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When children are visually handicapped to the point

that they cannot read, some other form of informatiom carrier, such
as braille books, sound recordings, models, and realia, must be used.
For deaf children, one must provide a variety of visual information
on transparencies and captioned filmstrips. Retarded children need
special materials which are in logical segquence, bave repetitive

characteristics,

and have no distracting elements. Bultimedia

materials may provide helpfnl reinforcement. pisturbed children may
be helped by individualized instruction. The librarian can be a
tremendous help to these children, and also to physically handicapped
children, by choosing appropriate equipment and materials and by
leading handicapped children toward materials that will help thea to
understand themselves, their limitations, and their potential. The
author suggests some book titles, both for handicapped children and
for adults concerned with thes. (LS) :
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‘The handic;ppiug conditions sustained by some children render tﬁum unable
to learn througb the utual channels. If ‘a visual impdirment is sufficiently
péofouhd then sight obviously cannot be rrlied on for {nformational input.
ﬂowvat, {n instances of milder DLmpairoents, the use of vision may still be
~«vvozuly rcstrxcted and primary dependence must be transferred:tofauditéry
and t;ctilc channels, For the Iibrarian, this means that the selection of
information carricrs must be reformulated and rechanneled to other .nbstitute
'Eﬁn;tioniﬁg'modalities.' Materiais way nced to be available in brailled or
rocorded format as well as in printed modes. Models and recalia are {mpovtant
means to transmit data.

The Iibrarian nceds to determinc which is the best mcthod of presenting
various kinds of information ~- best in texrns of the information structure and
best'iu terms of the childé' needs. Braille is the most cumbersome and
ex?ehsive in terms of both production and storage costs. However, braille is
still the medium oé?chotce in certain subjects such as math chemistry, etc.
wbere { cequent immcdiéte review and the capability of rechecking one's percep-
tién readily are important. There are a multitude of sourxces for brnilled tradef
books undkluxts. in addition, there are some agencies which will braillé
materials on request.

For certain pufposcs, a recorded format is preferable. Literary expericnces
and narratives are available on discs and tapes which have been vecorded by the
theatres' top artists..‘Th; fibrary of Congress is the major, but not ggc]usive,
distributor of talking books, available now to anyone Qﬁo is biiﬁd ot sﬁétaihs

sufficient physical fupairment to make the reading of books in printed format

arduvus. Discs are becoming lighter in weight and fidclity at lowered achd
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has imPYOVcd to quch an extent that now talking books are much casicr te hwndle. -

Talking book wachines are available free to all uqers with full repair and
'repl;cnmenc service. ) | |
2R Spced tape recorders have been produced whlch enable the hlir;d
| readur o_skfm and review at rapid spceds or to ponder and savor t hose w1tcxials
.which rcqui;e concentration and study. This technological advance has been an
enormous boon since the bltnd child now can more easily simulate the varied
acadcmic bghavior of the sibhted »hild. “This type of prc‘cutatinn is highly
suybuervient to his nccds and thus is a vast improvement over his bexng forced
t‘ Tipt to the duwwnds of a munospeed Lecordcf. ﬁbth‘braille reading and
1£5tcning to recordings are slower modes of.lcarning than reading standard
priné format. Condensed speech, ‘a recently available auditory development,
-ailows some speodnup of the learning process. This is important in high school
yoarF especially if the disabled student is college bound and the cost/benefit
ratio of time spent on studies is of critical importance.- | o
Priams, mabnifiers, and such projection devices as closed circuit
television screens enable the se¥erely visually limitcd student to m1wim£ze
what vision ﬁe has. Thcfe ié pow a LObtly prototype model of a camera device
which photographs standard print and translates the image into rai%cd 1ctturs

<o that any printed data is instantly available {n an intelligible furmat to

blind students. Further breakthroughs in reducing the impact of SlbhtiLaneSS

- L

can be oxpcctcd \
. 4

For the physically disabled, ,uuh considerations as case of use, automatic

fnatuxgs, lnd ruggndnoss may be the deciding factors in the purchase of media
cquanont.‘ Selféthrcading-or‘caltridge capacity projection may seem a luxury
A

for-the fully functioning student, whereas these capabilitics are vitﬂl features

in equipment for the physically {mpaired. Lf puor upper body developuent or
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disability of the npﬁcr vxtréﬁﬂfiés“iéwé‘fﬁéin},”ﬁﬁﬁéfbd“hd b

ook s may be less ...

fatiguing because of the reduced weight thnn fardcover hooks.

r

For the deaf child, the proforred visual mcdium for énfb

is frequently the tranﬂparency.

