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I

SUMMARY STATEMENT

TEACHER TRAINING IN A RURAL GEORGIA COMMUNITY

Georgia Southern College
Statesboro, Georgia

Recognizing the need for graduate teacher education in rural

school systems, Georgia Southern College and the Bacon County Schools

which are located approximately one hundred miles from the college

campus, developed a teacher training model which is unique in both

concept and design. Graduate education courses have been structured

in a field situation to bring about teacher growth and systemwide

change accruing in new programs and approaches. Broadly, t' ob-

jectives of the program are to:

1. Design a field-based Master's degree program based

on the uniaue needs of local students and Leachers;

2. Integrate theory and sound practice into the milieu

of Bacon County Schools;

3. Facilitate the transitional benefits of such training

into operational programs and approaches and,

4. Explore alternatives for teacher education in rural

areas.

These objectives have been pursued through the facilities and

personnel of the Training Resource Center (TRC). Based in Bacon County,

the TRC was given the responsibility for implementation of clinical

professorships, development of alternative training strands, facilitation

of new programs and the identification of community resources. To date,

five clinical professors have lived and worked in Bacon County. Involved
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in the public school classroom as well as the graduate classroom, the

clinical professorship has resulted in a diagnostic-prescriptive teaching

style for local educators.

Training strands have been developed for cafeteria personnel, school

bus drivers, administratiVe personnel, substitute teachers, and volunteers

in an effort to improve the total learning environment of the schools.

Community involvement is coordinated through the School-Community Council,

a group of twenty-one parents, business people, and educators with sub-

stantial investments in the outcomes of public education. Graduate and

undergraduate course offerings have facilitated the implementation of an

Early Childhoo0 Development Center, individualization of instruction at

the elementary level, mini-courses and a quarter system at the secondary

level, and a K-l2 "World of Work" program for all students.

The most dynamic of the changes made is that the public school-

community has become an equal partner in graduate teacher education.

When a college and community work together everybody gains.



TEACHER TRAINING IN A RURAL GEORGIA COMMUNITY

Georgia Southern College
Statesboro, Georgia

Alma is a small, rural community located in the Coastal Plains

Region of Georgia. It is typical of many rural areas in the southeast,

both in size and economic: base. It has had a long history of declining

agricultural activity, economic stagnation, lack of job opportunities

and outmigation--particularly of its youngest and most promising re-

sidents. This outmigration, ;lever, was far from voluntary. A survey

of former residents revealed se ties to family members who remained

behind, and a widespread dec4 : to return. The ills of the region were

evident in the school system and children of the county. Records indi-

cate that Alma students were scoring between two and three grade levels

below national norms, that most classes in the public schools contained

children at five different grade levels, and that forty percent of all

high school age students left school before graduation. The challenge,

in human terms, to the school system was to create an environment conducive

to effective education and a rewarding life. This challenge, however,

was hampered by the remoteness of available facilities and personnel. An

area of low social and geographical mobility, Alma is nearly one hundred

miles from the nearest senior college or metropolitan center. Equally

discouraging was the fact that less than six percent of Alma teachers held

advanced training and saw opportunity to avail themselves of programs

that were available.

Such was the picture when the School of Education at Georgia Southern

Collem and the Bacon County School System began planning an aggressive



field-based teacher training program. The school board applied for and

received an Urban Rural School Development grant for teacher training.

Cooperative planning between the community and college resulted in a

field-based graduate teacher training program with a mandate to bring

about new programs, approaches, and system renewal through teacher

education. The philosophy behind the program is that the teacher is

the crucial factor in any equation calling for educational improvement,

that teacher training should be based on the needs and desires of public

school students and should be school-based even though of the college.

The primary and potentially explosive element of the program is that the

local community has become a dynamic force in teacher education. Broadly,

the objectives of the program are to:

1. Design a field-based Master's degree program based on the

unique needs of local students and teachers;

2. Integrate theory and sound practice into the milieu of

Alma classrooms;

3. Facilitate the transitional benefits of such training into

operational programs and approaches and,

4. Explore alternatives for teacher education in rural areas.

This union of college and community, or the "Alma Project" as it

later became known rests on four approaches to teacher training in the

field: Implementation of clinical professorships, development of

alternative training strands, facilitation of new programs, and identi-

fication of community resources.



Clinical Professorship

It was clear from the beginning that if training was to be conducted

with relevance f)r the Alma classroom it must be done in the Alma community.

The vehicle for tills training became the clinical professor. Living in

the local community, the clinical professor has a wide range of training

responsibilities. He teaches graduate and undergraduate courses, services

a regularly scheduled calendar of inservice activities, and works in the

public school classroom. To date, five doctoral level professors have

been at work in the system: one in Administration and Supervision, cne in

Secondary Curriculum and Social Science Education, one in Elementary

Curriculum, one in Media, and one in Home Economics. In addition, three

subject matter specialf %s in the areas of language arts, math-science,

and art work in the
. Ls.

