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Black Studies,
White Teachers,
and Black Colleges

by Joan U. Monro

Phere are two general things 1 would like to talk
tbout: tirst the notion of relevance and timeliness in

Ccurricalum; and weond. 4 general consideratin of
“the black college. where it is and where it ought to
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I'm going to plunge into the problem of rele-
vanee and timeliness by asking a question which 1 do
not think we ask often enough, and which is always
in the middle. of any faculty debate. What is a
college supposed to do anyway? What s the

college’s obligation to its students, -its prime obliga-

tion? Fhe college has custody of 500, 100, or 5000
students and that is why it is there. Not to allow the
faculty “to conduct its research, not to give the
president # faney office, not to give alumni thrills on

Saturday afternoons. Fhe whole point of a college is

what vou do for vour students. And. with a
qualification or two, the truth of the matter is that
the college is free to try almost anything it wants to.

The sacrcd arca of credit can
stir up a lot of miscrable debate.

The sacred area of ¢redit and what vou are going
to give credit for can stir up a lot of miserable
debate. Most college professors who conduct this
kind of debate are not such thoughttul educators
after all. they are specialists in geology or chemistry
and really are no more expert on general problems
of education than most well-intformed laymen. They
are “experts” on education because they can, like
anvbody clse, always refate back to the school they
went to like Boston Latin, or some - xperience they
had. The truth is that most senior faculty members
have not given much thought to what the college is
trying to do until they come to a question like: arc
we going to give credit for this English course? If 1
speak with feeling on this point it is hecause | have
been in the middle of so many of these debates. You
can get more silly talk about educational policy in a
college faculty of arts and sciences than you can
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imagine. The fact renuins that the college can
always do what it wants to do; the college can really
Jefine itself, . .

Now. how do we do thar? One thing we often
lose track of it that we cannot and do not do the

- sanie thing for all students. Some people try to usc

Harvard as a standard of some kind. | prumise you,
as one who used to help decide with the faculty
committee on the marginal degrees at Harvard
Commencement, the anchor man in the Harvard
class has a very different education from the man
who graduates summa cum laude in organic chem-
istry. In fact, he has been in a completely different

Cinstitution, with completely  different  attitudes

about it. It is not the same oducation at all. Yhe
anchor man is a man who rowed on the crew, who
joined a club, whose whole life has been socialized.
Hie majors in soci! redations so he can work it up at.

the last minute; most of it he knows already by

reading the New York Tines. He hardly ever goes to
class. He wouldn't be found dead in the library. And
there are plenty of such students at any college you
can name. On the other hand, you have people for
whom the curriculum is fiercely functional. Their
whole being is going to depend on how they do in
organic chemistry. They get in there and dig and
fcarn an awful lot, one way or another. :

So, there are such differences of temperament,
ability, goals, maturity, personal encrgy, family
background. that when the college postulates on
standards, or says,“We've got certain standards here
that have to be maintained,” the faculty is looking
at people who graduated with honors. ‘They are not
looking at all the people who are graduating
marginatly.

There are, however, certain rough standards that
we all have in mind, and it will pay us to look at
them. First, 1 think most of us have in mind a
general level of literacy: the ability to read and write
complex materials, We get an annual affirmation of
this from the fact that businesses come in to us to
hire people who are going into executive training.
They want our graduates because our graduates can
read office memoranda, company manuals, instruc-
tion books, and correspondence of a fairly com-
plicated nature. The same for the Armed Services
Jooking for officers. These operations are huge
burcaucracies and they run on paper work. Some-
body has to be able to rcad and write on a certain
level. In our socicty teaching to read and write

"amounts to vocational training. 1 do not think I am

misstating the fact.

Another part of the curriculum we have been
working at for forty or fifty years at the collegesis a
broadening out of courses, or what we now think of
as a general education. Ve want our students to have
a certain beginning familiarity with history, an idea
of where we stand in time, where our civilization



. stands in relationship to other civilizations. And we 3
want & certain familtariey with science. Séienee and

math are of incredsing impartance because oirs is 1
svientific and technical age. If a nfun docs not
understand sume minimum things about sience and
- technology, he really is not equipped as 2 citizen, A

hundred and, fitty. vears dpo the same Rind of

- emphasis wad placed on religion” as the absolutely
cessentid qualification of an eduvated citizen. The
tendency now is to play religion down and emphas-
dze seience,

We don't do at all well wich the
creative side of humam hehavios.

