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why
‘bread?
why
butterflies?
why

Bread is the staff of life. A breadwinner is a
family necessity. A bread and butter person is
somebody on whom you can depend.

Bread means security, practicality, stability . .. a
steady, reliable way of life.

A butterfly is one of the giories of nature. its
wings are covared with prism-like scales that
catch the sunlight and create a majesty of color.
The beauty of the butterfly is the object of
collectors, and its flight an inspiration for poetry
and song.

Buttertly connotes frivolity, freedom, growth, and,
above all, change. The metamorphosis from egg

to caterpiliar to chrysalis to butterfly is in some
ways like that of a human being—from embryo to
infancy to awareness to fulfillment.

The bread and butterflies series makes the point
that responsibility and beauty, stability and
change can be fused, and that each is a
necessary part of a rich, good, satisfying life.
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to the teacher

bread & butierfiies is more than a television

relationship between their iives and the
world of work. But bread & butterfiies is not
merely loaming about work, or uncovering
personal feslings about carser roles, or
doing work-reiated fasks; it is a combination
of ail three. R pulls together ali the fecels of
personal and career development that help
young people understand who they are and
whet they can become.

BEST COPY AVA'LABLE

The need to make judgmanis about using time and
assuming roles recurs throughout iife. People formulate
careers by continuously svaluating both what they want
to do with thelr lives ana the actions that will enable
them to achigve thew porsonai goals. Career develop-
mem occurs as educational and vocational pursults
intoract with other Jife pursuits. i continues throughout
tite.

From the Position Paper on Career
Development ol the American Vooational
Association and the Nations! Vocational
Guidance Association

While extra planning and coordination are
required to meet students’ career development
needs, much can be done in corjunction with what
is being taught. Career development like social and
physical development, should be 1 natural, integral
part of the school process. It is 0 & subject added
to the curriculum; it is not merely a wcexkly televi-
tion program. it is a process of student-centered
learning, a development of student values and seif-
concepts, a way of giving children a glimpse at the
aduit world, a way of relating school to the needs of
the student and the outside world. The emphasis on
relevancy, successful experiences, student values,
and respect for the individual are parts of any posi-
tive learning experience.

The affective learning emphasized in bread &
butterfiies iz a process of developing in the class-
room the spirit of the individual—the confidence
that he or she is somebody, that each has speciai
things that he or she can do well, and that all can
have a say in what happens to them in the years
ahead. bread & butterfiies is based on the convic-
tion that classrooms can be made into happy places
where children can discover themselves and their
world and can begin to move toward their own
personal goals.

To think of “careers’” simply as the jobs one holds
during a lifetima is to ignore the human aspect. The
AVA-NVGA Commission on Carger Guidance and Voca-
tional Education defined "‘career” as “a time-extended
working out of a purposeful life pattern through work
tndertaken by the individual.” Career ¢avelopment,
according to the Commiasion, “'refers tc the total con-
steilation of psychological. sociological, educational,
physical. sconomic, and chance factors that combing to
shape the career of any given individual.” Work, as
defined by the Commission, is any “expenditure of effort
designed to effect some change, however slight, in some
province of civilization. it is not simply an arbitrary or
gratuitous action. but something which, from some
viewpoint within society. ought to be done.” By this
definition, volunteer community efforts, nonpaid work
roles (such as that of the homemaker). and igisure time
activities that benefit sociely or contribute toward the
Individual's sense of purpose can be considered as work
and as part of a caresr.



- CAREER DEVELOPMENT AND

Q

THE GOALS OF

i

The goals of bread & butterflies are those of
career development for ages nine-to-twelve. Specifi-
cally, the full implementation of bread & butterflies
(with its accompanying classroom materials and
activities) will help students to:

1. Develop a clearer, more positive
understanding of self—their interests,
abilities, values, and interpretations of
the events in their lives.

2. Exert greater control over their lives
through decision-making and planning.

3. Develop personal and interpersonal
skills and attitudes essential to
success in schoo! and work.

4. Develop greater respect for other
people and the work they do.

5. Develop a clearer concept of
successful work behavior—the
attitudes, skills, and responsibilities
demonstrated by successfui people at
school and at work.

6. Develop skills necessary to gather,
process, and act upon information
about seif in relation to a constantly
changing work environment.

7. Relate their inmediate experiences
s and decisions to their evolving career
development.

8. See the connection between school
and the real world; understand ¢the
relationship between what th.y learn in
schoal and the problems and activities
outside the schoot,

These broad goals are reflected with varying
emphasis throughout the fifteen lessons, but certain
concepts within ine goals are highlighted in each
jesson. The programs offer brief dramatized ver-
sions of the key concepts (i.e.. planning, decision-
making. self-clarification, etc.). while the guide
shows how the concept can be transiated into
classroom activities and related to curriculum
areas.

CAREER DEVELOPMENT AND THE NINE-TO-
TWELVE-YEAR-OLD

As any teach.ar, parent, or youth worker knows
well. nine-to-twelve-year-olds possess boundless
enetgy. They have also, speaking generally. a
number of other charactenstics in common.

-}

BEST COPY AVAILABLE

They have the widest range of interests of any age
group.

They are fascinated by realism and tacts. Achievement
1§ very important Success s alating. faifure a cisaster.

They have begun to question the night of adulits fo
dominate.

They want to make their own decisions, assume
responsibitity, imtiative, and independence tegarding
things they see as impartant.

They are beginmng to be aware of other peuple's
feetings. betiefs. and ideas. They can understand the
concept of fair play.

They tind a certain amount of satistaction n working
alone. but they really enjoy group enterprnises.

They seek prestige. 1 18 important o be somebody. to do
something great, to achieve recogntion

Phystcatly. they are developing body controt. strength,
and endurance.

Such characteristics form a base for understanding
the career developmental needs at any given age
level. For nine-to-twelve-year-olds, these consist of
the need to develop:

a positive self-concept;
interpersonal and basic skills:

the discipline of work:

increased knowledge about workers:

increased understanding of the
influence and control people can
exercise over their lives.

a respect for others and for the work
they do.

bread & butterflies translates these needs into
goals and objectives and then into content and
learning activities for the programs and Curriculum
Guide. While other age groups may find the pro-
grams quite useful, the developmental concepts
address the level of readiness most commonly
ascribeo to nine-to-twelve-year-olds. Otder boys and
girls whose experiences have been deficient in
some areas of career development may aliso be
interested ir the programs that focus on adults at
vork (e.g.. Choosing Changes, School and Jobs,
The Way We Live, Success Story, People Need
Peoole, | Agree,...You're Wrong!, Qur Own Two
Hands, Work Means . . .).



HOW TO USE

£
v aWAILARY
atst U

The goals of bread & butterflies depend upon
classroom processes that invoive students in their
own learning. in many respects, bread & butterfiies
is a discovery approach to career development. In
addition to discussing feelings and ideas about the

programs, students should investigate and imple-
ment ideas about themseives and the world they
live in. In short, they should begin to understand
what they can do with what they know.

Many of the classroom strategies given in the
Curriculum Guide do require teache: planning and
coordination. The ioliowing suggestions should
prove useful.

ADULT—COMMUNITY CONTACTS
Why?

Adults i the community setting should be seen
as an extension of the schooi's staff, an enrichment
of the learning experience. The suggested tech-
niques (adult intervisws, on-the-job observations,
panels of workers, workars as resource persons for
classroom activities) involve a coordinated effort by
the school. However, only bv association with a
variety of people in a cross-section of occupations
will students develop an appreciation for the dignity
of all individuals and the work they do. Identifica-
tion with a variety of adult work models also will
help chiidren clarify their values and give them a
better understanding of what and whom they might
become.

" How?

Teachers might work through parent organiza-
tions or civic groups that may have committees
eager to bring school and community togethe:—
even, perhaps. by supplying a panel of “experts"
who would come to schoo! to help students
organize projects. Have students develop and take
home a parent questionnaire to see who would be
willing to help the class learn about work. (To dis-
cover hidden expertise, include a section on avoca-
tions in the questionnaire.) Poll the schoo! staff for
skills and previous experiences and for suggestions
of people who would be willing to work with stu-
dents, in school or at their places of work. Build a
community resource file (see suggested letter and
questionnaire) and bring together teachers. librari-
ans. and administrative and guidance staff to map
out strategies for organizing cormunity liaison.
Have the studenis themselves help in establishing
adult contacts, and do not overlook high school
teachers and students in the search for assistance.

Q

SAMPLE LETTER
Dear ... _ . ____.

Our school is preparing a community resource file of
names and addrosses of individuals and companies
willing to provide tearning expertences for our students
in the community, or willing 10 come %0 the classroom to
discuss their vocational and avocationa! skilis snd
interests. Qur objectives are t0:

1. Provide teachers with information about
isaming resources avatiable in thg
community.

2. Provide students with the opportunity 10
dovilop an appregistion of the skills,
responsibilities, and values of working
people and the role of work in our
economic system and in the davelopment of
the individual. .

3. Bring school and community closer
together, thus making our educational
program more relovant to the outside worid
and hetning to devglop a botter
understanding of that program within the
community.

We would greatly appreciate your occasional partici-
pation in our career development program for young
peopie. The information you submit in the enclosed
questionnalre will become part of our community
resource fiie. Thank you for your cooperation.

Sincerely yours,

SANMPLE QUESTIONNAIRE

Simpie questionnaires like this one couwit be onciosed with
fMW,Mw”CW.WMmM
ponses showid be acknowledged immedistely, with tentetive
timss when the offered services migh! be cafied upon. Almost
nothing is worse for school-community relations than an
unused yolunieer

{Please fill out and return this questionnairg.)

L ierrreas e

Adgdress , ..., ., Pevrrarae. feresarnan rerrerrreaes
Title ....... see st st iraae, cererainens Pevvae,
Phone ,.............. Pearees Stk reeie b anees
Workrole ,..............., Frseevarerensaens
NameofCompany ,............cceovvvnvnunns
Community service activities ,,.,...............
Hobbies, specialinterests ,,.,................... res

Would you be willing to:

1. Coms to school 1o work with
small groups of intermediate Yes No
students on a project?

2. Mave one student accompany
you on the job to see the kind Yas No
of work you do?

3. Take a small group of 8-8
students on a tour of the Vs No
place where you work?

4, Spend time with an individual
student who needs positive Yes No
adult comacts?



HOME-SCHOOL-COMMUNITY PROJECTS

why?

Suggested here are a number of home, school
and community projects through which students can
undertake responasibilities that affect the weitare o
others. Projects for the sake of projects have lim-
ited value. But there are tasks in the c.mmunity
that are not undertaken because no one seems to
have the time, interest, or monay-—beautification
efforts, attention to dependent persons, attempts {0
alleviate neighborhood pollution or erosion prob-
lems. Whatever project is appropriate in your neigh-
borhood. it should stem from community needs
identified by students. it is important that children
see the worth and dignity of their own contribution
to others. Through these experiences they begin to
detine their own worth and dignity as individuals.

How?

Planning is required if the students are to have
the necessary materials for their projects. Many of
these needed materials will be willingly donated by
persons in the community. Students should receive
both school credit and public recognition for their

project efforts. School and community newspapers

shouid be kept informed of their activities.

in addition, a student or group of students
might also design a project that would establish a
“mini" business or industry. Students would first
search out a service or goods that persons in their
community need and would purchase; then they
would form a cu.npany and provide the service or
goods. Such projects enable students to experience
the process by which one generates an income.
This adds to their confidence and their ability to
cope with our complex economic system.

APPLIED LEARNING ACTIVITIES
Why?

Applied learning is really this—a chance for
children 1o take what they know and put it to use, a
chance for the school to meet the children’'s needs
for actual and concrete experiences. The concept
of applied learning asks that teachers set up activi-
ties like thcse of workers in career roles so that the
children can practice work tasks and apply their
knowledge and skills 1o the kinds of problems
found in the outside world. In addition to offering
alternative strategies for teaching basic skills. these
activities introduce the child to technology. Tech-
nological tools and toys can help children begin to
adjust to a technological environment. Teachers are
not expected to be technicians themselves; they are
expected to know where to look to find the experi-
ences and expertise necessary to accomplish a
specific purpose with students.

How?

The following steps are suggested for selecting
and creating concrete activities for the class.

1. Go through one week's lesson plans in one or
more content areas and list the concepts covered.

2. List the work roles that use these concepts to
solve daily problems on the job.

3. Note which of the listed career areas are most
appropriate for your students andior most
accessible within the community. (Although this
latter consideration should not restrict career
reference, it is sasier to begin with the familiar
and accessible and then move into other work
roles.)

4. Determine how you can best transiate these
community resources into learning experiences
for your students —by individual student
interview assignments, by bringing resource
persons into the classroom, by field trips, or by
exploratory days on the job with a worker for
individual students.

5. Translate the concepts into action in the
classroom by planning a project or activity that
will enable students, individually or in groups, to
use subject area skills to solve practical
problems in the career areas they researched.
fResource persons and learning experiences,
whether “reai” or vicarious, tend to be forgotten
unless the student can put his newly acquired
information to use.

INTERRELATED LEARNING
Why?

The idea of the core curriculum is that all learn-
ing is related. bread & butterfiies helps the teacher
interrelate subject areas around real projects and
problems. Most intermediate students need to see
that all learning can be useful, relevant to their
lives, and related to other kinds of learning. It is
important for them to look at fifth-year science, for
example, not simply as a prerequisite for sixth-year
science but as a tool to be used along with lan-
guage arts, mathematics, and other skills to solve
problems in the real world.

How?

Tying subject-area concepts into a central
theme or activity requires joint teacher planning.
The applied learning and community projects sug-
gested in the Curriculum Guide will often promote
student motivation and enthusiasm that teachers
can use to stimulate learning in the various subject
areas. The Guide offers specific suggestions, but
these should be seen primarily as examples. The
best ideas will come from teachers’ drawing on
their current lesson plans and the needs of their
students. Any subiect-area teacher should find
bread & butterflies useful, not only in meeting the
career development needs of students but also in
enhancing the skilis taught in class.



ROLE-PLAYING

Why?

Getting children to step outside themselves for a
while. to think through other people's problems and
decisions, and to identify with many different situa-
tions leads them t0 a unique understanding and
appreciation of others. Role-playing also gives stu-
dents a chance to practice interpersonal skills when
the stakes are not quite so high. bread & butterfiies
offers great potential for role-playing in he class-
room. The dilemmas faced by children in the script
can easily be transiated to dilemmas faced by stu-
dents in the class. The Curriculum Guide provides
specific suggestions for role-playing activities as
well as techniques for classroom impiementation.

How?

Teacter preparation for role-playing takes only
a little time, but 1t generally resuits in an activity
that is productive and orderly. The foliowing are
suggestions. Think about the interpersonal or social
concept you wish to illustrate (i.e.. decision-making.
plan.ing. getting along with others). Decide on a
situation and invent the characters. Briefly describe
each characterona x5 card and give it 1o the
actor who will portray that character. Set the stage
for students. Describe for them h“ow, why, and
where the action is taking place and give them a
few opening lines to get them started. Explain that
they are to react as though they were these people
being faced with this situation. Afterwards. see that
classroom discussion centers around the concept or
problem you wanted 10 emphasize. but also encour-
age spin-off 1deas from the experience. After a few
trres. students wtll be able to develop their own
structures for role-ptaying.

10

GROUP DISCUSSIONS
Why?

Children need tc share their experiences and
feelings with others, to reflect upon those experi-
ences, and to develop a vocabulary for relating self
to others and to the world. Smalil group discussions
can offer a comfortable, secure setting for sharing
and learning. In almost every lesson the Curriculum
Guide suggests small groups for project work and
lesson summary. These strategies are key elements
in enhancing career development at any level. They
are part of the student-centered approach to learn-
ing. for they move the student into a position of
personal responsibility for learning.

How?

The Curriculum Guide goes into detall on strate-
gies and planning for successful group discussions.
The sessions usually get quite lively when the talk
centers around student experiences and contacts
with adults in the worid of work, but having a few
key questions ready will insure that the discussion
is productive. Examples of summary group discus-
sion topics are listed at the end of most lessons. It
is important to ser aside regular times and r.-aces
for group discussions. Guidance and counsuling
specialists can offar assistance in organizing the
discussions and may even want to help by serving
as group leaders until the students become com-
fortable in leadership roles.



Each tesson begins with two facing pages that contain an
overview of the entire lesson. These pages consist of the
following:

LESSON THEME. _
LESSON GOAL BEST COPY AVAILABLE

BEFORE THE PROGRAM. This provides “readiness
questions”* or activities to prepare the students for the
concepts presented in the program. Teachers should
consult this section well in advance, then give the
questions or activities to the students immediately before
the viewing.

THE PROGRAM. This gives a brief summary of what the
students will see on the screen.

PUFPOSES (Level One and Lovel Two). This states the
purposes underlying the two levels of the lesson (see
below).

KEY QUESTIONS (Level One and Lovel Two). This

focuses on the most important conceg1s to be derived
from the program. The questions here are drawn from the
Things to Consider sections of Levels One and Tweo.

The remaining pages of the lesson are divided into the
two levels. Level One is for beginners, students who have had
little experience with career development and who need to
reach an awareness of the concepts. invoived by discussing
them and then participating in related activities. Lovel Two is
for students who already understand the concepts, but need
to practice using them and to develop an understanding of
the consequences. Teachers should select the level that best
meets the needs of their students. Readiness, not age level, is

The bread & butterfiles Curriculum
Guide is considerably difisrent from
most instructional program guides; it is
a guide to a complete curriculum. oot
just to & saries of programs. The
material in the Curricuksn Guide gose
wmmammh

present a wide range of possibliities in
caresr The lessons of the
bread & butterfiies Curriculum Guside
are arranged to allow you, 58 8
teacher, to integrale caresr
fearning into your
curriculum In 8 way that wil) provide

the criterion.

Each level of each lesson in the guide consists of these
four seciions:

THINGS TO CONSIDER. This includes questions about
both the program itself and the broader concepts
underlying the program. This section should be the
springboard for class discussion immediately foliowing
the program.

SHORT-TERM ACTIVITIES. These are suggestions for
activities that can usually be carried out in fifteen to
thirty minutes. They are to be given to the students after
the class discussion. The activities emphasize the key
concepts of the lesson.

LONG-TERM ACTIVITIES. These are individual or group
projects for periods of time ranging from a fow days to
several weeks. Extending beyond the immediate
classroom, these activities relate to a wide variety of
concepts and subject areas and can be made part of the
on-going curnculum. They are intended to encourage
students to transfer the key concepts into their everyday
problem-solving experiences.
SUBJECT ACTIVITIES. This section offers teachers
specific ways of applying career development concepts
to their own teaching specialties. The Subject Activities
usually relate to the Long-Term Activities for that level.
In some cases there is additional information to be found

at the end of a lesson (grey page). These ideas are generally
applicable to the complete Curriculum Guide, but are
included with the most appropriate lesson.

ERC | 11




LESSON THEME:
g

SELF-INDEPENDENCE AND
THE ECONOMIC SYSTEM ¢

&
¥
LESSON GOAL: ®

To help students exptore the process of producing income
and to help them discover ways in which they can achieve
economic independence by participating in the economic
system now and in the future.

BEFORE THE PROGRAM

Mmhbﬁaﬂyaboutmaﬂnzmey.mmtheh«rdmdmh’m
to questions like:

1. When have you ever wished for something and needed a fow dollars to buy it?
£ How do you get the money you need now?

3. How could you get more money?

4. How impartant is getting mouey now?

8. Hmmmwtam&ewhmmmmmmoldﬂ?

8. What do you need monay for riow?

7. What will you need it for in the future?

Themisahoabonﬂhmdiﬁmntkindsdpoﬂewhotryhmmmm.m
mwmchmeahow,ﬁhkahntwmmeyadbmmmemyandwhatmm@t
do differently if you had their problam.

THE PROGRAM

The carnival s in town, the music is exciting, the lights are bright, and the rides are
bigger and wilder than ever—and more expensive.

(wﬂhhthefmeheuanMAndBﬁl’smndmbehthby
a lack of salesmanship, self-confidence, and customers. But, to some extent, hard work
pays off. Ernie’s customer is pleased with his dog’s appearance, and Monica’s cards be-
gin to attract buyers; Bill, however, seems to have met with failure.

When they reconvene at the carnival, all three have inoney. Monica and Ernie en-

mouthed about the source of his funds. There is no way of knowing how Bill made

his
money or why he seems to be so ill-tempered and unhappy. “Come on! Let’s gol,” Bill
insists, as the three disappear into the lights of the carnival.

12



PURPOSES

Level One

As a result of the lesson, students should:
feel that they can earn money;

understand personal and economic factors
that inflnence making money; and

goe that making money involves some risks,
respongibilities, and effort.

Level Two

As g result of the lesson, students should:

describe the decisions and plans considered
bytheM&mhthamwhomht
to make money;

describe risks involved in their own ability
to make money;

express the confidence and desire to earn
money;

money; and

relate social responsibility to earning monsey.
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KEY QUESTIONS
Level One

1. Which of the three children is mest like you
in his or her approach to a problem? Which
{s most different? Why?

9. How does Bill’s fear of failure make it
difficult for him to succeed?

3 Is feeling good about yourself and the things
you do important in making money?

4. Did the children have to take any risks to
earn money? What were they? What were
the consequences?

B. What services or products can you think of
that people might pay you to provide? What
ave the risks?

6. How many ways can you think of to eam
money that you conld do in the immediate
future? (See page 14)

Level Two

1. How did Bill, Ernie, and Monica get their
ideas for making money? What personal risks
did each take to make money?

2, In the program Bill says that it doem1’t
matter how he got the money. How much
does it matter in real life?

3. Have you ever been in a situation in which
you were not sure of yourself? How did it
feel? Did you discover new things about

yourself?

4, How can your feelings about yourself increase
m&mﬁumaﬁadventuk?

5. What talents do yon have that would be most
valuabie o you or to a group in making

moneay?

8. How would you find a way to make money
in your neighborhood?

7. How does the phrase “jit takes money to make
money” apply to this program? Where could
ngetmaytomakemm?(&emel?)



LEVEL ONE

THINGS TO CONSIDER

How did the three children feel about having the
money they needed” Why do you suppose Bill felt dif-
ferent from Monica und Ernie? Why do you think that
Monica and Ermie made money sooner than Rill?

If you were Bill's friend, what would you have
said to him at the supermarket that might have helped
him?

Which of the three children is most like you in
their approach to a problem? Which is the most dif-
ferent? Why?

Did the children have to take any chances or risks
to earn money? What were thev? What were the con-
sequences? What else might have happened? Can you
see yourself taking that kind of risk?

What service that people need did the children

provide? Whet service or products can you think of that
people might pay you to provide?

How many other ways can you think of to earn
money? Do you now think that you can earn money?

SHORT-TERM ACTIVITIES

In many ways, Bill's fear of failure keeps him from
succeeding. Have students suggest a different money-
making situation so that they can role-play the customer
and the salesperson, trying out roles guaranteed not to
sell as well as the more persuasive approaches. Let the
class as a whole criticize the various techniques, DNiscuss
how feeling good about yourself and the things you can
do plays a big role in making money and in making
friends.

How confident was Monica of her ability to earn
money? Have students role-play the scene between
Monica and her sister, demonstrating how the sister's
response could have been more helpful or less helpful.
Discuss and role-play experiences in which students
think that their behavior toward a friend helped that
fric:nd gain confidence or, conversely, loge confidence,

LS
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LONG-TERM ACTIVITIES

PURPOSES: The long-term activities should:

provide students with the opportunity to
experience the various methods in which
adults make money in their community:

involve students in the process of making
money;

relate school experiences to making money:

enable students to identify various talents
that are financially rewarding in the work
world, in addition to the talents rewarded
in school.

INTERVIEW PARENTS AND OTHER WORKERS

Have the students:

1. Determine information to be gathered and

the sample to be interviewed.

Develop and practice interview techniques.

. Contact subjects and arrange appointments.

Conduct interviews and record findings.

. Report individual findinga to the group.

Graph salary differences and various ways

of earning money.

. Compare local sample with sample of
workers in another community.

8. Discuss personal characteristics that en-
hanced the interviewee's ahility to earn
money.

9. Summarize their experiences in class
meeting.

10. Develop a permanent classroom display
depicting the variety of workers observed.

N SUE W

CONSIDER WAYS TO MAKE MONEY

Students may consider ways that they could make
money on their own (paper sales, reeveling bottles. e
tertainment, crafts, house and garden chores) and de-
termine a step-by-step plan to carry out the project



SUBJECT ACTIVITIES 4 N

All subieet areas in this unit provide an excellent
opportuniiy to look at how skills in certain subjects can
be used to produce income.

SOCIAL STUDIES

SAMPLING TECHNIQUES. The purpose of these inter-
views is to help students obtain first-hand information
about how adults in their community earn money. Have
students suggest topies to be covervd in tho interviews.
Include such things as:

Work performed

Skills required

Average starting pay for the job

Pavment method (salaried or hourly wages)
Gouds or services produced

Raw materials, products, or processes used
Rixks and investments

Social responsibilities

Then determine which workers will give the class a
fuir sample of the working community, and determine
the possible varinbles in the sample. The sample should
include  different  sub-populations  (women, minority
groups, varving age groups) as well as a variety of oc-
cupational groups and levels. The class might develop a
matrix like the one suggested to help them determine
representation. Of course, the matrix will mean more if
students suggest the eategories themselves.

LANGUAGE ARTS

INTERVIEWS, OBTAINING AND
RECORDING INFORMATION. Have students work in

PROFESSIONAL

People who prosfuce things

A pRE

groups. Devise a simple questionnaire for students to
use when interviewing adults about their work. Role
play interview technigques. Practice in class vadous ways
that information ean be reconded and  reported, using
brief notes as “memory clues” cassette tape recorders,
instamatic cameras, and checklists. (Ask police officers
or reporters how they record and report information.)
Students may bring tools, gear, produets, and catalogs
to illustrate the work they ohserved.

USING THE TELEPHONE FOR

BUSINESS. With mock telephone equipment, have stu-
dents rolepley the ipitial telephone contuct with a
worker. giving the following information:

Identify the caller

Purpose of the call

Purpose of the interview

Time length and place of the interview

CONDUCT INTERVIEW AND RECORD

FINDINGS: Bring phone books to class to get the neces-
sary information. Have students place their phone calls
to their interviewees after school hours and report on
their experiences during the next class period.

REPORTING INDIVIDUAL
FINDINGS. Help students prepare their presentations
to the class by offering suggestions on:

how to organize a five-minute presentation:

how to use artwork to illustrate the work setting
of the worker they interviewed;

how to prepare a slide show and or cassette record-
ing of sights and sounds on the joby,

how te prepare panel presentations of two or mere
students; and

how to prepare simulated TV news interviews with
students who visited interesting work sites.

UNSKILLED

Peonis who fix things

People who help others

People who sell or persuade
asthers '

People who creste thinge
(Artistic pecple)

mmmw
and office work

People who work with ideas
People who work out-of-
doors

Sample
Matrix

(See “Social
Studies™)

N INE Y / S &
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MATHEMATIC ‘,N;\\\I\“\E

PERCENTAGES AND GRAPHS,
COMPARING INCOMES.

Discuss and compare sample starting salaries
for the jobs observed by students. Compute
the difference between straight salaries and
commissions.

Explain contracted services and compute
possible profit loss resulting from errors in
estimated projected costs.

Compute how overtime pay and tips may
affect hourly wage earners.

Discuss the reasons why some workers inter-
viewed were paid more than others, relating
skill level and responsibility to income level.
Also consider work roles that are well paid
because of demand, unattractive working
conditions, or society's values (e.g., sperts
and entertainment).

Make a graph illustrating the number of workers ob-
served according to the way they are paid. Graphs may
also be drawn to show the relationship between respon-
sibility and sample incomes, education or skill level and
income, or other variables the class might suggest.

10
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5
-
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oy
3
—
2
—
1
SALARY COMMISSION HOURLY MOURLY TIPS CONTRACTED
WAGE  WAGE SERVICES
PLUS TIPS

Sampie Graph (See “*Mathematics”)

COMPARE LOCAL. SAMPLE WITH SAMPLE OF
WORKERS IN ANOTHER COMMUNITY. Send for or
obtain from the local library, a newspaper from a town
or city quite unlike yours in size, chmate, and location.
Have students compare those want ads with the local
want ads to see the differences in salary and in what
people do to make money. In what ways can the dif-
ferences be attributed to natural resources, climate,
location, and population density? What are the similar-
ities between the two towns? What needs, products
and services sold seem to be the same in both towns”
Q
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HEALTH AND PHYSICAL EDUCATION

RESPONSIBILITY FOR DEVELOPMENT

OF PERSONAIL HEALTH HABITS. If one of those in-
terviewed was a company nurse, personnel director, or
owner of a small business, invite him or her to class to
talk about how mental and physical health can affect
one's ability to earn money.

Discuss one’s responsibility to one’s own health and
well-being. What specific health habits should the in-
dividual develop to increase the ability to participats in
the economic system?

Be sure that students see clearly what being healthy
has to do with making moneyv. Have each student out-
line a personal heaith and physical fithess plan for the
year and help them keep tabs un their own progress.

ART

DEVELOPING CLASSROOM DISPILAY. Make a col)-
lage, mobile, mural, or town model to depict all the
ways that children observed adults making money in
the community. Invite other classes to see the finished
product and have students explain the significant as-
pects. Find a spot in the schoo! or classroom for the
project to be displayed.

ALL SUBJECT AREAS

CLASS MEETING. The group session should focus on
what the students learned about themselves as well as
what they learned about their community through the
interview experience. Lending questions might be:

How did you feel about contacting someone for a
business appointment? Could you do it with less
help next time?

What did you learn about talking to adults? What
pleased you most about the interview? What was
the hardest part?

What responsibilities did you carry out in the in-
terview? Were there any risks for you? How did
you get ready to handle the risks? How can this
experience be useful to you in planning for other
experiences?

How do you think you will feel about talking to
adults about their work in the future? What new
thing did vou learn about yourself from the
tnterview?

.



LEVEL TWO .

THINGS TO CONSIDER &
e v @5)

How did Bill, Ernie. and Monica get their ideas
for making money”? In what other ways could they have
found money-making ideas? How would you find a way
to make money in your neighborhood? List the steps
that each child went through to make money. What
ideas would you suggest to them if they wanted to con-
tinue their project?

) Suppose that Bill was your best friend and came
to you for help after his errand service failed at the
supermarket. What would you say to him? Why do you
think Bill seemed so annoyed with Monica's and Ernie's
questions? What does money have to do with the way
you feel?

Compare Moaica's mood at the end of the program
with her feelings at the beginning of the program. What
do you think she learned about herself from her experi-
ence? Have you ever been in a situation in which you
were not sure of yourself? How did it feel to try some-
thing new? How can trying new things help you dis-
cover new things about yourself?

What personal risks did each child take to make
money? Suppose all three had failed. Which of the
children do vou think would be most likely to try again?
Why? What are the personal factors that help people
succeed?

How does the phrase “it tukes money to make
money" apply to this program? How did Monica and
Ernie get the needed capital? Where could you get
money to make money?

We all approach different tasks with different feel-
ings about ourselves, depending an the skill and under-
standing we bring to the task. How can you increase
your chances for success at & given task?

What traits or talents do you have that would be
most valuable to you or to a group in making money?

SHORT-TERM ACTIVITIES

ACTIVITY 1. Divide students into small groups of five
to eight. Give each group the same written description
of a money-making project. Have the group decide by
consensus what will be needed to complete the project.
The best project description will be one drawn from the
students’ own experiences. For example:
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The class wunts to take u trip to the state capitol and
picnic ut a nearby state park. They have decided to raise
the money by selling homemude buked goods. They need
to raise at least $4.50 per person.

Will your group be willing to help?
What jobs will have to be done?
What materials will be needed?

Plan the first three steps Your group will undertitke.

ACTIVITY 2. In the program Bill says that it doesn't
matter how he got the money. How much does it matter
in real life? What obligations do we have o others in
how we earn money? Divide the class into four groups
and give them the following four cases or ask them to
make up similar instances drawn from their own experi-
ences. Have the groups rank the individuals in the four
cases according to how well they fulfilled their responsi-
bilities to others. Compare and discuss reasons for the
order chosen.

CASE A. Charles, a high school senior, is selling drugs to
junior high students to make enough money to buy a car
and good clothes so he can apply for a job as a salesman.
He wants a job because his kid bruther is living with an
aunt out-ofstate. If he and his mother had a tittle more
money, they could bring him back home.

CASE B. Susan babysits to make money. She thinks it
is a good way to make spending money becnuse she ¢an
still have a good time—~she has her friends meet her at
the clients’ houses. Once a baby hurt himself when Susan
left him unattended. but he stopped crving before his
mother returned, so the mother never knew the difference.

CASE C. The school has asked that all students who
wish to participate in field trips bring money to purchase
school insurance. Reba does not want to admit to the
teacher that she can't ask her mother for the money. A
woman has left her wallet on the store counter. Reba
alips the wallet inio her purse and calmly walks out the
door.

CASE D. The grocer in a non-English-speaking neighbor-
hood picks up extra money by diluting the milk, selling
older meat that should be discarded. und overcharging on
sales tax. He says that this is necessary. His costs are
soaring because of robberies, and the people simply can’t
pay higher prices. If he loses money and has to go out of
business. there will be no food stare in the neighborhood,
and the people need his services.

Having ranked the four cases, the groups might
answer these questions.

+ How would you have handled the four
problems?

What would vou do if you had their
problems?

. Pretend that you are the injured party in all
four cases. Explain your feelings to your
best friend.

.. What does vour ranking tell you about your
feelings toward earning money?



LONG-TERM ACTIVITIES

PURPOSES: The long-term activities shorld:

involve the students in establishing and
operating an on-going cliass business:

make students aware of how work in the
class business resembles work done by adults
in the community;

help students see the relationship between
money and life style:

offer students un apportunity to participate
in a task-oriented group and to evaluate
their rules as members of a group.

OPERATE A CLASS BUSINESS

Students should:

1. Identify a need for goods or services that
the class might provide,

2. Observe how adults work together in

groups,

Plan and organize the company.

Set up o bookkeeping system.
Secure materials and resources needed.
Develop an advertising campaign.

Evaluate the enterprise in operation and

adjust plans to make needed changes.

K. Issue a company report and pay dividends
(if anw).

9. Rotate jobs and responsibilitiex within the
company und discuss individual feclings
about different work roles.

10. At the end of the quarter (or other period
of time chosen), dissolve the company.

SUS L ke 23

OTHER SUGGESTED LONG-TERM ACTIVITIES

Study tax structure and figure taxes on the profits

of the class corporation, or a sanple individual income.

Encourage students to engage in individual money-
making ventures and report their progress to the class,

Ask one or two students to compile a history of the
development of the company by making photos or slides
of the various steps and activities of the olass. Have stu.
“dents use the presentation at a parents’ meeting. faculty
meeting, or in another class to summarize the group's
EXPeriences.
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SUBJECT ACTIVITIES

In all subject areas this unit provides an excellent
opportunity to look at how skills in certain subjects can
be used to produce incomee,

SOCIAL STUDIES

POLLING AND PUBLIC OPINION.
MAPS AND GRAPHS. Plan and carry out Comr munity
survey to determine what goods or services the com-
munity would purchase if they were provided. (School
or community newspapers, home and community ser-
vices, recycling and reselling discarded items, as well as
the manufacturing of toys and unusual crafts have all
been successful businesses for intermediate students.)
Devise a simple survey form to determine consumer
reaction to certain services or products. Bring retailers
into the classroom to discuss how they read the con-
sumer market. In larger cities, market analysis firms
may be able to share sample survev forms and other
polling techniques. Maps, charts, and graphs should be
used in planning and in recording and analyvzing data,

GROUP ORGANIZATIONAL

PATTERNS. In teams of twos or threes have students
observe and interview work groups in the community
(business groups, civic organizations. volunteer com-
mittees, units within jarge corporations). Note und dis-
cuss in class how groups identify needs, plan, reach
agreement, assign tasks, solve problems, and share re-
wands. Also, note what community and social needs are
being met by these groups working together,

PLANNING. Invite n selfemployed person from the
community to discuss considerations and decisions to
be made when starting a business. The cluss should
determine:

what steps to take to nccomplish the tisk:
whitt work roles need to be established:

whu is going to perform specific individual and
Kroup tasks; and

what rules and management structure the company
will need to operate.

Planning charts such ns the one shown may be drawn
by students to help them keep track of their plans and
progress,

Depending on the nature of the business. consider
such options as assembly line provesses, selling stock in
the company Lo acquire needed tools and raw materials,
marketing and advertising, customer relations, salos,
packaging, and distribution.



OBECTHE TASKS PERSON/GROUP RESPONSIBLE TARGET DATE
1. Obtawn Needed Capitat | 1, Determine costs Math/Accounting Unit
2. Draw up stock
certificates Art & Display Unit 8
3, Determine how
many shares must Math/Accounting Unit \\})\}
be SOKS at what Q\‘\
cost (‘Q
4. Safl atock at gg,\
giiven price Sates Unit
1. Acquirg Raw Matenials | 5, Condhuct com-
parative cost Accounting Unit
study for needed
Hems
8, Purchase nooded
tems and bring Production
L 1o class Management Unit
L_ - |

Sample Planning Chart (See “Social Studies”)

LANGUAGE ARTS

DESCRIPTIVE PERSUASIVE

COMMUNICATIONS. Devise an advertising campaign
with posters, letters, and any other forms of communi-
cation available to sell the company product or service.
Discuss persuasive versus descriptive and informative
language styles and techniques. Explore the use of pic-
tures in communication and persuasion. Discuss how
certain persuasion techniques appeal to a specific audi-
ence depending upon age, interests, etc.

LANGUAGE ARTS AND MATHEMATICS

PERIODIC AND SUMMARY

REPORTS. Issue periodic reports to stockholders and
interested members of the public reporting tasks ac
complished, projected activities, and the current balance
sheet of the company. Dividends should be calculated
and paid to stockholders on @ predetermined schedule.

MATHEMATICS

RECORD KEEPING. Set up accounting and bookkeep-
ing procedures for the business. Invite n banker to talk
to the clags about the services banks offer to small busi-
nesses like the cluss corporation. Set up a corporation
account and or individual savin_... accounts in the class-
room or with a bank apd talk about how money can
make money. (Compute interest rates, checkbooks, and
bank statements. Consider the putential costs to the cor-
poration or to the individual of simple errors in com-
putation.

