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ABSTRACT

This final report on Sensory Adjustment for Effective
Reading contains information related to the two major objectives of
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kindergarten and primary reading program utilizing sensory
information. 2ctivities conducted to achieve these objectives
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Bureau of*

California State Departmont of Education Instructional
721 GCapitol Mall Progran Plenaix
Sacramonty, California 95814 eand Development
. ESEA TITLE III STATISTICAL DATA
. Elementery and Secondary Education Act of 1965° ,
(PeLe 89=10 as amended by PeL. 90-247)

§ SECTION A - PROJECY INFORMATION
s % REASON FOR SUBMISSION OF THIS FORM (Check one) & IN ALL CASES EXCEPY INITIAL
INITIAL APPLICATION FOR TITLE APPLICATION FOR APPLICATION. GIVE  AssioNgD
< A D 111 GRANT OR RESUBMISSION ° D CONTINVATION GRANT PROJECT NUMBER
t — c[C] *+ Project Report . 20520
M et ———— S ——
E & MAJOR DESCRIPYION OF PAGJECT: &: TYPEIS) OF ACTIVITY(Chech one or more
- {Check one only)
Bl ANN 1 4
? A @ INNOVATIVE cD ADAPTIVE AD prooraal " ¢ D oy servinigs & D CONSTAUCTING
PLANNING OF OPERATION
s D EXEMPLARY ® D CONSTRUCTION © OFf PROGRAM . r D AEMOOELING
8. PROJECTY TITLK(J Words or Less)
j vt ALl o B e bl Rending (SAFER)

6 BRIEFLY SUMMARIZE THE PURPOSE OF THE PROPOSED PROJECT AND GIVE YNG ITEM NUMBER OF THE ARKA OF MAJOR
EMPHASIS AS LISTED IN SEC, 203, Pil, 89+ 10, {See insinciions)

T roject mission 1s to achleve six months more growth in the
reading skills of kindergarten and prlimary pupils in the schools
implementing this enriched and individualized program of reading
instruction than in schools using the conventional reading program.

ITEM NUMBER 8
3. NAME OF APPWICANT (Local Education 0. ADORESS (Numbey, Street, Gily, State, 2 Coas)
Agercy)
tncinitas Union School| 185 Union Street, kncinitas, California 92024
District
8. NAME OF COUNT Y 10: CONGRESSIONAL DISTRICY
San Diego 42nd
1% NAME OF PROJECT OIRECTONR 12, ADGRESS (Number, Streed, City, State, Zip Code] (Bug,) | PHONENUMBER ( Bus. )
Je. Lloyd Ot'Connell 910 Melba Road,EBncinitas, 753-5262
California 92024 AREA CODE
714
% Name of Authorized Agen‘: Y6 ADORESS (Number, Street, City, State, Zip Code) ( bus. } PHONE NUMBER (BuB., )
753=-115
Robert L. ®rickman,Ph. D 185 Union Street, Encinites, foo-ii®Z
California 92024 714

- —_ =2
0 Superintenden
ERIC

IR gnature of Authorized Agent OATE SUBMITT €D
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%%fTION A = Continved

LT3 UNGCN DT ERTH T_'{GYTFWK“!A. BEN OF -
CONGARRISIONAL DISTAICY OUNYIES SEAVED 91 KPENDITURE OF A
SEAVED : ION AGENCIES ukegok e
8. TOTAL NUMDEA OF .
LEA'S SERVED : 2 s L9A.00
- TOTM. €STIMATED )
POPULAYION IN GEO=
d I ARRA SERAVED o -
SECTION S - TtTLg l|l BgDGkI SUMMARY FOR PROJECT (Include omount from item Z¢ bolow)
vious BEGINNING DAYE| ENDING DATE FUN
- OE GRANT NUMBER l fionth, Yeor) | fhonth, tear) | REQUESTED
Ao | Initiel Appiicotion of
Resubmissten
8. | Appltcstion for Firss
Continuetion Gran?
C.| Applicetion for Sesond
Continuetion Grent
D, { Totel Title 1l Funds
€, | End of Budger Period Rupert

& [Complete the following rtems only i1 this project includes ¢onstruction, ocquisition, remodeling, or lessing

of focilities for which Title 111 funds ere requested, ,

Leave blank ¢f not opproprhn.

Tyde of function (Check applicable boxes)
) D REMODELING OF FACILITIES 2 D LEASING OF PACILITIES .

‘ D CONSTRUCTION OF FACILITIES

2 D ACQUISITION OF FACILITIES

s [ acauisiion of BuiLTiN EQUIPMENT

fe YOYAL SQUARE FEET IN THE

PROPOSED FACILITY

2 TOYAL SQUARE FEET IN YHE FACILITY
TO BE VUSED FOR TITLE il PROGRANS

C | AMOUNT OF TITLE 1l FUNDS
REQUESTED FOR FACILITY
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SECTION C - PROJECT CLASSIFICATION
1. Project Subjects ' 2. Handicapped Education '
1.1 X7 - Language Arts (Development) 2.1 [ =~ Mentally Retarded
1.2 [J - Fine Arts | . 2.2 [ - Hard of Hearing
1.3 [J - Foreign Language 2.3 [] -~ Deaf
le4 [ = Mathematics ' 2.4 [] =~ Speech Impaired
1.5 LJ = Science 2,5 [] = Visually Handicapped.
1.6 [J = Social Science, Humanities 2,6 [] = Seriously Emotionally
Disturbed
107 D - P.E.’ Recre&tion, and He&lth
. 2,7 [ =~ Crippled
1.8 LJ =« Vocational Education
2,8 [ ] = Other Health Impaired
1.9 [J - other

3. Guidance, Counseling, and Testing

3.1 [J - Counseling with Handicapped 3.8 [:7. « Follow-up and Drop-out

Studies
3.2 7

Group Guidance Activities

3.9 [] - Inservice Training

3.3 [ = Group Counseling .
. 3,10 /] = Use of Community Resources
3.4 [] - Career Guidance and Counseling
3.11 [7] « Curriculum Development
3.5 [[J « Counseling with Special Problems
' 3.12 [J =~ General Counseling
3.6 [] =~ Use of Paraprofessionals '
3.13 [[] =~ Consultation with Teachers
3.7 ] -~ Parent Conferences
3.14 /7] = Program Evaluation and
-Developument
4. Grade Levels
4,1 [] - Preschool (indicate ages 3 or 4)
4,2 X] « Elementary (indicate grades K-6) K-3
4.3 [[] = Secondary (indicate grades 7-12)
4o [J] = Junior College (indicate grades 13-14)"
4.5 [] = Adult
5. Is your project an adoption or adaptation of another Title III project? [/ Yes

éE] No

I1f yes, name the agency operating the project:
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END OF BUDGET PERIOD REPORT
and
EINAL PROJECT REPORT

ESEA TITLE IIL

COMPONENT II

DATA FOR U.S. OFFICE OF EDUCATION




COVER PAGE ; | ,
for Component II

Data for U, S. Office of Education

3 ( To be completed for all projects active for any period - ° © )
between July 1972 « Through June 30, 1973, Agencies

having more than one pro
e et} project must prepare a report for .
Enter information for items 1 through 7, :

1. #0520 2, Sensory Adjustment 3, Encinitas Union School Distri
Project No. ' Local Educational Ageney
For Effective Reading 185 Union Street
Project Title
] ®ncinitas, CA 92024
Address
4. Robert L. Rrickman, Ph. D. 5, J. Lloyd Ot!Connell
Name of school official responsible Name of Project Director
for this report :
753-1152 7535252
Phone No. Phone No.

6. The 1972<73 school year has been scess

6.1 | | The first year of operation,

6.2___| The second year of operation.

6.3 [ x| The third yeaxr of operation, ' .

7. Enter the folloing ending dates:
Ending date for first year June 30, 1971
Ending date for second year _Juna 30,1972

Ending date for third and £inal year.Juns 30,1973

4




PAIT T » SUAFF LuVELOPMENS ’ .

© e aisE
L3 . CON IR

The report should describe project atuff development activities that took
place during the period July 1, 2972, through June 30, 1973, If no project
ataff development activities oocuriad, write NONE in the first colwm. Staff
devolopment activities are those inservice efforts designed to improve com- !
petenciea of the staff working full °>» part=time on the prod oot.. Enter the
figures in columns two and three.

L]
.o
.

SRR
STAFF DEVELOPMENT ACTIVITIES OF ONE OR MORE DAYS DURATION
197273 -
(1) (2) (3)
No. of workshops, conferences and seminars
Definition of Steffs | Total No. of _held by type of training
(Staff includes all participants Dissemi~ Evalu= Combina= | Other, such
personnel assigned (Unduplioated) |nation to | ation to | tion of as in-gservice
to work on the in all spread appraise | disseml= | education.
project full or astivities. informa= | progress | nation & | Specify (Use
part time, whether tion ’ evaluae back of this
paid by the district about tion page.)
or the project.) project
v
\ .
7 8 l 2 2 81

PART II - EXTENT OF ADOPTION/ADAPTION
19721973

The purpose of this section is to find out how many projects are being .
continued to some extent by the grantee or by other school districts after
federal funds have expired.

The report should be limited to projects for which federal {unds expired
during the perlod July 1, 1972 through June 30, 1973. If the grantee district
oexpacts to continue the project to some extent during the next fiscal year,
i{hig should be reported by marking the box. The estimated extent of adoption
~r adaption by the grantee district should be shown by cireling the appropriate
parcentage figure in the scale.

l. The project is being continued by the grantee in some fcrm after
federal funds expired.[ _yx ] Yes(____] No

2, If the answer is YES, draw a circle around the one figure which best
represents your estimate of the degree of adoption/adaption of the
project in your school district.

ook son  sop son seopz 7on _ son  90% 1004
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' 3. 1Is the project buing adopted or adapted by other achool districte?

Cx ] Yes )

4o If the ansver is YES, 1tet the school districts by name and address:

. o HNOX

1lbrook 0202

t
\
.
4,2 Coronad.. ified 4,12
W08 SIXtl §toeet e e
Coronado, CA 92118
4.3 Vista Unified 4,13
"oV Nichigan - -
% 0
’00’0 Eg‘ﬂax unix:j ﬁﬁ 601‘
13686 Twingpeaks 7
M —— —
4-5_1.91'%&1:‘.&& 4.15
#2025 Lincoln Street
Lemon Grove, CA 92045
4.6_Julian Union 4,16
P. O. ROXx 337
Julisn, CA 92036 _
407 _Qcennside Unillad . 417 ____ I
2111 Mission Avenue
e 1de 9
4.8 4.18
4.9 4,19
6. 10 4.2C

ERIC  * -

Full Tt Provided by ERIC.
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le Name__flovd QiCODneLL.
2, Name__Tad_Iufer
3. Name_Dr. David Ford

—

Title

SEST COPY Ay

Project Direotor and/or after consultation with district or county personnel involved:

Title___Principal of
Education Evaluator

11

Title_ Project Direcgtor

oJect school

Pleaso rank the impact of this ESEA, Title III project on your local educational agency

(LEA).

Citons 1
ranked 1 and 2.
developing skill areas or additudinal changes ini

Ronk* *. .

loave blank any items that do not apply and add other categories as desired.
to 7 (or' mora if you havs made addltions to the list).
Number 1 indicates that throughout the LEA the lumpant was greatest in

Rank
Give oxamplea only on itoms

Examnpl.es

DRSS +05 GPRP vt AP

—4__ Spacial proleck develonmant
Neods assessmant, goal seviing, planning

iuwplemantation, eta.

b St2LC _trainiae
Resulting in added skills or attitudinal change

—3.. Puvental iuvelzemant.dn_the schoola
Briaglag parents into more direct contact with
school activities

(wrruhm>;

—— Commnity dnvolvement
Instances of community participation other than
parents

5. Braluation _couwpetsnoies and use of evaluation dn-
formatien

—2_. Products developed
Have the products developed by the project, i.e.,
Matarialgs curriculum guides, AV materials, sto.
Matnods: individnalized instructions, uss of aides,
ato.: beon put to use beyond project requiremsnt?
List wder exanples.

....§..' Mannzenant _and _aggounting prosedures
Have the project activities resulted in increased

accountebility in other learaning situations?
List under exawples.

— Other - FPlease Qzilain

Use this space to give oxamples
of items ranked 1 and 2.

Le

4.
5.

Increase knowledge in
phonics testing and :
remediation. Demelopment
of classroom meuugement
techniques. Instructione
al alde training in ,
phonics, spesech testing,
and spréscriptive teachin,
Languaze experience
approa¢h to reading,
Development of Dr. Tread-
way's Phonics Test,Speech
therapy activities in

‘Auditory Memory ,Visual

Memory,Grammatic Closure,
Sound Blending. Overhead
projector first grade
reader transparancies.
Parnet and teacher devele
oped learning games
Teacher Handbook

Use of 1learning centers

to individualize instructi
Use of aides to individual
ize instruction such as
testing and teaching.

* As & result of participation in ESEA, Title III endeavors
##% Tnformation derived will indicate areas of greatest impact = Number 1 most impact

Number 7 (or more) least impaoct.

ERIC

Full Tt Provided by ERIC.
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PART III « EXTENT OF PARTICIPATION

' ».
gy,

1972-1973

The purpose of this part of the report is to f£ind out the actual direct or
indirect participation of public and private school pupils and adults in the
project during the 197273 operational period.

Any participation should be reported only once. The count should be based
on actual participation during the 1972-73 school year. The numbers are almcst
certain to be different from those anticipated in the project application.

The United Gtates Office of Education definitions should be applied:

Direct Participation - Enter the numbexr of different persons participating
in activities involving face-to-face interaction of pupils and teachers
designed to produce learning, in a classroom, a center or mobile unit; oxr

receiving other special services.

Indirect Participation - Enter the number of different persons visiting

or viewing exhibits, demonstrations, museum displays; using materilals

or equipment developed or purchased by the project; attending performances
of plays, symphonies, etc.; viewing television instruction in a school,

a center, or home; or participating in other similar activities,
prepared estimates are acceptable,

Elementary - For reporting purposes only, consider elementary as being
Prekindergarten through Grade 6.

Secondary - For reporting purposes only, consider secondary as being
Grades / through 12,

Please supply the information requested for the project,

Table A

Carefully

12

Number of Public and Nonpublic School Teachers, and Counselors Participating

staff whose studeuts were direct Staff whose students were indirect

participants participants
Teachers Counseclovrs Teachers Cc:mselors
Schools Elemen~ Secon- | Elemen-  Secon- Elemene Secone Elemen- Secon-
tary dary tary dary tary dary tary dary
(a) (b) (¢) (d) (e) (£) (8) () (i) -
Public 18 0 0 0 _ l;f 0 0 0
Nonpublic 2 0 o) 0 1 0 c 0 B




PART IIl

The totals in the following &4 tables must agree ©
do not use duplicated figurev in the first 4 tables.
be represented by the figuree when direct participants are reported.

(Continued)

definitions for direct and indirect in Part III.

B
Esrtxuqr‘"‘"‘ﬂls

ne with the other,
The target population must
See

13

Also,

Column e,

been in the project since its inception,

is riquested,
student more than once.
Includq an estimate

1

of the

e nim o AA!I!‘H"I\“A 15"

Provide an unduplicated coun

number
1

A cumulative total of all years

"l“‘ﬂ ST S i“n‘a_‘m .

Yyrere

t; therefore, do not count any

of students within the local ceducational

wm.1ld benefit

Table I -
a. b. c. d.
Program Check (v) pro-{No, of public Amount, granted
gram area(s) [school students| this past year
Select the program of your project.| covered directly
Use "other" category if none apply. participating
Reading - 217 800, 200, 00
Knvironment/Lcology
kqual Educational Opportunity
Model Citics (Urban, Inner-City)
Gifted
Handicapped
Guidance and Counseliug
Hrug Education
Farly Childhood Education .
(Kindergaxten and below)
Other Programs
Total 517
Table II
Provide unduplicated counts of students by grade levels, See instructions below:
a, b C. d, e
School @urollmcnt Direct Proiject Participants|indirect Project Participante
Public :Nonpublic :Public | Nonpublic 'Public Nonpublic

Pre K B .

R l202 Q 120 0 82 0 _8
L 214 Al 133 31 81 0. 21
2 197 29 124 29 73 0] 10
3 213 | 30 140 30 13 Q gL __110
b 191
5 206
6 208
7

~ 8

9

10

]l

12

* Ungraded
TOTATS |7431 | 90 517 ~ 30 309 0 AL 3¢

Column a. Include the total enrollment in the local educational agency.
Column b, Include only the target population,
Column b, & ¢, Sce definitions of direct and indirect for hoth columns,
Column d. Include an estimate of the number of target population students who' have
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PART IIX (Continued) TCOPy ""“BLE

. pme

Table 111

Rural/Urban Distribution of Public School, Direct Participants Served by Project
Enter Number of Each Category. See definitions at bottom of page.

- Total of all
Rural Metropolitan Categories
Farm Non Farm 1% " Low Socio- Other Other
. ,.} Economic Urban
3l 486 ‘[ o 0 0 517
Table 1V

Distribution of Public School, Direct Participants by Projecc - Enter Number of Each
Group .

Negro Amcrican Spanish .... Oriental White Other Total of all
Indian Surname Nonwhite groups j
2 0 103 10 402 o 517

Recap of Totals for Tables I, 11, III and 1V,

Total of Column c., Table I 517
Total of Column b, (Public School), Table II 517
Total of All Categories, Table III 5177
Total of All Groups, Table IV 517

The totals on each line above should agree one with the other.

Definitions:

Rural means an outlying area of less than 2,500 inhabitants.
L,ow socio-economic means an area of low socio-economic level withir a city of

50,000 inhabitants or more.
Other means arcas in cities of 50,000 or more inhabitants which are other than

Tow socio~-economic areas.
Other lUrban means areas (including suburbs) with less than 50,000 but more than

2,500 inhabitants.
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PART II1 (Continued m,
Usyp .
Table V o
Provide Number of Schools in the Project.
. Public . Nonpublic
El nt '
ementary 2 . 1
4
Secondary 0 0
Table VI
Number of Students Sexved Directly by Unique Target Populations (Figures may be duplicated
' Childhood Other Target
Students | Indians Migrants | Disadvantaged | Handicapped | Education Populations
‘ (Kgtn.& Below)| (See note belo
(a) (b) (e, (d) (e) (£) (8)
Vumber of o) 0 54 0 120 105
Stidents

Note for Column (g) check populations included in the number entered above,

78 Children from non-English speaking environment.

5 Neglected and delinquent children.
O EMR __O  Dropouts

22 Gifted o) N.H.
o) Othex (specify)
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PART IV - STAFF PARTICIPATION/HIGHER EDUCATION COOPERATION

Table VII

Complete the table below as directed. Compute full time equivalent (F.T.E.) according
to the instructions under the table,

Paid staff are district personnel who receive remuneration from Title III funds.
Unpaid staff are district personnel who do not receive renumeration from Title III
funds but give service to the project.

