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INTRODUCTI

Eastern Arizona College (hereafter referred to as EAC) is one

of the oldest educational institutions in the State of Arizona.

It was founded in 18SR. until 1964, EAC was a small junior college

basically offering a transfer program of studies and limited voca-

tional education in Nisi, and auto mechanics.

During the last eight years, a large part of the college re-

sources have been expended in developing and expanding the voca-

tional curricula. Last year (1972-73) there were 35 one and two-

year programs offered in the vocational area.

An evaluation of the relevance of the offerings and a deter-

mination of the strengths and weaknesses in the over-all program

had now become imperatiYe. The last general follow-up study of

EAC's students vas clone in 1964. This study and all prior follow-

up studies were aimed at determining the success of transfer stu-

dents. No overall effort had heen made to follow-tip the students

in vocational programs or to determine what happens to those that

do not transfer.

Because of these reasons, the Research Coordinating Unit of

the Arizona State Department of Education Division of Vocational

Education agreed to fund the major portion of a follow-up study

of LAC's former full-time students who had attended during the

last five years.

1
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A. Statenent of the Problem

There is little feedback fiom former students to indicate

the effectiveness of the College's program. In order to collect

data on which to evaluate current protrans, and Rive direction

to any needed change, it is proposed that a follow ..up survey of

students who have enrolled at FAC full-time since 196S (hereafter

referred to as the target croup) be made to determine the rela-

vance of EAC's offerings, the strengths and weakness of its vo

cational preparation and supportive services, and the extent

former EAC students are utilizing their educational experiences

obtained at LAC

The results of the survey would be used to suggest changes

that would better meet students' needs and wishes. it could also

he used in the redirection of curricula wherever indicated by the

results.

Q. Procedures

The project started March 2 3'73. A research committee was

formed consistint of the Project Director, representatives from

students, faculty administration, former students, two local husi-

nv smen, and a representative from the Arizona Employment Service.

The specific doriorrallhic inforration to he taken from the student's

permanent record was determined by the cnriiittee during its first

two meetings. (See Appendix A for dmnpraphie information.)

ihtrinr subseouent reetinr,s, while workinr on the hash quest.

imulairo, the develor,..d the qualifications and job
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descriptions fur the consultant and interviewer. (See Appendix

B.) Dr. Timothy .I. Pettibone, Department Head in the College of

Education at New Mexico State University, Las Cruces, New Mexico,

was hired as the. consultant; and Mr. Bruce Stanfield, instructor

at Eastern, was hired to do the personal interviews.

As soon. as the committee completed the baSic questionnaire,

the consultant net and worked with the committee in further

fininn, the questionnaire. It was then field tested using approx-

imately 40 students form EAC. Pr. Pettibone then submitted the

revised questionnaire and guidelines for telephone and personal

interviewers to the committee. A copy of the final questionnaire

is attached as Appendix C.

The denographie information obtained from the students' perm-

anent record was coded, punched, and entered into the computer. A

master list of the target group and mailinl labels were then pre-

pared.

The first mailing of the questionnaire was complete on or

about the first of June. A total of 2,432 questionnaires were

nailed. Approxinntely three weeks later, a second nailing of

1,935 questionnaires was begun. Table I shows the response to

each mailing.
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Table I

Analysis of Hailinrs
444 S.. 7 ::;'..2. 34. ' . .

First Iktailinr,.

Second Mailing

Random

No. of Non-
Completed Deliverable Total

questionnaires questionnaires Ourstionnaires

491 204 2432

315 116 1935

42

4

Starting June 24), and going through August 15 an intensive

effort was made to contact students by phone and urge then to com-

plete and return the questionnaire. This technique proved very

effective in increasing the response rate. However, because many

of the addresses used were as much is five years old, it was impos-

sible to contact many of the former students. This was partially

overcome by calling relatives and friends of students who had roved

to obtain their current address and phone number.

Because a large percent of hAC's students are Indian, it was

necessary to conduct personal interviews to insure an'adequate

response from this group. Past experience has shown many Indians

do not respond to corresponderice and cannot be contacted by phone.

Therefore, a random sale of 300 non-respondents thought to

he residinr in Arizona was selected. A trained interviewer spent

two weas attemptinr. to contact and interview these students. Every

effort (phone calls to the student," his parents and friends)was made

1,1 ry,t:"..; these .,1v,/.: A.:! -;00, pil,-1-11f.nt for the ilmer.-



5

viewer. Again, large percent could not he contacted because

they had tioved, and it was impossible to obtain their new address.

In addition, because it was suilner, nnny former students were on

vacation or out-of-state workine on a summer job.

To quote the interviewer, "The pattern with the Indian stu.

dent who was not at home did not appear to bei.'the sane pattern as

the white studht who was not at hone. Most of the Indian students

were at least near their former hones, whereas nost of the white

students were a considerable distance from hone. This did faci-

litate contactino at least the parents of the Indian students."

contactine the Indian health service, the interviewer was able

to locate several of the students and naps sbowlnr how to reach the

student's residence.

Several persons rere contacted and of to he interviewed.

Two of these were hostilo to the sch6ol and six stated that they

did not went to 1,e bothled. In gcr.eral, the forner students were

willinp to speak to the interviewer about the auestionnaire. They

were open and did appear to be frank and candid in their remarks.

In addition to the above efforts, attempts were rade to inter-

view persons over the phene. Ilecanse of the lenpth of the question -

nai re this was found to be'imaractical.

C. rtwolation:

The target population consisted of all students who have been

enrolled full-tili with 12 or more units at rAc since 19hR.
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The basic depofgraphic characteristics and the students' stated

educatienal coals prior to leovihe EAC were deterrined from their

Perranent record. The nuestionnaire, telephone and personal inter-

views were designed to anser the nuestions listed below.

I. What were the reasons students terminated their enroll-

ment at SAC?

2. Were the educational experiences received at EAC sub-

sentiently useful in their career preparation?

3. That i,1roveronts are needed in EAC's supportive services

(placement, counseline, advisire, student activities, etc.)?

To what extent are foruer students utilizinn their educa-

. -

tional experterces ol,tained at EPIC?

Specifically:

a. Vow mn vocational students fi're ernloyed in occupa-

tions reInted in their vljor area of study at rAc?

h. how many vocatioaal students are employed in occupa-

tions unrelated to their major area of study at EAC?

c. How many vocational students completed a lachelor's

decree prozragi,?

d. Vow. many transfer studoats conpleted a Lachelor's

decree prof:ran?

e. Vow many rcrncral students completed a Fachelor's

degree rrn,ral?
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whit occupations did the transfer students who did

not complete a Bachelor's degree program enter?

g. What occupations did the reneral students who did not

complete a Bachelor's program enter?

S. %hat problems were encountered by students entering full-

time employment or transferrinr to other colleges and uni-

versities?

E. Analysiswm

The returned questionnaires were divided into three program

categories -- Vocational,Transfer. and General. The individual

classification of the returned questionnaire was determined by the

curriculum indicated by the student at the time of registration for

his last selester at FAC. 1,-.1na the computer, the number and percent

of responses to each nuestion were tabulated for each group and com-

parisons made hetveen the three groups in relation to each of the

stated objectives.
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COMPARISoN OF RHSPONDENTS AND NON-RESPONDENTS

A. Deinorraphic Data Compared
4..e.a.M0 'Om.

In order to determine the validity of the sample obtained,

Comparisons-were made between the entire turret proun .respond-

ents, non-respondents, and random sample. Table- 2 shows the Com.-

pariaons of mean curnlative grade Point average (GPA) and mean

ACT Composite scores. Table 3 shows the comparisons for .program

categories, sex, age, and rer.idence.

Table 2

Comparison of "teen Cumulative Crade.roint Average and
Mean ACT Composite Scores .11etween Target Group, respondents,

Non-Respondents, and Random Sample

Target wrong
respondents
Non-Pespondents
Random Sarlple

V.
0

f

6 t-3 834 td)
15.7
16.7

15.1

15.6

C,

444
444
ri

+1.0
- .6

- .1

*Difference lotveen target croup and indicated grotto
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R. Conclusions
4 WO= 411=.111YMP .111.

The comparisons show that in all but erade point averalle and

ACT Composite scores the random sample varies too greatly from the

target group and shoull not be considered in the overall analysis.

However, based on the items compared, there apparently was a

difference between the resrondents and non-respondents in three

areas -- sex, mean cumulative CPA, and mean ACT composite score.

