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The Independence (Missouri) School District Title III

Project is an inservice program for kindergarten and first grade
teachers. The overall objective is to train the teacher to identify
the child who needs help in developing the modalities necessary for
all learning and for learning to read in particular. In the first
year prograx, 88 teachers serving 2,328 kindergarten and first grade
students participated with 632 children identified as deficient in
one or more of the 10 skill areas considered basic to reading.
Teachers focused preventive and/or constructive procedures in only
the area(s) identified as being deficient. Both background
information concerning reading skill developmeant and learning
nodality deveslopment and techniques of detection, prevention, and/or
correction were provided the teachers in university classes,
workshops, and through assistance from l6cal educational consultants
and nniversity graduate assistants. End-of-the-year test results
indicate that the goal of 60 percent growth was achieved in six of
the basic prereading areas. A comparison of 1972 and 1973
kindergarten students showed an overall improvement in ability to
cope with the formal reading skills introduced in the first grade.
Overall teacher reaction to the program was favorable. (TO)
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Introduction:

The Independence School District #30, Independence, Missouri Title III
Project, Prevention, Dingnosis of Reading Problems, is an in-service
program directed toward Kindergarten and First Grade teachers. The
overall objective of the program is to train the teacher to identify
the child who needs help in developing the modalities necessary to
learning and to learning to read in particular. Development in. ten
identified skill areas of work is considered basic to reading. Our
evaluation measures the growth of the children identified and worked
with under said project and the gain the teucher felt she received as
» result of the project.

IT Objectives:

1, Objective for the University course Ed 498 Workshop in
Prevertion and Diagnosis of Reding Prollems”.

Objectives for the University course in prevention cnd Diagnosis of
Reading Problems.

Objective -~ General

To deliver the basic information, concepts, principles and general-
izations which encompass the area of prevention and diagnosis of
reading problems of five, six, ~nd seven ye-r olds so that these
learnings c~n be integrated with the content of the School District
workshop sessions and subsequertly implemented in the classroom of
the teachers who are participants in the project.

6bjectives ~ Specific
1. To develop the theory, revieu the research and demonstrate
the principles and gener.lizations in teoching the follow-
dr the cleossroom:

a. Perceptual Motor Integration
1. Gross Motor Skills - reading related brsis

2. Fine Motor Skills - reading relaited basis

B. Visual Discrimination ~ re:ding rel-ted bnsis
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Ce Visual Memory - reading relaoted basis

d. Auditory Discrimination - reading related basis

e. Auditory Blending/Secuencing - reading related basis
f. Auditory Memory ~ reading related basis

g. Comprehension -~ oral development

h. Languhge Concepts 2nd Language Development

i. Soci~l and Emotional Behivior - reading related basis

(The above objectives will be achieved through lectures, demonstration,

viz

2.

3.

audie;visual systems of presentation; and lesrning will be validated
aminations and/or projects over conteint presented.)

To enable teachers to develop their own plans for creating
specific mrterials =2nd activities to be used in the class-
room in each of the ter. ~arens listed =above, these plans will
be submitted, reviewed, revised ~nd -pproved by the instructor
of the course in cooper-tion with the 3chool District workshop
supervisors.

To develop an in-depth knowledge of the score of the reading
skills, the sequerce for teaching them, and the level at which
they should be taught.

To acquaint the classroom teacher with many techniques of
teaching the reading skills that will enable her to utilize
A variety of methods and/or techniques to better nieet the
needs of tha individual student.

Activities:

1.

Fifteen two hour university class sessions directed by

Dr. John K Sherk, Professor of Educ~tion, University of
Missouri, Kanshs City, designed to provide the teacher
with » background of knowledge in the specific skill areas,
their relationship to reading skill development, and tech-
niques for detection, diagnosis ~nd correction. Included
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in the class sessions vere iectures by visiting consultants:

Dr. Betty Overshiner - Child Development Center Children's
Mercy Hospital
Dr. Glen McCray -~ Psychologist - Children's Mercy Hospital
Dr. Anna Heatherly - Consult:'nt - Early Childhood Develop-
ment - University of Arkansas,
Little Rock, Ark=nses
Dr. Rcbert Fairchild, M.D. Knrnsas City, Mo.
Dr. Vernlee Hwdin -~ Dlrector of Child Development Center
University of Missouri, Columbia
Missouri

2. Six three hour workshops conducted by L E A consultants
designed to:

- a, provide reinforcement in methods and techniques,
b. provide idens, time and mzterirl to construct
exercises =nd manipulitive devices for use in the
classroome.

