprehension: Analysis of Meaning
8. Developing Comprehension: Synthesis and Genaral-
izaticn

9. Developing Comprehension: Information Acquisition

10. PDeveloping Literary Avvreciation: Young Children

1l. Developing Literary Aprreciation: ILatency Years

12. Developing Literary Aprreciation: Young Adults

13. Diagnostlc Evaluation of Reading Progress

4. School and Classroom Orzanization for Diagnostic
Teaching

15. Adaptinz Instruction to Variled Linguistic Backgrounds

16. Treatment of Specilal Reading Difficulties

17. Initiating Improvements in School Programs ( 7)

The seventeen components listed are referred to as resource
modules, and can be divided into instructional modules for use
in inservice, graduate or undergraduate programs, Zach resource
module contains a developmental sequence of lear: at three
levels te provide for individual differences. The most furda-
mental competencies, appropriate for the novice or inexperienced
Yeacher are found at the Professicnal Entry level. The Advanced
Lavel would =pply to those persons who continue their graduate
and inservice study. Emphasis here is on 8 more masterly class-
room perrormancé, Research is utilized to support educational
praftices and decisions. The most sophisticated level of
compatency required by reading specizlists, research personnel,
and ynlversity teachers would be found at the Specialization
leyel. Competencies at this level are directed toward experi~
nentation for solutions to educaticnel prograns and lesdership.

With the assistarce of instructional leadership in scheols,
teachers can be gutded in assessing their competencies so that

approgriate rortions of each module needed to improve individual
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capabllities in inservice rrograms can be izplemented, thus
8ssuring a mecre continuous improvement of reading irstruction.
The five essential components of a medule incluie:_ (1) .

.. & kreparticiratior assessment. plan -~ uced -~ ldentifethe learner’s
Proper placement of existing knowledge a:v skills for the module;
2) a 1iet of teacher competencies - necessary for the acquisi-
tion of the wcdule -~ written in precise benzvioral statesents
on the objectives of the nudule; 3) a list of criterion bs-
haviors uss? to measure the degree of achievement or attainment
in a perticulsr competency in terms of seééral kinds of btehaviors,
such as: (a) valuing (b) understanding (c) applying (d) analyzing -
changing: (L) lsarning experiences - a suggested list of option-
a1l sources or means for use in asquiring the coapetency; (5)
continuing ggégssment - & means for determining whether a criterion
behavior has been successfully mastered. (7' )

What a Competency-Based Program Can Do
Cempetency bssed models, when incorporated into ongoing

inservice vorozrems can be of value for the following reasons:

1, Assures the inclusion of all essential elements of an
adeguate reading eiucation program.

2., Assures that regular classroom teachers, as well as
Speclalists, have a thorough grouxding in the teach-
ing cof reading.

3. Provides classroom performance competencies in teach~
ing as well as knowledge competencilss.

4. Provides a variety of ideas for teachling teachers in
assessing thelr mastery of dssired competencies,

3. Provides an aspproach e greater individualizatica of
preservice snd inservice programs,
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6. Froviges detailed objectives of visible evidence of tha

need to increase the zmount of time spent on the

reading preparation of most elementary and secendary
teachgrs. (7 ) 34-35

. 515;3 ;he prepération of excellent teachers of resding
cannot be achieved in a short period of time, ongoing educational
instruction must be plannei into neaningful segments of exparien=-
cles for inclusion in inservice progracs.,

In order to provide for viable programs,- compatable with
the needs of children, teachers and coermunity, the implexentation
of a podularized approach in a school setting requires first,
that instructional leaders assist faculty members assess treir
own reading instruction competencies. This can be done through
the use of self-assessment check lists baéed on modular content.
Zach member evaluates his 6wn competency in relastion to thcge
listed. Faculty rembers then meet to identify and discuss their
own rrofessional needsin terms of the school's reading prodlenms.
Modules or modular'segzents are {inally selected and assizrned
fer the nurpose of providing immediate solutions to existing
provlemg and prozoting professicnal.gvowth eni developnent in
reading inetruyction. A series of concurrent inservica educational
experiences would e included as a vital part of thie prozran
to insure the kinds of learning exreriences suggrested by the
codule.

If faculty mexbers elect to particirate as a group in

selecting and working on a particular redule, individual staffr

memters would be appropriately assigned to work with groups
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commensurate with cheir edusational experience and background.

Here the emphasis would e on Froviiing for coentinuous learning

ani professiopal development at every level of compatence in
Joirt effort go solving classroom srotlems .{ 10) .. ..... "nat
only should this process produce more effective teachers, bhut
it should e2lso encourage resesrch inte alternative aprroaches

to inservice” ... instructional programs. ( 2 )

Examples of Competericy-Based Inservine Program

The exanples provided herein are designed to familarize
tne reader with the tasic components of.a module as described
esrlier in this paper. (pp.5=-6)

l. Pre-participation assessment: lHeasurement of toth
knowledge and performance abilities. The inservice
leader should include one or mcre techniques for
assessment suoh as: oral tests, written tests, self-
assessaent cneck lists, videotape demonstration,
demonstration teaching, and other means as deemed
appraopriate,

1l. Teacher Competencies: Statements written in precise
‘behavioral terms which identify the capabllities
needed at each level of achievement, and which can
te used for further developrmen:t in inservice work and
svudy. Exanmples of competencies at the adyvanced level
misght irclude:

* 1. Demonstrates & familiarity with several hand-
writing methods (includ!ng method currently
taught),~ describes differences in philosophy,
letter formztion, drills, and speclal features.

2. Xnows provisions that should be pmade for left-
handed child.

* Examples taken from Module Four: "Developinz Perceptwal
Acllivies and [anguage Fluency in Early Childhood", Moiular

freparation for Teaching Reading, IRA Publication 1573, p. 96
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Criterion Behaviors: The behaviors that provide
evidence of competency attalnment., Several criterion
tehaviors should be included for each competensy.

Any two of these examples would be &ppropriate for
the competency listed above.

t 8

2. Shows nodels to inezpearienced teachers ani
demonstrates method
3. Prepares an illustrated bulletin

Iearning Experjences: Various sources or tesks listed
where the learner can obtain owledge end skill to
fulfill the competency. Examples provided are
appropriate for advanced competency listed adbove.

1. Reference reading
2. Study writing models
J. Study manuals for writing systens
%, Practice with left-handed bupils.

Other learning experiences appropriate for inservice
Prograns might include:

1. Prepare a detalled case study on ore child
2. Try a recently learned instructional technique
in the classroom and assess pupll growth,

Continuing Assessment: The process of continuous
neasurensnt of the on-zoing progress made by the learner
in carrying out criterion behaviors.

Continulng assessment "toolg" may include the sare
techniguss as those used in pre-participation such ss:
tests, quizzes, observations of performance, analysis
of prevaration for performance, sirulated teaching
with paers as observed by instructor or peer evaluator,
and otker means.
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In summary, in light of demands from our rapidly changing

soclaty, the need to revitalize and renovate teacher eduys
taroug

ation

h sompetency-~-based prograns is long overiue, Educational

ready to reach beyond traditional Lrograms

of inservice ang pPreservice instruction if we are to Succeed in
cur thrust tow

iastitutions nust be

ard exeellehce in educational Programs for our
teachers of reading. |
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