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En glisb it Forest Park Community Colle ge*

Tww's so wwy Forest Park Communiey College in St Louis can see itself as
oy pical Junior colleges are net lmnumnwm, rhc\ vary as widely as the four-
vear colleges on w hich aany of the carlyv ones were modeled. Some junior
Lll”U"L\ otfier oy the it twe vears of g traditional hberal arts Progrim; sume
Qi (hll\ voeational courses, sotiie are finishing scivnds for voung ladres, only
\luu il modernized. Some provide dnrnurnrw SOl AFC S0 dqucdl\ non-
residental that they refise to prn\uh Iints of availaible accommodatons in the
AP Nethe aperiate in the dl\ri ve from un'n to four, same are vpen unl\ from
Four to nedmghn, some "U‘Hl AU seven N go straighr through nll ten or later;
rlwn-\ 1oruimor dhat one or two operate \rrnnht sround the clock, A few uf
thein ¢ priv atehy “up ported, ether by churches or privite cndowments; few
l_"c.' .l” heir o WA fror, Jocal tivess fow t'Lt it all fron the state, niost L!(‘PL”L'
O revernie from o ceenbiation of sotrees, Some charge more thane g thousand
Jodtire a term e st and some are absolutely freeat ot to tocal restdents.,
\overy tew shire trom the mmereenth centuary g guire feve are so new the
cudents areve vl botore she breekbwvera A fashromable conunent, several VTS
IO W That s AT \“”L“L HPLHLl ity Jdoors vvers \\LLI\. arud rhuuuh
sl cottnnont sounds g .unh\ s probably sare to s rhar the maority
are Tess than twenty soirs ohl Soae enforee cardfulentrance requireinents,
oire provade phoecients teses amd tracking sestenss, some are complerely open
vl v hady ovor cohteany or pichody i ‘.u__z QI mplnnn or
wacn valent e ke e eoarse Tor which regastration s open, Sone are al-
et 3 teres wene are abinoe alfl Hnl\. b soe are alnost inteorated, Tt

eyt st e sy et o sha are s o v ear sehnnls, i assacnte .lL‘l_IrL'L. narded
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2 TEACHING ENGLISH N FWOSYEM COLLEGES

at the end of two vears or the completion of -3 settester hours, is probably the
most common indication that students have “completed” the vollege work, hu
three-vear programs are not unheard of, and onc-vear praglams resulting in
some kind of certificate are plentitul. Yo can't recognize thei by their naimes,
cither, Many are simply called “colleges.” one at least is called “university." and
thc rest are variously known as “technical schools,” “institutes,” “junioe colleges,”
“conununity u)llcwes.' or sometinies “community junior colleges,”

\lrlu,u"h it's not alwavs a reliable guide, the word * ‘community” in the name
ustally means a commuter institution utlwm: three kinds of progran «: transfer,
vocational, and enrichment, currently known as “continuing education,”

The College

Forest Park Commnunity College, one of three two-vear colleges in the county-
wide Junior College District of St. Louis, calls itself a wmprchcnsno pubhc jun-
ior college. That is, its current carafog lists eight options under “college and
university p\mllcl " including Afro-American studies, art, business adiministration,
engincering science, qcncml education, liberal arts, music, prwncdlunc pre-
dcnnstr\. and pre- pharnmu Under “career™ are listed rwentv-six pmsxlnhtles
accounting, advertising design and commercial art, child care assistant, clerk
tvpist, clinical laboratory technology, cooperative education, data processing,
dental assisting, dental hy-giene, drltrnm_ and- design technology, electrical engineer-
ing tuhnn](m'\. clectrical-clectronic technol: gV, electronic cngnmcrmg tcchnul-
ogyv, engincering drafting, fire protection tcchn()]()u‘\. funeral service education,
hotel restaurant and institutional technology:, human services, law enforcement,
mechanical engineering technology., medical office assistant, medical secretary,
nursing, radioiogic technology, respiratory therapy, and seeretarial, These tw enty-
SIN are wmplcre with Utl/Ln\ advisory: boards, required curricula, and the official
title, “career program.” Nevertheless, the distinction between a program labeled
tearcer” and a course of study thar leads to a job is fuzzy for two reasons,
One 15 that official new carcer programs are being developed faster than the
catalog can I\ccp up. and the other i that vome courses regularly offered, auto.-
motive repair or recreational leadership, for instance, have not ver reached the
status of “earcer” programs. Furthermore, many students are not registered in a
prograni, but are taking individually selected courses which will lead to a specific .
job. And many of the listed progranmis are two-vear in theory onlyvy students
cither take a few ceurses and get jobs, some of them teturning a vear or so later
to collect their certiticates or if they do finish the program, take longer than
two vears to do it In fact, nany students take 4 coune ur two n\c a period
of five or siy vears before rhey are officially ulmnttcd to a “progran,” by whiel
titne they have many of the program Urequirenients” out of the way.,

Forest Park's earolliment varies from five to seven thousand students, depend-
g on cconomic and weather conditions during registration. .I.[.mtlgh FTE S
(full time Lqmnlcnts———rhc total number of credit hours di- Fed by twelve)
are ustally much Jew. For spring 1974 the head count is €685, but we had an
e stornt, Discovering how many people are in a program or, indeed, in the
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college is a puzele unigue to @ commuter communiey college; it srudents are
.1l\m«,z twelve credit houes and working tores hours, are the\ full-time students,
full-time tivemen, full-thne parents, or parttinke eve nthmg-

OF the siv or seven thousand stdents who register tor ar leasc snmcthmg
every vear, only about ten per cent “graduate.” The 1973 commencement pro-
gram fisted 228 Associate in Arts dcuccm 338 Associate in Applied Scicace,
Giiven these tigures and the ditficulties of dutcummnu whao is a p.\rr»nmc student,
who 4 full-time student, who is “tiest vear™ and w o “second vear,” and who
has “dropped out™--that same student will probably be back nest fall or vear
after next--it’s hand to sav juse what signiticance the term rwo-vear cnllug
hase Whatever their status, however, whether thev think ot themselves as career
students or transter students, full or pare-timg, maht or dav, almost all of these
studenes take English composition, usually among the first courses they register
tor.

The idea of Jow cost pust-secon Jary education for all is a fairly new idea in
St, Louis. Private high tuition colleges and universities oich ag W .nhmg'tnn Uni-
versity, St Louis University, and Webster College, have existed for a long time,
but there was nothing poor people could afford. The Junior College District
held its tirst classes in high school buildings, e\cnmgs onlv, in 1963, the same
vear that the University of Missouri upcncd a branch in St. Louis. Forest Park’s
tuition, $15 a credit hour. naking the cost of a full semester nearly 8300, still
ciars out an immorally large number of potential students, but it’s not even the
same Language s the $1000 to 31500 a scmester students pav at the old, estab-
Hished universities,

When the voters in the St Louis area, early in the sixties, voted the bonds
that made the three colleges pnmhlc theyv were gencrous. The bond issue pro-
viding for buildings and equipment was one of the largest that had ever been
p]md in the country, Asa consequence, the physical p].mts on all three campuses
are carcfully dmu‘md handsomely: buily, and magnificentlyv cquipped with the
latest in cducational hardware, some of which never worked, some of which
wtill hasn't been ripped off, and some ot which s operable and occasionally used.
The two other distrier colleges are both suburban, ane .1pprn\m\‘1tcl\ ten miles
to the north and the other ten miles to the south of the citv. Their campuses
are fairly rvpies al of maodern junior college architecture—isolated buildings scat-
tered across rolling Tawns, Forest Park, dcwrmd as the inner city L(»Hcgc is a
mile ar so within the western limits of the city, seven miles from thc downtown
arer. and built on the site of an old amusement park which was providentially
destroved in tire. \Mthough it is not actually a single building, the two four-story
wings of the main classroomns are connected with cach other and with the stu-
dent center b overpasses and to the theater by an underground passage. Only
the gy mnasun s separate. Although the L’I‘nllnd\ contain a fountain and an im-
pressive nwnher of strugghng. m\\l\ plmrul trees. most of the remainder
of the college’s thirtv-seven acres are parking lots. Many students drive cars,
but Forest Park. unlike the ather two colleges, is accessible by fairly regular
his service.

Whether the outside of the building looke like a prison, a warchouse, or a
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o TEAMCBING ENGESHOIN PWOSYEAR COLLEGES

msterpiece of architeetural city planning, is a4 matter of some controversy,
I was intended to be an urban b, hding, and there can be lietde argument about
the ethvient use of inside space, Wlentical clastooms strereh down one wall
of the nearly quarrer-mile long building, broken here and there by snall study
wreas. On the apposite side is a tine of faculey offices lmcx‘spt:lscd with uum
or ten studvocarrelss Although ehe carpeted hall that separates the chissrooms
from the othices v not more than ten feet wide, and erowded between vlasses
with moving bodies, no faal accidents have been reported.

Fach clsstoon is cqmppcd not only with blackboards but with pernanently
patalled overhead projectors and m(.:]c designed walls to serve as overhead
sereens. Yany ot theny are wired for IV, nuny of them have movie sereens,
and half the hirge lecture halls are equipped. in a frenzv of spending when
MOBEY W abundanr, with chiborate push-button ra.'spnndc svstems whereby
stidents, by pushing one of five buttons located on their armirests, could answer
tho reacher without ralking, and rhe leerurer, without missing a4 modifier, could
he mmedirely aware that ten out of seventy-five students didn't understand
dowonl of what was being said. The svstemt was also intended as, a means for
SILIRL response to mulnplc -choice quizzes, as a faney substiture for discussion
or thought, Unfortunately cor fortunatelv) the sestemn never worked. In addi-
ton fowires, buttens, consoles, and other such marvels, in the distriet's carly
sages there wis plcnt\ of money for statl, and the district recraited c\puunccd
i ‘expensive” teachers from all over the cow: ey, Many of the teachers have
sirvived the disappearance of funds, bue the equipment, ten vears later, can
seldont be replaced or repaired. Insurance became too expensive more than two
[T B o l("l)
 Fraaci support comes about equally from three sources: Tocal taxation, state

ppropeiation. and stadent tuition, Inc the early davs Jevies were passed as
(-uu rouslv s bondd issues but, like evervawhere cle in the country, the tl\}.l\ct‘
have rebelled, and no new levy has sueceeded recenthv, What money there is s
dovided neny the colieges e proportion to enrollment, and as funds get tighter,
Phe Tensotl INCredses I\U\ new deanship s looked on with suspicion ln the
Prouing arguimenss rage over whether faculy saliries should be hruunht back
11'\ ta thye T5th I‘lnnnl pL rLL’lrIIL or \\lurlur Hnre starw l\\ \hullld hL‘ § ll‘thLd
Fistends Bt o Leaity energy s spent porng over the district hudget to see if
worenite b aondimg one, Fhere's wavs g suspicion chope:) thar money is avail-
hic o pav the sttt mores The Jowest paid clasiticd emplovee in che district
sets et htde over 34000 vears Low enrolhnenr “high-cost™ programs dis-
.‘1;\;\ur. and pcrin-\l.('ali_\ somichady sugrgests that if we'd qust raise antion a lirde
Borosiore, think what we could dos Peery vears me faer, the District Compensa-

s Comeatter uses more e and more energy than any other single uait
1 l'.l:?ll‘lll\.

T Stndents

[t 5 Clears Bowever, that any inercase i studenr costs would prohibir many
oo stntonts from o mwn_ to ~chools enrollment has heen a prn})lun simnee
e went frons 313t 315w or three vears ago, The fact is that our
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stindents cannor afford o pay very nch, Veconding o the anual survey cone
duvted by the American Couneil on Education in 1972 nearly @ quarter af our
student body came from fannhes whose annual income was Tess than S0, and
more than halt reported that their parents made Tess than Sxooe, Only rwenty
pereent had tmiddle incomes™ (31500000 vear or overs, These tigures can be
hetter understond by knowing that the same survey shows that nationally only
n of '\flhk'm.\ i pmt-\ccnn\l.u“\' \‘L‘lhmh Coing t'!‘nm l‘his pu\'crt_\' ‘L‘\'L‘l. f\'l‘n
tonally . more than half have family incones of more than 312,000,

fris hardhy surprising te find then that winle 4 of the country’s under-
gradwares hat their family as their principal means of support while they are
m college, only T of onr students do, Part of the reason iy be that 647 of
aur students are twenty-two vears or older and 37 are more than tweneysis,
Purned around, i is clear that the age of our students ¢an be explained Ly a
glince at ther tnulv incomes. Very few of them can atford to move directly
fron heerhy sehool to eollege undess they have scholarships, grants, or work-study,
and these are rapidhyv disappearing sourees of support. '

So work v mportant to our students, before they coie, while they're here,
ad afrer I response to the statement, "I have been emploved for at least a
vear while ot dtaties ACEST in school” a0 of our students answered ves,
Since the survey does not even envision that - stadent may be working full-
tine w hile he or she goes to sehool no such question s nked and theretfore no
statistics are avadables Nevertheless, our impression that well over 90 of the
sirdents moour chisses are working part or full-tinie, and the other 100 looking
for work, is based on whar our studenes tell us i the papers they wrire and
the evplanations they give for nussing 3 chiss or twao, Whatever the statisties
wraadlv ares v sharp rise 1n uncniployment cand fast vear it was more than
I in St Louis) brngs asharp drop in enrothment.

Fyven thoueh our students are low on the ceononiie seale, they are not aca-
denueatly low, That same NCF survey reports them even with ar shightlyv above
the mattonad nerms tor |Hg|\ schoal g‘r.\\{c\ ad honors,

\ade from arentecture, student age and joh paraphernalia. our school looks
ditferent front the others beease we're thie “black school™ in Ste Touis. Around
here that mieans thar abour halt of the students are black and the other half
w hite, This s neither 4 boast nor an .l}mln:_r.\. silhpl) St Louis's athitude i 1974,
he more puhl:u/ul \rru‘__ﬂ_rlc\ OVer RICISI ab 1 Tew dears ago have disuppc.u'cd.
but the \rrugglc to integrate the sttt cortinues,

The Stalf

\fter three sears of near violence, Forest Parle tinallv achieved o black
prosident. We Ao hove o couple of Bk deans and two fenmle deans, not nieh
For an atfirmative acnon program osteasthly e etfeet for two vears, 1 Fnglish
Diepartiment has wenty-tao full-tane miemhers; of these, tive are black and nine
vre fenmale, oW condd boast tha o that ives us fourreen “nnnuri:_y" miembers,
but aertath tao of the wonen wre blacksy The Deparrmenr does in fact actively
reert blackh candidates whenever there s an openmg.
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Woe conie from b over the eountry s ondy tive of as fronm the ocal aren D8
come from Mabaman, Washimgron sate, Vehansas, Lowstana, Winoise Pemessee,
and Calitornn, Five huve tms{ht gl sehools eight are refugees from calleges
ot umversities, and cight It .ugh: anh e conenumity colleges, One cane
fram « mm;nm-r Phe number of vears we hwe been conmuanity - college
Foghah reachers tinges frone one o uuhmn Pheee are over forty, Ahout h.m
are e therr thirtes and the rests natueally e mgh, e twentvesome, We have
worhed fulltine s Livvers, miehimsts, seretaries, NEWAIPCT Feportets, l».'ez.ll
srenographers, sboe nlum\ 1, canery workers, hiumberjacks, farmers, Peace G s
\nlmmu\ and clothimg salesmen, andoone of oy as been aonin, We haolid \lcll‘tcm
from Fonthonne, Navier, St Py rocapiis, Vassercand Oberhing from the Universi-
ties of Wiseonsn, Hlinos, Southern California, Indiang, Kansas, Washington,
Californa at Hcl'lwk}.. Southern Hlinois, and Vhissouri, abo from Notre Dhae,
Fhirvard, Stnford, Reed, Wallam Jewell and St. Louis Universiev, T'wo seatf
members are graduates of speent program tor traning  conmmunity cnllcgc
Foglish teachers,

\\'L-'\'y ~1l\n dnnc NOe plll |l\|ll!l"" uuhr tL‘\ﬂHm]\'\ on thg HH"I\'L" .md tl\lLL‘
under contract. Mmose evervhody the department writes, We know of three
ar four unpublished novels, one pul hshied plavs and ors of poctry, not to men-
tion oceastonal articles m pxnumnml journals. We also arrend conferences in
tarriy ll'm numbers, sivteen pw}m it CCCC m Cineminan, thirteen in Boston,
cleven in New Orleans, and we took tlu college president with us two Vears,
Somebody by s represents usar NC T, now md then sonehady goes to \Ml. AL
and more than lf the department acrends the \idw eat l\wmml Conferenee
ot Fnglish inothe TwoeYear College

Siv of us huave never been mareied, there have been nme divorees, and eleven
ot us have managad to produce some thirev: cheldren, Fight are marned and
currently living with thar spotises, bt ot night he a hiede msleading, sinee
two af e are marriced o each other, the District's m]mrmn rules having heen
recently remterprered.

W bald only three things i comman. 1y Nobody has o docetorate, .||thuugh
Fone have <nmphrui P COURSE WORK and one Ikelv to tinsh in
didectand Timguisties. 20 A tormer department head onee rentarked that the right
wiy of the hpunmnt comsisted o those who vated for president e 1968, but
RARTIRS D probably everybody s richt tocthe burmper sticker, “Don’t hlame mie,”
e beervhody mothe \IL'}).H'HH&‘HI i ore mterested i teachmy composition than
Bterature, althaugh inany are mrerested mohothy his s hardiv surprising sinee
IRHIN Hf Thk‘ li['\l :Illc\lhnlh hl\u! BY CAvCTyY  IEerview o~ o |ln (| fccl bt
teaching composition =

The Curviculrem

Fhis cothnimenent s t\'”u'lul Y e cen g nlfl-r:m.!\ \\\' teach bietween
cebtv and nmeny seetions el semostery of theses b b aght or ten are
wrenme conrses. Nde o Ders even the Breratare courses are nnnml\ anned
toaard s e w rite e thorradiona crteal paper, b therr own ISP
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tred feactions tr what they Bave read, i journals they heep intormally or in
shart stogivs, poetis, or shdes they ereate themselves, OF the more than onee
hamdred-itee weiting sections ottered during the regeihie acudemic vear, eight
are in journalism, Fhe remander ave abont evenly divided between Composition
I and Compuosition 1,

Unbike tany two-vear coifeges, we use o tracking swstem, AL courses carey
college transfer eredit, Untl recently we otfered three travky in sompuosition: 2
developmental or remedual course which we abandoned because it seemed to
Libel rather than develop, a so-callud commumestion. course for nonstransier
stidents, and stadard Foghsh cotpostion, Communications wias tor students
whom the sehool eatled “terminal,” e, students who were e teareet”™ programs,
his cotrse was supposed to be separate but equal--just as demanding but more
concerned with the practicahtios of wanmg, Phe idea, in the words of one dean,
was thar “a plumber dovsn’t need Claueer.” We abandoned this one for several
peasons, Fiest, Tike most separate but gqual plans it tumed out o be separate and
unequal, Secand, contrary to g PUIVISIVE Tmpression, transfer Cotposition was
Not . imprachical eaoterr eserene m whieh stndents brooded over Middie Ba-
Eg‘hxh or oohed and Lthed about the beautes ul l\lglltil\g;\k‘\, Third, amd }Wl‘h:lp.\i
most iportant, nobody knes o sare whar the three courses were supposed to
Jo. Ihd some teach spetting to seerctaries did automotive mechaniess Did others
help data procesors and pohicenien proditee more coserent reportst Did any do
anvehing of e real value iy body s Did communicationseas the name uplied,
Jeab it rdtey o and il and speech nabomg e was part of a track, were
srermnal stndeets” there beeanse robody evpected them to be fully healthy in
cher handhng ot |I|\gll.l§:&':

Vhandomng thar trachmg svstenn was one of the tiesst indications thar the
departinent conld doanything they couldi't stop us from domg. Itwas simple:
one semester we st dropped atferang thing but Ceatmnposition™ - rransfer
course, N every hody tahes "l-'nghxh." and students who begin i dental
techonoloay and e deende they want o degree i social work are no jonger
penalized by fonr vear school's retusal o aeeept "nane ransier” Enghsh.

o vhuecin (.'um/' /

Prtrere cvers body oo wants Enghdi i the same hind of class pl'ulmh]\
\}\u-\!ul Hp 1 chang Already underseay . Greaduatly we \h'uppul Ihansibooks and
rhetorieatly arrangedanthinbogiess we stappued asigning conventional tive-hnimdred

A i percctare of enteeng stdeans omatieg los thaa Bve percent s are counscled
et thie Crorer ool \\‘pll'|!(' ('l“l'.\_'\ RITNN T whik: ’ll'l-\lnh'\ A oserhester ay o _\t'.ll'
N BT N HRTIe TTRL mon Ceede . s ol tor strdents vhose rocords seene to dndieae thay
B o il o s s tepabn proee e Reommmendations to this apectil program
e htered e v P tnre 4 eante of dee than the tenthe pen entle o the SN T test, and
gt v the Lttorges thonad b thedr aph o hool e Students o the progeran tale moath
T T BT | TR T N | R A O VI B I SR LR T et wiinng Wb I the entvance eriteria
e o deadine, e e ottt e tor borcat Pk hidontes the wrimng il rcachers, whao are
o e b regetbe baehe Ihovp g, 0 e et e g nts it Fedit conrse any
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word thenmes and sopped evaluating writing in wrns of opivc sentendes il
vontority to the Assoviated Press sty febonk, We had already dropped the
researeh papers not one in ten of owr students ever wiote another ane. Gradue
ally we evolved our own notions of what a et semester comrse should inchide
aned what it shoubd require,

Now the main stress iv on the natare of Tanguage—-what it is, how it atoets
our view of ourselves amd the world, how we use it 1o manipulate people and
how we are manipulated by it We d ' ach hngistiese=far from ite=but we
do-teyy chrough ames, experiments, and our own belligerence, sometimes, o
give stude ws an honest preture of wha goes anin hunman commuaication, hoth
spoken and written, We talk about what “correctness” in lnngungo rmHl\' AN,
We duve o, beeane sy on i every section, every seiester, some student
ss, tBut when are we going to earm what we do seroig? \When ate we going
to do some Euglcd m hered™ We Iy to remove the impression that writing iy 2
thatter of Cwetiing it right,” that Fnglish v no mare than red-pencilled errors
aned chaving clusive commas, Past experience s given mose of our studenes, like
most: Ninerieans, the notion that theyre bad in Eagelish Thev're afraid to write
beeause sonmehody has convineed them they can'es One of our main jobs s erase
g that impression,

Evers body in the department agrees on the muain purpose of this Hist course,
but nor evers houy approaches iem the same wav, Some teachers use one of the
department approved testhoohsg some pres o oto teach without o reat, Usit
nererialy from the press their own colfeeti | or the students thenselves, What-
ever the approach, however, every teacher, full on paretime, subseribes o the
departmental dims, which are handed to all stadents carly in the semester, The
it tell them that by the end ot the cemester, they should:

Eo Be moce contident of their abitity 1o comnumicare in w riving
Lo Be aomore tuent writer
Lothave written regubaiv i ajoarnal about anvrhing ar all ot their chioosing
4. Paperience, aaderstand, and internalize tiw following about the mature of lan-
guag
dothatie is spuken
h. that it s svinbobic
¢ that bath the svinbobs and th, siateinis of svibals e arbitrary
doohat e changing
b xperience, understand, and internatize that no one Jialeet s inherenty superiog

toany other
o, Fxperience, understand, and intermalize swne social, political, i econoni,
nupheations of Luagnagee, imchuding el dssies s sevism and racism
Experience, understand, and mrernaizg the refationship hetween a human heing
amd his Linguage
S Bewriting direeth and vigoroush
9, Be able o tpport genctaliz tions wath \}u-\-irir sLCIents or examples
1, Hae gned some experienee m CRpository w riting

Most ol us tind the durd s wnning regularly e a journal abont A thing
i abh ot therr own choosmg, s g good way o warking toward the first twao,
vonfidence and flaeney. Methods of rorgnmg the onrmal and methods of deal-
me with at vary, ol course. In sutie chises, stdents are assured that their
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journals are completely private: nobady else, inelading the reacher, will read
then, b others the journals are collected perindically, usmlly three or four times
a senester, and the teacher vesponds to the entries, much as she or he would
respondd to 1 letter from u friend, Sametimes students read their entries to othier
miembers of the class, Sometimes they are aked o piek some idea that particu-
larly appeals to them, or some sentence they think particularly suceensful, and
epand it into a more formal paper. Sotetimes they selecr eniries they want
other people to read and these entries are typed, dupiicated, and distributed
to the entire eliss. Even though mames aren't attached, anonvimity fades rapidly
because the writers ind it hard to keep quiet when somebody in the class mis-
vinderstands what they have written, “That's not whar b aeant,™ leads quickly
to writing what they do mean,

Bur however much the jourmal assignments: ditfer, two things remain constant,
Students are always asked to make their journals more than simple diaries: *“Today
I ot up at seven o'clock and had paneakes for breakfast. The bus didn’t come
and 1 was late to biology class. Nothing much happened ar work .. .” and so
on and so on. Nor does any teacher “eorreet” the writing. No misspelled word
is circled, unless it genuinedy can't be deciphered. No commas are inserted and
no "awk's™ appear in the margin. Instead, questions are asked: “Could vou give
an example hered 'm not sure what you're saving” or “Have vou read Maleolm
X's account of how he taught himself to write in prisonz” More often, however,
the responses take the form of “Sounds like an interesting evening,” “Good com-
parison,” or *Why don’t you finish the story#** Written conversations take place:
reacher question, student answer, teacher answer,

When students are given this much freedom their reactions vary. Some find
the cxperience liberating and write like mad, Others find freedom frightening;
they plead to be told what the teacher aeants them to write, and their first
efforts are careful and vacuous. When the menbers of the class share their writ-
ing, however, either by reading or publishing, most of the self-consciousness
disappears. ‘The following journal entries may nog be typical, since they have
been twice selected, first by the students who agreed to share them and second
by us for inclusion in this article, Nevertheless, they do show whar students who
consider themselves “bad in Fnglish™ can produce when some of their inhibi-
tions are removed.

What is a Policeman

A policernan must be a man of wisdom, vision, and ainbition; a before and after
dinner speaker, 2 night owl, a day hawk, aad an all night driver, appearing fresh
as a lily the next moming. He must learn o slccr on the floor and eat two meals a
dav so as to economize on his traveling expenses, He must be able to consume gallons
of coltee. and have an unlimited capacity for alcoholic beverages, yet never disclose
unsteadiness.,

He must be able to walk at least eight hours through rain and snow without Lising
the razor edge crease of his trousers or the mirror like shine of his shoes, In sub-zcro
weather, he must be able to put on cheins or change tires with a smile, singing “Oh,
whar a beautiful morning.” In sununer he must work in hot dusty offices without
losings his sparkle.

A policeman must love children, dogs, cats, lowers, idle chatter, and parades. He
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must be a ladies” nan, a model hushand, o fatherty tathers a devoted sonsindaw, a
goud provider, a faithful churchman, a thritty spender, a generous host, and a pool
shark,

He muse abwo have the curtodity or a4 car, the tenaciny of a bulldog, the determina-
ton of 4 wellsdigger, the diplomacy ot g philandering husband, the patience ot a
selfesaeriticing wite, the enthusiasm ot ateemager, the good humor of a master of
ceremonies, the simplivies ot ajackass, the tireless energy of 4 bill collector, and
the honests of a hide league umpire.

A general knowledge of eriminology would also be helptul,

L ]

Maorning

andd Truth lies at my feet,

Fatrike a mateh

and wateh the cold defear, 5
v tlickers and Jdies . ..

So | i

on a bed of grey conerete,

I hear the wailing babe

in the corner building across,
I think of vou,

| contemplarte,

The nights we've known
were covered with moss
The days with iron sulfate,

Children are so interesting, Sometimes it seems that I never really noticed children
until T had children of my own, Now, whenever [ take the time to really be observant
of my children, it seems that Lant looking at mvself reincarnated.

And [ suppose thar I wonder the smne things that my parents probably wondered,
and that is: will they be healthv? will they be simart in school? will life for them be
pleasant or tragic?

Then there is the littde obvious looks on their innocent tittde faces, The look of
bewilderment at new experiences; the look of deception when they oy o fool vou;
and the look of devotion when they need vour help, dr seems that it is only now that
Fean understand some of the crazy things, and reactions, that myv parents displaved,
Fremenfaer once when T was aboat six or so, | broke open my piggy bank and took
the money. 1 abo plaved hooky from school. When 1 returned home thar evening,
v tather was furious, and e whipped me preeey soundly, fater on that evening
when Dgave him a handpaimted tie he had said he wanted, he eried. At the time, |
didn’t know that T should have explained thar 1 needed that six dollars, and | had
to s school to go all the wav downtown to the stores But what 1 remember most
is the safesnan who sold me that ren dollar necktie for six dollars, He probably was a
man with children,

The other dav T spanked my hede gicl for dirtving up the kitchen, where she
obvioushv had been trving ro cook. And when she gave me that funny Jooking half-
cooked and burne four Laver cake from her “Fasy Bake Oven,” | eried.

» L4 v ’L

I oremember when b owas just Tearning how ro write: putting letters together to
make words b wasn the second grade, Our teacher had told us to copy some sen-
rences out of 1 hook. 1 noticed that some of the sentences had a fittde round dot at
the enido Edidn’t neaw thar v was suppose to be like that, Se, § tigured if Tiade nine
that small, she wouldn't be able ty secits So Finade mine abonr this big @. \When she
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collected the papers and started to ook ar themy she saw mine and all the big
“periods™ T had made. She held my paper up sothe whole class could see it. Then
Jie eriticized it T mind, T eansee her standing inthe middle of the room saving
“Lrold vou to put periods at the ead ot the sentences, nota great big black @." Those
were her evaet words, She didn’e give me a chanee o explan; she didn't ask e why
cither. My teelings were hurr beeause she had picked my paper to nake fun of, All
the other kids laughed at moo 1 remember trving ro hold backed the tears but 1
couldn’t help but to erv, Fren my twin sister Jaughed at me, which seemed to make
it worse, 1 guess the word for ir iy embarrased, but all 1 knew then was that 1 had
been huart and 1 hated my teacher for doing it

Jourmals are not graded, and we itk about why we don’t grade them. Does
one grinde magazne articles, or Tove letters, or notes to the milkman? What does—
or should—-1 grade on writing represent? [t's casy enough to grade an arithmetic
qitize if TS times 12 comes out 830, the answer s clearly “wrong™: the retailer
who has ordered 75 dozen vo vo's will be displeased when his order is 70 short.
fr's a0 good deal harder to decide when the wholesaler’s letter of apology s
“wrong.” 15 the fereer that begins, “We deeply regret that an order in our ship-
ping departient . “worth a Bora Coran AP s it better or worse than the
one that starts “We've just been told that vour order for 75 dozen vo vo's was
=0 short™s What about the one that savs “Some damn fool in our shipping de-
partnient L But depending on how irate the customer is, and how well
the writer knows him, perhaps the dann fool version deserves the AL We'd hate
toosay any of these are Y= begimnings, but we like discussing them in terms of
APPrOpriateness anid audience.

Writing can be judged in quantitative teris, of course. Misspelled words and
comma sphees and addities of pronoun reference can all be counted and assigned
nmumerieal vatue, That these are the superficialities of writing, however, IS easy
cnough to demonstrate, One favorite assigniient in our department is to ask
sedents to write their names anashp of paper, hide themt at some distance from
the clissroont, and then write direetions clear enough rhat another student can
tind the name, "Gradimg™ this assignment s a siniple matter; the students do it
themselves, I the name is found, the paper succeeds; if it isn't, the paper fails,
no matrer how neatly or “eorrectlv it has been written.

A name not found, of course, is noc alwavs the writer’s fault, The reader can
nowrong too, When that problem comes up, students go together to check
he directions: - good opporrunity to demonstrate that writing, like any kind
Of communication. is 1 two-way process, Just as talking requires a listener, writ-
g requires 1 readers the anly time irs done ina vacuuni s in compaosition classes.
\s students explain to other studenes what they “really mneant™ some of the dif-
fercnees between writing and talking become apparent. The listener can ask
questions denied to the reader. The tatker can use: gestures and scowls to make
his meaning clear. Wrinng must compensate for those missing signals, It's also
anparent that the writer must svipathize with the reader’s predicament. The
ctident who writes “Malie an oblique turn of abour 387 north northwest” will
not convey mach to another stident whao doesn’t understand “oblique™ or whose
swise of dircetion s muddied. “Go past the third office door and follow the
corridor thar angles shghthy to the left™ will be much elearer to most peaple.

¢
L
:
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Fven if the words “appropriateness” and “audience™ are never mentioned, the
point is made.

Ains 4 through = all deading with the mature of Linguage, usually confuse stu-
Jents ar the hgummng of the senester, These are the ones we deal with in-
direetly all the time, and certainly we don't suceeed in helping every student
to “intermalize” these coneepts, (We don't like the wording much cither, but
it's quick and casv and the best we have at the moment.) We do make sure,
however, that evervone has c\pcrwnud the ideas in action, Some of us ask
students to wateh small children wing the language, an easy assignment since
many of our students have children of their own. Nobody wants to deny that
tive-vear-olds are using language, even though they can’t read vet and their
writing ability doesn’t “extend huund prmtmn their own names.

We cmplmwc the svmbolic mature of language, that no word has anv “real”
meaning, by plaving with nonsense words, Students create and use “words” that
have meaning only for them. and as they work with these nonsense words they
discover several thmm about language and especially abour English. Thev notice
that the new wards they have created are almost alw avs nouns or verbs or
adjectives, even though that terminology isn't used. If thC\ atrempt to form
new prcp(mtmns or articles or conjunctions they find themselves in trouble,
They notice not only that English has a svstem, but that the svstem has already
been very thnrnuuhl\ built mto them. T hc\ can create a word Jike .ml(mp
and use it with any meaning they choose. but if they create “nvloopy” nobody
in the class will be able to savit, They discover, too, thay “The v .mlnnp gofﬁed
that triggle™ is not the same as 7T he tngs{lc goted chat vanloop,” .md that
c\ur\lmd\ in the class instantly: knows it isn't the same. They see that under-
\tmdmﬂ Inuhsh gramnur is not a matter of identifving “uumcd as an active
-verb in the past tense bur rather a matter of hcmg able to create those two
sentences and knowing the difference between them, Obvions as thae discovery
mavseeny, it's an enormous comfort to most of our students, and any of them
who know a second linguage go on to discover ome of the structural ditfer-
ences between Fnglish and Spanish or Korean,

Furthermore, realizing that l.mgungc does change helps to dcstm\' the notion
that there s anyv absolute “correetness.” We don't belabor the formal history
of the language, but many of us plav g record that offers four or five versions
of the Lord's Praver, from the Ninth Century to the present; many of us send
stindents to L\plan the OFED: many of us compare the slmu or the street language
of the twenties and forties and seventies, Studenes go on a hunt for new words,
not words new to them but words thar urmdp.\rcnts don't know, or for old
words, terms their grandparents nm_,hr fave uw(l that sound strange todav, All
these discoveries ean be recorded in “papers,” speculated on in ;uurn.xl entries,
or merely shared i chiss, They are, however, discoveries that any student can
make, and they have mare than onee led to our students mdlunmtl\ demand-
ing in PT°A meetings why thar own children are not being told the fruth about
l.mfzu agre,

‘When the sabjeet of dialeet comes up we trv to be honest with our students
Often we hiegin wath the most obvious ditferences, regional variations in pro-
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nunciation, and analy z¢ our_reactions to speakers from Georgia or Boston or
even Onford, as exemplitied in British films. Then we go on to a comparison
of sy ntactical ditterences: double negatives, missing “ed's” variant wavs of in-
dicating more than one. In the problem failure to understand, unwillingness to
understand, or just snobbery: We talk about situation, and prestige, and, again,
abour the relationship berween talking and writing. Is it any harder for one
speaker to deende the svinbaols O/U/G/H/T as the word “ought™ than for an-
other speaker? We talk about the inevact fir between letter svmbols and sound
svmbols, bur we also notice that for almost all of us. whatever our dialect, the
astemn works, We do some role playing with language, and try to guess from
the Tanguage choices cvocabulary s synras, and assumed pronunciation) who the
speaker is tryving to represent. We fook at advertisements and political speeches
and cartoons, We try to understand.

In addition to talking about how “incorrect” people are when they talk about
“incorrectness,” we try to show how “incorrectness” is inevitably linked to
cliss/race/sen distinetions, Fven though “Evervbody bring their money tomor-
row"" is clear and natural to most speakers, and more blessed by actual occurrence
than “Fversbody bring his money tomorrow.” it is not blessed by the usage
panel of the American dleritage Dictionary (Bishop Pike & Co.) Our students
hopetully see by the ¢ad of the semester that the “correct™ version is sexually
vicious and feeds the sevism that males and females alike are victims of. When
sidents come from 101 class they are hopefully aware that “incorrect” forms
Ike “ain't got no™ are “wrong™ enly because the form discriminates (or used to
diseriminate berween vour better class of people and the rest of us ordinary
tvpes. We do not try o duek the weial realities. however, That is, we do say
that vven though sunebody s a0 bigot when they “correct” a person’s speech
or their writing, that higot might be in g position topass or fail the student,
to approve or disapprose J recommendation, to give or refuse a job. Whether
the studonr decides o tight or awitch, however, is entirely up to him ... *
her ...« them .. F

\ims 5 and 9-—write vigoromly and directlv. and support gcncralimtinns with
specitic examples--are met with varving degrees of success, and we realize our-
selves that they are among the ntost gcncr.\l. unspecific, and faccid of our anns,
Faperiencee convinees s, however, that students who care about what they
are writing, and who have stopped worrving about superficialities, will write
more direeth and vigaronsly than students who are trying to placate teachers
h} the avoidanee of error.

Phat a sradent’s writing nay he elear. direet, and vigorous in the English
cliss, and niddy L vage, and rentative on a4 history exam has caused us some
prnhlcms wirh teachers in other divisions, The old cry, “Why don't vou teach
them te wrire!” })L‘I‘ilnllc.l”} surfaces. One answer, not a very kind one, s “Why
don't vou leamn to read:” A herter, and fairer. answer to sociology and history
awnd biology teachers wha are sincerely tryving to overlook dialect variations s
to pomt ot that what seeims Dike “bad writing”™ may be nerely a human attempt
ro conceal the faer that the student has nothing to sav on that question. The
Writing s muddy and vague because the understanding s muddy and vague.
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Some English teachers have niet in the evenings with members of other divisions
and examnined samples of student w riting done for other courses. Often it is as
garbled and vague as the history teachers think it is, bur sometinies the difficulty
can be easily: straightened out. One paper. which seemed at firse reading to be
totallv incoherent, turned out to be clear and well written when the list of twenty
questions which constituted the assignment were inserted between the sentences
of the answer., Reminding the student to repeat the questions, or embody them
i the answere, made the difference between sense and nonsense, buat it hadn't
oceurred to the social science teacher to give his classes that explanation.

1973, of course, was an excellent vear for talking about language in practice,
4 vear when it became perfectly clear that simply asserting 2 generalization
made it not only realitv bue a eriminal or unpatriotic act to ask for specific sup-
port. From the politician’s promise to remove the burden of taxes from the man
in the street without discussing the effect reduced raxes would have on welfare
paynients. street repair, or hungry children, to the White House's continuing
promise to cradicate crime without anv discussion of whether crasing tapes,
evading income tax, or authorizing burglary were considered “crimes,” rhe
vear provided a surfeit of examples, The choices were endless, and we found
our students could find their own examples almose as quickly and casily as the
politicians could produce them, Identifving unsupported generalizations in what
other people sav or write isn't, naturally, the same as avoiding them in vour own
writing; it is a step toward it, however, and if it is backed up by others in the
class demanding examples or definitions for statements such as “Working mothers
neglect their children™ or “Abortion is murder,” providing the examples or defi-
nitions mav bheconie a habit,

The final aim, practice in expository writing, normally takes cave of irself. It
i included in the aims to remind teachers that the first semester of composition
must be more than an outpouring of pent-up frustrations.

This past semester the Composition 1 teachers started a program to help ecach
other by dividing up into teams of four. Each of the four had at least one sce-
tion. The teams were to meet regularly, trv to schedule some class visits for
each other, and mavbe even experiment with some team teaching, The program
was something less than a spectacular success—sort of a Kahourek. People became
self-conscious about having their classes visited by somebody else—the old idea
that a teacher’s class is his castle. People are busv, and it was hard to schedule
weekly get-togethers. but another thing possibly eontributing to the fizzle was
the unusual notion that teachers mighr have something 1o sav to cach other
once 2 week or so abaour what thev were (or weren't) suceeeding with i class,
We're going to go ahead this semester again, and perhaps as we get nlore prac-
tice in sharing reaching ideas, we'll begin to take the sharing as one of our pro-
fessional responsibilities.

One final comment about first semester compasition: we do have o handful
of “Black Fmphasis™ courses, Thev were originallv set up to accomniodate
those students who felr they had special needs which couldn’ be met in the
more tvpieally integrated classes. As vears pass, the demand for these sections
decreases, and perhaps when all our courses tas well as some of the local society')
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rid themselves of the effects of racisn, we will no longer fecl that courses of this
Ve arc necessary. :

Freshman Comp 11

Until about two vears ago, the second seniester of English composition was
fairly traditional, with more emphasis given to rhetorical modes, some practice
in critical writing, some attention to reading literature—well, in truth, what hap-
pened in the second semester was largely a nuatter of teacher preference. Partly
in an attenpt to nake something out of nothing much, or out of evervthing,
and partly in response to the criticism that we weren't really giving students
what they wanted, we developed what we refer to as a modular program. Ac-
tually, what we have done is to divide second semester compuosition mto threc
periods of five weeks each and offer students a wide choice as to what they
will studv in those short courses. Ve have this spring some fifty-five separate
hort courses; in the fall we had forty-two. To get credit for Composition 1I a
udent must successfully complete three of the modules, There are no limits
on the choces thar students can make. but most choose to take one module each
five week period, that is, one during the first five weeks, one during the second,
and one during the third. The first five weeks we teach mostly skill-type courses:
test taking and paper preparation, writing a term paper, dialect shift, nursing
notes, sentence manipulation, and the like. As the semester moves along the
modules arc more often oriented toward special student interests: women’s
views, language of film, contemporary black issues, black woman, rhetoric of
politics, police and society, and so on. They've improved faculty morale, too:

And \Whadda You Do?

“You really teach English, Man? What kind English vou teach?”

Talk about a bummer. Fourteen vears of teaching FEnglish and 1 still hadn't found
a defense against that question, the question that always came after “Whaddya do
for a livings"

[ used to answer. “Oh, Freshman Composition.” The guy behind the bar would
laok at me with the same look he used on loan sharks and cops looking for free lunch.

“Faglish Co position. Huh. 1 always hated Fnglish. It was my worst subject in
school.” N

Before that 1 had tried *I teach Fnglish Literature.” That was worse; once a girly
a girl with serious brown eyes and a pouty lower lip and a gold Ankh ring on her
middle finger. pulled her chubby knee away from mine and said:

Q. Beowulf and that stuff.” She went to the ladies room and never came back,
but the bartender, who had been listening, leaned over and said, “I always hated
English. Ir was my worst subject in school.”

Once, in a moment of surrender, I lied. I told a man I was a snake trainer. He tried
a couple of “No, really mans” and “Cotne off its" but 1 stuck to it: I rold him 1 was
+ snake trainer, I ran the snake show at the St. Louis 700, hadn't he even seen it?
It was marvelous.

“People think snakes are cold. but that's just a myth. Actually they're very
intelligent and very friendly once vou ger to know them, not standotfish like
elephants or stupid like big cats.”

I went home that night glowing. Before the guy had left he had invited me home
for dinner. asked me if I'd like to meet his friends, maybe join his bowling team,

5
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The next time 1 saw him he was talking to the bartender. When | said hello, he
avoided my eves, excused himself and abruptly lefr. "We were just talking about
vou," the bartender said. 1 told him vou were an English teacher and vou know
what he said?"

"Yeaho T know what he said. He said “English was iy worst subject in school.”

“You must be pavehie or something,” the bartender ‘said as he poured.

1 thought of medical school, but T was too old, and 1 knew | covld never learn
chemistry, Not ver forty, all my options expired, and long future ahead filled with
people asking “What kind of Fnglish:™ Asking and then waiting smugly,

But chings are different now. Here ar FPCC we teach a modular compaosition
course with such unirs ay “Police and Sociery," “Soap Operas,” *Plavboy Man and
Cosmopolitan Wonan,™ “Writing for Money,™ “Environmental Emphasis™ and “The
Black Woman.”

My problens is not solved vet, but | have a greater confidence, a new aggressiveness,
Now when thev ask “What kind of Fuglish?™ I smile saugly and myseeriously, 1
sarug, Isay "Oh, all kinds of English." And 1 quickly ask, “But what about vou? What
do vou do, man?”

And it's going to get better, I've stggested two new modules to our course coin-
miteee: “Making Friends in Bars” and “Snake Training.”

Joe Salvia
FPCC English teacher

Fach module is described in some detail in a booklet produced each semester,

telling the students what to expect in terms of course objectives, text costs, grad-
ing policies, and class sive. The students are given the booklet in the middle of
their first semester or at registration, if thev didn't take their first semester at
Forest Park. Thev are counseled (but nor required to follow the advice) about
which modules might benefit them. They mayv take as many as thev want, and
some do take more than three.

Perhaps the best picture of the program would come from the current edition

of the booklet:

Huw To Register

When vou have decided what modules you wane to cenroll in, vou're readv to
begin registration. (Remember these modules don't have to be at the saie thne or
Wothe same teacher.)

See the English Department seeretary in room A-238. She will place vour name
ot the roll for vour chosen module. (Fach module has a maximum enrollinent listed
in the bookiet. ont wair roo long to sign up or the section might be closed.) The
seceetary will give vou two 40102 cards: one vou will keep ro be signed by each of
vour module instructors as yvou complete a maodule. ‘The other one vou will take to
your pre-registration appointiment or central registration, where vou will trade it
for vour 102 IBM card. . . .

Wkat To Do If You Don't Get Along Verv Well With A4 Module You're
Enrolled In

It you don’t complete a module and ger a grade vou may either re-take the same
module if it's offered again or rtake a ditferent module in ies place. This will mean
that you may be taking two maodules during the same five week period. If vou do not
complete a module taken during the third five weeks vou will have o take a module
in the subsequent semester. 1 vou don't finish three modules during the semester

vou are enrolled in Fnglish Comp 1L, be sure to mennon this fact to the department
secretary when vou enroll for a module in a later semester.

e el g o )
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Lo You mav take only one module dumw the first tive weeks.

2 You mahe tike two modules during cither the second or the third five weeks.

Wy Modules You Can Take

Flere s a selection frome the spring 1974 sehedule, tngcrhcr with some snmplc
du‘.\c!‘i}!tinns:

Frglish Compaosition IT By Hour)

| I 11
gl s 920 Uhh Flockeher Tost Taking & Pogical Manipu-
Paper Prep. Thinking  lative “Tech,
of Adver-
tising
02 wao o5 MW Craig Vanipulative  Logical Writing
Tech, of AL Thinking  Poctry
B3 wan 0 VWE S Margalis Writing Term Shnt
Faplination Paper
Wiriting
a4 e wsio MW E O Salvia Pditerials Creative  Writing for
Writing  Money
e w3 YWV W Spelling [etter Formal
Wiiting sy
vyov o piesg T Hoclseher st Taking X Logical Language of
Paner Prop. Thinking  Filn
nt s esn Ubh Friedrich Term Paper Story Writing
Writing Writing  Poctry
s bwoan nsso T Th Stegred Nursing Notes Report Book
N Madieal Writing  Reviews
Perms
RET R PR PO IS FR (PR B A Salvil Revisin # Vacabu- Autobiog-
B Papets lary raply
g e o AW N s Nasing Notes Vocabu- - Playboy
N Medieal lary Van N
[erns C.ontia-
politan
Woman
Ti11. Rescarch Methods or oy to Nvead (ultlntl I ow in the Libr ar

OB CHIVES DESCRIPTHON, an COUTSC IS dm-r\ul s p.u xulmxm for the
soodude on Wrinng Term Papers. Aoy stdenr, how ey er, should henetit from its
cinphises o etbeet e tae of b aibreey retlities, Stndents will learn o Jocare libran
qsartetiale casifv, i interprer bonlk o lfllnu and indes entties, and to use sueh non-hoal;
sotrees as petiodicals newspapers, ;_rn\un.mnr Jocuments, and the sertieal filles Tha

will adso bevorne tanidir swath basie research and reference tools in arder to know
where toowa tar specitie hinds o tarmation,
COLURSE REQUIRE VNS Seadents will he L'\;\L'('rml 10 l'(lIlII’ILH' several h-

nrary averens s dosigncd ro hedpon cer conrse obneersves, Tnaddhition, they awaill prepare
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a nlti-source hibliography on a topic of their choosing. This bibliography will be
ised by those eleeting to take the term paper nodule,

GRADING POLICY . Grades of AV B COMW o Tnes will be based upon compe-
tenee displased i tultilling course regquirenents,

FENT: norestbook required.