face his listenets so that

signs are read simultancuus

T

the @ fwsdet in di mi*‘he& 1

childs' participation. Whe

ins. 1~ ation to tlose childx

.'nch with recorded sound th

.studcnts and reinforcement

For the, r;tarded child

.concepts in logical soqnenc
and have repetitive chayact

cffective since reinférceme

Tapes which narrate a films

may provide the additional

-

érojeétor pefmits utili?ation in a fully lighted room allowin

the projected image can be viewed

rmat ion display

The nature o£ the functioning of the overhead

g the speaker to

as lips or hand

ly. Any altcrnate pxojectinﬁ loviee which places

ivht or in hack of the viewer ost

n filmstrips_are‘uscd captioned o

]

en than qound onas do. If caption

ricts the deaf
nes. transmit more

ed filmstrips are

en information is avaflable to buth blind and deaf

is also achieved for all others.

it is necessary to select materials which develop

e, contain no extraneous or distra

cting components,

eristics. Multi~mcdia presentattons are often

at -through multiple channel input

trip, the cnutent of whxch is repe

i{s desirable,

ated in book format

,upplcment the limitcd child nccds. The reinforce%

ment potentlal of tapes and film loops is high' vhen the latt

~ projectors with freeze frmme ciap
as for varnfnl exnminntion

The disturbed child may need more indiv

{s extended,

peers, His ability to function well in a group, cope with ti

survive in a competitive situation is minimal. Media offers

pusslbilitics‘for‘rnqpnnding‘to his inslrugtional nocds,

In many libraries, eve

bouké are still the backbone of the collection,

er is used in

acity,; opportunities for reduced pncing ag well

idualized instruction than his

me pressures and

a multitude of

n those known as materials or resource centers,

The exceptional child needs



) anéﬁgnn use books too, rherefore the ééilen&inn should incluée setections to iii

. or large Print books. N w‘thcre -are twin viston books available which have

’ c;ppgd )onng child needs picLure books with good fi¢ﬂre/gr0und discrimination
‘and well outlined figures. The deaf child and the mentally rotarded child

: both nced high interest/low ability bOOkS‘ their”interests closely parallel

' skills may be wmuch reduced. For the deaf child this occurs because deafness

—4- : : : .

ac;ammodate his qyecial necds. The visually impaired child may nced braillcd
‘ e o

both standard princ and bratlle within the same ‘book so that reading exper&enCas-'wu

can be sharcd by sighted and blind children. This means that this format con-

tains great poasibilities for aocializacion needed-dy both the digabied and

non—disabled child, large print buoks are plc“eutly published in traditional

book sices instead of thé outsized format so the child is not emharrasscd by

having to hxoadcast his nced for adapted materials. The perceptually hﬁndi-

those of their age peers although vo bulary, sight reading and comprehensibn

8Lﬂ0f311y causes delayed language development which results in a reading pet-

formance coneiderably below grade level, However, his normal intellect roquircs
waterial in keeping with his chronological age.

Fn; disturbed childreu under psychiatric treatmcnt, books may be a part of
their therapeutic program. Problens under consfderation may ofteni be cxamined
in a-fictigﬁal setting which would be too painful to deal with dixeutly in real
life situations., For the haladjusted child, the examipation of cvents involving'
personal, familial or social’ pxessurq in a litexary foxmat can be used to e%plote
a variety of socially acceptable means of coping with problems.

Just as the librarj supports, complements, oxtends, vivifies and
iudividualiZQS‘the curricnlun for the average Lhild, so it must perform these
functioﬁ; for the special child. The nced, however, Is even more crucial.

ranally clrcumstances have created a gap of some size betlween the functioning - -
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‘aé;éé&ic pérforménce of the excu§t£§n31 chiid.;ﬁ&-égggé éf $£; 58§ §eefs. -
This discrepancy is us ually pcrceivcd by the child, and he 1s {ncreasingly
diQtressed by it as hc mntu;e; and observes differential rates of«#chievce

;-ment. This awareness depreqses his . intcrest in 1earning and the prospect of -

using library materials appears formidable, non—:ewarding or futile. | :

It is in this context that the librarian s role can be of prime impot- ' ::

tance since she can address herqelf to this distressing academic picture in

o .

T a non- th:gatening, even hclpful role. By manipulating physical and personnel

* yeaources, by drawing on materxnls cspecially dcveloped for children whose

1npzxrmcnts have diminished their reading ability, by aillug on apccinlided | é

'1oca1,‘state and national qouxces, she can construct a media—augmented program, i.§
an appropriate print program or an array of specialests who can supplement her |
skiits. Parent grnups, service organizations and local universities with

 special cdication programs often have'rcsources which might be utilized.