- We dn the colleges don't do ar all well with the

cereative side of human. behavior, About the only
Tield we do much with is literature, and we don't do
well with that beeause we are in the hands of the
ceritictl scholars who don't create anvthing, but
criticize other people’s: wark. Most colleges have 4
terrible time getting in anvthing effective in the way
of art or music or creative or poetry. Simply put,
these creative things have no special validity for most

 professors ot English, and they have the senatorial

positions, o ‘ _

there s 4 lot of disagreement on the details of
- general education that have been sketching out here,
- But moat of us f think, would agree that part of the
college effort now is ta provide some of that sort of
thing. And. of vourse, vou get a great variety from
college to college. Indeed. vou get great variety from
student o student even within a given college,
because most colleges allow for individual choices
here.

Another thing that goes on in colleges iy the
development of some kind of nujor. Most of us have
agreed on that. Now, again | want to suggest that
there s a wide spectrum of difference. For instance,
most colleges: have a business major: the business
major i designed to get people ready to go-imo
oftice work and there is 2 good deal of emphasis on
machines, on typing, on accounting and so on. [t is
otten narrowly vocational, but it 1s & major. It iva
asetul major for muany people. ke cducation. Lots
of vur gradudres go into teaching, and at Miles this
nujor is pretty well seipulated by the State of
Alabama. There are certain requirements for certifi-
cation. These are spelled out and we meet them and
we have relatively few options as to what the kids
are going to do besides what the State stipulates.

_ On the other hand, we all have students in social
studies, or doing a history major, or doing a
sociology major. who have the broadest kind of
program. It may be vocational or it may not. And it
may be very broad: it may be just an extension of
general education or it may not.
What I am trying to point out here is that with
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respect to the major, as with. the whole college

program,a tremendous variery of .educational pur- -
poses are heing served, and it makes no sense for any
college to try to say. with any precision * fhis is

~ what we are trving to do.”

The ordinary: taculty member iy -
conservative and will exclude

what people are trving to develop -
in the way of curriculum reform.

The average college goes aslong, doing what it
does, and then trving to realize some Kind of
“educational philosophy.” The ordinary faculty
member is conservative and will usaally Uy to
rationalize things i such a way as to exclude what -
people are trving to develop in the way of curricu-
lum reforme They will say that if vou don't teach
Keats and Wordsworth in the freshman vear the sy
is going 1o fall. Now, I wunt to remind vou that we
have had a very powerful, important voice speak up
to just this effect within the st month or two!
Bayard Rustio. T meation him specifically beeause it
in appropriate to our point to realize that there are
powertul voiees within our facultics and outside our
faculties with the same view. He said in effeet, “The
movenrent toward Black Stadies is all wrong. You
know, when vou get through college, people don't
ask whether vou know Black Studies. They ask
whether you can do nathemuties or whether you
can write a senferce.”” There are a great muany senior
citizens in the black community who feel this way
and curriculum developers are going to feel the
weight of such conservatism if they have not,
already. And of course, millions of people in the
white community feel this way because, in their
isolation and ignorance, they do not have any sense
of the richness or the importance of Black Studies, |
am sure Bayard Rustin does. What he loses track of,

~sinee he is not a teacher, is that you can teach a

student how to write 4 sentence better i he is
working on material that is of direct consequence to
him, ' :

Let John Keats wait! The first
thing they read is the Autobi-
ography of Malcolm X.

