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ABSTRACT

This paper uses two communication models, Goffman's
theatrical model and Harris' psychological model, to illustrate the
comhunication procass as it occurs in curriculum projects and to
analyze the processes by which people influence each other--decision
making and nonde~ision making., It is suggested that viewing such
projects from diverse perspectives, such as organizational theory of
communication theory, provides additional tcols for analyzing and
predicting what occurs in the area of curriculuo development. (TO)
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3 Tho study of the communlcaiion process &8 it &
A
applies Yo curriculum projects can be a useful tool ‘5*

bos 2
this complex eanvironment. Although there is a plethora Q?
7

LY
of data about organizational structure and how this™ 45

\ . . . . G
- in yielding pertinent insights into what goes oa in ﬁ%

affects commuwnication and, nence, decisionamak{ng,
there-ig not nearly as much data about the fundanenval
principles that underlie-all comzunication transuctions
on which decisions are finally based.

It is this writer's contention that a greater
wnderstanding of the developmental process would resul?b
if curriculum projects were evaluated in t.rms of human
communication systems. There are a number of appropriate
communication models that would serve this purpose end,
by way of illus%tration, two will be discussed in this
paper. The selected models were chosen, n¢ i because
they are the most viable ones, bul rather, vecause
they represent two very different perspec® .VeS.

For the reader who wants to fumiliar’ -e himself”

with ther variety of couwmunication models, "Review and

1 . .
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 Evaluabion of Wodels" in Christine Nystrom's Towapd A

Seilence of Nedin Meolomv: The Formulnation of Inlswrated

Concentual Prradimmg for the Study of iuman Communication

Systr tnm,lwould prove to be worthwhile reading. Profesaor
sztrom s: sunmaries include general coumwmunication
models as well as sociological, anthropological, general
semantics, linguistics, pallosophlcal and psychological
models,

As noted before, this paper will look at two
models, specifically, Goffman's theatrical model and
Harris's psychological model, and attempt to demonstrate
their usefulness in analyzing the curriculum project
process.

According to Grobman, thie developmental process
refers to group "efforts to produce some: new kind of
curr;culum, using experimental tryouts c¢f prellmlnary
materials and collecting feedback from such tryouts' to
be used for the improvement of the curriculum prior
to its release for general distribution.”

The conceptualization of this process is repre-

sented in Figure 1l.

+

lChristine Y¥vstrom, "Toward A Science o Media Lcology:
The Formulation of Invegrated Conceptu . *u*adx,w

for the Study of Human Communication & LBAS,' unpub-
lished dlsscrtdtlon for the PH.D., sew Jork Universitvy,

2Hu1da Grobman, covelonmantzl Curriculi: . Profects:
Docision Points ana :TOCCHICH, Lelie -u“:ocx Zuolishers,

InC'., l")?og 4o
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Figure: 1

Communication occurs at each decision point and

the process is inhibited or enhanced by communication

transactions, be they verbal or non-verbal.

Tt should: be notad that some general communication

models, such as those of Norbert Wiener% Claude Shannon

L

and: Warren Weaver2 would not dbe germane to the study of
developmental curriculum projects because they are

i essentially concerned with the transmission of infor-

mation, not the interpretation of meaning or the ohysicad,

social, cultural and psychological environments in

which communication happens. However, most other models

'

would: appropriately applye.

lNorber‘o Wiener, The Human Use of Human Reings: Crhernetic

GROUF fEsY P NVALABLE

and Societv, Now ZOork: Avon s500xks, 1997,
Y | y

2Claude E. Shannon and Warren Weaver. Ths tathematical
Theorv of Cowrunication, Urbana, Illinoiz: University

-~

of Illinoids rsiess, 1l9%Y.
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By far one of the wost intercsting models is
Goffman's theatrical modellof communication, nob
unfamiliar to students of socioclogy.In easence, Gofiman
postulates, like Shakespeare, that "All the worlds's

a stage, and all the men and women merely players.”

- Though Goffman recognizes the liwltations of this

model he nevertheless demonsirates its usefulness in
analyzing "closed systems," systems that are designed
to achieve specific goals.

Goffman's analogy underscores the fact that
neubers of a closed system are cast in particular
roles in a prescribed setting and do indeed perfornm
according to the roles assigned them.

To illustrate, with a brief example, let us look
at an high school curriculum project team which, from
Goffman's stand-point, can be described as a complex
performance---a play within a play, within a play, etce.
At one level, each team member is performing for the
other members---each of whom will be, at different
times during the performance, either actor or aud’.ence,
Simultaneously, other performances are taking place
in which the team plays to a larger audience---the
principal who is responsible to central administration

who, in turn, is responsible to the Board.,

lErving Goffman, The Prasentation of Sel? in Fverrday
lLife, Garden City, iew Iork: Uoubleday & Comuany, LinC.,

1959.
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To raturn to the'pefformﬁnces-within the'projecﬁ
"play," members of the team will use various technldques
to gain support for their ideas-ww-never losing sight of
the fact that each one's role has already been defined
to some exbent by the larger sysbtew. For example,
financial constraints or a firm cdeadline might limit
the quantity and quality of experimental materials to
be produced by the team,

Therefore, members of the project cast enter into

a tacitly understood agreement, namely, that the play

will be enacted within carefully defined paramngters=e=

the situational and administrative constraints. The

cast dhes not dwell on these facts during the performance

because they might "discredit, disrupt or make useless
the impression that the performance fosters. These

facts may be said to provide ‘destructive information.'"l

Tor example, during the performance 7ne team member
will not let another team member know tha<w he thinks
the person is incompetent. Also, he will ot let him
know that he has already made up his mind not to support
any of his ideas. This information may be shared "pack-
stage" without tarnishing the performance nut, as
Gof fman notes, the performance will be & zcredited if
it is revealed "onstage."