Therefore, in interpreting the results one must keep in mind the

fol lminq

1. Women were most likely to respond to the questionnaire.

2. Respondents tended to have a higher CPA.

3. PespDndents tended to have a hither ACT composite score.

Overall it is concluded that the non-respondents would not

have an extreme effect on the results.
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III. PEYUWPHIC PATA OP. RESPONDfiNTS

The following section contains an analysis of the demographic

data for the respondents. In all but one graph (Figure-4), the

data for the total resuondents was given and an analysis by Program

Category was shown. The Program Categories are Transfer, Vocational,

and General.

A. Educational Goals

Table 4 below is a sumary of the respondents by Program

Category.

.Table 4

Summary of Respondents
By Progran Category

Program
Category

.. - --

1 NuNber
i . -

Percent

Transfer E 473 564

Vocational 212 25%

General 110 12t

Unavailable* . 53$ 61;

Total
!

1 848 991**
--. - .

*The unavailable category were those students whose permanent
records did not have a stated curriculum for their last se-
mester at EAC.

**Not equal to low. because of rounding.

As pointed out in Table 3, the percentage of respondents and

non-respondents in each Program Category is approximately the same.

This would lead to the conclusion that no one particular category

1.474nrt7 f,r 1 1/111 r111, otlwr cntemerv.
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Table 5 ,Ilowstbe nu-1,er and pn-cent of the Transfer Caterory

in each transfer curriculum.

Table S

Transfer Ilesnondents 13y

Curriculum Area

Curriculmm Neunlier Percent

Professional Agriculture 26 5.4

Art 13 2.7
Professional Office Adli!in. 2 .4

business Administration 39 8.2

Data Processino: 2 .4

Elementary Education 90 19.0

Law En'iorcement 4 .8

Art (Secondary Fducation) 4 .8

Biological Science 6 1.2

Business and Distributive Ed. 12 2.5

English 6 1.2

Vorei2n 1.nirtlaes 2 .4

Health ft Physical Education 47 9.9

Nome Economics (Profes:lional) 20 4.2

Industrial Arts 13 2.7

latheNatics 6 1.2

Music 9 1.9

Physical Scionc,:. 5 1.0

Speech art Drar:a 5 1.0

Social cciences 21 4.4

Psycholofty 9 3.9

Enqinverinp 20 4.2

Poiestry 17 3.5

Ma:-.s. Conmunications 3 .6

7.iberal Arts 25 5.2

Political Science 4 .8

Pro-Law 5 1.0

Pre-Med Science 34 7.1

Pre -Phan' acy 3 .6
Molon.ical !'cience 13 2.7

Wildlife Pioloy 7 1.4

1 .2

Total 473 98.5*

.1 1
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Table 6 shows the nn.lher and percent of the Vricational Caterory

in rack vocational curricului.

Table (

Vocationtll Respondents
by Curriculum Area

Curriculum Nuntier

-

rercent

Apricultor "fechnnies Tech. 2 .9

Auto Bus ness 3 1.4

Auto EnpInverine, Technology 2 .9

Auto !!echrtnics ID 4.7
Auto Service Tcchnolopy 75 11.7

Pata Procsine. 21 9.9.
Diesel Tcchnoloey 2 .9

Draftinq 1 .4

Draftine %echolory 73 10.8

Electronics Lni10..erinu. 21 9.9

Fashion Yerchntidinin7 I .4

Gcneial Rosiness 7 3.3

General Clerical 1 .4

Home rcov nics (Occupational 2 .9

Law i'mfo)cenent 5 2.3

Leeoal ScLretory 1 4

Mai:tine Practice 1 .4

Mcchnnicol Impineerinp 3 1.4

Mid-Monate ,ent 20 9.4
"linilm. Tezhnology 6 2.8

Office 'services 1 .4

Production Astriculture t 2.8

P.N. Progrnm 1 .4

Sceretariol 38 17.9

Stenoorophic 6 2.8

Updatinis, SPills 2 .9

"ledical t'Aecrettlry 1 .4

Tot ..1 212 98.8*

'Not (1on/ to bccaone of roundinc,.
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Figure i is a comparison of Inle-Femnle resnondents. Please

not that 1,crecniare.wise the Voc.ation31 Category has fever women

than the Transfer or Oeneral Catevories..

.lestiglellaniallegloMagennilltaMmt-.1041RaceohNereverueillerit

Figure 1

Comparison If Male-Female Pespondents

By Program Category

59

41.

ilk 0.

33

SA

43

Total
Respondents Transfer Vocational General

'Altsi; tforms,.. Amon , 44t. rt. 7C e .:L.INtle...`,.7eAC VriteleVerttat t te4 AN01.1111..4

C. Arc

For anftlyis plivp!Ps, TPspondePts were placed in One Of five

;,6e categories as determined by their year fl birth -- 16 21, :!?-24,
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E

mut 40 Otis, FicTr 2- shows the percynta.e of stu-

dents in each age croup. The modal are or all resnondents was 73

with extremes at 13 and 58 years of ay.

7S

13

Total
Respondents

Figure 2

Comparison of Aga Groups of Respondents

By Program Category

2

23

SS

49

17

*

Is

[-I 22,24

25,29

31.39

401-

Transfer Vocational General

a- -Waft:. Tv. ..a:a tsra Mir '.1"41". '4 Qt 711Pn..4. ti* "".Pea 01948%

The Ttont 4jrr?rtlic bpiwecn I lhrer rros:ram Catv-

yorie!-. rr rvspc,n,klitr w; in tho. 1?-21 age fITOUP of the Cenelal

*411- percentage was nearly twsce that of t.ither the Trans..
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fer or Vocational C :it ea.orit. It Would appear that many of this

age group were uncertain an to whnt they wilrited to "major" in.

P. Residence Classification

The response from the out-of-stat stmlent was proportionately

less than the response from the in -.strtte student which was to he

expected became the (!reater effort of the project was centered on

the in-state students. A comparison of the percentaFe of responses

with the 1972-73 stodent body showed that except for out-of-state

students it was nearly the same. Table 7 summarized this data.

Table 7

Comperisn of Percentage of Pesuonses
Relative to Residevt:e with 1972-73 Student Eody

17.1-73 Full-Time
Respow,es stmlent 9.9dy

Graham County 55t 331,

Rest of Aritona SGT. S11,

nut-of-Ltote 9'.. 16%

Filture 3 sho!s that restonse by co!nity of resieoance (while the

students were attending I.:AC). It could be noted that vocational pro-

grans attracted. wrcentage-vise, vore sturlents from Arizona than

from out -of state. Ralf of tb out-af-st:ite stnJettrs in vocational

:,r Ca '10. fron Nofw
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Fiture 3

Comparison of Residence Classification of Respondents

By Program Category

S4.

35

59

10
t

12
lr

0
Graham County

SI Rest of Arizona

t

lOs
i

EF.

I

Out -of - State.

19
6

as

Total
Respondents Transfer Vocational

Win. :Av. "...M. 5.4811* 'Now Ink M. Vable ,ea UL i.. `,4 N. ....;00.141Aerta

4.00.111*

General

a l:O ST.114.tr . :.vriormessi
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E. Cumulative

Table $ is a sumary of mean cumulative p.rade point nverates

and AC1.compositc scores for each Prooran Caterory.

Tahle 8

Sunnary of Respondents' Mean Cumulative Grade

Point Average and ACT Composite Scores

Prop.ram Cateory

Mean Cululat i ve Mean ACT
CPA Composite

Total Pespondents 2.(i3 16.7.

Tratisfer 2.65 17.2

Vocational 2.54 18.4

General 2.(7 IC.4

The General Catezory has the highest neon cumulative CPA

while the Transfer Category Iris the highest tean ACE Composite

score.

F. Marital c*.tatm41. 111,

Table !` shrws tho norital s.t ;'t'a t,i the resTlatlellts t,V Program

(*Merton,.

Str-,naty o Marittil r.:tatus of ReraJondents

by ProuTmM CUte*tOrY

Sinzle
Married
1.Wywed
Uive,ww!
Separated
Cadree;J_bir

lotil
Pv41,,m0:.ntfl

.17.n",

50.0^
,4".

1.e.

S.

.1

1r3nsfer

!,(1.7r-

4o.",,'

.4°,

I.e.

, .

Vocational

41.!,(,.