As » requirement of the class each teacher had to
pl-n and construct -n exercise or manipulative
device for exch ~ren, th»t she would use in her
classroom. Prior to each workshop, the pl.n and
the device were handed in to Title III staff, and

- ' copies of the ided were reproduced on 5 by 8 cards.
This meant that 2t the end of the course, ecch
te~cher had & card file of npproximately 88 dif-
ferent idens for esch of the 10 are~s or -ppProx-
imately 880 idess. The games and devices vere
displ-ayed at the workshops along with materials
for construction.

c. provide a time for discuseion, sharing -nd pos-
sible solutions for problems =mong the teachers
themselves. We hope that our teachers will begin
to identify themselves as a cadre of skilled,
professionzl teachers.

3. local educational consult:nts and gredu-te assist-nts



worked with classroom teacher in assisting identific:=tion
of children ~d implement-tion of corrective pr-ctices
vithin the cl-ssroom. As te»chers bec-me more proficient,
video t-pes ‘'ere made of actucl classes in session shoi'ing
eximples of classroom monagement ~ind exemplnsry teaching.

- These */ill be used i future teacher training sessions and
cn be used for dissemination purposes.

- Evaluation:
Eighty eight teachers pirticipated in the course - eighty three
public, five ron~public. An evalustion question~ire w1as sent to
each teacher. Results follo.
l. As - result of knowledge gained from the Title III' project,
I kno'’ more r~bout the following: (Check one answer in each
are- of work)

Strongly Agree Agree Disagree  Strongly Disagree

Aa. Gross Motor 30% 66% 1.8% 1.8%
b. Fine Motor 30% 70%

c. Auditory Discriminntion 47.3% 51% 1.7%

d. Auditory Blending 37% 50% 11% 2%
e. Auditory Memory 44 % 55.6%

f. Visunl Discrimination 40% 56.3% 3.7%

g. Visunl Memory 41% 59%

h. Compreheasion: 36.5% 55.5% 5.5% 2.5%
i. Languege 37% 60% 2%

jo Soci=l & Emotionnl 25% 54% 20% 1%

2. As » result of knovrledge gaired from the Title III project
I -m more know.ledgeble :bout the rel:-tionship betueen the
following and resding skill development;

Strongly Agree Agree Disagree  Strongly Disagree

a. Gross Motor 33% 51% 13% 3%
b. Fir: Motor 34% 53% 10% 3%
C. Auditory Discrimin-tion 55% a3% 2%
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Strongly Agree  Agree  Diszgree  Strongly Disagree

T ame . e’ U Sspnem v o

d. Auditory Blending &

Sequencing 45% 51% 4%
e. Auditory Memory 53% 45% 2%
- f. Visual Discriminntion  51% 45% 4%
ge Visuel Memory 55% 45%
h. Comprzhension 40% 58% 2%
- i. Langu-ge 47% 50% 3%
jo Social & Emotional 28% 66.3% 5.7%

3. As a result of knowiedge gzined from the Title III project I can
better identify the child within the area of: (Check one answer for
each area of work)

Strongly hgree  Agree  Dishgree  Strongly Disagree

3. Gross Motor 40% 51% 7.5% 1.5%
b. Fine Motor 42,3% 51% 5.7%

c. Auditory Discrimination 50% - AT% 3

d. Auditory Blending 37% 52,7% 7.4% 1.9%
e. Auditory Memory AL A% 53.7% 1.9% '

f. Visual Discrimiration  51% 45.5% 1.8% 7%
g. Visui:l Memory 51% 155% 3.5%

h. Comprehension A4 .1% 50% 3.7% 1.9%
i. Laiguage 20% 55% 5%

jo 8ocial & Emotionel 34% 41% 21% 4%

1. As s result of knovledge gained from the Title IIT project, I
‘m better ecuipped to -pply corrective techniques for development
of skill ir the folloving creas:

Strongly Agree Agree Disagree Stro.gly Disagree

«s Gross Motor 474 51% 2%
te Fi:.e Motor 50% 46.4% 3.6%
c. Auditory Discrimiration 50% 487% 2%

- ¢. Auditory Blending 39% 51.8% S.2%
e. Auditory Memory 48% 51% 1%
f. Visual Discrimin: tion  50% 48% 2%

. g. Visunl Memory 50% 48% 2%
B. Comprehension 45% 5C% 5%

i. Language 43% 52% 5%
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7.