On occasion, there is an "informer" -n the cas?

who transmits npackstaze" information an "sells out

l1pid, 141,

LU



|
|

|
i
A
1
|

the show to the audience." "Informers' are rare, however,
because Fow secrets can be kept from a small veam and
the ponaltios ror informing are usually severe. lore
comnon is tne "shill" who pretends to be a menber of

the audience but, in reality, conspires with the cast

-==in this illustration, the team member whose ideas

i

-l

are to be rejected,

Goffuman's model provides an appropriate: language:
for describing what occurs in curriculum project %rans-
actions among the different systems' levels. To under-
stand the various performances of the casv, €8s, the
"taeking of a cue" or the actor who plays an "out of
character role," one must understand the larger systen
of which the project is only a small part. In short,
the project, using Goffman's metaphor, can be likened
to a play within a play, within a play,w~here the actors
wear the kinds of "masks” that the roles call for. Cne
actor, for instance, may be cast in two roles; one role
requires him to be part of the project cast and the
other role requires him to play a part in ths performance
of the lurger organizatione.

In analyzing curriculum projects G- fman's model
might provide useful insights into why c¢zrtain peorle

can or cannot perform in this "theatre.” Certainly, the
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model suggests a viable means of examining the dnvricate
network of communication environments and processes thay
are found in curriculum projects. The model 1s a
particularly useful one dbecause it is bvased on @& systems
approach whica, by definitvion, émphasizes that the role
of any participant in a performance is depencent on the
structure of the whole system, nawmely, the play; the
reverse being also true. In other words, .of concern o
Goffman is the total setting or environmznt in which

the action takes place§

Tess broad in scope is the psychological model

popularized by Harris in his best seller, I'n OX=w-

You're OK.l This model rests on the assumption that all

communication is first and foremost social in nature.
A person's communication behavior is based on all his
past experiences, the basic patterns of wiich are estab-

1ished early in life, roughly between the ages of birth

and three y2Aarse

The slmost helpless infant is introduced, within

wmoments of birth

o 00ob0 another human veing vt o
picks him up, wraps him in wi.m

lThomas Harris, I'm OX---You're OK: A Prw 15aCfa Guide
to Tronsactionzl ANu . TSLSe NEW Yorg: &

Z Sy & fow, 1999.
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coverings, supports nim, and' bedins

the comforting act of 'siroking.'

e 0oStroking, or repetitioun bodily

contact, is essential to his survivale

Without it he will die, iI not

physically, then paychologically.
Throughout 1life people need to be stroked=~=~physically
in infancy, and symbolically therecafter,

Harris postulates that the child definos nimseif
and others in terms of stroking transactions and, by
age two, reaches one of the following conclusions:

I'm NOT OK === You're OX
I'm NOT OK === You're NOT OK
I'm OK -==You're NOT OX,

From the normal child's viewpoint, al &age two, he's
NOT OK, but important "others" are and the child seeks
approval from these "others" by behaving in ways that
invite stroxing. Thus the CEILD (birth to five), in
transactional terms, uncritically records internal events,
stores the data and develops a felt concepw toward life.
The PARENT (birth to five), in transactionsl terms, un=
critically records internal events, stores the data and

develops a tausht concept of lifco The ADU..T (ten months

onward) records data acquired througn the cxploration and.

testing pf events and develops a thought c:acept of

1ife . PARENT and CHILD store data unedite~ . but the
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ADULT processes data and »ejects what is inapproprow

priate and not usefl, PARENT and CHILD are always
operative throughout life; but il the child is consistently
stroxed for ADULY bohavior, he becomes a self=directing

and autonomous person and coanscilously arrives at the
decision that I'nm OH-==You're Ok, Ihe adult who has

not moved into an I'm OK position is constantly depen-

dent on others for the stroking nceded to relieve hiw

NOT OX feelings and adopts an appropriate: life scrint

to fulfill this need. Either 1) the script calls for
CHILD behavior so irritating that others uare forced to
be attentive and provide him with strokes, oitentines
negative, or 2) the script calls for PARENT directed
behavior--=YOU CAN BE OK, IF.ess, in which case the
person obtains strokes by, for example, being compliant
or by following his parents' scripts, e.g., he does what

they did.

Thus, for Harris, all human communicatvion is
motivated by the desire to be stroked or resassured, and the
communication transactions that a person engages in
are structured by his life script. It is Farris's
contention that communication transaction: can be analyzed
by examining the stroking preccesse.