CONSUMER AWARENESS, COST ACCOUNTING. As
students list items needed to carry out their money-
making group project, suggest that various students take
the list to different suppliers and record the prices for
each item. Bring the price lists back to class and de-
termine how mueh the least expensive supplier will save
the group. Discuss what this means to students as con-
SUMETK,

Groups can write up the real math problems they
encounter in their project and present them to the class
as a vhole to be solved. The cluss could compile their
own “math book” throughout the vear, drown from
group and individual money-making projects and
problems.

ALL SUBJECT AREAS

CLASS MEETING. Divide the cluss weekly into their
work groups. Have students check the plaprning charts
to compare expectations with accomplishments, and
evaluate the work done.

Discuss the roles played by group members to ac-
complish the tasks. How is the group's organization and
work similar to adult organizations? How are decisions
being reached within the group (hy decree, by vote, by
consensus)? How is that process similar to decision-
making in adult organizations?

NOTE: For additional information on helping sti-
dents look at their own roles within a group setting, see
the Instructional Resource Package for bread & butter-
flies.

Students should have the opportunity to try out dif-
ferent roles within the company and to compare their
performances at the various tasks. On a reggularly sched-
uled basis, students should be responsible for training
other students for their jobs, while they in turn learn
new work roles. The purpose of this is to help students
identify the differences between tasks. to express their
feelings about themselves in various work roles, and to
begin to identify their own interests, strengths, and
weaknesses as they relate to a variety of work functions.

GOING OUT OF BUSINESS

1. Convert everything on hand into cash, in-
cluding raw materials, inventory, and tools.
2. Pay all loans, debts, and outstanding
bills.
_ 3. Compute dividends to stockholders.,
1. Repay stockholders original investment
plus dividends.
5. Prepare and distribute final report.
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BEST COPY AVAILABLE
WORKING IN GROUPS

WHY? |

WORKING IN GROUPS HELPS STUDENTS: = ) | T
® uoderstand and practice interpersonal skille avd growp dymamics; . ¢
[ davdopmﬁde@ueeinahnﬂngm.sandw ) among friends P

® learn to appreciate the contributions of others; and
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GROUP Omﬂm

® Sehctmbenmndmnly |

@ Include five to eight members per group
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® Strive for a stahle group membership
MARKING IT WORK
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LESSON THEME:
WHY PEOPLE WORK

LESSON GOAL:

gest O

To help students understand a variety of attitudes (including
their own) toward work, and to explore the significance that
work has for the development of individuals and society.

Select & previewing activity corresponding to the backgronnd experiense of the class and
their ability to understand people at work. For example: |
L mmeMMNMWh&.Mhmm

and negative responses. List all responses on the board. Ask students to watch
for new ideas to add to the list after the program. o

2. Interview a panel of achool warkers to find out what work means to them, List
their responsss on the board and ask students to look for contrasts and

3. Have students scan local newspapers and natienal weekly news maguzines to -
Discuss how work can help meet society’s needs as well as the needs of the
individual. Ask students to watch for examples in the program of individuals

- who are benefiting society, as well as satisfying thelr own neads.

THE PROGRAM

What does “work” mean? In aclonce it means “fivce or ensrgy passing from one thing
to another.” But it's not so eaay to define when it comes to people. In Work Means . . . ,
Mareie, a junior bigh studeut writing a report, asks the question, “What does work mean
to your 1ife?” Everyone she asks gives a diffarent answer. To 2 muslclan, work ia s way to

find his identity, s means of
now is a school crossing guard aces all work as enviching. A recreation director sete work

Work Means . . . is about people; why they work and how thelr work benefits others
as well as themselves. But the program also emphasizes two other concepts. First, work
can bo fun. In fict, much adult work is similar to the play activities and interests of
children, and we sse 8 number of examples in the program. Second, all work fits
in society to solve problems and to get things done.

E



PURPOSES

 Lewione

Mamﬂdﬁemmm

Full Tt Provided by ERIC.

ERIC

learn more about why peopls work;
understand their own feelings of
understand that a person’s career may

satisfy personal needs nct held by others;

sco that work and career induds
pon-paying activities;

understand the similarities between the
work they do and adult work.

Level Two

As a result of the lesson, students should:

see that work can provide a means for
developing and expressing themselves;

understand the similarities and
differences between work and play;

understand how the work people do can
be a tool for positive social and
environmental change;

understand how the word “career” relates
to their own life plans;

recognise the boredom, frustration, and
lack o meaning that some people
experience in their work.

| KEY QUESTIONS

1. What did work monn to thepeopleyou saw inthe ~ © .
? What were their reasons for working? What
new Ldeai did the program give you to add to the list you |

pnde before the program? - «

2. Thecrossing gusrd suys thet il work beccmeapartof

" you. What does he mean by that? How does the work you . B

" do in school and at home influsnce the kind of pereon you -

aro? How long will yotr wark remain part of you? Why?

3. What work did the taxi driver do other than driveacab?: .

‘What other non-paying work can you thivk of that adolts
4. What did you see children deing in tha progx that was

sienilar to the work of adults? What activities or playdo - - °

,wdomhthmmmh&l‘mt?nwmu
your sctivities lead to a career vole? . - o

5. *“Work has got to have reeaniing. Ii'sa way to grow, to
community. It

discover mynelf, to help build a betser .
gives lifo menning. And work is whatever you put

yourself into.” Do you with Marcie's

 What would you add? page2s)

1. What activities did you see people is the program doing. -
that soms people do in their leisure time for fun? What
do you do that is fim er & hebby that could becomea
career for you?

2. After listening to the peopls in the program, how would
you define work? How is your work as a student
contributing to your caresr? How can knowing what
rewards are important to you help you think about the

3. What ressons do you think people have for changing
W&wdommhnm&emhh?mu

mm&r@&mﬂhn&mmmﬂ e

4. How are people’s values reflactod by their wark? Why is it
fmportant to find a work rols that is personally
satistying? (Soe page 26) |
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- LEVEL ONE

THINGS TO CONSIDER

What did work mean to the people you saw in the
program? What were their reasons for working? What new
ideas did the program give you about reasons people
work? Look at the list you put on the board eurlier. What
new ideas could you add now? What different kinds of
work have you done—at school, at home, in your neigh-
borhood? Which one of the people in the film made you
think about how you've felt about the work you've done?
Have you ever built or made something? How did you feel
once you had finished? Have you ever done something that
you felt really helped someone? What satisfactions did
that give you? What is the difference between that feeling
and the feeling you get when you finish a project or
homework assignment?

The crossing guard says that all your work becomes
a part of you. What does he meun by that? How does the
work “nu do in school and at home influence the kind of
person you are? How does it influence what others think
about you? How does vour work as a student become a
part of you? How long will it remain a part of you? Why?

Do you think the cab driver and the musician would
huve exchanged places even if they had the same talents
and abilities? Why? In what ways were they different?
(The teacher might reflect on student descriptions of these
differences to show how driving a taxi might suit the
needs of the cab driver and not of the other people inter-
viewed. The sume discussion can relate to how two cab
drivers might get entirely different satisfactions from the
same work. !

How did the taxi driver define work? (““Your work is
everything vou do that gives your life meaning.”") What
work did he do other than driving a cab? What other
kinds of non-paying work can you think of that adults do?
What are some non-paying adult careers? (Housewife,
Scout leader. church worker, civic worker.' What kinds of
non-paying work do you do?

Have you ever wanted to help and not been allowed
to? How did you feel when you were told “no’ ? How do
you suppose people who can’t find work feel when they are
told “no”? What do you think are the most important
reasons, other than money, that people want to work?
What do you enjoy most about the work you do? What did
you see¢ children doing in the program that was similar to
the work of adults” What activities or play do you do now
that is like some adults” work? How could your activities
lead to u career rule?

Look at Marcie's closing paragraph: “Work has got
to huve meaning. It's a way to grow, to discover myself, to
help build a better community. It gives life meaning. And
work is whatever you put yourself into." How does her
definition fit your work as a student, a family member. a
community member? What other reasons would you add if
you were summarizing Marcie's paper? How have school
or community roles helped yvou to grow and discover more
about yourself?
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SHORT-TERM ACTIVITIES

Have the class draw up a list of rewards or satisfac-
tions to be gained from working. (See Sample Question-
naire below.) During the week, they should ask at least
three working adults to rank the list, At the end of the
week, students might: compile their results to see what
rewards are most generally valued; compare the results to
see the broad range of worker satisfactions: and analyze
the results for any trends or characteristics of workers of
a certain age, career field, sex, etc. Students might also
rank the items themselves to see how their i.elings com-
pare with the adult responses. (There are .o right or
wrong, good or bad answers when it comes to persunal
feelings.) Of particular interest would be the rankings of
any students who have worked ocutside the home. Those
students might be asked to comment on how their feelings
about work changed after they had worked for a while. If
there are no such students in the class, perhaps someone
could be invited as a resource person from another class,
Satisfactions of working outside the home could also be
compared with satisfactions gained from working in the
home,

Sample Questionnaire
L R

(Ovr class is studying the many reasons why people work. Please
rank these items in order of their importance to you The columns on
the right may help you sort out item* 1 8ter.) .

N
gg=§§;s§

L - "=
A chance for promotion, opportunity 1o
accomplish something

Staying busy. having something fo do with
my time

:l]_..

Being in charge. being my own boss

Chance o use my abilities recognition;
status

Variety of tasks. something different ait the
time

Chance 1o heip others
Security
Pay

Good working condetions

Good peopte to work with. responstbinity,
making decigions

Working alone

Learming new things

NOTE: Be sure fo encoursge students to include volunteer
womnmmmpoueomumuwmw«tmmm
receive no pay.



LONG-TERM ACTIVITIES

The purpose of this activity is to involve students in
experiences that provide a variety of satisfactions and
rewards.

THE SCHOOL AS A WORK SETTING

Select a variety of work settings or projects around the
school and arrange for each student, or pairs of students,
to spend a week or longer in that particular work role for
at least an hour of class time each day. Arrange for a
resource person to meet with the student for job orienta-
tion and instructions prior to the experience. As much as
possible, students should have the opportunity to select
the kind of job they would like to have. Think not only in
terms of assistant-type jobs, but also those jobs that are
not done because of lack of time or staff. Even the small-
est schools could supply work stations like:

clerical assistants to office and teachers;
one-to-one reading tutors for primary grades:
grounds maintenance and improvement.

construction and installation of playground
equipment te.g.. brightly painted old tires
buried in the ground side by side at different
levels fascinate small children as something
torunonk

interior decorating (paintings, bulletin boards,
wall murals, curtains to brighten some spot in
the building):

learning games, tools, blocks, art aprons for
smaller children (check libraries, teaching
magazines, and primary teachers for ideas
and instructions);

building maintenance:

physical education assistants for primary
grades:

repair shop for primary classroom toys,
games, equipment. and furniture.

Students should keep brief daily logs of their experiences.
tasks, and feelings and report back to the group at the

o summary class meeting on the project.
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SUBJECT ACTIVITIES

Subject areas should focus on the particular skills used by
individual students in their work, Course credit and clas3
room recognition for reporting the use of subject area
skills could reinforce the students’ understanding of the
importance of course content on the job. Subject area
specialists could also discuss how certain careers tend to
provide specific satisfactions. (Music and art—expressing
ideas; social studies—service to others; ete.)

MATHEMATICS

FRINGE BENEFITS. Classes could explore financial
rewards and security by studying policies and procedures
for computing fringe benefits for workers in the school.

SOCIAL STUDIES

WORKERS' RIGHTS. Look st legal guarantees for mini-
mum wage, job security, and financial security for retire-
ment. Social security and minimum wage laws, tenure
policies, union negotiations, due process decisions regard-
ing termination of employees. and seniority policies could
be surveyed to illustrate how the social structure deals
with workers' needs for personal security. Guaranteed job
security could also be looker! nt as one of the reasons why
people can comfortably seek other satisfactions from work
and demand personal rewards for their efforts.

ALL SUBJECT AREAS

SUMMARY. Have students discuss in class their work
experiences in the school in terms of:

the tasks involved;
the skills used to accomplish the tasks:

the nature of the work (working with people.
working out-of-doors, creating things, solving
problems, helping others. etc.}

the satisfactions gained from their work:

the different kinds of satisfactions experienced
by the merabers of the class.



LEVEL TWO

THINGS TO CONSIDER

Looking at the list of reasons for working that were
discussed before the program. what would you add now?
How did the people in the program influence the lives of
athers Who had the greatest impact on society? Why?
What soctal problems were being solved through work?

What activities did you see people in the program
doing that some perople do in their leisure time for fun?
Why did the huskethall players say that a lot of work can
tee fun? What other examples can vou think of where some
peeple do for fun what others do for pay? Why do vou
think thev du those things? What satisfactions do they
dertve from these activities? What de you do now thart is
pliy or i« hobby that cvuld become a career for you? After
histening to the people in the program. how would vou
define work or u career? How 1s vour work as a student
contributing te vour career? How can knowing what
rewards are important to vou help vou think about the
careers that might suit you?

What reasons do you think pevple have for changing
Jobs? How do snme prople get into the wrong jobs? Why
are some jobs right for some people and wrong for others?
What did the people in the program consider to be the
important rewards of thetr work? What did their answers
It you know about them as people” How are pevple’s
values reflected by their work? Why is it iraportant to find
a4 work role that is personally sansfving? Can work be
satisfving all the time? Think about some of the people
you saw in the program. What do vou think their “bad
days” are like? What are some of the things that can go
wrong at work? What are some ways people can be sure
that therr work he  1ore positive than negative aspects?
Do you think that ull people are aus satisfied with their
work as the people in the program? Why? What causes
some people to be unhappy with their work?

What did the different people in the program feel
that they were doing with their lives? How did their work
give them 4 chance to do what they wanted? How did
work give them a chance to grovw? How does your career
4 a student give you a chance to grow. and 1o express
your own interests. ideas. and abilities? What career do
you think would most let you be yourself? Why?

List the reasons that Marcie put 1n her paper for
why people work. Can you add any reasons? Next to each
reason. hist the career role you saw in the program that
gave the worker a chance to recerve that reward. Now see
if you can think of adults in your communty who experi-
ence similar satisfactions. Now think of work done by
students that provide the same rewards. Discuss similari-
ties and differences hetween student work and adult work.
Rink the five reasons you think would be most important
to vou,

Q
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SHORT-TERM ACTIVITIES

Give a short test to the class on something they have
recently studied. Take up papers and quickly grade and
return half of them. Explain to the others that their
papers may be graded next week or next month, but it is
doubtful that they will know the results soon. Explain
that for them the value of the test should have been
simply what they learned from taking it. From their reac-
tions tprobably their prutests) begin to discuss workers
who seldom get a chance to see concrete results of their
efforts «eachers. counselors, social workers. clergymen,
etc... Contrast the satisfactions derived by these workers
with the satisfactions of workers wnose work results in a
tangible. finished product. Have students consider how
important concrete evidence of achievement is to them.
Discuss the difference between extrinsic (material, out-
side' and intrinsic (personal. inner' satisfactions. Stu-
dents might look at a list of possible work rewards to
distinguish between intrinsic and extriusic rewards, and
recall examples from the program as well as from their
OWN experience.

LONG-TERM ACTIVITIES

The purpose of this activity is to increase student interest
in work as a vehicle for social change.
ANALYZING SOCIETY'S PROBLEMS
As a class. make a list of social problems confronting

society ioday. The list could be expanded by consulting
magazines and newspapers. libraries, and televigion and
radio broadcasts. In small groups students could rank the
problems listed in order of their importance. Each student
in the group might then select one of the areas of concern,
and prepare a report for the class. The report might deal
with:

nature and e *ont of the problem;

effect of the L.« olem on the local community;

trends and outlook for the problem:

different people who are trying to alleviate

the problem through their work;

number of jobs dealing directly with the problem;

skills needed to affect the problem;

what students can do to affect the problem.

The reports could be in the form of: photographic
essuys: sketch books; taped or written interviews with
workers in the field: charts: maps: poetry: short stories;
oral presentations: speeches designed to persuade: newspa-
per stories; or any other medium that the students wish to
use. Students might also be permitted to choose their
sources of information (e.g.. library research. community
resources, mass media. observation in school and commu-
nitys.

SUBJECT ACTIVITIES

Subject area emphasis could be given to solutions to these
problems using skills acquired in the various content
areas. In looking at jobs that deml with social problems,
students could investigate the information and experience
needed and the course of study that one would most likely
pursue to acquire the necessary information.
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LESSON THEME: .

SELF-CLARIFICATION W
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LESSON GOAL:

To help students increase clarification and acceptance of
themsel~ es, of their uniqueness and behavior, and of their
evolving values and aspirations within the larger society.

BEFORE THE PROGRAM

To develop a framework to examine themselves, students need a basic understanding of
the meaning of such terms as adilities, interests, and values.

@ Abilities—List several specific things that students could be expected to do,
such as math problems, physical activities, or musical skills. Have students
indicate the activities that they foel they can do and review questions like thege:

What are some things you can do that are not on this list?

What is something you can do now that you could not do a year ago? A
month ago?

Do you think you will be able in the future to do some things that now
seam very difficult?

@ Interes:- —Establish an understanding of this concept through questions like these:
If you were given free time today to read or watch TV, what kind of
book, magazine, story, or TV program would you pick?

With one hour of free time to spend outdoors, what would you do? What
is your favorite weekend activity?

If your teacher said you could study any subject you wanted, which
subject would you choose?

@ Values-—~While interests indicate what one might prefer to do, values serve as
standards by which one may judge the “rightness” or “wrongness,” the
desirability or worth of objects, actions, or decisions. Ask students to judge a
dmﬂwdrawﬁwmdrmmimmrdmwmtm
important to them. Then help them define values in light of their responses
(e.g., honesty, loyalty to friends, dependability). For example: What if the
teacher gave a homework assignment to be worked independently, and your
best friend calls you and asks for the answers?

THE PROGRAM

Ann is frustrated. She wants very much to be a part of the pantomime game that the
class enjoys, but something inside her prevents her from participating. She can't bring
hersslf to volunteer.

Then Aunt Cathy comes to town in search of a new career, 8 new apartment, and new
things to do. At first Ann is reserved and unsure of herself, but she quickly warms to
Cathy's confidence and enthusiasm. When Cathy discovers that Ann might be interested
in art, ahe buye her niece a macramd kit: the bundles of little strings and beads begin to
take shape. Nev: ideasmahohkinsahape—%ofthimmwdbkifmgoam
and take a chance” and “You only figure out whsat you can do by trying things.”

Eventually the “I want to” side of Ann conquers her “I'm afraid to” side, and her
pantomime performance and macrams necklace win appro.al.

Pragenting ber aunt the mastarpiece she had made, originally for herself, Ann smiles
with obvious pride. “I can make another,” she says.

“I'm sure you can,” Cathy responds.
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PURPOSES
Level One

As a result of this lesson, students should:

soe how exploring values, interests, and
abilities can lead to a better

of self;

increase their understanding of a variety of
personal characteristics in themselves and

be able to identify new abilitics or interests
that they might develop to expand their
awarensss of what they can do and of what
interests them.

Level Two

As a result of this lesson, students should:

be able to state ways in which they might
find out move about themselves;

g0 how their own images of themselves are
affected by the reactions of others to them;

see how their reactions to other people may
infiuence how thote people see themselves;

understand that individuals have substantial
control of both the image they project and
how othsrs view them; :

understand that discovering now things
mmmamhinmw

KEY QUESTIONS
Level One

1.

Ann changed from thinking she could not make a
necklace or be in the pantomime to feeling that she
could. How can discovering new things to do change
the picture you have of yourself?

Where did Ann get the clues that led her to discover
new things about herself? How would you uncover
clues to new ideas about yourself? What do you
think you might be good at? :

How do you foel about yourself when you discover a
new thing you do well? ,

What talents or interests did Ann have that made

_her special? What about you? How do your

interests, abilitles, and values make you a special
exactly like anyone else in the world?
Which of your abilities or interests could you
M&opim“sﬁlh?hwwwswmﬂdmbe
creating a new you? (See page 30)

Level Two

How would you describe Ann in the beginning of
the program? At the end of the program? How has
she changed? Is Ann unusual, or do we all have
times when we have doubts about trying something

How accurate was Ann’s original picture of herself?
Do most people have an accurate sense of their
shilities and interests? How can you find out new
things about yourself?

Can you nams one activity you could try to test a

new interest or idea? How could that information
help you make a decision within the next year?

Why do you think Cathy was successfuul in getting
Ann to try new things? What does the way you

traat others have to do with the way they feel about
themselves?

How much does your image of yourself depend on
how other people act toward you? Can you change
the way people react to you?

How would you decide whether trying something
new was worth taking the risk of being wrong? Do
youthinkithw@ktakincaﬂlkwrym
things rather than othars? (See page 31)
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LEVEL ONE

THINGS TO CONSIDER

Ann changed from thinking she couldn’t make o
necklace or be in the pame to feeling that she could. What
mide her change her mind? How did Ann's picture of
herselt’ change? Aunt Cathy said. “You are what you do
and what you like.” What do vou think she meant by
that? How cun discovering new things to do change the
picture you have of vourself

Do you think Ann's ecarlier feelings about herself
were accurate? Did Ann really know very much about
herself? What were some ways suggested in the program
for peuple to learn more about themselves? .

Remember when Aunt Cathy asked Ann if there
were an actress, a writer, or a dise jockey hidden inside?
What did Ann do to find out? What did being in the
pantomime game tell her about the actress hidden inside?

Where did Ann get the clues that led her to discover
new things about herself? How would vou uncover clues to
new ideas about vourself? What do you think you might
be good at? What reully interests vou? Which of these
abilities or interests could you develop into new skills? In
what ways would vou be ereating « new vou? How could
knowing what vou're good at help you in the future?

What feelings were important to Ann as she strug-

gled to get herself to try new things? Why did she have

- trouble finding the couruge to trv? What was she risking?

What was the result ot the risks she took? How were her

feelings like those of others when they try new things?

How do you feel about yourself when you discover a new
thing you do well?

What talents’and interests did Ann have that made
her special? What about Aunt Cathy? What about you?
List on a picce of paper the things about vou that make
you an interesting person to know, If evervone in the class
listed one thing that interested him or her. how many
different answers would you get? How many people would
give the same answer? How do vour interests. abilities,
and values make you a special person—not exactly like
anyone else in the world?

SHORT-TERM ACTIVITIES

Help students look at the characteristies that make up
one’s selt-concept by asking the question: “What do you
have to know about someone before he or she can be vour
best friend?” List the responses on the board. Students
might write a brief description of themselves bused on the
characteristics listed on the bourd. The list of characteris-
tics could then be used as u check list for students to
examine the qualities of a good student. a good employer.,
a leader, or a valuable community member,
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LONG-TERM ACTIVITIES

The purpose of this project is to help students become
aware of how everyday activities and experiences can con-
tribute to self-understanding.

THE ME I AM DISCOVERING

Each morning give students ten or fifteen minutes to
answer a few questions about the previous day's experi-
ences. For example:

What did you learn about yourself yesterday?
What did you try that was new for you?
What was the nicest thinyg that happened to you?

What was the nicest thing you did for someone
else?

What new skill did you try?
What was the prettiest thing you suw?

They might keep their daily record in a notebook just
for themselves and. at the end of two weeks, summarize
their responses in a poem, & play, or a story titled “The
Me I Am Discovering.” Some students may want to share
their creations with the class. A collage, mobile. or draw-
ing that illustrates new insights students have developed
about themselves is another way of sharing discoveries.
On the basis of these discoveries, students might write
letters recommending themselves for jobs that are interest-
ing to them. The letter of recommendation could be writ-
ten from the viewpoint of someone chosen by the student
who knows the student well. The letter could refer to the
student’s interests, abilities, personal characteristics, and
previous experiences.

SUBJECT ACTIVITIES

Teachers might bexin cluss each day during the two-
week project by asking students to relnte their responses
to different areas of interest. “Who discovered something
new by exploring the world - rtdeors?” might relate to
science, while “Who tried a new skill?" could relate to
muathematics, English. physical education, ete. The stu-
dents’ focus on the development of new skills and apti-
tudes within subjects could be sharpened by using these
questions as a summary during the last five minutes of
each class.



LEVEL TWO

THINGS TO CONSIDER

How aceurate was Ann's original picture of herself?
Do most people have a fairly accurate sense of all their
abilities and interests? How can you find out new things
about vourself? Does discovering new things about your-
self go on for the rest of your life? Can you name one
aclivity vou might try to test some new interest or idea
about yourself? How could that information help you
make a decision within the next year?

Why do you think Cathy was successful in getting
Ann to try new things? In what ways does Cathy treat
Ann as you would like a friend to treat you? How do you
think “Cathy felt ubout Ann? What if Cathy had ignored
Ann? What does the way you treat others have to do with
the way they feel about themselves?

Has someone ever been very encouraging to you?
Huave you ever had anyone severely criticize you? How
would vou have described yourself after each of these
experiences? How much does your image of yourself
depend on how others act toward you? Can you change the
way people react to you?

How would you describe Ann in the beginning? How
would you describe her at the end? In what ways has she
changed? Aunt Cathy told Ann, *“You've got to give your-
self a chance.” What if Ann had said. “I'm too shy to try.
I can't nelp it. I'm just like that.” What would you have
said to Ann then?

Ann seemed to be very hesitant to try anything new.
She seemed to be convinced that she would fail. Is Ann
particularly unusu: or do we all have times when we
have doubts whether or not we should try something?
Have vou ever decided to try something you wanted to do
in spite of the fact that you were afraid you would not be
able to do it? How did it turn out? How did you feel about
it? What if you volunicered an answer in class and then
found out you were wrong? How would you overcome the
tendency not ta try anymore? What would you gain by
trying again? Do you think it is worth taking a risk to
try some things rather than others?
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SHORT-TERM ACTIVITIES

A list of descriptive phrases might be used to help
students look at the image that they have of themselves,
and to help them understand how others see them. Have
students devise their own list. Here are a few starters:

Are you a person who:

1. Sticks up for friends?

2. Enjoys being in charge?

3. Likes to have teachers praise you?

4. Sticks with a task until it's finished?

5. Likes to be out-of-doors?

6. Enjoys playing team sports?

7. Is good at several different things?

8. Will try something new just for the challenge?
9. Waits until the last minute to do things?

10. Prefers to be alone a lot?

After the list is complete divide the students into
groups of three. Have them write “yes,” “no,"” or “‘some-
times” next to each phrase. Then ask them to fold back
their papers so that their answers don't show and
exchange papers. dave each student in the group guess
how the other two responded to esch of the phrases. Then
compare notes, discussing the messages we send and how
they are received. (Based on an activity included in
“Value Clarification,” by Sidney Simon and Sara Massey,
in Educational Leadership, May, 1973, pp. 738-739.



LONG-TERM AND
SUBJECT ACTIVITIES

The purpose of this activity is to encourage students to
look at their own abilities, interests, and values and to
select learning experiences in school or in the community
that would help them test their abilities. interests, and
assumptions.

GETTING TO KNOW
MYSELF AND OTHERS

Set up interest groups like the following, or use others
recommended by your students:

Sports. physical activities, and outdoor games
Work roles in the home and community

Arts and crafts, music and drama, photography
Pets, wildlife, nature study

Social skills (making friends, organizing people,
entertaining)

School subject skills (language arts, mathematics,
etc.)

>an s

™

Each group should make a list of abilities that are im-
portant for people to have in each area of interest. A second
list could show possible activities for each topic. After the
committees have reported, expand the lists by asking the
class as a whole to contribute. The finished lists for each
area could be written on posters for display around the
room. Students could then use “temperature charts” to
discover their own interests. These charts will help them
rate their own interest level, present ability, and desired
ability. With the help of the teachers whose subject areas
relate to the skills involved, students could work out a
plan of action (a prescription) t0 make desired changes in
their ratings. They might “contract’ to learn one new
thing about whatever new activity or goal they select.
Contracts could include: learning new skills from people
in the community as well as from people at school; being
involved in new group activities (which may or may not
Le connected with the school); or participating in activities
involving family and home. Students should be encour-
aged to think of as many options as possible. Students
might also set standards to help judge their progress.

Interest area

Plan of action
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LESSON THEME:
DECISION-MAKING

LESSON GOAL: &

To help students apply the

decision-making process by selecting and explaining
a number of hypothetical options; and to help them
discover factors that influence decisions and possible
present and future consequences of given decisions.

BEFORE THE PROGRAM

Discuss with students such questions as:

What are choices? Do we always have a choice in what we would like to do or have?
What do you do when you have to make a choico? (List responses on the board :
for comparison in post-viewing discussion.)

Have you ever been told to make up your mind about something? How does it
feel to have to make a decision? Wnat do you do if you have to choose between
two things that yon want very much?

People have goals that they would like to reach, like making new friends,
leaming to play a musical instrument, or making good grades at achool. What
goals have you thought about for yourself? Have you ever had to make a
decision based on that goai?

This program is about & boy who has several goals, or things he wants to do. But when
his goals conflict, he must decide what is most important to him. He must make a de-
cision. As you watch this program, try to figure out what steps he took in making up
his mind, what influenced his decision, and what you might have done differently. Think
about how this process can be used to make choices relating to school and work. ‘

THE PROGHAM

Everyone faces decisions—and the more important they are, the tougher they are to

Like any newcomer, Tommy is eager to make friends. Joey not only befriends him,
but also invites him to help with chores on his grandmother’s farm for the glorious pay
of twenty dollars. Twenty dollars will go a long way toward the horse Tommy hopes to
buy, and a weekend in the country sounds like fun. It all seems like a great beginning
in Spring City, until...

Tommy slowly begins to realize that his friend is 8 misfit whose every move encour
ages rejection. Gradually it dawns on Tommy that the choice boils down to loyalty to
Joey or group acceptance. The decision point becomes the weekend trip. After delay-
ing, hoping for a reprieve, and agonizing for hours over the consequences, Tommy
forced to take action, one way or the other.

&



- PURPOSES

Level One

As a result of the lesson, students should:

recognize that vsually you have choices to
make about what to do;

understand that making decisionsis a
leamed skill, a step-by-step process;

be able to identify a process for making
decisions;

see how feelings, friends, family, informa.

tion, values, and other factors influence
one's choices.

Level Two

As & result of the lesson, students should:

be aware of the various ways that people
make decisions;

be able to project the possible consequences
of various options that affect a decision;

be aware that all decisions involve some
risks; .

and see how making decisions gives them
more control over what happens to them.
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KEY QUESTIONS
Level One

1. How would you feel if you were faced with
Tommy's situation? What would you do?
What would you be willing to give up?

2. Have you ever had to make a choice between
several things that were important to you?
What did you do? .

8. How can the choice you make indicate what
is important o you? o

4. How can knowing what is important to you
help you make decisions?

5. How could Tommy's steps to making a deci-
gion be nseful to you? (Identify problem, list
choioes, consider pros and cons, make
decigion.)

6. Look at the ways to make decisions that were
written on the board before the program.
What would you change now? (See page 36)

Level Two

1. How does Tommy’s decision tell you what is
most important o him? What other choices
did Tommy have that he did not consider?

2. How can trying to see the rensons behind the
behavior of others help you decide how to
respond to them?

3. How can predicting the outcomes of problems
help you when you are suddenly forced to
make a decision?

4. Think of as many ways as you can to approach
a decigion (let someone else decide, put it off,
avoid it, guess, play a hunch, take the easiest
way out, give up, plan and weigh all the facts,
worry about it, etc.).

5. What does it mean to take a xisk? Do deci-
sions usually involve risks of some sort? Can
risks be “calculated” or controlled?

6. What are some of your goals? How can the
decisions you make help you reach your
goals? (See page 39)



LEVEL ONE

THINGS TO CONSIDER

What is Tommy going to do? What do you think
his reasons are for doing that? How do these reasons tell
you what is important to Tommy? Did he think about
the advantages and disadvantages of his choices? What
were they? Did he consider his own feelings and the
feelings of others? How did he get help in making his
decision?

Tommy’s values might include these:
being liked by others  having fun

being fair helping others
doing well in school learning new things
being happy at home  earning money

How would you feel if you were faced with the same
situation? What would you do? Why? What values would
be most important tv you? What would you be willing
to give up?

What could make you change your mind about

Tommy's decision? On a sheet of paper, write what you
would do if;

Joey had said $40 instead of $20?

Mom had said it was up to you, but she wished
that you would go with Joey?

Father had said you ought to stay in town, but
left the final decision to you?

You really had fun with Joey and liked him a lot?

One of the guys had a bad temper and threat-
ened to beat you up if you went with Joey?

Joey's grandmother was unable to get any other
help and really needed you?

Joey’s grandmother promised that you would be
in charge of other kids that she would hire to
help you?
Look at your answers. How can your choices tell you
something about what is important to you? How can
you find out more about your values?

How could the following steps to making a decision
be useful?
A. Identify problem.
B. List possible choices. .
C. Consider pros and cons of each, thinking
about what is most imgortant to you.
D. Make decision.

Do you ever use these steps in school or at home?
How could you use these steps to make choices?

Tommy’s problem was that he had to choose be-
tween several things that were important to him. Have
you ever had to make a choice like that? What did
you do? What do you think about that decision now?
Look at the list written on the board before the program.

lW’hat would you change now?
LS
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How can this decision-making process help you
make chaices about school and work?

SHORT-TERM ACTIVITIES

ACTIVITY 1—LOOKING AT CHOICES. Make a time
chart showing everything you did yesterday—from the
time you left school until bedtime. Beside each entry list
all the activities you could have done instead. One stu-
dent’s time chart might look like this:

R ]
300pm  ride dus frome wlk, ride bicycle
a0 fake Sissy t0 day-care no choice
3% met Jean, went homs ride bikes, study for
with Jean to watch TV scienog tast, finigh
work on Scout batge,
practics softbafl, piay
eround the park, etc,
530 foft Juan’s, picked up no cholce
Sis and waikad homs
548 hetpag with setting he Stay outpide, waich TV,
| SUOTOD. Gl K00, .. ... .~ choics
790-800 wsich TV 0 youth club, write
fettors, read, practice
fruntpet, study for science
tast, gat help on math :
probioms, etc.
U000 getreadyforted’ . - noohoios

How much of the time were you free to choose what
you wanted to do? Will your choices increase or de-
crease as you get older? Why?

Other kinds of choices are also interesting. Think
about the iust dollar you spent. How many other ways
could you have spent it? In the last argument you had
with a friend or family member, what other ways could
you have reacted? What were your choices?

ACTIVITY 2—LOOKING AT VALUES. Think about the
values that were important to Tommy—Dbeing fair to his
friend, being liked by others, earning money, etc. What
did Tommy value most? Now write your definition of a
value. Under it list ten things that you consider impor-
tant (that you value). You might break your list into
three categories: most important, fairly important, and
least important. Put the list in a safe place, A week from
now, look at your list. What changes would vou like to
make? Why do you think that a person’s values change?



ACTIVITY 3~1LOOKING AT FRIENDSHIPS. Like
Tommy, most people have to mike decisions about how
they will act toward their friends. What responsibilities
do you have toward your hest friend? What does being
a friend mean to vou? How would vou rate Tommy as
a friend?

Pretend that vou are Tommy and one of vour class-
mates is Joey. Suppose that Tommy tells Joey *no” in
front of the guys and Joey runs away—hurt, and almost
in tears. He doesn’t come into the building that morning,
and at noon Tommy finds doey sitting up against a wall
throwing rocks at a tree. Tommy wants to help Joey.
What can he say or do?

A suggestion for openers:

Tommy: “Hey, Joey, I want to talk to you about

what happened this morning.”

“Go away. I don’t have any friends

now!”

Tommy: *But Joey, I'm still your friend.”

Joey:  “You mean you're going to go after
all”™

Joey:

The rest is up to you!

After playing the roles of Tommy and Joey, you may
want to get together in small groups to plan and act out
your own play about someone whose decision involves
the feeling of a friend.

LONG-TERM ACTIVITIES

PURPOSES:
to let students practice making decisions;

to help students produce something useful to
themselves and others;

to show how classroom subjects use decision-
making skills in solving problems;

to help students consider their own values as
+ they plan and carry out decisions;

to recognize that most plans and decisions must
be flexible enough to cope with change.

HOME PROJECT

Help students plan and carry out a project to be
worked on at home (for classroom credit), using a step-
by-step procedure for making decisions like the one that
follows:

STEP 1. Recognize that many problems, challenges,
and needs exist, and can be the basis for individual
home projects. (For example, unsightly property, abund-
ance of discarded and damaged items, neglected com-
munity members, personal goals or problems, and
Q =rasted resources.) o
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STEP <. List all available choices of individual home
projects.
Suggestions for starters:

Plant a vegetable garden.

Landscape a yard.

Clean up and landscape an abandoned lot.
Create a play area for smaller children,
Build a box for toys or a house for a pet.

Make holiday gifts and deliver them to elderly
people in the community.

Redecorate a room.

- Organize a fix-it campaign at home to repair
(or throw away) all damaged toys, clothes, etc.

Hold a neighborhood garage sale to sell or swap
all unwanted items around the house.

Set a savings goal and keep records for four
weeks to check progress.

Draw up and carry out an energy conservation
plan for your home or school. Chart progress.

Teach a new game or sKill to younger children.

- Develop a campaign to correct or compensate
for a neighborhood health or safety nuisance.

STEP 3. Gather information about each choice, in-
cluding what resources will be needed, what resources
can be acquired, what skills are involved, the students’
own interests and talents, and where students can get
the help they need. Information might be gathered by
interviewing and observing adults doing similar work,
by collecting pictures, and by watching films and TV, as
well as by the usual method of library research. Stu-
dents might suggest other possibilities and choose their
own means of finding out what they need to know.

STEP 4. List the advantages and disadvantages of
the choices. By considering why they list certain things
as advantages or disadvantages, students can begin to
see how their values influence the choices they make.
Getting a chance to talk about their values encourages
students to learn more about themselves and to under-
stand their own behavior.

STEP 5. Make a decision and draw up a plan for
accomplishing it. Based on the results of the three pre
vious steps, each student should select the individual
project that he believes is best for him. This step in-
volves setting a goal and making tentative project plans.

STEP 6. Review and revise the derisions. Inevitably
as projects move from goals to plans to action, there
will be snags. Help students revise their plans to meet
the unexpected. Some plans may have to be scrapped
altogether, and new projects worked out. Being flexible
enough to cope with changes is a valuable trait. All
plans should be regarded as tentative ideas that are
being tested in the real world, and should be adjusted
when necessary to meet the goal.



