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— Editor’s Page —

Conutbutions frorr secondir school teachers to The English
Record are inaeasing, and we like 1o think that each issue is beeoming
mote uselul 1o the dassroom: teacher. Feaching compesition still
rertitins as one of our main chal’enges. We would like to see mote ai-
ticles on that subject.

Phis stimmer we hope ther many of o elementary and middle
school teachers will caike the e to wiite tor The Englivh Record. All
Faglish imstruction would beactit 1 every Language ares wacher un-
derstood the methods, problens, and sequences inthe carly school vears,
Ouwr readers would enjov haaring from o elementuy and middie
sc hool teachers,

Lhe photo covers Dan Casey stnnted when e was editor will becon-
tinued b suitable photosare submitted. We would be intcrested inseeing
vour aeative etforts with the cineri tor possible use onour cover, Black
and white ondy, SxTO, aned glossy, please.

Fondiv, vour comments, suggestions, and criticisms will help im-
prove this jomnal. Please feei free 1o wiite,

Richard I.. kidson
State oiversity College
Oneonti, New York 13820
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The Psychology of
Remediation s

Wristin €3, batiey

You htow it's d hook teview becuse there is the name of a hook: 1o
Aol a Mockingbird.

She dese bl Bike o Aabaima for the Blacks and desenil e the winte prople attinude

About the Boachs, T condd have been possible that this conld bave happen i the

South.
Her mame is Maritn, and sousitand iy to figure out how to help her, but
vout mitd drates bk o vour disser tation on the interior monologue in
Hems James d the naughty Hittle story cooking away in vout
tvpewriter that sou'te nyving to get ot 1o Playboy or The Atlantic. The
temptation is vers keen to let Marita frv. Maritais a freshiman in your
remedial English ¢ liss, Statistics, you suspedct, will promise vou that she
will diop out of school when she is 19.3 vears old, will get nnried, will
bear 3.6 children, and will live without visible means of supportfor 4.7
veats of Fer lite

On her apphation you willfind: Caeer Objective: Neurosurgery.

In order to be any real help to Marita vou must, as o professional
teacher, ask sourselt ten fundamental questions, We who have been
situgeling along doing temedial work i New York City have {ound
chat asking ourselves the tight questions has helped immeasutably to
dilute om trastration. he teacher of remediation must first come to
tetns with hinself; then he is ready to hold out a hand o Marita,

1. Do vou beliere that remedial work 1y beneath you?

1t vou do, Marita will teel it 1 vou must honestly answer that, ves, vou
doy feel 1t beneath yvou. does this mean you should go into anothet tine
of work? Not necessarily, First, explote vour teasoning. Is it that vou teel
the Manitas shonld not be admitted to college at all? Do vou feel that she
hould know her placeand not ty to tiseabove itz Are you ready toabane-
Jdon vour behiet in human aspiation? Are voun ready to admit that the
watenn has deteated her Lt eighteen? Bedaase she cannot wiite at eigh-
teen, ate sou willmeg o accept this as inconttovertible evidence that she
will never be able to write at ally Or, could it be that vou feel helping
Mttt s beneath vou because vou hase no taith in vour own ability o
help hers Does she make vou feel madequater I vour answer finally
cotnes down toan attade that vou are realisticalby able and willing to
huanee i vounselt, then the chances are good that vou can become an
ettectnve teacher moremedial work,

9 D vor beliece that it o possible to do what you have to do?

[his 1s the craciad guestion, and the one most remedial teachers ask
themiselyes e and agan, Phis gquestion deternmines the difference
hetw eent an ettecnse and an inetfective emedial teacher I vou beheve
that 1t 1s tnoossthle for Marita to lean o express herself coherently she
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will teeh it and judge herselt hopeless. Who would want o goup inan
arplane with a pilot who believed there was no way to land the plane
withont cnashing? The problem with this question is that it isweo Lage,
Breakmg it down into pates that wecan handleand athreinedial work is
stply o matter of breaking things down inwo pats that we can deal
withi not onhy answers the question isell, but adso gives usaomethodd
tHrough which o approach Marita’s problems, For example, do von
believe 1 s possible to teach Matita o weite one good sentence? Could
vour teach her when touse the vatious forms of the one word “deseribe 2

3.0 Do vow Faie dearly o mond what you haioe 2o do?

How can we know it is possible o reach our goals if we have never tor-
mulated thenm: At the beginning ol cach semester it iy wise for the
remedial reacher 1o s down and ni AR avery spe m( Histof goals, This

List should mdlude nor “grammin ™ or “suucture” but particulars of
gt

o Use of the comma
2. Use of the period
3. Subjectaverh agreement, e,

Phent atter the goals for the semester are fonmukared, the teacher Goadise-
nibute them withi the time he has. Phis, each week has specitic goals,
Ay does each day s These goals are nosecrets, and the teacha shoald share
thern wath the students, Marta can then say with conviction, *'This week
Hewrned o s topicsentences.” Soon the students will besaving, *This
week THeianad the finad emphanc posttion: YESSIRT Wiiting seems L
more mvstetions and bightening than nanosurgens to many disadvan-
taged studenis and thes Bike the idea that it can be broken intoobjecive
problems to be solved.

Another advooage of obLoning o clear dea of vour objectives 1y
theat ot Torees vorn to foous on posttives, As Tong as vou study Marine's
hook teview and vy o help her sou are onldy lookimg at what has gone
wiong Oncesou buve a positive progran, Mantacan begim o inprove
stowlv within the outlimes of vou plan.,

Dy yor hacr a o methiond?

Miter sou have tormudated sour godlss sou st must ash sourselt if vou
work methodicalis Studenas hate disarganization because thes ike 1o
teel that thes know what thes have fearmed and what they hine vet 1o
b They Tike to know exactly what then granunar problems e
hecause this implies that they can solve them,

FhoemasCamouthimesaovers fine plan o mnodace method teo -

provement i student compositions i hos wonderial livde hook, Come-

o Semse dhowt Waiting. (Prennee-Hadb He has his students keep
three separate oo Easts, Onone thes st minor gianmar virons:; on
the second, mapon problems onthen papers suchas too mch generaliza-
ton, and, on the thind, spelling. Thus the student ca see at a glanee
what his particalar problems ares You, as teacher, can then tell von
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udentts that thes will be penadized for old errors it weeur aseeomd
thne,

A method tht gives the student asolid sense of exacthy where he
is soing is good. Some teachers worh only with the paragraph foranen-
e seniester. Otheis Hike to use the taditional approactand they each
the thetortical modes: simple description, mative, ConpRrhon-
contnaast, et Other e hers Tike 1o stess writing as an opporiamity foy
selbespression, and they use the echitigques of freeassociation and rely
on the excellent books which advocate this aeative approach: Ren
Mactorie s Telling Wrting (Havdew or Chinton Burhans’ The Would-
Be WWreter (Ginn, You must decide whichmethod sou believe works hest
because this is the method vou can bestask vour students o aceept. Fhe
important thing is that you do have a method and that you shate itwith
voul students, '

5. Do you know of you are afraad?

We otten speak of the psvehology of temediation hecause even if you
have i goal and a method vou still nas often feel anxions and uncertaim
intront of voun Qassand inconference. Therootof thisansietv often les
in the love hang-up. Faery teacher must ask himselt: Do need my
dudents' Tover This iy a very different question from: Do Tenjoy my
sudents affection? Every teicher should answer ves o the second ques-
tion and no to the first, This is an especially insidious paoblem in
remedianl werk because the very natne of the work generates hostility in
the student—espedial by if vou teach at the college level, Ateacher who
needs the students' affeaion and reassurance o be effective will have
much more nouble than a eacher with ougher skin, When students
begin sneering: “Why is i--l--u[nntmph_:'--\? Some bastatds made u
part of the sustem. monot buving that. What difterence does u mithe?”
the teacher with the Tove hang-up mas el ey aneiss.

[ vou must answer that, vesovou do ideed need your cudents” ap-
provad. does that mean vou can never be an eftective remedial teacher?
A\eain, the answ 1 omust depend on the depth of vowr need. T have
siruggled with this problem and have found that recognizing i1 the
tirst step i dealimg with i Once vou aan admit that sou do have @
problem in thus et ccour problem. notthensivourown hostilits drops
greaddv and vou wall feel L lessanvaeny, Solving the problentdomandsa
lot of spacdesork mall areas of vom dite, bur this kind of growth s
detinitels worthwhile, and it vou cn ever teel hiee enough o share the
probiem witha tew caretally chosen students thes will teel that vouare
srugeling hunn, too evens though, hopetullv, vou o know how to
wiiter aned alt kinds of cooperanon and munaal support mav develop.

6. Do you understand your students’ fean?

Yo students’ greatest fear is that thev are hopeless, vet there are
mans other. motre sibtle, fears vou must cope with, also, There is much
wittten now about holding the objective, goal-otiented, thimed con-
ference. b oihink this idea comes from the fear that the individual con-
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wrene e will develop into anamarewm dherapy session and that the keachie
of English will tind hisnselt thewcipaentob adb Kinds or intimate intor-
mation aboat abortion and svphiths that he has no was of handling and
that has vens intde o do with teaching the stadent anvithing about
wiiting, I petsonadly think thete s ahappy medinm between the thetaps
sesstatt atid the stende, inhuman thowoughlc objective nitorial,

Fust, the mstnucior st realive that the stadent's personald
problems are not the onstrictor's respensthilry, bt he can also histen
careradly to what the student has to savand canappls icto the student's
writing problems. The insnuctor cansask himsell: Is this student more
aftand ot bulure or success? Wi has the student neser leaned o writes 1s
the student abrand his triends walb ostracize him it he does well? Does the
studenthave inner conzflices that inhibichime o example, does he feel i
beneath his digntny o be inovour ciass, and vet does he have a driving
desite tosucceed i college? Again, itis neser the teacher's tole o iy 1o
cope with these tears directly, but he can gesn his approach o help the
student succeed nrspite of his fears, A deeper understanding ofastuden
never handicaps a good wacher. On the other hand, it is o good idea to
Kineoneor tmospecific tems tocover incach conference. Often it is wise
to tav ke these tinst and then, if time penmits, o do some active listening,

7. Have xorc analvzed yourself as a teacher?

[ras nue that the suceess or failure of any course depends, more than
amvthing else, on the consciowsness of the teacher. Tt is helpful to study
vourself asate s her to determine exactly where vour strengths as wellas
vour wedhnesses lies Youw might ask voursell: Am anurturing parent, a
challengme parent, or an iterested adubz Ir will help vou to clarify
vour own thinking if vou v o classify vou own teachers of the past
Thestength ot certain teachers is the warmth and acceptance of thei ate
ttade: they have amotheng quiality, Some stadents blossom hestand
grow within this atmaosphere; others merely ke advantage ot i and
consider the teacher a patsy. Other teachers tend to point then tinger o
good deal and the student instinctivels knows that he must earn this
teacher’ stespect. Fhose whorise o a challenge like this iy pe o tesacher —
more tnud students can become panalszed with rerrar . Other teiachers
strihe the student as objective adults who are primanily task-oriented.
Some teachers, of connse, are children themselves, and like 1o spend
howrs 1 the cisstoom whining about the admimistation and the
swsiein. Phe magotiy of reachers have a0 titde of ol of  these
chatacteristios depending on the dav, their moaod, or whar they had ton
breakbast But ask sowselt: What is the predominant tone of my
Chasstoomn?

Y ou may tind i, as Tdid, that doremedind reacher's entie
approach may chomge depending on the composition of the class, T had
iy quathities ol omntaring parent with my adolescent remedial
stidenis, and ver when T owas given an adualt section with two hesad
nuses, three probation officers, and s bona bide seactagent ot the C1A
Hound thar Dwas Buomore adude, and easily shuaaed the problems of both
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teae i and fearnmeg reanedial shitls, When ©gaded thein papinsTeven
fornd it s feelings were difterent, T was not so trusiniied, aned my
teeth were sehdom on edge,

N Do vor see eaeh day ay onpontant?

Beoatae tetmedind wonk s ottety tsdions amd frostiating, we can citsily
overlook the cuoal parts avad concentiate on the chaotic whiole Doyon v
have Bintle techangques that muahe cachnday's work zing? Dosoy kitow the
twaron thiee positive shillvovou want tocover eachdav: Alwinsiocissing
ot entors discontages stadents, Faen the worst stdents respond o
aeative tedhniques they i incorporate dato theiy wiiting. For exim-
ples vou can teadostdents o ask i question o begin a paragraph. You
can teach them the dranatic power of using read ninnes, You can show
thent what pizaes dialogie gives o an exatmple, Do von alwavs have at
tewnt one positive skill o give thenn inceach chse? Do sow have many exe
amiples trom good writing illustrating she skl Have vou mimeopnphe-
e then papers o distiibute, and can vou show thennwhete they might
use the shillr Onee temedial students can feel that there e wavs o do
what must be done they immediatels feel more conbident,

4. Do you hace a practiead gradimg technicgue?

Grading s alwins a problem in vemediaon, How Gin vou bring
voutselt 1o give a paper a B wbenatis certdnly Hight vears away lrom
whit vou considet a By ad vet, in light of this student's progressand et -
fort wuid what the assignment asked for, ivis, indeed, 0 B paper? Some
i hets give no letter grades, bt mstead wiite plus, minus,and pass on
the papers. A minus s less discotnaging thanan Foaoda plasisvery en-
cottaging. Other remedial wachers give two grades, one tor content,
Janather tor granunat.

WY, Do yow know the tmportance of patteyns?

When vonr give an assignment do von alwass distibute a completea
puper thar bdbitis the assigmment so voun students can see an esiact exam-
ple ot what vou want: Do vou think through what souexpea the stu-
dent o master on eich assignments Ken Macrotie gives several good
wdeas ton patterns i Lelling Wity the betore and atter paper, the case
history, the Wil it Work? paper. Tt is easy for studentsto undenstand the
logte of 4 Wit i Works paper Fust, they state needs thenthey presem
ther plans, and boalls they answer two o three nagot abjections to the
plan that g reader neht aose

When vou tist give the students a paper Hieadesaaption of thei
netehborhoods, do vou break i down tor them into pants they am
Danedles T ask iy students o give me four panagtaphs: o Choose a
brtlding that svinbolizes vor neighborhood and desaibe it 2y Choose
A0ty 5 Choose . person o two people—name thenad describe
then and D Easten to the langage of vour netzhborhood. Whaat phiiases
doy vor hears Wit mastes Fask them to focas ecach panagiaph around
then central ideds een, my neighbothood s decavin Lo, the people of
iy nerghborhood me advad.
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Patterns e particuh.a by nnporant o book and tilmoaeviews Fach
wacher has his owns Tnoche fast pasiztaph o book seviesw B ash i
stitedeits to answer specibie guestions, What s the name ot the book?
Whoawrate o When was it swritteny Whorswas ibwiatten ford What kind
ol ook st Clasats i Gave a twa o thiee Setenice deseaption of the
contents How isatarnanued! Fhew, o insnonshioton bask them wostge
what thes feel s the anthonr's paaposes i feo oo, the theme, Then, Task
then o ash therasehvess Daes the hook fulbld it prnpose on deselop ats
theme adeguately:

Hthe amswer s o bask then o b thivee igjor westknesses ol the
hoak tor Bl thatesplavoc s by the anthor ondivecon faids and todis ass
el sepatate weakiess i paragtaphs Fhien ©ask dhen to tind one
stength ot the work and discass that na pagagvaph. Htheansswer isves,
the prpose s fidbilled, 1 reverse the procedine and they write thiee
pritastaphs oncsttenaths and one on weakness, Pluspattern immediives
Iosodves the problet o aimdess simmanes and will hedp Maita say
somcthun worthwhile about o Kt 8 Mockimghind.

Fabsorive then guestons ioanswer in their conduding paagraph,
For what ospecibicad v do they recommend the ook o Hilm When?
Forwhar paurposer Ny finad b, Faskh them to consider the implications
of the wonk

Fheses thens are the wenguestions thae will helparemedial wcher
cLaaty has thankma. Fhe two other questtons we askh otnselves most
obten e What doowe do abour the caddywanmpus setitences (FEvery
retedial teacher will know whae T omesn, and those who don'tsnen't
tevt v wen kmye wrh retedtal stadentsy, e, wine do vou do about the
maned chissaratb difterent levels: o the second question T wondd say,
CRETOICE" Use vonr better studenis as resoutce people to Felp the
sower ones Totthe st Thave noan wer Check it for wordiness ¢ ‘the
Lt that” theman who™ Chedk it ior an awhward passive. Chedk to
so b the stadent s wntims as he spoahs, Fell hnnwinme iust bemone
precse Lakevdeep breaths Fyvers neurosumgeon writes aooadds wampus
sentence tow and then Fawrence duds oo, So did Hemes Jaes,

New Yok
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Non-Standard
Negro Dialect:
Mvth Or Reality

Prenties Wiseian

Pomstbiy ane of the migor crises which aecdeseloped o present
educationad nrranation s hatcrists i olyvng theserhal understinding
and vocabulan developirnt of black dnddien trom middie and towa
wiinecotiotie ha hgrouids,

Crntenthy 0T Coont ol the e schond popaalaion eon leeniy Laeest cities

contsasts ol Bldven ot anete e coottontie aind secad ceeamsiaes By the tune

thes s e seacd panssa Ineh school ot poccent arerctaded ieating s ae

B vears W kot this sl ettt carnes st o b broade

s o tanbaion, . L Deatac b Tan
Becatise of these tindings i is senseless to behiese that pubilic education s
e i tiose w ho are most in need ot s hielp, the childen trom the
lower sogtoecanomiae backgrownds,

Progress i school depends the constantdeselopment ot reading,
and compameative shills Y the one major anle of o arban
celueational sestern is i bure o andenstand whis teaching an i ban
Nerochild toread s sadithoult Tnde ding wath the Negrourhan child
we Lond it acutnal vanvable s atwork whch s basic o the ditbicaln
that the Nearochthlovpoences mattempiing to leaan i tead. Padence
hus been accmmrhting wihneh reveats thar the Negro ghetiochidd huas g
ditterent Linaee ssstenn e sonestandard Negrodiadecowhich v
patt o hocculire and which mrerteres with s Jeaming toread i Barate
© Btz T9om stdies of the Lingoage ot the ghetio lave shown that
(s Linginaee, w hide cgued iy as espressive as standand Fuglistionosal
Prorent by dibferent 1o pose senous cammutieation pnoblems.

Onvomg teseare b the Prbane Tangiage Stady contimies lend
Sedenice 1o the notion thot notestaudard Negro Fosbish s e manm
tespectosnthar b standand Frehsh, nevertheless, it phonologial,
morphonophonome, serh auatloyand tanstormanonal stacires
appean o besutbraenty ditterent orequne aospeciad pedagoi aletfort,
I Lt et elorts o constie b aatomat for nonsstatdard Negio
Fonebsh stgaests that the stnbities between e and st I nehish
arean nost saperbond b othing 196700 Thwe aceept thas contention, we
must then o that au present techngue obimstoachon mvolving the
Chaldren of black fower-chss Lanhicos s for the emost pane melevant.

T cortamy nopeeant o noie that the Tneratare deading with the
theany ob sepatate Nearodialectisost extensive: Mong wath Lotlin,
Shioa N Fasald 19700 st

Forowopee e o e b Nevaiden iy Booned Diesanstoe sosonan s
R LT L P TN | F O A S PR ALY SRR NI Y | m.l;-n.-nun«|||1--|||||l-~ 1 -||||.c|..|-||.l\h.|||‘
aer e et b et b s nuebaed e Pt oo ane sone

i b e badeem ook o o Neaadnbootthan o

N ||:.I T l |I"":-!‘
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Negto dialect, thens as the tenn is used here, is g cohesive linguistic
swwtery which s substantialhy different tromy standad American English
diadeces 1o spoken by some. though notall Negroes, particularly those
ol the lower socoeconomic «asses.

Hutchison (1720 connnents that by the tune he artives at school
age, the nornnd child bus alresady leaned o speak with whistever sysiem,
st and vocabulany s chataccteristic of the hind of ainguage he has
heand most hequentdy at home o in bis neighborhood. s teachers,
then, must ponder the extent o which they can simply build upon his
previonsdy acquned capabitivies and the extent 1o which they can
atternpt oalter aosvstem of habis which e notondy highly practiced,
but which also probahhv serve a most suppertive wole in the child's ad-
justient to hus nonsschool envitonment. hinsum, we must readize that
although non-stndad Eeghishimas appear o be a minormy linguage
i the school ssel, is B Langiage of the majority in the home en.
virotnent and s oo most necessary ool for communication there,

[t s posstbiy Johnson (1971 who provides the clearest explanation
ob whatis meant by nonestandand Negro diadect, The lower-cliss Negro
hdd speaks the way he does beauose nonsstandard Negreo dialect ditters
swstennattead iy hom standard English, Phedes tanions trom our standiaed
Fughsh ocour overand over in the same places, and they are notunique
deviitions, the childiens e consistent in thenn standardization, This is
true for hoth phonological and grammudical deviations, For example,
black childrennabwass pronounce the Bralvoiceless th as b inwonds
ke nouth, bath, both southo ad abwas s omit the copuba verly in pre-
s togressive tense ol the verth U be™ o tdking: she Listening),
Peactiers Tong huve noticed that lower ass Negro childien donaot speak
the same vaniens of Fnghish thar vad escins children speak, but itwas
the hinguises that pointed our thar disads antaged bliek children speak o
vanens of Foglishothat s all their own Teachers entoneonsiv des eloped
the attitnde that the speech o disads antaged childien was tull of
phonological and graunmuancal error< fangaists have now potited ous
that these “errons” e sestennatic deviattons from “conect™ English, and
that these svstematic deviations comprise the phonological and gram-
matrcal sesters of osepatate and distingt social class dialect,

Mot varietnies of nonsstandaod, mibian Negro speech, seem to detive
from ral sowthern diadects which, because of migndion patterns
within the nation, have been brought mto many menopolita areis of
the Notth and West Coast. While e Lot that they have been broughi in
promuady by Newroes usually resubis i thein being reganded as ethnie
dutlect, ryecardless of whether or nor they had thar statas i then
SouthLund home. Fhas vaoal associition of dedect taits combines with
the usual Tmgustie problems chatiw ersne of quasi-toregn language
tebationships o produce what is now one of the most ditticuh Fuglish
teaching problems that nrhan public school svstems mas ever have o
conbronteStewart U6 e And vetainspite of the problenmis thes pose, aned
i sprte o the Lcr that insonte cases thes appeat to has e beens around fos
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gpuite some tune, amaeingh hitde attention has been paad o wrban Negro
dialeats,

Disachvantiged Negro ad tower mnddiesclass white childien were
adnrinistered o tepctition tisk involving stndand and nonsstindand
Foehish sentences. Resalis fronn this imvestisation indicated that Negro
huldien pertormed sigmbhcads beter than white children onthe non-
seindhd st The comverse swis e tor the standand seneniees
CBatatz, 1ot 1 he resalis of this teseinch deat iy indiene that there e
two diatecs imvolved in the edicationat comples of black chifdrens tha
bhick hddren are generallv non h-didecals that there isevdence of ine
tetterence from then diale twhen black duldrenanemptio use standand
Foglish, and tha Linguage assessient ol disadvintiged Negrochildien
st iy o ve measties of thein hnowledge of notestamdand Eonglish as
well as addional measies of standard Eaglhish,

Althoush, we nmay wonder why it the evidenve sosttongly points o
4 sepatate Negro dialect, conditions are not tapudhv on the upswing in
the wiea of public school imspuction. Shuy cE370r explams thae the
aatenndine tesearch on the langnage ol lower s Newio childien has
produced  two general conceptual vantages cancerning their verbil
abthities == one camp, composed  geactally ol psvchologists and
ediieators, hus tended toview the langnage of black cioldienras defective
— 1 e the Linguaee of Negro childien isundedeveloped orrestricted in
e sy, Fhe other canp. composed nnindy ot hngusts, has viewed
the Longiage of Towet-clss Newro children as a difterent vet highls
suctured, Tnehly developed sostem | he diatecr ot black nonsstandard
speahing Children st theetore be icorporated into the canoe tlunas
part ol the process of waching these childien standand Englishoskills,
Ondv then can siach g chnld Tean g second dinlect ostandard Buglishy
withontexperene g shanicand humtbianon towards hisnative diale: 1

Reseateh m this anmediate ared s most thoronghs (Baitey 1967
Dallad, 1967 Dabov, 1065 Povich & Bavatz, 19670 Stewart, 1965, 1967,
punse The tesudis of these mvestigations seeny to idicate thatsch there
are two duitecis mvolved e the education comples of black children
coespecially m schaols with s hire nnddle-class cammadam onentation)
O black Ciddren cre genceralby not br-dedecal, and chthere isevidence
of tetterence oo then dialect when black dubdren attempt o use
standard Foelishe The imphications of this 1esearch o students o
Linguaee development, or of genevabeducation torthat MAtter, e it
clear TE the caerion tor Lngoage o ovelopment is the use of aowell
ordered systematte code, then the continued ase ol mee mes of langage
Jeveloprent thar have standard Fuglishas then anenon ot adeveloped
form wilbonly contimue to produce the tesalis that the Negrodower-class
il s delased m laneee development. Thasissanply becanse he has
not acgunred the nades that the nnddbeacbos child has beensable o ace
quire, theretore, s Lainguage s underdeseloped iBarais, H9at,
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Lo condude. the P ogdosh reacher who teaches o chidd g has this
nonsstatedand structre e bas speech mast ieahze that e is apaat ot his
swetatically developed granman. Athough the sttuctine nany seem
bizarte o the teacher o port of tecrac s detingtely thevesalt ol rale.
governed beluvion, The moe dleanly we see nonsstandand spreech
behavior asale-governed bebuvon the more elfeaively we can ke the
probiem ol helpiganonstanda d speaker extend hisiepettoiie of vales
to e lade standand stracoiees (dbothin, 19687, Carrent studies do not
question that the Nearo chald has Teanned a langnage, or that he canose
bas Langeage o think abstractiv, These resules show that the Linguaage
problem of Negro ghetto childien is not one of lingnistt competence,
but rather one ot linguste mitetterence between thenn own highly
developed sastent and that ol sundand Faglish.
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REST COPY AVRILABLE

RETERENC]N
Hoin B b Sen vt Lot o Perans Dogahindas ! fogas Powmsd an Soecand Coainal of
[ T SN I N IS P B PR ITR T A AN

Wora, 1ot P oaaen bt aand b nvas o [onhine B vt oo Gl 0o ey Bl

Boo Sepder s e R bt Nec g bbb e el b b e bk o Salatnn N L £, b
}

Koewve T oad b omenn G o oty Fanean s b N e Paa bl Ctalb 1 agnabbistied
coape o ANIEY e
<

[ T Y T T N PRI 1 | RO TIRI I Y RN AR AT P I LTI § PN PRT IRV I IR TN B O PP YO
CN- - fel LT T NPF TP O ' |

v e b s b ey e Do e b Ne i et St e s Beoov o e b Cullegre

| R I R T B S e T A B B LT o B e T R ey )

| I S S B TR S BTSN TELE T NI TVRL NTIUIL WA TIN ST Foost b e oo o il qn
.
| LT O LU ~ O R B S T TN L R R I TR UL SPPOY I IETIVT TP PO WY PRV PR
E A L T e A P T | P T N & B BT
I A Vb N R YU TR TYLI NPT JTIEY PR N JES A TR LT R IR A b DFINESTY PR Y 1 P
LR 1 AL . | o C o, e ot SONULE s
T S N L L O O S S A R O O R R
v s
oy ! b T T Y R AT b I T TR T Tl B T] CCTTS TIVR VLI PR PO O T IO TN ALY SN
! g W' LI B B e P N B TR T P IO
~ TN e e PO | v D e N N T YT ST AT A N § Coanen b Apgedin]
1 n
“ U I L N T X T AT L T S P P LT N ¢

;. Pooe v e A S e Pt NI s

12 THE ENGLISH RECORD




‘»ij'::‘.__:.-’-?i_::':_:‘:'.':?‘.‘."."“.‘,',' B Lt ettt Fe s ammmmmrmee

Faamts

The Teaching of
Pronunciation in the
Second Dialect
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Classroom!
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Melvin 1 Hottiman

While tevtew ing both past and present literature releviant to the area
ot second dialect pedagogs, the evidence overwhelimmgly cons inced me
thae pronunciaton teaching should notbeasecond dialect wacher’ s ma-
o concertt mapplication, Tdo contend, however, thata knowledge of
weeond drlect studens” phonologs is necessany to the tew her's full un-
derstanding mdealing with second dialectstudents reading and writing
problems.