Az & result of Title III, I ~m better -ble to identify the
child with soclial and emotlénel problems. -

Strongly Agrec  Aqree Discgree  Strongly Dis:.gree
18 S8 24
As - result of the Title III project I -m better -ble to

~ccept the beh vior of the child having soci=l ond emotionul
problems.

Strongly Agree  Agree Discgree  Strongly Disagree
27.42 50 22,12

As 2 result of the Title III project, I am better cble to  1p
the child having social nd emotionzl problems. (Check one
answer) '

Strongly Acree Agree Disagree  Strogly Disngree
29.34 29.4 31.26
29.34 39.4

As -~ result of the Title III project, I -m better ablu to
(Check one)

A. Discuss my students strengths and weaknesses with parents;

-tn - .- - o o o an -

strongly Agree Agree Disagree Strongly Disagree

45,15 43,21 11.17

B. Offer suggestiors to the parent thet will help the student
in ~reus of deficiency:

Strongly Agree Agree Disagree Strongly Disagree
48,54 51.46

Rank the p=rts of the progr:m in the order of the value that
they vmare to you.

Classes 1

Yorkshops 1

Visiting Consultants 2
Clossroom Assistants 3
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10. The materisls ir the workshops tere
90.6% Adeaquate 9.4% inndequate

"11. As - result of using the informol surveys, vere you better
able to identify we-knesses you might not have identified
other'iise”

91% yes 9% No
12. A. Do you feel that the children in your room who ‘rere
involved have benetited from this program to o degree
that they t'ould not have without the program?

84.,3% yes 15.7% o

B. In vha>t -re-s do you feel more thorough information
needs to be presented”

Gross Motor 2.1%

- e

Fine Motor 4.2%

Auditory Discriminatien .1.035 )
Auditory Blendinyg and

Sequencing 20%
Auditory Memory 6.3%
Visual Discriminctior 4.2%
Visu:l Memory 4.2%
Comprehension 15%
Langurge 3%
Socicl ard Emotion~l  20%

Comments

The greater perce-itrge of the teachers felt that they giined

in knovledge of the specific skill arens, in technicques of
deteccion, 1d cre better equipped to apply corrective pro-
cedures. Sccial and emotion~l behavior was identified as -r
are: of rel:tive deficiercy,especially in techniques of coping
vith soci-l and emotionl m lrdjustment The teachers res-
ponded almost unanimously that »s -~ result of T- III they felt
better =ble to discuss chilfren s problems with parents, =nd

to offer constructive suggestions to parents so th=t they might
help their children.

The teachers ranked th> University classes ~ma the riorkshop
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as their most vrlusble sources of information and assistance.

They felt that their childrer had benefited from the program to
A degree thrt they *ould not have benefited iithout the program.
Ninety-one percent of the teichers felt th:t the irformnl survey
had helped them ideitify children that might not have been
identified otherise.

Teacher wnd Princip-1 Comments

The program was of greatest benefit to the beginning teacher
since it.literslly guided her through child behavior, cl: ssroom
mensgement, and pre -nd begianing reading shills. However
comments from those th 't had beer in the profession 2 oumber
of years indicnted th-t the program has czused them to re-
examine their thinkirg concerning childre» and how they learn.
They were excited about the new ideas nnd techniques thzat
evolved from the clessses ~nd workshops. As one sersoned
teacher s-~id, I've alweys done these things, but now I

know «hat it's all about .

The following are teachers and principals couments about
the program:

"I think it (T-3) will be of more benefit to me next year
n8 I h»ve » better sense of direction now.

I felt the progr-m s excellent. I feel I could have used
more of the materinl presented and hope to next yerr.

"I benefited greatly from the professional talks. I am
getting my degree in reading and the information gained sc
far has been reinforced.

I felt very frustroted in trying to test students and helping
those with cited problems. The classroom te-cher needs more
time -nd assistonce vith this type of » progrrm. I also
suggest that the tests be more sophisticated in spotting
specific problems.