SUBJECT ACTIVITIES

LANGUAGE ARTS

ORGANIZING IDEAS AND WRITING
INSTRUCTIONS. Have students keep records of their
project; what they did, how they did it, where they ac-
quired the necessary resources and help. When the pro-
ject is finished, students could use their records to write
a “how to” paper, reporting each step in enough detail
so that the process could be duplicated by another stu-
dent. Samples of written instructions (cookbooks, as-
sembly kits, repair manuals, home decorating magazines,
scout manuals, ete.) might serve as models. The reports
could then be compiled and duplicated for distribution
to other classes and schools.

A REMINDER: Characters in literature face value
conflicts and important decisions. The same kinds of
questions suggested under Things to Consider can be
used to discuss values and decisions in reading classes.

MATHEMATICS

ESTIMATES, BUDGETS,
BOOKKEEPING. Have students estimate the cost of
materials and supplies needed for the project. Estimautes
might reflect research done by checking through news-
paper ads, catalogs, and school price lists. Project bud-
gets should be based on estimates. A system for record-
ing actual costs and comparing them to estimates
could be devised by the students to help them see
where they stand financially. If costs are exceeding the
budget in one category, discuss with students how the
budget might be balanced by adjusting other expendi-
tures. When the project is complete, students should be
able to report the exact cost of the project, how much it
cost in relation to the budgeted amounts, and how much
it would cost someone else to duplicate the effort. If
the project materials were donated, a cost accounting
procedure could be done by finding out the original cost,
Projects that involve no costs, like the energy con-
servation plan, can also be used to teach mathematics
by having students determine the costs and percentage
of wasted energy in their homes. A fix-it campaigner
might report on the replacement costs of damaged items,
as well as on the budget for repair materials.

HEALTH AND PHYSICAL
EDUCATION

UNDERSTANDING DEVELOPMENTAL

STAGES. For students whose projects involve working
with younger children (making toys, building a play
area, teaching a skill), explain how children's muscles
and physical skills develop. Help them see how younger
children differ from them in abilities and interests.
Take into account the varying stages of physical de-
velopment when selecting toys, games, activities, and
equipment for younger children. Discuss why people
who work with children need to understand the physical
and emotional characteristics of the age group they
work with. From a retail sales catalog, collect pictures
of toys, games, and equipment. Have students classify
the pictures according to appropriate age groups and
explain their reasons.

SCIENCE

USING SCIENCE TO SOLVE EVERYDAY
PROBLEMS. Meet with students and help them see how
almost every project relates to science. Provide science
texts and materials for information needed in their pro-
jects. After the projects are completed, have students
report on how science was used in their project and
what they learned from the task.

SOCIAL STUDIES

"~ COMMUNITY NEEDS. Using city directories, telephone

books, or newspaper ads, students could find out how
many workers (paid and unpaid) perform tasks like the
ones they performed in their projects. Consider society’s
need for such tasks and the talents and training re-
quired. Encourage students to think about the long-range
and daily decisions made by both voluntary and paid
workers during a work day. How are these decisions
like the decisions made by students during their own
projects?

ALL SUBJECT AREAS

GROUP MEETINGS. Small groups of students might
discuss their projects and the decisions thev had to
make. Some questions might be: “What made you decide
to choose your project?” “Why was completing the pro-
ject important to you?” “What decisions did you have
to make?" “How did you make those decisions?” “What
did you learn from doing your project? “How do you
feel about your ability to make decisions now”™*



LEVEL TWO

THINGS TO CONSIDER

What will Tommy do? Why? How does Tommy's
decision tell vou what is most important to him? What
are his choices? What could happen as a result of each?
Why do you think so?

When did Joey first try to get an answer from
Tommy? Why didn’t Tommy answer Joey then? What
do you think Tommy was hoping would happen? Had
Tommy thought about what he would do if this hap-
pened to him? How con predicting the outcomes of
problems help you when you are suddenly forced to

make a decision?

Think of as many ways as you can to approach
a decision. Add your own ideas to these suggestions:
a) letting someone else decide for you; b) putting it
off: ¢) avuiding the decision; d) guessing; ¢) playing a
hunch; f) taking the firat and easiest way out; g) giving
up completely: h) planning and weighing all facts and
feelings to make a rational decision; i) worrying: j) be-
ing overwhelmed by the facts. Which of these strategies
did Tommy try first? How did it work out for him? How
did putting off the decision affect Tommy's control of
the situation? Which strategy would have given Tommy
the most control over the problem? Which strategy did
Tommy's mother suggest to Tommy? What other choices
could you suggest to Tommy that he did not consider?

What kept Tommy from making the decision
earlier? What was he afrnid of? What did he think
might happen as a result of his decision? Could he
really be certain of the consequences? Can you ever be
sure of what will happen when you make a decision?
What does it mean to take a risk? Do decisions usually
involve risks of some sort? Can risks be “calculated”
or controlled?

Tommy told his mother that Joey did not want to
make friends. What evidence did he have for thinking
that? Why do you think Tommy wanted to believe that?
What might have been some of the reasons that Joey
was unable to make airplanes, could not pass a football,
had poor table manners, and just did not fit in? Was
Tommy basing his decision on the opinion of others or
on his own understanding of Joey's situation? How can
trying to sce the reasons behind the behavior of others
help you decide how to respond to them?

Tommy had some definite goals for himself. What
were his goals? How did those goals influence Tommy's
decision? What are some of your goals? How do they
influence the decisions you make? How do the decisions
you make help you reach your goals?
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SHORT-TERM ACTIVITIES

ACTIVITY 1—LOOKING AT OPTIONS. What will
Tommy say to Joey? Several class members might re-
create the last scene, looking at all the ways to finish
the story. Have the actors and actresses, as well as thé
audience, describe how Joey and Tommy might feel
in each situation. How many different endings can the
students dramatize? Your classrcom can be rearranged
to duplicate the setting. The opening lines are:

Joey: *“Tommy, can you go with me to my
grandma's to paint her coop?”
Group: ‘‘You gotta be kidding, Chapman!
You're going with him, Tommy?
Tommy: ?

ACTIVITY 2—LOOKING AT DECISIONS. Tommy's
mother said that moving to Spring City was a big de-
cision. What major decisions have your parents made?
What decisions will they have to make in the future?
Ask your psrents about one important decision they
have made; what choices they had, how they got the
information they needed, and what feelings they con-
sidered when making the decision. Find out what deei-
sions they have to make every day. How do their de-
cisions affect you? How are the decisions adults make
like yours? How are they different?

List some of the decisions you bave already made or
will make this year. Which of those decisions will af-
fect you for the next few years? On your list jot down
how you think this year's decisions might affect you in
the long-run. What things will you consider when mak-
ing these decisions?

ACTIVITY 3—LOOKING AT GOALS Think about
Tommy's goals (to buy a horse, to make a friend). Write
down your definition of a goal. Under it write a goal
you might achieve this week, one you might achieve this
summer, and one you might achieve over several years.
How can you make decisions that will help you achieve
that goal? Practice by making plans to achieve your
oneweek goal. At the end of the week, look again at
your paper to see how well you carried out your plans.



LONG-TERM ACTIVITIES

PURPOSES: to involve students in

- identifying future decision points related to
their careers;

gathering informution und predicting possible
outcomes of those decixions;

examining values reflected by choices;

vonsidering the control thev can exert over their
own lives by making decisions.

WHAT'S AHEAD?
CHARTING FUTURE DECISIONS

Have students develop their own “Personal Options
Package” of choices available to them as either junior
or senior high school students. Students should consider
not only the decisions they have to make about schedul-
ing their required courses (geography or botapy?), but
ulso those other options that are a matter of individual
choice (part-time jobs, volunteer community work, youth
clubs, extracurricular school activitien, special projects
for developing certain interests and talents). Materials
such as course listings, brochures of school and com-
munity programs, and hobby guides might help students
Ket started, but using direct sources may be more fun
for them. The class might invite older students to visit
the classroom for a first hand report nr they might visit
various school programs already in operation. High
school personnel, counselors, work study coordinators,
and youth leaders are among the many adults who could
provide pertinent  information, Family members and
friends might also be polled for their opinions. You
might suggest certain resources and help the students
practice making contucts if necessary, but basically
this should be a scavenger hunt for facts about the
future, giving students a chance to search for informa-
tion about decisions on their own,

A Personal Options Package could adopt one of a
variety of formats from time charts to catalogs. As basic
instructions to students, you might suggest five steps:

1. Identify all the choices you have about school,
enmmunity, and leisure activities between now
and midway through high school.

2. List all possible options for each decision.

3. Find out as much information us you can about
each option,

4. Consider the effect your current values and
interests, and your family and friends, will have
upon your choices. Remember that values do
change.

5. Try to imagine what might happen as a result
of carrying out some of your choices,



SUBJECT ACTIVITIES

MATHEMATICS

CONSUMER

ECONOMICS, Have students predict their major finan-
cial needs through junior and senior high school, pro-
jecting expected expenditures and identifying future de-
cisions that will need to be made about money. Explore
decisions for earning incume, saving money, and decid-
ing how income can be spent to the hest advantage.
Discuss how pianning and making decisions about money
can increase one's control over what happens. Have
students develop a personal budget to meet a short-term
goal. Some groups may want to consider the effects of
increasing costs and inflation on planning for long-term
goals.

SOCIAL STUDIES

MAP READING. Look at the effects that such environ-
mental influences as community size, climate, and Joca-
tion have on options and decisions. Discuss how learning
about different places can increase one's choices, Using
maps of the city, county, or state, have students describe
the areas that are familiar to them, and identify the
places they have never been. Have them find out—
either first hand or through correspondence with a pen
pal—something about the choice of activities and work
available in the unfamiliar areas. Have them identify
at least one choice available to them that is not avail-
able in the area being studied, as well as one choice
the new area offers that their own does not.

LANGUAGE ARTS

USING AND COMPILING

REFERENCES. Reference materials will be needed
during the search for basic information about decisions.
Help students become familiar with how information is
cataloged, what abbreviations are used, and how items
are cross-referenced. Incoming information will also
need to be compiled and organized. The final product,
compased of reports by individual students. might be
called “The Choices Ahead: A Source Book for Decision-
Makers." It would include: summaries of educational,
extracurricular, and community programs; reports of in-
terviews and observations; and first hand sources of
additional information. The book could be revised an-
nually by intermediate students exploring the decisions
lahead.
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HEALTH AND PHYSICAL
EDUCATION

ASSESSING

PHYSICAL FITNESS. Have students assess their own
levels of fitness, health, and physical skills, Help them
identify a relatively short-term individual goal of fitness,
health, or skill, and then help them develop a personal
plan to achieve it. Suggest activities, exercises, practice
drills, or any other information needed. Meet individ-
;xally with students to chart progress and discuss prob-
ems.

Some health and physical education classes may want
to use Decisions, Decisions as an opportunity fo con-
sider such decision-making areas as smoking, using
drugs, and other habits that affect their health and well-
being. Students might gather as much information as
possible on a variety of health hazards (including fatigue,
malnutrition, obesity), and consider the facts versus the
pressures.

SCIENCE

SCIENTIFIC METHOD. Compare the scientific method
with the procedures described in this lesson for making
personal career decimons. Explain how workers involved
in scientific inquiry must accurately identify the prob-
lem, formulate hypotheses, gather information, consider
and test the effects and results of each hypothesis,
and draw conclusions—much in the same way that a stu-
dent tries to determine which part-time job to take. You
may also want to peoint out the major differences between
personal and scientific problems. For example, personal
value considerations, and the probability factors involved
when trying to predict how people might act as opposed
to how nbjects will act.

ALL SUBJECT AREAS

SUMMARY, In small groups, have students share
answers to such questions as:

‘What can learning to make decisions do for me?
How does what | feel affect my choices?

How do nvv choices affect me?

How can choices change?

How de I find out the best choice for me?



| BEST COPY AVAILABLE

A curriculum can be structured to offer students choives in what they study and how
and when they study it. Only when students are involved in decisions that actuslly
affect them—decisions for which they suffer the conssquences or reap the rewsrds—do
they gain valuasble and long-lasting experience in decision-making. The self-explanatory
chart shown here gives suggestions for arcas of student input, as well as a scale fr
student involvement in classroom activities '

E
1
E

1. ATTENDANCE Optional Schoot Not Class Ciass Not Sub-Group | Mandatory
MATERIALSFOR | Individua InSividual Sub-Group Prescrided | ClassGrade
2. STUDY Choice Prescribed Or Discussed Prescribed
METHOD OF dividual individual Sub-Group Prescri Class/Qrade
3 STUDYING MATERIALS | Choice Prescribed Or Discutged " | Prascribed
. Individual dividual Prescribed
4 PACE OF STUDY | el SubGroup ! m«
tndividual individual Sulr-Group Prescri Ciass/Grade
& ACTVITY Choice Prescribed Or Discurped = >>° | Prescibed
6. DECISION- Student Student and Teachar | Teacher Administrative
MAKING (Pormissive) (Responsive) {Active) Authority d
7 TEACHING FOCUS | Vaives Processas Skifi Concepls Content
TEACHING Teacher Teacher Teacher
8 FUNCTION Avaiiable Guides Joacher Directs
TEACHING Unspecified Discovery | Guidad Drill Exercise
9. METHOD (Permissive) (Problem Spianation and Repetion ___ |
Clagsroom or
| 10. ENVIRCNMENT Community Schoot n S Desk
. TIME STRUCTURE | Non-Structured Fluid m Structured
% EVALUATION Seutont Broad Assessment | Quantity Exam-Clasa
- PURPOSES OF Continuous Eflicient
3 PROGRAM To sty Y] Adjustment Understanding Mastery

Sowrce: Gibbons, Maurice, Individualired Instruction: A Descriptive Analysis, New York,
New York: Teachers’ Colloge Press, Columbia University, 1971.

A TEACHER'S GUIDE TO GROUP ACTIVITIES

1. Provide initial structure (make the task specific), but then withdraw to an inactive
role ("1 think you can dacide that.”)

2. Allow students to be responsible for the consequences of their decisions. (They may be
right.)

8. Provide time limits so that one group canuot slow up ancther. (*You'll have 40
minutesto . ...”)

4. When leading disrussions, use questions that cannot be answered with “yes” or “no.”

6. Allow silence within a group; 5 seconds may feel like 5 minutes. (Students may be
thinking.)
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LESSON THEME: gr cory A

RELATIONSHIP—
SCHOOL, WORK, AND SOCIETY

LESSON GOAL:

To help students investigate the similarities and differences
between school learning and work activities, and to relate
formal learning at school to present and future environmental
and societal demands. '

Ask students to Hst skills that they can do at their present lovel of dovelopment. For
~ esample: math, language arts, social skills, personal erganization, work habits, ete. Have - -
- students identify which of these skills are still used by their parents ar other adulta = -

mmmmmmmmm&anwmmt o '

Review and discuss the following work-related terms:

schadule attitude

]
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important among students in school. School is viewed as 2 microcomm of the world of work . .
—q reflection rather than a contradiction. As a teacher in School & Jobs says, “What . .
school is really about is learning how to learn.”




PURPOSES

Level One
Asamkofthem,mdemm

-

understand that adults use achool subject
skills to solve problems at work;

be able to list the attitudes and traits
moet often rewsrded in school;

be able to list successftil worke# traits-
and attitudes and ecmpare them with
similar student behavior;

describe how one’s relationship with ,
others can affoct performance and success
in both achool and work;

doscribe how decisions, rules, and
are characteristic of both
school and work.

Level Two
As a result of the lesson, students should:

be able to compare a student’s day with a
worker's day;

be able to compare the organization of
school with that of other work settings;

be able to deacribe interpersonal akills

- common to the success of both students

- understand that school experiences can

help students develop the characteristics
that they need to be successful warkers;

be able to describe the school lcarning
activities and behaviors that might lead
to certain career chodces.

KEY QUESTIONS

Level One

1. The tcacher in the program says that the purpoee of ‘
school 18 *“4o learn how to learn.” Why is it important to

2. Ifyou could talk to the workers in tha program about
:;MWMVM&NM-MMH

3. Which of the four plsces—the houpital, the facory, the
mmummmmmm :
has the least? Who makes the rules in each place?

4. When did the workers in the hospital, factory, and store
have to cooperate? When do students in sehool have to -
5. What do you think wonld happen if the workers in the
program had poor work habite? How would their lack of
affsct the other workurs? How ave good
student habits like good worker habits? (Beo page 48)

Level Two

1. What things did the workers in the program have to
learn so they could do their jobs? How did they learn

2. What unwritten rales existod detween the workers? Why
did the workers think thege unwritten rules were
important? What unwritten rules exiat in your schoel?

3. In what ways were the workers on their own? In what -
ways ware the sume workers also part of s team? How B
woild you describe a good tears worker? N

4. What cxamples did you sve of warkers planning =~ =
schedules? How must you plan your schodule so you con
keop up with your school wark? -

§. In the program, workers were using sciance, math, and
Mmmﬂmbﬁe&mf'(ﬂsmﬂ) o
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LEVEL ONE

THINGS TO CONSIDER

Review the list of words that you discussed before
the program. What examples of these ideas did vou see in
the program? Thinking about these words, compare the
general environment of the four settings. (The hospital,
the factory, the store, and the school.}

The teacher in the program says that the purpose of
school is to learn how to learn. Why is it important to
learn how to learn? Which workers did you see learning
new things? How was being a new worker at the hospital
like being a new worker in the store or in the factory? In
what ways are a new worker's feelings like the feelings of
a student who is new at a school? Besides learning new
tasks, what other things must & new student or a new
worker learn?

Who makes the decisions in the operating room? In
the factory? At the store? At the school? How much do
workers and students have to say about the decisions that
are made? Why do you think th=ot one person has to make
the final decisions in all four places?

Which of the four places has the most rules? Which
has the least? Why? Who makes the rules in each place?
What reasons were given for having written rules in the
hospital? In the school? Although the store and the fac-
tory don't have many written rules, what kinds of
unwritten rules are there? (For example, some unwritten
rules are being honest, friendly, and responsible.) Who do
you suppose decides on the unwritten rules? Who do you
think enforces them? What unwritten rules exist in your
classroom? Among vour friends?

When do students in school work together as a
team? When did the workers in the factory. the hospital.
and the store have to cooperate? Of the four places, which
required the greatest degree of cooperation and teamwork?
Why? Which required the least? Why? Suppose that you
knew someone whosa nost outstanding talent was his or
her ability to w vithh others. In which of the four
places would e, -, . nappiest? Unhappiest? Why?

Q
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List on the board some of the workers you saw in
the program. (Nurse, teacher. welder. store employer, store
employee, etc.) Now list some good work habits you saw in
the program. (Being present, being on time, working as a
team, doing a fair share of the work. being pleasant,
following instructions.) What do you think would bappen
if these workers,had poor work habits? How would their
lack of responsibility affect the other workers? How would
it affect the public they serve? Now make a list of charac-
teristics and. work habits that seem to be typical of suc-
cessful students. In what ways are good student habits
like good worker habits? How are they different?

If you could talk with the workers in the program
about how school helped them, what do you think they
would say? What do you think would be the response if
you asked:

the store employee if she ever needs to know math?

the nurse how science helps her?

the doctor why he must know how to communicate

clearly?

the welder what art has to do with an airplane
factory?

the teacher what school has to do with the world of
work?

SHORT-TERM ACTIVITIES

Invite u representative of a public employment office or
a personnel worker from a large company to visit the class
and discuss:

basic skills required for almost all employment;
varying degrees of specialization required;

the effect of school records on applications for
employment;

the effect of personal references on employment
opportunities;

the problems typical of the “hard-core
unemployed’’;

the relationship between school and employment
opportunities;

what happe 1s to unskilled people:

what schools could do to help prevent the
problems of the unemployed;

how school habits can become work habits;

what he or she lesrned in school that helps with his
or her present work.



Record the discussion, using note-taking, tape recorder, or
videotape. After the speaker leaves. have students review
the interview and notice the key points that divide people
who are successful at work from those who are unsuccess-
ful. List the positive traits in one column with the corre-
sponding negative traits in a second column. In a third
column note whether or not the same positive characteris-
tics are typical of successful students by marking the item
“yes" if it applies to students, or “no™ if it does not apply.
Next to each item marked “yes.” have students list an
example of a time when they might have an opportunity
to practice that behavior.

Canrasdand Unableto Yas Word
foltow understand problems in
diractions written math,
instructions language arts
LONG-TERM ACTIVITIES

The purpose of this activity is to give students an oppor-
tunity to:
* get up their own organizational structure;
apply subject skills to work activities.

SCHOOL IMPROVEMENT PROJECT

Have the class select a school improvement project. Some
examples of good projects are an anti-litter campaign, a
landscaping project, or organizing a student arts and
crafts show. The project should be one that invelves both
individual and group effort and can be organized into

o different work roles and committee functions.
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Have the students:

1. Brainstorm about all the things that have to
be done to carry out the project.

2. Sequence tasks,

3. Develop an organizational plan and derign.
Select committees and people for each task
and for each level of responsibility. The school
principal could be called in as a “consultant™
on organizational design and management.
Include a variety of roles and work tasks that
allow students to experience responsibility,
clerical work, production work, accounting,
etc.

4. Develop a time line to show when each of the
major stages of the project should be completed.

5. Write a summary report of the project and
submit it to the achool or local newspaper.

Develop a “knowledge and skill use™ chart. Students
should note each time they use knowledge or a skill
learned in school. Project activities that use subject skills
might be emphasized by giving appropriate course credit
after that phase of the project has been completed. For
more specific subject relationships, see Subject Activities,
Level Two, of Treasure Hunt.

SUBJECT ACTIVITIES

SUMMARY. The final class discussion should center on:

how the project organization was like the
organization of other work settings (stores,
factories, hospitals); '

how interpersonal skills affected the success
of the project;

how subject skills were used to accomplish
project goals;

what decisions, rules, and procedures were
necessary for the success of the project;

how being a worker in the project compared
with being a student in the usual classroom
setting.



LEVEL TWO

THINGS TO CONSIDER

What did the workers in the program have to learn
so they could do their jobs? (Rules, procedures, how to get
along with others, how everything fits together, etc.) How
did they go about learning these things? What hints
would you give to a new worker? How is facing a new job
like facing a new situation at school or in the community?
How would you find out what you needed to know? How
could you be helpful to a new student or a new worker?

How did the workers in each of the four settings—
the hospital. the factory, the store, and the school—know
what was expected of them? What agreements existed
between the workers that weren't written down anywhere?
Why did the workers think these unwritten rules were
important? What unwritten rules exist in your school?
How would you learn the unwritten rules if you moved to
a new school? What unwritten rules seem to apply any-
where people are working together?

In what ways were the workers on their own? In
what ways were the same workers also part of a team?
How is that like being a student in a classroom? Of all
the workers in the program (welder, surgeon, nurse, store
employer, store employee, student, teacher), which was
most often judged on the basis of individual performance?
Which situation required the most teamwork? How would
you describe a good team worker? When do you have a
chance to practice these characteristics in school? What
other opportunities do you have to practice teamwork?
How is teamwork at schoo) and in the community like
teamwork on the job?

What rewards did the workers receive? What
rewards do students receive? How are workers’ rewards
similar to students’ rewards? How are they different? Do
workers compete against each other for pay? What kind of
competition exists in schools?

What examples did you see of workers planning
schedules? Why are schedules important? How is your life
as a student scheduled? How does your school schedule
affect your personal plans? How must you plan your
schedule so you can keep up with your school work? What
happens when you don't plan? What do you think would
happen if workers had no idea what they would do on a
given day? How can you learn to plan better? How could
school help you practice planning skills?

Q
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How does your school day go if you are lute? Forget-
ful? In a bad mood? What other things affect your produc-
tion in the classroom? How do these same things affect
the production of workers? If you owned a factory where
production was very low because of poor worker habits,
what would you do? What would you do if you were a
teacher and your students had similar problems? How can
poor work habits affect mgre than grades? How can poor
wark habits affect a worker's personal life? What evidence
did you see of friendships and fun in all four situations?
How can you develop friendships and social skills at
school? If the workers in the film had the chance to stay
home and do nothing, do you think they would do it?
Why? What are some of the reasons that you might go to
school even if you didn't have to go?

* In the program you saw the workers using science,
math, and other school subjects. How do you think they .
developed these skills? What skills are you developing
now that you think you might use in future work roles?
List on a piece of paper four careers you might choose.
What school subjects would be most useful for each one?
How could you develop further skills in these areas?

SHORT-TERM ACTIVITIES

Ask nine students to volunteer as panelists and moder-
ator for a mock TV quiz show. Prepare slips of paper for
students to draw from to select the following roles:
Panelists:

(Moderator)

Surgeon

Nurse

Welder

Foreman

Teacher

Student (Safety Patrol Captain)
Store Employee

Head Nurse

Do not announce the work roles to the class. By asking
“yes or no” questions about the nature of the work, how
much they take orders from others, the subject area skills
they use, and the rules and structure of the organizations
in which they work, students in the class can figure out
which panelist is the “real™ captain of the safety patrol.
Questioners are called on by the moderator. After each
student’s work role has been discovered, the game pro-
ceeds until the work roles of all the panelists have been
determined. The questions and answers might be used to
draw further comparisons between school and work, and
to demonstrate interview questioning techniques.



LONG-TERM ACTIVITIES

The purpose of this activity is to give students an oppor-
tunity to:

identify career roles that would be satisfving
to them;

participate in a career setting in order to
experience the similarities between school and
work:

reconstruct work activities for others in the
cluss:

suggest ways in which school could be
modified to refiect the work environment to a

greater degree.
VISIT A WORK SETTING

Have students identify four or five careers that they think
would be satisfying to them. Ask students to identify
those careers that can be found in their own community.
Then help them arrange an individual visit to that work
setting so that they might “shadow™ a worker in that
career for a full day. (See the hints in Arranging Visits to
Individua! Work Settings, p.61) The Short-Term Activities
suggested in this lesson should help student.. ask the
appropriate questions related to the work role. Additional
organization could be provided by a Work Site QObserva-
tion Form. Students could help develop such a form, and
include u checklist of such topies as:

tngide — Outside
Noisy — Quiet
Clean — Dirty
Relaxed — Vary busy
Hot — Cold

Working with data, psople, things
Duties & responsibillties
Repetition — Varisty
Autonomous — Other direated
individua! effort — Group work
Produces goods — Produces
services

Makes decisions — Carries out set
tasks

Geners! level of education
Speciiic training

Aptiiudes
interents

Temperament

Physical

Rutes of the work selting
Unwritten ruies among workers
Life siyle

, Favor o tasks
Charscteristice Skills

Experiences af succees

Working Conditione

SUBJECT ACTIVITIES

In each subject area, teachers could help studenrts
develop an observation form relating the work :ole
observed to course content. Two levels might be deviced to
reflect both how the worker uses the skill on the job and
how the worker uses the skill away from the job. Students
might bring to class sample forms, instructions, tasks, and
problems found at the work site. Each student could work
on these during the time allotted to the appropriate sub-
ject aren, Ask students to suggest other ways that subject
area problems could be structured to reflect the problems
and situations that might occur in the jobs they observed.
Course credit might be given for their reports.

SUMMARY. Ask students to respond anonymously on a
piece of paper to the question: How could school be
changed to be more like the “real world™ Read the res-
ponses and discuss them with the class. Then have the
small groups or the class as a whole discuss individual
student work experiences and what they learned from
their contacts with adults in the “real world." Discussion
might include such questions as these:

How did I feel about myself while I was
involved in the work role?

What other jobs in our society might provide
similar satisfactions?

What decisions would one have to make to
enter this field of work?

How is school preparing me for jobs like
these?
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The following ave indepth discussion questions
about the work setting as it relates to diffevent
sspects of careir development. .'
EXPLORATION AND KNOWLEDGE OF SELF PSYCHOLOGICAL AND SOCIOLOGICAL MEANING O}
Would you like to do this joh? Why? WORK
. What does he like about his work? What
yohua:hti?:kng:uhac::lﬂo l::rl;ef:g ‘l:):;ned that make satisfaction does he gain from his work?
Are there similar skills we could perform at Why did he choose his work?
school? Who controls what he does on his job? Does he
Are you learning some things in school that direct others?
would help you do this job? What are the pressures in his kind of work?

Do you learn them easily? Do you like them?
Do you think you would be good at this job?

KNOWLEDGE OF EDUCATIONAL AVENUES
Where and when did he Jearn to do his job?

ECONOMIC AND SOCIAL VALUE OF WORK Was his job dependent on his education?
What item does this job help produce that other Would more training enable him to get a
people need? That people want? That people will promotion? A raise in pay? A more responsible
buy? job?
How does this work contribute to the welfare of
others?

What is the life style of the worker in this job?

PROCESS OF DECISION-MAKING

What do you know about this job that would help
you decide whether to choose it as your job?

EXPLORATION OF THE BROAD OCCUPATION AREA How did you feel about what you did on the job?
What did you see the worker do? What “tasks" Are there other jobs you would like to try?
did he perform? .
) What plans would you have to make to enter this
What did he need to know? What skills did he type of work?
use?
What rules, customs, or requirements apply to
the work?

What organizations might the worker join?




BEST COPY AVAILARLE
ARRANGING VISITS TO INDIVIDUAL WORK SETTINGS

WHY?

@ to increase the sense of independence
® to provide personal contact with adult models other than parents or teachers
@ to discuss work values with adults

@ to experience work and responsibility in an adult setting
@ to relate personal characteristics to job requirements

@ toincrease interpr onal skills

WHERE T0 START
Aﬁerstudentshaveidenﬁﬁedamsoﬁnterest,chwkechoolmmﬂm:

counselors

high school vocational teachers
faculty spouses and friends
centrul office workers ‘

ADDITIONAL RESOURCES IN THE COMMUNITY
employment office
chamber of commerce
labor organizations
civic groups
volunteer agencies
state or federal agencies ¢
local directory of businesses

PRE-VISITATION CONTACT
A call or letter explaining:

purpase

nature of visit (students want to work, if possible)
time and duration of visit

amergency phone number

how student will be brought 12 the site and picked up
what kind of information student is looking for

TRANSPORTATION

regular school facilities

public transportation

parents

volunteer agencies

company delivery trucks or other vehicles
civic organigations

churches and other community groups

MAKING IT WORK
@ one student per work setting
e mmmnnomﬂudmtumeplmiftheymbemdtwdewmw
gent out on different assignments
@ review observation forms, instructions
® mmmaﬂiwmwdm&mw

e ﬁlbwm«“rsmmdaﬁm”mwmmmmwm

FOLLOW-UP IN THE CLASSROOM
@ group discussion
@ individual presentations with pictures, samples, etc.
e mofappredaﬂmﬁvmaaxdemwmpbwm:hevimdmimngm

® ﬁrmhn«wwdmwofapwwaﬂon&mwhdwimpﬁndwl’smm
e dnpﬁcaﬂmofohsavedmkmﬁvityinthedm
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LESSON THEME:

&
¥
»

THE RESPONSIBLE SELF &
Q‘i\
LESSON GOAL: &\Q

To help students begin to acquire the skills essential to the
effective control of themselves and their environment.

i i
1'\.‘“& CaCd A

e

For getting me up in the moming?
For fi |

my breakigst?

For picking the clothes | wear?

For getting me to schoot on time?

For my not disturbing other studonts in class?

For settli m‘g‘yalw!m?
n' .
For my eating the right foods?

For belngbomemm;

r cleani room
FortaﬂmwedmmeWM
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PURPOSES KEYQUESTIONS

1. What wers some of the responsibilities that David had in
the program? Which of them were tasks that his parents

| * asked him to do? Which ones did he choose himeelf?

. Omo Which of your tasks are things that an adolt ssked you

l“"“ £ do? Which ones did you choose yourself? Which tasks

Mard@hof&em.mw:

describe what “responsibility” means to

Hat responsibilities that they now have
snd responsibilities that they would like
to have;

understand the behaviors that are
necessary before they will be able to
sssume

tdentify the responsibilities of particular
work roles that are interesting to them.

Level Two

, As 2 result of the lesson, students should:

identify ways of asquiring skills
result in added responsibility;

identify actions that can be taken that
will lead to increased responsibility and
freedom;

jdentify personal goals that they would
like to achieve that would give them mare
responaibility.

4. What respensibilities do

3. Why did David want the paper route? Why wes his father

doubtful that he could handls it? Ave theve samonew -
that youwould liketohave? - - :
Suppose David's father had allowed him to make up bis -
own mind about the paper route. Do you think he would
have made the right decision? What is the difference

' mw‘mmwmﬁalﬂmm

up your own mind? (Seopage54) T

1. What happenad to David's other jobs when lio begante ~ . =

the ather family members? What wonld happenifyen .. -

Did everyone in David's family sh sthowork? How
about in your fsmily? Doyou likethewsy -~ . ..
responsibiiities are distributed in your home? Atmchosi¥

have a year ago? What would vou ke to
have in the future? How does responsibility relate to

work? Can you be a good worker withoutbeing . '
vesponaible? Can you bo a good studsnt without being ~ *
responsible? (Seepage 58) |
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LEVEL ONE

THINGS TO CONSIDER

What were some of the responsibilities that David
had in the program? Which of them were tasks that his
parents asked him to do? Which ones were things that he
wanted to do without having been asked to do them? How
do you think David felt about his tasks? Why? Name
some tagks that you have. How do you feel about them?
Would you rather have more responsibility or leas? Which
of your tasks are things that an adult asked you to do?
Which ones did you choose yourself? How do you feel
about the ones you chose yourself? The ones that adults
asked you to do? Why?

How do you think David felt about daing the yard
work? How do you think he felt when he took the younger
children to the office? Do you think that David was able
to handle his responsibilities? How were the tasks divided
up in Davids family? (Joint effort. rotation, assigned
tasks, etc.} How do you feel about the assigned tasks that
you have? Dv you think you are able to handle them?
What are the tasks of the other m...bers of your family?
How are responsibilities divided up in your family? How
are they divided up at achool? Why do some people have
more responsibility than others at school? Would you like
to have more responsibility?

~ Why did David want to have the paper route? Why
was his father doubtful that he could handle it? Do family
responsibilities come before other responsibilities? What
do you think would have happened if David's father
decidedtolethimtakethepaperroute.l)oyouthink
David would have been able to handle all his tasks? Why?
Are there some new responsibilities that you would like to
have? What are they? Are there some responsibilitiea that
you have that you wish you didn’t have? Do you think
you would be able to handle more responsibility if you
could have it?

Do you think it was a good idea for David to take
the paper route? Why? Suppose his father had allowed
him to make up his own mind, Would David have been
able to make the right decision? What is the difference
between somebody telling you what to do and you making
up your own mind? If you accept a task and you aren't
able to complete it, who is to blame? How do adults expect
you to act when you accept responsibility? Why? Do adults
have a lot of responsibilities? Do you think you want to
bave a lot of responsibilities when you are an adult? Are
there some responsibilities that all adults have? What are
they? How can you practice taking responsibility now?

Q

BEST copY A AILABLE

SHORT-TERM ACTIVITIES

Adults often feel that certain behaviors must be pre-
sent before responsibilities can be given. Young people
sometimes view this as unfair. Role-playing the following
situation should help bring these feelings to the surface
and provide a basis for discussion. Give role-players a
brief description of the person they are to portray, and a
general description of the situation. You may want to
write each role on a 8"x 5" card so that the role-players
can refer toit.

THE PLAYERS

Dad:  Arather grut! person but very loving. He uses few
words but usually wants action when he speaks.
Heis strict and demanding. Dad Is away from
home a great deal and often unaware of many
things that go on. He gets angry when things go
wrong and is happy when people do what is
expected of them.

Mother: A very sweet and kind person. Mother uses a fot
of words to carefully explain what can and can't
be done. But the children know that they can
usually get what they want from Mother. Mother
is cheerful and happy most of the time. She gets
angry when the chiidren argue.

Susan: The older of two children. She does vory well in
the sixth grade. She enjoys horseback riding.
She has two close girl friends but does not like
boys. She takes care of her room, sets the table,
and usually avoids practicing her violin.

Mike: One and a half years younger than Susan. Me
does not do very well in the fifth grade. He does
not like animals. Me has many acquaintances,
both boys and giris, and is usuatly playing with
other pecple. He does not like sports. MHe prac-
tices his trombone regularly. His chores include
clearing the dishes from thetable and kesping his
own room cleaned up.

THE SITUATION: The family lives a mile and a haif from
school. With the coming of nice weather both children
want to ride their bikes to school rather than take the
schoo! bus. There is a crossing guard at the most
dangerous intersection and a traffic light at another.
Mike has a friend who rides his bike to school. Susan
does not. Mike goes from school to music lessons one
day a week after school. Susan goes to Girl Scouts
another day. Dad does not think riding bikes to school is
a8 good idea. The town provides bus service, and there is
plenty of time after school to ride bikes. Mother is willing
to pick up the children after schoof on speciat days,

Have four students role-ptay a family discussion about
this situation. When they are finished, have four other
students act out the situation. Then discuss the following
questions:

How can these differences be resolved?

When will Susan be able to ride her bike to
school?

When will Mike be able to ride his bike to
school?

Would you be satisfied with the situation if you
were Susan? If you were Mike?

What could you do to change the situation if you
were Mike? If you were Susan?



LONG-TERM ACTIVITIES

Throughout the bread & butterflies Curriculum Guide
there are suggestions for resource people who might have
visited the cluss or volunteered information in some other
way. Make a wall chart that identifies these people by
work role or job title. Then identify one or two responsibil-
ities that might be required by that job. In the third
column, list students’ ideas about how the person acquired
the responsibility. This chart could be kept for several
weeks and additions could be made each time a resource
person was contacted.

Now He/She Got That
Person Responsibility Responsibility
Teacher  Helping students Going 10 school
fearn
Father Earning money Learnming a skill

Sweeping the floors, Working well ina

Custodian
‘ repainng machinery school setting

SUBJECT ACTIVITIES

SOCIAL STUDIES

GOVERNMENT
RESPONSIBILITIES. Have students identify at least one
worker in each level (local, state, federal), and function
(legislative, judicial, executive) of government and the
responsibilities of the people who occupy the positions they
have identified. Make a chart of the information. Each
student could develop his or her own chart or students
could work in groups, with each member having “respon-
sibility™ for a portion of the task. Following the comple-
tion of the chart, ask students to identify common el
ments of responsibility. Then discuss the following ques-
tiops:

What common responsibilities are there on the

charts?

