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ABSTRACT
pilot program, established at Griffin Creek School

(Medford, Oregon) from September 1970 to' June 1971,consisted of,five
Laubachr-trained volunteer reading,tutorso'an experimental group of

q

five fifth- and sixth-grade boys, and a control ,group 'of eighteen _/ /

boyt and girls in a regular classroom. The experimental :boyS, reading
.at'a second- or third-grade level at the beginning of the.project,
met four days a week with thetir individual tutors and once weekly for
an-hour of group instruction. Control group students'iere reading at
levels ranging from the second grade to the sixth grade. The
Gates- MacGinitie Reading Tests (1965) were administered to both
noupsattthe beginning and at the end of the project, with the
experimental group'receiving an additional testing in April 1971.
Results showed that the range Of reading gain for the experimeital
group was from nine to sixteen months, that 100 percent of the
experimental group showed a gain in the comOrehensive or vocabulary
test sections, and that the range for the control group was from a
lossof four months to a gain of 27 months,..with 89 percent showing
some gain 4.n comprehension or vocabulary. Appendixes provide reading
scores, a lesson plan guide, and a rationale for letter sound

p.

mnemonics. (JN)
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PROBLEM:

. -
A limited number of Students in-Medford District 549Cli classroots

.
are unable to function adademically in reading skills at a level.compar-

'able tb that of theif grade peers. A chpd.may be Unable to maintain'a
constant gain in academic performance as. a result .o. transferring from.
another school district,, of having emotionaLpfobl:ems, or of receiving
inadequate training for .reading skills. \

The Oregon Board of Education, recdgnizing the problem of the reme-.
dial tpdder, requested during the isin school year that each school district.
in the state submit a proposal which indicated glans for improving the

,,teaching of reading during the following three Years. Each proposal was
to be submitted to the District School Beard,kor approval before beifigsent
to the Board'of Education. A modified'plan for School District 549C was

- subsequently approved -by the Board and submitted to the Board of Education
'during the 1970-71.school year.

One of the items proposed in the plan to improve the teaching of-read,-.
ing was the introd-sIction into the .District's teaching prdcesw.of'Laubach
trained volunteer tutors who would assist students an an individual basis
during the school day. The proposed .use of Laubich trained volunteer
tutors was intended to supplement the established remedial reading program
In the elementary and secondary schools.

cor
11411484e

.
The District's remedial 'reeding program for the elementary level util-

izes two full-time 1:eeding clinicians who serve thirteen elementary schools. .

The method of teaching varies- -the clinician works in .theClassroom: with
the chi Oren or the children receive remediation in anotlier learning area
of the building. When the children are placed in groups, maximum of43ix
students is permitted.

'The secondary sohc,ols in the District have"a minimum of one reading -)

teacher to each building. Reading classes at the secondary level are both
developmental an remedial.

In order td implement the proposed innovation--the use of Laubach
. tr4ined volunteer tut-As--a pilot program was establiOed at Griffin Creek
School for the period from September, 1910 to June, 1971. ' Five Laubach
trained volunteer tut,:rs met with the principal of the school, a research
person; and a reading clinician. for conferences which cretermined the object-
ives of the tutorial. program and the method of assisting in-tlie reading
instruction of the five students. A decision to include a control grOp for
the pilot 07;:jer..t was reached by the team of staff and volunteer tutors.
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RESEARCH DESIGN:.'
0 (

,

The research design consisted ,Nf an experimental group of five' fifth
and sixth. grade boys and .a control group of .eighteen boys and girls, in-one ..

classroom; The teaclier of-the control group Classroom students had received
training in the teaching of reading beyond the required courses for elemen-'
tary teaching certification. The teacher was also a Laubach trained tutor.
However, the teacher used no.Laubach printed materials in the classroom dur- .

ing the experimental.period.
n

..(,'

The Laubach trained volunteer tutors ranged in background from reading
clinicians who were certificated teachers to voliinteers who had received
only Laubach tutor training. .