ENROLEMENT LM 2600 -

FTTEHE: Soap Operas

OBJFCTIVES DESCRIPTTON: To discuss, analvze, and write abour the soap
opera phenomenon, We will wareh video-taped soaps™ and attemipt to analvee their
appeal by exanining characier tvpes, conventions, and literary and drunatic fore-
FURIWTS,

COURSE REFQUIREFAE NS Studente will be required to submit at least theee
written works o this i subject o negotiation) cither chieiy analy tieal or satirical, or,
it the student is inclined, he she nav with to produce cither aseripe for a day's show
or . plot svnopsis for a projected serial. Two conferences with the teacher. You
don't have to dihe soap operas ar it vou dog vou don't have to admit it bue it mighe
Demteresting o tind our why people cnor qust Ufrostrated housewives™) wateh
regulariy.

GRADING POHICY:  Students grade selt

TENT  Carrent issues of Davese TV and TV Dasen Til Dk

ENROPEMENT LIMEPL: 23

[ voure wondering how sach s program is adiminiseered, ic's all done with
ahunchof lietle Y8 3 cardsy Phe admmistration agreed that such a program might
be worth trving provided it didn’t pur any more strain on the registrar’s otlice,
Secit was up o the departient to tigure aoway to register a couple of thousand
saadents s three courses cachand ke sure thar they nat only - got where
thev were going but that the department knew where to be to meet them, Phere
oot corse, the additional problens thae cach studenr gets three grades which
Bave o be averaged toake o tinal grades and the thiree grades are likelv to be
aiven bnorheee ditferent teachers, sanctnnes i more than one semester. That's
where the cards come s Fach stadent s out rwn copies of 1 102 eard which
show s the nirdes of ehe oeodules rheyre taking, wha's reaching them, where they
sreet, and what tunes s Fhis s asaallv dene watly the advice of the 101 instructor
Bar e registratiomy we luve aorate of Foghishe reachers avalable 1o advise thaose
foihs whe taven't Beard abont oure 102 program vero The students tarn inoone
af the vards m vl tor the nagie IBVE class card wilach ects ther nanes
e OFFLICENT CLASS TINSTS Phen dunmg the prae el mectmgs of cach
:lzn.';H!\-, the 1o wehers collect the other L'H})IL'\ 0t !llL' cards ad Hl.ll\'u L'l.l\\ lists
vy agunst the OFFLICENT CEASS TISTS authored by THAL Driserepancies are
rarhicsIe omred dovens w's awralhy nuporting that the reeords he lwpr strajuht

tor e mmodules Crpies af the cling Iises are checked by the \lup.n'mu-m'\ NS

For the ke of the soadenis, many ot awhom are on GEIndl or some other pro-

ar i WCR rCgires Pt th ey repart snecess m wiven nuibher of courses,

Veoehe cnd o cactmndnie, cacl reactior aives baek the stadenss” cards with

.
t

e orades and faonds e aoornde Bistoro the weeretary, who recorsds thenn on the
sor et deplicate cards kope s the onhiee and gt ready tor the nest bateh to come

N e o ar e somesters o, b ACUTCEAT Mas 1o doe s Nerage cnt

e wavern theansend orsdos, el e e tcaebors whe hnven’t remnainbierad
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to grade some of ther students and pur the averaged grades for cach student
on the OFFICIAL GRADE LIST 1o be sent back o IBML Obviowsly such a
aystent calls foroan vnusiath o \'H‘ur:_:.mi/ui and dedicated seeretary, It vou're.
thinkmg about trying such o program vourselt. be sure you tike o close look
A A OUE OW I SCCPCRIPY 1 Ters that wo bevond his or her v ping and shorthand
skitls,

Being Departinent Seeretary

Before T eame to Forest Park, T had never et people who cared so muceh and took
actin to show it Lhey all sean o have one common interest: to help those who
need help and especnlly those who ask for i i whatever: way they can. Whae
nuahes this cven berrer s that at goes outside the classeoom, off the campus gmunds
pd into the heene as well,

I was seared and insecure when 1 oiese started working heres Mostly because 1
drdn't hnow T eould Tive ap ro the ob expectations, and partly because T had
nover workad wirth soomany white people before, The one thing that starred me
tomard overemning this inseeurisy was the Pnglish classes, Comp, I and 1L They
helped me to discover more of e, and et e refease that which Twas already aware
of e atrand 1o let go. They were trusting themselves with me, and when I felt their
trust, 1 oeould trust, 1 realized that was my fear,

It wilt be three vears in Julv, 1974 that T have been working wirh thenn, After my
fear was gone, baas free to go ahead and tess Bodids P still trving. 1y to be
berrer and better ar niy job every dav, Sometimes it gets a liede frustrating, About
40 of nn dob iy dealing direetly with rthe insrructors: sending ot memos, phone
Pressages, Iping articies for ciccnlation, an b osending out cliss lises, Some of the
matertal thar s sent out Fequests 2 return, or soine sort of reply. Then 1 have o go
nag e coupiv of times, and wornerimes T have ro cateh them by the tail fearhers.
Bur they take it swirh a soileaind have whatever P afrer soon afterwards,

OF course, we're alb ondy hsan, Wee all have our ups and downs, sometines they
shone, sonnetimes they don'ty somctnnes they clsh Bae toward the end of the
sormester when bowalk down the hall and ook ar the same classes that had sttf-
sittig stidenes, with teeth griteed behingd tighthy closed Tipscand worse of all, those
cienched tnaees around thar penale and see relaived bodies moving frecdy about-
2 the teacher somewchere in the middle wath students trgging trome all stdes~]
tedd 1 have hielped this come abuont soie WAy or another, from tping a student
paper to et 1 chiss foran istrucrors st fecl ke trving harder. T'm proud
ot thensand proud o s Bwork with rhom, And T tigare ity worth i all.

Robbie R, Manson
Sceeretary, English DPepartment
Bospere of the ctfor that goes mta ot the progrant is not free of prnhlcms.
Sopie are the stidents don'e have nearly the range ol chotees it appears thew
bave, The evenmyg stadents, p.xm«.-nl.nrl\. are crunped far tune. Furthermore,
odepends aood deal onthe connsellors as o whether the students get therr

I
whedntes tilled e and then i i their Poglishe wineh ustathv leaves them
witt 1 hered chosee of the mme modales ar 12030 l'm'ul-l_\',"l'linrsd.n' or the
three at s oo Vhonday W cdnesday AFriday ‘

I ¢on seriomns, Lt worth (‘:'H\!\{Ll‘mg‘. i~ that teachers are sometitnes .l\l\'L‘ki HE

alish piched ot firse, and thies have the widest posaible choice, or get their

rereh eoneses with wheeh they are nather Tannhuar or svimpathetic, This happens

whien the pressires of cnrolbnens torce us o nnke sobedule changes ar the Tast
raote, Bur arun, s the program nutures, we are \lc\'clupmg a considerable
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tile of materials to help teachers cope with this kind of smergeney, To balinee
that problem, cach teacher has a shot at te aching a module in w hich he or she
s a \punl mterest- Legal Tanguage is taught l»\ 1 graduate of Harvard Law
School; W rinng for \lnm\ N tmght by 0 prote ssional writer; and Women's
Views s t.1ught by oan active munlnr ot the (,nlluu Committee for Sesual
Fquality,

Some side etfeets, n\purui and um\pumi fewer comphiines from other parts
of the college that we aren'e te aching “real™ Englishy extra credit for any: student
who wants to learn a particular kil or has some special interest to pursue or
needs one more hour to (rrnlu e, Such students enroll for an hour’s eredit
under “Special Problems in .7 Students can, in etfect, make their own svilabus
for the semester and thus sh.ll‘t some responsibility for whar goes on, And we
ger even more fenibility than way anticipated. hecause chmnlmz the booklet
every semester enables us to drop modules with lietle appeal and add new ones
thar studeats or teachers wanr.,

Finallv, the 102 modules are based on the expectation that students have
tastered the coneepes and artitudes expressed in the first semester's aims, his
gives us 2 fairly well integrated two-semester course of studv—flexible, struc-
rlmd and with a mavitnum of student choice.

During the summer tulln\\'untr the first vear we used the program, the chair-
person of the course committee was given released time to evaluate the program,
She used a student questionnaire and interviewed all the teachers who had taught
m the program. Unfortunately, tabulation of responses to thar questionnaire are
not ver available, The district's data processing machinery is not always coopera-
tive, and 1t has been known o take more than a suar for its OPCTALOrS to CoaN
it into performing, The interviews with the teachers, which didn't depend on
machinery, camne through n(rht awav, and tnrrumrd\ the course chairperson
had read cnough of the student answers to get some notion of their reaction,
and we are therefore Teft with the nupression that the program s liked and s
accomphshing ies tsk,

The Maodular Program—An Fyaluation

Ar the end of the first semester that modular schueduling was used i the 102 pro-
gram, all the studenes enrolled m i nglish Comp Il seenions were surveyed o determine
their SpeCiie responses to nmnlnr of dements involved in the program, trom
\\hulnhnn proolens throngh maior fikes or gripes with the new setup,

Students ar FPCC are })lt ased wath the modutar scheduling as we use it in the
sevord semiester of comp. FThev're pleased beeanse thev have more sav about what
they re gaing to be taught, because there is more varicty in subject matter, because
there is less chanee to get bored, and because they can HUE anay front courses or
reachers that turn oue to he less than they \\pntul withour Immg credit or money
orow nrm” sivteen weeks, And they belicve thar the education thev're uvmnu i
as a resalt, berter beeatse it is more saited o their particular necds and interests, As
ane student swrote when asked what, af anv, were the advantages of the module
svatenn, b have ditferent nterests, <o ditferene classes. Ditferent reachers - ditferent
ideas, You aet more, Tt helps me decide whar T wane to da”

Faoen oviies found something to praise: “if VOU et an ISIrUCtor or a course vau
don't likd, it ondy Lases tive w coka W hether stadents conmented favorabiv because
they telt they were studving things of particular interest to them or because the
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progran: gave them a chanee to get out of an ansatisfactory sitaation fast, they were
vonsitent mseeing the program as one that aured tweomeet thear noeds tint,
Nt s.t\(‘pl'isnu::l_\'. one of the st common conplants ahout the progeam stems

L from what many stadents cited oy the mgor wdvantage the breviy ad variety ot

the courses, Some felt thar their interests were taased onlv to be inerrupted by g
switeh to a new module, “Five weehs s really not long enoaghs vou may stare to
like a course and it will be over betore vou koow it Another disadvantage stindents
pointed out stemmed fron the restrivtions placed on their seleetion by seheduling:
1 veally couldn’t take what Tawanted, only swhat was otfered ac my time period,
W hile this is a very o problenn, especnatiy here swhere ot students are Sinited by
work schedules or e hold responsilabitios, 1t's a problent all students faee, No
quatter how Many excitng courses appedr i oaeataiog, only a limited namber are
actuaily available toame one stadent nany one semesters Bevause of this complaint,
weare trying to move to are bloek schaodaling, otfering more sectinns of 103 at a
single time slor so that a student really Tas 4 better chanee o rake advantage of che
varieny of courses taught.

While some sudents siw real advantage n Geapiog from an mstructor al‘ter only
tive wecks, others tele thar the reaching was, in tacr, beter becaiise of the time
restrictions, b think tlor reachers really reach hetter because they have only five weeks
to ger it rogether.” This fecling swas nrrored by the teachers in the department,
wWho were o interyiewed after the fiese senester of modular seheduling, As one
faculty member sand, Tt tnhes for more etficient wackhing.” Another renarked, Mty
specitic: both vou and the student know swhat you e ta do”

The taachers are pit as pleased with the varieny of orferings as the students, hoth
heeause of the benetit to the students and because of the personal rewards in teaching
in the program. “This is probably the soundest approach o second seprester coms-
position becatse 1t gives students @ ousinetin chotce and gives teachers a chance ra
work m therr specialies.”™ Some were pleased to be teaching ina program that didn'e
allow them ro become Ly by teachmg the sime conrse again and again, One in-
servctor sakd he teir dhar the greatest advantage of the progran was to him personally
brecause 1t kepr i new and “pluged into new things.”

Though the facuity were unanimous in-dishhing the incrvised paperwork—three
class Tises and sets of grades to repore where there used to he one = maost felt that this
Ineonvenienee was st that, an ineonyenience, nor a1 najor problem, The putvnti:\l
for a personallv designed writing pregram: for cach studenr, and the chanee for the
student to decide upon that prograns foy i herself, seenied 1o far outweigh the
nminor .lggr:\\';ltlum.

\ngela Harris Kuester
FPCC Foglish Teacher

Journalivm

Fa addition to our 10022 sepeece, 4stndent who s mtcrested o more writing
1

iv kel ro be advised o see our jouradim instractor, Loe atficial deseriptions
of “Introduction to Juuroals™ md S Apphed foursm™ currently published
i Forest Park's catalog make the coursos wommd quite eonventional:

A 012 Journaliam, 3 ercdins Stndsand pracnce o acwspager rechnigues including
the writmg of e stories, foaruies, and spoees

o Apphed Tournabisi 3 cocdies, Practical Gypericnce woriang oncollege news-
paper under profesional guidance. '

Fhese two restraned serstonees belie the reabing of the eseitenient that actually

goes on in the journalsin departiment. rapathe expanding from two furly ordi-

-
.

ILTY COUnes, Mot very }mimhr. taa fully todaed “earcer™ prograi, The mstruc-

!
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tar will move from heang part-tme o tulbome i the neat sehouol vear, 18he's
Been working as hand as anyhody avotnd here for about o years now; it tahes
awhule to et eatablibed iy phee Bhe this and meantime we've heen v pluiting
e bevend bebero Fhe fallowang tw o memos give amore accurate thvo: o
what's gomg onin journabve

oo Dick Pricdrich

Frome Nathe Duntop

Reo Progress af thind sevester students

S tare s nuimber ot our students ave been very sueeesstul in finding work related
to their interest i journdinm . . L.

Lotial Ddwards prewently holds an mtermtup with the St Louis black magaeine
“Prond” aed has eelated thar she soemoving her duties,

I Johy Moore v tormer greaduater s heen recently appointed editor of the =\l
Creek Vadies hm-lligum-r.'? \\'nrk:ng Mong with John oncthis paper ade three students
presentivoan their third semester af Jounalism oL they ares Mberr Marshall, Joe
Corees, & Ban Hogan,

To: “I;k
Prom: Karhe
Re journalism stutt
Here, i no particular order, are wonn things thar are grotng onin journabisme-
Ehave heen named membership charan for the Missouri Chanter ot the Junior
College Jourmlisie Nssociation, \W e are hedding our firs mesting here ar PRCCT o
Nov % W e ad the meetmyg on Dee, X and Tam now SULTCTATVTreasrer. )
The Fachoolae MU hav asked us 0 we waald participae inajournalism program for
minority students sponsored by the Newspaper Pundy anational foundation supported
by rgor newspapers, FPhis s snll rentative, bat i e cono rhronghs would mean
HANOrIY new ~\\.1}u-r|m-n working in onr clissrooms with st onts on a weekly or bie
sweekly basis We wounkd he the firse junee college i the country to have the prograns,
Wehave oo stdents doing mternships this wemester: Reginald A\ hitaker is working
with Bob Buck of KMON-TV in sports hroadeasting. ih-‘uinnhl has written sone
stories that Beek has read on the airs Kure Rable is working with the new Se, Lowis
Today - One of our gl Joho Moore, is contributing editor ot St. Loy Today,)
Fhe Urhan Corps, the section of the U rhan League that superyises otf-campus work
stadv stndents, has ashed i some o o stadents wonld be interested in putting out a
newsderter tor work study seadenes There is a0 meeting abont this possibiliee with the
Urban Peagaes our inanenl aid people, Sol Rabushka, myvself and o studene Thues,
Nov 5w an panein Room U 1o= 6 This §y snll hanging becaase of e problems
swaith work stndy chgibiling tor the two stadenis, Pred fackson and Kathy O \Malley )
Fovnny e Flennng has sent out copres ot the People’s Prese iehe college newspaper |
Ao warh a fetter about ow gournadisn program, o all St Lo ciey high schools,
Fidenwood College sy thev sl transter our j-courses as journalism credits and
dove have wome Black stadents who wontd Hke scholarshups, We're planning a trip
Yor studonts wito mighe he interested.
Fae going to air n‘pnh!i\'.\rinm workshop ar the convention in Omaha in March.
Savinie Jones, omght jourmlisme studenr, is o doing an internship this seinester,
probabhy e KATON [V
Fir keep rilling v on inas things kheep happening,

iathe Dunlop

FPCC journatisme teacher

Hothese two memos don'’t make 1t elear thar apphied journalism mvolves more

than “practical experienee working on college: newspapa ander professional
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guidanes,” iy worth noting ehat the sme class has been responsible this vear
for editing, laving out, amd producing a new magazine called "o You Know
Where Wetre Coming Frone—W'vitings by Studeats at Faresr Fark” The origis
nal plan wa for monthiy pabheation hut, owing o a certain confusion in coms
munication between the editors and the printers, the tiest isue was delayved for
o month, Fvery ody shrugged and pitched in wo do it over—a practical lesson
in asking the nght questions, Unbike the more licerary creative writing nugazing,
Persona, which has been published every spring sinee the college opened and
which will abo mvolve journalism much more than in the past, the new publi-
cation contains only work done by students in English compaosition, Photo offser
rrom tvped copy, it is illustrated by sherches provided by students i the Are
Deparnient and sold in the bookstore at cost c18eyl Forries are submitted by
componition teachers and hopetully the magazine provides students with a
chanee to see their work peblishedi it serves as anescellent and immediate text
for use m s semester composition; and it gives evers body involved—--journal.
i students, composition students, and art students—an- opportunity to be doing
somethimg “real”

In additieon to this regular forrs -hony “part-time™ job, the journalismy instrue-
tar is currently doing a survey among the foeal industries o see whether grad-
wates from her program might be hired o produce what induseey cadls “house
organs.” \side Tran the abuve, abour all she does is develop those intenship
programs for Ler stindents and husile about the state working out articulation
programs with the four-year colleges,

Lat Cronrven

Literature courses are narked by the samie comnntment to involvement as the
cumposition courses are, Our enrolliment in hterature has alwavs been fairly
lighr, since for most students intendig to rranster to four-vear schools in the
nidw st ireratare s regarded as second vear course, However, given the way
our stdents drop m and our of school trom setiester to semester, we have
stopped reauring 2t of composition, or anvthing che,as prerequisite for any
Lterature course. Fhe writing the sardents are hikely o be doing in our litera-
ture courses s wade thes may by producing their own ctforts or they may he
hee g journals inow el they reacr o wlat they have reads Fast vear one
wourml contamed a0 nwenty -page astrologieal chart working our Whitnan's
horoscope. Vhnesr every first semester survey of Faglish literature produces a
modernized verston of Switt's “Maodest Proposal.™ One teacher has a ot of sue
coss having his Foglhish hiterature clisses do dramane prmiucrinm of such things
i Cowam and the Green Knight™ or by moderized: adumbrated versions
of  The Sceond Shepherd's Pl and rhanler”” Listening to gomd recordings
of poctry and plavs, “Paradise Lost”” for imstanee, or “Evervoan” s more re-
wardimg for most students than warking through the lirerature on their own,
Pl idea s that studeats earn about literature by hearing ir or taking part in it
rather than byl zmge g the hope is that they will e able to see some rela-
tonshp hetween the Iiterature they read, or hears or aer out, atd thar own

3
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hves W are convinead that more students have mereased rheir tinderstanding
by comparing Beow s and Saperian than have ever benetinted Ly mamorizing
the detinition of kenmng.

Wentter owoncmonors o Paadbohrerarare survey and one seester of Ameri-
can brerature, but most of vure lircrature students enroll in g course ealled “Intro-
Juction to Literasire,” one semester of wueh covers short stories and navels, the
other p.un\ and dranan A aondd SWHIY e of the m;nuuh one teacher uses 1S
the par of Shide preseataties created ln teuns of stadents ina short story
seetion, What the teams of studenss did woas shoor sevetal rolls of 35 mm shides
from which thao selected the onee they felt most .q\pmpmtc to two short
steries s thiey aderstond thene Stembeck's 'Chrysinthemums™ and Wright's
"B Bov Teaves Home! Onee the shide selections Tad been made, the students
svichronized the sbides warh o sound track in which members of the teams
spoke what they felfr were the wgmticant fines. What they came up with indi-
cated that they Tod oo vy anderstond, in dr]!th. what the stories mean, but
thar they fad vonde sasivaig works af art on their own,

In g poety Jise II\L.’. Qronp af stedents, most af whom arrived with a

cultivated dhstaste for poeir, began with tading poems they ked-——any pocims,
no matter e bl enses wontd consider them —and went on 1o writing poetry
themselves, l'wr\ln-\l'\ el e chiss had gotren somewhere when one of the
worner, whe B sar cvpresstoiess e the carner for half the semester, suddenly
s poc o e owe o Phis s the dan the pocets meer”

Such chises are mor case cterch, amee we v to ke them retleet all as-
pects of \iterican fev md Brerature, nar just that lived ar }muluud in New
York and Bostes and vinereted by vine and the entiess Very few of us have
Had any formad e o Cheero, Vs Nreerican, ar even blaek Biterature,
b we fave lee s wre iy Boped By m-{u? attentiony to Serclinge tor Jmerica
. SN Comne Do Peachiers af Poahahs and by some redeased time
pl‘ngguf\ Pr.-.hu'ui Py v e 'lkns. W oy i comjunenion with the
Proonriear o M Ve n S dees crter ane eourse cabled UNModern Black
AN operers b oroeer o s Ceeaead o ahite stodenss need sueh courses
sore oy SSec b e e D ey e v rartoe see ol o literarure coumne

IR SR LEURAT AN RN o . EEETE PRI 'z"ul t o ot
[ ; B
fiviod Pl :
Phe Beo vy o oo e oenlin v o tihe Poeldish They are

Ll
. - i., LNt G e e ther ol \ . : Ihin
cony e rw e o N c T a1 ey ey Classes, ar pst o talhime
PL-.lill.g‘, T e e LT G s':,'u'lf?\. thy I.r.'\hnu' of coereon ;md
Boredonr v o o oo s a0 e cabicaes s liraely mising

v ares Parh Wb s e et e e who are cauer to acctmulate

Ve ntent gy e ot T S e peeahle tame por the eas |nmihh-
BTN E D L O S et T O A AL 13-& e e ouests far vaemp-
T T N PO I TS FURI S AN O B N highihc advertised Col-
o bove B e 0 e tados  weaeral subjeer marrer test
b cnpostte e e e e ety Forest Paric heeause
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it doesn't meastre what we teach, nor does it tedl us whether students can werite,
In our view, it measures whether people can adentity superficial lapses in -
guage etigquette, and we'd rather find our whether our students can recognize
those aspeets of Linguage as superticrhties.

Nevertheless, nobody wants to spend a semester teaching people things they
alrcady know, so we have devised our own tesr, which comes i two parts: an
objective test which, we hope, tinds out whether students have some general
understanding of the mature of Linguage, and a fortyv-minute writing sample.
Fvervbody secking esemption takes both parts of the test, but unless there's a
score of 90 or better on the agree/disagree part, we don’t read the papers. It is
not impossible to passs two or three students manage it cach semester. Here is an
excerpt from the test we use:

DIRECTTIONS: Cheek the column imarked “Agred” it vou think the statement is
aceurate and aceeptable. 1 vou think it is inaccurate and unaceept-
able, cheek the column marked “Disagree” 1f vou have no opinion,
feave both columns cmpry.

Mark the test according to what vou belicve, and what vou think

vou could defend from vour own experience, rather than according

to the kind of answer vou think an Foglish teacher might expect,
1. Do these two statenients communicate the same meaning?

“The policenan fire four shot lase night.” “The policeman fired four shots last

night,”

In the sentence. *“The policenan fire four shot lase night,” the absence of the -¢d

on fire makes it impossible to tell when the shots were fired.

3. Inth  me sentence, the absence of the -5 on Lot makes it impossible to tell

. one shot or more than one shot was tirad.

4. Spelling errors make it impossible to understand this sentence: “Their were fare
plines an to hellveoppers in the shy.”

5. The sentence, “Drive alert in Hinois™ should read “Drive alertly in Tllinois™
because adverbs must end in -1y,

6. In present-day English, whether the speaker wses viall or il shows whether he

is strongly determined or whether he means something w ill happen in the future.

7. Once vour know what the history of a word is, vou can be sure what its only

real meaning s,

. In the sentence, “John ordered a cool glas of lemonade.” “coal” iy used aceord-
ing to irs real meaning: i the sentenee, "It wis a cool parry,” “cool" 18 incor-
rectly used.

9. Most people see experience according to the categories their native language has
set up tor them.

10, An Fnghish teacher’s main job is to correct students when they make mistakes
in speaking or w riting,

11, The way most native Anwericans speak Foglish is built into them before they
start to school,

12. “Whacha gonna do” represents normal sprech sounds as accurately as “What
are vou going to Jor”

13, Sometimes sentences without verbs make for effective writing. Thar s, “Sud-
denly fire exploded through the roof. Leaping, crackling fire, hillows of heavy
swirling smoke, 2 choking acid smiell as though all air had dis-.\ppc;\rcd" is ar
least as effective as “Suddeniy fire exploded through the roof. ‘There was leaping,
crackling fire. There were billows of heavy swirling smoke, There was a choking
acid smiell as though all air had disappeared.”

14, Fnglish spelling never follows any pattern.

t
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15, 1’y a miatake tosav, T hat was anawful hamburger” because asefal really means
fullof awe. . ..

86. There is no kind or level of Faglish which will sound good o everyvhody or bad
to evervbody ander all conditions,

87 Language is an arbitrary, svibolic svstems of sounds by which hunan beings
connunicate,

88 AWhen almost every body maies the same “mistake” in fanguage usage, it should
no longer be considered a mistake,

80, The EFnglish teacher who said, “Words that are considered obscene in vour
neighborhood 1y be quite aceeptable in mine,” is disregarding proper stan-
dards of decency.,

9. Correcting students whose dialeer differs from that of the teacher will help
them write wirh greater contidence and clarity,

0L The man who savs, “Baby, when | say vou dad, that's goed.” damages the
integriey of the English language,

92, Saving, "Baby, when | say vou bad, that' good.” is misleading.

93 Using the word “paciication™ in reference to the bombing of a town is mis-
leading,

94. Punctuation svmbols are inadequate to represent the pauses, emphasis, and shifes
in pitch that help to convey meaning in spoken English,

95. Preferring “She is working” to "She be working™ is linguistic snobbery.,

96, Any vocabulary based 1Q test is a reliable measure of a person’s intelligence.

7. The question, "Why did you bring the book | wanted to be read to out of up
for:™ would probably be clearer spoken than written.

0%, Probably the only ditference in talking to someone from eweney feet away and
from six inches awav is a ditference in volume,

99. The statement, "He was not unwilling to accept the position,” is bad English
because it contains a double negative,

100. There is no necessary connection between a word and the thing it stands for:
that is, a shoe could just as well be called an “ooblick”.

We've had some complaints that the test is biased, that it discriminates against

students whe have had good traditional training in conventional English classes,
but we can live with that complhint, since so many of the nationally standardized
tests have heen so openly biased for so long against so many of our students,
Besides, if students’ notions about bingruage are that conventional, thev badly
need the eourse we offer. The chairman of the advanced plicement committee
is probably in the best position to describe the general reaction,

Advanced Placement

Most af the people who try the exam have Janguage attitudes thae are the oppaosite
of the ones the objective seeriom looks for, Usually students who hear abour the test
assurnie it will allow them to demonserare their knowledge of eraditional granimar, a
misconception that feads to conversations like this one:

Srudent: 1 hear there's a wav to rest out of Eaglish comp, I'd like to try it since

most of the stadents in my section don't speak Foglish very well,

Department Head: Are they foreigners?

At FPCC we have many nursing students whao come from our own nursing program
and from focal hospitals, as well as students in allied health ficlds: these students
generally stick together and help cach other in subjects outside their carcer pro-
grams, Inagine the extra time these students would have to devote to courses in their
fields it chey could test oue of Fnglish comp! When the test was firse given, a few
students in these career courses attempted to obtain copics of the objective test—
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o\l an interesting test' Pd like o talh over some of the questions: with my
hustand. "= presunably tor the uswe ot other students i their tield as well as for

thenselves,

Bur oven it these students had obtained copies of the tesr, they might not have been

ihle 1o tivure our the amswers. Mimost every e the test s given, someone w il
sy, Ehere really isnieany answer o same of these Guations,” meaning questions like
the one that reads. “Fven though niost Arnericans sav Ity me’ they ought tosay
es BT

Fasaaliv rephy that this test s based on rhe composition coirse given in this depart-

ment in this school, We are tinding out whether or not the stirdents konow what lan-
g atitndes are taught in our courses, Hthey do know . then they van place out.

}.

Larry Skinner
FPCC English teacher

‘or the csay part ol the test, .lpplic.um are given choice of topics, and what

they write s read by oae least three members of the committee, more if there 1s
disagreemeat. Carrently, punplc who want to avoid cnmpusitinn are given these
Jirections:

W rire an essay on oie of the following topics:
Lo Worite toomies el me whar vour favorite radio station s and why vou think it's

4

N Lrll()d,

President Nivon ran for otfice saving that he inrended to “bring the counery: to-
cether.” Wrire 1o hon telling himehow well vou think he has done this,

W orite to the Prosident of Forest Park Communiey College telling hime swhar ie's
heen dike getting tebe an FPCG student, Feel free to make any suggestions you
wan.

W hat are vour plans for vourself at FPCCE Whatare vou doing here? What good
dovou think it will do vou to go here?

i1 vou fike draw @ new anial then sweite an accompany ing deseription of the
anitads habin, personalite, et B doesn't marrer i vou can'e draw well=and it
vonr Ik, vonecan juse dothe writmg past of this and ship the drawing.

And here are twao papers that pur ther writers direethy mro the second senester:

Wt e doiie here at Forest Park Commaunity College® Arrer all iy 3R vears

ohd, becn away from sehool for 12 vears and have prerey well established nny lite
o Lorh nritad amd Jobewise, Well, as far as myage is coneerned, T don't

poronh bedicve thar the aging process has any thisg tado with a persan’s ability or
destre rocfoarns Tengehy Lipscs between periods of “tormal” cducation may dull ond's

IS

apacing o sndy i Uthink dosire and derermination swill enercome this handicap,

Vil stans v canse sote tine relaed problems, b nathing that can't be over-
corne withothe help of an mederstandmyg wite, ho now we grer down to the merv-

or
-~

s HHIE JOR,

Poio g tiretiehrer enmolivd in the Fire Protection Technology Course, | strongh

reel thar e o regiires an e il for of knowledee inowhat we sametiies call “job
relared felds Lor example coonecad natare of tive, Jdocrrnedd hazards of ire-fighting,

s e ob adin tiee-tighting. ctes Vv planss needless o savoare o gain as much
i

N

H -|u~.\,.,-,!-_:k 4N }m“lln!c 1 these, .l!hl thL'l' ﬁL'l\l\.

Posi ~ wanting tooeain knoadedee, there evists another motive for being here:

TOBR ADVANCEMEN . Fhe trend inrhe fire service today iy wer what it used to
boo Dree was when experionce was the wle eriteria for advancement ccombined with

A

cert s amat at CpolinesTL odav, hwever, promaotion .h-lu-mla a ot on experi-

e coihmed wirh edieation, s riioe goes by, Flook tor more and more crphasis
to e phiced on edicarion, Whar o acruallyv daing is reving to prepare i sail far
the tatiee,
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Frealv befiese thar s expetieace combined with the know ledge T am gaining
here at FPCC sall help me iene upthe ranks mthe Fire Senviee,

Al all 1 ans emovimg i sudies, and have found them ro he beneticial, And
although bemg o student ey pose some problems for e, 1 believe the personal
SHSEICHON & pessibic socande e o compensate for the tew didicultios ye
cneountered.

My gobe s thar or an Tingao Zoologse 1 have heen asked 1o expound on my dis-
covery of the gork™ Fhe reader sl taihe notiee thar 1 have taken 1o opportunity
fooeapress s discovery ae g phasical, semibolic representation, That is, a draw ing,
My renons for dotig sl beenmse apparent in the conrse of this discourse, WAKLE,
L L

When was tvoang nan vinlurking upeon iy career T once took atest, A test to
extricate st tross the husy work seten of Fglish Comp L\ very interesting tese
this wass Two passs she second s cway on the discovery of a new animal. More
busvworh, b e s poe 1 due ie One hundreed statcments to which | owas to
disagree O e e e went, And so do b Here give the reader several
chote o ireples

“les alw s v PO to s g proposition e end 4 senrence with.,”

“You shenidn T ever tee cosiectoas in any form of written Fnglish.”

HUs it berter ronse by wards raher than ordinary words,”

cHere Dam ahonr 1o use naetaphor and ae's not in poctry, so there,)

Here Dt confos N worh oot 5 el animal, Ies s meeaphorical animal, A
Gork v dinguiie repeasent thon af ) tfeeling, 2 human emotion. This emotion iy
caned i vour mrhon by 00 g good word would be fruit) L fraie self contradic-
nons Amd, by omo eans self contradietians alone leading questions and statements
Abso quahry,

New the question shas cane tvoind s this:

BASHTRRTITN | benyr asked these QUUSTILSF FE3 50

Dothey wane the Tkt swerst doothey wane how | reallv feelr for what
parpose® Wl bdelc D apon these aneries, aind ser upon muselt 1 course of action,
Podeaded toaise o o b caiie rels, Aad ir o was hard, Prequentdy 1 found mvaelf
WANTIE to s ot dh L op ey teple o answer “agree” o the above (resHons,
Winch brings s co she e v vung ot “Cuork”

TGk 0 i e 0! ey eq! :k-:-ln\g\_ One, the sarcastic fecling mentioned
previonsiy.

Seeond s e fecies dhae Pongage iowhoe ar s, Language v whar prople use. No
right or serongs Wi hois e podeny that there are certain times and plaves where
certan nanners of specci e sieie appropriae, Dhere s no wnzersal right, And Tl
MWt llh' Wy l darn el }nh-.w-.

The third 1. e P g o ineh s, sa L see va larer,

//’l.’( f/."t ), ',"./."."'.'z ER AV K AT U

Wit oves o s e e Las ot canee b by tiat, or by chaee.
Phe eolloge the o e vorr vro o dedie st | e c\.i-u-rmwnr and change,
sl recenvad c e b e s chinns b minosarion. Whether or
ot it e Pogi D oy dong anvrhing starthmale ditferent from
Wt wos gomg e o ceenheor o athor two ver schools, the dvp.nrrmcm hired
penple whe wnted B ot Kaew the direction they wanted those
changes to nke Pho pdelospte that evabved has bean o muataal philosophy,

Sotnchodymakes s e e o three peaple ke ie ap, asiall commiteee
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(either impromptu or official) plavs with it a little more, and then the whole
department argues and re-argues ity and polishes it into final form.

Tt isn’t alwav s sooth going. In fact. it seldom is, since most of our statf were
chosen for independence, obstinaey, and voeal abiliev, But they were chosen,
too, for some shared beliefs: that tradition doesn't hallow much; that a come
munity college is an exeiting place to beg that composition, as we define it, is an
caviting subjeet to teachs and thar our students, regardless of where the Scho-
lastic \pritude Teste ranks them, can learn to write not just competently but
well, Tt's those shared beliefs that enable us to hammer out nolicies and proce-
dures that everybody follows whether or not they subseribe to the details,
It was another shared behief, that every teacher in the department should have
as much savoas anvhody else as to what the department does or doesn't do, and
a healthy suspicion that right should be guaranteed, that led to the creation,
three vears ago, of 4 set of operating procedures which were, in the usual wav,
argued, re-argued, polished i open meeting, and finally adopred.

The procedures detine membership as including “anvone who teaches a class
in English at FPCC L L. including interns of all sorts.”” Theyv suggest monthly
business meetings, called by the head of the department with at least three
school davs advanee notice (hut he sometimes calls them oftener than that),
detine a quorun s two-thirds of the full-time members, including proxies, and
include what, for our inconoclastic department, was a controversial statciment:
“\Members are c.\'pcctcd to attend meetings.” That provision was p-.lrticulnﬂy
hard on part-time teachers. who are ot required, or paid, by the district to show
up for anvthing but clisses. On the other hand, most of us felt that the part-
timers. who are generallv outside the polities and gossip. who some crowded
vears have no regular othices. whose mail service is erratic, would benefit most
from attending the meetings. And the svstem has worked. prnlmhly less because
the procedures snpulare it than because the five or six people care chough to
come. They reach one or two seetions for roughly half the money they would
receive under contract, they get ro fringe benefits—sick leave, medical insur-
amee. tuition waivers—and they gallaintly show up for a Monday class after
they 've heen notified on Friday that another “reserve” section has “made.”

It can't be the promise of voting that lures them, because, although they are
counted as part of the necessary nujoriey on most issues, the procedures disen-
franchise them when the department is amending the procedures or holling an
clection, Most unportant of the eleetions is for the Department Head, who serves
A tWo-year term and nav suceced him/herselt once. Departiment members may
nominate themselves or get friend (et a friend) do it for them. Then the
choice v narrowed by successive balloting unril one candidate gets a majority
of those vering—in the fast rwo elections a majority: of one, This svstem is more
ar less in keeping o itha pohey chacted by the district 4 vear or o ago, whereby
clections for chairpersans must be held every four years and two names sub-
mitted to the administration, We've been holding clections for five vears and
submitting a single name, So far our choice has been ratificd. Whether it's be-
cause the administration has not wanted to tangle with us, or because our choices
have been uniformly goad, is not, at the moment, clear.
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Phe procedures o nake clear, however, what the departiment CApedts, or
allows, its head to do. Aside from his/her obligation to “fultill thase Jduties pre-
seribed by district and college pohey ™ the head can call and chair deparninent
Micetiiags, appoint people to committees, assign suminer chisses ¢hut anlv as pre-
serthed by departmental decistonsy, aud carry out departmental decisions, In
carrying out those decisions, he “she s rgminded thar = Phe Head will consale the
departiment whenever possible onevery issae of anvamportance, He is in noosense
a tormulator of polievs only the Members acting in concert have that power,”
And that's whe we meet so oftens The head can be recalled. ton, by asimple ma-
jority vote, but the three people who have served the departiment so far have all
been popular, efficient, hardwaorking, nuagimative, and democrarie,

Foaluation

One of the niost HIPOFLINT Cotnimittees, signilied by the fact that its members
are clecred rather than appomted, s rhe Hiring and Retention Committee, Three
ot 1ty siv metibers are chosen cach vear for a two-vear term, and it i given the
sole respansibabiny for sereening, mterview g, and voting on every candidate, full
and pare-timie, for any: postion in the department, The head of the English Do-
partment, and the chairperson of the Hlumanities Division, of which the English
Departiient s a party are ex officio members of the committee, but thev are
not allowed to vote, and thev are bound by the decisions the committee nukes.
Membership on that committee nused to be g time-consuming job, bur now that
the college has stapped growing b leaps and bounds, and the English job situa-
ton across the country has made moving abour pretey unattractive, if not im-
possible. springtinie has become mre refased, Fven rhuugh we have anticipated
no vacancies for the st two vears, however, we've abwavs had ar least one.
S«n:llcfxlxd} gets llnc\pcrtul leave or ~.n|lluhud}' has to move our of the aren

Just as imporrant as the conumitree’s hiring function is the possibihry thar it
may ger involved in fiving, too, Mthough we may see ourselves as all superh,
there's the chanee that the public mav not share that clevared opinion, and the
clunce that some of us man go fron good to worse instead of good to better,
Fherc's abo, ina shraking job marker a perfeetlv nornul degree of paranoia:
who can be sure tha o \'clwnu-:nl} cypresed opinton won't ead \Hlllg‘luu]‘\'
i power todeeide that that reacher doesn'e =107 The carefudlv worked o
rufes sovering retention, ann-promotion, and denal of o Bve-vear contract (th
closest thing o tenure that exists in the Jdistrien) provide hoth procedures and

-
~

redsstrance, Fhis \.HH})I:H:_:' of rutes ~bonld b L'nnll(:{]l tn gi\'r the idt'.l:

When an the qudgment of the Deparnuent Hlead, suthicient guestions have heen
raveed abour an fosrrgeron's teaching compereanee, he will ln'im:r the tatrer e the
vrention ot che RO T aiching comperencd™ is detined to mclude: <) Classroom
perivrmanee. 2y Lol conduct as profossiomal ar waork,

Inarnwing ar judgment or classroomn pertormanee the comntitree will consider
sticdent apinton especnily, seadent Goaliatons, ir thev are made), and evaluations In
Departent and Daivision Clainnaa,

it composition conrses, e main test of a0 reacher's efectis efiess is whether his
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students will improve their writing. ..o 1 anderstood that there st be as many
wavs of teaching writing and language as there are personalities in our departnient
aind that the methods used to achieve the objectives will vary. . . The Departiment
Flead will visit three or more of the Tnstructor’s classes. . 3, Should the conmnittee
decide to cheek turther, it will follow these procedures:
4. A member or members of the conunittee can arrange to visit the Instructor's
clisses ar sueh time and inosueh a papner as not to disrupt mstruction. . ..
¢, The instructor involved nay write @ repore or discuss the situation with the
cunnniru-c.
A4y The conmittee will then take one of three steps:
I. Stop the checek.
2 Recommend dismissal, denial of a five-year contracr or non-promotion.
3 Or the committee niay otfer assistance in one of the two following ways:
a. Formal Asstancw:
1. A written statenient specifving the area where improvement is needed,
the kind of assistance otfered, and the dates involved, shall be signed by the
teacher, the chairnan of HRC, the Division Chairman and the Department
Flead, and the Dean of Instruction,
2. Two members of the Fnglish Department will work with the teacher,
One of these asisting teachers is to be selected by the teacher receiving the
awistance, and one elected by HRC, and aceeptable to the teacher. . ..
3. The assistance will involve:
a)  a minimum of five clasroom visitations, including one by the Depart-
ment Head:
b) informal discussion and review of the classes with the teacher receiv-
ing assistance:
o) informal discussion of attitudes and approaches. ...
b, The teacher involved will offer his own plan with the Conunittee’s approval,
3. By no later than the third week in August (more than a vear before formal
warning of non-renewal would be given under AAUP Guidelines) the assisting
teachers and the Department shall make their recommendations to HRC, o The
reconunendation mav be that:
4. no further assistanee is needed; or
B assistance should be continued into the fall quarrer; or
¢ the teacher should be warned that another contract probably will not he
reconnended.
4 The recommendation of the Committee is binding upon the Deparrment Head. ...
= “The reacher has a right to counsel at any point in these proceedings, if he feels
fris pterests wonld be best served, ‘

Although the CONMMILICE VOtes CVery vear on promotions in ~ink and salary
serement, the chiborate safeguards here provided have so far not bheen needed.

1hey were p.lrti.xH\' imvoked only onee, and it was from the misery of that

c\péricncc that the detuls were made as precise as they are now.,

At the time these procedures were written, student eviluation of instruction
was 1 hit and miss atfair, Some people asked for student suggrestions during final
exam period, some people wsed a standard form; some people just kepe on teach-
g and hoped for the best. Within the last vear, however, the distriet made
stident evaluation mandatory, and beeause there had been complaints that the
aniform set of questions wsed experimentally two vears ago was too greneral
to fit the special ains of individual courses, the new rules required each depart-
ment to develop o form that seemed boti suitable and cquitable, Tt wasn't easy.
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Teacher Evaluation

For several yvears FPCC Foglish reachers have asked students to evaluate their
counses, but evaluation was an individual matter until the Junior College Districe
developed apolicy that make stindent evaluation of courses compulsory, This vear
departmens ar 'PCC were wsked to ereate evaluation forms for students to use,

In the Pnglish department, a conunittec composed of course chairpeople and
individualy selected to represent ditferent points of view within the department
worked most of fall seimester 1973 1o develop evaluation forms for compositions and
literature courses.

In creating evaluation forms, we learned some valuable things about ourselves and
our department, We had thought we were in agreenent about our objectives for
English 101 until we began designing questions to see whether we were meeting those
objectives. In working out questions, we learned that we had some major ditferences
of emiphasis; and we were given an impetus to reconsider each objective quite care-
fully: when we realized we would be evaluated on whether we were nieeting depart-
mental objectives in our classes.

We had no written objectives for literature courses, and we learned that we were
not in the umpoken agreenient we thought we were about what we hoped to accom-
plish in those courses. 8o one of the major values of dcvcln{)ing instruments for evalu-
ation of Foglish courses turned out to be our own reconsideration as a department of
what our objectives should be for cach course,

Woealso learned that it is easy to sav that we can separate objectives and miethods
of reaching those objectives, bur it is nor so easy to separate them in practice. So
now we must try to work out basic minimum objectives for courses that still allow
teachers o include their own objectives and those of their students, and o use the
methods that work best for thens.

It the process of dc\‘clnping questionnaires was helpful to us, so was the opportunity
to include questions dealing with racial, religious, and sexual bias in the classroon.
We can use information gathered on student evaluation forms in college commirtees
such as the Comnittee on Sexual Fquality, and we intend to encourage our friends
in other departmients to include such questions on their student evaluation forms to
gain still more information,

Studenr reaction to the quostionnaires we developed for fall semester was favorable,
The committee had rested questions on students in their classes as we developed the
evaluation formis and had asked student advice on tvpes of questions to include.
Students said they appreciated especially the open-ended essay questions with which
we began cach quuestionmaire, We included space for comments on the evahmrion
farin jeself, as well as on the course and the teacher's performance, The comments on
the form will guide us in our revision of the forms for SPring seniester.