How do people become responsible enough to hold
these jobs?

What responsibilities mentioned in your charts
are you now able to handle?

LANGUAGE ARTS

AUTOBIOGRAPHIES. Ask students to write autobiog-
raphies in which they identify skills and abilities that they
have now and the responsibilities these abilities permit
them to assume. (Examples: A person can cook without
being able to read. A person can go on &n errand even
though he or she can't ride a bicycle.) Each autobiography
should include at least ten abilities and ten responsibili-

Q ﬁes.

MATHEMATICS AND SCIENCE
ECOLOGICAL
RESPONSIBILITY. Students at this age level are gener-
ally interested in ecology and pollution problems What
kinds of pollution occur in the school building or in the
immediate area? Are these a natural consequence of peo-
ple's behavior? Give your custodian & forty-cight hour
holiday from taking care of your classroom. Have students
note the effect of his absence on the floors, wastebaskets,
etc. Ask students to assume the responsibility for taking
care of the classroom for the time the custodian is absent.
Students might:

1. Save all the trash.

2. Separate the trash by types (garbage, waste
paper, dirt, glass, metal, etc. ).

3. Measure the trash (how many pounds. cubic
feet, gallons, ounces, etc.).

4. Determine how much of the trash can be
recycled, and how that would be
accomplished.

5. Determine the rate of trash accumulation in

the classroom. (Divide the volume by the

number of people, multiplied by the time, to

detcrmine how much trash is collected over

the course of the year.)
The students may also want to determine the cost of
handling trash in your community. Have students identify
asmanypeopleasd\eyeanwhoworkwimtrash. (Gar-
bage, sewage treatment, street sweeping, etc.) Determine
the cost of wages, fringe benefits, equipment. operating
costs, and capital expenditures. Add all of the costs and
divide by the number of people served to determine indi-
vidual trash costsa.

PHYSICAL EDUCATION

RESPONSIBILITY

IN SPORTS. Playing games and sports requires each
member of the team to assume a certain responsibility.
Introduce the students to a new game. but give them only
the rules and the equipment necessary to play. Do not tell
them what the responsibilities of each of the players
should be. Have them try to play the game for a limited
time. Then introduce the responsibilities of the various
positions, and let the students try again. Ask the students
to compare the two ways of playing. Discuss the responsi-
bilities of the players in such games as baseball, football,
and basketball. What happens when a player does not
fulfill his responsibility? How did these responsibilitigs
comeintobeing?Whydaestheshortstopbackupthe
gecond baseman? What happens if he doesn't? Why do we
have officials? Can people play games without officials?
‘why are umpires needed in professional games but not in
games played for fun?

MUSIC

RESPONSIBILITY

IN MUSIC. How does responsibility affect a band or
orchestra? Have a musical group of students play a com-
position, with each person taking the responsibility for his
own part and performing to the best of his or her ability.
Then have the students exchange instruments. Have them
try again, playing to the best of their ability on the new
instruments. What is the affect? What are the responsibili-
ties when people play in a musical group? What happens
when one member plays the wrong notes or does not show
up for a performance?



LEVEL TWO

THINGS TO CONSIDER

Why did David begin to mow lawns for the neigh-
bors when his father gave him a new lawn mower? What
happened 10 his other jubs when he began to mow luwns?
Why do you think David began to neglect his other jobs?
What do you think would have huppened if he had taken
the oaper route? How did his neglect affect the other
members of his family? What responsibilities did he have
to his family? What tasks do you have in your family? At
school? Did an udult assign you those tasks? Do you have
some tasks that you sssumed vourself? What would
happen if you begun to neglect your tasks? How would it
affect the other members of your family? How would it
affect your classmates? How do you think you should act
if you decide on your own tusks? Do you have a responsi-
bility to other people to accept your tasks and carry them
out? Why?

- What were some of the tasks that David was respon-
sible for in his family? What were some of the tasks of the
other members of his family? Did some of the people in
his family huve ore responsibility than others? Why?
Why were the younger children dependent on the adults
and older (hildren in the family? Do people have more
responsibility as they grow older? What tasks do you have
in your fumity? What tasks do the other members of your
family have? Do some people in your family have more
responsibility than others? Why? Are there some people in
your famiiy who depend on others to take care of then;?
Are there times when you are dependent on others and
other times when you take the responsibility for yourself?
Do you think it would be the same if you were an adult?
Why?

Why did David have to take care of the younger
children in the afternoon? Why did he have to mow the
lawn? Do you think David liked taking responsibility? Do
you think he would have preferred to have his afternoons
free? Did everyone in David's family share the work? Do
you think that David's father was right when he ques-
tioned David's ability to handle the paper route? Why? Do
you think that tasks are distributed properly in your
home? At school? Why are they distributed that way?
What would you change? Would you like to have more
freedom and more responsibility? How could you learn to
be more responsible? How could you show aduits that you
have earned more responsibility?

- What responsibilities do you have now that you
didn't have a year ago? What responsibilities would you
like to have in the future? What responsibilities will you
have in school next year that you don't have this year'
Why? How does responsibility relate to work? Can you e
a good worker without being responsible? Why is it img* r-
tant to be able to accept responsibility and. at the sa-e
time, know how much you can handle? What wou:+
happen at work if you tried to do too many jobs at once.
Why? How would you avoid doing that? Who would be
responsible for your behavior if you had a job? Who is
respongible for your behavior now?
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SHORT-TERM ACTIVITIES

Responsibility can often be related to the expectations
that we have for other people, and the expectations they have
for us, To help students thinl about these expectations,
ask them to make a list similar to the one below and fill
in at least three items after each topic (if it applies).

Mother is responsible for:

Father is responsible for;

I am responsible for:

My younger brother or sister is responsible for:
My older brother or sister is responsible for:
My teacher is responsible for:

My best friend is responsible for:

Then list five headings on the board: Parents, Teachers,
Self, Older Sibling, and Younger Sibling. Ask students to
give examples of responsibilities for each heading frosa
their lists. Do expectations seem to be related to age and

work roles? Why do people expect others to accept certain
responsibilities?

LONG-TERM ACTIVITIES

“Careers,” a game by Parker Brothers, is probably in the
homes of many of your students. Ask several students to
bring their “Careers’ games to class. It would be best to
have one game for every four or five students, Have stu-
dents play at least one round of the game (about
hour). Emphasize that this game requires pa'rgg-".’goal
setting, and the ability to take the mpow_v"for the
steps necessary to reach those goals. ARe. 435 rame, have
the students discuss: ’

What responsibiliti-. id you have to take to reach
your goals?
Were you
Ho
~ae?

~essful? Why? Why not?
ud your goals affect the way you played the

Following this session. ask students to set one goal for
themselves that they will try to achieve during the next
week. Have them write their goals on 3"x 5” cardas. They
may prefer to keep their cards to themselves and not share
them. At the end of the week, ask students to evaluate the
strategies that they used to achieve their goals. What
responsibilities did they huve to assume? How di? achiev-
ing the goal make them feel? Did they enjoy having the
personal responsibility for the goal? What other personal
responsibilities could they assume that would allow them
to reach a goal?

-
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SUBJECT ACTIVITIES

LANGUAGE ARTS -

ASSUMING
RESPONSIBILITY. To give students an opportunity to
organize their thoughts on responsibilities, have the stu-
dents prepare a five minute talk or a short essay about
why they should be allowed to assume a responsibility
they would like to have. The topics might be realistic or
humeorous, and suggestions from the students would be
best. The talks or essays should emphasize why the stu-
dents feel they are ready to assume the responsibility, and
how they would behave once they have been granted the
responsibility. Some examples of topics are:

Why I Should Be Allowed to Eat Peanut Butter

Every Day

Why 1 Should Be Allowed to Ride My Bike to

School

Why I Shouid Be Aliowed to Wear My Pajamas
to Scheol

Why [ Should Have an Allowance of $20.00 a
Week

Why | Should Be Allowed to Decorate My
Bedroom

Why [ Should Be Allowed 10 Have a Pet
Why I Should Be the First Child Astronaut

Following the presentations, studeats might discuss the
problems of taking responsibility that were common to
most of the topics. It also might be interesting to discuss
the reasons why some of the humorous proposals are not
likely to be accepted.

SCIENCE

SCIENTIFIC

METHOD. The scientific method is a good way to work
toward a goal. Have students describe a responsibility that
they wish to assume, and use the scientific method to set
up a plan to achieve that goal. (State problem, formulate
hypothesis, observe and/or experiment, interpret data, and
draw conclusions.) Hauve the students attempt to follow
their vlans and report the results to the class. By using a
systematic plan to solve problems or acquire & skill, stu-
dents acquire greater freedom and greater responsibility.
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HEALTH EDUCATION

RESPONSIBILITY

FOR HEALTH. When children are young, their parents
generally assume the responsibility for their heslth. As
people grow older and more independent, they become
increasingly responsible for their own health and body
care. lnmallgmups.havesmdentsdiscmthomaspcts
of health care that they feel they can handle responsibly.
Invite a resource person (schoo! nurse, health teacher, etc,)
to share ideas with the class about what each student can
dotoprotecfhisorhercwnhealth,andhowmdevelop
good health habits.

ALL SUBJECT AREAS

CLASS COUNCIL. Responsibility can be given to the
students by establishing a classroom council. Students
would then have a voice in planning their own learning
experiences and much of the daily activity that occurs in
the classroom. If students are directly involved in the
decisions that affect them, they will have a sense of own-
ership and an increased awareness of their own responsi-
bilities. Some ground rules to follow in setting up a class
council are:

Everyone has an equal voice.
The chairmanship of the council rotates.
There is a regular time for the meetings.

Purposes of the meeting should be clearly
established.

A record of the meeting should be kept.

The decisions made are also binding on those
absent.

Nobody is required to participate.

Only those things that are strictly the business of
the classroom are topics for discussion.
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LESSON THEME:

INTERPERSONAL SKILLS o

\
LESSON GOAL: *

To help students identify and begin to develop the social skills
that form the basis for present and future social interaction,
work satisfaction, self-respect, and achievement.

poople. There are some jobs that can be alans axd ather jobe that require people
together, either at school, at heme, oratplay. = -

MQ'M»ﬁMMM.MWmamMMW
mmhﬂmﬁm&gwﬂww&mmmwmwhﬁm
&mmMmmmcmmmummMmm
Detwey, the sound men, triss o joké the problame away. The twe girls are confused by
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PURPOSES
Level One

As & result of the lesson, students should:

identify perasonal characteristics that
increase cooperation with classmates,
parents, and teachers;

idanﬁﬁrfeelimthatpeophmishthave
identify ways that they can help other
meandwaysthatmmhhalp

Level Two

Asamultofthelesmn,mdmm;

beahletom-ihepcmalmmey
can accomplish that will belp in getting a
hb&oneandmatwinmkepmple&el

good;

mmwmthattheweanchancsthat
will bring about mare satisfying
interpersonal relationships;

understand ways that interpersonal skills
can he used to affect the behavior of

KEY QUESTIONS

Level One

1. Wouldyuulmhhavebammofﬁzeghlswwkingin
themovie?Why?Hawdidthegiﬂs&dwhenKatﬁeand

when the people in the program

4. mmthemsthtmnhmlhnhethemﬁem
MWMWMM

8. mmhowmmightbahmifmmeedmabodym
bmﬁuhmmmofmww
mwwmmmmwmm
(Boe page 60)

Level Two

1. Whydoyouthinkthnt\’hweamdthemhedid?m
ummmmmmmmw

-

2. mmmnkmmﬂnmmmmm

Mand?imasain?nomthink&emwhwm

» if Mattie asks them to do another movie? How
dothdr&alimmmwﬂh&dmthatmm
arige in the clasasroom or at home?

s mmmmmmmmn
hom,wiﬁxaﬁmd,aatmd?ﬁmdidmmm
your diff-rences?

4, mmmmmmmmmnu
wmmw&ob&mhnfoﬁmﬂmm.wm
W.cmh,wpueman)ﬁnwdom
interact with othera?

B. Whatdoyoudowbeamwantmdmngﬁomoneof
yonrpnrents?Aﬁ'iend?Atschool?Arethmtimuwhm
mwulddome&inldiﬁemntbmskeamm
more pleasant? (Seo page 62)
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LEVEL ONE

THINGS TO CONSIDER

Would you like to have been the girls worging in
the movie? Why? Would you like to be Mattie? What was
Mattie like? How did the girls feel about Mattie? How
would you describe Vince? Brian? Dewey? How did the
girls feel when Mattie and Vince argued? How do you feel
when adults, friends. or classmates argue when you're
around? How do you think others feel when you argue?
How do your parents feel when you argue with your
brothers or sisters? What do you suppose causes these
feelings?

What did the girls mean when they said the after-
noon wasn't going to be any fun? What causes conflict
when people work together? How can it be prevented? In
the program, whose responsibility was it to restore har-
mony? When people work together, whose job is it to keep
the peace? How do feelings about others help make work
fun? How important are your feelings about the people
you work with when you're trying to get a job done?

Why were the people in the program dependent upon
each other in order to complete their fi'm? Could the
actors get along without the cameraman? Could the cam-
eraman get his job done without the sound man? What
does it mean to cooperate? Who cooperated in the pro-
gram? What happened when the people in the program
cooperated? Could anyene do a job without the cooperation
of others?

Discuss the ways that your school is like the movie
set. Who is dependernt in school? In what ways are inter-
personal relationships important in school? Does the class-
room ever resemble the movie set? Encourage students to
talk about hypothetical situstivns where one or two people
could block class progress. Discuss the reasons for this
kind of behavior. How could the other members of the
class respond to help these people fit in so the class can
achieve its goals? .

Discuss how you might behave if you wanted some-
body to do something for you. (For example; you want a
friend to play with you, you want permission to go to the
movie with a groups of friends, you want Dad to buy you
an ice cream cone.}! What kind of behavior increases the
likelihood of getting the other person to cooperate?

Q

SHORT-TERM ACTIVITIES

Interpersonal relationships are built around the feel-
ings of people who live and work together. To help stu.
dents develop the interpersonal skills necessary for effec-
tive group membership and personel esteem, use open-
ended examples of interpersonal conflict in the “work”
settings of classroom or home. Have students suggest pos-
sible causes and ways of resolving these conflicts. Have
students discuss several ways the characters could respond
to the conflict situation and have them predict how certain
behavior would produce a different outcnme. Case exam-
ples might be modeled on the following:

a. Eric has come to class, taken out paper, and begun to
draw cartoons. He obviously is not listening to the
teacher’s assignment, and Miss S, obviously is getting
annoyed. She has asked him to put his cartoons aside,
but he has ignored her. Now she teils him again to
stop drawing and pay attention. Reluctantly, he puts
his paper into his desk, and begins to whistle softly.

At this point, Miss S, orders Eric out of the room and
to the principal’s office.

b. Julie’s mother has to'd her to clean her room. In
haste, Juiie has thiown all out-of-place objects into her
closet and shut the door. She ia just putting on her
jacket to go out and play with friends when her
Mother discovers the cluttered closet. She orders Julie
back into her room to complete her task. Julie,
bursting into tears, runs to her room. slams and
locks the door, loudly wailing that nobody understands
her.

LONG-TERM ACTIVITIES

to enable students to assess their own

behavior and that of others in working toward
8 common goal;

to help students discover ways of resolving
conflict situations;

to help students become aware of
interpersonal skills being used in their
groups;

to help students acquire useful skills in
working with othera.
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FUND RAISING CARNIVAL

Interpersonal relationships become important when
pevple are dependent on one another to reach a common
goal. To provide a way for students to ussess and improve
their interpersonal relationships. have the class plan a
Friday afterncon fund raising carnival. (Proceeds might
be designated for a trip to a zoo or museum in a nearby
city, or for an all-day picnic and “ecology day” on a
willing parent’s rural property. The class also might
donate carnival earnings to an agency specializing in
improving interpersonal relationships, such as the county
mental health association. )

Divide the class into groups of two or three to work on
booths for the carnival. These might include: a balloon
and dart game: a cakewalk: a gypsy fortune teller; a
make-up booth: & magic show: a penny toss (plastic cups
are good targets, with inexpensive goldfish as prizes); wet
sponge throw (a brave student can stand inside a card-
board carton decorated with a comic figure, having his
face as the target): or a baseball throw at piled blocks.
Don't make too many suggestions; groups will come up
with their own creative ideas.

Committees should be appointed to:

Draw a map of appropriate booth locations on
the school grounds, and make assignments;

Prepare posters for distribution to other grade
levels, inviting them to the carnival—perhaps
at staggered times throughout the afternoon,

to avoid excessive crowds;

Design. print, and distribute an invitation to
parents;

Begin preliminary planning of how earnings
are to be spent.

Each team of students should take charge of its own
publicity signs. booth decorations, and cieanup. Don't
forget to call the press for coverage of the presentation.

SUBJECT ACTIVITIES

MATHEMATICS

COMPUTING PROFITS. Have students keep careful rec-
ords of all expenditures for the fund raising carnival.
After the event. ask students to count and record the gross
profits from their own booths, and compute the net profit
in each case. Discuss the terms gross and net. Profits from
individual booths might be compared and analyzed. Are
there wide variations in earnings? If so, how can these be
accounted for? Finally, have the class compute the total
net profit for the carnival.

LANGUAGE ARTS

ADVERTISING

TECHNIQUES. Discuss propaganda devices used by
advertisers (bandwagon, transfer, testimonial, card-stack-
ing), showing examples of each taken from current maga-
zines. Ask each student to design an advertisement for the
fund raising carnival, using at least one propaganda
device. These advertisements can be placed in other class-
rooms. and in general school areas such as the office,
cafeteria, and gymnasium.
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PRESS RELEASES. Discuss journalistic style (particu-
larly the placement of important “who-what-when-where-
why " facts early in a news story, and the need for concise
and objective writing), using examples from the local
newspaper. Ask each student to write & news story
announcing the fund raising carnival tand another fol-
low-up story after the event). Let the class decide which
story to submit to the local press for possible publication.

SCIENCE

A SCIENCE

BOOTH. Have students plan a “spectacular experiments”
booth for the fund raising carnival, with shows presented
by rotating shifts of science students. For example, use
dry ice to freeze and break flowers. Consult basic science
texts. experiment books, or your high school physics
teacher for ideas.

ART

CARNIVAL

DECORATIONS. The fund raising carnival is a natural
outlet for artistic interests and talents. Each student
should be responsible for his or her booth display. decora-
tions, publicity posters, and costumes.

MUSIC

MOOD MUSIC. Have students listen to recordings from
the school library or from personal collections, and select
music appropriate for setting the carnival mood. Tape-re-
cord selections for playing during the event.

ALL SUBJECT AREAS

SUMMARY. After the carnival, discuss the following
questions:

How do I get along with other people when 1
work?

What do I do when other people do not agree
with me?

How do I get other people to do thirgs my
way?

Am 1 always right?

What do I do when I don’t get my way?
What can I do to help other people feel less
discouraged?

How do I feel about the work that other
people do?

What mez.ning would my part of the task

have had if other people had not done their
jobs?

Who was best at what task?

How were most differences or arguments
settled?

What seen:s to be the most effective way of
resolving differences?

With guidance, students can discover their own involve-
ment in conflict situations and alternate ways of respond-
ing. These new ways of responding will be of value in’
improving the classroom atmosphere, as well as in build-
ing future interpersonal skills.



LEVEL TWO

THINGS TO CONSIDER

Why do you think that Vince acted the way he did?
Why do you think that Mattie acted the way she did?
What would you have done if you had been Mattie?
Vince? Suppose their boss had walked in right then. What
do you think they would have done? What would have
been the result? What were the effects of Mattie and
Vince's problem on:

the rest of the crew?

the two girls?

on themselves and the way they felt about their jobs?
the production schedule?

the quality of the acting?

the technical quality of the film?

Do you think that Brian will ever want to work
with Mattie and Vince again? Do you think that the two
girls will say “yes” if they are asked to do another movie?
Do you think that Mattie will ask for Vince on her next
film crew? Why? What do they mean when they say that
work for them isn't much fun? How do those feelings
compare with feelings that sometimes arise in the class-
room, or at home? How do you feel when that happens?

In the program Brian helped the girls to see that the
argument was not their fault. He showed them that there
is more than one “right” way to do a job. Having differ-
ences doesn't mean you have to “give in.” Can you iden-
tify differences that you have experienced at home, with a
friend. or at school? How did you resolve your differences?
Did you give in? Did the other person give in? What
would you do the next time?

Mattie said. “I'm the director; I call the shots, you
shoot them.” How would you have reacted to her state-
ment? What would you have done differently? What did
Mattie try when she wanted Vince to come back? Why did
it fail the next day? Is there ever a time when the boss
must make some quick and important decisions? When?
How can you get the job done and still listen to the
opinions and ideas of others?

Q
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Who are some people in your community whose job
it is to try to change the behavior of others through
interpersonal skills? (Minister, teacher, therapist. counse-
lor, corrections officer, policeman.) How do they do that?
Are they successful at it? What kind of people are the
most successful at this type of work? How do they interact
with others? How could some of them be useful to you as
you try to develop interpersonal skills? How could you use
the same techniques that they use?

Sometimes we can get things done by changing our
own behavior. What do you do when you want something
from one of your parents? A friend? In school? Are there
times when you could do something different to make a
situation more pleasant? Think about the person you go to
when you need advice or help. What is it about that
person that makes you go to him or her for advice? What
are some interpersonal skills that you could practice so
that you could have someone feel that way about you?
(Understanding, encouragement, sharing, honest friend-
ship, respect, etc.)

SHORT-TERM ACTIVITIES

This activity is designed to help students become
aware of the variety of interpersonal skills available for
use. in order to learn to get along better in their personal
day-to-day lives.

Invite to the classroom n resource person who deals
with behavior changes through use of interpersonal skills.
(Child psychologist, parole officer, rehabilitation officer.
school counselor, marriage counselor, swcial worker.) Ask
him or her to discuses the problems people have in vnder-
standing one another, the kinds of interpersonal skills
that can be used to effect change, and ways of developing
more appropriate interpersonal skills. After the talk,
encourage students to iry out a new way of dealing with
someone at home (friend, parent, sibling) the next time a
conflict occurs. Have students report back to the class.



LONG-TERM ACTIVITIES

PURPOSES:

to make stidents aware of the variety of |
interpersonal skills available;

to help students assess their own typical
behavioral responses to conflict:

to help students make more effective use of
interpersonal skills in resolving conflict
situations.

ROLE-PLAY CONFLICT SITUATIONS

Each of us can control, to some degree, the behavior of
others by the ways that we react. Use role-playing situa-
tions like those suggested below to help students become
aware of the skills they can use to resolve a conflict.
Encourage students to demonstrate different ideas about
how to solve the problems. Have the closs discuss the
effectiveness uf each suggested behavior.

CASE 1. Grandmother hus settled down in front of the
family s only television set to watch “The Luwrence Welk
Show.” You tell her that your favorite show is appearing
at the same time on another channel. She responds that
she's ulder and shouid have her way. When you angrily
protest. she says that you're disrespectful. In this situa-
t1ons, what might you do to:

make Grundmother so angry that she will report the
argnment to Mother and Dad?

make Grandmother change her mind and not report
the argument to your parents?

get along well with Grandmother for the rest of the
evening?

CASE 2. You are babysitting with your eight-year-old
brother until your mother comes home from work. He has
just come indoors, soaked and enraged. because the teen-
aged boy next door hit him with a water baltoon. He
intends to get his baseball bat and go out and fight. In
this situation. what might you do to:

make your little brother even angier?

make your little brot her forget about continuing the
fight? .

make your little brother stay happily indoors until
your mother gets home?

CASE 3. You are babysitting with the neighbor's two
pre-schoolers for the afterncon. They have been playing
cooperatively for some time, but now they both decide
they want to use a certain yellow dump truck, and a fight
begins. In this situation, what might you do to:

make the children even angrier at each other?

make the children stop their fussing?

reestablish harmony between the children?

CASE 4. Grandfather is visiting. and has decided to sur-
prise your parents by pruning the bushes in front of the
house. You know that your parents will not be happy to
have the bushes pruned. In this situation. wha might
vou do to:

make Grandfather angry?

keep Grandfather away from the bushes without
hurting his feelings?

make Grandfather happily decide ta do something
else instead?



SUBJECT ACTIVITIES

MATHEMATICS AND SCIENCE

MFASUREMENT. Divide half of the class into teams of
three to engage in various measurement activities and
report findings to the class. (Students might be asked to
measure: the room’s height, length and width; length of a
chalkboard or bulletin board; diameter of a round table:
length and width of a storage cabinet; height of the class-
room door: length of the playground: or length of one
exterior wall of the building.) While teams are measuring,
have the remaining half of the class observe the interper-
sonal relationships involved in deciding upon procedures,
the divigion of labor, and communications problems in
reporting results. Discuss conflicts which arise and ways
in which they are solved. as well as evidences of good
interpersonal relations. (Cooperation, listening to ideas of
others, ete.)

LANGUAGE ARTS

GROUP DISCUSSION PROCEDURES. Students might
want to develop a set of “rules” to facilitate group discus-
sion. Try these out in class by discussing a controversial
topic such as “All Recess Playground Games Should Be
Open to Members of Both Sexes.” Encourage students to
talk about dissatisfactions with the group discussion (com-
ments may be directed at the teacher as well as at class-
mates). but do not allow use of individual students’
names.

ART

COLLAGES ABOUT

INTERPERSONAL SKILLS. Divide the class into small
groups and assign each group one characteristic of good
interpersonal relations. (Cooperation, understanding,
respect, encouragement. etc.) Give the groups two or more
class periods to find pictures expressing the assigned
theme. Old magazines are good sources. (This activity also
should generate discussions related to word meanings, as
students attempt to define their themes in concrete terms.
Next, have each group make a collage, using only those
pictures accepted by all students in the group. The groups
might mount pictures on three triangles of colored poster
board. taped at the edges to form a spinning mobile for
hanging from the classroom ceiling. Suspend a card from
each mobile, indicating the theme and names of group
members. When the projects are cumpleted. discuss the
interpersonal relations involved in this activity. Focus
especially on conflicts and compromises experienced by
each group.

/,;p’z)

SOCIAL STUDIES

IMPROVING

INTERPERSONAL RELATIONS. Many companies have
programs that are designed especially to improve interper-
sonal relations. Invite a resource person who works with
such a program to the classroom. Ask the guest to explain
specific things that are done to improve interpersonal rela-
tions. Allow time for a question and answer period. After
the talk, encourage students to identify ways that they
can apply these techniques to improve their own interper-
sonal relations at school and at home.

PHYSICAL EDUCATION

A GAME

WITHOUT RULES. Interpersonal skills are involved in
virtually aii team sports. Have the class try to play a
game (basketball, baseball, etc.) with nc officials, no
respect for rules, no cooperation or team effort. After 10
minutes, return to the conventional system. Which do the
students prefer? Why? .

RESPECT
by
John Adams
Jay Jones, stc.
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LESSON THEME: «
WHAT IS SUCCESS? R

LESSON GOAL: &

To help students explore both internal and external dimensions
of success, to define success for themselves, and to project the
possible implications their definitions of success might have for
their several life roles.
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PURPOSES

Level One

As a result of the lesson, students should:

recognize that a person can be successful
without being rich and famous;

recognize that success means different things
to diferent peopls;

recognise that few people experience success
constantly;
nwgﬂnthatpeoplecanschimmin
many different ways;

recognize how trying new things can help i
discovering how a person can be successful;

understand what success means to them and
why.

Level Two

As a result of the lesson, students should:

understand how much their own views of
success depend on what others expect of
them;

be able to express how their own views of
success are different from the views of others;

see how they can influence their own
achievement of sucress.

KEY QUESTIONS
Level Ons

1.

How did Dave’s father view sucoess? How were his ideas
difforent from Dave’s? Whose definition of sucosss did
Dave finally adopt? What do you taink he would say if
you asked him to define sucoess? What is your definition
of success?

Dave said that when he got out of the aymy he began
thinking about himself, what be was good at, and what
he liked to do. What do you think those kinds of
questions have to do with foelings of success?

Why did Dave change his mind about the things he
thought he could do? What does Dave's story tell you
about trying new things that you'd like to do?

Is it possible to be interested in and good at a variety of
things? What are seme sxampics from your cwa
experiances? What does this tell you sbout your capacity
for success? (See page 68)

Level Two

1

2.

Where did Dave get his firet ideas about what it means
to be sucoeasfisl? How did Dave’s idoas about success
change? Are most peple’s attitudes sbout success a
mixture of their own ideas and those of others?

Dave said that whan he got cut of the army he began
WMMMI&WM&MWM
he lked to do. How could aimilar questions lead you to
discover your own foelings about succeas—now and in the
future? Are you responsible for your own success?

Can you remember a tine when you were proud of
something you had done? Have you ever been pleased
with yourself even though others didn't notice that you
had done well? How can success sometimes be very
Wmmwmmmm

How can you help cthers feel successful when they have
done something well? Is it pessible that in creating
stocess for yourself you might hurt the feelings of others?
How would you avoid that problem?

How dose your life at school affect your foelings of
m?ﬂwwﬂdmmmm&wmm&
mw»mmmmmmwm
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LEVEL ONE

THINGS TO CONSIDER

Was Dave successful? Why? What do you think Dave
would say if you asked him to define success? When did
Dave first feel successful? How did he achieve that feel-

ing?

-~ Why was Dave afraid to volunteer for the airborne
division? How did he overcome his fear? What made him
change his mind about the things he thought he could do?
What does Dave's story tell you about trying new things
that vou'd like to do?

Dave said that when he got out of the army he
began thinking about himself, what he vas good at, and
what he liked to do. What do you think those kinds of
questions had to do with his feelings of success in the
leather shop? Compare his feelings of success with his
feelings about his first job. What do you think made the
difference?

How did Dave’'s father view success? How were his
ideas different from Dave’'s? What did success mean to the
boys in the apartment complex? How did Dave’s friends at
his first job define success? Whose definition of success did
Dave finally adopt?

What things helped Dave feel successful? Would
these be the same kinds of things that would make you
feel successful?

- Was Dave successful in more than one way? Is it
possible to be interested in and good at a variety of
things? Can you cite some examples from your own experi-
ences or the experiences of people you know? What does
this tell you about your own capacity for success?

SHORT-TERM AC [IVITIES

ACTIVITY 1. Divide students into small groups and ask
them to list the steps Dave took to reach his goal—the
leathercrafl shop.

Suggestions from the script:
He considered his own interests and talents.
He set u goul.

He developed a plan for reaching his goal
(attending school, borrowing and saving money,
ete.),

He tried out his plan to see if it made him feel
successful.

Next have the groups list three things Dave had to give
up in order to carry out his plan. What kind of decisions
did he have to make? Now ask students to apply what
they learned about Dave to Nancy:

Have the groups write responsss to the following:
1. Name one thing that interests Nancy.

. List one goal that Nancy could strive for that
is related to that interest.

List some ways Nancy could achieve that
goal.

4. Name one thing Nancy would have to give up
to reach that goal.

5. Name one way Nancy could test her ideas
about success.

b
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Compare the responses. Discuss the students’ sugges-
tions for ways that Nancy could experience success. Who
is really responsible for Nancy's feelings about her own
success?

ACTIVITY 2. Review the list of occupations written on
the board before the program. Which people did the stu-
dents rate as highly successful? For each person men-
tioned, ask the students to tell about an event in his or
her life that the students would interpret as successful.
Discuss the possibility that even successful people some-
times experience failure. Ask students to write a para-
graph about an incident in their own lives that they
consider to be a successful event. The reports might be in
diary form: “Dear Diary, Today was the best day of my
life because



LONG-TERM ACTIVITIES

The long-term activity is designed to:

broaden students’ ideas about success and
what constitutes success,

help students compare single successful
experiences with the general feeling of
satisfaction and success.

CASE STUDIES OF SUCCESS

Students might select a cross-section of workers in the
community and find out what success means to them. The
matrix in the Level One, Subject Activities section of
Treasure Hunt is a representative sample. Following the
interview procedures outlined in Treasure Hunt, students
might base their interviews on two questions:

1. What do you like best about your work?

2. What was the best day you ever had on the
job?

While interview conversations will go beyond these two
questions, they will provide a base for students to compare
general feelings of satisfaction and success with specific
experiences of success. These events could then be a.igned
with the occupational fields discussed earlier in this lesson
to discover what success means to people who enjoy many
different kinds of work.

SUBJECT ACTIVITIES

SOCIAL STUDIES AND LANGUAGE ARTS

SUCCESSFUL POLITICAL AND

SOCIAL LEADERS. Discuss the ways that successful po-
litical and social leaders are or were successful and how
they attained success. The students’ responzes should help
illustrate:

how people hecome successful by meeting the
needs of others.

how people become successful by providing goods
aud gervices, by transmitting ideas and culture,
or by managing;

how people become successful by cooperating with
others.

Then ask studente to assume the roles of different
well-known personalities in mock interviews. The two
questions used in the worker interviews could serve as
opening questions. Biographies, films, and television
might be used as resources to help students develop
insight into the various phases of the person’s life, and
help them understand the degree of success that the
person might have felt at different stages in his or her
life. By including in the mock interviews the questicn,
“What do you consider to be your biggest disappoint-
ment?" students could dramatize the concept that no one
is successful all the time.

LANGUAGE ARTS

INCREASING CONSUMER

AWARENESS. Select advertising from billboards, maga-
zines, newspapers, and television that appeals to the con-
sumer's desire to be successful. Have students develop a
bulletin board of advertising that appeals to this desire
and label each item according to the kind of success it
portrays (money, glamour, fame, status, etc.). Ask stu-
dents whether or not buying a particular product could
really make one successful. Discuss how informed consum-
ers should react to advertising that appeals to the desire
for success.

FINE ARTS AND PXYSICAL EDUCATION

YOUNG PEOPLE WHO HAVE

ACHIEVED PROMINENCE. Develop bulletin boards,
mobiles, or collages about young people who have achieved
prominence in sports or in the fine arts. Have students
find out how they did it—the self-discipline, the hours of
practice, the personal sacrifices, and their reasons for
doing it. Magazine articles, biographies, films, and televi-
sion programs might provide some information, but a per-
sonal letter to the individual could be very interesting.
(Don't forget such resources for “stars” as the local high
school athletic department, band or orchestra, art or
drama club, ete.)

SCIENCE

SUCCESSFUL PEOPLE IN

THE SCIENCES. Discuss the contributions of several
people in the sciences and the rewards they have experi-
enced—from a rural doctor's personal feelings of satisfac-
tion, to a Nobel Prize winner's feelings of pride. Compare
the internal feelings of satisfaction experienced by these
people with the external recognition they have received
from society. Consider the ways that successful work by
individuals in science have contributed to more successful
lives for others. (Salk’s vaccine, Carver's work in agricul-
ture, etc.) You might also discuss how the use of scientific
discoveries and inventions depends on value judgments
{e.g., controlling atomic power, insecticides, and herbi-
cides;. This could easily lead to a discussion about why
success should be used for the general good of society.

ALL SUBJECT AREAS

SUMMARY. In a class meeting discuss:

the different ways the people who were
interviewed and studied attained success;

the goals and sacrifices necessary to attain success;

the feelings of success and the rewards gained by
people at work in the community:

the difference between success you recognize within
yourself and the status of success conferred on you
by others;

the ways that the students are or might become
successful;

the different definitions of success uncovered in the
project.



LEVEL TWO

THINGS TO CONSIDER

What did Dave's father want for his son? What did
Dave's friends at the post office expect of him? Where did
Dave get his first ideas about what it means to he success-
ful? How did joining the airborne divizion change Dave's
thinking about success?

Do you think Dave's father was proud of his success
at the leather shop? Why? Which of Dave's ideas about
success were his own? Which grew out of his father's
hopes for him? How are niost people's attitudes about
success a mixture of their own ideas and those of others?
What can happen if your ideas about success are very
different from everyone else's?

Dave said that when he got out of the army he
began thinking about himself, what he was good at, and
what he liked to do. What do these questions have to do
with his feelings of success in the leather shop? Compare
those feelings with his feelings about his first job. What
do you think made the difference? How could such ques-
tions lead you to discover your own feelings about success?
What else would you need to know to be successful? Are
vou responsible for your own success?

Dave feels successful because he achieved a goal that
he set for himself. How successful do you think he would
feel if nu one bought his leatherwork? How much do
Duve's feelings of success depend on what others think of
his work? Would you consider Dave to be successful?
Why? How do your feelings about success differ from
Dave’s?

Can you remember a time when you were proud of
something you had done? Have you ever felt successful
because others liked your work: Have you ever been
pleased with yourself even though others didn't notice
that you had done well? How can success sometimes be a
very personal thing and at other times depend on what
other people think?

How do we know that Dave was pleased with his
own accomplishments as a parachutist and as a crafis.
man? Do you congratulate yourself when you achieve a
goal? How can giving yourself credit for the things you do
well help you feel successful? How can you help others feel
successful when they have done something well? Is it
possible that in creating success for yourself you could
hurt the feelings of others? Think of some examples i

which vour success could also help bring success to others.
Q
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In what ways does your school affect how successful
you feel? If you could run your own school, what would
you do to help the students feel successful? Name one
thing that your school could do to increase your feelings of
success as a student. Discuss how some of these sugges-
tions could actually be tested.

SHORT-TERM ACTIVITIES

ACTIVITY 1. SUCCESS AT HOME. Ask students to write
down one example of something they did during the last
week or month that they feel was a success. Then ask
them to write an “L" if the event was connected with a
play or leisure activity, a “W" if the event was connected
with work at home, or an “S” if the event was part of
their lives as students.

Have a show of hands to see how many students listed
successful events in connection with each of these three
categories,

Is success something that is related to family, friends,
and leisure activities as well as being related to
making a livig?

Does success in one of these areas carry over into the
other areas?

ACTIVITY 2. SUCCESS AT SCHOOL AND AT WORK.

1. Ask students to write down the characteristics of a
successful student. Survey the class and make a list on
the board of the characteristics mentioned most often. Also
list some of the unusual characteristics mentioned.

2. Ask each student to take home several 3" x 5" cards
Each student should request that parenis or neighbors
(people who work) list on the cards some of the character-
istics they feel describe a “successful” worker.

3. Do a second survey of the class based on the 3" x 5"
cerds, covering both the most frequently listed and most
unusual characteristics suggested.