Ungraded classes are included in Other category.

Type of Paid and Unpaid Personnel

By Function

Number of Paid Staff
Assigned to Project

Number of Unpaid Staff
Assigned to Project

(F.T.E, F.T,E,
Adminjistrators and/ox supervisors ; ( L
Teachors AR MR
i Inda Trarten u-umouunnéumu‘u Yorur LGLLRITAR 8, PR, T A n Lk .'..vvo-. Wio' rawhue midms oo
Kindergarcen o 4
Other elementary 1-6
Secondary 7-12 - 0 0
e _Other 0 Q
_Sub ject malter specialists Q%
-lfﬁjnlLClqu 0 0
_Pupil personnel workers v .1
tiealth scrvices personnel 1 _ -
Researchers and evaluators _ 10
_Planners and developers
_bisseminators
Olner professionals
Paraprofessional education aides, etc, .4
_Other nonprofessional : 0 0

To compute full-time equivalent (F.T.E,), add the total number of hours worked

per week by the personnel and divide by the number of hours in your regular
full-time work week, For exampie: If each of four staff members works 20 hours
per week, cach of two staff members works ten hours per week, and each of ten

staff mombers works full time (assume 40 hours for this example), the total hours
worked would be 80 plus 20 plus 400, or 500 houxs, This total of 500 hours divided

by 40 yields an F,T.E, figure of 12.5.

Table VIII
Complete as directed,

Number of consultants paid by Title 1II funds 9
Number of consultant days paid for by Title III funds 9.5
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PART IV (Continued) cqprlylluel £

Teble IX
Complete as directed for the 1972-73 term.

Number of public school professional staff who attended
. Title III Inservice: :
Estimate Carefully
Title II1 Funds
Spent on Training

Orientation sessions up to one week's duration 0 $ q

Inservice workshops in regular term of one
session to four-weeks' duration 26 $ 80,00

Inservice workshops in regular term over '
four-weeks' duration 0 $ 0

Inservice workshops in summer 1972 one

session to four-weeks' duration 19 $ 600,00
Inservice workshops in summer 1972 ovex ,

four-weeks' duration 0 $ 0
College credit courses « regular term 0 $ 0]
Cﬁllege credit courses - summer term c; $

Number of aides (nonprofessional staff) who attended
Title III Inservice:

_ Inservice workshops in regular term of one
session to four-weeks' duration 4 $ 75.00

Inservice workshops in regular term over
four~weeks' duration ol $ 0

Inscrvice workshops in summer 1972 one

session to four-weeks' duration 1 $ q
Inservice workshops in summer 1972 over

four-weeks' duration 0 $ 0
College credit courses - regular term 0 $ 0

College credit courses = summer term 0 $ 0
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PART IV (Continued)

Table X
.Complete as directed.

Number of nonpublic school professional staff involved in Title IXI insexvice in
the 1972-73 texm _' 2 .

’

Table X1

Enter number of teachers, aides, and students involved in a Title III, 1972, summer
school designed to provide instruction to students.

Grades Pre K| K 1 2 3 4 5 6 7 8 9 10 11 12
Tcachers | O, 3 4 3 4
Aides One |(1)|Aidge at multi=-leyel

Students 10

You and/or members of your Project staff may have worked with higher education
personnel during the 1972-73 project year (last year). We are interested in the type
(formal and informal), and the extent (cost and hours) of any ¢ooperation. Formal
participation refers to services performed with remuneration. Informal participation
refers to help without remuneration. Please estimate the cost and number of man-days
associated with each of the following:

(a) Identifying and/or developing desirable content or educational procedures
to be used (program development),
(1) $850,00 cost; (2) numbexr of man-days: _10_, formal and informal

(b) Search for evaluation help, i.e., for instruments or procedures to be used
for evaluation,

(1) $3.000.00  cost; (2) number of man-days: g  formal and O informal

(¢) Planning and/or implementing staff development programs (inservice training
for project staff),
(1) ¢ 50.00 cost; (2) number of man-days: 1/2d8 formal and _ 0 informal

(d) Please indicate any other participation.

none

(1) § Q' cost; (2) number of man~days: 0 formal and _ Q informal
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Piuns V = auvulils

- — IS B . M
GRANTEE
STAYE YOTAL £ ROM [Month and year) | YO (Month and yeer) PROJECT NO.
4 *&ﬁg‘ :3,’,: ’,‘:f" California PROJECT '
- period | July 1, 1970 June 197$ #0520

NOTE: If project involves handicapped children and/or persennel working With handicapped children who are paid from Title LIl funds,
complete the informstion on the beck uf this form. '

TITLE OF PROJECT ~ | GRANTEE

Sensory Adjustment For Effective Reading (SAFER)

PROJECTED FUNDING LEVEL 19 e 18 (] T [ [
FOR PROJECT PERICD $ . $ $ $ $ $

[ P o 7 students: K-3: 259 Boys-258 Girls: 20% Mexican-lmericang
“mtvtme""?% OrEentalg 79% Caucas?aX: Low—té-M?ddleACTasé Socgoecégomlc

PARAGRAPH DESCRIPTION . } ) ' Clrass
The teachers conduct a two hour reading period, one hour with a paid teacher
aide and utilizing, volunteer aides such as parents and students during the

second hour Langquage experience is em hasized in the K-1 grade progra witt
dictated and crea ivg wrig?ng stories. pSpeech and. p on?c d?agnosgd gtu ents

are grovided experiences in small group or individual sessions with both
teacher and teacher aide directing their learning. Audio-visual equipment
augments the individualiz: 1 reading program. Especially at the kindergarten
level, the Peabody Language Development Kit is used to augment vocabulary
and language experiences. _

MAJOR OBJECTIVES
1. To diagnose and treat sensorily deficient kindergarten and primary
children. )
2. To individualize the kindergarten and primary reading program utilizing
sensory information.

ACTIVITIES TO ACHIEVE OBJECTIVES .

Screening tests are administered for eyes and hearing. Diagnostic_tests are
adminigstered for langga?e,develgpgent, ghonic needs, and reading leve}. These
screening tests are ministere y an optometrist for eyes and”school nurse
for nearing, ‘The diagnostic reading and language development tests are admin-
iatarnd hv the teacher ai“es who have received inservice and report Findin?s
to teachers who direct prescriptive teaching. Parents receive results of all
testing and receive training in language experience. Individualized instruc-
tion is conducted by the teacher and aide in the classroom through specific
langua?e and reading activities, utilizing both personal contact with student
as well as reading oriented equipment contact.

EVALUATION STRATEGY
Pre-post test standardized reading scores and gain scores for treatment
and comparison groups. Analysis of variance between experimental and
control post test results and correlations on speech activities and ITPA

pre-post gain scores.

EVALUATION FINDINGS
K-3 screeniny and diagnostic sensory testing completed successfully and
individualization did occur in 77% of classrooms. However, treatment
grade level groups did not achieve significantly over control groups in

reading at posttesting.
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HANDICAPPED PROJECT PARTICIPATION ONLY » ESEA TITLE 111

f+ MANCICAPRED CHILOREN SERVED, PERSONNEL PAID, AND IN-SERVICE TRAINING RECEIVED WITH ESEA TITLE 1)) FUNDS

FULLeTIME EQUIVALENCE . PERSONNEL RECEIVING

Yype OF NUMBER OF CHILOREN SEAVED OF PROJECY PERSONNEL PAID - {N'SERVICE TRAINING

HAN Ol WITH TITLE 11l FUNDS WITH YITLE Il FUNDS

CAPPED

c:g:s::: v::ns v‘e.?ns v‘:::s o‘:e‘n TOTAL rEacHERs n:lg»;s’n OTHER | TOTAL [TEACHERS 71:‘3:::!! OTHER | TOTAL
(») (%) (<) (d) (o) (H (U (1) (k) () (m) (n)

(1) TMR
{2) EMR
(3) uu
(4) DEAF
{5) Sl
(6) Vi
(7JED
(2) CR —
(9) LD
(10) Ot
(11) TOTAL

2, NUMBER OF MANDICAPPED CHILDREN SERVED WHO ATTEND NON+PUBLIC SCHOOLS

3. DISTRIBUTION HBY ETHNIC GROUPS

POPULATION NEGRO INCIAN oriENTAL | SPANSOR (Other then OTHER YOTAL

Spanieh sumeme)
() (%) (<) (d) (s) [0) (0 (h)

Student
Pastlisiaznts 1 1 ! H

4 CHILDREN RECEIVING SERVICES » DISTRIBUYION BY DEMOGRAPHIC AREA

CATEGORY NUMBER
(1) Utban Aceas (over 50,000)
(2) Rurast Areas tundee 2,50)
(J) Other Demographic Areas (froms 2.500-50,000) .
(4) TOTAL (Sum ot lines (§), (2). and (3)) T
INSTRUCTIONS

% CMHILOREN SERVED =~ Eniler in the appropnriate columns b, ¢,
d, and ¢ an unduplicated count of children setved by type of
primary handicap fin public and non-pudlic sckools) and hy
age group who received direct instructional ot related services
with Title 111 tunds,  This count should inciude all handicapped
children {1) who teceived direct services from personnel paid
with Title {1 funds and/or {2) who reecived wubstantial benelit
as a resuit ol the purchase ot projects equipment or the provs-
sion of sigmficant in-service tratning of personnel with Tatle 11
funds. Do not include handicapped childien who receved only
fncidental scrvices, such as preliminary viston screening of audio»
logical testing, ete. Column { should equai coiumns b, ¢, d,
and e,

PROJECT PERSONNEL ~ Fnter in the appropriate columns g,
h, and { cortespanding with the pnmaty lype of handicspped
ehildien setved 3 livure representing an undupheated count of
the full-time peesonnel plug the tull-time equuvalency of parttime
perconned pand from Title HE Tunds. Full-time personnel are
thase personnct who were assitned to Title Lil ptoject activinies
40 hours or more per week for the number of hours in a reeus

lar work week, as deicrmined by the State or local educatinn
agency). They may be school year, summer profram, or {2
month personnel. Column j shuld equal columns g, h, and 1.

IN.SERVICE TRAINING -~ Fnter in the appropnate columns
K. 1, and m cortesponding with primary type of handicapped
clnldren setved an unduplicuted count of all personnel who

receive in-service training with Title Il funds. Column n should

equal columns k, ), and m,

children served with Title Ul funds 71.711), {f}). indicate the
number who attended non-publi. schoois,

3. DISTRIBUTION 8Y ETHNIC GROUPS ~ Fnter in the appro-

priate columns b, ¢, d, ¢, {, ami g an undiplicated count of the

handicapped children scrved with $itle 11 funds by cthmic group

membership. Column b should equal columns b, ¢, d. e, f,
and g.

4, DISTRIBUTION BY DEMOGRAPHIC AREAS ~S8elf-explanatoty,

NON.PUBLIC SCHOOLS ~ Of the total number of handivapped

M THR » Trsineble Menially Retarded;, EMR o Fuduceble Mentnily Relsrded; HH o Hurd of Heaning; SleSpeech Impaired, Vi e Visuslly Impatred,

ED « Fmntionslly Disturbed; CR » Crippled; L0 » Leaming isabled; OHl = Other Health Impalred

ERIC .
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FINAL PROJECT REPORT
ESEA, TITLE III

COMPONENT III

Program Narrative Report
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The Locale ' %
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0(‘. .
What.is the locale of the program?
What is the density of the population?
What are the population tronds?
What are the major occupations of people in the locale?

What is the unemployment rate or trend?
What proportion of families in the locale are receiving welfare assistance?

Locale: The school distriect 1s loecated 30 miles north of San Diego.
TIT 1s a consstal community that is unincorporated with & population
of approximately 15,000,

Density: Density is approximately 500 per square mile,

PaStuSetointiming SEELSY

Population Trends: The North portion of San. Diego County is now in
The state ol growth and within the next five to ten years most of
the area between the coast and five miles inland will be very
densely populated.

Ma jor Occupations: Tue industrial development near Encinitas 1is
related to computers, atomic reactors, two medlcal centers, and the
University of California at San Diego as well as aircraft and
rocket related companies which require highly skilled and profes-
sional personnel. '

since we are also adjacent to the large city of San Diego, many of
sur local citizens are in service connected fields such as salesmen,
insurance, workers indepartment stores, and other such service
related companies,

Encinitas 1s also a center for flower growing, and the labor force
in this industry is primarily Mexican-American and unskilled.

Unemployment: 5.2% in San Diago Connty.

Welfare Cases: The proportion of families who are receiving welfare
T7 the district is approximately 8%.
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1+ What grade levela do tho schools sorva?

<+ low many pupils are there in the pchool aystem? How nany schools?

3¢ Aro there any significant trends in ti.e achool system in enrollment,
withdrawal, or transfer?

4. What is the per pupll cost of oducation in the school system?

5« What is the recent financial history of the school system?

l. fGrade Levels: The school district serves grades K-6. The 7th
and Bth grade students are contracted and receive service from
the San Dieguito High School District.

. [Inrollments: There are 1560 pupils in the school system who are
served iIn four elementary schools.

3« Enrollment Trends: The district might be considered as a rapidly
Growilg districte Over the past 10 years our growth has been less
than ég; however, we are now growing st the rate of betwesn 104
and 20, .

4. Cost Per Pupil: The rate of ner pupil experditure is $736.00.

S« Finanelal History: The recent financlal history shows that in
107172 we had an ADA which represented K-8 of 18656 students and
an assessed valuation per ADA of $25,744.,00. In 1972«73 our
district tax rate was $1.919 and cur <sseased valuation was
$51,721,175.00.

©
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1 What was the starting point for needs assessment?

Y 4'0
2. How were the specific needs of tho pupils identified?
3. What were these apeoific needst Which were seleoted for the progran?

l. Early Need Assessment: Teachers and parents, prior to the project
development had expressed concern about the dirth of speecific
reading diagnosis that was available on problem readers. This

roject was an attempt to correct that situation and place in the

ands of parents more accurate information so as to specify pre-
scriptive lessons both inhome and inschool. To intensify the need
for a diagnostic prescriptive reading program, it was determined
by the analysis of the May 1969 Stanford Reading Test results

» that our second graders at Ccean Knoll School were showing less

than one year's growth in 6074 of the chlildren tested. Second
graders also showed achievement below Q3 in 574 of the pupils
taking the reading test. The principal of Ocean Knoll School
had noted several poor readers in the intermediate grades who,
after eye evaluation, showed inability to properly see the
printed page. Another need was the fact that the district was
small, we did not have district staff that was able to institute
an inservice reading program to improve the effectiveness of the
teachers at the primary reading level,

2e Pupll Needs were identifiéd through two criterion 1) the Stanford
Acnlevement Test results and 2) teacher-parent disassions.

3. Survey of sSpecific Needs: It was determined that the district
©  needs were Eﬁe Tollowing: -

a. Inservice to improve staff competancies in diagnosis
-~ and prescriptive reading;

be To test diagnostically pupills in the primary grades for
effective eys, hearing, language, and phonetic abilities;

¢ To develop a program to improve the Mexican-American
child's effective langusge and reading ability.

d. To offer strong reading frogram for the gifted child.

8. To 8stablish a multi-media center in order to improve
the program for all the students within the school.

selected for the program from these identified needs were the
following: .

1.0 To diagnose and treat sensorily deficient kindergarten
and primary children.

2.0 To individualize the kindergarten and primary reading
prograw utilizing sensory informatlon.

ERIC

Full Tt Provided by ERIC.
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Historical DBackzround .
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Did the program exist prior to the time period covered in the present report?
Ts the program a modification of a previously existing p»rogramgr porst
How did the program originate?

gf speci:l prgbtﬁms ware encountered in gaining acceptance of the program

y parents an e community, how were thess solved 80

could be intrnduced? Vs 80 ‘that the progran
Provide a brief history of planning. Indicate which planning efforts were
successful or were not successful. Desoribe how non=profit private schools
and other agencies were involved in the planning.

No. The program did not exist pfior té the time perliod covered
in the report, : .

No. This was not a program modification but a program that had
not been previously done. .

See Nee§ Assessment

Parents and teachers wére interested in trying the program and
there were few parent, school, or community problems that had to
ve overcome., I think one of our biggest concerns was the introe
duction of the eye screening program.and what reaction we might
have within the eye specialists community. To this date I mve
had one complaint from an adaptive program in another school
district which questioned the school district's right to screen
and refer the results to the parent. This was resolved through
increasing the communicetion to the parent as regard to the
testing procedure,

In retrospect I would endeavor to determine more fully the following:

a. Proven effectiveness of consultants. In the initial year we
used five consultants. The reading consultant did not give
appropriate inservice to staff and mid-year we had to change.
The director of the program should have consulted with the
Department of Education, San Diego State College, in order
to establish the reading consultant's ability to direct the
inservice,

b, The phasing in of the dlagnostic and prescriptive treatment
might have bedn more successful 1if we had started at the
kindergarten level the first year and then had continued to
expand the prescriptive treatment and diagnosis into first,

. second, and third grades. This effort would probably have
given us more intensified inservice at each level,

On the successful side, the following points are:

a. "There the consultant vwas well organized, these programs
tend to be more successful which was very true witn the
eye screening and certsin phases of the speech or
language work. The reading diagnosis.and prescription
took many months of planning and adJjustment. _

(over)



&7

The non profit private schools were invited to participate in the inservice
programs but did not have any opportunity tohslp in the planning of the
rogram. The glanning aspect was not made possible because of the fact that
he director of the program was involved with being a principal as well as
writing the project and his effort was fractured between several responsigili
es

Other agencies involved in planning were the San Diego Speech and Hearing
Clinic and State College Bureau of Educational Services and Research, and
San Diego County Optometric Society.

The Speech and Hearing Clinic were interested in doing some research on
preschool education at the time, and we felt that the use of a portion of
the Illinois Test of Psycholinguistic Abilities might yield helpful Sup=
port to the reading program. Mrs. Frederieka 2Zink who, at that time, was
8 qualified physical therapist was assigned research director and gave
qui?ei%ibit of time in establishing the administration of the test and
activ es.,

The PBRureau of Educational Services and Research gave the director a'great
deal of time in writing the project and subsequently establishment of
objectives and activities, .

The San Diego County Optometric Society had previously established a
program for schools using the modified clinical eye screening program
that was established in Orinda Schools sponsored by University of
California saiool of Optometry. We were fortunate to have the service
of Dr. David Davison who.sarlier had researched this same program for
" preschool children In the East Bay area.

ERIC
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1. What numbers and kinds of participants were served by the program?
2. What were the specified objectives of the program?.