A Foglish Deparvnent faculty members favored student evaluation itself, but
somie faculty members were nirially concerned about possible isuse by adminisera-
tors of student evaluations, and about oss of freedom for teachers to use icthods that
worked well for them, We were aware of the possible danger of teaching to a form,
But atrer the department as 1 connnittee of the whole revised the questions suggested
by the smaller commiittee and worked out procedures for administering and’ sumi-
tarizing results of the student evatuations, those initial concerns were overcome and
faculry members were reasonably satistied with the forns we had created. We will
revise the questionnaires for spring semester and perhaps revise them each semester,
but we now see some advanrages of departmental evaluation by students, We alvo see
more work we need to do as a department on reconsideration of course objectives,

Sallv: Souder
FPCC English reacher

S;lll)' doesn’t mention the cighr hours the dcpnrrmcnr spent going over the

form question by question, nor the more than triple that time the committee
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pent on the task Bwe sweren't satisfied, we were at et tireds And when we
mbulated the results, we found that two of the questions had confused the stu-
dents coough thar their answers were unreliable, Beeause the district rules pro-
sibited teackers from seding the actul forns until after grades were given, and
heease sothe students wanted to discuss the results betore the elass broke up,
the Foaghsh Departent paired oth i teamis ro summatize the results, The original
ntention was that the evaluarions would serve a double purpose: helping teachers
overconie wiar students sawas shortcomings, and helping administrators (or
Jepartinentat committees) make retention decisions 1f the sttt had to- be cur,
Viavhe we asked the wrong questions. By and large, however, what most of us
ot were fove ferters, We ware touched and flatcered by the results—but not much
{

wlpad oseemy where we go wrong,

-
[

Rt nd Biae Comimitte

Pagually important and perhaps more influential in terms of how students see
the ddepartienty i the committee on Racism and Bias, (ih.lrgcd with examining
CVOTY prospective testhook for implicit as well as overt racisin, the commitree
reviews the hooks that have heen pedagogically approved by course committees

-
-

vid nakes 1 speaitie detanled report onany hook it finds biased, The commitres
operates under the following gmdclinui:
AL texthooks which include professional w riting by nunther of authors, whether
the books are readers or anthologies, must be traly mregrated. This means that:
A Blacks must be represented sutticient, not token numbers and
b. Black writing must not be relegared only to a segregared seetion of the ook,
it wddition, we recommend that Black narerials other than resthook selections be
mcinded i those courses which use other natertalbs, Poroexanple, a0 102 section
enpitasizing tilkn should include tilms with Black actors and Black filmes, A jourmibean
s which reads newspapers should read papers like the S Louis cAreas and the
Bladk Panther nesospaper as well as w hite papers. 0 12-9-71)
Seria s 1 coneern of the RAOB Commitree, not necessarily treated in evacthe the same
terins i apply to FaACisnt,

Vs o resnlt of the cammitted's reconnendations, one maior test, wsed by almose
cvervone o the dopartmenty was dropped becase it gave insuthicient space to
black Timguage and biwck writers, and o supplementary test was onthiwed for
ppea seastn Asoan ahditramal resuls, some members of the department fill oue
Mose comment ¢rds thar come with examination copres: by \L'r.n\'ling siich
phriws as “\W\ hore are the Bhcks or "\What h.lppcnul to the Induns:™ Never-
theless, we have o long way to g, and some of us think thar what began wdl
s become tostle o paper eomnetinent,

\ Persnal RL'\PHH\L'

Woeden the s tow e mseetions of higher educanon have had o experience
HHe s Gt e o Fesnintions protssing that they would adeir that the sociery
te ot as coestrtared e eeadet crhinee omes Phae this pramise was segquired by violeney
OF wrt o ot sieteosioe bivopctiv s snndeato on o varons (:n!lr:_w Crmpiises e es
S LT TN I AL TR RIS Regandioss v il the protest b Shose e charge, namonty

‘a2
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studies programs made their way into the scheme of things. Along with these pro-
grams vame the hiring of minority individuals as faculty members and the admission
standards underwent some radical changes.

In spite of all these changes the colleges fell shore in achieving the crucial element
of implementation. 1 see one compaonent of this variable as being constant evaluation,
Weneed toask these important questions: Daoes this work? What made it work? How
do we know it worked? We muse concern ourselves with the task of evaluation if we
are serious about the true inclusion of minorities throughoue the English curriculum,

The resolution coneerning the inclusion of minority cultures in reading and teach-
ing materials which was passed by the Tusk Foree on Racism and Bias of the National
Council of Teachers of English in November, 1970, is an excellent picee of legislation,
The establishimenr of a Racism and Bias committee in the English Departinent ar
Forest Park iy a good idea, bue the execution of the Racisin and Bias Committec's
recommendation depends on the deparrment as a whole, Fstablishing a commirree is
only one step inimplementing the legislation. Te does not address itself to what is to
take place after the reading and teaching materials have been included. If this question
were ta be answered, we would find thar we have not carried out our responsibiliy:,
The question that we must ask again and again is: has the passing of that resolution
really: changed what is acrually caughe in the classroom? The reason that question
cannot be answered at Foreat Park is thatr we have not followed upon the legislation,
People have vored not ro use texebooks thar are racially: biased because they want to
make @ gesture of goodwiil—-perhaps because they are atraid to vote against it—but we
have not mide sure that anvthing positive actually happens in the classroom. Things
go on much like alwavs,

There are some valid reasons that real change doesn’t wake place. Many white
teachers simply don’t have enough information about black language patterns to teach
them adequatelys this feeling of inadequacy causes them ta shy away from teaching
the subjece mateer in class. We need workshops, budgeted money o bring in re-
souree persons, bibliographies, and some svatem of allowing black teachers who have
eapertise to share it without overburdening their schedules,

No progress is being made unless we do give individuals an understanding of the
world in which thev exist, not juse the white part of i, and chae understanding should
be the core of the educational process, It Forese Park fails o provide this whole view
for all ity studenes, 1t should not enjoyv the reputation of being a firse rate community:
college. Courses, for example, which deal with material coneerning blacks (black
Hrerature, black humanities, and black history, for instance) sell sutfer from a lack
of enrollment by those wha are non-black. In Modern Black Writers, a course offered
by the Faglish Departmene, there are seldom more than one or two white students.,
The whire students who do enroll for these courses, which must operate as discussion
groups it they are to be etfective, are ofren intimidated or atfroneed by staremments
made by hostile black studenes; the white students feel our of place and sometimes
drop the course, The black teacher has a dual rask, reassuring the white students that
their expericnces are valid, too, and that they have something to contribute, and at the
same tune allowing the black students to feel comfortable ensugh to discuss their real
points af view. Both groups of students must keep their confidence in the teacher,
because onee they become suspicious, real education disappears. And white students
might aceepe the need for understanding black culture more readily if we gave more
emphasis to all nunoriey culrures: Chicano, American Indian, Asian-Aunerican, Bue

“altnost none of us have rraming in these areas, and even Tess material is available, Issues

such as these muse be addressed, however, it our atempr to back up the resolutions
we pass with actual performance is going to be more than tokenism,

Although Forest Park’s Foglish Department has made «ome progress, it has sone
raw tssues to which meaningtul consideration muse be given. If the Raciam and Bias
Comnittee 1s to realiy work, at niuse be furnished with aserucre which will enable
the members of thar camitree to carry our the decisions niade by them Three vears
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e puml. and the pave at winch we have moy e has been tortoise-like tonard the
cure of education.

Ha t!c R. Jackson
FPCC Fnglish Teacher

Head of the Deparinon

In \lkpurmu.n whith ks soomany aroup deeisions, it might seem that
the Iu\l N .mrd\ a figurchead, but lLtuu]\ the head ecarns the nine hours of
refeased tiie that goes wirth the pesiticr GV full load for a unnpmmnn teacher
is 12 hours, or four courses: n \lantmum] Jeesion, a mmpmmun teacher is
amotie who teaches tweo writing sections and we all do that) The head works
ot the budger, prepares the whicditle, counsels students. keeps the peace, cor-
relates FPCC'S program with that of the other two colleges, explains and re-
cypliins the thnlnum\' philosopliy to the rest of the (n]]cs_t. and h«rhts for
our position when the gomg gens rough. Fe tthe pronoun is currently accurare,
event though the terne “head ™ represents a deliberate avoidance of sexual pret~
erenee) aho visits Clisses, onee a vear by district requirement, but several times
i actual practice. smen e fo al visic tends to e intimidating and gives only
almired preture o v hatacn il goes vn, Besides these duties, which result in a
lot of ten-hour davs, the herd renains ameneber ot the department, with an
equal might te produce acw deas,

Phe Fridov cvenmg insesvive et ings, held ugul.lrl\ since fall, 1972, were
she head's den and thes ve done more, perhaps, than any thing clse to circulate
Lvely teaching methods, anite \lqnmnuu phllmuph\ and create rcspcnt for
what our un'lum-u don W don't mvite outside talent, although we're not
opposad o it insteads s teacher, sometmes two, ke detailed presentations
of thngs thar have worhed for then, We've seen a video tape of a poetry class
i seston, Weve bean taght how to teach nursing notes and vocabulary, with
the assignments hetore u AUEve watchad a et of Jides contrasting ghetta stores
with rlu npll lene ~ numln and murlur st thlt \hn\\Ld .ui\erImers .1ppc1]ms,

our own ~ru_!'_.~.t . .-.:-.\i we'lve w mhul tlu’ dh‘g }nuultmnn\ 3 hrc ature dm
ade. Woeve observed oterdhoe using aconunercial film to teach somie technigues
of wrting, We luve, i short tanghe cach other,

Npran T

Certemly the energees of departient imembers are nut contined to the depare-
ment el Weve p-wu.l for, and partierpated g cout le of interdivisional
rese el proreets, one testing whether o grading ssrem of credit/no entry was
Nrore, or less, sitsfictory than the conventionmal svstem ad another measuring
whether rents rated “easy roadiags buat COVeTing the sanmie concupia as those r.ltul
“hard” 'ul}xul poor readers without antagonizing more snplnsm.md students,
Soane of us worked hard ar deart unl.mlmn until the war finallv wore itself out.
and the Suprane Court's decison on abortion has made that kind of volunteer
conmseling Jess nevessary At least one member donates time for rcgnl\xr book
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reviews o comety gronps, And thoase of av whow sev s sintable have heen
weve i the ealtege Conmnntee for Sevaal Paaalny, by et two Paghsh teach-
ers have heen instruments! in accompbshing what we were old eouldn't be
Aot withonn I TR Ty b for o8 \l‘& vl L'\;uzpﬂ:cm \'1'\‘4!:!\&{ J \i!'np i
davocare eenter tor those pro schoal chiuldeon who used 1o st on thie tloars our-
sude e Clasaranniy, o ntg tor neiea vor daddy or sester oe imceler ta come
ot of ol

] rap. ta Center

\.\ [ | Ul A ot er colpe m LTI (TR INY [SATOW 'I\L Ty \l\ (R} \th\n‘\ W ha \.m-
sat tnd e cener o] i ‘\-IH vty tar the care at their preoschoolers, e
L T IR B TR ST T U A AN RN wotnee wettended imcthe ibrars s catereria, studen
o, es, lathwans, or l“LHLhH“ chisses with theil parents, W gl s potential
stendent ponaiatian thid wonld Loealt o uu\pm\m ild vare faetlinies wery pro-
vadeds F i Pores Paskootie sl child eare cnrrtenlun, i has been wnding ity
soehogr s otier Toeai Aoy B b erships s porcanent caild care Center
e ctat ecenvad by e a pprroval,

Mo eded o pre school venrer, and swoo women in the Faglish Department whao
Are et b ot the m,.uu Cammnntre o Senanl gquahn e Lled the joh o} coopdi-
nating l---'\--v Park Stndon Camil, child eare tavuliy, college administration, and
other mereresad mdiniduads o oo o e remporary tacthinn called “Drop.
I llu' Newversher, 198 0 fmgyey, 197, ArTIngenents were monde to seeure o
Lavgre rowre b the sdenr cenece . wandem AV h ml\ for a4 protessional direetor
teacien, end domrens of et vy teent, and supplios o operate ti center tor the
s serrester. \{m\m' reacher was lirad; \M!.\Ill:t'-- were rtade ror staloand
stdent votunteer worhers tor the center, arrangeients were made for uumvnmr
the chifare o and s advisory Board o s sondents, and SRIRUITRNRC fornmed. \r
IR AR IS EERNTYY "'1--""“.-. TTOR FL TIR TRT NI PN TN Gy, |hl s hes werd conplerad.

Moot s B s dvne, we o were abite ro diseriss annd slan the phil mophyand
gt ot e center o provide ereative snd cducarional ac ity toe the children, MW
wied o ceonraee thens to ot with ehhren o othier raees and ethinie back-
:,H'ul"\ I, Todhow fee plis and evdhiidung ot et iies, to nerading e new artistie

i el o prennde healthy aetnvaties tor pl\\\u ab growth,

Fhe conter vpenad an Lentars 280 1074, 1 the Notrs of S . 1o 12 noon, at i
vt e houe tor each child, There e e adult tor every sin children prosent
aif the ne o the supplios heep ralling in trom our generos triemds, we've heen
nflvl'm" heosworvices wind resomreds of e thester, st denral, Faglish, aoud
piaeal eda e 1y ‘Itlnmu ents tor varied chifdren's actvities, and we ook forward
Peoenpitniing Chaaps b tall sernester,

BN (\i\\ll e has poat thoe rao nghsh teachers i close working contict with
s U s i ather parts ut the whiool, and with sunden orginzations, and has
crabiled thers roc o ey elyv b budeer and plant opcrations, \Wee fonmd thar
lutnu approachimye the adiamisa gnon an NTR I prroevect, the commnmttees um.]nuul
ol Loty sershers Frons varions doepartienes, studoas, and orher volunteers, need
o b s o thoar vor e patpose amd huve agreed on how ro achieve tha purpose,
]'..-- l|, it al |).1 "ll\l RO R A TSN T A RN ] l\g-l'\un\ “'HHI e HII!II.'iH\-\- \h(lllM ln' I'l'\})()n\ililk'
to oyl eqii, ot |n||u||' irnd unllulmn taterads, W ot lar o practeal g'\'l)('l'i-
cence e hose racd o o to, et thee s Jonee,

Phas s oy ipahed project. We Nive comanitted onescves 1o warking for
periiaen e oehe iohe iy fe ton at neeght care center, certiticd by the state and
fusnded it regular Drerier Tandwarn, B TOr o, weTe prood thae we ot starred,

Iynoe .\ug‘l
o | mrlish reacher
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That's part of communty college English teaching, too—heing: part ol the
community . With less interferenee in private lives, perhaps, and cerrainly with
less judgment of private moral standards, we still must involve ourselves more
with the problens that keep peaple from coming te college, or farce them to
drop out enee they “have begun, We use the Enghsh Deparomen Sehiolarship
Fund, suppurted by faealey donations and the praceeds of a three-day buok sale,
t provude cmergeney funds. Tt buvs an nn;mticipntcd testhaok here and therg
it pavs taition that the regular tinancial aid serviee can't covers it has bought
somie cafereria meals for hungry students and, occasionally, paid baile Mostly the
loans are returned. _

W recognize that we are m danger of sounding siugly pleased with our-
selves, We know our proselety zing can get shreitl and a bit riresome. We are
aware that we have a long wav to goy we're even aware of the possibility, re-
mote, we think, but there, that we may be going in the wrong direction, But
we keep oon talling about our philosaphy and our program beeause we're con-
vinced that its nght for us and right for our stundents,

We didn't ask students to write about what we do: the ones that like us are
too adulatory and the ones that don't, won't, We did ask the Humanities Divi-
sion seeretary what it was like working for us, however, and we Jdidn't threaten
to tire her it she sand unkind things,

Worling with the l'.ngli.sh Department

After 4 sis months stine in the Regiserar's oftice ar Porese Park Communiry College,
working with student records, T decided that womewhere along the wav during that
siv months 1 had Jearned o adopt, as my own, the philosophy of the open door
community college, but thas T wanted to work inan otfice that was a little more akin
tor the kind of seeretarial work Thad done before, Soar the first opportunity Tapplied
for a rranster and ended up working as the seeretary to the Dircctor of the Allied
Medical Developmient Project, Sinee the projece was funded by a Rellogg grant, it
did have a completion date, and when thar day arrived 1 found mivself wirhout a boss,
without a job, but stilban employ ee of the St Louis Junior College District and vahied
enough that the Dean of Instruction gave me some atrention=-at Jeast long enongh
to see that [ gor established somewhere else on campus., There was a little misunder-
standing, probably on nry pare. but being human I like to think orherwise, It was my
understanding that [ was being “placed™ in the Humanities Division to help out for
a three week stav and we would talk about my working elsew here when that assign-
et was over. At the end of the three weeks 1 learned in ratking with the Humanities
Division Chairman thar he had she idea thar T was here permanently, Therefore 1 fele
a bit like a “budget transfer,” or something about as impersonal as a st of numt.ers,
And, needless tosav, THad a it of resentment for awhile,

Abour sis weeks hater T was aifered ajob by one of the top cchelon administrators
which would have been a considerable salary increment--but 1 found myself relue-
tant to give hima positive reply. 1w anted to think abour ir.

Then the evaluation process began for megat least ona conscious level, What were
my considerations? To shar could Tateribure n reluctance? I'¢ vays thought of
myself as being a berter than vompetent secretary and here wae a0 chanee for ad-
vancement amd, afrer all, Thad been just “placed”™ here. So | called the adminiserator
and told him I'd teave the decision up to him, that T had more or less decided my
reluctanee was thar B rather stay closer o the student poputrion, cre, He replicd
that he had sensed my reluctance and thar perhaps 1 should not give the students all
the vredi,




LEACHING ENGEISHOIN EWOSYE AR COLLLGES

More thought and solt snabysis, etes Why did 1 el so drawn o these people? And
deny it I might, but believe i Fcouldnt any longer—1 was a part of the division
already and hadn'r realized when or how it happened.

Since the Foglish Deparrmenr members were the closest to me in phvsical prox-
imity b was maturallv exposed ro them as individuals more than to my other depares
ments. Bui somchow it was miore thag physical exposure, So 1 began o think of them
as individuals and to nike evaluations on that premise,

I'soon Jearned why | had beeonie so loval to my fricuds in the Foglish Departient,
They cared about e, AWhy was that so important to an old pro-secretary in her mid-
thirties with a family to love and care for? \What Because we all need to feel “cared”
about, and that what we are doing is contributing to the overall scheme of things,
right? For the first time | realized 1 am” and they had made me realize that, simply
by extending warmth and understanding. 1 remember thinking, “I guess I do have
something o contribute afrer all—if so many educated (reverse snobbery here) and
talented people bother to care abour me.”

It soon became apparent to me that this is the ingredient that keeps many students
coming back serwester after semester until thev have literally exhausted all of the
Hurmanities offerings; these people really care about their students too, Thev are not
reallv awesome, rather unapproachable Professors of English, bur warm human
beings that contribute hours of their time bevond class schedules and required office
hours to spend time with the individual student. They really care if the individual
student learns to write to the best of his ability, Thar, 1 discovered, was the real
clincher: “to the hest of his ability.” Some of us only live up to our potential when
it is expeeted by others and pointed our to us.

[ think that's what “my™ Faglish Department does—they point out the student’s
petential and expect them to somehow realize it Thev're not too concerned with
sandardized grading svstems, or even a pass fail systeny, but thev are concerned that
the individual student decide for himself what his goals are for the class and if he,
as the student, teels he has acconiplished those goals, That in itself requires a ralent
that does noc come neatly tied in a bow with the master's degree—that takes caring.

Did all of FPCC's English teachers come already equipped with that special knowl-
edge? Mavhe, Did FPCC somehow indoctrinate them® Mavbe—we have some ralented
students here, too, Does FPCC have Utopia in the Foglish Department? No, T don't
think so, but we're still trving, Do we ever have problems? Lots of ‘em. But somehow,
asin all families—we seem to work them out and go right on from there,

Pearl Brown
Humanities Division Sceretary

We agree that FPCC 18 a goad place to be, perhaps because we agree with
the student who wrote in his journal this vear: “I've found out in this class that
college isn't just for bright people, Tike T used to think, 1t's for people who

want to fearn.”
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English at Hinds Junior College

Py Cot e Rural roots, 19170 Bounded by a cotton patch, a state highway, a
penal farm. o church camp. Dormitories and commuter parking lots., Vocational,
technical. academic curriculums, N §0-acre campus with golf course, airport,
and cattle tarm,

Vi Faarisi Corigeu i v Systems approach, accountabilitv, career cducation,
non-print micdi, Roll call, fectures, tests, Open classrooms, individualized instruc-
tion, independent study, Fhirteen approaches in Freshnan Composition, multi-
interest prograns w sophomore literature, Beownlf, Waiting for Godot, Devils
and Demons, Lurobiography of *Valcolm X, Willam the Conqueror’s “Speech
to His Froops hefore the Battle of Hastings,” and Exquire. Encounter experiences
at the penal farmn a medioval meal, commercially published student writing,
stindent inventions sccompanicd by drawings and written reports. Varied, evolving.
I]c‘.lhlc.

Fine Poeere: Communityinterest microcourses, a hunanities journal, a career
cducation curriculum, Opumum working conditions, Continuous tlexibility,
~ )

Pae Eacrsn Factrny: Tweney-tive strong. Farmers, Sunday School teachers,
tenthook writers, chets, parents, entertainers, seholars, Renewing passports, chang-
g dupers, empathizing through student journals, creating slide/tape programs,
Pants suits and - parasols, sneakers and Botany 306, Versatilitv, camaraderie, en-
thusiast —and i oceasional mint julep.

I hese teinbers of the Department collaborated to write this article:
]

Groorad VBRAH AN ANy Laster
Sawwory Boyp Jrassie Muse
Praay Brisa Nt AsninG Prens
Jussiny Cavnrpeum Nink ASN Preweay
Jrriy Cark Ritry Porter
Brory FursiosptRoER Joy Rem
At Hoawrm Ry SHEpPHERD
B P Phaweas Foaar THONPSON
Prvust Huams Porry ‘Fieeasan
Sy JENKRINS Dosnya Vinsos

Joas Wi
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The Coll.ge

Hinds hmior College is Tocared in Ravimond, Mississippt, o sl town with
a population of almost two thousand, situated near the Jackson metropolitan arca.
Like all other pubhic junior colleges m Misissippr, FHlids was fonmerdy an
agricultural high school, established in 1917, The expansion of Hinds Agricultural
Fhgh School and other such schools in Vississippic was the result of 4 1928
Fegishinve Aet which divided the state into sinteen districts for the purpose of
locating a junior college in cach, Because of this carly svstenatice p];mning. the
establishment of future public junior colleges in Mississippi s umprobable; how-
ever, branches or etensions of existing junior colleges have been established to
dccommaodate grow g commumity: needs. Hinds Junior College presently operates
4 branch in Jackson, Mississippi, the capital of the state, and construction on a
branch m Vicksburg is underway,

The enrollment of Hinds Junior College has increased steadily since its begin-
ning. | he enroliment during the 1074 spring sciester, including dav and cvening
academic, technical, and vocational stdents is approvimately tive thousand. The
open admissions policy of the school has been a chief factor in its consistent
expansion, Students may enter Hinds" academic or technical programs under one
of three conditions: (1) a diploma from an approved high school, (2) a minimum
of fitteen high school units and satisfactory score on the American College
Test, or (%) sarsfactory grades on the General Fducational Development Test.
Vocational students niust satistv only one requirement to enter Hinds: they must
be ot cmployable age upon completion of the vocational program. Besides ity
apen admissions poliev, some of the eredit for a continuoushy expanding enroll-
ment iy due to reasonable rition, Al full-time dav students ar Hinds pav $100
per semester; part-time: students pay on o pro-rated basis per semester hour,

Hinds Junior College, unlike many communite or jumor collegres, is not solelv
2 conunuter <chool. Fight residence halls howse over a thousand students from
the four-counts supportive distrier (Hinds, Warren, Rankin, Claiborne), other
states, and some foreign conntries.

Admmistrativelv, Hinds s governed by a Board of Trustees which consists of
twelve members from the four-county districr. The ofhicial representative of the
Bowrd s the president of the college. Following the prosident, the adndnistrarive
Prorarchy consis of deans, division chairnien, department chairmen, and instruc-
tars cwho hold no rank).

Instractionallv, Fhinds - Junior College has over seventy departments, The
Lirgest s the Faglish Department with ta enty-five instructors—-nineteen full-time
and Siv part-tinie,

The Englivh Facelry

Fhere are three mien and nwenty -two women an - the English faculey ar Fhinds,
with o madian age of thirey-seven, and among them are former high school
teawhers o salesman, o seeretary. a0 tennis coach, an editor, and g nhinucter
aperators notores elises, mechames, gourniee conls, camera butts, folklorises,
e s, carpenrers, artses, eonetlogits, farmers, archeologists, printers, col-
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lectors, travelers, paper hungers, and an aleohol consultant,

The departiment maintains active membership and officers in such pmfussimml
organizations as the Hinds Junior College Fducation  Association, Mississippi
Fducation Association tone member is the immediate past president and one
member currently is on the Board of Directars), Mississippi Association of Fnglish
Teachers, CEA, CCCC, NCTE, Southern Literary Festival, SCMILA, SAMLA,
amd MILAL

Participation in programs and hosting institutes and workshops have become
routine departmental responsibilities. For the past three vears the department
has planned and hosted a workshop tor Mississippi junior and senior college
Fnglish teachers, In 1974 the Fnglish department hosted the Southeastern Confer-
enee on English in the Two-Yar (.Jullcgc with the program chairman and the
local arrangements chairman trom the department. In addition, every department
menmber served on a local planning comimittee for the conference. Department
metubers regularly participate in local, stat regional, and national conventions,
frequently serving on programs. A generous departmental travel budget assists in
these arcas,

Members of the departiment have also served as consultants in workshops on the
svstems approach and rechnical writing, In 1970 several faculty members served
as coordinator and consultants for a five-week Fnglish institute held on the Hinds
campus, an institute offering Mississippi junior college English teachers opportu-
nities for professional growth through intensive study of curriculum design in
Basic Fanglish, A similar institute on curriculum design in Freshman English was
held in 1972 and again participants developed prograims of studv tailored to the
needs of their students.

The Fnglish faculty not only teach writing, they write. In developing and
implementing the Fnglish program, tiv faculty discovered that appropriate text-
hooks and commercially prepared media materials were not readilv available,
Unable to find a teae suitable for technical students with a broad range of abilities,
interests, and needs, two instructors published in 1970 Writing and Reading in
Technical English. By emphasizing practical application rather chan theory, rules,
or rhetorie, the authors have developed a functional approach to the teaching of
technical writing. Another instructor has devised materials for the developmental
student—materials designed on the Hinds campus, classroom tested and revised
for five vears before being published as a textbook, Alpha, in spring 1974. Other
texthooks by departmental members are Handbook for Student Writing (1972)
and Writing for Occupational Education (1974). Additional departmental pub-
lications include book reviews, scripts for educational television productions, and
articies in professional magazines and journab. Por the past two years a department
member has edited the SCETC Newsletter, assisted by all other members. Forth-
coming fall publications include pamphlets on the thematic approach to British
Literature and pamphlets on oral and written communication for career-oriented
students. Ten of these patphlets will also be published us a book, Practical Com-
NGO,

Such diverse abilities and interests of these energetic individuals combine to
produce a flexible and innovative departiment.
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The English Curviculum

In 1968, after ontensive research, professional consultation, and  meticulous
planning, Hinds Junior College instituted on - college-wide basis the svsteins
approach to mstraction,

A svstems approach, although applied somewhar ditferentlv within various
cducational institutions, nevertheless includes some basie precepts: (1) that pre-
resting be adnunistered to students at the beginning of a course to determine
their level of achievemenr; (2) that written instructional objectives be given to
students at the beginning of cach assigned unit of studv; (3) that these objectives
offer the students several learning activities for purposes of masterv; (4) that
testing or evaluation mclude only that material specified in the objectives; (5)
that the entire instructional dcsuzn be modular to expedite revision and evaluationg
i16) that the student assume an active rather than a passive role in the Icarmng
processy and (7) that the teacher assume the role of manager of learning experi-
ences rather than the traditional dispenser of information, Because of the open
admissions policy at Hinds and the subsequent wide range of student ability and
achievement Jevels, it was behieved that the svstems Jppmach to instruction would
be an etfective means to reach the greatese number of students. In converting to
the svstem, however, haste was |lldlLl<)llsl\ avoided; a time span of four vears was
allotred to complete four important phases of the instruetional progran: ph.\sc one,
the writing of the instructional objectives; phase two, the planning of the learning
activities; phase three, the composing of test items or evaluative criteria for the
objectives; and phase four, the refinement of the instructional program.

An cliborate Learning Resources Center offering multiple services, resources,
and facilitics assists the nnplcmcntatmn of the svstems approach. The Center,
occupyving the entire first floor of the library, is cqmppcd with a dial access svstem,

carrels, a television studio, and two classrooms designed specifically for ‘multi-

media instruction, The statf of the Learning Resources Center work conscientious-
v with faculty to assist them in planning multiple learning activities for their
instructional objectives.

To assist instructors in the evaluation of students, a testing center was also
established. Such a facility enables students to take unit tests whenever they are
prepared.

The English Department, adhering to the philosophy of the svstems approach,
has led the institution ininstructional development. Besides establishing a central
departmental file of objectives, tests, transparencies, and handouts for all ap-
proaches, members of the Foglish Department have worked closelv with the In-
structional Development Officer in developing numerous media materials The
svstems approach and the Fnglish Department have proved quite compatible.

Fresuatan Contposirion

Freshman Compaosition (English 1113-1123) is a two-semester program required
in all weehaical and .u.ulcnm curriculums at Hinds, To meet varving student
interests and needs Freshman Compaosition is offered not as the traditional two-
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SCIESter sequence but rather as a progran of -.1ppmnchcs. or choices, from which
the student nav selecr the needed or desired approach. In the first semoster ten
appraaches are otfered; i the seeond semester cight are offerad,
\}\prn.u'iwx otfcred only i Preshnune (fumpu\illnn |
Basic Independent Study
self-Discovery through VWriting
Thenne \Writing
Writing about Science Fiction and the Oceult
Contenmporary Composition
Approaches ofered in Preshiman Gomposition 1 and Freshoan Composition 1
Business Writing
Technical Wrinmg
Writing abour Current Iasues
Honors Cotposition .
Independent Study
Approaches otfered i Freshiman Composition 1
Wity about Literature
MWriting about Film and Drana
Creative Wrining

All of these approaches emphasize writing, for the Freshman Composition
prograni at Hinds College is a werining program. To insure this emphasis, Freshman
Compostion has course abjeetives and units of studv that apply to all approaches.
Fach approach centers its subject marter and organizes its learning activities around
these objectives and units,

Dhuring the st semester seven units of study are covered: planning the com-
position, patterits of orgauization, the furmal outline, the paragraph, documenta-
rion. the wword, and the sentence, These units and the accompanying objectives
may be taken inany order, redetined in anv wav, ar presented through any subject
natter-~so long as the units and objectives are covered by the end of the semester,
Thus all students in Freshman Compaosition |, regardless of the approach, are as-
sured that they will be exposed to the same rhetorical principles and cmphases,

['he second seniester course is similar in organization to the first semester course
but ssane choiee is penmitted in the units that will be studied. Five possible units
are otfered: parteray of organization, litcrary analysis, imaginative writing, practical
communication. sid the library research paper. As a nunimum reguirenment cach
approach niust melude the unit on the library researchi paper and anv other two
u i,

As 3 resalt of the course objectives and units of study applicable to all ap-
proaches, several practical matters are casily handled. A student mav chaose one
approach the tirst semester and another approach the secomd semester without
fear of being at a disadvantage as compared to the student who takes the same
approach hoth setiesters, In addition, the recording and transferring of credit
iv facilitated, The college aatalog carries one general desceription for the first
SCHICStCT program amd one general deseription for the sceond semester progran,
Thus, when 2 stadent has completed the courses, the student’s permanent record
simply shaws siv setester hours eredit in Fnglish 1113 Freshman Composition
and Eoglish 1123 Freshian Composition I.

O
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Orther marters, however, have not heen solved so ¢ asilvy spumull\. informing
stidents about the muin- -approach program, selecting teatbooks, and nnl\mu
Bast-minute facults sehedule adjustments, But whatever the administrative nruh«
lems --solved or umsolvaed —the stident at Flinds Junior College may (lHN)\L an
approaciin Preshman ¢ omposition that meets the particular .nlnlm ar InCerest,

Basic bidepeident Stndy

Fhe Basic Independent Study Approach o Freshman € annposition was devel-
oped for the student who cones to college unprepared for college compusition,
\ppru\mnrd\ twenty -tive pereent of the students who enroll ar Hinds Junior

College are in this category, Thar AT scores in Foghsh are below 14, their
Purduc scores in F nuh~h are below 105 and their high school grades in English
are below average, Whatever the cultural bul\gruund of these students, tl\u
have several characteristios in common: they have experienced a high incidence
of medioenity or falure in previous Foglish courses; they have never understood
the purpose of “Foglish™ as a classroom discipling, thev have neither the skills
nor the contidence to write clearle and coherentlvy and they are somewhat less
than cestatic over the prospect of learming to write. Basic lnucpcndcnt Studv,
developed with positive and sound luxnnu, principles and with the student in
mind, was designed to meet specitic needs of these students and to assist them in
the fearning pracess.

The instructors for this approach are chosen because they have evpressed a
specitic interest in the progrant. Although the course is deseribed as independent
studyvy when students enroll they are scheduled for a spu‘mc hour three davs a
week, and thev meer with the ‘class three davs a week for approximarely four
weeks, During this time rhev are ina class of .1ppru\nn.1tcl\ twenty studenes, and
they renmin in the group until satisfactory completion of the first w riting assign-
ment, Then students are given the opportunity to continue working at an individ-
ual pace and are divided into smaller groups of siv to eight students that meet
regularlv with the instructor, Although detinite deadlines for cnmplgtiun of the
work units are suggested, the stdent is not penalized for not mecting the dead-
lines,“The student. who can work ahead of the deadhines is cnu»ur.uzcd to do so.
[f, at the cml of the semester, a student has not completed the requirements of
the course, an 1P ¢In Progressy grade i recorded; the followi ing semester the
student L'umimlL‘\ the course until completion,!

The materml s divided into four parts Writing to Deseribe People and Places,
Readmg and Writing the Narrative, W riting to I \plnn. and Grammar and Usage.
Fach pare is divided into unies, and each unit hnums with a fist of objectives and
actvicies, The student usually begins at the lowest level of fearning-rote objectives
for practice, The student progresses o concept objectives and self-tests and ends

TOnly stdents enralled in independent stady seetions tBN( Independent Smd\ fnde-
punlwr Study i Composttion, Independent Study ine Brinsh Fiteraure) mav receive an P
grade. Those stndents wha continne the conrse and complete it before the semester ends cor
who camplete requirements after the fiese semester einds may enroll in anather course only
at the hegnming of 1 semester.
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most units with o perforpunee wiiving evaluated by the instructor, Maost of the
performance avtivities require the student to wnite p;xr,lgr-.xphs or a short theme,
Fach instruetor of the course deerdes ndividually the conditions for cotapleting
the performance objectives. W ath cach writing asignment the student is required
o sabinat a plan siwer oran o, o revisad rough drafr, and the tinished
paper acenrdimg roa speciticd nunuseripr tori, If pertormance 1s unsatistactory
the student miust resew and revise unul the requirements are niet. Theme evalua-
tion foris ad progress reports aid student self-evaluarion,

In Parr L Whiting to Deseribe People and Places, the student is encouraged to
tse the senses s 4 source of information, Foiphasis s on vocabulary: building and
sharpening the powers ot observation.

fn Pare 1L Readmg and W ning the Narrative, the student is encouraged to
rely on personal experiences as a source of information, The student is guided
through . carcfully plinned sequence: learning the elements and structure of a
narranve; reading a4 mimimum of four: professionally-written narratives and com-
plenng plan sheet analvzing cachs and fimallv, planning and developing a narra-
tive from persomal esperienee,

Part 11 Wrining to Eaplan, requires the student to explain personal conclu-
sions, ideas, opinions, and/or beliefs, Sources of information include personal ob-
swervation, experience, and reading. The cxplanatory writing s developed with
vabidatng mformaton,

Part 1V, Grrammuar and Usage, requires 1 more detailed explanation, Before be-
ainng Pare 1 the student takes a diagnostic test to determiine specific weaknesses
m cach of four arcas: The Foghish Verbe Agreement of Subject and Verb, The
Dependent Clinse, and The Coordinate Conjunction. ‘These four areas were
not chosen arbiatearith, A careful analvsis of many stadents” papers indicated thar
cighty pereent of the errors i grammar and usiage resulted from a fack of under-
standing of the Frghsh verb and of clausal structure. I the student scores less than
cightyv pereent i any are i the diagnostic test, then that student is required
to cotplete assigniients in that arca, Requirenients for the area are met when the
student scores cighty pereent or higher on cach of two proficieney tests., The
studenes work in a hiboratory situation where they receive instruction on tapes
in conjuncrion with written explanations and self-tests,

Prosently andio-visual aids ceransparencies and slidetapes) are beng developed
to supplement fearning experiences in this approach and consideration is also being
agiven 1o video-tapimg the units,

o

Sl ey thvanah Writing

Scltf-Discovery through Writing s designed for any student, regardless of age
Or h.u']\grnuml. who awishes to develop as porential for writing an untapped
reservoir-- the selfts Fhis approach otfers the student an opportunity to hring
e focus nateral collected subconscioushy, rather than to draw conchisions
evclusively from outside sources. Such dormant material becomes a valuable
sonree of imformanon for wrting as the student reviews personal experiences,
attitude . and beiiets and tests them as vahd subject matter for writing,
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Although the cinphasis is on writing, the learning activities allow the student
ta explore personal experiences, observations, and ideas, and to establish values,
goals, and needs, The student becomes aware of life as a search for identity and
tries to impose meaning and order on individual, compley, fragmented, and
somewhat chaotic: experiences, e personal quaiity of self-discovery through
wrting isa sharing with others, or at least a sharing with the other self, In resolv-
g internal contlicts, and contlicts berween self and society, the student expands
personal identity and develops self-esteent,

A oy of teaching Self-Discovery through Writing is that possible learning
experiences are unlimited. Anv activiry that prompts students to think about them-
selves i permissible, Among these learning evperiences thar have proved suc-
cesstul are several that are especially helptul in developing self-assertion:

A counselor administers a standardized  personality inventory, The resules are
explained to the stadenes individually; the revealed character traits inspire writing
amignnients.

Students Kkeep a journal, Journal-writing retleces the inportance of responding to
observation, sefecting specitfie details, and “developing a personal style in writing,

Students research their gencalogy, giving special note to their ancestral position.
An alternative assigninent is the tracing of the development of an attitude in a
chronological outline,

Students are asked to tind a poent a song, an advertisement, a cartoon, a literary

passage, cte, which pertains to the theme of identity, They use this material as ‘a
basis for writing, The project underlines the universality of the desire to know the
selt,

Commercially prepared slide-tape presentations on the human search for identity
are aed as a springboard for writing asignments,

A reader, i addirion ta a rhetoric, i used to provide examples of professionally-
written personal essays.,

Self-Discovery through Writing provides an apportunity for the student to
think positively about self and to formualare 4 self o 18,

Thewatic Writing

The Thematie Approach to compaosition provides another way to teach writing,
A way o appeal to students who enjoy reading as a stimulus to writing. Reading
various selections—articles, essays, stories, and poems—seudents scarch for basic
“verities and truths™ which historicallyv have concerned man. Students interested
i environmental, social, poline d, and economic situations learn, through sclected
readings, that they are not unique in their concern or their search for universal
truths: love, honor, hope. pity. compiassion, sacritice, and courage,

Reading stimulates individual chinking, learning, and writing, Students read
such selections as “Fighteen™ by Rod MelKuen, '1The Sound of Silence” by Paul
Simon, “Davbreak™ by Boris Pasternak, from John Seeinbeck's Once There Was
a War, “Drugs and Vietmam," Gualliver's Travels b_\' Jonathan Swift, *“I'wo
Soldiers™ by William Faulkner, Letters [rom the Earth by Mark Twain, and A4
Member of the Wedding by Carson MeCullers, Students select essavs from such
magazines as Playboy, Atlantic, Harper's, The New Yorker, Cosmopolitan, and
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Sarurday Review, Uach student sesearches soune thene of individual interest and
presents the mateinal i a ducvmented paper.

Compositions by stndents ceflees ondividaal reactions, observations, and experi-
cnces. Sorne reflect a remtoreeinen of what students already believed or thought;
sortie mdicate 3 desire o delve criar into a pmh!cm or a situation, resulting in
additional research. thought, and weiting; souie reflect surprise, comfort, and hope
as students find that their expetiences, hopes, and frustiations are the same as
those of previous generations.

Writing abour Science Fictivn and the Occult

Writing abour Science Fietion and the Oceult is designed for students who
are intrigued by currently fashionable “offbeat™ subjeets, such as modern Satanisim,
Transcendental Meditation, Psschie Research, or Cybernetics, and who enjov
studying. discussing, and writing about unusual subjects not typically treated in
freshinan composition, _

The Science Fiction and Oceult Approach emphasizes definition and survey
of various subtopics, rather than lirerary analysis. Lhis emphasis is executed
through dividing the course into two segments, of seven weeks or so cach. One
segment deals with science fiction. the other segment with the occult. At the
heginning of each seven-week segment the class selects subtopics for investiga-
tion as a class project or individuaily for independent study. The subtopics provide
writing content for the rhetorical units of the course. Typical general science-
fiction topics, from which the student may choose four or five, include: UFO's,
Time Travel, Cloning, Parallel Universes, the World of the Future, Space Physsics,
Teleportion, and Science Fiction History and Prominent Writers; those of the
occult segment include: Telepathv, Oracles of the Past, Psvchokinesis, History of
Psvchic Research, Witcheraft, Satanism, FolLlore, Mythology, and Demonology.
After a general introduction, by media or “roundtable”  discussion, students
further research the topic chosen for that unit and further restrict the subjects
for in-depth class discussion and for “warm-up" for individual writing assig 1ments.
Students generally elect a subtopic as a class study, thus encouraging group dis-
cussion and group projects: trips to local churches, houses, or towns with unusual
histories or “flavor™; research jaunts to the State Archives for information on
little-known fascinating men or mansions; compilation of statistics from caiupus
and community polling; interviews with ps_\'chologists, ph_\'sicists. local “witches,”
or other interesting people; student opinionnaires; and informative media aids—
eelevision, movies, and tapes, These group projects pmvide material for writing
assignments.

Reading and media materials are abundant and are used to stimulate class
discussion and to docunient research ideas. For each segment a reader such as The
Science Fiction Hall of Fame, T'he Hugo Winners, or Devils and Demons, con-
taining both “classics” and latest trend-setters, offers an opportunity to discuss
not only the area being studied, but the treatment of it by such recognized writers
as Arthur C. Clarke, Isaac Asimov, Kurt Vonneg i, Algernon Blackwood, H. P.
Lovecraft, and Ray Bradbury. The student may consequently be introduced to
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a heretofore unc\plnl'cd range of writers, or, dcpcnding on previous evperience,
delve deeper into a favorite weiter's works, Additional media mnclude: tilms, com-
merctal and public television, and slide-tape presentations or andio CIPES; NeWs-
papers; il psvehology and parapss chology publications, such as Awmerican
Pyebotogise, Tlhe Jourmal o) the American Sociery for Paychical Reseaieh, or
selentific or seience-fiction publications, such as Portex.

The Science Fiction/Oceult Approach offers rich oppertunity for class projects,
guest speakers, campus polling, cte., for compaosition material, Classes v be
combined for group hulletin board work, outside trips, group reports, interclass
debates, or peer grading of content arcas, lnrcrdisciplin-.n‘_\' canmpus cooperation
can be strengrhened by the use of evpert speakers from the religion, philosaphy,
psvehology, physies, or biology departments as lecturers on various aspects
pertinent to their ticlds, like karmic reincarnation, dreams, the Rhine rescarch at
Duke University, or the possibility of timie travel. For exanple, mrerdepartnental
ESsp lahoratory experimentation with the Ps_\'chulug_v Department, a visit to the
physies Lab for Laiser demonstrations, and a trip to the biology lab for esplanations
on cloning, provide singular writing material, The community and campus may be
involved by the students with questionmaires on ESP beliets, pulling on opinions
about supernormal activity, interviews on recent UFQO activity, “footwork™ re-
search on local legends, reputed “haunted™ houses, or curious stories,

Because of its subjeer matter, the Science Fietion Occult/ Approach lends ieself
well to learning activities and writing assignments, For example, the student may,
for content learning and compasition possibilities, create an imaginary universe
and people it, research and illustrate the realm of dcnmnn]ug.\' in Milton or Dante,
compile an original dictionary' of science fiction or occult terms, collect examples
of epitaphs in local cemeteries, drafr a blueprint of a funcrional UFO. or learn
the processes of clcmcnrnr_\' magical ceremonies. In writing, an imaginary science
fiction scenc may be the subjeet of a descriprive paragraph, or the students may
be asked to observe and deseribe a local haunted house or scene or to deseribe an
unusual setring. Narrative writing mayv be taught by having the student construct
a short narrative science-tiction paragraph based on madels in a reader, or by
having the  udent relare impressions in an ESP experiment or in meditation.
Various patterns of expository writing are easily riught: for instance, the student
might, in a process essav, deseribe how to conduet a seance, an FSP experitent,
or an ancient magical ceremony. Various tvpes of demons and ghosts and tvpes
of science fiction, ere., may be used as subjects for classification papers. Docu-
mentation mayv be demonstrared in CYPOSItOTY or argumentative investigarion of
restricted topics of the subject, using periodicals, newspapers, media niaterials,
and interviews,

Contempurary Composition

Most of the approaches in Freshman Compaosition are designed to micet specifie
needs and to appeal to specitic areas of interest. Not all freshmen, however, have
clearly: defined needs and interests, (_Iunrcmpnmr_\' Composition was created, there-
fore, in an effort to give students a more general approach to Freshman Composi-
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qon, While Contemporary: Composition was not originally designed as such, it
has developed into somiething of a composite of the other approaches, For instanee,
0y pical subjects include war (thematie), drug abuse (current issue), and identity
Cself-discovery . Some instructors use a readers others prefer to rely on news-
papers and magazing articles for wrung stunul to supplement the rhetorie/hand-
book,

Materials for this approach vary, In thematic units, such as war and women's
hberation, student panel discussions often serve as stimulus for writing. Some
IstrUctors, as an cnvironmental-awareness: project in preparation for writing,
send students to places like the potters ficld, vouth court, and the drug abuse
center, b current issue unit, students make visual representations, such as collages,
newspapers, mobiles, and filnistrips. Ina self-identity unir, students read and discuss
various examples of stercotvpes; then they make a collage of themselves on the
exterior of 1 boyv and put objecrs and/or writing inside to show what they as
persens are really Tikes s another stmulus to writing, students view a surfing
tilm tiese with rock music in the background and then with classical music to
demonstrate possible changes in thesis, Virtually all Contemporary Compuosition
instructors regrire joutids ron ther students in an atrempt to encourage honest,
narural writing.

Contemporary Composition is il neeessary complement to the more spccinlizcd
spprodches that the Freshnan Composition program offers.

Businesy Whrevies Dand 11

Business Writing Tand are designed for one-vear seeretarial students and for
students iorng in busimess,

hrougih a sty of Linguage Jkills, the student in Business Writing T becomes
acquamted warh the procedures. principles, and policies characteristic of the busi-
ness world, T he student tisse recognizes that one way of mastering the ditferent
aspeets of conmunieation is through the use of a dictionary: how to find informa-
non aid how to use the right word at the right rime. Then the student studies the
sentence as a U thoughe ane” Further, by applving the traditional principles of
granmnr o the four arcds of cormmunication (listening, reading, writing. speak-
g, e student strives for Lingige proficieney in studvine various types of
DIUSHIOSY W rmng.

\uch of the course s coneerned with writing business letters, such as: request,
rospense, chuntand adjostment. credit and colleerion, refusal, and sales. Certain
T\ pos of semi-sociai” etters, the peesonal relations letters of 4 business organiza
tion, are also studicd: letters of cnngr.ltul.ninn. thank-vou notes, condolences, and
formal invitations, Beeause die ferrer of apphcation may be the moest important
lcrter a person wall ever write the student answers an advertisement in a local
paper and seaples the adsertisement to- the detter when handed in. Attention s
catled to cmplovmient lereers other than the apphication: pernission to use a nanw
as reference, refusal of 4 jobe o follow -up toaninterview., and 2 tl]:ll\l{~)~<nl for a
posttion ohtauned.

ot of business commmumeation other than business letters are studied: the
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interotlice memorandum, the intornal eepore, and the documented, foral repuott,
Situations, or “ease problems,” that often oceur in g business oflice are solved in
written form wich the student adhering to spu;m IS TUCTIONS,

Throughour the semester the students also give oral presentations based on
arncles i current pclmdu als that are ot interest to the busisess world, On a1 ang
sheet the students appraise cach presentation,

Business Writing 1 stresses the influence of etfective commpumication upon
hutan relations inbusiness and inindustry, The basic objectives of business com-
munication (to inquire, to ieform, to persuade) are related o those functions and
skills thae will make attamment of those uhiectives possible.