Problems and technigues insecond dialect pedagogy discussed here
cmphasize the Linguage leanning problems of speakers ob whatt has been
termed Black Fnelivk since the bulk of cantent literature on s oned
drtlect pedagogs deals with this speech. For those unacquainted with
soctolmgintic premises or tenninGlogy, it s Sometmes necessin o
rerark that Black Englisk, as a technical term, is cultanal not ra il
ot

Lhe < lanm that attention paid to phonologs by the second dralect
teae het should not be direcred o the teaching of pronundiation implies
nerther that phonological ditferences do not exist nor that thes do not
have stgnitiant socr b consequences. Rather, this deciston concerns
Lesstoom prioties. T the time avatlable to the seq ond dialect teacher,
which st tural divergences demand the greater poraon and in come
Cases the totality of the teacher’s attentions *

tn Chicago, as a consultmg linguaast, | worked with a psschologist
and three Lasstoom teachers designing experimental nuterials for an
elementuy Linguage-sts program. Farls me o wotk, 1eported in
(Das s et al 1968 2 we decided:

prcnn shoald e wiven o die spees ol the Lttt nseed by the cinddeen tha
bty henn s o standated speakers The staft sos s that difierences exast
Fotsers i thie Do Danigrnages 1o prtentindie Lt vew by cad e hittenng
veoabrrhars was o lonared o conpsederion becanse ol e Shott Tved iatare nnd
dcereatvatonen nogionatly Teonsidernitng promnieenon atted wransrtar the statd
Pelr tht o Ainet et Soctens there s lesstale ratpomt ot et bdifberences than
ot pvanine Letion ditferenees

Other Iimguists suggest o suntha relative prioriy between grammngn
and promuncraton, cl9eH 3 hosugaests a ity List of erght items !
Pronune titon tanks .t the hotionyol s list. bater b batter presenting
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severdl examples of reading problems both phonological and grams-
matical, he direatly states hisview ol the relative importance of directing
attention to phonological and grammatical interference respectively:

Wetine twonditmcrcases o conader Tnone cases the dey it i reading s be
suhy o diterence e proguec taon oo the part ob aochald who Bas adifterent set of
homonvins fromthe teacher Hereoconecuon mishi be quite nnnecessars n the se-
comd cases we iy be decding with o hos who bas no cotcept of -ed as rast tense
mather who cotmiders the cd ameanmgles set ot silent letters. Obvoushy thecor-
tect teachmg steatees would nvolve distengushing these two cases, and teating
theun quare difterenth

Reporting on iesearch into reading ernors, Shuy (1969: 130-1)
relies:

—octhe wreater the difteronce between Stmdord and non-standaend gramanitcl

semsthemote ikels the mtetmedae chald s o hase deseloped an abibin o read n

succestully alond Comverselv thie less baste the ditterene, the fess mnpoitanee it

appr sty b hase for the chndds This seemis b suggest the noton that sound-ss imbol
rebatiotiships ave nhimatels fess basie than gramnniteal featines, sinee the tesnders
appren o oworh barder ar wiearer ditferences and agnote smaller ones.

Stewart 1969 17 861 gives detuled arguments against the view that
teacdling  problems st Brom the grear divergence between the
phonology of the second diadeet speaker and the phonologies of virions
standard dualecs T Liter section, (178-182) Stewan t contends. as those |
atedearlier thatgnammancal divergen: ¢ isamore crucial bartier to the
musteny of reading and writing skills than phonological divergence.

Some might consider reading as a0 cdncern principaily ot the
elementy classtoom, Both from past experiences in a developimental
college program and hom conterences with colleagues in similar
progranis, Lhave tound, as hive mans others with Like experiences. thae
entrance into 4 secondany o college progiun by no means guarantees
mastery of reading shills, Consequentls, there is no absolution from
tesponsibility, tor those churged with the hinguage-arts training of se-
cond dialect speakeas, 1o attend o reading problems,

Stewartoan the e e poevioushy cited cThe waties

Nowe s andoabiedy e o sound spediinyg meannyg cortespotidences
bows crospohen Neavondiabectand wonten seadard | oelish are less rewttlat con, at
least Toss obvioas v el thun between sproken statuland Foglishoand written
stuadand Frghishe Sull thes e by o micans neat o even the Litien coases L Yen iost
spethers ol stanehard B hisbodor ot seean noche hndered sers nonch b succh sonind-
spellme smeanmg weanbannes whens they e feaning 1o tead. . Inded, even
el v imes o e ed readerssencio e able o ope wath b amonnn of sound.
spe e neewnbanis s proonaded et thes aee Lol won the spushen tonns of the
words and ore able Beget sullicwn coes dor associating the wnten and spoken
Ity lom the lesoal amd sanecte contest

Stewart saggests Liter in has discussion ¢177-81 that, even when
phonological ditterences would seem o interfere with reading com-
prehension, this mmght not he so if the ditferences were regulan enough,
Fhe cottespondences thus set up by a non-standard speaker of English
wouthd be ditterent, but possiblv s effective.

Supporting this conclusion are two investigators who arived at
then condlusions independently and trom diverse theoretical view-
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porr, Workimg withun the fiunework of Generative Transtonmational
phonology, iFasold, 1964 68-85) advances the idea that the underlving
phonolegical stucture of Black Englishand the standand language are
not significimthy ditterentt despite the great diversity in sutface
reabizations. Afteradiscission of therebition ot orthography* tostbstiact
phonological representations, Fasold cotcludes (85

Coon the nann consettonad Frabishorthogiagphin s as adequate tor Blak Fuulish

speathets st s for Statrdard Foglish Spehess

Working withmn the tramework of Aspectual Phonology which
Claims three ssstematic levels” of phonology asoutlined by Smith (1968),
[ reashed a sinnb conelasion in the analvsis of the speech of i nunbe
of Black people in Bulfulo (Hoffiman, 1970h: 110y

Ihis diadear on the hasis of is phonologie b stracinre, does s dilter
siemhiecantbonam phonological Tevel rom fanilun disdects of Puglihtowanam

Bt considered anvibing. b another diadecr of Fuaglish *

Goodinan (1969: 20-238 admits that phonological ditterences exist
that cause leannng problems, but suggest thar e is worse, from the
standpoint of etlective learmng, toask people to read insemanner quite
anmirnal to them. Like Goodimman, Johnson (1969; 152-155) finds gram-
nnatiedl divergence more cracal than phonological divergenceandalso,
ke Goodman, tecommends not teaching oonunaation,  for
motivatiional reasons.

By now., some mught think this redundant rebiaim ot recommen-
dations 1o be the unrealistic productof academicians detached from the
Casstoomm situation. Ans cstal observer isaware of the social stigmaat-
tiched o certain nonstandard pronundiations -— relative o the
grographuc aea — used by speakens regandless of ethnos. This 1
sometimes e ended even taihe pronundciations ol standand speakersof a
regional dialect other than that ot the Tistener,

Rut snucratal mtetference is not the sole problem. Johnson, eailier
i his discussion (191, suggests that, ving o motivate someolie 1o
fesirn something betorea need s recognized by the learmer s not ikely to
be stceesstul Firsairgiment does unply, however, that the teaching of
am sispect of the strucie of standand Englishtoa motivated student s
worthwhile, ;

Faboy 19689 320 renmnds s that problems of the second dialeat
Lasstoonare notonh lingustc, He distinguishes between iwo kinds of
miterferenoe: _

vostae tind conthors of stanehad and nonstaondard Faglishe antetderence wath
fownnre ahibiny stetamneg oo omssnietch of Tingnisoe stractares

B b teotndd oottt ts oo st ad ond monscaedacd Foghsh anrerference with
Ve ebostre v de anostapteban b E nebsh seemmne toogcosnrarch meehe fane s

whieh st e remst adasd Foehish perhomn i given calbiare
Dealing with both second kmguuige and second dualdect tearning
problems, Savills (1971 HE-2h discusses four ivpes of mterterence. One
termed levgnastee eaterference contespotuds dlosely with swhar Labov
the e hier citation tenmned strvetioal conflict. Fabov's Tatter categony,
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henctional conthict, b T anerpner both Saalle and Faboy corrently,
tesembles Savitle's cudtroal interterence, Savitle adds two others;
psvchological mtesference and educationial mtevierend e,

Nonstndard Ddear c1968 25 Tists several abstacdes 1o maotisation
fon the second diatecr Teariee
Selt comsaousioss abon the Lingioage of Loraly, foends. oommnmte agd

sttt oot e ¢ bass

S Presstre exvrod B dodese i pecn wromgs agenmst s cition ot thers e epted
L oo

Past consine of papad s Linwicage whoch thos b interpreted s repeciinog

A natsons e nann woche ts Linggue pratterns resuliing o conluston oy
tpibs accdhimg estondand naralde

Pastosporn e wath neeative contee i od isobared tens ol frnenstn hebav e
istead o e reachng woithirn o toal svarem
Goodoran st 19 renimds us notio over look divergendce which is
developmiental tather than siacnaal -

Only the indodual teacher can decide his o her priotities, \ possi-
hle deciston iy 1o ignore phonological constderations wherever Jossible
and toconcennare moother areas. Abternutivehy . the chotce can be 1o
devote attention o phonological mattens: cither 1o teach pronundiation
despate such arguments presented here against this or 1o tollow the
proposal Dmadecarher o gam a knowledge of second dialect students
phonology v necessany tor the teacher's tull understnding in deading
with second didect students” readmyg and wiining problems, o

Phose who teel motivated. i either case, 1o improve their an-
derstding of Black Fuaglish phonoogy e reternred 1o the tollowing
sotrces: Shuy ant: 120025 nchides o discussion of the 1elinton ol
phonologay 1o teadime problems: Stew 1969 191610t e s a discussion
of therelative ey ol various orthographies i see opnd digiect mstrae-
ton: Woltnam c19: 571350 presents o discussion, tather technicad tor
the Loy person, biieswath bess technicad st ies (985, 1089 and | 18-9)
and L general condlusion 19290 These are vers mdonmative i 1eaand
to how qualitanve and quaniitanve considerations, in the selecion of
phonological varihles, relate to social consequences, social infornn-
Honand social perception both on the speaker's and the istener's pait.
Labov o 1Unt- 35615 1y probabls thewost abundant sourcenavaluable in-
tnoducnon o the more sensinve aeas of Negro or Black F nghishspecch
problems 33270 pretaces o detaited mventory of phonological and other
sttuctral divergences relevant 1o learing problems c10-60).

ot CHENTLCTL N

Sotne recent stadies, praporimge et oo osuch o ssstem as Black
Fughish phonoloay exises, belabor imoobyions but ineelesant points: |
ot Blek Foebish speakers doonor ahwons expiess the phonolog e al
realizanonsasonbod o them i the Tevanare and 2 thar mach on allof
sic b e phonedouical sestene can be tonnd amone Whintes i the Sonarh,
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[ he first case is hardby anespected: Black Englishospeakers likeany
othets can Choose pronmeiations o altemative systems as well as
from alternative pronuncations within a single system, An esueme ex-
ample might illustrate thisa bilingual Fnglisn-German spraker. when
speaking German, s not considered cither to have lost the ability 1o
speah Fuglnd on never o have spoken it '

he second Gise is more easily dismisseds o sssten's siiniliity to
contiguous syatemns and consequentimot imiederem o inone phicedoes
not precdude its dittermg from coniiguons systems with conequent ni-
jor terference ebsewhere !

o Thisatticde has beenadapted from a papet delivered at the Sisth An-
nual Convention ot the Teachers of English to Speakers of Other
Languages at the Washington Hilton on February 25, 1972,

2 Tabov s histin complete tonn indtudes:

0 Abihes oo anaerstand spoken Foglish ol the teas her -,

B ALl toed nud compachiend

C At eoccnnonteate b the techer s spoken Bnehish
d Vhaloe accomimuonie e e Wiy

¢ Ahiry powrst an statedsed Foglenh gnanmea

oAb s b conecth

= Abahiy s sonndond Fagleh gramona speakiig

B Ahehiry s speak wath 1 prestige pation of prompiciation v Jvond stgnatzed
tartnes

3 I Hottman, 19700, 1 presented concrete examples of MAJOL CONse-
quences 1esulting om neglect of attention pad 1o grammatical
divergence 1 a second didect cisstoom.

oAt presenting tudes which elated what she wrmed Standard Whate
Fouglish wo Chald Black Friglnh of Flonda, Houston (1969: o0b

RELTEALN

Che st the tales shoubd propetbe be some abstae leved of phonologicd
peopncse it whin bosderhies both Blaok aned Whitte Frsieh phonoliown
. Aspectial theary, with concerns s methodologsy tooted i carlien
e tunal Tinguisite theory, s based upon premises ditferent often
directly contnas 1o those of generative transtonmational theors . Yet,
©sunibu conviction is held moregard 1o the elanon ot English
orthoetaphy o Enghsh phonology Sinith (1968 37 wntes:
s B B g the pnc s s Tinaaists and Livien alihe wecwnntont the m.
T A TNEURSRI AN TR nelish Wi sasternn, vt ser b we e s usetd o
ercaphiap ot b apds parher thanon phoncn At eraphenme the fif s ute
\.-Ij‘ll\lll!.‘_!'\ ‘:-Il"l
b 1 his view bomt is echoed more torcetalls and nvaslightds ditferent
contest i Waoltean and Fasold, et 12

= 1he uthe of g dneclevel phonofogs i Generative branstor-

mttonial theory s bemng reesannmed by feast one mvestigidon
R ETRTI L1 N I

O \arontnars st s seenn — this condusion does not, i ms opion,
prechide the analvsis of such speech s oseparite language hased on
morphologinal and ssutactoal consideranons,
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. Lwash I had hasd the benetit of Goodman's sds ice soime: vedns earlier,
Fwo out of four seis of pronunciation exercises, which T wrote in
Chicagoat the tequest of civsstoom teachers, tirned ont Later 1o have
beett problmis of deselopment vather than contbeting structunes.

1. Although consideted essential by many authorities toan understan.
ding of vanons second diddect Tesiming problems, an deyquaintanes
with cutrent research into the welationships between orthogtaphy anid
phonology 15 Likely to be ot substantial value to the teadcher of English
to both mative and other linguage speakers, In this regard., the follos,-
ing mght be read o advantage: McDavid (1969 11-2, 67): Goodiman
19649 15, 20-3 and Sustakoski (1969 63-73).

I Regarding the objections to the term U Black™ hetng used in connec-
tionn with an alleged nansplanted svstem, Twould direct the reader 1o
[abov (1964 3347

SUNY College at Battalo
BIRI GRS
Buer fooant ol Shan Rengn oV adds doa o B i on [ s W gt YO Copnt g Nppidied
P os .
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To Teaéh Black Culture,
Serve ’Em Soul

Noant A Wanzae

1 he Spanish Club s having adinnen % The Frene b studentsare
plannmg o meal..” "Don’t nnas the Indian supper..” These were the
Mincds of annonuncements that appeated inour school's daily bulletins
fom tme to time w hich Ted me tasuggest toacolleague that we have a
wnil tood dinner tor the students inour Black hteratare chisses, It
Ametican students conld gan background abour a toreign cultire by
cating and preparing the tood ot that ulture, why, T reasoned, couldn’t
athurhan. upper muddle-chiss students gain b kground about a low-
cconomie suboulmire existing vight here in the United States? My
colleague, teacher-writer Barbina Dodds Stantord. had been thinking
dong the same lines, and 1ogether we planned and sponsored the tirst
wul tood dinter to beserved by any of theclsses inour school. We think
the expetence wias well worth our ettorns andd those of our students,
Here m briet, s what we dad.

First we asked tonashiow of bands inour clsses tosee whitt percen-
Lige of the students wouldd be interested in hasing the dinner. Ot o
cornbined three Casses, o substantial number were interested: and o
neststep was to find out what would be the most onvenient tiimeof the
oy to e 1t Sinece tan of our studentseither worked or were involved
m othet evening activites, it was decided to have the dinner in the mud-
e of the day during the double Tanch period. Nest Mis, Stantord and !
got togethet and seleced several popul.u and sy -to-tix soud food dishes
tor our menu and duplicated copies ot the redpes. It had been agreed hy
onsely e ned our students that anmvone wishing 1o attend the dinnet
could either prepare a dish at home and bring it to the dinner ot be
Charged atev ol 7o cents. Themoney cotle ted would go toward tennbur -
sitig students who had tised seme o the more expeisive dishes ot who
hoad broneht et papet plates and napkains.

O bl stepatter serting adare fos thie dinner aned han ing students
medieate onsign-up sheer which foods they wonld bring. was todecide
where o hove the acnvany The stadens chose not 1o hine 1t the
cateter it becatse ot the nose leveland the noon-hout CONEENTION, SO W
entatvels planned o serve the tood omtdoors prenc Lashiomna grissy
L nest to the school s Lar as the problem ot servng the o wl warm
Wais o, wee had obtamed permission trom the home economics
depn et 1o preheat one dishes i the deparmment ovens for o tew
Hriintes at the begtmmg of the funch period. At thar ot Mis. Stan-
fored aned Tand o stdents thonght we wete allser, and we wounld have
been o we not neelected 1o account tor one thing—the weather, Tt
dredn o the das ot o bt bur the any was butfered with vers high
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winds Wesnlh had o dinner, thongly, ondy imdoos, L kil the home
cconomtcs people caneto out rescueagan, They vers gracisouds allow-
el us toserve gur food mthen area too, Ha mg the mieal there tinned ot
to be a twosway bonas, howeter, stnce i of their students bl i
chance o sample some of the dishies also

Fhrough all ot vy discussion about the dinner, perhiaps the reade
s wondering pust what s soul food and when i came mtabeing. Actaal-
Iv. the Tabeling ob dishes taaditonal s dentibied with Black Anterican
culture.as soul™ happened abount m the muddbe 60°s along with the pop-
nlaizanion of the expressions “soul music” and “soul hrother ™ ¢ Fhe
word “soul” when used adjectnally detiores the feelimyg o warnmith and
Kushup which exits between Black Ainenicansor But the food tisell annd
theculinany iwsis Black people bave given it have beenaronnd sinece the
Bistsbnes were btought to the southern United States to work o plan-
tations. I bact soul tood staples we said 1o have consisted of 1he
“leavines” trom the plantation master's table. 1 hese staples i lude
porkosuchasthe teet, entrailsochithims and head tom hot the hog:corn,
which was so plenitul there was enoueh fon all even the hogs and wild
and domesacated vareties of greens, such s that from the tarnp othe
rasters ate the oo and the dandelion which even todas is considered
st weed s The man reason soul food cuastne hoas but recently gahied
the nterest ol the generad pubhic s that the public has only recently
hecome mtonued ahout 1 There have been no authentic soul food
cookbooks on the market. There hus not been ameong Black people a
nead o ownie them. Black people have been handimg down then
Treapes torgeneranions by word ot mouth s That s the way ms mother
leamned o cook and Ber mother betore her, Included at the end of this.ao -
ticle e the teaipes tor some ot mv mother's bnorte dishes along with
saome Pve colleared over the vears Brom toends, Mis Stntord, mivselt,
and o stadenes heanly enjoved them. We think other Fnghsh
teachers, socal atudies teachers, home cconontios teachers and an one
ehve who likes good tood can o

NOTE Souttoodisquite ngh i Las and e hohvdraes. Obvionshy, the
shaves dhiedn 't huve o worny about caloties, T one chooses 1o s IV INY,
somltood s Boane, s saggested thot Bie i sens e otte or twoddisbies
pevmesd along wath bnoes o salads an other Tow -cdonie Joods.

Bic kb ooxod Peas and Salt ok wothic cdove® and ane sticed anon
Conet peas aud cook slowly {on

\Lsh ane ponnd of peas i haot
sevetal hons,

water Soak overtehicim g loosels

(n\tlr(f ;n»l Hl(' e N Hiothing, \\'ht'll Jatras h.l\t' fllll\hc'tl (:urk-
add enonehs waner 1o s Lorcon e g, thes should be o the con-
theaonehls sistenes ob aovery thk soup. It

PN e too waHers . et un-
coneredd antl pea broth thickens,
Saltand pepper o taste,

Nestoout aboat b ol sl pork
tito thiek chanks g Lals on
B hocks may he substinaed
Aedd rear o por along with one *rahimonathy, Bhak people
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Bave tused a pinch of bakig sodia
in their beans o wand off gastiic
ENCESS. However, sacda s been
founmd  to destioyv precions
Vi, and garhic has been sub-
stituted s place,

Candied Sweeet Potatoes

6 meditnisized  swict potatoes,
cookhed until nearly done
P cup brown sugar, puached
Locup butte
s salt
Looup wdte

Peel and shee soreoes. Inoa
heavy frving pan, heat butter and
brown sugatr. Sttt paste 1S
formed. Stice sweet potatoes and
add o paste. Tur potatoes antil
coated. Aded salt and water. Coven
and ook stowh unul potatoes are
terder.

Chetlin's

3 Ihs chitterlings
2red pepper pods
3 whole choves
1 bay lead
I lnge vniom
I tsp. blach peppet
Boihne saleed witer

Senth chittethmes m cold watey
ton sin howes, Drain. Clean
thoroughhy removing as much b
as possthle ® Place chater limas ima
Liree kettle and cover with botlig,
atlted water Cover and sinne
genthy unul tender. Chuhin's ae
wheal senved wath tangy potatoe
silad o coleshw,

*1f trozen chitterlines are used,
e ditections on carton for dean-
g and g,

Diarideliom Coreens

Conet abow b of bacon jowl]
or salt pork with water and bonl
Jowly unnl render. Con ot roots
ot ceny venore dandelion gieeans

SUMMER, 1974

(about 1 s and wish in several
changes of water, Add o meat
with enough  water to prevent
worching.  Add  one medium
ontonn, nunced, and o pinch ol
sugitn. Shinmer greens gently until
tender.

Coreerns—Mixed

Combinations of  fresh Kale,
collard  greens,  tunip greens,
mustard greens and spinach may
be cooked in the  following
manner. The pokeweed also s a
deligious green, but the berries
and 100ts must be snipped as they
dre POISONOUS.

Cover and boil about 1 1b. of
thicklv shiced salt pork o jowd
bhacon until tender. Remove
damaged leaves, 10ots and stetas
from greens. Wash thoroughly,
Add greens to meat along with i
Jiced onton, ared pepper pod (op-
tionah anda pinch of sugar. £over
and ook slowly unul greens are
tenden.

Spoon Bread with Pork

I'here tsaspoon bread that may
he tooked without vegetables and
meat. I preter this one since i may
he served as o mam dish.