1, The participants were from the first, second, and third grades
during the first year of operation. After the first year we in-
cluded the participants from kindergarten through third. Two schools
were involved, Ocean Knoll and Capri; and, therefore, we can cone
sider them as two grimary departments. Thenumber of participants
were as follows: (4his 1s a combination of Capri and Ocean Knoll
K=3 pupils) -

1970-71 - 367
1971=-72 =« 500
1972-73 « 517

2. The specified objectives of the program were:

1.0 To diagnose snd treat sensorally deficient kindergarten and
primary children.

2,0 To individualize the kindergarten and primary reading program
using the sensory information.

©
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Yhat kinds and munbers of personnel were added by the program?

Vhat were their most important duties and activities?

How much time did each type of peraonnel devote to these responsibilitioes?
What specianl quelifications suited personnel to the requirements of their jobs?
What special problems were dealt with in recruiting or maintaining staff?

338eu$1hlly the personnel utilized in thils reading projeet were

consultants, teachers, snd teacner aildes ihe nhar o sultant

varied accoﬂding to the pro ject obJecgiéés;}ﬁ%W§$%;f”tﬁ§.oon”“]tants-

consultarts were one reading consultant, one eye consultant, -one

nurse on hearing (not added to the program), one speech consultant,
teachers, 8 instructional aides, 2 summer consultants 1971,

ggg consultant teacher ‘aide 1970; end 7 summer consultants for

Ne~ding Consultant: To give inservice in language experience,
phongrs nnd phonetlc activities, and individual assistance to
teachers, '

Eye Consultant: To train eye screening aides and administer eye
sereening exanination.

furse: To screen with an audiometer K-3 students and disseminnte
TeTwrrals on hearing tests and eye tests.

Jpeecn Conswltanb: Train speecn aldes in administration of ITPA
teel, tu supervise languase activities inclass by teachers and
instructionnl aldes, Improves and adds to speaech activities,
Teachers:supervise instructi nal aildes, coordinate approprirte
prescriptive activities in relation to dilagnosis, and employ
individualizing activities in sufficient numbers to motivate
ciildren's reading opportunities,

Instructimal Aldes: To administer the ITPA, Phonies, and Frostig
Testg. Present activities to turget students dlagnosed by ITPA
Teats and to administer activities in phonics and retest on
periodic basls. Employ language experlence technigues to develop
individual child storieas.

Tuncher Alde Consultant 1970: Was tu descrihbe most effective way
that stall might nillize a teacher nide and to glve inservice to
the aides on how to work with individual small groups of children,
,Jlom to work with the teachers, diseipline techn ques, and motiva-
tional aprroaches,

supmer consuliantsg 1971: Summer 1971 inservice was to give over-
view Lo onler emphaslzing language experience, phonic techniques,
use of mraterials, and evelustion and its place in the total pro ject,
Surrer gonsultants 1973: Summer 1972 workshep was intended to offer
inservice 1n appreaches to individualiztion within a reading pro-
gram, enrlichment activlities related to language experience, and ways
to develop Increased classroom langusge experiences through drama-
tization, stoury telling, creative filming, and individualized

reading games,

head ing Consultant; Teacher Ailde Consultants

Fye Consultants Summer Consul. 1971: 5} das,
llurse: Summer Consule, 1972: 7 - 1/2 da,
Speach Consultant: each
Teachersg: 180 days

Instructional Aldes: 180 days (3 hr. days)
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1l. Reading Consultant: the consultant for reading was a college
instructor teaching elementary reading at Cali”omia University
at San Diego and President of California Language Experience
?roug as well as lecturer at a variety of reading conferences.

2. Eye Consultant: The consultant for eye screening test was

an optometriet who was in general practiece and had taken an
inservice program on the administretion of the modified eye
screening program.

3. Nurse: Hearing administrator was the school nurse who possesses
a Health and Development Credential and also had received a
credential in the'administration of hearing tests.

4. Speechy The speech consultant has a degree in spesech therapy
from stanford University, was Chief Speech Therapist at

' children's Hospital, San Diego and was speech pathologist for

' san Diego Speech and Hearing Gnter.

5. Teachers: All staff members have valid California credentials.

6. Instructional Aides: Educatlional background ranged from high
school diploma to graduate of a four year university program.

7. Teacher Alde Consultant: Professor of Education at San Diego
State College, Director of ‘Title III Reading Project utilizing
teacher aides. : : : :

ERIC SR
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What is the period of time covered by your report?
How much of the entire program does this cover?
Vhere were program activities located? '

What special physical arrangements were used in these locations?

What provisions, If any, were made for periodic review of the program?
What important decisions were made on the basis of such reviews?

what provisions, if any, were made for inservice training?

ihls report covers the past school year 1972-73.

This period of time, therefore, covers 1/3 of & three year project
which was begun in July of 1970. _ '

These program activities have been centered at two elementary sthools,
Capri and Ocean Knoll, within the Encinitas Union School District,
Encinitas, Californis.

The program activities were housed within the target ¢la sarooms of
kindergarten throigh third grade, and the only physical arrangements
necessary were the addition of a large six foot table for a listening
center and a space provided for the teacher aides' phonics and

spesch therapy activities. Cost of providing the teacher aide space
was assuned by the district.

Provigions for a periodie review of the program was made by the
evaluator who initidl 1y provided a review summary to each staff
member so that she fully understood what was expected. Feedback

was glven by the evaluator to the project director who acted upon
speclfic recommendations. These observation periods occurred

9-8-72, 12-1-72, and 5-15«73. ‘e enclose summary reports.

Meetings with individual teachers and teacher aides were initiated

S0 that discrepancies were understood by the staff.

Inservice trainin% was offered prior to the opening of school over

8 one and onc-half day program. Teachers were also encouraged to
make visitations to other schools which were utilizing individualized
approach, and the project director planned opportunities to discuss
specific project matters with individual teachers.
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OF THE FLRST SAFER OBSERVATION PERIOD ‘Uhydw
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The following report is a summary of in-classroom observations
of the SAFER project which took place at Ocean Knoll and Capri schools
from November 16-28, 1972. Several recommendations have been added
which should be of assistance to teachers and aides for improved pro-
gram success. .

Classroom obgervations occurred in 18 rooms:

Kindergarten = 4 Combination lst-2nd = 2 Third grade = 5
First grade = 5 Second grade = &4

Record Keoeping :

T. a1l Kindergarten and first grade teachers are maintaining lists of
alphabet letters learned by individual students.,

2. All first, 3 second and #* third grades are maintaining phonics
sheets and charts.

a. One aide in a second grade administered the phonics test
nowever scores have not bheen recorded and follow-up activities
are not being given.

b. 'The 2 combination lst-2nd grades are not maintaining phonics
records and will not be testing until after the first of the
year (197%). One of these teachers has administered a teacher-
made phonizss test.

c. ¥One side in 2 third grade classrooms was absent and her records
were not available for observation.

Tancusge Fxperience Approach
Kindergarten: 2 using individually as students are ready
1 using as total class experience once a week
1l not using at all )
First Grade: not observed in use (2 rooms had pictures and stories
posted around room and another had student made LEA books in room)
Firgt-Second Combination: 1 used at first of year but now only with
slow students
1 not using at all (slowed down too much at beginning of year due
te not enough aide/parent help to continue LEA follow-up)
Second Grade: 1 Pegan individually, now using as total class project
1 uges for class projects and with several individual students
1 began with three students, now not at all
1 not using at all
Third Grade: L uses as class project
1 uges individually with three students
% not using at all (2 teachers stated they were new to the project
and unfaomiliar with LEA)

Individnnl Readine Programs Develoned
T. teading groups brougnt togetuer ior a purpose

Findergarten = 1 First-Second = 2 Third = %
First = 2 Second = 2

2. ZEach student reads books individually (Grades 2-3%) avoiding bagsal
texts

Second Crade: in 1 classroom & sbudents reading from library bhooka
With the rest of the eclass reading half of the time from basal
readers and .he other half from library books of their choice

Third Grade: two rooms reading from basal texts and library books
of students choice with each student reading at own rate



@ meme e v = e m—

28%

56%

67%
56%

17%

72%

11%
32%
50%
33%

6%
6%

11%

11%

32%
6%
11%

D Asz

. ‘33
| . W,

3. No contract systems in use. 4,

4, Level of individualization appropriate for class 4%?
Kindergarten = 2 Third = 2 4y
First = 1 ¢

5. Student assumes some responsibility for own learning
Kindergarten = 2 Second = 2
First = 2 Third = &4

One first grade room two small reading groups vere being directed
by individual students reading orally '

Two third grades have completely individualized programs for all
students

The remainder of classes above students assume responsibility

’ for their own learning after assigned tasks have been
completed and/or during free time

6. Students select options among series of alternatives

. Kindergarten = 3 Second = 4 (observed taking place
First = 2 Third = 3 during free time

7. Students reading books individually
Kindergarten = 3 Third = &
Second = 3 , ‘

8. Teacher holds conferences with individual students Third = 3

Teacher dirscts aide to perform SAFER reading and speech and hearing

activities

Kindergarten = 3 (1 aide not in room due to schedule change)

First = 3 (1 aide in one classroom absent)

Second = 4 *

Third = 3 (1 aide in 2 classrooms absent) '

Combination lst-2nd = 2 and*l second grade utilizing their aide almost
entirely reading with individual students or in very small groups

Aide Activities Observed

TEAR dictation: First = 2

Phonics: K’ .Jergarten = 1; Second = 3; Third = 2

Speech + Hearing: Kindergarten = 2; First = 2; Second = 3; Third 2

Reading with individual students or small groups:
1st-2nd comb = 2; Second = 3; Third = 1

Word games: Third =1

Assisting individual students around room on teacher assigned tasks
(some non-project tasks): Kindergarten = 1

Teacher and Aide weekly evaluate speech and hearing progress
Second = 1 Third = 1 (both daily)

Teacher uses speech and hearing information to plan learning activities
First-Second = 1 Third = 1

Materials and Equipment observed in-use

Tape Recorder = © 17% Hecord Player = 3
Overhead Projector = 1 11% ‘Typewciter = 2 (Teachers!')
Filmstrip Projector = 2 22% Phonics We Use Games = 4 -

6% Classification Game = 1
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Activities Observed Related to Specific Grade Levels U,
KindeTgarten: (7
' Administer La Mesa Readiness Test = 1 4f
Utilize Peabody Kit = 1
Utilize LEA sight method to teach basic reading concepts = 1
First Grade:
Uses Metropolitan Readiness Test to diagnose class needs = 2
1 teacher charted but no follow-up
2 teachers stated administration was too late to be of much
use to them (1 felt they slready kmew the students by then
end the other felt students had already done a tremendous
smount of work and learning previous to administration)
All students reading in graded reading materials
1 teacher using vocabulary acquisition from another techniques
other than LEA
Students aeble to print approximaticn of any letter by Jan., 1973 = 2
»  Teaches comprchension skills utilizing 5 methods:
Instruct in use of context clues while using LEA = O
Utilizes cloze procedures = O
Asks story related questions pased on 6 comprehension categories:
Supporting detail = 1 :
Sequence = O
Relationships = O
Inference = O
Main idea = O
Making judgements = 0
Tistens to students answers to questions making tem aware of
other ramifications or specific concepts contained within
textured materials which would alter answer = O
Uses Directed-Reading-Thinking activity as aid to reading comp. =
Second Grade:
Uses LEIR materials in:
Talking = O Reading = O
Listening = O Creative Writing = 2
Provides each student with card containing 7 steps = 1
Third Grade:
Teach all phonic skills through individualized activities based
on diagnosed need = 2

Recommendations '

YT thonics record keeping needs to be implemented in 3 classrooms at Cap

o5, TFA meterials and techniques need to be used more consistently in
kindergarten and first grades.

3, Teachers unfamiliar with LEA and those not using LEA need to observe
and/or converse with teachers who are for methods, techniques, organ=
ization, aide utilization, etce.

4, Teachers interested in individualization need to observe and gain
intormation from those teachers running more individualized rooms.

5. Students need to play a more active role in their own learning
other than during free time. This could be accomplished through
increased individualization and conferencing individually.

6. Teachers and aides_are working too independently of cach other in
most classrooms. Ideally, according to the program concept, aides
are working to aid the teacher in diagnosis towards the goal of
individualization. Teacher resistance towards phonics ¢ .d speech
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and hearing record keeping was observed to be due largely to

the fact that most teachers do not use this information to plan
their own classroom reading activities and are not always very
familiar with what the aide is doing in these areas. One way

of handling the above would be to hold periodic meetings
specifically related to remediating any existing problems and/or
to offset possible future problems. These meetings could also

be used to increase coordination and sharing of project activities
between those teachers already carrying out SAFER activities in
their classrooms and those teachers who feel they need additional
agsistance and information before they can more fully implement
SAFER into their classrooms.
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Activitdes or Services - 4%‘40[5

What wore the main activities (or services) in the program?

How were these activities (or services) related to specified program
objectives? _

What methods were used in carrying out each activity (or service)?

What was a typical day's or week's schedule of activities for the children

(or others) who received the program?

How were pupils grouped for the various program activities?

Wnat wore teacher-pupil ratios: (or.aid-pupil, or adult-pupil, and 8o on) in
each of these groupings? - .

How did pupils (or others) receive feedback on their individual daily progress?
How did parents receive feedback on their child's progress?

Vhat amounts and kinds of practice, review, and quiz activities wers provided
for pupils (or others) in the program?

What special provisions were made for motivating pupils (or others)?

If a comparison group was used, what were important differences in the
activities and methods used in this group and the activities and methods
used with the program group?

The main activities of the program might be broken down into three
areas: 1) evaluation of each student's need which consisted of
clinical eye screening tests, nearing tests, dilagnostie phonics
tests, and sub-tests from ITPA - visual memory, auditory memory,
sound blending, and grammatic closure; 2) individualized instruction
activities within each target classroom such as language experience,
prescriptive phonics actlvities, enrichment reading experiences,
prescriptive speech therapy activities based on diagnosed needs

and language development through use of Peabody Language Kit,
cassette materials, and £ilm strips; 3) parent activities such as
volunteer instructional aides and inhome speech therapy.

The first main activity of diagnosis of pupils‘ individual needs

was carried out in many different ways; eye screening was sadministered
by Pr. Robert Davison, an optometrist, with the aide of volunteer
parents; hearing tests were adminlstered by the school nurse through
the use of the audiometer; dilagnostic phonics tests were administered
by the teacher aide on a pre and post test basis after pupil success
with five administered phonic activities; and lastly the ITPA
sctivities were carried on and coordinated by both staff and aldes.
Activities were presented sequentially and performaence was Judged

on success on each specific activity on an increasing degree of :

difficulty. .

The dlagnostic aspect of the main activities was accomplished on an
indiviiual basis. BEach child was tested separately both for eye,
hearing, and diasgnostic ITPA as well as phonles. Tue diagnostic
scheduling was carried out during the months of September and October
so that earlg utilization of this information could give us the
¢reatest assistance in providing for the needs of the child. 1In the
diagnostic procedure pupils were taken by grades; for example, in eye
screening 15 students were tested on a rotating basis and each child

took approximately three minutes. Again the school nurse took the
youngsters by grade for hearing tests. 1In all'of the diagnostlc work
the entire kindergarten grades were dlagnosed and only the new s tudents
in grades one, two, and three.

-
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e inuwvid,.  savion was our second main acbivity, wiud Lals was carsaed

out by prescribing within the classroom structure specific activities which
were based upon the dlagnostic test administered for phonics and speech
therapy. Degending upon the number of needs, the child received a 15 minuke
instructional period per activity in the area of speech therapy. In phonies
the alde worked with the youngsters on an individualized basis, but tﬁe
teacher was more group orlented in her instructional methods. This latter
activity was a daily program for the child. Language experlence was em=
phasized on a daily basis in the kindergarten through dictated stories

and continued through grade one with a somewhat reduced time factor because
of additional requirements at the first grade level. The enrichment activie
ties occurred on a daily basis; hovever, the youngsters rotated to interest
areas and they did not receive the same treatment each day. Language en-
richment was treated on a daily basis.

The third and last main activity of parent participation was stressed
during the early part of the year by soliciting parents to provide ad-
ditional individualization in the classroom through taking dictated
stories, directing an oral reading program, and working on making and
encoura%ing game activities within the class. The 1nhome speech therapy
was administered through an orientation meeting whereby no more than

six parents were given the opportunity to have an aide or projJect dirsctor
describe the diagnostic speech need of their child and the activities to
correct the same.

6. In the individualized inclass activities, the maximum grouping would
be 1 to 15 with probably 1 to 10 ratio in most instances.

7. The feedback due to the fact that the aide was working on a one-to-
one basis with the child was immediate. The teacher's praise was more

generaljzed in her group work although each of the teachers strived
to recognize the individual program of the child through behavioral

8. In most instances parents received feedback through parent-teacher
confaerences or in the case of eye sud hearing tests, notices were
sent to each child needing sensory adjustment.

9. See above.
10. See abwwe,

sy
11. I have no knowledge. : ‘aerdW

ERIC

Full Tt Provided by ERIC.



N %,mp'l \3?
[7
. . llq,“,

Te yura}epgcial materials developed or adapted for the program? low and
y whom

2. Vhat other major items of equipment and materials did the program
require? In what amounts?

3, How were key aids and materials used in connection with the various
program activities?

4« If a comparizon is being made between program and nonprogram persons,

were there important differences between these groups in kinds and

amounts of materials provided, or in methods of uge?

1. Snecial materials developed and adapted for the program were:

a. An augmented activity listdeveloped by Mrs. Frederieka 2Zink
from San Diego Speech and Hearing Clinic on visual and auditory
memory, sound blending, and grammatic closure. She not only used
these activities but found three other sources and made a com-
posite plus took suggestions from teach aides and teachers to
refine the activities. The needs on this particular activity :
were determined by the teacher aides who adiiinistered the screening
tests in the above areas.

b. Dr. Treadway's phonics test was a second piece of material that
we developed. We used it for determining phonic needs, and we have
a second test that is used to determine each child's improvement.

c. A third adapted piece of material is in the vision testi..g area.

i San Diego County Optometric Association provided us with forms which
we are continuing to use with staff and with parents. This material
gives the schiool data relative to the optometric findings. The .
parent referral describes these findings and suggests further diagnosi

d. We adapted Dr. Silvaroli's Informal Classroom Reading Inventory
and did use this for determing comprehension skills. The inventory
was administered by the aide as well as the phonics test.

2. Enclosed is a list of equipment and materials that was utilized in
the program.

3. In our materials listing under "Test Materials" these items were all
administered in the first of the year to determine student needs. With
the exception of the Reading Readiness and the Cooperative Primary
Test the instructional aides administered the test. The latter tests
were administered by teaching staff.