:gm experimental group students met four days a week with their indi7
vidual tutors and once weekly for an hour of instruction as a group with one
tutor: The tutors met with a reading clinician daily for fifteen minutei.

-RBLIMITATIONS:

Thetests used f or-evaluation during the pilot project were the'Gates-
MacGinitie Reading Tests'(1965), Survey D, Forms'IM, 2M, and Form 1.

Base line data for tihe selection of the subjects for the experimental
group came from the permanent records of the 'five' students.

. .

LIMITATIONS:

The experimental group for the pilot project was comprised of four
fifth grade boys and one sixth grade boy. The boys,in the experimental
group were reading at.a'secondor third grade reading level at the begin-
ning of the.project.

The control group for the pilot project had eighteen boys and girls.
who were'permanent members of a regular classroom frdm September, 1970 to.

,June, 1971. Students whb entered or left the class during the year were
not included in thi dontrol group's statistics:' The students in the.con-

; trolgroup were.reAding at levels ranging from the. second to the sixth
grade.

,

JUSTIFICATION: -

The piofessional imp1ications involved in the study focus on the'con-
- cept of utilizing available, trained volunteers to assist the classroo0
teacher by removing"from the class for a limited period of time,, those
Students who have specific problems with reading skills, and working with
the students on an individual basis until the students show improvement in

reading.
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Wier the guidance of a resource teacher, a reading clinician, or a
classroom teachet, the Laubach trained volunteer tutor could implement a
lesson plan designed to.emphasise a specific reading objective. The stu-
dent's classroom" teacher could then evaluate the effectiveness of the
tutoring during the etudentts daily performance in the classioom and
through the use 'of standardized tests. 'the use ofea standardized test for

. evaluating the progress made'by the student would ensure. validity in estiur .

ating the gain in reiding'dkilla which was made by the studefits in the ener-
.

imental group and comrol group during the year.

PROCEDURE:

. The Gates-MacGinitie Reading Tests (1965) were administered to the
-experimintal group and the control'group at the beginning of the pilot
project in Septemberv1970. and again 'tithe end of the project in June,

1971. The-experimental group.received one additional testing in.April,

1971 to determine their progress to date and to evaluate the use of sup -
plementary materials in addition to Laubich readers and workbdoks. The-

,

raw scorea for all testings appear in Appendix A.

The completed tests were analyzed by a reading Clinician andthe
Laubach trainA volunteer tutor, *the errors were noted and lesson plans
were developed for each of the five students. Completed tests for ,the

control group were analyzed by the classroom teacher--specifAc problems
for each individual Vere noted. All remediation for the control group
took place in the classroom under the 'direction of the tlassiobm teachir.

4

METHOD QF INSTRUCTION:

Each tutor .was provided with a Thorndke Barnhart-Beginners Dictionary,

a set of Laubachreading materials and workbooks, a Hegge, Kirk and Kirk
Remedial Read ng Drils,(1.969), A sheet of Six Cycle-Marting Paper, a

stcpwataor atimei, supplementary reading materials, e.g. Merrill
Ling4isti:: Readers,- Readers agess Skill Build_ers,. Open Court Red g, or
any appropriate reading materials, and ,a list of theltarlin Letter Sounds.

. A read ng -.1inician demonstrated for. the tutors the use of the Six

:CYcie Chartirig Paper t* record a studeut's reading rate and his word errors

made pa: minute The zttident read for two minutes from newpateriel while

the 6.iriician chez.ked the words which were errors read during the timing

period, The words and errors were counted and divided by two for a'r*ord

cf words per minute and errors per minute. The best score was recorded on

the chart, Usually- the vlinici'an stressed, two or three timed readings

are made each day in the experimental group and the best timed reading is

recorded, Before beginning the scheduled lessons in the experimental group,
timed readings tern three sources were taken to determine which source of

materials--Mtrril Linguisi-2 Readers, Open Court Readers, etc., was best

ftr ,114; inch,lth;;.!--the in whi::11 the child had expfrienced the most

success

4.
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Dictionary drillwas generated:HOF 'the e;por words recorded during