I b, ground pork
Yooup sellow con meal
2 cups camed tomatoes
Locup chopped celers

Y ocup Chopped olion

I tspr. salt

I tsp. pepper

Lotsp. ground sage

3 eeus, well beaten

I eup milk

Bown  pork. Dran ofb fat
Seson wth salt, pepper and sagee.
In saucepan, combine tomatoes,
celery and omons. Let stmmen
several mutes, Gradually add
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cortr omeal, stinmg constantly
Mistire shoubd be thick. St
mnth o Hear thiongh, Combine
cens with pork and ahont 2 b, of
Lt Brome porhs Add o connmead
nmastare  ban mto casserole apd
bakhe ar 90 1o 373 Lo IR
prostmdel B oinntes,

Skillet Conn Bread

vy

oo ob sthed corn meal
l v, \.l“

Feuy

P cups boternlk

cispr buakimg seda

I Phe. hacon tlllm)lllg\

Dissobve sonda i butenmilh,
Mas il ot meal with salr, cpe
and batterndh misore. Add het
bhacon diippines Pour into greas.
ed aron skillet and bake at abot
O i done

Ntreng Beans

Stringe heans ay he cooked
the sac o as Greens excep
the poopper prodd s onaned Mo
preaple add pottoes or fresh conn
o sty boeans be fast few
ninutes of cookimg nime

AVWORDABOE ] DESSER T S
Fhere ane o desserts that can he
called soutiond desserts esabinsive

I NIRL M \0'\\ .\1('\[(()
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I Lhe Black people who worhedd
the Lields were more conicerned
with thetr basic nutnitonad] needs,
However hae are two Southern
desseris thatare vers popudin with
Black Mimmeticans.

Pecan Pire

U unhaked 97 pic shell
Coup butter

P oup suua

Tewus, shightly hewen
RN dath conrn AR RRY
sy saln

Pospoovamilla

Fecupn chopped pecans

Chill pie shelll Creanm buotter,
Add sugar eraduady and continue
heating until miiste s Hghit and
thatfy - Add all other ingredients.
Powr o chulled shell, Bake 850 1o
100 o 1O o Y nnnutes.

Niceet Potatoe e

Combime 2 eay volks, ' cups
cuohed nushed sweet potatoes, 4
cp packed brown sugar, osp.
st b sp annuameon and B asp,
nattneg i bow L Blend S cupmilk
aid U heaten ceg whites, Pow into
97 pastes chined pae pan, Bake 1o
Pyomimuates ae 475
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American Novelists As Poets:
The Schizophrenia
of Mode

Lewis Turio

Iseents it most novelistse=paatticnbarhy Ainenican and Brinsh
nonelistv=trve o draweriul o pocms, Otee they are estabinhied as
wittets of tie ton, out come the poets Tor pabhication O the novelists
aatt out as vensthiens and, wiable o huandle menes, they i o nanne
pons Hlenmmeseay, baudhner, even that achaeabing James 1 Fanedl,
I s s heette phenotmenon toraong time, but perhaps the nmose stk
e e e Mnetican letters is that ot Hevmane Medsatle,

i good o istanees, the novelistaas-poet sendrome has been
asaon tated wnd e deal of psschie agony 1 suguest thatd o Lidt ottt ol
this oty s nnecessany, and it s cansed by ac whinral-wechnical
cottbuston ahont the mature ol pocns,

Stmphy put. evet sinee the Middle Ages Foglish Heratue bas been
captive tothe hehel thaepocty mosthe wntien mvense bam tempted,
Lact, o put iy hnger ona moment i history sy thar is scholars
who e to blane as much as anyone=-those scholas who took medieval
nratnisenpts of Anglo-Sason onmn and began breaking the wtiting up
imto hines ol verse

Ovnginatiy, there was no ey division between nartative ant aind
poctiy —amy schola with sy that the ongin ol the novel s the epie,
which s noe considered 1o bea ot ot pocny fosequad v aclotm ot e
o whine s ondya wan ol saving that baton and poctiy wereonee the
sane thie

[ he ongms of beton ud poetny, huthennore e iotal iaditon,
I o hietatares of the workd, panicatan iy the western world,
et e wasspoken meertatm regubar measuresanrd constine ted agcon -
ding 1o parnondhar conventions, no donbt ar feast i part becaise such
SRS Were casy o metmonze and o mmprovise upons fnwestern
Bten e these meastites wetes e, and the constu tions anthors bl
Wit l).l\('ll Il]lnll (YRR 'H()\lllhl‘\,

I othet ol hieramnes, however conventionsof the same sort wese
not necessanhy tneastred e the sane wavss In bt the oldest Titetatines
e to e heen bl on geamnoate tather tharemetnicel basesand the
wode e Tor ot “Hcnon aed “poety 7 was prose, notyverse: lnothe
words, both "t ton™ wrd “poetiy” werc Ganed by Uverse ™ or Throse”
dependimg on thesocen and cotnne pnvabved A this stage of develop-
mrent, uo U schizophreni af mode™ was possible b pationla catiore
st d L enamnnate prosads s meode anthors composed i proseait the
culttne used o memcal prosady anthors conmposed i vense

SUMMER, 1974 23



O

ERIC

Aruitoxt provided by Eic:

[ne oldest AngloSaxon manusaripts were transcripts of oral
Htetanure, and the seribes simply wiote doswa, in oug lines withont -
thictal breaks, the sonus, stoties, homilies, or whatever else they heard
aned wanted to record . On papier now tor the first tinme, what the soribes
wiote down looked Tike proses Laaer, when scholars gor o analvzing
these manisarpts, thes detected comentions that seemied o bemetrical,
By the time the prnting press had been mivented, the metical mode ol
the Anglo-Savons had been deciphered, even though the Anglo-Saxons
thenselves had never seen these picces o Hictatre ona page, nor had
evert envisiotied them e tetins of broken lines,

But the scholas who edited the manusaripis tor publication, for the
terst tomee Laid oud AnglosSason Literatine tn stichs™ on lines, so that the
mettie wordd be obvions to the teader who, atter all, wastt't necessarily
Lanadicn wath Anglo-Saxon conmvention: Whole new conventions had
hees established i English lietatine inthe intetvening centu ies, With
the tventon of prnting, hiteratare ook one whole new dimension as
somcthitig 1o Beoseenn on the page as well as, or instead of being, heatd.

[ suguest that it s ar this point thas the “schivophrenia ot mode®
hegan really o ke toot i Faglish Terane, and the invention of the
prose nonel at abour the same mne complicated  the problem,
Fhencetorth, the sdea that verses poetiy, prose=something else began
to-build, and witters would be contused and anguished ever afer:
Witness the dilemma ol such wiiters as Fmerson, sod the contemporan
James Puchey who telt he was violatimg some sort of rale when thy ine
and meter weren't used in hs verses Mehville s another example-=his
wovkowastowre poctiybutbus talent T i the novel T probably never
ocearred to b thars ar Teast m s Later novels, he was writing i trae
poctiy. whereas mns verse he was simply versitving Whitman was the
only Hh cennny American winer who,aware that he was incompetent
avamettical poet, tmed staaghtforwardiy o a gramimate prosods atd
WHOHe pitose Do,

Melville was amagor poct i s Later novels, o tctionist in his
carlicr novelscandaovensthier s s metcal picees, He isa prame exame
ple oi techmed calmral schizophieniy of mode

Mehale waisaomwad-looker amresplorer inthe aeiof experience
and beliet amum who would be tnueowhat e hadexpetienced-—whose
philosophical didemma was tha heabso bad 1o be trae o what he belies -
v Hie ALWEAY lll(.l[).lhh' o teconn llmu these Opposttes, even lhl)'.lgh the
necessiiy tosdossocthreatened o sunder i, s modal schizophienia
dud nothing o ateveate bos sporttead agony . He couldd not anderssind
how w lowical, cndered wnvernse condd exist when experience mdicated
the conmany.

Fhevatore Nelvtle wor nuo the habit of seeing the bct, “ueornmali-
G and bebund e the hioveon the bhone-chathime heatlesstiess of the
Tocean” = decp nponderab e unpredicnble. Phis was hismagor sube
et nd he wiote about i m both prose and verse,
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Phe mergniyg ol opposites—=opposites which, in melding, would
not Jose theit separate identities==was the centtal niotit of his aeative
Lie. Hecinried itin embivonic tonm through bis cinds novels of the sei,
to ful nmratur ity at st in the ammalgam and monmnent of all his various
literans experiments, Moby Dck anepic novel. Phatthis was notan un-
conscions process, thonghnsteal, thatindid noslip into his work in
Aty ik now ing swas, may be seen il we examime the entite hody of his
theots of creatvats, the poem e which isanresample ol Melvilleat
s sersiyving best. The poctn s anattempt at definition.

Whtton in fainly stict iambic tenameter conplets withan umhyine-
ed Die=Tme seven=— setted, this poen s as much as Melville had o
wiv on the subject, prefening o aeate vather that ask (uestions ot the
iy sterions process ol aeatisv ity

I phacid howrs well pleased we dieam
O nans a bhrave unbhodied scheme,
But torm to lend, pubsed hite aeate,
What tmlike things must meet and mae:
A fLune to melt—a wind o heese;

Sad paiience—josous energles:
oty —svet pide and scon:
Instimct aned study s fove and hates
Audhacity —teverence. Fhese must nuite,
And Luse with Jacob’s ninstic heart,

Lo wiestle with the angel — it

Fhoneh Melyille was as mechamsstic as Fimerson, thns aredoisa
fa s iront theesclusive. oneastded Dianscendental debininon ot poeny
1 Viston alone, Flame and e, o paassion and intellect must e
[ hes themselses remuann intacct, but that o which thes give bivth will be
4 luston, Tt will be art—poetiy. Opposites will fuse nvan enigana, that
sarsatic Bemtt Melville could not wame, s Poe nines ite whete
anomaly -ond anomaldy mas become faa in some inexphoble way.

But Melville was something more than g metaphssician: he was
Aso . word-dover,asad] pocts ares Even m hisverse he would tondle in-
dis idia] words aned strike sounds ogether inorder o himd whatechoes
mieht be set nmeimg. Inhis novelss words could gong hike buovbellsan
the Tong tdes ol prose, o s verses they otien sonnded merels odd o
mchtc Note his use of Ulones™ and Cott-bact in vt The College
Colonel,” ree-cubes,” “jackastraw,” shiddens” methought™ and
“tabhard” o L he Berg:™ saw-pin, chamel and “ravener ™ in U The
Maldive Shank”

Sometinies, however, Melvitle nsed words in strange, imaginative,
and etfectve wans i his verse, Formszmee, in “Malvern il the im-
age, " Does the chnrwood Recall the haggard beards i blood?™ is strik-
M. enpressive. But in contest i is more thian sbange—1it 1 jarring,
[hough the language of thiv passage v what might be termed
coodern” the himgaage of the west of the poem is chaic, tvpcally
rotantic inthe deogatony sense of that term: “Pinched ow grimed faces
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to ghastly phight™ stands out as tvpical o the oad poem. Teis pompous
stilteds s st thyine schemie, long-short Hine alternaion, ponderous

Language, trre ieven e Melvatle's davy battletield-heroic subject matter

A natiate woomake the “poem™ an adimost total tailae.

Almost but not qunte. because cae Fast stanza is beautital and st
ple o minor nustertonch ol that noraseling of what has gone bedore ina
pocin for which there s noword i the lexicon ot cnticisi excepr the in-
suthaent denoement. Melville v this poem has addiessed the trees on
Mahorn Hhll asked them romantic, bitter questions about the sights
they had seen™ dunimg the battle. Then suddenly, succinctly, with
stnpliciy and divecmness of approach, the elins answer,

We ehny ol Malcern Hall
Remembered eioery thing:

Brat sap the taag wall nill:

Wau the wonld howe i aall,
[ eaces muat be green in spring,

In he College Colonel™ Melville chose as his subject o voung
tn whio fues had s bovhoaod siatched from him and been given m-
stewel the expenience of death m bhattle responsibibieg, and tear. He has
been wounded, overw helmed by realin . vet he has won throughs we see
him retnamng 1o the cheenimg thiongs of home. But the cheers mean
nothing Fhovare cinpry, sigmbicant of no fact that the voung colonel
hasexpenienced. Tosanuntealworld. this world of Hite, for death was, s,
to close vinder the surbees o much closer than the blind and deat
soclety o predce cates on dares o sudima,

toorhos powem Mebvilte anlized the tide aselt s the fose line; e
viddes at ther bead s the tist Hine to tollow. he Colonel, then, isat the
front o those who have retmned. 7\ cratch by his saddle pust shants in
view.” The tse of the word slans s interesting, well-tnamed. Thus, in
twoshmes e antle we have the whole scene, imost of the exposition.
Fhis s sucomor, poenie, Limguagee,

Fhe vsetar as 1ouch, teguba. Phe thyime scheme s variable.
Metvitle Tor the requuenmienss of his meanimg govern his scheme, He was
not above nsing consoromee i place ot thvme in order o allow the
micarant its Tulio scope rather than fetenimg oowith the sinicr naditionald
forms he donnd ~orbood o bundle Mebvlle seas no muaster ol aocential-
ssHabie verse echngue.

Vv Whonman's prose pocms, those elements ol Melville's
Laneneee whin b presaged o contompon.as poetic diction-——suchas the
boc N Indem aloalness Tones his brow " —seem ont of place incon-
tuncton with snchoseenmneby annecessany ceonsiderig the frecdom of
mettes Medvodle Tetthnmselt anngue expressions, imversions, and stilred
phsccdooy ac Bt o o e there conmes allos ™ 2 Self he has Tong dis-
chomeds SV ad readuy sad pale 7 Bat perthaps 1t as too muech to ask
that oy poet throw overcompletely the naden of tradiion that weighs
trppon buas ora
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Mehvite grounded this scene solidhv in the speaific, as he did i
may other poetmis aned as might be expected ol aosionveeller. But the
“metaphysical” condusion o which he proceeded. the cruvand dimas
of the pocm s nothimge moe than the ambiguons TOILIT stdement,
“here cune= \h heaven’—what fofoto hun 7 Fhisas the Romant
motal tig ot 19t centuany poettyatag Melvillle did notose m most ob his
Litet Do o, He was able 1o allow the ambiguities and paradoses 1o
staned t bs povels, stnd and speak adone of the natire of o and his
cieunstane e w ithout comment. Ina good many ot his pocis Melville
sotands mote Fmersontin than ine his stones. Anoodd hing about
Vistonnny  Liath™ out of Fmerson by Danscendentalisme Te asuaadisy
tns o 1o he abstractand unusablesand Fiersonian poets tend o be
uinthle o descrbe or even name the gquehin of their nath, It seems to be
cnough tor thenmerely ol they have it and sarely thae shouldd be
cnoeh tor as

“The Bere subtitled A Dheam, s one of Melville's most am-
higious poons. Bis varabbvabvimed g nndoss s mienties e
miesular = patly loose tanbic tetrameter lines with now and thensa peno-
Laneter i mserted, TEis tenimiscent of sone ol Finerson’s poeiis, sich
as CHhomnatrova  Portions of the linguage are mteresting, perhaps even
bt but the poent contains ts b share ofanachronisims abso. The
ship ek e seiholic or two or three thimgs: Mancor man’s mtellect,
o1 the toolish beliet moan arnfciad vealinn, The berg iselt might be
mattne. of tathe on pethaps another nunilestaion of Moby Dick, for it
too 1 hnge, whete, atloat e the seas Tos plandy ssmbalic, but not dlose
cnoueh o allecorny for the svimbolism 1o be clear.

We b e, then the sobidin and the Hueds the whade or hergand the
v The bere s mmmovable and shapeless, maost ol i s hidden under
water Ated we bove the brave, toolish ship ob wmartial build™ which,
thoueh steered aegaimst the berg " Directed as by madness mere,” could
not - hudec i thongh the inbanate ship went down. ™

Hond Bore ccthougeht s so cold, sovast,
Wath mortal dhanps seltb-overcase

P sholine sudl thy dankish breath —
Vit dissoldvine, boned ton death;

Ipangers e thee and go down,
Sounding thy precipiee below,

N st the sty sl that sprawds
Vione thy dead indilterence ot walls

VL, o sotie aspect of . brmes upagainst the hards e
penetable, dreamedestioving b twhich the unverse has putin the wa,
ate as ome thang, death s another—yer thes are the samey parts ol g
w o

“The Bere as.anbaeuous bur not obscure: T hoas acsttangels ane
dreambike quadiny about i, Fhe scene s nanatels descnbedsallaction s
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tebated. T other words, the Limguage and stacture do not mihiate
toward the destred dieamlihe impression. The overall impression is
merehy one ob copuvocalineg, anoetlect that it finther heightened by
Melvitle's statuation wath sononiy and alliteration, especildly tooneat
the end ob this poem, m Lines thuyaawo and thives-thiee:

Fhough lumpish thoo, a lumberning one—
N lumbering lubbard Totterinug slow,

which serves o muoduce a ludicrous note just betore the otherwise
sttong Last couplet,

Nop stir the shimy shug that sprawls
Nong thy dead immditference o walls,

In some himes Melvilie had the Linguage delicacy and balance a poet
must have: but in b oo many hines, and in whole poens, he hadann
e aned o tendeney 1o overdo the sonic Tevel,

[t s another eiigima how ““The Maldive Shar K —stupid, horrible,
mstincinal, deathbearmg—depends apon the lively, “sleek Hude piltor-
fishaztre and stun™ o ginde 1o des pres, Yer the smualler tish, sateand
secttre hetween the shartk's very teeth, “never pantake of the teat™ of the
“Pale ravener of hornble mea, ™

Horeagaan opposites conserge vetare not Changed one by the other.
Phe vesult s enndving, vet foctialy onderhy, and ilogical.

“The Maldive Shark ™ s as close to partection as Melville ever cane
i hsverses Even hissupertluin of adjectives in this poem—though cer -
tundy no mdcation of an cconomy of Linguage—isn't particula v ob-
musive, for Melville s otherwise direct, His subject is o shank and s
aides, which he described nsisteen lines, Thereas only one inversion,
i Hine towr: "How alertin attendance be.”” He worked ditectly hhom the
conarete description to the anomly of horror guided by grace.

Reabits and dreim mustmate it one is to pnoduce i, Melville said,
and in T he Maddive Sha k™ he hinallv managed 1o produce inoverse a
wenh of arts Newther reality nor dieam echipses the other, and balance is
mantaned moab e lingoage i ihe poem, I thereisa thaw here, s in the
metnie: Fhe vhythms tend to be sing-song, and the penultimate line
bredaks meter awhkwardhy,

Mebville anempred on his share verse, as i his fiction, to depict the
solid serting bon the couchant dresnn-world swhich reality must reveal 1o
the probuog eves and mind of the aware observes. But, at least in his
verse, Melville's attention to detail, coupled with his jagged meters and
diction, endediooverbalance greatdy hisobsenvation in tavor of the con-
crete nnage amd at the expense of svinbol. Together with his juxtaposi-
non on the one hand of anrchane and, on the other, of G anioashy
twentiethi-contues vocabulan and ssntan, these faales wend to confase
the reader and diven his attenton brom theambiguities Melville tiied to
tHunu ate,
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Fhese tive poems ate tvpioad of Melville s shorter verse pieces. 1 the
condlusions have reached concerning them can be extended to cover his
other Ivtics, one must decide Melville was nokind of successtul poet in
his verse. He needed a Larger scope to meld his observation and vision
o a4 units s o art, He needed the sehicle of the noveland the maode of
prose 11 otdet to be a ttue poet, an artificer of Language.

SUNY., Oswego
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Anti-Totalitarian Fiction

Condon Beadle

Fhe nse of the modern totalitanian state has produced, among other
things, o Lowe and vaned collection of anti-totalitaian and anti-
utoprn henons The promment figures of this politically engaged
lterany movement nhe no claom to objecvity . However, theinr intense
subjectavincand political biasolterchas the ettectot stimubating thought
and discussion among students and broadening then widenstanding of
modern totditanmsm, Ao, romastiicthy Lirenas pointol view, some
of the best works ol the ant-tonal it tan wiiters has e i reasinghy corne
to be recounized as classios i the tield of twentieth centuny Futopean
literatinee.

One ol the tustand in some wavs one ol the most intluentiad of the
modern ant atopian stadies ol the fute is Fugene Zamiatin's e,
Wittien e 192000 s the produce of o disitlusioned eatly suppotter of
the Russtan Revolution whose works huve been suppressed in the Sow e
Unmon, e provaded the tutanistic stractnnad termat tor Mldous Huxlev's
Brace New World and George Orwell's 7987 T begins with the hasic
assumption that treedom and happimess e mcompatible, Given a
choce Zamuatinassents, men will choose happiness, Fheresaltis agrim
techuological iy homare of the futare ar which every aspect of human
behavior s conttolled by adictatorship that is absolute i < pesmanent.
e dacks the exarncntimg detal of 7987, but the message is stimilar,
Fechnolowy s capable of acating o world in which even the concept of
mdivedual frecdom can be ablienated an the nane of securing, hap-
paness o omaterial progress, Zannatin was comvinced that the in-
distrehized nanons of the west were alreads evolving mihasditecrion.

Faworvears abier the publwcanon of ecanother writer of Zannatin's
veneration, oy Ratho, made an imporane, o anintentional, con-
tebution o the biddd ob anmetoadinn i literature with the posthumous
prbhicaniem ol Phe Proal Katka had nomierest orespetience in polities,
Pl Proal s aceordima o the author, was simply L litenas nnifestation
ob the oporation of os “dieanlike mner selt ™ Yot nn retrospect iseems
Bke annnste preview ob the phight of the mdividual i toabinaian
socretvs Fhe mtended meamng of the novel defies ranonal mterpreta-
tong bt the pavchological atmosphere of the story bas become dis-
esstnels g The cenmeal chavacrer, o M KL as nvstenousty -
cused porsued. medsand eventuably executed foracrnme, the natne of
which s neverrevealed o the reader or the vt Iewas probabls noaac-
cident thar widespread recogmnion o the Tievaes merit ol The Tral anid
Rtk s other sworks did not ocom ool aleer th - vse of Nazy Gernnean
and Stalmys consalidbnion of power i the Sonviet Union,
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Perhaps the most smportant and the most diverse iving wiiter of
(e anti-totalitanian ety movemnent s Arthar Koestler, A polinaally
autr e member of the Gommunist Paviy rosn 193110 1938, Koestler wis
intintatel v olved i some of the bitterest political struggles ob modein
tes. M his dranatic break with Commumism, which occurred near
the end of the Spanish Civ Wi, Koestler published a detailed acconnt
ol his veas in the Pars, His memoins and subsegnent multi-
dimensional studies of totalitnianisn have become works of Listing
historical signiticance.t Koestler's most memorable hteray effore is
Darkness at Noon, asemi-hictional nov® which attempis to explore the
age old question ob ends sod means in the contest of the Russian
Revolition. The acton centers mound the intertogation and eventual

execution of an old Bolshevik, N.S. Rubashov, who tepresents a tic-
“tonal ssuthests of Radek, Bukharin, and the est of the generation of

revolutionaries who perished dining the veins of the Stalin purges. The
pohce mtentogators, vanos and Gletkin, are madeled afrer two ofticials
of the Russiin searet police who once questioned Roestler in Baku.
Rubashov  and  Ivanov e representative . of - the older, more
costnopolitan generation of ievolntonaries who mude the revolution,
Glethin, the victor in the conbontation, is . tictional personitication ot
the martow iy educated. nnrellecive, vonnger generation of Connnansts
w ho cotsalidated the revolntion and provided the rathless bieancratic
hae kbone of Stahin's rtegime. Uhe mannet in which Rubshov s made to
conttess his theoretical crimes against the state is Koestler'scontroversal
explanation for the apparent absinding of the charges and contesstons
that haractertzed the Moscow show tnnals of the thiviies. Darkness at
Noonisespecialiy elfective inconvesing o vonngen readers the excessive
rigidity of Russian Marsisntand its inevitable comseguences,

For the purpose of class discission, it s intetesting o contrast
Koestler's view of the Russiian Revolution with that of Boris Pasternak s
I, Zhieago and the hononal characters of Mikhatl Sholokhov's (et
Flos the Don, The Don Flowes Down tothe Sea,on Haveest on the Don,
Sholokhov, who was aw aded the Nobel Prize tor Literatare in 1965,
presents i the Don milogs what might be desaibed as the Yothicial”
Sontet hiterars view of the Bolshesih Revolntion and its imbulent atter -
path, Sholokhoy's novels might also be contrasted with the works of
another contoverstal - Russtan Nobel Prive winner, AMexandaer
Solzhienitsvn, However, with the exception ot Gae -Day o the Life of
[oan Denisoirch, Solzhenitsan's novels are of sich Tength as 1o perbiagps
reruder them tmpracnical tor use i the lgh school cdasstoom.

