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CHAPTER 1. INTRODUCTION AND OVERVIEW

\.ﬁmaad.aud buttenglies is a career dgvelépmentfproject. _
for nineéto-twelve-yéar-olds. It consists of fifﬁeén 15 -
minﬁte cvior television progréms and associated classroom
materials for use in Nortﬁ American schoois. Accor&ing to
its'&esigners, bread and buttenflies is intended to help
sﬁudents explore the relationship between the-r lives and
the world of work. The series focuses on the individual's
perception of himself within the economic system, rather
than solely on information related to occupations and work
activities. Most of the programs are open~ended encounters,
enéouraging viewer 1nvolvement in problem-solving and

decision-making, both program-related and personal.

Developed and produced over a two-year period, the pro-
ject was supported by a consortium of 34 agencies, including
state departments of education, ETV networks, ETV commissions,
and local educational agencies. Additional support was pro-

vided by Exxon Corporation.



_Eentent and productzon experts held a series of meetings
to establish the projegt's ph1losophy and t¢ deosign the 1§
lessons in the series. Agencies supporting the project, and
other experts, were given the opportunity for periodie‘ref

view of the written materials as these were developed.

During this deszgn phase of bnead aud butte&ﬂteeé,tha
Agency for Instructional Televisien (AIT) engaged Educational.
Testing Service (ETS) to design and conduct the major portion
of the evaluation activities thought necessary for the pro-

duction phase of the project. Although AIT itself could

‘Bave carried out many of the evaluation activities, it seemed
more approﬁriate for the integrity of the project that an
independent agency begin to examine the purpose and effects

of tne materials, especially the television programs. The
details of the evaluation were developed by ETS in coeperation

with AIT and the project design staff.

The thrust of the proposed activities was "formative"
in nature. That is, the evaluation was designed primarily
to obtain information on the effectiveness of the‘project's
components quickly enough to allow the content designers
and material producers to make indicated changes and improve-
ments. Evaluation data were to be used in making decisions
about the relative acceptability of the programs and to

isolate deficiencices that could be corrected.



Given these needs for evaluative information, the task
of ETS was to providé maninum useful data; given certain
restrictions of time and budget. Pioduction and delivéri
schedules had not been establxshed for the convenience of
”evalnation, this limxted the extent to which any single
program could be examined. This also 1inited the number of
programn for”wnich nny e sation could be conducted. .Only
the first six of the project's fifteen prngrams couid be |
included, but the evaluation was constructed so that feed-
baék on the six earliest prnductions'coutd be used non nnly
in 1nprovxng those programs, but also in correcting and pre-

venting foreseeable deficiencies in the rema1ning nine pregrams.

The outlines of the first six programs, the'r objectives,
and the preliminary versions were submitted to ETS during
the Fall and Winter of 1973-74. On the basis of these materials
and information gathercd during additional meetings, the
staff at ETS designed and delivered to AIT the rough-draft
copies of instruments to be used in field evaluaticn of the
programs. AIT then arranged for the reproduction, distribution,
and administration of the instruments to selccted classrooms
across the country. Morce than 2,000 students in almost 100
classrooms were involved in the evaluation. The completed
forms were returned to ETS for analysis, and the results of

this analysis were reported back to AIT for use in making

formative-level docisions about the programs.



The féméinder of this report provides a summary of the
approaches used to gather the data, and some of the particular
results that were obiéinfd. In ﬁany cases tﬁé data presented
in this report are now obsolete, since needéd changes that
wére rcvedled have been made in the programs. Thus the
cmphdsis is on thé evaluatién process, and théksubstanfive

data are, for the most parf. not reported.



CHAPTER II, FOCUS AND METHODOLOGY

There were four areas of concern for the bread and

buttenffics evaluation activities. These were:

A, Did the students comprehend the program? If students
:do not understand what is happening in the program, no learn-
ing can take place., Comprechension of the details of the

" program, therefore, was the fundamental concern.

B. Was the program appealing to the students? Again,
if students were not attracted to the program, it seemed
unlikely that maximal learniqg would occur. So the concern
was whether or not students watched the program, and whether

they liked what they saw.

C. Wene the educational cbjectives met by the televisdion
program afone? Although the bread and buttenffies package
was designed to include pre-and post-program activities,
suggested in the teachers' curriculum guide, it was the

concern of the producers that the television program be able



to stand alone, if pbssible.' As a resuii, oné‘part of the
evaluation focused on the immédiate ¢ffects of merely view;
ing the program. The focus was on the attainmeﬁt of a list
of specific, behayiorallyndefiﬁed educatiana; objegtives

" for cach program, which had been preﬁared in advance during

meetings of the design and cvaluation staffs.

Ky weue'thé e&ucatiohat objectives mét‘bg the.teéeviaién
p#ogzam'péua the cfassrcom activities? Using the same list__
of educational objectives as a standard, evaluators examined
the specific effects of the classroom activities which fol~
lowed the viewing of the program. Because of prgcéical sched-
‘hling difficulties, investigation was limited to the effects

of the first 15 minutes of the post-program activities.

A fifth area to be evaluated was the curriculum guide

itself, but this study was commissioned separately and is
1

not included in this report.

i

A special study of the curriculum guide for teachers was
commissioned by AIT and took place in the Phoenix area during
March, 1974. The study was conducted by Bill Raymond, Director
of Planning and Special Projects, and Carolyn Raymond, Director
of the Center for Career Development, both of the Mesa, Arizona,
Public Schools. A panel of cight teachers, appropriate to
the target audiences, analyzed a draft version of the guide
in conjunction with each television program. The resulting
report gave both specific and gencral suggestions for the
organization and content of the curriculum guide, and those
suggestions were taken into account as the final version
was developed.




The v;riéiy‘of inférmntion desifed, and the raﬁidity
with which it was néeded, suggcstcd to ETS that a multi- |
face;ed aéprdach to data collection would have the'greatest
utility. Siﬁcé limitations of-time and finances preventéd
the development of 5ﬂy particular objective testing instru-
ment td a'high dégreo of pfecision, a multi-faceted approavh
had the advantAgé'of‘providing‘numerous sources ahd methods
of Jata collection such that the weakness of one source or
m@thod éouid be compensated for by the stféngth of another
if tﬁe information from each were combiﬁed in an optimal

manreer. Seven such facets were identified.

A. Student Questionnaires. The students were admin-

~istered paper-and-pencil questionnaires cither directly fol-
lowing the program, or following the program plus 15 minutes
of classroom activities. A comntrol group of children who had
not scen the program also completed the questionnaire. The
strength of this technique is its direct contact with the
target audience, and its capacity for broad sampling of this
audience in a standardized manner; its weakness is the lack
of proficiency with the written word typical of nine-to-

twelve-year-olds.

B. Student Interviews. After the program four or five

students were selected from cach classroom, taken aside, and

interviewed (usually by a local teacher or television utili-



zation specialist). This technique‘overgame‘the'writing
problems inherent in. the Student Questionnaire, but was
weak in its reliance on the interpretations (and reporting

skills) of the interviewers.

C. Student Critics. One class of fifth graders from

‘é xoc31 séh6o1 was h;ili;édhby fﬁe ETS.staff;vin an atteépt
to get a more "sophisticated” student reaction fd’Severél of
 the programs. The class was shown a number of the programs;
it was hoped that reactions thus would be determined more
by the program content and less by the newness of the expe-
rience. This sophistication was, of course, an ad#antage in
“that it simulated the éventual experiences of students who
will be seeing the entire series' however, the small sample
(about 20) from an atypical location (Princeton, New Jersey)

was recognized as a considerable limitation.

D. Teacher Questionnaires. The teachers of those classes

completing the Student Questionnaires and Student Interviews
were used as another source of information about the success
of each program. Although it is an indirect means of data
collection to ask teachers to assess student reaction, the
teacher knows the children well and is able to communicate
his/her insights with some skill. 1In addition, the teacher
often operates as a gatekeeper for the program's use, so

such opinions arc¢ critical.




E. Fxpert Judgment ‘In the absence of a better term,

this one was used to desxgnate a place in the evaluation

progedure at whxch the profe551onal staff who were conduct -
ing the evaluation could register their own 1mpress1ons and
redctioﬁs. This facet was intenid to temper the influences
of the more ob;ectzve techniques being used whxch although

oh;ectxve, were limited in the scope of thexr coverage.

F., Attention Measures. Develcpéd by AIT and playing
#”significant role in the eviluation were the Attention
Measures taken while the students in soﬁe classrooms watched
the program. The strength of this technique is its complete
. objectivity; the weakness lies in the fact that the effective
relationship between attention and actual comprehension

or learning is only poorly understood.

G. Observers. None of the previous measures were

directed specifically toward watching the entire class, as
a group, for appropriate or unusual reactions. Observers
present in each experimental classroom watched the students

viewing the program, and reported their impressions.

Each of these sources of information, then, was employed
to the extent and with the emphasis judged to be appropriate
to cach of the four specific areas of concern on which
evaluation focused. Each area of concern was studied through

‘several of the seven data collection approaches, giving

-9.



decision-makers actéss to a variety of data sources.

The following table presents a summary of the information
sought about bread and buttenf{lies materials and the "multi-
faceted'approach towards data collection.

TABLE 1. Evaluation Design

AREAS OF CONCERN

i ‘Objectives:
. . ' . Objectives: Television
METHODS Attention and Television and
Comprehension Appeal : only Follow-up
‘ i .
(A) Student
Questionnaires X X X X
(B} Student
Interviews X X _ X X
(€Y Student
Critivs X X
1} Teacher
Questionnaires X X X X
(EY Expert
Judgment s X X
{F) Attention
Measures X X
() Observers X

-10-




CHAPTER 111. THE SAMPLE POPULATION

Coeoperation of the consortium ageﬁcies was soﬁght in
‘the sample selectioﬁ process. Those educational and tele-
vision agencies willing to participate in the field testing
of ébmpleted bread and buitenflies §rograms were asked to
sélect classrooms that wodld be representative of their
ndfmal school television viewing audience. In each location,
sets of three equivalent representative classrooms were
grouped for comparative evaluation purposes. This selection
process did not seek a random sample of all fourth, fifth
and sixth grade students; rather, the planned use of the
programs suggested that students representative of the
eventual television audience would be 3 more appropriéte

sample for evaluation purposes.

The request also was made that sample programs be shown
under normal school television viewing conditions; that is,
if children normally viewed in black-and-white, the field

testing also should be in black-and-white. This condition

-11-



was not always adhered to, but did not seem to bias the

results.

E#ch participdtihg agency received a copy of the fré-
‘liminary version of a pfogram on vidéd tape. (Texas, an
exception, evaluated a program on film.) Agencies also
reccived multiple éopies of the ETS~ and AIT-designed eval-
uation instruments and detailed instructions for classroom
administration. Follow-up telephone calls or site-visits
clarified ambiguities or misunderstandings regarding the

evaluation procedures.

Fifteen agencies in fourteen consortium states volun-
tarily participated in the field testing and evaluation of
bread and buttenflies. Ninety-four classrooms and more
than 2,000 studcnts were involved. These students included
American Indians, Spanish-surnamed children, blacks and
whites. Their economic and social status ranged from below
poverty level to upper class. The sample classrooms were
located in rural and suburban areas, small towns and large
cities, from Vermont to Arizona. Emphasis was placed on
working with fifth grade students and, for the most part,
the sample was comprised of 10-year-olds. Occasionally
a third or seventh grade class was included; fourth and
sixth graders appeared with greater frequency. Nevertheless,

the great majority of the students were from the fifth grade.