.

the daily readings, by the student--either thatimed ieadings.or th, read-'
ing.piactice in'the'supplementary materials. The tutor timed the student
for his.ability to natl_ the de tuition bf a word quickly. No recordings
were made of the student's dictionary skills. However, the students cep-
pared rates of speed or competed for times during the weekly group sessions.
AdditiOnal:worda were obtained frot the errors the students made in reading .

the definitioh0 which they found in the dictionary. -

Remedial Bleadins,Drills (1909); were used to'reinforce the 'learning'
of sounds, .etc. ,.,.through. the lise of .lists ofogorda which-havA the sound
repeated in each word. Words which were unknown to the student were re-.
corded. by bit on individual cards and taken home. Parents were encouraged
to assist the student with new words by helping hiwwith the pronunciation
4nd by listening to the student rekd the words. The'parents were requested
to praise the child,when he studied end to make no comment whenhe did not
itudy' his wordi.

4.. ,J

Workbooks.f4 the students in the experimental:group were Laubach- ,

materials. These workbookkevaluated the students' abilities to write::_
responses to questions, to Tabricate short stories, and toatch words
which indicate concepts presented in the'regular lesiois..

, .

Copies of A Lesson Plan Guide for Laubach Tutors, Points to Remember, -
, and Materials Ne edeed are fouhd in Appendix B.

.

CONCLUSIONS AND IMPLICATIONS: e

The range of re
the June testing was
cent of the students
section .of the test.

ing gain for the expdrimental group at the.time of+
ram nine months to s ..xteen months--one hundred per-

showed a gain in the comprehensive or vocabulary

The control group's test scores.varied, with some selkaents scoring

lower in May:than,ln November, some students staying the same, and some

making a gain of more than twelve months. For the control group, the
range was from a loss of four months to a gain of twenty-seven months. -

Eighty-nine.percent of the students in the control group showed some gain- -

eitheelin ehe comprehension or the vocabulary section of th- test. /flit,

is'estimaLad that' 50% of the students will show a gain in a randomly sel-
ected; Olsgroom in District 549C, the 89% gain is a marked improvement
over the 50% figure.

The implications of the pilot study wereithat additional benefits
were 'being gained durini.the tutoring sessions. Tutors and classroom
teachers reported apparent.gains in self concept, interest in classroom
work, and willingness to try ne:..taski rather than shun tasks because of

a fear of failure. In addition, implications are that'the students of- a
teacher who hay received tratntng,in the teaching of reading beyond the
required cr_glegecourses might show a gain in their reading grade level,
beyond that of a rdndomly selected classroom, during the year.

0
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The one-to-one inetruction,tschni+ appears to be one way to provide
individualised instruction for specific problems in leatning if :lasses awe

line. A
.

. .

4' 4 a 4

Additional research is n cessary before any'sttempts are made to pre-
dict success at every grade leel through'the ude of Laubach trained vol-
untetir tutors in theschools. ,It is recommended that workshop training _

for the tutors who assist in the schools inclUde Arparate training sessions
with the classroom teachers ad well as the reading clinician.

1 0.

A'copy of the Starlin Letter Sou, reprinted with permission from

the author, appears in Appendix C.

a
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APPENDIX A..
Sr

scogs. FOR GATES-NACGINITIE 1)Et.DING TESTS
SURVEY ') 3M, D. 214,,D FORM.' "k

,EXPERIMENTAL GROpP .

gm

SPEED AND ACCURACY VOCABULARY COMPREWSION

NOV
NO! RIGHT .. .

RAW SCORE

NO. RIGHT NO. RIGHT
JUNE
22

NOV7 APRIL . JUNE NOV
13

APRIL APRIL 'JUNE
12 8 _ 14 15 --frr 27

STANDARD SCORE 38 39 32 9 9 1

PERCENTILE SCORE 12 24 4 14 4 1-8. 1 14 18

GRADE SCORE 2.8 4.3 3.0 2.9 3.2 4.1 2.6 308 -4.0

SI4ED AND ACCURACY
NO. RIGHT

-VOCABULARY
NO RIGHT

COMPREHENSION
_NO.