Fhe sad and vaned fegion ol Commnmist defecors produced
another winer ot considerable tilent and sensitivits when [giazio Stlone
joined thein tanks in 19300 Born o the turn ol the centiny, Stlone tod h
part in th e lounding of the Talian CGommunnst Panie i 19210 Ner a
decade of intense polincalactiving, Silone quaetds lete the Pary and went
mito extle m o Swozerband, where he st achiesed mternational acelaim
with the pnblication of Fontamara e 1981 Fontanura s an acconnt of
the suttenimg and poverts of asmall peasantvaliage inthe Abingzr Apen-
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ninesand s oviucal destrocton by Mussoling's Fasosis, Because it goes
hevond the nartow deologieat considerations of the period in which it
was wrirten, Fontamara, like Steinbedk's Grapes of Whath, (which it
reserthlesris one of the lew “proletaiian™ novels of the inter-wan petiod
toachieve Listmg hastorical and hieraoy signiticance, The salue of Fon-
tamara and Stlone’s subsequent classic, Bread and Wine, lies in the
nuinner imowhich the author sacceeds e convesing to the resader the at-
mosphere obignotance, poverts, and continnous imjustice thirt gises pise
1o extrennst politios and violent revolutions,

Lhe best knownand most widels readanti-totalitarian works ol i -
tionare, ob coniese, George Crvwell's Anonal Farm and 1984, The central
theme ol bomal Farm, the betraval ol the Russian Revolution through
the gradual persersion of s professed ideals and the subseguent
strnggle tor power between Napoleon-Stalin and Snowball-Trotsky, is
obviaus. What is perhaps not so obyious is that Orwellalso intended his
alegorical theme ot taomal Farm o apply equally to the behavion of the
Connnumst Party i the Spanish Civil War, Orwell fought in Spain and
hisaccouni of the fighting in Catalonia and the Communist putges in
Bareelona, which appears in Homage to Cataloma, s vivtually
preview of the theme of Adnomal Farm and the world ot 7984,

For reasons thatrequure liete explanation, 7984 i< almost uris ersal-
Iv tegarded s one of the most important novels of the post-war era.
However, there has beena marked tendenos, panticulardy in the United
States, to place oo nattow an intergpnetation upon the message Orwell
was.tternpting o comves tothe post-war world. A Forexample, when the
novel wastosoreviesed i the United States, M, Joseph B Fvans ot the
Wall Street Jowrnal insisted that “Orwell's sivage indictnent of
totthtarnmesm s dorected oy much against British socialisin s it is
Agamst communism or fascism.” Marxist histortan Isaae Deurscher was
shocked when m New Yorkutew weeks betore Orwell's death i 1950, 4
blind news vendor innoduced him to 298¢ with the words “Have vou
redad this ook You must read it sie, Then von will know whs we st
throp the atom bamb on the Bolshies!" In spite of Orwell's brequent and
outspokett criticism of the tactios and policies of British socialists, sueh
At mterpretation of 2984 s as itonic as it s macenrate. Looking bevond
anv speathie pohitical deology, Orwell swas deepdy disturbed by the
growth and acceptiance ot otdinan deas aned the totititanan poten-
tral that modemn weehnology had placed in the hands of centialized
goverments. As he pomted out i lettes 1o My, Franas XL Henson ot
the United Nuto Wankers:

My pern e b 2 F O NOVE peded s ek onn sl on on the
Brnsbo b b oy b whinc b oo sipapear tor bt s sboo oped the prenver s
Powhich b d - comny s hohle ned sl b bane abeohs been panti e ized
i Covnnnnnstn e Fasorme b koo oot bebiove i thie kel of socne iy 1odese 1
vecoash WH D ane e bhe b thoarscanethimg iosenbhine € OV T Do
Fohbeye absetho e drtmsn ndos Btk ot o thie ronmeds of o e nds
cveew b e Thave o sedtanobe s el oo then logred canscgqinnees 1
soete ob the beaok o brnb e B oot 1o thiphesaze that the Foulish speethang
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Laces are it st b et than anvone ehe and tha totalttar wtisin, it oot toneht
aarnstoondd tnunph s here

U hihe so iy of the politicallly active intellectaals of his genention,
who were temporants bhinded by ideology, the areator of 798 veadized
(hat the threat of wtalitnianisim went bevond Connnunisin and did not

o encd with the demise of Fascism, We would dowell o heep Orwell's wan -
ning i mind when we inttodoce the vounger gencration to /984 and the
varied works of the anti-totaliarians,

SEUNY. Contland

wer Al Rewstler Arrow s the Blue, Vhe Tnvisble Wrning, aut Phe Yogi and the € ommtissar. S abw The
Cosd that Fatled, 1 eneasbabbe collentuse o cssass o whinh Ao Newsther Btz Slone Ruchand Wighr e
Conte Loattte Lise Bt snd St phiets Spoetidi 1 edesotihe thenn imtiad ot o Comnimiim o abien eveningl e hos
et warh the Cotmmmtnst ¥ s lewdens

b oar et i g Dt ol 3R L w0 Do s Upsells Sineteen Biwhte: bour Fest, Suurees, { risioim
PE oo oerr Bwe n A and e i

Chea- s AR HE e e vobin bade 2 fone PRV atnlan The Sess Yark Dinses Book Resiew 1 Jaly

BEST COPY AYRILABLE
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“Gee, You're A
Nice Guy, But
A Lousy Teacher!”

Peter M. Schitt

USowe beat on, boats against the current, borne back ceaselessly into the
past.
“THAT RODS!
Wl Jet pethaps sou don’t see the relevance of Gatsby 1o modern
sew ey,
"BULL —vou Foulish teachers ae all alike—symbolism, metaphors,
sinndes Why do von alwans have 1o destrov books tor usy 1 used to like
The Covat Gatsty betore Tread i
SWelll mavhe soulte vight, Jett How do vou leel about sexs™
UNow, there's e question that's relesant,actaally, all the chicks.,. ™
CWhy don't we ever do ansthing in chasyt
cPhat'svight, we never doansthing, “O K., Jodie, what does that green
hghe ar the end of Datsyv's dock signily
“\What abour sen: _
BRNMMNMMMMMmmmin.
Plve aomce day!
" Bves Mo Schatt
“ U Byve, Bathara S
UBees M Schidt
“CBye, Banbona KU
“Goodbyve, Banhary G
"Goodbye, Mo Schitt, Savy could T oralk o vou about «lass for a
moment:”
USure, Barbaras U alwass happsy when o student shows an interest in
what's gotne on”
CWelll Dwas just wondering why vou'te such anice gy but sueh i lonsy
teiacher, Have anice dav!™
"
h
Jdrks
tsigh”

Netl Postunan. when e sophe it our school, told me that Foglish
teachers sutter brom achronic sense of guilt becanse they have nosubject
to teach, Nosubject? T hine hundreds of subjects o readh. My cLasses
havecookedahiown vanncoound aoroom, written on the Hoors, gone on
matuwre watks, bothered other chasses, bothered other weachers, bothered
one another and bothered e,
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St are we gotig o do todiay 2 s at the top ol the annovance list,
I'his ondions guiestion reveals the cottmon asstmption that a plague ol
tete hers Bas been visited upon the canthe in order 1o proy ide five, forty -
mmnute shows per dav—if sou ever wondet where all the would-be
candevilnans e pihen their tdeness stk thiough the English Areaof
A hueh school. Can Teoto the gitds toom? s asecond UPSCHITE GUETY.
hete s sonnething mherentls humilianng aboutan eighteen vesrr-old
wornan asking meat she can perforun the most elementary bodily tune-
nons Other ceo boosting tidbis are "anrwe eave cathy todiave and “we
know how vou'te nving to tick us mto learning.”

Inderd. 1t can become vers tonely o aomm with twenty-nve othes
prople who e condittoned 1o mistrust o teadcher, On the fist day of
« hool thes st wanting for M Schntt o make s class happen. My
pniots, for examples we charen members of the passive genetation—
mutured on Captam hangaoo, educated by Rompe Room, mellowed
by Gunsmohe, and retmed by Archie Bunker, I T were to purmy head
belund o tubeless TV soreen, and call out "now, direct rom A-10,
hrought tosou by the Board of Fducationaat's the Mi. Schiff show—with
specnal gnesis Nk Garrawan and Daisy Buchaan with the dancomng
SA L vocibubis hsts and aspeaial preview of that all-time tiavorite, the
hook ahout the Bug N, The Scarlet Letter ” mashe some Jewning would
happern.

“Lernimg happen® ™ Um begimning o sound like mv educanon
texthooks, W dot 't those books ever tella prospective teie her whatto
dor when he's 1eads o feave the Brons Zooand can only account o
thits-sis of the thintcseven students who hoarded the teld-uip bus at
the schoolr Why don't the wiear methods teachers ever sy thatt i is
Hecessaty o pre motivate stdents iorder to get them interested in the
monsatton that mus fead them oo Heeting ahinn seconds) concern
with paoadlel stoctie: Whvdido’onm adolescent psschology professon
vt tell e w hat to say o student who hates himselt, hiis ¢ Lasstnates,
s patenits and his teachers, not necessatily i that orders

Do T send out o searc b party tor the missing student, otter cands to
any Juniorn who can aedte o pataliclh sentence, and gentdy ditect my mis-
anthrope to the school pavchologist O do T lease the nesponsible
SR ro spend his hite wandenng through the 8rony, threaten Lathare
for cronmatical crorse and el the hatetul, spoiled brat o deave me
Lones What abont mer—ms ernottonal dithicaltios, my intellectual st -
catienn, nin Hiiae nad messess Ohy T osors, tha st protessional,
Pwents thiee vear old mades should bave been frained 1o perform
professionally by then education professors.

I des tecollear my methods protessor, who had never taught moa
public school, stessing the inportanee ol holding senmars on buses
rettnmine Bom beld nips, Dried, dutifuliyto tollow her suggestion—
once o Lwas my bt feld nipe The destmation was the Amertcan
Shukespeare Festival Strattord. Commecticut. he nunber of students
w.s fiis severn. Fhe hus, nistakends sentosat thitty-nine. Thereas hardly
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anvibing Toan dhnnak of as ik fun as sitnng three abreast ona thyees
hour bus tip an a school bus—especially it halt of one's 1em end s
Hoating above thesasle. The bus duver, caught up in the spitit of the
outmg. threatened 1o heat the shitout of the nest guvwhomakes awise
crach 7 P he stdeniss never ones tobe dettoat obany caluanalls uphiting
experienee. tolled soda cans down the aisle during the perfonmmee of
Heaodet: BFven king Claadias tespondad with goad cheer. When my
stidents hissed s he took hiscuantam call, he hissed ) ight hack, Evervone
mvolved e that tip covered himselt with glorn.

Soatwas that when Tealled out tor ctitical tesponse 1o the perfor-
niawe, that the bus driver tied o keep his promise, hinking back
dpon tt he was probably justutied, Onldy g “wise gy would ny to dis-
cuss Hlamdet onsthe wan home trom o pettonnance of FHamlet, There
nen be soneone csomewherer whais happy 1o know that m charges

protected me trom the wath of our chautfenr who was in the advine ed
stages of g apoplecte i,

Whar oonsoving tosay is that one das of « Lisstoom experience 1s
worthonevear ob " Methods o Teaching Seq ondary English, Ed. 6665,
I this tegand s Teonsaider msselt most fortunate, Much learning went on
oy clisstoant st ven in spite of mes Because my stadents
nutaculousis passed then Regents, read their assignments. and handed
i then compositions, T had the opportanin to learn about learning.
Vhat T hegan to discover has abreads made this vear tar different from

Last. Fhe fessons v students tawght me were mdny. butmy “top ten” in-
cludes:

Eobers s pnn tonge tho naceoanple e, Speranig mas e progestor wien the one that buas
Fovmmvndired e s sans ke ap reed i Lone,
wht oo when sarmrone 1 the «Qaas 1s iving aspechand sorneonie oatside of
the b isstenr o by oo ket

boecnccadloor nn g snones and preringssyon shps seoar we canactudly pas
LLN LN AUNN § I (RN

whentonwen o w e 2ondh Bothal plaser warthont fean of dismembenment.

B o doate casass st stadents bosce toead e conmentis hetore look g
LI P PR P T ;:I.nh

Sochen e dormiond the sty Jatentong of the L,

e b et the antenmion denandaed or N 6

S oheev et thar bas woorked B anothies 1o het wath another chiss will even

EYNTE S TR
e vk b Qe pares e L, ssistant stupenintende ng, and

Serropons et b v hisses o conise e Pooridds ab the s dday

LB XTI T O it

tAny colleagne who wonld like 1o know the secets 1o Nos, 1-9 s ot of
Inck—rthe method is never the same twice—the onds consistent guideline
oo Noo 10 that Tanght otfer s that when vou start discovering copies of
the hooks von are teaching awash in the sinks of the boss rooms, ador-
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ming the shelves of the cateteriin, piling np on the witdow ledues of the
lobby and paving the parking ot of Mo Doneld's, it s time o 1y
soriething elsend

Beginnimg weachers at athen sithun ban schools have complatied 1o
me of expeienang educationad s fizophien i honob nving o pleitse
both stucdents and adnnnistanon. Agamn, although Thase telv the siune
2t tmes, have been fortunate i owitespericnee. e lesson e
veldving tood that Thad been plinming for weeks wis s heduled for the
dav adter food was outlaswed e the dassteoms. Trae, alvo, severald
weachers becune entaged when basked two of miny stadenits o observe
casses o thett they might work up speatic aitena thrthed thim
emononal judgmenis) upon which 1o base thein Tikeol disfike of
cotnse. However, these wete mitior conflicts thin secin evere o
nuniseule when comrasted winthhe aidand comfort hinvereceived from
wores ol students, nnany colleagues, sad sone administigons,

Whettas T iune tebated above some ot the practicatiids of iy ol
my sttdents, Twould here Tike to comment upon their eniotiondd supe
Jrott. Giod Bless those sensitive souds who tealize that the “nice gus, loass
eacier” svidiome niakes cotlege graduates weep honyvone end ob the
« hool 1o another. Lo know thae Tam geting thiough o one person
nuihes e waant o continue nving to help the other 121D see during the
« hool iy, I the cotise ot out heaie school schedule, being wld thiita
udent tound onr class escrting isoften theondy wavy ae het his ol exe-
peHencing positive ciotional response, Fxamsand essavs measure how
Fast G toolish thmg o evaluaterastadent cate master it or grasgcone
cepts, but only personal contactoan let one see mistde @ seventeen vear
old's emations do say atothme of g twents-thiee veat old’s),

For etmonional stccor, 1 thank also my colleagnes. Just knowing,
that they, oo, collapse with exhastion an the ened OfF aday andd just seee
e hos aany of therne arecnoneh tosit througl twoor three petieds o
Net] Postiman. nnihes me teel fessfonely essota failine——more engiged
1 somie sort of common stiagele with mconsisten methods, unclen
gonts, and notesistent et i ulu.

“Nothods,” eoals,” and Comnodum T ae the wotds mast often
spoken when Faglish teachers ger topether 1o talk over their woes, Ine
Jdeetl, the most recent teachers-conderence day was festival devoted o
the worship ot those thiee demi-zods of cducation. Phe ghlhighrof the
conterence waasa ranmie batle berween those toun e hers whowould
tean b ondy the sabject and those tow who “work ondy with people.”
Since the depatiment numbers some twentyv-ne metnbers, this left ap-
prosimately seventeen ol naaasacontused though hardiy sifentmajorni
cthe termphanon todigiess into anendless senes of jobes that bewin “there
were twenty e Fnelish reachers Tocked i e same busdding..."" 1s
shigpetig

Whitle  the subjectstudent controverss taged, the rest ol ons
Gncludime o Chaman, Lam happy o sav, made anattempt to nithe
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some seise ot ol the Hieh grade cconcoadome - Aerican Litetature,
Although we tinled to reorder Chiaos and althoush we ook tarns
teassuring one another that we werea “supetion departiment,” “intellec-
tally aware” and professionally capable,” we did have o cChanee to
spedh o minds o one another MORE, OH PLEASE, MORE?

Nschedule overLip miakes this apossible, O the st day of orien-
tatton tor new teachens, o pomcipal wrged as o e lunch with
ditterent people cach das It s good advice, an invitation to know the
areat breadth ot backwiound and opinion at owm high sc hool=<but it iy
enotionadly impossible to follow. Tanch is the one time duting the diy
that Lean speak with ms friends in the Eaglish department. Lam further
sorty o disappoint o prmapal, bt owr lanchtime cons ersations are
corsistenithy abour hasbands, wives, ginltriends, hosbriends, foothall
games, the cateteria food, and “where the hell are those ity copies of
Fhe Natwal T ondered tor Modern Literatire eight months agor” In
ton, alterschool contcr iy minimal because we finish e hing
avwhere frome 130 w0 1237 cand are often oo exhiaasted 1o be sex iable
with those who “tinish™ with us). Even the invaiduable experience of
vistting other teachers” classes becomes a great Tusuy when (despite our
churrman’s kind otter 1o babyait tor our chisses) 1o despanitely need
e to talk with studenis about their wiiting betore they disappen at
=1 The detids vary fromeacher o teacher, but the plaint is con-
tnuons: aive me the tine 1o talk with students, to talk with teachers, o
get reorganzed between chsses, homeroom and hall dums, and to resd-
tust protessional v and personatly in five minates rom one group of
prople to the nest” Amvone who has expetienced the calture shock in-
volved e gomg from a chns of academicalv-onented senions tO Pissive,
sentn-hterate junions knows whereot T spesih.

Mavhe Fam g gl of "unpiotessional behavior but there are
times that T eet fed up with evaluating other people’s work in school,
How can Tevaluate maselt> What have T eotten out of i e hing ox-
perience: What are mv goals! Do Thave any right toeven think of these
questions hetween 7:50 XM and 2200 P Moeandiore, Thave been
forcmg mysell to examme iy performance Crpertormance” s the sadly
approprate wordiamnd Toam eontused by swwhat Tdiseover. Fam both in-
consequential and - unporiant o studenis, T hopelessdy in-
competent and niovelooshs mnovative to wy superions, T am an an-
derstanding tellow nd anovergrown baby toms colleagues, Tam aconl-
protesstonal and an unprediciable gevser of emaotion o myself.

Despite s comtusion, there isone thimg that Thinve come to know at
my school Fexist T want o spend several vears in study strnggling to
detine the competencies that now seetn so vague. so mcomptible with
“teal T schoolday Bae Plecl thar Teventual iy will retarm o e hing ona
seconrdany devel Where s there any excitement i g g alecture, walk-
i ot the tostrom and gorng o one’s cabicle’ Fitenment comes from
tving to showa student that 1 Scart Fitzgens work mavnor ot
comes beom iving o bilbm the nighe space on e commprater attendance
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cards, tead two pages of announcements, give out fifteen written
messages, keep various quantities of bodies from escaping through three
doors, begging tor tour missing absence notes, saving the pledge of
allegiance wa tlagless wall, and solving thiny persomil problemsatl in
eight minutes, Yet, excitement is not fultithuent. Fulfillment comes
front (1o be continued in om one wone hundied years—hopetully)...

Columbia Univeasity
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What to Teach?

Roberis W Frendch

hrecentvears it has become bishionable o imtroduce nnierial from
popula cultire o Foglishe classess i particalan, there has been
widespread use of Iviies from ok masic As o glance ar the adsver-
tseinents i protessional jounrals will show, the willingness of English
teachers to exploit material that o both populiar and contemporanry has
tesulted in the publicaton of various anthologies organized around this
approach. The trend is apparently well established.

[ he ytent ot the teachers seems clear enough, and the s gament is
Ll simce studens e not excited (or, as one sas s, “taomed ontty by
what thes studv, let's give them something that does excite them aned let
them studs that. Rock music seems to exaite them, so ler's study rock
Ivriessand once then amterest s aroused, we nnay be able tomove on to
sommething better — Donne, sav, instead of DvEan, or Milton instesd of
Muchdl

Sathe drgnment goess and itseems to me sers much mistiaken, Fop
one thing, the students ane not tooled: they can recognize s pedagogie
device when thes see ones and this v a pedagogic desvice, more oby ious
than some, more dishonest thas most. Students are quite awire that
the teachens place nogreatsalueon rock Ivtios: it s, mercitully, the rare
Foglish reacher who preters Fennon and McCGartnes 1o Keats and
Shellev. Sowhy teach what is notvadued? Fhe tiaad is all too apparent,
ated teachers who adopt this approach tisk losing the tespect ot thei
studenis; and once respect s lost anvtiong presented at i later date will
become suspect: it one does not trast the giver, one may well Took
ashance at the gitt Subterfuge breeds contempr,

And of course the teachers of tock Ivtiossae immediateds e disad-
vanttage, for then students will generally know L more about the sub-
tect than they will Thestudentsimasy notheable o express themsels esas
wello o to write detatled analvses or compehensive stadies. but thes
fnose the matenal, tor they huve lived with itand absorbed it To ts 1o
teach o to them s not only condescending bar fatle as well.

And why should anvone eant to teach e, even it it could be done
honestheand ettecnvedn: Here, whateser sis value, is i pant ob contems-
poras cultie ibat can be enjoved and expenenced spontaneouss, that
stidents o discuss among themselves without bemg graded on thei
cornments. Fhe Monster of Amencan Fducation, alas, sechs to devoin
evervthing betore s there is nothimge, 1t would appear, that Ginnot he
tnned pto anacadenic cotse and assigned aocertn number of aedi,
Little s et o the individual imagination; instead, one muast take a
coutse i X ordet to undenstimd what N means, X, however, will be
trarstormed in the classtoon it will be tamed. domesticated, and notat
Al the same Psometimes think, halt-seriousdy, thar it would bea great
boon to the himamties if all material of the past fifteen vears or so could
be placed otf-limits to academic studs, It the students want o know
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about Barthelme o1 Vonnegut or Brautigan or Plath, let them go and
tead tor themselves,

But 110, 4 voice savs, we cantot do thats we should give the students
whett thes want, what they Hike (this is, after all, good business practice. it
the custommiet is, s we have beett old, alwasstighty. Education, however,
is 1ot it busttess, and the educational svstem is not a supenmaket,
Adthough it has been compired toones itmay be that inuving to please
the Custornet . teachers are in faet deteating their highest purposes, Fon
experience shows that stdents will seeh out nuater fal that tends to rein-
force their own attitudes and prejudices (the contemporiny novel, sav,
but not tonuntic poetryy; they Hock to the known, the comtortable, the
L diar. tor most do not cGue to look out at some other, but, athet, o
look at themselves, as ina mintor, So why notstudy rock Ivticsand other
material hom popuba calture? No reason why not. il students wiant to
do ~o: but let then do it on their own time, Classtoom time should be
nsedd tor better purposes than einforcing the limitations of existing
predilections: smely itwould be more educational, in every sense, to pre-
sent nuaterial that Challenges the existing predilections, or goes hevond
then, or demands evaluation ina wider context. Why teach material
thut tahes the students no farther than their statting place — that i,
now herer

Sutcly one ol the tewsnrds of teachiog is that of guiding students into
significant discoveries; but obviousis this cannot he done if students are
brought onlv into tauiliar erritorns, Taken Lather alield, they might
well discover vorces that spezk to thetnas no contemporary volces . In
the insistence upon relevance’ we limit ourselves to obvious choices;
and vet T have had students who hase discovered relevance ina passage
front Spenset. Who would ever hane thought of looking there?r But there
it was. Oun students tend to come to us with built-in prejudices against
whatever is foreign, cither in language, time, o1 nationality: the
“toreign,” howeser, speahsof huntan coneerns, andasks us to look ianew
At ot own perceptions, Students, ke most ol us, equate the fatest in
e with the utmost indesvelopment — thisis the concept ot “progres™
we like 1o believe m: but litetature, of course, progiesses nowhere,
Rather. 1t stvs in plice, and the prople of each age must come 1o 2 in
order to tind what they need. As omn students do so, they may come to
realize that the hetesies of out age do not exceed Job's, thatow political
msights do not innprove upon Swaft's, that o tadical views do not go
bevond BLike's — they may come to realize, i short, that the “toreign’
G speak directly to their deepestconcerns, it they will only learn how to
listen.

1 ann cases 1t is surels better to ask the student o vise toward the
level of the material than to bring the material down 1o the level of the
sudent: when teachers do the Tateer, they ae conceding that nothing can
be Tearned. But students qedll leann, given the chance, It is when educa-
ton secks 1o please their tastes, though innmersion in the hmmediate
and contemporas, thar 1t risks depriving them of the vital msights
which they need and could well use,

University of Massachusets
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What English Teachers

Should Know About
Criticizing Students’
Classroom Speeches

Dennis R, Klinvzing
and
Jovee Voss Acton

Dunng the past several vears many traditional secondary school
English curriculums have evolved into language arts or communication
programs. Teachers who were once responsible for teaching literature
and writing skills are now fuced with additional responsibility of
teaching speaking skills, Tn order to meet this additional responsibility
1y essential that Engash teachers have competence in the basic
elements myvolved in teaching speech.

One of the elements basic to the weaching of speech is the use of
asstoom criticisi toimprove students’ speaking ability. Over the vears
a4 considetable number of journal articles have been addressed to the
methods and procedures of eftectively criticizing students’ speeches,
However, these articles appear in the journals of the speech profession
and the intormation contained therein is not readily available to secon-
ity school English teachers. Therefore, the purpose of this paper is to
review and summatize the speech journal articles which deal with
classtoom aritiasm of students” speeches and thereby provide English
tesachers with ready access to information which they can use to help
meet the tesponsibility of teaching speaking skills in the high school,

In order to accomplish this purpose, the following journals were
exanmned: Quarterly  Journal of Speech. Speech  Teac her, Speech
Monaographs, Journal of Communication. Western Speech Journal,
Central States Speech Journal, Southern Speech Journal, and Today's
Speech. The articles tound have been giouped under several headings
and vach grouping s antanged in chronological order.

Philosophies and Procedures

S articdes deal specitically with philosophies and procedures of
criiczing students” casstoom speeches,

Lo Montgomenyi offers amethod of criticism whic h involves several
steps. First, s speaking assignment is made which requires students to
accomplhinh only a few thetorical objectives, Second, the objectives are
presentedand discussed prior to the presentation of the speeches, Third,
oral aincsm s given immediately following each speech wherein the
student aadience as well as the teacher address themselves 1o the objec-

42 THE ENGLISH RECORD



Q

ERIC

Aruitoxt provided by Eic:

tives amportant ian that lesson. Montgomery states that his method of
riticism pleases students because they know the expectations of each
speech act and because eacn aspect ot speec hmaking is covered and in-
grained through repetition. Also, Montgomery feels that this method of
citicism is conductive to the development of analytical listening in the
student audience.