4. Compare the characteristics listed by the people who
work and those listed by the students. Why do some
characteristics appear on botls lists? What might account
for the differences? Do characteristics fall into categories
—work habits, attitudes, ability to get along with others,
knowledge of the task? How could the school be changed
to help students develop these successful characteristics?
How could these characteristics be recognized and
rewarded within the classroom?



LONG-TERM AND
SUBJECT ACTIVITIES

PURPOSES:

Students should have the opportunity to:

experience success through individual
achievement:

see why sucvess for the individual should be
expressed in relation to the good of the total
society.

see how feelings of success can be gained from
ineeting the needs of others.

PROJECT: EXPERIENCING SUCCESS

Help students select from among a variety of projects
that would give them an opportunity to experience feelings
of success. The projects might be similar to those in the
Long-Term Activities section, Level One of Decisions, Deci-
sions; that is, individual home projects such as a vegeta-
ble garden, conducting a fix-it campaign to repair dam-
aged articles, or correcting & health or safety problem. See
Decisions, Decisivns, Long-Term Activities, Level One for
complete information about this type of project.
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Suggest to students that they select a project that
would give them the greatest feelings of success. Help
them set realistic goals that they can achieve, and as their
projects progress, ask them to think about:

their feelings of accomplishment;

the effects of their efforts on others:

the factors that influenced their success;
how they knew they had been successful.

Another type of project might demonstrate why success
for the individual should be expressed in relation to the
good of the total society. The Long-Term Activity, Level
Twe in the lesson People Need People would be very
useful. The project in that lesson is constructed to give
students experience in meeting the psychological or
physical needs of the elderly, the handicapped, the
disadvantaged, etc. For example, student projects might be
shopping trips, food baskets, entertainment, or flower
arrangements. For a complete outline of this type of
project, see the Long-Term Activity, Level Two, of People
Need People.

The summary discussion suggested in the Long-Term
Activity, Level Two of People Need People could be
expanded to consider how students experience success by
helping others, how the people they worked with could be
helped to experience success, and how dependent persons
can be influenced by others’ attempts to achieve success.
Students might also discuss the following statement:

As environmental 1880Uces DCOTS SCETOEr, SUOOESS
may be messured more and more in relstion to whatons
can do to improve the quality of life for cthers. ‘



LESSON THEME:
L <
LIFE STYLES W
LESSON GOAL: $

To help students explore the range of alternative life styles and

to help them discover whether various career choices, and their
associated non-work aspects, are in harmony with the life styles
they might consider for the future.

ummnmmumammmbm-m S
Saturday. List an the doard some of the ectivities that indicate different lifs styls . -
between families. Have studenin decide why the sctivity. was being done. (It

responsihility, it was a Jeisure time activity, it was a hobly, etc.)

you have seen other people do (hoth at work and play) that indieate what they fee) is
important. Give examples of three things that you do because you feel they are important
to yon. :

THE PROGRAM

Jobu's father bes bewn & weldar at a large chemica plans for most of his lifs. He likes
hw&.dqﬂaﬁnﬁu&hhﬁ&m&mhwmm‘ S

Even though their son John enjoys the time he hes with his parents to work on =

projects or to hunt and fish, he is curious about what lift would be like with other
familics. Would he prefir to live on & farm ke the neighbore down the road? Or maybe it

would be fin to be an entertainer, Eke one of the Cochren family of mugicians. But John =

decides that, after all, he liken the way he lives bast,
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PURPOSES

Level One

Aa a result of thé lesson, students should:

be able to describe several differences in
the way peaple live;

be able to identify arcas of similarity and
diffurence between several contrasting life
styles;

identify some aspects of life styles that
they find appealing;

understand that people sometimes have to
@l:-mi-wmnmmu&
sty

Level Two

u.muormmmmw

be able to describe their own life styles;
be able to identify some agpects of
difforent life styles that they find
appealing;

be able to identify aspects of different life
styles that do not appeal to them.

KEY QUESTIONS

1. How would you describe the Hfestyloof Jobw's amally? =
What kiuds of lifo styles doos John think about that are
different from his own? How is your Sumily’s lifestyle
similar to those you saw intheprogrem? -~

) Sather prefer the job that e does now o
being in business fir himsulf? What is his lifs like when -
uunmnwmmmnmmmmm

3. Which of the throe ifb styics (the fhrm fumally, the

Cochrans, and John's family) allows the most fres time?

Why? How du caresr choioms contrel how much feo time . .

people have? _ _

4. Suppose you had all day Saturday toyourself with
nothing you Aad to do. How would you spend your free
time? Compare your answers with thoss of cther class
members. (S0 page 74)

Level Two -

1. What are the personal, secial, and economic aspects that
make up the life style of John's family? How do you
mn:.m&mummmmqh
of John's father? Do you think they would be willing to
change places? | \

% To what extant did John’s family choose their life style?
To what extent are they free to change it? Do you think
they will?

3. How would you compare your own lfb style to that of Jehn's
family? If you could create your ideal fisture lifostyls,
what would it be lie? : |

4. How counld you learn more about lift styles that ave
diffsrent from your own? Why is it important to learn
sbout them? Which is more impartant, to be happy with
the way you live or to be happy with the work you do?
(See page 77) '
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LEVEL ONE

THINGS TO CONSIDER

What kinds of life styles does John think about that
are different from his own? How are they different? How
are those differences related to the family’s kind of work?
How is your family’s life style similar to those you saw in
the program? How is it different? John's father said that
eight hours a day is enough to work. What does he mean?
Why does he prefer the job that he does now to being in
business for himself? What is his life like when he isn't
working? Do you suppose that the Cochrans or the farm
family use their leisure time the same way that John's
family does? Why? How does the kind of job that John's
father holds affect his family? Suppose he did decide to
become a farmer. How would John's life change? Suppose
your family decided to make a major move. (City to coun-
try. military to civilian, etc.) Would your life style
change? How? How much does your life style (your rela-
tionship with your parents and friends, your free time
activities, your fumily customs) depend on the work roles
in your family?

What hind of work does John's mother do? Do you
think she enjoys her job outside her home? How does her
career affect her own personal life style? What did John's
father like about his work? What satisfactions did he get
from his job? What do you think the farmer would have
said if you asked him what he liked most about farming?
What do you think the Cochrans would say? How do
people’s feelings about their work influence how they feel
about themselves when the work day is over?

Which of the three life styles (the farm family, the
Cochrans, and John's family) allows the most free time?
Why? Why do you suppose the farm family was willing to
work longer hours? How do career choices control how
much free time people have? Do you know someone who
has a lot of free time? What kind of work does that person
do? What does that person do with his or her fiee time?
How much free time do you have now as a student? How
do you use your free time? Is free time important to you?

Which of the three families do you think needed the
most money to maintain their life style? What do you
think they spend their money on? Do you think any of the
three families needed more money? Why? What life styles
do you know about that require more income than that of
John's family? Less income? How does the life style people
choose relate to the amount of money they need to earn?
How can earning more money change your life style? Why
do some people think they need more money than others to
be happy?

Q
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- How would you describe the life style of John's
family? How is it different from the life style of a newspa-
per reporter in a big city? An airplane pilot? A lony - 1
truck driver? A forest ranger? A teacher? A banker ..
small town? A mayor? A doctor? A policeman? Think
about someone you know who works and make a list of
the characteristics of that person’s life style. Which items
on your list are controlled by career choice and which
stem from the personal preferences of that person? Do you
suppose that all welders like to hunt? How can people who
hold the same job in the same town have very different
life styles?

Suppose you had all day Saturday to yourself with
no tasks or responsibilities; with nothing you hked to do.
How would you spund your free time? Would you still
spend your time that way if:

someone offerad fo pay you $15.00 to clean a vacant lot?

an elderly neighbor needed someone to grocery shop for
him or hes?

an sdulit in the neighborhood offered to take you along to
watch an interesting kind of work?

someone gave you 40 tomato plants fo put out in the
garden?

one of your perents suggested thst someday soon you'd
need to clean out the attic?

your mother (although she didn't actusily ask you)
neadad someone o babysit for your two-year-old brother
80 she could go to & friend’s house?

If you would give up your free day for any of these
reasons, why would you do that? Compare your answes
with those of other class members. Is free time mon
valuable to some people than to others? How can knowing
your feelings about free time help you when you make
school and career choices?



SHORT-TERM ACTIVITIES

R e PR S

ACTIVITY 1. List on the board several aspects that influ-
ence a person’s life style. Sample items might include:

freedom to make decisions:

large income;

regular working hours:
opportunity to influence the thinking of others:
recognition;

use of special skills and abilities:
free time for hobbies or recreation:
opportunity to help other people;
new and varied experiences;

clean and pleasant place to work:
involvement of family in work;

personal pride in product.

Ask students to rate John's father, John's mother, and the
Cochrans on the importance of each of these items in their
lives. Discuss student responses.

ACTIVITY 2. Make a list of items like those above and
give each student a copy. Have each student rank the
items in terms of personal importance at this time. Ask
each student to write a paragraph about the item that he
or she put in first place. Paragraphs might be shared with
the entire class to illustrate the different feelings people
have about what is important. Discuss the factors that
might cause a person to change priorities in the future.

ACTIVITY 3. Write t0 a classroom in a community very
different from yours. Trade names, ages, and addresses, so
that each student can pick a pen pal. Students might
exchange letters, pictures, newspapers, and other items of
interest. Share the communications with the class in order
to compare and contrast life styles.
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LONG-TERM ACTIVITIES
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The purpose of this activity is to help students begin
to consider their life style preferences, and to help them
express their feelings about what aspects of a life style are
important to them.

PERSONAL PREFERENCES

One indication of value and priorities that helps deter-
mine a life style is a person’s preferences in leisure activi-
ties.

To help students think about their personal prefer-
ences, ask them to take a few minutes of class time daily
to record the three most enjoyable activities that they
participated in during out-of-school time on the prevics
day. (Recording could last for 4 to 5 days. Be sure to
include Monday to cover weekend activities.) Ask students
to indicate the one activity on each day's list they found
most enjoyable.

At the end of the recording period have students sum-
marize their preferences. Were these activities:

Physical or sedentary?
Indoor or outdoor?
Alone or with friends, family, or other adults?
Work or play oriented?

Institutional (related to school, church, social or
civic organization) or independent?

Can a pattern of preferences be detected? Students might
form small groups to compare summaries with classmates
and talk over their differing preferences. Discuss any
insights students might have gained concerning personal
priorities and preferences.



SUBJECT ACTIVITIES

MATHEMATICS

GRAPH

TECHNIQUES. Working alone or in groups. students
might use a variety of graphing techniques (simple fre-
quency tally. bar graph. line graph, pictograph) to summa-
rize the clarsroom differences in personal priorities identi-
fied in Short-Term Activities, Activity 2. The percentage of
the class ranking each priority in first place also could be
calculated for a pie graph. Discuss tle advantages and
disadvantages of each type of graph. The discussion might
include ways 1n which graphs sometimes are used to mis-
represent data. (By changing the scale to make differences
appear larger or smaller.) Some students may wish to
experiment with making two or more graphs, using the
same data but different scales,

SOCIAL STUDIES

EFFECTS OF

SOCTAL CHANGE. List on the board some examples of
social change in contemporary America. (The move from
an agrarian to an industrialized society, the shift from the
extended to the nuclear family, family mobility. urbaniza-
tion, changing role of women, rising divorce rate, declin-
ing birth rate, etc.) Discuss the ways that such social

changes affect and change life styles.
Q

76

LANGUAGE ARTS

WHAT PREFERENCES

TELL OTHERS. Ask students to list and describe their
five favorite out-of-school activities. Have students
exchange these activity lists. (Names should be withheld.)
Ask each student to write a description of the person from
the information on the list that he or she receives. These
descriptions might be returned later to the original
authors to show how the signals we send are interpreted
by others.

LIFE STYLES

IN LITERATURE. Read to the class the Newbery Award-
winning novel, Shadow of a Bull by Maia Wojciechowska.
Discuss the book's theme (the necessity, when choosing a
life's work, of being true to oneself). Other discussion
topics might include the external factors influencing Man-
olo’s choice, and the values and priorities that are
expressed in his ultimate decision.

MUSIC

RELATING MUSIC

TO LIFE STYLE. Play several contrasting kinds of music
(classical, hard rock, bluegrass, country and western,
blues) and have the students discuss their impressions of
the tife style of the people who come to mind. Discuss the
possibility of inaccurate stereotypes. Related discussion
might deal with questions like the ones that follow. Why
do you think music may be related to or be a part of one’s
life style? Why does a society attempt to maintain concert
halls? How does your own preference in music seem
related to your personal life style? Are your musical pref-
erences like those of your parzuts? Why or why not?



'LEVEL TWO

THINGS TO CONSIDER

How would you describe the life style of John's
family? What are the personal, social, and economic
aspects that make up their life style? How do you suppose
Mrs. Cochran’s life is different from the life style of
John's mother? What are some of the ways that you might
expect Mr. Cochran to be different from John's father?
Would they have some differences about what they con-
gider to be important? Do you think they would be willing
to change places? Why? Are their careers consistent with
the things they think are important?

* To what extent did John's family choose their life
style? To what extent are they free to change it? Do you
think they will? Why? Do you think that John's family is
pleased with the way they live? What makes you think
s0? Would you trade places with John? Why? Why not?
Would you like to be one of the Cochran family? What
appealed most to you about the different life styles you
saw in the program?

How would you compare your own life style to those
of John's family, the farm family, and the Cochrans? If
you were an adult, how much would your life style be
affected by:

where you lived?

how much money you earned?

the kind of work you did?

the mental and physical demands of your job?

what others thought about your work?

changes in the economy which might change the
demand for your job?

what was important to you as a person?

If you could create your ideal future life style, what
would it be like? Write a brief description and, if you care
to, share it with the class. How would you go about
achieving that life style? What would you have to do?
What would you be giving up if you changed from your
family's life style to your own ideal life style? What
sacrifices would you have to make to have that kind of life
as an adult? What jobs would allow you to enjoy that
kind of life? What abilities would you need? What skills
and abilities could you be practicing now?

Name three occupations that you might be interested
in if you were an adult. How would you describe the life
style associated with each? In what ways would your life
be affected if you chose any one of those three occupa-
tions? In what ways would your life style be independent
of your work role? How do these work-related life styles
compare with the ideal life style you just described? What
are the differences? Could you resolve the differences
between these life styles and your ideal life style?

- How could you learn more about life styles that are
different from your own? Why is it important to learn
about them? Which is more important, to be happy with
the way you live or to be happy with the work you do?

lWhy? How are these two things dependent on each other?
LS
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SHORT-TERM ACTIVITIES

Help students share ideas for a constructive and pur-
poseful use of leisure time through planning a school
hobby fair. Ask each student to set up a display based on
his or her special collection or interest. (Books, camping,
athletic activities, sewing, etc.} The display might include
a short written report on sources of information about the
hobby, the satisfactions that can be derived from the activ-
ity, and cost and sources of materials needed for the .
activity.

As a follow-up to the hobby fair, plan a quarterly or
monthly hobby newspaper. This publication could contain:
detailed accounts by students of hobby activities; informa-
tion on places to go and things to see; sources of materi-
als; movies and TV programs of interest to certain kinds
of enthusiasts; and interviews with adults who have inter-
esting hobbies. Focus especially on adults who have
turned hobbies into profit, by combining vocation and
avocation.

LONG-TERM ACTIVITIES

PURPOSES:

to involve students in a detailed examination
of one or more occupations in terms of career
and life style interrelationships;

to help students identify human needs and
external factors that may affect life styles:

» to help students identify occupations related
to their personal abilities and values.

WORK AND LIFE STYLE INTERVIEWS

Each student should interview one or more working
adults, using a check list similar to the sample suggested
(p. 78). Ideally, people chosen for interviewing should rep-
resent several different fields and several different levels.
(Unskilled, skilled, technical, professional.)

After the information has been gathered, students
should discuss and analyze any relationships that become
apparent. Specific questions might include:

How does a person’s work influence his or her family
tite?

How does work determine leisure time activities?

Why does work sometimes take precedonce over
non-work activitiea?

What kinds of conflicts between peresonal preferences
and external factors iead to job dissatistaction?

How is your family's life style different from the one you
studied?

Is it possible for peopie to change their life styles? What
would they have to give up to do so?

Do any of the occupations siudied seem especially
suitod 1o your own abitities and values?



cm
Occupation
Circle the number of hours worked per week:
15-28 26-35 36-45 468-55 More than 55 per week
ABOUT YOUR JOB \k,
CIRCLE ONE OF EACH PAIR OF STATEMENTS: o
Hours are regular Hours areirreguiar ‘1\\"
Hours are determined by me Hours are determined by others QQ’\
Day Night c‘,\()
Steady and dependabie Sometimes out of work %“'
Work in one piace Work in different places
Work inside Work putside
Work 18 ciean Work is dirty
Work 18 quiet Work 18 noisy
Work mostly with people Work mostly with things or numbers
Work by myself most of time Work in a group mest of time
Responsible only for myself Responsible for what others do
Work at my own speed Work under pressure
Work is vaned Do the same thing most of thetime
Can choose activitigs Am told what to do
ABOUT YOUR LEISURE
CIRCLE ONE OF EACH PAIR OF STATEMENTS:
Have a hobby: (Name it) Don't have a hobby
Most of my tetsure time Much of my ieisure ime
spent with famuly and spent with people | work
neighbors with
Most of my time away from A lot of my time away from
job 18 free to do what i want job has to be spent on
Trave! with family to see activities reiated to job
other parts of the country or Usually don't take long trips
world during vacation
CIRCLE THOSE THINGS YOU PREFER TO DO WITH YOUR LEISURE TIME:
Entertainment Concer *  Sporting Events  Auto Races
Art Shows Movie Card Games Parties
Entertaining Friends Other:
PLACE OF RESIDENCE -
CIRCLE ONE ON EACH LINE:
City City Suburb Country
Large House Apartment Smalf House
Have moved several imes Have not had to move around much
Ctose to work Pretty far from work
EDUCAT (ON AND TRAINING
CIRCLE THE APPROPRIATE CATEGORY OR CATEGORIES:
Less Than High Schootl High Schooi 2 Years Beyond
Coliege Degree Graduate High School
{Bachetor's} Degree Apprenticeship
On-The-Job Training (ggg§g;§g{ Correspondance
Spectal Short-Term Mifitary School
Training Training
THING LIKED BEST ABOUT JOB AND REASON: 2

THING LIKED LEAST ABOUT JOB AND REASON:
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SUBJECT ACTIVITIES

MATHEMATICS AND SCIENCE

PUNCH CARD

CLASSIFICATION. Students might use a punch card
system to classify and tabulate the interview data, in
order to answer questions of interest to them. This activ-
ity demonstrates the nature of an automated system of
coding a classification scheme, and the ease of recovering
such stored information.

PROCEDURF

Give each student a 5"x7” index card with holes
punched at equal intervals along one or both edges and
numbered. (See illustration.) Each student also should
have one completed interview check list form.

Sample Index Card

O 0 O O O

1 2 3 4 §

O O O

8 -] 10

Q Q

Working as a class, assign each numbered punch a classi-
fication category. Categories might include: professional or
nonprofessional; skilled worker or not a skilled worker;
have a hobby or do not have a hobby: responsible for
others or not responsible for others; work in a group or
work alone: take long trips or don't take long trips: live in
a house or don't live in a house.

Have students make a notch in each punched hole (see
illustration below) that represents one aspect of the
assigned classification category. For instance, if punch *1"
has been given “professional or nonprofessional” as a
category, have class members notch the punch if their
interview check list shows that the worker is a profes-
sional. The punch should be left unnotched if the worker
is a nonprofessional. Continue in this way with the rest of
the categories. (Record the classification code on the
board. !

O

1 2

Example of Index Card Notched

Next, a nail or knitting needle can be inserted through
any given punch in the entire pack of cards, and gentle
shaking will sort cards into two categories. For instance,
in the example above “professionals” will fall off and
“nonprofessionals” will remain on the spindle. Using *his
technique, students can answer a variety of questions
about the data:

How many unskilled workers live in houses?
How many professionals have hobbies?
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Are most skilled workers responsible for others or
responsible only for themselves?

Do most professionals work in a group or work
alone?

Do most skilled workers take long trips?

(In answering such questions, be careful to avoid value

judgments.)

LANGUAGE ARTS

HOW WE SEE OTHERS. Students could write a descrip-
tion of a parent or an adult friend in terms of the kinds of
personal priorities and values that seem to go along with
that person’s occupation and life style. (Students might
choose to write only about the person’s occupation and life
style rather than concentrating on priorities and values )
Read the compositions to the class and discuss the stu-
dents' personal priorities and values ixgplied by the
descriptions.

ART

A SELF-AWARENESS

COLLAGE. Discussion of the different feelings people
have about what is important might lead to collage inter-
pretations of “The Real Me,” with each student depicting
artistically his current life style and priorities. Old maga-
zines and newspapers are good sources of material for this
project.

SOCIAL STUDIES

FACTORS INFLUENCING

OUR LIFE STYLES. To increase self-awareness, each stu-
dent might fill out a “work and life style” check list
similar to the one suggested for the Long-Term Activities,
Level Two. Analysis of how the resulting profile is influ-
enced by home, school, friends, and community will help
to illustrate some of the factors that determine or correlate
with an individual’s life style. Students may be interested
in comparing responses on certain items such as “pres-
sure,” “people-things,” etc.

HEALTH EDUCATION

IMPORTANCE OF

GOOD HEALTH HABITS. Although not included as an
area on the sample interview check list, varying types and
amounts of physical activity are required by different
occupations. The physical activities engaged in as leisure
pursuits also vary widely. Indicators of both degree and
kind of physical activity could be added to the interview
schedule. The resulting data would illustrate the impor-
tance of good heaith as well as good health habits. Stu-
dents might create a bulletin board or other visual display
of their findings.



THE RACER
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LESSON THEME:

SHAPING ONE’S DESTINY K

LESSON GOAL: &

To help students increase the ability to establish, test, and
modify short-term and long-term goals, and to help them
understand how goal setting and planning increases the control
they have over their own lives.

Nothing In my | int others Some things | t make 1 pian every-
lifeis makes plans plans thing inmy
pianned, for me. thinge “just writhy life without
fappan.” - the the influencs
heip of of others.

Drmsmoﬁmbmemhty.b&itﬁhnan&lﬁnuﬁumdahtofm
work, '
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PURPOSES KEY QUESTIONS
As a result of this lesson, students ahould: L :m?m:“.:?nma“h:‘mwam o
oould achiove When scoomplished &
h‘“‘i to give examples of goal-orientad m«mmrmmmm?awm
’ your goal? ‘ S
be able to give examples of behavior 2. mammmamamm" o
demonstrated by people without goals; What did be do difirently the sscond time? How did
express an understanding of one's ability and MWB‘TWN‘MMWW
freadom to plan; 8 Nmampdﬁm:ﬁnkmmeg‘m B
identify some of the rewards of planning; NWMNMW”W‘GM&Mw |
How can setting short-tarm gos be helpful, even If
know you might change your goals? (Beo page 83)
Level Two Lovel Two SR o
As & result of this lesson, students should: 1. Whas goal did Job set for himaelf? W) ¢ didbe have | :
be able to describe how goals are selected and nmnnmwmmmmm o
achieved; it possibis for Johnoy to reach his goal?. S
welgh the rewards that might 3. When do you think Jobnny realized thet something was '~
m:dmgm:&mmz m‘mmmm-mmmum} i
achieve a goal; made? Why is it important to find cut if your plansare .
boable to degoribe the need for fexibility in 3. What characteristics did Johuny have that madoyon
F mtmmmmm%u
be ahle to assess the planning process and ' you
recognize when a change in plans is make the plans wark? How can you practice those skille?
DECESSATY; 4. Mwmummwwsmmm |
be able to estimate how much commitment is m“ mwhl?hﬂml m:"'m&m&“m '
pepessary to achieve one’s goals; sdered for 1 W '“. l'wl‘lmhavetodoln
dascribe the personal, educational, and order to achieve it? What would you have to sacrifice?
material resources required to achieve mﬂmwmawuwmmm

tentative career goals. goal? (See pagd 85) - o
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LEVEL ONE

THINGS TO CONSIDER

What was Johnny's goal? What did he have to do
before he could achieve his goal? How do you suppose
Johnny felt about his accomplishment? Why? When have
you accomplished some dream of your own? How did you
do it? How did you feel about your success?

Why did Johnny's first attempt at building a racer
fail? What did he do differently the second time? List on
the board the steps he took to plan his project the second
time. How much could Johnny do on his own? What did
he need help with? How did he get that help? In what
ways did planning pay off for him? Have you ever set a
goal? What help would you need to achieve your goal?
How could you get that help?

Name & career goal that you think might be excit-
ing. How is building a racer like achieving a career goal?
How is building a racer like becoming an airline pilot?
What would you have to do to become an airline pilot?
What type of education would you need? What special
abilities must you develop? How long would it take? If
you wanted to have the career that you mentioned just
now, could you do it? How? How is reaching career goals
like following the steps listed on the board for building a
racer?

What materials did Johnny need to build his racer?
How did he get those materials? Name the things Johnny
had to do to get what he needed. Why do you think
Johnny was willing to give up his free time? Could he
have built the racer without giving up anything? How
does your willingness to make choices and give up things
influence your chances of reaching your goal?

- What long-term career goal did Johnny have for
himself? What was his short-term goal? If you had been
able to watch Johnny and his friend Frank for a few days,
would you have been able to tell which boy had set goals
for himself? How would you tell? How can setting short-
term goals for yourself be helpful, even if you know you
might change your long-term goals as you go along?

How much control did Johnny have over building
himself a racer?” How much control do you have over what
you do or what you might become? Whe is in charge of
your plans? How is your freedom to plan for yourself like
Johnny's freedom to build a : acer?

82

SHORT-TERM ACTIVITIES

Many people have goals they'd like to achieve, but
either they don’t act on their goals or they don't know
what action to take. They follow their habits rather than
make plans, and tend to see themselves as being unjucky
or as leading uninteresting lives. Discuss this problem
with the students, emphasizing the rewards that can be
realized by setting goals, making personal commitments,
planning, and achieving success. Write examples on the
board of specific goals appropriate for the students, and
ask them to expand the list. (To make the little league
team, to do something special for my parents each weel,
to save money to buy a bike, to improve my school grades
in math.) Have students think of all the ways they can to
achieve the goais listed on the board. Then have students
form small groups to combine and expand their ideas,
rank the top three goals, and rank the choices under each
of the three selected goals.

Students could rank their choices by writing “yes”
by those plans they’'d be willing to try, “maybe” by those
they'd consider trying, and “no" by those they'd reject.
Have the class discuss the results and think about:

the variety of ways goals can be achieved:
the usefulness of specific plans for goals;

the advantage of having goals to accomplish
things they would like to do.

(Some students at the fourth grade level will hesitate to
establish goals because they don't think they can achieve
them. The teacher should help them establish a goal that
they can almost certainly achieve within one hour. For
some students this will be egsential.)



LONG-TERM ACTIVITIES

The purpose of this activity is to give students the oppor-
tunity to discover:

- how planning is used to accomplish tasks;

how the goals of the school depend on the
planning of individuals;

. how people use goal setting and planning to
help control their work roles and their
personal lives.

PLANNING IN THE SCHOOL

Assign groups of two or three students to different
work areas in the school to interview school employees to
find out their job goals, and the role of planning in their
daily work. One group might talk with teachers. Others
could meet with the principal, the lunchroom manager,
the custodian, the media specialist, 8 person from the
central office staff, a secretary, a teacher aide, and a
volunteer worker in the school. Have students compile a
list of questions similar to those that follow to structure
the interviews.

DAILY PLANNING

1. What are your goals for the day?
2. What do you do to meet those goals?

3. What do you need in order to carry out your
plans for the day?

4. How do you determine whether or not those
goals have been met?

5. What do you do if you have not met your
daily goals?

PERSONAL PLANNING

1. When did you first decide you might be
interested in a job like this?

2. What did you do to get the job?
3. What are your long-range plans for yourself?

PLANNING WITH OTHERS

1. How do your plans fit into the overall school
plan?

2. How do you coordinate your plans with
others?

3. What would happen to our school if you
didn't follow through with your plans?

4. How do you depend on others to help you
meet your goals?

If possible, arrange for the students who interviewed
school employees to sit in on planning sessions. (Faculty
meetings, lunchroom and custodial meetings, conferences
with food suppliers, conferences between central office con-
sultants and teachers, briefings by the media specialist on
plans for acquiring new materials, etc.) Students might
want to find out how one particular school event is
planned and carried out. (The preparations for a field day,
the installation of new equipment, the implementation of a
new curriculum, the Parents’ Day luncheon, etc.)

As a follow-up sactivity, students might want to develop
plans for home study, periodically assessing and sdjusting
their plans, and finally arriving at a formnula that works
for them. A good procedure to follow would be:

1. Determine the task to be done;
2. Determine deadlines:
3. Decide when it will be done;

4. Allow for extra time that might be needed;

5. Decide where it will be done with least interrup-
tion and distraction;

6. Decide what materials and assistance will be
needed;

7. Gather all the necessary resources before begin-
ning work;

8. Assess goal achievement and revise the process as
necessary.



SUBJECT ACTIVITIES

MATH, LANGUAGE ARTS, AND SCIENCE

OPERATING A SCHOOL. Have students observe how
mathematics, language arts, and science are used to plan
the daily operation of the school. If possible, students
could obtain examples of calculations and budgets used in
planning, as well as examples of plans written out on
calendars, memorandums, lesson plans, curriculum ge’ .«
lines. instruction forms, etc. Mathematics problems could
emphasize how gouls and plans are restricted by budget
limitations. (For example, why can’t we have banana
splits in the lunchroom?) Students interviewing people
with budget responsibilities might want to find out how
that school employee makes the necessary budget deci-
sions. They might ask about the sources of funds as well
as the records that are kept to account for expenditures.

SOCIAL STUDIES

OBSERVE PLANNING. While attending the meetings,
the students can observe how decisions are made, the
formal and informal power structure, and how people
work together when planning. This might be compared
with the functioning of the various levels of government,
both national and lacal. Teachers might consider letting
students set up a planning system within the class that
would allow them to establish their own learning goals
and make plans for achieving them.

ART

PLANNING IN ART PROJECTS. Art instructors should
emphasize the need for planning by assisting students to:

define art projects clearly with rough sketches;
follow step-by-step plans for creating the project;
decide on the materials needed;

gather all materials before beginning;

assess progress and make necessary adjustments;

arrange for pmper care and storage of tools,
materials, and the unfinished project for the next
work session.

When students are made aware of these processes and
urged to make decisions for themselves, they learn plan-
ning skills as well as artistic skills.

ALL SUBJECT AREAS

SUMMARY. Class discussions might include:

what different types of planning strategies have
been observed (referring to past experience,
having conferences, planning based on needs,
planning based on goals);

what different planning strategies have in
common (assessing needs, gathering materials,
allocating time, working with others, checking
progress, evaluating achievement);

how individual planning relates to group goals:

how planning strategies could be used to achieve
student goals (getting homework and classwork
in on time, learning a new skill, etc.);

how different people have different personal goals
and different plans to achieve them;

what they think are the characieristics of
successful planning;

how many people seem unable to successfully set
goals and plan ways to achieve them, and how
that affects their feelings about themselves and
their work;

how planning offers security and feelings of
accomplishment.



LEVEL TWO

THINGS TO CONSIDER

What goal did Johnny set for himself? Why? What
did he have to give up to achieve that goal? How did
setting a goal help Johnny decide how to use hic time and
resources? How did planning make it possible for Johnny
to reach his goal? List the steps he followed when he built
the successful racer. Which steps did he miss on the first
try? How did skipping those steps affect his progress?

When do you think dohnny realized that something
was wrong with his first racer? What should he have done
then? What changes could he have made? Suppose you
were having trouble with your school work. How would
you find out what changes were needed? Who could help
you? How can you look at your plans and find out if they
are working? Why is it important to check your plans
frequently? Once Johnny had started following his plans,
how many things vould he have been able to change?
How did his options decrease as he got farther along? Did
he still have choices, even after the race? How does the
racer project compare with planning toward a career? Why
would it be important to know what your other choices
were? Why would it be important to be able to change
your plans?

How do you know that Johnny had st cific goals for
himself? Why do you think he selected those goals? What
did he have to do 1o build his racer successfully? What
choices did he have to make? What things did he have to
do that he might not have done otherwise? If you could
ask Johnny if it was worth it, what do you think he
would say? Do you think he would have worked as hard
to buy new clothes? How would you go about selecting
goals for yourself? How would you decide if a goal was
worth the effort? If you decided that you didn’t want to do
the work necessary to achieve the goal, what would that
tell you about your goal?

“You can be anything you want to be.” In what way
:s this statement true? In what way does it depend on
other factors? What do you have to do to become what you
want to be? What characteristics did Johnny have that
made you think he would succeed? Even if you had the
best of plans. what personal characteristics would you
need to make the plans work? How can you practice those
personal skills?

Johnny said that he would like to be a mechanic
when he grews up What is he doing now that will help
him achieve that goal? What future commitments will he
have to make to become a good machanic? Think of a
carecr goal you've considered for yourself. What will you
have to do in order to achieve it? What would you have to
sacrifice to achieve your goal? What could you do now to
help you find out more about your goals? How do setting
goals and mgking plans give you more control over what
happens to you?
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SHORT-TERM ACTIVITIES

List on the board one long-term and one short-term
goal that Johnny had set for himself. Do the students
think hat Johnny's goals were clear and easy to plan for?
Do they think that Johnny knew:

How he would know when he’d reached
his goal?

When he wanted to reach it?

What he would have gained once his goal
had been achieved?

Using these questions as guidelines, have students list
on a sheet of paper three short-term goals and one tenta-
tive long-term career goal. Beside each, they should list a
step-by-step plan for achieving that goal. In a column next
to the step-by-step plan, have them list the resources they
would need to carry out the plan. (Time, people, materials,
educational resources.! Have students share their ideas
with the class and ask for suggestions.

LONG-TERM ACTIVITIES

The purpose of this activity is to:

. involve students in a planning process to
achieve a goal;

». enable students to see how planning is used
by people in career roies.

DESIGN AND CONSTRUCT
A SCALE MODEL BUILDING

Design and build a scale model of a resort cottage, a
home, or an apartment complex. Either as a class, in
small groups, or individually, students should:

1. Decide on the occupants’ needs in the kind of
building they choose to build;

2. Determine locale;

3. Set cost ceiling;

4. Draw rough plans for the layout of the
awelling;

5. Determine physical dimensions of the
dwelling in relation to property dimensions;

6. Draw up blueprints;

7. List in sequential order t.ie tasks to be
performed;

8. Determine specifications;
9. Build scale modei of dwelling;
10. Let bids for construction.



Resource pecple from all phases of che real estate and
construction industries could be helpful throughout this
project. (One creative class ended the project by having an
exterminator come to class to spray the scale-model house
for pests. and to talk about his work.) Suggested resource
people are architects design. layout. physical dimensions.
specifications . real estate salespeople (locale, cost): drafts-
men and industrial arts teachers tblueprints::; subcontrac-
tors (plumbing. heating. and air-conditioning contractors,
as well as painters, interior decorators, electricians’: and
general contractors toverall costs, procedures, specifica-
tions, building requirements). In addition to factual infor-
mation regarding the project. students might also want to
find out:

. how that person uses planning in evervday
work activities;
what Lappens when the plan- are inaccurate:

how that person became interested in his or
her present work:

how that person became qualified to do the
work:

what plans young people weuld need to make
to enter that carver ficld.

MATERIALS AND RESOURCES HELPFUL FOR THE
PROJECT

1. List of resource people in construction and
real estate, including high scheol students
studying the subject:

Topoegrupnical map of the area:
City map:
Real estate want ads;

ok W

I ecorating magu. .nes;

Trade journals:

L

Cataloys listing subcontractors and building
materials;

*

Grid paper—1/4 ';
9. Cardboard or balsa wood for scale model:

10. Rulers, paint. ordinary classroom art
supplies;

11. Blueprints or floor plans from newspapers or
magazines;

12. Home improvement or building section from a
large Sunday newspaper.
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SUBJECT ACTIVITIES

SOCIAL STUDIES

LIVING SPACE,

COMMUNITY RESOURCES, GEOGRAPHY. Students
should decide how much living space is required for each
individual and the special needs that must be considered
when designing a place where peuple live together. (Recre-
ation. privacy, frod preparation areas. utility areas.) They
should decide the amount of space required for the group,
based on group ages and interests, particularly for small
children, the elderly. or the handicapped in multi-unit
dwellings. Students might discuss the effects of population
density on the life styles and choices of individuals. (The
need for privacy in high density areas. the need for com-
munity centers and other gathering places in rural areas,
the need for compact living quarters in apartment areas,
the use of space in low density areas.; They might want to
consider using such recent innovations as schools, living
quarters. and shopping areas all within the same high-rise
complex.

When considering where to build. students should look
at area maps to determine access to schools, shopping
areas. transportation. and other community resources
needed by the occupants. (Real estate representatives or
want ads can provide information on availability of sites
and costs.’ Thev will need to decide which community
resources are essential and which are desirable but not
essential. They will have to look at topographical maps or
pictures of the area to determine how topography will
influence the design of the structure or if the land will
support a structure at all.

In considering the lavout of the dwelling. students
should look at nat only the requirements of future occu-
pants, but also 1 traffic and activity patterns with., the
dwelling to determine the most convenient floor plan.
(Living and recreation areas, sleeping areas. work and
study areas, children’s play areas. food preparation areas,
food serving areas. '

MATHEMATICS

SPECIFICATIONS AND BL.UEPRINTS. Figure the area
of the building site selected. Then determine the physical
dimensions of the dwelling to fit the size of the property.
Decide whether the spatial requirements cun be met by a
single level dwelling. If not. determine the number of
floors necessary. Finally. in order to prepare specifications,
figure the total number of square feet of finor space.

Estimate how much money would represent a reasona-
ble investment for renting or purchasing a home. Figure
the estimates based on several different salary ranges.
Students could contact a bank loan officer to find out the
answer to this question as well as find out how home
loans are arranged and financed. Students might ask what
type of financial planning the bank suggests for people
interested in acquir.ng property. From this information
students should determine the muximum cost allowed for
their structure.