NOV
29

RIGHT.

.

W SCORE

140V APRIL JUNE NOV APRIL JUNE APRIL
26

'JUNE

11 14 14 19 20 29 19

STANDARD SCORE 40 47 40 36 39 42 41 43 32

PERCENTILE SCORE 16 18 16 8 1.4 21 18 24 43

GRADE SCORE 3.8 4,8 4.6 3 0 . 4.0 5.2 4.2 4.4 3.0

..

SPEED AND ACCURACY VOCABULARY. COMPREHENSION
.

RAW SCORE

, NO RIGHT NO. RIGHT
NOV

14

NO. RIGHT i

NOV APRIL- JUiE NOV APRIL JUNE APRIL ' JUNE

11 8 ill 11 8 19 16 - 17

STANDARD SCORE 41 35 r 39 .31 29
2

38'2 . 33
4

36,

8

33
. 4PERCENTILE SCORE 18 7 14 3

GRADE SCORE 3.8 3.2 3.8 2.6 2.4 3.7 2.5 3.2 2.8

SPEED AND ACCURACY VOCABULARY / COMPREHENSION

RAW SCORE

NO. RIGHT NO. RIGHT 1 \

NOV

NO. MIGHT ,

NOV TelffilrJUNE NOV APRIL JUNE APRIL JbNE

6 8 8 16 19 27 12 12 15

STANDARD SCORE 31 33 37 38 46 30 32 30

PERCENTILE SCORE 3 7 4' 10 12 34 2 4 2

GRADE SCORE 2.6 3 0 3.3 3,9 4.7 2 2.7 2,6

SPEED AND ACCURACY VOCABULARY COMPREHENSION

.,/

RAW SCORE

NO, RIGHT NO. RIGHT
NOV.

NO. RIGHT

NOV' APRII,

.6

JUNE
8

NOV APRIL JUNE APRIL JUNE

5 13 16 18 18 11 13e

STANDARD SCORE 29 50 33 37 34 36 36 31 30

PERCENTILE SCORE 2 50 4 10 5 8 8' 3 2

GRADE SCORE 2 4 5 -4----3.0 3.3 3.5 3.5 2.9 2.6 2.5

5
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Identi-
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. M

4.F

5 F

RAW SCORE
$TANDARD SCORE
ERCENTILE SCORE
RADE SCORE

I

. .

. APP DIX A
t

SCOR4S 'FOR OATRIHOCO ITIE READING TESTS

V.
,

, . . TRIIET .1 ARS 1 & . . .'
k CONTROL GROUP'

.

.

. .

-P-ED AND A CURACY - VOCABULAR' CQMPREHENSION
. . NO. ATTEMPT S I NO. RIGHT NO., RIGHT '''NO. RIGHT

. SEPT. MAY . SEPT. MAY SEPT. MAY .11,E747
RAW SCORE .9 . : 10 8 10 ;7245-: ir 7,111- Tr
.STANDARD SCORE 41. 37 43 39 54. 49 . 46 46
PERCENTILE SCORE 18\ 10 24 t 14 66- 46: S4 34
GRADE SCORE ' 2:9 3.2 3.2 3;5 . 4.7 4.7 3.3 C2

t 1

SPEED AND ACCURACY' VOCABULARY COMPREHENSION
.

% -
RAW SCORE

NO. ATTEMPTS . NO. RIGHT ' NO. RIGHT NO. RIGHT
,SEPT. MAY SEPT. MAY APT. MAY SEPT: MAY

3 7 3 4 13 14

13.1

STANDARD SCORE -29 30 32 - 41 , 34. 34 -

PERCENTILE SCORE - 2 4 - 18 5
.
0 5 '-

2.2 -

A

4GRADE SCORE - 2.0 2.4 2.3 - 3.1 3.1

SPEED AN D CCURACY # VOCABULARX22MEREEENSIOL:
NO. qamm-----iwicumm----

4W SCORE

NO. ATTEMPTS NO. RITIE
SEPT. MAY SEPT. VAY SEPT. MAY

Tr
' SEPT. MAY .'