The student apphies the eraditional principles of grammar in formulating
iuiries, responses, orders, acknowledgements, and remittances, Also cmph.m/cd
are personal and busimess letters that meet the following situations: eApressing
appreciation. offering congratularions, making and .wlmm\ tedging reservations,
accepting and dulmmu i appointiment or a formal invitation, and securing g
speaker, Connnon letter- -writing pmhluns are faced in job. .1pphc.mun situations:
abtaining an interview, wllmg' one's se’'and correctly organizing a personal
data sheet. Tn addition, the student stud adjustinent leteers, sales leteers, and
p!‘umutlun'll letters,

The student studies the varied activities of the custonmer service department:
recaving and processing chiims, dealing with the general puhlu following up
mactive accounts, and m\mnu \uufunnns tor nnpru\. ngoserv ice to the custoner,

Because of the importanee of eredit in todav’s world, the fundamentals of
credit correspondence and the wavs and means of collecting are stressed. Also
studied are tvpes of eredie, the adv ntages offered by ditterent credit plans, and
the Llll.lllnkulnﬂl\\ of the “eredie man.” The student composes collection series:
a4 lerter designed to keep good will, an appeal to maintain business seeurity, an
cttort to ger custamer cooperation and interest, and a tinal letter vo be mrhtcrcd
with return receipt requested.

s rerm project, the student collects information, organizes, and then presents
that information as a long. fullv documented paper. The paper iy based on waork
cyperience, a business tivin, and a4 career that are related to the student, This
FequIres g pe rotal mtervicw werlian evecutive of the business, Fo tind background
miornation the student must become fanmbiar wieh the college library, Imms. all
busimess periodicals, orgamzational handboaks, and indexes as pussnhlc sourees of
mtornation. s ru,mml repurt tor credit in the course contains a Letter of
Fransnuttal cro the mstructory, Table of Conrents, Sunmmary, List of Hustrations
nf applicabler, Bedy worh preper tootnotes, and }’lln.ngrlpl\\ with recognition
U'I\Lll ta lI\L lHI'ﬁlHL‘\\IHIH "l IIHIHL‘ Y INICEVICW to ll)L \tllL{L‘ln

Foeclueal Wrame Dand 1

Fechiieal Writing has boen included o Flinds Junior College's Faglish cur-
rienlum sinee 19620 when it was a0 one seinester, sophomore-level course, For
several vears it was esentiatly aononeansder, developmental, two-semester cotirse,
[hen i 1967 rwo mcimhers ot the deparunent began work m carnest to (lualnp
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a technival writing program that would provide a practical, freshman-level writing
course for students in career education programs and that would provide six
seiester hours eredit in compuosition for Hinds graduation requirements or for
transfer to senior college. Tn the fall ot 1972 with Hinds" multi-approach to fresh-
man composition, Technical Writing [ and 1 became an approach in Lnglish
P1E3-1123, Freshiman Compuosition,

Hinds offers some twenty «five technically oriented curriculums, such as fire
science, hotel-motel management, dental assisting. veterinarian’s assisting, data
processing, and nursing. These curriculums, which lead to an associate in applied
science degree, require a minimum of six hours of composition; generally students
enrolled in these curriculums seleet Technical Writing,

Students enrolled in this approach have a narked diversity of age range, interests,
and emplovment. Many are long-time emplovees with little or no formal training
who have returned to college to enroll in a curriculum direetly related to their
occupation; others are students who are cmiploved in jobs related to their cur-
riculum choice. thereby recciving practical experience in addition to formal
training. For example, persons enrolled m the Fire Science curriculum include
members of the Jackson, Mississippi, Fire Department; students enrolled in
Distribution and Marketing ‘Technology are emploved in various businesses in
the Jackson Metropolitan Area.

Course content for Technical Writing was determined by a random study of
arca industries and serviee facilities (a large pereentage of Hinds Junior College
ctudents remain in the area) as well as consultation with instructors of vocational
and technical subjects. Currently tirst semester emphasizes why and how to write
mstructions and - process explanations, detiniions, descriptions of mechanisms,
analyses using classification and partition, and analvses using cause/effect; second
seiiester includes direetion and practice in writing sununaries, business letters,
a library rescarch paper, and reports., Fach of these types of writing is prcscntcd
as a unit of studv with specitic objecnives and specific assignments.

Fanphasis in Technical Writing s on practical application of writing skills,
with class fecture and theory of composition kept to 4 minimuny;, for each writing
assignment students fill in a plan sheet that requires stating the purpose for writing
and the intended reader and listing specitic information which is later organized
into theme form, In the theme writing process, students are guided by individual
confercnees, comtents on papers, and media, Then students revise and rewrite
cach theme untl it is satistactory.,

Many factors have influcnced the growth and the quality of the technical
WTIting program at Hinds. One factor is that the greatest increase i enrollnient
in the college has been in technicallv-oriented curriculums; therefore, the number
of sections of Technical Writing has increased cach semester. Also, the Jackson
area is expericncmg an unprecedented industrial boom, giving individuals an
incentive to return to school to prepare for more gainful employvment. Further, the
technicar writing program has received encouragenient from all levels of the
college admunistration, Other incenrives fave included participation i a Ford
Foundation Program in Technical Fducation and a4 government grant for develop-
mg classroom muterials for rechnical writing. The major factor, however, has been
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the enthusiasin and the dedicaton of the faculty involved in the duclupmmt of
the program. Instructors have been chatlenged ln the nead for g technical writing
program, by the students enrolled in the program, by the lack of tc.ulmw-lc.u‘mns
materials, by the practical amplhasis of the program, and by the need to redefine
higher cducation to legitimately mclude technieal education,

(um.nr plns are to refine existing units by correlating reading and writing
skills and increasig oral presentation requirements, Also bcmq pl.mnul is 4 new
unit on the worker and the humanities, a unit which will be muh.\ and fine arts
oriented. To keep technieal writing a practical program, instructors plan to
continue to study writing necds of career cducation students at Hinds Junior
College by visiting arca industries and service facilitie s by interviewing vocational-
technical mstructors and advisory crafr committee members, by LI\I‘()”ln“ in
vocational-technical courses, and l)\ soliciting suggestions from former srudmts
who have attamed gainful emplovment.

Weriting about Current Lssues 1and 1N

A number of Hinds students nujor in law enforcement, political scienee, historv,
and sociology. These students are interested inin- -depth analvses of social prnbhms
and historical occurrences. Wrinmg abour Carrent fssues i designed for these
and anyv other students interested 1in conteiporary society,

‘This approach uplnh/u on the constant surtace exposure of these students to
focal. national, and international new s, From this initial exposure studen®s are then
Jdirected into variceties of in- detl\ study with umnmnnq encouragement toward
phung events in historical pe repective, The content or general topies for dis-
cussion and writmg vary, depending upon new sworthy itemis, For discussion and
writing all stidents are restricted o single general ropie which parallels one or
two rhetorical units, Last semester, for cvample, Law and Order served
general topie for the unit on pl.mning the composition, and Government/Polities
while studving paragraph developmient. Use of a general topic inereases student
mtecest, for it can be marrowed inonearlv any dirccton of student interest,

Much phnning is necessary for corrclation of clss activities with tapics for
discussion and writing, The majoriry of the handoues and exerceises use sample
thesis sentences or topic sentenees on- current topics, but not necesarily on the
ropic being discussed at the tunes m-class luserations are ustally drawn from the
assigned topres Writing asignnmients o both par. wr-nphs and themes are varied
among narrative-deseriprive, expository, and EUNICNTAtive By pes.

Slulg tapes, audio tapes, and tilhns on the UUILI‘I[ topices provide variets i mtro-
duemg a new topie and stinhaning ideas. For cvample, asdide rpe on the hunan
warch for Liw and justice introduces the unit on Fanand Order. Followi g this
presentation, students are given fctual and cpinion qnunun\ SOC ’“I“‘”“I—f
fibrary rescarch, Irulmml\ rhe question s the tinder, tiring an in- ~deprh writing
Assigninent, \ulmt\}u discussions onsuch subjeers s wirctapping and gun-
control prompt topies for cliss writing assignients for documented papurs,

Writing abour Currene Issues has no ulnptul reader: the students use the library
and subseribe o The Natioind Obvercor, Ao, individual acces to the new spaper

um
reEEnotANet
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encourages more thorough reading and provides all students with a pcrsmml
sourcehook o current ssues,

Documentation, a shill often boring and seemingly useless to Freshimen, s an
tegral pare of the Carrent Iasties Approach, o order to write knowledgeably on
a chosen topre, some students miuste research such basic information as manies and
dates. Anvinforsnation which the students did not know before they started
working on an assgniment niust be documented. Thus, the students understand
the need for research and documentation and they become proficient at bibli-
ography and tootnote forms with much less fruseration.

Some informal coordmation has been possible between the Current Issues
Approach and the courses otfered i the soctal Science Department (particularly
palinical serence, soctology. and police seience). Some writing assignments in the
Government/Polities umit are taken from political science concepts. Books read
for these other chisses count as entra credit work in the English class when
prcscnrud accordig to mstructions. Instructors from the I-'.nglish Department and
the Social Science Departiient have served as resource persons for the Current
Isstes chasses; stidents are also encouraged to go to other instructors for suggestions
on where to locare speeiahized material or for interviews with instructors who
have special knowledge on assigned topies.

Special activities have so far been the highlighe of the Current Issues Approach.
These have included o presentation by a counsclor from the Hinds County Youth
Court and speeches by stae and local government officials on the operation of
Mississippi and Jackson government and on the political spectrum locally. Also,
during the spring fegishitive session, students have enjoved watching state govern-
ment in operation at the Capitol, visitmg the Jackson Mental Health Center, and,
while studving the Misasipp ludicial Svstem, arrending o session of Circuit
Court. Prior to the 1972 elections, the Current sues students polled the student
body of 1 Linds on the Presidentiab and tw o Congressional races; stundents have also
polied at randont an drug use and the sexual revohinion., Interviewing such persons
as the lieutenmt governor, senators and representanives, haw enforeement otficers,
and loeal politicins and cammuniry feaders has permired dialogue with those
working within the polirical ssstent, vter cach of these activities, students are
gl\'rn HIA\Y rltH\‘:[ .l\\l‘::HHlL'HT.

Writing abour Current fssues conunues to clicit student interest and response
heeause it offers an untraditional and cifective approach toan ordinarily traditional
_\L‘l’ IIL'L'L'\\.IF_\ Calrse.

Honors Compounon 1 and H-

Beheving that academicalhy tdented students should be challenged to wWrite as
etfeenivels as they think, Fhinds orgasized s first honors approach to the teaching
nf composttion in 1uay. Students are sereenad by rest seores (159 and above on the

Boginning m the falt of 1% Flonor. Congpoamon §oand H oswili oo fonger be an .zppru-.tch

aash e T Preskian Cocnposimon, froedl hie 1 scparate conrse, Foglish 1213, 1223
Flow ors (:Il”];)n\;”(rl\_ < i bumors aork ol be dulv I‘\'L‘H!_flli/u' on the stindent’s n‘anwript.
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Purdue Test, 23 and above on the English seetion of the ACT) and a writing
sample during the summer prior to their entering college. Qualifving students are
then invited to participate in the Honors Composition program.

The approacl: is planned with flexible guidelines, encouraging students to
assume a4 mieasure of the responability i serting up objectives. The instructor, of
course, niust carefully assess the tirst semester’s work to insure that basic patterns
and purposes of expository writing are understood before the student ateeniptes
critical analvses based upon a variety of literary genres, the main objective for the
sccond semester,

Class meetings are as informal as the old fashioned sewing bees. On talk days
students arrange chairs in a cirele including one for the instructor. Topics for
these talk sessions erupe from the group with very little interruption or even guid-
ance from the instructor: “Fhat man has just gotta go. This country can't stand
another day of this.” "Of course the UFO's are from other planets.” From one
student, *The deach penalty: by hanging to the next tree ought to be reinstated™;
countered by another student, “Castration is the answer to rape. Match the punish-
ment to the crime.” And whatever assertion i» made by anvone in the class is
challenged by a “\Why:™ from other students. So go the talk sessions in Honors
Composition at Hinds, From these uninhibited reactions to social, political, ethical,
and economic conditions hopefully evolves maturing logic, as the student must
ultimately defend conclusions in organized. precise writing, Qut of these sessions
grow sensitivity to each other, respect for diverse thoughe, a developing power to
think eritically, and subjects for papers.

The number of papers written per semester varies from fifteen to twenty
according to the ability: norne of the students, All assignments during the first
semester are expository: themes with major emphases on amalvtical writing. Second
semester assignments are principally literary analvses with creative cffores restricted
to the writing of one short story, one peem, and oceasionally a dramatic skit.

Success s contingent upon many variables, especially careful screening and
emphasizing to the student that being invited into Honors English is an honor.

Independent Study 1 wmd 1

Independent Study Tand 11 s designed for students who prefer to work at their
own pace ot for students who, for one reason or another, cannot participate in
regular classreom activities, Furthermore, this approach is not designed for, or
funired to, any particular intelfcenml level; rather. it is designed for students who
must take more or less time on any or all of the units than the traditional classroom
schedule permits, Actually, this designation means that almost any student could
in fact be enrolled in the independent study approach. It also means that the
students mav be aceelerated from one unit to the nese or spend as much time as
needed on a umt Should the students need more than a semester to complete
requirctaents, they receive an P grade,

Since the students who enroll in mdependent study participate in few regular
classrooin activities, the learning activities nust compensate for this minimum of
classroom exposure, While the activities for this approach are largely traditional,
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the methods for completing them are largely non-traditional, There are small
group meetings and some regular classroom sessions. The students have regularly
scheduled individual conferences, The primary exposure to the material, conse-
quently, comes from media, most of which have been produced by the English

‘faculty. The students also complete the reading assigniments and writing exercises,

along” with other usual learing activities. After these multiple cxposures the
students complete the units with extended writing assignments,

The limited classtoom time does not allow the students to undertake in-class
longer writing assignments; therefore these longer writing assigniments are handled
through the testmg center. Students, at therr own convenience, report to the
testing center and write these more lengthy papers.

Since flexibility has been the key word for the Hinds composition program,
independent study instructors allow their methods of guiding the students toward
their own knowledge at their own rate to rennin flexible, The independent study
approach las evolved from an “interesting thought™ to a somewhat workable
veality in two vears, Flexibility allows that evolving to continue. '

Writing about Literature

Writing about Literature is a second semester course in freshman composition
which involves, as a basis for expository writing, the study of readings from
three basic genres—tiction, poctry, and drama. This approach requires the stu-
dents to read, to think about what they have read, and (in a composition) to
amalyze their reading. A minimum of cight themes of 300-500 words each is
required, in addition to a rescarch paper of 1500-2000 words, The student is
forewarned that the course is time-consuming, for not only does it involve read-
ing and writing but rescarch in both the library and the community.

Involvement is the kev to the success of the course. The students participate
in class projects and group discussions; they are responsible for class projects
that benefit the entire class Clissroom discussions are lively as students sorr
through their ideas, argue over them, and sonietimes even agree on them, Be-
cause the group discussions often prove to bhe of more value to the student,
many of the instructors’ lectures are put on tapes in the Media Center so that
e student can cheek them out for future reference.

Believing the function of literary criticism is to explain or make plin the
work, the instructor assigns topies that deal with interpretation and analysis
of the author's techniques, such as imagery, style, tone, svmbolism, character,
theme, amd structure. The student, however, is not limired to interpretative
and analvtical themes hut uses the literature as a sparker for topics. This semester,
for instance, after reading “Pantaloon in Black™ several students chose topics
such as a cotmparison of the use of the mask niotifs in several selections and a
study of focal sl the Tatter from a voung man fascinated by Rider's occu-
pation. Janies Dickey's Deliveranee elicited a variety of compositions: from a
vaung mimisterial student, the use of Christian svmbolistn in the novely from
A foothall plaver, Dickev's use of Vince Lombardi's philosophy as the theme of
the novel; from a music major, an original composition recorded and sung for
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the class; from art students, pantings, sketches, and collages.

The students are encouraged to involve the ourside community in their class
projects, Several students, as an outside project, after reading the Autobiography
of Maleolm X, lived for a week on the amount of welfare allotted to a dependent
child; two voung black men told of their conversion to the Black Muslims and
explined the tenets of their faith. During the unit on war poetry, one student
arranged for a psvehologist from the Veteran's Hospital to speak to the class
on the rehabilitation of war veterans. Because the college is located in an area
rich with American history, students visit local sites, taking pictures, making
slide/tapes, and conducting interviews to share in class. Tt has become a familiar
sight in the community to see students hiking out into the countryside, perhaps
to the Civil War Cemetery. perhaps to the penal farm or potter’s field, One
clderly gentleman was heard to remark: “That’s them college kids learning their
lessons.™ The English faculty would like to believe that this is so.

Writing about Film and Drama

While using the departmental learning units, the instructors who teach W riting
about Film and Drama simply gear their learning activities to film and drama
as the common experiences on which the students base the more sophisticated
writing assigned in Composition [I. This approach uses an old, established literary
genre—the plav—and a newer genre—the motion picture. Both appeal to visually
oriented students who have been watching a screen for more hours than they
have spent reading or writing.

Students in this approach undertake the play assignments—usuall one of the
Ocdipus cycle, Othello, and a contemporary plav—by reading the play, par-
ticipating in classroom discussion, doing some library work, and finally writing
a paper, usually a character analysis or a structural analvsis. The students, how-
ever, find the film assignments are not so traditional because of the nature of the
genre. The film librarv is new; the holdings are somewhat limited to motion
pictures that are used by the general faculty: short features that are non-
disciplimarian, so to speak (ie.. Why Man Creates, several Psychology Today
releases); shorr features thae illustrate film techniques (i.e.. The American Time
Capsule, Fire Mountain);, short features that illustrate film-making (i.c., Film
Terms: A Visual Dictionary ). In-addition, cach semester the instructors rent
feature length films, such as Citizen Kane, Oedipus Rex, On the Waterfront,
Casablanca, 'The Wild One, as well as short features such as Dreawn of the Wild
Horses, The Junkvard. The Time Piece. The rented filins are shown in class
and the purchased films are shown in the Media Center.

Since the counse is not designed to teach film-making or play-making any
more than a traditional sccond semester course is designed to teach poetry or
short story writing, the students concentrate on refining the basic composition
skills they have learned in Composition L

Creative Writing

Creative Witing, as part of the Compaosition I program, has had to evolve
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from ideal into reality. Originally conceived and written during a summer insti-
tute, the course was designed to provide sceond-semester freshmen who like to
write imaginatively a chance to experiment frecly in the standard gcnrcs—ﬁction,
poetry, and drama.

But in the fall of 1972, when the course was firs raught, very few of the
seudents enrolled were equal to the requirements. Many had severe clarity
problems, both in thinking and in writing. preventing their achieving even mod-
crate success with the genre assignments; only a few of them voluntarily read

“on a regular basis; few had ever written from any impulse; and, worse, many

students had simply clected the creative writing approach hecause they thought
it would be a du-_\-nmu(m-n-thing-and-f()rgct-freshumn-thcmcs. .

So the following vear a new strategy emerged: why not offer a “creative”
course that would provide substantial practice in nceded expository skills while
still encouraging individual experimentation? Such a course could still empha-
size writing as a lifestvle—if not as an arty at least as a profession, In the new
strategyv, opening classes were devoted to structuring the course. Instructor and
students decided on these guidelines:

Major writing requirements would be four articles (or other picces of writing)
submitted for publication. Each student would be responsible for studying the markets,

selecting three markets per article, keeping market sheets up to dare, and having
material tvped into proper manuscript form to meet submission requirements.

To insure a wide variery of writing experiences students would also keep a journal
with a minimum of three full pages per week, write a midterm creative paper, a final
documented pap.r, and six to ten in-class topic-assigned or response pieces.

Rather than adopting a class text, copies of The Writer's Market, as well as a number
of how-to books, would be placed on reserve in the library.

Class time would usually be spent writing and working on rough drafts. Minimum
teaching sessions would cover only' the essentials—research and documentation, manu-
script preparation, topic restriction, sources for ideas, and common mechanical
problems.

One class period per week would be held in the library to allow for teacher assistance
in gathering data and studying markets.

As the course has progressed flexibility of the requited writings has rapidly
revealed students’ interests aud abilities. Some students prove to be enthusiastic
writers who can dash off 2,000 polished words; others have to be coaxed into
300 words. Some have exceptional experiences to draw from; others have to de-
pend totally on outside information. Occupational interests, hobbies, artistic
ahulitics, dramatic life experiences surface quickly when students have to search
for something worth writing about—something that just might be printed.

Fven though writing for publication requires an unusual amount of indepen-
dent discipline and motivation, most students usually finish with a fairly pub-
lishable piece of writing. no matter how many revisions and retvpings are
needed. The submissions from the current classes range from poetry and fiction
manuscripts to how-to articles complete with illustrations, personal experience
revelations. rescarched information picces. as well as handyman creations and
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plans- for proposed inventions, Some of the titles indicate the variety: “One Rep
for Burning Your Roommate,” “T'he Undercover Umbrella,” *Mustaches 1 1iave
Known." “From Cradle to Burglary,™ “Dear, Deer Land of Texas," “A Police
Car Named Adan,™ “Confessions of a Travelling Salesladv.” “B. B, King~—Missis-
sippi’'s King of the Blues,” "How "To Buy a Muzzleloading Rifle,” “Single Girls,
Beware,” “How to Build an A-Frame Duck Blind,” “Little Things—Like Rolling
in the Grass at Midnight.”

Success in pvhhutum has been mudc rate so far, but still noteworthy for fresh-
man composition students. Several letters=to-the-editor (the initial warm-up assign-
ment) have been printed in national magazines; at least three of the first set of
articles have been printed in local papers and state magazines; a few of the first
set of articles have alreadv heen accepted for publication in national small-
circulation magazines; and a good many students have been pleased just to re-
ceive personal rejection letters from editors. Hopefully, manuscrlpts currently
in the mails will bring a few other “accepted for publication” responses.

The extra assignments have also proved to be productive, Creative mid-terms
contained one-act plavs, short stories, collections of poems, illustrated compo-
sitions, and even a musical transposition. A few in-class writings have served as

“sparkers™ for longer articles. And the journals have turned out to be delight
and discovery, for both student and tcachcr as well as a source for article ideas.

So the new course has been “creative,” if the over-worked term really means,
as stated bv thc dictionary, productxvc .« + characterized bv orlgmalm and
expressiveness.” Yet the present plan is still not completely satisfactory because
it has vielded no time to study and experiment in the more imaginative forms
of litcrature such as fiction, poetry, drama, and television scripts. Eventually,
perhaps. two distinct courses will devclop———onc for those interested in genre
writing and one for those mterestcd in magazine writing, Then the course
vaguely termed “creative writing” could be supplanted by more specific courses
that would better meet individual needs and abilities,

SorHOMORE, ExGLISH PrROGRAM

The present sophomore level English program at Hinds is designed for its
transfer students. (In the fall of 1974, however, two sophomore level writing
courses for carcer-oriented students will be aducd.) The four-year institutions
to which these students transfer usuallv require six semester hours of British Lit-
erature. In some curriculums American Literature is 1cccptable Understandably,
then, at Hinds the primary sophomore literature emphasis is on British Litcrature,

British Literature

In the last two vears, the British Literature program has been broadened to
include five different approaches: Survev, Major Writers, Themes, Honors, and
Independent Study. The different approaches arc publicized and are designated
on the class schedules each semester so that the students can choose a desired
approach. But since all the approaches have the same general objective, thev
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carry the same number (English 2233: British L.iterature 1 for first semester and
English 2243 British Literature 11 for second semester). Furthermore, to facilitate
the recording and transferring of credit the college catalog carries a general
description for British Literature 1 and for British Literature 1L

The following discussion of Hinds' five approaches to British literature treats
minimumly those approuaches that are standard in design (Survey and Major
Writers) and treats at lengeh those that are innovative or individualized (Themes,
Honors, and Independent Study).

A. Survey .-\ppm-.xch

The Survey Approach until two vears ago was the British Litcrature course
at Hinds. Though quite traditional, the approach uses varicd learning experiences,
including instructional multi-media and student-centered  projects. Among the
projects the students "have chosen, and providing enjoyment, was the Chaucer
project in which the students planned the pilgrimage, made the costumes, and
emacted the characters. The end of the pilgrimage culminated in a medicval feast
prcparcd by the students.

B. Major Writers Approach

Although a long-standing approach at other institutions, the Major \Writers
Approach to British Literature at Hinds was instituted only a litle more than a
vear ago. In-depth study of the literature is enhanced by interdisciplinary activitics
chusen by the students. Speech students may select from a varietv of types of
literature for interpretative readings. Art students may studv the art of the age.
Music students find the lute and the madrigal interesting. One student, interested
in music, made an in-depth study of the music of the Anglo-Saxon period; she
constructed a facsimile of a Ivre, researched musical manuscripts to trace sut-se-
quent influences and. with the cooperation of the music department, made record-
ings that have become a permanent part of the media holdings. Drama students
revel in the masque and excerpts from the man “not of an age, but for all time.”
Some history, philosophy, religion, and sociology students are shocked to find
that even though the times have changed, people have not. Other students relate
their special interest to the licerature with collages, montages, impressionistic
paintings, and sculpture.

. ‘Themes i British ©aterature

A thematic approach to British Literature was developed at Hinds to broaden
and strengthen the appeal of hterature to students. Sonie instructors were becoming
aware through professional journals and conferences that many community col-
leges throughout the nation were climinating the six hours of literature require-
ment in many of their programs of study, and just as important, many senior
colleges were waiving the same requiremnent in many of their curriculums. Such
changes in curriculum requirements prnmptcd some instructors to consider the
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course appeal of Brinsh Literature, How could sophomare firerature be made more
appealing to students? How could a literature course be structured so that students
who are now required to take o would take it as an elective even if it were not
required? '

The mstructors began swath Brinsh Literature students, since they comprise
the vast majority of the students envolled in literature courses ar Hinds. These
students were asked what they considered to be the greatest weakness of the
present course. Overwhelmingly, they resporded that British Literature, as they
presently studied it, scemed to bear no relevance to their lives. They enjoved
much of what they read in the course but wanted to study topics that might be
more meaningful to them after they left Hinds. In actuality, what these students
meant by topics was themes, and the themes that students wanted to study were
not “topical™ but rather universal: the bern, death, love, and zear. Several in-
structors agreed to experiment with 4 new approach based on these universal
themes in Britsh literature, and the work began, The selection of the literature
for cach theme was obrained from those teachers involved with the approach,
some instructors who taught the Major Writers and Survey approaches, and in-
terested students, After the literature was chosen, introductions which explained
the treatment of the theme in cach selection were written. Finally, the studv
questions and learning activities for cach picce of literature in all four units were
composed,

Presentlyv, the course is arranged chronologically; although each theme s
studied separately, siv periods of British Literature are covered in cach theme.
First semester ncludes the hero and dearh: second semester, love and sear. The hero
unit traces the development of eleven hero ts pes in Brivish Literature: the ad-
venturer, the anti-hero, the courner, the mecerialist, the military hero, the monarch,
the primitive, the rebel, the socialite, the religious hero, and the villain, Close
attention is given in this unit to the historical forees which shaped the various
heroes, In addition to the usual classies such as Boeosculf, Paradise Lost, and “The
Love Song of J. Alfred Prufrock.” the reading hise meludes Williann the Conquer-
or’s "Speech to His Troops Before the Bartle of Hastings," Thomas Cranmer's
“Specch at the Stake,” Sir Thomas Wvate the Flder's *T'he Courtier's Life, Jon-
son’s o King James.” VMarvell's “An Horatian Ode,” Steele's The Guardian,
Number 34, Thomson's “he Happy Man,” Burns'  John Barleveorn,”™ Words-
worti's Michael, Bvron's * Fhe Prisoner of Chillon,” Keats' “Meg Merrilies,” Ten-
nyson’s Becker. Auden’s The Unknown Citizen,” Comfort's "Song for the
Heroes,™ and excerpts from Carlvle's Heroes and Hero Worship, Thackerav's The
Four Georges, Sha v's Sae Joan, and Fleming's Thunderball.

The death unit traces three basic attitudes tow ards death as depicred in literature:
resignation, contanpt, and fascination, The reading list begins with *'T'he Wan-
derer™ and concludes wirh Svlvie Warner's “Four Epitaphs.”

I the Jove umt four types of Jove cspinirual, erotie, frarernal, and familial) are
traced through Brivish Laterature, The literatuie selections in this unit are equally
as diverse as thase in by hero.

Fhe war unit traces cight topes of warfare as depicted in British Literature:
tribal, chivalric, nattonahstic, civil, colonial, revolutionary mperialistic, and
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technological. The hterature i this unit includes early through modern picees
about these various rypes of warfare.

After finishing two semusters of Themes in British Literature, students have
not only a clear perception Sf the development of these themes but also a firm
understandmg of the historical and firerary forees of six pcriuds of British Litera-
ture. Since students are exposed to these distinet pcriuds four times during the
course, reinforcement of learning s detinitely enhanced.

The learning activities in this approach are generally similar to those in the
other literature approaches but, of course, emphasis is primarily on the theme.
Thenntic teachers have c\pcrimcntcd with beginning a unit with the Modern
Period. Onee the students are exposed to “where they are today™ with respect to
a bero, for example, they enjoy then moving to the Anglo-Saxon Period and on
through the Vietorian Period, thus understanding “how they got where they are.”

Facellent class response and favorable student evaluation indicate that the
| hemes in British Literature Approach is both workable and desirable.

FHonors Approach?

The general aim of the Honors Approach is to permit the capable student
to pursue the study of Britsh Lirerature according to personal objectives. These
objectives originate priniarily from the student's interests, talents, and pmposcd
vocation,

A tnsic major, for example. may choose to correlate the characteristics of
msic i 4 given period with parallels in literature. An art major may elect to
follow a sunilar pattern of correlation between art and literature. A recent pre-law
cudent chose to research the influence of law i cach literary pcriod. By drawing
charts, nakimg tape recordings of the rescarch, and wWriting nUIMErous essayvs, the
student treated seeh themes as order and chaos, peace and war, patriotism,
nationalism, and hiberty, The student showed how these themes in literature were
a dircet ourtgrowth of the prevailing laws of the period, Of course. all students
in the Honors Approach may not have chosen a specific vocation, Nevertheless,
i these students have been selected justifiably., they have interests and talents which
can be pursued creativelv, For example, a student mass not be able to draw with
much natural talent; bur if sutficiently interested, the student may phnmgmph,
Jeereh illustrations from selected sonrces, and arganize the material as a concrete
capression of imagination and research. :

Fhe suceess of the Honors Approach depends largelv on the selection of the
participating students. The selection provess requires a great deal of the instructor’s
time, plus the full cooperation of colleagues. The .spccitic steps in student scleetion
are these:

A memorandum s sent by the Honors instructor to cach Freshman Composition

istructar betore fall pre-registration, This memorandum explains brieflv the aims

Peginning in the fall of 1974, Honors Britivh Literarure 1 and 11 will no longer be an
approach in Pnglish 2233, 2243 British Lircrature T oand I, Tt will be @ separate course,
English 2618, 2633 Honors British Literarure, so thar honors work will be duly recognized
on the student’s transeript.
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of the approach and stares 1he distinerion herween this and other approaches. A lise
of each instructor's students whose average i Freshoan Composition is A or B and
who may be interested in this approach is returned to the Honors instructor.,

An individual leteer is sent by the Honors instructor to cach student recommended.
The student is requested to cheel one of thea FeSPONSeS:
- e Interested
< e - IOt Interested
-y b interested

The student is asked to return the letrer to the Honors instructor,

Al Minterested™ and "may be interested” students are requested to attend a meeting

i which the Honors Approach is tully described and questions invited from the

students. Those who would like to participate in the progrim are asked to confer

individually with the Honors instructor at a designated tirne.

An individual conference is held. This conference gives the instructor an opportuniry

to learn the special skills and interests of the seudent and o answer further questions

concerning the approach. The most frequent question is “Will T have to spend more
tne i this approach than 1 would in 3 regular approach?™ (Often mieaning, of

course, “Will T have to do more for an A in this approach than is required for an A

in other appraaches’™) The question s answered honestlv—"Perhaps, but if what

You are doing appegls to vour individual interests and skills, vou will be scarcely

aware of the additional rime and cffore.”

Satistactory selection of studenis and execution of the course depend on several
factors. Instructors in other approaches must have genuine professional interest
in encouraging students—students who might contribute much to their own
clases—to enroll in the Honors Approach.” Also, students st reallyv: want to
participate. Students may have strong capabilities but lack sufficient interest ar
mitiative. Course enrollment is an important consideration. Fifteen seems to b
an ideal number. Too many students per section possibly reflects inadequate
screening or poor scheduling; too few students tend to muake instructor and
students less enthusiastic,

The Honors  Approach ciphasizes estensive reading, with an annotated
bibliographv as a “must.” In an assigned fifteen-minute weekly conference the
student discusses the week's reading with the instrictor, submits a written progress
report on the umt objectives, examines graded papers, revises papers as necessary’,
and when papers are completely acceptable places them in a folder to become
a permanent record of performance m the course. More specifically, the hases for
ssigning aosemester grade are these:

An annotated bibliography. The amount of reading varies according to the student's

mterest. scleeted projeas, and rescarch crvolving from group mectings and  con-

terences,

Anhour test inar least two units of work,
Twaessays. One of these is documented; the other is of a ereative nature.

A minimum of twao projects or visuals evaluated on unie coverage and conceretencess
of idea,

The Honares Approach ditfers from the Independent Studv Approach (ulthnugh
hoth are highl_\' mdividuahized and ciphasize the study of literature :1ccnrding
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to the student's interests and special talent) largely in the nature and amount of

reading, greater freedom in setung up individual objectives, and more seleetive
and creative means for reaching these objectives.

lndcpcmicnt Study Apprnach

The Independent Study Approach to British Litcrature is designed primarily
for those aceelerated students who may wish to complete the course requirements
before the semester ends and for sdower” students who may wish to take more
tinie than the semester pernits without being penalized. Accelerated students may
advanee from one unit to the next upon satisfactory completion of each unit, thus
having several weeks of the semester remmaining after finishing the course require-
ments. Although it is not possible to enroll in another course immediately, these
students have additional time to spend on other subjects. The slower students, on
the other hand, mav require more than one semester to complete the course. If
s, they receive an IP grade racher than an I, which would probably be given in
other -.\pprnachcs.

The word “independent,” by its several connotations, can be near fatal to both
instructor and students unless a clear meaning of the word is established. When
this approach was first offered, students who were not attending the group
mectings and the assigned weekly conference maintained upon questioning that
thev understood in this approach they might indcpcndcntl_\' choose those meeting
and learning activities in which they were interested. Thus evolved this definition:
“Independent Study offers students the opportunity to progress at an individual
pace and to participate in those learning activitics best suited to personal interests
and needs in meeting the objectives of British Literature.” Bur an individual pace
can be deceptive to the most conscientious of students, pnrticularly wlen interest
1 British Literature is somewhat lagging. When does pace truly represent proper
budgeting of time: The situation beeomes turther complicated when the less
conscientious students fervently contend that they have always been slow when
in realinn they are simply dilatory. This problem has been met by making 2
s.aggmrv-.!, tmn-pcnnlizinu schedule that allows for comfortably completing the
semester’s work. The schedule itself is sufficient for the conscientious; a little
prndding has helped to improve the pace of the less conscientious.

Also. the contract systeni helps students e decide what pace is the right pace.
students seleet, during the first few weeks of enrollment, the desired contract
grades, Al units prnvidc levels of achievement; the minitmum rcprcscntcd by a C
contract must be reached by all sudents to reccive credit. Requirements for B
and A contracts ditfer from the G in amount and quality of work. The student
who contracts for a B is given opportunity to revise papers and take additional
tests to mieet the contract. However, if the grades coutinue to be C's the student
is encouraged by the instructor (more often the student makes the suggestion) to
change the contract grade to G, This change frees the student from skill and time
denands which -.1ppurcntly WETC tho Strenuous,

Further, the phrase “those learning evperiences best suited personal interests
and needs” often becomes subjective i treatient by the instrucror and baffling
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to the student, particularly ot the stadent's interest response is low and if the
student’s specific needs are mdeterminable, Sueh students evidently are misplaced
i an Independent Study: Program,

Toassure proper selection, the follow ing Independent Studv student protile
iv submitted to prospective stidents

Lhe student is a selSestarter, The student survess 4 period of - werature, reacts, and

seleces learning experiences of speeial interest,

The student has contidence in personal judgements and conclusions,

The student does nor hesitate 10 ask questions of the group instructor and the panel

instructors,

The student is self-disciplined. The student does not procrasunare, but rather works

consistently: on a self-devised sehedule,

The student is well-organized in rhinking, studying, and reporting,

The student is pragnatic, If a needed book is not available, a suitable substituie iy

selected. It the Media Lab marerial has mechanical tlaws, iy not neeresting, or iy

insuthicient, a profitable substitute is nade,

The studenr is a sharer. By rape recordings, mimeographed sheets (to be distributed

to the other students), and group reporting, the student will both give to and receive

from the reports of others,

The student prefers selfemotivated sty to meeting i class a specified number of

times cach week where the instructor does most of the speaking with sometime
- eonunents from the students,

The student uses to advantage the 1)L‘t\\'ccn-nwctings time for both course preparation

and schedule shifting o mect emergencies in other courses or clsewhere,

The student understands “independent™ to mean selection of representative writings

and procedures in keeping with course objectives, not cach student proceeding with-

out regard to others” views and interpretations,

Thus far the Independent Study students and instructor have been able to solve
major ditficulties, keeping in mind that such an approach must remain flesible.
What works on one occasion for one student v not work on anorher oceasion,
nor for another student. In the regular fifteen-minnte weekly conference the
student and instructor attenpt to evaluate procedure and accomplishr: ents, keeping
alert to other possibilities and objectives,

American Licerature

An American Literature course would come alive to mmost any stadent griven
the apportunity to interview .\l-.lrg.lrcr Walker; see a local praduction of Fudora
Welnv's A Season of Dreann™ and view 3 collection of her plmtngr.lphs and
manuseripes at the Srate Departiment of Archives and History; atrend the Phillis
Wheatlev Festival and hear Guwendolvn Brooks, Nikki Giovanni, and other
well-known black pocts read frome their works; visic William Faulkner's home,
“Rowan Oak,” and tike an imaginary trip through Yoknapatawpha Country. All
these opportunities. and more, have made Hinds students more aware of the
shaping forces of their literary heritage-—and the quality: of that heritage.
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All too often students regard their study of literature as a meaningless accumula-
tion of names, titles, and d.m: and rlghtl\ so if the study has been isolated from
their cultural tradition. To stmml.m‘ student interest, Hinds instructors do not
adhere to the striet chronological arrangement of the traditional survey course.
Certainly the literature must be studied in terms of its historical context, but this
tvpe of organization is not the only possible one. For example, American Litera-
ture classes have traced the development of black literature from the Civil War
to the present and studied chronologically a particular category, such as naturalism,
Another arrangement has been the organization of units around recurrent themes
in American literature— among them: the search for personal identity, spiritual
loneliness, alienation, and the rights of the individual. As a result of a thematic
approach, some students have been surprised to learn that many of the issues and
concerns of today are not really new,

An mtcrdlsc:plmar\ appm.uh has also been very effective. For cxample, to
motivate students to learn more about southern writers, a unit on Civil War
poets is correlated with one on the historical background of the period, thus
revealing the literature even more clearly as a reflection of the age. In another
unit a history teacher visited the class and discussed the historical authenticity of
Stark Young's So Red the Rose and Margaret Walker's Jubilee.

Other methods of enriching classroom instruction have included the use of
non-print media, oral mtcrprct'ltums short dramatic presentations, original re-
search projects, field trips. and panel discussions featuring local authors. Each
method has contributed to the process of redefining values and affording new
insights. These methods, however, have enhanced, not supplanted, a close, analyti-
cal study of the literature.

The course provides a wide variety of learning experiences that maintain a
balance between the practical and the innovative, the traditional and the new, the
factual and the acsthetic,

Future Plany

Since the Hinds Junior “ollege English Department adapts to changing charac-
reristics of students, socictal transitions, student enrollment, and gencral depart-
mental needs, continual anticipation of these factors is an ever-present concern, To
meet the challenges of a changing student population, the English Department
has proposed significant additions to the Fnglish curriculum. Because larger
numbers of students are seeking more practical and relevant instruction to prepare
them for careers, the bnglish Department will offer in the fall of 1974 two new
sophomore level courses: Occuparional Writing and Professional Writing, These
courses will provide students with writing practice relevant to their career goals,
Occupational Writing intends to assess the students’ vocational prcfcrcnccs and to
improve their on-the-job writing. Professional Writing purports to aid those
students who are interested in writing as a marketable skill by giving them direction
in composing television seripts, magazine articles. and imaginative picces.

In addition, the English Department’s growing mterest in cross-discipline courses
has resulted in the preliminary planning of a humanities course (involving litera-
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ture and the fine arts), an American cultural awareness course (combining soci-
nlng_\' with American literature), a communications course (joining first seinester
cotnposition with oral communication), a developmental, or basic, communications
course futilizing skills taught in reading, oral communication, and coniposition),
and a historical issues writing course (involving composition with history ). More-
over, black literature, world lirerature, and a linguistic approach to freshman
composition are seriously heing considered as additions to the program. As a
ditferent kind of uﬂcrmg. the dcp.urtmcnt intends to teach practical microcourses
in both the day and evening programs. Fxamples of these are: Writing Job
Applications, Interviewing for Jobs, Writing Governmental Proposals, Use of the
Telephone in Business, Researching Career Opportanities, and Using Media in
Oral Presentations.,

To accommodate the shift from a predominately rural to a more urbanized
community in the four-county district, the English Department is plannmg to
expand an “outreach™ program wherehy instructors teach classes in industrial
complexes, factories, or other locations which are more accessible to potential
students than Hinds or its two branches might be. Since student enrolliment pro-
jections reveal thar the technical and vocational divisions of the college will
increase considerably, an effort by English faculty to be available where needed
is both pracrical and feasible.

The English Department, in an endeavor to improve the quality and methods
of instruction, is presently' consiGering several important items. Team-grading in
composition, in order to assure nore consistent implementation of departmental
standards, is a tupic of studv for some facultv. An effort to reduce maximum class
size in anp()sltl()n from twentv-five to twenty students and the reduction of
composition teachers’ class loads from fifteen to twelve hours per semester are
also underway. Various instructors are working with the administration on the
budgceting of funds to compensate faculey for in-service training and to finance a
departmentally sponsored humanities journal,

‘Through Hinds Junior College's development from a small agriculeural high
school to a multi-campus college. the English Department has remained closely
-.1ttuncd to a varied student population and a rural and urban community. The

English Departiient has consistently: been an industrious group of individuals
sensitive to the needs, interests, and desires of its students. Continual revision of an
adaptable curriculuni, an active commitment to professional improvement, and
remiarkable faculty morale have ‘combined to make the English Department at
Hinds Junior College in Raymond, Mississippi, an integral part of a progressive
institution,



Reading and Writing at
Staten Island Community College

Depates on proscouy appear trequently in College Euglish. Serious  teachers
evervwhere are looking for and developing methods that *‘work.” Doubtless one
njor cause of the search for new methods has been the great increase in two-
vear colleges. These schools now enroll millions of students who formerly would
not have received higher education. With CUNY’s Open Admissions policy,
scarch and debate have become a daily diet in our English 1 Program, We have
had the good fortune to work collectively at SICC. The intent of our program
has been to develop student literacy without exacerbating student alicnation. We
hope that goal is apparent in these teaching papers. We continue trving,

Ira SHow, Guest Editor

Aspects of Englich at SICC
I. Teresa O'Connor: Pocket History of English 1
2. Openers from Sita, Ira, Terry, Jn.m Touchstones
3. William Bernharde: An .\ppru.mh to Composition through Awareness
4. William Bernharde: The Reading Srudy Skills Center
S, Margery Cornwell-Robinson: Who Qur Students Are
6. John McBride: The Nature of the Game
7. Ira Shor: Death of the Dangling Participle: The “Language Project”
R. Teresa O'Connor: Latent Literacv: Projects from English 1
9. Joan Hartman: Writing Fxercises
10, David Dovle: What's ina Name: Writing Fach Other's Biography
1. Stephan l\hmm Against Remediation: The Change-Oriented Classroom
12, Perer Miller: Getting into the Purple Haze: Autobiography in Developmental
l.ngh\h
13, Sita Kapadia: Qut of the Rut, on the Road

Lo Trrisa O'Cosazor Pocket History of English One!

Just zhout three vears ago, a group of us srmntr]\ committed to Open Ad-
missions addressed ourselves to the job of dcslgmnu a developmental h\ghsh
program. At our original planning meetings we discussed openly our pedagogies

“Fleret O'Connor has been director of SICCS F nghsh i Prugr.mx since its mwptum in 1971,
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and our preconeeptions about the new students, In addition, we began to contront
both our prejudices about each other and our prejudices about teaching “remedial”
English. The former involved stercoty pes we had held about our classroom stvles
(the loose, undemanding reacher versus the sericr, uncaring one) and the latter
involved the notion thar teaching “remedial™ students has been traditionally
regarded as undigniticd and unresarding work, We concluded that strong teach-
ing. goud teaching, can include many approaches. Qut of this came a fundamental
aspect of our progran: the encouragement of diversity: among both teachers and
students, No svilabi, assignments, or structure are imposed from without and all
decisions are made democratically by the group involved. Al of us share responsi-
bilitv for the functioning of the pxnux.un——thc divector tc.uhmu courses and the
other teachers sharing administrative responsibilities, In this manner we hoped
to avoid the bureaucratic pitfalls of the administrator’s detachment from students
and from fellow teachers, and the teachers” ignorance of administrative realities.

We agreed, in addition, that each teacher of English T would be a volunteer.
¢ Although “remedial™ reaching is traditionally unglamorous, there has alwayvs been
a surplus of regular department faculty requesting to teach in our program.)
Fach teacher is encouraged to experiment, to discover what works, what doesn’t,
and what new possibilities our experiences. both individually and as a2 whole,
suggest to us. We abo agreed to micer often to discuss these experiences—to
exchange technigques, ideas, suceesses and crivicisms, These statf meetings have
provided the arena in which we learn to know further our students’ needs, in
which we confront our preconeeptions about what an English class should be,
and from which the new things we have been doing and tryving are filtered into
the rest of our departient. (AL of us also teach “regular™ courses within the
department, and other department micanhers often attend our mecetings.)

In terms of the structure of our program, there are two main components:
stall clisses of sisteen or fewer which provide a nucleus for group work, and a
Skills Center which focuses on - highly - individualized  instraction. Classes are
individuallv or team taught, The simultancous scheduling of several sections en-
courages team teaching arrangements, as well as the right of a student who may
not work well with one mnstructor to transfer to a seetion taught by someone
che. We have insisted on maintaining close contact with students so that as soon
as a student starts to miss class, the teacher f-lephones or writes him/her, asking
what the d" Neualty is. This concern often brings back students w ho might other-
wise have umppg.md Obviously e also becomes 1 wav for students to face and
possibly solve the problems that prcupmrul their non-attendance.

Stuzdents are rated on a pass/incomplete basis and no grades are given on any
papers that they write, Students who receive an mu»mplan in the course may
cleet, in the followi ing scmester, to work at the Skills Center rather than take the
course again, Fhe Center s statfed by e whers in the program as well as by addi-
tional ra.uhnu teachers who da not reach FEnglish T sections, Students are en-
Lnuruml——ur N SOME cases, required--to attend the Skills Center in addition to
their lnnhsh I oclasses. We have generally tried o minimize the clement of
mmpulsum in our dealings with students, since we have found that when they
feel cuerced they are often driven awav altogether,
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Since we wrote our tirst proposals muach has changed. We have virtually
abandoned some of our more idealistic plans—like lm\mn‘ our students attend all
of our planning sessions, We have beconie more conerete in terms of how to
teach reading and writing to our students, how to encourage them to care about
their own educations and their own lives, Our L‘nrllll'sl.l'sm has remained intact,
We are still committed to discovering what best serves onr students who have, in
the past, been turned down and mrncd off by the institutions of education. This
means that we have had to reject many: of the practices and rituals of those institu-
tions, something that has made us sometimes uncomfortable, even, at times, unliked.
We have had to look for, instead, methods and attitudes which will not insure
the failure of students and which will not belittle their worth as hannan beings.