I will put it on the line - let John Keats wait!
Fake my freshmen, The first thing they read in
“college, crack out of the box, is the Aurohiography
of Malcolnt X. They have never read it. They haven’t
been allowed to read it in the Birmingham schools,

~and they want to find out about Malcolm. I am .ure

mast of vou know this book. What a wonderful
hook in American literature, one of the great books
in American literature. But we are not allowed to
know this for sure until some recognized professor



Gheary canen. You think U'm Kidding® 1 can recall
rurvetous angunwnts about Frederick Douglass with
some of our graduate student teachers who ques
tionud the teaching of such books, because they were

of English sax.so. ar utitit the book-gets into.thes -

ot very Crespectable’ academically. A some point

vou have to ask them what happened 1o Maohy Dk,

CMohy Dk wasowritten in 1851 buat it was. not

“discovered’” as - Urespectible” book - unal” 1920

~when Carl'Van Doren diseovered it and said; *“Hhis s

a goud book " And then all the academic people

nodded and said, “Why, for sure, it is a good book, ™

And then we started getting all.those Pht). theses
about Melvitle. But for the tiest 70 years Moby 1 uck

wds just too Jong, too complicated. too intricate.
too ditticult, just another whaling story withitlotof

junk in it that no une could uaderstand.

W are yoing through the same difficuly with,
Frederick Douglass autobiography. The narratite of

his life s 4 slave is one of the great books of

Amerivan literature, \re we going o sit around and
wait for a Carl Van Doren of 1980 to 1l us sof Ay

human beings, we should know its greatness from
reading the book, reading the compassion of this
man, hiv power 1o observe, his power to set things
down so vou can feel them. -

C-What matters in \mrking with our students is

not thit we till them up tand bore them stift) with

“elassios™, butthat we be tree to work wish material”

of undoubf®d humun worth and lterary qualiey,
even if such materidl has not gained a recognized

T pasition in the standard Literary museum. Using such

material we can hope to interest our students in

Creading. in ideas, in new socsbulary, even in

grammuar. You can never get through to them with
nutertal, no matter how “respectable’ that bores
themy sift, . ' ' . ‘
© What 1 oam tryving to say is that v is a practical
matter what 1 college does. We are -trving to take
people up to 4 certain foavel of literacy that s pot

Cwell defined: The variation dn Jdevel of iteracy is

cnhormous from one collége to another, and indeed
within 4 gnen vollege |
fot's come 1 a bit tighter on the question of

tefevaney, and think ot the swenior professor who

wants to teach cotrses in medievat Celtic, or ancient
Afghunistan archacology. You can ook in any
untwersity catalogue and take vour pick of such

apecialtios. they seem silly to ordinary folks, but

thev are meaningtul, and they are dutifully listed in
the catadog if somebady wants to teach them. Phat
IS OUF SVUAtenY. :

the thing 1 do not understand is how pgnpl:' can

read through al that stuff in university catalogues

ansd then find fault with Black Studies. 1am not just
beating a dead horse here: this 18 aclive isue on
many catpises Think of the amount of time we
spend teaching the fuad 1 will not embuarrass you
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good people by asking how many bave icad the liad -

* through -1 have not, and U eangot. § Bave tried often,”
“as a genuflection in the direction o Western

civilization. Every: five years 1 break out the Hiad as
some new translation appears, and evervhady says
this is finally. the" great translation of the great
classic. What it turns out to be every time is a story
about a pirate war in the Dardanclles two or three
thousand Vears ago, with some Kind of memorial list

- of )l the people who got killed in ¢this war, and the

way they got killed. They got their heads cut off, or

got run over by a chariot. There's page after pageof

this death list. What they are mainly trying to do in
this book is memorialize a lot of characters that

- nubody: ever heard anvthing about, never cared.

students have got to understand the Hind, the great

The whole American population

needs “Black Studies.”

“Far vver three hundred years our people in the
U.S.A: have been living through the greatest tragic

‘struggle anybody  has cever. known: the terrible

struggle to fry to get rid of slavery, and then, hiving

- gotten rid of that awful experience, to work our

way through. @ racial confrontation. There is.no.