44' 40
27 16

9 10 7 8 16
STANDARD SCORE 41 37 41 34 44. 48
PERCENTILE SCORE 18 10 18 5 27- 42
GiZADE SCORE 2.9 3.2 2.9 3.0" 3.5 4.5 3.1 3.2

6 F

ts

SPEED AND ACCURACY VOCABULARY COMPREHENSION .

NO. ATTEMPTS ,'Ne. RIGHT NO. RICHT NO.RIGHTS
SEPT. MAY SEPT. MAY SEPT. .MAY SEPT.

:77T-
-----4-g---74

at
2612 12 9 11 16 i., 26

47 41 45 . 41 - 44 49 ,

38 18 31 1: 27 6 3 .27

3.8 3.8 3.5 3.8 3.51 .7 3.3_ 3.9'

SPEED AND ACCURACY VOCABULARY COMPREHENSION

RAW SCORE

NO. ATTEMPTS NO. RIGHT NO. RIGHT NO. RIGHT
SEPT. MAY SEPT. MAY

-,8--

SEPT,' MAY SEPT,
fr"

MAY
IT ,5 12 5 19 20

STANDARD SCORE 31 41 17 341 48 '43 ?6 40
PERCENTILE SCORE e 3 18 10 5 42 .24 8 16

-TT--GRADE SCORE 2,1 3.8 2,5 3.0 3.9 3.9 2.3

A4
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APPENDIX A

SCORES FOR-GAT4S-MACGINiTIE-
.SORVIO.D, FORMS 1

CONTROL,OROUP

READING /TESTS
& 2 I

".

a'

SPEED AND , ACCURACY VOCABULARY COMPREHENSION I

RAW SCORE

'NO. ATTEMPTS NO. RIGHT
SEPT. ,MAY

''

\NO. RIGHT NO. RIGHT

SEPT.' -MAY SEPT. MAC ,,

Tr
aim m Y

8 11 '7 11 16 22 30 .

STANDARD SCORE .' 39 39 41 41 44 40 46 47

PERCENTILE'SCORE 14 .1.4 18 ''-18 ` 27. 16 34 38

GRADE SCORE. _ 4.6 3.5 2.' 3.8. .3.5
,

.
4

3.

awe

SPEED .AND ACCURACY VOCABULARY COMPREHENSION

v

RAW SCORE
.

'N4. ATTEMPTS NO4 RIGHT NQ. RIGHT 1121Eigat,
OPT.- MAYSEPT. MAY SEPT. MAY SEPT. MAY

10-- 10 9 77' 13 11 15 19 .

STANDARD SCORE '43 37 45 32 41 38 38

PERCENTILE SCORE 24 10 ' 31 4 18 . 12 12

GRADE SCORE 9.2 3.2 3:5 2.8 3.1 2.6 2.6 3.0.

SPEED AND ACCURACY -. VOCABULARY COMPREHENSION

- -

.W SCORE -.

NO. (ATTEMPTS NO. RIGHT NO. RIGHT NO. RIGHT

'SEPT. MAY SEPT. MAY , SEPT. MAY -SEPT.

25

MAY

- 9 8 9 8 -30 30 40

TANDARD SCORE 41 33 45 3 .0 53 5.

PERCENTILE SCORE 18 4 31 5 -84. 62 42 73

GRADE S.004E 2.2 2.6. . 3.5w 3.0 -5;6 5.5 3.8 6,1

RAW SCORE
STANDARD SCORE
PERCENTILE SCORE
GRADE SCORE

SPEED 4ND /ACCURACY;
NO. RIGHT

VOCABULARY
NO. RIGHT.