Speech materials were utilized in the classroom by both aides and
teachers. In the majority of cases such as using the Sequence Pictures
through Picture Sequence Cards in the list, the material was used in
either a very small group or in a onc¢-to-one situation with the

child. The Peabody Language Kit was usually handled in the classroom

setting with the total class.

The reading materials listed were utilized in'various ways. Miami
Linguistic Readers were used with youngsters who had difficulty in
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English and were primarily Mexican extraction. The Encyclopedia Beitanmica
materials were used tu motivate creative writing situations in the classroom
by the teacher and gave assistance to the teacher with oral language im=-
Provement.

The Wise Owl Series was used to give the child graded materials so as to
not overly challenge the youngsters in his vocabulary reinforcement reading.
This is also true with the Beginning Reading Series by Dr. Seus and the
‘Scholastic Paperback Series. These materials were housed in classroom

‘sets and used by each project classroom teacher.

‘#phonics We Use," a kit of phonics games was used as a free-time activity
.during the reading period as an individualizing approach and was used to
specifically help youngsters with specific phonics needs as previously
'diagnosed. Teachers and parents would develop classroom phonics games

to continue this reading individualizing.

Student Folders were used to maintain language experience stories and
vocabulary words with each child which helped increase the child's sight
vocabulary and experiences with word and phonics development.

3-M Wallensak tapes were placed in each building and were used on a need
basis by the project staff. :

The audio-visual equipment purchased was used to ind ividualize the reading
program within each classroom. The overhead projector was used for
vocabulary development for use with the State Series in Reading which

were placed on transparancies. The Cassette Tape Recorders were placed

in each project classroom, and the teachers had three sets of materials to
individualize. One was Sights and Sounds, a series of books and tapes
emphasizing a literature approach. Book Bags was a set of again stories

on tapes with the books. meachers had blank tapes and used many of their
Scholastic paperbacks placing the stories on the tapes narrated by staff

as an augmentation to the reading/listening program. Match and Check

is a vocabulary development program for the kindergarten and used by each
project teacher at the kindergarten level. Alphabet Stepping Stones was
purchased as an opportunity for children to practice their initial alphabet.
Film Strip Projectors were placed in each classroom as an individualizing
approach for reading and teachers used this as a learning center for stories
or film strips and other such areas that students might show interest in.
The Primary Typewriter was utilized by staff to develop creative stories that
were intended for book production. The Listening Table was used as a class-
room center for the tape pecorder and headsets as a listening area.

4. Yes, there was differences. The control schools did not have the added
materials or equipment for individualizing nor did they have the opportunity
for inservice to the extent that the expr imental schools received. I

feel that the experimental schools proviuad more testing and more individu-

alization with regard to pupil need.

85y |
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squipment and material inventory:

Speech Materials

reabody Language pevelopment Kit
sequence plictures

Association plctures

spatial nelationship Cards

aud itory-ramiliar sSounds
rre-Nriting vesign cards

Color Blocks

# rlcture sequence Cards

144412
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Lest materials

» informal reading .nventory (oilvaroli)
# Phonics rest (ur. Gerald ireadway)
perception Test (Dr. Marlanne Frostig)
Templin-Narley Articulation Test
IJ11linods Test of Psycholingulstic Abllities
(Grammatic Closure, Auditory Closure, Auditory Memory,
Visual Memory, Sound Blend ing)
Metropolitan Readiness Test (First Grade )
Cooperative Primary Reading Test (Second and Third Grade)
Apell Test (Kindergarten)

Reading Naterlials

A Miaml Linguistic Readars
13 Titles -~ 5 coples/titls
13 Manuals
# Encyclopedia Rritannica
Early childhood Language Development Guide
Language Bxperiences In Reading (Level 1 or 2)
# Wise Owl Books = Kin/der Owl, etc.
Rhineholt & Winston
# Phonics We Use - lL.earning Games Kit
Lyons & Carnahan
# Reginning Reader Serles - Dr. Seus
cat In The Hat
cat In The Hat Comes Back
Hor ton Hatches The Egg
Horton Hears A vhol
And To Think That I Ssaw It On Mulberry Street
How The Grinch Stole Christmas
If I Ran The Circus
If I Ran The Zoo

# Avallable Inclass
# available In Building

Aruitoxt provided by Eic:

ERIC -
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Equipment and Materisl Inventory (cont)
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# Scholastic Paperback Series ("
Picture 3tory Books “ 4!
Easy-To=-Read Titles :
Favorites 0ld and New
Fiction Titles
/4 3 Wallensak Cassette Tapes
# Book Rags = 14 sets total
# 3ights and Sounds
# )'atch and Check = Kindergarten
# Alphabet Stepping Stones - Kindergarten
A Primer and Pre-Primer Overhead Transparancies
# Student Folders

- Individualizing Aud{o-Visual Equipment

~ % Cassette Tape Recorder
- # Headsets (8 stations)
# Lxecutive Tilmstrip Projector
* # Overhead Projector
# Primary Typewriter (2)
# Listening Station (1 table per classroom)
# Cassette Tapes

# Availuble Inclass
A Available In Building

! \
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From what sources were program funda obtained?

What was the total cost of the program?

What period of time was covered by these funds?

what is the per pupil cost of the progran? What was the formula for
computing this figure? '

How does the per pupil cost of the program compare with the normal per
pupil cost of the schools in the program?

Where can the reader get more detailed budget information?

Of the total cost of the program, give rough dollar estimates of
developmental ocosts, implementation costs and operational costs.
Give the costs for the entire project period by budget categories
(i.e., professional salaries, contracted services, TR

Funds were obtained through the ESEA, Title III, Program.
Total cost of the program was $69,737.00.
period of time covered was July 1, 1970 through June 30, 1973.

per pupil cost of the program was $23.90. 'Per pupil costs under
Developmental Costs, Implementation Costs, and Operational Costs

for the entire three years were added together and divided by

three (3) to obtain the overall per pupil cost of the entire program.

Normal per pupil cost in the district is $696.00. with the program
per pupil cost approximately .0035 per cent of the total district

per pupil cost.

More detailed budget information can be had from Mr. Lloyd O'Connell,
Project Director.

Developmental Costs $8,080.00; Implementation Costs $19,072.00;

and Operational Costs $42,585.00.

Entire costs by budget categories include:

professional $ 4,003.00
. NonProfessional 28,315.00
Contracted Services 20,023.00
Materials and Supplies 6,999.00
Travel _ 1,038,.00
Equipment 9,283.00
Other ' 76.00

Totals 69,737.00
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Parent-Community Involvement %?k%%

What role, if any, did parents have in the program?

Wore meotings held with parents? Why? How often?

What role, if any, did various community groups have in the program? -
How was the community kept informed? :

If problems with parents or the community affected the program, what
eteps, if any, were taken to remedy the situation?

Parents were used in several ways:

&) As volunteer aides in the classrooms helping youngsters in
additional reading circles, taking dictated stories, working
withsphonic needs, and assiting teachers in making phonic
games.,

b) Doing inhome speech therapy activities using materials provided
by the school and seeking further diagnostic evaluation in regard
to their child's eye and hearing screening recommendations.

Several meetings were held with parents to evaluate the program
and make recommendations for change. Meetings were not held
with parents on a regular basis. At the first of the year those
garents whose children were identified as needing inhome speech
herapy came for an orientation program once. We had one

evaluation meeting. :

The san Di:go Spesch and Hearing Clinic was vitally concerned
ahout the research results on the speech activities. Their
intent was to utilize this material to augment their pre-school
program. They loaned us Mrs. Frederieka Zink who trained our
staff in administering and processing the activities with refer-
ance to visual and auditory memory, grammatic closure, and sourd
blending. She also gave us feedback on how effectiveiy the
inclass activities were being carried on.

The sSan Diego Optometriec Soclety worked very closely with us in
ndministering eye screening tests, trained the optometrist in the

"VYodified Clinical Eye Screening Approach,and continued to give us

supportive help.

california University at San Diezo wo rked clesely with us on two
aspects of the program: 1) evaluation and 2) cooperating in supplying
a reading specialist to provide for inservice and extention of our
inclass activities. The University also coordinated a college

"credit program on reading. :

Articles appeared in the local paper concerning the program, the
par ents were informed of their child's needs through contact by
the nurse, and the results and progress of the children were made
known through parent-teacher conferences. An evaluation report
was given to the local school board by the evaluator in July:of
each year of the program. The proJect director made oral presen-
tations to parent groups, and articles were written that informed

.parents about asgects of the program. These articles aprcared in

Teacher Association Newsette. :
over

the school Paren
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8. 'Wehad no problems with parents and, therefore, our program was
implemented alongthe lines that were planned.

/%) -
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What modifications of the program are possible?

What are the suggested steps in adopting this program?

What are some things others should avoid in adopting this program?
Can the program be phased in, beginning on a small scale? How?

Can parts of the program be adopted without taking the whole progran?
What parts? N ' .

The program may be adapted in parts; for example, school districts

in their educationally handiecap ped programs could use the speech
therapy part which covers auditory ami visual memory, sound blending,
nnd grammatic closure. The same program could be used on a need
basis within a normal classroom if the child was lacking in
grammatic abllities or one of the modalities of visual or auditory
learning style.

The eye screening has been adapted by many San Diego County schools,
and this takes the local or county effort of the Optometric group.
The optometrist must be interested and be willing to train their
members in this agproach. The research is from the University of
California, School of Optometry, lodified Clinical Eye Screening
Program from the Orinda Program of 1957.

The phonics program can be taken in total if the district is

willing to support followup activities that would meet the particular
needs of the child. This could be done through phonic game cone-
struction or commercial purchasses.

The hearing or sensory aspect of our screening was accomplished
through the use of an audiometer and a certified school nurse. This
would simply require additional training by the nurse and the pure
chase of the audiometer instrument. '

The equlpment and materials for individualizing may be purchased
as one aspec¢t of providing an enriched .reading experience for
children either in a multi-learning center or classroom setting.

See above

In the speech therapy aspect, I would avoid the use of certified
personnel in giving the tests and would train classified personnel
thereby reducing the cost of administration of the tests. The
phonics test can receive greater useage by training a classified
person to administer the test since the teacher does not have the
time and sometimes the ensrgy to do a complete classroom survey.

On the eye screening program I would e careful not to say that

the test was dlagnostic and the term "screening only" should be used.
It might be a good idea to discuss the screening program with both
the local optometrist as well as the local oculists. 4t might be
pointed out to both parties that in the original study, optometrists
and ocullists were involved. On the inhome speech therapy activities
we found that we did not meet all the parents whose children neaded
assistance, and a more personal approach would prouvably improve

over
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e would recommend that the instructional aide who would be working

with the child might be instructed to make the home contact and to
relate her inclass activities to inhome program. This could be followed
up by a special orientation program on inhome activities.

4. The programcan be phased in, and 1 would say the best place to

' start would be kindergarten. For example, the eye screening
could be started in kindergarten the first year, and then the
second year again test the kindergarten students and any new
students in the first grade who did not receive the eye screening
in kindergarten the first year. The same procedure would follow
the third year, but then pick up new first and second graders
and so forth. This could be done with the speech therapy activities
using the aides at the levels that you want to incorporate as well
as with the phonics activities. We had our aides work for three hours
per day and used them in each class for a one hour block. "'eachers,
therefore, arranged their reading programs on the basis of the
scheduled aide's time. :

6. Any part of theprogram can be adopted, and the total program need
not be taken in order to have any one phase be: successful.

&5 |
BLe

ERIC

Full Tt Provided by ERIC.
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. BEST COPY, AVAILABLE opination "
Discuss how project information was disseminated during the past budget.
pe.riOdo "
1o Provide an estimate of the number of unsolicited requests for informa-
tion from both within and outeside the project area.
2. List the number of vieltors from outside the project area.
+ 3. Provide the cost of dissemination during the last budget period.
Provide the total cost of dissemination ineluding prior budget periods
(1f possible).
“le The unsolicited requests for information came from two sources;
' a) letters - we probably received one half dozen inquiries and
did send letters to the people requesting information and b)
telephone calls - I receired a total of four calls over the year.
2. Visitors from outside the proJject was one consultant from
Sacramerto in reading research. .
3¢ Cost of dissemination was assumed by phe district and probably
% ran about $12.00. Cost of total dissemination for the entire

project budget period was

= g,
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EVALUATION NARRATIVE
Choosing Participants

Choosing Participants

Program participants consisted of all kindergarten through third grade
teachers and students at Ocean XKnoll and Capri Elementary schools.
In addition, eight SAFER aldes were hired as program participants.

Choosing Comparison Group

The ¢omparison group consisted of all kindergarten through third grade
teachers and students at Central and Pacific View Elementary schools.
Tt should be noted here that the one kindergarten teacher at Pacific
View was a target teacher during 1970-71 and 1971-72.

Paxrticipants Involved in Othexr Programs

31 (10%) students at Ocean Kaoll were involved in Title I for
reading and math.

 Participants Leaving Program
' Program participants leaving the progran i

Tk L T 2 & 0T
No., students 17 ! 12 ! 9 ! 15 5
Tt should be noted here that 20 kindergarten to third grade
students transferred from Ocean Knoll to Caprl in the middle of the
school year and four project participants transferred into control
schools.,

~3

Participants Added

102 new students were admitted into the two target schools throughout
the school year. These new students all received the SAFER reading
program but they did not recelve the speech and hearing testing and
activities.

" Two additional teachers (1 first-second grade and 1 third-fourth

grade) were hired &t Capri in January, 1973.

43



7. Participants With Poor Attendance

None

. 8. Participants Attend Voluntarily

Program participants did not attend voluntarily. SAFER teacher
and parent aldes volunteered for program participatlon.

9. Evaluation Group Portion of Program Group

Reading: The evaluation group conslisted of all kindergarten through
third grade students and teachers in the two treatment schools.

Vision, hearing and speech: The evaluation group consisted of
kindergarten students, new first through third grade students
and students needing retesting from last year, 1971-72, who were
diagnosed as deficient in one or more screening areas.
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Describing Participants

l, Participants Receiving Program

All student participants received the reading and diagnostic-phonics
remediation programs. Those kindergarten, new first-third grades
and first-third grade students with diagnosed deficiencies from
1971-72 who fell below the selection criteria scale score on the
ITPA received inclass speech activitles. The exteption was eight
Spanish speaking children and nineteen Title I students at Ocean
Xnoll who did not receive grammatical closure activities.

2, Number, Age and Sex of Participants Receiving Program
to Students receiving reading program (pre-post)

4, GRADE LEVEL
Table 1 T 2 3
1
B!G | BiG | BiGg | BiG [ TOF
g ;_.. f_-e..-iiz-.:sa.i_. e -:-.;—-.—.:._ e et
|
OCEAN KNOLL 0130 | 4033 | 4340 | 3214 299
t 1
CAPRI 10,16 | 31:20 | 17,15 | 31}30 170
Total 96 124 115 134 469

A total of 244 or 52% of the target participants were boys and
225 or 48% were girls. :

Students receiving Speech Activities in one or more areas 3

GRADE LEVEL
Table 2 —
£ - 2 3| ot
B |G B! ¢ B, G B, G
SE—— U S S WSS B

t t i |
OCEAN KNOLL | 1w o9, 6 4110 | 7. 8 66
CAPRI 1: 2 b7 b1 1E 3 23
Total 25 26 19 19 89

Eighteen speech deficient students did not receive remediation
activities due to the fact that they were either involved in Title I
or primarily Spanish speaking children. Five kindergarten students
did not recelve speech activities due to a clerical error.
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Hearing

422 target students (344 at Ocean Knoll and 78 at Capri) and 274
control students (163 at Central and 11l 'at Pacific View) received
hearing screening, 48 (11%) target students and 20 (7%) control
falled initial screening. A recheck was made and found 13 (3%)
target students and 9 (3%) control students needing further examin-
ation, Four target and two control deficiencies were known about
prior to screening.

Vision s
398 target and control students, including St. Johns School, received
vision screening. 38 (10%) students failed (14 at Ocean Knoll, 6 at

Capri, 7 at Central, 8 at Pacific View and 3 at St. Johns School), and
22 (6%) were considered borderline to be rechecked next year.

Achievement Scores

Pretest standardized reading test scores were avallable on all
students. ITPA results were avallable on all kindergarten, new
first~third grade students, and students found to be deficient at
post~-testing last year, 1972.

Speclal Characterlstics

28% of the target population have Spanish surnames.
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Heasuring . Changes
- Measures Applied
Reading « Apell Test K)
Metropolitan Reading Readiness Test (1l-Pre)
Cooperative Primary Test 1-Post, 2 and 3)

Speech,Illinois Test of Psycholinguatics 1

Auditory closure, grammatical closure, auditory memory,

visual memory and svund blending (K and new 1-3 students)
Visual ¢ Modified Clinical Approach Soreening (K and new 1-3 students)
Hearing i Hearing Screening (K and new 1-3 students)

Phonics 1 Phonios Test | (1-3)

Measures Matched to . Jjectives
Standardized test measures are those used by the District and the

State in the District test program. All other tests utllized were
recommended by specialists to diagnose deficlency areas.

Measures Matched to Pupils' Capabilities
Appropriate level standardized tests were administered at each

! grade level.

Observers

The observer, in her second year, was tralned by the project
evaluator. She attended the inservice workshop and had numerous

discussions with the Project Director.

Testings

Standardized pre-post testing was in October and May, a time lapse
of eight months. Vision screening was conducted during October
and hearing screening was conducted throughout the school year.
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Presenting pata
Data Qbtained
Reading ' K - raw scores (only available)
1 Pre-%$iles, 1 Post - grade equivalent scores
(#iles not compatable with Pre test) -
2 and 3 - grade equivalent scores
Spesch 1 Scale scores and percentage of activites
completed
Vision and Hearing number of corrections -
Phonics incomplete data

Classroom Observations : degree of individualization

Measures of Central Tendency

Means

Measures of Dispersion
Standard deviations.

Graphs and/or Tables

Table 3 following graphically represents target and comparison'grade
level reading gains. All other tables appear throughout ths evalu-
ation section.
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Table 3

&5y -

FRE-POST READING GRADE EQUIVALENT RESULTS
FOR TARGET AND COMPARISON GRADE LEVELS

1 | I
|
© Target Group } |
O Comparison Group : '
v ; . !
|
]
|
|
|
4 |
3
\ 3
[
1]
«
()]
'§ 2
[}
g
s
[}
e
3
1
0 '1st Grade 2nd Grade 3rd Grade
| L 2 3 L
i Nominal Grade Level

' | | l

:
] t




1,

2.

4.

o6

Analyvzing Data

Data Analysis

Readings Post test analysis of variance between target and com-
parison groups for each grade level.