To maintain the trust of relevant instruction for Bacon County

teachers, new class attendance patterns were introduced. Instead of

attending a traditional five hour rraduate class it was agreed that

the teacher would attend for only one and a half hour of formal class-

room activity per week. The other three and a half hours of contact

time required for credit would be accomplished by the clinical professor

working directly with teachers in their classrooms. Local classroom

contact also required that traditional course content be altered in such

a way as to assure a laboratory situation where new strategies could be

introduced in the graduate classroom and implemented or revised immediately

in the public school classroom.

To date, over fifty graduate courses have been taught in Alma, with

fifteen teachers receiving Master's Degrees plus three Educational Specialist

degrees in a completely field-based program. As new teachers are assimilated

into the system their advance training begins immediately.



Implementation of New Programs Through Training

In order to make the professional staff of the Bacon County Schools

more independent of the college campus and assure an available data bank

for teachers interested in implementing new programs, a Training Resource

Center (TRC. was introduced. Housed in the Human Resources Building, the

TRC provi6., facilities and equipment for media reproduction, conference

rooms for classes and seminars, a professional library, and the Educational

Resources Il.formation Center (ERIC) collection of over 60,000 journal

articles, research reports, and curriculum guides stored on microfiche.

In addition, the library service of the Georgia Department of Public In-

struction makes available several hundred books on a loan basis to the

system.

Training provided teachers through the facilities of the TRC has

facilitated the planning, implementation, and success of several new

prorrams in the system. Among these are the Early Childhood Development

Program for ages three through five, individualization of instruction at

the elementary school level, implementation of a quarter system and

mini-courses at the high school level, and a K-12 "World of Work" program,

ranging* from a broad orientation to work roles in the elementary grades

to more direct skill training at the junior and senior high school levels.

Development of Alternative Training Strands

The development of alternative training strands basically encompassed

two areas: inservice activities for teachers not interested in rraduate

study and support services training for non-teaching members of the system.

To accomodate and encourage inservice training for teachers, an inservice

point system was initiated. Teachers must accumulate at least twenty-five



Inservice Points during the course of a year. Workshop's, seminars, dis-

cussion groups, and graduate classes are the main vehicles for the accumu-

lation of points. Usually held in the late afternoons, workshops and

discussion groups have featured the following topics: humanistic teaching,

non-verbal communications, empathy training, contingency management, in-

troduction to psychological theories, instructional strategies, etc.

Inservice meetings have been used extensively as operational planning

sessions for teachers initiating new programs.

Not content to deal exclusively with academic areas alone, the

project has worked with all components of the educational system. DINE

(Developments in Nutritional Education) has conducted extensive seminars

and workshops for cafeteria personnel. TASK (Transportation And Safe

Kids) has looked closeiy at the transportation component of the system,

upgrading skills and making bus drivers aware of the part played by

transportation in the total learning environment of the schools.

Manaqement Planning Assistance has been given school principals and

cerral office administration, resulting in improved supervisory in-

volvement, organizational realignment, time and resource allocation,

and support services utilization. In addition, custodial training was

provided to ensure the acouisition of improved methods and techniques

and to decrease the time consumed in problem solving activities in this

area.

Identification of Community Resources

A School-Community Council composed of twenty-one community members

from various segments of Alma and Bacon County worked with Georgia Southern

Collere from the beginning. The Council was important in identifying and



enlisting the aid of city and county residents in bringing about improved

teacher education. The VIP (Volunteers Inspire Progress) program brought

resource people into the classroom and helped assure a pool of community

workers with the persuasive clout to get the job done. Substitute teachers

and volunteers received training through the TRC to more effectively carry

out their responsibilities.
Grants are offered local residents to attend

undergraduate courses in the area. For every hour spent in a college class-

room, the resident must spend an hour as a volunteer in a public school

classroom. There are no restrictions on what undergraduate classes may be

taken and the community member is free to opt out of the agreement when all

responsibilities have been met. Evening vocational classes have been opened

to community members so that the schools become
multi-purpose institutions

giving to the community and receiving from it as the need dictates.

The implications of the Alma Project are far-reaching. Reorientation

in graduate teacher education in terms of local school needs and authority

is the most substantive of the changes made. The growing importance of

quanitative and qualitative extensions of formal education coupled with

the needs of the rural school system dictates the urgent need to adopt

a more community oriented and coordinated approach to advanced study.

Implicit in the concept is a high degree of local on-site involvement,

leadership and autonomy. The importance of this concept will grow as

rural schools attempt to realign priorities, a process essential in an

age of shifting resources and population.
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BUDGET

ALMA PROJECT
1974-1975

I. PERSONNEL

1. Project Director
a. Rai time July, August, and half time September-June

2. Clinical Professors - 12 months
a. Curriculum
b. Social Studies

3. Fringe Benefits @ 17%

II. PROCESSING FEES

III. TRAVEL

12,375.00

16,100.00
15,900.00
7,544.00

150 Alma students @ $20.00
3,000.00

Professional staff to travel between GSC and Alma 1,500.0060 trips @ $25.00 (transportation and/or perdiem)

IV. DIRECT COSTS

V. INDIRECT COSTS AT 1%

PROJECT TOTAL

56,419.00

564.00

56,983.00
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