2. According to Holtzman, “the antic of a speech has one primary
question toaswer ‘what can Fsay (ot write ot do) that will tesultin this
students improving his communication ability.” " Rather than presen-
ting the student with a gestalt overview of his strengthyand weaknesses,
the critic needs to tocus on a specitic and significant idea which the stu-
dent catt then improve upon in his nextspeech, By gradually adding to
such eapectations, the student will better progress toward the desired
response. Holtznan views criticism itselbas a piece of communication
ased 1o encoutage the student to take the next important step in im-
provig s speech abilities.

2 Hildebrandt and Stevens? suggest the use of written evaluations
by students tor cach speech act of the other class members. Such
Criticistns teintorce areas of speaker strengths and weaknesses, and can
wIve ds sumnmary citigques for use in teacher-student conferences.

1. A dialectical approach by which leading questions direct oral
Lasstoom criticism is advoeated by Smith.t The teacher-critic initates
asstoom discussion of the strengths and weaknesses of each speech act
by prepating leading questions and follow-up questions in the
wggested areas of Central Idea and Purpose, Speaker Preparation, Main
Points. Suppott, Deliver, Language, the Introduction. and Emotional
Appral. Such questioning focuses student attention on desired
thetorical princdiples and forces student comments to be pointed and
COTIC TN,

5. Hoogesttatt® emplovs amethod of student letters of evaluation
which he deenns stuceesstul in the classtoom. About mid-way in the
coutse. each student writes detailed letters to the other members of the
¢Liss 1n which he comments upon the several oral performances given
thus far. Letters are based upon pre-established critical standards. Most
students tate the letters as helpful in illuminating their strengths and
weiknesses in speaking,

6. Dedmon® emphasizes that the teacher (ritic must foremost
tecognize each student act of communication as unique behavior. Hay-
ing addressed hinselt to the individual strengths and weaknesses of the
sudent. the cic should then criticize the speech as a communicative
entin e terms of sound oral communication theory, Elements include
COMUHNICAON as 4 process (dvnamic, ongoing, and two-way). asanin-
teracion of several elements cencoding, decoding, feedback, background
noiser, and s 4 transitory, ineversible and unrepeatable act. The critic
should help the student analvze and adapt himself to these clements.,
Procedures indlude raising questions (rather than stating dicta), reinfor-
cing one method with another (ol comment followed by written
LISt and staling comments i i positive, encouraging way.
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Videotape and Classroom Criticism
Nine studies were tound which examined the use of videotape in
criticizing students” speeches;

Lo Inareport on some early uses of videotape in the speech
Lisstoom Hinold Nebon®™ indices that student reactions to videotape
seemed Livorable and he wiged the intelligent use of this device as a
teadching aid,

2. On the basis of student tesponses o a questionnaire Ochs®
recommernds the use ol videotape in teaching speaking and suggests: (a)
repeating the same speech with a different audience, (b conducting the
videotape unitas a laboratory lanning experience rather than as a com-
petitive classroom: exercise, (€) having students watch playbacks of
speeches given previously in another course,

3. Examiming the use of videotape recordings tor self-analvsis in
the speech dlasstoom, Hinschteld found @ constant pattern of rating:
Bssinates vated highest, followed by the student himself and judges
rated lowest.”™ Exceptions to this pattern were that students observed
more stage tught and more accentand regionalism in their own speech
than did dassmates o judges. Also, Hitschfeld recommends the use of
videotape plavhacks esnly i the course aleng with classmate evialuation
of the videotiaped speeches even though some sensitive students may find
the expenience “shocking® and “shattering™. However, Hirschfeld
strongly urges the use of fear reducing measures such as not grading the
speeches and maintaming a casual riendly classtoom atmosphere when
videotape procedures ate emploved.

Lo Bradled™ aoempted o determine the etfect which nsing a
videotape recorder a0 basic speech cotrse has upon students”
knowledge of thetoncal theors, speaking abilitn and attitndes towsnd
the hasic speech course, He tound that constant use o videotape
plavhac ks cansed stidenes to have signthicmtly more Gy orableattitudes
toward  ttetectual anmosphere and content evahation ot the b
speech cotrse Howevarom this study studenis” knowledgeand speaking
ahilinv were notsienihicantly etfected by the use of videotape recondings.,

b The eftects of teacher comment and  television videotape
plavhack an the bequency of nontluency in beginning speech students
wos engnnned by Dethl, Breen, and arson ! Then tindings revealed
that when videotape plavhack was combimed with reacher aiticism, the
tesubis were fewer nontluencies when compared with videotape
plavhaeks with no crincism.

O McCroskeyv amd Lashbrook examimed the eifects which viarions
methods of sideotipe plavhack honve onachieving the comse goals of in-
noducig sndents 1o the commumication process and focusing thedn
attention on then andience and the content of their speeches. From the
tesults of thenr stadv, McCroskey and Lashbrook concluded  that
videotape plavbiack of student speeches which focuses on the audience
and s accompanied by msttuctor and student discussion and criticisin
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can facilitate the achievement of the above stated course goals. However,
the results also indicated that mesely showing a student his speech on
videotape works directly counter to the goals.

= The tesulis of o study conducted by Dieker, Grane, and Brown!3
indicated that the selt-ratings of students who viewed thein speeches on
videotape cottesponded mote dosely with instructor ratings than did
the self-tatings of studentss who did not view theit speeches on
videotapes. Ao, the studenis who viewed themselves on videotape in-

creased thein selb-tatings sigiticantiy less than did the students who did
not view themselves on videotape,

& Better Class attendinee, amore favorable attitude toward the use
ol videotiupe in the clsstoom and i more positive evaluation of the in-
sructor and the conse were attnibuted to the use of videotape plavback
procedutes inan experimental study conducted by Goldhaber and
Kline '

9. Bush, Bitmer and Brooks!™ hine eported that the use of the
videatape recorder does not hive inegative effectupon the levelsotuns-
iy, exhibrtionism or reticence of student speakets.

Classroom Criticism and Speech Attitudes
I he retationship between casstoom criticism and speech attitades

was exanined i twosnticdes, one descriptive and the other experimen-
tal:

1. Discussing  technigues which teachers can use to promote
arowth in desivable attitudes towand speech aiticism in the classtoom
Chirles Baloer! suggests the tollowing:

G substitinie the word evaluation for aniticism

thi ke sure stndinds for pertormance ate understood and
accepted

(Or focus on one aspect of perfonmance ara e

(d) comment on the content of speeches initallv

(o1 reveal the matare and tornt of the anticisn to be given after per-
tormance

Chruse a variets of aiticism techniques

2o In g eaperimental examination of the relationship between
¢ Lisstoon aitic ism and speech attitudes Robert NOBostam! found that
rewarding i student's speech with positive articism produced posttive
attitudes and vice versia. Bosttum condluded that “IE o purpose is to
build more positive speech attitudes, then aiticisim should be positive in
nature. It the practice of negative aiticism is too valuable edu ationally
to be diopped, dearly some other provision would seem to be necessiy
in the building of positive speech attitudes. ™

Classroom Criticism and Listening

[he potential for teaching listening, thiough aiticism and the
necessity for speech eacher to beagood listener were discussed intwo
ditferent aiticles:
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Fobnan aricde by kel B Robison™ 1 is sugeested that teachers
shure with studems the task of commenting on classtoom speee hes
thereby providing the motivation necessary fon stinmalating students 1o
more ceduls more antcal, more discriminating listening,

2 Discosaing the abibities of the teacher as o Hstener amd anitie

Seiger angues that 7 The teacher must be an active Listener with his
students. He shoudd strive to atan the highest possible degree of em-
pathvasie histens Tobeobpeanve isanadmitable qualiny inacritic, bt
the condlusionshereaches are worthless unless he bases themon the sub-
jective undostanding of indis wdoad needs, o

Potpourri

Fhe topres of the tmal thiee artiddes reviewed i this paper e
capitalizimg or cricosm, achieving objecnvity i criticisin, and the in-
NIRRT CONIPCTeNee s it

o Focapitahize oncanmcism Miltonr | Wiksell“f ady ises students to
seeh speech anmonsim and maintain an objective atitude when cone
Bronted with specch arnticsm.

20 St tha e showdd be cavetid iy obiectic e i ouy rating and
ccaliation otspeakers theo speechoand theo speak o, Win D, Kells
proposes that reachers set cntienia for speech success, establish the
wereht of anportance 1o be assigned the aiteria and determine the
student’s success mathematically by degrees ol percentages.

1o Constdermg the abilinn of the insnuctor as o speech critie
Renmeth GoFLince s discasses Hive areas now hich he feels the instooa o
muast demonstnate competence. These areas arer to knowledge of the
methods ob, o the approaches o cticism: ) knowledge ol all of the
topics of dimensions of thetorical theory: (o knowledee of rules of
evidence, reasomng and other constituents ot thetoric: ad ranowledge of
tfearning theors and i apphication to . course m public speaking: o)
adequuate personal ethos,

Summary

Fhe antictes which deal with the philosophies and procedures o
ez stndents” speeches saggest that chasstoons cnticsm shonld he
viewedasaprece ot eftective commmumcation. ITnatial critigues need focos
o lew amd conese pois which Laim toward student achiesement of
only the nest step m bettering his speech verformance. Oral aiticism
should be combined with the use of written analbvses. and peer cviticism
shoudd be maduded with that of the teacher-aitic Criticisms best
engender unproved otal performances when thes are posttive, congise
Ad enconraging,

Fhe resalt of vanons expenmental studies seem o indicate that
videotipe phivbacks of studems” speeches followed by peer and teadcher
discussion ot the speech event can make classtoom cnticsm of students’
specches more elfective ad can avenably intluence students” antitudes
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tow.nd the instucton, the conrse and the use of the videotape in the
classroom. The use of videotape also seemns to help students develop a
more realistic self-concept, can help improve class atendance and does
not seem to ciuse student speakers to become anxious, exhibitionistic or
reticent. However, tocusing the camera on the speaker appears to be
aseful only in improving delivery skills, Waen insreasing students’ in-
sight into the communication process and directing their attention to
their audience and to their speech content are the goals the camera
should be focused on theaudience. Also, it seems to be useful to begin us-
ing videotape plavbacks carly in the course and to have students watch
plavbacks of the entire class provided measures have been taken to main-
tain an emotionally safe atmosphere in the classroom.

I addition. «lasstoom criticism has been found to have asigniti
cant eflect upon students speedh attitdes and such eftecs should becone
adered when criticisin is given, Also it has been snggested that anticiz
e students” speeches e setve s a toram fo demonsnating and
teaad hing cftective listening, Finallv, it has been noted thaterin sshonld
he competent in vanous ateis, that criteria for speech suceess should he
made know n and that students should seek criticism and be objective
about it

Fhe preceding reytews and st provide Fnglish teacherswith
ready s to the information contained in the speech jounal anticles
which deal with <hisstoom ariticistn of students” speeches, Such intor-
mation shiould ticlitate the process ol making decsions about whether,
whi. how. and when students’ casstoom speeches should be criticized
andd thereby serve as an aid o Fnglish teachers who are faced with the
tash of teaching speech in the high school.
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Renaming and
Differentiating
Cultural Levels
And Functional Varieties
John McKenna

More and more people e hecoming better intormed about the
nature of language. They are leaming how language arises out of a
ouial setting, inspited by the social needs of its creators, They recognize
that what is valid linguistic production for one speech community may
not be valid for another. In short many lay people have come to under-
stand as protessional linguists have that there are no absolutes inmatters
of language torvalue is always relative to the soclal context.

Patt of this enlightment can be atiibuted to thinkers like John S
Kemvon (Gultural Tevels and Functional Varieties of English). J.J.
Lanberts (Another Look at Kenvon's Levels), Martin Joos (How Many
Clocks), and W. Nelson Francis (Functional Variety in English).! Ke-
nvon nukes the important contribution of distinguishing between the
totial language patterns of cultural entities and the particular patterns
which atise from sarious social setting within a culiural entity, “The
two groupings ¢ wltural levels and functional vaneties are not mutally
exc lusive categoties. They are based on entirely separate principles of
Lassitication: cadture and function.” (230) Kenvon divides our social
structute into parts, Unfortunately he designates the two parts standard
and substandard,

Interestinghy enough, the students in this writer's classes express a
hostility towinrd the Kenyon essay i particular. In this age of neo-
Tomanticistn they would like to look upon each social groupasequal to
Al others. Ttis almostarenewal of the frontier attitude that each man is
as good as his neighbor. What the students specifically object to 18
Kenvon's biturcation of Ametican social structure into standard and
shstandard. 1§ one social dialect is abeled standard. then by implica-
tion all that remain are non-standard.? At its most fundamental social
level Kenvon's terminology is prescriptivist. Understandable then that
students, bartaged with terms like standard and substandard and indoe -
trinated with an academic naining that is essentially prescriptivist
toward language, are unable to transter their democratic feelings about
various soctal groups over to the linguage patterns of these saime groups.
Itis perhaps the great short coming of our schools that they fail toteach a
masters of and a tolerance for various social dialects. Consequentially
the teacher — linguist is still faced with the almost impossible task of
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disabnsing his students of the idea that any given social dialect is inin-
sicallv superior ot inferior 1o other social dialects.

P11 Lambere's nipattite division of social structare into Ay perstan-
dard, standard, and substandard is not much improvement. Apparently
ansatisbied with Kenvon's classitications hesought to remedy imistake
of degree tather than ot Kind. For whnle the socud groups inow country
are certnnly more munerons than the two Kenvon suggests, the real
problen is not how many but how toegiad them, Identifving social
groups is relatively easy. Indeed, one of the important functions of
Language is to enable us 1o do so. But reaching an understnding of
soutal difterentiation and using this to give health té our Linger society,
though considerably maore difficalt than mere group identification, is
the 1eal goal of sociolmguistics nonetheless.

What needs illostanon, then, is that different social communities
serve as the matmix of speech communities. We need to demonstrate this
without any suggestion that a given social community (and hence the
speech of that communitg is superior or inferior to any other one,
Speech conmmumities arise tromnnany factors, perhaps the most obvious
is geography. But education, occnpation, age and many othersall play a
tole. Since the tenm speech commuedity has a good deal of carreney in
Hngnistie cndles and since it does not generate negative connotations,
wesuggest that thas term be substitinted for Kenvon's cwdtural levels, In
addition, the tevin speech compuaiity, by emphasizing the element of
speech focuses on the language tather thim on the total cultaral com-
muanitv. Fhisis advantag-ous, tor while it is tue that language is no
mote inclnsive than the calture that produces it the converse is not true,
Cultire alwass exceeds the patameters of kinguage and is more expan-
sive and mclusive than the Taiaguage which it produces,

The general soaety groups iselt around varions fuctors ind we
need a number of teras which will suggest the plurahity of tie Amnerican
society but will avond any petjorative connotations. In place of Kenvon's
dichotomy ., standard and suhstandard, we might suggest a differentia-
ton based on ttaming and indlude gronps called vocational, wechnical,
and academme With Tife stvle as a0 basis for differentiation, we can
perceive such gronpes as straight, freak, ariminal, etc. Based on age we
might identifs the gronps as tainees, job holders, and retired. For proof
thiat speech conmnunines centered aronnd the age of the speaker exist,
one has to look no tarthey than children and their plavimates, or the fac
tony gate ob Fastinan Kodak, or the sidewalks of Sun City, Arizona. The
possible tHlustrations are endless, Since the United States has a number
of tegronal standards, we already have a seties of non-perjorative terms
w hictuname those speech communities based on geography: Southern,
Midland, Northern, ete. Tt is notn-perjorative tenms like these that must
be derived tor the other speech conmmunities in our saciety.,

Wemuast nor lose sight of the facr, however, that Kenvon's division
into cultnral and tuncriional aspects is important and usetal. In addi-
tion, Martin Joos provides usetul werms for ditterennating the various
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Functional Varieties of a Speech Community

Fach functional variety is moulded to best serve a cluster of par-
ticular social functions i that society. It is impor tant to understand that
a situation which is regarded as formal in one group may not be so
regarded inanother. Forexample, in the mod culture a young man imay
make the asking for a ginl's hand a very informal thing, if indeed he
bothers to ask the girl's parents atall. Yet in the vocational community
this same situation is more formal and would certainly be rated at the
consultative o1 tormmal variety.

Itis true that some social groups spend greater or lesser amounts of
time inanv one or two of the five social situations., In general a greater
percentage of their linguistic output consequently will be in these
mades. It may be, for example, that a speech community composed
mostly of family members would reveal a social construct like Figure B
which illustrates that these members speak more often in casual and in-
timate modes than in the others. A speech community centered around 2
governmental outpost, on the other hand, might exhibit a social con-
struct like Figure C. Here the bulk of verbalization arises from the need
tor a two-wav exchange of intormation ina fairly formal setting. Most of
the language, therefore, will occur in the consultative or formal modes,
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Fach fundtional sariety withina speec hcommunity ditters from the
others in matters of vocabulary, complexity of ssntax, dependence on
nomerbal signals, etc. Too often casual observers, whohave in mind the
concept of “caltural levels,” make the mistake of believing that a given
functional sariety of one speech community coincides with a different
funcdtional viniety ot another speech community. For example, with the
idea of social hierarchy tirmly before them, they assert that the con-
sultative variets of the “substundard’ ' social group is the same as the in-
timate variety of the “standard™ group. Figure D illustrates this mis-
taken assumption.
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The concept of “sandard —substandard™  itselt  invites 2
hictarchical attangement like the one in Figure I). The linguistic tacts
will not support such a contiguration. The language patterns of the
Ustandard”™ group invan intimate conjugal setting are certainly not the
same as the Linguage patterns in which a man in the “substandard”
groupasks his foreman toraaise. Likewise, the Linguage patterns of the
Ustandard” group i a casual seting do notoindide with those pitterns
arising from the tormal situations of the “substandind group. Conse-
quently George Meany's formal address to the AFL-CLO is delivered in
Language that is not even remotely similin to that used by English
professors at a backvard barbecue. The two differ in vocabulary,
thetoric, grammar, phonology. cte. Culture produces language. Where
cultural differences exist, linguistic dilferences exist also. Thus by
postulate none of the functional varieties of dittering speech come-
munities could possibly be identical.

A more aceurate configuaration of social dialects and  their
relationship to one another is given in Figures E' and E2 The first of
these tepresents any number of speech communities. The overlapping
suggests that although a person has one major speech community in
which he encounters most of his lite experiences, it is practicativ im-
possible to remain exclusively in the one community in om pluralistic
and socially mobile sociery, Within the spitce ol adavan individual may

cswing into the orbits of a hall-dosen separate cultural groups. In the

morning, for example, he may have breakfast with his college educated
patents, talk with the bus driver during his ride to work, chat with his
fellow workers in the computer key punch room and then lunch with
some musician friends with whom he plavs on weekends,

Figure E2 suggests that the relationship between social groups is to
be regarded as horizontal rather than vertical. It also suggests that the
orientation on its axis is probably difterent for diftering social groupm,
This means that although various speech communities are juxtaposed
or intersect at the various functional levels, the basic social orientation
of each community, and therefore the greater part of its concomitant
speech, remains differentiated from all the others, Their similarities are
incidental, their differences profound.

Figure B Figure k2
. /_\

Functional Varieties of
Speech Communities
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By wayv of stunnuay we want to reiterate that Kenvon's distinction
hetween culture and fundtion in language isa very useful one, Inorder to
get students of language to view various sodial dialects with objectivity,
hHowever, we need terms that cany no petjorative connotations. Anim-
portant substitution s the erm speech commonty oy Renvon's
crdtural tevel. In addition we suggest tenins ke vocational, technical,
and academic in place ol less satisfactory ones like blue collar white
collar or standand substandand,

Fach cultural community uses its social dialect for various func-
tional purposes. Martin Joos hasananged these ona scale of increasing
tormality: intimate to trozen. We have tied to illustrate that the various
functional varieties of each speech community are never identical with
anv of the functional varieties of another speech community. Especially
erroneous is the notion that the less formal varieties of a speech com-
munity which an obserser admires are the same as the more fonmal
vatieties of @ speech community he does not admire. The basic
relationship of one speech community to another is to be regarded as
horizontal rather than vertcal,

A better understanding of the relationship of one speech communi-
tv 10 another and of the origins of various modes of language within
speech communities will enable a student to examine difterent social
dialects, and theretore the various cultural groups of a nation, without
prejudice. Now is the time for us to nurtire mutiial respect anong
various social groups by encoutaging an understanding of und a mutual
1espect for various social dialects.

University of Nebraska ar Omaha
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Emphasis:
Different Approaches

Introduction

We have alwavs had ditterent approaches; ditterent, however, does
novalwass mean correct. A good teacher is never satistied with i method
or anapproach but continually seehs 1o modity what he is doing to suit
the situation ar hand.

Many English teachers are really only prepared to weach literature
because the opportanin to take courses in language and composition is
otten limited at the undergraduate level., As literature teachers, we tend
to emphisize only the printed word. The articles following here are
about literature, but the ditferent approaches go bevond the printed
word.

Fhe approaches mas not. of course, work tor evervone, A teaching
methad not only has 1o suit the students and material, but also must tit
the teacher's personalitv, A teacher should feel comfortable with what he
is domg. This does not mean that itis all right for a teacher to reject all
new ideas on the grounds that the method will not suit his personality.
Instead, all new ideas and methods should be examined closely in order
to extract those parts which will suit the teacher. 'To do otherwise is to
L pettection,

We hope vouenjos the tollowing articles on ditferent approaches to
lireramre, There are wdeas here tor all of as.
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How Television

Can Be Used To
Motivate Students Who

Are “Turned Off”’
To Literature

Marilvn Sue Peckman

“Is this the book?" “Do we have to read the whole book?” “It's too
heavy! “She's crazy!™ *This class is boring!" *I'd rather watch TV."

Sound familiar? After several years of teaching in a girls' high
school, T thought the battle cry might change. However, every term it is
still the same. If the book is too heavy, large, small or oval, it’s too for-
midable for the General student. Most seniors in my 12th grade English
class had a reading grade of approximately 7.5 - 11.0. How can we help
motivate these students: How can we make reading pleasureable, not
odious?

I first got the idea fora TV unit when I was browsing the bookroom.
I was determined to select a paperback book (so carrving the book to
s hool wouldn't become an issue). T hoped to get something that would
make them sav “ah’ instead of “oh.” 1 came across Great Television
Plays (selected by William Kaufman — Bell Laurel Edition). The wheels
began turning. 'The book contained several plays which we could act out
together in class. Some of the students had seen these plays televised;
some had not. All were rathet enthusiastic about beginning a unit deal-
ing with T'V. Actually, there was alimited amount of long-ranged plan-
ning for this TV unit. Most of the work depended upon previous work
and students' opinions. This, hopefully, helped to keep things spon-
tunieous and flexible.

The following designations are used in this article:

“Co. i the e of Seniseon (12t graderGenenal classes. T worked with two 76 classes.
[ he tewister of vach cass was about 28 gatls.

HHOY Freshman Honor Chiss «9th grade) Register: 31 girds,
(BT Cotlege Bound — Academic ci2th grades This wis notmy class. The teac her of
T CBT agreed 1o have et students answer the opinion poll.

[ Beginning The Unit

Before any wotk is to begin, the students must be consulted. Find
out what they like. Talk about television. Talk about their favorite
Jhows and stars. Get to know vour classes. I learned many things about
my students, but Lalso learned about myself. Thad many misconcepions
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and many preconceived notions about the adolescent and TV, 1 learned,
to my surprise, that I was somewhat snobbish,

Forexample, T was quite positive my Freshman Honor class would
select only Laugh-In or All In The Family as their favorite show. They
were too sophisticated to select 1 Dream Of Jeannie or The Patridge
Family (so I thought).

I began the unit by asking the students to write a paragraph about
their fvorite show. As 1 had expected, there was much escapism
minored in their choices. Black ghetto girls wrote about Petticoat Junc-
tron, because it is about a small town." I Dream of Jeannie was pop-
ular, because 1 like the way she blinks things around.” Soap operas
were selected. “because you get so involved in the daily lives of these peo-
ple.” “Llike All My Children because it involves young prople who are
deeply inlove.” TV presents a fantasy world in which problems are easi-
Iv solved and evervone's happy. I Dream Of Jeannie, The Flintstones,
and Petticoat junction are popular, because they are so remote to urban
ghetto classes.

What really surprised and upset me was the problem about reality.
Three-quarters of all the classes selected shows because they felt these
shows were repeesentative of life, '

Fliketo watch Marcns Welby, because it gives me o pic e of what it's like o work

i Chospitat esen though s all not e, 76

[Marcus Welbn] because at shows aeality,  people facing problems  and
decisions. e

HBicar 1 Jeanne) it Jooks teal enough to me, 76

[Mod Sepred ] becuse we Tearn thar hife s not g hard game 10 win. 3G

Buet lite is 4 hard game 1o win and 'T'V does not show this.

“IMarcus Welby }ir shows reality, people facing problems and
decisions. ., You learn things from it yourself, like diseases and the
names of things vou never heard of.” It is ironic that these girls select
Marcus Welhy, M.D., because they want a valid picture of life in a
hospital. Are TV producers responsible for this and is it up to us, the
teachers, to show how TV distorts and sugar-coats?