- greater opic in the world than this” And if our

society does not figure out how to shed our old
atavistic suspicions; hatreds and divisions, our corner
of the world is going to g up in smoke. How can
anvbody in his right mind “put down™ Black
Studies? The whole American population ieeds
“Black Studies.” the only people tor whom Black
Studics are morse important thas the black race is
the white race. Thisis so.obvious.a thing that one.
shoeukd not have to say it, but vou have to say it

“CGhetto ecomomices”™ is a way of studving what
happens to poor families in the ghettos, how they
get cheated. 1t is also a marvelous. way  inteo
sociolognv, the capitalistic system, the profit system,
the svstem of price controls, and incidently, on the
nurthematical side, statistics, o

At Miles College one of our ablest Social Studies
teachers, Lorenzo Brown, came up with a workable
idea of how to teach students about writing critical
eways. In teaching our students he tried to pieee
together what  differentiated the kind of critical
mind you run into in college and graduate school
from the usual un-critical mind of the highschooler,
He decided that well-trained college and graduate
students have beets exposed to a formula for writing
papers that calls alwayvs for a balancing of opposing
positions, - S :

The critical essav seemed to Mr. Brown a most
important formula. One of the- things vou doin a
critical. essay right off, after you have introduced
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‘what it is you are going to talk shout, is.to develop . -
a very “careful Stdiement of the position under 1T

. examination. ‘A brief synopsis of the position is
given, so careful that the author himself will say,
“¥Yes, that’s what | mean” Then in the third
paragraph you sav, “*Now, given this position, we

want to examine Mr. X's attitude and ideas,” and
vou start to tear him apart. Most of our kids do not
know ‘this pattern. Lorenzo Brown is right. After
you have read your first one hundred copies of the -
"New Republic” or the “New York Review of

~ Books” you begin to get the picture. Slowly but
~surely vou begin to recognize the model.

"“me a L‘ﬂtmﬂemv about this. -
thing you violently disagree with.”

Lorenzo Brown said at a staff meeting that we
were doing such a poor job of tcaching freshman
English and doing it so slowly, that he felt obliged
to teach his own class how to wrise a critical essay,

before he vould teach them anything olse. So, he

would spend the first month of college teaching this.

We thought we were doing well if we did it in eight -

months, He had his students buy a little book of

Fric Lincoln's, Is- Auybody ‘l.istt’nfng ‘to Black

Nenerica. 1t is a couple bundred pages of all kinds of

expressions- of- attitudes from the black community,

from Uncle Tom positions, clear over to the most

. passiopate Black Panther positions and everything in

between, with cditorials, letters, articles, speeches,

- sermoas from different religious points of view.

- What Mr. Brown wanted the students to do was very
simple. - He said, “Read around in here and find
something vou disagree with.” And that was casy,
One place or another a student is going to have a
violent reaction against something he finds in this
~ hook. Having got them in that far, Lorenzo Brown
said, OK, now what | want vou to do is write a
~eritical essay about this thing vou violently disagree
with”" The students had a terrible time with the
amsigmment. So he then intraduced his little formula,
©hhe formuls was very simple. Lorenzo  Brown
swupplied a few introductory words for cach para-
graph in the “formuls’ esvay:

b in this esayv we will consider the views of
Mr. X Y., as expressed in his article,
2. Mr. ¥. has three main points in his position.
First, he says that. .. . . Second, he says
that. .. ... $inally, it is his view that. . . .,
3. Inhiscondusionhesays, ™ __
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+. There is much to be said for part of Mr. Y's
position. 1 find mysclf in agrecement with
himwhenhesays. . ... ..

3. However, in two important ways, | wish to
take issue with Mr. Y, ~ :

6 b irst, 1 dlsagrccmth him “’h"“h"““’ Sl
e T Myaeasons for disagreeing are

~ 7. Second, and most important, | disagree with

“him when he says. |

iy gy e

My reasons for disagreeing on this point are

8. Allinall, I conclude. ... .. e

. Using this simple little formula in three of four

weeks Mr. Brown had his students writing critical

essays. The sudents could not always write sen- .

tences, could not always make subject. and verb
agree, and they were misspelling evervthing in sight.