The geographic spread and size of the sample are noted.

in the following table:

TABLE 2. POPULATION SAMPLED

Program \srency No. of Classes No. of Students
Treasure Hunt Arizona State Department of hducation 6 135
Orange County Public Schools , . RS S S ¥/

drlando, Florida

Massachusetts Executive Committee s 135
for Fducational Television and o ’ ' R
isisfon of Qccupational Education,

pepartment of Educatioen

‘ PROGRAM TOTAL ' a5 513
Feople Need People Iowa Educational Broadcasting Network 3 50
North Carcolina State lepartment of 6 137
Education
Educational Communications Board of 6 131

Kisconsin

PROGRAM TOTAL 1S . - 318
Pecistions, Pecisions Mississippl Authority for Educational ¢ 120
' Television
KQED-WQEX 6 125
Pittsburgh, “ennsylvania
Vermont State Pepartment of Fducation 6 118
PROGRAM  TOTAL 18 365 %
Me, Myself and Muybe fowa Educational Broadcasting Network 3 82
Ohio Stute Department of Education 3 59
New York Stat.: Department of Education 0 120
(filmj; LEducationul Scvrvice Center, 6 171
Repgion 17, Lubbock, Texas
PROGRAM  TOTAL 18 432
Success Story WVIZ-TV ¢ 185
Cleveland, Ohio
Tennessee State Department of hducation 6 153
whVU-TV b 136
Morgantown, West Virginia
PROGRAM  TOTAL 18 it
OVFERALL TOTAL 94 2,080
-13-
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CHAPTER IV. PROGRAM DESCRIPTIONS

The five brcad and battcmﬁliés programs ﬁndergoiﬁg‘

exteénsive ¢ raluation by ETS arc summarized in the following

>
-

pages. (The specific educational objectives for cach of

them can be found in Appendix A.)

A. Treasure uunf

Theme: Self-Independence and the Economic System.
The carnival is in town, the music is exciting, the
"lights bright, and the cides costly. Ernie, Monica, and
Bill go their scparate ways to finance the experience. In

interwoven stories, the children face the tasks, frustrations,

~
One of the first programs completed and made available to

TS for evaluation was entitled "Why Work." Evaluation

instruments were designed and preparations were underway to

take the material into classrooms. However, before data

could be collected, this program was shown at a meeting of

representatives of the consortium agencies. In discussions

following this presentation, a "'ess formal evaluation"

process took place and the consortium representatives, for

a variety of reasons, rcjected this program in its entirety.

Although this was not an evaluation activity conducted by

ETS, it is, nonetheless, an evaluation process and is reported

here for the record. It did result in change in the series;

a new program was developed and produced to accomplish some

of the same objectives embodied in the original "Why Work."

7‘1,6/-15-



and satiSfaétioﬁs of eafnihg moné}; When fhéy'reconvéne at
the cafnival all three have money. Monica and Ernie are
enthusiastic over their money~making ventures, while Bill
is surly and closeomouthed abeut the source of hxs funds.
rThe prOgram explores the process of producing income. and

demonstrates ways of participating in the economic system.

B, People Need People

Theme: Interdependency of Workers

Pebﬁle need people, from the split-second teamwork of
trapeze artists to the care and support of one friend for
another, from the cooperation of construction workers to the
finely-tuned execution of a quarterbach sneak. Complete
independence constantly is being thwarted by an individual's
need to gain social acceptance, personal satisfaction, and
financial security. The program helps students understand
the importance of working together, and helps to increase

the effectiveness of their interdependent relationships.

C. Decisions, Decisions

Theme: Decision Making

Tommy is a new boy in town whose first friend is Joey.
Joey turns out to be inept and unpopular with his classmates.
Tommy, however, is well-reccived by his new mates and wants
very much to sustain his popularity. When Joey asks Tommy

in front of the group to share in a week-end project, Tommy

-l16-



"TREASURE HUNT"

 Some responées from the Studenf Questionnaire:
Ifem: How could you or you& 6&L£ud6 ea&u e&ght
- dollans? . ,

f Anéwérs: 1 would fix a broken thing.
| Steal it from your brother.

Piay cards with my ﬁad.

Ask for my alownes.

Item: The parts of the pmaguam 1 would change axe...

Answers: I would put more kids in there.

that they should tell if Bill stole the
money after.

that you should end it more unsuspiciously.

the part where that girl at the market said
mean things. Sort of.

I am not an expert dopm't ask me because
I don't know,
Opinions on the best part of the program included
"Ernie washing the dog" as the most popular response,
followed by forms of "seeing the kids make money,"

or "the carnival."

-17-



must decide whether he can rish his continued friendship with
Joey. The program demonstrates the decision-making process,
focusing on the factors that influence decisions (emotions,

values, etc.) and the conscquences of those decisions,.

D. MeLfMgSelf, and Maybe

Themé: Séif;élarificatién‘

Elcven-year-old DeAnne lacks self-éénfidehce. She wants
very much to be a part of the pahtomime game that her class
éﬁjoys, but she can't bring hefself to volunteer. Her Aunt
Céthy moves into town to begin a new career. She is sensitive
to DéAnné's reticent behavior and léarné of DeAnne's interest
“ih‘art. She buys her niece a macramé kit, and bundles of
‘little strings and beads begin to take shape. New ideas are
also taking shape -~ "You arec what you do,” and "If you don't
take a chance then vou don't get a chance."” Eventually the
"I want to" side of DcAnne conquers the "I'm afraid to" side,
and her pantomime performance and macramé skills win approval.
The program is intended to increase students' clarification
and acceptance of themselves, particularly their evolving

abilities and aspirations.

E. Success Story

Theme: What is Success?
This is a true story about Dave who has been interested
in defining success for himself most of his life. When he

)5

19-



was gxquingAuﬁ on his father's fdfm;'hé éh}oyed draking;
but hi$ father tho&ght it was a waste of time. When Dave
wds'drafted}he waé able to decide for himself what he wanted
to do in the Army. The éhallénge of haﬁing to pass tests,
and of actually éﬁoosing what he wanted to be, made a change
in Dave, ~ﬂe Eégan-té definé sucéésé in his own terms, not
in someone elsé’s. Today Dave owns a‘leather shnp where he
, mﬁkes and sclls his own work., Success for Dave is é‘personal
”thing, something he has figured out for himself. The pro;fam
'éxplorcs the various ways to define success, eﬁphasizing the

future implications of one's personal definition of the concépt.




CHAPTER V. FOUR AREAS OF CONCERN: THE FINDINGS

First Question: DID THE STUDENTS COMPREHEND THE PROGRAM?

Treasure Hunt

Comprehension was tested by items on the Student
Qﬁéstionnaire such as: "Check the box which best explains
. why Monica lowered the price of her cards,"” and "Bill,
Ernie and Monica had to think about many things before they
started to get money for the carnival. (Indicate which,
such as 'cost of materials,' 'how long it would take,' etc.)."
The Student Interview included questions such as: "How did
Ernie get the idea of washing dogs to earn money?" The
results from virtually all sources indicated excellent and
detailed comprehension of the story line by the great majority
of students. It should be noted here that over half of the
students reported a belief that Bill got his money by
stealing it, even though the story is non-committal on this

point.



The Teacher Questionnaire asked,;"were the topic,
content, and vocabulary levels of this program appropriate
for your class?" With 23 teachers responding, 20 responded

“yes," two said "don't know," while one said "no."

People Need People

Prom the Teacher Questxonnaire, with 15 teachers re-
spondxng, 13 found the topic, content and vocabulary appro-

" priate, while two did not,

A post-program class discussion revealed that the Student
Critics could recite the theme, as well as a number of spec-
ific statements from the program, indicating a good degree
of comprehension. No confusion about this relatively

straightforward theme was detected.

Decisions, Decisions

All of the 16 participating teachers indicated that they

found the topic, content, and vocabulary appropriate.

From the Student Questionnaire, which included questions,
1ike the examplesbelow, excellent comprehension was indicated
for the greatest part of the program: '"Tommy had several
goals in the program~--things he wanted. Checck the statement
(i.e., buy a horse, get good grades, etc.)." "Check the

statements that tell how Tommy tried to get out of making his

-22.



"PEOPLE NEED PEQPLE"

Some responses from the Student Questionnaire:

Item:

- Ansvers:

Item:

Answers:

Lives. Think of yesterday and name each
pexson on whom you depended for something.

1 depend on Mom to get me up, but she didn't
yesterday.

Mike Patton he played catch with me (I could
not play by myself).

Jim, Mike, My sister Cissy. All the people
on my baseball team to catch a pop.

The best part of the program 4{8......

the acrobats because they didn't depend on
anybody.

the hole thing.

when the girl helped the blind. That's nice.

In general, the responses grouped under specific

scenes or parts ("the blind boy," "the football game"),

and abstract understandings ("pecople all depended on

each other,”" "to help people™).

-73—
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decision (ashed his mother to lie for him, ete.)."”

Me, Myself, and Maybe

Se&enteeﬁ teachers responded to the quesfion aﬁdﬁt
appropriateness of topié, cdntént, and vdcabulary. Sixteén
replied favorably, one unfavq:gb;y.‘_Cdsp:ehensiqn_alsq
appeared to be high, bascd on the number of appropriate
studeht reSponséé to items such as "List some activitics
DéAnne did not do so well,” and “"What were some things DeAnne
discovered she could do?" These appeared both on the Student
Questidnnaire and in the Studeﬁt Interview; resulfing data

showed uniformly good results.
Success

Fifteen of the sixteen teachers considered the topic,
content, and vocabulary appropriate, and one reported "don't

know."

‘rom the Student Critics, however, came evidence of
considerable initial confusion about the fact that Dave was
really the owner of the leather shop. At least one student
in this small group also reported confusion about the name
of the shop "The Cow's Outside."” These areas subsequently
were tested in the Student Interview; ownership of thc shop,
but not the name, was found to be confusing and at least
momentarily distracting. (This part of the program subsequently

was changed to clarify the point.)

A2




Second Question: WAS THE PROGRAM APPEALING TO THE STUDENTS?
. DID THEY LIKE IT?

. Treasure Hunt

o 3 | o :
The Attention Measures indicated high and consistent

interest in this program, virtually incapable of improvement.

(See figurc 1),

Two items from the'Teadher'Ques;ionnaire also provided
data on this question "How woul& you rate : dar students'
xnterast in the program?" and "Judged with dthér séhool
television programs you have used, this program is..."

- "On a five-point scale, 20 out of 25 teachers rated this
prozram in the top two categories in response to both of

these questions.

The Student Critics were very enthusiastic about this

progran.

People Need People

While not as high as "Treasure Hunt,'" the Attention
Measures appeared acceptably high, with two noticeable dips
at the transition points between the three sections of this
program. (See figure 2.) These two lapses in attention
were not regarded as serious or in need of correction, be-

cause they did, in fact, occur during the transitional periods

3
For a further explanation of the methodology, see appendix C.

-26-
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and scemed to serve as a kind of breather for the attentive

student.

‘t

Fcrom the Student Critics came #he réaction that they
did not like this prbgram as duch'as "Decisions; Decisions"
(seen previously) bdt that it was still satisfactory. They
did comment on the fact that there was a‘gréat deal of

'repetition.

On the two relevant items from the Teacher Questionnaire
(as above), with 15 teachers reporting, 14 rated the program

in the top two of the five categories.

Decisions, Decisions

The Attention Measures showed very high interest through-
out, with one dramatic exception. (See figure 3.) During
what became known as the "bedroom scene," when Tommy's mother
talks to him at length about the difficulties of decision-
making, the attention level dropped to a point where about
one-third of the students were not looking at the screen.
{(This section subsequently has been rcdone, presumably with

more visual stimulation.)

From the Student Interview came evidence again that the
bedroom scene was considered to be "mushy and boring" by a

numbe~ of students.
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On the two items from the Teacher Qucstionnaire, 16
of 17 teachers rated the student interest in the top two
categories, and 12 of 16 found it better than other school

television programs.

Me, Myself, and Maybe

The Attention Measures were again high, with noticeable
"dips at points where adults were talking at some length.

(See figure 4.)

From the Teacher Questionnaire, of 17 teachers, 13 rated
stﬁdent interest in the top two of five categories; 10 of

15 rated it better than other school television programs.