This model can be productively applisd in evaluating

O
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vroject porsonnsl and personnel policies in teras of

<

both intrapersonal and interpersonal communicutions L
is cervainly a worthwhile effort if one concades that
projoct personnel urfect the outcome ol any progject
undertaking, Indsed, one can safely say that the paople
involved in u project determino in large measure its
success or fallureo

If, for example, the director of a project has a
PARENT life script, the climate of the project will
reflect this and more than likely will drive away
people who operate under an ADULT life sdripte-=psople
who ars self-dir recting and autonomous. Such a situation
would be especially critical in the developuental
process if the ADULT is a skilled classroon teachsr
familiar with the target population and thz PLRERT 1is
a college professor who has a thorousgh knowledpe of
his discipline but little experience with —he tarset
population. The situation would be further complicated
by the relationship that the director has with the
parent organization.

Using the same brief example, let me illustrate
with a simple transaction. In develoning curriculum
materials the ADVLT, who is a skilled cla: aroom teacher,
favors materials that do not require a we l~-trainec

teacher in the subject-arcd=---he wants th. curriculum

10
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to caryy itself, Tho PARENT, who is a collewe professor
and. the diractor, wunis the matervials to iuply a sirony
veacher backsround in the subjects Vo recelve the stroking
he necds, the director might well compromise on this
point and apgree to a middlewofwtho-road solution unless
the sponsoring agency tended toward his way of tainking.
This beins the case, the director's cvaluative decisions
regarding process o strategy would be based on racelving
approval from his immediate superiors. Under theso
circumstances, it would not be likely that the director
would consider alterins his wviews and, move than likely,
would not atfempt to pmain support for the classroon
teacher's ideas,

In short, choices must be wade and th:» choices,
all too often, depend on the relationships among staff
members and, to a grea%er or lesser dsgrec, hetwaen the
staff and the sponsoring institution,

For two people to communicate effectively, their
life scripts have to be complimentary oth:rwise commu-
nication breaks down or is suspended unti’ accommodation
takes place. “hen three or more people ar. involved in
wacomplementary transactiouns, communicatl n bacones

aven mores complexe

11
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Thus, using thic wodol, ;t madght be feasible to
analyse, explain and predied the outcone of Interpersonald
transuctionsw—ewiransastiona on which the success o

fallure of & project reatse.

At this point, it might be worth noving that
Some researchersl ara using computers to holp students
systenatically analrse the criteria for énd patterns
of thoir decisions. For exaunle, the student is pre-
sented with a problem situation and, by interacting
with a computer, can raise qGuestions that he consilders
pertinent in order for him to arrive at a solution.
The computer Ffeeds the student answers that raflect
a varietvy of viewpeints and, when the stulent hus all
the information he wants, he arrives at a zolution to
the problem=---in shortv, he maves a declsl n,

Recause the conputer has the abillity '~ process
symbols with nreat rapidity, store and retrieve then
later, and do so with reliability anl accuL 'aey, the
stuilent can immediately r;éulve feednack w:ich could
include the idenvification of other possidls solutions,

(2]

patterns of thinking, steps taken in the =2 :alysi

Sy

possxblo congzauences of the chosen action, ctc.
\

Resmesrch of this naturz micht prove v 2ful in

helping stuients to identify thelr own 1i:> seript

and the life scrints of others,

1 P - . LY . - - ]
Donald Tawne, Associnte Frofersor of Hiv utiennl

)
Technoloe;ny, 2r Yorx University,
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Suamurily, this paper has supgested, usiag two
gpecitfic illustrations, thet the suudy of the communication
process as it occurs in curriculum projects woula yield
useful knowlodgs about the procesges by wnich people
influence each other=~~iecision=-mnaking and non decisione
making--- which in essence, is the neart of the matter in
any curriculum project. T+ has further been suggested that
such study would be productive becauss communication
transactions could be examined in the environments that
give the transactions zeaning. For example, wnight one
not be better able vo determine the degree - vo which the
conflict between verbal and non-verbal messages affect
decision-making? Or, how role ambiguities alfect project

development? The supra~-system? The effect ¢l unconscious

b

assumptions that people nold which result is gissimilar
perceptions?

Tt seems to this writer that the study of
communication transactions, using a varieiy of
appropriate communication models, could b2 validly
and productively applied to curriculum pro.ccise
Certvainly, viewing projects from diverse p:rspectives,

e.5., organizational theory, cormunication theory, the

13
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disciplines, etc., has wmuch to commend 1% for it affords
]

adaitional tools for analyuing and predicting whatb

occurs in the c¢ritical arsa of curriculuwm development,

»

needed is wmore diversity in examining this

23
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procesg. As Jgoln Platt so aptly put it, "lore diversivy

in our science, our patteras of living, and our education

would enrich us all."l

l -~ . ] . - [ .
John Platt, Perc~ption nnd Chnn-~n:Proin~-iang for

. 9 < n —— ’ b L —
Survival, Aun Arber: Che University og ¢ .Chigan rress,

1976, %,
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