I feit the progr.m was benefici:l to me, particul wrly the
'orkshops. There 'i2s more theory th:t practical help in
the classes.,

"As = Kirderg-rten te:cher, I had not vorked with my children
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indi-zidunlly or in small groups. I used the unit method to
teack. but ve all worked orn thrt p-rticul:rr unit. The latter
part of this ye-r, I begaor grouping my children according

to needs. I est._blished many interest centers. 'hile still
using the urit method, I t=aught specific pre-reading skills
vith specific purposes in mind. I ¢an cert=inly see the
results of the progr 'm in my Metropolit-n Test scores. My
children ~re more test 'ise , and more ‘ble to viork inde-
pendently -nd follo:: directions.

'I feel it is - very benefici-~l program for the chilfren of
this school system. However, I do not feel th-t te-chers
should have to continue this time consuming project of pre
and post testing <nd keeping records ‘'ithout time m-~de
available to them (not including requl-r pl=anning time)

or finmeci-1l remuner-tion for time ~nd effort spent. It
appe2rs th-t the bulk of the childs educ~tion=l success
£-~11 on the shoulders of e-rly prim-ry teschers yet no one
seems "'illing to give credit vhere it is due by helping
these teachers 'vith projects such -s these. Wouldn't paid
aldes be =vail ble for projects such -s these under pending
H.B. 4747 This at least would give -ssist-nce to those of
us ho desire to do this project but see the injustice

done prim-ry te-chers by demiading so much more from them
yet not givirg ~ny to help the tencher in =ny w:y.

1 thirk it is gre:tt: This '/»s really an opportunity of -
life time to get this informotion free of cost, nd I feel
I really benefited from the experience. The workshops
trere especi-1lly helpful. It as good to hive the time
to m~ke the things that I need but never can find the time
to get m~de. Sorry I can't be in this progrrm 2g-in next
year

- I sincerely -~ppreci.te the frct thsat I was given the
opportunity to p rticip-te in the program. I 2lso gre‘tly
~ppreciate ~11 the time -nd effort you, the Title III staff,
put into Title III.

I feel tht there ic:i3t enough time i the day to give ~11

the speci~l help the childrein need. I wish there t:ere some
wry to riork o 4 more 1 dividu-lized b:sis. The progr m

h ‘s really giveir me - better outlook o~ '/h-t is needed :nd

how to put it together.
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‘I felt ~11 re's 'vere pretty vell covered but one .eeds neu
th-t could be helpful in 31l are:s -nd especi-lly in Soci:1l
and Emotion~l Beh:vior. I enjoyed the project nnd felt my
time 'as 'vell spent.”

"My only critlcism of the classes was th-t the classes forcel
me to focus my ~ttention on 1 rew are» before I *'as ready to
leave the current one. I recognrize this vus necessary to
complete the clmss work "nd uould expect this not to be ¢
problem ordinorily i+ the school room regularly. With the
~reas covered no: each child could be given the »tteation

at the point of need.'

‘“"There w~s not enough time to put into use oll of the ide=s.
The cord file is most helpful but I feel ve definitely need
s, te-chers aide to put .1l of these techniques to use.
Volunteer help is ~lmost necessary.

T found the inform:=tion gaired from the Title III project
most helpful to me during p-rent conferences. I s able
to discuss ~ child's spec¢ific problems and specific nee.uy
I found myself referring to our project during nlmost
every conference.

Principal's Comments

The teichers feel the program hias been helpful. They feel
more confident; they feel they can do 2 better job next
year. I think most enlightening to me was theat the teachers
felt excaited abo.t the program even though the closses,
workshops, testi-y, etc. listed for most orf the yenr.:

' T see terchers doing thi..gs, ide¢s they h-ve gotten from
the progr-m, into -ctio- in the closs room."

"T have herrd nothing but praise from my teachers. The
ideas were presented so th-t they could go right b.ck to
the cl-ssroom =na put them to use with ~ specific child,
with » specific problem.:

“Many of my secod grade teachers copled ide»s from the
cixrd file for their o'n use.”

‘.s-omost importartly, it caused teachers to toke a critical
look =t individusl children.”

rddeas
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"Leoamsinly, teochers -re more -vare of different types of
problems that sho: up. My kinderg-rten te:cher mode coples
Oof suit-ble activity cards nd gove them to p-rents so they
might help their childre:n.-

‘The project has been helpful in conferences witih parents.

. "All students benefited but most especi-1lly, those icdantified

AR Y

. Title III h'z h.d ~ very positive influence. "

"My P T A Executive Board Meeting discussed Title IXII. These
people felt very positive about the progrem; the parents felt
like ‘e 'rere trying to Jo something.’