S1.7%
..r,

1.!;':

1.4'

Cenvral

f10.9'.

47.':,
44'

.,

u,
,
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C. rthnic

Firure 4 shows the nercvntage of the ethnic croup renorted in

each Pronynrt catee.ory. The Mexicnn-Amoricnn is the only ethnic proup

in which a inrrer nercent nre enrolled in vocational progrars rather

than Trausfer.

4.

ltgure 4

Percentage of Respondents by Ethnic Croups

Within Program Categories

Li
: ' I

3

I
I

27
0..-

7 6
I.

a At

1 Pt

Transfer

0
53 Vocational

Li
#

4

General

Other

1.9
1

H'4

I

.:4.7!
e /

i 4

i if I
, ..---g..,...%.......

Otlivr

a ws ...111.411~QIIM 11. at MIN AMA* 11.1 raff . ,-4fivir r At, -Ha ttlaltea ,..111/0tA -Vtlatataa: gt..AI Atter 41,420.
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Fiilure 5 indicatvg the er.olorient status for all of the res-

pondents and for each of tle three Proerart C:atevorivs. The V0c3-

tkfttI roup has the lanTst percentage enrloyed and the lowest per-

centw!e unerrloyed vhile the Ooneral Caievory haS the lowest cm.

ployed and hiqbest unenrloyed.

is

Figure 5

Employment. Status of Respondents

By Program Category

lb

r

43

Fiji I-Tijie

0
Part' Time

Homemaker

pill
One4pioyed4

4

Misc..

1SH 71111013'

CPI

; i

4?. L 2`. AILASSAM,.. 1,1. , .
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I. Educational Status

Figure 6 shows the current educational status at the time of

the survey for all of the respondents and for each of the three

Categories. As ontwould expect the Transfer Category has the larg-

est percentage of students going to school full-time The Vocation-

al Category has a slightly larger percentage going to school part-

time.

Figure 13

Educational Status of Respondent.

by Proctram Category

ITart-Time
1-4Student

82 riEot in
School
.1t)

1otal
Repoa6onts Ircu Vocational

woontersamaarvializosnoriaxideesartnir

General

-"igrerVgrigiti2
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IV. REASONS NON-GRADUATE RESPONDENTS LEFT EAC

A. Retention

A vital part of this survey was to determine why students left

BAC prior to completing a program. Figure 7 gives some indication

of the problem

Over half (S2%) of the students in the general Category had

left EAC prior to the third semester. This compares with 35% of the

Transfer Category for the same period of time. The Vocational Cate-

gory had the best retention rate over the normal four semester period.
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B. First-Year Withdrawals

An analysis of respondents who indicated they had. withdrawn

by the end orthe first year was made by Program Category to de-

termine if any one category was proportionately higher than any

other. Figure 8 shows the results of this analysis. When compared

with the total response broken down by Program Category, it appears

that the Transfer Category had proportionately fewerwithdrawals and

the General Category the highest.

Figure 8

Percentage of Respondents by Program Category

Compared With Percentage of

first Year Dropouts by Program Category

Percent of
Dropouts
(1st year)

Transfer Vocational General unclassified
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Reasons indicated by Respondents.

Respondents who did not complete a program at EAC were

asked to indicate their reasons for leaving. Table 10 shows

the tabulation of these responses in the order in which they

appeared on the questionnaire.

It can be noted that the reason given most frequently for

leaving EAC prior to finishing a program was transferring to

another college A hither proportion of students identified

as transfer students did indeed transfer, but prematurely. The

second most important reason for students leaving EAC prior to

program completion was getting married. Apparently the least

important reason for dropping out was identified as transportation

problems with approximately 1/2 of a percent responding in that

category.

24

Table 10

Reason

Respondents' Reasons for Withdrawal
Prior to Program Completion

By Protram Category

Total
Respondents Transfer Vocational General

Completed all courses 2.9% 3.0% 2.2% 5.1%

Transfer 19.7% 27.21 8.2% 12.8%

Took a job 5.5% 4.0% 9.0% 6.4%

Cot married 9.2% 7.8% 13.5% 6.4%

Enlisted or drafted- 4.2% 3.0% 7.5% 2.5%

Financial pro7lens 6.8% 5.1% 8.2% 8.9%

Transportation .5% .6% .7% a

Courses not available 4.0% 5.1% 1.5% 6.4%

Lack of motivation 8.1% 7.8% 8.2% 10.2%

Grades low 2.7% 1.3% 6.0% 2.5%

Went on Mission 6.2% 4.4% 6.0% 12.8%

tr. tt, R.nn

Other 6.7% 6.4%

Blank 12.3% 11.9% 15.0% 6.4%
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Satisfaction.

Perhaps the most important measure of success or failure of

an institution is its ability to enable the student to get what he

came to that institution for. Thus, .the question "Did you get

from EAC what you came for?" was asked. Figure 9 is an analysis

of the responses to that question which nay be interpreted as a

measure of satisfaction. Overall, 59% indicated yes and 24%

partly. The greatest nunber of no's came from those in the ileneral

Category.

80

Gn

4o

20

Figure 9

Percentage of Satisfaction of Respondents

Progran Category

124

13

62

22

6 o

. t ..... i

55

13

t

r<",ot .11,4 r. 1 T..;!,, ;1'1' %.5;:Ze

SI

Yes

0 Partly

El No

11,
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ct
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WHAT HAS HAPPENED TO FORMER EAC STUDENTS

Another key purpose of this survey was to determine what has

happened to former FAestudents. Table 11 below is an analysis of

all respondents: the Transfer, Vocational, and General Croups. and

EAC graduates. It shows for each group the number and percent of

respondents in each that (1) were current undergraduates, (2) re-

ceived a I4achelors or higher, (3) transferred -- did not finish, and

(4) did not transfer.

Table 11

Analysis of Respondents by Category Showing Number

and Percent Receiving Further Education

V

g
r4

V or,
i

I, .r: tA ts,...

4

14
(t.

-1
4te4 0etasac 4.. 4.1

p t:. c. L'. 44 0 0 44
11. $.1 ort M g W". VI PI

i

1

0

, 0 C.: 1.1 gr.:43 ...43

. u cx 0 E... = C. F I-.

Y0Y. Yy. y . . Y.
#

.

0
y 0 . ti.

0

-Total Sanple 120 14.70 124 15.2% 265

Transfer R7 19.1% 96 21.10 155

Vocational 14 6.8% 13 6.4% 64

General 14 13.70 3 2.9 28

EAC Grad. 25 10.3% 73 30.20 75

0 Y .. 0.1000.1.00°°
%

32.6 305 37.5t 014 1 0 015

34.1% 117 25.7% 455 100%

31.2% 114 $5.6 20$ 100%

27.50 57 55.90 102 1000

31.0% 69 28.51s 242 1006

.00° .1100.110.1.0.000 0

Please note that the sub-categories may not equal totals because

some student records did not have curriculum available.
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One conclusion that can he drawn is that approximately 62% of

the students leavitu FAC do in fact transfer and receive further

education while 38% have not to date.

A. Transfer Category.

Of this Transfer Category, 74% did transfer. Approximately

40% either have completed a Bachelor's program or were currently

enrolled as undergraduate students. Thirty-four percent of the

group transferred but did not complete a Raccaluarcate prooram

while 26% did not transfer.

R. Vocational Catevory... OW*

Approximately 44% of the vocational students whose last sem-

ester major indicated vocational areas transferred to other insti-

tutions. Sixty-four percent of these students completed the Bach-

elor's degree or more An additional 7% were currently enrolled as

an undergraduate and 31t of the vocational students transferred

but did not finish. Over half of the vocational students, 55.6%,

did not go on.

C. General Catcoorv.

Thirty-three percent of the students classified as general

transferred to other institutions. 27.5% of these did not finish,

approximately 3% received Pachelor's deefees or more and apnroxi-,

nately l4% were currently undergraduates.

D. Graduates.

Of the LAC rrnduates, approximately 7lt transferred to other

inrAiiulic.u,.. 0" iLe!,r, rcceived 0(Tres or tore,

10% were currvntly enrolled ns undergraduates, and 31", did not finish.
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Vt. RANKING OF PREPARATION RECEIVED AT EAC BY RESPONDENTS

A. Preparation for Further Traininv

In order to determine what kind of job EAC was doing in pre

paring its students for further education, the following question

was asked: "In general, how did EAC do in preparing you for addi-

tional training?"