Speechs Correlation between the degree presoription was followed
and gain on disability measure (ITPA subtest gains).

Reading and attendance: Contingency correlation between attendance
and standardized achlevement reading gain.

Basis for Judging the Progress of the Program Group
Success of the program group in comparison with the contxrol group.

Comparisons Drawn from Subsamples

Comparisons were drawn by correlating the degree prescriptlon was
followed and gains on reading achievement tests.

Evidence That Those Who Attended More Gained More From The Program

A S ————————— G —————— G

None (Note Appendix 1 The Relationship between Attendance and
Achievement)
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Interim ObJjectives and Findings

Two sections have bgen used to report interim
objectives and thelr findings:

I. Only reports the findings of objectives
1.0 and 2.0,

II. Reports the major functions carried out
under 1.0 and 2.0 (in table format).

P

%0
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I. ZIntexrim Objeqtive and Findings

1. Interim Objectives

1.0 To diasnose and treat sensorily deficient kindergarten and
primary children.

2.0 To individualize the kindergarten and primary reading program
utilizing sensory information.

2. Findings

1.0 Eye Screening.

The optometrist was rehired and trained three parent aides who
assisted in administering eye screening (note confirmation letter
in Appendix). The school nurse reported results to parents and
reported follow-up home referrals.

Table & RESULTS OF VISION SCREENING REFERRALS

Total number of target and control students screened 1 398
T X 1 2 3 gm‘l‘

Vision Screening Referrals Target 7 4 5 4 : 20
Control 6__5_ 31, 15

Vision corrections or under Target L 4 5 4 : 17
doctor's care Control | & & 9-—*~L——;?--

Non~-correction Target 3 0 0O : 3

| Control 21 0 0 3

* To be checked during the summer

85% of target and 80% of control students elther had vision
corrections or are presently under a doctor's care.

Hearing Screening

The school nurse screened 422 target and 274 control students,
reporting the following results 1

Table 5 RESULTS OF HEARING SCREENING
Total number of target and control students screened 696
K 1 2 3 'Total
Hearing Screening Referrals Target 20 7 9 12' 48 -
Control __| 9 7_3_2 21
Students failing recheck Target 6 3 2 2, 13
Control 51 3 0 91
e . L

3% of target and 3% of control students upon re-examination
were found to have hearing deficiencles which were reported to
parents and teachers. :
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Speech Screening

'The speech pathologist was rehired and trained four parent aldes'to
administer speech screening tests (note confirmation letter in
Appendix).

All target kindergarten, new first through third grade students and
students found to be deficient at the end of the last year (1971-72)
were administered five subtests of the Illinois Test of Psycholing-
uistics Auditory Closure (AC), Auditory Memory (AM), Grammatical
Closure (GC), Sound Blending (SB), and Visual Memory (VM).

Table 6

NUMBER OF K-3 STUDENTS FOUND DEFICIENT AS A RESULT OF
' PRE SPEECH SCREENING

No. ' No. found

Screened | Deficient |Art A AC WM GC £B

New students K 122 : b2 (34%) || 2 12 8 24 19 7

1 43 118 (MB) o0 & 12 9 5 2

2 3 '12 (%)} 0 3 6 5 5 1

3 38 '10 (268) o 0 5 2 5 0

Total b2 | 82 (33%) | 2 19 31 4o 3# 10
i - | A

: Retested Students 1 19 13 (é8%) |2 6 3 1 9 O

\ 2 20 114 (708) o 3 4 1 12 O

3 17 |10 (s8) o 2 1 1 7 O

Total s6 'up (66%) 2 11 8 3 28 0

Table 7

%age OF STUDENTS MEETING CRITERIA AT POSTTESTING

AM E AC i M E GC | B
' -=.JZ§§Q§=HF*M_-q,h,{“W 1 ot e
1 75 | 67, 83 4 37 | 100
2 33 1 80 | 60 9 1 -
3 100 75 ! 0 ! 10 |-
Total &7 ' | w1 i_}loo
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A total of 242 K-3 new students and 56 1-3 students retested as
a result of having diagnosed deficiencles at posttesting last year
21971-72) were administered the ITPA. Those 82 (33%3 new and 37
66%) retested students found to be deficient in one or more areas
received speech activities administered by SAFER aides. Percentage
of students meeting criteria, a scale score of 30 or above on the
ITPA, are noted in Table 7 . Kindergarten students also received
speech activities; however, the majority of the activity sheets were
misplaced and not avallable at this time.

Twelve Title I and Spanish speaking students did not recelve activities.
It should be noted 732% of new students tested and 75% of retested
students had Spanish surnames, making a total of 46% Spanish surname
students with speech deficlencles.

Mean pre-post ITPA subtest scores are recorded in Table 8.
Table 8

MEAN PRE-POST ITPA RESULTS

AM ___AG VM GG SB
N Erre Post | N .Pre Post |N ,Pre Post |N | Pre Post|N, Fre Post
— 1

10| 27.2 26,4 | 5126.6 23.6 [18'26.1 32.3*[13| 25,0 27.9 |4125.8 39.5¥
10] 27.2 30.2%|12123.3 30.2%| 8125.8 .14, 204 241 [2,27.5 33.5%
b!27.5 30.3%| 7127.0 32.7%| 4.26.5 33.6%|14,19.2 18.5 |-
2128.5 28,5 | 5)26.2 33.2¢| 312L.7 29.0 [10,19.6 21.3 -

W N = R

# Successfully met criteria s scale score 30 or above

The results in Table 8 represents mean scores for all pre-post
administered, not excluding those students who did not recelve
activities.

Correlations were made between the percent of activities completed
successfully and post test ITPA disablllity scores (Note Table 9 ).
No relationship was found between the percent of prescribed exercises
completed and post test disability scores. This being the case no
purpose could be served by co-varying the number of activities to
determine their effect on reading achievement as described in the

proposal.

In -home speech corrections Six meetings, one at Caprl and five at
Ocean Knoll, were held for all parents whose children were diagnosed
with speech deficiencies. No parents appeared at Capri, possibly

due to a very wrainy night, and cne out of six parents notlfied appeared
at Ocean Knoll. One parent log sheet was returned.
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2,0 Individualization occurred in a variety of ways in 14 our of 18

(77%) classrooms. Where "individualization" was never defined
in terms of the SAFER project and each teacher was left to
define in her own way how she would individualize her reading
program, the following breakdown represents the observation
findings

Kindergarten 1 2 our of 4 (50%) teachers successfully carried
out the SAFER program using LEA as specified
in the proposal with individual students as
they were ready.

First Grade s 3 our of 5 (60%; teachers used LEA. Reading
organization (1) 5 flexible groups with 1 student
reading individually in library books; (2)
students reading individually and in partner
reading, 3 groups for skill work only; (3)
individually and in pairs of two; (&) and (5)
students reading in small groups of 4 to 6
students based on ability.

Second Grade s 3 out of & (75%) teachers used LEA with
individual students at the beginning of the year.
Reading organiszation (1) 3 reading groups; -(2) &
ability groups with teacher listening to each
student read orally from busal reader; (3) 6 skill
groups reading half in basal texts and half in
library books; (&) 6 groups in basal texts.

Third Grade s 1 out of 5 (208) teachers used LEA with Title I
students and as class projects. Reading Organ-
ization (1) 3 groups with 1 group reading
individually at own rate; (2) 7 students reading
individually, rest in groups of 6 to 8 students;
(3) (4) (5) students reading in basal texts and
library books at own rate.

3. Success or Fallure

1.0

2.0

Speech, hearing and vision diagnosis was successful. Eye treatment
follow-up was 85% successful and hearing rechecks were 97%
successful., Speech treatment was successful in part.

Classroom-individualization was successful in part.
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ized Findings

Adequate and consistent consultant .training and follow-up
demonstration training can be invaluable in insuring greater
project success. -

Causative Factors

1.0

2.0

With the exception of two speech workshops at both target schools
and two follow-up observations, aides had no further contact with
the speech consultant. Aides at Caprl were mostly new and
needed more consistent supervision.

Although 77% of SAFER reading programs were individalized in
one form or another, no reading consultant was hired to maintain
and to strengthen the SAFER program. Six (33%) teachers were
new to the program in September and two teachers were hired at
Capri in January, requiring additional training and assistance
in setting up their reading progranms using SAFER methodology and
materials.

The term individualization was not defined specifically for this
project, resulting in programs being slightly individualized to
completely individualized without uniform SAFER guidelines.
Speech and phonics activities were primarily administered
indlvidually or in small groups of two to four students, however,
SAFER aldes carried out these activities. Teachers directed
aldes in these activities and a variety of other reading
activities, with the exception of two teachers did aldes and
teachers work together utilizing all information available to
assist the individual student.

Unanticipated Findings

None
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Project Objective spd Findings

1. Project ObJjective

The project mission 1s to achleve six months more growth in the
reading skills of kindergarten and primary pupils in the schools
implementing this enriched and individualized program of reading

| instruction than in schools using the conventional reading pro-
granm.

v 2. Findings

~ Post test differences between control and experimental groups
. (schools by treatment collapsing factor A - schools) showed no
significant difference between the two groups.

Table 10

RESULTS OF POST TEST DIFFERENCES BETWEEN
TREATMENT AND COMPARISON SCHOOLS

Grade F results Significance
X (complete results obtained from only 1 control class)
\ , 1 3.06850 Non-significant
2 0.07745 Non-significant
3 1.08950 Non-significant

At each grade level the combined target-control samnle approximated
200 pupils, F(1,200) .05 = 3.89. Thus, for the three grades where
complete data were obtained differences between the target and control
groups on the post tests were within chance levels and are unlikely
to represent trends or other real differences. .

" Table 11 records individual classroom gains at each grade level
: for target and control schools. The two groups gain scores from
October to May roughly resemble each other showing little or no
differences between the two groups. Flrst grade test scores are
reported separately for two different tests were administered at
pre and post testing ylelding incompatable comparisons for gain

. BCOres.
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Table 11

TARGET AND CONTROL CLASSROOM MEAN READING GAINS

Target Contxrol _
Pre: X Pre !
X X ! Gain __ s.d.
Kindergarten 8 ' 3.04 2.26 7 | 32 1.98
(Apell - 8 | 2.08 1.95 |
raN score) 24 8 | 1.95 2.10 Incomplete test results)
.22 1.8 .12 220 e SR U
93| 8 i 1.96 ~ !
Second Grade 25 2.1 r 096 . 56 29 1 09 | 1 023 091
(cPT - G.E.) 27| 2.0, .92 .69 12| 2.5 1.01 7l
26| 2,21 .79 .62 251 2.4 ' b 50
29 | 2.3, .64 . o ! e ooe
''''' e Itttk it piuiniuiatet Matiniaietuiieindiaintiate
& 242 | 082 66 201 1‘13‘00
Third Grade ! |
‘ 231 3.3+ W57 45 24 | 3.1 .60 57
(CPT - G.Be) | 24| 3121 % .53 11| 37! 53 .35
23 3."* 1 053 ) 064 26 306 | 012 053
21 | 3.3 47 73 I
--§2---2;§4---:§2-----:§§--- S S SSS———
120 3-“’ 1 +50 61 3.4 38

FIRST GRADE MEAN #iles ON THE MRT AND POST CIT GRADE EQUIVALENTS

Pre Post Pre - Post
N _X X 8.d. N __X X  s.d.
First Grade " !
21| 73 t 2.5 .86 231 83 2.5 74
(Pro-iRT % 27| 81 | 2.2 .60 22| 7 | 2.0 77
' 6E) | 2| 1 20 .80 2h | 61 1 1.7 .26
eoe 2l+ 81 ! 109 068 :
22 70 4 1.7 el e L S
117 72 1 2. 6] 72 | 2.4

ERIC

Full Tt Provided by ERIC.
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3.

4,

6.

Success

Due to non-significant differences between treatment and compariaon
groups the project obJective was unsuccessful, .

Generalization of Findings

The findings are not generallgzable.

Causative Factors for Unmet Objectives
a. Individualization (2.0) was not operationalized for SAFER.

b. SAFER materials and techniques were not uniformly implemented.

6. No reading consultant was hired (2.1) to maintain the SAFER
reading program and to demonstrate individualization techniques
for teachers and aides (2.5).

d. Not all teachers used SAFER prescriﬁéd activities and techniques
and not all teachers u..lized dlagnostic information to plan an
individualized reading program.

e. The Apell test for kindergarteners and the Cooperative Primary
Test for third graders did not accurately measure galns made
by all students for 17% of Kindergarten and 25% of third graders
scored in the 90th #ile of the test at pretesting in October.

Unanticipated Findings

None
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APPENDIX

SUMMARY OF MEASUREMENT DATA BY GRADE LEVEL
SUMMARY OF OBJECTIVES ACCOMPLISHED
SUMMARY OF PROJECT VS COMPARISON GROUP GAINS

"
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The Relationship Between Attendance and thngément

Contingency coefficients were obtained (chi-squares as reported) at

, each grade level to estimate the influence of attendance on reading

gains at each grade level. The size of the matrix is reported in
parentheses immediately following the grade level:

t
]

Grade - Chi-square Probability of Importancs

K (4x7) 26,0130 p (df=24) greater than .05

1 (Pre-post tests different with an unknown relationship)
2 (5x5) 17,6079 p (df=16) greater than .05

3 (7x8) 57,8667 " p (af=49) less than .05

At one (third grade) cf the three grades reported the contingency correla-
tion is within the five percent probability level of significance, meaning
that were it an isolated result it is very unlikely that by chance alone
would achievement have been that assocliated with attendance to the reported
degree. As obtained results these are somewhat lrss convincing when con-

. sldered in concert with the non-significant contingency corivelations at

the two other grade levels (Kindergarten and second grade). Alsco, inspec-
tion of the contingency matrix fails to turn up an expected trend ~ a '
phenomenon, not only of the third grade result but repeated for second

and kindergarten as well., In short, a relationship between achievement -
galn and attendance was not found.
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CHILDren's HEELTH CENTER" | 8001 FROST STREET | 8AN DIEGO | c.wonm 02123 | 277.1482 %%
o ,. Uy,

N July 13, 1973

Lducation Evaluation Consultants
Y0e Bnx 962 7
San Diego, California 92109

. TO WHOM IT MAY CONCERN:

This is to verify the aides participating in the SAFER program for the
year 1972-73 received training from mee This took the form of a
workashop and individual consultation in the areas of the techniques
needed for the testing required by the pre and post assessments. In
addition, explainations were given regarding the speech exercises and
scoring procedures. The aides were observed. The arsessment procedures
were felt to be valid and reliable.

\

Sincerely,

S doiohas Zeihe (52

Frederieka Zink
Speech Pathologist

FZ :mbp

—t 2 c— -

Aruitoxt provided by Eic:

ating Divisions: CHI PMENT CENTER | CHILC GUIDANCE CLINIC | CHILDREN'S HOSPITAL | EASTER SEALS DIVISION | SAN DIEGO SPEECH & HEARING CENTER
Operating Divisions: CHILD DEVELOPMER L oM, 5780660 {714) 277-5808 (714) 277.5808 (714) 2771482



2 ROBERT H. DAVISON, 0.0, R Y
OPTOMETRY Yo,

| 11105, MAIN ST. -/’4'

| - FALLBROOK, CALIF. 82028 '?%

3 . . — <?

TELEPHONE (714) 728-9440

June 4, 1973

Mr. Lloyd 0'Connell
Safer Project Director
910 Melba Rd.
Encinitas, Ca. 92024
Dear Lloyd:
This is to confirm that I did train the eye
screening aides that helped me with the MCT screen-

ing for the school year 1972-73,

Sin¢é? éd Lo*\v—_~

Robexrt H. Davison, 0.D.




. COMPONEN? IV - FINANCIAL
FINAL PROJECT REPORIS

and

2 END-OF-BUDGET-PERTOD_REPORTS

The report shall ihcludez

o Expenditure Report

« Inventory of Equipment

. Project Phases and Per Pupil Costs
o Claim for Reimbursement _

. Due within 90 days after final day of project operation.
o All other components are due on the last day of project operaticm.
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| CALIFORNIA STATE DEPARTMENT OF EDUCATION %, 2
79

| BUREAU OF INSTRUCTIONAL PROGRAM PLANNING AND
DEVELOPMENT .
: TITLE III, ESEA
 E e
INVENTORY OF EQUIPMENT ACQUIRED WITH
TITLE 111, ESEA, FUNDS

LEA L Date

-Project Title . Project Number

Instructions: Itemize equipment purchased (or lease-purchased) with
Title III, ESEA funds since inception of the project. List only
those items costing $300.00 or more. Enter appropriate data in -
each column. Thc Authorized Agent must sign the certification ot
the bottom of the last page of the inventory.

‘lhpipment LEA Serial or {Unit Cost Current Location : Current Use

Item I.D. Number | of Item (Sehool/0ffice) of Item

W e [ oy W e v I

I
=~ 10

-
N

-
W

[
>~

(-
\R

I hereby certify that the above-listed equipment is being utilized in accordance with
Federal and State Regulations pertaining to Title III, ESEA, and that the above informa-
tion represents a true and accurate statement 40 the best of my knowledge.

Authorized Agent
A {Signature)
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Final Cumulative
Totals:

1784

080.0

$12.95

$32.15

$42,585.00

$71.72

: ‘&&&

72

4

Vg,

.t . 4 . .
_.PROJECT PHASES AND PER PUPIL COSTS __ .. .. . 4@2’

At the end of the first and second years, report for the last budget

period. Final project reports at the end of the thir'' + final year

should have, in the box, the cumulative f£igures for all years of

operation. Carefully prepared estimates are acceptable. Final reports

should also haQe the information on the numbered lines for the past

yeax of operation,

1, 607 Numbexr of pupils directly sexved by the project.
2._ $§ 2,286,00 Developmental Costs,

3, $§3.08 | Developmental Costs Per Pupil.

4o $ 4,521.00 Implementation Costs.

5. $7.45 | Impiementation Costs pex pupii-

6., $13,393.00 Operational Costs.

7. 8 22.06 Operational Costs pexr pupil.

Definitions:

Developmental costs are those which have to be borne by
this project, but not by any district adopting the program.

Implementation costs are one~time costs that any district
would have to undergo to adopt the program, but only once.
(An example might be Capital Outlay.)

Opevational costs are those that are necessary to operate
the project after implementation. : :
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?:?311:243;270) CALIFORNIA STATE DEPARTMENT OF EDUCATION - %
: Bureau of Program Planning and Development, Title III, ESEA .<ab o
| . Supplementary Centers and Services Program 73
(Title III, ESEA, PL 89=10) °

CLAIM FOR REIMBURSEMENT

p Budget Period (Mo.,, Day, Year) [Date of Notification of o
foject Number Beginnings July 1, 1972 . Grant Award ~— FProject Continuing
0520 Ending: June 30, 1973 June 10, 1971 XK. Project Texrminated

NOTE: A separate claim must be made for funds awarded from different fiscal years.
v Therefore, a separate claim must be made for each grant award. (See.tnocrucctonl

on, the back of this sheet.)