. But'the papers were in arccognizable form, Suddenly

- -the teacher is"in-a position “where he can supply - .
- some meaningful critique. The Kids understood the
- pattern, -and - they are on their way. Spelling can

1 am sure you all know the remarkable new

anthology, Black Voices, a Signer anthology, $1.50.

it is beginning to flesh out our work, especially in
freshman English. With such an anthology vou can
¢ in and find anything vou want, For instance, last
cear 1 had’a beautiful month with- my English class
on metaphor, simply by observing that each one of
the major Black authors, DuBois, Wright, Hughes,

- Baldwin, Ellison, in his struggle with the problemof
© the effect of segregation on his lifehad ‘come up

with 2 brilliant, almost overwhelming metaphor on
the subject. All we had to do was begin ro define.
metaphor a little bit and then tumn the students
loose in certain areas of the book and they were of f
on their own. They got a rich sense of metaphor -
here, related to their own lives, that will be critically

important for understanding all- the rest of litera- .
ture. Once they have this, they can turn around and

dig metaphor in  Shakespeare or ‘they can dig

metaphor in Keats.

I want to say a few things quickly about the
Black College. For, as you know, over half of the
black voung men and women in the country who go
to collcge come to the Black colleges, and that is
going to continue. We have an interestiag new study
from the Southern Education Reporting Service, by
a good reporter, John Edgerton. Mr. Edgerton
studied Black student enrollment in the big public
land grant ubiversities. He looked at the hundred
biggest public universities in the country, fifteen
vears after the Brown becision. And fifteen years
after the Brown Decision, 2% - 3% of the. under-
graduatcs in these big publicly supported universities
arc Black students. It is a dismal record; and it is not
going to get better in a hurry. So nobody should

“have any doubt about the consequence of what the

Black colleges arc doing. But on that score, there is
something going on that is going to make our werk,
the threshold work, more important. The big univer-
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- bern having,

sitied are goitg to Jdo their best todrain off the best

udents Al ot dur Black collogey aic going ta féed

thiv. the big dnnersities dre going 10 drais of the
boest students, gnd the whole trend s going to
etvourage 41 antal lot of Kids to come 10 college
who-dre loss well prepared than the Kids we have
. just as bright. but fess well prepared.
S0 our threshold work, as 1 see in is going o be

more important, More Rids will want to go to

vodlige: and’ will-crowd-in on us, while the ablest. . -

students will be drained off with very artractive

. sholarship offers We shauild cheer these students

an for what they . are going to Jdo to thow
universities  Fhey are going to make it where ever.

< -they go, whether thev ga to Miles, the University of

Alabanu: or whorever, But, what they ate going to
T do 1o the University’ of Mabama and the ‘peaple
there is of varv gredl consaguence for our country.

Ourx is 2 brutal country.
respectful of power, not of
pravers, or pleas.

Now Lwant o moye on to anather aspeet of the

Black colleges, 1o the dea of Black institutional
strength: | want fo get on to the ground of blwk
power, [ am verny much encouraged by the Black

Power operation; and what it implics. and the way L
is moving. | hive been living in this country ‘for

Afiftyesix vears, long enough to Know that ours s a

brutal countrv, respectful of power and not much

else. btois not respecttul of pravers, or pleas or
niceness, or courtesy. 1t is respeettul of power.

- the people of my generation can recall very well

“the uprear and outrage amongst our propertivd

© classes in the 193070 when working men began 1o

“organize oftfectively into industrial unions and con

L front General Motois, dnd Ford, and thie steel and

coal industry . The sitins ar General Motors in the
1930 produced the same eries of outrage 48 Martin
Kimg's marches in the 1960°, But in cach case, the

" establishment: found ity interests threatened, and

frad to pay attention.
As soon as” the Tabor unions persuaded Ford

" Mator Company and General Motors, and ULS. Steel

and Republic Steel: that unless they worked out

some accommodations with the unions there was not

going to be any business, we started to get some-
where, The black community is in the same position

" now. | do not like violence: it scares me. | have seen

~too much of it. But you really did nor get the Urban
Coalition in this country of .concerned, big shot.
blue chip business nen until Newark happened, and
until Detroit happened. And remember all that was
two vears atter Watts happened. The establishment
did not read Warts correetly- at all until Newark and
Detroit came adong: Newark and Detroit had the
additional effeet of threatening the downtown