Jennte Gowrites “the reason selected this show [HI10- The Patridge
Fapuly] . isthat, ., there is no fake staff about it.” There is no fake
stuff about the Panidge familviz2:77 Jennie is brilluant she reads about
the: Norman conquest and the linguistic development of modern
English. She (s bilingual and she was the valedictorian of her junior
high school class If Jennie believes  there's no fuke stuff about it all 14
vear old Americans must believe the same.,

One must be vers wany of plaving Docten Freud, We e Fnglish
teaachers, not psvchologists, Still, we read literature to understand
outsehves and others. Some of the paragraphs about My Favorite T§’
Show revealed much abour students” problems. Naney, Helen, Shirley,
Brinulda und Carmen e vers shy, quiet, eticent girls. 44 five selecred
The Carol Burnett Show as thein favorite. Whye Perhaps they feelan in-
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adequacy and Carol Buimett, a loud, boisterous extrovert, fills a need for
them, Here's where the teacher can help. T can now suggest some books
ot stories about shy students. The problem has never been stated out-
tight in «lass discussions or compositions. However, the choice of The
Carol Burnett Show, in this case, is very signibicant.

‘These paragraphs were just a beginning, but a helpful beginning.
‘The nextstep was to use an opinion poll 1o help define terms and collect
data.

I1 Opinion Polls

“G4% of American homes have televisions and 60 million sets are
available.t “When a child graduates from high school, he will have
spent 15,000 hours in the classroom and 18,000 in front of TV,

Just what is it that so fascinates these students? The Opinion Poll
on the next page was designed to find out how the students feel about TV
and whit TV shows they jike. The graphs that follow correlate the data
collected from the polls,
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QUESTION - ASKED: WHICH SHOWS HAVE YOU FOUND TO BE THE
MOST EDUCATIONAL?

gEST COPY RUMLIBLE
Freshman Honor
HI10
I)()ll
I responses I g, g

SESAME STREE T PASSWORD FILEFGERIG GOMPANY
Sentor Genetal
”(' 7""
82 responses S
SESAME STREF T MARCGUS WELBY. M.D. MEDICAL
CENTER

Senior Academic
.B7

27 responses

26"
l .")":';
1%

SESAME STREET I'T'S ACADEMIC JEOPARDY
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Interpreting the Data

What tends, if any, do these graphs show? Of course, everything
said st bea generalization since this data wis based on the opinions of
about 85 pupils. However, some conclusions can be drawn.

Unit: Literature and TV Opinion Poll
Neilsen Last 10. Laugh-in
' 11. Cades Country
I, Matcus Welby, M.D. 12, All in the Family
2. Flip Wilson 13. Medical Center
, 3. Sunday Night Movie 14. Dick Van Dyke Show
t. Lucille Ball 15. Thursday Night Movie
5. Mastery Movie 16. My Three Sons
6. Movie of the Week 17. Mannix
7. Sunday Night Movie 18, Adam - 12
% Boh Hope 19. Nichols
9. Gunsmoke 20. Funny Face

1. Look ar the Netlsen ranng above, O all the shows on "IV, which
ones would you tate as the 1op 57

L e e e e
L L ittt i e e
. £ YR O

9 Are there any shows which vou leel particudarly appeas to teen-
agersy Which Shows? (Fxample: Room 222)




3 I T T O TR U0 | L

5 Which shows (besides the News help vou lern about curtent
isues? cbsampler 60 Minutes, First uesday, Johnny Carson)

Looovorors What didsou lecun abouts oo 000 iie e,
2. oo What did vou leam about?

6. Which shows hive vou tound to be the most educational?
What does educational mean to vou?

- L I T T T B R T TSI S N S Y

Fome, edtctoma] meians oo i e e e

Which tvpe of IV, show do vou prefer? Check the tvpe.

-

coeee SN Sttuational Comedy: Which ones?
v BeoSetialsy Which ones?

( Musters shows? Which ones?

oo DL Spedials? Which ones?

8. Do vou watch shows for a particular actor actress or for the subject
nutter: st at least two shows you watch,

¢

LoShow: s REISOIE e

2oShow: i s REISON e e

BoShows s REINOIT e

4o Sometimes AL shows and movies shown on TV, are adapted
bom hooks texample I Remember Mama). Have vou ever read
the books hom which TV, shows or movies vou liked were
atlapted? Which ones?
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Question 24 was used 1o help compilea reading list, The studenty’
choive tor Top show (Flp Walson, Marens Welby, M. ete) was un-
pottant to know, because when [ compled the reading list, 1 ned o e
Jude books which were similar to their choices for top show,

Allsenion ¢ Lasses tound Marco Welby, LD and Medveal Center to
be most educational. while the Freshman Honot cliss piched Sesane
Street and Password, This emphasizes the {1 that sentors are more
careet-oticnted, while  treshman, who selecied word  games and
Children's shows, are closer to vounger brothers and sisters who witteh
Sevarne Street and The Elecire Company. The Honor class did not like
Marcis Wetby, M D they selected Lavghan and Password. ' This is a
more sophiscated choice.

The graph entitled Ethnic Breakdown of Favor e TV show'™ had
wome obvions tesults, Black students tavored Flep Wilson, Marcis
Welby, M.D. had a hroad appeal ethnically, though not by class (HLO
Jdid not like ity The Carol Brunett Show and D Dream O f Jeannie were of
a broad appeal; perhaps this is because of the nature of these shows,

I'he opnion polis were ol great help. I had realized that the setiions
were so interested inmedical shows, Thave suggested some hooks about
nutsig, mediome, eteand T hope to begin a unit about jobs (letter
writing. letters of reference, interviews, filling out applications) since
they e so career-oriented, We hanealready seenafilmabout hospitals,

[T I'V Project Twelve Angry Men and The Big Deal®

“1E we are going to make literatne meaningtal, we need to show
thern that the TV programs they are wate hing deal with the same
problems and concerns.™

Lhat is the prurpose of the TV projecton Tielve Angry Men and
The Big Deal. Untortunately, the budget crisis and present recession
forced me to limit this patticala project. T would have liked to have
shown Twelee Anary Men and The Beg Deal in the Csstoomy, Unton-
mnatelv, T was not able to do this, So, we compared the two plays to
anrent TV prograus, This was vaduable tor several reasons:

| It showed the casses that television deals with problems that
Hterature deals with, Since most pupils fele 'V mittored life and the
plavs weread dadn 't this project wits helptulinon. discission obreality.
(Example: Whvdo vou feel The Big Dealisntieainstic? Which TV show
iv 1t Likes Wh Is thet show realist 7

9 Lhe project helped the students understand the plavs. T hey
diddn tind it ditticnlt woamdve the PV shows, Twas o pleased to tind,
that when thes compated the play o the show they were able toanaly-e
the play.

* [ his project was done with the 7Goclsses,

N T R R
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The assignment was as follows:

We have read Tweblve Angry Men by Reginald Rose and The Big
Denl by Paddy Chavyelsky, Are these shows similar to any T'V shows? If
vo, why?

The Big Deal by Paddy Chayetsky
Is it like a family situational comedy?

Example:
. The Honevinooners
2. I Love Lucy
3.1 Dream OF Jeannie
4. My Thiee Sons
5. The Smith Family

(They supplied more titles)

Twelve Angry Men by Reginald Rose

Is it like. ..

1. Perty Mason
I'he Young Lawvers
. Mannix
. Longstreet
. lronsidies
. 'The DA
. Judd For The Defense ?

DU ke WIS

Most of the students felt that Twelve Angry Men was like Perry
Mason or Owen Marshall. The 1esults were as follows:

Twelrve Show # of students
AAngry Men i Perry Mason 17
like. . Owen Marshall 4
Mannix I
Longstreet . 1
The Young Lawyers o 2
Lawman 1
Prefer 'T'V 12
Preter play ) 5
Prefer to see play 3

Interestinglv enough, a tew girls said they liked the plav better,
beciuse they could imagine things. Malvina said she wanted to imagine
what the chatacters looked like, The rest of the class found this too dif-
ficult. They said, “Ina book, you have to imagine — I like to see action.”
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‘This is valuable becuse the weacher can show these students that some
books are packed with action, 1 ater gave them The Pigman and they
loved it

The Big Deal was compared to situational comedies with the
tollowing resulis:

The Big

{:;\?1 “ ‘ Shou & of students
My Thiee Sons 3
Amie |
The Honevinooners 7
All In The Family 3
I Love Lucy 4
Family Atfair 1
The Lucy Show l
- Nosimilarity to TV 5

The verbalization about the play really surprised and thrilled me.
The students had temendous insights into the play. One girl wrote,
*Joe is like Ralph 1 The Honeymooners), because he always wants toget
ahead and make big deals.” “ Archic (.4l In The Famidly) is like Joe. He
is in a fantasy world, [He] dreams big and [has] money problems.” “The
Big Deal is not like a situational comedy. It is not a comedy.”

I hope this project helped the students understand and enjoy the
pliays.

IV TV Project 81

The project was as {ollows:

Redizie vour Livortte novel ot hook into the fotmat ol a I'V show. What scenes
would vouadapt for TVE What scenes would vou lease oui What actors and ac-
tresses wonld vou select’

FHow lonyg would the show ber What ivpeof show would tebe isertal. spre tal, movie
ot the werk, el 5 You i outhine the show You may incdude ddogue, it vou
wisht, You are the director and predinees of ths TV show,

The tesults were staggering, The students were creative and
original, Some wsed sophisticated movie techniques. For example, they
wsed tlashbicks (we had 1ead The Final War of Olly Winter). Thev
created shows about ecology which wete to be nantated by famous actors.
Several students wrote dialogues. One girl did a wonderful job of
cGuefully editing Manchild In The Promised Land. One girl adapted
Coffee. Tea Or Meto TV und indicated all commericals would beabout
airlines. Several students made Love Story into a soap opera with @ tune-
in-next-time motif. One gitl interrupted her program with a “special
news report: The President will now speak™. . Jalk about reality!

The project was valuable because (1) thestudents enjoyed itand that
was the main purpose of the Unit. (2) The students were able to master
sophisticated filming techniques. They were able to adapt the written
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wotd to television and that is no easy task. (3) They revealed much of
themselves in their work. For example, Virginia loved Gone With The
Wind, but changed the ending, because, *'I hate sad endings.” ¢H) Many
ot the students said they had not read a book and they had no favorite
novels. T was able to compile w book list, so T could help these students
find books they would like.

VTV Project 82
This project was an extra creditassignment, 'The assignment was as
follows:
Watch any soap opera for one week,
Fach dav. wiite down what happens. Canvou predict what will happen nestz Wha:
VI TV Project 83
Since the purpose of this unit on TV was 0 motivate general
students to read, TV Project 83 is the culmination of this goal. T am not
interested in developing literary tastes or cultivating future Lord
Bytons. 1 just remember my conversation with several students.
"I can’t do the TV project.”
“Whv not?"
"I haven't read a book."
“Have vou ever read a book vou liked: "
"No"
“What did vou do last term?"
I don't remember.”

I just wanted to get them reading and enjoying books. The book list I
compiled was taken directly from the students’ opinion polls and T'V
projects. I checked authors' names in Books In Print. | figured if one stu-
dent liked that book, others might. I tied the books in with TV shows
and tried to make reading fun by using a band-wagon approach, [ tried
to find books which were related to the top T'V shows. Hopefully this
would seduce some of the students. READ!! READ!"! READ!! Read a
hook vou like. That was ‘T'V project 83, We read individually during
class time.

The purpose of this project was to help make reading enjoyable,
The general student finds reading is a laborious task. TV, which holds
so muchiappeal for these students, can beenlisted as an aid in the reading
campaign. After findine out what shows the students like, the teacher
can compile reading lists which correspond to these shows. Comparing
the work studied in class to carrent TV and movies, somehow, makes the
writtent word more relevant, English is our favorite subject; let's make it
enjovable to ow students.

Idonot know if Lhave succeeded in motivating any students. Maybe

some will find the books they now read more enjoyable, because they

hive studied a unitabout 7V, Poor Pat C. wrote, " At one time I used to
be glued 1o TV, Now whethier Taee or Tdon't it doesn't matter, Cause
bankly TV is known as the {DIOT BON.”
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Ldon't know whether it was the prospectof auniton TV or not, but
Pat diopped out of school atter the first three weeks of class. Mayhe some
ol the other students who staved, gained something!

Washington hving High School, New Yok
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Child Drama . . .
And Jonathan
Livingston Seagull

Pientiss M. Hosford
and
Flizabeth Acheson

Fourteen fourth and fifth grade boys and gitls read Jonathan
Lavingston Seagudl, pares of it with their teacher. They talked about it
with thenr parents, and with each other at school, One boy said, I heard
Jonathan 1avingston Seaguldl is banned in China.*

The younger child asked, “*What does that mean?"

“They dow'twani people in China to read it The kids can’t read it

“Why not: We can,”

Soadiscussion of the deeper meanings—the underlying theme—of
the story ook place, and possible teasons why a government would not
want its children to read the story were hypothesized.

During the following week the children learned a great deal about
Chima. They could talk a bit about *Chairman Mao's children.” They
learned how valnerable is the Great Wall, built centuries Ago to restrain
hostile invaders. They learned about political messages in visual com-
munication, communal child care, women in the anmy, minimum hous-
ing. regimented schooling, They dedided o have a drama about a
s hool.

Thereare teachers and a principal; and pupils are there, of course,
but they cannot be seen by an onlooker. Representatives of Mao's coun-
il have come ta the school o tlk about the government's expectations,
of the schootand, ultimately, of the children, People who runa chemical
plant andan export-import business also visited the sc hool to show their
interest, because somie of the simple sorting tasks for the factory and shop
are done by children. In this wav they help the nitional eHortand receive
work training. The weachers are again reminded of the special list of
hooks, the only books to be read to or by the children, One mother is pre-
sent. She s an artist who paints only pictures glorifying the Republic
anel posters which meet Mao's approval. She is upset because her child's
teacher has been reading an American book—somethmg about a bird
whodefies his elders. Is this a proper example tor the children® This in-
cident assumes mote importance, even, than the problems teachers are
having with children who want to draw pictures of a funnv fat man
dressed m red, and ask for cotton to use for fir on his coat and cap; o
childien who brimg tovs to school, tovs that are tound and g0 up and
down onastuing: or children who make sticky bubbles with.t sweet-
smelling substance in their mouths,
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Caution must be taken, though, before an accusation is made, es-
pecially in the presence of Chairman Mao's governmentmen. Butis this
4 matter to be investigated?

At this moment. no one knows what will be the outcome of this
problem, not even the childien. The “reac her” who might have been
identitied by the puzeled and angiy “mother” had to leave the group to
take his music lesson, and at the close of the session one of the “govern-
ment men” whispered to the teacher, who had taken the role of
vmoderator” at the meeting, that he was going to make some in-
vestigations. Where will it all lead?

T'he authors hise built thein practice and teaching of child drama in
education on the philosophy and modelof Dotothy Heatheote of the In-
stitute of Fducation, University of Newcastle-upon-Tyne, Fngland,
noted dramit educator and advocate of children’s potential to solve
problens creatively. She has demonstrated eloguently how drama can
oietch childien's minds, develop their ability to use and understand

Linguage, and how it can provide teachers with the opportunity to,

engender positive self-coneept in their pupils.

Problem Solving

cyou'te Tocked out!™” shout the hijackers aboard Skylab 1 to the
ientists who have been space-walking to collect samples of at-
mosphetic particles for inspection. These scientists have about half a
tank of oxvgen left, and they haven't eaten for over three hours, 'They
1ecognize the urgency of their position. Their captive co-workers alsc see
this. How can the men and women get back into Skylab?

This problem atose with some fourth graders when two of the
Skylab scientists revealed they were really hijackers masquerading as
Asttomatts. Onee aboard Skylab they could commandeer it for their own
purposes. This was notan idea proposed by the teacher. Nodiscussion of
this impending development had taken place beforehand. The hijack-
ing was a spontaneously initiated problem emanating fromanongoing
drama.

Language Development

“Listen carefully while I read this document. As the King's subjects
vou ate to affitm all of the information | have written to His Majesty.”

The document. composed by Dorothy Heathcote, did not consist of
the vacabulary of the readers and English books, so some of the eight-tn-
ten-vear-olds seemed puszledas she continued. “You realize your rights,
as citizens under the Crown, to know what I, your governor, am repor-
ting to the King: therefore, vou men and women should listen carefully
to make sure all T have written is cortect.”

‘The “governor’ proceeds to read a description of the preceding
dav's activities of these “colonist.”” After reading a portion of the docu-
ment. the governor inguires, “Is that what happened?”
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"Yes

Then you atfinn that?”

"Y'

The colonists are ashed only 1t they aftinm the next statement, As the
document continues, they hear, " The colonists appear to be a lasy.,
shiltless ot

"We won'tattinm that!™ a small ninesvear-old pipes up. “It's a lie.
We work handd)™

“The statement savs, ‘appear to be Lazy.” The village well's bucket
1ope has been broken for two weeks, and even when asked, no one will
fix it. This gives to me the appeatance of Laxity on the part of you
colomis.™ :

Fhe colonists realize the difference between “appear o be Ly and
“are Lisv.” and the grumbling subsides, Vocabulary is learned, and the
inpact of semantios is inttoduced or reinforeed,

Self-Concept Development

Little Sharon, who had been pointed ot ina stage whisper by her
reading teacher as “one of the ten slowest children inall the first grade
cLisses in the school,” was ashed by the dinna leader what she'd Hke to
nuthe a play aboat. “Potatoes,” came the shy answer.,

Questions led Sharon to say she liked sweet potato pie. Picking up
on this, the leader and the group wioat olf to make not just one sweet
potiato pie. but 1o have a pie baking contest. 'This engrossing diaima
provided Sharon and six heterogencously grouped cassmines with an
enjovable hadf-howr of activity, shopping for ingredients, cooking the
tillings, 10lling crusts, baking pies, and presenting them o the judges
with connnents on their delectabilite, No adult had o tell Sharon she
wis capable of produacing i good idea. She and her cassmates experienc -
ed her adea i action. Her self-concept had inteversibly been raised.

You may ask, “How does the avative diamatics F'm doing now
ditfer rom diama in education®”

Fust congratulations are in order tor vou for moving vour pupils
out of thett chans ito action. The dasstoom teacher is the appropniate
person to be domg this diama, not o drania specialist. The cLisstoom
teacher knows the strengths and needs of each child: she knows
something of what is going on at home with the childien. She is tully
aw.ate of the school camicalum, With this background information,
combined with verbal sand nonsverbal messages trom the «ass and her
hnowledge of the topic the childien wan to make @ plas abour, she can
establish o press. o point tor the beginnmg of o diana in which the
children will get their “Richs™ as they grow and lean,

Drama i education goes bevond creanve dizunatios in that it miust
expose the children to . wider view of Tife than they can seeround them
or can esplore m sepatite dramatic episodes. i drana the teacher con-
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stantly leads childien o see the universality of a situation or role. The
whool cletk the children interview belongs to the brotherhood of those
people who help others, Thete have always been those whose function it
wits to help others, Hundreds of years ago travelers throughout Furope
had no inns or hotels at which torest. 1 they were fortunate, they might
come upon a hospice attended by monks along their way. Monks, o,
were prople who helped others,

In Skyvlab or moon shot dramas the astronauts are pioneers,
Thioughout time there have been bold people whose curiosity led them
to explore, at great danger, the fartherest reaches of their environment,
hevond  what others before them had done: people such as the
Phoenicians, Marie Curie, Sigmund Freud. The struggles of another
pioneat, Louis Pastewr, to get his serums tested might be a particularly
pertinent topic when some of the class is absent because of a flu
epidemic. This is not'to specify a reenactunent of that story. but the
building of a drama atound the spirit and the essence of those of the
hrotherthowd of Pasteur.

Preparation tor drama in education, as can be seen, doesn't take
place the night before a lessont it tukes place during the years before.
Child drama provides us with marvelous motivation—the need and
desite to take time to ead anthiopology, sociclogy, history, and psy-
chology. It what we'te about is helping children’s minds to grow, we
need to know towards what to direct them: to experiencing the univer-
wilitv of man’s condition thioughout time and the impact of
hrotherthoods of people, solving problems of significance to humanity.

Atlanta Public Schools
University of Georgla
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As They Like It--
A Visual Approach
To Shakespeare For
Young Students

Leonote W, Holowity

Teaching Ads You Like 1t 1o tenth grade students can be extremely
exciting beaiuse these voung stadents we beginning o discover with a
sreat deal of enthusiasi thata play is more than simply i sequence of
events. A revolution is taking place in thei thinking about narrative
literature in general, "Fhe conception of i novel or plav as a continuous
unfolding of mcidents beginning on page one and ceasing at the back
cover 1s bemg replaced by the discovery that the work can be seen as ex-
isting all at once, as having a total stucture in which all its parts fit
together simultaneously, While the student who views the play or novel
asexisting only m the unfolding of the plotas he reads it is likely to 1esist
class discussion because it is “pulling apart™ the continuity of his
reading experience, the student who sees a work of literature spatially as
wellas nanatively finds a challenge in disce wering relationships among
its parts. The skills of making all kinds of relationships—analogy, con-
trast, svinbol, oty —can then be developed.

Lo hielp the student o replace his old naative model of a novel or
play with the more sophisticted spatial o structural one, the teacher
has to communicate the concept of structune o the student in a readily
understandable wav, Making diagams of the variousaspects ot the work
comnunicates the concept of structure visually, And since the most ob-
vious place to beginis with the plot, Notthiop Frve's theory of the con-
ventions of comic and tragic plotstiuc e can be animpontant first step
for the voung student in getting a perspective on the play as a whole.
Equally imporamt, since the voung student’s experience of literature
tends o be sporadic and disconnected, an understnding of conven-
tionl plot sttuctire can provide him with an important clementary
tramework for making connections among his disparate readings.,

Notthrop Frve's concepts G be presented in a simplified way o
hoth detight and insttuct enth grade students. In the Anatomy of
Criticesn, he describes the basic comic plot us moving through thiee
phasessan imitial situation in which the main character is blocked from
attaining the object of his desies the character's entanglement in the
developing blocks which reaches a low point and then begins 1o un-
tangleas the blocks dissolvesand what Frve calls the e ognition scene’”
1t which ali the blocks are resolved and the main harae e achieves his
desite. The blocks can be external 1o the character such as stubborn
parents, unjust laws, social pressutes, o they may be internal blocks like
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selt-deception, illusions, Lk of understanding knowledge about the
real situation. The comse of the plot can remove the external blocks by
comerting the blocking characters, on the plot can dissolve the internal
bBlocks by educating the main character to a more approptiate un-
derstanding ot himselt and othiers, Disguise is agood example of a block
which cinappe inboth forms, In Shakespeate characters are frequent-
Iv physicallv disguised so that characters do not know cach othet's iden-
tities. But chitacrers canalso bedeceived by masks of pretension worn by
others or by theit own illusions about themselves.

The energy of the comic action moves the plot hom arepressive in-
iti] sitwation to the recognition scene in which evervone finds out who
evenone isand in which the characters aereconaled with each other in
amote just society with those not ditectdy related frequently getting
martied. In the dnatomy, Protessor Fryve presents his " theary of comie
construction hike this;

What notmallv bappens s that avoung mae wans asounyg womnan, that hus desiee
1n tesisted by some oppestnion. asually parental, and that near the end of the plis
some t st the plotenables the hetoto have las will Bitbas sonple patern there
areseverad vomples eleents Tn the tust place, the movement of comeds is isaally
At erent frorn one socets tosanother A the begmnng of the plas the obsine-
fine haatacters e oy charge of the plavs soaers and she andience secognzes tha
they e wstrpers. A the ened o the plas the deviee e plot e brines the heto
and betome together cnses . ew son ety tocnstatlize around the hero, and the mo-
mrent w henr thas cistdhization ocears s the pomt ol resolutionan the action, the
camic discon e mgnornes o cogneio Lheappeanance of this nes societs isbe-
quentthy signalzed by somse kitd of parny or estive nd, wach either appitais it
the end ot the plas ot s assated o tahe place mnmedately derwand. Weddmgsare
the st common. and sometimes senay of thenrocow,as s thegpuediagade wed-
ding ar the end of s Yeouo £oke D othat they sigeest the wholesale o off that

Likhes place edance s i s another conmon condusion,and the notmal one ke

the nasgue

However, there isalwas s torce antithetical to the comic movement
towittds recognition and reconcdiation. This anti-comic torce is hres
quently represented inchariacer who refuses o join in the testivities at
the end of the plot Depending on whether the audience is made toap-
prove or disapprove of this alienated chinacter, the new society can be
either endorsed on criticized. 1 the “retuser of testivity™ s vidicuded by
the work's adimirable chatacters, the new societs receives the fullest
possible attinmation: tor example, when the melancholy Jagues refuses
to jorn m the “dancme measues” at the end of by Youc Like It or when
Mahvohio thieatens mettectualiy, U TH be revenged on the whole pack of
vou' ar the end of Taweelfth Night, the audience is disposed to Liugh

pather than tosvmpathize. Becuse the reader tindsany lingering doubis

he might hive about the comic integration objectified in a ndicalous
haracter, Jaques and Mabvolio actuatls help him o accept the nesy
socicty. However, it the anti-comic torce becomes imore pronounced and
the tetuser of testiv i acquires moteadmitable qualities, the new society
beeins to look darker, more simiha to the itial society. The main
haracter himselt G even emerge as thereluser of testivity, refusing to
rerain mside the new society, lihe Huck Fiunresolving to “lightout for
the territorny " nther than be civihized by Aunt Pollyv, o Nonedediding to
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leave her doll's house' atwe all the contusions of the blackmailing have
been untingled and Thovald “recognizes™ her as his wife again, The
proportional elationship between the new society and the refuser of
festivity, o1 mote Litgely between the comic and the anti-comic forees, 1s
one sotitce of the mexshaustible vanations in which the basic conven-
tiots of the comic plot can be used.