Expenditures $ 20,200
. Cash advance received 12,241
. Reimbursement now c¢laimed ' $ 7,959

= OR =

Excess. cash received $

(See instructions for handling excess)

CERTIFICATION

1 CERTIFY that the expenditures reported above have been made, and that all obligations have
been liquidated; that this project has been conducted in accordance with applicable laws and

regulations; that the approved application for this project plus any approved amendments are
available for audit.

L] ’r.) - .“_—,
u - - . )

Signature of Authorized Agent Legal name of district or organization

189 Union Street

. Superintendent
Title Street Address
August 22, 1973 Encinitas CA 92024
Date Signed City State ZIP Code

FOR STATE USE ONLY
PROJECT COMPLETTION
AND CLaIM APPROVED

\

By

Bureau of Program
Planning and
Devaelopment
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ENCINITAS UNION SCHOOL DISTRICT %
| ¢

SATER READING PROJECT

INCLASS SPEECH ACTIVITY DIRECTIONS

The following guidelines must be followed in planning your dcily speach
aotivities, :

1,
2,

3.

5.

7
8.

9.

10.

Teachers and aides should plan a one 10 minute speoch sessions par
&poesh deficlency, Examples A ohildd having two diagnostic defiociencs..
would roceidve two 10 minute goasions per woeek.

Students may bo grouped to a maximum of 84 on any one oommon deficie;

- Exannlo: four ohildren neoding activities on suditory olosure nRy dbe

grouped for at least a 10 minuts poricd cnoce pey waok.

In oxdexr to asgure flexibllity with otheoxr x22ding activitlies othor
Than spoech, & nmaximun of 100 mirutes por week 48 allowed for inclass
apedch activisies, This would figure 20 mlnutea.par aay.

Moxlaar~Anorican stutents who Q0 not Imow English shonld be limited v
tholr iuclazs eotivitiea., rustration does nst seem evidont with visc
and audiisry penory activites. Grammatlo closure end Sound Blending
are not appropriate 1f the chlld doss not have a funstional English
vocabulary., Erphuasize the Pollowing with the Mexicane-Ansxican childs
‘ a, lLanminge oxperience
b, Pcabody lLanguage Davelopment activities

¢, anglish pattem practice
d. luboraction with the Anglo children

In classrooma roquiring only 20 ox 30 minutes of activities par waek,
At 18 racommended that the time be doubdbled or tripled but staying widin
in ¢the 100 miauta mazinum so as to complate the deficliency activites
and then allow for major concentration in the other reading arcas.

All ohildren are to have at loast four turns per excercise in auvditor;
and visual mamory.

ALl examples {from gramnatic closurse sre required.

An excerclse muat ta pagzed on € .Lui.x joutive presentations on differ
ent days €o bs conzldsred learnced. 42 many as thres sonsecutive
excorclses at a time may bo given during a sessica.

Unless indicnted, all echildren are to start with excerolae one and
procsced in the oxrder liited. \

Pael frvo o maké up your owm variations of a particular excexrolss,
Flease indicate on the excsrolse what the variation was.

ERIC

Full Tt Provided by ERIC.
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11. Please make ocomments about an excercise is regerds to its daifrfioulty
lovel for a particular grade or about the exauples given,

12, If any child does not reach the oriteria for pasuing after four
indlocate tho activity as a

oonsacutive deys on one sctivity
' e {th the thid's grads level on the excercise

aifficult cne aloag w
. sheet and the scoring sheet, Go on to the next excerolsu., Rotuin

' ¢o the diffiocult cxoeroises at the conclusion of all thr exoerolses.
13. Whsh a chi2d 18 transferraed to another room, bs sure their speech
sooring sheot is given to ths aide for that roou,

©

ERIC

Aruitoxt provided by Eic:
. . .
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41, BEnch sequentinl eotiviiy should have one~half second intervals
betucenn sounds, words, loivers, ote,

2. Number of items to be remenbered for each grade levels (start
with tuo iteus)

Hinder—werton = four 1ltcoms
Firet Grrnde = five ltcus
Sceond Gradc - gilx ltewns

3. Az the child is workinz up to the number of itenis to bo rcmem=~
sercd for his srede level, indicate the number of 1ltoms he
reacadered on tac scorc suect in tho appropriate vVox corres-
_pondin;, to that pariicular cxecrelse,

$UrSTICLS POR_AUDITORY MIBMORY

! ¥}
- omwr-wy S

. 1. %I am -0inn to nemec threc differeat shrpes. Tou poiant to |

' tlei and scy thew in the order I snld thera. ¥ {uge cut out
shapes or tar youn,or cnlldren usy nced objcets. ) The child's
naoin: e to ve in the right sequcnce.

~., cirele, tri~nslc, square ¢, trisi,lc, sguare, clrcle
v. squ~rs, clircle, trisngzle f. square, cirecle, trisnzle, &squ,
¢. tri-nsle, squarc, clirclc 5. cirele, triengzle, tricnsle, 8q.
, ¢. ocivreclc, ~quarc, trimngle h, squarc, sguare, clirclc, Erin
. cngle

2. 3ive the child onc, two then thrce dircoctlons, [ave hin rc=-
ponat +acm rnd then follow tacil. 3cconé greders can do five
Gilrcctionsn,

~, #4~1d, hrad on alp ~nd juap :

5. Teuch £o9t, closgs crec, sit on floor

c. Wrnl, < bend, nnndn on hend

G. Trmde ower nead, touch nosc, anads on kncces

¢, lien6e om knecs, plek up chnlr, touca eors

. Tove oot with both hrnds, plek up vook, gmile

Serd Gaovm, 1rnda on tedle, acnd up, clossc Cjes

. Sheiee piont foor, turn in cirele, stong up, ahrkce hcad

1. Juwp, ~te o fist, acnd on hang, Faui

v, Lond ori, wissle finocrs, clap hands, su:iley, toucn cars

k., frovm, clop acnds, tura. in cliele, shinkce both hands, wnlk
Aol tnole

1. Touch noth fcei, hounda oa knces, suellec, closc cyes, wWave

3, Zlevetor o, One child ok o tine i the clovotor Loy, ond ac
1i~tcas =Milec the other ehlldren ive thc nuher of the floox
-caere ther wwnt o zek of i, Tae clevabtor "0y repeats 2l tac
fFloor nwere, Kinderoartcners repent four NUWALErS, 1ot =red=-
crs repeant five aunbers ond 2ad sreders repeat six nuaders,

)

Nt
N
v
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‘Awnditory lLomoxy. = » Bone 2
L, iinlie aninel sownds in o ocrtain order and the ochild nomos the

cninnls in the order of tholr sounds, You wny usge 014 Mao
Jonald Hnd a Fora',

. |

a, Loo, oink, ucow ¢. qQuack, necigh, oo, woof

b, ", woof, oluck, oluck f., moo, twcecht, crwcr-crrr; neigh
C, aCHU, woof, olnk %. beo, cluck, cluck, woof, ucow
G. by nclgh, twoot h. woof, quaclk, mcow, cluck, cluck

5. Rend n short story and have the ochild do onc of tho followlngs
(two to thirco stories arc sufficiocnt)

v 1. 4ritc 1t down, 3. ilctoll the stoxy.,
2, Answver speoific quostions Drow pdoturcs indloating tho
(kindeorznrtencrs only) scquential actlons.

“Tom end Tlip saw a toy store, In the storc thore wer ‘toy
cots, Flip roan fast into thc storc, “Comoe beek, Flip," laughed
. Ton, “That is not a cat you sce, Thosc arc toys.*

wucstlonss 1, vhat did Ton and TFllp sce?
2., ‘Yhat did Flip do?
3. Wwhat did Flip recelly scc?

“.r, Robblt®s birthday perty will be at the ferm, lNrs, Lanb will
ke a good enko, iirs., Goat will bring lcc orcam., 3lack Pony
will have a toy orzan, It will be a wondorful partyi®

Questions: 1. Whn 1s golny to have a party?
: . Wno is zoing to bring a cake?
3, :Mat will iirs. Goot bring?
4, das Lt a fun party?

6, Groccry List Game: You nny want to use groccry plcturcs from
snfnzines or the Peabody kits. Actual plastie frults, pley
sniunls, cte., noy be useful, Loter the gamc should be playca
without the visunl aids., I went to the storc to buy butter.

I weat to the store to buy butter and cgzs,* ete, Thls cnn vo
rdanted o 'Loing on o trip® and noning ltems peacked, 'roing 9
the fori? and neondn; anlinls scen and *going to the sarden’

and piclking various vegetablces., The teacher ney vwary tihls by
having cach child nome en iten, then having the tcacher review
the iteus ~nd chonsc ~ child at rondon to rcpoot tue list.

7. Usc ~ny of tae local varintlions given in excerclse 6 with the
tercher naning the itens.  hen the child can repeant the ltceias,
chrnge thelr order, YAt the grocory store we con buy nllk,
butter and cgss®, A% the grocery store we can buy butter, e3(s,
and 11l - - - o505, uillk and butter,
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Audltory Leuory ‘ Pope 3

8. Give direotions with oolored “locks, A ploture should be avail-

10,

i1,

firs

able 80 the child oan sclf oorrcot his roesponsc,

. Lalte o row of threc grecn blooks,

b, Put & rcd bloclk on top of two sreen bloocks,

c, unke & row of n rcd bloock, £ green bldok and & red blook.

d. Put a red blook beside & bluc and greeon block,

c., Put o grecn bloek in the riddle of two bluc blocks.

£, Get two rod blocks end put one on each sidc of a yellow block,

8. halte a row of threc blocks and put one block on top of the
niddle block,

n. linke n square of blooks and put one block in theniddle.

“he teacher says the nanes of nanimals and the child seys tho
sounds the anlials neke in the proper sequence,

cat-dos pPlo=shcep=conw

plz=dog horsc=cat=roostcr-duc
cow=Guck=cat mousc=-plz~horsc-sirccp=bird
soat~chlicli~cow rooster-horsc~cat-sheep-cow

“ive ench child threc diffcrent colorcd creoyons, Call all
three colors and have the childrcen arrange the crayons in that
order. This game can be varied with bloc'ts, plctures, shapes,
¢te., as long ns the ecnphasis is on following directions.

Clap annds, sticks, drun, ete., in rhythnic patterns. (long-
1on5~short3. Have the children duplicate your pattern. (This
1s frequently daifficult in a classroou setting and you may
want to do it only if your group is isolated.?

t Grede

12,

13.

14,

Glve alphabet letters out of scquence and aslz the child to re-
pcat then in order,

fe amDm(lec c, f=h=g=1 Ce I=DP=N~0 &e Q=t=r=-s

Ve (mfwimg Ay, Weye.[=Z fo Jjemleken h, s=u=t-v

Fave cach child repeat:

Qe wy full nove is: d. The nasecs of the people in ny
b, .7 rddrcss is: foually ore:

C., uy telcephonc nunocr iss C. i.¥ birthdetc 1s:

f. The naue of ny school is:

aove cach chilld seay his nwn telephone number and then ask the
child in the next seat to repeat the nuaber. If he nlsses,
sive hin another trial. \
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15,

“Glant Captures I=0O-u¥ game, Teacner takes turns standing bve-
hind each ohilld, saying first three, four then five words, letter:
or numbers. Child repeats each sequence or he ls captured.

The words must 'not rhyme,.

Wordss tree-cat-house Letterst d-=o=f=-a
shoe, book-man g=h=1~}
chalr-look-white kem=1l=n
rug=lady=-tool Y=2Z=WeX
apple~wood=-candle f=g-d=-e=~h
toy=-bird-street lem=n=o=1
play-paper-flower-gane r=teUu=v=8
see-catch-fat=1little a=-C=Q=f=g

, 16,Let the child say the words and add another rhyming word.

a. go=so (no) e. sat mat (hat) i, now=how (cow)
b. night=-sight (light) f. toa-me (sce) j. run=-sun (fun)
¢. whirl-=curl (girl) z. good=-would (could) k. shoe-do (chow)
d. play-may (day) h, lap-map (cap) 1. sticks-fix(mix

17, Teach the childron a poem on the blackcoard. The second day,

18,

revicw 1t orally, then pass the poem cut up in strips and have
the childrcen glue the lines on paper in the proper order,

Eave the first graders say the days of the week and the month's
¢f the year. Second graders can do this as well as count by
two's, ten’s and twcntles, also the four seasons.

tiave several children sit in a circle. The chlld glves a seq-
ucntial pattern in wmovement, letters, words, or nunbcrs -and
points to the one whom he wants to'repeat it. Tho teacher
should demonstrate first,

Scecond Grade

20,

21,

22,

The teacher says thce nancs of the letters and the child says
the sounds these letters make.,

a, r=s=h-ad Ce t=Cow=-ne-v Ce E=S=i=t=p &e K=g=W=r-t-m
b. t~h-n-s d, f=g=-n-s-r fo p=t=J=1l=-f he d=W=2Z=h-r

"he tencher says the sounds of the letters and the chlld re-
peats thc letter names. The above letters nay be used.

Give each child a set of numbers from 1-9 printed on 2" square
cards. Call out a series of 3 numbers and ask each child %o
form the sequence, Vary by using plctures, letters and words
aradually increasing the length., .
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A response 1ls considered correct when the chilld has

the right sequence as well as the right number of iteus,

To determine if the ohild has passed the ltem, the
gxposure time should be no longer than 5 seoconds.

Criteria for passings '
Xindergarten: four items in a row twice on the sane day
First grades five items 1n a row, twlce on the sane day
Second grade: six ltems in a row twice on the same day

If a child fells the same ltem twice on one dey, take
away one ovject etc., to make the excercise easlex.,

SUGGESTIONS FOIL VISUAL [IT1O4Y

Play “Concentration® wilth picture cards., Show the cards,
hen place them face down on the table and ask for the
pioture of .

Line up a series of school supplies, have the child
look briefly, covexr hls eyes and. you remove an lten.,
e is to find what is missing and put it in the right
spot.

Touch parts of your body in an increasing sequénce, then
the child can imitate, You mizht want to practice with

the group as a whole, initially.

Jand siznals can be worked out, wnGerstood and practiced
individually before introduction of a sequence, Some

g8ignals which could ve used ares
a., one finger held up e. cirocle with index finger
V. two thuibs up and thumb
¢, hold up three flngers f, crossed fingers
'3, cross two index Tlingersg. ingex finger in other
palm,

You may want to draw these signals on a card.

Introduce the skill of following patteras by doing the
following in order:

a. trace simple patterns and dosigns

b, follow dots from a pattern

c. copy a pattern

d., copy pattern from memoxry \
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6.

7.

10,

11.

12,

13.

14,

150

16,

Show a pattern and have the children meke it with a peg
board set, oolored blocks or sticks, Sequential plotures
should not be used as they reveal too many olues.

Arrange farm animals, doll furnlture or blocks in a setting.
Pictures can be used if you don’t have the objeots, The
child puts his head down briefly and one or two pleces aro
rearrengod, The ohild is to identify the change and re-
arrange the -furnlture back,

Arranse piotures in a row, One child covers his eyes and
another ohild sorambles them. The first ohild thon rearranges

.them.

Game of “Deoctootive®, Ask a child to leave the group, then
ask thc other ohildren about his name, color of halr, eyes,
shoes, dress, otc, An alternative is for a child to desorlbe
a classmate without looking at him,

lalke a rainbow out of colored strlps ol paper. Take & oolor
away and let the child guess which color it was.

Cut the squares from an old calendar. Arrange two (grad-
ually increasing for the critoria) squares in any order and
allow the child to look at thom for flve seconds. Then the
teacher should 'cover hor squarcs while the children try to
arrange thelr squares in thc same order. If you decide to
use shapes, they should be of the same color,.

Use colorad pcker chips, blocks, rod or sticks in different
color sequences, After making one, have the cnildren 100k
at it for five seconds, then they try %o reproduce lt.

i.alke up little scenes with fara animals, Disney characters
or other toys., Have the chlldren look briefly, then they

cover thelr eyes while you change everything. They arec to
put it back in the original way.

Show the child a series of letters (not numbers) that do not
make up a word and have them copy it with thelr own letters.
Then sce Lf thoy can mix up their letters and do it from
memory. Plastic letters are good for this,

Start with one pattern, then make a sequence of patterns
with sticks or pencils. First they can be copled directly,

‘then mix up the child’s stlcks and nave him mak%e 1t from memory.

Use pre-wrliting design cards and 1% cubes, Have the chlld
make the pattern by placing the colorcd cubes on top of the
design cards. As a second step, he builde the design beslde
tha oard., Nexl hava him orenbe the patteirn from memoxry. \
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17. The foliowing may be arransed in a Eequence foxr tho ohild'
$0 view, sorambdlc and rearrengo. Viewing should be for 5 soo's.

a, geometrical designs &. Indian designs

b. scasonal sywools ‘h. stars of graduatecd slzos
¢, flowers of all Xkind 1, lottors

d, aninals . Jjo fruits and/or vusetablos
€. hats - k., musioal instruaciats

f. oolns 1, blooks of various shapes

Ve
' First. Grade
* 18, Cut apart comic strips and have the children sequonco them,

19. Have the chlld observe patterns of rcad and black checokers,
iil¥ them up and have him rearrange them in proper sequencc.

20, Arrange a row of plctures and after are removed, the child
names them in thelr proper order. Scquencing plctures may
provide too many clues for thier use in thils tasl,

21. Write consccutive numbers from 1 - 15 on the chalk bourd or
newsnrint taped to a cupvoard, in three columns spaced vert-
ically about 69 apart and horizontally about 12% apart, Short
words ocould also be used, Have cach child stand about 5¢ from
the board and read aloud the words in each line, After read-
ing the last word on onc line, ho should without moving his
head, shift his eyecs quickly to thc next line and see how
rapldly he can follow the word Just read with the first word
of the new line,

22, have o series of objects in addition to 3 x 5 cards with
picturcs of the samo objects, Snow thc objects in a ceris=
ain order, cover them and ask the child to arrange lLls
pictures in the same order.’

Jecond Grade

23. Place picturcs of activitles which tcll a story on & flannel
Yoard., Then ask the child to group the plctures in a seq-
vence taat makes a story he cen tell,.

2L, cut storics apart end put the sentences back in order,

25, 3ulld scntences wilth word cards.