The Student Interview materials revealed that students
frequently were stimulated by the program to the point of
being quite anxious to participate in classroom discussion

following its showing.
Success

The Attention Measures again were very high, with only
small dips, evidently at points of extended verbal discussions
with adults, (See figure 5.) These were not viewed as serious

flaws.
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‘Scventeen teachefs”reportgd on student interest and
compared the program to others; on both counts, 16 rated

this program in the top two categories.
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Third Question: WERE THE EDUCATIONAL OBJECTIVES MET BY
THE TELEVISION PROGRAM ALONE?

The three major sources of information on thiS‘questionA
were the Teacher Questionnaire (teachers were asked simply
to rate the degree to whxch they felt each objective had
,been achieved), the subjectxve Expert Judgaen ts, and -~ by
far the most elaborate technique ~- the attempt to measure
directly changes in the students resulting from program
viewing. Thxs was done by operationally defining the objec-
‘fivés in the Student Qﬁestioﬁnaires and Student Interviews.
For example, if the objective was that the student could
" "1ist an increcased number of ways to make money,'" then post-
viewing performance was compared to pre-viewing data collected

clsewhere, and the differences were attributed to the program.

A generally accuratc characterization of the results
from all five programs, however, is that with few exceptions,
enumerated below, these objective indices failed to change
in the hypothesized directions. That is, our most direct
and behaviorally-oriented indices yielded evidence that the
programs almost universally did not achieve the educational
objectives. One of the reasons was the crudeness of the
ﬁeasurement that was possible under the limitations of time
and budget. But this probably accounts only in part for the

lack of positive results. A sccond recason was the reduced
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emphaéis given to the behavioral ohjectives in the television
programs themsclves by the producers and designers of the
programs. This topic will be discussed in more detail in

the comments concluding this report.

Treasure Hunt

The Student Questionnaire revealed no movement toward
~ the cducational objectives. In many cases the students
could perform the objectives adequately before the program,

leaving little room for possible improvement.

The Expert Judgment, however, was that the gencral goals
of the program, if not the specifically stated objectives,
were achieved to a satisfactory degree, and that the program

was a definite success.

The Teacher Questionnaire asked teachers to indicate on
a seven-peint scale how nearly they felt each of the specific
objectives had been met. The number of the responding
teachers who registered the achievement in the top two of
the seven categories is reported below, along with an abbre-
viated statement of each specific objective. (Complete

statcments of the objectives can be found in Appendix A.)

1. The student will express a feeling that he can

currently ecarn money. Fifteen of 24 tecachers.

-36-



Ak X
: 'fe,\“:\‘

gt
"DECISIONS, DECISIONS"

Some responses from the Student Questionnaire:

Item: Life 48 full of decisions, big ones and

small ones. List as many decdsions as
you can that you have made in the Last
few days.

Answers: Not to eat my breakfast.
To let a bird go.
To bcat up my brothex.

Item: What 1 Leanned grom the proghram.
Answers: Make your own decision, den't hide from it.

Some decisions are hard, some are easy.

No matter how largc or how small you are,
you have to make decisions.

I'm not the only person who has to make
decisions.

Don't just go and decide, think about it.
1 learned a problem can't be solved for
you, you have to solve it.
Opinions about the best nart of the program were
evenly divided between "Tommy trying to decide" and

"When Joey and Tommy make friends.”
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2. The student will §xpr§ss or demonstrate an inc;cased
desire to make money. Sixteen of 24 teachers.
3. The student wi;l identify factors which may assist
a person in finding way§ to mahe money. Fourtéeﬁ of 24Ateachers.
4. The student will stéié sacrifices one may have to
make to earn money. Ten of 24 teachers.

5. The student will list an increased number of ways

to make money for himself or herself. Lleven of 24 teachers.

People Nced People

Once again, the Student Questionnaire showed no appro-
‘priate improvement (on questions where improvement was
possible). The Expert Judgment was that the specifically
worded o?jcctives were, in fact, not very dircetly addressed
by the program. The objectives, and the number of teachers
who rated achievement in the top two of seven categories, were:

1. The student will demonstrate an awareness of
interdependency. Nine of 14 teachers.

2., The student will be aware of the need to compromise

between independence and dependeucy. Eleven of 14 tcachers.

Pecisions, Decisions

No hanges were detected in the Student Questionnaire
responses, and few were possible given pre-propram student

attainment. The Expert Judgment was that, although the

3




decision-making theme was very much in evidence in the progranm,
~there was an emphasis on social decisions rather than on |
career decisions. This was seeﬁ as a significant flaw,
(Changes in the éuriiéﬁluﬁ guide attempt to redirect the

focus of the classroom activities for this program.)

The objectives and the teaﬁﬁérS' ratings of achievement
(in the top two categories, only) wére:

1. The student will describe factors in the decision-

.making process. Eleven of 16 teacheré.

2. The student will distinguish between reactive and
§roactive decisions. Five of 15 teachers. ('ost teachers
were not familiar with these terms.)

3. The student will identify current career-relevant

decisions. Seven of 14 teachers.

Me, Myself, and Maybe

Few meaningful changes were detected in the Student

Questionnaire data.

The teachers rated achievement of objectives in the
following manner:

1. The student will describe ways in which one acquires
a self-image. Nine of 13 teachers.

2. The student will describe self-clarification through

risk-taking. Nine of 13 teachers.
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3. The student will draw self-other parallels. Eight
of 12 teachers.
4. The student will identify ways to test assumptions

about himseif or herself. Nine of 13 teachers.
Success

The Teacher Questionnaire showed the following ratings

of‘#chievémcnt 6f’objectives: |
| 1. The student will give examples of successful indi-

viduals and criteria of success. Ten of 15 teachers.

2. The student will give self-appropriate ériteria of
~_success. Ten of 16 teachers.
3. The student will give an example of self-defined
“success, which might not be success in the eyes of others.
Nine of 15 teachers.

4. The studen: will give an example of success in the

cyes of others which was not success to the student himself

(or herself). Nine of 15 teachers.
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Fourth Question: KERE THE EDUCATIONAL OBJECTIVES MET BY THE
TELEVISION PROGRAM PLUS THE CLASSROOM
ACTIVITIES?

A number of the programs were désigned in such a way
that, if the educational goals were to be obtained, the
burden would be on the teachers' activitiés following the
progranm. :The imﬁediate‘post?viewing activity was'usuaily
a discussion focusing on the career development concepts
presented in the program. However, the results of the present
analysis once again indicatc that, in general, no changes
in student performance could be detected by means of the
qﬁéstionnaifes administered after 15 minutes of discussion.
This result evidently is attributable to a number of causeé,
or a comBination of causes, including: 1) poorly cali-
brated measuring instruments, 2) inappropriate teacher
activities (perhaps through lack of preparation, for a
variety of reasons), and 3) the short time limit (15 minutes),
which may not have been sufficient for any real changes

to occur.

In fact, the actual raw data did indicate a number of
changes had occurred, but they often as not were in directions
other than those hypothesized, and not large in any case.

The overall picture suggested that it would be inappropriate
for the evaluation to invest any of these particular changes

with significance and interpretation.
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"ME, MYSELF, AND MAYBE"

Some responses from the Student Questionnaire:

- Item:

Answers:

What T Zeanned §rom the progham...,

Taking chances and having confidence in .
yourself is better than hating yourself.

Just because you are colored doesn't mean
you are any different from some white person.

Pontt knock it; you haven't tried it!

The most popular response was some form of "Don't

be afraid (or scared) to try things," or "you can do

it if you try."

Item:

Answers:

Who do you admine the most? This can be
a famous penson, a relative, or a fadiend.
Can you think of some ways you are Like
that pensont

Abe Lincoln. (I am) honest, helpful, mind
my elders, (and) I'm against slavery.

Opinions about the best part of the program

centered on DeAnne's learning to raise her hand and

volunteer before the class.
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CHAPTER VI. CONCLUSIONS ABOUT EACH OF THE PROGRAMS

Treasure Hunt

The Teacher Questionnaife included thé item, "Would
you use this program again, in a unit bn career development?"
For "Treasure Hunt," 21 teachers said "yes," two said "don't
know," and two said "mo." (These two teachers would not
use it because they thought its setting inappropriate for

their inner-city students.)

The Expert Judgment was that the program was perhaps
the best of the six reviewed in that it was interesting to
the students, demonstrated many of the points intended by

the objectives, and woild serve as an excellent affective

stimulus.

The Attention Measures consistently showed this program
uniquely capable of holding children's interest for its
entire length, It was the highest-rated program on the

attention instrument.



People Need People

‘Thirteen of 15 teachers said they would use the program,
two said "don't know." The Experf Judgment was that the tﬁéme
waé repetitive and less complex than couid ﬁave been communi-
cated‘by the 15-minute prdgram, but that it did succeed in

its cognitive, straightforward, and modest aims.

Decisions, Décisions

Sixteen 6f 17 te#chers woﬁld use it§ ohe said "don't
know." The Experts felt thaf the program was very stimulating,
but that the decision-making context was sociél rather than

~ carcer oriented, and that this was unfortunate; the children

- found the program very stimulating. Evaluation data suggested
that more visual stimulation be provided during Mother's
talk with Tommy, a change that was made in the finagal version

of the program.

Me, Myself, and Maybe

Fourteen of 17 teachers reported they would use it, two
said "don't know," and one said "no." During two of three
intervals of extended adult dialogue, viewer attention

begans to flag but quickly revived to acceptable levels.

-46-




Success

“All 17 of the teachers participating reported tﬁat they
wdqid use this program. Fron data suﬁplied Ey the evaluation,
two éﬁanges were recommended and made in the final version
(i.e. consistent nanme tags and clarification of store ownershxp)
In %pxte of a great deal of adult-oriented acth1ty, attention

levele remaxned high and. the theme was communxcated
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"SUCCESS STORY"

Some responses from the Student Questionnaire:

Item: Think about a time you wexre Succesaful
at something. How did you know you wenre
successful?

Answers: [An example of passive achievement] When
. - the clubhouse didn't fall out of the tree.

You can tell imnside, you feel good.
When what I did worked.
Ttem: What does success mean to you?

Answers: Well, it don't mean hardly anything to me.
Money, fame, and women [from a fifth grader].
A winner!{ at home, school, and play.
Success means perfect.
Success means doing your job, whether you
like it or not, and get it done right.

Most popular responses defining success included
some form of "doing something right," "being good at

something," or "doing what I want to do."




CHAPTER VII. EVALUATION SUMMARY STATEMENT

Of the five (out of six) programs that survived the
ﬁwork print" or prelimiﬁary version, four were seen to have
particular flaws that were serious enough to require correc-
tion. The bedroom scene in Decisions, Decisiomns and the
name tag and shop ownership problems of Success subsequently
were redone, but no evaluations of the altered versions have

been completed.

Technical problems, especially in the sound tracks of
"Treasure Hunt" and "Me, Myself, and Maybe," resulted in loss
of comprehension for some students and teachers. These
problems were thought serious enough to require new sound

tracks for some portions of the programs.

There is no question that the overall impact of these
five programs is quite positive, if their purpose is agreed

to be that of an affective stimulus for fourth, fifth, and

sixth grade children. (The programs involve children, excite

1



them, and stimulate discussion both in and out of class. )

Providing an affectxve st;mulus is in contrast to the

achievement of specific and particular, behavio:ally—defined
educational objectives., Such objeétives day serve the needs
of many career educators, but could be obtained in other,

. more effecient ways without the use of television.

These programs are all popular both with students and
| teachers, and although they should not be considered a
{complete curriculum package in themselves, they can conétitute
ﬂa fundamental and extremely valuable component of a more

diversified unit on career education.

An additional overview of the impact of the programs
can be obtained from the teachers' reactions to some question-

naire items. (See Appendix B.)