"litle III is - very fine progrrm. It hrs been very helpful
to our Kinderg:rter -nd first grade tenchers. I wish it couid
be extended to include second ~nd third gr~de teachers.'

"It v:s - much needed program. T could see the results in
the teschers. I ''1's impressed with the clnsses I -tteaded.”

2. Objective for Specific Skill Areas of Learning

Yle propose th-t -pproxim-tely 10% or 120 kindergnrter. children
nd ~pproximately 10% or 130 first grsde children (identified
as being deficient) will improve in specific skill ~ress,

~n averge of 60% -s me sured by an individu-l rating scale.
with rotings m:de .t the beginring 2nd end of the ncademic
yerr, This grovth vill be -s 1 result of kindergarten and
first grade tencher p-rticipation in speci-lly designed and
conducted university cl:sses, ‘'orkshops designed to follou
up =*nd implement information ~nd procedures presented in the
uriversity cl-sses -nd prrticipation in the ev.:luition of the
apwlic-tion of techniques rithin the classroom, - ssisted by
uriversity graduste -ssist. its and L.E.A. consultants.

Over ‘11 2,066 ‘surveys were ~dmiristered (by staff -nd/or
te~chers) to 740 children. {(Not ~11 children were tested in
21l are-s) Tercher judgemeat nd observation w:s the basis
of identific-tion for ~dministration of :11 tests (surveys).
During the course of the school year m-ny children identified
=s having problems ‘/ere 'tested 1. teachers worked to
~lleviete those problems. Houtever due to moving or child-
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hood dise: ses ~t the time of the post-test period sever:-l
childre" i.- e~ch element ry building did not h-ve - post-
test odmiristered and -~re rot documented in our evaluation.

Skill Arecs:

l.

Gross, Motor Skills:

- nm

Objective:

Approximately 10% or 120 kinderg=rten ~nd 10% or
130 first grade children who ~re deficient in
gross motor skills will improve -n average of 60%
g me~sured by »n individun»l r-ting scale, during
the school year.

Activities:

A. University class conducted by Dr John Sherk,
University of Missouri, Kansas City identifying
gross motor skills, st=ge of development expected
in 5, 6, and 7 year olds, technicues and methods
to be used in identification 'nd correction for
the child needi~g help to develop proper gross
motor skills and discussion of relationship of
skill area to rending.

B. Demonstr-tion of use of bolance beams, of
stnd~rd physic~l education equipment, bean bigs,
~nd rhythm g-mes in developing static ond dynuamic
bal-nce; effective use of body parts to miintoin
bal~nce, spatinl concepts, visual motor =bility
snd visunl wotor coordi-ition, by L.E.A. Physical
Educ-tion coisult-nt .nd P.Z. teachers.

C. Lecture sessio: oh methods nd techniques in
developii:g gross motor slills and reading
rel-tedness by Dr Ann: Heatherly, University of
Ark ns=s, Little Rock, Ark-nsas.

D. workshop conducted by L .E.A. consult-nts ir
t'hich te:ichers made manipulative ltems to be used
in clessrooms nnd discussed nd exchanrged idess
nd techniques to develop gross motor skills.
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Examples:

“Lock and Key Board to develop eye hand co-
ordinrtion, 12 by 12 vinyl tiles bearing

~1ph~bet letters to 2id children in developing
motor skill and to learr sound symbol relation.-
ships, oilcloth grids - bean bags for targeting
used to develop eye hand coordin:tion, l-terality
and directionnlity.

E. Cl:ssroom conferences by graduate assistants

~rd L.E.A. consultants. This fostered discussion
nd ev=lustion of methods and techidques,of children
and pro»lems, which aided tezchers in identifying
and correcting children's problems.

Evslustion:

Evolustion was by pre-post ''Gross Motor Check List 231
children recaived both pre and post survey.-

Average amount of g-in w-s 51%.
Comments:

Although this skill ares r~nked 10t in amount of gain~for all
skill sreas we feel 51% gain to be substentizl growrth. Inter-
est evidericed by our physicsl education te-chers in requesting
copies of the ev:lu-tion check list and observed lncidental
learning that took place, .such 2s teaching children to follow
direction:, unmeasured by our surveys, observance of teachers
use of recess, P.5E. and closs time to develop gross motor
skills is evidence of considered progress in the skill -rea.