2. Opeaners from Sita, lra, Terry, Joan: Touchstones

Stra Kwewiy Before §started teaching ar Staten Iskind Communiry College two
vears ago, | raughe in India and Malaya, Both in terms of location and .mxrudc. [
came from places more remote than did any of mv colleagues, 1 could no longer
work on the presumption that my students came from acadenic homes, that thu
were enthusiastic about leaming, that no matrer what [ did, they would respect me
and p.mcntl\ sit through cedivnm, 1 had alw avs taught from textbooks prcscnhcd
by Boards of F ducation. Students had to take a very competitive examination that
could make all the difference between a “good life™ and near searvation, T needed
no magnet to get them to class, They came; they studied diligently, Here my new
freedom from prescribed books confused me, till 1 saw untold possibilitics ‘worth
arrenping.

The wonder and jov of this discovery, however, were etfaced by the dismal
fact that the students who were to reecive these bursts of ingenuity from me
were qunrc ditferent, They came to class with less than half a heart and nest to
no time for studv, for they had to spend much of their time serving hot dogs,
painting walls, tiving tulcphnnc cables, jabhing away ar cash registers or sweeping
supernurket loors, This was not all; most of them were broken in spirit, apathetic,
purposcless, T began an avid search for wavs of helping them, ike the pcrpk‘\cd
oppressed Mavor of Hamelin town, 1 hcg.m with “What can I de® What can 1 do?
What can [ do:” The search goes on, for T am not ver fully satisfied. T am glad,

though, that T have chanced upona few happy tunes in the rc.mhmur of English.

An dea [ have alwavs tried o get across to students is that f.wlhr\ in English
orany other tield for that matter, is not to be picked up”ina classroom mcrcl\.
but duclnpcd and discoverd through usage, The more duhl;crlrul\ constant the
usage. the higher the resules, If rhc\ snnpl\ walk around with two picces of fline
they wan't get a spark. but if thev keep rubbing the stones together they will
have good reason to evpeet the sp.n'l\ It is the same with lnghsh They may
wse it evervawhere, wherever they use their pcrcupnuns to nanie the thnu: per-
ceived. The hierle nld wonnn sitting across from them in a bus might be “wearing
her hat crooked™—"A smiart black hat.” Or she could he "wearing a smare black
hat, jauntily tilted to one side” Tt s for them to otfer themselves a choice, for
lc.lrmnu occurs m the exereise of that choice. It is difficult to judge the actual
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usefulness of this guiding light bur, time and again, students have reported to me
how they wanted to describe soterhing just so and were able to do it because they
demanded it of themiselves. This desire to verbalize experience helps them grow
inand through hnguage. Such a desire is generally absent. Tt must be Lmdlcd
with ingenuity, tacr, and patience, tor iv is iniportant to cancel a decade or more
of negation, It is important to start again with that bov who could confidently
demand VOUr attention w :rh "See what T ean do!™: or the litle girl who used
to sav “Let's do it again,” One possible way of creating a umlp.u‘.lbl\ happy
fearning situation is ro challenge the student’s native mtclhg:ncc and to respect
his or her quantum of expericaee, Whenever Tam able to do this, learning oceurs.

Ika SHor  When I wasa freshiman in 1962, college for the working class was still
unustal. Only a minority of high school grads from my south Bronx mighbnrhoud
made it thrnuuh u»llcm. and unl\ a fraction went off to clite universities. One thing
is as familiar now as it was then: for the worker-student, making grades while
making money s so time-consutiing that lietle space is left to question higher
education’s social roles, .

In other wavs, 1962 is light vears behind us, There have been the civil rights
struggrles, the aniti-war movement, the vouth culture, women's and gay liberation,
and such third world fights as fed to € UNY's ()pcn Admissions puhu Protesting
students in 1969 wei for all working people in our citv a much casier access to
CUNY. '

For the dailv good work our new srudents are doing in college, Open Ad-
missions should be celebrated and defended. Yet CUNY  faces some serious
problems. The continued underfunding of Open Admissions by the state makes
our classes karger and makes inancial aid smaller. Anonvmity in class and bank-
ruptey at home add to the harassed lives our students lead, and encourage them
to leave school. Further, the segregation of Open Admissions students primarily
mto the two-vear units of CU NY tends to ghetto-ize rather than democratize
higher education, Lastlv, the pace of reacher reeducation will be a barometer of
the success of Open Admiissions. We teachers were trained to be professional
ranstitters of high culture, Now that we are teaching non-clite students we will
have to be retrained for, by, and with the people in our classes.

Teresv O'Conzor A recurring fantasy of mine goes something like this: one dav
I will it down ar the tvpewriter and magically, mv fingers will transmit stories,
crtical insights, poetrs —all without pain, work, or the incessant need to run to the
refrigerator or to tidy up my desk, My dreans aside, despite my capacity to create
diversions and the very wived feelings which T hring to most writing, 1 finally get
down roar, Most of iy Englsh Fstudents can't. And Tam sure that somewhere, in
their own minds, lies the same fantasy compounded by the additional impression
that many people. espeenally English inseructors, write with the case of the sleight-
of-hand man.

Like many people, remedial Fnghsh students approach a difficalt task—in this
canve, writing and readig- -wath the overwhelming sense of their own inadequacy.
Phev can't write because they can't spell; they can’t spell because they can’t
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read; they can't read because thev're ‘dunmib.’ Tr is rare when they approach a
writing pruhlcm aware of the thms.,s thev can do. They can speak and be under-
stood; they can aswer qucsunns abour what thev've said and, at tinmes, they can
revise their statements. Their spoken language can be cnmplc'\ colorful, and
wittv, Their writing—and ‘they: hnow it--1s often tedious, trite, and uptighe,
characterized by short sunplc sentences full of little words they feel they can
spdl wnu,tl\. Their writing neither secks to entertain nor to probe, It is a
jovless chore, unrelated to their lives or to their capabilitics, to be expedited as
pcrcmptmll_\ as possible. The same goes for reading,

From myv own experience 1 know that writing can be ditlicult, boring, indeed
frightening, and that there is often a world of ditference between the ease 1
experience in speaking and the struggle thar writing so often involves, T know
too that when I have been able to come close to the rhythms of my own speech,
close to the naturalness with which ideas occur to me when spc.tlung then I have
been able to gencerate cnnugh material with which to work, One of the most
terrifving aspects of unnpusmu is to face a blank sheet of paper feeling that vou
have nothing worth saving, nothing that anvbaody in his or her right mind w ould
want to read. And when we lose faith in our own articulateness, we cannat begin
to write. This is magniticd in myv students: they have been designated the failures
in high school, with all the negative reinforcement that that state entails, and they
are vounger than T am, still very: much unaware of their own powers which have
not as vet boen seriously tested outside of school. They believe still in the myvth
that unl\ “gifred” pcnpk do well, and disbelieve in any real relationship between
work, concentration, and succeess.

I suppose ther. quite briefly. that T see my work as involving the restoration of
my students’ faizh in their own L.\p.ﬂnhnu and in showing them that work with
language, concentration, can be a source of jov and strength and is, ultimately,
unmysterious.

Juay Harrsiay  When | started teaching Fnglish 1 ae Staren Island Community
College miv notions about what to do in the course were largelv negative: T had a
pretey Q‘nnd sense of what | couddn’t do, The vear before 1 started teaching English
I was my first vear at Staten bland and also the first vear of ()pcn Admissions at
the (It\ Lm\crsxt\ of New York, Tt was a snhunu: experience for me. My
composition classes included students with w riting pruhlcms more severe than
anv I'd encountered before. Many of these students just disappeared, and those
who staved were likely o he .anhmc skeptical, and hostile to the course, though
not to me pcrsumll\. thev recognized miv good intentions. But thev'd had
Fnglish; it hadn't taken in the past. “and thev didn't expect it to take in the present
cither. They prntutcd themselves from ver another failure with the argument
that writing wasn't worth their time and cffort; if it was, they claimed, then thev
could and would fearn how to do it

Over the vear 1 came to see thar they were in some sense right: given their
lives and their perception ot their futures, ¥ nglish as they had known it in high
school and as [ had known it in the traditional liberal ares college doesn’t seem
worth their time and efforr. T hadn't been trving to teach them the dreary art of

1
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theme-writing—how to extract from a subjeet enough material to flesh out a piece
of writing with a beginning, an end, and a middle of sorts; I'd been trying to
enlarge L‘\l)L‘I‘lCllLL of writing and their capacity to deal with material at the college
tevel. But it's one thing to teach students who already know how to produce an
acceptable theme and who are challenged by the writing expected of them: in
most of their college courses, another to teach students who frecze when con-
fronted with a blank picce of paper and who aren't asked to write much in courses
other than English, 1 hadn’t met these students where their problems really were,
and I'd assumed motivation that simply didn’t exist.

1 now know what I can do in English I, what I consider success when I teach
it, and how 1 justifv my procedures and criteria, By turning English 1 classes
into supportive and unthreatening communities of writers—students, student
tutors, and myself—and by concentrating on the activity of writing rather than
on the product, 1 can get students to write more fluently and to take some
pleasure in it, T'o the degree that they do I consider mv English 1 classes successful,
and as students get back in touch with their own capacities as users of language
when they write, these things do happen,

I am extremely careful not to pronounce upon and judge what they write;
when T speak, 1 .spcak as a member of the class community whose own writing
is there to be inspected and commented on along with theirs. For at least half
the semester 1 also ignore the way they transcribe their lmgquc when they
write, and as I begin to concern my self with their transcription what | empliasize
is their capacity to correct themselves, Students in general are alienated from their
capacities as users of language by long and painful schooling in the notion that
correctness is all-important, and English T students, more alicnated than most,
need a great deal of experience writing in a different frame of reference to unlearn
the habits that fear of writing incorrectly has engendered in them.

3. Winiasm BerNHarpT An Approach to Composition through Awireness

I

My approach to composition is the product of wide reading in the literature
of education, attendance at more seminars, conferences, and *vorkshops than I
care to count, and the example and inspiration of colleagues and students during
my ten vears as a coilege teacher. My greatest debt, however, is to the writings
and C\.lmpl‘ of Dr. Caleb Gattegno, creator of the “Words of Color” approach
to literacy. My obligations to his work must be apparent in every sentence | write,
The basis of my approach can be simply stated:

(1) W rmng in a native language is, essentially, neither an art nor a skill.

(2) Writing is a know-how, or functioning, accessible to anyonc who already knows
how to make spoken statements in the language and whe is more or less' familiar
with the written code of signs for that language.

(3) Criteria for cumpmmg—for making statements which make sense, and which
express one's intent— are possessed by every native speaker; teaching them is
supertiuous. VWhar students often lack is awareness that this know-how can be
casily rransferred to the written language.
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(4) ‘Skill' in writing is a by-product of experience in the practice of composition,
Students who know how to encode their speech can acquire skill through prac-
tice if they want to, but no teacher can ‘give’ it to them,

(5) The teacher’s primary responsibility is to serve students by making them fully
aware that they already possess the tfunctionings which are prerequisites for
written composition. This awareness is best conveyed through practical exercises
—precepts are insuthicient—which require a smail expenditure of students” time,

When I'surves the approaches to the teaching of composition now in fashion,

[ find scant acknowledgement of what students bring with them into every college
classroom. 1 see widespread negleet of the functioning linguistic criteria which
students possess by virtue of being native speakers of Fnglish. All too often, 1
encounter students who, after vears of formal training in English, still write
sentences which lack the granmatical coherence and common sense logic of their
most casual voeal utterances, After extensive instruction and drill they remain
unawarc—on the level of their spontancous functioning—that writing is a form
of speech and that the criteria for correcmess and adequacy of expression are
in their “ears™ and not in a text book,

Practice in composition is productive only as certain precise awarenesses become

accessible to the students:

(1) They must know that they spontancously function as native speakers, able to
identify the adequacy of Fnglish sentences by their 'sound.’

(2) They must know that they can spontancously generate any number of oral
statements (when they have an authentic oceasion for doing so) which satisfy
the requirements of the English language.

(3) They must know that anything they can utter aloud they can also write (though
not necessarily spell correctly).

(+) They must know thar they can spontancously composz in writing as they do in
speaking; and thae their freedom as speakers in composing many different kinds
of statetents can be immediately transterred to writing,

(5) Thev must know that they possess criteria in their cars (and eyes) to correct
most of their mistakes in encoding specch.

[ trv, in my classes, to elicit the awareness 1 have just outlined. There are nany
ditferent exercises. both traditional and innovative, which can be used to this
end. T am not wedded to any particular classroom format or procedure although
[ have a preference for small groups, non-institutional settings, and informal social
conventions within the class. What is important to me is not the choice of any’
particular exercise or teaching convention, but whether whatever 1 choose to do
cand [ change my techniques constantly') forces these crucial awarenesses. [ know
that the student who functions with these tools discovers what being o writer
is. Although it may be some time hefore he or she has the confidence (or interest)
to attempt all the writing conventions which are part of the traditional cur-
riculun, the most essential stage has been completed.

It must be clear from what has already been said that mv approach is focused
on composing rather than cditing; that its aim s increased facility in expression
rather than correctness. This criphasis is not hased on an assumption that a high
standard of precision in writing 18 an unimportant or irrelevant goal. On the
contrary, [ value ‘correctnes’ both in mvself and others, T also think that it
can be introduced into a writing curriculum prematurely. Unril students com-
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pose with facility, thereby discovering that writing is an activity which matters
to them, there is no legitimate reason for focusing their attention on editing what
they write so that it can be aceeptable to others, It is only when one becomes
aware of onesell as wowiiter-—as one who expresses himsell in writing—thae the
need to facilitate conmmunication through a more careful study of the medium
is geauinely felt or valuably pursued.

I, Classroom Techniques for (Jnmpclling Awareness

. 1 generally begin the first class with a brief (15-20 minutes) exercise in
learning cach other's names. | go round the circle asking each person to say his
or her name enee only bue dc.nrl\ and distinetively. Then [ ask whether r anyone
has got them all. At least one person has alwavs volunteered to demonstrate that
he/she has, And by the time two or three pcnplc have shown their grasp of the
entire set (in a ditferent random sequence cach time, incidentally) almost every-
one clse 1s able to do it also!

This exereise i challenging to the students and interesting since evervone has
had the dismal experience of sitting in classes day aftrer day withour possessing
even the most minimal information about the person nexe to him/her.

While thev are absorbed in learaing the names, T am absorbed in obscrvmg
them. [ want to see whether they can spunt.mmml\ hear and utter expressions in
their mative language; whether ‘their utterance is correct or distorted; whether
distortions are detected and self- corrected, ete., ete. This is also an opportunity
for me to observe which members of the class are able to surrender to an activiry
casilvy which encounter blocks in doing so; which are unable to cnter into the
activity until they observe the entry of uthcrs ete.. et

When [ ask the class for spnnt.mcmh feedback on its c\pcncncc in this activity
most people provide coherent explamations for their casy acquisition of the names
—or rather rationalizations which reveal the dl.s;unumn between their concepts
and their functioning, Obviously they are very practiced in hcnring and retaining
English sounds, and in slf- correcting when distortions creep in, but they lack
camciousness of this hulm Sull, l\nzmmq that the facility is there, I can evoke
consciousness of 1f whenever necessary by reealling the 'naming excreise’ to their
attention,

2. I Eshow the class an unidentiticd objectand ask *What do [ have in my hand:™

cach person can tand does) make o unigque verbal response to my question, Their
evident ability to stinmon words to deseribe something for w hich they have no
previous relevant L\})LHLHLL‘ clhishes with a prccumcptmn—sharcd h\ most—
that lmgmm is imntarive rather than expressive. To acknow chgc that they can
generate I.IIILHIQ'L spontcousiy and compone vocally ar will is, for many, a new
AWITCHESS, lhc\ have alwaye rhuuth of speaking before as a matter of remem-
berning and repeating the words of a hook or a teacher's utterance. They have
never seen themselves as makery of language.

3001 may pcrfnrm an action, such as talling daown, having asked evervone in ad-

ERIC

Aruitoxt provided by Eic:

tpmanle? T e LAY (e mEb Tty v s TeRylaed 1o 8 T ST PN -TRTS b it
Gl P S R o A A ek S et T MR SR o SRR R S KR S S C




Q

ERIC

Aruitoxt provided by Eic:

Reading and Writing ar Statcir Island Community College

vanee to prepare to comment vocaliy on what 1do. Then, just a the moment
of utterance, 1 eedl them to write w hat they were going to sy,

A similar exercise s to ask each memiber of the cliss to dictate 4 statement to his

or her ne mhhnr This s followed by reques thar cach puersen Write subseqent

_statemient Thimself. When dictation and selt-dictanon are practiced in this way

(without coneern for }unnnmhlp \pullm«_{. crea all can become aware that rhu
can in fact write down any thing for which they have words, The puwn who h.\s
experienced this can never say hat so mam mlhua students sav: 1 can't write,”

4. Once members of the class know that they can compose vocally and that they

can encode amy thing they are capable of saving, they are ready to undertake
the convention known as “free writing,” Free \\ntmu has been extensively
discussed (notably: by MeCroric and Flbow) and there is no need to deseribe
it here inany derail. Al that lL‘.lH\ needs to be said s that, as many teachers have
observed, most students niake the greatest progress in facility Jid COrTectness
of expression when they are repe mdl\ given 2 puml and a sheet of paper and
told to compuse mut.mmmh for a st period of time. The teacher dogs not
ASsigEN rnpm or attempt toevaluae the wor k produced in this way. Thus re-
lieved of distractions, studeties find that thev can spontancously generate writing
to an unprucdunrcd eatent. Beease they are writing 1.1p|dl\ and with concern
only for what they want to sy, the fow of words is faster. Aad because the
flow is faster thev generally make tfewer of those ‘mistakes” which result from
overly self-conscious, laborious composition = lack of agreement between subject
and prcdu ite, contfusion of wnses, cte.

Many students who know how to wnite in the sense of (3) stll Tack facility
in wmpmmu and miagine that deliberation and care are the kev to increased
confidence in eapression, Fhe opposite is more nearly the case in my npmmn.
Although penni Hl\hlp sutfers when students write (]md\l\ capression improves in
\nmnllx every ather respect: vou abulary choice becomes more ambitious, sen-
tenee structure beceomes more varted, and the stident draw s on much more of what
he knows as a practueed speaker of his own hinguage.

5. he student who has beeome aware that he'she can compose spontancously
with flaeney may nor vet feel capable of meeting more fornmal challenges, He/she
HRLEINGes that “free w r.rnv___r' i tundamentally ditferene from unnpmmnn in re-
SPOnse to . mnre dehimmred assignment, A pmurtul writing esperienee which
mects this problent can often be generated simply by hlunsr a1 class to compose,
in rlpul sequencee, the folloving: 1 ane-senfence Trie statemient;, a one-sentence
false statetents a rrdiculous statement of more than one sentence; asad statenment
of more than two sentences; a4 proniise i the form of a paragraph.

Working i this wav, e possihle to u»lllPLl the awareness that when one
COMposes L.NI\ i one’s o peronal convention, it s hardhy difficult to enter
inte others w hich one e wht not huve chosen. Thus writing a letter in accordance
with a very \pum( wt of m.pmul CRItCriL may, n fact, come to be felt as a
weleome redief from the detmnds of “free w riting.”

6, Btois not ar all dithicude to evoke the gr.nm:l.trw;ul criteria which all native
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speakers of English have in their "car” One need only start a class by asking
cveryone present to “Please have taken a pencil and beginning to write” and note
the confusion which follows. Thus it can be established that, within certain limits
at feast, evervene present has erireria for correcmess and adequacy of expression
in English, This awareness can be transterred to the written form of the language
by reading passages aloud with the errors included. In this way people become
aware that many so-called “errors™ in grammar are really the result of minor
mistakes during the process of encoding (when keeping in touch with one's
meaning is far more importane than spelling accuracy). That the problem is not
unfamiliarity with the structures of the language is shown by the fact that the
student who submits his prose to the test of his own voice and car generally
detects many errors.

The questions T have asked myself and the techniques 1 have suggested may
appear simple and self-evident. T ean only sav that in mv experience they have
been amply justificd by the results. When students are given an opportunity to
gan linguistic awareness of their own functionings, as in this way of working,
their interese and enthusiasm are greatly enhanced. Not only do they make
progress in expression but they recognize that the responsibility for learning is
theirs, '

4 Wi Bersuaror The Reading Study Skills Center at SICC
I

What we call our "Reading and Study Skills Center” is a long narrow room-—
a trailer actuahy—about forev feet in fength. The furnishings consist of a couple
of moveable blackboards. some bookshelves, a sofa rescued from the scrap heap,
about ten tables such as one finds in institutional cafeterias, and a number of
asorted chairs, There are some chares and maps on the walls and an cleetric
cotfee maker near the door, With the exception of the brightly colored charts
on the walls the physical surroundings are not striking, Those familiar with other
reading facilities, however, natice the absence of electronic aids, secretaries, and
imformational signs. .\t any one timie there mav be from one to five teachers
present and as many as ewenty students. The teachers and students move the
furniture thour to st their pnmediate convenience with the result that the
disposiion of the room s constantly changimg, Av anv particular time people
iy be working singly,in twos, orin small groups; they mayv be standing, sitting,
or a1 combiation of both; they mayv be distributed throughout the room or
clustered by one of the blackboards, _

Visitors are usually struck by the face that we have no set procedure for re-
ceiving students. We don't give them registration materials to fill out when thev
arrive nor do we employ standard dingnostie tests. This is quite deliberate. As far
iy weare concerned, "working individually with stodents™ means acknowledging
that therr tmie is too valuable for burcaucratie formalivies or indirect micasures
of “where they are at”" If possible, we tryv to initiate a first session of work
mstantlv. Fach faculey: member who works in the Center (as part of his/her
regudar prograny has his or her own rechniques for ensuring that cach minute




O

ERIC

Aruitoxt provided by Eic:

e m iy g QAo s ) »:!J-—. T AT LACTIR

e naind 7l i £ TESTTIUTCCHIE p:
- DIRGIILLTRL RS it SERE S lr":ix r.ruf.;l 1B eyt AT g élj Pty *l:x\—‘tm_:“\v-r‘ WA T T S0 T T

Rewding aind Weiting at Staren Bsland Commuiity College 77

the student spends in the Lrailer will be devoted to simultancous diagnosis, m~
sernetion, and feedback, Most such technigues involve oral reading, “free writing,”™
and other activities which allow the teacher o make direct observations of “the
student’s behavior while he or she works an the funetionings in which mastery
is desired. We feel that this is a way of working in which “individualized instruc-
tion™ is a realiey: rather than a slogan,

We make use of a variety of materials—testbooks which are giving the stu-
dents trouble intheir courses. passages and excerpts selected by our statl, and
the charts, worksheets, and other teaching aids devised by Dr, Caleb Giattegno as
part of his "Words in Color” .1})}»1“1«11 to reading. \Itlmuﬂh this sclutmn of
riaterials surprises most reading C\pUrts who visit our operation, we find them
fir more evible Gand more attractive to students) than those cinploved clsewhere.
[he choice of materials, in fact, seets far less important than constant watch-
fulness to make sure that the individual student’s needs are respected,

Our work with students has shown s thar most of the people we see display
reading problems which conventional college approaches often do not confront,
[ can only mention sonie of these:

(1) Students believe reading is synonvimons with recognizing sight words, one at a
thn,
They are unaware that reading COnssS of gunmg aceess to the meaning convey cd
!'\ words rather than by yewming words,

v 3y They believe that re uhnu is identieal with “skinuming.”

(4) They are unaware of the role of three dimensional niental nagery in wldmg
upunllx in such ticlds as biology, nursing, chemistry, and the sacial seiences.

%) They are unaware of the estent o w hich u:mprdummn and rerention are a
function of concentration w hile uullnu rather than artempred memorizarion,

i esseiee, our Shills Center is a research mstitute inwhich stadents and faculey
work on problenis of teaching or learnmg which don’t seem to vield \nfhucntl\
to the approaches tiken in the clastoon, Feachers m the nuh\h I Program w ho
WANE AN POt to sty the most challenging pmhlum of uluutmn rulucsr
hours in the Center as an alternative to part of their normal course load. Fhe
fachitn s avaable toany student who wants \upplumm.ll instruction in any
aspeet of Fnghsh, in other words, those who work in the Skills Center, cither as
reachers or learners, do o by chotee and as part of a wider invalvement with the
college, Students come o \nnl\ thenselves as learners and to gain academic skills
as In -product, teachers come sidy stndents more letl\ than is usually
possib de i the elissroont sitation, In this w av. rescarceh and u.uhmu are combined
m o single acoivary

H, v\ NN ot \\url\mg on RL'.I‘“H(:}': Fheee Case Fhstories

Ralph canme to the Skitls Center on the adviee of his Fnghsh teacher who had
notiecd how slowly he read the asigned materials for the course. He was clearly

by
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upcmnu e o give bun g test sinlar to athers he had taken in the past and his
certainey that the test would be bad news was written on his face, After he intro-
duced Timself T ashed. him if he would read aloud for me from one of the teat
books he was holding i bis hand, He opened o biology rent and began reading
slow Iy and nu.cl\.nmall\. word by word, It was obvious that the meaning of the
test ua.qwd i bur what was even more apparent was his inability to decode
sounds aecutatelv, He clearly recognized some words, which he enunciated
automaticallv and clearly, but in most instances he ook a tentative stab and
came out with a word which shated some of the same sounds but was sufficientiv
aitferent to make nonsense of the passage, Reading, for him, was a dvspc rate
guessing game mowhich he mighto o he were fucky . manage to fasten on a few
Lmnul\ decoded kev words,

Hmnu seen that lxnlplu reading problem was ar the fundamental level of
dundmg. P realiced that binuse hu._m by mcreasing his awareness of sounds and
therr relation to written signs, | therefore directed his attention to a color- coded?
wall chart on which cach of the sounds COMPrISING 4 word was indicated by a
separate color, After a few niinutes examination of the chart he was able to make
the observation, .xppmnrl\ new to him, that cach word was umlpmcd not only
of letters but abso of sounds and that the correspondence of sounds and letters
was not esimple one-to-one relationship, He observed, morcover, thar no word
could be read so that 1t mnmncd A grearer number of sounds than there were
colors represented. Indecd, countmg the number of colors in a word on the
charts it was possible to be 1hsnluul\ certain about the nuniber of sounds in rhc
word without being distracred the number of letters, Furthermore, if he wa
uncertain about the sound indicated by 4 certain color he could look elsew hcrc
on the chart tor a word wuh which he was famihar, containing the same color
and henee the same sound.

Witlin twenty mmutes Ralph was decoding words on the charts with certainty
and enthustasne, FHe saw, for perhaps the tirse time i his life, thar reading was not
A nntter of xmn.nn/mg Unigie pmurns of letters, swith a new act of nmentorization
required tor cach additional word. During subsequent sessions he became aware
that there were certain specitic sounds and signs which he tended to misread and he
begar 1o correet his own errors. Sinee we shifted back and forth hetween the
colored charts and tenes prmted i black and white, he was encouraged to use
the teaching aid as a ke rather than an mdispensable eruteh,

During the past two vearss sinee b began wsing the “Wards in Color™ materials
regubarbve 1 have worked with nam pwpk who share Ralph's problen, Maost
of them had 4 suthicienthy Large body of memorized sight words so that cheir per-
forinance on 4 standardized o ading tost would often not reveal the primitive
natare of their reading ditfiendn . W hatever prnhlcms incomprehension they
enconmtered were roored in o fundamental confusion about the relation of sounds
and signs in the written code of Fnghd Unless their readss g canie o be based
on tirmer eriteria for decoding they must continee to relvoon guesswork and

e i Code or BEeginds Waarde L Codor™ Approact to Readine oF ducational Solu-
tions, Ine, NY -
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retention of a few kev words fof whatever sense of a passage they were able
to glean, Onee focused on their own source of ditliculty, however, progress was
usually rapid.

Margaret abo came to the Skills Genter on the advice of her Faglish teacher.
She complained of being unable to comprehend much of the assigned reading
in the courses she was taking and often experienced headaches when trving to
read. She wondered if she needed ghisses and asked if 1 could arrange for her to
receive an eve examination. 1 began work with her by asking her to read words
on one of the colorecoded charts T had used with Ralph. Although many of the
words on this particular charr had utterly perpleved Ralph, Margaret was able
to decode all of them perfectlyv. Clearly, her ditliculty was not decoding. 1 then
asked her to read a sentence which Tmade by pointing to a sequence of wards
on several charts with my pencil. Although she repeated each of the words
accurately, it was clear from the uncertainty in her voice that she was not in
touch with the meaning of the senrence. Repeated trials showed me that her
reading was word-by-word, Since she had to read cach sentence several times in
order to hecome aware of the meaning an immense amount of energy and time
was required for her to complete even the shortest passage. It scemed likely that
her headaches were the result of frustration induced by the amount of labor and
time she needed to invest in reading.

Margaret's reading problem. as 1 perecived it, was essentially a lack of aware-
ness that what marters is not words but meanings, When she spoke her voice
conveved the meaning of what she wanted to say through phrasing, melody,
intonation. cte. as well as her choice of words. In reading, however, she was only
concerned with words. If T could get her to put her voice into the text as she
was decoding she would hecome aware of the whole hurden of reading. 1 ac-
complished this by writing a rude statement on the board and asking her to read
it with expression and meaning, This exercise showed her that access to meaning
was not achieved simply by repeating individual words i sequence but by
enunciating them with the additional qualities ot a vocal statement. She began
to abserve for herselt that a written stateient only niade sense when the reader
put her voice into it She also pereeved that she could, if she chose, voice a state-
ment virtally rather tha acraally, "Fhat is, she could attribute a voice to what
she read withour having to utter v alowd.

Prior to sworking with me Margarer had often been told not to read word-by-
word. although T only discovered this ater when she confessed it to me. She had
ahwavs found this injunction mysterious, however, sinee she did not pereeive its
nnportance. I was only when she became aware of writing as virtual speech that
she saw the signiticance of focusing her ey es on more than one word at a time,

Jeanette arrved ar the Skills Center on her own nitiative, She had seen one of
our posters in the hall and fede that we mighe be able to help her with her pruhlcms
in comprehending nursing teats. When she read from one of the books which
was giving her rrouble it was apparent that she had no ditficutey decoding sounds
OF PErCCIVING sentenees as moanmgtul statemients rather than sequences of isolated
words. She did, however, find ar hard to understand the assigned: tests and to
retun the meaning of wlot she read Tt had been suggested to her that her problem
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nught be a Tack of background i science subjects and she wondered if she had
chosen her major wiselv,

After Jeanette had read 1 technical paragraph with accuracy and espression |
asked her what she remembered of what she ha read. She lcpllul that whereas
it had made sense to her as she was re ading, she could now only recall the nume
of the physiological concept w hich it was thc purpose of the passage to explain and
illustrate. | then asked her if she could evoke a mental image of the organs involved
in the physiological process about which she fad rmd. She confessed that she
could not,

It was clear to me that Jeanctee's dificulties with this subject resulted from her
lack of consciousness of the lnk of mental imagery in reading. Since she did
not recognize that she must “see’ what she was ru.ulmg about, her entry into the
rext was on the level of conceprs alone. In order to nake her aware that she
had the ability to evoke tagery through lainguage | prcscntcd her with a sequence
of oral statements: a brief narrative, a duu;ptmn of a meal, and a description of
2 medical npurmnn. Thus she began to pereeive that she had the power to make

mental pictares in response to words. 1 advised her to draw pictures of things -

i the text which perplesed her so that she could locate preciselv where hc
prablems i comprehension were, She later told me that she found this tuhmquc
uscful and that, in fact, evoking the im; 1ges mentallyv was often a sufficient trigger
of mc.mmg

SoMwkerky Corsaw ne-Rosissos Moo Our Students Are
When things are seill small,
One must not leave them
without nourishment, SoHsu  Ching

F have been attempting to teach composition: courses in college to a variery
of students for ten vears. The habitars of these students rm«rcd from a lm.:hl\
competinve tour-year college m the € iy Universiny of New \nrl\. to a southern
black school, toa private ()ull\u venture, and tmlll\ to Staten Island Community

College, | raught these bhasic courses at the outser of my teaching career by assign-
ment and ater by preference. Unnl | Began participating in the l)g\clupnunr\l
Foglish program at SICC two vears ago, [ lad three rather fived beliefs about the
e ulnnu of W riting, Firse, | relt that writtg could not really be tughts Tobserved
that the students who entered a course wrting with case lefr with the sanie case.
atrer dispensing some pleasure to me, and that these who had grear ditticuley lett
carrving nuch the same dithiculny | therr burdens only \upuhcnll\ lnuhtmul by
afew rlmunln provokmg discusstons, Second. 1 reir thar if ninety pwpk rmuht
composition, nmety people taushe e ditferenthy, and none \uuusrull\ lhml
desparred of ever le. irming P to b more Iulptul to my students in the aet nf
writng. bawas good ar carmg and rappma, but Fawas \uhn«r the main pruhlum
VI these atritudes were (h\tmhmu tome simee bam not uuurnll\ ZIVEN to entreme
ey nicist and hapelessness., \lair they did not dinnnish 1y belict in the poten-
salities of my stdents nor did they mar my basic asuniprion that real educarioh
should hrmg ov, selfadiscovery, craatnvity, and an awarenes of freedonn and i
attenddane respansibihities,

ek

s
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Whar has changed since 1 came to SICC s that 1 have begun to believe, to hope.
From the honest sharing among teachers, the daring to experiment in classrooms
and may be evenact the fools the insistenee on facing the real problems of educar-
g those who often have heen called failures by sociery, and from the refusal to
shake heads in despair for long, 1 have gained faith in myvself, T have found rein-
forcement for some of myv processes and have been pushed to analvze others
further, This sharing among colleagues does not mean loss of individualiey. T know
that our actual classrooms differ in many wavs. I continue to feel strongly that
one st choose a classroom approach consistent with his or her pcrsnnulit_\',
remembering constantly that he/she is failing i he/she is a2 petey monarch,
Certain exercises which other reachers in English 1 use have not worked for me,
but [am free to judge how to .dapt them or to abandon them. T will never work
with one group of English I students in the same way as with another group or as
another colleague would. These sessions must be custom-made to suir the needs
of cach group and the individuals in the group, including me. Bur always T am
able to sav to Peter. Bill, John, Ira. or Sita, my colleagues and my friends, “What
wene wrong® What did vou do when .. 2" or “Let me tell yvou what T tried,”
and they will listen. This has never happened to me before, and my - students
know it.

[ find it casiest to esplain what is happening with my students and e, our
processes, experiments and expeetations, by describing the students themselves. Te
is alo important that those reading about our program at SICC be aware of the
nature of our clientele. Therefore, 1 present siv case studies, character sketches.

Linda Novecki hated eversthing abour high school. but mainly she disliked
regulations. She was an extremely articulate girl who probably talked her way out
of too many situations and so became unsure of her own sense of responsibility,
She knew didn't take arrendance and also that [ didn’t even want her to come to
elass if she was going to be visibly bored. Sinee this was her first termi of such
freedom she atrended erratically, bur fromt what she said 1 think she was there
more than she was in her high school Foglish classes,

As a result of participation in our class, Linda changed her program, moving
from a rather traditional curriculum which wasedepressing her and causing her to
cut many classes to one in the experimental unie of the college. Hopefully, when
Linda takes the composition course required there, she will be ready to do more
writing and look ar 1t more carefully, Her needs to slay the dragons of authority
and regimentation, to tese her freedom, have been aceepted and somewhar dis-
sipated. By forcing her to be responsible for some of the actual suceesses and
failures of the class, we helped her to see herself as a responsibice and worthwhile
person, not just a hostile and frustrated one. Also, by entering an experimental
program, she will have an optinial opportunity to develop further this experience
of helieving in herself,

Joseph Farella was a bus driver who worked all night and went to school most
of the dav. This is not unusual az SICC where maost of the students follow somewhat
the same rourine. What was unusual about Joe was his enchusiasm, He took
Developmental Faglish by vhoice beeause he had been out of the academic world
for a long time, serving in the Navy and carning a living. As with most of our
Fnglish Pstudents, he was in his firse college experience,

Jov said, 1 was paralyzed by the idea of college, ©felr srupid, inadequate. Afer
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two weeks of this class | relased, enjoyed myself, and found enough sclf-confidence
to participate in all my classes.”

Joe has done extremely well in subsequent English courses he has taken, \While
he was a unique student v Fnglish T and probably could have handled the demands
of the regular composition course, | think he would not have been as happy and
unencunibered with his explorations as he became after experiencing our cﬁass.

Dorothy Costello tiptoed her way through parochial school, quietly escaping
everyone's notice, afraid to announce that she was unsure how to write a complete
sentenee, She was almost angry at our intrusion when she got excited about creating
astory in a small group with three other students, Gradually she volunteered to read
her writing in class, The free wriring exercises were good for Dorothy because
no one saw the resules in the beginning, Writing slowly became a useful tool for
someone who desperately needed some means of communication,

She evenrually shared leadership of a discussion on women's liberation and en-
gaged in a certain amount of verbal horseplay in class. Now she keeps a diary,

Melvin MeNetll fell vietim to a computer snafu which landed him in a regular
freshunan composition class for three anguished weeks before he arrived at the
door of our rrailer. He felt, as he had many times before, that he was just another
stupid black kid who was behind again,

Melvin should probably have continued to work with me the following term
in the Skills Center. He had a lot more confidence when he left than v.'tcn he
arrived, and he is still in school two terms later, but I'm afraid that he's just
slipping by, adding a few more scraps to the parchwork, He is definitely capable
of developing good thought but needs desperately to feel thar someone will labor
with him cach step of the way,

Frank Rosclli's father had lots of monev, Througout the vears whenever Frank
got into trouble in school his father bailed him out. Frank was a fast ralker, an
extremely conservative guy who cared a ot about wearing the right kind of clothes,
I think some of his confrontations with class members taught him most of what he
learned in his English I class. Because he didn't atrend class regularly, he was
unable to participate completely in the closeness of the group. Some of the other
students even urged him to come more. It was ditticult for him to accept the ground
rules thar the class had adopted abour listening to each other's point of view, He
did not see a good rap session as enhancement of a writing period, but rather a
wav to avoid it.

Frank's story isn't finished vet. For the final grade, 1 gave him an Incomplete,
which means for him that he has to visit me on an individual basis in the Skills
Center for the following term. It remains to be seen whether he shows or not.

Jean Toulouse camie to the United States from Haiti two vears before he came
to Fnglish [ at SICC. He has been struggling financially to remain in the U.S,,
doing night guard jobs, selling eneyelopedias, collecting unemployment. He spoke
interesting Fnglish; his vocabulary was quite large. Only his pronunciation troubled
us oceasionally. He wanted to learn to speak and write “correct” English, as he felt
he had picked up much slang. We discussed in class the fact that while in French
there is one "correct™ way to speak and write, in Fnglish there are many alterna-
tive "correet” forms, Jean brought a life-knowledge and sophistication to the class
thar most of the other students found strange, and when thev worked in small
groups Jean constantly questioned pat answers and conventional veiws, often to
the consternation of his fellow students. One of the greatest advantages of Fnglish
I classes at SICC is the heterogeneity of the constituents in age, ethnic background,
and cexperience,

Jean's writing was a clear reflection of his difficulty with Fnglish, He left many
words out and confused many verb forms. The process of reading a paper aloud
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to locate the errors was extremely beneticial for him. \While 1 rarely saw the
students’ papers before they were read to me in class or during conference, most
students, including Jean, corrected great mumbers of nistakes if they read their
papers aloud exactly as written with no interpolations allowed, listening to the
rise and fall of their own voices. | never gave a grade on a paper. All corrections
were verbally given and discussed in class or conterence, Although the only grades
given at the end of the term were Pass or Incomplete, only a small pereentage of
my students saw this as a reason te do little work. Many, like Jean, put in extra
hours at their own demand. )

Jean will spend more time with me in the Skills Center as he grows inereasingly
proticient in the use of written and spoken English.

6. JouN McBrioe The Nature of the Game: English 1 at SICC

The Time: a tickle October afternoon, 1964,

The Place: an institution-green, cinder-block classroom in a private Catholic
high school in Brooklvn's Park Slnpc section, a ncighhurhood midway between
fashionable and deprived.

The Characters: forty freshuman bovs, the sons of the lower middle class, sitting
erid-like, neatly jacketed, tied and silent; one young, apprehensive fact-packed,
Fnglish teacher, appropriately suited and tied; one English department chair-
man, bored by the responsibility: of observing this voung untenured teacher.

The Fvent: A thirtev minute lesson on the Adverb, which, with questions and
exercises, may hopefully be estended until the end of the forty-two minute
period.

‘The Finale: “For homework, write ten sentences illustrating the functions of the
adverb, In vour assignment, include examples of the following: a simple sen-
tenee; @ compound sentence; a complex sentence; compound-complex sen-
tence.” The bell rings, the voung teacher inwardly sighs and deflates, and the
deparanent chairman slides towards the door, casting glinces of satisfaction and
approval. The forty bovs are still neatly jacketed, tied and silent. Nothing has
been disturbed; the systenr endures.

In the nine vears since that October afternoon, 1 have recognized some personal
truths about writing and the writing process,

1. Writing should not be confused with grammar.

2. Writing should not be confused with ebedience to the conventions of spelling
and or the conventions of standard Fnglish usage—the observance of linguistic
ctiquette. What such procedures do guarantee is the destruction of a student’s
sense of Self.

3. Good student writing seldom emerges  from teacher-impaosed  theme topics.
Writing is the chaos. the adventure and the process, of discovering and confront-
ing the uniqueness of the Self.

4. Just as we learn to dance by dancing, to swim by swimming, we learn to write by
writing. As teachers we must continually provide oceasions for student writing
in all torms.
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<. The ~student must he wmrunl\ stinulited nor only by reading aloud varied
examples of literature, but also, and perhaps more nupurtnul\ by reading aloud
his her ovn work to the clas,

I begin aib v Faglish T elasses with the following verbal/wrirten c'\'crcisc-

Fach member of the class, including myselt of usuatly initiate the process), takes
2.3 minutes to el the others as much about hinself hierself as he she feels com-
tumhh doing, Questions are allowed 1o éstract more \pumu information and ov
to clarify statements previously made, Though mose students function quite capably
within the parameters of this exercise, there .m sothe students who become terrified
and reticent by the demands of public disclosure, and 1 ey to alleviate their tension
and extend their verbal diseourse by asking them questions they cancomfortably
answer, Foresainple, “You said vou lived in- Bensonhursr, correct? Did vou ever
cat in that Chinese Restaurant on the corner of - " Your face has sumcthm"
tamiliar abour it. Did you ever work in Maev's on l\mux Highway:"

When evervone has orally: presented himself/herself to the class, T ask cach
student to write i answer to one of the following questions: 1) “What do vou
think was the purpose of tlus exercise? Ty be honest and not schoolish, ¢ $e
don’t ey o coddle mie by rving o determine what was my intent,” 2) “If vou
think the exercise was of no slz_flll‘lL.m(.‘L—-hmhsh, dumb, stupnd-—-thcn state \\h\.
Again, am asking for lmnut\. not coddling.”

When a sutficient periend of tme has uhpscd [ ask cach srudent to read his/her
written response. Again, questions by other members of the class mav be asked
of the reader about hisZher statenmients, For the mose part statements are shorr,
vagie and doguised, that is, they are wisure of the situarion; however, a tew
dmnu students respond with such honesty and vigor thar they shock and pu//lc
the others in the class, This type of Fespunse is so vital to the process o1 the
class that 1T ansiously wair in mnupmun and fear that it will not emerge.

My reasons for this opemng evercise are tundamentally important to the seruester
process of the class:

Lot introduces the suzdents to the forms of Llangraging -reading, writing, verbalizing
~that they will be participating in thraughout the sentester,

It rapidly hunm to create 4 mood of mrurnnlm » fraendliness and group-conscious-
UNN,

it immediatels and conererely esablishes the Foglish T elassroom as an environ-
mient of nnmn‘ln and L\L}HH”L

4. It demonstrates that sharing (mu skitly and knowdedge wirds others s k.nnn.g
which imvolves the whole persong it s an g tive, funcrional fearning as opposed
to the pasive, get-along Jearming demanded by most sehoel environments,

Ir estalidishoes that most of the seinester sriting done by the shidenr will be shared
with the chas, Phe Jistinetion between teachor and learner becomies less distinet
amd recognizable,

"l

-

’

Ciroup £ty
Lo Dirasivie St vion, The cass is brohen into gronps of four and each group
is then ashed to ke o preee of diviogue and wrire the story nnphui or estend o

picce of Julogue untl it makes a4 story,

Dialosiic

ft's o0 L’
Youlh doas Fay =Pog the boss around hiere,
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e . Woite: Why should 1 have to be deprived of a few lusuries, even the barest needs

I wane something betore 1 age any more,

Hekaind: Youwre too extravagant and are not capable of handling the noney. We
dor't ineed the things vou want! What would we do with a rug, chaircand trip o
Laroped Anvaay, after vou got these, vou'd just make another list of things.

Woite: 1 feel Phave a sav in our mareiage becanse T owork. Tos my money, too, you
know. If 1 die, vour nent wife will get a life of case, while all T get is surfering,

Heoshand: 1 vou don'e like it ger out.

Wifer 1 will mot! This is ma father's house, You get the hell ont!

Husband: You'll never ger me o leave, My prize possessions are iere—-my records,
my tapes, my sound system, I would tike me weeks to duplicate this seup,

Hifer 1 know T have to dvnamite vou out, Evervwhere 1 walk the ugly things you
prize stab me.

This short dramatic picee led to the following activitics:

t. deseription of hushand and wite—their lite style, atvitudes, cte.

2. meaning conveved by intonacion, gesture, novement, etc.

3. performance of the skit by the class, :

4. ivolved and prolonged verbal-written investigation of roles, marriage, ete,

A variation of this exercise is to distribute a wide variety of dramatic pictures
(1 colleet them from books, magazines, newspapers, muscum postcards), and ask
cach group to extend, by dialogue, the situation dcpictcd in its selection,

2. Rasbost Worps, Usuallv, the class begins cach meeting by “*free writing” for
ren minutes. To prevent “free writing” from hecoming a monotonous chore, 1
have tried the foilowing: T randomly go around the class circle and ask each
person to give we one word, which Timmediatelv write on the blackboard. Then
[ ask the class to break into groups and compose a piece of writing containing all
the suggested words, Invariably, one or more groups will have didiculty structur-

. ing a response with the forms of the words given, This will lead them to ask if
anorher word like it—they usually mean another form—can be substituted for the
one presenting ditficulty. Of course, 1 allow such substitutions.

Fxample share, pace, money, car. female, blackboard, weather, mwsic, joby love,
clock, time, hospitai, svstem, death, bird,

“The hospital is huge and spreading, Because of donatisns by people afraid of death.
it is constantly having wings stitched on o ir Death’s stench s in every corridor,
from the noisy white cmergency room to the quice green of the isolated operating
rooms, Lhe whire, silent face of the cloch marks the passing of beings who can no
fonger be loved physically. The tme of death s also indicated byoa black-robed
fenmale who sta =ds outside the main operating room, Her job i to record the passings
an the blackboard, her seore sheer. Phere are no windows in this hospital for fear
that the stench of death and decas will eseape to warn the passers-by what awaits
themn, The eveless hospital holds it seerer and shares iv with no one, not even the
dumb singing birds, Toere is no peace, Fuvervehing is fake, The happy music we
think we hear is a2 disguise 1o hide the pain.”

' oo Nevno Mose Faglish |stadents” lives are fragmeated; their lives in
whoal have remained separated frem their lives outside of school, They de not
perceive ther o skill learned i selioal coutd he of e in their lives ovetside of
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school, One of the purposes ot this eaercise is to dissolve this sense of separateness
—to illustrate, by a particular example, that this does not have to be so. Also,
being pxnmtul with concerns that are immediate, ones that they are experiencing
now, iy one of the most etfective methods of plu\()l\lnﬂ seli-initiated learning,
When students are pliced in a personal rhetorical situation, they learn writing
forms maturally and automatically from the immediacy of the esperience. Such
eaeursions, ol course, cannot be prnur.mnmcd they must occur naturally fron
events that atfeet the class as a group or from events thar atfeet one member of
the chiss, Two such hinguaging events (one group/one individual, both of which
went beyvond the completion of the semester) have happened since 1 have been
teaching at S.LCC: the New York Stare | cgishiture’s threar to end Open Adniis-
sions; and the attemipt by a woman in the class to get a tire hvdrant removed from
the middle of her fawn, Both of these pl‘())ctt\ involved many processes: 1) the
gathering and processing of essential information for the writing of class letters
—who, wh at, where, how; 2) debanng the content, form, and fanguage of the
letters; 3) writing, cditing, re-writing: 4) the structuring of responses to the class
letters; preparing possible counter r arguments to the class w ritings.