CHAPTER VIII. CONCLUSIONS AND COMMENTS
| ON THE EVALUATION PROCESS

The most rigid and objective of tﬁe cvaluation techniqués
'Téttempted in this ¢ffort, that of student behavior changes

as measured through questionnaires, generally showed "no
effect.” One of the more interesting findings of this

Sfudy is that, if this were the only source of data for

the evaluation, the project would be declared virtually
without impact. Yet the data collected from other sources

and by other techniques indicated successful achievement of
what was intended, and generally a high degree of satisfaction,
on the part of all concerned, with the total product. Clearly
some discrepancy or misinterpretation was occurring in the
direction and design of the project, chiefly in the emphasis
on the educational objectives by the cvaluators, and their

de-emphasis by the producers.

Objectives such as "the student will state an increased

number of ways to make money" were taken quite literalty by

the cvaluators, who did not consider the goal achieved unless
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thé sampled students did, in fact,'éhow‘an increase in ihcir
ability to list ways they could make money. If was clear

from the final program structures, however, that this specific,
literal interpret@tion of the objectives was not the guiding

force for the produétion.

In fact this seémcd'just as wéll; on reconsideration of
the real and reasonable goals th#t shoﬁld be set«for-such
'ia project. If the goals had been interpreted literally,
they could have been achieved rather easily by designing
a repetitive presentation of lists, for example, of ways
to make money. (In fact, this might not have been necessary,
considering the great underestimation of cﬁildren's abilities

and knowledge prior to the programs.)

It was somehow understood implicitly by the production
tcam, however, that this was not the function for which
the television medium was to be, or should be, used. Rather,
producers' efforts were directed toward creating stimulating
cxperiences, such that viewers would find the particular
topic interesting, be willing or even anxious to talk about
it afterwards, remember it for some time, and in genecral

probably undergo certain affective changes, rather than the

cognitive changes that were indicated by the educational

objectives.
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This,‘then, acéounts fOr the rather odd set of circum-
stances, in which virtually no aehievemeﬁt of the declared
objectives could be specifica!ly documented while at the
same time the programs were being pronounced, thh some
few qualificatxons, quite successful. It is a confusion that
can be noted in other evaluation projects and suggests that
the administrative process of evaluation be modified and
_g;arified, iﬁ order to gain maxiﬁum uséfulness from the

cvaluation activities.
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APPENDIX A

Objectives for the Five Evaluated
brcad § butterflies Television Units

As part of the curriculum development process for
brecad § butterflics, members of the design team, in con-
Junction with the evaluation-team, developed objectives
for the television components of the project.

The television unit is only part of thls career
'develnpm;qt project. This unit is seen as the television
or film progsram and the clausroom activities 1mmedlate;y
precaeding and immediately following its presentation.
Pout=viewinyg activities taking more than 15 - 20 minutes.
are not pirt of ‘the television unit, even if they are.
desioned o follow the pvorran immediately.

The avdluafxun of the ¢ive programs discussed in
this report wis baceld, in part, on these obi ectlves.

Fs.



CLLF-INDEPENDENCT AND THE BCONOMIC SYSTEM  (Treasure Hunt)

Ritionale:

,Iute:"edth youth are seeking ways to demonstrate
gredter “uPPPﬂJP“xP and initiative. This can be expressed

Shy oallawing these vouth to participate in income producing

ACtivities of the home, school .and neighborhood. In our
Sovciety, dn‘individudl’s frecdom, his psychological percep~
tion ot iV, a5 well as other percept;ons ot himself are
ctten el ined by hils abliity to part1c1pate in our economic
Guestes. AL the environment of work has shifted from thé home,
vt toda s are Jdended an oppoxtunltv to observe the economic

S avgtim, 0+ this reason it is important that youth be allowed

Cto o Lerve and experience the process of producing a product
ar i/, : providing a sorvice that can be sold at profit. The
ctoo- oo onicht include yoing through the several stages of

swoas totne g ooon; anv, obtaining capital, selecting a name,
ceoibine wro way cbtaining a charter, adoptlng by -laws,

Qt S taloiny ey §fudUctLdﬂ, assifning responsxbxlltles, salary
ﬁvhcf.iﬂ.‘thainlna raw materials, pricing product and/or

sty Loy eleet o beard ot directors, open a bank account,
CatalLl hoa ;rpﬁw.tl i line, move company into ppoductlon,
marh. tiny tte [ro tucot.. Youth can have their horizons expanded
in tegr voete v sible and authentic optlons they have to

.

cartici: ate in fhe econcmic usystem.

e

PNpaGr e he ;xu~eqa of producing income and discover
v, Lnown i the stndant can achieve economic independence
be particirating in the economic system now and in the future.

et tores tor the Television Unit:

—

. - e

(T:e w rring title for the television unit is "Treasure
Atcer v.ewiny the television preogram unit, the student
i. ixpress a feelimy that he can currently earn money.

J. ixpre. . or Jdemonstrate an increased desire to make

TONe,

2.



J.  Identity factovs or conditions which may assist
the intiividual in tirding wavs he can make money (e.g.,

Corecognizing nevdu wt people for a produﬂt or service, under-

'dtdndxnp one'; abilities, demonstrating PESPOHSLblllty, having
money rakes money, etc.).

| 4. . Will 1list nr state sacrifices one may have to make
coota earn money (e.g., rishp of losing all money, delay in.
reeard o return, return to same stage of no profit, inter-
personal pvablems with others, cte.).

5., List an increased number of ways in which he
perraonally mayv make money.
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INTUPDEPENDE NG 0l wWavEDR; (People Need People)

Fationile:

v

. Pre~adolescents display boundless energy coupled with
-an intenue Jdesire to make one's own decisions. Children
Swint to be able to demonstrate their own independence while
Al the same time rind a high Jdegree of acceptance with their
prers.  In an artempt to gain social acceptance, the child
Tearne that in opder to be accepted himself he must also be
willing to prant acceptance to otheps.

Gtudents at this ape need (a) to view examples of
dependency ind interdependency of individuals in the world
0f work that wili provide models to follow in building more
covperative liaison with others; (b) to recognize social
contributions ot edch job to the total functioning of man
and societys (¢) to paln respect for the contribution of each
member of the taian, not just for production, but for mecting
each other's human needs; and (d) to recognize that different
work situations meet varying levels of social and psychological
needs.  Instructional activities in the program will stress
an interdependent, interactive learning process.

alc

~To facllitate the student's understanding of how workers
are depernddent upen cath cther to meet their physical, social,
and poychological neels and to increase the effectiveness
vt their interdependent relationships with others.

Objectives for the Television Unit:

(The working title of the television unit is "People
Tevesd Peuplv...”) o

Atter viewing the teluvision program unit, the student
wijl: '

T

Lo Demonotrate an awareness of interdependency which
cagtd Taclde the following: A
4. The student will state an increased -
numler 0! ways man is dependent upon others
(economic to meet physical needs, socio-
psychelngical:  social reinforcement, compan-
ionship, intellectual growth, need for completion
wr 2locure, eta.),
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b. Given a product, the student will identify
worhers who contributed in an interdependent
Wwav Lo the completion of ‘that product (product
in the film is in the area of construction).

~, (iven a group work situation, the student
will choose when to act independently and when
to depend upon others, describing the appro-
priateness of his behaviors.

d. The student will select a number of workers
for whom there is a mutual dependency of worker
relationships, describing the nature of those
relationships.

e. The student Wlll select one wcrker upon
whom he is dependent and who in turn is depend-
ent upon him, describing the wavs they are
interdependent.

2. Demonstrate an awareness that in many work situations,

the individual will have to choose from among his independency
an dependency needs, with consequent compromise. ‘
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DECISTON MAKING  (Decisions, Decisions)

Rationale:

Intermediate youth need to understand how to develop
decision making shills and the opportunity to apply decision

“mab iug i L1l ddily They need to rocopgnize and experience
lhﬂ ontrol that they can exert over their lives when they
arply 4 rational approach to decision making. Therefore,
voath oot this ape are ready to explore the factors that in-

b breie thelp }o<1310w,,and the fact that they are responsible

S RS he vuteomes of thelr decxszons.

PEFRL :'

Applies decision making process in selectlng and ex-
plainins a number of hypothetical options and discovers
factors that influence decisions and possible present and
tutur- consequences of gzven dec;sxons.

blectives for the Tele on Unit:

Aftep VleU1np fhe televi Alon_prqgram unit, the student
will: ' ‘ '

i. 'J>ucrxbe one or more factors in the decxsion maklng
process, uuch as

a. pathering more informaticn

b. . considering consequences of both alter-
natives.

<. considering how the alternatives relate
to values, etc.

iven several situations in which decisions are
stinguish bhetween proactive and reactive approaches

3. Identify ¢one or more current decxsxons in his life
tha+* have career relevance.
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SELP- "LARIFICATION  ™e, Myself, and Maybe)

Far i ‘nale:

.. Thildren at these ages have the capacity to compare themselves.
owith and differentiiate themselves from significant others in

Coterms ot interests, ideas, beljlefs, abilities, likes and dislikes,
Capal Liities, an: ot ills, Because children have a wide range

of irterest ar these ages, it is important to provide a broad

rande ! experiencys s which enable them to expand their clarifi-
cation o f sel! an: 'o develop positive self images..

“hildren of these ages are moving from a stage of initial
selteaswivrenans to one of erystalizing an independent self-concept.
The int:oduction oY differing cultures and life styles of a wide
S neTe a{ aiults is essential to that process, To extend the
spticna fop jdentification beyond ‘the perimeters of the school
souiety “’V*a the rhxli a more realzstxc range of ego-~ideals
from which o chooge.

Ceal:

To increase aclarification and acceptance of himself, his
unijueress and behavieor, and his evolving self and aspirations
within the lavrer society. : '

Ntiect Tres for the Television Unit:

—

*

(The woarking title oof the tﬁlPViSiOU unit is "The Bead NecklaCﬂ"

Atter v1ow:ng the televxaxon progvam unit, the student

4

will:

1. feccrzbe twe or more ways in which one acquires self
awareness or verifies a szelf zmape (e.g., experiences, associations
with nthers and the feedback given, reading ete.,).

2. Aive an example of how self-clarification and/or a |
positive feeling about self may come as a result of taking a risk,.

s« Draw a parallel between a self characteristic and an
ability, interest, value. or attitude of another person.

4. Identify at lease one way he might reallty test an
afqumptlnn about himself.

)



C WHAT I SHOCFSS? (Success Story)

Fationadle:

_ Children, during the 1nt9rmvd¢atp vears, express a helghtened
desire for recopnxtxnn; they are concerned about, and affected
by, their suctcesses and failures. As they explore their ideas
about success, they need to experience and recognize: (1) the

faot that success often stems from meeting social, economic, and

. psychological needs: (2) the variety of ways by which success

‘may be achieved: (3) that their success is often dependent upon
establishing cooperative working relationships with others;

{4) how their needs may differ from others, thus affecting personal
eriteria for success: (5) factors that make for success at work
such as a sense of achievement, recognition, work itself, respon-
sibility, etc.: and (A) the difference between internal and
external factors that affect their emerging definition of success.

Goal:
.To explore both internal and external dimensions of success,
define success for himself and project possible present and future

implications his definition of success might have in his several
life roles.

Objectives for the Television Unit:

After viewing the television program unit; the student will:

1. Cite examples of individuals who may be considered success-
ful in ¢ifferent ways and give several criteria which distinguish
their success.

2., (ive several criteria of success which he considers
appropriate for himself at this time of his life.

3. (ive an example of when one may be successful, though
not considered so in the eves of others.

4, Describe an experience where he was considered successful

in the eves of others, but not in his own eyes; report why and
h{!w hf’ “oltn



APPENDIX B

SOME TEACHERS' REACTIONS

Although the unanalyzed raw data obtained from this
project are much too voluminous to present in this report, a
certain. lack of representativeness is created by summary
presentations only. A sample of the data, on the other hand,
could be misleading and wide distribution would not be
approprlate. In an attempt to arrive at a compromxse on
this issue, one question was selected from the questionnaire

administered to the classroom teachers, and the complete
resu]ts area pvesented below.