2. Fine Motor Skills:
Okhjective:

Appros:imitely 10% or 120 kinderg-rten and 10% or 130 first
gr-de children ‘ho ~re deficient in fine motor

skills +ill improve an 2verage of 60%, =s measured

by -+ individusl r2ting scoele, during the school

yenr.
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Activities:

A. Uriversity cl-ss conducted by Dr Joh:n Sherk,
Jniversity of Missouri, Kens s City, idertifying
fine motor skills, stnge cf development 1nd
expected ~bility of %, 6, ~nd 7 yer olds. Lec~
ture sessions -nd discussio:.: covered relatedness
of fine motor skills to re~ding, methods and
techniques to be used to develop =mccepteble fine
motor skills, :nd commercirl materinls nvoilable
for correction of the problem.

B. Demonstr-tior nnrd discussion of :rt processes
and materi-ls by L.E.A- Art Consultart, Mr ILouis
Braley, for development of fine motor skills.
(Ex~mple: Manipul-tion of cl~y snd use of
scissors to develop muscles used in writing pro-
cess and cutting)

C. '"orkshop conducted by L.-E A consultants in
thich mznipulative devices ‘rere constructed,
ideas wvere exch:nged.

D. L. E. A censult rts -nd gradu-te assistents
vrent into the classroom to help the tezcher by
discussion =rd ev-lu~tior of children -=nd of methods
and technicues, rel~ted to development of fine motor
skills.

Ev-luation:

Ev-lu-tion ~s by administration of pre-post Fine Motor
Survey. Tvo hurdred forty childre: viere administered
pre-post survey.

Average amount of grin t'ns 55.8%.
Comments:

Fine Motor skills r:-nked 9t in percentege of g-in. As in
Gross Motor Skills the percent:ge of gain, while less than
60% proposed, shows evidence of substintizl growth. We
found that while some children could do the survey they hnd
problems writing on the line of uriting and forming letters.
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And th-t others hnd no problems in =ctunl writing but had
problems in completing the survey. This has resulted in
revision of the survey for purposes of better identifying
the problem -re- youngster. %e feel findings on this
survey indicn~tive of needed trsining of teachers to deter-
mine whether problems in this ~re: :re due to motor
problems or perception problems.

3. Visunl Discrimin-tion:

B .

Objectives:

Approximately 10% or 120 kindergrter and 10% or 130
first grade childrer who are deficient in visu-l
discrimination skills will improve nn awverage of 60%,
as measured by ~n individual rating sc~le, during the
school ye. r.

Activities:

A. University classes conducted by Dr John Sherk,
University of Missouri, Kanscs City, provided the
teacher ‘'ith background knotvsledge as to what is
meant by visual discrimination, the pertinence of
visual discrimination ~bility to the reading process,
ho'' to identify the problem child, and hotr to aid

the development of visu-l discriminetion ability

in the cl=ssroom.

B. ‘“orkshop session (- combined ‘rorkshop over
visurl skills was held) in which L.E-A. consultants
discussed methods and technicues, observeble behavior
of child having visu.:l discrimination problems, and
in vhich te~chers coristructed m. nipulative items to
be used in developing visunl discriminction skills.

Ex-mples: Lominsted rrork bosrds in rhich child
mnatched, colors, sh-pes, letters, words. )
Laminated puzzles for matching like letter clusters,
like designs

Art foam letters to enable child to feel the shape
of letter as oid to discrimination.

C, L. E. A. Consult-nts ~nd gradunte nssistents
visited each cl-ssroom each treek to aid tewcher in
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identification of problem children i. this skill srea,
to evilu:te methods and technicues, and to suggest
~ddition2l me-sures to =id in child's development.

Ev-lurtion:

One hurdred -nd fifty six children were ~dministered the
pre-post Visual Discrimination survay.

Average ~mounts of g:in ''as 74.9%.
Commenits:

The greatest amount of gain of the 10 skill ~re:zs was
found to be in the <re» of visu~l discrimination. It
ranked first in average g-in. e feel our survey did
identify the child having severe visunl discrimination
problems. We recommend revision of the survey hovever,
for purpose of refining our screening device. The ability
to visually discriminste is prerequisite to the reading
process. If we refine and ~dd to the survey we will
better screen out the child h.ving - developme-tal lug

in the area of visu:l discrimination,

4. Visual Memory:
Cbjective:

Approxim-tely 10% or 120 kirdergsrten and 10% or 1130
first gr:de children vho are deficient in visual
.memory skills **ill improve ~n .)ver-ge of 60% -=s
me~sured by &n individual rating scole, during the
school year.