Determining specifications also includes listing the
materials to be used and specifying how and where they'll
be used. From this list of specifications, subcontractors
will submit estimates to contractors whe will in turn
submit their bid for the total job. General specifications
are those relating to the building structure itself, while
systems to be installed (plumbing, heating and cooling,
electrical, painting, interior decorating) are treated as sub-
titles within the specifications, Individual student assign-
ments might be to obtain information about each of the
subtitles, including the type and amount of materials
available, the variety of materials available, and the range
in cost. Students could then figure their material needs
based on the physical dimensions and requirements of
their structure.

Using the information obtained from catalogs, subcon-
tractors, and general contractors, bids could be developed
to determine the costs of the structure. Students should be
aware that contractors get most of their work by bidding
against one another in sealed written bids. Discuss how
important it is for a contractor to estimate costs and
profits carefully and accurately.

Blueprints and scale-models are short cuts. Since it is
impractical to draw on 48 feet of paper to show a 48-foot~
wide structure, explain to students that in order to
develo, a model, 1/4 inch will represent 12 inches. Using
1/4 inch grid paper, each square will represent one foot.
Then the floor plans can be drawn to scale. Students from

a high school drafting class could be a big help. Discuss— -

with studenrts the concepts of ratio and proportion, using
the 1:48 ratio that students have already used in their
drawings. Bring blueprints to class to show how drafis-
men and architects use ratio and proportion. Show how
the blueprint can be enlarged by changing the ratio to
1:24 or 1/2 inch for every foot.

Using the floor plan as the base and the 1/4 inch grid
paper as a guide. students can measure and cut out walls
to scale. Cardboard or balsa wood could be used to build
their scale model of the structure.

ART

VISUAL ELEMENTS IN BUILDING. Art plays an impor-
tant part in this project, and there are a number of
alternatives for students to choose from:

sketches of how the front of the structure should
look according to blueprints;

designs of the exterior decorations, using

examples from public buildings, private homes,
and student observation of exterior decorations in
the community:

blueprints of the building using drafting skills;

discussions about the characteristics of buildings
that make them visually pleasing, exciting.
restful, powerful, inviting, etc..

designs of interior decorations;
designs of landscaping and gardening.

SCIENCE

THE BUILDING'S ENVIRONMENT. Consider the impact
of the structure upon the environment and discuss ways to
ensure minimal disruption. Discuss a builder's responsi-
bilities to the environment. Talk with city inspectors to
find out how improper planning affects the environment,
especially disposal of sewage and other household wastes.
Ask what ordinances control building in your area. Con-
gider the effect of a river on a property site. (Flood plain,
water table, rupoff and drainage, etc.) Find out how the
soil type, the bedrock, and the water table affect construc-
tion in your area and how builders plan accordingly.
Students who are particularly interested might want to
look at the problems of landscaping property in your area.

HEALTH AND PHYSICAL EDUCATION -

RECREATIONAL NEEDS. While determining the require-
ments for the dwelling (particularly if it is to be a multi-
unit structure in & high-density area), students should
plan for the recreational needs of the occupants. Help
them find oui what types of playgrounds are the most
beneficial for children of various ages. Discuss recreation
and exercise facilities for adults in terms of cost, space,
and benefits. Also discuss ways to meet the exercise and
recreational needs of the elderly.

LANGUAGE ARTS

DESCRIPTIVE REPORTING

USING ABBREVIATIONS. Fcllowing the style of decorat-
ing magazines and the home improvement sections of
large newspapers, students might want to write a descrip-
tion of their structure as it might be done in a magazine
or advertisement. Have students look at real estate want
ads. First, students might have fun reading them phoneti-
cally (2 bdrms., w/w carp., w/fpl., elec. incl.) and guessing
the abbreviations. Then they could describe their own
structures in abbreviated want ad form and swap the
results with classmates for deciphering.

ALL SUBJECT AREAS
SUMMARY. In group sessicns or as a class, have students
discuss:

how they determined their goals;

how they used a planning process;

how the adults they talked with usel planning in
their work:

how building something requires individual
planning as well as group coordination of the
total plan; ’

how the same planning process that gets a house
built can help them achieve other things they’d
1.%e to do.



LESSON THEME:
PEOPLE AT WORK

LESSON GOAL: &

N\
®

To help students explore the world of work, to broaden their
understanding of how they relate to work, and to discover the
similarities and differences among work roles.

THE PROGRAM



As a rexult of the Josson, students should:

KEY QUESTIONS

Level One

1. What “work” did you sve the three O'Halloran children
doing? How did their ideas for thelr father reflect their
own interests and abilities? What “work™ do you do that
reflacts your interests and abilitiea? A

3 mmuﬁommmmmu
youroelf a skill? Of the threo O'Halloran children,

baablé ‘ fthelr work would you mpet enjay? Why? : :
to describe several own 3. Why did Margo, Tish, and Mike arganize their idees into
abilities and interests and name " jobsworking with things, idess, er people? Why is it
occupations where these interests and usaiul to be able to think ahent things in categorics? How
 abilities can be an saset; mmﬁzmwmmmwmm
mef.:;gm 4. How suscesaful were the children at picking a job for
some of the tasks performed by workers their father? Why would it be difficuit to pick 8 job for
in those cocupations, and some of the Mﬁmmmm:ﬂiu%
worker requirements of those tasks. knowing doymmadhm idess, or things.
(See page 80)
Lovel Two :
i- Level Two 1. Why did the children think about jobs in categories?

What are the differences between their categeries—jobe

working with things, ideas, or people? What special
abilitios and interests do you have? Which category do

!

 Asa result of the lneson, students should:

be able to name several ways to classify
occupations and workers in those
oocupations;

be able to relate their present abilities,
interests, and values to those workers in
several career areas.

your interests and shilities belong in?

2. In what ways, other than abilities and interests, could
workers be different? How could these differences lead to
mmwmmmmmmmmﬁ&
jobs depend on what infarmation you need to know?

3. What interests did the three young poople have? How do
mthinkMWMiW?Whatmlor
leisure ectivities interest you? How could those interests
Mbmmmmmmolmdm?

4. Why do you think that some people (like Mr.

O'Halloran’s friend) don't know where to start looking
for another job? How could they organize their thinking?
Why is it helpful to bo able to organize your thoughts
about work into categories? (See page 83)
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LEVEL ONE

THINGS TO CONSIDER

What work did you see the three O'Halloran chil-
dren doing? (Tish, motorcycle repair; Margo, teaching;
Mike, campaigning for office.) How did their ideas for
their father reflect their own interests and abilities? What
career roles did they suggest that used abilities like
theirs? Write down three things that you can do now or
that you especially would like to be able to do. Beside
each, write one career role in which that ability or inter-
est could be important to you.

What ideas did the program give you about teaching
yourself public speaking? About helping others to under-
stand something difficult? About developing mechanical
skills? How did the three tasks differ? Whose work would
you most enjoy” Why? What other jobs are similar enough
to that job to be satisfying to you? In what ways are they
alike?

From the hundreds of careers they could have sug-
gested to their father, how did Margo, Tish, and Mike
organize their ideas? (Things. ideas. people.) Why did they
work with categories? Could these categories be used as
one way of looking at work in your community? Name
some careers that you know about that deal with things,
some that deal with people, and some that overlap catego-
ries. Why is it difficult occasionally to decide which cate-
gory a career belongs in? Why is it useful to be able to
think about ideas in categories? How can that skill be
helpful to you in making decisions, in studying, and in
planning?

Margo, Tish, and Mike seemed to be very different
people with different interests. Would you expect them all
to choose the same career when they grow up? Based on
what you know about them now, what kind of work would
you expect each of them to do? Why? What job characteris-
tics would you expect Tish to look for? Margo? Mike?
What tasks would be involved? What skills would they
need? Try completing a chart like this:

- Possible
Desirable - Cargers Work
Job With Those Tasks  Skills

Characteristics Characteristics Involved Needed
L - N —
Tish

Margo
Mike

You
L ]
What was Mr. O'Halloran's reaction to Tish's
suggestion about working with motorcycles? He said he
would like to work with things. Why do you suppose he
didn’t want to work with motorcycles? Have students
think about their responses, pointing out that career
choice involves more than just knowing you like to work
with people. ideas. or things. What else should you con-
sider when thinking about work? How successful were the
children at choosing a job for their father? Why? Why
would it be difficult to pick a job for someone else?

Q

SHORT-TERM ACTIVITIES

This activity should help students understand that
occupations can be classified by the worker's relative
degree of involvement with things, ideas, or people, as
well as by what is produced (goods or services).

Invite to class a panel of three workers: one who is
engaged daily in the manufacture or building of a product
(carpenter, machine operator, etc.); one who provides a
social service (social worker, minister, public official, ete.);
and one who is engaged primarily in repair or mainte-
nance (TV repairman, auto mechanic, gardener, etc.). Ask
each panel member to describe: (1) physical and social
characteristics of the place where he or she works: (2)
when he or she works; (3) the type of general or special
education and training he or she has had; and (4) a
typical work day.

During and after the presentation, encourage students
to ask questions. Does the panelist produce goods or serv-
ices? Does he or she deal primarily with things, ideas, or
people? What abilities are required to do the work? A
simple form like the one below may help focus students’
attention on the methods of classification.

Discuss the classifications after the presentation.
Encourage students to apply the same classification
system to parental or other adult careers, including those
abservable at school.

Name of Worker
What does this worker produce?

M T i n .
¢

' How do mmwd&-mnmm -




LONG-TERM ACTIVITIES

PURPOSES:

to help the .tudents appraise their aptitudes
and abilities:

to provide a basic method for examining
occupations in terms of ability requirements:

to enable students to classify information
according to any criterion that they think has
meaning for them.

APTITUDE ESTIMATIONS

Discuas the meaning of aptitude (potential ability). Have
students think about each of the statements in the table
below. (The aptitudes listed in the table are those meas-
ured by the General Aptitude Test Battery, Emnloyment
Security Division. Estimated amounts of the specific apti-
tudes necessary for almost every occupation are given in
the Dictionary of Occupational Titles, 1965, 1f your school
does not have this standard reference volume, check with
your public library or your local high school counselor.!

Ask each student to:

1. Estima:e his or her own aptitude in each of
the areas listed in the table. {For estimation
purposes, an appropriate scale might be: none;
low: average; above average; high.)

2. List school subjects or activities that develop
these abilities.

3. Have a parent or ather adult estimate the
required amount of each of the aptitudes
necessary in his or her job.

4. Look up the estimated requirements for one or
more specific occupations in which the student
is interested. (The teacher, school counselor,
or librarian should introduce the Dictionary
of Occupational Titles, and explain its
organization and use.)

Students should be aware that aptitudes or abilities
are only one dimension of this process. Discuss other
dimensions, which include velues, personality factors,
interests, working conditions, economic factors, and train-
ing requirements. Encourage discussion of the similarities
and differences that students discover among the occupa-
tions they investigate.
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Description Aptitude
Scives problems using words,

numbers, and drawings

General Learning

Understands written words and
ideas, and the mearings of
words

Verbat Aptitude

Soives problems requiring
adding, subtracting,
muitiplying, and dividing
quickly and accurately

Numerical Aptitude

Knows how an object would
fook from a drawing of it, and is
able to see how the parts fit
together

Spatial Reasoning

Ability to see how objects that
ook alike are different in
shaps, shading. color, efc.

Form Perception

Can pick out errors in written
material and find small
ditferences betwesen printed
words quickly

Clericat Perception

Uses eyes and hands togeher
and makes quick. cofrect
moves with the hands and
fingers

Motor Coordination

Uses the fingers quickly and
accurately to handite smatl
tools or to put tog .ther or take
apart smal! objects

Finger Dexterity

Usaes both hands and arms to
handle objects quickly and
correctly. can pick up objects
and put them in a delinite place
Quickty

Manuat Dexterity

I e s 1
-



SUBJECT ACTIVITIES

Use the classification of abilities as a way of analyzing
the skills developed in the various subject areas. Using
the Dictionary of Qccupational Titl.s, relate these skills to
career fields, showing how the classification of curriculum
areas and school activities leads to ways of classifying
occupations on the basis of ability. Discuss how success in
certain school activities and lessons might serve as clues
to an individual’s abilities in certain career areas.

SOCIAL STUDIES

ORGANIZING WORK

IN THE COMMUNITY. Look at the different ways work
is organized in your community to make it easier for
people to find information, goods, and services that they
need. City directories, telephone books, want ads, employ-
ment service records, and business and employee organiza-
tions all have different ways of classifying. Have students
look at various examples and locate specific kinds of infor-
mation. Then have them develop their own directory for
students. (“A Directory of Goods and Services for Fifth
Graders.”) After listing all the goods and services that
are important to pre-teens, students could develop their
own classification system. (Ability of workers, services to
youth, proximity, value or cost to the consumer, people-
ideas-things continuum, etc.: Encourage students to
develop their own classifications, based on what is impor-
tant to them.

LANGUAGE ARTS

ABILITIES OF

FAMOUS PEOPLE. Have students read biographies of
famous people, focusing attention on the special abilities
that influenced the life of each subject. Short oral reports
are a good way to compare findings. (This activity is an
appropriate place to introduce criteria for evaluating bio-
graphies. Topics might include: the difference between
factual and fictional biography; the author's qualifications
and sources of information; whether or not the book depicts a
well-rounded human being with both strengths and weak-
nesses: and the book’s theme as it emerges from the
auther’s selection and organization of facts.)

This activity could also serve as the basis for a field
trip to the school library to see how the librarian uses a
classification system to organize the library. Discuss how
confusing the library would be if no classification system
existed. .
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SCIENCE

SCIENTIFIC CLASSIFICATION. Give groups of students
a list of twenty animais, and ask them to arrange the
animals into four or five categories. Ask them to group the
animals according to any criteria that they might want to
establish. Groups might then compare the results to see
the different ways that the lists of animals can be classi-
fied. Next, look at the scientific classifications that already
exist (animal taxonomy), and compare to the students’
lists. Discuss how the ability to classify serves as a tool
for scientists, how work in the scientific fields is organized
and classified, and how classification can be used as a tool
for looking at the world of work.

ART

ARTISTIC CLASSIFICATIONS. Have students discuss
how art works are classified. (Renaissance, impressionist,
modern, realistic, abstract, etc.) Students may want to
visit an art exhibit, a local art museum, or review slides,
films, and pictures of paintings, to look at the similarities
and differences of artistic styles. They might also discuss
how the various art media are grouped. (Qil painting,
sculpture, pottery, etc.) Give students an opportunity to
use different media. (Macrame; weaving; pottery: mosa-
ics from macaroni, beans, or seeds; painting; wire sculp-
ture; linoleum block prints.) Students may wish to organ-
ize their products (as well as those they could bring from
home} into an art exhibit for younger students, using
their own system of classification to arrange the exhibit.

ALL SUBJECT AREAS

SUMMARY. Discuss with students:
how a variety of criteria car be used for
classifying any body of information;
huw classifying things helps students organize
their thinking about them;

hew determining the similarities and
differences of work roles can help students
clarify their own abilities and interests:

how the abilities required for jobs can be one
way of organizing and classifving careers.



LEVEL TWO

THINGS TO CONSIDER

Why did the children think about jobs in the catego-
ries of things, people, or ideas? What are the differences
between these categories? What were some of the indica-
tions that Margo, Mike, and Tish had different interests
and were good at different things? What are some differ-
ences in the things that people do at their jobs? How do
their abilities differ? What special abilities do you have?
What work roles require abilities similar to yours?

. What special interests do workers in the different
categories have? How do their interests differ? In what
ways are they alike? What are you most interested in?
What occupations would let you pursue those interests? In
what ways, other than abilities and interests, could work-
ers be different? How could these differences lead to more
ways to classify jobs? What are some of these other ways
to classify jobs? (Location, level of respensibility, educa-
tion or skill required, personality of worker, ete.) How
does the way you classify jobs depend on what information
you need to know?

What interests did the three young people have?
How do you think they discovered those interests? When
did you see them using school activities and leisure time
activities to further develop their interests? What school
or leisure activities interest you? How could those inter-
ests help you make decisions about school and careers?

Suppose ycu were Mr. O’Halloran. List on the board
all the things you like about being an airline pilot. Next
to each item write at least one other job that would Zive a
similar satisfaction or use a similar ability. What jobs
could you suggest to Mr. O'Halloran that allowed him a
lot of free time with his family? Permitted him to travel,
move around outdoors, and not be confined to an office?
Paid well? Required skill in operating complex machinery,
equipment, etc.? Suppose you were & teacher anu ‘our
school closed. What other jobs could you think of that
would use the same values, interests, and abilities as
teaching? (Assist the students by talking about the rea-
sons you enjoy your work as a teacher.) How can looking
at work in the categories of interests, values, and abilities
help you make choices?
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.- Why do you think that some people who are out of
work don't know where to start looking for another job?
What would you suggest? How could they organize their
thinking? Have each student make a list of occupations
and then classify them in four categories, based on &
system of his or her choice. Have students explain their
gystems. Point out that people can lock at occupations in
many different ways, and that those differences have an
impact on career choice. Such a list should be varied. For
example:

cook weider postmistress/postmaster
counselor housekeeper axecutive

school patrot woman| superintendent baseball player

bus driver fire fighter fashion designer
salesperson social worker preacher

tawyer hot dog vendor waiter/waitress

{ree surgeon rock 'n’ roil singer] hair stylist

carpenter mechanic secretary

What were some of the considerations when the
O'Hallorars’ selected jobs for their father? Divide the
class into teams of two students each. Have each student
rank five jobs 1n the order he or she thinks would suit the
partner and expl in why. Have the rartner take the list
and rank the jobs for himself or herself without sceing the
first ranking. Have the class discuss the differences. Why
did you choose jobs for your friend that he or she didn't
like? Why did he or she choose jobs for you that you
didn't like? Why do you think it would be difficult for you
to classify someone as “the kind of person who could do x,
y, or z"? Why would it be very hard to choose an occupa-
tion for someone else? For someone eise to choose an
occupation for you? Why is it helpful to be able to organ-
ize your thoughts about work into categories?



SHORT-TERM ACTIVITIES

Discuss the idea that occupations can be classified by
the worker's degree of involvement with things, ideas, or
people. Divide the class into three groups. according to
which of the following workers from the program the
students would most like to discuss: chemist; professor; or
motorcycle driver. The groups should appoint one member
to take notes. Ask each group to list as many occupations
as possible that are similar to the one they chose.

Next, hand out discussion guides similar to the one
suggested below, and ask the groups to think about each
occupation on the list in the same way. After a reasonable
length of time, each group should report its observations
to the entire class. Discuss similarities and differences.

DISCUSSION OUIDE
E———
WHAT does the a. Goods
a. Inside—OQutside
WHERE does the b. Home—Profit-making
worker usually company—Nonprofit
services?
¢. Inonelocation—Traveling
a. During cortain hours, then
has no further obligation
b. Generally during cartain
hours but often works
WHEN does the
beyond this in order to
worker produce these
accomplish tasks
goods or sevvices?

c. Working hours vary
according to time of year

d. Often works on weekends,
holidays, etc,

a. Does speciat physical
things {(drive, run, buiid,
play an instrument, fift, sort,
etc.)

WHAT special skills b. Applies or develops special

does the worker use knowledge, mathematics,

st his or her job? reading and writing skills,
etc,

c. Applies both of the above
. kinds of skilis

Home
Elementary school

High school

NOW did the worker Education beyond high

acquire these skirls? school
Onthe job

t. Apprenticeship
g. Study on his own

& 0 o

®

LONG-TERM ACTIVITIES

to demonstrate that there are many ways of
looking at potential careers;

to help students explore occupations by
classifying them in terms of personality
factors, people-things-ideas. and educational
or training requirements.

WAYS OF LOOKING AT OCCUPATIONS

Invite workers from four or more of the following
occupational groups to visit the classroom on several con-
secutive days: skilled trades (carpenter, plumber, etc.);
scientific or technical; artistic, musical or literary; educa-
tional or social services; managerial or sales: office or
clerical; ana careers in the out-of-doors, Before the first
person arrives, discuss with the class four ways of looking
at occupations. (In terms of personal preference for various
kinds of work; people. things, ideas involvement; educa-
tional or training requirements; and values.! These classi-
fication schemes are illustrated in Figures 1, 2, 3. and 4.

Ask each visiting worker to describe briefly the job,
and his or her co-workers. Then have each rate his or her
job accurding to the four classifications. (Using the board
or a transparency, reproduce Figures 1, 2, 3, and 4.»

After all the workers have made their presentations,
have students discuss individual preferences for specific
types of work, based on their own assessments of the
personality factors, values, desire for working with things,
people, or ideas, and interest in the necessary education or
training.



Figure 1

i1
i
E

Nelping Others:

- Proters tesching, counsaling, therapeutic roje; uses interpersonal
skills, verbal skifls; socially oriented.

Persuading Others:

Prafers situstions that provide opportunity for seiling, persuading,
isading others; uses verbal skills. '

Orgasizational:

Parforme struchured verbal and numarical activities designed to
make the internal workings of the organtzation secure. (Clerical,
~mmm~mwmw:mnm

Expressing Mees: ,
Enjoys ambiguous work tasks; desis with problems theough
seltexpreasion

find solutions; attempts to organize and understand the world.

in artistic megis or through analyzing prablems to

Techaology: ‘
Produces things and/or fixes things; appiies to engineering,

sociai problems.

skilied crafts, and trades; concrete taskes as opposed 0 adetract -

Out-of-Doors:

Preters work sclivities that invoive physical sxertion, Bttle or no
confinement to office; agriculture, forastry and wildilfe :

managament, truck drivers, sto. __l
Figure 3
Etementary School
Junior High Schoot

Figure 2 High Schoot
Vocational or Technical School

Rank (1, 2, %) % of Time involved With Junior College

Correspondence School

1DEAS . .
College or University

PEOPLE Apprenticeship
On-the-Job Training

THINGS QGraduate School
Others

Figure 4
. W
Heove students develop their cwn list of values to consider, Suggestions are given here, but T

ideas.)

o

Location— (near home. urban. coastal, intand. frequently
changing focation. constant travel. etc.}

nﬁumukdbymwﬂhm.mndm%umﬂ.wﬂm#m
MiMMMMWWMMmMMWMnM

Very Somewhat
Important tmportart

Relatively A—ﬁ

Unimportant

Leisure Time—a lot of vacalions or free ime, demands work or
planning beyond reguiar work hours, work shifts with changing
hours, seasonal. etc )

Authority—(whether or not you are on your own to make
decisions directing the work of others, etc.}

Working with other people or working alene

Job Security

Pay
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SUBJECT ACTIVITIES

SCIENCE

USING SCIENTIFIC

TECHNIQUES. Have students, working individually or in
groups, plan and execute simple exneriments using scien-
tific techniques. (Hypothesize, observe, classify, quantify,
control variables, and interpret data.) The experimental
question, the materials used, the procedure, the results,
and the conclusion can be lettered neatly and mounted on
poster boards for display at a “Science Fair.” Emphagize
the parallels between this kind of activity and the work
performed in “investigative” occupations. (Chemist, medi-
cal technologist, electrical engineer or technician, experi-
mental psychologist, etc.)

LANGUAGE ARTS

USING WORDS

TO PERSUADE. Verbal skills are necessary in occupa-
tions involving persuasion, leadership, and selling. (Real
estate salesperson, lawyer, labor negotiator, insurance
investigator, car salesman, gas station manager, politi-
cian, etc.) Have students demonstrate such skills through
short persuasive speeches on controversial topics. Sample
topics might include:

Girls should (should not) be allowed to play little
league baseball;

Mothers should (should not) work outside the home:
Good spelling is (is not) important for success in life;

Teachers should (should not) send misbehaving stu-
dents to the principal;

Basketball is (is not) a better sport than baseball;

All students should (should not} be required to take
home economics.

SOCIAL STUDIES

FINDING AND

ORGANIZING FACTS. Have each student choose a peo-
ple-oriented (service-oriented) occupation for study. This
category would include such work roles as restaurant host
or hostess, health or social worker, teacher, counselor,
coach, physical therapist, minister, etc. Using library
resources and personal interviews, have each student pre.
pare a research report on his or her chosen occupation.
These reports should emphasize the abilities, interests,
training, personality factors and values that lead to suc-
cess in that particular occupation.

PHYSICAL EDUCATION

WORK REQUIRING

PHYSICAL SKILLS. Many occupations require physical
activity of various kinds andior work in the out-of-doors.
Have the students research such an occupation to deter-
mine physical skills, training, working conditions, etc.
Have students role-play their occupations to illustrate the
physical skills involved in each. Students could discuss
how they might develop or perfect the necessary skills for
such work through a program of physical fitness. Have
students consider health and physical benefits of careers
requiring physical exertion.

ART AND MUSIC

ARTISTIC AND

MUSICAL CAREERS. Invite to class guest speakers from
the community who make their living through music or
art. (Professional musicians, music teachers, commercial
artists, cartoonists, clothing designers, decorators, archi-
tects, etc.) Have the speakers bring examples of the work
they do. Discuss the skills and training necessary for each
career, and the personality factors involved.

ALL SUBJECT AREAS

SUMMARY. Discuss with students:

the different ways tha. the world of work can
be classified:;

how people and work roles rarely fit in a
single category, and usually there are several
categories involved;

how classifying can be used to relate
individuals to their environment as well as to
organize information;

how workers relate to their careers through
several \ypes of classifications.



LESSON THEME: otst ©© N
INTERDEPENDENCY OF WORKERS

LESSON GOAL:

To help students understand how workers depend on each other
to meet their physical, social, and psychological needs, and to
help them increase the effectiveness of their interdependent
relationships. .

BEFORE THE PROGRAM

g

First, ask students to list several things they can do that do mot require any help or
cooperation from others. Next, ask them to list several things they can do anly with help
or cooperation. Third, ask students to list some things that can be accomplished
two or move students helping each other.

Then consider the following questions:

@ What is difforent about the three kinds of activities listed above?

@ Can you remember a time when you could have done somsthing all by
yourself, but instead chose to work with others? Why did you choose to work
with others? : :

® mmmmmmemmammmmm»mm
are

@ What are some ways you depend on members of your family?

©® What are some ways members of your family cooperate to get something done?

@ Do you have a pet who depends on you? In what ways?

THE PROGRAM

People need people—from the split-sacond teamwork of trapege artists, to the care and
support of one friend for apother. This documentary shows examples of positive dependant
and interdependent relationships in work and leisure activities.

Opening on the outstretched hands of trapese artists, the program surveys a variety of
gituations where people need other people. A high achool fbothall team provides a famfliar
example of the need to work together to accomplish a goal. The same teamwork applies to
the linesworker segment, where workers are interdependent not only to get the job done,
but also for each other’s safety.

To demonstrate how people depend on other people for emotional and social reasons,
the final scenes show how a blind five-year-old depends on an older friend for guidance
and support, But even this is an example of interdependency because the sighted child
gains confldence through her role as a teacher, a helper, and a friend.



PURPOSES 'KEY QUESTIONS
1. What are some exsmples of dependence and independence
that you saw in the section about the football player? In
the section about the linssperson? How are the examples -
Level One of people needing pecpls the same for both situations?
| How docs belonging to & group rather than working alons
leagon, 2. Hows mmwmwmmwm g
As a reqult of the students should: was ‘ iviur o
8 resalt of wu think this relationsbip was entirely 8 dependent one? |
What possible banefits could the girl receive? ; .

of dependance, independence, and 3. How did other peoplo depend on thothree poople—the -
interdependence in personal relationahipe; quarterback, the linesperson, and the young girl? In what . -
Jerstand how working with others ways ware they needed? Can you think of a time when ~

kol Doods 4. What groups do you belong to that give you a feelingof -

1. W/hich person in the program was the most dependent?

Level Two

As a result of the lesson, students shonld:

soe how their own characterigtics
influence the willingness of others to

depend on them;
be able to describe the responsibilities one

has toward the people who depend on him
or her;

understand that dependence and
independence are relative terms that
apply to the individual according to one's
values, abilities, and circumatances.

The most independent? Is it posgible to be totally
independant? In wht wiys are yoiz becaming more
independent a8 you get older? Will you ever be
completely free to do just as you like?

Why did the paople in the program give up some of their
freedom? Why do you suppese they chose to do that? In
what ways do you need other people? In what waya will
you need to wark with other pesple even more as you got

. What is it about a person that makes you think you can

depend on him or her? What cheracteristics do you think

you have that might encourage your friends to count on
you? How can your actions influsnce how others foel

about working with yeu?

. What makes people good leaders? Would you want tobe a

leader? Why or why not? How are good leaders or
teachers dopendent on the they work with? Why
are good team members just\as important as good
leaders? (See page 102)



LEVEL ONE

THINGS TO CONSIDER

What are some examples of dependence and inde-
pendence that you saw in the section about the football
player? How would you feel in the same situation? What
examples of independence and dependence did you see in
the linesworker scene? In what ways are some of the
needs the same in both instances? In addition to the social
and emotional needs satisfied by team play, what other
needs can such leisure activities satisfy? What needs can
work activities satisfy?

How was the blind boy dependent on the older girl?
Do you think their relationship was entirely a dependent
one? What possible benefits could the girl have received?
Can you think of a time when someone has needed you
and depended on you? How did that make you feel? Why
is it important to be able to trust those you work with?
List on the board things you do to let other people know
that they can trust you.

How did the three main characters—the quarterback,
the linesperson, and the young girl—work with others to
accomplish their goals? How did working with others
enable them to do what they liked? What groups do you
belong to that give you a personal feeling of success? How
can participating in groups and working with others make
you fee! important?

What kinds of jobs do people do that give them
opportunities to help others? How do people who have jobs
like postmen, mechanics, highway workers, and policemen
help others? What organizations exist in your community
that help meet the neeis of others (work, civie, educa-
tional, religious, political, social}? How can workers’
organizations like unions help meet their members’ eco-
nomic and personal needs? How does belonging to a group
affect a person’s independence, dependence, and interde-
pendence’

Did you see examples in the program of people
receiving instructions? What does being able to take
instructions have to do with working with others? How
can not being able to take instructions affect your worth
as & team member? What do you think would have hap-
pened to the people in the program if they had been
unwilling or unable to follow instructions from cthers?

Who in the program was the most dependent on
others? Why? In what ways was that person trying to
increase his or her independence? How could you find
ways of becoming more independent? Imagine yourself to
be twenty-one years old. In what ways will you be inde-
pendent? In what ways will you still be dependent on
lother:«‘?
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SHORT-TERM ACTIVITIES

Have students bring a product to school that is manu-
factured locally. Trace the product from the raw materials
through the manufacturer or processor to the retail clerk.
Draw a chart on the board to show all the people who
have handled either the raw materials or the product
itself in order to make 1t available to customers. (Don't
forget the container.! Decide which of these people are
independent. dependent, and interdependent in relation to
the others in the diagram. Contrast this with how the
same product might have been produced, distributed, and
sold a number of years ago. Point out that the number of
interdependent relationships has increased because of
technology. (Milk would be a good example. )

Students might also want to walk through the school
asking school workers the questions, “Do you depend on
other people 50 that you can do a good job? How?" Stu-
dents could report to the class by drawing on the board a
diagram with arrows showing the interdependent relation-
ships.



LONG-TERM ACTIVITIES

The purpose of this activity is to demonstrate the interde-
pendency of workers.

ASSEMBLY LINE PRODUCTION (three sessions)

Have the students:

1. (FIRST SESSION' Determine what product the
class could manufacture that they might use themselves
or that could be used by others. {For example, bean bag
games, primary grade furniture, aprons, floor pillows, post-
ers. bugs of candy. cookies. bird feeders, etc.)

2. Have students list and assemble the materials.

3. List on the board the jobs available in the produc-
tion process. Divide students into small groups of three or
four and have each group select its task on the production
line. Ask each group to name a leader.

4. With 1" x 5" cards at each work station describing
the task, place groups according to their job selections.
Begin production with the raw materials station and con-
tinue until several products are off the assembly line.

5. Deliver the finished products to the designated user
and set the production quota for the following day.

6. (SECOND SESSION' Repest the production steps
and encourage the students to discuss their feelings about
working together and their pride in the finished product.
If pussible. provide reinforcement from the user to stimu-
late enthusiasm for the third and last day of production.
Set the quota for the final day and notify the consumer of
the quantity planned.

7. (THIRD SESSION: Without telling the entire pro-
duction company. reassign one group of workers (either an
entire work station or & few work leaders from different
work stations to the library or to another task outside
the classroom. Announce to the class that some workers
are absent. However., because the preduction guota has
been set and promised to the ennsumer, the work must go
on in spite of worker absenteeism. Continue production

until the quota 18 met.
Q
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8. Bring absent workers back to class and call a class
meeting to discuss the effect of absence on the assembly
line. Discussion might center on such points as:

how the absence of workers affected the
production schedule;

how the absence of workers affected group
structure and dynamics;

how the group felt toward the absentees;

how the experience demonstrated
interdependency of workers;

how the interdependency of the classroom
manufacturing situation is like other
tasks within and without the school:

how working with others meets social and
emotional needs.

SUBJECT ACTIVITIES

Use subject activities as they relate to the various
phases of production. For example: the proj ct will use
math for measuring, cost accounting, and estimating
material needs; language aris for writing job descriptions;
social studies for the organization and management of
production; and science for the use of tools, technology,
and mixture of materials.

In addition the Sulyect Activities, Level Two, of
Treasure Hunt offer further suggestions that
might be adapted to assembly line problems.



LEVEL TWO

THINGS TO CONSIDER

Which person in the program was the most depend-
ent on others? The most independent? What was the dif-
ference? How was the bhlind boy becuming more independ-
ent? Will he ever be totally independent? In what ways
are you becoming more independent as you get older?
What could you do 1o increase your independence? Have
you ever wished you were an adult so that no one could
tell you what to do? How realistic is that wish? Will
you ever he completely free to do just as vou like? Why?

In what ways did the people in the program give up
some of their freedom? Why de vou suppose they chose to
do that? What did they need that they could get by
working with others? In what ways do you need other
people? In what ways will vou need 10 work with people
even more as you get older?

Name a person in the program who had o leadership
role. What mukes that person a good leader? Would you
want to have a job Iike that? Why? Why not? How are
food leaders or teachers dependent on the people they
work with? Why are good leaders JUst as important as
good team members? What chances do you have to practice
being o good leader? How did the quarterback’s behavior
affect his teem? Would vou say that the team needed him?
Why were they willing to depend on him? Why was the
blind boy willing to trust his friend? What is it about a
person that makes you think vou can depend on him or
her? List the characteristios vou think vou have that
mizht encourage vour friends to count on you,

What if the older girl had led the blind boy into a
mud puddle? What if the quarterback had skipped prac-
tice ot lot? How can a person’s actions influence how ot hers
feel about working with him or her? Who in the program
had the most responsibility? Why? What responsibilities
did the quarterback have to the teum? What responsibility
did the older gir! have to the blind boy? How does having
uthers depend on vou inerease vour responsibilities®” What
responsibibities have you had lately because somebody
counted on you for something? Think of the last time you
were part of a group in school, at home. or in your
community. How did vou contribute to the group? How
did you depend on others in the group? How do you feel
when others need vou?
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SHORT-TERM ACTIVITIES

ACTIVITY 1. Ask the students to list the people in the
program who are dependent on others. Write some of their
reasons on the board. Indicate which reasons for depend-
ency are caused by a lack of skills. Which reasons are
related to circumstances beyond the individual's control?
Which reasons have to do with values (things that are
‘mportant to people) that they would not want to change?
How do skills. values, and circumstances influence inde-
pendence and self-control? Which factors are easiest to
change? Which are the most difficult? Why?

ACTIVITY 2. Invite s~meone from your community who is
relatively independent 10 visit your class. How did he or
she gain that degree of independence? What decisions had
to be made? What circumstances had to be overcome?
What skills had to be learned?

ACTIVITY 3. Invite a representative from a vocational
rehabilitation agency to visit the class. Ask your guest to
discuss why some dependent people, like the blind boy in
the program, gain greater independence and pursue suc-
cessful careers while others remain relatively dependent
all their lives.

ACTIVITY 4. Divide the class into groups of five to play
the cooperation game described below. or have one or two
groups of five play with the rest of the class acting as
observers. After the game ask the students to describe
their experiences. Such questions as these may serve as
starters:

How did it feel to depend on others for the
solution to vour puzzle?

What is it like to have to give away your puzzle
parts to help someone else?

Did you feel ignored when no one noticed you;
problem?

What action or. your part produced the best
results? The worst results?

How is this game like solving o math problem in
# small group or working with a crew on a
construction site?



THE COOPERATION GAME
Materials DIRECTIONS FOR PUZZLE
Set of squares and instruction sheet for each PREPARATION
five participants A puzzle set consists of five envelopes,
» each containing three pieces of stiff
Table for each five participants paper cut into distinctive shapes.
1T paper When properly arranged, the pieces
will form five 6" x 6" squares. There
Envelopes are other possible combinations which
will form one or two squares; but only
Procedure one arrangement will make five
1. Before .lass, prepare a puzzie - .t for squares of equal size, as shown in the
evers five students who will want 0 par- diagrams below.
tiaipawe. (See din‘actions below.) DIRECTIONS
2. Begin by asking what cooperation Number the five envelopes from 1

means.

List on the beard some of the require-
ments for cooperation with a group.

Examples: Everyone has to understand the

situation.

Everyone needs to believe

that he can help.

Instructions need to be clear.

Everyone must consider the

other people involved as well

as himself.
Describe the activity as a puzzie that can
only be solved by using cooperation.

Divide the class into groups of five, and
seat each group at a table equipped with
a set of envelopes. Tell the players they
may choose an envelope but may not
open it until given a signal.

Explain the following instructions, and
then read aloud the rules.

INSTRUCTIONS

Each player has an envelope containing
pieces for forming squares. At a signal,
everyone opens his envelope. The five
people at each table begin trying to
make five squares of equal size. The
game is not complete until everyone has
before him a perfect square and all the
squares are the same size.

RULES

5.

No player may speak.

No player may ask for a card or in any
way signal that he wants one.

Players may give cirds to other players.
Monitors may not speak to or signal
players.

Give the signal to open the envelopes.
When all or most of the groups have

finished, call time and discuss the expe-
rience.
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through 5. Draw the five 6" squares
and their divisions. Lightly pencil in
the small letters as noted below. Cut
out squares. Cut the fifteen pieces and
separate 1nto five groups, each to be
placed in an envelope, as follows:

eh,i

aaa

cd.f

bgJ

5. acf
Erase penciled letters and replace with
inked numbers showing in which enve-
lope the pieces belong. Place puzzle
pieces in envelopes.