Tudividual Events

Lo Cortaar, This exercise requires the individual student to perform  related
activities: a) he/she is asked to ereate a non-verbal collage which he/she believes
svmbolizes some facet of his/her personality, e.g., w armth, loncliness, suspicion,
gencrosity, gregariousness, etey by he/she muse then L\pl.nn how and why the
arrangement of items, shapes, colors, textures that went into the composition of
the coll age collectively svmbolize this personality trait. During the chiss anonvmous
individual collages are circulated and examined by each studcnt. and he/she then
IMUST Write o rupnnsa to the U)mp(mrmn cgew fat xm.mms: did you abstract
about the creator of this collage, Individual papers are read, questions are raised,
the collage reexamined, and. if the student creator volunteers, he/she L\pl.nn\ the
compuosition of the work. You'll have to imagine the collage, but the following

response is ty pu.xl.

P ehose toisolate my self-centeredness from all my other personality traits, The
black cirele upruum v self-centered world, Te is what has become of my life,
I have shrunk in the universe. Concerns for Iy wants so control miv life that | fedl
that T am possesed, ina w arped wav, [ do not believe that T am vain nor do [ think
Imzhl\ of mivself. My self- centeredness is different: it is a fear of ev crvthing, Faerv-”
rthr is Fear. Life is fear, death is fear, driving is fear, This vlack evil has shrunk
my wlt and my workd,

20 Resvosst o Muosie Phving a non-identitiable, elassical music selection often
stimulates mteresting student writing, Betore I continue, two cautions are neces-
sy First, avond uurrmtl\ popular selections—u hatever they may be at a particu-
Lar moment--beeause T have found from evperience that thu mu.ill\ don’t have
v distinet power to generate fengthy student Tesponses, Sunnd. avoid seleeting
preces thar have hecomne associated with a particular consumer product ( Tehai-
hovske's 1812 Overture” —Quaker Putfed Rice), television commereial shows
(Rossint's “Williant Fell Overture™—1he Lone Ranger), or movies  (Strauss's
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“Also Sprach Zarathustra™—=2007: o0 Space Odyssey). Onee I failed ro make the
image connections between Rossini's “William el Overrure™ and the Lone
Ranger. Most of the pesponses to the selection were Lone Ranger focused, al-
though 1 did get one Jy namne reminiseence of ¢hildhood, Flere 18 a response to

Movement zg4—Dvorak’s “Svinphony No. 3

The baton is waved, The conductor leads them on, He thinks ro himself that
this is his finale. The thrill, the enthusiasm to lead is over, Littde do thev know,
They follow blindly cach little movement, cach dirtle wave. The audienee sits in
silence—memories are tloating, The world is tor the livings it must be savored, The
stage will renin in dusty darkness. The audience will vanish. Freedom must be
ctried--one mmust change, not stagate.

Many English T students arrive at S.LCC convineed that they are language
failures without the slightest glimmer of hope. Twelve vears of a demeaning,
deadening cducation have critically interrupted and stifled their language learning.
As | perecive it, my purpose in Fnglish Lis to overcome this negativism of self by
having them demonstrate to themselves that they are the possessors and potential
wiclders of comples Linguage skills which can be of use in the process of their
lives. In short, [ awish to infuse sone of the “ecstasy™ of learning. ’

IRy Stior Death of the Dangling Participle: 'The “Language Project”

Imagine studying something for twelve vears and twelve vears later vou are
not nach betrer at it than when vou began. Imagine reading and writing for
twelve vears and rarely reading and writing about who vou are and what's being
done to vou and what it is vou need to be free and whole.

That has been life for my students and for me, in school. Knowing this, 1
decided not to run my courses as a thirteenth vear version of what canie before.
With my students, Lery to fracture the stifling gestalt of lower education,

This means learning together what we already know but don’t yet articulate as
knowledge, "This means making us all responsible for their educations and mine.
This means redesigning myv expertise and my pmfcssiun. heginning where my
students are, demystifving the pedestal of intelligence.

These ideals have vielded some useful practical points:

1. Class should be informal and plain fun, We sit in a circle, call each other by
first manies, don'e raise hands but speak by mutual consent.

2. Persomal experience as a resource for writing is erucial We write about, read
about, and analvze our lives, in the sitnations and institutions we live in.

1 Ueicing™: Most of my students arrive speaking well in a colloquial idiom. I ask
them to read out loud a lor, whenever they write in class, using the built-in graninar
of their voices to edit their writings,

4 We write a ot in class. A working class student’s life, in the home and on the
part-time job, lacks the time and repose for her or him to work well off-campus.
Abso, the daily Eves of my students offer few writing opportunities, so class writing
is a form of language-skill exercise,

5. Instead of using a mvstifving code for manuseript corrections, T write personal
letters to the students, attaching the letters to their papers, without grading them.

6. In many private tutorial conferences, T go over grannnatical nitey-gritties, and
tind myself giving academic, career, and personal advice also.
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7. The pace of the class matches the pace of the students’ learning. If there is a
complaine about the work, or an inability to go on, we stop, talk over the value of
what we're doing, then go on, or change the work,

8. Class direction is a subtle mixrure of whar I have in mind and whar the students
are interested in doing. Wherever possible, my classes do work on long-range lan-
guage projects,

The “language projeet™ is a collective and individual event, taking scveral
weeks, in which writing, reading, and analysis are brought to bear on authentic
esperience. Language skills are not taught or drilled as professionally abstracted
phenomena, but are provoked existentially in the completion of the project. In a
language projecs we produce a document which is a model ideological/personal
reconstruction of a picee of life,

The overall purposes of a language projeet may be described like this:

L. To legitimize and provoke writing and reading through their use in the analysis

of immediate experience,

2. To provoke a student's dbility to think conceprually and structurally about her

or his daily life, and to think critically about the concepts handed to themt by socializ-

ing agencies (school, church, media, familv),

3. To combat the subordinate meneality forced upon students by making them work

together, and receive and otfer from cach other serious criticism, in a projeer which

can’t get done unless the students write both individually and in groups. (I only
initiate the project. Students have to pick it up as something they want or need for it
to reach completion,)

I have tried four language projects in mv remedial classes. Three were good

.suecesses, The fourth was what we call in our program the Great CB, or Colossal

Q
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Bomb, A fifth is now underwav. The successes were the writing of a new consti-
tution for the United States, the writing of a marriage contract, and the writing
of bylaws tor our English class. The failure was an attempt to produce a “student
survival handbook.” The handbook was supposed to analy. and suggest solutions
to a4 wide range of student problems (monev, commuting, sex, parking, course
requirenents). It was too ambitious, After that class had produced its own bylaws,
the totality of student life was too large for it to reconstruct. Fxcerpts from the
completed documents are included in an appendix.) The project now underway
is correspondence with a steel mill where the workers took over and increased
production 3277,

The constitution project led not onlv to a document but also to a very inter-
esting television show, planned and acted by my remedial class, and eventually
shown to people outside of class, We got into the constitution idea through long
discussions and writings on sexuality, Writing to questions like “What should a
man or wonun be:”, we wrote short papers on sex roles, and then on homosexual
encounters. Following that, we put together a small document about what sexual
life should be in o free and democratic society, Qur class then chose to do the
same for libor. By ternt's end, we managed to add a preamble to the articles on
sexuality and fabor and then to design a TV show from them, A good friend who
is gav was a big lielp in the project, as he sat in on our sexuality discussions, and
was Later Con tral™ in the TV show, On videotape, we convened the new govern-
mg hodvin America, the neighborhood council, to hear charges brought against
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a homoseatal teacher, Both sides raised serious political and moral issues, appealing
to the new comstitution as they argued their cases, Ultinately, the gay teacher
won his right to continne working in the local school,

Our work on the linguage projeets includes group editing as welbas writing and
debating, For cach picce of the constitution, cach student wrote her or his version,
which then went througn commitree discussion, “The committees were composed
of students only and they had to work out rogether what statement to present to
the clase. When the elass convened as a whole to hear cach commuitted’s report, we
all debated the proposed provisions, and aceepted, amended, blended one provision
with another, or rewrote entirely,

['he marriage contract took nearly as long to do as the constitution (5-6 weeks).!
In this project questions of abor and sevuality: were raised inoa ditferent way,
through a consideration of family life. Most of my students came from nuclear
famiilies tsome are orphansy and most see their futuree as involved with a family
tsotie are homosezuals and convineed simgle people). For the vast majority,
aulvzing marrage and writing a marriage contract raised many questions of
sevtal polines in which the students” owa experiences provided a fund of informa-
tion and evpectation, '

\We tirst wrore about what cach of us expected from marriage, discussed these
weas, and then broke marriage down into s functional components, For cach
Component we formied 4 committee to draft a provision for the contract, In
committee cach student tirst drafted her or his own version of the provision and -

then the committee jointhy chose what to present to the class, The conmmiteees

presented their repores sertatiyv, and the class convened to debate them, Provisions
on housework™ and ehild raising™ led o intense debates about sex roles: \Who
Jould cook and do the dishess What tovs for bovs and girls? \What sex cducation
for them® “Ndoprion™ led to discussions ahout racisti: Should couples adopt
children of a ditferent races What became elear as we proceeded is that an every-
day picee of life had anadeology and a structure o e Conceptual thinking led to
reconstructive writing, as attitudes towards sov roles changed with the debate,

[he marnage contract raised mipartant issues, but it alsar Jeft umanswered or too
brictly touched other important questions, For ovample, the docunient speaks
prinmanly to heterosenual monogamy and not to homosexual marriage or to
communal hving, \so, the dociment onhy begins to consider how partners can
MIpport cach other i combatting consumerisi, Fasthy, the contract presupposes
1stable meonie, and does nor consider unciploy ment, the welfare familyv, or how
one isohiad nuclear family nakes a conneetion o its neighborhood, Fyen as a
partially complete document, it represents a process of bringing togetha a strange
sroup of alicnated stdents to evamine their past, prosent, and future lives,

Fhe by lnes projeet was smbar i orgnuzational form to the narriage contract
work, Cmothe very firs das of cliss Tenteead the room incognito and began
arrethv discnssing, with some of the students nearbiy s the nature of powerin the
chissroom, A~ our conversation heated up oders in the roam took notice and

g s Ve Sevioers For A Tover 00 Tommasm mothe Classroom™ N, 1978 Cedloae
o Poohecree v orc ey lorei o boeor Brogoage proscet Joas o roa marengre comrat.
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began to join in, It was amusing for all of us when they began to realize thae 1
was the teacher, Our discussion of power continued: w ho sat where; who spoke

. how; who asked the questions; who gave what kind of answers; who was called

by what name or title; who took the initiative, And so on, until we again hroke
down the classroom into its funcuonal and esperiential components. Then we
formed committees to draft provisions governing cach of the components, For a
while after we aduptcd them the bylaws were trulv operable in the classroom,
but then we ran into the failed project, the “student survival handbook,” and with
that demoralization, only parts of the bylaws remained in effect, It seemed to me
that the clcu’mn of a mt.mng clmrpcrsun. and the use of the Chinese necuter
pronoun “ta” to avoid the sexist use of “his,” were genuine political breakchroughs
that the class supported through its bylaws,

Writing the bylaws made “the question of power real, immediate, and open.
Change of power from the teacher to the students depended on analvsis, editing,
and writing—the preparation of a governing document the class dcslgncd for
itself, l’cuplc m class were forced to ask how much power thev really had and
how they thoughe power should be configured in the classroom and, bv cxtension
rhrnuqh our debate, in society generallv, A great many cnergics were released by
this proess and for most of the semester that class of remedial people demonstrated
an intelligence, articrtateness, and enthusiasm for debate that was asromshmg

The language project now underway began from a reading exercise I used.
I Xceroxed from the new spaper an article on a steel mill taken over by the workers
and asked evervone to read it in class and summarize it nnmedlatcl\' We then
went around the room and compared for detail each person 's written summary.,
A diseussion was provoked when 1 asked a series of questions: Is management
necessarv: Would vou want to work in such a mill? What kinds of bosses have
vou had® A torrent of work lllr()l)l()gl.lph\ poured out from almost evervone,
With such eaplosive energy in the topic, I decided we should go on w ith it. 1
figured that we could write to the mill and ask how thing: were going now, cight
months after the take-over. We first discussed the kinds of things we would want
to know about the mil's new worker control. Then we had to talk over whether
we should write to the union or to the management. All hut three people in class
decided to write to the union. Then cach person drafted in class her or his first
copv of the letter, which I read ar home. Most letters were in one long poorly
written paragraph, Some were very good. I handed back the letters in class and
suggested a multiple paragraph form which could be used to put together a good
leteer. In class, evervone went to work on a rewrite, and produced uniformly
improved letters. | broke up the class into four committees and asked each com-
mittee to read to themselves their rewrites and to choase which letters or which
blend of letters it wanted the class to send. Followi ing this group cditing, a delegatc
from cach committee wrote her or his committee’s choice on the hmrd As a
convened class we discussed each fetter and voted for a svithesis of two of them.
We sent ane letter to the wmion and one to the plant’s chicf manager, and received
replies. What was maost encouraging to see was the seriousness of the group cditing.
In commireee, and at the hoard. pmplc reallv evamined the letters and begran
making corrections and clarifications on cach other’s work, Follow - -up: If Tthe
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management of our college were suddenty in student hands, how would you run it?

The completion of a language project is a very high moment for me and for
the class, \s a reacher, learn from my students’ articulated experiences, and learn
abo how todo the projeet betrer nese time, Further, one project reds to suggest
another: the TV show grew our of the constitution, the redesign of our college
by the students may grow out of the steel mill correspondence, and TV shows in
a lite before and afrer the docunment” mode could grow out of both the marriage
contract and the byvlaws, Ultimately, o suceesstul language project merges auto-
biography with ideology, persomal experience with conceprual analysis, until
writing and reading are no longer awesome or arduous or plain irrelevant and
tnpossible tasks for my students-to perform, In the service of life’s reconstruetion,
Fnglish becotes eredible because language becomes useful,

\pprsois to Pari T Frome the Langnage Projects
On Labar: Frowr the Constitution

Labor is the backbone of our industry and our economy, The way controlling
capitaiists, executives and politicians misuse Tabor today in industry and business is not
the way we the working class would ke it The evidenee to back-up these two state-
ments o unemplovinent, weltare, and poor working conditions, in the U5,

In our new connnunity e person should esaablish a quota of waork credits per vear.
This would be their goal and motivation, This would prove their success to the
communiry, When people work these hours they will be rewarded by being able to
have anvthing materialistic in their socicty according to their needs. People who can't
work orare unable to work will receive disability eredits provided they have reasonable
proof they are munable to work,

Fach individual should have the opportunity: to becomie anything she or he wants,
In order to make this posible education in ditferent jobs should be available at all
times, I one has tearned to be a common laborer and feels she or he has the potential
to herrer his or her educational and oceaparional status this should be available,

Children after completing junior high school should receive on the job training
on every job in the commuanity, On the job training would abo give 4 child work
credits Chisses would be lield in factories, laboratories, and other plices according to
the job, Teaching of skills, humanities, arts, sciences, and technology would be open
to every body wherever people work, and not just to school children,

The wav in which one should ger her or his income should be aceording to her or
his needs, regardless of that person’s position insociety, There should be o type of
centrabized store, a place where one receives her or his needs, Inother words vou work
tor the community aad the conununity cares for yvour needs, Facheindividual will have
dccess to persomal needs as well as community goods, This will be on a sharing hasis
and cach individual will be responsible for the goods they use. People who have more
dependents such as children under sisteen will reeeive a little more credie for their
job. T qual distribution will be aceordig to the size and need of a persan’s houschold,

Tobeshould be open to rotation so thar individuals will not be stuek in menial abor
or unpleasant conditions for a long period of time, This w ith also break up class distine-
tions and ke fora more united comnunity, People who are in meaial labor or whoe
are mhappy with their present jobs shoubd contact speciat abor unions o see what
by are apen for rotation ar thar time, Upon mutial agreement and consent of the
involved people roration can be permitted. Nocindividual will be inoa higher position
than wvone cles There will be s vertical division of labor where evervone works side
by side, doing the ol jobinstead of over cach other. Access to all administrative
and technicat leveh will be achieved through education,
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O Sexaaliey s Frosg the Coiistitution®

LooSen will not be a commoditg, You can’t buy feand vou can’t use it to win favors,

2oSey education will be taerhe dong with afl subitects i schooll From fiese grade all

torius of w\u,ﬂi(} and sexual discitses will be treated, so as o mahe them understandable,

LoSevowill noe bie compubsorys Noo foreed sexialiny (rape) permitred, Neighbors
cannor detand sex from each other. Free 1o choose, tree to refuse,

4 Al modes of sexualiey will be sociadly aceeprable as Jong as the people doing than
voluntarily choose at,

£ Sections of community parhs will be reserved for people who want to have sex
out-of-joors, ()[hc parts of the park will be used for non-sexual recreation in daylight
hours, and for those neighbors otfended by public display of sexuality. All ncu,hhm\
are expeeted toexercise seauad freedom with raste, tact, and consideration for other
people’s activities,

6.\ Lrge comnuniy center will be buile incach neighborhood, one tfloor or section
of which shall be available for seauabity, Fhose usings thar section shall dedde for
thenisehves how toran g with due respecr to cach pcrmns seatality .

Pvos tde Mareaee Cratract
L. Raising Children

In order for children o grow to he happy, stable, individuals, they muse be reared
i an atmosphere of peace and seeuginy,

. Children should not be frightened of their parenes, Por example, when parents are
hnmu an argiinent or tnportane discussion, it shonld nor ke place in the presence
of children, The etfect ot sudh an cnperience ds shattering ro chibdren. This must he
noided,

hl

20 To encourage children’s abitities and talents, give them confidence by consistent
pt aise, build trust, msire fove, be patient and undummhm_ These factors will enhanee
their selt- nnlgu.

i, Bea protector ina favorable manner. Do not neglect the children,

4. Children should be disciplined in such a wav thar they should not ose love or
respect tar their parents, For example, they muse realize their wrong-doing and  take
their punishiment as 1 tairg reasonable, ]udununr OF course, in this action, we must
assutine that parents will wse appropriare tacties, One thing not allowed is cruel beatings
by parents toswards their children.

.8y Should nor be rabooed, Parenes should reatize this is a matural drive in hunmans,
Theretore, cluldren should be as free and open about ie as scems possible. Parents
should have discussions with therr children about sex without fecling cmbarrased or
ashamed.

. Do not stercotype the child by prohibiting any activies that vou feel 18 not appropri-
ate tor their e, Foroamstncee, gl will be allowed to pln with trucks and bovs
will he able to have dolts without any hassle or mtimidation by thewr parents or Friends.
Chaddrea sl be able to evpres themsetves, thus giving more rommn for craative abilities
to develop, Parears will ter their children pursae wlhat they feel theyH be happy with,

o Inreaching children abour arther children, parants should not be biased in their
optnions, They should encourage their children to have triends inall denominations
Bt shoubd nor presure the children into it Parents should point aur that there are
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SO When the teacher s absen all stndents will ol be respomsible o teniam in chass
and o the 15 minutes tree wiihing, Atrer the Tree wiiting i Hiaished any guestions
Cregarding the free writing should be dircered o the tutors Afrer the assignment i done
the cliss van pick smncone to be chairperson of a discussion onanv sabjeer agreed
upont B e stadents, The class oaeets twive 4 week and we can't atford 1o miss such
Lvaduable deworn And we sheuhd Jearn how o conduer the cias when the teacher
ahentt breause this shows s that we can conduct the class oursetves and we are meelh-
gent and responsible enoagh to dooour work.

4 Artemdance will be volumtany and people will come it they feed the cliss is bene-
tirting thet 3 the el is nor benetitning the students, then the students will make the
class mro somerhmeg schich serves their deeds

<, ‘”u‘ i‘?.\\\. iu‘i?‘.g as intoriaal as s has Juonded th;\! " will be Pl‘?‘!?)i\i\ﬂ)]t‘ for stu-
~dents or dastructons to cail cach orher on et name baas, Calling aach other by first
names doesn’t It one feed superior over sonwone ehey a3 35 M, Mis Mrs, ere, were
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Ac Noone s Torcad to s any thing, v weept T should Lup m nuamd dm\ as ba g
prart ot the el contribute to the class, by giving ta view, ne matter how tiede @t
secins, byernvone should have an opportunity o taik at one tine or another, nor just
fetting the same poerson o prrsom taik and varny on dissousaton, But ao one shoadd be
forced or called on o tadko i @ ool o has nnx'mu to sav, Because forcing smeone o
tadk might canse some ditterences between those prrsons g oo foree ato tatk, This
nmay cane ta e repeet the clas alogetier.,

*Nite g oan Inthis dav and age of Worien trving o beeome equal to men, we think
It necesary 1o vent a word thar reters 1o hoth men and women, The reason such a
word v needed i because there are insrances When it ean be used. For dack of 1 betrer
word we shail adops she word wr which inshe Chinese Langaage means, be, she, him, or

Ratang hands and mterrupting posple:

2 The \in'lmnu will be rotared vach class soessdon for disetission,

b\ ;u Nonwho Bt spoken ver has prioriey o spaak over someone who has
spoken already,

co peton can use any svinbol o terrepr the conversation, r.\i\ing hand
pu?i‘x'i‘ nt rrrn'ﬂintr
Ao and dL Jould he recogiizal cqualiv, caual re speet 1ol Anvime sone-
one spedakes, there shoudd be a xulmu of dnnmun to vach other,

oAV e e redare herrer af we <t circle, Puervone shondd S where ta wants o,
You showd it where von teed most comtortable and nor i an asagned seat, The only
nnie von shonfd assign aosear o when wocan’t give lewon because of  contimuous
diruprions o poopke sirerng next teocach other or when ta doesn't trust womcone raking
an evan: becawse ta thiks rhey e che anng, The dectaon of a charrperson to move

Lis for gy .1;!1‘!“\ v by the ddase,

oo Dvwesy O CoN~ow Larear Lireracy: Projeces trom English |

What T do oy Faghdh 1 ooloses w diferent from term to term beeause both
my students and d\.mgc. However, there are certam procedures wineh remain
constant, procedures which 1 helieve are wsefal for a weiting class, Ty inciudc\‘
our physical areangement-—we alwav s it inoa airele Camless we are involved i
speeal md:\ Wiual work) .md call cach other by fint names; we begin maose sessions
with “tree” or Tantonane” wnnng and subsequentdv read, eriticize, and revise
much of that writing, The class tutor and 1 work on virtually every project that
the rest of the class s domg meluding the wrninng and reading of our own work,
Furthermare. evervhady i encouraged o draw upon all of her or his evperiences
1 the watig overenes, i the hope of avoiding the situatien where students write

~what they think teachers want—the wafe, wouden, innocuous prose that is supposed
o !\up us busy,

“Free w rn*mv‘ i difficudt ar first for some \mdmrs A particularhc useful vana.
tien of it includes the following sapulation: that a word or phrase be called out
by someone to initiate the w nrng and thar when someone savs “Gol” evervone
must wnite without stopping durmg the allotted time.® This forces those students

MWhrases called out have ranged from conerete words ke Mfeer”” Cwals” and Ureeth™ dall,
of course, open T levedhy of interpretation and association s, to abstracrione ke freedom.”
Fhave found tar the conercte words naually ead 1o more exciting work pvt]\ 1 vhink,

Checatse i wnting from the cuneroe studvats tend 1o use fower-chches, whivh means that. -
et only b their expression more origingl but the ditferences beeween their w orks provide - -

"3 hasis of interest and comparison,
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whe reet complotely Blocked to pan sonethang Jown that they can perhaps waork
wath later e wincehan least mnedaredy convimees them thatan s pm\xMc to Cover
aabieet of paper warh Lingnage. Seeh snndents often ball ar the idea of having to
write wWathout stopping, ciamnng that 7 doesn’t wive ne tmie to think.,” Thuar
!\rnl Aot untortmaately s that as soonas tha do have “time to thank, il they
tocus on s thar !uimu that they have nnthmtr to sy and can’t wnte any how.
W hen this happens Eaizgest that they just pat words on paper e tree nung
allows Tor thaty o that thoy whatever comes mto their heads, even if it is "l
feel stupre domyg rhis and 1 have nothing to sae.” Onee they know rhar they can
Teerallv wrice swhatever aveurs to then they ofien wind up witing a coheave, less
stifted statemient. athatinterspersed wath “Lean’ wnite aay thing and this s craey
Bur at fost s gives the stadent material to Jdeal wath aed parcothencal statemients
van abw s !)L‘ \iL‘!L‘IL“\i Later af that's whar ml}\ru\\‘\ Iht‘ work.

o ee b onee students bean to rv\pnnd to cach orher' s wnnng to gquesion
what they sed hhe asamceh as whar they did nor Bostudents say I]\L\ hke another
sendeni s work cond they are more M\d\ to sav this than the oppesite—it
evpectthy bt o Jeal wath the reasons ‘\m'r behind their decharanion, T
HRportant e i stindosis o u}»lnn their awernons reg. mhn" \\mmu and o
war that T have tound usetul s othe tollowang, \rer o wudent has read, upunl!\
o1 fee! there s materal it Wity that we nught deal with, Taight ask a
open question to the el bk, How davou respond to what von've just hc;m!?"
I hey BETC At er that guestion st o sate statement such sl hod it was
e, A that pomt by o pan them dowan, not necesaridy to therr reasons tfor
ahing e cdificult tsk tor ot of uss bat rather, J want them to become more
speettic about the scnwal paper thev've heard. T oouahe then ask. “What part did
vou hike best? 7 I the studene ﬂpht\ for example, "1 hked the firse sentenee,” |
will sk the firse student o read that sentence or paragraph u:.un 11 should note
that ax the tirst student reads again 1 histen to whether he or she s reading with the
samie veice thar was wsed imradlv, Often, the second time round the studenr will
read with e conviction becanse hedshe s eibarrassed or possiblv thinking of a
“reacher tick™ in which 1wl point oue ulimately that the students who said
they hked the paper are wrong, I 1 do hear the andent read Jditfe rentlv, fask for
another read. ng which will b cvacthe hike the first. After several artempts the
student usmii\ recaptures the nnmmi vorce i which he/she imnadly read the

materialo | then continue by asking the seeond student whart it was hc/\hn hiked
i the first sentence.

- Hooae this pont. T sense that the student oritie has became frightened ty thas
whole proces——which hesshe w el mghe F her/his ongmad responses were
guesses—I present the prubkm to the rest of the class by .1skmsz them if they Bike
it tou I most of them say they dud Task them how the writer coutd have ruined ir,
Rather than discussing the anawer o that question, | ask thew all to write down
mamediatedyv a Ant sentence that savs qsprn\mntd\ the same thing bur which savs
it rernblvo wnte such o sentence myvself, Then we go around the airele as each
person reads n this case? an ahominabl v npumw sentence, bighe ary a secoml
rd round, insisting that they make it even worse, By doing rim we can learn
from e\ namples whar ir s we do hke and whar we think is unsuccessful. In addition,

O
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the wnier recenes support o rhe cipliaas on e strong aspecis ol b ey

oty s }\!'n\‘\“hn'{‘ ™ !:\\,Ju “.x.mn w that manm \m\l\m\ have been cone
vinead thay know how o de wree .:\\:u! prose cand achich they ddéghr n
!"\‘SH:,E \x"\ik'!\‘\! Ty du.

Fhe most anterestmy project we worked on dast teormy emerged from a hney
exehange Ehad with one o tie stadenisga Vietnam veteran, Mdrer reading o the
chissa parncuiar prece e had wrtten e asked me W woukd Useape’ it tor him,
I had nosdes what Besneant aod atrer acontusald cvciunge between the two ol us
he eaprossed ins surprise thar U had neabier beard the term “seopel” mcaming ™o
ook at,” nor conbd D ogure vat what be had mrendeds Pollowmg thats she entire
o thar perhuaps othiers had not he ml ot. For msancee,

-
N

eroup 11\-31‘::\ ¢ \.x'im\wn » i
the o witdors and \nu!u‘!\ ~l!:n\!:\\ the older aedensg baad \Pulll \.!\g that (n(‘\
Bad used wairh cach orbors o odid the Blacks and whites mothe olasss Atrer that ]
stwgestod thar we nahe mdndual Baso We compiied those Bses into a Tevicon of
whnch b prated ap copies tor the neve chisse The words ronged from ohd shang
M\c ChepoarT and Cehon T o nevwer exprossions e herdsT omaruana and e
;‘ni\ ok’ :?:":d"‘ Yo FeaniJe o ot 3 i\t’\flitvx! uf \H}k‘!‘inl‘lt\ with

,

!

b, PR Ly i, [ » 1. N
tov Beue oad Wakat boe Jderivatiogs o) Hhe worlus

[RIRTRIRN E)KKK\‘~ YR TN \1 TR R SR
were and there was o fona disonsaon ot mother-rebated cursesc T had made a poiny
o moinding s own n:“.‘g;:\..il N \‘=mw that i ad never been part of myv vocabu-
by bar awhnehe belonuing oo g ceneranon pe u“lmn mang, | remembered from
o clabtheed e Bad Beon tenehiriead woh b watchnme ol movies w\puni.\

1

i N Ty 1
Podu's Ueodivoe musacadsT e h T ke e stedentss would recard as SURIAFC
R ; :

cyprossions he Uplaters” Tearning rug.” Cacar,” o UswetlT and theensT T hew
words onnn b chiced s Laghiors mueh ot at iy own evpense, and some
sertotts diseussten of Linguage which began when some of the stadents adiireed
thar ”L\ had retfras Ld !!‘U.sl ].\"*N vertan \'*n\' becase ity e mi"ht h\\t
mdicarad that they were dred aid un!up 'he pmmui to words hke Cgroovy”
wd Tpor”as passes Bang C\PCTEs on carrent si.mL they fedt free o make con.
clusions abour tas aspeet of Linguage and beeane mterested in the idea of one's
chotee of Tingtiage coe s Case one's charee ot g CVPTOSSIONS ) as an undication
of coe’s phice m society . Soae of them zat anta o aseparate discusson, TPV T
anahyze whato i my speeeh and wnmmgs was diterent from theirs,

\hhnunh Pawould have heen willing 1o begin work on somerhing chel the topic
had raned such mterest that we decided to see where it mght tah us, Wo agread
ta write papers wing as uch of the shing i the Jenicon av we could, agrecing on
three paragrapis for cach papor, cacke persen onlyv w FItng one }\amgr.;ph moany

[RIESS f”}“‘r‘ thon pessing it on Lo ~sotacone olhe who would wrte the seeond }).H’.r

.gmph and whe would pass it 1o another person w i woukl wrire the third and

coenchading paragraphe sDumag the writing of these papers another area wn
opcned ups Somie soadent w aprecing or dmgrum\, witl the content of the
precodmg paragraph gor mvalvad i \h,dugng with cach other within the paper
and were concerned abont how they could make the paper eohesive and coberent
and - nil s whar they readiy Behoeved. For somwe 11 was 4 goud exereise mowrniting
"fﬁ\\“:\rummnr thuoir humr tnru\i within the paper. 1o acknowledge nppmmq
vihow pmm\«-.ﬂthmm!. I never spevitie ui\‘ mentioned that to them.)
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After the papers were compieted 1 had them oped, nmuocred. Tand printed,
W deerded onanew phase of the project—to tramslate cagam, one paragraph per
persons mto what we termed Ulaneyvaan” Eaghshe Thar asca ovpe of Fnghsh
!}}Miyd iwrh,\p\ !x‘\\ QNP!‘&‘HN\!H\’, overchiborate comtructions and unpeeessary
pobosviabie wordss T detimtion was never stated in class bur we intuitivedy
Knew the kind of Baghsh our term meant) | offered 1o he a spcncr so thart when
students dide’t know the speling of words, they wounld call out and 1 would print
the words oo the hoard, deaving them there for the uwe of other students. At the
suthe nies § e parnapatng an the work of manshition. One of the immediare
reasons students copoved this process was beeawse it allowed themy to parody
cthrough wrnng, b onagiv addy what they comidered the pretensions of many
Topes of people - ndndmw Paghsh w achers and other people with more money
and power than they h Wl While workmg, many of them borrowed words and
phrases from cach others somie of these were gunmnd‘\ fanev-ass” and pretentious,
others were note Fhey abo began searching for expressions, phrases, and construc-
tons 2 far more acnve wav than b have observed them doan their “normal”
revision of papers, Forinstance, they would ask e questions hke, "What's a
T\‘.\n‘\‘ uptight word for el 7athe orimmal et having used the expression to
Cop. "o other words, they wete mﬂmw clear distinetions between shng,
fogmalins, andard™ E n"h\h anddy in this ¢ vmple, precise legal language.
Atrer the rransbitions were complered Tagain had them oy pLd" and prmn‘d and
2 completd draft, We examnned mimmutede cach
trambation atter the wniters of the onginal and marching translated paragraphs
had read thenn We wonld ak the translator questions abour the accuracy of the
rranshation, refernng ro the oniginal writer as to her or iy intent; about phrases
. that had been purposely omitted ur overlooked; and about the reasons for addi-
o tional material, (We also made proofreading correetions.) We became involved in
discussions abour the feeling and meaning of words and phr.m“ a8 WU bw.m tu
note that certan slang words do not have exact equivalents in standard o™ faney
Faghish and that, often, i order to convey the exact meaning and connotation of
A \hxw evpression more words had to be added or, in some cases, the actual facts
had to be changed. T became clear to us that some Tangaage 15 only \pprnpnarc
for cerram stuanons and that, i fact, in some cases sl.mg may be the “proper”
anguage to tse, may ever be the 1.muu age of survival, (For ex ampk. one student,
a veteran and an ox-conviet, })nmtcd out that the use of “proper” English in
environments that he had been i could mean, quire literally, the difference berween
bamg accepred by a group or destroved by at)

We APERT many wee ks on this work and 1 would < sav that almost every person
involved inar found the project exviting. { Srudents often asked if they could print
up ur n pe the material with me so that we w ould be sure to have it !‘Nd\‘ for the
nest el 1 should nore that this activity had not been planned beforchand at all,
Ir emerged out of what had beun lnppcmniz from dav ro day with a specific group
of .}\ic and even when the firse and the second w ccks were completed 1 had no

we beean the work of polishing

~SWhenevet 1 student- paper i vped ris dupm ated l‘\.‘l(‘ﬁ\ #s the smdent wrote it include
-mg ~crcentricition of penimamdap such s wemingly mmrar\ mintures of upper and lower
ke Imcrs
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idea what direction the project swould take 1 pomt this cur because, as 1ok back
at what T have related, a pre-plmned Tesson seens to be unphed. Projects that stem
directly from the mterests and activities of < particalar group of students involve
tar more students than do formulated oxerenes thar we food the students should
he mrterested an.

Another example: One dav 1 entered the class and was abour to proceed w ith
some revision work that we had been doing tfor a wiile, The entire class pmrc\rcd
siviag they were bored with ar o fact so was T hur 1 ohad neglected the facer
that mv boredom s wsually 2 good mdicator of than) 1 asked them whar we
could do mstead and they seemied only to come up with, as an alternative, s:unhng
off.7 1 rold them that T don't hke to sit around and rap” i a class, partlx because
P have too much nervous energy and hecause all of us do enough of it nmsxdt‘
the classs Adthough rhere have been oceasions when 1 have had ‘rap sessions”
with clisses—-po rh aps that kind of break s necessarv—1 often find such discussions
redious and unproduetive. On that particular dav 1 t.mcnnud\ asked them whether

, thev'd hike to plav a game. They responded in kind. saving thcx would and then.
as the johe continue d. when Tried 1o back out of the game, thcx held me to my
word. s anatteanpt to foil them 1 suggested we plav chess, (l)urmq a previous
clasy a chanee respome to an analogy 1 had been making indicared that almost no
one knew how o phv the game.) ) T'his murual reasing continued for a while unril
1 rurned to the three stdents who had sad thev knew 1ow to plav and aked
them o weach the resr of the class,

The three immediateny demurred, d.nmmsz that it would b ampnwhk to teach
the game vathour pieces or a board, | insisted that thev could do it and the three
of them re Tcrantlv walked to the blackboard and bcgr.m to draw a chessboard
and picces. The first dav we worked on this was somewhat chaotic and 1 finally
agreed wirh those who had said it was too difficult, The students unfamiliar with
the game could not concentrate on the instructions and the drawing of moves
and picees was ton cumbersome. The only reason the claws did not fall apart
enrirehy was, T ehink, due to the svmpathy that the rest of the class fele for the
three teachers whe had been put on the spot. The next day I brought in a chess
set and the original reachers continued to instruer the rest of the class, This
project continued foo about two weeks during which we periadically changed
the teachers, some of the other students having become familiar with the game
»durmg that time. In addivion, evervhody was \\mmg up instructions for plaving,
often heing forced to accompany their work with minure drawings. (Obviously a
situation that led us to consider the limitations of words.) This pa:‘m‘uhr project
did ger some students o include more conerere derail in their writing, especially
- since, while they were compiling their instructions, 1 would sometimes walk
around and pwk up some of the rules thev had written and attemipt to follow
thom with the chess set, If shere were difficult ambiguitics or misinformation thcv
conhd imimediately see the physical implications of their writing and make adjust-
ments,

- ¥ have mixed feelings about this chess projeet. T do nat think it was as successful

| bwn pace. The chess project was difficult for those students who generally had

as the. translation, in part because in translating, students could perform at their
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P“H? deins i mant, RRRTAREN miterest o coneenttation Al Tor those Who hecanie
eanth frishrencd by coampernve games, When Dacleeted ditferent people to play
agasst cach other There woas more attention pand but T el thar, for some ot the
dens, lonng ar makmg foobnh meves was perhaps oo humedaung, Perhaps |
nueht have In wated the project to smuphy having the stdents oy o deseribe ow
te st the pieves v the board and how te move vach pieee. On the other hand.
many of the stndents were prowd o have Tearned o game that they had alwavs
thaught oo sterious and ditheads v gane thar toomam ol them has heeome a
\\mlml o1 the mrcleetual he and wlneh they assumed would renam amesteny

fonutin }\!nlul\ I have desenbed were pare of the work 1

}hiese 1o pather
Jad s seester onhy o n nti\xl elasses we have waorked on other ;nn} BICTTIN [ARIIREE
tat ol never one these parnienhar aenvines agan, although T do dunk that

they gave mam nlents who had virtaalh 2Iven up enthusiasm for W Rty of for

I

cdueation, the chanee 1o beom aaan it \mnummd them to write ,md, MHore

avportanthy o enjoy wnnng and ooy thinking abour working on chalienging
wobhlems,

9o Joas Fhavieosias Horsivg Bvorcies

Win 1ovanad weaching Taghh 10T queckihy discoverad how taanvent
wrning everenes and then teke the resaleeand mvenr some mores The first three
Pibisorbe carne ot tas e o The theony behmd them s apparentoats p NI
toadapr them, and Diaves Bur Ddesenbe thon as they vinerged from classroon

sitiatiens.

o bastead o Mu;nm: by wrinng about something wo'd done lateiv, we
bracth m.d cach other about snmcthmu weld done .m‘I\ to see it we'd had an
exnerience i comtion that we could write abour Gaing o the dennst was what
we settied ons we wrote anad then read what we'd writren to each other, OF course
it rarncd out that wo'd /it writren abowmt gomng 1o the denrist trom the pam‘m\
;mi,:r of vicw, so Toanggested we oty i againg all of us beginning Flere §oam,

onirting b othe dentine’s chair.” This time the students o rote mavh more p.xrmuhr!\
abour going to the denriveand when they read their aceounes of whar was gomg
e in their misnds as well as ourside, wlae thev'd wrren was deanaticallv expros-
shie s \\‘!i Then i oecurrad o ome ooy the ame seene trom the dva
pn.m ef view, amd o we began A, “Heoere's so-and-, \mmg w oy char” The

: \mdvm\ suceesstully imaguead thersehves into the minds of thair various dentists
and acted out thuse attitades with vijrial drarmatice v\:pn‘s\nx‘nﬂs, many of them,
remang tathtul 1o the externals of their fire versdon of the sceng, rransiormed
it by rtherr account of thor denme’s ditferent and somutities opposed perception of
it .

220 My directionn: vou're standing somewhere, fooking av something, After we.

read what wo'd wrnen, sugge sted we choose oae paper and work on . The

stadeney settied on the oy wnee nn.m anad the sy wm;»luaml ane by a student
eatled Johm Held written abons seving tor the first tiie the girl he pow dated, 9
cheerleader called Par, and seeing her during 2 baskerball game when he was
acrtiv dnbhitng rhe Ball down the covrt Av we aked i o e ore \pumx
abour what he xnilx saw, we diseovered things be hadn't thought necesarny to
ade or hada't had rime o for eNample, 2 friend had previowly offered o

mrraduce him o Patd, so he was “halt feoking™ for her and able w pu‘k her out
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an e went by the cheerieaderss When we pressed b tarther about what he realhy
saw when he fooked at hery he preducad an analogey—driving by o house-- and
devdopad e to explan the ditference between seeing something as a collection of
individual features and getting an ampression of it aca whole, The rest of us then
revrate Jolts exereise trom his point of view, beginning “There T owas, dribbling
the ball down the court.”™ As we wrote, Johin answered our additional questions,
and the quonons he vas asked showed the studenrs trving tor greater pru!smn
and voberence writing abut fis experience than they'd tried for in writing abour
their own, John touk what we'd weitten bome, 1ead fr—with Parti, he aid-and
returncd it with brict cmuanents,

L Omothe fourteenth of Februany owrting about somethmg waggested by the day,
one student imented a briet domestic drana o account for the ongin of Valentines
Doy, theogh, he grumbled, be didn’t have nime ro figure or - wav o aceount for
iy e, Inthe neve class | oread the entey for Saine v ne w I'he Poinnn
Ihecrionary of Saosty and then talked abour ctnlogical oy and ust-so stories; ||
desenbed scme ot hapling's and read one ot then. W then drew up a hst of hve
wMeins e xnmmg the wheel, spaghetti, aid the sandwich-and .\guul that by the
pent clas we'd vach have invented a story to x\}vhm the origin of one of them.
Againe when we wrote and chose vae to work on mgu!nr the students chose
the o mm niou, onge that put the nm_'m ot «p\gium in Cana: a Ghinaman ured
of e tred a newd. agiad ngredient calied gran, and when he boied 11oand »
veshed o a doughy puas, e threw it dhuumdh mto an old woeoden Low] with
Eoles in it We chaborated the story muuhur. \\nr‘\mu out a cast ot charcters,
unm: woout, mvenung dualogue, andd mmnu the sequeney uf tpl\ndt\ and teche-
mical derals rghrs we then gave the Chinaman 3 wife nnmd Pa O Ul oand
waorked her into the StOry to L\phm how “drwed E A \mmz\ gor ther namie }
acted as wribe, wrote up the fiese dreatn and we puh\hul it mgthu The students
then vither rewrote their ongingl stories or invented new ones; whar they vrote
was not as detatled or }mhshul av our vollective effort, but thev all solved the
techaical problems of their just-so stories and used some devices to make them
dramatic.

An oceasion for just-so stortes hasn’t arisen sinee, and 1 haven't tried 1o forec
one, Bur 1 do create occasions for other kinds of stories, Three tor more) step
sequences afe wseful: for example, 1) vou're gomg somewhere—who are you,
where are vou going, and whyvi ) \nmcthmq funny (of sad of nice or rerrible)
lnppmxw\\ hat i it: and 3 then whatt Or 1) VOU'Te going somew here, 2) vou
have an impulse 1o do wmuhmg vou wonldn't nrdm.mi\ du, and 3) vou do it—
then what® Or 1) vou're going somewhere with smmthmg in vour hand, )

\ mmc:!ung happens so that vou no langer have it in vour hand, and 3)then whars
Or 1) s ren o'clock at muhr and vou're ar home, ) someone VOU'VE never seen
befure armves and savs Land 3) then whats 1 usually give directions for
thaese stories a step at a time and we wnte after each steps somictimes we write ali

three steps of our own stories, and somctins we pass them on so that each person

Uwerites one step of three ditferent srories.

Sometimes we rewrite these stories-—colleetively, i small groups, or individualty,
rrequently we don't. Rewriving, professionad writers know, is the seerer of gnnd
\\rmng But 1 don't think this holds for Eoglish 1 stadents: they need the
experience of getting something preny good down on paper right off, and a they

~become Tess inhibited by the activity of w riting their initial results becomic richer
“more satisfving, Their impulse to throw away what docsn’t satisfy- them I'm -~
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conung to think o lcgmm.uc qm\'«-v!\rn\‘ldcd they know they can generate some-
thing che to take ity place without too much cifore. 1t does them no good to Tabor
aver rosudts they re umsatnticd waiths wien the resules sanndy tiem, thev're wsualy
resubts that, w s regular compostion cliss, would sty e atfter a hde nnkening
and correction,

Narrative clicits from my Faghish T students their best wnting: this s true
whether they write about thar own evperience, acrual or imagined. or someone
che’ssand true whether the mode they wrte mos realisne or fantasnie. Their
marratives are detarled and colerents thar particulars are pereeived and organized
logreallv and mslhvacallv s Phoir pereeption, however, i cnt\xidrhihl}‘ n advance
of therr vocabulary: they don’t name and aren’t wied te namng the pereeptual amd
conceptual schemes they obviowdv ase. And this ereates problems when thev're
wked to orgamze thar wninmg conceptually rather than marrativelyv, as the follow-
AT Cgaenee ol evercses shows,

Lo handed oy stadenes cach a paper chip and asked them to inagine a person
who'd never wen ones My directions: weite this person a lenter in which vou
Jdeseribe what o paper clip s and how irs useds Afrer reading what we'd written
we Toand 0 for all of s words were a cumbersonie wan of conveving what g
paper Cip s would be more cthicient, we concluded. o send a paper elip inedf,
chpped 1o a sece of paper.

But what o something we can’t send. T oaskeds Tike anger or happines® My
directions wrire a lerter o the chine beginning "When 1 am angry™ or "\When
am happy. Atrer reading swhar we'd wnrten we tound that we'd all done some
of the samie things, that there are a number of arategies fur comeving our
mdividual sense of absracrions Bike anger and happiness and that all of us had
mnnctivel used sonme of ther,

3o In the neat el Tappeared with an asortisent of gadgets-things like a
femon zester, a nut chopper, a knife sharpener, 2 gimlets 2 pipe tooly the students
each had a gadger thc'\‘\l never seen befores My directions: weite a lerrer deseribing
what's i vour hand t someone vou think can tell vou what it isand how it's usc\t
Inicially bafled and reluctant o begin to write, they nevertheles began, and many
of them. by deseribing what they could deseribe, developed . theory of the
gadget’s funcion by the time they finished thoe was either correct or plamsible.