The questxon selected was relatlvely neutral in tone,
and was asked as the final questlon in all five of the evaluated
rrograms. Following is the questlon and the llst of responses
.trom all ‘teachers who partxcxpated

"Have you an) sdditional comments on the program and
4xt§ utility in your classroom? Please express your opinion
as fully as possible.”

Treasure Hunt

.Twenty-five'teachers responded. Eleven had no gommeﬁ;s.
The remainder are presented below.

- "1 petrsonally think that att&tudea toward use of meney
shoutd be stressed. They earned just to en;ay, maybe thene
were other cbjectives for the money use.”

"1 enjoyed and appreciated it."

"1 was under the impressdon this was a program 4in. careex
education. 1 §elt teo much strcss was ptaced on mak&ng money

3%@;;



"I thought it would b¢ a goed vehicle for a "values"

discusscon perded.”

"Making money -- this concept can be used to identidy

.o opupdls with strengths and weaknedses in this areaq.”

"1 would be very interested in seeing the othex paogadms

 recated to this subject.”

"The idea cf intencat, Eéans ete, 48 good for these

.ﬁidé {o know about. Funtherding tiéa would definditely be

beneficial to them."”

- "Mone time cculd be needed. Especially with a cfass
Like mine that need time, further expladining. Questionnaine
toe €ong and boning., Discussion could have been better.”

- "Carnival background noise was distracting. 1 could
foltow the stony because I had nead the synopsis. Close
ups of the children talking wene helpful in undexstanding
how each child felt.”

"The class Ciked it."
"Intenesting approach to Values.”

"The program was excellent -- {f meefs the needs of the
students -- the students enjoyed the program. We need moke

programs €ike this because <t was nefated directly to the

students.”

. "A Little mone emphasis on the idea that we €ive in a
wertd vf work. Te have the things we want, we must wonrk
fen them. Any honest woenk {8 honomabtle."

~"Tke pregram will be usedul in that the students need

guidance (n developing and becoming nesponsible individuats.
This pregram witl certainly serve as a needed guide."”

People Need Peuple

Fifteen teachers responded. Six had no comments. The
remainder are presented below.

"Excellent -- T can't wait to see and work with chitdnen
en this sendics.”
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"The teamwoenk approach in the feotball sequence was good,
1t can be effectively used fto show pupils that winning onr
Eosing a game 45 a nesult of working tegethen.”

Alse, the weman Cineman segment showed that ié a person
- (& capabie u? doing a cenrtain type of fob it doean't depend
on whethen the wonken {8 male on femate. Too, it showed how

- alt membens had te wonk togethen to get a good job done

] "These twu episodes can be nelated to eveny-day events
in Schoot.” . | |

"1 appreciated the portion aboutl the "linesperson.”
As a teachen, 1 am trying to enrase centain attitudes about
wemest, We need meonre of thés! 1 think thdis program could
be used effectively in my clars.”

"I geel that this weuld be a venry wonthwhile paogaram
forx boys and giséa to view on televdsdion, 1 beldeve more
ddategue would add mone "colos™ to the program. Thdis
program {8 much needed in cun elementary schoods. Bows and

 g¢10s of this age Levet should begin thinking and wonking
towaad thecn catreens.” ' o o ‘

"Due te the fact of intenracial groups viewing thia
sendes, 1 do feel penhaps many races should be used;
examples:  Japanese, Chinese, ete.”. =

"My class needs this exposune to the fact that people
need €¢ ceopenrate and get along. Qudite oflen al this age
they don't geel as though they need anyone. This is good
frem a human nelations standpodint,

Thene <8 a very coufempoaa&g approach and 1 neally Liked
¢t. T know they did." : |

"Aften discussing ygoun deginition of cancer development,
1 think this <a a great meand of approaching this topdie. 1
think it (s valuable to have the kids evaluate theinr "roles”
in Bake new and how diffenent groups of peopfe help and need
each other " |

"Colon makes this program even more appealing. 1In oun
schoul we have no colon monituns. 1t would be intenesting
to tun a test gacup with a black-and-white set to see if the
. intetest Cevel was as hdah. 1 feet this program and series
it a need gen good grade-tevel matenials in caneen education.”

"Excetlently done! So many possibilities gfon 4in deplh
dcscusscen!l” - :
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Cecdtiorpry e cbiione
Eileven teachers responded,  LIX Gad no comments.  The
remainder are presented below.

"Cute song as intsoduc tion. : :
These fourth graders weed situations brought to them--
¢ make them think, They have evenything done gor them --1"

"I have tathed with twe othen teachetrs who have done.
a ot of werk with vatues clanifécation and 1 have become
venry anterested «n this atea., 1 thought of many podnts of
déscussden that wene triggened by this wrognam.

"Closely nelated to the students' own expeniences., A

probiem any one of them coufd be o1 has been congronted with."

"I geet that vur students aced opportunitics such as
this Ce express thedn feelings on non-academic subfects
Such as valuvs and decision making. This program would be
valuable in "stanting the batl wolling” for many classroom
discussdiens,” : o & ‘

"I woutd very much enfoy a semi-ntegufat use of pregrams
of this natune. 1 de, however, betieve that the prognam,
An (tsedd, weutd be very ineffective. A geod follow-up exer-
cise woutld be essentdal 4n wnsuning that the message 48 made
cfear. A¢so, difierent approaches and activities would have
to be emploged ¢4 the semi-tegufatr program would be i{neffec-
téve. Twn essence $hen 1'm saning that to make this a newand-
tng activity beth students and teachens much be caeative,
intenested and §ree to communicate,” : o

e, Myself, and Maybe

Seventecn teachers responded. Six had no comments.
The remiinder are preuented below.

FT gedt (t podnted cut the self-awanrencess aspect of
career educataon, hewevenr, 1 have my doubts as to the
egfectiveness as a "vne-shet”" thing. (1 realdze thene ane
mexe &n the sexdes, but ane they va the same topiet?)”

L 1

"1 den't exact{y see¢ its te¢lervance te career education’
"Too many peints were uncfear duning the tefevision

program. 1 think chitdren should be made awane of the objec~
tives as ¢5 the (teachen?}).” -
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"1 2iked the use of a middee-class minordity gdamily as
the main chanactens of the program. Geoed for both minoadity
aecups and the Angfo children. Many children should beneéit

- from the §{lm {§ they can relate thein insecunrity and Lac
«f selg-confdidence to DeAnne’s.”

"T would €ike to have mone of this type of program,”

"Thdis program {s excellent 4in getting the children
te s¢e themdelves ad having the same feans ete. as olhens --
including adutts, This widll help them tey things they have
been aguadid te take pant in. 1 believe the Lack of self
congidence 43 one of the hardest trnaits tc ovencome (personal
expeti{ence}.”

_ "Sound could be improved. This yeda the racial bafance
€tomy voom made this program very effective.”

"We kave a numben of §ifm st&iﬁo and necords, but 1
feet that a movdie type™ presentation {3 mone nealistic.”

"May be betten in a self-contained class situation
whene problems of students in different ancas l(academiec or
secdat) would be apparent.”

"Every fifth graden shoutld be awand of the positive
results which good citizenship affonds.  1In oxden Lo be
a good cd{tizen, a child must have a healthy self-comncept.
This precghram adids {n presenting guide €ines in this Line."

"1 felt the program gave oppontunity §on students to
- discuss questicns they have had -- and probéems! 1 do
believe it depends upon the teachens {ntenest, however, and
I can nreadily see negative atmosphenres nuining the possibility
$or growth among the students and thedinr panticipation. Theare
must be a "trust evel” -- on there can be no déscussdion.”

Success

Seventeen teachers responded. Nine had no comments.
The remainder are presented below.

"1 am Looking forwanrd to seeding a full synopsds of the
entine shew, nod fust a single broadcast. 1 feel that it
i8 a veny woxthwhife program -- one that 1 feel will be a
great teaching aid." D

"] think that mone shows €ike this would bemedit the
kids. Vocational planning could beqin (n Elementary school.”
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"This pregram was very good. 14 it &s presdented, I
plan Lo use (& <n my classroom. 1 séems to §iff a need

at this time in a students' schoot €ife."

"The program was presented in a nealistic mannex so
- Lhat the students intenests were maintained. - This gives
the students a background fon some constructive thought

agterwcands," : \

. "This pregnam can be vaag usefut in qettiug students
to. talk about how they view thein future.”

"1 feet my students would enfoy the program and benefit
grom it. Children need to start carly and plan what thein
- caveens ave to be.%
"Guod 5on‘eui Human Behavicn also.”
"1 thint that this program, if used on a regulan basis,

weudd be a veny (mpontant Learnding expenience {ox thein
futunre decdsdons on Life wonk."”
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~ APPENDIX C
Attention Measures

;7. The use of attention measures to examine television programs
is based on the assumption that if-the audience is not watching,
it is not learning. This assumption does not mean that what
 'is 'to be gained firom the program is necessarily visual and that
" the audio track is superfluous. It does suggest that if students
- in a classroom are not watching the television monitor, they are
" likely to be doing something else. Attention to the screen is g
" thus a necessary though not sufficient condition for optimal learning.

... 7 There are several attention measures in use in children's

- television. the most widely known being Children's Television
Workshop's (Palmer's) distractor method. The bread & butterflies

" proiject uses a pair of observers tc record sequences of viewing
.and attention patterns. The data from numerous classes are then
grouped to obtain a program profile of attention for each tenth
second of program running time. The resulting profile charts often
can suggest sections of program material that maintain high interest
levels and those that lose the student viewers, | '

In the data obtained in the bread & butterflies evaluation,

assentially the same pattern of attention was found across grade

~ levels, geographic regions, and socio~economic groups. Use
of color or black-and-white television sets did appreciably not
influence the pattern. The data are remarkably consistent for the.
programs in-this study.

- The method used to obtain attention data from classrooms is
further explained by a careful reading of the directions for using
the Attention Profile Torm.
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ATTENTION PROFILE SYSTEM

. Dupring this program each team of observers will be checking

© ' to see whether selected students are watching the program as it
- progresses. - To do this, ycu will need the Attention Profile Form.

(agree in advance who will be Observer #1 and Observer #2),
“a'pen or pencil, and a watch with a sweep second hand. Before the

,pnogram\begins,'éhecknthe.classrbomwlaYOut.uuYou:will'prubably”have-5"

‘to' find extra chairs so that there can be two observers' seats in
the front of the classroom on either side of the television set.
~ You will be watching the students while they are watching the =
.program sc try for the broadest possible line of sight (including

.. .students in the back row).

... Each observer will be noting the attention of ten students
. throughout the program. Once you have your seat established,

ﬁ :,each observer should mentally pick out two groups of five students

" to follow--alternately--during the program. You will record your -

. obsgervations first of one group, and then of the othsr. You should o
-be able to see each group easily as a single unit. All five faces:

'7.stiould be visible in a single glance.  The students selected for

- 'each group should not all be in the same row or column of seats.
Within your two groups, try to include some of thoseé sitting in
the back of the room. o

.~ . Each observer will be making one observation every 20 seconds.
Observer #1 will begin at 0:00 (and check again at 0:20 and 0:40,
etc.). Observer #2 will begin at 0:10 (and check again at 0:30
and 0:50, etc.). Since you won't be able to see the program as
the class is seeing it, the audio cues on the Attention Profile
Form should help to keep you on time. (The first cue "drum beat

ﬂ‘, begins" indicates the start of the program opening.) Listen

to the dialogue and sound track so that. you don't loose your .
place. It is important that the observations be taken quickly

" and accurately. At each observation point look and see if at

that instant each pair of eyes is directed towards the television .
set. -Record your observations in the square (next to the time)

on the Form. If all five students are watching, write "5"j; if
three are watching, "3." If some members of the group are not
visible at the instant of observation, record the number of viewers
over the number of visible students. Thus, "3/4" means that four
students were visible, and three of them were watching "Treasure
Hunt." o

. Dont't forget to alternate groups: Observer #1 will check
his group A.atgﬁ?bﬁT group B at 0 Eg, group A at 0:40, group B
at 1:00, etc.; Observer #2 will check his group A at 0:10,
group B at 0:30, group A at -0:50, group B at 1:;0, etc.