26, linve the child look at a pase in o plcture dictloaary or
catatofue and try to rccall the pictures. No particular
order or scqueuns of vesponsc 1s emphiasized until tae child
cen romember 75% of the plotures,
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27, Eave cach ohild look at the faully car and copy the llsense
pPlate number. Have the group make tag board license plates,
The teacher flashes the liocense plate and the children write
down the numbers, You may want to use a combdinstion of the
first two numbers and letters then work up to the full
sequenoce,

28, Divide a story - Threo Little Piss = for instance, into
three parts. Write a simple playlet with four characters.
A wolf and three pigs could act out the story. Put throe
or four sentences about thie story on the board and askt the
children to wrlte thom in the order in which they occurred,

~P. Tinve the children write ocurrent spelling words on 2 squared
paper, one letter to a squars,

30, Use “Scremblod. Words® where cach word in the weeXx's spolle
ing list is writton on tho board with the letters scerambled.
The child writes them correctly., If this excercise is at
{?etbeginning of the week, use the previous week's spelling
ST,

3%, iHave the child draw a sequential story with one picture on
cach of four pages, Anothcr ohild can rearrange them in
proper orxder after theu have been sorambled., Ideas include?

Dox sees cat ncar tree Child getting blocks
Dog runs towards cat Child bullding with
Cat goecs up tree blocks
Dog at base of iree, barking Baby crawling to blocks

Javy knoclts down ploocks

32. Write a simple word and let the child look throuzgh magazines
for sauples of letters that foru the word. Let him paste
them on a sheet of paper. You may want to use a box of letters
you have previously cut out.

33. Glve the children a sories of shapes, Prepare a serics of
designs on paper., FHold the design: vp, then turn it down
and have the children arrange their shapes 1In the samc design,

3%. Do the same as above, out have the children draw tho design
they saw,

35, Draw eny kind of figure or desisn on papar, Have the chilg
. lay colcred string on the Adesizn, following thie lincs carefully,
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GUIDELINES FOR GRAMMATIC CLOSURE %‘l‘

By the end of third grade, all plurales should be used ocorrectly.

Avold overuss of stoveotyped phrases in any one exo0crciss, 1.8.,
I went, I sae, octo, Uase as much variation as possible.

When it 18 obvious a child is mot going to get & specifio graumatiocal

- eonoapt with a apecifio exo@rciaein:ake note of tho unlearned words,

end inocorporate them in a succeed excerciso,

Plesse indicate on the oxoereise page which excercise 18 most ALff=
foult for the spanish ohildren and thelr grads level,

Give 2)). the sontences, woxd pnirs, ctu, listed, If a ohild falls,
you nay want to add your own sentenses, Do not stop after elght

. ‘Ltena,

1.

SUGGESTIONS TO HRLE GRAIMAZIC GLOSVEE

Tall the child en inocomplete smentencoe such cs, "Tho color of this
arecn is " Aglc the okild t0 point to & dress wora Ty the

toacheyr or giFT'Ln the olass, using the proper woud,

&, Hor pensil is . f. Con you g0 to the ?

b, On ¢he roof 43 a . '8¢ The toachur 18
¢, Thant girl has . The blackhoard s

" d, Five poople in anas'are 1. Scae ahlldren are_______e

3.

¢, OQutside the weather is ode We all 1iko _ e

Continuve as in exoerézse i, Theso sentences are a little more ine
volved, Iictures wey be ussd to provide cluoa, .

a. I go to the grooszy store to buy . (food)
b. Wo go to the cafeteria to ent . Elunch)
o, The ohildron went for a ride on a . (any vehiecle.)

d. Janet hed & birthday . (cake, today, party) _

@, The cat has goft . tiur, halr = not ‘coat' as tho ‘a' lan't

. Thn {lowors are . (pretty, blocming) included, )
8. The teacher As ronding a . (boolz, story)

h, The barbur is owtting Towla __ . {hair)

4, ATtor rou eab, you showld bxtuigh your _  _ _. (teeth)
J. The ators shine at . {night)

kX, The mallmen delivexrc tho o (mall)

1. Aftor the childron finish ThHolr work, they oan play & . (gsme)

Read &aloud each sgentence with éhe grammatical errors. Ask ¢h  hdld
to Tolse his hand when he hears en exxor. Ther ask him ¢ five ox
soy the sentonce correctly. \

aO'W9 secn (paw) the animals,
b. They was (wete) having a pariy.
a, Two monkeys had came (oome) to the party.

]

Full Tt Provided by ERIC.
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d, A boar oome (oame) with & tigor,

a, four olophants wae {wore) denoing.

£, One tiger wore (wan) dancing teo,

2. A lion had came (ovws) late,

h, Wo seen(saw) a fou rabbita,

1, They was (were) having fun.

J. Tho birds was (were) singli-w.

T, P wore had by all tho &nluals, (wan)
1. Now it 1a tAnd foy thom to went (go) home,
w. Yestarday I am sitting (sat) n the ohaldX.
n. Yeaterday I em driving (dr.ve) uy eax,

o, I have went (gons) to tom,

p. Yestoxday I aa Listening ‘vqgtene’) to ths olass.
Q. Youvexday I en runn&n? ron) faast,

r. I oan dressivg (dxess) nyselfl,

a, Twn mouses (nioe) ran awny.

t. I Loat Lwo toothe (teoth).

U, X hewe tno foortg, (feat)

v. I aee many orilds. (ohildren)

&, Singulay « plural
Have each ohild toll waloh group of words does not sound right.

a dell~a dolls four day=four days cne ooat=one coata
twn ungon-two wagons gho singing-che gings boy mws-boy runned
8ix balle=glx balis goeed nightew=gond night ocle hora~cone here:
a botk-~a books vigs dog=big dog two cat-tuo cats
neny mice~pany mouso tuoir footethelyr feot 8ON0 SOORA=RONO gees
cnn tootheona teoth A none-a wan two hallfetwo halves
that daar=-that doors those cheep=~those shseps a lnife-a lnlves
sona thelf-shne thaelves moXe WONAN=-@OXs wowen a calf=a oalves

5, Hava the children ohange the tense of tho omitted verdb, &8s you say the
gentens 3,
a., Vo will sinz today. Yesterday ve o (zanz)
b. X pley emd zun, Yeaterday I played cnd ___ . (xon)
o. T roda on the bus yeastorday., Today I will ..___on the bus, (ride)
d. She swam in tho pool yostorday. Today she doosnt want to (nwi

n, Fa oan blow up balloons, Yesterday he up fivoe ballosias, (biew)

£, Tom Jiltne o Arew. Yestorday he . two ploturxes, (drew)

B, Ny do3 likos to shalra after his batl. Yesterday he really _ __(shook)

h. Rlok huns a plotura on the wall. Nezt wook he will ____ the other ¢
ona, (hang) %

1, I will write a latter today. Yosterday I ____ one toa, (wrote)

J. Mother daid I may talk on tho phone. X hope LOMROITOW I

talle on tho phone. (may)
X, Yagterday I wailed for 3 miles. Tomervew X911 & wlles, (valk)

1, My dalsy zwew 3 inshes, low much will b todiay? (grow)
@, Don't stend on my foot, but he ___ on it anyway. (stood)

©
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6, To encouraze the ohild to enawer in con}, ete eontonceq, use pilotures

on ths flaunel beard or ahazt holdex,

Cihildren con ligten to the

Usachor then answer the riddle in gompleto sentenass,

PICTURESS
RIDDLEs

RTDTINRS

RIDDLE:

PICTURESS
RIDDLES

RIDDLE:

RIDCLE:

epple, flag, fenoe
I grow on tiesa,

J aen good to eat.

I havs e poslingzg.
What as I?

You axre an apple

L oz 0loth .

I au rod, wvhite & dins,
Whet am 1% FLAG
L an wood,

I an long and strasteht.
i go nrcuud a yard.
WMk an X9 FENGE

Fira, church, plane

I an hot

d can Lurn yrou.

i destroy thinsn,
Wb an I?  PFIRE

I am a building,

I am used on Sundsy,
Peanle proy in ne,
What em I? CHURCH

I an a machineg,

I €1y up An the aky,
I tuke poopls fox rides,
Woet an I? ALRIPLANG

RIDILEs

X have stars and atripes.

RIDNLES

RIDLLES

RIDDLES

PICTURESS Boy, bed, ohaix
RIDDLEs

L am goft,
I et Inrgee.
I neod sheots,
Wat an 17

You avo & bed,

I on enall

1 an active,

X g9 ta msohool,
Waas aa 17?7 30Y

I oa loarga,

I en soft.

I em %0 et 1%,
Wkat au I? CHAIR

PﬁCTUHESa ’at, 1Op, goap
BIDDLES

L en olothing.

I an put om yonr heat.
I Toep your hosd warz.
Vhat em I? HAD

I an soft,

I en atringy.

i cleen {5 floox,
Waat as £?2 NOP

3 an haxd.

I on slippary vwhon wet
I olean youd hands,
Vaat an 1?7 SO0AP

You can molke vn eadditicnal riddles uvaing ohildren in the clasgroon,

or thiazs in the gshocly

ocm such &3 dosk, clock, book, window, calendex,

7. Tioch the children o malke evionatis IeopPOnNEss by civing hin palred

worda,

o ony tho zatching word,

Hammoawrensil
sleer=bod
motherefather
sail~boat

gohsol~study
foys=play
SCaPe-yatar
herse-ride

DaN~Wwonan
aatedranklast
table=chniy
roncil=urite

Flrst tsaoh hinm tho pairvs, thea give him ono word and he 1ig
You pay want to use ploctures,

amg=ursle
brothoreglate
oaka=lce oraa
Bookmiragd

8, Have the ohild £111 in the missing nouns as you say the sentences,

a. The small child was alone.

ERIC

Full Tt Provided by ERIC.

Soon amany other ______Joinad hin, (ohild.



108

- o : Emsrcaﬁyl
~ grampatia Closuye m’“ﬂ[f Fage foup
B, That 1ittlo sheep got loat, but the other . found him. (eheep)

o. I wich I oaught a big fiah, bLut I did oatoll Tots of litile ____.(f4
&, The glassos broke, Now I oaly have one e (Blass),
o. I bad one bag of leaves, Now I have vhres — osloss)
£, Thata & protty leal, OGon we find soma wore ?2(1lcaves)
g, Tho voman wont to hox sewing olud, Sho met otiexr .. (wonen)
h. Our sidewall: wes littered, but ell the othor .. Were
closn, (midsmalla)

4, T forgot to ooub my hair, Joe eand Jim combed thelr ____. (halr)

3. I Pave two honds and two _____.(feet) -
it. T havo ono looso tooth, T oam ohow uith all my othor . (teeth;
1, I havo one nose, bat you end I have two ____. nocen)

©m, Thant ohild was pleying with many other .. ehildren)

n, Fatty has one 4ol but Jenst has throe s (10128)

. @, T eun shnte o1 cnly one slrate, Can you skatco on boin ?(akatos)

9.

10,

i1,

Pe That oalf 4e driuking near the house. He is not playing with the
other _____,(cslves)

q. The won ig watohing all tho other play tall, (men)

e The woran is cheoving the othor fiow to sock, (women)

8. Tue baby mouse is too snali to Play with the big (:alcal,.

Une sogquentisd plotura story <ords O singla picstures for simple
geutenaos which enrhiasizs tenge, You may rafer to "yastardoy?, today?
and tpomereont,  Polnt te one plotire end say®Tas Loy is &£9inz.® Then
point $o0 the next pioturs »ed oy, "Tne POy has 5, 9Gene’ ghould
be the »esponso as ho ig not in the plsiure.

Suggoasted tensss: go~gonc=went hide=hid AANZ=Rang
nlt~sat PAL4e~100n TIWA=TAN
Je~EaY Ting=reng write~-urote

Colleot pleturea which show eash ohjeaxt ap a ginglo unit in ons plotu:
end as 2 sutliplo valt in a second plotuxe, 1.c, O3 ohlld~nmory callds
Inife~Imiven, horse-horser, dresa=drassesd, house-houses). Find cut if
tho child reoomnizos tho singular end pluxel of each object by havivg
him point 2 the coxrest ploture as you name 1. If the ohlld cen 4o
thig, than ask questlens about tro plovures, 2.8.y "Uaat is the man
doiup?? ans: ¥Tro nan is sloening.®, PWhat are the non doing?® “Tae wmy
aro Tun1ivg,® You may also want to consider the adjococtives, onc=Lew,
nany=saveral.

Chdldron have AArficulty with ocorparicon woxds, Dravings to illustra?
these wmrds con boe done by tho child ox out out of nagasines., It oan
Yo aLftionlt to fiad piotuxres Lor tnese,

+211  tallerx tallest gocd botheox bast

Jomg longey Jangest 5iwaot gwaglior swecotead
rhort shorter  shortast fab fattey fatioct
aold oldoy oldest gicinny  exinnler oitinniest
Sauany funnder funnliest rod rodder reddast

nmere noat lesga loast
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12, Say both sentence pairs in thelr complete form, Then repeat the pal:
end have tha calild 111 in ¢he misaing word.

a, The oat was wat, The Aoz wWas (dxy).
b. Jump up high, SAit dowvm (Lowm).

- ©, ‘The pig 48 fat, The duck & ______(thin-skinny)

v d, The Ttaock is whilte, Tha fronf is {black)

e, I4 1a oold in the darik, It is hot in the {1ight),
£, My Lt ig on ©y head, My shess are on ny {foet),
g, The mours s slall, The girafie ia Badd)e
h, Ws see the noon at night. We seo the gun in toe (day).
i, It feels mad o b3 wrong. It foels good %o be (right).

Jo A rod light soys 8top. A groen light soys £0)e

13, Toseh the premer use of the future tense., Ask ths ohild to fill in
the rigi.t WOXd e

a, Tomorrow % read a story. (wall)

b, I go shopping agrin, (will)

6, Tevy erafe the bLoard another dey.
d. I sorrost The papesrs next wouk,

¢, He _____do it nasin,

f, Tne show _ go one next moath.

g. He ____ naver bs bad agan,

te They buy onae soon,

1. Soon RAGher __ oleaning again.

J. The baby ____ 8&TOW up.

14, Toaoh proper use of thop past tense, Ask the ohild to fill in the
right word,

a., I wont to ths zoo, I (saw) a monkey,

b, I went %o the park end (Played) 4&n the sand,
o, I went to the party and {ete) lots of caltn,

é, I wont to the beaoh and (Lookad) for shchls,
0. I want to the toy store and ___ _{bought) a gaass.

£, Todoy I will zwn, Yamsterday i {xan.
c. I wont to the falr and (rode) on tho rides.
h, I dvoppod the glass end it (brola).

4, He threw the ball and X caught) 1t.
J. They can ring the bell., Do you know 1T he

(rang) it yet?

15. Have the ohild supply the appropriate verbdb tonae.

&
0. I inow the papor will tear because I elrendy . (tore) it,

b, Ho __ _(is) going right now,
¢, Fe will ohoose me, Last weel I (Chose) hinm,
d, iIf I come, who else will (coro)?
o e, She will darink it now, He {drank) it yesterday.
ERIC f. Somebody drove the car, but I can ____(drive) it now,

A

Full Tt Provided by ERIC.
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g. Some cookles were eaton, but there ame more to ____(eat),

h, I gave it ©o you, Will you __ _ {give) it to me?
“e We hear it now, Thuy theard) it last night,

j. When the boy came, he (gave) me & present,

SECOND GRADE

16, lalke a ditto of the faxdowing excercise and have the child £i11l in
...che blank with the oppoaites word.

A, back ot . ocold (hot, front, thin)

b, head_ aunt_ girl (unole, tos, boy)

o, tall _  8weat dark________ (=our, shoxrt, 11§ht)
d. now_ stop big fgo. little, old

6, omb gown ComG (ugglgo, 135 Low)

f. happy ay fast night, cad, slovw

g. hord work) remenves (forget, play, soft)
h, @wet laugh high (oxy, low, davk)

L. black thick long thin, white, short)
3. 8leap - Qull open awake, bright, shut)

17. Tell the ohild every ssventh word is left out, He is to find the
answers from above the story and £il1l them in,

Tne Blagik Bear
(said, he, get, himself, when, to)
vhen Jim went to the Z00y ______ Savw a black bear, He watched
the bear took a swim, When he ____ out of the pond, he shook
. He stood om his hind legs ____ the 200 keeper gave him
some meat. Jim ____ g&oodbye to the black bear when left the

200 to go back his home,
18, Using correot tense. Ask the ohild to oross out the incorrect word,

a, Rioky orma when Carol enll onlled,
b. Shella will work wyoxrksd for wmother,
¢, I wlll red reed 8 stoXy
d. The board will be exape eresed .
e, Kick oan paint paintzad a ploture tomorrow,
f. I went would 1ike to go shopping tomorrow,.
g. I can ride xrode the horsc, .
h, They haz had a party.
i, Somz people con N Tan. ‘
j. Yesterday we gee -2oW the movie.
X, Wao eat akn ~ths oake,
o 1. Everyons singm rang last week,

ER¢§‘ m, What did you byreught ‘bring? -
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GAve Gave me the dell,
Will you swim  Swam?
Sat S\t on the ohalr now,
Did you gome  oamo?

Do Did that right now,
What Jjust flew [fly by?

She had .have a Tiowar,
Wnen can you told 2toll me?

19, Have the ohild fill in the right ending.

20, Read tie complets sentence to the child and have him repsat 1t,

8B -~ ed =~ Ang

Legssio As wateh___ me, He need__ a bath., Oh! He bark

end Tan away.

Sve lock__ at me, She see__ < bug. The bug is fly___ aound,
The oat 18 Twn___, He burp__ into the door, Now he mow__.
They are build___. It lock __ like a houso, 1 asx__ the man,
Mother is oeoX___. She bak _ & cake, It look  good,

The gate 1d open__., Noz it shut . It 1s clos__.

Who orws_ the door? If must s.ay lock__, Sue 1s lock __ 1it.
The msh L8 paint____ ., Ncw the woed is paint__. He paint__ alo:
They %Te walk _ ., 7They walk __ yestexday. Who walk  with th
He ehine_ s8huos, He already snin__ mine, Is he shin _ yours

Then

pond 4t seversl times, omitting a different word each time and have

"the oh

&,

b,

O.

d.

414 oomplete it each tima. '

Bsh wanted to play with Lassie,
Bodb _ to play with lLasgle,
____ wantod to play with Lasasie,
Bob wanted to play with _______
The hungry birds wanted to be fed,
The hwgry wantad to be led,
The hungry pirds wanted to be .
The _______ birdr wantod to be Tod,
Jim wented to ride the white pony.
~wanted to ride the white pony.
Jin wanted to the white pony,
Jim wanteda to ride the ______ pony.
Circus clowng are vexry fwwny. ‘
clowng are very funny,.
Circus olowng arxe funny .
Cirous ars vary funny,.
wWo hed fun a%t Kim's perty., .
We had fun at paxrty.
Wo had at Xin's party.
Wo had Tun at Kiw's o
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1; There should be % seocond interval between sounds gilven,

2. when sounding out words, sound out only the sounds and not
the silent letters. .