I then tried to wmove them from a gadgee thar puzzded them o a more abstrace
problem thar puzzied them, My directions, after a good deal of ralk: write a fereer
to someone vou think can clarify a problem for vou. describing what the problem
is and how much of it vou understand. 1 suggesed thar—and then belabored the
point that—as with the gadger i they began writing about what they could

undersrand instead of refusing to v because thoy didn't understand the problem
fully, they might discover chat they understood aore of it than they thoughe they

did. | could exhore them to ey, bur §oeonld not hand theny a problem as 1 had
handed chem a gadgets ¥ eould onlyv dese ibe the kind of problem 1 had in mand
to write about and hope it would suggt‘sz amabrgous problems w them, e didn'n;
what 1 descirhed was myv experience of problems, not theirs, and they wraote very
bitle,

3 b the newe olass 1 oried thanding” them the beginnings of o problem more
complicated and abstract than a padget, a shore film directed by Roman Polanski
calicd Two Mew and A Wardr %0 in this filim, which is withour didogue, two
men and a large wardrobe appear from the sea; the men carey the wardrobe

. through a city (some unidennfied and rather anonymoeus Furopean one) and
- encounter adventures on the way, nany low-keyed and some rather violent. At
" the end, themselves and the wardrobe all the worse for wear, they rerurn to the

e
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Proac it vt e tnd b bach wooh thom o the sea, \‘\ tii!‘\‘l‘“lnl\ AV .liunn
viwe it The studenns o ere abde oo wnte a et about peton ach, m favt, beeanse
they sevonsttacted ondnidad \Uidl"’lk‘l’\ withowr mitch senswe ot purpose and
drrections Sane b thesn gropiig 1or @ Uaoisy ol fuaciion, abwo xuuuntul COM e
ot and rarher grandiose schanes abow cvib mothe hearts of men, Bor such
ol ties aren’t s the i

4. 1ot course oecuried o e that Polanske's tihn was o marny ™ and too tlaid
tor the students o do mich e way ef connecting p;u'!ivu!.n\ and abstractionm
myothere wring ahout s a3 laner Jdate mui aneverene ising marerial we'd
venvited mselves i class tolimving the 1972 > prosidential clections, when we'd
A awrrren abowr how we teir when we knew Nivon had wen, ook the Iupnuw\
of wstndeaes st pared thes teo g sheer with the beadiags “Plection Blues”
for i two who d vored tor MeGverng banter ar the Jdeteat of 3 man they admired
ant RHTERNRY Noven, S leetnm Choerd T for the tan who'd oe ot for Nixon, both
vt and e parneniarh nevad B VcGoverns concension speech; “WWe Phadn’t
Vore, But o 7 o teo toraien adents v ho coadunt vote bhut w hose FUSPONNCS
toorhe candidatos rosemblied the respoines o those who did Vv headings pointed
to o schomos that realthy were 0 the aeateral and could have been pmm.d.i\ used
tooordor asdcasaon o e Bor the stadeats dida’c wse them they wrote Tess abow
the dlass teshonse to the cleenion than they 'd writren abour the Polanskar Bk, and
whoe ey aroare abao Lacked Pty and e tion

l‘::'mr‘ w0 alense rhe evereng, Uoreabsed thar Td selveted and :::‘g.mizni the
tanerial b gave thens by convepts already present i my own mind asa reslr of
whp I oread abonr the clecnon, both betore and atrer the vores were counted,
readiyr whar the class had wrnitren s D aas srack by bow ovpieat™ thar respoines

Vo T e o Toss oo o hoadmpes o stenity o the vedenes whae
e aeed neones Perhapas sven more el stadenes with sonie nonon of
upread T ovorer responses would have brought them to bear apon the aarenal

n:: tound ther v o0 most stadesas know that larger and imore abstract schemes
eanist Bur sadentaon o are good ar tiguning thon outy who know how o g then
and whe waderstand that wreais Ao g oway of rening and vihdating then, are not
the stdenrs who e up i ramedial Faghish course at a comniity college, The
students D oieaeh o I*‘g wh One e N‘d\ ta gues at \\;;}\ aoheihies, i th\ hope
that they ol guess them ngh and o do el At deast b ohink this is one of tt\c
oo ey arrme in inumh COne ansecure and martcalate, alienated from and
mverastrul of thelr ponens oy Linguage-wsers, thinkers, and wrirers,

Ar the end o asemevter they are much mere secure and much more srticulate,
Tndead, they are tnore saniled swoarh thar progres than T anyg h.wing seen them
goso targ bean't hedp bur wonder it B enuldn’t have taken them farther, perbaps
event through @ composanion course of 4 traditional s And then 1 decide non:

Cthey con o thar tinetables, nor mine. In English T othey discover skilly they

have abwan s had and even aequire some new ones; they ahn produce heaps of
prosec and wsaaliv produce 30owith more energy md p? astre than students ve
deitled i the ot of o, abstraenon, and \nm\p'n\i 2anon that are supposeid
tor propare thann to Wi wellin all thar colleg ge counses, Tdon't capect mv Eaglish

‘i\!ud\m\ toowrite well ol thpir ('Nﬂ\‘"i‘ crrses beeause 1 din'r c\pwt ﬂu‘m

townte well z}mm any thing unnl 'hu have the kind of eNperence of it that puts

them fallv and firmly in possosion of st content, s vocabulare, and s sehemes,
Bat b de cxpeet them v were better than they wonkd have withou Englnh

Lodhey are sore contident of the value of what's e ther minds s Bikely

B TN p.mu whety they aren’d sure what v d racher wants, amd they are ready to
Jearn more abour w rtmg. Pee acquired more confidence in all my studenes as a




Readiro eed Wrirtne ar Staeenr Dilaand Conpmpeniey College 103
g N R L

resttlt of teachoig Enghsh Botor Pye seen how paeh better they can wnte wien
they are not ahenated from thetr poawers s Lainguage-users, thinkers, and writers
And anelar as Pye kamed nor to perpetiate the atvle of teaching thay alienates
thent, Pyve hecome more contident of my aladiny 1o teach,

10, D Dovne Whary in a Name?: Writing Eacl Other's Biography

By conudenng speaitic stdent wnnng problems conference rather than in
chass and By using peer-tutors and professor-tutors at the Study Skalls Center, my
chiss sessions lave been cleared tor more sistaned forms of wnining activites, Hhe
nahe of the game bere somvolvement, and for this reason a wrinng project that
goes on for at Jeast several class periods s pr:x\-r;ah]c th o acnies of shorter evercse
among W hich there seenis ro be hrrde or noapparent relati mship, T abw desirable
that one antmg project pomt the wan fogcally and mevitably to the next one,
so that the people i the clas are neverain doubt as to the purpose ot the exerase
and the dirccnon in whichor s leading,
o for toese reasons that Thwant to deseribe a writing projest that goes on for a
numbics o Chass poraads that gersa hagh ritng tor generating - ndent energy and
wvolvement, and that leads so clearhy and inevitably into considerations of organ-
iation, devednpisent, point of view, paragraphing, and fanguage. that these foragn
and formatinne termis need never be mrrodueed o the elssy They aren’t necessary
—eaeept perhaps as desenpnve Libels to b ;1}\}\hcd later to procvesses that the
students have already dealt with i thar own term,
The project consises of the people in the class interviewing vach other and then
wating persomabiny profiles based on the information they have cheited, Ir works
like this. Al students prepare a hst of twenty questions that they might ask a
strangrer (o some member of the classy in attempring to learn more about that
person, Obviowsdy, this project works hest when it s undertaken carly i the
semeater so that 1t really does provide a hasis for the students tinding out more
ahout cach orher, tris important that the fists which the students prepare have ar
feast Twenty questions so that they are foreed to go hevond the obvious ones of
“What s vour majors” and “Where du vou Jiver™ Afrer working their way
through the more superficial questions—"1o vou have a car? A jub? A girl-
~ friend: “—the necessity of completing the st leads the students into more thought.
~ful areas—"Do vou have any problems in gerting along with your friends?” “Are
vou prowd of vouradf®” Do vou ever feel lonely ™

The neat step s for each student to readd aloud his or her list of guestions, while
the other people add 1o their own dists any questions they hear that they like.
“Afrer the lists are completed. the interviewing is ready to begin, We were for-
tumate 1 having a visitor 2 friend of ane of the students) in our class the day we
wete to begin this part of the project and we asked hiy if he would be willing to
be interviewed by the chiss, Because he was a srranger to the rest of us, the inter-
view had total legitimaey from the very first question, “What is vour name?”
To emphasize that this was a group project, we followed the procedure of cach
“student asking one question from s or her list (and following up with any
pertinent questions suggested by the response). We wene around the group like

Q
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thus unnl b stadents had adked the questons they wanted to ask and felt satisfied
that they had o pretty E}(u‘-\i petere of the person hcing mtervicwed,

Fach member of the el is then expeeted to write o personaline profile based
an the results of the mrerview. Thnos where the project reathy hegins to take off,
As the vadents sir there confronting thar raw data in the form of Q. and A,
they pealize thar their problem is t bring some kind of order to i But because
the dara has been grathered by thenelves, and hecause the subjeet s so close to
thair own mterests and preoccupations, they move into the writing stage so
nararally and volunnarly thar it need never be mentioned thar they are using the
sae skills and rechnngues necessary o writing aterm paper, a laboratory report,
Ay exanmanon esav. Phey organize their inforpation, gather related marenial
rogether, st unimportant detal emphasize major arcas, develop a theme, drane
aconclusion-—all based on their own eriteria, established by themselves, in purting
the preces of the peaw together, Some students are inreresred in recording il
the mtornmanon choted. others choose onlv seleeted bits and picees. but evervone
vand 1 have done dhis project m rwe ditferent classes) offers an interpretation of
hisor her data-—irely ane o the most important pavofls of the project, Students,
1t seems, iy have dithicale m passing judgrient on a book thev have read or on
anabstract adea, but no one aos hitficotee cheeanse it s s> much a pare of every-
d‘w_\' Ivingy m tormalating and cxpressing opinions about tie deople in his or her
hite,

A membiers of the olasw then read thar profiles to the vrhers, and considera-
tions of vrganization, accuraey, fairnes, and objectivity are organic to the ensuing
discusvion. The person who was imterviewed also responds with his or her own
reactions to the othery’ “reading™ of him/her. 1 want to stress that the class amalvsis
of the profiles is on a prety sophisticared level. One student's paper contained the
abservation that the mterviewee was interested in being a television repairman, He
was challenged on this assertion by arhers, who said that all the interviewee had
said on this subjeer was that he thought he “might like to work in the media
somuday —mavhe tefevision;”™ and thar other respanses he had made—~he was “into
msic and are,”™ he had written anti-war poems i high school, he was currently
raking a college course i video-tape production—indicared that he was probably
mofe interested in the ereative aspeets of television. The student who had written
the remark admirted that he had “assumed™ television repairman because he him-
self was heavily o nwehanics and repairing all kinds of equipment and that way
the first thing he had thonght of,

Another srudent took a8 his departure point in writing his profile several
responses that the mterviewee had made which indicated that one of the reasons

he had decided 0 come to Staten Island Communite Callege was because there

WEren't anv trees of grass in his native Brooklvn, and that he was heavily into
using drugs and hard rock to “tum off " the environment he disliked so intensely,
From these clues, the student developed an immaginative transformation of what
the student’s life might have been like had he grown up in Wisconsin rather than

_n Brooklyn, And this from a student who ordinarily scems comfortable onlv with

. Jiteral “face ~—whose interest in class is usually engaged only when the discussion
costics around to his arca of expertise, basehall; whose laek of confidence in his
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ahthry ro evpress binselt on paper »osuch that e chonses to write very Bieede, i ar
Al and then masks us own sense of falure waith aosubthy dedane challenge o
demonserate to hi why he shouhd waat to Ju utherwise,

Atrer the chass hasy worhed as o eroap o mterviewing ene p\r\nn and then
comparad the resalts, amoded ! a been prodaced which the people in the class
Cant se omterview g cach other, Fhe nevt sep. then, is for the class to p.ur oit
mtn groups of tw o, W hu mteiview and wrie pruhk\ of cach other. Theswe inter-
viens tend to be more persons] than the group mterview beaause of the nrimacy
established between the two people imvolved and heeause there is a semse of greater
rrecdon e followmy thres shoon asenes of qnuhun\ that fead in 2 pu‘mnhr
dircetion, Ao, of course, the student doig the interview ing feels wmore in charge
thae e he had as o member of 2 group wnd this tonds to comrihute to i her
wathngness o push the mterview into deeper and more provecative areas, Also, the
rav nateral the swdent produce: w umguey i or hers to fashion and the
proces of dome socrantoreed by hist e carher sueces i the group nterview,
Icads 1 tiosT Cases To an even hvehior and more \uxmdl_\‘ comstructed profike than
vhe first tine around.

Phas wnning prosect. then, works on o number of diferent levels snd Jeads

.

towards several nuportant goals o our Program:

<1y The project generates cnergh ad voivement on the parr of the people
i the class, beease they are rela w' diveetly ro carh other and not 1o “foregn™
e b enporied g u" Tor The sahc o an eaerese

Y T e studonts sense ot ;mmx,vnm” direcrlv s the ga hering of dara ux\u
thom an hmportant stahe noorderig e mr a eoherent and persuasive picee of
wriing,

23y The projeer makes use of Skl which rhe students already posses, and
processes with which they are alrvady Tamiliar cthere i no necessity to introduce
the notion of a topic paragraph when every profife beging by mtrndmmz: the
pgmm intervien ed to the reader),

The marernal for analvsis s the stadent’s own work, amd because o the
hmh rate of achicvement. the focus of the amabvas s on whar the student accom-
phmul and the steps he o she took i getting there,

¢33 Vhe stdent has beeome wore conscious of provesses thar were auromatically
upu.m\ ¢ mothe w !mnu avercise it and i therefore inoa \N(ng“.uu'd ;m\mnn
o appiy these proceses 1o o vanety of wrting assigoments he she inevitably wail
crconnter my other classes,

Bar perhaps the most important consideration of all is that such a sustained piece
of WNnng gives rhe studenes the evperienee of prodducing somwerhing that they can
recounize as 2 sohd and wgnificant achievement, And they know that thev prssess
the ills 10 move on 1o the neve w riony project. The nest project t alwavs varies
from class to class bue i s mvarably gcner.‘tci out of class discussions of the
‘ profiles. Ir might be the writing of mmhmqmpinv\ twhich .\pprmch through a
ste p-h\ SEep TComponent .m.ﬂ\ sis.” beginning from 1 strcam=of~constiousmess
L Bisting ot person al ayperienies to the Im;du-d pmduu} Or a class-written " Master

Plan™ for the college, baed upon the sndenty” own p‘rccpn s of ch'mm's they:
—wonhl hke to hnnu about on campus, their analvsis of the probians m\n!u.d and
theirsproposal for solving thewe problems. v un!\ nportant that the prn;w
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have \}sum\ nd mamedre refevanee o ther own concerns, 1t does, the wip
berween personat “subjeenve” wnnng and more farmal “objective” w nitng s

much ore casahy narrowed,

HooSutvans NV Rsusoy ey Nesedirsn: e Chaege-Oricnted Ulassroom

I Avains Remedianon

o Qs Al Dragrany Caisiie!d DG reRIGEI Progran,

Phe very word rovedind imphes an mapproprate models o hospiral moded, a
doctor-panent miedels People comie to docte s beearse they have distressing
svinptons winch they wish o be nd ot They are walthng to make conwderable
sacriees of comtert tine, and money toackieve thar unﬂ dhev Bac up for
access tooavpert persennet s thar they can be dagnosed .md treated, That is how
+ohe or hosprad workscand that s how arem uimi program is meant to work:
REEXNE R AN }u‘-@!\un d!\‘,\um‘\ NER7HIAN PER
OF course, thore are worse tiededs foe o cotlege than thar of the hmpim!. There

he haew 11!;;}\ :Hw\i-\‘!_ whieh sechs o e dx‘\tr‘ui f!k‘h‘\\‘inl‘ })\ ink‘ﬂ\i\‘\‘

1

! e 1y 1
IO T U AU S \

\:‘.“!wﬂ \! mu\lk \\M\H L\;) EARAYARN UHI\ (}\n\{ Hiul)n\]\

which abe o msone and SRR e The 1*::\*\" doimedod tor x(l)“LL’L B TR T\\PLL(\

ol ;'!u‘ '})

the mtenions of sonie of the studonis o sechime cut the colleee n the first place.
Furthormere. there are stadents tor whom the hospal madel N ooennrd'y

-
N

approprete stndens s hoc ke e probicis and are wathing coowerk to over
! x
1

warne thenn When oy volleoe, T orooed with o prnl dem reader, 2 prnMun

U
~pcliu‘\ and SN
reader and ieen e bookes the second s a beover and wnres elegane bricts, the
third runs a study sy center ar a2 major umverany, Stadents of this kind cxist,
wd have evistad. cvernwhere, Thar problemis, and their cures, are the \npk‘\ of
remicdial hreratirey foe chee vadean siecced. Somenmes, even when their probe

[N
' v Y
Houn wath g stinhy I problom The TN got a3 job asa pub isber's

e are not dugnosed, they ind wavs to copes Fhey are not ar problens stadents,
hut ther onwng and they deap at the chanee ot hc}p.

Bar this iy not what Open: Ndnnsstons s all about. Many of our students do nat
poercenve themselves as panients - people withmg o pavoa price to nid themselves
of a diabiling which they recogmize as suche They see themselves, rather, as
prawoners Farmore Open Adinmsaons studentsot seems to e, are held back by nor
wanting, veatlvy to read than by nor bang aAle 1ol by indiference to asaigned
) STRITSN 11 than !»\ mabihne vo camunarize it .nlcqmtd\ !»\ umy ﬂ!muncxs tor Cotmnit
- thetr thenehts entensnehy to paper than by Lk of commtand of the written

langage Cheorene Al mdeed, of therr own Tree will, they have commited them-
\&Li\u\ to vet another educational mstirunon, but nevertheless they regard what
the think of as cducation, and all of s paraphernabia—teachers and their cliss-
poonn, books TV e reaching machines—with incomprehension, hestiliny and

mte Jistruse
According to the hospiral model these students need something on the order
\i‘:f 3 pu\unn’.h transplant. The troub !\ ity won't sgn the rdt'.m: to Jet tlu.
! pe rform the operation, R
TFhis s the realine which has been so frustrating tome: | have felt, aleernatelv,

A FulToxt Provided by ERIC
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T et \;\L‘L‘éii\‘\i. anid

Moyt the stmduats Tor Lahing to e what e remeadnd
MOTL 20 e for se etren fahing 1o belp then

.
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not prnnnb o TeureT sandeniy or Taelmens ot that s, 1o ranediare, O
course, Tandl do a b o dooneate otk an the beempune of aenm sand more as
; . N N 1 ) \\{ . l““ ! oo l N i ! Vo ;’\ O }‘”
Hie ToTiny Contiiiiesy, hen booct g clearcadt i ST TR ST OVeT To I
Bornhards i the Sl Conters and 1 oasaen thar stwdent o witory aad 1 odevise
precnl cverones and redoubile iy perseral aforss Nevertheloss remediation as
archos net e qob o mch as s Band to phrase dasanduany pcnp!c Yo Jirn

f

Sl cwcl ey dare M oas

Unnl ths b Doppencdl renc funonos Breeiy besde the poinr Sereus fearmmne
i lreciy selt generated oo cadees s Wihore oo nnhimg p’mx'c. o hecanse
eritieal 1ass o semons fearners s ot et been formeds Inoan Open Adimissions
PLOLTANG We s Openhe oy thar our Nnoded i conversion-— s formation —
Mt reriedniteoen, Wohat we are ater s a hat cducation s aboun the autonomos
and resps nabie Towaner

HooThe Chanee Orented Clasroom
Vaane thes wath ome warh nany Open Vdnnseons stadents, we must waork

ovard chanoe, toscard conversions rather tha toward remedanon, whieh

woehnrea! tmede! of treanme the comseromsdy atthered. This amphies o
: \ ]

punhes 8
.rv».!ic:‘imtfm‘. ot weads and s reenontanen o practice. \s for the goal . 1 thnk
of four-an arbitrany, but convement, delincanion, Tao ot them have o Jdo wath
citcisnizn ad degisimizzze, moan academie setting, strengths which all sowdents
possessy o deal wath frecmy the sedenr from dependence on the clasroom and
rweacher for the achievement of academie goal, making hime—-making  her—
responsible and antonomous n thair own terms In practice. such gn;ﬂs can he
reached. as far o b ean s onlv by o relentlews apportunistic eclecticism—a
Jetermination not to et a moment or 1 chanee g(v‘!y)‘ withour pointung some
student toward a chosen obieetive, M own practice, T hasten 1o adnug, does not
measure vp to this saandards il when 1 think about whar happens ro have worked
for me, T think that 1 can discern some tendencies which ir nnght be hcipfnl to
pass along,

~ 1y The finst goal. and perhaps the mose frequentdy invoked, is to demonstrate
to the student thar his or her faniliar and habitual skills are useful in an academic
 cantenr, Thiv means a comstant readiness to try to elicit habinual abiliies in the
unfamiliar chasroom conteat, and e pomt out, once they appear, thar they are
familiar to the student and that they have worked for him or for her in the new
enviFonment. ‘

For example, swammarizizg might start with the teacher asking one stdent,
during a topreal discussion, what another student had just said. T can develop, with
= pracrice, inta the writen summary of a full debate. The same skill can he exer-
cised on 3 Nerosed newspaper fearare which s being discussed in class and used
fur Feading practice. Deseriprion mighe begin with a pile of photographs, perhaps,
or the ads in New Vork or Spores Hiwstrared, “Deseribe the scene. Who's there
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and whar's happening ™ Jicerpecanions: “What ¢an vour el sbout the man in tns
preture’ Wit imore du vou Know about b ™ ddvae CHowe do vou knows
Phoo con o be sure 7 b e dhie sondenes honow the namies of the sSkills they are
d!\ Jdun 11,_" It ?\L'i}\\ them to tahe themselves and the tormat of the olass more
NUSTE u\!\ Phe range of Rl tha can be chicited from photographs is alimost
Bonitless: \nu are one of the peaple i this picture! AV mc——qmd\i\ —what vou
sre thinking.™ And s ons Obv wanvoar s crucial for the instructor to seive the
Shanees that come from the lesson atselt. A student's timelv or eereeprive remark

v lend the class g cony petely anantep wed bur valmable direction,

v N sceond frequenthy mveked goal ia change-oriented cnor remedinl) class-
rounias toinake the student rupmm} fec i a constractive and non- ~threatening wav,
for what takes plice m the Teamning proces, In the sUMRZ AN g\nnpk ahove,
for mstaee, ot mqmn v happens, especallv i the early part of the semester,
that a sndent wodl nor have been hstening to what dus or her clisstmates have been
s P s the ehanee to remnd the olass that thev are responsible for whare
happensan the chisraom, which means paving artention to cach other. e v seem
tuntlv Venaman, but 1 orhink thoar the carnesmess appeals toat deast some of the
stdene Phoey enqoy bemg taken serioushy,

P he teacher can alw farther 2 sense of n\pmwinlm by breaking the clas down
mro sl groupss cach charged warh g sk, One of the habitual skills possessed
by sl overy speaker o1 the binguage s the alahiy 1o orgamse an argument,
It o debare ames, the cliss can be divided into groups according to positions on
the asstes. Fach group s responable for orgamzng and presenting it own posi-
ton. The mstructor arcalares amony the aroups, making sure that there is careful
discussion of what should come first, wWhat has o be left out, whar should be
emphasized, and <o an OF course. he or she should take the Oppertunine ™ point
att that these are skl and that the students are using them \nuu\(u!!\ If the
chns seems suthicienthy cohesive, the mstrucror can hughm‘ the sense of group
responsibiline by having cach group prepare one of s guicter members for the
pivoral ~pml\mu role. Or agan, when a class reads from newspapers, the goals of
samnanzing, close e nim" and individual and group rcspnnsdnlm‘ can be fur-
thered by dmdm-r the class into sec rions, cach of which is responsibie for prepar-
g a sy of a ditferent storv, Another group then attempts to reereare the
ungm.ﬂ story from the summary,

3y The third s_rml of the change-ofriented classroom is to bring about the sense

of antiniomy w hich should arise organically from a sense of rupmm!nht\ The
student must be encouraged o correct his or her mistakes and set his or her own
oals. For ex amp ¢, the mstructor might stare with “free writing™as x;‘rc’ed’z.’nnm{
f “er the fun of . this tght be prcmm:d as an admost physical exercise i which
the students are enconraged to write continvoushy at top speed until thev can feel
how tired their hands are and experience the difficulties of coordination that come
from the hand ing to !‘ccp up with the mind. Then thev should read over
whar they themselves have written and pick aut what thev like best, Frequently,

it encouraged w show it and icel it, they are pleased and surprised at the quality -
: nf parts of their own wark. Now is the time for thcm to hegin to evolve the

ikt
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Pratunal” orgamsanion tor thar whea I there more ofarm w hat they have Mready
written® Can oar be c\zcmicd- Hu structure of the osav takes \!npg from the
viperane ob thor oaen the St anoan o conrses Tequure rostramt on the part
of the mstractor to \\nui nnmu the \{udun S UL INTO soime cut- andd-dried essav
form. But externatly unposed organezanon s abwav s a substitute for thoughr, w hle
internally: evolved orgamzation may be as vehicle, As teachers, we !mu. all read
nearly authned exav s wWhose thanhr doewn’t correspond to the roman numerals,
Whose transtions are bridges ke ulm«' now here, whose every stepoan the dircction
of coberenve s fruserated In evrernal demands for an irrclevane pattern, In 2
change-onented chsroom, sondents must dearn to discover and value their own
patterns of thoughi-—then they can by hdpui to clanty these patterns to others,

Vs, wheIever 1S Appropriste. selt-correction jrn-urt ainly betore the
reacher muakes iy or her saggesiions, and before anvehing clse it puwhh (fre-
quenthyv the riwthny of the clas prevensoaeo et the students read their papers
ever-—word by word, dowhCaloud or hp-reading osress the differeiee between
this acnviny and reading o ook, Facourage the student to recogmize small errors
without cobarresanent. Say —-apress-" Phe nustakes are normal when you're
thinkang s tastow hat's good v the wan voure nnding them mud correcting them,”
W hen the stadent has full contidence i his oF her v ability to correct, he or
~he wall be able and walhog o extend e by calling on vours, U ntil then, it's largely
AWANTE Of TN foT Lo To Intervene,

Vutonom aho comey from o sense that what one iv domg here s related to
wWhere onge s gomg and w here one has been—and that this s nhmnn Tl moring,
HYe Vears from new. You W ake up and ger our ot bed Where are vou and what
are vou goiny to do newt? What's vour “dav hiked Whar happened to vou in the
fast five VEArs to get vou where vou are? {xh;ftmxz back mn time}, What “could vou
be dnm" oW o get W here vou want to her AV hat could vou be doing here, now?
Waould it work?”

And autonomy comes ton from the sense of security wineh enables the stwdent
to take some conrrolled msky in class—and mavbe, later, out of it “Think nf
sometiung that vou beheve i thar vou think no one olse in the class believes inl”
Thas NHN\ needs sonie exphiining and tpreally e takes several tries before
most ;wnph i the class can come up with snmcthmg which mast of their class-
mates dnnt already aceept. When most people have latched on to their idea:
3 “Defend it Or, " Think of mxncth:mz which would be impossible to talk about
- m wrinng, QK. now wrire about it”

+) Al of these goals should tend toward their fultillment: letting the student
- c\pu‘n.mc the dmp jov which comes from real learning—the grace ot an acquired
skill, the challenge mastered. the new doae well

12, Brnr Maner Gersing imo the Parple Haze: Autobiography in Developmental
Fnlish

 Introduction ;
have been teaching English composition in urban community colleges for

O
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sl Sreheny dor eahv o vear and g badn When T aared
et Voanthedoey n% \\p-mhn\ ey s s g counse reader,
el D W s D ternd the palipony o

Stondand Wonnien Eaplichevesphined h\ ;!::x- Now Yeerd ooy amd all the bost
mianasanes Bovas promudy, md to The strdents by four page de cparunent. i manual
. ahvieo, Fodnrenwents, \m\i Entractions h m\iui our on the first d;\ of clas
e e s Ble poed menvere 00 M stadems wall wnite sy Soneaard
thones, T he thores wall B 1orned CNPOSITOFL DEONC OSSN S with an mmtroducnon,
P st coc b T e snrrodicieon o Hrom wath athess statenment Fpoint

Gt sy Totia o U by The el feasoiis tor nu"imu that view . The body wall

Proovossher deavomy G lirecs cotnbareral sranele on the blackboard Tepres

N . o

sl TR InoTarenne sitaoinre ot the thena, m\i thinhm W Ao that 1t awas denteal
Yoo rmmsh e an aiy ngh schoad Bistory cliss o represent the imedieval
woahE v Conld the Roaie oace and the Reformaton be far-hehind:

P oo doneds s preblons oy oo toch the tornal CAPOSEDEY prose
s I et Bsenssons sbhaoar the Vet war, tor u\:nnpic. or th kerner
S SN !(:‘}n-;*: coronrhan mos o comvenatens wenld be sabyeonve and
Giwnt v o concbanatone o ‘.§‘nm“is! and tecin w \lL\le}HH” Nt ih meuusiv,

e b, omahic other fand, would ln“u\ b dr\ cold abstract. and abortive

\ \ , , ;
ceeptea reprodinemy o rheoro e moded of dulene lm‘u uang case etioet
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oo bowddered and fraaraed, onhy
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Qar. by oodersien fmg rhs vosnon wineh condd be desenbed as approaciimg
podagowie sobzopiremiac Toen T oromnd mvselt ashing students 1o keep journals

-
Iy

]

t

ey oactneh her wonld deserihe neotnens oF sitaations in thar ives, 1 h!m;"ht m
short pacces uf autohwogriphy, selecnons from Claade Brown's danelilid in the
Premrci 1ot or P 1 home Liowow 1lcae Sloain Serects, along with newspaper
and i e ""n"v\ to orevide aovaneny o ditferent foct n comparing the
pauticahirs of wedensy enrmals o the larger generalizations developed in the
imm i A A N A

P hove now heen Levelnpiny anr >§mm: mh\ a8 wav to teach w riting for three
vears biave tound thar sondentsadnfer aam numl) umugh i thoir evpectanions,
abthnes foackorounds. experenee, and temperaments to create a rich contet for
themnelves e the Vlasronm and for carh other as writers, For c.\‘;xmp!c, one

Cdevelopmental Fagheh olasw in 1972 included rhe fniimving range of stidents: an

erx=ierchast mare, sonctnne aleoholios mght securnity guard; a foreign-horn
adodescent drag users an s \u;\unw' 1 state sehool for the mentally
rerardoed; 4 dranuner moa performing rock bands anapprennce bakery chety o
sevenreen-vear-old girl whe feaves the class for a week while her: parents go to
Clhueago 1o help the children of an unele who had shot himself and his wite: a
W Teturnmg to colicge atter fifteen vears; a Vietnam ver wha ficerally had
to serape his imddx ol the deck of a P atrod boat. This content does not appear
SPONTRINCON bt eme rues aradhnily over the firse month of the term as a fertide

sgrouad for students w c\;)inrc the use of words in lking and writing with the

rowth of therr fannharity, frust curiosity, and interests o8 not juse @ happy

.u‘udcm of a mmd class which, thanks to a fen students, the teacher i lucky

b,
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feotadl B st feoor she sheedd consaondy develop and enconrage the
. N

LA

\hhh‘n’\ to worh !‘nl' das oagil

Fastcimng and W Paeroses

Foot to chas carly and start o comversation with W hoever i there while we are
arranging the sears o cacles Phe conversation: can be as ~‘impk- or complex
as T ehuose, abont aomree s, the weather, who's abaent and why an event i the
Bre o rhe sndear or roachers the eolleges the ainy o the country, dvpcndmg
Asecpon how nartos or Lroad 1 choose the tocus of the conversauon to b,
As the reat b the stadents get seateds they sant Isteinng. Theswe conversationy,
which can center around severad subjeots or st one, can vany from about tive
Peotitreen panntes and can mvolve any number of students tran tao o about
ren Wb s naportant i thns exereise i that the teacher be as conscious as pnx\ihlr
bt the chosce ot thoe varablos the length of tines the number o subjeets
aind \;\miwz\ and the degree of fecnss Winde the conversation has the appearance
" h.,\.n spontaneons, wood comservations havingan fact, a hiv of thaer own, the
iy wher st he e of o 51\ o \zll‘ i~ -!Liln\li ey &‘ns‘.‘{!‘i}vl!! !\? To s n\)}\
rentare and adirecnon mopeting il accurare deseripuon or r\pl\unnnn ol soing
SR {‘\}\L‘E‘i\ IATRE

Ao mement bl sop the conversation, often several s, and ek the
ot e R N I N SR RS SRS ST et v v has been wand) W then
Dot te s dicrssion of cvactiy w ho sand wbar oo w o, using what words,

I have found tha munnpm o the conversation has several advantages, Jroaifows

vhe student oo Beeene ovare thor he she s takimg h\pmm}ni 1 for his her own
) words mo public comversation, aand b orher ddents are nening 1o the words
bedshe s wangs he sandent is abo secing that heeshe muse fisten correctdy to
other vorees, sy diierent words, OF conrses one o the Aronges impnl\cs N
sot 1o hsten at Al or o bsten onhy e far as other pcu;slc\ wonds are related
to v our own Anorher strong inpuhe s o kcrp the conversation speading along,
not 1o go stow, follow < Hosehv s naking aare abf all the wards, voiees, techings amd
thonging of the conversation as it devele })\

Studenis sy swoverat conmon mistakes i reporting conversation. The
PCPOTICT Hst, dhv adds words to the conversation that were never there, eaves whole
sections ent, or drasticallv alters what noactiadhy sad, One s aue of the evercise
Sicthat it s smmedatelv correenive and that the correeting s done by the students,

B Fike anone ohe, stdenes don't apprecite homy misinderstood or misquoted.

\\har c;nu'x'u from the eyercise s, hsg, tha xlu stadent sees and feels ar onee
rhat his u‘(‘-‘u!g(r'm} i both aeleenive and dvtorted, For whatever roasons, part
of the conversanon did nor sticks Second, the student ean begin to understand
aned feed the vty and flonttidity ot language as it is boang worked out upenty
o i the el first an the conversation, then m the w nring and fimaliv i alking
about the \umng. Fhere i tine o think dings over, to re-think and re- ivd.
ro adds subrract, aliers question, md come o new conclugon inew words)y,
sumree we bave all heard the sae conversation, or the sae wniting, this turning
it the ftwnd and choosg new words can e contirmed or re- mzunum:d fm‘
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ACCUTACY dmost mimcediately

It i aho possible to start warh o short Faminare wrnitig exercise, either on
conmman subject or one piched Byocach acadent This evereise s partculariy
wsetad an taaching what would call tocus and detall and wall desenibe one
brictlv o ilustrare whar 1 have been nlkmn‘ about. In response to the assignment,
“Deseribie a gomd nme vou had recenth )7 a stadent wrote about xzumur to a rock
convert. In Tas short ;nrwnph Al the sentences were wrap-ups, * Dlanker at-
twmpts todesenbe the whole coneert, how he hiked the hght show and how he
was Cgettng anto the e Adrer he tnshed reading s paragraph, T oasked
the wther stdents e the clas to desenbe ther picture of what the hght show
louhed Bhe and how the music sounded, We all gave him extrancous IIPTUSsiOnS,
same of them quate tunns s of whar at was ke for un all of them baing quite
rar from the actual tacts, So thar he could feel how far off we were, I dehberately
pmln!mul iy fromn telln ng the re al storv. A s frustration and amazement
gren, he began to reahee how hide he had communicated. how lietle we actually
“hnew.” After about ten minutes of this deliberate frastration, he burst forth
wirth deseriprions of the ughng the muae the erowd the costumes and the
At of the performers, Bresaered the tocns o the music and repeared the
process of ashing the other stadents 1o wive o thaer minpresions, Agan we were
ol the marks bur this e ot quate so far, Then T narrowed the focus even
turrher toanclude onhv two sones e followed bu qiving us \'irm.\l lecrure on
Chord rock D dntmeasiing at trom aend roek™ md ‘g]mu rock,” and desenbang
vyanusical werns whar wn happomng i cach songs whar cach instrument was
domy manelt how ar was related o the other invtruments and to the words of
the songy how the two wonos were relared 1o cach other and how thev formed
part of 2 sequenee ot sangs which cumpri\*cd the whaole show, The final question

lxixui was o etfeet, NNH’NHH of the ongimal one: “Why did vou hike the
wisicr " He sad thar he had hviened o0 many times on record and knew the
musice l»_\ heart,” and that although it was “different™ to hear it hive in concert,
he sl “Faew where he was all the e’ in the maaces He said he was “at home”
Finally: he said rhar he had never pur all these feelings into words betfore, and
tele mmd that e had “done somerhing™ in communicating and was “ar home in
the d.}\.\. v

The On-gomg Writing Fyercise

e LT hind of o mmg enercise van fas ;\1\}‘\\ here frum O \\‘u'f.‘ tor OVETY 3
month, Tt s bale around any vtmanen mothe student's ife which s unresolved
Lo mmm;»icn., and there are dozens: “Umoadrd of an oral repore in aother
subjeet.” T cane find work .nhr school™ "Ity xmf-xir that T help around the
houwe miore than mv brothers;™ 1 need more moanevy” “'m the VHUNgest in the
family tor the oldesty and 1 always take ourt the garbagee of clean the bathroom,”
At firee the student deseribes the situation and the clwss asks a2 o of questions
to ger as clear ;mnm as possible. What scems to l«cp the conversation alive
: th unfolding of the pruhh‘m‘ thc .\Lma!m of the \mdcnt\ smmmm .md -
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tiw teinpuranenis ol the viniacters avonced, The basie !‘l’L'hl\g\ cmv;rging from
the problen, saehv as anger, tears frosanion, fead the studere atrer o while to g
specite charge. Por ovunplies what beean av "M father s a son-otaasbiteh”
Bovednes abtcred aner halt ooy o va UM tarher mnnrc\ me and o brothery,
he doosi e distribnte wsnee or houschold ‘;nh\ x'nr!\ “Wihile the dm‘m might
not be the fall evtent of the student's fechng ww ard his father. it is conerere,
spectic and manageable. T abo something the student can write about, using

- plenty of cxaples In i mg the unresedved stuaten, the student and the
class are tang o or the s rechmgues requirad by other courses: ordering
thoughts and tl‘r!lng\. focusing vn g sabgect. and pru\.dmg actual dlustrations w
\H}\pnﬂ the \\ll'](t‘(‘

(icncr.a”‘\ \}“'-'}\”‘SF A0 aureeient comies ont of the discussion between the
student and the rest of the chiss o do something abonr the anresolved siruanion:
to Ak with Bus father or wath s brothers about speatic incident Jeading to a
specitic denand tor s changes He has vwo or three davs Before the nexe class,
and w hen he comes o we allask i wlar s ,nm\mui Plicre s usually a partial
attempr ar resolunon and vath s whole new et of thoughes and fcchmz\ ahout
the witiations Fyenar Be fos done norbing s the student s !u!mg d!!TL‘rmr!) ahout
the wtuation, with asharper awarcness of the problei and of his own frustration
m not deahing warh ot He inds rhat imacead of heing confused by an overwheln-
Ny aount of things to sy, feading paradovically o a blocke .‘ﬂ»ﬂit_\' to Write
vers anuei of anstungs be s o dor veose abour aaadl pornon of the simanon.
Pile o ol reow nnng noaosenses buoretamung over several weeks to the same
sitwation bur warh fresh narenal, vvang o much intmton, coninon sense, reason,
and evpenience as he can bring to bear ona sabjeer be chose, and which, in his
t!unking. tlling. and wnung, s making real demands on hun to be concrete,
accurare, fulll open, and direet.

Conclusion

The particular examples Pve gven form parr of an approach to writing through
the use of antobiographv, froag sail o new ipp!‘u.!(h for me. which will dcwinp
as b eontmue to ase s In desenibing some of the metieads | have omirted a number
of qucstmm and probilems. Whyv for caample, will o parricular exercise work so

Cwell inone class and fall fat in anothers How does one deal with particul ¢
students within a class whose responses are. in varving dv:;zrcc\ sullen, closed-
mouthed. reluctnt, recalcitrant, cold, bitter, or hmnk‘*

While the methods are somewhat new. T odo nor consider myv artnudes and
lings about writing to have shifted thar much over seven vears, ¥ still value the
clariny and accuracy of words but | odon’t think that words are exclusively
rational. fiteral, lincar. or one.dimensional. T ostill value structure, bur 1 don’t
consider structure solely as the introduction-hady -conclusion”™ of the formal
e Cxpusitory Prose essav, And b ostill value dhe fullness and richness of nareation
' and expostion. not mrmmh the huring of reasons Aone, but through rhc interplay
of thought with fw!mq intuition and experience.
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13, Siva Kavs Qur of the rur, e the road

The remuedial Enghsh program ar SICC has theee features to it 1) Eoghsh 1
for nanve speakersy 2y Faglish 201 for noneaative speekers; 3) The Skills Center.
I have been working m all three, giving cqual time in each to speech, reading
amd wrinng, These three go hand in hand and are discussed here separately only
for convenience,

D) Speced As the remedial Fnglish students speak a work-a-day English, the
Faghsh theyv hear m the Soe ming\ Government, Ph)lmuph\‘ or \utsmg classes
seems to them o be not onlv \uphmu ated and superior, but alse difficult. Thev
have to be shown that the alre adyv Know the most dithienlr, the most basic thmg\
about the language: ats sounds, sound patterns and a whele lot of things the
sounds stand for. Should this store of words be increased and the units of thythm
become longer or more varied, they too would “speak like thev’re educated.”

In the fiest few davs ot the semester there is a ot of spc.\l\mg in class, but no
monopoly of speech. Tt would seem we don’t work on English, we just talk and
et o know cach other. A closer look would show this to he a covert attenpt o
break down the prejudice agmnst English, posably the most hated sub]cct m high
school because the most hnnnhmng. I ask each student ro speak on a given topic,
suggested by a member of the class or myself. The topic, of course. has to be
somethig they would talk abour quite naturally: with their friends or something
that would i all hkehhood arouse umversal mrerest, such ag saferv i the streers;
crernal danmation; the rich are civilized; portrait of an honest politician; auto-
mobile insurance for single teenagers; divorees,

A good introductory assignment s a friendly and flattering one in which stu-
dents. pretend to be journalists visiting the SICC campus. They draw up a list of
questions theyv want o ask cach other about the school, Thev interview me too.
Straightawav, | get to know which are the bold ones, the hve!v ones, and the
shy ones, T hc\ gct to know cach other o, All English 0901 students benefit from
this hut foreign students do so more markedly, Asking questions correctly is 8
real need thev “feel. This intetview ing helps huild up their confidence tremendnusiv

Students love to bring their favorite things t class, talk about them, and answer
questions at length. 1 enjoy having this bazaar; like the interviewing, it is very
class-warming, (This is one wav to get foreign students to talk at length.) 1
remember how an ornately e!cg.mt samovar bmught to-class by » Persian student
got evervone interested. Kabir, the student, called it a tea pot and described the
tea- ma&mq provess in derail, getting increasingly articulare with every question
of the manv questions asked. Fvervone present must also recall a beauvifully

garved water buffalo from the Phxl;ppmc\ Onc of the iiveliest favorites was a
picture of a boy's girl friend. After our litrde displav, evervhody wrote about one
thing or the whole experience.

Another never-failing assignment has o do with description and analysis at sn
clementary lcvel. Fach student makes a statement in three parts: 1) nami
commercial product; 2) describing its appearance and saving \\hat it s usedn?or,

3) giving reasons for liking it. We had culogies for Scope-in-the-morning mouth™

“wash, Arrid underarm spray deodorant, Seamless panty hose, Wonder cloth, Ttng.* o
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suntlower seeds from health toad stores, and several other atens c‘}uaﬂ} eaCIng.
Phe class was hveh | toendhv and vocall In conneetion: warh sunfower seads, |
brought up rhe ditference betw een ratural and svithesized produces. We got into
a dicussion about the catng habas ot peapie arotumd the workd and the nutnitive
value of food caten by Nimernieans, ke to havea discussion of this kind develop
from an assgainent. It as spontancous and ensures student interest. As at least one
person feels stronghy about the topie, others get drawn into it
I consintentdv ey ro tap experiences thar students nght quite n;mlr;ﬂl_\‘ Wt

to put nto words, Onee 1 brought o clippmg of “Gazing at the Stary” and
read it our very st ton fav for any one to register evervrhing, | had an immediare
unasked-for feedbacks they wantead me to read Teo again, slowlv, And “what was
that Last bt about Saggntarns®™ Whether we believed in the stars or not, we
Jdearded we wonld wareh sureves fora dav and report our ﬁndings to the others
Sty ont of twelve stadents were mditferent but four of them were able to verbalize
the mditference. Dave Caranante obicrved thar the w hole thing was commien sense
st w e ten tor the mosy part for the middle-aged housewite who doesn't really
have o be told that she should plan her shopping, keep on good terms with the
naghbors vt neglected fiends or take an mrerest i her appearance. Five
students wrote abour the influence of the piccc un their own behavior. Perer, a
Viet Nam vereran, said e kepr buving stare Totrery rickets because he was told
he was Tucky in money marters that dav, Mary Fllen had her hair done beeause
2wonaerind and hiong romance wWas gomg to beain tor her. « The date was
called o'y Jorf s hedprul ar home and recaved sweet, surpred loeks from
other members ot the fanaty, After alls e “didn't dose nothin’” Karen got her
first theme done for her pavehology course and decided to read the star column
every dav as it gave her rhat hule push she needed. Maost touching of all was
Bill's confession of his mean wavs with his girl, Now he had changed because of
the star gazer's warning against selfishness. The rweltth member of the group,
Marilvn, who knew about stars, nunerology, and that whele clusive bag, wrote
about something that intrigued bery she claimed she knew my zodiac wign. She
made an interesting analvsis in which | rurned out to be a humanitarian Aquarian
and she happened to be right! The others swarmed around her with questions
and such a bedlam followed that the class hour was soon aborred. Ir didn’t matter;
I chink we had used Language with interest, to 2 purpose.,
- Talking of vocabulary, we discovered that the number of different words
;Scisp!c‘nsrd m speech was far fess than the number of words they understood.
Students were very self-abusive, attributing their limitation in language to laziness,
S0 we started our “Stop Being Lazv™ game. Fach one of us rried to speak about
something with as much precision of Janguage as possible. When everyone said
vou kaow L L we said ina chorus, Phur we don’t know!™ If anvone said thar
a movie was “fantastic,” a game “cool”™ of a potitical speech “near.” we were not
satisficd. We nagged cach other o exactness. We probed responses. expanded
= ideas, locked for mrerest. Once we had said it alls we found we could write it
“ too. | must hasten to add here that we found we had envugh pertinent mateer to
abour. The writing itself, however, has always been inferior to speech in
remedial classes. : : ‘

i
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Onewan ot bridoing e 2ap Bonween speccland wninmg may be thise Studenis
form groups of three, Two of them chgage an conversation while the third one
Faprdhv wres doven db e e ond Phe theee then adit the w ritmg, This plim
POHITC BeTtiess annappiicatien, Stdoies ke

v Rcaire, W read dot b oread and save students read artickes from student
newsivtters, pnu.\ and storiess Phas regpores adeal of strategy, for they sav they
don'teare o read an things But they read all the same and atrer a u»upk of rurns.
thev doat walhmghv s The u.zdm; iomtroduced ata point when interest is ]ll\cl}
to he opnial Oace 1 brecead an wving that i behieved the world o be
beautiud place wath everything perto COF course there was mueh nppmmnn
tath of g oy Tear n;g’!) W, !,:‘»x prices, saemplovient. Then we read
I*urimghctu\ TR Wi s o Beasicd Place” They began to understand irony
amd circasey and the power of !mnmm

Pirvxo add penpheral mterest to whar we read with the help of records and
nhms, Mreer talung abour the reasons why some tamons or important pmpk have
comnurted smeide, we read Recied € a3 and then plaved Simon and Garfunkel's
recond vaeh nas damanens on the s bur the same titles Atter rathing abour
vmenican bvdns, we read SN T cne Buanbaio Are Gooe” and followed 1t
up with o tbm having the same ndes Ths Kind of activity has a nichness about e,
anantidote to boredon iy begie o see sthat wards on paper can be as interest-
LI ather anedi,

Foave feund thar readme g puar 2roup can he hberionyg, once the members
of that group know they are with fnends, that thar purpose i learning and the
mode happys Siong anan mtornal aireles we perform our daily devotion of

‘ reading ond one }»\ onc. Pl reading o parnicalariy enjovable and beneficial,
o To imtroduce students 1o 0t s 1o introduce them o reading not laboriously, bur
happiv. The story imakes v fune Phe story s easier 1o follow through dramatic
speech than !!\mugh heavy narrative, Butc above allo i pla rmdmu thev arc
able e Casih to give e thair n wdimg the rhvehins of speech. And gmdmn\ thev
fearn to do this m 4l thair re. whng. I’rnurcs\ varies with individuals, Some are so
shay sodidident and selfabusive thae they aln avs sk for a small part. which
means wss practice, Fven then, the overall progress n this area has been quite
satisfactory with mtive as woll s nonmative spes akers,
rom my (\;urtmu I know that many interesting, vigorous discussions and
‘su!quuuu written work mighr welf dudup from the reading of these plavs,
tased Ten Shore Play. puhhsbui by Delb and edited by Jerev M. Weiss, In my
chiaes we tatked abour boredom and s catises, ps\tim.m.\l\ sis, tradition, sociery
~and the crionnal, space. and the tuture. AR these would have been nn;mwbic
atmost umthinkable topies for a remedial English cliss, Bur the plavs gave us
: specitios to talk abonr, specities that mmzmd fine thmkmq-\pcakmq-leammq
N niences. We read the phivs, mtked, and wrore our thoughts as we mmmﬂ\ do
. after discusstons, There was no formubaiad topie bhur rhe opic discussed became
’ aspringboard froni which we were able to dive into free writing, as we chose,
~insensibly drav ing upon the energy of wards and ideas just experienced.