A. A University cl=ss conducted by Dr .John Shevk,
University of Missouri, Kansns City related to
visuzl memory provided the teacher with backeround
information, identificntion skill, and corrective
methods and techniques to be used to ~id the child
reeding developmert~l help in the are- of visucl
memory. The direct relationship between visu-l
menory ard re~ding 'v~5 discussed.

B. ‘“orkshop corducted by L.Z.A.Staff in t‘hich small
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group discussions took place =nd in which m=terials
and devices to be used s an 3id in the clissroom
for development of visual skills were constructed.

Exemple:

Ide~s vere exch:unged for ciassroom g:mes thit would
~id visual memory.

Identical pictures, one with missing parts, were
laminted for use as »n 31d to help the child
remember that he had seen.

Designs for peg boards were developed.

C. L. E. A. consultants and gradurte nssistants
visited each cl»ssroom to aid in evaluiting methods,
to observe pupil re-~ction, to help the teacher with
planning and to work with the student.

Evaluation:

Bvrluation 'ros by pre-post Visunl Memory Survey. One
hundred seventy four children were -idministered both
pre nd post survey. Aver-~ge -mount of gain uvas 64,.8%.
Visual Memory raonked thitd in percentage of gain.

Comments:

The ability to rec~ll letters withi  word ~nd/or rrords
in secquasce is one of the most import-nt skill prerec--
uisites to le=rning to re~d. +'e feel th-t since only
184 children ‘/ere screened as having problems in this
aren while our pre-project survey indicnted this to be
one of our wezkest are~s, th:t our survey is not
screening the child needing help. “e are therefore
revising our visual memory survey to hopefully more
adequately identify the child reeding help in devel-
opinert of visuil memory skilis.

5. Auditory Discrimi-:iition:
Objective;
Approximately 10% or 120 kinderg-rte- »d 10% or

130 first yrade children who are deficient in
;uditory discrimin-tio:. skills 11ill improve -n
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average of 606, as weasured by an indivi.'u 1 rating
scale during the school year.

. Activities:

A. University classes conducted by Dr John Sherk,
University of Missouri, Kansas City in thich the
teachers were taught what auditory disccimination
is, he it is related to the reading process, how
. to identify the problem child and how to help this
child develop auditory discrimination skills.

. B. Lecture and discussion by L E A music consultant,
Miss Aleta Runkle, in which she discussed and dem-
onstrated use of and teachirg of music as an aid
to the development of auditory discrimination
skills,

C. Workshop conducted by L.E.A. consultants in
which ideas for development of auditory discrim-
ination skills ‘'ere developed and constructed.

Excmples:

Sets of sound boxes (having like levels of materials)
vere mede for auditory matching.

Rhymirg boxes, vhere child matched pictures that
rhymed, 'were m-de.

Lacing cards for child to lace sounds that matched
were made.

D. L. E. A. consultants and graduate assistants
worked in each classroom aiding the teacher with
testing, evrluation of methods and techniques, and
suggesting corrective measures that would develop
auditory discrimination skills.

Evaluation:

Two hundred forty four children were administered pre~
post auditory discrimination surveys.

Average emount of gain 'vas 61.8%.

Auditory Discrimination rarked 5% in percentage of gain.
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6. Auditory Blending and Sequencing:

Objective:

Approximately 10% or 120 kindergarten and 10%
or 130 first grade children who are deficient
in auditory blending and sequencing skills will
improve 60% as measured by an individual xating
scale, during the school year.

Activities:

. A. University classes were conducted by Dr.
John Sherk, University of Missouri, Kansas City
in which teachers were made cognizant of the
auditory blending - sequencing skill and of its
reading relatedness, of characteristics of the
child having a problem in this skill area and
of methods and techniques for development and/ox
correction of auditory deficiencies.

B, A lecture session was conducted by Dr Veralee
Hardin, Director of Early Childhood Development
Center, University of Missouri at Columbia. The
session covered the auditory modality and techniques
and methods to be used to develop it.

C. Workshop conducted by L.E.A. consultants in
which ideas for development of auditory blending

and sequencing skills were exchanged and manipulative
items and aids to instruction were constructed.

D. Classroom assistance for each teacher to aid
her in evaluation of methods and materials, in
planning and management, in identification and
correction development of auditory blending -
sequencing skills was given by L. E. A. consultants
and graduate assistants.

Evaluation:

Three hundred nineteen pre-post Auditory Blending-
Sequenciny surveys were administered.