Lol I A

6" " 5". - “
A 3" D
e c c
A
.,.._. 3:0-‘ DY 3:: .._..‘
F
E
F
— 3¢
e 3 el T
G 3 (
H L &
J
A A
}'.-.3“ ——t e

Source: This game was reprinted cour-
tesy of NTL Institute, Arlington. Vir-
ginia.



LONG-TERM ACTIVITIES

The purpose of this activity is to help students experience
meeting the needs of others.

THE PROJECT

In small groups or as a class. students cou:d suggest
and carry out uctivitins designed to meet the psychological
or physical needs of the elderly, the handicapped, or other
relatively dependent people. Shopping trips, food baskets,
entertainment, flower arrangements, or other gif ideas are
all good possibilities.

SUBJECT ACTIVITIES

MATHEMATICS

COMPUTATION, COMPARATIVE ANALYSIS,
PROBLEM SOLVING. Through math problems students
can examine the difficulties of meeting physical needs
when one is unable to work or is retired and living on a
fixed income. Compute the cost of food, clothing, and shel-
ter. and consider how these costs affect the standard of
living of the elderly or handicapped.

LANGUAGE ARTS

CREATIVE WRITING. Students might portray the needs
of dependent persons as they perceive them through
poems, first person short stories, newspaper articles, let-
ters to the editor. radio plays and documentaries. Reports
taken from the newspapers and television. as well as
examples from literature, could be used to show how writ.
ers and journalists have tried to make the public aware of
these :uman needs.

SOCIAL STUDIES

SOCIAL AGENCIES. Invite a representative of an agency
that provides public assistance to the unemployed, the
elderly, or the handicapped to speak to the class. Ask the
person to discuss:

what saciety does to help those who cannat
heip themselves;

the extent of the ability of sociai agencies to
meet all personal needs (food. clathing,
shelter, security, physical care, love,
intetlectual stimulation, etc.);

how young people might help meet social
needs;

the rewards, pressures, and disappointments
of a career in social work:

other kinds of careers that deal with helping
people;

preparation and personal characteristics
necessary for careers in the helping
professions,

SCIENCE

ROLE OF TECHNOLOGY. Consider how discoveries in
medicine and technology have lengthened life expectancy,
decreased the number of unskilled jobs, and in other ways
contributed to dependency. Then have students consider
how technology has contributed to independency in certain
work roles—for example, housekeeper—by developing
machines to replace manual labor and increasing the
mobility of the handicapped. A “pro and con” chart might
be drawn up in response to the question, “Has technology
increased the independence of people?” with pictorial
examples representing both the positive and negative
influences nf technology.

ART AND MUSIC

ENTERTAIN SHUT-INS. Crafts, flower decorations, and
musical performances could serve as entertainment proj-
ects for shut-ina. Students might learn rug-making,
macrame, or other crafts that they could teach.

ALL SUBJECT AREAS

SUMMARY. In a class meeting students might share
their experiences in working with people who needed
them. Specifically, they should consider:

what needs they fulfilled for others:
how they satisfied some of their own needs:

how the needs they were meeting for others
are like their own needs;

what they learned about themselves from
thair experiences.
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LESSON THEME: <
HUMAN DIGNITY &

LESSON GOAL:

To help students discover that dignity is found in the individual,
not the job, and that any honest worker, regardless of the job he
does, contributes tc society in a way that benefits us all. :

BEFORE THE PROGRAM

Help students to understand the concept of dignity by having
which made them feel proud of themselves with those in which
After several responses, help students begin to define dignity
illustrations. Ask them to try to \ind new meanings for dignity
Our Own Two Hands.

If the class feels that they alrea:: xnow what the words pride and dignity mean, ask
thmmmkeéhstofthewmt‘ehtheirmmnnitytheymwbew
Baside each, ask them to list eac. worker’s source of pride and dignity. Ask
mt&OwOquHamwlmkhmidewwdmmbamdm
and dignity.

THE PROGEAM

Pigs get dirty, and running a pig form cen be hard, dirty work. The animals must be
fed and washed, the pens cleaned, and the fields fartilized and cultivated. In Oxr Ows Tivo
Hands the Holland family, who raise pigs in Chesapeake, Virginia, illustrate that a
family working together can derive a great deal of pride and satisfaction from their work

—dignified work.

The program begins with children on a school bus making faces at the smell of
fertilizer bdngsprqyadattheﬁollands’farmlnspifeoftheirclamam’m&ny
and Jimmy beginimmediabelytodotheirsbaraof&emk.%etwochﬂdrenmm
much a part of the farm routine. In fact, the farm’s succeas depends heavily on Patty and
Jimmy. “I don’t think we could make it without the kids doing their part,” Mrs.
Holland explains. “Doing their part” becomes a life and death matter in the final soene,
when Jimmy and Patty help a sow deliver fourteen piglets.

Throughout the film, the family talks about their pride in the sarm they've built, the
quality of the pigs they raise, the achievements of the children, and the closeness the
family feels because they work together. Raising pigs may be hard, dirty work, but it is
also very dignified work. The Hollands prove that.
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. PURPOSES KEY QUESTIONS
Level One

1. How does the Holland family feel about the work they
do? Is their work dignified? Why? Think of a time when

Level One

As a result of this lesson, students should:

recognize that dignity can come from a
variety of sources;

understand how their respect for others
relates to their own sense of dignity and
worth;

recognize that dignity results more from
how an individual feels inside than from
what others think;

understand how work can give dignity to
an individual;

understand that pride can come from

being able to recognize your own
achievements.

Level Two

As a result of this lesson, students should:

understand how their feelings of dignity
can come from work;

understand how they can contribute
toward another’s feeling of dignity;

realize that their respect for others
underlies their own feclings of dignity,
and that in turn, dignity commands
respect from others.

you fult proud of yourself What were the reasons that
you felt proud of yourself?

Suppose no one ever wanted to raise pigs or liveon a
farm working with animals. What would happen? How
important is their work to us?

How do you suppose the children on the bus made Patty
and Jimmy foel? Has anyore ever made fun of you for
something you did? How did you feel?

Think about the last week or so. What single thing did
you do well? How do you know you did it well? How did
others reward you? How <id you reward yourself?
(See page 108)

Level Two
1. How do the family's skills and willingness to work

become a life or death matter in the last scene? How do

you suppose Jimmy felt when the piglets were being
born?

To some people being dignified means having the respect
of other people, while to other people dignity means being
proud of the work you do. What do you think dignity
mm;sm&emm&?mtmmgnitymmm
you

What are the things that make you feel prond? How can
some people be preud of themselves and have dignity in
spite of the fact that others might not truat them with
respect?

What did you think about pig farmers before you saw the
program? What do you think about them now? How can
you look for dignity in others, in spite of outward
appearances? (See page 110)
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LEVEL ONE

THINGS TO CONSIDER

How does the Holland family feel about the work
they do? How do you know that they think their work is
important? Would vou say that the fumily takes pride in
their work? Why? Is their work dignified” Think of a time
when you felt very proud of vourself for something vou'd
done. Write it down on paper. Under it list the reasons
you felt proud of vourself, Put a check by the reasons you
think Jimmy would check if he made a list. Share your
list with the viass. How many different reasons did stu-
dents give for feeling proud of themselves?

What skills are involved in the work of the Holland
fanuly? What commitments of time and effort do they
have to muke to do their work? Suppose no one ever
wanted to raise pigs or live on a furm working with
animals. What would happen? How important i~ their
work te us? What other workers can you think of that we
can’t dv without? How do vou suppose the Holland family
feels. knowing that people need their work in erder to
survive and live a good life?

The children on the bus made fun of Patty uand
Jimmy because therr farm smelled bad. What do vou think
of that? Would you consider somesne wheo makes fun of
others to be dignified” Why? How do you suppose the
children made Patty and Jimmy feel? Has anyone ever
mace fun of you for something vou did? How did you feel?
Why do veu suppose Patty and Jimmy maintained their
digmity in spite of therr classmates” How do vou know
that Patty and Jimmy were proud of their skills and hard
work? Dhd their sense of pride come from their classmates
or from themselves and their familv? What does how you
feel about yourself and vour work as a student have to do
with your own sense of pride and dugnity? How does vour
own dignity depend on your respect for others?

Think about the fast week or so. What single thing
did you do well” (Make o friend feel better, help « purent
or other adult with chores. accomplish a difcult school
assignment. ete.: How did yvou know that vou did it well”?
How did others reward you? How did vou reward your-
seif? Whitt could you say to vourself to “pat yourself on
the buck™ Why is 1t important to recognize vour own
achiovements? (Help students understand how being
aware of vour own successes helps develop pride and dig-
nity: that even small dav-to-day achievements can be a
source of pride.

ERIC

IToxt Provided by ERI
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SHORT-TERM ACTIVITIES

Divide students into groups cof uve. Present them with
a problem (or have them develop their own' to illustrate
the contribution of various warkers, For example:

We are foced with the task of building and opera
.nelemnhrymolonepb«ofhndmmmﬂ
mwmmwennmmmmmnm
different occupstions for both the buitding and the
operation of the school. What five occupations would be
needed most? After ten minutes have the groups report
fo the cines and defend thoir choices. As & class list
m»mm«;mmwemmmu
mtmmmmaomm.bmomnmm
meirbﬂngalm»hoouwbmmﬂuwhon?

)

Simtlar problems for the groups include: o wiglon train of
twenty pioneers deciding what workers are needed in their
new town. a4 meeting to decide which twelve workers
should receive prioritv when filling a bomb shelter with
people who will rebuild after a nuclear waur: or selection
committee to present awards on Labor Day to the ten
workers who best represent the town.



LONG-TERM ACTIVITIES

Ask students to think of someone they like and
respect. Why do they feel that way? How do they treat
that person? Now ask them to think of someone they don't
like. How do they treat that person? What does their
treatment of other people have to do with dignity?

INS AND OUTS

(This activity should take three days.)

DAY 1: One half of the class will be *In" tod- y. The other
half will be *QOut.” The “In" group is treated by the
teacher and other students with respect. They get individ-
ual help and attention, receive priority treatment in the
lunch line, and get other special attention. They are not
lavished with ridiculous praise, but are treated with defer-
ence, Students should recommend special favors based on
their answers to the questions above about how they show

respect for others.

The “QOuts” are not treated rudely. They are simply
ignored, disregarded. and unattended. Their needs. wants.
and problems are not of any concern to the teacher and
»/ve other students. (Tags marked “IN" and “OUT" help
differentiate the groups.!

DAY 2: The “Ins™ are out, and the “Outs’ are in.
DAY 3: The class should discuss as a group:
how it feels to be treated with respect:
how it feels to be disregarded.

how they wanted to respond when they were
treated each way:.

whether the rest of the cliars was really
successful in robbing them of their dignity. or
if they still felt dignified inside,

how their treatment of each other as “Ins” is
similar to the way they treat their friends:

how they felt about their own dignity and
respect for themselved when they were
denying respect to the “Outs™:

how simply ignoring others without
displaying any noticeabla disrespect can be
degrading.

As an overnight assignment, students might find ou:
one good thing about someone they usually ignore. one
interest. one talent, one feeling that causes them to have a
greater respect for the dignity of that individual. They
S‘liqht share their experiences on the following day.
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SUBJECT ACTIVITIES

SOCIAL STUDIES

DEFINING DIGNITY: How do the following three docu-
ments define dignity—U.S, Constitution, Bill of Rights,
Declaration of Indepencdence? What was written into the
Constitution to protect the dignity of our citizens? To
what extent have those efforts been successful? How are
these documents still being used today to guarantee the
dignity of the individual?

LANGUAGE ARTS

DIGNITY

IN LITERATURE: How do authors express the concept of
human dignity in literature? There are many examples to
choose from: the Louisa May Aleatt series (Little Women,
etc.), The Five Little Peppers ard How They Grew, by
Margaret Sidney; Heidi, by Johar ~  Spyri. Kidnapped, by
Robert Louis Stevenson; Charl: .¢ s Web, by E. B, White:
The Cat Who Went to Heaven, by Llizabeth Coatsworth:
and sections of Twain's Tom Sawyer and The Adventures
of Hueckleberry F-an. Charles Dickens’ books also demon-
strate human dignity in adverse circumstances. Sections
of one of his books might be appropriate for your class.

SCIENCE

HOW SCIENCE AFFECTS

HUMAN DIGNITY. Students might aish to discuss how
science has affected the dignity of man, both favorably
and unfavorably. What obligation does science have to
consider the dignity and worth of human life? Should
scientists be able to say how their inventions are used?
A particularly interesting topic might be the current ques-
tions facing the medical commurity. How does medicine
regard human lifv? What are the effects of the many new
discoveries in medicine on human dignity? (Artificial
limbs. heart transplants, hair transplants, face lifts, ete

ALL SUBJECT AREAS
SUMMARY. The summary class discussion should empha-

SpZe,
the worth and dignity of each individual:

way.s that they personslly can enhance their
own feelings of pride and dignity;

ways that they can make others feel
important.



LEVEL TWO
THINGS TO CONSIDER

How do the family's skills and willingness to work
become a life or death matter in the lust scene? Hew do
You suppose Jimmy felt when the piglets were being born?
How could saving the new piglets make Jimmy feel proud
and dignified? Have vou ever had to care for an animal, a
younger child. or an elderly relative? How does it feel to
have that kind of responsibility? How does it feel to know
that others can count on vou when it's really important?

W
) !

To some peuple being dignified means having the
respect of other people, while to others it's being proud of
the work you do if you do it well. If you asked Jimmy if
his parents took pride in their work and in their family,
what do vou think he would say? What do vou think
dignity means to the Holland family? List on the board
all the different reasons the Hollands would give for
feeling their work was dignified. (Being proud of their
product, providing food for others, using thei- knowledge
and ability. working on their own, being able to work as a
family, etc. s

What are the things that make you feel proud? That
give you a sense of dignity? A feeling that you are some-
body? For example. would you be proud of yourself if:

You hit a grand slam homer? (Excellence of
performance. success

You learned to play a very difficult piece of
music? dntrinsic reward. feeling of
accomplishment

You were elected president of your class or club?
tStatus, peer approval, sociability)

You could make or produce something that other
people needed™ (Social contribution. identification
with a product

You got a very high grade on a diffieult
homework assignment? (Intrinsic reward, feeling
of accomplishment. extrinsic recognition’
Someone you worked with said they liked you
very much? (Sociability 1

An adult in a work setting you visited ralled
your parents to compliment th« m un vour
behavior? (Excellence of performance !

You learned a new skill? (Accomplishment.
productivity

You earned $20.007 (Income. productivity )
Everyone knew you could be trusted tov rk
alune without supervisicn? ‘Autonomy )

Ema——

(These questions would become more personal if they were
translated onto a chart like the one below with individual
coples for each stiedent. )

N

Which of these sources of pride are internal (inside feel-
ings you have about yourself)? Which ones ~ome from
what others say or think about you? How can giving
yourself a pat on the back when you've done well help you
feel less dependent on the praise or recognition of others?
How can some people be proud of themselves and have
dignity in spite of the fact that others might not treat
them with respect? Is it possible to have the respect of
others and 1.t be proud of yourself? Why? Who is really
in charge of your feelings of pride and dignity?

How do you suppose Jimmy and Patty felt when the
children on the school bus made fun of the way their farm
smelled” Has anyone ever made you feel etnbarrassed or
feel that you weren't very important? What did you do?
What could you have done to feel more importint at that
moment? What can people do who lack the respect of
others because of prejudice and stereotyped thinking?
How can they take charge of what others think about
them?

How can you look for dignity in others, in spite of
outward appearances? What did you think about pig farm-
ers before you saw the program? What do you think about
them now? Why? How do you think your feelings about
other kinds of jobs would change if you knew more about
the people and their work? How did You react during the
film to the scenes of manure, mud, and birth? Suppose
Patty and Jimmy were in your class watching Qur Own
Two Hands with you? What would your reaction have
conveyed to them? How would you have made them feel?
How does your reaciion to others influence the way they
feel ubout themselves? How could you treat others to make
them feel good about themselves? How could you treat
others with dignity and respect? Can you have respect for
yourself if you do not respect others?

Sample Chart

Woula you feet proud of yoursetff

Check each possibie reason

Foeling of
accomplish-
mem

Se|Ca g 3 E
® 52 g g" au
£ §§§§.§f§fs§§9§ g3
u§§ §§ £l 2 ,E 25 gE '::E
6|38 (88|33 152|55/58 &5

You were able to make
a 8ad friend smite?

You received the Good
Citizen award for
your sChoot?

You taught your younger
brother to reed new
words?

€tec.
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SHORT-TERM ACTIVITIES

ACTIVITY 1. Have students write down the name of a
person, real or fictional, that they admire. Then in small
groups students could share their reasons for their selec-
tions and develop a combined list of reasons for respecting
someone. Next to each reason, students might list ways
that they themselves could merit that kind of respect from
others.

ACTIVITY 2. Students could play a “What's My Line?"
quiz game where panelists guess the occupation of the
“guest” by asking three “yes or no” questions each. The
“guest’” could select an occupation that he or she might
consider suitable for someone with his or her talents,
interests, and values. After the occupation has been dis-
covered, the “guest” could be interviewed by the panelists
regarding the dignity and satisfaction he or she derives
from the job. Students wishing to compete for the top spot
as “guest” on the show might be given a day to research
their secret occupations. Students submitting the best one-
page summary of how people do the particular job and
why thay like it woulc win a “guest™ spot. Some students
might wish to gather their information from the commu-
nity and submit an oral report to the teacher or audition
panel.

LONG-TERM ACTIVITIES
PURPOSES:

to help students become aware of their
community and its problems and to
understand how workers contribute toward
solving these problems;

to see how working toward solving the needs
of others is a source of dignity to the worker.

COMMUNITY PROBLEMS

Ask students to analyze their community and to iden-
tify social and environmental problems. Have them select
one area that especially concerns them. Through photogra-
phy. graphic arts, short stories. poetry, junk sculpture,
scale models of community areas, etc., students could share
their findings and their feelings about the problem with
the rest of the class. A display could be set up around the
room or in the library so that other classes could see their
work. Awards might be given in each of the categories for
excellence, thoroughness of research, creativity of expres-
sion, and sensitivity and understanding of the problem.

Each display entry should demonstrate that the atu-
dent looked not only at the problem. but also at how it is
being handled by the community. They should also contact
workers whose careers deal with the problem. Students
might consider inviting some of these people to class to
form a panel and discuss community needs. Panelists
could also include representatives of local cominunity
groups. (City council. Urban League, AIM. hurian rela-
tions groups, environmental action groups. etc.t Through
talking with the panel and with people working with
community problems. students should seek answers to
questions like:

How did the problem of
about in our commumty?

come
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What more needs to be done?

How can students like our class do something
about the problem?

What could we study in school now to help us
cope with the problem later on?

How does the problem contribute to or detract
from the dignity of those it affects?

How do those affected by the problem cope with
their situation?

What is it about working with a problem like
this that gives people a sense of purpose and
pride?

How do workerr in this field contribute to
the dignity of others?

In addition, teachers might arrange for students to
attend a community function where social change is being
discussed (council meeting, school board meeting, environ-
mental action meeting, rallies, marches, etc.), and report
their experience to the class. The class could then brain-
storm their own ideas for solutions to the problems of the
community.

SUBJECT ACTIVITIES

In addition to the art and social studies skills used in
the Long-Term Activities. other subject areas could be
used to solve problems as they arise. Science and mathe-
matics would apply to such problems as environmental
and traffic control, rising cost of living, inadequate food
production, fuel shortages, etc. Language arts could deal
with the problems of the illiterate, and the communica-
tions and persuasiop skills needed by those working
toward social change. (To increase underitanding of the
problem of illiteracy, students could spend an afternoon
and evening at home pretending that they could not speak
or read English, and report to the class how this was a
handicap.) Also have them consider the problems of the
non-reader when seeking jobs. Research could be done to
determine the extent of illiteracy in this country and the
number of students who are leaving school with poor or
non-existent reading skills. Students also could study how
groups seeking to cause social change present their point
of view to the public. To what extent does their ability to
use the media influence their chances for success?

ALL SUBJECT AREAS

SUMMARY. In class discussion, students should consider:

the different ways people can derive dignity
from their work;

the extent that working toward meeting
community needs offers a person a sense of
dignity:

the breadth and scope of problems facing their
community:

the extent that they can or will be able to
solve some of those problems;

the ways that they personally experienced
pride and dignity during the project;
the meaning they give to the word “dignity."”



LESSON THEME:

POWER AND INFLUENCE "
N

LESSON GOAL: N3

To help students develop a concept of power and an awareness
of their capabilities and potentials so that they can influence
others and their world through their careers.

(v .
inﬁmwm.&w&mﬂwmh%hwmﬁhmbmm
mmmm;umumm&wmmmmumm
Mwmm&,mwmmmhm

THE PROGRAM

TIME: An unlikely day in the future.

PLACE: A school free of adults for o day.

CAST: A normal group of kids.
mmnmzmmmwﬂamnmmwx

mmwm&umnmmmmmamnmwmm
The elected leader consults the slide bank for adult reforences, plans the rewards based on
mwmmusmmmmwm,wmﬁmwimm
as a way to establish power.

Aumwellunﬁltberehdmdedduhhkeﬂtﬁrm#themrds(mm)by
force. The Jdecision to punish the rebels by locking them out of the sleeping quarters
remlﬁsindmsﬁeacﬁm—thegangmkeswermesdmol'smgymmfwanthe
machines. How can the elected leaders maintain their power? How can the rebels be
eontrolled?ﬂowmnmﬂabewmalidebankdnm’thmmamwmmimwdo
memmmtjuuthmbmhwdm,meMDDmmmmm
have learned a lot during their unlikely day at achool.
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PURPOSES

Level One

As 8 result of the lesson, students should:

be able to deperibe the different kinds of
power;

be able to describe their own reactions to
different kinds of power;

see how power can be ahused, or used in
ways that are beneficial to others;

be able to describe bow someone in their
lives uses power to influence others;

state ways that they have used power.

Level Two

As a result of the lesson, students should:

be able to describe how they use power in
social or work situations;

compare the power structure in their own
pocial or work situation with the power
structure in the adult world;

recognise their own foelings in coping
with power as it influences their lives;

see how they car exert power to achieve
something they want to do;

see how their influence affects others.

KEY QUESTIONS

Levei One

1

What are some of the ways you saw power being used in
the drill? (Eloction, appointment, reward, punishment,
sonsensus.) Compare lists. Were any kinds of power left
out of the program that you would waat to add?

How do you think the hard-working class members filt
when the gang took over? Have you ever folt that way? If
you had been the elected leader, how would you have

dealt with the gang?

How did the leader get her power? Why do you think her
classmates voted for her? How is being populer one kind

of power? How can people use the power of voting to gst
what they want? .

How did the elected leader heep her power? How did the
gang loader koep his power? What were the differences? If
the drill have gone on for two years, who would have

been more successful? How well do you think your class
would have done in a SYSTEM D DRILL? (Sve page 114)

Level Two

Which way of getting power seesned t0 work best in the
program? Why? Which type of power was the most
effective? If you bad been elected leader, what would you
have done to keep your powes?

What would you tell the studentas in the program to help
tham keep their power? Suppose the elected leader had
left and given the power to the rebels. What do you think
would have happened? How could the gang have gained
leadership legitimately?

How do you think the group members folt when the gang
took over the main power source? Would you have filt
helpless? Why? What would you have done in that
situation?

What did the elected leader mean when ahe said, “I don't
want to tell people what to do”? What are the qualities of
a good leader? Have you ever felt good about something
you were in charge of? How uid you use your power? (Seo
page 116)
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LEVEL ONE

THINGS TO CONSIDER

What are some of the ways you saw power being
used in the drill? (Electicn, appointment, reward, punish-
ment, consensus.) Compare lists. How many different
kinds of power did the class observe? Were any kinds of
power lef! out of the program that you would want to add?
Put a plus (<) next to the ways power was used for the
good of the wtal group. Which kind of power could you
have been happiest working under? How have you used
that kind of power to influence vthers? What other kinds
of power have you used? What has been the result?
Describe a person you know who influences others to
accomplish good things. How does he or she get power?
Put « minus (-1 by the ways power was abused. What
makes the difference between good and bad uses of power?

How do you think the hard-working class members
felt when the gang took over? Have you ever felt that
way? Why do you think the gang acted as they did? How
long do you think they could have held power? Why?
What would they have accomplished with their power?
What if you had been the elected leader? How would you
have dealt with the gang? What did the slide bank do for
the elected group? How did it increase their power? How
can knowing something important help increase power?
Can you think of a group leader who would have to know
certain things?

How did the leader get her power? Why do you
think her classmates voted for her? How is being popular
one kind of power? How is having the right to vote for
your leader a source of power? How can people use the
power of voting to get what they want? What did the
leader do that would influence their vote if they had held
another election? Do you think she would win again?
Why? Why didn't the kitchen committee want to elec: a
leader? What does it take to work together as a group
without leadership? How can working together {consen-
8us! give a group power?

Do you think the elected leader liked being leader?
Why? Why did the gang leader like being boss? Can
different people enjoy having power for different reasons?
How did the elected leader keep her power? How did the
gang leader keep his? What were the differences? If the
SYSTEM D DRILL had gone on for two years, who do you
think would have been more successful? Why? What hap-
pened to the student the teacher appointed leader before
she 1eft? Why? What makes it difficult to hold appointed
power? How well do you think your class would have done
in a SYSTEM D DRILL? What are some occasions when
you have power over others? What kinds of power do you
exercise? How do you feel when you have power?

Q

SHORT-TERM ACTIVITIES

In small groups have students Jook at a list of persons
who have different kinds of power and influence. For
several tasks like those below. have the groups rank their
first three choices for leader. When ail the groups are
finished. ask them to report to the class and share the
reasons for their responses. Discuss how their responses
show that different kinds of power can give a person
influence in different situations. The class may want to

add their own examples to those listed below.

{(Rank in order the person

from List A-H that your group

would choose as leader, if you were. . . . }

1. Planning a class fieldt trip
o & national forest area.

1st choice.

2nd cho«ce

3td choice

2. Asked 10 write and prosent
a play.

1st choice

2nd chosce

3rd choice

3. Given charge of the school
for two days,

1st choice

2nd choice

3rd choice

4. Trying to win a student
council election.

1st choice

énd choice

3rd choice

§. Entering the school voliey-
ball tournament,

1st choice

2nd choice__________

3rd choIC@m

. Someone who gets along

well with everybody.

. The class ciown.

. Avery smart but

bossy student.

. Someone who 18 bigger

and stronger than
most of the kids, ai.
most a bully.

. The best reader n

the class.

. Someone who hikes

camping and hes
been on a 1ot of Scout
trips

. Someone who 15 known

and liked by all the
teachers.

. Avery smart but shy student.



LONG-TERM ACTIVITIES

A STUDY OF POWER IN THE COMMUNITY

Have students explore the way power is expressed in
their home. at school, and in the community. The study
could be a separate and complete unit. or done in conjunc-
tion with the related Subjiect Activities.

SUBJECT ACTIVITIES

SCIENCE

BALANCE OF NATURE. Have students explore the pre-
dator/prey relationship in nature. Compare it with man’s
predator/prey relationship with unimals und with other
people. Sketch or tuke pictures of animal predators in the
neighborhood and examine their sources of power. Find
examples of prey tboth other animals and humans) and
discuss the reasons for their relative luck of power. What
defenses do they have? How do they use them?

SOCIAL STUDIES

INFLUENTIAL PEOPLE. List on the board the names of
people who are or were powerful and influential in differ-
ent ways (e.g. the President. a4 national news commenta-
tor. a gangster, a social reformer. u scientist, a religious
leader. an entertainer. a general, and a corporation execu-
tiver. Have students expand the list with their own
sugrgestions and then discuss:

How did thev get power?
How did/do they keep power?
How did/do they use power?

Next. have ench student select one person as a subject.
Suggest that each student find examples in the community
of people who have gained power, kept it. and used it in
the same way as his or her subject. Ask students to
answer the same three questions about both the national
personality and the local figure, and then compare the
\)rpsptmm.

LANGUAGE ARTS

POWER OF LANGUAGE

IN ADVERTISING. Have students keep a log for two days
of all the advertising they see or hear. Which ads are
trying to sell something? Which are trying to improve the
image of the company? Which are trying to sell something
to students their age? Looking at the last category. stu-
dents might select five items they'd be most likely to buy
because of the ads. Have them discuss the ads they have
seen for the five items. What language. music, style
thumor, information, status) did the ads use? Why? How
did the ads persuade students to want to buy the product?
How do local businesses use the power of advertising?
Look at other ways people in the community use language
akills to influence others (ministers, politicians. salesmen,
lawyers, counselors, teachers, parents, etc.). What other
kinds of power do they use along with language? What
makes them effective or ineffective?

ALL SUBJECT AREAS

SUMMARY. looking at all the different kinds of power
that they have observed in the community, ask students to
consider:

What is power?

Who has power?

How many different kinds of power are there?

How is power relative?



LEVEL TWO

THINGS TO CONE.DER

What were the different ways you saw power being
used in the program? Make a chart like the one following
that shows all the aspects of how power was used in the
progr.m,

A 8 c D E
Mm Did | Now Did Mow Did
Who Had They Try To | They Lose | How Did
Power? [Qetit? Keep 11? I? They Use it?
Teacher's By Support of a | Lack of Yo try to get
pet elected | appoint: | friend. respect from | things done.
teader. etc | ment by | rewards. the group. to establish
electon | punish- inabilily to order and
etc ment, force. | cope with accomplish
elc rebel group, | group tasks,
etc stc.

Look at Column B. What ways of getting power seemed
to work best in the program? Why? Think about the
adults and students in your school. How do they get
power? What influence do you have in your school or
community? How did you gain that influence? Look at
Column C. Which method do you think was most effec-
tive? Suppose you had been elected leader. What would
you have done to keep your power? As a group member,
how would you suggest that the power of your leader be
maintained? How many different ways do people at home,
at school, and in the community influence you? How do
you influence others?

What would you tell the students in the program to
help them keep their power? What could each have done to
avoid their problems? What might have happened that
would have gutten the gang to join the group in the firat
pluce? Suppose that the elected leader had left and given
the power to the rebels. What do you think would have
happened then? If you don't like the way someone is
runaing things. what is a good way to make changes?
Why is it important to have good suggestions in mind if
you're going to push for changes? How could the gang
have gained leadership legitimately? Why do you think
they chose force instead? What legitimate means do you
have to influence those who have power over you? Can you
share with the class an example of how you have used
legitimate means to influence those in charge? How well
did it work? How did you feel about it?

In the last scenc how did the elected leaders choose
to use their power to stop the rebels? If you had been in
the conference room, what would you have said? Why?
How do you think the group members felt when the gang
ook over the main power source? Would you have felt
helpless? Why? How would vou have reacted? Could you
have exerted some influence in that situation? Why do you
think the power struggle occurred in the SYSTEM D
DRILL? Why do you think they occur in real life? What is
the best way to handle power struggles?

Q
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Think about the members of the hard-working
group. How did the gang affect their lives? How did the
decisions of the elected leaders affect them? Think of a
time when you were in charge of someone or something.
What responsibilities go along with being in charge? How
well did the elected leaders fulfill their responsibilities?
Why didn’t the gang consider their own responsibilities to
the total group?

How did the elected leader achieve her gouals? Where
did she get the help she needed? How do you think she
felt when the reward system was working? How did she
see her job? Did she want to control or to organize? What
did she mean when she said, “I don't want to tell people
what to do™? What are the qualities of a good leader?
Have you ever felt good about something you were in
charge of? How did you use your power? Think of some-
thing you would like to do for yourself or for others. How
could you gain the influence or power to try out your idea?
What help would you need? Where could you get that
help?

SHORT-TERM ACTIVITIES

ACTIVITY 1. In groups of six, have students pretend that
they are the leaders during a SYSTEM D DRILL at your
school. As far as they know, the drill could last up to one
week. How would they organize? How would they deter-
mine roles and power? How would they maintsin power?
Share group plans with the whole class and discuss,

ACTIVITY 2. Ask the principal to visit the class to help
develop and explain an organizational chart for the school
system. Ask him or her to explain the authority of teach-
ers, principals, and the central administration. Also ask
the principal to discuss the need for good communications
and to comment on the nature of power within a working
organization. Have students take the chart home and ask
an adult relative, neighbor, or friend to compare it with
the power structure of his or her place of employment.
Students may wish to share their findings the next day.

LONG-TERM ACTIVITIES

The purpose of this activity is to demonstrate how subject
knowledge and skills can be used to gain power and
influence career roles,

USING POWER AND INFLUENCE

Invite to class people from the community—either
individually or as a panel-—to discuss how knowledge and
skills in various subjects give them power and influence
over their own lives and their environment, Then, using
the Subject Activities ns a guide, have students compare
and contrast the various uses of power and influence in
their community.
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SUBJECT ACTIVITIES

SOCIAL STUDIES

STRUCTURE OF
MUNICIPAL GOVERNMENT, Invite somevne {rom your
local governmend. perferably an elected official, 1o discuss
how power 1s obtained and used in governing others.
Discuss:

the power of public oftice, both formal and informal:

A \‘ .
A\ A\ '
o
i\

how knowledge of public opinion and public
relations can be translated 1nto power:

what other knowledge and skills it takes to gain
public office;

the difference between power in public carvers
and in private enterprise:

restraints on the power of public officials:
responsibilities of persons holding public office:

legitimate wivs for citizens to express grievanges.
K \ g

Then divide students inte small groups to select a nomi-
nee to represent their community in a4 mock election for
public office tmayor. councilman. school official. ete.). Have
cach proup work out a platform that they think would
appeal to the voters in their neighborhood. The platform
should attempt to answer two questions. First. what does
the group think needs changing”? Second. how does the
group propose to change things? Each candidate might
then present the group’s platform in mock elections. The
voters could discuss the results according to how well the
platforms reflected an understanding of community needs
and what additional knowledge, skills. and resources real
candidates would need to know.

SCIENCE

HOW KNOWLEDGE HAS GIVEN MAN
POWER OVER THE ENVIRONMENT. Someone from an
environmental protection agency. land use planning com-
mission. or concerned environmenta! action group could
discuss with the class:

the power of sc:ence and technology:

the benefits of environmental control:
restraints on persons planning environmental change:

responsibilities of individuals dealing in
environmental change:

what students need to know to influence

environmental change.
After the session the cluss could be divided into smail
work groups to investigate various local construction sites,
agricultural sites. or recreational sites to determine how
much the protection of the environment wus considered
when the site was planned. One group may wish to under-
take an environmental project of their own. (Clean up an
abandoned junkvard, stop an erosion problem. plan a
home clean-up campaign. ete.

LANGUAGE ARTS

PERSUASION AND THE

POWER OF THE PRESS. Invite a local journulist or

broadeaster to class to taltk about the role of the media in
@'h» community. Discuss:

K ’,\\.“\\
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how mformation can influence people:
the difference between opinion and vews:
restraints on the power of the press;

responsibilities of someone who holds that kind of
power.

After the interview divide the class into four groups. Give
them a brief news story. ask each group to treat it differ-
ently. and compare the results. For example: An elected
official held a news conference. Here's what he said :

"*As reelection tme approaches. | want you to ook at
what I've done Nothing Nothing but what | thought was
good for this community | voted for the heaith bifl
because we have a !0t of penpias hete who are unable to
care for themselves The cgucation bill was defeated.
and i m glad, because | voled for the other education bill
that gave schoot and come.umty othicials more control
over what happens to the chidren { voted for the
rehatilstation programs decause | think prisoners need
to be taught a thing or two abeat how to earn an honest
Living on the outside before thay re released Since I've
been 1n office. prices have risen. unemployment has
rnsen. and wages have dropped Bul | want you to know
that * m one man who's doing something about 1.~

(Examples of different treatments)

1. Tape a thirty-second news spot for a radio news
broudeast to make the official sound stupid.

2 Write a two - paragraph newspaper story with the
headline: REPRESENTATIVE FOGHEAD
CLAIMS TO HAVE DONE NOTHING IN OFFICE.

3. Tape a thirty-second news spot for television that
Jeaves the impression that he's against the
mitjor government progrins.

4. Write a three-paragraph newspaper editorial
endorsing his candidacy for reelection. giving
reasons or your support.

MATHEMATICS

CONTROLLING MONEY. Invite to cluss a loan officer,
credit manager. representative of a4 consumer protection
agency. or finansial counselor to discuss how sound money
management and investment allow greater control over
money. Discuss:

how a good credit rating can be influential;

how luck of money management c¢an place
individuals under the control of other people:

how the loan and credit industry has restraints
and responsibilities:
how to spot pitfalls in spending.

Based on this discussion. have the cliass develop math
problems to show how unplanned deficit spending can be
costly. Compute interest rates on various types of loans,
investments. and installment pluns, and determine which
gives the consumer the greatest control. These problems
could then become part of the “math book™ developed by
students in Level T.vo of Treasure Hunt.

ALL SUBJECT AREAS

SUMMARY. Group discussion might center on a compari-
son of the power and influence of the visitors, examinirg
the different kinds of power discussed. Then studerdts
might discuss their own power to cause change. as wesl as
their potential for influencing others.
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LESSON THEME:

FREEDOM TO HOPE, TO CHOOSE,
AND TO CHANGE &
LLESSON GOAL: «

To help students understand that they have the right and
opportunity to choose, test, and through experience modify their
views of themselves in relation to work; and to increase
awareness of the ability to act on these experiences by making
hypotheses about themselves and the future.

BEFORE THE PROGRAM

Ask students to finigh these two sentences:
Iflwuldbeanythinginthemldwhmlsmwup, I'd most like to be a

Whatlthinklm’ohbbwillbewhemlmupisa

MmMmﬁdMﬁMhmmM?MMwm
Misa&mwmmmqmldmlikebkmdmtwm&ywﬂl
ummmmmmmmmuupmmmmwm'w
likebobe”goals.hplainthatﬂhmﬁw hanges is about a girl who did become what she
metwanudmbe-—inwiﬁeofthebarﬁmmmdemsmmhthewvblma
Barbamﬁcasandﬂxewaysthatﬂzeommmmm

THE PROGRAM

mmmwuamwmm.mmmmmmumof
maﬁwmminmwdmiquwhammhm&oimmtmal
challemmﬁr&rbara,espedallywlwnnhowmtwwwkinalabasaprojeethin
mw.mmmmhummuﬁalhdmmm&mm
willingtoueepethechallmandtakethsmnriah
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PURPOSES KEY QUESTIONS

Level One Level One

As a result of the lesson, students should: 1. What characteristics did Barbara have that enabled
understand that they do /. ave choices in M‘mmﬂw,mmw
careers and personal goels; be in charge of their own lives?
be able to differentiate between fantasy and 2. What did Barbara learn about herself during her
possible work images of themselves; uxperiences in the hydrolab? How did she feel about

identify barriers to freedom of career choice
and state possible ways of overcoming
barriers;

recognize that career and personal goale
continue to change;

relate their experiences to adult workers in
the community.