An analysis of all respondents receiving further education aftrr

leaving EAC, shows Ra feel they were either very well or adequately

prepared. Ten percent felt they were poorly prepared and four per-

cent did not answer the question. The Vocational group had the

highest percentaee indicating verywell. Figure 10 shows a detailed

analysis of the responses to this question.
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Figure 1n

Analysis 1%y Catcr,ory of l'AC Preparation for ittirtlIfir Training
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B. Preparation for Employment.

Out of the entire sample, 1,34 respondents ineicated that they

have held at least one full -time job since leaving FAC.

TWenty-five and two.tenths percent of those havinn at least one

full-tine job feel that their courses were directly related to their

employment. Thirty-seven and four-tenths percent responded that

their courses were helpful in their job but not directly related.

Thirty-seven and four-tenths percent indicated that there was no

relationship between their courses and their employment.

Tele 12 on the followint Pate is an analysis of those res-

pondents who have had at least one full-time job by group. Please

note that each group is divided into those whose job was (1) Dir-

ectly Related, (2) HelpfUl, and (3) No Relation to their courses

at FAC. Within each of these divisions is a further breakdown which

shows the number and percent who felt their rAc preparation for a job

was (I) Very Well, (2) Adequate, (3) Poor. or who left the question

blank. Because there was only one respondent indicating a full-

time job that left the question ref*arding the relationship of EAC

courses to employment blank. his response is not included in the

table.
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Because of the hi eh percentaee of non-respondents in the no

relationship cateeorv, it was felt that an assUmption as To the

implications of the IlaAs must he made to properly interpret the

data. It was assumed that they would he interpreted as Navin' a

negative conootation. If the students had positive feelings, they

would most likely have so indicated. However, some people would

rather not respond unless they can do so in a positive fashion.

The results of all respondents is about what would he expected,

that is a high percentnee of those who were working at jobs which

were not related to their training program at rAc would logically

report that the roeram prepared them poorly. The Vocational Group

appears to be almost precisely what would be logically expected,

i.e., highest percent:lee of very well responses for the directly

related option, highest percentaee or adequate responses for the no

relation option.

Men the relationships from directly relatfd to no rlatinn

are considered in terns of either raw numbers or percentages, Voca-

tional is the only one that is highest for directly related and low-

est for no relation. The Transfer, the Ceneral, and the Total cate-

gories are all inverse relntionhhirs.

It cnn be coneWed that the Vocational Cateory has the

highest percent of respondents whose present Jol.s are dilectly re-

lated to the traininn received at Eastern. The 'transfer, general,

and Total vateoorie:. have the hirher.t percent vhot.e present jos have

- !-Af'
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or

C. Relnlionshir of Pesrondents Present Job to LAC Training.

Table 13 on the followinp three pares is an analysis of the

vocational respondent's Present job to the traininp he received

while attending! Eastern Arizona College. Approximately 42% of these

respondents were employed in an area directly related to their 'AC

curriculum.

A similar analysis was made of the respondents in the res-

pondents in the Transfer Catepory who did not transfer or did trans-

fer but withdrew prior to cormletirP a Bachelors depree proprnm.

This, analysis revealed 1(4i were employed in a job related to their

curriculum at E..W

There are many reasons why' a respondent might be working in an

area unrelated to his former trainin'; and therefore, it cannot he

determined whether or not the nnvher in the no relation catepory is

too high, too low, or about what should be expected. Powever, it

would appear that LAC should be strivin to reduce this umber.
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Table 14 shows the employment status of those vocational res-

pondents who did not 'ive sufficient information to make a deter

urination concerning their Job classification. They comprise 24% of

the Vocational Category.

Table 14

Employment Status of Vocational Respondents
Not Responding to Job Classification

Military Service
Employed Full-Time
Full-Time Homemaker
Blank

5.7%
36.5%
19.2%
1.9%

1 Unemployed

Employed Part-Time
Other

19.2%
3.8%

11.5%

1. Overall Attainnent of Respondents Educational/Training Goals.

Table IS shows the degree to which EAC met their educational/

training goa!s.

Table 1S

Attainnent of Respondents*
Educational/Tr:tthing Goals by Category

. . .

Total

ResPond. Transfer Vocational

"...

General

Very Well Met 22t 22% 2S% 16%
Somewhat Well Met 28% 28% 27% 28%
About Average 29% 30% 29% 27%
Somewhat Poorly "et 8% 8% 8% 10%

Very Poorly 'let 4% 4% 6%

Wank 8% 8% 7% 12%

Total 99%* 99%* 100% 99%*

*Not equal to 100% due to rounding

Approximately 791 of all of tho respondents indicated that EAC

had tLeir cdo:ltiot:11/trtinine fpnIc to an nvervs:e extent or

better. Approximately 12% indicated sone decree of dissatisfaction

with which their goals herd h(.en net.



VII. DIFFICULTIES ENCOUNTERED 1W RESPONDENTS.

A. Difficulties Encountered Ihr Respondents in Transferring. to Other

Institutions.

Those respondents receiving additional training indicated that

acceptance of courses and increased difficulty of course at the

transfer institution were the two largest problems encountered in

transferring. Table 1C shows the percentage in each category experi-

encing difficulty In the item listed.

Table 16

'Major Difficulties in Transferrinq
(Respondents who indicated they had received further education)

Total
Transfer Vocational General

in each category
(338) (91) (45)

They would not accept courses
I thone.ht they would 25% 26% 23% 22%

The couises at the transfer
institutinn were much more
difficult than those at EA 22% 25% 19% 20%

The new college was too
large 12% 12% 14% 4%

I changed ny major 15% 14% 18% 20%

Other 14% l4% 1St IS%
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8. Difficulties Encountered by Respondents Entering Full-Tine

En 21221"1"

Difficulties in entering full-tine employment as reported by the

respondents are shown below in Table 17,

Table 17

Number of Respondents Indicating.
Difficulty in Entering Full-Time Employment

Very Somewhat Not Serious flank

Securing a job
related to prep-
aration received 31 * 19 22 390
while at EAC (16)** (12) (10) (143)

Was over educated 3 9 24 416
for the jobs (3) (6) (14) (158)

There was no pre-
vious interview 16 17 14 405
training (9) (10) (9) (153)

The employer wanted 6 10 13 423
more maturity (9) (7) (8) (1S7)

The employer wanter .

employees with expel-- 40 39 12 361

fence in the field (35) (14) (7) (125)

Was under-educated 11 13 15 415
for the jobs (5) (12) (3) (159)

Locating a job in
the area in which 36 28 17 371
I wanted to live (15) (22) (4) (140)

Knowing where and
how to look for a 21 34 13 384
job (13) (PO (7) (143)

Other (specify) 9 5 4 434

(1) (2) (2) (17(.)

*Fieure5 on top re- are for Transfer and Ceneral categories combined
**Figures in parentheses are fur vocational students
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It night be noted that in most of the items, the respondents

in thc Vocational cntegory indicated a hiceher percentare of diffi-

culty than did the Total respondents. Please note that in the Vo-

cational cateilory 19.3t of the respondents indicated the need for

more experience which could indicate the need for more cooperative

education type of pror.rans.
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VII T. OPINIONS 0P RESPONDENTS IN 111E AREA OP INSTRUCTION

Duriuel the past few years, several chances were made affecting

the area of instruction. This section deals with some of those

changes (class attendance policy and grading policy) and instruction

in general.

A. Class Attendance Policy.

Forty-eight percent of the respondents favored an attendance

policy that allows each individual instructor to determine his own

policy and 2M indicated attendance should not be required. Twenty-

one percent of the vocational students favored a prescribed number

(3) of absences per semester. Table 18 indicates these responses.

Table 18

Class Attendance Policy

Total
Respond. Transfer Vocational General

One absence a semester 2.9t 2.7% 3.7% .9%

Allow no unexcused nbsences 1.50 1.2% 2.3% 2 8%

Not require attendance 26.0% 26.6% 24.0% 25.4%

Allow 3 unexcused absences 16,8% 15.6% 21.2% 12.7%

Each teacher sets his own 48.4 49.2% 46.2% 52.7%

Other 2.2% 2.3% 1.8% 2.7%

No Response 1.8% 2.1% .4% 3.6%
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Grading

The rlost popular gradinl option, anong all groups of respondents

seemed to he the current systeil (A,S,C,P,W,T). Table 19 indicates

these responses.