P I T e

. business ‘axfea"_.\\hict‘x; ‘American Tel. and Tel and
" Generdl Motors ind Ford depend upona run their - -

business. Bur today if you go, say, to a-United
Negro College Fund Meeting in Detroit, it is a very
remurkable meceting because all the big corporation
guys are there. They come, they care, they are
concerned; and thev had better be, The thing they

Care concerned about s profits. That is what a

corporation has 10 be concerned about. The impaort-

_ant thing for the country is that the big corporations

are at Tong last concerhed about the oppression of
Black people in the US.A, and the dangerous
degree of frustration that oppression has built up.
| remember, seven or eight years ago, when | was
Dean at Harvard, a day when one of my assistants,

“the Dean of Freshmen, came in. The sky was falling,
~ and he had to tell me ahour it and what was making
it fall: seven or eight Negro students were sitting

togethet at Junch at the Union, He said, “Now that’s
not what it’s all about. They're starting to scparate .
themselves, and that's segregation, What we're trying

to work out is integration.” § said, 0K, let’s talk to.
some of the Black students and sce. what goes on.”

One-of the students told me, “Look Dean, 1 like this

place, hut Tet me tell you, every time 1 get out of
bed in the morning and go to class, it's like going

‘over the top. Do vou know what that means?™ 1

said. ¥Yes, | think 1 do, Tell me more.” And the

_ studentsaid, “Well, any day around here 1 never
“know what is going to happen to me. And every
- pow and then 1 like to get with the folks, take my

shoes off and be myselt, You were kind enough to
give nxe ¢ white roommate. You didn’t ask me
whether | wanted a white roommate  but you gave
me 2 white roommate, Fvery night | come in he
wants to know how T feel as a black man ina white
college. I'm sick of it.” And finally this student said,
1 understand how you're feeling, and what vou're
trving to do. Bur what I'm trying to do is different
from what veu're trving to do and it pays for you to
understand.” - o :

Afro lunch table sure;
Afro-Society, surc.

Afro luhch iabk*. SKUre; Afro-S_ociéty. sure; Black

~ Cultural €enter, sure, White people worry about the

Afro-Society, but they don’t sce all those white men

“on the Harvard governing boards, or the Yale
“governing boards, or the great corpurate governing

hoards. We are going through i perilous time in the
country, and much of the peril cames because of the
fack .of institutional strength in the Black com-
munity, . |

- ‘This is a country that depends on institutional
strength. It is our npational genius to organize
companies,  fraternitics, corporations, - churches,
clubs, schools, neighborhood groups, women's poli-



- tical orgamzatzonsﬂmﬁtoie mntr)ms mter!mked
with these institutions. Anybody who is anybody is

in a dozen or more of these organizations, and they
keep meeting one another and . swapping the do&e.
The only mple who do not have any part of this
- are the B

people to the right conclusion—that they don’t have
anything to say about what is going on in this

- country. ‘They are right because the. country.is run .

by this network of institutions. And the Black
people are outside. B ‘ '

The Black population could profic

“* enormously from havinga

fienhously fron 8 .
mulriplication of Black colleges.

.. ‘This is" especially roticable in ouf national

political life. Take the case of Miles College a then
unaccredited, commuter colle
students. (Miles received accreditation in the fall of
1969.) Twice in two years Miles College has helped
pull the City of Birmingham back from the brink of
- disorder: One vear ago when Martin Luther King

was killed, and again_ this Spring when we had a
grievous case of police brutality. Now the only

scrious representation that the Black community in
Rirmingham had on these occasions was. through
Miles College working with the churches to develop
- an ad boc remonstrance to City Hall. Otherwise,
therc was no proper representation of Black feeling
in City Hall. We have to build Black institutional
strengrh. T am at a point where | would say that any
-~ big ity worth the name should move in right now

"and help establish Black - colleges in the Black
community. | am just so impressed with what the
Black college canéo for the community and for its
-own students; but more than that, what the Black
college can do to educate the white community. |
am not at all disco about the Black college.
On the contrary, 1 think the Black population could
profit enormously from having a multiplication of
Black colleges, very strong Black colleges.