One final reminder, it is the watching behavior that you are
interested in observing. If the students are doubled over laughing
because of something that happened in the program, they may be
responding to the television program, but at the instant of obser-

vation, they may not be watcﬁ%gg,
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SUCCESS STORY
ATTENTTON PROFILE FORM

Observer #1 Observer #2
drum beat begins  110] o
220 - | o o HQSO aFirpiéﬂéﬁéﬁdr ﬁégiﬁé';
‘“0 150 - klane'- motor SOund‘chahgés :
1:00° 1'10 gnué-ic begins
1:20 | 1:30 “
1#&01 MPectde what you want to do" 1:50 "ﬁhat 1t is" ;;
2:00 "you got to fing" - 2:0 x“success for me" |
2:20 "for us to survive" " 2:30 ' | |
2:40 | 2:50 P'workin!'"
3:0Q f | '3:10 hney, Dave"
3~20 "with this wood" 3:30
‘3;"40‘ : "you Jest loaf around here" 3:50 rman could make livin®"
4&'00 "I round out my father" 4:10 ”‘you had to be good at s,porta’.’v
w#:20' "by myself" - | 4:30 |
bako 4150 boys yelling
5:00 o 5310} ) o
5120 "we gonna play some football" 5:30| "Just like everybody else"
5:40 "neighborhood”. . 5350 hget into those images"
6300 ‘"people did...but I saw them" sgio 'when I went lookin'”
é;EO "my'fsther" ' | | 6:30
6240 _‘"wasn’ﬁ a hard Job“ 6:50
7:00 "I'd probably be sti1ll workin®7:;10 ' three"
7220 "you're in a good position" 7:30 ' you haﬁe the chance
"sirborne military poline"  7:50 ['teliing me what was"

PIEASE TURN OVER
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8:o0f | N 8110

‘B8:20f { "airferent than anything” - © ~8:30]  "apoung..in

- 8:40 ' ¢._ "sdmethiggtﬁét you had" 8:50 "pe£iize that_you}could.béff
9100} | "dropping a weight" 9:0|  |"walk a 1ittle taller" .
ol | " 9:50 ~
;10;00 ' ' - | 10:10

:;6;20‘»~ 3 i . ‘ __lo:30} "freedom in your mind"

Alq:ﬁo ‘ ﬂ  a1l inward things" 10:50 "to the same old 1ife"
11§OQ“ | "changes that I had gohe" 11:10 . "ﬁhét I didﬁft haéé ﬁc" -
111?20:' U S A béen drawing all my " 11:30)1 “cause this ehéngé"

11:40 | "decided to be the actor" 11:50 ) "my own 11feﬁ

'12:00 | "I cut, I sew, and I do" B 12:10}1 *{ndependence”

12:201{ "the prestige thing" 12:30 "my whole fate"

fiE:hQ‘ . "beautiful, beautiful” 12:50

313:0@ | "yeg...“ | o 13:10 "stand back and let"

€13:20 | "vya know..." . 13:30

13:40 . - | . . 13:50 "because you'll feel 1it"
ila:go . | "crossed the goalhline”' | 1&:10‘ musicvétcp :
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APPENDIX D*

Evaluation Instruments From a Representative
bread & buttexflies Program Evaluation

, Rather than include all forms uses in the evaluation's
data collection process (a redundant and perhaps meaningless
exercise), evaluation forms from one program were selected -
as representative of the materials and processes used for
each of the five programs.

"Success Story" was the program chosen; the set of
materials included here were used in 18 classrooms with
more than 400 children. These materials include:

~a. a.cover letter to participating classroom
teachers; ,

b. a non-duplicative set of evaluation mate~
rials for the two post-viewing evaluation
conditions and the one pre-viewing condition.

* With the exception of the Attention Instrument,
the materials in this appendix are Copyright @ by
Educational Testing Service. All rights reserved.
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lusdians 47401 . 8121 Ne1203

~ Dear Teacher:

. National Instructionul Television (NIT) is developing &
new series of lessons for classroom use with nine-to-twelve
. year olds. The series is on career development and has a
television component for students as well as written materials -
" for teachers. The series is called "bread & butterfiies” and
| déuls with career development concepts thet will help children
. ".in their future career choices. The enclosed brochure will
© ' give you some ideu of the approach this series takes. |

. The first few programs in the series are now ready for
evaluation. Your state and local education and television
- agencies have been actlive in the development and financial

support of this project. They have also agreed to partici-
pate in the evaluation.  The evaluation process 1s belng
developad by Educational Testing Service in Princeton, New
Jersey, and the activities are being conducted under thelr
“direction.. We need your assistance to provide a natural
elassroom setting for the evaluation, S

Your local agency will be in contact with you to set
up a time when we could come into your classroom. We would
1ike to show the program and follow it with questionnalires
and interviews. The entire process should not take more
than 4% minutes, After reading the enclosed Teacher's Guide,
you may want to do other things relating to the program
at'ter we have departed. e SR o .

There will be two observers in your ¢lassroom during and
after the program. Their role will be to show the program,
cbserve the students during the presentation, and ask them

. to complete a yuestlonnaire after it is over, A few students
will be asked, instead, to go to a different room for a
group. interview. :

lastractiooal Development gz%s—




The cvaluators will also ask you to fill out two brief
- questionnaires: one asks for your reaction to the program ..
‘»its%lf;.theﬁother;'tcfthe'TEaéher*s Guide;-‘If"ﬁhe eValuators
‘would. 1ike wvou to conduct an immediate follow-up lesson  (based ..
~either on. the Guide or, 1if you prefer, on your own material)
they will let you know in advance,

~ . A coordinator for your area will give you more specific
.- details of the upcoming evaluation. We hepe you and your
- students find the evaluation of this new program an inter-
- egling experience,

Sincerely,

Saul Rockmsn ,
Director of Evaluation

e "bread & butterflies"
T SR/kdt
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PACKET A*
- (post-viewing administration)

\ '~ This packet is to be used primarily after the television
. program has been shown. The post-viewing instruments should
" 'be administered after the teacher has had up to 15-20 minutes
of follow-up discussion or activity. |
- This packet contains:
# 1 Observer's Class Profile (green) . . . . . pps 91
Attention Profile System (pink). . . . . . pp. 93
Attention Profile Forms {pink) « « » « « « PP, 95
Instructions for End-of~Program Interview/
Interviewer's Questionnaire (yellow) . . . pp. 97
End-of~Program Interview Form (EOPSI). . . pp. 99
Instructions for End-of-Program
Questionnaires (EOPQ) (blue) . . . . . . . pPp.101
End~of~Program Questionnaires (white). - . pp.103
Post-Viewing Activity Form (green) . . . pp.-105

#
&

%»
w
HEEHGO b R

Teacher's Questionnaire (white). . . . . v DPp.107
Teacher's Guide Teacher Evaluation (blue). pp.109

% D%

* Please Retﬁbn » Pieces to:
Saul Rockman
NIT

Box A :
Bloomington, Indiana 47401

#Post-Viewing Activity Form was not included in Packet B.
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: PACKET B
(post-vxewlng admlnlstration)

This packet is to be used przmarily after the telev1sxon o

program has been shown. The: post—V1ew1ng instruments should
~+  be used without the teacher having any follow-up activity or
%~ “d1seuss1on in the classroom.

HHVThis packet contains:

%

»
MO R RN

Observer s Class Profile (green) s« o « » PP 91
Attention Profile System (pink). . . . . « pp. 93
Attention Profile Forms (pink) . . . . . . pp. 95
Instructxons for End~of-Program Interview/
Interviewer's Questionnaire (yellow) . . . pp. 97
End-of-Program Interview Form (EOPSI). . . pp. 99
Instructions for End-of-Program Question '
Questionnaire (EOPQ) . (blue « s+ s o+ « PpP.l1l01
End-of-Program Questzonnalres (white) . « pp.103

» %

»

W

Teacher's Questionniare (white). ., . . . . pp.107
Teacher's Guide Teacher Evaluation (blue) pp.108

» % %

®* Please Return # Pieces to:
Saul Rockman '
NIT
Box A
Bloomxngton, Indlana u7u01
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. teacher's name ‘ o
3 : , teacher's sex: @ or T -
i . grade level N

OBSERVER'S CLASS PROFILE

o Tctal number of students in class: - . Please complete the
‘,student population chart below. M P

- Black
'White
American Indlan -
. Oriental
Spanish Surname
Other

2. The general socio-economic background of the ciass 1s: (éheck one) B
| lower class middle class upper-middle class o
lower-middle class - "~ upper class -
'231‘The overall mental ability of the students is: (check one)
| | retarded average ability above average abi?ity
low ahility | - gifted

‘ 'h.‘The school's community is: {check one)

rural | suburban
urban/inner city , urban (other than 1nner city)
other ‘ ‘

‘5. The classroom setting is: (check one)

' self~contained classroom - open pod
team teaching ' - other

6. The teacher's experience with career development is: (check one)
developed materials in career development |

taught specific career development program

vttt

read quite a bit about career development

. had some exposure to career development

 had no exposure to career development

, | (PLEASE TURN)
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9.

How long did it take the class as s whole to settle down and
watch attentively?

QO min. 1 min. 2 min., 3 min. 4 miﬁ, 5 or. mnre?“
minn .

About what percentage of the class was continually attentive
to the program?

of 10% 208 30% Log 508 60% 708 80 908 1008

How many times did the teacher have to re-establish order with

- one or mere students during the program?

Lo,

11.

13.

Q 1 2 3 4 5 or more

What part of the program received the least amount of attention?

Durinh the program was the amount of talking, not related to
the program: %check one)

] great deal ..., a little | almost non-existent
Did the students react to. the humorous scenes by laughing at

the appropriate places, or wis the laughter sporadic and
in unusual places? Are there any unintentionally funny scenes?

‘Please use the remaining ~paee to comment on the behavior of
the class during the telﬁiision program.
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ATTENTION PROFILE SYSTEM pEst W

During this program each team of observers will be checking -

‘V';cmsee whether selected students are watching the program as it

3;prmgresses._ To da this, you will need the Attention Profile Form

_...{agree in advance who will be Observer #1 and Observer #2),
o a pen-or pencil, and a watch with a sweep second hand. Before the

-program begins, check the classroom layout. You wil: probably have

to find extra chairs so that there can be two obgervers' sedts in’ -

‘the front -af the classroom on either side of the television set.
You will be watchine the students while they are watching the
. Program -so try for the broadest possible line of sight (including
. students in the back row), ’ | : o

« . . Each observer will be noting the attention of ten students

~ throughout the program. Once you .have your seat established,
each observer should mentally pick out two groups of five students
. to fellow--alternately--during the program, You will record your
~observations first of one group, and then of the other. You should

- _be.able to see sach group easily as a single unit, All five faces
- should be visible in a single glance. The students selected for

each group should not all be in the same row or column of seats.
Within your two groups, try to include some of those sitting in

- 'the back of the room.

-~ Each observer will be making one ahservationvevery‘zo seconds.