-3 Writing. Evervbody writes evervday, Or i supposed to. 1 have experimented
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wath allow g wnitimg time ar the begimnimg ot the elass hour as well as at the end,
Generalhv the Latter vields wipenar output, as follows o fairly rich verbal
x‘\pcrn'm‘v i the vhraroon

Our topies are s OICN \PoRLceS proplanned. Aid Cfree wnnmg s ahwavs
1 stdent's perogative. Somcthing tia stidents have been talking about hetfore
class begins can w oll become our arca of mterest. Sometimes students wnite in
rc\pwn\\‘ to a4 st of statements on \ln!_!h‘ lnpic\ wach \!nrriagc:

o Varrage s bike Hee m thas—thar 1t s g tiekd of battde and not a bed of roses.
Radore Lonis Stevensop

S Men L are alwany s woong goddesses and marnvang were mortals,
" v W avhington Irving
3 Marriage, iU one wall face the sothisan evil but a necesany evil. Meaander
4 Love w the sar men Jook vp o as they walk along, and marriage i the coal-hole
they fall o, Avonymons
SoMarrnges are o made s heaven Aired Lord Tennyson

Phe avwarenes of avahible chotces m lingoage can become fascinating if stu-
dents are asked 1o edit their own work, or to edit peer writings, 1 erv to heighten
thiy avareness and do enercises in mnhiph‘ choree statements, such as:

Do the follow g sentences mean the same thing? It they doy what s vour choice
av rhiy point:

1o Tack knew My Calvin wasa good teacher. so he wenr to him for help.

_hx‘k went to M Calvn tor hvip DBevause he knew b o beagood teacher,
3. Roowing M Caluin to bea good teacher, Jack wene to i tor help.

Vany students chose the Tast pattern beeause they had never used it hefore.
beeause 1t had seemied hard o comprehend ull now, and because now they felt
confident about using it It s not alwavs posible to push Language or logic to
satisfactory points but this awarenes-of-choice activiry s usually a fruitful one.
making students e that they already have more waord power amd, therefore,
more potential wniting abiline than wrey had ever dared to hope for.

One of the things 1 like 1o do wat T haven’t mentioned before, is to show silent
films. The Chaplin films are e to follow but there are others like “Two Men
and a Wardrobe™ and " The Hand”™ which not only awaken observation but
stinulate discussion, Studess have often asked to see these films again so that they
may ohserve more keenh and find the rigrht waords for whart they saw, I hscussions

~ that follow are rich in ideas. From among films with dialogue, T find those with

simple, forceful dialogue and deseription o he maost wsefvl, eg. “Of Mice and
Men”
During the film 1 somenimes jot down sentenees that eventualiv become familiar

- pateerns in student writings:

1. 1 vou get into trouble, hide in the brush by the river until T come.
3 He will not drop it until T rell him, unless the dinner bell rings.

Since students have heard these sentences in situations they understand they Tearn

“the parterns easily, wirthaut my beconung an odious grammarian, If “frec writing”

Mloss it is less heartbreaking than it could be, In facr, Tve scen good things

ng” that followed "OFf Mice and Men" included reflections
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an onelmess, putting pet to seeps old ages big gentde men, possessiveness, and
adream hife m Hondurnas,
Not all chiss hours have been happys Aer all, waecess and faiture being relanve
matters, vou nught think v succeses o be petty things, For me, one t!mw IS
) clear ar has hun good o retiember Rabindranarh 1 wgore’s belief, Al that is, i

born aof jov!'
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Graduale Depa ritments and Community
Cullege En glisb 'eachers

People fall in ove with different aspects of a4 single
prath ...
Herman Waoni,

Wy 1onikst Harn Berre Mudler sings the most presegious place she had ever
apprared was the Cononental Baths on W T4rh Sereet. Friends only l;nrcl.\-
tolerated my rave reviews and msistent suggestions that she would become a major
star. So when, during the same week last December, the iivine Miss M app(-arcd
both i seld-out perfonmances at the Palace and on the cover of Newsweek, 1
mierelv smised.

Thow communiry college leaders who for many years have crusaded for reform
in graduate education based on the realities of life in two-vear colleges must feel
a similar sense of sansfaction when they read the recently published report of the
Panel on Alternate Approaches to Graduate Education, Scholarship for Society.!
Although the criticisms of graduate cducation have often been uneven, over-
simplified, perhaps more hosule than constructive, teachers in community colleges
have had opportuity to know sooner than most the inadequacies of their graduatc
training and can argue fram an indisputable position of authority—their collective
personal experience. It musi be gratfving now to nhar their arguments echoed
in the words of a4 mwior document written by a blue-ribbon commission of
scholars, graduate dears. and other university administrators under the auspices
of the Council of Craduate Scheoks and the Graduate Record Examinations
Board.”

1Scholarship tor Socicty, the report of the Paael on Alternate Appruaches to Gradua ¢ Fdue
cation, may be ordered from Panel Reporr, « JRE Board, Fducational Tesnng Service, Prince-
ton, New Jersey OREH, ar the prive of 8200 per copy.
For additional discusion of this report, see the following: ~
“Reforming €iraduae Fducation,” Benjamin DeMate, Change, February 974, pp: 25-29.
5 The Utwonicle of Higber Education, Decamber 3, 1973, Volume VHI, Number i, p. L
- ADE Bullevin, Numbar $1, May 1973, :
2The fact that no representative from a community of junior college sat on thiv panel

Elisaborl Wooten. who bolds 3 PR D, in Bighreenth Century Liverarure, worked for siv
L years 35 2 teacher and fead of the Humanities- Divigion at Clevelmd Stare Cormnunity ( vllege,
Gleveland, Temnessee, defore becoming Divector of English Programs for the Modern Lan-

© gnage Auocistion in New York. o :
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Reverberanons ot past recommendations from: commumny college teaders can
be heard mosuch statements as these, found i the Panel's report:

I b verviman o prott from puibsonal mygary L new arts of teacling will be
neeessary,

N

+ o the period ot graduate stady often resemmbles a chamber of alienation.

verran acadunie seif-images of 2 malt-centary ago are obstacles o new break-
throughs it Amenican experinents inomass higher educaaon.

Yoars of study st nor he vears of bolation,

- much praduare cducation v needlessdy overcomiminted to structures and ami-
tudinal Ufixes” thar intenaty teelings of disengagenent, of remoteness from com-
iy, and of Challing disbeher i the soaal uses of knowledge and imagination,

- the notion of strdy as e interminable staging arca. a pustponemient of “real
hite,” is unaceeprable,

s hoth esseninal amd posabic for pedagomieal aaes to figure naore openiv
the worid of graduare study,

There v parncular need for rescarch in the reaching Jearning process and the
proper use of emerging teehnological aids tor instruetion,

Fhe report contuns tweniv - speaitic: recommendations for the reform of
graduare cducanion. Adthough these recommendaiions are directed  toward no
parncular gradoate program, many of them, i iplemented, will have extremely
favorable imphcations for the tranmg of communiny college Enghlish teachers. 1f,
for instance, the group's first recommendation were to become policy, cach grad-
wate mstitution and program would define ats particular mission so as to reflect
Cawarenes of existing departmental strengths and weaknesses, and of the goals and
functions of neighboring insorutions of advanced education”™ (p. 34). This would
mean that not all schouls would feel compelled to he carbon copies of research
annversitios but, istead, would ostablish their own “sigrifi wentity related
to their major resourees”™ (p. 34y, This wentiry would be respected no aatter how
litrle it resembled traditional forms of the past,

o makes thelr findings that wmuch more encouraging.
‘ Panel members were: Daniel Adperr, Director, Center £ Advanced Study, University of
Hisois, Wareen G Beanis, Prosident, Universine of Cincinnatis Albert Bertian,  Associste
Comuntsioner for Higher Fducation, New York Srare Fducation Department; Fdward E,
Booher, Prevdens, Books and Fducation Services Group, MeGiraw-Hill, Inc.. Jean W, Camp-
edl: Director, Center for Continging Education of Women, University of Michigan: Benja-
min DeMatt, Profosor of Foaglish, Ambienst College. May Dhaz, Profosser of Aathropology,
Universite of California ar Berkeley: Parricia Albjerg Graham, Professor of History and
tdducation, Barnard College and Feachers College, Colunibia University; Bruce  Hamilton,
Pxecurive Secretary, Fdueational Testing Servive: Cyvril Houle, Professor of  Fducation,
Univerdty of Chicago, Robert Kruh, Dean of the Graduate School, Kansas Stare University:
Edward Tear, Dan of the School of Fagineering, University of Alabama: Lincoln Moses,

of Technology, Albert Whiting, President, Noreh Carolina Genttal University,

[AruiToxt Provided by ERIC

- ean of the Graduate Diviston, Stanford University, Bovd Page, Prosident, Council of Grade - - -
-uate. Sehools in the United Statess Rochus Vogt, Professor of Physics, California Institute

i,
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Thiy individuabization of mnaon, however, cannot work, the Pancl mamtins,
so dong as there exits “the practice of refernng 2l contamporary cducatonal en-
terprise to a single traditional norm L L imitation of institutions founded in
the world of gy and nose dlizeracs o007 opo 20 Finding it ontortunare that
the sane vardstuick cinploved to rate graduate deparmments in 1974 1 “precisely
.. thar which would have been ;xcccpr;\hic m T ip. 22, the Panel proposes a
new sustem tor rating graduate departments. “Support should be soughe for the
creation oi a commission to develop alternative standards of evaluation for grad-
wte msntons not ol orented to the standard of researeh eminence, and
to ;\pp!y these standands i asewing those mstitutions that want program evalua-
non’ (p. 4.

i such an acerediting sustent were begune certan graduate departiments m
various parts of the United States, finding their faculty wmrerest and abilities par-
teularh sated to g teachers for non-traditional forms of educanion, could,
wathout pesalnn of lose of presnge, bhecome national centers for such programs,
When the ratings for graduate schools do cease o be predicated upon one cri-
wrion of execllence-—research onentaticn—the mvention and creariviey: which
have been sttled By weh Jadgment will be used to plan the varety of graduate
prograns which are demanded by diverse and demoernatie sociery,

Phe shape of a graduate departent. however, wall not be determined by a
printad starement of nuston but by the priorinies of its individual faculev. At the
present time. tedinon, rarher than persona! preference, determines those priorities:
the pnnmp.x]. ad otten onhvsaale for evahigtion of protessional comperence s
pubhication. Findimg this sitwanion deplorable, the Pancl writes: "By announcing
that onlv one kind «f distinenon s posable for academic man or woman, the
publication sustem instuates that amy mchaanion o move in different directions s
a certain badge of the seconderate™ (po 42y, and recommends that decisions for
tentire, promotion, and salare o longer be based on the single criterion of re-
search and publication but reflect a serupulous and ceritieal survey of the quality
of performance m these other legitimate forms of mtellectual enterprise.” Many
prufc.\‘.\‘n!‘s who now must protect themselves by pursuing activities in which they
are nor espeeniiv interested will o not foreed to “publish or perish,” direct their
energies toward their genuine concerna, which will often ainclude matters of
instruction and curticulum, arcas which will diecetdy henefit communiry: colleges.

A major criticism which commumty collegre teachers make of their graduate
traming is the lack of realism and responsiveness in curriculum requirements. This
criticism finds support in the Panel's suggetion thar curnictlum content and
emphasis be continually re-cvamined and thar persons outside the graduate depart-

wment but atfeeted by ar be mvolved i this serutng

Piscipline-based semimary on essential subject matter should be conducted every 3 1o
§ vears ro oxamine prevailing tm-:hudulngics of teaching, to probe neglected areas of
sochal reference and the border points of the discipline as they are presentiv under-
stoand. I addition ro graduare iaculty and students, participants 1w the seminar should
inthude experts from cutside the universny, prospective cm‘pln_\‘crs of degree candi-
~dates within the program of study, and: sclected smembers of the wehnical panels for
~the-discipline. (p. 47)

i
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In addition o these senunars, which would review and re-evaluate the cantent
of the duaiphne's sabject matters a specrad ongong paned ot “successiul, non-
umversiny-hased doers i telds allied to the disaiphnes -0 should meet regularly
waith the msructionad sl tor the purpuose " }m»wdmg .\uggc.\rinns v_‘nnccrning
curnicifa, evaluanive eoiteria s omatrers rehited o advaneed tramimg™ (p. 38),

Lack of commmucation between commumity college teachers and graduare
dqnmm nts, as represented by the need tor such pmpm\ls as these, has resuaited
in serions problems: new traimng programs which st} do not mcet the needs of
communmty voilege reachers, misconceprions about the nature of reaching and the
characterisiies of stdents on conmmmuty - college campuses, wrongly - placed
ciphascsand questioned motives, The ereation of such seminars on subjeet mat-
rer combed with consultanve panels on curnicolum and methodolory weuld
extablish o chmate where saeh mnunderstandimgs would not so readily occur.

I rhe comnmin cotlewe teaching })rnh\\mn has been plagued by any o
result of pradaare clucation as at now stands, it has probably been the number of
e d\-'l\L holders who apply for faculey posinons with no awareness of the
demands, challenges, aind np}mmumu\ i community college teaching, The new
PhD. whose fetter of APPhCATIGG Tor 0 PONTON s instructor i (umpmmnn Out-
hines an emphasis i Renassanee poctry with ourside anterests in heroie drama
md Swarnan satre 80 Coin as to be no onger amusing, ondv sad, Such
musmatches of expactation and reahity can be avoided i, m the terms of the repore,
TanstouchnesTas the norin oy stadenssT opc 290 The Paneds theretore, \}wtiiiv:uH\

CLoraduate rramne <hould include, for all

recomtiends hat “moevery diseiphne u
¢, mdi\hrc\ W ho do not ')]\”L‘ l"\ }u»\w\\ wch L‘\}\L'T!L‘I\CL‘_ R d\‘M)L‘T‘H’C ;\Hd s‘iwniﬁc;mr
caiponent of diseip! me-relited vork outside the UIIVUTSIY W Al (p 4, Such
work expenience, taking the fonmn for potential ummmnn\ college reachers of an
mrernship on campus. would spare new instructors much .mgmsh and communiey
college students unrold sutfering,

The appaarance of sach recommendations for graduate sehool reform, made by
the wmveraty commumty el augurs welll The tume o nght for even,
remiperate wmmmm ation betw ean community college teachers and deuatc
protessors, 8§79l iaiag por Socicsy, with its balance, its absence of polar positions,
can provide a nweting place for this seriow, cun}wrm\'c discussion. And f com-
munity college le aders. studving the recommendanions, do not go as far as Colley
Cibber whao, upon reading the nanuseript of Samucl Richardson'’s € arissa, fele
such costasy that he fell into a rhapsodic rrance and saw a vision of heaven, thev

should ar least upnmmc areat happiness in learning chat the push for xzmdu.ttc
edueation reform is not theirs alon.
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GUIDELINES FOR JUNTOR COLLEGE ENGLISH TEACHER
FRAINING PROGRANIS

The dovelopre or e oudcdmes was autherized by the CCCC Executive Committee in
Apead TOTH PR mest st was proparcd durg g threesday conforence in St Londs in September,
Tt agdo g o sy U oocan, Medweost, Flizabthe Marting Sonthuwost, Lionel Sharp, Nortd-
Nl wd Beckard Wellignvon, Pacite Coast, all eleeted negional

; it e M Nastemd Lunger Codle e Conpnittee, Fdward PJ0 Corbett, ineoming chair-
peie ot UCUC, Rodorr Hogen and Nancy Pochand. Natonal Council of Teachers of l‘.‘n;:ﬁsh:
annd Budinnd Woothew wad Ediadeotie Mo Phereons This find draft was distributed to the CCCC

N AR TEEN

Fooonnne Comenatter in Atlante, i November 1970, and many of the members of that commiitee
Detds comena niod on gt and Bvonded o ne codleaio s whe 2o vent commaents,

Proon st By follonne e NCTE Convention dn Atlanta, w second mecting was held, ottended
Py dre e B G cony Cacan, Waillgee Doster. Raymond Fredman, fames Hill. Richard
Lo, 4lnadn i MePosoms Do Neors Awdvey Rathy Liseed Sharps Kenneth Symes. and
Nanoa d \Vgngadeteone Do econd drepr eosudted from the disenssion at thet medting, s wddl as
vroa s tions anbeatrcd by bothouniv ey and unior college teachers from mary parts of the

RIS IRREN

T ned vt ey Cenderaad with ontivesasm” by the Executive Committee of the Conference
v Ut sn Comgontton aned Comeooaeadion e Qisomnate on March 230 1071 The Lreeutive
Commmiate s e ded that the Guadednes e pubinhicd. and that a conoittee be appointed o

viahe e et s o oty oo e seaplemiented,

Gz Cowan, OniLednee Coannnttee Chadnnan

T INTRODUUTION

Incrcasing nambers of wmiversities are they most be willing to mitiate and adopt
desigming speetal graduate programs o train - changes in their own discipline.
jumor college English teachers, and wpon Whatever traiming, prospective junior col-
the success of these programs depends, to a leae English teachers are given, it must pro-
large weastre, the success of junior college duce teachiers willing to tuke a strong poss
Puglish departments a0 the future. Such tire auainst conventional approaches adopt-
procrams, i they aie to serve the junior col- od merely because: they are conventional,
feves well, st be based on a recognition against fabse and irrelevant standards fol
that the teaching of Foglsh i junior colTowed mevely because such standands ki
feges, although similar i swome wavs to taditionally prevailed. The training pro-
teaching English in the fisst two vears at grams st produce instractors determined
senior colleges, s different in some impors to teach for the good of the students sather
_ ;::\rs than the expectations of the universities. to
ave called moen to Bl news roless they must Tocis on creating actual change in their stu-
go omtaide the traditivmal methods of teach- dents rather than emphasizing grade points
g composition and Jiteratme inoorder fo ond devrves. And n spite of the teacher’s

ke entuwe accosible, wd effective obligation o develop and adapt his teaching
wiiting possible. for a mnch wider spectrum to the expressed needs of his students and

of the population than has ever before at- the desives of his community, genuine edu-
tenaded college, B junio college teachers are cation is unlikeld to oceur wdess the teachor
tor sticvend i their undertaking, they must can keep a balance between what he thinks
recognize and adapt to social changes: they the student needs, what the student thinks
it Beconie tarihar with Qhanges inrelats e needs, and what the commumity thinks
d cdiseiplines and apply those changes  the student needs, o o :

chures they are relevant to Englishy and The competencies urged in these guides
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Do oyt of Enclish Programs in the
; IR TEIRR (-l‘i]:t EONEY \i}lt‘xl })\ Jx‘h\nn‘ W :\H'}H'I'
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Faps Detter hnown as “The Tewpe Report.”
tvercecombsendiations for the training of
por cellege Pnglish teachers, found on
pazes TIS21 e tortight and clear, In
the same vear, Hngdide in the Two-Year Col-
ASeo by Sameel Womgaten aad Fredeniek
PooRroveer, NUTE, 1W6R, n‘pnrhﬂ the re-
sty ol astudy ade i cooperation with
75 Fnolish wachers e 239 twosvear col-
feoes What this stady concluded abount
e hery professtonal gualiications and the
nne e probloms of teaching Englishin ju-
e colieges cimphasized even tarther that
uew s prograns and - farther research were
!1:\r‘ii“\‘l.

AR ISHE Ix'xi'ml\ '1".31f 1"“(‘1(\‘ 1{1‘;11)3'! 0N f]ll‘
Niutional Neudh of Luelivi in Hhe Junior Col-
Looes by Bichard | Worthen and Michael B
Stazoe, pub Mished Dy the FRIC € learing-
B o the Teackinn of Foglish in Hwhw
Falieatna., by, repots the resalts of near-
ho3oon completed guestionnaires from 2683
nntor colleces Asked o select five U)ing,\‘
mu\x seedid o improve ntraction, at deast

Sol the teachers responding checked the
!uﬂn\\m‘.{ itewns:

Pereentage of responses listin
ifem among five most needed
71
i8

Breadth noeladed deademie mbjeats sach as history,

socredogy, pmzm b seience, philosophy 41
Kuowledge of how o teach reading as a basie skill

fas comtrasted o teaching enitical reading or under-

standhng hterature: 7
Characieristios of janior cotheee students 31

Povchiology of mterpensonad relations

Know Iq-tiu- of psvohologica] learning theory 28

Courses in iterature

Carricalum development and articulation 25

AL the same Paeentnge: Conandtiee mecting
whish crsdonasd thews snidelines, the Chavman

b UUCE was authorized o appinn! a committee

to nummwwi \;wt ﬂu \h‘p\ im map]vnu-nhu
sich evalations and for pubhivizing the out-
LOmIeN.
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mncation
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N tecognize the mmmu.s? need for teach-
are ceading dn @l thew courses, whatever
their title, wnd be aware that the kind of
readhing help they mav give will sange from
the Titeral transervipiion of phonctie \\w’m!\
darach ample uuu]m]uxasmn. to critical
appree nifion:

Y, recoguize that, sinee the skills and past
avchivvements of their students will vary
wideh, thelr task i teaching writing is to
help as sy stndeots as peossible achieve
seevess tather than o establish certain cnt-
off points befow which a student will fail—
for a high pereentage of success
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wouds conperativels with students in sach a
s thar all soadents wall kow what s o
proted o thens o onowhat critena they
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P secogeee that etfectne evaduation
can Lo Vs dormis, and therefese dovise
and e acthads o which there sy a0 chear
fit hetween the sobatancee and mstruments
of vvabiiaten an the one lund, and the IRLRES
;\:‘\(‘\ Q\.!gw.

the other;
P oeonancnt onstadent papers mosnch

atnd content of the conrse on

way that the commesats indicate receptivity
toow hat the shudent hos ;\Hﬂnu‘(], acknowlh
celie that wnd honest commumeation is wors
thy o respect, aid :‘n']}! the shwdent write
e \mwm\hlu}' TR SR FITITIR
150 nndenvtand enough about iterper-
soral rel diony and aroup dyvianaes to be
able G stmulate effective informal discus-
SRS
W oraanize aml enconrage small self-
divecto] @wonps working together within
cath cliss:
oorganize and teach mtroductory
courses in American, English, world, or con-
tempoais Letatare, oF e lRerary tvpes and
genres, or Wterature thematicallv organized,
allin such a way that vinphasis w placed on
the cobnections between the Bterdare and
the students” awn CXPUTICReeS;
I\, put together and teach & fai, vepre-
aentative conrse inominority kteratuee;
19 sapplement. by works from minority
literatnres, courses in American and world
literature that would otherwise be slunted,
mepsesentative, and meomplets
20 develop and teach whatevey  other
Euoglish conrses are required o meet the
speatfic needs of the students andd the com-
neanihyy

20 wnderstand how te waork within the

PEANCIRING PN NI IS t vy AR ol st G s

acahenaie SARURITIR order o vh;mgv the SVas
tem, vengnizing that worthwhile develop-
wents vesalt not from ivvesponsible sdinless-
ness Tt from w process of sl develop.
ment andertahen cooperativele with - stu-
ety and ('nnvu}.{m's.

H. PROVIDING THE COMPETENCIES

Rather than dictating lists of courses or
spratying numbers of graduate hows that
shoudd be part of o junior college training
prodian, these guidelines suggest desivable
competencies, The competencies may be ae-
aquired throngh outside experiences uncon-
nevted with the academic world, through
mu}:'l‘gl‘;l(hl;m- stml‘\“ or lhmu}_:h COHTYSes
taken by the candidate while he is registered
i the program,

The purpose of these gnidelines is to set
torth as clearly as possible what these come
petencies shoull be and to indicate the
knowledee and skill that make a candidate
well-dionnded in his discipline, effective in
@ pumior colloge classroom, and attractive to
A junior college Tinng committee. Although
o donbrinl that anv desirable candidate
wonld require work s all areas, traming
programs should be designed to develop in
4 vandidite whatever competencies he s in
need of,

To sare that the candidate will be well
grounded i English, programs should be
desined to establish professional  compe-
tence in three areas n} cqually significant
and complementary study: Bnguistios, litera-
ture, uml rhetorie. To insure that he will be
effeetive in his own classroom, the programs
must establish the candidate’s skiﬁ! in the
teaching of writing, reading, and speaking.
The program must establish the candidate's
ability to evaluate student work fairh and
helpfullv, and it should offer him at least a
warking knowledge of several related disci-
phines. Provided  the  candidate  achieves
these competencies, the methad of achiove-
ment b relatively iimportant. These gnide.
hves are intended to encourage a variety of

approaches,

Linguistics

The term “lnguistivs”™ as it is used here
includes the history of the language, dia-
lectology and some understanding of the
concepls that underhie various . grammatical .




aatenms: 1t alo meludes wome stadv of the
ditterent
cwae Lanadies, between speaking asd wit-

mtenehatiomupy between L=
we el et eon Linwaere aad other vaodes
of svinbobie exprossion. These gundelines e
not propaoss: that candidates imemerze AR
matical patleis o hecowe eapetth s any
grammatical svatenmy, nor i it asumed that
mior college Fnghsh teachers wall sk thew
own students o anaster either phonenic
anahias o deep stractine dagrams,

The candelate should anderaand, howe
ever, that hastoncally, “standan? Fughiah ™ as
A term that reters to the fact that Sonthern
ar Sesth Vidland Eaglish attaneed DY
aver the other official redionaly diadects
the Tith wad 15th centunies. Thoe v no
NIRIE »mp\n.s?:!«- Jdmadoo b American, 1 hone
are vertan chieth phorolzeal and morpho-
Jozreal tems in Amctican that are very wide
\pn:u[ there e others ot e associated
with vaars ow Ji;!n'\ ul]m::-\ ov (‘].‘l\w\]
and e choter between one stem or another
woa matter of sovioloey snd ciquette, not of
Srannnar o hagunstios,

The tusistenee thar candidlates mcdorstand
\n:nr'ﬂam; abont the natare of 1.”!“‘11\1‘\'1‘ it
the v i w el varons Jhatalaid s .AHHHPX
o desenhie Tangnage rests o the assumption
that, sinee Janguage s the mwost anportant of
several human svinbol svstemssa generad une
derstanding of what it is and how it operates
is essential o anvone andertaking to teach
ity we, Without this knowledge a panior cols
Tewe teacher will be anable to disubuse his
dudents of false notions about absolute cor-
vectness; withont it he mav il o realive
that eveny dndent has a nght o hic own
Lingrave, a nghit not to be forced by his -
stractor to adopt another dialect of that lan-
wiege i ordey to sucrecd i school, Withoat
it. he mav Lal o andenstad that, adthongh
St is valuable for students to practice writing
wm vartons sivies, no single stvle or kevel of
waage s appropriate tooall secasions, and

that his own preferences in hinguage, as well
Cay the preferences of the community and of
his ~:s‘§m}ivms, have a political and social, rath-
er than o linguitic, origing

{.iterature

The study of literature shonld recomnize
the cudtural integrity and acsthetic qualities
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of iterany warks me both msal aaed written
tradinons, The candidare shordd be famibar
with . variety of eritical approaches to litera-
e andd know enoneh about the coultural
content of a gnen work that s appieciation
v el distorted By the fmposition: of inap-
propriate values,

The term “Htewature” as it is wed here in-
vhides a1 forms of expression i kinguage,
many ot which occur i conpunction with
noteyerhad and nensprinted forms of expres-
sione Phierelme, study of literature should
whide not onhy the taditional genres the-
hon, poctiv, dianad, periads, and figures,
bt abao il recordings, tapes, television,
and periodicalss Thas broademng of the term
“htvrature” s ointended o assist teachers to
help stndents respond actively and freely to
Dterary experiences, help them naderstand,
as far as possible, whyv tg\v) respond as they
Joand help them compare their responses
to thoase of others as well as validate their
TeSpORNeS In soterence to the actuad htera-
ture,

Feis hoped that teachers with thas Kind ot
hrevary hackoronnd will, in their own el
oot ecogmze achial perfonmance - oral
and dranatio prosentations, dittoed or mim-
cographed weprodactions of actual stadent
witing? as o valid method of comnmmnica-
ton and appreciation, and certaindy within
the trudition of Werature, # the candidate
Bas hinself had experionce in ereating orig-
al poctiy, storiesat, flims, etes, he will be
wach e knewledgeables svmpathetic,
and enthmsiastic e chiciting onginal work
trenn his stidents; he will alse understand
that creativity is as important to appreciation
and understanding as traditional discussions,
papeas, ad tests, A nod even move impeosr-
tant,

Rhetorit

The stedy of rhetorie in such programs
shonld melade alf thive of (17 the wavs in
which w writer tor speaker? can assure that
his waork meets the interests and needs of his
atchicnee and achivves his purpose or pur-
poses with that audience; (2) the wavs in
which a writer, by the details he records and
the language he uses, refines—indeed “ere-
ates —his workd and identifies himself; and
31 the wavs in which @ writer can, through
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The need for phaning panor coflece bran-
my coves partivnbuy for futwe junior col-
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thyomsh T ooty wath e colleze .
e Dote! s o] v an Pl‘l\dll”l"
ot e e watl paaor collezes beeomne
RRSREEE nE e wature e colleoes ad
the stndents who attend them, thee Lioald
he o s:‘:‘uéh‘ii ciapses deveted o oan Jdhe
et o theretieal conaader it oF e ans
tory P};!Z;a\ni\lg‘ i ;\x_\vh.a]n;‘;_\ ol i ation,
Or, moe \pvc‘iiii‘.iny oF the janior colleae
weoremend This v not b sy e sueh
contines, propoly omghit, way ot he as hib
el e as other coneses e histon
phriosophy pacholay oy the hive, rather,
s boosan that the mest proessing necds ol
the prospectine unior college teacher ane
pontead civew hene,

Thive \;\x'(‘ifii‘ Ateas e which e Po-
sprective teackens Jo necd constons wad an
N sy are wrining, veadins andg sproch,
aeed undess the coandidate adresdy possesaes

competenve i these areas, eouraes should

b !m;\‘u{wi.
Writing

Obviondy the candidate wecds compes
ence eavating bevend that veqgquired s has

oan tieshinum vompostion canre, The torm
s Dannng should take, however, must he
Jdeterminetd not somnich by his preference as
by tes shorteonunes, He should have experi-
Crve o anaiadive wntmg poetry, short
storres g, Bl cted ] in journabistico ye-
poctinel, e argumentative prose, and - in
stasghtorward explanations. Although he
toy tob vevd Tornaad conrses, he should have
cronzh evperience and competence in all
Haese tormes that he will feel combortable in
A por colleces swhother s assdgiment is in
tamster compostion, \‘p(-vi;ﬂ coarses, e
auned for canen proviais, i techmiead writ-
ma o o eportine Thvngh vecollection of
Tos ovn probles me composing, throagh
Coberzaaaed vevising s own o writing, aed
paientoh thronedy vaed experiences in
workine wath collece e stndents for whom
aonfmg does not cotme easily, e should gain
an e e adbeetinve imderstanding of how
Lo o sone ean hxm\l'n‘ o the hind of
wehvie thar will vieonrage it to happen, and
ot the lwtations of the help that can be
N,

Reading

\ tgen part of any junior college Faglish
reachers by all the time, regardlas of the
Gihe of the coanse, s concerped with teach-
mg rewhng, He omast teach reading o all
Tevoh, from the most hasie to the most so-
phisvticated. Some of the reading he teaches
wall inohve the stadent’s abihitny o trinhite
from print to speechs some of 3wl involve
veading problems that 2o bevond phonceties
o the wieater diticultios presonted by un-
Lnnhar voeabmlary and the Jormal svotay
of sone wailtien m.ﬂrri;d, Male (‘“H\'Uhltl‘d
amd doss strarghtforward thae the syatax of
speechs some of i will involve helping stae
dents read \‘!‘ﬂi(‘&i“_\'.

A cowd junior collee teacher realizes that
areeessin! readine Sy move than e s
Litwon from one sviebolic sustem to another,
wore than expansion of vocabudury, more
than disentangling svnfas, more than the
Jbilitv o complete a multiple choice test
Rhentifving main peints and remembering
detuhe A competent reader will Jook for un-
derbing asumptions and assess the validity
of evidence: he will examine ideas ogieally
and philossphicallyy he will understand how
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pros b Pt ot nany ot hoo students
il peot B oedl Bevanse the oy ol
Drospecite pies g colbrge teachions hane
Ve et readers for most o then
Tces ey sl fund o band toaoadv ze mtors
nodh che D bty aned aabtdebes that oo
Wb the deobin presess 1 Jioukd ot he
«!mlz_:?x for o anshsdate 1o Jononstrate T
ot e b e nadie ol i e
where he ot domonsticte a svnpathehie
wd nemim':'nw-;\v winhoastadie of the
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Speaking
Piee Conedniae anmst denn o mshiale sone

cnpetooe an arvas weneradv consadered
- %\31\\1:“(' ot ohe \gh‘:'\!i (!1‘1\.:!1%);!",1!‘ al
thomoh b i nor tecessan Hhat e Tave taon
g an boamal }mM:: sprakingon precise s
ton, or s called TSandard” provaneiae
ot Whiat L chonld bee able oo desne asnate
oo Sl mh‘z;-n'!.m\‘v poeashing, con-
dderabb case i apeaking slowly enongh,
connenitz clearlh enongh andd explanng
thitees e langanage safticientc clear that his
heaers hanve oo honble tollowing what he o
saving. He sbould abe demonstiatie some
Kill in feading and sparking group disens-
Csiems and i caretul istening. He should e
derstand that the arts of writing, reading,
speaking, amd listening, althongh distinet,
are closele eedated and e should undaer-
stand what these velationships are,

~ Related Disciplines

Subjeuts from other disciplines shonkd be
included i the program. Work in rural and
urhan saciology, anthropology, the psvchol
oloav of Jeaming and ereativity, minority
Cand maiority concerns {ethnie, socio-eto-
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ponne, political, vted will provide the van-
drdate wath e hevonnd for and anderstand-
e of the hteratwre heowall teach and the
phazabiy of v penenee has iedents will hring,
to e b of Foohnhe B enonmowsy e
prostant Fen the sievessiul ot (‘H”rgl‘ iim:»
Ik toacher t aderstand the \l‘“-l‘l)nl‘(“ﬂ\
Bronght to sohool by s students: he shankd
B able o cmpathize with thowe selt-von.
copts, even though thev are vasth different
fromn Tus osvn, and e mnst be able o work
with, or within, thoswe selconeepts, Wik dn
soofoay and p\\rhn‘.ng\‘ i incladed to ]n"p
Veachens amderstand the somees of behoavio
aned attitiedes e ther stadents, and the rea
«os for the stirdents” conceving themselves
and then place th warld ac they do

Traming i Evaluating Student Work

The caoanhdate shonld recenve traming an
cvahtne stadent vk e tao wans: In
canded piachoe durme Tos mtene i, aed s
iy a0 prachead seminagg which carctuilye
i|$;‘}\!(!l'¥\ .rm’ RANTRRA LAY thv l‘”l‘( 1 n! \'.ninn\
Poande o coadmabions, The cntera to be asedd
dacanonetnve ofbect of appreciating come
dronts, o dhianaone citect of mere Tpape
ot hea o over cntoom, can bhestheoreals
voed v e disenssions s acthial mae
Lot el that witten v the camdbidate
Laevodt ond that wntten 1»\\ Gadents with
Whom b has breen working, Such semius
Can conee vlose o 1‘:1“\:{!!“1!:{1 the effvative:
vess of hoth ronforences and ey CriticIang,
and can thos dewontrate 1o the candidate
the superiorty o such moethods, There
honkd e wo need o reinforee such indue-
the Jearming by any formal course i mea-
s and evaluating, espevially sinee many
ooy colleges employ speeial resowce peo-
ple in this field. The two competencies the
candidate must demonstrate are his ability
to comment constructively on papers and his
abilitv to hold profitable student confer
enves. He shoukd abo demonstsate his recog-
nition that student sesponse to erature
often cannot be fairly measured by the abil-
ity to write an effective essay or take part in
a oritical discussion,

Interning

Frery program for prvr:\ring junior col-
lewe English teachers should include a strong

i,
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Wit e provnan o eltered et i
cathes dhe Froghll Departiaent. o offeaind
FURETEE AN SRV P U h N ety ol ety
thvicon o o gz.irinalr R S
callv civated o prepare qunior college
o bt . the previnam Jonhd }u‘ dm'rh-d !)\
oo bes of the Boghsh Depaatient or an
' \;»:‘Hi‘ma:i IRH NS \‘ii“l";t' i‘ll:‘_{hxh teachir,
Althongh the nlnmate approval of the e
et by coiiee Trom the \‘«'L‘,H’.n‘ vraduate
ey commnstnee (!f\ ﬂil‘ Hniversity, Hw
]qu;.;g;;p_{ of the Prsam ---m\ixfi‘l.ﬂi‘(m\ ot
tnmprh 00N, all. ote, < shoenld
« e o oa conanittee which anehades
wior college Eanglish teachers as permanent
members ar rerutar consultants,

veaibaes

Eatablishing the Caericuda

Do the Lost tew vears o namsber of giadue
ahe (ivi\;nhm*u!s Have !‘l‘ﬂpnndi‘!‘ o the tre
mendous growth of junior colleges by offer.
iy specially labeled courses i jumor eol
Jege teaching, In the view of many pra tie.
wy teachers, however, some of these special
pinier college prowrams are merely new com-
hinations of previomdy evisting conrses, not




very <esely related o aetadd HELTH collene
teaching, Althongh obvionds candidates Tor
gy collepe Yeaching nead the competen:
(TN Pa-t\n‘m] by n‘\\‘rnv'nl [RAEN RTEEM
vorrres, the veal need ot prograns e
ciallv leveloped o B the e .l‘ih"\ toted
thwioyear votlege lm_lhh d:p\umum\

To e that new provtains are pealh
that the conras the v oothen do eadistie-
Wt toweand the unigue veeds ot paor
t n"k“_‘r\_ l‘\ln‘lil‘nlvll imnnl \'n“l"_‘(‘ teachers
shonld be amvolved i thew
while the prownaoms e beng ploneds s
seriar i ctars and teachiens wiale they
ale wipg one s pattivipants onevaliating
comananttees ter the proeian
hahed, el as tol e members o the b
e stath

e,

as vonsaltants

il l'\t-l])‘

Statling the Program

The dait of o secostud ooy provramn
st hechde teachers wath e taal poanor ool
!l';’n' vAperienee, 1t desuable, bt nod es-
sential that the prograng be daected or co-
thiected Iy soneone with saech eapenicmee.
And ot s aboohitel necesaany that the entaee
shatt ! the o mmw; PR Pao v of, be
Low ledeable . the natme and pmh»
L of junne colle Qu- teachingy,

A wstem of facalty eschange between e
nior cotleces aad rabiug aiversities is alo
recommended, ona yuarter oF semester or
Tull vear basis, One vear exchanae prozrams
S wanhd Be Tong ehotgh to alha for continnity
aned ver short enongh o prevent the junior
collepe teacher’s Josing his  identification
with the two-vear college. Perhiaps the best
financial arancenwent would he for each
teacher in the eveliunge to wink under the
salary of Jas parent school. B those states
which do not have well-developed  junior
callege svstenws it would e much more diffi-
cult 1o artange laculty exchanges 3 the
teachers involved had to pick up stakes and
move to another city of staitte 0B a temporary
hasis, However, an oxchange of Tacultios is
such a geod wav of investigating the other

.(x o

L feBlow’s neighborhood that the results would

wote than compensate for the problems,
Recrviting Candidates

Candidates should be admitted to the pro-
grm upon mmp!vhnn of a BA| preferabliv
but not_necessanily in English, or without a

Ciundelines 11

BA nwpon denmnstiation ol preveguisite come
Peotvincies ‘lm\\«!« ut o ﬂum' prassesse «
candidates with Lachelor's dey un-\ The
oremning use of parprofesaonas i many
wihan shonkd eventaatn nnkv i
Gasier for tadented ]wnpl- without formal
deress to teach i panior colleges and to en-
ter the baining progans that will enable
them o do .

Whatever the admission respivenents, it
inesential that wmvensity knglish depait-
wients not reennanend this progian to sto-
dents whom they believe 1o beintelectually
micapable ot nmp]« tiny a0 tradditional PhD,
PIOtian, oF even Qg haditional VLA The
Kind of teaching chadlinge presented in the

dennaiads the ot
talented, the ot competent, the most re.
songretul, the mog nnu_‘m‘m\t' candidates,
whatever t!n a backwrowd i, Propesly cone
directed ma hively and inova-
thve bhion, o program striving to im])]"nu nt
the sgrzestions made i ”N e Lm(l( hines
shonkd eaert aonahad and pn\\mhﬂ attrac-
tion to the kind of candidatos desired h\
oy eolleges

A sceerud w‘un\hit Tation as lh.(i, (lmin;_{ HN'
nent decade, at least weventyvdive per cent ot
college-age students will get ther mtrodue:
tron to lugher education i some kind of two-
vear college, and thas the emplovinent op-
sortunities in college teaching are likely to
{u' greater there. Further, even though sound
research amd pood teaching are not incom-
patible, candidates who want to put mosi of
their energies wto teaching  rather  than
into yesearch or publication witl find better
opportutitios for tentre and promotion in
tvovear colleges, where relevant u*w.\i‘d)
atd ;)NMK whion, although uot h-th i
seldom (h\(-mxr.u_wl

Jusior college teachers themselves can
contribute w recruitment hv spotting - stu.
dents in their own prograns with the potens
tial of becoming good teachers and can
wade thew toward such banang prograuns,

1y n“{ LN

twoaear eofleves

{(l\!(‘ o i(

Arranging Internships

For traisung univebsities in states whete
junior colleges are nuither strong nor very
well developed, finding positions for interns
may offer some diflicelty. To help solve the
problem of placement, a five or siv-state
Clearing honse might !x- st up, wherehy
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woukd be mterus could be matched with ju
wer colleges mnead of pint-tinee teackers
amd cquipped to provade adeguate saper-
A ARl R

fateins should be pad no less than the
regudar ate tor pirt-time teachers in the col-
feges where they e intenaing, and e sue
pervising jumier college teacher should prob-
ablv recenve his compensation in the fona of
@ redoced teachineg lowd. H the intem
teaches two classes dining the sanme senester,
4 halt foad tor the witern aod a threedomths
load tor the supervising teacher s probably
as vquitable s armangoment wy could e e
!)(‘\‘!l‘(l‘

Obvionsdy 3 intern prograens are 1o be
successtnls there it e continning coop-
et and cornversation between the traine
g institation amd the interning institution.
Such convervition would insure feedback o
the nnneraty rom both its interning candi-
date and the puaor college . and it wonkd alvo
pt‘n\id\‘ the camdiddate with o kind of voice
m both the paor college and the aniversine,
and thus work toward improvement i the
proxrams of oth phices,

Measuring Competencies

Throughout these goidelines it has heen
stronghy recongaended  that candidates he
allowed and enconraged to meet the requive-
wments of the program by demwonstrating
competenvies as G substitute  for  taking
courses, Such demonstration might take the
form of submitting original work where that
seems appropriate; an oral diseussion with a
committee composed of members of the
English Department and practicing junior
college teachers; or a written examination. It
is possible that a candidate wight be able to
demonstrate  sufficient competencies  that
aniy the required internship would remain,

This insistence on the candidate's right to
demanstrate competencies rather than take
vourses should not be construed as anti-in-
tellectualism, subliminal or otherwise; it is
instead a recognition that experience outside

Lacademia often  provides attitwdes, akills,

awareness, and koowledge at least as valu-
able as those acquired by wmore traditiona]
methods. Ample precedent exists; seeure and
established universities often waive under-
graduate vequirements and frequentiy con-

}eswrships upon persons with

1DAWHING ENGEINHIN PWO Y AR TOLLTGES

demanstrated ol r(‘(‘xsghi{('(i abilities who
Lack the wsaal acadenme pmﬂnhn.

Awarding Deyrees

Phese gudelines sssume that the degree
most frequently sawarded by junior college
Enghsh traming programs will be the Ma.
The prineipal reason for this assamption is
pragmatic: since a subject-matter MA s e
quired in vituadlv every junior colleg hiss
et the country, it wonld seem more
practical to reconmend changes in the con-
tent of the MA program than to change
existing regulations all over the kind, Fur-
thernmore, since the MA s an established,
recognized degree, it is more fikelv to come
mand the respect and prestige weeded o
attiact Gindidates than would o newle -
vented or modified degree,

That the MA i the degree most Trequent-
I fomnd in the commtrys twosvear colleges
is evidenced by the figures presented in The
Focus Report on the National Study of Eng-
lish in the Junior Collepe. page 70 more
than 817 of the junior college English teach-
ers i the United Statesin 1989 held an MA
or MAT; of the revmder, 8¢ had PhoD's
aud 49 had BA's,

Nothing in these  guidelines, however,
should be taken ay citicism or rejection of
anv mraduate Lraining program,  whatever
the degree it awards or whatever its em-
phasis. These guidelines are concerned only
with graduate programs which claim to have
special voncern for preparing junior college
English teachers, Such programs should mar-
rv reality with scholarships. Whenever a pro-
gram emphusizes evither educational theory
or literary criticism to the point of slighting
the actualities found in junior college teach-
ing, then there seems an incongruity he-
tween dts intent and its performance, and
these guidelines are concerned with that in-
congraity,

Like other graduate programs, the new
DAY 1oing offered in several universities
vary widely in their emphasis, Wherever
these DA programs are in substantial agree.
ment with the aims outlined in these guide-
lines, they soem well suited to training ju-
nior college teachers, Whetever the DA rep-
resents merely & traditional Ph.D. program,
short the dissertation, such degrees are no
more suitable than those they replace.




!n.akv
\Pm‘si\‘ hiow Ewn;l it should tuhe wocanedndae
to vain the degreent shondd ke T pist as
fong s, amd wo bnger than, the e needed
toacquire the tecessany competencies, 1
alter e candidhite Bas tineht o fow e,
addhtional Knevdedue s disaphne weenas
destrable. or inportint to- hes imtegrity id
hiv career, By actual teaching experience
Shondld mede the adidiional toonine more
sabable o b For veadnates of these pro-
arans who do oo oon o tuther stady, the
werk they have done towand then jraor col
leze MAS shoskd b tally aecredited toward
either a DA ar a PhD.

These Q!m’!‘lhu‘\ s at'eiapt to

In-Service Training

o vew of the desie boroadded profes-
stonal prepanation reported in Al e survevs

(it'iidt‘:’fih’.\‘ 133

nutde s the Tt decades it seems apparent
Hial wane rid ol aesenvice badnimg bor
pracheing jmeor college Faghish teachers
woneeded, cither o the fonu of samaey io-
stitntes o prozrais offered wt the poor eol
!x*L“t‘\ themsehes A detailed (l(‘\t‘l‘i])“ﬂh of
the form sucls wesonvioe progians might
take s bevomd the seope of these gaidelines,
but it seems obvious that the competencies
calles] tor Tere st torm the basis for ¢one
prisaton mssenvice Baining however at s
acquired.

A tew eveellent dnstitntes have already
been ottered, Planped and statfed by a co-
operating committee of jurdor college and
minvensity people sad aimed at many of the
specific anes diseussed i these guidelines,
sichoinstitutes cane performe a valuable sers
vice to the profession. More are needed.
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