Table 19

Grading Policy

Total
Respond. Transfer Vocational General

A, I, C, 1). W, Inc. 35.4% 35.5% 35.8% 59..0%

A. B. C, 1), F W Inc. 23.5% 21.9% 25.9% 22.7%

Pass-Fail 12.3t 11.6% 13.2% 13.6%

A, 13, C, Di F, Ut WP 15.6% 17.1% 13.2% 10.0%

A, P. C. W. Inc. 8.0 8.8% 8.1%

Other 9% 2.9% 3.3t 3 6t

Blank 1.8% 1.9% 1.8% 2.7%

It is suspected" that nany students checked the grading system

that was in effect during their attentiame at FAC. If any changes

are made in the present grading policy. this possibi/ity should he

chocked.

C. Quality of instruction.

Seventy-two and seven-tenths percent of all students felt that

the quality of instruction received at FAC was above average while only

2.6% indicated they believed the quality was below average. Twenty-

three and two-tenths considered their instruction only average.

Table 20 shows these responses.
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Table 20

quality of instruction

Total
Respond. Transfer Vocational General

Very Good 29.9% 28.9% 30.1% 31.8%

Good 42.8% 44.6% 43.8% 33.6%

AveraAe 3.2% 22.6 22.6% 29.0%

Poor 2.2% 2.3% 1,4% 2.7%

Very Poor .2% 0 .9%

No Responses 1.2% 1.294 1.8%

P. Faculty Concern for ctnitents.
WW.M.MMOMIWIMPMWMMI.00

Seventy percent of all students responded that faculty concern

for students was above overate. Only 7% of all respondents felt

faculty concern was below average. Table 21 shows these reponses.

Table 21

Faculty Concern for Students

"

Total
Respond. Transfer Vocational Genera/

Very Good 35.W; 34.6% 35.3% 30.9%

Good 3.5.2t 35.9% 33. % 37.2%

Avermte 22.4% 22.4% 20.7% 23.6%

Poor 5.4% 5.0% 7.5% 5.4%

Very Poor .7% .6% .9% .9%

No Response 1.1% 1.2% .9 1.8%
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Fifty-fiv percent of all rvspondents felt their eenera/ edu-

cation courses were above averafte, althoue.h only 46 of the General

Category responded in this way. Less than 7% of all students said

the General Education courses were below average and 37t reported

they felt thy were average. Table 22 indicates these reponses.

Table 22

Value of General Education Courses

Total
Respond. Transfer Vocational General

Very Good 14.7% 15.5% 10.0%

Good 39.6c.; 40.3% 40.5% 36.3t

Average 36.6% 37.2% 35.4% 44.5%

Poor 5.2% 5.1% 5.4%

Very Poor 1.0% .8% 1.4% 1.8%

No Respon 1.5% 1.4% 1.4t 1.8%
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E. Value of Vorational (ourses.

Fifty-eight perceut t%f the total renpondent5 indicated that the

value of EAC voestionaf courses was above average. Over 701 of the

Vocation-al Catenory indicated these courses were above average. any

Transfer and General Cate-tr students indicated that they did not

respond because they had not taken any vocational courses. Table 23

indicates these responses.

Table 23

Value of Vocational Courses

Total
Respond. Transfer Vocational General

Very Cood 24.1% 20,9% 36.7% 14.5%

Good 34.7% 35.3% 33.9% 32.7%

Average 24 2% 24.5% 23.1% 29.0%

Poor 5.1% 5.7% 4.2% 7.2%

Very Poor .9% 1,2% -0- .9%

No Response 10,61 12.21 1.81 15.4%

F. Instructional Areas Needin More or LenS Emrhasis.

In order to determine improveents that could be made in the in-

structional arra, resrondent,.. were asked to conic eft on the followinn

question. "Pretend you are just enterinn EAC this next semester in

the same major area as before, however, with your present knowlech

In the connents section indicate vhat course or courses you feel need

extra emphasis or more in-depth treatment. Then indicate which courses

you would eliminate as useless."

Most of the respondents indicated they would have made the sane

choicv:, u; 11%0 1;;Ci, 11.)10,,r ih sitter'':,. Or,
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they felt all their classes, were of some value and none were useless.

However, many stated that some classes they took were the right class-

es but did not tive them the background they needed, both at the uni-

versity and on the job.

G. More emphasis.

Table 24 indicates that the respondents would place more emphasis

on the Math-Science and Vocational areas. The reason.indicated by some

was the current economic and employment picture. Specifically, res-

pondents employed in Lhe office occupations area indiCated a need for

more Entlish spellint, punctuation. etc. Those in data procesSint

stated the need for CORAL.

In the Math-Science area, it was evident that the respondents

felt mathematics needed more emphasis. These was an indication in

the comments that the courses in Math-Science were perhaps too easy.

Many who indicated the need for more emphasis in the vocational area

also mentioned Math-Science classes. Perhaps, this is an indication

that former vocational students who avoided Math-Science classes at

CAC now realize the need for these courses.
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Table 24

General Instructional Arens
Indicated by Respondents As
Needing More or Less. Emphasis.

Instructional Area
More

Emphasis
Less

Emphasis

Vocational 85 12
Communicative Arts 35 24
Social and Behavioral . 31 22
Math Science 65 14
Agriculture 7
Pine Arts 23
Health Physical Education 9
Education 6
Students' Major 18
General Education 4 .n

Less Emphasis.

The vast majority of students indicated they were pleased with

their course selection and the utility of their courses. However, in

each area there were small groups polarized at both extremes as to the

value of certain general education courses. An example of this would

he the Vocational respondents. Many indicated a need for more English

while almost a like number said there should be less emphasis on Eng-

lish. Table IS shows the type of classes and number of respondents

who indicated these classes should have less emphasis. The statement

might be made that in general the less related the course to the

student's major the greater the tendency for the student to indicate

there snould be less emphasis.
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TX. STUMM SERVICES

Again, changes have been made and services expanded in the

Student Service area. Questions 18-21 were an attempt to determine

the use of the services, their importance to the student, and how

they might be improved.

A. Student Services Used and Rating.

Question 18 asked the respondent to check the student services

he had used, and to rate the quality of that service. Table 25 is

an analysis of the total respondents to that. question.

Table 25

Student Services Used and Rating

Supportive Service
High

Quality
Average
Quality

Low
Quality Blank

Sumner Orientation and 25% 29% 3% 421
Registration

Small Group Counseling 14% 17% 4% 65%

Testing Program 9% 25% 4% 61%
Choose a Vocation 10% 18% 7% 64%

Choose a Major 16% 21% 7% 55%
Select Classes 32% 34% 8% 26%

Meet Graduation Requirements 21% 19% 6% 54%

Transfer to another school 18% 17% 9% 55%

Solve Personal Problems 7% 10% 7% 76%

Solve Family Problems 1% 7% 5% 87%

Understand yourself better 6% 10% 5% 79%

Part-time job while in school 22% 16% 7% 54%

Full-time job upon graduation 3% 5% 5% 87%

Financial Aid at CAC . 23% 13% 4% 60%
Help with securing financial

aid when transferring

S% 6% 4% 85%
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B. n2!LJ....nartatrAc to Offer.

The respondent was askedto list the three student services he

felt were most important for EAC to offer and why. The three most

frequently listed supportive services listed as "Most Important"

were:

Item No. of Responses

1. Select Classes 261
2, Summer Orientation 220

and registration
3. Transfer to another 219

school

C. Least Important for EAC to Offer.

Question 20 asked the respondent to list the three least import-

ant student services he felt EAC should offer and why. The three most

frequently listed supportive services listed as "Least Important"

were:

Item No. of Responses

1. Solve Family Problems 265
2. Understand Yourself 148
3. Solve Personal Problems 137

A number of students indicated that all the services were im-

portant but these were the ones they used least.

Respondents were asked to state their reasons why the student

services they listed were "'lost' or "Least" important. A summary

of their comments is contained Appendix D.

D. We s Supportive Services Can Be Improved.

It is difficult to get a clear picture because of the varied

opinions in response to the questions. The following is a summar-
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ization of the suggestions for improvements and are numbered in order

of the frequency of responses in the area.

Respondents indicated a need for additional:

1. Personalized attention and show of interest in their problems

both academic and otherwise. Comments indicated that more of

this kind of service needs to he available.