COMtlEHENSLON
NO. RIGHT'NO. ATTEMPTS

SEPT. MAY SEPT. MAY SEPT. MAY SEPT. MAY

9" 9 6 8 21 23 22 31

41 35 39 3 50 46 46,, 47

344-71-31---18 7 14 t 50 34

4.22.9 2.9 2.7 3.0 4.1 3.3 4-5

SPEED AND ACCURACY VOCABULARY COMPREHENSION

RAW SCORE

NO. ATTEMPTS NO. RIGHT NO. RIGHT NO. RIGHT

SEPT.
16

MAY SEPT. MAY SEPT. MAY . SEPT. MAY
2913' 11 13 ,t 11 14 12

STANDARD saw 55 43 49 115 38 34 34 46

PERCOTILE SCORE 69 24 46 31

'4.4
12

2.8

5

3.1

5

2 4

34

/*._

.GRADE SCORE 4,9 .' 4.1

r

11110814,

4

4,..-44,

V.
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APPENDIX A .

. ;
. SCORES FOR GATES-MAC6IEITIE REAMING TESTS

SURVEY D, ROSA & 2
.

. ti

. .CONTROL.GROUP

Studedt
Identig o.

ication

L2 M

a

13 M

14 M

15 M

16 M

eto

6

- '

,

. SPEED AND
NO. ATTEMPTS

ACCURACY
NO. RIGHT

VOCABULARY
NO: RIGHT

COMPREHENSION
NO .RIGHT *1

RAW SCORE
SEPT. MAY MAY SEPT. MAY

11T-

'Mr -MAY
.-2T-.18-7-7 7 ''-'- 10 13

STANDARD SCORE 58. 30 41 32 36 45 38 iel

PERCENTILE SCORE 79 2 18 8 11 4 12. 2

GRADE SCORE 5.8 .2.4 2.9' 2.8' 2.6, 4.1 i
2.5 '308

I

6

SPEED AND ACCURACY VOCABULARY. COMPREHENSION

-

RAW SCORE

NO. ATTEMPTS NO. RIGHT N.O. RIGHT ,NCK RIGHT
SEPT. MAY IEPT. MAY SEPT.' MAY .SEPT.'6 MAY

6 15 6, 13 91 18 2&
STANDARD SCORE 34 47 39 45 35 :40 - 44

PERCENTILE §CORE 5 38

2.2 4.6
14

2.2
31

4:4
7

2.5
I§ '

3.5, -

27

GRADE SCORE 3.911

SPEED AND ACCURACY VOCABULARY- COMPREHENSION

°

RAW SCORE e

NO. ATTEMPTS If NO. RIGHT NO. RIGHT . ,NO% RIGHT

SEPT. MAY' SEPT. MAY SEPT. MAY: SEPT. MAY
1612 8 4T 2 13 16 9

STANDARD SCORE
-

47. 33 35 - 41 '36 35 35
,

PERCENTILE SCORE
.

38 4 7 - 18 8 M .7 ,. 7 .

GRADE SCORE 3:8 2.6 2.4 - 4 3.L 3,3 2,2 2',7

SPEED AND ACCURACY VOCABULARY COMPREHENSION

.

RAW SCORE .

NO. ATTEMPTS NO, RIGHT NO.. RIGHT NQ. RIGHT

SEPT.
7.7

MAY SEPT. MAY SEPT. MAY
27

SEPT, MAY
3311 12 11 19 23

STANDARD SCORE 55 39 51 41 48 50 47 57

PERCENTILE SCORE 69 14 54 18 42 '50 38 76

GRADE SCORE. 4.9 3.5 4.3 3.8 3,9 4,8 3.4 4,8

t;

SPEED AND ACCURACY VOCABULARY COMPREHENSION--

RAW SCORE

NO. ATTEMPIT NO. RIGHT NO. RIGHT

'.

NO. RIGIKT

SEPT. MAY SEPT. MAY SEPT. MAY SEPT. MAY'

10 10 4 13 '12 22 12

STANDARD SCORE 43 37 35 - 41 30 46 32

PERCENTILE SCORE 24 10 7 - 18 2 34 4

GRADE SCORE 3.2 3.2 2.4 2.4 3.r 2.7 3333 2,4

EST
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Identi-
fication

17 M

18 F

0

ENDIX A

SCORES. FOR G TES-MACGINITIE'READING TESTS
VEVA, FORMS 1 & 2
CONTROL GROUP

F

0'

SPEED AND ACCURACY' VOCABULARY GOMPREHEftial"

RAW SCORE ,

NO. ATTEMPTS NO. RIGHT NO& RIGHT NO. RIGHT''

SEPT.