By avoiding experiences which stress cvaluation, the child-cnn relax his

guird ‘and be wore receptive to infonnational input. - Particularly in a main-
&
strnaming sitvatfon, it may be that the gruatoqt accomplishment of the librartan

is to make academic involvement feasible, efficient, casy and pleaaureable.
The library pefforms an eggsg}ally eritical academic service for‘the
special c¢hild, Because of the exper{eutial construction in man} of these
chiidfun's lives and because they have been denied the intelleétnal benefits
which direct participation in the cultural cxperiéucé usually gencrates, they

have many and varied gaps in their bank of knowledge. The libtary has the

potential to partially compensate for this intellectual vacwm.”

The mnterialg'jn“n_maiﬂstféﬁﬁéd'cinssroom are unlikely to be fully

—_— ?géﬁbnsive to the nceds of the special child, The format may be fnappropriate,

the intellectual demands may be too stringent or lax, or the style may be
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o unstimelating or 3gc-in§ppropriaté.

of rusources can provide the variety necessary

»

learning{

-

~6=

Only the library, with its multdplleity

to deal with a wid€ ringe of

--cutricular:subjec;s'adaptablé to theﬂchild‘s‘spécial requirements. or

The libracy, unli&é_cthef school settings, can insure thgt the special

child is an "excellent" student. Moreoy this success dight provide the

>

N chtld}uﬁpﬁ ;hempsy;hélogical susténance to balance those arcas in his life

which are negat ivistie or destructi#e. }: can alsoe "share a satisfying

feeTing of belonging and may gaiﬁ‘the social and psychological skills which

Jorive from group interaction where

in he isn't're{egated to the sidelines.

The librarian should not overlook the bibliotherapeutic impact of literature

. . ' A
capable of providing emotiunal support and insight into the univer'&ig of

human experience. Prudedce Sutherl
ip'a kidéty'repfintéd article state

By the tfme I was well int
to a tremendous degree, and f

and, a young woman with cerebral palsy,

. : ’ /
=34 , S

o high school I felt my difference
urthenmre, I felt that 1 was

radically different, not only physically but mentally. My

arents and teachers recomnen
read had an added bperaring on

dod authors and books, and what I
my feeling that T was mentally

different from most other people. The young, severely handi-
capped person desperately searches for a normal person who fecels

the way he does about l1ife.

His search is so intensive that he

{s most apt to identify'himself,,though the image is vastly
distorted, -with whomever he is reading abomut. ' '

After a fow years 1 felt a great desire to assert my indepen-

which were recoummended to me,

dence, but it wns'difficult bacaune of my physical limitations.
1 began. to choose my own books instead of reading only those

One of tha most memorable of

(hose was John Updike's The Centaur, Updike writes very per=

ceptively and honestly of the whole expericnce of being

human - physiotﬁgical, cmot {onal, intellectual, and spiritual.
that a tromendous comfort and relevation he was! The identity
and unity that I suddenly felt with the-human race after so 1on§

a period of isolation has to

- .

be experienced to be appreciated.

¢

L. prudence A, Sutherland, "on the Need of the Severely Handicapped

to Feel That They Are
(April, 1969), 265,

?.1bid,, 266

Human,' Top of the News, XXVL ¢



‘“"Nﬁaépver else may be imp&iredl hagﬁicapéed éhildren-ofcéﬁ ba#e.devéldpéd
- hi;hly refinod skills in evaluating the fcelings of people they cé&e in‘
contact with They know the difference betwecn welcome and tolerance; between
conc?rn and: ob1igation, between u1rmth and phoniness, 1f the libtarian _
dcvelops tbe ability to sce behfnd the myriad facades the Lvaptional child
uses to fend off the prpequrcs of a world he has not yet le&inod to deal with
dixectlyl she will remlira thnt the bdhavior she obscrves is not so much
"'dixcctod at her as simply toward her becauqe of her prnwimity or what she
s)mbolically perconifies. This will take time, pativpce, a hxvh lkvel of
tolerance, 1nd a bxu?t deal of tenacity. The rewards which can be Antxeipated
».afe onormous since she might reasonably assume that Qctive intervention could
radically change the quality and direction of a childs' life.

The parents of the excoptional child are no more likely than the parents
of aerage children to be able to assist fn the adjustment problems that are _i
the innvitahlc conComitant of growing up in contomporary soclety. Such problems
as biblfng rivalry, dcath or eepalation, realistic accept1nce of self and the
_confusions of puberty are the heritage of all children. The exceptinnal chtld
has, in add{tion, ‘the problcm of acceptance of his diminished functfan,
Iesnnned {ndcpcndence, vocational uncertainties and restricted opportunities
for -social grnwt;h.