Information regarding the transferability of credis, courses,

and requirements for final completion at the university.

Information, facts, and time to make their own decisions. Some

students resented pressure to take certain classes.

Information concerning counseling financial aids, and other

student services.

S. Employment opportunities regardless of qualifications for

federal funds.

In addition students indicated a need for acceptance as indivi-

duals regardless of religion or racc.
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A. Student Activities.
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Eastern Arizona College is located in a small isolated rural

community. Because of this fact, student activities are quite

important in providing the student body with "something to do".

Table 26 shows the response to the question which asked the student

to indicate the activities he had participated in and the degree of

importance of the activity to him personally.

Table 26

Respondents Ranking of Student Activities

Item
Very
Impt.

Some
Impt.

No
Impt.

...
Blank

Campus Clubs 17.6% 25.4% 6.4% 50.3%
Academic Clubs 7.3% 14.0% 6.9% 71.6%
Religious. Clubs 35.0% 12.2% 6.9% 45.7%
Student Government 15.9% 12.1% 4.7% 67.2%
Dances 33.6% 36.6% 5.7% 23.9%
Movies 18.5% 36.5% 6.7% 38.2%
School Picnic 11.7% 26.4% 8.3% 53.4%
Snow Hike 7.9% 19.2% 6.8% 66.0%
Student Center 38.4% 29.2% 4.2% 28.0%
Intercollegiate Athletics 36.4% 23.5% 4.8% 35.1%

(Spectator)
Intramural Athletics 23.2% 13.3% 4.1% 59.3%

(PartIcipant)
Drama 11.4% 12.1% 5.7% 70.6%
Bull Sessions 15.8% 18.3% 7.0% 58.7%
Other 6.1% 1.4% 1.0% 91.3%

11.1wWw.

An analysis of Table 26 reveals that the four activities having

the highest percent of participation are dances (76.1%), student

center (72%), Int.:rcollegiate athletics (64.9t). and movies (61.8%).

The four activities with the lowest percent of participation are
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academic clubs (29% ) , drama (30% student government (33%), and

snow hike (33%).

Students were then asked to list additional activities that they

wouldhave participated in if they had been available. The activity

mentioned most often was swimming (36). It was interesting to note

that many of the activities mentioned by students were available at

CAC. This might indicate a need for providing students more infor-

mation as to the activities available and how to participate in

these activities.
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XI. GUIRINITY

In order to determine how former students felt about the community,

the question "How do you feel EAC students in general were treated by

members of the community?" was asked. Table 27 below shows the tab-

ulation of all respondents for this question.

Table 27

Acceptance or Rejection
by the Community
of All Respondents

Rating
Percent of
Respondents

Completely Accepted

104
32.7%

Somewhat Accepted 31.0%
Neutral 23.4%
Somewhat Rejected 9.14
Completely Rejected .9%
Blank 2.5%

- "km. mum.
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XII. RESPONDENTS OPINION OF LAC.

In order to deLermine the respondents feelings toward EAC,

two questions were asked. The first was "What is your overall

opinion of EAU" The second was "Would you recommend EAC to a rela-

tive or friend? and Why?"

Table 28 is an analysis of the respondents overall opinion of

EAC. It can readily be seen that only 7.3% indicated. Poor, Very

Poor, or No Response.

Table 28

Respondents Overall Opinion of EAC

Total
Respond. Transfer Vocational General

Very Good 26.1% 24.5% 26.8% .22.7%
Good 43.1% 45.8% 40.0% 44.5%
Average 23.1% 22.6% 25.0% 22.7%
Poor 5.0% 4.0% 7.0% 7.2%
Very Poor 1.1% 1.6% .9%
No Response 1.2% 1.2% .9% 1.8%

Table 29 on the following page shows that 82.7% of the respondents

would recommend EAC to a relative or friend.
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Table 29 shows that 82.7% of the respondents would recommend

EAC to a relative or friend.

Table 29

Analysis of Whether or Not
Respondents Would Recommend CAC

am -- 4**

Number Percent

Yes 702 82.7%
No 104 12.2%
Blank 42 4.9%
Total 842 99.8%*

*Not equal to inns due to rounding

This item had by far the largest number of comments. Approxi-

mately 83% of the comments were favorable, Basically, the positive

comments related to the advantages of EAC as a small-friendly school

with close student . faculty relationships.

The negative comments (l7%) focused on two primary concerns.

1. The small size and isolation of the school.

2. A feeling of rejection by some non.LDS students.
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XIII. CONCLUS IONS AND itliCO:DIENDATIONS

Listed below arc two general conclusions and recommendations

followed by additional conclusions and recommendations for each

section. These conclusions and recommendations are based upon the

Committee's interpretation of the data from this study.

1. Through out this study it can be noted that the respond-

ent in the General Category tends to rate his experiences at EAC

lower than the respondent in the Transfer or Vocational Categories.

Perhaps this is a reflection of his own indecision in determining

his educational and vocational goals. Many comments made by the

respondents in essence said, "I didn't know what I wanted and con-

sequently did not benefit as much as I could have from my exper-

ience at EAC."

The drop out rate, the number employed in areas not related

to their area of study, and the number transferring but not completing

a Oachelor's degree program indicate the need for a formalized pro-

gram whereby the student can make a realistic career choice that

matches his interests and abilities.

It is recommended that LAC provide such a program.

2. This study indicates a higher percent of EAC's students

transfer than was anticipated and that transferability of courses

is a problem. In light of these findings the Committee recommends

the following.

a. That a better "feed back" system be devised which
will voconrlwe the stot:ent to'notify EAC when he
encounters a transfer problem.
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Each counselor and instructor study the catalogs
of the four major transfer institutions, both the
curricular requirements in their areas and the
general education and requirements for both admiss-
ion to and graduation from the university.

c. Each counselor and instructor be completely honest
with the students about the transferability of
courses, clearly identifying those courses which

will not transfer, or which will transfer only as
electives.

A more in-depth study be made to determine the
exact nature of the problems encountered by the

respondents.

Additional Conclusions and Recommendations.

Conclusions from I. Demographic Data of Respondents.

1. There is a smaller proportion of women in vocational programs.

2. The 18-21 age group would tend to be more undecided as to a

majorl,

3. Out-of-state students basically attend EAC for transfer programs.

4. Proportionately there are more Indians in transfer programs. The

reason for this is that the tribes and the lIlA send vocationally

oriented students to vocational schools.

S. Percentage-wise, the Anglo has the smallest number in vocational

programs.

Recommendations from III. Demographic Data of Respondents.

1. EAC should evaluate its vocational programs to see if they are

meeting the vocational education needs of both women and Anglos

and modify as needed.

2. Out -of- state recruiting literature should be geared to the

transfer programs and transferability of courses.
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Conclusions from IV. Reasons for Non-Graduate Respondents leaving RAC.

1. Premature transfer is the largest single reason students left RAC.

2.' Students In the General Category have a slightly higher drop out

rate in the first year.

Despite the reasons given for withdrawal, 83 indicated that.they

got from RAC what they came for.

Recommendations from IV. Reasons for Non-Graduate Respondents
leaving EAC.

Efforts should be made to encourage students in the appropriate

curricula to complete their two-year program at RAC before trans-

ferring to a university.

As soon as possible, students who do not return should be sent

a follow-up questionnaire containing the question "Did you get

from RAC what you came for?" and any that respond negatively

should be contacted to find out what was specifically wrong.

Conclusions from V. that Has Happened to Former LAC Students.

1. The number of students (62) transferring was much higher than

anticipated.

2. Almost half (44'0) of the students in vocational programs transfer.

Recommendations from V. What Has Happened to Former RAC Students.

1. Caution must he exercised when advising a vocational student

duo to the fact that a large number will in fact transfer. When

it will not detract from the vocational preparation of the

student, he should take, where there is a choice, the transfer

conrac rather than the ami-trawifurable coarse.

2. Worts be made to have the student clearly understand that the

AAS degree is not intended to be a transfer degree.
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Conclusions, from VI. Ranking of Preparation Received at EAC by
Respondents.

1. The respondents by far indicated that EAC had prepared them

either adequately or very well for further training.

2. The Vocational Category has the highest percent of.respondents

whose present jobs are directly related to the training received

at EAC.

3. Students ranking of EAC's preparation for their then current

job was in proportion to how closely related the job was to

the preparation received. Briefly, the more directly related

the training to the joh-the higher the rating of PAC's preparation.