77.
MAY
§"-*

SEPT.. MAY
, 74 .

SEPT.
-Tr

gAYyr SET.
-Tr

kilt4°
Tr
A2.
/I

STANDARD SCORE ' 36 . 35 . 32 37 41 43 "3

PERCENTILE SCORE 7 ' 4 119.1., 18 14 : 21+

GRADE SCORE
.

... 2 4
- , 2.9 2.9 3.3 -, 1.1 _*3.9 7 3.0 1,4 .

.

,__
SPEED AND 'ACCURACY VOCABULARY COMPREHENSION°

. NOS ATTEMPTS N. RIGHT NO. RIGHT. OD.' RI_ GHT

S T. MAY *T. MAY SEPT. MAY SEPT. MAY

RAW SCORE 7 ..J.2 .5 7 75' 176-- --fr Tir-

STANDARD SCORE 36 -T-41 , 37 32 41- 36 39 .38

PERCENTILE sail 8 18 10, 4' 18 8

GRADE SCORE 2.4 3:8 2.5 2.8 3.1 3.3, 2.6 3.0

.

. SPEED AND ACCURACY - VOCABULARY 'COMPREHENSION

,
-'

.. ,

RAW SCORE ,

.NO. ATTEMP7S NO. RIGHT. NO. RIGHT NO. RIGHT

SEPT. MAY SEPT. MAY SEPT. MAY `SEPT. MAY

11 11 4,8 6 11 16 15 '.17.°

STANDARD SCORE 45 39 43 29' .d, 38 36' 39 . 36

PERCENTILE .SCORE 31 14 24 2 1 . 1

GRADE SCORE 3.5 3.5 3.2 2.6, .2.8 3:1. 2.6 2.8

ti
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AFFENDI,t'B
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A LESSON PLAN GUIDE XORLAUBACH TUTORS

Mary Gaulle, October, 1971

'Feel free to make changes In the order or length of activity. Your

\tutor supervisor will assist with additional activities.

Take a "Before:" Select three kinds of reading materials,. e.g.
Merrill, ()lien Court; do timed readings; select the best score; use

that supplemenii7i-reader.

fl

5 minutes
Warm up on Starlin Letter Sofinds, Have the letters written on
cards. _Eliminate the ones said correctly 'after the first read- ,

ing., Retain the unknown sounds for a few more trials.

5 minutes . .

. Have the student practice reading easy selections to warm up
and to experience success in reading without having to stop for

unknown words. Try choral reading occasionAlly.

15 minutes
Take-iiked-readings on new material--preferably Laubach material.
The ptudent reads---fxsr two minutes while the tutor notes the

are divided by two in order t ecord words read'per minute and
errors. or} his copy. Vei and errors are counted and both sums

errors per minute. Record the bes .acore on Six Cycle Charting

Paper. Have the student write the worn errors on cards or make

alist of them' to take home for study.

10 minutes
.

Use the word errors as a source of words to find in the diction-

ary. Any unknown words in the dictionary definitions should be

a part of the dictioriary. drill. Time the student's ability to
find a word or have the student guess if'the word will be found

at the btginning, middle, or last part of the dictionary.

20 minutes
Do the workbook exercises in the Laubach materials--give assist-

ance when necessary so the student may experience success.
Change the time schedule or the order of work as needed.

Administer tests or check -ups when the student completes a book.

-

1
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APPENDIX B

POINTS TO. REMEMBER

4

Each building will provide a tutor supervisor--a persdn who can
answer your questions. 'Your student will have had a standardized
reading test before you meet him. The tutor. supervisor will go

over the test results with you.