The harnyal sibling rivalry is exacerbated in a family which includes a
special child, Treatment is fnhgrcﬁtly unaqual since the needs of the special
child must be accommodated and the non-afflicted will enjoy opporfunities and
experieﬁces unavajlable to his sibling. The jealousfes which result will find
theif‘connrerpért in literature through which each chiid'can'cume to understand °

that his emotions, far from being shameful and separating him from the main-

$Lrcam are normal.and common to,all humanity. This frees him from the self-
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gonoxlted press to pprceive himqelf as alone or fundamentaily'di{feroné;

. Literature can present a varicty of rudpnnses to a wicuation. The

L

- chnractcrs in a story react in compsqsionatﬂ sensitive, selflsh or ignable
"ways and the child rcadar can explore the possibillties and note reactions*

’throﬁgh dycs other than his own, Fo: a chlld whose direct experiunCes are

Iimited this is espccially critical,

The dibﬂbled can see themselves reflccted in books and may develop a

*

“more realistic undarbtaﬂding of their limitations and potential. But

¢ -

literature is often miaused with the handicapped. Often characters in

stories are plgpQ\Od as oud glcs for the young re“der to emulate. The child |

is.vthrtcd to nodel him¢31£ after these high achievers., If he does so, he

is consequently burdened witﬁ poor self cstecem since he can hardly hbpe to

'
!

aqual their accomplishmcnts./ The librarian must be caucious about super-

'fﬁposing her ﬁwn‘values upon the diaabled child. His own intexests, drecams

~

and hopes must control hls llterary choices.
The.acéeptance by the libraxinn of the special child will set the tone
of behavior for students in her 1ibrary. Some children find the uncontrolled
ﬁo#emunts of the palsied child disfurbing or the impcrfect attempts of the
deaf child at cnﬁmunication unintelligible, They are frightuned or uncomfo:-
tablé or put ;ff Possibly, some of them mimic the superstitious mfsunder-
standings or avoidance bchavior of the larger society. ‘They are amused or
contvmptuons of the 1uuncss of Lhc retarded child and subject him to ridicule.
The lihrarian cannot tolerate this. ler role is to scrve as a model of
appropriate, w welcoming behavior and to vxpand the non-handicapped child's
understand ing and empathy for his school mares.

paniel Fader reports in The Naked Children of his efforts to include

Johnathon, a re jucted spastic child into the nursery school activities:

el s me et PR Lt e s
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I came to see clearly what I did belicve: that four-year-old
children must not be spared the human requircment of accepting
a Johnathon .., Certainly not all of the children accepted
him, perhaps not one of them accepted him fully. But that does
not matter efther. What does matter is that a community of
nineteen normal children found a place for one abnormal child
bgcnnﬁe.tt was inconceivable that less should be demanded of
them. L I i N

L TRal T Bad Laiiodd Ra

1f such a demand can be made of nutéefy'schbol children and they are ablé.

td

o

ny ??ﬁ!l

. to live u§ to‘it, then at 1e$st thié‘much must be demanded of school age pcople.
.ﬁﬁé Eléé‘cah'the liﬁfarian'éssiSt'in‘tﬁié Acééptance'in édd£Eion~€o her own
‘éxample? Library'ptagramming must be,so'organizéd that the special child can

T fea&ily’participéte. Météfials-anéﬁprocedures must be set up so that it is

clear to all that normal library fuuctioniﬁg inclg&es ev;rybodx. This is not

é propdsition open to quesiion; ft is on a priori assumption.
Additionally, thé librafian must seek out the'litefature written for | .
. children which exﬁlains_éné illuminates the :aﬁific&;ions of disabiliﬁies.
There are a surprising number of books which pbfﬁfay éhéracté;s wh; Qre.
retarded, dis;urbed, scnsofily impaired or physically handicapped. In tge -
mounds of_dross‘published,lghcre are some works of sup;;iot qdali;y. Itliq |
important that father stringent selection standarﬁs‘ﬁe.used-théugh. Some of
the books fp.ché fieid could compete acti#elylf;r the worst-book-of-the-ycar
award., Some are maudlin, dripping with pity and full of tearé for the poot'
liﬁtlc afflicted character, The authors'! tearful self-indulgence is

jntolerable and cortainly gchnfatcs,precisely the wrong responses, Other

books are full of misinformatidu ahdAoutrageously improbable cvents. One

rocent hook about a mentally retarded child has this character saving a lifé, ) E
singlechandedly licking the school bully in front of two of the bully's friends B

who are properly {ntimidafcd and catching the child who vandalized his school

complete with incriminating cvidence.® A polio victim in another book who

v—_.&/

- ——————— e a RO L

7 4.L. Doan Carper. A Cry In the Wind. (Tndependence, Missouri:

B

Herald, 1973,
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had hécn unable to Qalk, suddonly érabs his crutches and h{ghtails it down o f:?ﬁ
the hall when his haseball hero appears on the scene.” In yet anotﬁe¥ £antas§; : ;:;
_a -ten- yv1raold character with a severely deformed leg completes a ten mile : o ‘_;;
‘.walk to raise money for charity.ﬁ Some afflicted characters are sueh models ~J:éi
'of patience; penception, kindness and compassion that instant bcatification ' ) Iég
would secm an insufficient response._ The truth is, of caurse, that such ' éffﬁ

childron are more apt to ﬂuffer pain, frustration, isolacion and humiliatién,

[

and tbntrary to popular nythology, the experience is-not generally nnobling.

Qom; books are full of inacrurate -dinformation.  Mediczl and prusthetic
‘ -

Ldevicaé are mielabeled, disorders are imyroperly'described terminology is;

careléqs and behavior and prognosis are inconsistent with the most rudimcntary
knowledge of the disabling condition. ., .
Other books are just plain bad Iiterature. Plots are contrived, characters

unbelievable, style ungraced by either a firm command of grammatical constyuc~

tion or feltcit{ous phrasing. An {nferior book will not be improved by the

introduccion of a handicapped character. _ _ _ _ "_ f{_h' | _‘ ’ -

There are, however,. some truly sensitive, pcrceptive and bedutifully written
m

bouks. ‘the characterization of Charlie, -a profoundly retarded child in Summer

of the 9wans7 is excollcnt lle responds to the world in ways a child so

\
1

afflicted could be expected to respond, His family reacts to him with a
combinﬁtion of frustrnt{nn, compassion, dnnoyance and love =-- a 1 belicvable
coubination and 2 relief Lrom the unidimensional bchaviors displayed in

lesser books.

o
5.pawn C. Thomas, ablito s Nuw Feet. (?hiladelphia; Pcnnsylvania:

Lippincott, 1973). “
6'Prudonce Andrew, Mistcr 0'Brien. (Nashville, Tennessee: Thomas

Nelson, Tne,, '1972). :
7'Betsy Byars. Summer of the Swans. (New York: Viking, 1970).

b
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The Bov who Conld N1ke Himself Di 1gpoars tells of ‘the’ prCSSutE§ on a yaung

_ | Sy g
boy wh{ch make him retxuat frum reality {nto a less throaaexing p yrhotic ' s

_ state. The au:hgr tr«nvports the roader inside this child 8 world and one Egg

B

R '*““=ewppriences with him the iutolcrable buxdons af his exibtance.‘ This is a

ol
,'ﬂ »
*

i 20 1R5 !

.

.m."-qcnsitive an& moving story, of a difficult subject to cope with in juvanile
E o fi‘tion.

H“‘ Judy Blume s Decnieg, the story of a tecn-age child stricken with scoliosis,

a condit{on which Lf untro1tcﬂ causes: spinal defarmation, is a uperior book.- -
e

. At one poin: in the stozy Deenie rccalls'-"This afternoon, on -my way to French;

jI didn t look away when I pa-’cd the epecial Vlaqs.l I saw. fena Cuurtney working |

| at the b11ckboard. 1 wonder if ahe thinks of herqolf as a handicapped pcrsan T
'{ | or just a rngular girl, like me.“m This kind of perccption makes the book
usoful to the 1ibrarian concernad with the integration of the'speciai cﬁild.
Tt can hclp the unalflicted ‘see thrOugh the imperfect body. to the much more

significant humanity undorncath

A echool librarian, perhaps mcre than mest faculty members, is apt to

wbﬁder what fmpact her prescnce has had on the thJdS which pass through. the
1ihrary. When the libr1ri1n has enthueiahtiaally and avprapriately pteséribcd
and tailnrod a program for Lhe exccytional child, that influence has often been

of pivotal irpoxtanre for those children. She h1s, through hex own e(foxts and

-

by cxp]oiting the powerful literary Lools of hﬂt t.rade, worked rnwnrds the\gpal

-

of full participation and of a more democratic and wore Lananistic world view

by disabled and non-d izabled alike.

P ]

8.kin Platt. The Boy who Could Make Him se1€ Disappear, {(rhiladelphia,
v Pcnnsylvxnia' ¢hilton, 1968).
9. judy Blume. Deenie. (Scarsdale, Kew vork: Bradbury Press, 1973).

10.11d., 155.
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