Observer # 1 will begin at 0:00 {and check again at 0:20 and 0:40,

_etc.g. Observer # 2 will begin at 0:10 (and check agdin at 0:30
~and 0:50, etc.). Since you won't be able to see the program as
the class is seeing it, the audio cues on the Attention Profile.
- Form should help to keep you on time. (The first cue "drum beat

- begins" indicates the start of the program opening.) Listen .

to the dlalogue and sound track so that you don't loose your
‘place. It is important that the observations be taken quickly

and accurately. At each observation point look and see if at
that instant each pair of eyes is directed towards the television
set, "Record your observations in the square (next to the time)

on the Form. If all five students are watching, write "5"; if
three are watching, "3"., 1If some members of the group are not
visible at the instant of observation, record the number of viewers
over the number of visible students. Thus, "3/4" means that four
students were visible, and three .of them were watching "Treasure~
Hunt”. '

Don't forget to éltérﬁate roups: Observer # 1 will check,
his group A at 0:00, group B &t 5.55, group A at 0:40, group B

- at 1:00, etc.; Observer # 2 will check his group A at 0:10,
group B at 0:30, group A at 0:50, group B at 1:10, etc,

- One final reminder, it {s the watching behavior that you are
interested in observing. If the students are doubled over laughing
- because of something that happened in the program, they may be

responding to the television program, but at the instant of obser-
vation, they may not be watching.
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"ME, MYSLCLF, AND MAYBE™ o covd
ATTENTION PROFILE FORM
‘.»,Observer # ! | ' . Qbserver # 2
200 T drum Seaf‘ﬁeginé | — 110 | e
:z0f £ 30] |
”Pfi'fkée“_p {"taugh at you" | - 1501 "scream at you" |
.'tioﬁ -y - | _ a IR ERLY |'role playlng™ h
“h:?g o S S ' 1:30 o |
ﬁ{;ﬁo' "hbe next?" B ’ 14500 "Diané, now
o 2:000 - | o 2:10
x2£20‘  _|{"*not usin' a pay phone" 2:30
”'JLZ:QO "any minute". o 2:50 “"all this frouble"
'::S#Qd: "cook like this" 3:10 | o
. 3120 3:30  |"get to entertaln them"
“f-S&dO "skills too" - 3:50 6:f'§~E;: |
4:00 : : 4:10
4:20] "help me with the map" 4:30 "get the knack”
4:40 | , 4:50|
5:00 "4550" - ‘ S‘fﬂhm.m4“__._m“_,m*",u*w
5:20t - |- o 5:30 "Where you goin'™
5:40] "come in here" - 5:50
6:00 “ | o 6:10] |"tie knots to make®
6:20 |1 know what you can do" - 6:30
6:40 "a 1ittle toose™ 6:50
7:00 B | - 7:10 "I don't know"
7:20 "what you llke to do" 7:30
7:40] | : : ' ' 7:50f = |"easier when"
8:00 "three times as dressy” 8:10 ®laugh at you?t"

PLEASE TURN OVER
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Py
3_\69
‘ st ‘
8120 “why noti® = 8:30
8240 . " 8:50]  [stay tn bed®

9:00f |

»*puf yéur’hand up“sﬁkf”;g

29:20 9:30f
"9}46..' ‘ﬁféedfng tha'antmals” ~9=59 - 'Pﬂf»vauﬁ‘hahd‘up"-ff
" 1600 | - 10:10] | IR
10:20 fqtdq'f ma+fer"“‘ 10:30] - Egu!ng mééﬁlﬁa\ﬁf&ﬁhff
‘16$§0 -10:50 vka Uho}efbunch” | ,
ﬂri:go ﬁof a dlgc Jockey" ‘!iiiﬁ |
‘?fi:go- "every time | do something"  11:30} | | .
11:40} | | 11:50]  [Peould you téach me how?"
12100 t2:10]  ['David" _ '”
. §2:20 12:30 "Diane's hand Is up® =
12340 ) 12:50 o
13:00] {"very good ViS:lOR,,w_ha !of'ofifunﬁ,“ o
13120 13:30 —
1340 - g 1
14:00 "f‘cén'* take this" l4:l§t pymbsl ends program
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ETE;X‘Affer.theninterviewépléaee.cemplete the_quest;cnnetre'on_othetJeide;j.'

. EVALUATORS' TNSTRUCTIONS FOR . <t
- END-OF-PROGRAM STJ0ENT INTERVIEW (EOPSI) SR

_Anong the things to accemplish during the first few minutes in the elass—_;

room, prior to the onset of the program is to seleat.three (3) or.four . ...~

(4) -students to be interveiwed. - Obtain the name of every seventh student .
on the teacher's rolebdok, 1if the child is present, If absent, continue -

“to the next seventh child. - Return back to the beginning of the rolebook

until three or four students are obtained (i.e., in a class of 25, select
numbers " 7,1& 21 3, . 10 etc..until three or four students present are-

Lselected)

 After the prcgram, or after the post~view1ng discussion, request the

‘gelected students to follow you to a predetermined interview area -~
r"ia separate room, if possible« : =

Iﬂtrﬂduce yourself to the students’if they have not met ycu before. Y

Tell the studente that you are there to- find ont. what they knew and

"ghOH they feel about certain things.. Explain to them that the people o

who made the program are interested in what they think of the program

ef'and ir- they learned anything from it.

']Aesure tne students that the interview is not 1ike a test end therefors'_”.

‘there are no right or wrong answers to the questions. Tell them that

"they will receive no grade for their answers. Explain to them that

their names will not be associated with what they say, 30 that they can

,‘_be more free to give whatever answer they feel 1s the best one.

*

- When interviewing the students, use the interview form as & guide.

Strict adherence to the wording of the questions is not required.

‘When students have difficulty in responding, it s appropriate to probe

using questions that will help them to formulate responses, however
this does noi mean that you are to give them answers to the guestione
§0 that th#x_wIII agree or die#gree h the gpthns you | have prov. ed.

“ You will be interviewing several students at a time. You will have

to use your Jjudgment in writing down a consensus of the responses as
well as any unusual individual responses. Try to capture as many of

- gtudents' own phrases as possible,

After all questions have been answered, offer to respond to any questions

the students might have about the program, the follow~-up or the evalua-

tion. Please make note of the questions asked and please be honesi in

\‘-your responses.

Return the students to the classroom, thanking them for their cooperation.

87« ‘
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. Comments:

Commenta:

| mm&mnf s exms'rmmm

1.,Did the responses obtained durins tha 1nterview come g ;x ﬂnu
| A?’one studant . .1\‘ | |

,,ﬁ:ﬁ;égﬁﬁ&. T two of the students :
"7§§$}7 R ””"*£7'a11 but one of ‘the studenta S

&

Qa L7 spread fairly evenly amnng the students

' ?'2 wa accurately did you record the students WO?dS?

paraphrase 1- 2 3 4 5 6 ‘17 8 9 lowéxactﬁéids

, m:' 3 How much (%)wof what was said were you abla to record?

0% 108 208 308 408 508 608 708 B0F 908 1009

: Camments:

4, Please note any additional information or observations of the
students which would help in analyzing your interview data:

5. What questions did the students ask you?

6 Have you any comments on the interview in general vhich wofild help
- in analyzing the interview data?
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succnss"sunaoé-PnosaAn»sﬁnucmuxsnruwsnv;éw;

l l1a What was the name of the man. in the pxogram? (Record aIZ vAhl
| -qnewera ineluding disagreemente.) R

2. what did success mean to the man in the program?

3., what does success mean to you?

4. Do you know what the sign on the leather shop said? (If
no answer, prompt for or supply "The Cow's Outsides."” Record
if you supplied the answer.) What does this (it) mean?

5. Wwhen the man in the program went into the leather shop, whac
did ¥ou think would happen? What was he doing there? (Prompt
‘to discover if the students knew he owned the atore.)

s (PLEASE TURN) EOPSI
L | | -99. | ~




" 6. Do you know. anybody who feels successful, even though other

' people don't think he is? Tell me about him or her.

7. Tell me about a time when you were successful at something.
~© . How d&id you know you were successful?

" 8. Have you ever done something and everyone told you that

" you were successful, but you didn't think so? Tell me
about it. (Probe.) Why did you feel you weren't success-

ful? How did you feel about it? -

- Finish each sentence:

9. The best part of the-prbérém isé
10. The worst parts of the program are:

11. The parts of the program I would change are:

’ ' EOPSI
-100-




CmopsT

SUCCESS ESDfO?APROGnansraécwunsp Iswzavisw

'7ﬂ441;' what was thé name of the man in the prcqram? (Record all
“”answers including disagreemente.) R .

. 2. what did success mean to the man in the program? -

‘3. what does success mean to you?

4. Do you know what the sign on the leather shop said? (1f
| ‘no answer, prompt for or supply '"The Cow'e Outeides.” Record
if you supplied the answer.) what does this (it) mean?

5. When the man in the program went into the leather shop, what
did you think would happen? What was he doing there? (pPrompt
to discovér if the students knew he owned the store.) .

N | (PLEASE TURN) EOPSI
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‘vs{j Do you kncw anybody who teels successful. even though other ‘_ f ‘

~y”pecp1e don’t think he is? Tell me about himwor har.~'

f?w,.Tell me abaut a time when you. were successful at sonething.
- How did you Xnow you were successful?

8. Have you ever done something and everyone told you that

o you were successful, but you didn't think so? Tell me
about it. (Probe.) Why did you feel you weren't success-
ful? How did you feel about it?

Finish each sentence.

9. The best part of the program is-
10. The worst parts of the proqrém are:

- i;. The parts of the program I would change are:

' EOPSI
Q. -100- '
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' EVALUATORS' INSTRUCTIONS cﬁ?"“"“’“wi” o
S e - | |
END-OF-PROGRAM QUESTIONNAIRE (EOFQ)

Introduce yourself to the students 1f they have not met you- before.f

Tell the students that you are there to find out what they know

,and how they feel about certain thxngs.

.”Assure the students that the questionnalre is not a test and
. that there are no right or wrong answers to the questxons. Tell

them that they will receive nc gnades an the Questlonnazre.

‘Instruct them not to write the;r names on the questzonnaires.\
© 'Explain to them that this guarantees that their names will not
...be associated with what they write, so that they can be more
free to write down whatever answer they feel is the best one.

ﬂ‘Ask the students not to spend a great deal of time on each questzon,fif
~but do emphasize that they should try to complete the questionnaire
to the best of their ability,

. Ask the students to follow directions carefully when they are

asked to circle, check, write an answer, etc.

‘Read the questions dlearly and slowly so that maximum compre-

hension is attained. Repeat each question if it seems appro-
priate.

Ocecasionally suggest that the students write down their own
ideas rather than copylng someone else s paper.
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* "Teachet's name
Boy. . ... sirl

SUCCESS QUESTIONNAIRE

- ”Check Q/) the box which best describes how yau feel about success.

Success means : | | | ZE_&_ | wa_ no
- working hard o “‘“""f R & (1 1
2. doing what you like to do R {’]', B I I
' 3 \_ 'domg. a job that other people think is important [ ] = [ ] {1}
*7'*é§*rgetting a job dome . . . : R 55 S I R i
'8 being famous S E
| .'Eé.h-fEel1ng good after finzshing a Job o [ j {1 [1]
7 detngajobwernn I SR S I

) “‘.Bl‘."‘__‘l(hat was the name of the man in the progrm?

: 9‘.'  h‘haf_ did success mean to the man in the program?(Check o7/ more than one).

] getting paid well for a job

 [J cheosing whaﬁ he wanted to do
E] working his way up in the post office |
[] jumping out of au'planes

[] working hard on a form
| workmg on a job where he used his talents

_[J doing what he enjoyed

10. The man in the program made several decisions. When did hé have the chance to
make decisions? (Check (v) more than one.) - '

[J in the army . [J in the leather shop
" [] on the farm | (] in the airplane
td in the post office [J with the school gang

P
(Please, Turn) EOPQ
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Sums: moans diffemt things at different times in your life. ,
 When the man in- the program was in high school success was:
(Check V) ‘moTe thm one.] | : ,
E} wurking on a fnm R " [] getting good grades
[] bemg good at. football R E] driving a big car -
"[Jgotng to college  []winning an art prize .
| Elhavins 1°t5. éf friends . . ] having lots of money
‘Think sbout a tim when you were successful at smthtng. How did

1.

R )'Qu xnw you wereg Sucmsm?

18

-What does success mean to you?

'Finish the santence

14.

15.

16.

The best part of the program is

The worst part of the program is

The parts of the program I would change are

-104-
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- POST-VIEWING ACTIVITY

o, bidjthe]tﬁaehénfappebr to have doné any advanced. preparation -

¥ S B g e R e

~_ for the program? = yes | no
witbbmmeht{"‘ " .
2. Iflé class discussion was the follow-up activity (or part of
- the follow-up activity), please rate the. discussion on. the
- . following scales: . L S e e
);;  ‘ _teacher . Student;
. dominated 1 2 3 4 5 6, 7 dominated
-m ﬂf°1l3ealt,qn1y ' | \ dealt only -
“with program 1 2 3 4 5 6 7. with concepts
e }ehgfh of;discussion: minutes.