SOmedne will call you if your student is absent.- You need to notify.
the school if you are unable to teach your student. Be on time
always, so the student can depend on you.

yotOwill usually meet four days weekly with your student and the
tutor supervisor will meet one day.with the group of students.
being tutored.

Make certain that you know the letter sounds.

While you won't be emphasizing rules, make certain that the student
understands what you are teaching 4im. Read the Laubach manual for
information about the-pupil-tutor relationships.

Try choral reading with your student- -this helps to correct hesita-

Ns..., tions and to establish a regUlar rhythm in reading..

Have the student finish the required writing in the workbooks.

Use the Laubach tests when each book is completed.

Ask your tutor supervisor about anything which puzzles you.

\)



MATERIALS NEEDED BY THE LAUBACH TUTOR IN THE SCHOOL

C
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APPENDIX )1
.s.

A copy of Starlin Letter Sotinds

,

Two sets of Laubach materials

Access to Remedial Reading Drills, by Hegge, Kirk and

Thorndike Barnhart Beginning, Dictionary

*

Two copies of three different supplementary readers,,e.g. Merrill

Linguistic Readers, Open Court Readers, Readers Digest Skill

Builders, Let's. Read, or any other appropriate materials.

(These will be used fOr the "Before," to determine in which

Materials the student experiences the most success.)

One timer

One sheet,

or stop watch for timed readings

of
4
Six Cycle Charting Paper

4D 0

Writing paper with lines or notebook for tike-student
.

Blank cards or papers to record words or the Starlin Letter

1.

4 ,

Sounds

s.,
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APPENDIX C

STARLIN LETTER SOUNDS .

Rationale fork Letter. Sound Mnemonics

C. M. Starlin

It 1,13 My opinion' that a youngster will more quickly become independently 4

competent in Temietabering the sounds'that alphabetic letters represent, if the

letter form itself serves to trigger'a key word that begins with e sound of

the given letter, (e.g. 0 looks like an olive,'so the shape of 0 can serve to

2
trigger the key Word.olive whiCh starts with short 0).

This procedure Provides the youngster with a self contained cue for re-
.

membezing the letter sound in isolation or within the word without the need of

other moreeprosthetic aides. Presently, prosthetic devices such as: (1) pie-
°

.ture cues (e.g. short a, shown-with picture of

(e.g. t4ords in Color), modified -alphabets (e.g.

an apple),.(2) color coding

Initial Teaching Alphabet)

/4-- written key words that are part of the youngster's sight vocabulary (e.g. a

card with,C and a cat written on 'it) or a combination of these are commonly

used.to i it -to the reMemberingOf'tEd-Ittter sounds. However, these de-

vices need to be eventually faded out and a return must be made to traditional

orthography, block print on%white.paperlwith no pictures dryritten key words.

It i8. not necessary to go through such fading procedures when using the,self

contained letter sound mnemonics.
4

Of course, the objective of such instruction is that the youngster, after

encountering each letter a number of times, will no longer have to stop, re-'

A

member the mnemonic, the key word and its initial sound but will remember the

sound by merely recognizing the letter.
SO,

1 Meaning I have noidata.to support the position.

2 It is not essential that a direct correlation, exist betwethe key word and

the letter symbol but rather that the word used hasthe same initial sound
and the form of the letter serves as a cue for the word. (e.g. The 0- olive'

example involves basically a direct correlation, however, my clinical observ-
ation suggests that a (an apple with a stem), i (an Indian with a feather),

and others are very successful even though the 'relationship is not nearly as

obvious)
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APPENDIX C.

4

Letter Sounds in' Terms of
Phonic Regularity Principles;
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APPENDIX C

4-- '

After the youngster has mastered the sounds, work on blending will

Words e. blends from 10-20 times should then become.part of his_

sight vocabulary. Aftet the child has begun to read words as complete

units he is on the threshold of becoming a fluent reader.

'': So the incorporation of the letter sound mnemonics is merely. a

proCedureeesigned to accelerate a youngster. in achieving the ultimate
.- =

of becpming fluent reader. .

O

V