" There is a chance for white teachers

who want to make a contribution
" in a subordinate role to do so.

| And finally, 2 word on the role of white teachers
- in the: Black colleges. One thing, I think there should
"I no misunderstanding about whe is running the
Black college. We arc very fortunate at our place.
The President is a very strong, intelligent Black man,
the Dean the same. The Registrar and the Dean of
Students are Black, and the heads of the three
divisions and closc to seventy per cent of the
faculty. We are in a situation where the Black
leadership is visibly running the place, and nobody is
. in any doubt about it. Under these circumstances, |

people. And this is very dangerous
because it certainly does lead most young Black .

. with a thousand

O

-think there is 2 chandé for white teachers who want

to make some kind of contribution in a subordinate
role, todoso. : | '
Our President, Dr. Lucius Pitts is the man' who
integrated Miles College. Before he came there in
1961, there were no white teachers. For a couple of
years he had just one white teacher. The President

had one bad year - in 1966-67, when a group of ten -
- or so- young ‘whitc liberals tried: no-take the college
‘over. A serious question was raised then — wherher

there should be any more white teachers at Miles
-college. When the trouble simmered down, President
Pitts said he still believed in integrating the college,
for the standard virtues of racial mixture and
controntation. He still belicved in that principle, and

" félr the fact that he had a bad vear was due to some

poor decisions about individuals and not that the

* principle was a bad principle. So, we would carry

on. But it was that close in our place

‘will get that close in a lot of places. _

1 know it is a fact and I have to accept it, that -
when 1 teach a class in freshman English and work
Malcolm X or Frederick D ss, it is a

very different experience for those students than it

;and I think it

“would be if Lorenzo Brown was doing it. A very
.good case could be made for getting me out of

- On the other hand, 1 believe it matters that the
white teachers at Miles are the first white teachers
most of our student have ever met. The Birmingham
schools are still mosmly segregated. = -

In working through this problem a lot depends

- on how the teacher behaves. You can learn how to

set up your teaching in such a way that you are
always bringing out the strengths of your students

and their information. And you should not be

telling them, you should be listening. They can

~-teach you about Malcolm X and Frederick Pouglass,
“and DuBois, and as plenty, of professional literature

will attest, the best way to learn is to teach. This
applies not only to the teacher, but to the students.
When the student gets a feeling that he is teaching
you, something uscful happens in that classroom.

- 1 am persuaded that one of our principal tasks in
the Black college and one of our principal oppor
tunities, is to break a pattern which had dominated
race relations in this country and made it so sick.
This is the pattern b:t;;white ?xpeﬁ:rity;" of Black
people trying to ite, of Black people getri
their sigall;gabout identity from the wgtitege co:rg
munity. A major instance of this is the critical
apparatus of the country failing to recognize the
validity of the Black writers, Black artists, Black
drama, and Black music, I hav= noted elsewhere the
tendency . of our white teachers to say, “I don't
know why you make us teach the Frederick
Douglass narrative. It is just not thai great a book.”
This attitude is a reflection of a profound sickness in
our intellectual society, and in our universities and



. colleges. | :
"~ 1t is no question that we in the Black Colleges
have an extraordinary opportunity to develop a
situation in which Black people develop their own
critical “apparatus and come to use their oun
yardsticks rather than the white traditional yard-
“sticks, This makes the white teacher's position all
“the trickier. Regardless of how hard he tries, he is
still approaching his course from a white perspective
and a white vantage point. {f { am right about it, the
~ Black community in this country and our young
" Black men and women are not cver going to escape

" from oppression until they develop their own

yardsticks their own heroes, their own standards.
And they are doing this just as rapidly as they can.
~ Part of our job in the Black colleges is to facilitate

“this development, and not be afraid of it; rejoice in
it, and to help it all we can. This certainly does
‘make the job of the white teacher r What he
“must learn to do is to turn the ora..ry run of
instruction_around so that more and more of the
~ presentation comes from the students. He must
accept the simple truth that in Jealing with the
Black material, his students have more to teach him
than he has to teach them. I believe there is much to
be said for such an attitude on the part of college
teacher generally, — and not just in the Black

colieges.
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