Level Two
As a result of the leeson, students should:

be able to compare their own career
aspirations with the career expectations that
others hold for them;

identify internal and external constraints on
freedom of choice and ways in which those
constraints can be overcome;

be able to list at least five tentative career
choices that they think are attainable;

describe the elements of risk involved in
career choice;

describe the need for having choices in career

goals.

her success? What do you think Barbara would say
about exploring new ideas and imagining what you
want to be when you grow up?

3. What if you had been the person interviewing
Barbara for a job? How would you have acted? Are
thareeqyjnhthatennonly!pdombymboh
particular race, sex, income level, or belief?

4. What might have been some of the factors that
jnfiuenced Barbara’s decigion about what she would
be when she grew up? What factors might influence
your career goals? (See page 120)

Level Two '

1. What risks were involved when Barbara decided to

do the hydrolab project? What kinds of risks are
always involved in making a career choice?

2. Why did Barbars find her work satisfying? What
personal skills did she need to do the job well?
(Leadership ability, ability to get along with others,
ability to learn new things quickly, ability to
handle new problems and situations.)

8. What are somse things that would make work
satisfying for you? What personal skills would you
like to develop and use in your career? Name some
jobs that would combine these skills and at the
same time be satisfying to you.

4. Do you think Barbara will ever change jobs? Why?
What might happen that would force her to change
jobs? Do you know anyone who has had to change
jobs even though that person didn’t want to? (See page 123)
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LEVEL ONE
THINGS TO CONSIDER

How would you describe Barbara as a person’ List
the characteristics that enabled Burbura fo become it sue-
cessful chemical engineer. (Being aware of career choices,
having a strong sense of pride ir achievement. being
willing to take risks. recognizing her own potential for
change and success, being willing to take constructive
gction to prove her ability rather than complaining abeut
injustices, having specitic goals and plans, ete.r Do you
know anyone who has suceeeded at something in spite of
the fact that others had predicted failure? b of Bar-
bara’s characteristics does that person have., Which char-
acterstics are essential for people who want to be in
charge of their own lives? How do peuple develop such
traits?

What did Barbara learn about herself during her
experiences in the hydrolab? How did she feel about her
success? If you could invite Barbara to your class, what
would you want to ask her? What do vou think she would
say about exploring new ideas and imagining what you
want to be when you grow up? What do you think she
would say if you asked her if she'd want to be a housewife
with children? A housewife with a career outside the
home? A housewife with no career outside the home?
Suppuse « boy from a minority group said, **There's no use
in trying. I would never be able to do that anyway.” What
do you think Barbara's answer would be?

What might have been some of the factors that
influenced Barbura's decision about what she would be
when she grew up? (Interests, challenge. talent, determi-
nation, adult friends, school experiences, etc. s What factors
might influence your career goals? What experiences have
you had that would help vou think about possible careers
for yourself? What do vou know about vourself that would
influence your choices? Based on your own interes’s and
talents, list as many possible careers for yourself as you
can. (At this point, it might be interesting to include a
discussion of stereotyping in career choices. For example,
why do boys say they want to be doctors instead of nurses,
and girls say they want to be secretaries instead of execu-
tives?:

What did Barbara mean when she said that when
she wus growing up, boys were allowed to do more than
girls? What difference would it have made if she had been
a boy? Why are choices sometimes easier for some peuple
than others? (Members of minority groups. people from
poor fumilies, girls, etc.! What are some of the ways that
these problems can be overcome? What if you had been the
person interviewing Barbara for a job? How would you
have acted? Why? Are there any jobs that can only be
dene by people of a particular race. sex. income level, or
belief? Why du you think so? What could make vou
change your answer?

Make a list of the barriers that Barbara might have
faced when she decided to become a chemical engineer,
(Not a woman's job, contrary to expected role, required
special study. involved unusual work tasks. etc.! Which of
these barriers could have existed because other people’s
attitudes and ideas were different from Barbara's? What
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do you think Barbara would have done about that kind of
burrier? Now go back to the list of barriers you wrote
down before the program. Which of your harriers exist
because other people’s attitudes and ideas are different
from yours? What could vou do about each?

SHORT-TERM ACTIVITIES

"l am like that"
does not help
anything.

“I can be different”
does.

ACTIVITY 1. The quote is from I'm OK . . . You're OK,
by Thomas Harris, and might be used for the theme of a
poster which students could make to begin this activity.
Then discuss the quote by asking questions like:

How do people use the phrase *I am like
that™ us an excuse for their behavior ar
lack of achievement?

What are some other things people say

that mean the same thing? (“I can't help
it: I'm just not lucky.” I have a bad
temper.” “I am not popular.” “It’s not my
fault; things just happen that way.'”"

What happens to people who think of themselves as
being a certain way? What does the second half of the
quote mean?

Invite a case worker or counselor from a rehabilitation
service (juvenile court. ajcohol and drugs. mental health,
torrections and parole! to speak to the class. Ask tnhe
representative to discuss:

why people who need their services have
problems;

why their clients want to change;
theextent that their clients are free tocha nge;

the characteristics of those who mahe
successful transitions back into society:

the typical traits of those who cannot
escape their problems:

how Harris’ quote relates to the problems
of their clients:

the rewards, satisfactions, and
disappointments involved in careers that
deal with people who are trying to change.

ACTIVITY 2. Have students investigate changes in career
opportunities that have taken place in their families over
iise last two or three generations. Students could talk to
their parerts, grandparents, and other relatives to com.
pare the present generation with previous generations,
and find out how much change has occurred, especially the
tendency toward greater freedom of choice. Help students
make a list of things to consider during their investiga-
tions. such as the family's educational levels, wceupations,
how career roles were chosen. where they lived, how far
they traveled in their lifetimes. Using this information,
students can examine their own feelings and choices, and
discuss how much thev are influenced by family back-
cround.



LONG-TERM ACTIVITIES

The purpose of this activity is to illustrate how the range
of career choices and the freedom to chovse among them
is dramatically increasing.

A CAREER PLAY

Write a play and present it to other classes or to 2
parent group. A workable plot is to contrast pioneer life
with modern life. The play might use the device of trans-
porting a pioneer family rapidly through time to the pre-
sent, in order to contrast the personal and career choices
possible then with those possible now. Students’ ideas for
castirg, plot, and time will be best, but here are some
suggestions for starters:

1. CAST:

narrator
mother
father
grandmother
grandfather
daughter, age 17
daughter, age 10
son, age 156
son, age 12
school official

2. TIME: An early time in the history o " your local
community or any point in the past t} it students
might be interested in researching.

3. PLACE: Inside the family living quarters.
4. STORY:

SCENE ONE. The play could vpen at mealtime
with the father assigning chores, talking about
family plans for the next few years, and discuss-
ing general community news. Questions from the
family members regarding their futures could
reflect the attitudes and choices available at the
time. After the meal, the family returns to their
chores.

SCENE TWO. By some magical device (a Wizard
of Oz tornado. a Rip Van Winkle sleep, a time
machine, etc.), the time changes to the present. A
schoul official visits the family to explain the com-
pulsory aitendance law. The three youngest chil-
dren go off to school. The seventeen-year-old girl
goes along to take care of them and enrolls in
school while she is there. The rest of the play
could portray what the children iearn about the
career choices available to them.
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Students may prefer to work in small groups with each
group devising its own version of the story. combining the
versions into the final draft. Once the story has been
established, the class should decide what jobs will need to
be done and who will do them. They will need:

researchers and historians for the story.
scriptwriters;

a director:

the cast:

set designers and builders;
costume designers and costume preductiow;

prop designers and prop production;

publicity people to handle the program, program
notes, and other publicity;

a producer to see that all necessary materiais are
available, that all production arrangements are
made, and that all segments are working together
properly and on schedule.

(Refer to Decisions, Decisions; Planning Ahead: The
Racer: and People Need People for additional suggestions
on organization.?

The work groups might invite resource people from the
community or from the high scheol to assist them. (Art,
home economics, or industrial arts teachers.) Teachers
might also emphasize the fact that students will be work-
ing at jobs actually being performed by people working in
the entertainment field, as well as construction, clothing
design, and public relations. In keeping with the lesson
theme, students should be able to choose tasks and work
roles on the basis of interests and abilities. Teachers
might encourage students to use this opportunity to try
non-traditional roles. (Boys in costume design, girls in
set production.?



SUBJECT ACTIVITIES

SOCIAL STUDIES

HISTORICAL RESEARCH. Work with the group
researching the factual informaticn to help make the story
as accurate as possible. Discuss how families had freedom
of choice during the pioneering days because they were
independent from outside contacts, but had a limited
choice of life-style and occupation. The script could show
that in the pioneering days providing the essentials
for survival limited free time (and therefore leisure time
choices) and dictated work roles. Also help students locate
infc rmation regarding roles of family members, career
choices open to each member of the fumily, career choices
if the family moved to town, topics which might have been
discussed at mealtime, etc. Researchers should not forget
to look at changes in the roles of youth and the elderly.
(Their greater usefulness and their contributions to the
pioneer family unit. contrasted with the increased choices
in the modern world.) The research team could also pro-
vide information to the set, prop, and costume designers.

SCIENCE

SCIENCE THEN AND NOW. Work with the prop team to
help determine what tools would have been in the home,
what foods would have been served at meaitime, and w hat
crops would have been raised by pioneer fumilies, Discuss
how science today has increased one's freedom to choose
how work around the home will be accomplished, what
foods will be served for dinner, and how leisure time will
be spent. Suggestions in all three areas could be given to
the scriptwriters. Some students may even want to explore
how advanced technology has begun to restrict choices
with the advent of such modern phenomena as the energy
crisis, youth unemployment because of fewer jobs for
unskilled labor, poliution, etc.

Another interesting idea for scriptwriters to develop
would be the way that young people, in the past, learned
their work roles at home. The home was the link between
young people and work. With advanced iechnology
demanding more complex skills and more highly trained
people, the home can no longer serve that function. School
training has become the link between young people and
work, and the choice of career training plays a more
important role. Characters in the play could discuss future
plans related to training to compare educational alterna-
tives of the past and of the present.

MATHEMATICS

ESTIMATE MATERIALS NEEDED. Work with set and
costume producticn to estimate the materials needed and
measure materials accurately for the most economical way
to use them. Contrast past and present needs for skill in
mathematics.

LANGUAGE ARTS

SCRIPTWRITING AND SPEECH. Work with the script-
writers and the public relations committee. Furnish
examples of similar efforts (other scripts and public rela-
tions materials) and help them incorporate suggestions and
information from the research team into their work. (A
lesson on how to use reference and resource materials
could help students in their efforts for accuracy of script.)
Contrast style and sentence structure in stories, scripts,

Q
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and press releases. Have students look at examples of a
short story that has been written in script form, press
releases, reviews by theater critics, and theater programs.
Discuss the different skills and techniques used in each

format.
Work with the cast on inflection, delivery, phrasing,

and pronunciation. Discuss the effect these techniques can
have on the feelings conveyed to listeners. Students might
also consider how these same speaking skills are used by
teachers, lawyers, salespeople, candidates for public office,
and others.
MUSIC
MUSIC, PAST & PRESENT. Find a type of instrument, a
song, or a dance communicative of the life style of the
pioneer era and use it in the play. Contrast it with the
music that can be heard on a transistor radio. Did any of
today's music have roots in the past? How do people
communicate thoughts and ideas about life through their
music? Some students may wish to write a song for the
play. This could lead to an investigation of music as a
possible career,
ART
COSTUME & SET DESIGN. Work with the set and cos-
tume designers and the production team to create a
modern and a pioneer set. Compare modern interior deco-
raticg and fashion magazines with pictures from the past
and note differences in tastes and functions. Emphasize
ti-e difference in an individual's choice of dress and home
deorntion in the past and the present.
PHYSICAL EDUCATION
EXERCISE AND LEISURE ACTIVITIES. Incorporate
comparisons of physical exercise and leisure time activities
into the play. What choices existed then? What choices
exist now? What effects have these changes had on the
health and physical ftness of people? Teachers may also
wish to have students look at the many occupations that
exist today relating to physical education, pointing out
that today’s life style has increased the ansouat of leisure
time available.
ALL SUBJECT AREAS
SUMMARY: In a class meeting have students summarize
the project by discussing:

how the number of choices available to people

has increased;

what new things they learned about

themselves during the project:

adults who have characteristics they would

like to acquire;

the tendency to stereotype tasks on the basis of
sex both in the play and in the work involved in
producing the play;

how education is the primary link to a career;

their feelings about the kind of job they chose

in the production;

how their various work roles in the production -
related to a variety of skills and interests, and
how all were important to the success of the
project;

the exten: to which their planning was adequate
and accurate and the importance of

cooperation;

how they feel about the ability to choose and
change.
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LEVEL TWO

THINGS TO CONSIDER

Q

What risks were involved when Barbia decided to
de the hydrolab project? Why do you think she was will-
ing to tike the risks involved? What did b, learn about
herselt as a result? What faddures or disappointments
could have happened to her? What kinds of nsks are
alwass anvolved in muaking o carcer choice? What are
some of the possthle rewards?

Dexcribe why Barbura found her work satistving,
espectitlly during the hydrolab progect What personal
skills did she need 10 do the job? (Leadership ability,
abtlity to et along with others. ability to learn new
things quickly. ability to hundle new problems and situa-
tions. . Nume five other jobs which might use similar
skills, (Test pilot. medical researcher. aerospace engineer,
transportation engineer, archeologist, natural scientist.
mechanical engineer, ete s

What problems do vou think Barbara might have
faced when she decided to become an engineer? Do you
suppose her relatives and friends might have suggested
other cireers? What? Do relatives or friends ever suggest
careers for vou? How do their ideas tit with your own
idets about vourself? How can the opinions of others be
helpful? How much should you let other people’s ideas
influence vour decisions? What would vou do if vour tdeas
shout vour future were very different from the ideas of
vour fumily and friends?

On u sheet of paper hist three things that would
make work satsfving for vou. List three personal skills
vou would bike to develop and use in vour career. Think-
ing atbout the fiest two lists, nume three careers which you
mght chonse. How many more can vou list? Share your
list with the ¢lass to see 1f they have any sugpestions,
How would vou find vut about other carvers which would
be posstble for vou?

Do vou think Barbuara will ever change jobs? Why?
What might huppen that would force her to change jobs?
Knowing Barbard's ability to change. what de you think
she would doaf’

the federid projects she worked on lost their
funding and her joh disappeared?

she had flunked out of engineering school?

i new cireer opportunity opened up in marine
engineeri g th 1 paid more and provided a
greater opp - ooty for scientitic leadership, but
required dditional training in oveanography?
she no longer found her work interesting or
enjovible?

she were affered o job ina remote area of the
world testing equipment for a o ining company?
she had faited to find out what she needed to
know about the equipment she tested in the
hydrolab?

her skills became outdated because of new
developments in her field. and <she might be
replaced by i vounger engineer with up-to-daste
traning”?
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evervone lost interest in the ocein and all the
prople in ovean exploration lost their jubs?

Which of these items are i real possibility for Bar.
bara? Which have really happened 1o people in other areas
of work”? Do vou know anyone whose jub has been affected
by changes in the wonomy or by scientitic advancement?
Why is it so importunt to have the ability to choose and
chunge?

SHORT-TERM ACTIVITIES

ACTIVITY 1. Give each student a copy of the following
statements characteristic of people who have demonstrated
an ability to choose and change. Ask students to circle one
number (3. 2. or 1 next to each statement indic. g how
thev think Barbara would have answered each item.

Usually
Like

Me
S_omalimaa

Like

Like
Me
Never
Me

feet proug of mysetf, | am
someone good (o know

[
L]
—b

"3

gont mind beng different 3 ) 1
from othets.

hiave my own rdegss and q ,, 1
beliets about what s good
tor me

2
-

dunt get homesich edasily

When 1 move ar am awily 3
from home. t dont really

want 1o go back

r)
—

usuaily know how fo . anefit
front the lucky things that
happen to me

™

think a tot about who L am amd 3 ) 1
wheret mgomng

-3
—

know that there are several
ways to hive my tte which
would make me happy

can name a number of differ.
ent careers for someone like
me

thirk tha' studying ard work:
tng harc wit pay ofttor me

10

-

can change and be different
tan become prefty much 3 Q 1
what t want to become

11| hke totry new things eveni | 3

know | might 1ot succeed

]
pos

spend more enetgy trying fo

make things better fur mysel! 3
than | do berng angry about

the things t don t lrke

")
.

Note: Some adeas for this activity were found in Glazer.
E M. and Ross, H L. A Study of Successful Persons
From Sertusly Dusadvantaged Buckgrounds. Oftice of Spe-
cial Manpower Programs, Department of Labor, Washington,
D.C. March, 1970



After students complete their responses, ask each stu-
dent to total up the numbers circled. Have the class com-
pure their scores for Barbara. Does the class see Barbara
as a strong candidate for change (30-36 points), an aver-
age candidate for change (24-30 points), or someone who is
not likely to change (12-24 points)? Now without sharing
answers, have the students respond to each item as they
would answer for themselves. Each student should com-
pare responses to see if he or she ranked higher or lower
than Barbara.

Suppose someone acored “1's” (never like me) on each
item. As a class, consider each statement separately and
list as many ways as possible that a person might change.

Would you say that these characteristics of a person’s
ability to change are internal (inside the person and
under his or her control) or external (caused by things
outside the person over which he or she has little or no
control)?

Fow would Barbara have answered on the following
external characteristics of people who have changed their
lives?

i3 gég 1F
{ have gotten help from a few 3 ’

Spec:ia! peopte who
beiieve in me

-t

—

have had a chance 1o make
some decisions for myself

have had a chance to know
People who symbolize 3 2 1
what | would want t0 be

(role modals).

I have received support and
acceptance from those

around me. once | got a 3 2 1
chance to prove what !
couldt do.

How can these outside factors make a difference to
someone like Barbara?

Do these factors suggest things you could do to help
someone who is trying something new or is in a new
situation? What influence do you have over someone else's
ability and freedom to choose and change?

Q
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How would you describe the difference between inter-
nal r.nd external constraints on freedom of choice? If some-
one scored “'3's” on the first list and *“1's" on the second
list. what would be his or her chance of choosing and
changing successfully? What if that person’s scores were
the other way around? Which do you think are the
stronger of the two sets of factors? Why?

ACTIVITY 2. Help students to identify people in the com-
munity who are successful in non-traditional career roles.
{Individuals from college-oriented communities who are
successful in non-college work roles, ghetto escapees,
women in managerial, professional, and technical roles,
men in traditionally female roles, etc.) Invite several] of
the people to class to discuss how they were able to
overcome the barriers to success. If possible, have each
student visit a successful worker from an environment
and background similar to his or her own to allow stu-
dents a chance to identify with someone who has suc-
ceeded in overcoming barriers to freedom of choice,

LONG-TERM ACTIVITIES

The purpose of this activity is to help students under.
stand the ways that society's expectations influence indi-
vidual choice, and how society’s values are changing
toward greater freedom of choice.

A MOCK NEWS PROGRAM

Have students produce a thirty-minute mock television
or radio program reporting the results of an investigation
of how stereotypes influence the images students have of
themselves. The class could be divided into small work
Broups to investigate various phases of the problem, with
a representative from each yroup meeting to combine the
material and write the final report. From this report,
students should write a script, perhaps using mock inter-
views, on-the-scene news casts. flashbacks, or futuristic
news capsules. (“On this date 100 years ago . . .."” or “And
now for a look at the news from the year 2000.”") Have
students gather material for the program (suggestions are
offered in the Subject Activities section) and select their
tasks. If students choose to do a TV program, it will
include design and production of sets. Have students
watch a daytime news program or an evening documen-
tary for ideas about the kinds of jobs involved, paving
particular attention to the list of credits. Emphasize how
work roles in this classroom activity correspond to those
ina “real" working situation.



SUBJECT ACTIVITIES

ART

HOW YOUNGER CHILDREN

SEE THEMSELVES. In addition to the art work needed
on the set, the art group could gather paper. glue, scissors,
crayons, and picturvs from old magazines, and work with
a cluss of seven or eight-year-olds to find out how younger
children see themselves. The group could help the young-
sters draw or cut put and paste pictures to show: 1) what
they'd like to be when they grow up or 2) what they
would do today if toduy were a “magic day” and they
could do anything they wanted. Have students bring the
pictures back to class and help them analyze the collection
for examples of sterectypes. Also look at the ways even
small children express their feelings through their choices
of color, figure size, facial expression, ete.

LANGUAGE ARTS

STEREOTYPES IN THE MEDIA. This group could exam-
ine television programs. commercials, magazine and news
reporting. printed advertising. and children’s literature to
determine how the media describes a “good™ job, a “good”
education. “normal” life style, the “average’’ male, and
the "average” female. This group might need help develop-
ing guidelines or checklists. For example:

What kind of occupation is shown? Is it office
work or strenuous outdoor work? Does the work
require a college degree? How is the worker
dressed?

What is the “typical” family doing? Where do
they live? What do they buy? How do they dress?

What is the person doing? What skills does the
person display? How would you describe the
person? What does the person seem to enjoy most?

From their observations students can compile their
group report on stereotypes in literature and in the mass
media, and discuss how these stereotypes influence peo-
ples’ idens about work roles and educational aspirations.
They should also discuss how the media has been used to
help break down stereotypes. und find examples of local
efforts on behalf of women's rights a:d minority groups.

MATHEMATICS
STATISTICS ON STEREQTYPING. The math group could
have several responsibilities:
1. Poll seventh and eighth-grade math students and their
teachers, asking questions like:

Why do girls need math? Why do boys need math?

Who needs math more—the student going to
college or the student going directly to work after
high school? Why? _
Shouid girls speciatize in math? Why? Should
boys specialize in math? Why?

Do you expect boys to do better in math than
girls?

126

The results could be discussed in terms of the number
of women entering the engineering and mathematical
fields. Interviews with workers in non-traditional roles
could illustrate individual success in areas generally con-
sidered inappropriate for certain types of people.

2. Survey math textbooks to see how stereotypes are used
in word problems. pictures, and narrative examples. Want
ads in newspapers may illustrate how specific qualifica-
tions in math are required in certain occupations and how
some jobs are labeled as only appropriate for certain appli-
cants.

3. Compile statistics for the other groups and make
charts and graphs illustrating the findings.

4. Using U.S. Department of Labor publications, obtain
graphs shcwing the percentage of women and minorities
in the work force, and graphs comparing the earning
power of women with that of men. For example:

The Earning Power of Women
(Average Wages for 1970)
Total
Al
Women  Workers
Sclenti®s ., .......000000000..310.000 $13,200
Piofessional, technicat ,.,.,.... 6691 10,181
Proprictors, managers ,.,...... 5635 10.340
Clerical workers .. ............ 4788 7.351
Salesworkers ,...,..c...0...,.. 3481 8548
Craftamen .......ccco0veere... 4628 7878
Factory workers ............... 3.8901 6,738
Serviceworkers ... ............ 3332 8,058
The Earning Power of Women Compare
to the Earning Power of Men (1970)
% of All 5% of All
Women Workers Maile Workers
Peopie esmployed ae:
Proprigtors, managers ,,,... 4% 14%
Professional, technical ,,....18% 14%
Craftsmen.,,............... 1% 20%
Factoryworkers ,...........18% 20%
Clerks, sales workers ., ... ..42% 13%
Serviceworkers ... .,.......18% %

Household workers ,........ 6% Lessthan 1%

Scurce of both charts: Fact Sheet on The Earnings Gap,
Women's Bureau, Washington, D.C., Feb., 1970.



b Compare the earnings and unemployment rate of
"white collar™ workers and “blue collar workers to dem.
onstrite that great differences no longer extst between the

two groups. For example:
MMMWWtM
Anm vi Averages, 1962-72 (Worker with three dependents)

Total Con ract Transportation}  wholesale inance.
: o on Manufacturin and public and retast msuran
YO | pryate | Minmg Construction anulicturing P d refar urance. | Services

utiitres trade real eslate

1962 | 3 7699 | $ 06.90 $108.78 S 8553 —_— $64.37 § 7307 —_—
1963 78.56 98.68 110.18 87.58 — 65.67 75.36 —_—
1984 82.57 104.40 116.40 82.18 $104 92 68.93 78.14 $65.36
1985 86.30 110.27 122.83 96.78 111.64 71.12 81.20 88.71
1966 88.68 113.98 127.28 99.45 112.20 72.70 83.29 71.10
1867 90.86 118.52 134.33 101.26 114.56 74.7% 85.79 73.64
1968 8528 12252 140.34 106.75 119.54 78.49 80.66 76.81
1969 8999 131.09 182.49 111.44 125.78 81.94 96.50 81.49
1970 104.61 140.50 18647 115.90 133.52 85.86 89.76 86.66
19N 112142 148.11 181.92 12393 145.69 91.40 107.74 83.16
1972 120.79 180.75 191.86 135.24 161.85 87.19 114.93 99.14

Source: Manpower Report to The President, U.S. Depart.

ment of Labor. Washington. D.C., March. 1973,

SOCIAL STUDIES PHYSICAL EDUCATION

INDIVIDUAL RIGHTS. Have students look at national
and state legislation dealing with the rights of both indi-
viduals and groups. Euch student in the work group could
cover a different movement such as women, minorities,
migrants, and peop'e of Jow income who have been
granted equal protection under the law. Students might
also look at such documents as the Emancipation Procla-
mation. the 14th Amendment. various {ndian treaties,
immigration laws, literature about the emergence of
organized labor. the 20th Amendment. the Civil Rights
Act of 1964. and the Equal Rights Amendment. Also of
interest 1s the government's role in broadening education
to make it available to evervone through federal support
of public education. loans to post-secondary students. con-
rern for quality education. etc. The emphasis should be on
social progress and how the legisiative and Jjudicial proc-
88 has been used 10 attain equality. (Some of the students
might want to discuss the limitations of the legislative
and judicial process. State and local laws could be exam-
ined for examples of discrimination bused on stereotypes.
Someone 1n the group might want to look at how career
choice 1n the past depended heuvily on the father's accupi-
tion, and contrast that with today’s wider runge of train-
ing and career options.

SCIENCE
SCIENTIFIC CAREERS. Conduct polls similar to those
suggested in the mathematics activities to explore why few
girls want to have scientific carecrs. Talk with counselors
and science teachers to get their views on the subject. and
look at previous contributions of women and minorities to
the field of science. (For example. Dr. Dan Williams. a
biack surgeon. performed the first open heart surgery in
America.: Students could have an interesting discussion
about the following:
An Amencan youth orgamization ofticial argued for
Separation by sex in youth groups because the boys
organizalon was  geared toward many activitres 1n
Science mathematcs ang awiabion and therefore inap-
proprigte for gris

DIFFERENCES IN SPORTS. Discuss the difference
between orgunized competitive sports programs for girls
and those for boys. Compare them with programs in other
countries, and with the physiological and psychological
needs for physical fitness, competition. and team work of
both sexes. Poll te cners, parents, and students to find out
what is expected from boys and what is expected from
girls in these ureas. How are these expectations reflected
in the youth programs? Reud biographies of women and
members of minority groups who have beco. - prominent
sports figures and plan a mock interview for the broad-
cast. Have them tell about their efforts te succeed in
Sports in spite of the expectations of others. Make sugges-
tions about how sports programs might be changed to give
all students a chance to participate in competitive pro-
grams,

ALL SUBJECT AREAS
SUMMARY. After the “broadcast.” have students discuss:

the extent to which school and society reflect
the total range of choices for everyone,

how limited contact with people of different
backgrounds can increase the tendency to
stereotype:;

how individuals can suffer from stereotyping:
why stereotypes exist:

why ¢he reasons for stereotyping are
disappeasing in our society;

how they can personally help in breaking
down stereotypes:

how stereotypes influence vne's self-image and
actions;

how they have a wider range of choices for

the future ‘han their parents:

how legal, judicial, and social processes are
increasing the freedom of all people to choose
and change.
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WNVT-TV, Annandale, Virginia

Producer/Writer: Ruth Pollak

Treasure Hunt

Success Stary

1 Agree, . .. You're Wrong!
Choosing Changes

Producer/Writer: Louise Henry

The Way We Live
About bread & butterflies

Producer/Writer: Jan Skrentny
Things, ldeas, People

creating

Production Staff

Director: Michael Switzer
Director ’Editors: Richard Even, Frank Nesbitt,
Robert Gardner
Associate Editor: Leland Price
the Cinematographers: Michael Switzer, Frank Nesbitt,
Murdoch Campbell

: Assistant Cinematographers: Scott Gibson,
pTOdUCIng b;urd?)ch Cam:bell. Lel:::sd Price R
Sound Technician: Murdoch Campbeil

[ ]
agenCIGS Production Assistant: Jan Hatcher

Music: Morris Brothers, Back Porch Majority,
Cochran Family

Consuliants: Arvonne Fraser, E. James
Lieberman, M.D.. Martha Gross, Herbert Holstein

Documentary Subjects:
David Gilbert. Success Story
Zeddie Gillenwater Family, The Way We Live
Barbara Pijanowski, Choosing Changes

Cooperating Sc’. nls: Georgetown University, Birney
Elementary, ! ew Elementary. Boston-Hoffman
Junior High School, Middleburg Elementary,
Freedom Hill Elementary, Timberlane Elementary,
Northern Virginia Community College

Acknowledgements: Billy Arnold. Honda Fairfax
Motoreveles, Juqui Benson, Steve Berryman. Morrie Epps.
Sammie Campbell, Dr. Marcello Fernundez. Dr. John
Holland. Dr. Tom Kenney, Ms. M. J. Murray. Dr. Anthony
Llewellyn. Gilbert Jaffe. Dr. James Milier, Dr. John
Sessions. Smokey Roberts. Capital City Jumboree, DuPont
Chemical Company, Fairfax Police Academy. Hartwood
Para Center. Maryland State Fair. J. C Penney, Manned
Underseas Science and Technology Office of the National
Oceanic and Atmospheric Administration, Perry
Foundation Hydrolab, United Staten. Army, United States
Post Office. Woodward & Lothrop.
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KETC-TV, St. Louis, Missouri

Writer/Director/Producer: John Allman
Managing Producer: Don Jeffries

<
Me, Myself & Maybe ‘ﬁb\’
Planning Ahead: The Racer ‘3\'
Pouer Play .\Q‘.\
Director: Don Jeffries §

Writer: John Allman

2
: g
Taking Care of Business )

Production Staff

Assistant Directors: Marcy Tate, Jerry Kritz

Cinematographer: John Huston

Assistant Cinematographers: Jordan Kaiser,
Gordan Rauss

Editors: David Howard, Peter Bretz

Sound Technicians: Brian Elliott, Jerry Krite,
Al Bussen, Dan Reid

Optical Effects: Tim Leone

Art Work: Karen Isam, Tim Sappington, John Ryun,
Marilyn Dilly, Dic" Xirsner

Production Assistants. John Ryun, Mark Zuke.
Todd Kritz, Tim Sappington, Dick Welsh,
Eric McKeever, Larry Price

Consultants: Moisy Shopper. M.D. (child psychiatrist)

Earle Hollis, Image Society, Mexican American
Cultural Commission

Still Photographer: Art Fitzsimmons

Music: Don Ray Sampson, Merrill Clark: Plannring
Ahead: The Racer; Arthur Custer: Power Play;
Frank Ray: Taking Care of Buriness

Cast Members: DeAnne Austin, Cathy Simpson,
Darlene Parks, Terry Haynie, John Forrester, Sarah
Lewis and her class, Danny Fitter, Marty Schmelzle,
Jeanne Austin, Don Haskins, Rick McGougan, 8Sixth
grade class-Brittany Middle School, Helen Schaus,
Matt Siegel, Mark Leavitt, Rebecca Senior, David
Noelle, Mickey Pierce and Evelyn Braden and
their classes, Norm Dorb, Carlos J. Villalobos, Helen
Mora, Cariton Duckworth, Catarina Mora, Marta
Mendoza, David Mendoza, Rosita Guzman. £ nastasia
Mora, Yvonne Vicor, Andrew Gladney, Mary Alice
Kearney, Mr. and Mrs. Ralph Williams, Ron and
Lynn C-hen, Lawrence Jungman. Billie Jacobs,
Carmen Murack

Cooperating Schools: University City Schools,
Brittany Middle School, Clayton Schools

Acknowledgements: Dave Roach. Sarah Lewis, Billie Jacobs,
John Yunker, Mickey Pierce. Evelyn Braden. Bader's Art
Store. Jennne Mantia, Tony's Parkway Service. Ed Tate.
Myrick family. Mr. and Mrs. O. L. Allman. St. Louis Park
and Recreation District, Mrs. Buckowitz, St. Louis Photo,
Bicycle Center, Cornet & Zeibig. Inc.. Famous Barr.
K-Mirt. Michelson Realty Company. Mi Pueblito
Restaurant. Spangler Cycle, Mr. and Mrs. Donald C.
deffries, Mr. and Mrs. Gordan Reel, Mr. and Mrs. Martin
Schweig. kene Michel Trapapo, Shirley Kurre
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Unit Productions of the Utah State
Board of Education

Producer/Director; Dean Bradshaw

Creati ng Writer: John Allman

Decisions, Decisions
School & Jobs
Work Means . . .

Production Staff
CinematographeryEditors: Robert Clayton.

» Ronald Hyman
pr OdUC'ng Sound Technic;‘ans: Dale Steadman, Derrell Dansier,

. Klay Andersen, Kathy Fletcher
agen C|es Production Assistants: Denece Green., Bob Olson
Music: Don Ray Sampson, Merrill Clark
Consaltant: Lynn Jensen
Cast Members: Mark Rowe, Kurt Bagley. Mike
Mason. Leanne Rowe, Marge Crittenden. Chet
Blomquist, Spence Young, llona Pierce, Grant Geary,
Ken Sansom. Marci Kirk, Ethel Callis, Ferrin Gregg
Cooperating Schools: Sanpete School District, Murray
School District, Jordan School District, San
Francisco City Schools, Salt Lake City Schools

Acknowledgements: Redman Moving & Storage. LDS
Hospital, Summit Mercantile. Aerotec. Inc.. DeSoto Cab
Company. Utah Stars, Joan Baez, Topaz, Evan's
Advertising Agency. Tooele Transcript & Bulleting. Air
National Guard. Northwest Multi Project Center. Kent
Worthington
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WHRO-TV, Norfolk, Virginia

Producer/Editor: Larry Crum
Writer: Ruth Pollak

creating People Need Peopie

Qur Own Two Hands

Production Staff

| Cinematographer: Stewart Harris
the Sound Technicians: Ron James, Rodney Sharp

Production Assistants: Glen Morgan, Rick Voight,

pr OdUCing Sheralyn Lerner, Paul Gaddis

Music: Larry Crum: Our Own Two Hands, People

agencies e Peopte

Documentary Subjects:
The Holland Family, Our Own Two Hands

Cooperating Schools: Hampton School for the Blind,
Kempsville High School, the Public Schools of
Virginia Beach

Acknowledgements: Richard Brinson and the Florida State
University Flying Circus. Mary Brown. Chesapeake and
Potomac Telephone Company. Bill Boyce. Rick Bender, Mr.
Oliver. Bob Cogsdale and the Virginia Tech Agriculture
Extension Service, Wally French
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Georgia Department of Education,
Educational Media Services Division

Producer/Director: Ron Nugent
“Using bread & butterflies”

Production Staff

Production Coordinator: Ralph Crandall

Cinematographers: Bruce Grimes, John Huston,
George Macrenaris

Fditor: David Howard

Teachers: Willie Foster, Marlys Peters, Debera Sharpe

Consultants; Dr. James E. Bottoms, Debera Sharpe
Cooperating Schools: Atlanta City Schools —Dr.
Curtis Hensuu and Willie Foster; Cabb County
Schools—Robert Cook and Albert Price; DeKalb

County Schools—James F. Clark and Geraldine
Tilson



Instructional Resources

Workshop leaders’ materials, including a handbook.
reference items, and u variety of audio-visual materials,
are available for the training of teachers and others
involved in the use of bread & butterflies. Various
modules provide a clear understanding of the
backgroind, objectives, and processes of the complete
project. These workshop materials can be obtained from

AIT.
“Using bread & butterflies”
L ] L4
Using bread & butterflies. a twenty-minute ir-service
d'scoverl n g color program. demonstrates how some teachers have

used the project successfully in their classrooms. The
program emphusizes children’s feelings and attitudes
nbout career development. It shows how teachers and
students use bread & butterflies in a variety of ways as
part of the total curriculum. Using bread &

WOkahOpS, butterflies is available from AIT.

]
filrns y “About bread & butterflies”
About bread & butterflies is an informational
Cassettes’ pmg:'amn:esigned t:) ac:;ua:r:t p:;ent:z:‘c;?xe:mrs. and

. general audiences with the project and its objectives.
re lated mater'als Included are excerpts from the student programs.
examples of children and teachers usi ng the project,
and comments from education specialists, The
fifteen-minute color program is available from AIT.

“bread & butterflies” films, cassettes

Individual bread & butterflies programson 16 mm
color film and videocassettes can be purchased from
AIT. Preview prints are offered to prospective
purchasers without charge except for return postage.
Special prices are available to bread & butterflies
consortium agencies and to those entitled to service
from a consortium agency. (See inside front cover. ;

To purchase or obtain additional information about
“bread & butterflies” films, cassettes, or related
materials, write to:

Agency for Instructionsl Television
Box A

Bloomington, Indiana 47401

Phone: (812) 339-2203
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The Agency for Instructional Television is a
nonprotit American-Canadian organization
established to strengthen education through
television and other technologies. its

primary function is the development of joint
program projects involving state and
provincial agencies. A division of AIT is
National Instructional Television, which
manages the cooperative projects. AlT has
its main offices in Bloomington, indiana, and
regional offices in the Washington, D.C.,
Atlanta, Milwaukee, and San Francisco arcas.
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