My tenth grade Shakespeare class grasped these ideas easilv and con-
nected with great enthusiasm their dassroon reading with other varied
aspects of theit literary and popular calture experience. The plot struce-
tne of s You Like It is basically similar to Jonathan Livingston
Seaguldl, the adventures of black and red stallions, the love stories of
Georgette Hever and the mvsteries of Agatha Chiristie, Gunsmaoke and
Muosion Impaossible, The Graduate and Search For Tomorrow. We
created fairy tades, animal stories, John and Mary soap operas which
were basicallv the same in tetms of plotst ucture no matter how different
i sutbace detatl, While students complained that the comic plots they
wiote tor homework, such as the one that follows, were all “trite.'* that
was exactly the point the assignment was supposed to make,

Gerald leaves ome msearch of his thers brother swho was Jost for twerrts vears,
promsing fus tather nor o stop unal the brother is Jound. Gerald Lalls into the
hamds of bandis butistescaed by aiman . Phes Lath i love. Genald explainswhy
he can o many and then the gin s Lither contesses to be Gerald's undle, e leas ing
his brother iwenty sears ago, the inde had Ldlen in lose with a poot girdand had
martted her He hod been too sshained 1o et home to his brother, Soon
datterwards, the brothers are reunsted and the chiddven mans <

Change Genald's promise to Rosalind's disguise, the farm girl to
Rosalind and give her a bigger role in the action and basically vou have
As You Lake It

After spending several dlass peviods plaving with vatous cornic
plots, we began todiscuss oAs You Like It scene by scene, making as many
connections among chaacters, ideas, images and the like as possible.,
But these isoliated obseryations really only meade sense when we began to
put the plav together as a whole, after the students had completed their
second reading, We dealt with the concept of the playv's structure first in
terms of plot, drawing the basic comic plot on the blackboard and in-
dividualizing this conventional sttuctare by diagramming cach block.,

[n the inttial sttuation, several characters want something but are
blocked from having it Orkindo wants Rosalind; Rosalind wants
Orlando; Rosalind wants her father, Duke Senior: Duke Senior wants
his dukedom: Orlando wants his patrimony and an education: Celia
wants Rosalind to be happy. Duke Fredetick and Oliver are the blocking
figiures, Both have usurped what belongs to theit brothers, Frederick has
taken Duke Senior's dukedom, and Oliver has denied Orlando his in-
hevitance. Rosalind and Orlandoare blocked partially by these usurping
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characters, but the magor block between them is Rosalind's disguise, In
the tirst place, Orlando can't find Rosalind because she is disguised as
Garnvmede, More imporant, when he meets Ganvinede he doesn’t
recognize Rosalind because he loves an ideal Rosalind, a pictare in s
nundd, cather than the actual Rosalimd, Phivadeahzed love is another
bloek which Rosalind must temove by “curing™ him of his "madness”
before a - casonable mat tage can tihe phace, Rosalind’s disguse isalso
bloc k between Svivius and Phoebe, again both phvsically and as aretlec-
tion of a foolish attitude towands Tove, this time Phoebe's, By not seeing
the tuth behind Rosalind's masculine Gacade, Phoebe shows that she s
in love not with an individual but with a certain Kind ot posture,

The class decided that ActHT was the mostcontused partot the play,
and that the blocks begin to dissolve with the conversion of Oliver and
his deciston ta give thein tather's kinds toOrkimdo in Acr IV At Viwasa
sigle fong scene, they telt, becaase as the recognition scene it is the time
for evervthing 1o get straightened out; Rosalind get. Orlando and is
revunited with her father, Duke Senior, whose dukedom isrestored to him
when Duke Frederick is converted. Phoebe decides that Svivius isn't so
had after all, Touchstone gets Audies, Oliver pairs oft with Celia, and
four couples are manried forming anew society with the righttul duke
ity head. Rosalind explains all contusions and the play ends with a
danee,

Phe stadents agreed that Jaques was o mistit” who just didn's
“helong™ m the new society, but they fele that e was imporant o have
sonteone tefuse the “dancing measures”™ or the ending would be too une.
restlistic tor sugany as they put i, By refusing to join i, he criticized
the new saciety, butsinge he was made to look nidiculous throughout the
pliv by the comments of other characters and by his own actions, his
criticistn didn't have any serions etfect. Hle acted as a sorr of high

The students agreed that Jaques was a “musfit’” who just didn't
“helong™ in the new society, but the telt that 1t was important o have
someone refuse the “danding measines” or the ending wouild be too un-
st dstic (or snaganny' s they put in. By retusing to jonn i, he ariticized
the new soc ey, butsince he was made 10 look reidiculons thhoughout
the plav by the comments of other characters and by hisownactions, his
criticisin didn’t have any setions eftect. He acted as a sort of Lightning
rod fo1 our own criticism ot the new hannony. Exen more important, as
one student suggested, he couldn’t belong 1o the new society becimse he
was 100 mebancholyvand Rosalind hadsind Those thatare inexoemiy
of either fmelancholy or lnughter ] are abominable fellow s IV 1, 5-6).
Otlando was the other extreme. the exteme of Linghter, because his
idealistic view of love didn't ke into account all those vuths of hife
which, because he ok them too seriously, made Jaques melanchols,
Both extiemes were rejected in the new sociery based on love and
martiage. Butif Jaques had been anadmitable characier, they felt, then
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his exchusion from the new society would have made it seem as bad
place as the tist society, the court, which had excluded Rosalind and
O lando in At 1

The tirst diawing ol 3 You Like It's comic plot structure looked
like this:

URJUSE SOcTety

S+p

R+0

Ferdinand
converted and

hianshment o returns dukedom

forest

threat on Orfando’s
lite Oliver converted and §
Adinn near death loves Celia
Rosatind’s disguise
O lando’s absurdity
Contusion of identity
Confused ideas about
BL.OCKS\BUIL.D love BL.OCKS F DISSOIL.VE

disharnmons Rosalind’s
hetween SvIivias “cure” for
and Phoebe “madness””

Rosalind's disguise
Phoebe's foolishness
Sylvins's abswdity

Other wans of diawing the movement of the plot grew out of this in-
il disgrion. First there were spirads and some animated argument
whether the stirting pointshould heon the outer circle, representing the
movement from contusion to simplicinn, or the innermost point,
representing the mosvement from the inttial situiion through circles of
contusion 1o the most comprehensive circde of the recognition scene,
This discussion led to the selection of the hourglass as the basic design. s
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The students decided that this metaphot had several advantages, The
plin s movement was like the forceof gravin: the initial unjustsitisation
has to change because of the force of the comicaction, Like the sand, the
chanacters filter through the blocks from an inverted irangement at the
play’s beginning and tinally “settle™ into the proper pytamid by Act V.

And ot course the hourglass is an image of tme itelf, and time, as one
student put is in this play like aospace for things to getuntangled in,?
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An objection was naised that this diagram did not distinguish between
the two societies. The initial unjust society shouldn't be a circle but a
sntaller version of the middle shape, because the second society was the
just society towards which all the characters except Touchstone and Ja-
ques who were reactionaries, alwivs looking backwards toward the

court, were moving. As a result the diagram was modified:®

(4

e plav's movement followed the high and low points of the comic
cenfusion and ended in a higher or better society,
Urged by a desite for svimmetiy, one girl suggested a new diagram
which showed the widest part of the play as occurring in the middle, ex-
panding oul ol the fistsodiety and feading towands the second society .’
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Then another student suggested that thisdiagram he combined with the
hourgliss since the two together we wuld show the expanding and con-
nacting shape of the action as wellas the idea of the characters filtering,
through the boldk* This diawimg was accepted with enthusiasny,

From a conception of plot stucture, the students were ready to
move on toother wavs of telating partsof the play imtoa whole. This was
4 aucal tasition Challenging them to put together all the ideas that
had come up in discussions about chanacter, ideas, imagery and the like,
While duting those e lier discussions those terms must have appeared
16 the Jitss as so many balls o juggle, with firstone being thrown up for
discussion and then another, the students now had tony tosee them as
patts of an oderly pattein. To hels the students make this transition,
el wats asked 10 draw the structure of the play intenms other than plot.
These drawings were on a variety of levels Some were simply another
w.iv of organizing plot, but others focusses on Chatacter relationships
and some represented the connections between particular chinactersand
the plas's cential concepts, These drawings were mimeographed, and,
wsing i scale of one to ten, the class awatded scores for comprehen-
civertess. Plot dirawings received the lowest scores, Comparnisons among
the drawings made 1t easy to see what areas of the play were left out of
cach diawing. and then we tried to come up with adrawing which com-
prehended all of the best ideas.

‘This drawing reflected onr decision that the two most important
words m the play were “love™and e We decided thath landoand
Gy its were foolish Tovers becanse they ignored time's inevitable effect
on themselves and on theit love, Touchstone and Jaques, on the other
hand, were preoccupied with the ‘niping™ and “rotting” of the body i
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time. Rosatind stnuck o balance between the two extiemes because she
was aware of time, especially when Orlando was late for nis ap-
pomntments: but didn't teduce man's life to numbers of vedrs. Rosilind
also struck abalance between Orlando's idealized love and Touchstone's
focus on phyvsical passion. Her love would be both spititual and
physical, excluding neither. Inaworld in which time meuns change, the
only reasomble way to be in love is to e ognize that love will change as
wellas each lover, Arden is nota Garden of Eden, as old Adam, the ser-
vantsuftering trom age and hunger who wanders around with Orlando,
reminds the audience. Those who believe in eternal vouth, eternal love,
cr eternal anvthing are fools,

In our dlass drawing. Rosalind is the center of several balances
between extieimes:

Orlando
Svhivius Touchstone
spititual physical
lowe love
reasom;ible
love
Rosalind
Touchstone
Orlindo Jacues
ignore preoccupation
time with time
tational
awiareness of
time
Jaques Orlando
me lincholy laughter
Rosalind
realistic

view of Life

We put together all these extremes ina single drawing with Rosalind at
the center, the balance of evervthing
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Touchstone

preoceupied the wise fool
with time
+ physical
passion

- balanced

love wisdom

< - Jaques
Laughter reasottable view melancholy
of life

As acorollary to the diagram assignment, students were also asked
to compose asingle sentence which aystallized as completely as possible
the meaning of the plavas a whole. As with the drawings, we composed i
sentenc e as i ¢lass to bring together the best of the ideas into as nearly a
comprehensive statement as we could make: s You Laike It suggesis
that inan should neither ignore the effect of time inan idealized view of
the permanence of love nor cynically reduce all human activity to the
body s gradual destruction becuse man is happiest when he tempers his
love with a rational swareness of human limitations.”

Bv heginning with Northiop Firve's theory of conventional plot
structure? studertts were able to grasp the concept of the work of
literature seen as a whole whose parts coexist. Gradually plot connec-
tions wete enhanced with more sophisticated kinds of connections so
that terms like characterization, theme, and imagery made sense as paits
of a whole. Diagraming these different relationships reintorced the idea
of structure and helped o build important skills. Equally significant,
the student grasped the idea that each work of literatae that he teads can
be related 1o other works of literature. Since works of literature do have
Cettain common ¢ haracteristics in terms of how they move from begin-
ning to middle to end, the student began to develop a basic framework
for comparing his different readings. The student began to understand
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thatany work of htevare cm be understood and appreciated more fully
when it is read in the contest ot other works of literature, that the most
important and comprehensive contest within which to understand
Hterature s litenanute itself.

The American Univensity
Washington, D.C,

FOOTNOTES

Nothnge bive Anatoms of Criticism - New Yok 103 fntand
Koo Sheabe vt wiade st
e Nl rsen b g gde shdeonn
S Anorhe poath o sbedoret P N wne ieeds thos cabiseors grsoni b bois sterhangly st v grinnn made by
Yo Hedoneaadoeg oo o S spi e i e it st b ems i o s s Uapusr e rew bk oo h thitigy
st A You Labe B More Talking of Shahespeare, o0 falin Cunnn [ New Yok 19Ny, 22
Conttone Fambetlab e sveah o pde anpde st
b Nyt b gy pbe ainlon
Natta Mttt wenth g ode siadienn

C Ao W noh @ ade stindern
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The Reading Teacher’s
Right To Write

Jerome Axelrod

Thete are several reasons why reading teachers donot write journal
articles despite frequent requests from editors to do so. Undercon-

fidence, modesty, laziness, insufficient knowledge of a subject, and a

gennine inability to write cettainly head the list. But other reasons for a
person’s “aeative dysgraphia®” include an uncertainty as to what kinds
of artidles a particular journal wants or an awareness of the existence of
relevant publications that seek manuscripts.

‘The following bibliography includes most of the reading-
education journals published in the U.S., Ganada and England. Exclud-
ed om this annotated list are general and higher education, applied
linguistics and philology journals which never or only sporadically
publish 1eading articles; also omited here are all monographs,
newsletters and foreign language periodicals. Editorial and subscrip-
tion addresses are included in this Tist.

Facts presented in this article are necessarily temporary: editors die
ot retire; journals die or change names (an annoyance to the researcher);
headdquarters’ move, ete. The jounal listings here are also incomplete:
several editors did not send this researcher, for one reason or another,
copies of their journals. Since many journalsask their potential author’s
following a patticular style or set of guidelines. it is necessary for the
writer to obtain a recent copy of the journal he wishes his article to
appeat in. (Often, obtaining a particular journal is difficult because
even the Largest public and university libraies donot subscribe toall the
journals listed here. One way of getting i copy of alittle-known journal
is by writing to the subscription address of the journal. Thisaddresscan
be found by looking in the books listed in this bibliography. "The nume
and address of the journal are listed alphabetically under the heading
“eduction.”

Unless otherwise noted. all joutnals in this list seek manuscripts
from all states even i the Gses in which a particnlar state or region is
mentioned i the tite (e.g. Ohio Reading Teacher).

A matled manuscript must always include aself-addiessed stamped
envelope. The least cxpensive wav of mailing is by placing sixteen cents
postage on an envelope and writing, 7S Hec ial tth Class-Manuseript.””
Uae o il when mailing outside the TS, o1 Canada.

One stat () beside the description of a particalar journal indicates
that the publication v a s ccognized leader inahe field of reading. T'wo
tars(** 1 indicate that the researcher s annotated information is based on
his analvsis of only one issue of that particula periodical,
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What is a jourmal? Although thete are many definitions—some of
them contlicting—the author has chosen the following aiteria as to
what constitutes a journal: D a journal is a professional periodical con-
sisting oburticles based on a single general motif, like “"education,” ora
mote patochial theme, like “reading™; 2) it is published consistently at
least twice per vear (exception: English Envoy, once per vear); it
publishes some unsolicited manuscripts by persons not on the journail
staft (exception: Reading  Newsreport accepts  only  solicited
manusetipts): 3) it does not pay for articles except in the form of free
copies of the journal in which the article appears, In fact, some journals
levy antaathor per-page chinge (e.g. Reading Iinprovement charges §45-
S8 per page).

ADE BULLETLY
Subsenptions and editor Muchael Shugtue, Ao iation of Depattments of Fuglish, 62
Fiith \ve . New Yark G 10011
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Fditos B Predn, University of Santa Claa,
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Subscrrptions. Dembar Fducational Research Seivices, Bos 1665, M wltsomy, Wisconsin
Y70}
Fedison. I Wibon hinede, Unnersity of Waseonsp

Nt reading journal per e, JEd Bes contaims manm teseatte iy Coesonreadimg.®

JOU RN AL OF FNGELINHPLINQEINTLES
Subs ptions & Fdior: Robert Peters, Western Wonbutigron Stae College, Wash,

“subpestnnaner wcdudes . atl dialecs and world vatieties of kaglhish™

JOU RN AL OF ENGLHINH TEACHING TECHNIQU R

subise niprons v Fditar Ravmond Rash, Southwest Minnesota State Cotlese, Marshall
RUIRAT

Philosophy. A practical approach o reaching Foglhish in Frulish wacheis?®

JOURNAL OF READING

Subscnprions & Fduor Llovd Rhine, Titenanional Reading Assooation. o [yre Avenae,
Newath, Delaware 19711

11 s the secodany, adalt and college equivalent o the Beadorg Teacher ®

JOURN L OF READING BRHTIOR

Subsenprons BT Van Gilder, Nanonal Readimg Conference, Apputlachan State U
AR AV EAY
Fehien Lowgence Hadoer, Florida State Eomversiy

A reading research journal ®

JOURN AL OF LERB AT TEARNING & VERBIE BEHUTIOR

Subiscnpions § Fditoral Nddress: Fadel Tedving Ncademe Press, I th Nve, NY L
ou

Rate  Cancemtates on highilhy specnidzed work o the frelds of psschology and
wrotal pavchodouy &

AINNIN ENGEIN

Subiscniptions Miss Frances Mokenna 1821 Buenen Road. Topeka o) §
Feinor Dotald Steswant, Ransas State U anversin

peeeprine orhicles of general profosional nnporianee retiectny Faglinh sube
ettt e and tethod .t alt levels oF edocatoen ™ N arncdes from Ragsas 2

AFNFUCRY ENGEINHERBUTTEFTIN

Sobscrpreans Mis Rattenne Fantence. 109 Fast Brashear Avemie, Basdstown 1000}
Felinen Monnee Flotch Unversiny of Renticks

Pubilished by the Renticks Coanneed of L eachers of Fouelish
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LANGE 4G

Subscniptions Languisie Society of Amietica, Romn 800, 1717 Moassas husetts Avenue,
N W Washingten, DLCL 200530,
Pt Walham Baghi U G\

Pubhished suce 1924,

LANGU M PP IRNING
Subscnptions and Fdaor L Bouglis Brown, 2000 Universuy o Michigan.
Tatticles which ainahe contibnnions o either theoretical on practical aspedcs of
Lengtuige acguisition aord second Lainguage pedagogy @
LEAFLET

Subscnptions Miss Franes Russell, Boy 280 Lesinuton, Massachusenis
toiten oo Allens Needbunm Hhigh Schood, Necdbam, Masaachus s 82194

[hespouninal o pablished by the New Enghand Association of eachersof Fnglish.®

LOUINLIN A ENGLINEE JOURN AL
Subscoprions v Fdoor Dre Loanes Nandin, Lowursianag Suate Uivetsii.

Arncles written ondy by the state's tstdenis. *®

MAINE FNGLINF BULLETIN

Stibsetipiions Vg Peppand, Holden High School, Holden
Fduor feanne Whinten, Garhand Streer Jro Haighe oy Unkniosw

hav i suevival problemis”, punsanpts ae not teturned.

MARYIAND FNGLINH JOURN AL

Subscniprions Nottis Dent, Faelish Othice, Boand of Fducation, Fowson 21201,
Felitor Vactor Rotubah, State Deparimient ol Fdacation, Baltmone,

Necepts articdes fronn Mo land aathoes ondy *®

MINNENOT L ENCGLINH JOURN AL

Subsctptions e Andie Moathoder, Bemidp State College
Fohiteas Huaner Shendan, Carloton College

At les wrtten ondv by Muonesota tesidenis ®

MINNESOTU F REVUNG OUARTERL Y
Subseniptions Munpesota Readinng Assoccation, Box 2267, Minpeapolis 53122,
Fdoor Traey Doler, Robbimsdale Niea Schonl oal, Rabbinsdale
Published by the Minnesons Reading Assoctanion
MINSOURIENGLINFLBULLE TIN

Subsorptions Miso Shokey Faabm 1035 Sweaer Dione, Springhicld. 38014,
Fdoor Habert Moore, Nontheas Misourn Seae Unpversiiy,

Massotine Assocetion b Teachers of Fnghsh Qe s

MODERN T ANGUAAGE JOURN L.

Subsonpieas Wallace Rlerne B30E Cannes Drve, St Lons, Mo B3 H
Foiton € harles R, Ponversin ot Conaddo

Devorcd pranaady v nethods, pedagogicihiesearch and toposof professional -
terest ol Longreage teachers ®
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CNFBICISA ENGLISH €O NSELOR

subscriptions DE Lanny Andiesws, Nebrasha G LR Universis of Nebrasha
Fehton, Miss Manzaret MoMarun, Southc High Schiool, 1519 5. 24th St Omaha 68107,

wilic s cottnbnnons from all Nebrasha teachers of Englishand the inguage
arts ot gnade fevels  espetunenial o comventional vt fewyare weloome.” Artides
o Nebrasha Fnelish eachers ondy @

NEAW ENGIAND BEADING ASNSOCLATION JOURN AL

Subse tpnians: M Chatles Flaheriy, Universis ot Rhode L.
Foduest D1 Robert Aucheninasn, Utisersits of Rhode Island.
Matiiscnpt fnfotmations Mis, Barbata Motns, Unisersiny of Mane Portland—Gotham,

About ten spticles per issue.®

NORTIDCAROLIN L ENGLINH TR G HRR

Subscnptions B lhisabeth Bowles Poanversing of Notth Catoline at Greenshoro, 27 H2,
Lo I3 foe Midner, Bos 7387, Wake Forest Universuy,

Bl of Foelish and the st non of Eaglish ar all levels™s wiitten onls by
Narth Carolingus *¢

OHIO ENGLINHE BULLETIN

Subisenptians HE Thomas MoCracken, Foglish Associanon of Ohio, Youngstown State
Uanversiny
Fotear Lames Dlavis, Ol Dnoversaty

welomes contubutions of new sabont Foglntvand boelehiesc g atall levels
as well s e bes oy e thod and substanee
CHIG BBE LIING TEACHITER
suhsectptens v B foseph Nemetdn, Bow hing Green State Uriversiy
st ot des fresm Ohaoans,
OAL THON L ENGLINHEBUTLLE LN

subsenpuons Fohin Murphy, sl NW I S O Ll Cany 73103
Foier Glenn Donde, Phillps Universun . boad 73701

Moot gt les fomn Ok Lihonns Poblsbed by the ORLdshonmu Counal of Teachers
ot Fuulish
ORTHONM A READER
Subsenpreas s Fdior My Feverde 324 B Madison, Okdabong Cay, 741
Mot ot bos wntten by Ok lahioimans
POCTE BLLLERETIN

Subscaptions Robert Ulneh, Willauspotr Area Connmunny Cotlege, Penna, 17701
P Frank Hook, Lehnuh Universty

Published tn the Ponns s Coutetl of Teacheis of Englsh

PERCEPDD T IND MOTOR SREUTTS

Suthse vt PN Boc J 070 Nssendla . Xosihaorg 818}
Foaotea IR Iooeaocs o € Bt D ne sty of Montanag

Neotcreading prarnd peor se  PUS oontons nean teseatch o atheles onoeading ¢
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READING

Subncuptions: S Heatlie, 63 Lautel Grove, Sundetland, Co, Durhan, SR 24EF Uniged
hngdom,
Fobor Ashier Clshdann, Open Prinversan, Walton, Bletchles, Bucks, United Kingdom.

A ournad tor the saads and snprovementob readmg and telated snils written by
e attonal authors ®
READING HORIZONS
Subsanptions & Fdiior: Dotothy MoGannis, Western Michizan Unietsing,®
Aquartetly by the Reading Centet and Clinic and the Homer Canter Reading Coun.
il of the Inrnanonal Reading Nasocciation, Kalanuwon. ®
READING IMPROVEMENT

Subsoupiians Neademag Press, Box 12080 Oshhosh, Wisconsin, 51901,
Faliten Ruweld Cassel Mibwaihee, Wisconsin.

hos 7 Jownal tar the nnprovement of reading teaching' is . devored o the idea
that Fosdsshoreachimg i gl schaol and college is signtfscantds related to the weaching of
wadmy @
READING NEIWWSREPORT
Subseniptiens v Fdiror Susan Zackerman, THW, E2nd St New York Gy, [0036.#

Fow the general € the sentous student of veading ®

READING QU ARTERLY
Subse nenons v Fdior D Samdia Greer. Kansas State College of Pittsbung, 66762,

Publishied by the Ransas International Readimg Assocnition,

READING RESFARCH QUARTERLY

Stthserparsons: Tnternateal Reading Assacianion, 6 Dvee Mvenue, Newath, Delaware,
M7
Foior: Roger Fare & Samael Wemnauh, Indiang Uniiversis.

Vintcdes o readimg tesearchl®

READING TEACHER
Stthseniptiens & Feitor See Jourmal of Reading
Deads 7 wirth all asprects of the teachang of clementary and secondary reading, but
vottentiales on e clomentany fevel ®
REITDING WORLD

Subscnpicns I Feonard Braon, College Reading Assaciaton, Reading Glina,
Sviense, Ny

Felivn Soonne b Zonn, Shippensbuig State College, Pa, 17257,

Foamords knowaeas Fhe Jowrnal of the Readimg Speaalisg

RESFARCHIN THE FEACHING OF FNGEISH

Sttbsenpans Nanonad Counal of Teachers of Foglish, 1TH Renvon Road, Uthana, 13-
Frrteas 6} R0}

Fotiten VB Parvos, 3H00W Delawane, Urbatag, T nlxo).