3. For extra rhyming ideas, use the Teachers Gulde for the phonics

workbook, All Through the Years,

4, In sounding out words, make sure you only sound out one letter
et a time. There is a tendency to inclyde a vowel with a con=
sonant, exs ‘ba’ for 'b', 'fa' for 'f',

5, Dittos are not good for any excercises using specific sounds
unless indicated. We want the children to hear and recopnize
the sounds auditorily and not through visual means.

. 6. Children falling in the auditory closure testing are included
: in these excercises,

SUGGESTIONS FOR SOUND SLENDING

1. Give thc children practice in false assoclatlon of words in
sentences by asking what is wrong with these sentenoces.

a., The hathtub was in the kitehen,

b. The car was parked in the livingroom.

c. The bed was found in the flower pot.

d. The food was in thc tree.

¢, The doz rcad the story.

f. iiother served the ullk in hats.

g. The children were icc skating on the sidewalk.
n. Thc doz flew over the fenco.

i, Thc chiléren were wearing boats.

J. Thce eclephant rode the horse.

k. Girnffes are the shortest animals in the 2oo.
1., The ird barks all day.

2. "de avre ferm - zoo animals., Can you gucss our namnes ?" Have
cach child whisper the name of a farm animal to you, then he
can tell the rest of thie group only by seying the first sound
of its namc. Vary this game with colers, frults, etc.

3., The above game can bec adapted to the names of the children 1in
the classroom. Sound out the entire namec slowly when the
initial sound is not enough of a clue. "I see a glrl named B_"
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4.

Have the children tell you how these words are the same or ask

whnt you are telking avout. The first column is approprilate
for kindergarteners,

rosos=dalsies (flowers) bed-chair(furniture)

Tues,=3at. (days) June=-tiay (months)

shirts-shoecs (clothes) school-library (buildings/ places)
applea=-_rapces (fruits) cat-duck (animals

10-8 (numbers) men-children (people)
bread-butter (food) alghways-drives (streets)
red-bluc (colors) avecado-palms (trees)

Ask the child which words do not bolong in the group., Then
ask why the other woxrds do belong.

toy-doll-sun-desk ple-checese=book-apple pig-dog-hat
knifc-gnlt-spoon~-fork car-truck-ball-ous - ycllow~eyes=ce
red=dluc-~mlte~sweet book=-pencil-lunch-chalk hat-coat-nop
&lags~cup=-plete~egss rain-truck~clouds=-sky caa~ceke-les
apples~perr~oranges-milk cold, light, warm,hot sua~noon=dirs

Holp the chilA develop the skill of assoclating given woxds.
Ask him what soes with the first of each word palr.

Bread and (butter) hat and (coat) momny and (daddy)
cup ead (snucer) chalk znd (eraser) salt and (pep§er)
1oce crcam and (cake) . -soap and (water) Dbet and (ball
table and (chair) boys and (zirls) knife and (fork)
dog and (cat) stop and (s0) comb and. (brush)

To sove further practice in sound blending, thc followiny
rhynes cnn Yo usod since thc enticipated raymn is rather ob-
vious., dhca ncecssary, appropriatce pletures can bec used.

. T fuzzy cet chased the (rat.) G, Let’s bake a_(cake),
b, He song until the bell (rang). . Je will eat the
c. licd 1s going to (bed). (meat).

dave the cnlléren reeall somc familiar nursery rhrmes. Soy
two lines of o rhymning couplet and lot the clilldren supply thoe
missiar voré that rhymee,.

Hickory, dickory, dock, Jock cnd Jill

The mouse ran up the _____(clock), went up the _____(hill).

" Rub~a~dub=-dub Bain,'rain 50 away

Threc men in a (tub). Come azain another (day)
Little Joek Horncr High diddlc, diddle

Sat in the (corner). The cat end the _ (figdlo)
Little Tommy Tucker Humpty-Dumpty sat on a wall
Sings for als (supper) Humpty-Dumpty had a great

(fall).
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9.

10,

11,

12.

13.

ik,

Short rhywmes in poems may be usecad.

n. He hit the boli when it bounced off the _(wall).

b, She hit the oat witha the (bat).

o. The trein ran throush the ____(rein).

G. Don't cry, I'1ll sive you a pleco of _ (pic).

e, We found 2111 at the bottom of tho (hill).

Read tho rhyuc below, The child supplies a color word which
rhymes with tho underlined word. :

ihat color rhymes with bed? what color rhyics with ghoc?
with inX you likc to write, And muff, and fon, and kite?
waat color rhymes with Jack? That’s casy to put down,
Ahat color rhymcs with mellow? And with a fuany clowu.

Thig time the child i3 ziven the word and asked to think of
the rhyming word.,

crll=-hnll riig~-sing top-nop fish~dlish sail-toll

boolz=lo0k ink-pink jack=tack olown-towi ploy=-day
site~kditc nill-pill lamo=ganc car-tar nc-tea
may=sny’ net=het brick~kick palr-chalr log-dogd

Lotto cards o, other plcture cards ccn be uged by sayings

T will slowly seay a word llke this, ‘ch-e-~ir'. Look on your
card to #co if you nceé the; plcture. If so, sa; ltgs nanoc
and I will gsive you the pleture.®  You may want to revicw the
cords with the children, sounding out thelr naames vefore
actually vesiniangithe Jame, Aninal and fawily plctures are
300¢ for Xkindcrzarten and first zrade,

Disnley pletures of frmlilier objocts for the child, ic.,hb,
c~n, cArr, flowor, ctc., Givu nim the besinning of e word
ond. Mo chooncs the pioture to cowplcbe 1. ATter e hes been
thapouch o least cizht plctures, rcfor to thic ooie plotures
asaln ~nd sive hin all but tne first sound of e plcture.

Yo ig to choosc thc plcture snd say 1% corrcctly.

Tmon, dom-do_____ tabdombab__ | flowor=~{lov
yEe 0t Gog=~__.00 table-_avlo flower-__ower

Introdnce sound blending words walch repreocent odbjeets in
the cleasrooi, HWFind somotbilng on mr des's with thic namc
Beoo=lz, ¥ Tou o~y went to conglder thae followlnz words which
~rc bDroken wp into tholr sound units. :

d-oor p~c=n-c=1i-1 d=e~5=k 1-1-t (1light)
r=0-0C Welen=-d-ow f=l-00-7 r-u=l-cr '
cn-r=r (chnlk) f=l=o0-vi~er  {=a=b-lC =017

C=l=1-p sh=ir-t p-l=a-n-t z=1~pp=-er
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16, Ask the child to think up as many words as possible to rhyme with
the selected word, Words to consider may include:

ball book fish run rat boat
car sall . ring top hen black
hill play mouse chair  tell some
blue shirt rug man she card

47 Give the child a word and let him find objects in the room which
rhiyme withh the word,

Ward | Object

lumber ‘ numoer
. block clock
) cook book
tall ball - wall
hen " pen
talk chalk
rope soap
label table
poor door
toy boy
fair chalr
fox box
curl girl
flight light
bug rug

18, Continuud practice in loca ting sounds in the beginning, middle,
and final positions in words will help to develop audltory se-
quencing skills. Have a paper with three pockets on 1t, Also
glve them a ca rd with a letter on it. S's' for example) Say
the werd 'sand! and kave a child put !s’ in the first pocket
since he heard it at the beginning; taps, 's! in the last pocket,etec

Beginniﬁg Sounds

19. Have the chlld say the sound of the omitted letter,
a. The flower was very _retty. (f-p-b)
be The.old oak tree fell _own, (t-d-b)
c. The baby was playlng 1iW her _pib. (v-t=c)
* do The dog is clowing his _one. (b-t-p)
o, That car can o very _ast. (a-e-f)
f. T forget to drink my _ilk. (m-g~n)
g. Leaves turn brown in the _all,  (t- £-3)
he The family went on the _31&nic, (p-d-t)
1. The train went down the _racks, (d-t-1) \
Jo When I am happy I like to _ing. (c-s-~e)
ke I put the horse in the arn. (d-t=b)
1. Before bed, I tgke my _ath. (b-f=o)
m. The clown was very uuuy. (p-f-g)
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2¢, Ask him to fill in the blank with a word that starts with the same
sound, (Make ditto)

chalk pencil lunch dcer
plenic, chair, log, dirt)
letter hear milk bark

(must, 1lost, him, ball)

app le car down every.
. (door, can, even, after)

fast good hat turn,_
(give, fat, too, hot)

© Jamp " kiek good_ new
(go, Just, keep, now)

epow rod saw week
(wlien, over, run, see )

bEultu g Sounds
2l. Asic the child to fill in the same ending sounds,

(t-ee=-tr-k-n-sh=-p-ch)
a., The boo_ helps me coe_, e, There i1s a fi_ in the di_.
b, ear a ha_when you ba ., f. The he was in the pe_.
c. The windmi_ was very sti_. g. The shi_ will ti_,.
de The tr_ fell on my kn_. he The wit has a swit_.

22, Ask the child to complete each sentence by t'1lling in the blanks,

(ar-er-ir-or-ur)
a. I heard a b__d sing his song. 1. Janet has ¢__ly hair,
b, The tig belongs to the cat family. j. My room is upsta__ s,
c. The h _se 1s in the b__nyard, k. I like bread and dbutt_ .
A, T _n the handle for wat_ . 1. Buy milk at the st__e,

She has a pa__ of shoes, m. I see a st___ in the sky.
f. The wood 1s b_ ning, n. She w e her new dress,
g. The ¢__ had a flat t__e, o. We will play aft  lunch.

h. The t_ key spread his wings, Pe The p__ty was fun.

?3. Imifate one annother in sounding out words. First graders should
have at least 5 turns, second graders at least 7-10.

2. (ilve a sentence with one word sounded out,

a., The cat catches the r-a-t, The cat c-a-tch~ecs the rat,

b. The witch has a leng n-o-se. The w-{-tch tch has a long nose,

¢. The owl sits in a t-r-ee. The owl s-i-%t-8 in a tree.

d. The d-o-x wazged hls tall. The dog wagged his t-a-1l.

e, The white h-or-se won the race, The whilte horse won the r-a-ce.
f. The turtle has & h-ar-d shell, The t-ur-t-le has a hard shell.

g. The child is reading his b-oo=-k. The child is r-ea-d-ing hi;
bock,

The s-t-r-ee-t 1ls busy. The street is b-u-s-y.
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‘25, Play Twenty Questions about a lengthy word you have sounded out.

a, t-e=-l-e-ph-o-ne (I ring, you can talk on me.)

b. s-i-de-w-al-k (You step on me, I am hard.)

¢c. b=i-cy-c-le (I have two wheels, I go fast.)

d, m-ou-t-ai-n (I am tall, sometimes I have snow.)

e, b-pr-ea-k-f-a-s-t (I am something you have in the morning.)

f, p=l-ay-g-r-ou-n-d (You stand on me and run on me at recess.)
g. t-e-l-e=v=-i-sion (You watech me, I talk to you.) |
he v-e-g-et-a-b-le (You eat me.)

i, f-ipep-l-a-ce (I hold logs, Santa needs me.)

jo h-i=pp-e-p-0-t-a-m-u~-s (I am the fatest animal in the zoo0.)

Second Grade:

26. Say a sentence about a pleture and souid out one of the words 1in
the seuteuce for the child to guess., Gradually sound out more
words in the sentence and eliminate the piloture.

2¢. Tell the child to say the sound of the missing letters of the
+ rhyming word.

ae A bag of toys is by my bed.
The ball I have 1s big and _ed.
be The sky 1s cloudy aund graye.
I can't go out to_ay.
6e When I am called to ea t,
I always have some _eat,
de I like bread and houney.
To have 1t yeu need _oney.
e, The cow went moo,
After he ate my _oe.
f. When we go on a walk,
Ve sing and _allk.
g Don't go very Ilar
In your new _ar.
he The rain came dewn in a shower,
on the beautliful _lewer.

28, Tell the child the word you have selected, then have 2-3 sentences
with a missing word that rhymes wi*h the selected word.

Fall Wire
Steve can play with a all. The _ire Is hot.
Uncle Dave 1s a _all man. The car has a flat _ire.
Mast Dish
She is the _ast one. What a le¢vely __1shbowl,
. The traln just wzant _ast. When you see A star, make a _1sh.
Book Phone
I have to _ook the dinner, My dog llxes & _one.,
I will _ook for my paper. I 1like an lce cream _one.
Rig Cun
I saw a pink _1g. The Curistmas tree is fun to
‘he ocean has _lg waves. fix _Dpe.

™ore was a fight with the
kitty and _up,




29,

0,

31,

32.

33.
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Prepare an answer sheet with three possible number sequences for

‘each set, Glve one of the sequences and the child will c¢circle dr.-
point to the one he hears,
2=6-l T=3=5 -5 T=2=l 8-3-6 5-R-2 1-2-3
| -2-6 5-7=3 5 l=7=2 6-3-8 8-5-2 3-1-2
2=l=6 3=5=7 1-9-5 1-7=4 3-8-6 2-8-5 2-3-1
95«3 8-7-1 5=9=b T-2-l 6-2-T7 [=T7-2 5=3=7
3-9-5 7-1-8 9=b=5 lj=2~7 Tmb=2 2=l =7 T-E-3
5-3-9 8=1=7 6-9-5 2=l=7 2-7=6 7-2-4 3=7=5

Propave au answer sheet with three possible letter seguences for

Lle

- each set. Follow the same instructions as in exercise 29.
G=S=r=y bete=x=-u y=-m-r-c d-z=-n-1 e~u~p-k feg=l=a ntelep=a
r=8=8a=y t-x-0-b r-m-c=y 2=i-n-d u-e=k-p lea~g~f DpP=c=l=a
Vea=r=8 X=0=t=b rey=-c-m l-n-d-z k-p-o-u g~l-a=f &~1l=-p=~
y-b-s-n g=W=j=b  h~v-p=t {-¢c-u~r d-h-1-1 k=tb=-s=f x-Ji-e-a
O=y=bi= Weg=J=b p~h=v=t U~iec=-r 1-h~d-1 s~k~t-f e~i-x-~a
n~J=b=h b-w=g=b v-t=h-p ¢=ler-y l=d-i-h f=keg=t aex-~j-e

Prepare a shee t with five or more victures. Give two directions

for each pioture. These are to be given aloud,

&, Put an X abeve the car and a line under the bed.

b. Circle the reunning boy and put an X beneath the boat.

¢c. Put a line through the airplane and circle the first fish,
de Put an X over the cup and on the light.

. Fut a cirecle in the box and an X heside +he chalr,

Have a child clese his eyes. Then perform the suggested tasks and
have him tell you what he hears, In the proper sequeunce, Do not’
tell them the directions. A tape is available for thls exerclse.
8. sharpen pencll, knock on doer, and rap on table.
b. bounce a ball, clap hands, tap foot
c. wrlte en board, open doer, Jump on floor
d. tear a paper, open a drawer, hum a few notes

 tap a pencil, wrinkle paper, make a 'sh' sound
f. snap fingers, blew out, click your tongue

Have the child repeat sentences after the teacher of up to seven
wArds.,

a. I 1llke vanilla 1ice cream and chocolate ocake,

be The children had fun at the vavty.

¢. The puppy likes to play with me,

d.’ Grandfather likes to walk in the park.

6. The sun helps the trees and flcwers grow,

f+ She was looking for her red shoes,

g+ Mother needs to ge to the store.

L, David and Mark are playing the drums.

1. Terry read a  story about wild animals. .
Jeo Jim helped the teacher eleau the erasers.,

k. Things that are alike are the same,

1. Rhyming worda have the same ending sounds,

Things that are the same are allk e.

To talk and talk is to chatilter.
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TEST OF PHONICS SKILLS
Date »
Student's name -  Grade

Teacher's name Arte

JUDGE RIGHT OR WRONG ONLY WITH REGARD TO THE ELENMENT BEING TESTED -

NOT THE WHOLE WORD!

1. 1Initial Consonants (1,2) Diagnosed Skill
. . bub hub lub pub tub K feods

dub jub mub rub vub

£ub kub nul sub wub

xub yub 2ub oub gub

2. Iinal Consonants (1,2)

bub bug bum but
buoe buh bun buv —
bud bu] bup hux
buf buk bus buz

3. Blonds (Clust&.s’s,l (1’203)

brub blub scub sprub
grub splub busp bunk
prub twub srub stub
zlub scrub frub -

).:.. 'Dlﬁraghs (1,203)
shub bush chub buch

phub buph thub buth




iaf

Cot opr . .
r 4 ) -an
hondos | | Mmbuus
- . Dlagnooed Skill
§. Vowsl Digraph (1,2,3) First vowel sounds Needs
- out only. " .
ble boad beeb bald ' doad : S .
(ple) (beat) (babo) (boat) -

6. W (253}
. bebe bod bobe dubd babe

" pab  blbe Dbsb  bid  bud
“ 9. BOorbeoilers (2030 <
ir, or, WS « samd

bivd bar  basd duv bord |
~ {vird) (oar) {ohurn) (hox)

8e S:ft or Hard € (2,3) "o® ollowed by 0,402 ¥ .
tokea "g® sound,

ECEIRSSIRRm————_

l
|

cadb vabeoe oib  booy
» . 8 8 . @

' becing cab . bide oob
8 k 8 k

11

9, Open eud Closed Syllables (2,3)

SNSRI
(]
2 v . ML bEd L. ... e ey
USSRt
SRR

P,-
u

vib’ bd  bdb
b3 v bo e
if the werd ends with vowel, it's long,

10s Soft or Ford 0 (2.3) " followed by e,i.cr Y
t es "i" sound.. .

Il

bvage | bag gab

] 8 8 -
%ib géba bugub bugy | . : .
11.. Hi' gnd Mt Controlla“a (2,3)
©GAED  (Gadio (Gamo) e Sy
12, Dinhthonso (2,3) . . \
boup bow boidb . '

(toy)  (oow) (cow)  (oy)
ERiCL toy cow) (cow qy”_h.. e e
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Phonics u3-

1, Syllabieation Principles (3) NOTR CHILD'S PRONUNCIATION OF

VOWELS

o/mik 5p/na °/kle
a/dim 31/1a | sam/ple
1/d1s | Yda/1a pib/ble
/Ko aft/te spdo/kle
v 1/blk Ut/sut wae/kle

| mo/dle

v/ov ve/ov le

"1e" vpreceded by consonant takes consonant,

Suggesied grade levels from Barbe'!s Readlng Skills Checklist
and/or Ha rper Row Basal Series Readlng Program.
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