~ comment:

3. Describe the nature of the discussion and record briefly what
“happened in the classroom. (For example, "teacher talked for
a few minutes about ways to earn money, student interrupted
with a question about Monica's sister....")

L, If activity, other than a discussion took place, please gfvev
2 running account of the activity and the total time used.
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Date_

.

"SUCCESS STORY" TEACHER QUESTIONNAIRE

“)BAckéaQUND.'“I.” |
: "fi.yGraﬂeflﬁvél' .2, Number of studéntgng e
; ’ﬂj;:§ears éf teavhing expérieﬁbé: . ‘ yeafs. | ‘_
.‘&;iAyéafé'bf éﬁpéfieﬁéé.ﬁéfﬁg'olééércah félé?iéiéﬁ; ‘,: . &éafér

Y. How many different televislon programs does your class view during

S 8n average week? oo
LY e L 3 7 o4 T 5 0 6 L Tormre [
. OBJECTIVES ” | |

" Would you pleasa rate each of the program's objectives (listed belew) -
~on twe criteria--(a) thelr value and importance to your teaching :

o ractivities, and (b) how close the lesson came to achleving each

.. oblJective. Circle the number which best reflects your feelings.

l. The student will cite examples of individuasls who may be considered
osuccessful In different ways and give several eriteria which ‘
distinguish their success. ‘ -

én? important 1

304 04y 6 7 unimportant
v) achileved 1 5

3 4 & 7 not achieved
d. The student will give several criteria of success which he considers
- appropriate for himself at this time of his life. : ‘

SV (W

a) important 1 2 34 5 67 uhimpbrt&nt
b) achieved 1 b4 3 7 5 6 7 not achieved

3. The student will give an example of when one may be successful,
though not considered so in the eyes of others, '

(a) important 1 2 3 4 5 6 7 unimportant
b) udchieved 1 2 3 4 5K 6 7 - not achieved

‘4, The student will describe an experlence where he was considered
sucrcessful In the eyes of others, but not in his own eyes and report
why and how he felt, '

) imprrtant L 2 3 4 5 6 7 unimportent
b) arhieved 1 2 3 & % 6 7 not achieved
PROGRAM
1. Hew would you rate your students' interest in the program?
.7 very high - Lo low )
- s Aave raé{e —-
L/ high ./ very low

Comments: 5
| | -107-
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 Comments: (cont.)

" 2. Would you use -this prbSrdmfégéinﬂwith.your class if you were

teaching a unit on career development? .
T yes - '[7 I don't know a no

_ Comments:.

3. Were the topic, content, and vocabulary levels of this program
. appropriate for your class? |

27‘ap§ropriate - {7 T don't know - inappropriate

“Comments:

4, Were there any portions of this program that appeared to be
- . particularly effective or meaningful? Please comment.

-." 5. Were there any portions of this program that seemed especially
- inappropriate or distasteful to you or your class? Please comment.

6. Judged against other school télevision programs you have used,
~ "this program is: |
O superior . O below average
N ' L7 average ' o v
{J above average {7 bottom of the barrel

7. Have you any additional comments on the program and its utility
: in your classroom? Please express your opinion as fully as possible.
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date

TEACHERS' EVALUATION OF " BeST COPY AVAILARLE
THE TEACHER'S GUIDE- =~ o

- much (%) of the Teacher's Guide for thxs program did you read? (Please .
e honest. ) = | -7 pamesE o

.éiﬁf ini, 208 308 w0% 508 50¢ 708 808 8% 1009 o

:lease answey the fcllowxng questions as. fnlly as you can, based on the
arts of the Teacher's Guide which you have read. .

1. Does the “synopsxs" accurately summarize what you saw in the program?
47 ves & I'm not sure O no

b |

. 75b¢ ;he-"bef6ré‘theﬂprogram" Suggesfionsi

appropriate?. \ - yes . [ no
useful? 7 yes  no
would you use them a yes [T no

7 a. Approxxmately how much time do you think. these pre-program aetivities'f-
would take? ~ minutes. :

JWAC6mments:

.

.

.“Afé the "things to consider" Questions:

~ appropriate? | {7 yes Lf no
useful? . . {7 yes. Zj no
would you uSe them? T yes O no

a. Approxxmetely how much time do you think these "things to censxder"
questions would take in a post-viewing discussion? minutes.

Is this} .
| O too much {7 enough [7 too little

Comments:

‘4, Are the "short-tern” recommended activities:

appropriate? O yes 4 no
useful? /7 yes [ no
would you use them? {7 ves & no

(PLEASE TURN)
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\6! R
-+ Please ‘comment., - -

7.

10,

11.

‘3991d{ypuh¢9nsi§ernusin: thiswktegramwinasubjéét arﬁas,otherﬁthan,,*f;if
i‘caveer‘aﬂucntign?“ Which areas &nd on what basis would ydu'eheose?*f‘T

Hé\it useful to have'a»tﬁo-levelguidg'for one‘ﬁrogram?

Which level would you choose for your class? On what basis would your

- f'décision be made?

. Are there anv suggested questions or activities which arve particularly
~ inappropriate or worthless? Please comment. e

Are there any suggested questions or éctivities which you find
particularly valuable or appropriate? Please comment.

+

Are there any additional activities or questions which you feel should .
be included? . _ E \

Would you add any other comments about the Tga¢her’s‘Gnide?_
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| PACKET C*
(pre-program administration)

o This packet is to be used primarily before showing the
telev1 ion program:

'ﬂ‘Thls packet contains:

1
& 1

* 7
1 .

#30
2
. B

-~

1
¥ 1

w

Observer's Class Profile (green) . . . . .
Instructions for Baseline Interview/
Interviewer's Questionnaire (yellow) . . .
Baseline Interview Schedule (BLSI) (white)
Instructions for Baseline Questicnnlare
(green) . . . .
Baseline Questionnaires (BLQ) (whlte) .
Attention -Profile System (pink). . . . .
Attention Profile Forms (pink) . . . . .
Teacher Questionnare (white) « e 6. s
Teacher's Guide Teacher Evaluatlon (blue)

® Please Return ¥® Pieces to:

Saul Rockman
NIT

Box A
Bloomington, Indiana 47401

% Does not duplicate material in Packets A and/or B.
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:NOTEQ;;Aftﬂr tﬁe inﬁerview, bleasé complete the quegcionngire Oﬂ-Othér‘gidegf"

_‘ﬂaangithe things to accomplish during the first few minutes‘in the s
.classroom is to select three .[3) or four (4) students to be interviewed.
~Obtain the name of every seventh student on the teacher's rolebook, 1 94

EVALUATORS' INSTRUCTIONS FOR .

S . Lﬁ&i,.  f‘
- < cop R
BASELINE STUDENT INTERVIEW (BLSI) = guft 0% |

.

the child is pregent. 'If absent, continue to the next seventh child. .=~

~ Return oack to the beginning of the rolebook until three or four
.8tudents are obtained (l.e., in a class of 25, select numbers 7, 1k,

21, 3, 10, ete. until three or four students present nre selected),

"’ Prior to the other person beginning the baseline questionnaire, request

" the selncted students to follow you to a Predetermined interview area --
- 'a_geparale room, if possible, '

,a_f

3. . Introduce yourself to the students if they have not met you before.

Tell the students that you are there to find out what they know and
. how they feel about certain things.

5.

~ they will receive no grade for their answers. Explain to ther that

Assure the students that the interview is not like a test and therefore

there are no right or wrong answers to the gquestions. Tell them that

their names will not be associated with what they say, so that they

~can be more free to give whatever answer they feel is the best one.

When interviewing the studeﬁts,'usé the intervi w form as a gulde,
Strict adherence to the wording of the questiors 1s not required,

When students have difficulty in responding, it is appropriate to probe
using questions that will help them to formulate responses, however,

~this does not mean that vou are to give them answers to the guesticns
wit

8o that they will agree or disagree h the options you have provided.

You will be Interviewing several students at a time. You will have to
use your Judgment in writing down a consensus of the responses as well
as any unusual Individual responses. Try to capture as many of the
students' own phrases as possible. :

"Return the students to the classroom, thanking them for their cooperation.

(PLEASE TURN)




M o L el
~ INTERVIEWER'S QUESTIONNAIRE o
: | &
‘, 152Didﬁthe responses obtained during the interview come primarily from:
/7] one student
- [] two of the students
7 all but one of the students

- {7 spread fairly evenly among the students
3‘1 ¢9§ments:

" .2, How accurately did you record the students words?
o paraphrase 1 2 3 4 § 6 7 8 9 10 exact words

'~ Comments:

3. How much (%) of what was said were yog‘ablé to record?
0% 10% 20% 30% 40% 508 60% 708 80% 90% 1009

Comments:

4. Please note any additional information or observations of the
students which would help in analyzing your interview data:

'8¢ What questions did the students ask you?

6. AHave you any comments on the interview in general which would help
in analyzing the interview data?
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. SUCCESS PRE-VIEWING STRUCTURED INTERVIEW

Wh#é do you think success really means?

Success means different things at different times 1n your life,

" If you were in high school what would success mean to you?

Do you know anybody who.feels‘succesSful, even though other
people don't think he 18?7 Tell me about him or her.

Tell me about a time when you were successful at something. How
did you know you were successful?

(PLEASE TURN) BLSI
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*V-ﬂi Hoave you ever done someéthine, and evéryone‘told you that you .
. Were successful, but you didn't think so? Tell me about it.

- (Frobe == why 414 you feel you weren't surcessful? How did
. ... you reel about 1t?) L

6. What does success mean to you?

BL3I
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EVALUATORS; INSTRUCTIONS . qg\“ﬁ&
or x
BASELINE QUESTIONNAIRE (BLQ) &

”Introduce ycurself to the students if they have nct met you hefore.
‘Tell the students that you are there to find out what they know

and how they feel about certain things.

Assure the atudents that the questxonnarze is not a test and
that there are no right or wrong answers to the questions. Tell

them that they will receive no grades on the questionnaire.

6.

7‘

8.

Instruct them not to write their names on the questionnaires.

Explain to them that this guarantees that their names will not
' be associated with what they write, so that they can be more

free to write down whatever answer they feel is the best one.

Ask the students not to spend a great deal of txme on each question, -
- but do emphasize that they should try to complete the questionnaire

to the best of their ability.

Ask the students to follow directions carefully when they are
asked to circle, check, write an answer, etc.

Read the questxons clearly and slowly so that maxinum compre~
hension is attained. Repeat each question if it seems appro-
prlate.

Occaszonally suggest that the students write down their own
ideas rather than copying someone else's paPer.
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Teacher's name

boy._ gtrl____

SUCCESS QUESTIONNAIRE

' Check (yr) the box which best describes how you feel about success.

-Success means: - . |  yes not sure' ns

1 WOrking hard /7 £7 [7 T
‘éu écing what you like to do | | - ”'.£:7 /7 - 1:7

3. doing a job that other people think is important /7 /7 [T
u‘”§§ ‘getting a job doné : : : : ‘é:7“ Z:? 1:7
:rﬁ}.lﬁeing famous 7 7 /7
: “ 6§ "féeling good a‘ter finishing a job [7 [T 7
T éoiﬁg a job well ‘Z:7 /7 Z:7

8. Think about a time when. you were successful at'sométhing. How‘did
you know you were successful? ‘

3. What does success mean to you?

10. Success means different things at different times in your life. 1If
you were in high school, what would success mean? (Check (v~} more
than one.)

/7 working on a farm /7 getting good grades
/7 bveing good at football /7 driving a big car

| Z::? going to college [::7 winning an art prize
/7 having lots of friends /__/ having lots of money

:ng | BLQ
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