Vit les onreacding teseanch ®
.
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SAYEIRA -

subscnptions. Sashatchewan baghish Teachiens” Msocnition, c oS 1B 281y Mhington
Avenue, Sashatoon.
TR WU m«'l.\\'tlmn_ st Avenue N ONorth, Sshatoon, Sash. -

e e ing of o bugiage & Dileratuwe’™ i des wnten In cihieens ol
Sishatechwan.®®
NEATEMENT

subsctiptins Cotorado Langinge Mis Socety, Bos 186, Boudder, SU30L.
Folitor Witham Mo Bride, Colotado Sute Piaversin

Mecepts articdes onby tom Colorado wiiters.®®

TENOL QUARTERTY

subsoptions fames Aths, Georgetown Universiny
Fohieen. Mantice hinhool, Tndsana Uaaversiin,

<A ot for eachers of Fughish o speakers of ather ingoages. ™

TIRGINLEENGHINH BULTETEN

Subscrgptons Foster Greshaa, Lopewond Collewe
Foluror Mis Dratnes Waner, 39537 Granduoes Dine. Richmotd 23220,

Vients Msocianon ol Feachers of Fnghish Bioananuat,

PINIBEF 1 AINGE AGE

subsarprions ML Press Townads, Depi, 28 Catdeton S Camnbridge, Mass. (2112
Foliror Dt Mevald Wiolstad,

c o mietational formm for vesearch on o all phases of Lingriage invisibie o

FLE 1D ENGLHINH

Eodrornal & Subscnptions: New Brimswick Teachers Msie Bos 752, Fredncon, NOB,
Catnadas

Vvittcdes wimens by New Brunsw ik prisons onhc @

HINCONNSIN PNGLINH JOURN AL

Subscrptions Clenee Brown, Moaguetie Unnvasn
P D Nchobas Raobides, Umversits of Wisconsm

“hon Pl Teachiens Mo M Fevels™

Phalade lphia

REFERINCES

Conne b standged Presadnals Parectors, 1970 N Yoan trnhnnder Pobdinhion ¢ Tl

Conts 1oens Stupdatl Persadicals Do = Pined Bdimn Supptement. 1972, New York i Ol Paldeshime

Conngrens @072
Roe W Hren Magaenes fon §abrazies, Sowc York v ROR Bk G 1y
N e el Do leae a faeslnds SCTE Mtthawe Publications. Uitvan Manas S 1
R. teoin Mt 1 lnch's ftencnotusl Peruahicals Duecins - Lih Badartene S Yonb G ROR Wb G 1001

W todaen R vy aned Dl b ot o Raehi 1 Kool Flementars Buglish, Toas 10t
.
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One Day In The Life Of
Ivan Denisovitch--
And One Day In Qurs

Ruhert W, Bluhe

Ewent tosee the maovie, "One Day i the Tate ob Ivan Depisoviech,™
becase 1 lelt Towed 1o Solzhenisan, upion whose soved of the satne
tinie the movie s based, Solehenitsan s one of v supersheroes,
representing o e Wb that s absolutely splendid i the tiekd ol
Hitenatie, notsomuach becauese be oy written wordowan thy to be tanked
with Dontaes sk, Melvitlecand Faulkner <o sechan evaluation teniuns
tor the e == bt becatse his vers act ob wnitime whiant hiedoesis e«
totaie e representing sreal personal cotvage i the face of phissical tor
e and exile other words, Solahenitsvies writng is the testiment ol
4 antn w ha hos heenson the front Line, o the onter exttemities ob hinan
experietnce, and has el an obhgaton o his felow wan o wll what i
wais ke, regardlessof thecost Sachomen inans caltine are precious, and
they cote to be Tegends from which lesser nen detive their stiength,

So b was prepated o he disappointed with the movie version of
Solzhenits s spaase, profonnd book, butt st repore that the pacrae
buased tpon it s masterpece, whach, although i won’threak any box
ottice records, will grow over the vears e repmination. Obvionsdy, the
men who made the mosae felt an obliganon o Solzhensyn similin to
nune = and they abso had tident = for the mos e is anaccurate, tuthiul
representation of the book. domg best what anovel cn'tdo, which iso
present i osonnd and visaal ages what fienon can ondy tepresent,

[ he scettes and noages brom the book areald there, honesthvand un.
sprrtigh shown Bunds das hesis st annamed atcie prison canpan
w i seerns Brhe the iddieod the nvghie, Hennst scnanble lor abreaktast
ol weak soup laced with the sk, entnuds bonescand eves ot tish He has
099 2 degrec temperatane but cannot be rebieved trom work. He muast
e b threagh Tleless, snow covered wastelands 1o werk i 27 degree
below weather, giaaded by men with machime gans and police dogs, He
andbus o obmen work agamst the nnphacable cold = inwhich cinden
Blocks e cohed swoith e, water freezes whale bemge covied a hondied
vards, and mortar hardens almost betore stcan bid ihe blocks = gooon-
struet the wall ot anappaoentiy meaningdess buldig ona grear brozgen
prha Tea aned hes men manch back o campare seached, sraggle 1o
et e counted, ty do b the das o aclose e then haacks, batane
hated ontol then barracksand e conmted again before thes cangoio
sleep, look g torward ondy o another dav puse Bike this one.
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But what's the poitet of showig uies dindy Bites laacsone day is
b Dihee w tvpical swenis stoun hones o the tide o iany Rids ol mews
wldiets, prsonets, sailots, or constaction workers, The colid is e
but non unbeatable. Phe tod s aiappetizongg ated ansadbicient, hat it
can heeprone adive, The work s dittionl but aon barder thio that which
aanny ten petorne Phe guands e wnable, coarsecand bracal, but the
unpression is tiat they < eventhough theyane witt nnnd wellsted <= e
prisuniers oo, Thereare no women, butien live tor long perieds ottime
without women, And T does Bave las ninnphs, which he velishes in
at the dose ol the novel and with whiich themovie is wisely cone haded -
ancending, oy sute, which will come o vank among, the gresiest in
westetin hie o

“Shuhhoy {ichiame tor lvan] went o sleepoand he was very bap-
pv. Hed had a lotot luck iodas. Phes lad?e pathime o thecooler, The
getty, hadint been chased out o work i the Socialist Conmimmin
Development, Hed Hnagled an extabowl ob nash s noons The boss
hadd gotten thetn good vates tor their work, He'd felt good making thin
w.atl, Phey hadi't tonnd that picce of steel i the frisks, Calsor had paid
b ofb i the eseng. He'd boaghtsome wabacco. And he'd gotiennoven
thest stohness,

Nathing had spoiled the dav and it had beensialmost happ.

! here were thiee thotsand sis hundred and e three das s hike this
i b sennence, from weverlle to hights ot

The three extia ones wete becanse of the Teap vears,

1 seems to e thatone day i Boas's e show s usat Teast two things,
o towe come torecognize that most ot the bratahivies which mensuatter
Bom othen et come to us not i aelodomstic inodens but by wav ot
constinal overpowering. seeminghy unending indignities Most of us
Bave cnved through o tew dass ke Boan'scbut to beable tosunply suvive
phy aliv for thiee thousand sy hundied ad it three davs, without
tst. - thand relanation. without Tusutons tood anddrink, and without
Ache o b repiieve appears o be mote than a mancan bear Bat the se-
conedd 1t of the mov e seems to be juse that: man can withstand more
it oo dreamed possibie and bear i with iosense of satistaction
Aot Seromest oballowith g sense obdignin Ivan,Denovite b asime
ple, e ten peasant, sievaves his one day inca Stherian prison canp,
attd beee s e can live bike aoman under almost the worst conditions to
be tmagts d we cine fearn bom his example how 1o Hve our own lives
better,

SENYL Bie Lot
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Try It
On Monday

by Maipanie Rogeas

Nt e,
Fhe Tivin’ s eass.and all things are possible,

Now, belore the vealities of the cLisstoom e with vou again, is the
e Lo tesodve To maae d mosie Nest vear,

Nothing, but nodhing, mvolves and dehighis aclass more than nak-
iy tnovie My clisses have nade three thisvear, and hnow it D shouald
Aash them wluc they remernher best roni the sear, the mos tes wounld be it

Fhe regenes junmions, workmg totd v on then own, didasisominute
Perids-aol-Paubine tvpe stlent Ll called " The Mis{orimmes of Mollve,
Molly can’t pay the vent, gets ned o the valroad tae ks, s saved by the
hero aid rides off into the sunset while the s illain corses behind bars, all
aceordimg o the bea tradimon, The junions planned it owrote i, tilmed it
and even pad tor it themselves) My onlv contiibution was s thine to
work onae Thes wie so proud of the il that they have placed i the
ottice sale to he shown at then tenth rennion,

I comtiast to the junions, the seventh graders needed o lot ol help,
Fhe tnstmovie they made was a Gatoon, an adaptation ofabam dog
story called TGenevieve racheart, Maae's Best Fraend. ™ The stony e,
of conrseowasalieady planned, bharalotol quidance had to go into plan-
g the scenes, doing the ariwork, shootimg a tew fames at o e and
tming the action to the story as told o a tape reconde,

Fhe Lase frlm owas o quiickie, “Saper Steaker Mects the Sewe
Monster 7 Soune List tinute gorgeons weather this spiimg noughi this
one about Towas planned and shot g one week s The class planned the
action The overall plor came from one or two class sesstons, evervone
contttbanmg wdeas Then commmittees planned the vest, cach conmner
tehine one seement ol the bl coed deading on good Tocations and
cametcangles b pat ntogether aashooting saript o then ideas,and
we bthoed oo 1 periods,

I short voucanmaheameonvieas muochoras lintle work as sowant
to- Yo can spend g week o weveral weeks on it T enaantee that vow
stidents will he Hercels ot ab
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1 he Plosw -tosdosit Section

Equipment
For outdootr ovies vou will need:
booCaunera Coantenas which will tihe good onrdoor movies
can be tound tor as littde as S20.00,
2 Propecton Projectors start fonras Hittde as 3H50.00,
3. kilin Price ton il plus processing — about $5.00 per

three minute coloted tilim,

boSplicer Notreally necessary, They i be prrchased oy as
Litde as $3.00, however, and can correct aomuli-
tade ob sins.

oooSphices I use Kodak Presstapes. These work like Bondaids
ate sy 10 tses and very inespensive, 20 splices
cost about 8,70

Fen indoor movies:
H. Taght ba
For Anunation:

T osmele hame My gadeet Lihes one bame at a time. It bt
Attac hnent niost movie cametas, [t costs aod S3.00,
cedble relvased

N Tapod Ihe camenit must be stationary and capable ol
be ing, pointed at the floor.

G Aat staphes Viral papen, constiaction paper, nuarking ptns,
o issats, thresd, scotch tape. chalk ctitles witten
on bliacktop with chalk are ettecve)

10, Record Plaver Music does wonderful things tor vour movie
o1 tape plaver

[. Plan the movie

[he tust step s o choose the ivpe of mos e vou wint to ke
Weather hus o lot 1o do with this, Inospring and tall outdoor mos 1ty
work well I the winter. oy anmmation. Fwo deas thi have worked
well are the titn based ona popular song and thie film that s buased ona
Gt stors. Other possibiliiesare fillos based ona theme, e Han, Feet,
St les, Bilms depicting @scene fronta piece o ftetature: a pantomume d
i Chanlic Chapling a Perels of Padine tope mielodrama Ha Hal Thave
ve tnn e ¢utehes, me provd beauty 75 honron movae, (Dracuba TWasa
Feenage Wetewolbr oroan origitial story.

Fhe second step s 1o phan vour shots i vou happento huave one of
these nnanvelons orgamzing-tope gils, the “Now-voustand-here-cned-
votrstind-there tpes, tines Hand this job over o het and relas. Hnot,
von will hunve 1o do some plannmg, The basies can be pat down ma
chart something Ttke this,
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shot Location Time
L Genevieve-tongue blue constriction b seconuds
wagging, Ll wagging paaper backgtound
2 Genevieve and Tom ninal =] 20 seconds

walking to school
3. Genevieve jumping mutal =2 1y seconds
up on Lom, tongue
hicking Tom
For outdoor movies, ilso plan whether vour shots will be closeups,
medium shots o long shots,

H.Select a Crew

Fhe tollowing jobs will need 0 be done:

A Canteranan cor meni T ay 1o give as many people as possible i
thance 1o shoot o tew feet. }

B. Sanptgnl — follows the shooting script and helps  get
background ready lor the next shot. :

C. Timer — responsible tor timing the iength of shots using the se-
cotrd hand on g watch,

D. Figuremen — responsible tor making the sniall changes in the
Huures i annnated movies,

FoNtosty — Fyversone should have a chance to contribute to the
mot e sortie to create background scenes and murids, some o draw the
mosvable tigures, some o letter titdes and credits and some to <olor in
what others have drawn.

Fostonvwriter — Adapts thesstors tothe time limitation. This is the
most ditticult job and needs aosmart cookie.

G Stornveader — Reads the sanpt into the tape recorder as the
movie s shown in s edited fonm,

HE Dothe Nrvwork oL his s mosts for aninaten., )

Marbing pens.are invaduable here, Titles, credits, and wiitten con-
ments must be big and bold toshow up, Tuse five Lirge sets with mv ¢ Lass,
Falvo use Linge sheets of white poster paper tor titdes and munal papet

© thiee teet wide, Our mutals were eight feet long,

Phe figures that miast have movable patts can be nade fundtional
byartaching the moving pare to the iain bods by ashort picce of thread
ail twa peces of scotch tape.

98 THE ENGLISH RECORD

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

his keeps the part m place, but allows it to move a bit.

Haveavaibithle books with pictnes o help theartistsdraw. The im-
portant thing, though, is not pertect drawings, but big, bright. bold
drawings. In Lact, the tunnier the hetter,

It works.i lutle better it one person is incharge of all the drawings of
one hienre. There s more continuity to the drawings. The artist should
Geate the treure moseveral sizes and facing e different directions. The

hieures must be i propottion to the ba karounds. ATl this depends on

the mature of the mos e Phe movie st dictate size, direction and pose
uf the teures, _

he ariwork for 4 sis mimute tovie ook us about 15 periods.
IV, Shoot the Movie

An R ot has a btde over thiee minates of showing timee, If vou
e T fTms, vorn Banve sty mimates tines 6t seconds o1 360 seconds in
which to el sonn stors, Phan each shot by the nuimbet of seconds it
would Lihe to el that partof the storv o b youare coordingting it with
Lrecond. the nunbier of seconds it takes o sing aparticula lines This Last
Cikes exate 0 unung and more editing,

For nnaton. things get o bit more sticky. The filme passes
through the projector at 16 fames per second. 360 seconds times 16
atties ke arast onomeal 5,760 hames — it vou were to shoot he
Cartoon odte e ar g tane

For some tpes of movement, simgle fiane shors will be necessary,
For il waseng, tor instance, move the talatntle, take thiee frames
with the cable releases move the gl shoot. move shoot ete This takesa
ong tnne For nany shois this time consming process cian be avoltded.
When the buare has o meve over a distance, it s possible toattach
white thiead 1o the back of the tignre with scotch tape and move
o by this The thiead extends out to the edges of the pictine and s
heled out ob camert tange by two students,
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i Pog l':!'u" E

s 53 * N
AT I T T B

N SN mnne movie _ v
tonk ts about

S petiods 1o shaoor, @ /
' The thread doesn't

show and the scene can
be shot at full speed.

IV, Shootine the movie teontinuedh

Ihe hrgires are Lad tlar on the floor and move about on the still
hackground, on astudent can move o muaral past the tised cGunera lens as
the Higtres move. Phis gives the etlecr of moving over distances.

Vi shots by using difterent backgrounds and ditferent size tigutes.
For vantets enact some scenes o g colored constraction paper
hackground. Occasionally. use closeups ol just the head,

N himt — When shoonng cmimated cantoons, an overeager
cameranan will cuch the hands of the people adjusting the figures. He
. L]

must be sue to wart unnd all hands e ot of the was hetore shooting.,

Vo Edir the mon e

Remone the goots: Sphice the preces together, Movies may be shot
out of order and then spliced baci together i the convect ordet . (Shoot
titles mdoors on g rany davy

VI Coordinate the Movie with the Soand,

W the movie s showa, the Story Feller reads into the tape reconder
the patrt ol the story shown on the sareen,

Frhs e tunto dos 1 he stndents are proud ot the tinal produt.
Lhev haveaareater apprecation of the Libor and techniques involved m
mahing womovies Fhevdeann o plan, o organize, o coopenate, Finally,
they enjon

Once agaime Dirge von tosend vou tdeas to the Ty Tt On Mondin
column. Perhaps vou have a techmigue for shooting mos tes that won ke,
Attty for teachimg gronm aa ok that makes clsstoon manige-
ment caster. Send then o Py T On Mondas, Marjorie Rogers, Morris
Cetnnnal School, Morris, New York,
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FILAL REVHWS i
o= Helen Witd

vadenees 7 Color Rummng tune 12 mamtes Distubued by Contemponny
Pl MuGeraw Uitk BRI e ol the Ametas, New Yok, New Yok (0002,

captenees’ oot 1Y ugosla s wder the Genatoccipation: Wnlethe s patie
pent 1oyt of wat, dhe Tl goes bevoud the psues ot nin A wat. snnd askhes the
sudetiis tog onsider the anotions wvobved i e and deathidecsions Willman'sinnane
v estetd e enetny: What ate the psvchologioal elleats of wat? How doesianeit to
depetsonahaion?

A grean deatol the ting s eheciveness bes s tdoiechimgue: Nodidogae s spohen,
vet the sound tack s powerbul et e pretestimg cosesaps, and prsines which ate
ot pranands ton etect bur o add meining o the story. Vistad s the snow, e vast wastes
of spucesatmd nen onuousiy standing i the foregronnd give testate to the plaot,

High School

“he Shoonng Galleny ™ Color Running tne: 6 nmites, Distribated hy SEM Prodaee
tons, Westan Woods, Westan, Cr. TGRS0

- “ 1 he Shovtng Galleny ' wan atlegon of wan created thoagh svinthals i an antigue
Gt als shoot o wllers 1 lound thar the sitidens mtuitively anderstond the fihm, and
responded enononally o the thenie: Afier adiscussion ol the Him, Dshowed it agion ad
e the studer s pormt ot the ssinbols, and the connatations which thes gine e them. It
wis o1 esecdlent device or wachung the ase of svinbolisim, and the wndivuahual ter:
prevationsaf svinbiols. Thev aboleaed howa sertes of svimbolsevolve o Lvrger theme:,
hese are ditiscalt coteepts o wach, but the lo made them gquite clea.

Jr.and 81 High School

“Catndletlame 7 Caolbor, Rantng ume 7 ninutes.
“Testutes © Color Runming times 10 minutes, Disteibuted by ACHA D, Ine., 35 W odath
Street, New York, NOYL 1o,

Here are two filins o stanubating crectinve wrinng The hlms have no dialogue, but
ehy ot then vl eHecrs 1o stmalate the studenns” thinking,

I had w1 wroup of stdents wiite d descnption of wcoandle g, | then showed
cCandletlame and the students were anazed an what the Ganerosaes, but that they b
missed Hov i stngsthed swoath how to bl patagraph, ches sawsesven nuamites of descrp-
gon nnfoldmg hetote then eves. What o lesson thes fearned!

Uised the i Testares™ i conjauction with the test, Yoo Phe textstiesses the
tevd tor ot ot view, and the shibis of emphusts creted when that chimges © Textines”
terntoroed this concept with muaterial shings.

Fhaehly seconunended as adjuncts 1o sty utitts

St Hhigh School

“Deatht of 0 Prasant 7 Color Ruamumg mae: 10 mimates, Distributed by Mass Medu
Assncnates, 210N Chatles Steer, Baltimore, Manand 21248,

A Y uoshay Larmier Lices 4 Genaan fromg sqead and refises o beshot passivelv bat
flees, tore e the Gerntas o hunt i down before Kitting him While the settmg iy wag -
e, the theme s how the mdinduad Lices hisdeath Phisisa drannatic film, with nsin-
sty herghrened by escellent phiotographs The bl conelates well with Thomas" "Da
Nt Geo Gentle © Fxoellens il tor o hunimines conses on for o anit on war,

Senion High School

“ihe Baller of Cental Park 7 Cobn, Ruanmng, nme 1y mnnues Distribaned by Mac-
nufban Filins, 41 MacQuiesten Phws South, Moant Vernon, New York HIARG,
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1

Vs s an aitetesting Bihae that satndy presenss the class ol aoe shtforeni sy o
sk ety Vvommg abler stadent rectanis g ol oo R s i to pertora badier ihat
shie Tas wninten. She sooblin ots o then wor b, aid 1o the alimost nistttouitadde ondng ad
dthcrenees betweo e then

Fahowad thas fhm o wrenp of stow Beatmig hova. L hes soofted at the tithe, but
bevame deeply enstosseab i the siony They were able podentiiy wih the bovs, ond 10
reasit the stervots ot that scepan oboue world e bhincdoesiey preeach. it does
ke the students see sone taths whine b thes iy oen Bave been ahbe 10 verhabize hedine.
Fhey even adintnad that thes Biked the dasicong

Jrownd St bligh Sched

“Hhe Givmg Bree” Color Ruptng e B nmmses. Bisanbatad by Stephen Bosustow
Productuons, g9 Pl Seeet. Sane Mot Calibormi 9o

ThheGoavmg Dree ivanadfegon whiclogses the telatonstap betw eena bos and g nee
toalhustvate the paradiehelanonsbops nvolyins wis g and recenie Whide s [TRINATR
levelb s vlear and casilv nnderstood, the powet of the i Les wn the s pattalled e
prevmots which she student will see parent chrhds weacher student, God i, conn-
TS CIZen. cnyiominent inan

Manv adaesting eswavs and creative wioning enercses can be osed with the e
sprithed B thas il

It and Se Hheh Schond

“PheWald Chabd Bhaok aoed Wihnte: Runmmg it 85 manares Dastihinted b Utiied
Attty Corpr 24900 Woodbin Svenne, Cincmman, Ohao 15006,

Fhis extaordinany B taascends e need for o be pliced iy any catewmy b
shoudd be shown o b stdents tor i encompasses so mneh that we w ast o stidens o
ande amd e need onemann an mdiodoal, secen s iole hehnng cach one o become
A that he can be, e prablems el thie dithe ndnes i letiine

P s e sty of ached fonand i 1798 who bad been osed i e w e ness by
bl A French phvsioan, fean Bard atonmpes mowahize the oy W hat ey Teatns
about et isowhar sets s o apart fiown athers The Bihin s ditected By Franeons
Drodbent, and soor bears bas ey sndividinal sivie

CEhe WAkEChtd ™ v heauntal and sensione T whie hew st lane stodems it
watitig to know moteabout ebatedadeas honnd tho the tenthe gaade s Eshowed this
Pl b hecame tivodved wath cinkd abose, the pavchotogy of learngng, and other wolt-
chatdeen

Itoand S Fhgh Schaod < Callese

When Vaeelv Ball Color Runnme mees 21 nnnies Dastehited in Contempsnay
i MeGaw FLIL 1221 Avenne of the Anosticas New York . New Yk 024

Resoan Pobaske made this Diinew hen e wasa stadent Teean be stndped as s b g
frhecontse for the foag-be b sbeas and the Geaton ol e aon which ane the neethead hos
Pelvas o b seet o e developnientl stages

Rec b Bitae conalbse he stiedied i hiteratioe commse The stors s thed ol . viled
Wt whectetds cen's pmbhc totter Asshe woes ahong hey dotees, men oome 1w ho e
mrd horod Tt past docsenies ol tashibac ks she s abis her over her cabds andwae e
colon dibterentution berween e present bicod her tevenies nhe the gasitnons deat o
the stude as Hhere s nnch v b neenal s the hhme stroe e, parallel nuwdeme,
sstthols e o bainras condlasion

theh School and Collewe

Phe sonnos Shiakespeare < Mocds of Tove 7 Cobor Rommng e 20 mnntes Dis.
fihuted by Do Corpotanon o] A
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Vithodgh setmets s tared Laighi s an pteadiaction to poetin, Dased i oo
Mot bt Etetesd 1t poetty it sd o waesanastinn siecess e sophionndes whosaw
she Bilan wete bebd by the power ot the poetsgespectaliy since thiey vonbilsee the cnations
cicted The tinm has cvoree whic e s e ol Shakespeare’s Lave Sotmes wine thiee
vty actors i modenn dresean ot the sions Taee ol each sanet

Atten seetne the B the stdeiis wers eager fo Gdk abous thiese waiiens and o deann
ahon e wanmet torm ssel D recommmend dus wiisaal and benetioal il

Hlagth Sohunsl

==L Mooe

IV News Belund the Scetes, Distnbated by §ncvedogesdia Braammor Bducationad
Corh IR Prckwack Wwen . Glenview, HEimons vidh

Phis o ogood B toouse i qoutiadesat chse, e s deadig witly s cone
NI AT on s ot cateer edueatnn suppletient o Foglsdclasses. §es probubls bes
waed ot the seeondany Tevel T aceeptable for e soth slow . average, ot ahine asebage
learnens

etk o both odornnanve and entertnmg Well chiosen tews eves il List
prace ceambine o keep the viower unvolveds arealistie puctare o the 1V sews broadeas
cvolves The Bl abso presenis a vaniets af bitde known carecrs o this pattouln beld

I he tole of the producer and repovten. as the “shapess™ of the ews eimerges. bt
condd use mote cmplisis Tt were dones the Bl woukd promaote mote diseissnp on
the tale of the viewet

Orneanta High Schoot
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POETRY WANTED

Fhe bodbosa g poghbcborcnspest vonen subissaon ot
i et Ve hins octstaoe sy Phoowghpeiane it
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Halnbo N Y 1101
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PorMsaolb s N PN b Bl Boa !
Wb NY e

J. MARK PRESS
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sitesk gty pohebigdi b el annoe Pt
Worhara Frsvcheet owatdal juer cdpnon weacdng Sy
bk oy Paeray Ny te W Whe o

Vo Moasen Papar $700 ¢t §R 15

Bop by SEEE PRV LD by Ruhon s bpahiy
Fass nobdhone s s puwts s na it [ tn
lovans ned o hiegoes ovaennal woqualing grecn
Foeber by gtben o lowad wobuwdds i gt age love s
Lol $x 40

WIRB IR L FINCTH R will b ovownn Bivedite jant
whinvooal  BMOSNG LI RETDIS svadede
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