4. Approximately 79% of the-respondents indicated that EAC had met

their educational/training goals to an average extent or better.

Approximately 12% indicated some degree of dissatisfaction with

which their goals had been met and 8% did not respond.

Recommendations from VI. Ranking of Preparation Received at EAC
by Respondents.

1. It is recommended.that LAC strive to place a greater number of

students on jobs rulatvd to their preparation through increased

emphasis on vocational counseling during their training and

improved placement services upon completion of their schooling.

2. Although a small percentage of the respondents indicated dis-

satisfaction with the degret: their education/training goals were

met, it is recommended that further analysis be made to determine

the reasons for their dissatisfaction.

Conclusions from VII. Difficulties Fneountered by Respondents.

biffieulties encountered by Respomients in transferring to

other institutions:
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I. The number of students. indicating difficulty in transferring

courses was much higher than anticipated.

2. Evidently, the size of the transfer institution was not a

problem.

Difficulties encountered by Respondents in entering full-time

employment:

1. Overall, the number indicating difficulty in entering employ-

ment was much smaller than anticipated.

The respondents in the Vocational Category indicated a

higher percentage of difficulty than did the total respond-

ents who had held a full-time job.

The need for experience was the item most frequently indicated

by thr, respondents in the Vocational Category.

Recommendations from VII. Difficulties Encountered by Respondents.

1. RAC should investigate the possibilities of expanding its

cooperative education program and expand it in those areas

deemed practical.

Conclusions from VIII. Opinions of Respondents in thi; Area of
Instruction.

It is clear that the respondents favored each teacher setting

his own class attendance policy;

2. The results of the grading policy may be interpreted more than

one way.

3. Most students generally felt that the quality of instruction

was good to very good. A very small proportion rated instruction

below average.

4. A significant number (70") of all respondents felt the faculty's
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concern for the student was above average. Only rated it

below average.

Though general education courses were rated the lowest in this

series of questions, 541 rated those courses either very good

oi'good.

6. The respondents within the Vocational Category rated the value

of vocational courses high6st (70% said they were good or very

good). The no response category can be accounted for because many

Transfer and General respondents did not take a vocational course.

7. The two general instructional areas mentioned most frequently

as needing more ewphasis were Vocational and Math-Science.

Recommendations from VIII. Opinions of Respondents in the Area of
Instruction.

The current institutional policy of letting each instructor set

his own attendance policy should be continued.

A more in-depth study be made before making any change in the

present grading policy.

3. Although student's perception of instruction appeared to be

quite positive, efforts should he continued to maintain and

improve the quality of instruction. In other words, attempts

at improvement should never cease.

4. The Curriculum and Instruction Committee should review, and if

deemed advisable, implement ways of emphasizing the Vocational

and Math-Science areas.

Conclusions from IX. Student Services

1. All t-.ervikos I:ere not used by students, but each service

was important to a significant nimber of students.



62

2. Students indicate that choosing a major, choosing a vocation,

and selecting classes as areas in which they need much assist-

ance. Comments further indicate that some students resent

pressure to make an early decision or to take a particular course.

3. Many students indicated a need for personalized attention from

both counselors and faculty and deeply appreciated their show-

ing an interest in the student's problems.

4. Students were very concerned about transferability of credits

and the need for correct, current information about university

requirements.

Many students were not aware of some of the student services

available.

6. Some students indicated a need to be treated with human dignity

and respect, regardlesS of race or religion.

The respondents indicated a need for more jobs for students who

do. not qualify for federal programs.

Recommendations from. IX. Student Services.

The administration, faculty, and staff of EAC should:

1. Increase their awareness of cultural differences, improve

their sensitivity to the feelings of others, and continue

to make every effort to treat each student with courtesy

and respect.

2. Do a better job of publicizing student services available.

3. Build up the vocational library and strengthen the vocational

counseling program.

4. Lvalnate the financial aids program and see if it could

be modified to better meet the needs of more students.
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Conclusions from X. Student Activities.

1. The highest percent of participation in student activities are

dances, student center, intercollegiate athletics, and movies.

The lowest percent of participation in student activities are

academic clubs, drama, student government, and snow hike.

3. The single activity listed most frequently as being desired

was swimming. (A swimming pool has been built and was available

for use in October, 1973.)

4. There was evidence that many students were not aware of all of

the student activities available to them.

Recommendations from X. Student Activities.

1. More information should bo provided the incoming student regarding

not only what activities are available, but how, where, and when

ho can participate in them.

Conclusions from XII. Respondents' Opinion of. EAC.

1. -The vast majority of EAC's forMer students indicated they would

recommend LAC to a relative or friend. Respondents overwhelmingly

feel that its strengths are in being a small-friendly school with

close student-faculty relationships.

2. A small number indicated its size and rural setting to be a

negative factor.

3. There is a feeling of rejection by some non LDS students. This

can be expected when one considers that the school was originally

founded as an LDS academy and the community in which it is

locarcid (ThriLdir.,,r) i pri.-41mlinately LDS.



Recommendations from XII. Respondents' Opinion of EAC.

1. It is recommended that all members of the staff, faculty, and

administration continuo to make every effort to treat all

students with acceptance and show respect for cultural, religious,

and vain systems which are different from their own.

It is the final conclusion o? the Committee that EAC is doing an

excellent job according to the respondents of this study. Like any

college it has its strengths and weaknesses. Some of these have been

identified in this document.

Many of the suggestions made by the students have already been

been done. For example, many of the respondents indicated the need

for a better student center. The student center was moved and re-

modeled last year. Efforts are currently being, made to identify and

solve the problems students are encountering when they transfer.

Because of the many insights gained from this project, the Com

mittee recommends that further follow up studies he made bi-annually.
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SILIOENT DEMOuRAPHIC INFORMATION

Social Security Number
Name as listed on Permanent Record
Permanent Address
or Lalvst Address
Telephone Number
Name, Address & Phone number of Parents or Guardian
County of Residence last semester of attendance
Date of Birth - Mo./day/year
Sex
High School Graduated From
Year of High School Graduation
High School Rank
Prior College Experience - School, Number of Semesters Attended
Hours transferred to EAC, GPA

Each Semester & Year Attended EAC as full-time student

Major on:
Application
firs/ semester
Last semester
Graduation

first Semester CPA
Units Completed at EAC
Overall GPA at EAC
Year graduated from EAC

Transcripts and Dates sent to Colleges or Employers

ACT Scores
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CONSULTANT FOR FOLLOW-UP SURVEY

Must have a doctorate or be a doctoral candidate.

Training and experience in developing, field testing, and interpreting the results

of a, written survey instrument.

Teething and experience in statistical analysis of the information gained from these

types of surveys.

Training and experience in computer format design.

Training and experience in conducting personal interviews.

Experience in training personnel for telephone and personal interviews -- Desired.

JOB DESCRIPTION:

Designing and delivery to the Project Director by April 16, 1973, a field tested

follow-up instrument which will provide tho necessary data and guidelines for

telephone and personal interviews.

Designing the computer print outs, interpreting the data received, and assisting

in writing the conclusions based upon the data received from the returns.

Making specific recommendations for revision of the survey instrument and proce-
dures in order that they may be used in continuing follow-up studies.

CALENDAR OF EVENTS:

April 16, 1973 Consultant delivers field tested questionnaire and guidelines for

telephone and personal interviews.

June 15, 1973 Consultant delivers format for computer print outs.

August 7,'1973 Computer analysis completed and mailed to consultant and members

of committee.

August 17, 1973 Consultant mails to members of committee preliminary analysis of

data and possible conclusions.

August 22, 1973 Consultant and Committee meet and complete final analysis of data

and conclusions reached.

September 1, 1973 Recommendations for'revision of questionnaire and procedures

submitted.

CONSULTANT FEE: $500.00

NOTE: Budget limitations will limit funding for mileage to a radius of 200 miles

from Eastern Arizona College.

All interested applicants should contact:
Mr. Jesse U. DeVancy, Director of Institutional Research 4 Project Development

Eastern Arizona College
Thatcher, Arizona 85552
602.428-1133, Lxt. 73



TO:

APPENDIX B

EASTERN ARIZONA COLLEGE
March 16, 1973

Faculty

Jesse DeVaney

Interviewer for Follow-up Study

)ALAIFICATIONS:

I. Training and experience in interviewing.

2. Served on the EA faculty for the last five years -- Desired.

3. Must be available for two consecutive weeks during July (present
calendar of events call for interviews to begin July 2nd).

JOB DESCRIPTION:

Personally interviewing a random sample of former EA students who did
not respond to a mailed questionnaire or telephone interview.

REMUNERATION:

Interviewer will receive $50 per day up to and including 10 days plus
$20 per diem (maximum $200) and 10$ per mile (maximum $300)

If interested, please submit qualifications to we by March 23rd.
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Summary of Selected Comments

The respondents made many comments and suggestions about various

questions on the instrument. Item 17 "Would you recommend EAC to

a relative or friend? Why?" received the most comments. This was

followed in number by the comments for Student Services. Below is a

brief summary with examples of some of the areas receiving comments.

When appropriate, an example of a positive and negative response is

shown.

Item 10 -- Comalmlity_Asseptance. Many of the respondents were pleased

with the community's acceptance. However, there were some who did not

feel accepted for a variety of reasons. Below are examples from each

category.

2crTIEIEILLEarLi. "I was raised in Safford, but still feel that for

the most part, the students were very well accepted by the community."

Somewhat Accepted. "It depended on who you were and whether you had

lived in the valley before going to EAC."

Not Sure. "I was Riven the impression there was friction and students

felt rejected."

Neutral. "1 believe this differs with minority groups, however."

Somewhat Re gated. "For the most part, imp hair was a no-no."

Conletely !tin!i. °Accepted if student was of Mormon faith,

somewhat rejected if of another faith.
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Item 11 -- Attendance Policy. Comments seemed to indicate that the

instructor should set his own attendance policy. However, many stated

it should he the student's decision.

Examples: "Classes are different, so attendance may not he as

necessary in some as others." "Let student decide (no one is hurt

but strident -- he should know if he needs to go to class)."

Item 13 .- .911411/EILLILiptruction. Most indicated they were pleased

with the quality of instruction at EAC.

Examples: "I thought the instructors were better than average."

"Several instructors were very good. I really learned from them.

Others were just average and a few I felt were poor.

Item 17 -. Would you recommend EAC? By far, the respondents stated

they would recommend EAC.

Examples: "A good school and I enjoyed going there." "I liked

it and learned a lot." "Good 'vocational programs. "It's just a

school, but there were a few nice, friendly people."
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The comments made for 5uprortive service are shown below. Items 18-21.

1.1mmor Orientation and Repistration for Freshmen. tine - hundred forty-

one respondents made positive comments, mostly reflecting the program's

success in reducing anxiety, saving time, making the student feel wel-

come, having adequate counselor time to discuss major and choose class.

es. Thirty-three said they appreciated not being rushed. Seven stated

the service was not needed by them, nine stated they did not partici-

pate and two thought it was a waste of tine.

8malI Grow Counsel ins,. Fifty -six respondents made positive comments,

"Helps a kid a lot", "Helps identify with others and solve own pro-

blems as well", "lost people need a little extra help small groups pro-

vide", Makes kids feel they are important".

Nineteen stated they preferred individual counseling, but did not

indicate whether or not they had had a group experience,

Nineteen made megative comments, mostly dealing with reluctance

to discuss problems in a group or expecting it to be a waste of time.

These students did not indicate they had ever had a group experience.

Twelve asked questions or indicated that they had no knowledge of

the program.

Testing;
rrofr:ram.

Twenty.six students stated rather emphatically thatL -.1MonrolOrm

they considered tests as such inaccurate, invalid unreliable and un-

necessary. Twenty-four students found the testing program helpful in

choosing a vocation, selecting classes and deciding which level of a

particular class to attempt. "Placement is vital." "To know where
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they stand and help them along." "Help student understand himself and

a major field of study for him to pursue."

Choose a Vocation and Choose a Major. The students tended to lump

these two together as one field. About ten students felt that this

decision should be made before the student comes to college; however,

97 students indicated choosing a vocation and 93 students indicated

choosing a major was their biggest problem when they came to college.

Their comments indicated that they needed a great deal of help with

this. A few students commented that they resented pressure being

applied to make a premature decision and that hasty'decisions were

usually poor decisions. Several'comMents indicated that students re.

sent pressure being put by faculty members pushing their area of in-

struction.,

"Your life depends upon the major you choose." "Crucial to fu.

.ture." "It helpsthe kids. out a lot.'. "Strongly:affects all the

students." "Sometimes you just'aren"t sure of what you want."

Select Classes. This was rated as the most important service offered

and drew more comments than any other service. "You just don't know

which classes to take." "So student would know what he needs to take-

for his future. vocation." "Start on the right foot,from the start."

"So you aren't as scared or mixed up." "Cet the right classes for

the right major." "Strongly affects all students." "Students are

confused." "It's hard to understand what to take." Several stu.. .

dents commented on the importance of getting classes that transfer,
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!leer 1.....uainvire...._!...rteits. Several students indicated they were

not interested in a degree so-this service was not important to them.

Three students felt that the student could get all the information he

needed from the catalog, but $6 students indicated that this service

was very important to them. "Problems arise if not counseled properly."

"Save time and money." "Can be very conlbsing helps a great deal."

"Re sure of the right classes to take." "Helps the students out when

they transfer." "Reasons are obvious."

Transfer to Another School. About 75 students made comments indi-

cating that this was very, very important to them. This was considered

third in importance of the guidance services, although only 62.5 per.

cent of the respondents had actually transferred. Of the approximately

100 comments made, onst of them.referred to the transferability of

courses rather than counsel-assistance with the actual transfer pro-

cess itself. "The average, normal person probablY couldn't handle

it by himself." "Host everyone will transfer and needs to know ex-

actly what will be accepted." "It's necessary and should be accurate

and efficient." "Can be quite frustrating if not done correctly."

"Vital." "So you will not lose any credit."

A small minority felt that the student could handle transfer

without assistance. )3y far the largest complaint was losing credits

in transfer. A few students indicated they did not realize that

counseling help was available for transfer.

Solve Personal Problems. Forty-one students made positive statements.

"Kids need someone to talk to." "I needed it and nay not have succeeded
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without this program." "I needed it and may not have succeeded with-

out this program." "If someone eets heir with his life, he can make

it in school or out,"

Twenty -six students indicated that they felt one should try to -

solve his personal problems himself or solve them within the family,

seek psychiatric care, or talk to a religious advisor.

Several students indicated that they had needed help in this area

but would hesitate to discuss a problem with someone that they did not

know.

Solve Family Problems. About 100 student comments were rather sharply

divided into three groups. The first felt strongly that family prob.

lens should not be discussed at school, that this was between the

family, the church and perhaps the family doctor.

The second grotto, equally 1arge, felt they had serious family

problems but that the school was probably not capable of really chang-

ing the family situation.

The third and slightly smaller group stated that they had received

help here; that it had been effective. "If this is o.k., problems in

other areas are less likely." "Sometimes family problems can't he

solved - but work with the student." "I think this service is very

important and should not be chine away with."

Understand Yourself }'otter. About 110 students commented on this item.

Twenty-six felt that this service was not needed, as they, "under-

stand themselves without help", "can he done on your own", "should be

clone in hi "h school". The rest of the comTents were positive townrd

this service. "Integral part of well-rounded education." "That's
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most important." licentme if I understand myself, I never would have

dropped out." "I was very confused and afraid of making my own de-

cisions and it really helped re."

Item 27 .- Difficulties in Transftrrine. The comments for this

section were mostly, but Pot all, concerning credits lost in trans-

ferring.

Examples: "I transferred 63 out of 64 hours (total possible)

to , and encountered none of the difficulties listed." "Many

complaints of lost credits when transferred." "Teachers should grade

harder. I wasn't prepared for the more intense competition for higher

grades and was encouraged to chnnee majors."

Item 37 My 11,4 you get from PAC what ou came for? These comments

were varied, many of the respondents recoghized their immaturity when

attending EAC. They felt EAC was a good place to start college with

-close student- faculty relationships. An example for each ranking is

shown below.

Yes .. "I went to MAC to get training in a field I thought I

would like to work in, as it turned out, I continued my

education further thanks to the start that EAC pave me.

Partly -- "I went to eet some general requirements out of the

way. I wanted to determine a major while there. but

perhaps you have to dig more deeply to find help in that

area.

No -. "I was somewhat immature when l cam to EAC. I felt if I

were a little older thinEs 1,ay love hewn different."