Averige amount of gain was 6l%.
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This skill ranked 6th in amount of gain.
Cocmments;

Our teachers feel most inadequate in this skill area and

the greatest number of children were identified as having
problems in this area. Because of the fact teachers lack
skill and knowledge in this area, our children are deficient
in this skill. Auditory blending and sequencing skill is
basic o the reading process. The fact that teachers voiced
feelings of inadequacy in this area and the fact that,

after training and work, 20% of our teachers still feel a
need for further work in this skill (see questionaire)

would indicate a weakness in oul’ reading program and/or
teacher training of which to take note.

7. Auditory Memory:
Objective:

Approximately 10% or 120 kindergarten and 10% or'130
first grade children who are deficient in auditory
memory will improve an average of 60%, as measured
by an individual rating scale, during the school
year.

Activities:

A. University class conducted by Dr John Sherk,
University of Missouri, Kansas City defined
auditory memory, related this skill to the reading

process, created a backgrcund of knowledge con-
cerning the skill discussed stage of development
expected in the 5, 6, and 7 year old, discussed
observable characteristics of problem child in

this arex, and discussed developmental and cor-
rective techniques to be used in the classroom.

B. Workshop, conducted by L.E.A. consultants
was held 1. hich ideas for helping children deficient
in auditory memory skills were exchanged, methods
ana techniques were discussed, manipulative items
as an aid to teaching were constructed.

Examples:



Ideas for developing ability to remember ~hat has leen
heard vere exchanged such as using oral instruction in
developing memory ability.

Use of tape recorder, of environmental surroundings,
and of oral story telling to develop memory ability.

C. In their presentation to the teachers Dr Veralee
Hardin, University of Missouri at Columbia, ¢iscussed
all auditory problems, Miss Aleta Runkle, L.E.A.
music consultant discussed use of music and teaching
of music to develop all auditory skills.

D. Graduate assistants and L.E.A. consultants
visited each classroom for purpose of helping the
teacher with planning, with selecting method or
technique that would help the child deficient in
auditory memory skills, and to observe child's
reaction to the teaching technique.

Evaluation:

Cne hundred eighty one children received the pre-post
auditory memory surveye.

Average amount of gain was 56.5%.
This skill ranked 7t in amount of gain.
Comments:

Auditory Memory skill, the ability to reauditorize within

the mind that which is heard, is again, necessary to the
reading process. L.E.A. consultants and the teachers feel

the survey while identifying the child who had severe problems
may not have identified the child needing developmental aid.
we are revising the survey for the purpose of creating a
better screening device. Bccause of the importance of this
ckill in reading we will ask Dr Nichols, Central Missouri
State University, to review the area and teaching techniques
in workshop session.

8. Comprehension

Objective:
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Approximately 10% or 120 kindergarten and 10% or 130
first grade children deficient in comprehension
skills will improve an average of 60%, as measured
by an individual rating scale, during the school
year.

Activities:

- A. University classes conducted by Dr John Sherk,
Universidy of Missouri, Kansas City, established
background information for teaching of comprehension

) skills. Development of adequate attention span,
requisite to comprehension, and types and methods
of questioning was discussed; as was methods and
techniques for correcting and/or developing
comprehension skills.

B. A workshop was conducted by L.E.A. consultants
for exchange of ideas, for discussion and evaluation
of methods and techniques, and for construction cf
manipulative materials to be used in the classroom.

Examples:

Contraction Board - to develop understanding and use
of contractions.

Classifying Game - matching of related pictures.
Word Opposite Cards ~ to develop concepts of
opposite and differential in words.

Sentence Sense ~ phrases on sentence stripe that
child uses to create = scntence to ask or tell
something.

Big and Little Game - to develop concept of terms
big And little.

C. GOraduate assistants and L.E.A. consultants visited
each classroom to okserve and evaluate children's
reaction to methods and techniques, to aid teachers

in identification and correction/development of
comprehension skills and to aid with classroom
management.

Evaluation:
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Evaluation was by administration of pre-post Comprehension
Survey. One hundred eighty five children were identified
as needing help.

Average amount of gain was 66.1%.

Compreliersion ranked 2nd in amount of gain for the ten
skill areas.

9, Language Development:
Objective:

Approximately 10% or 120 kindergarten and 10% or
130 first grade children deficient in language
develcpment will improve an avexage of 60% as
measured by an individual rating scale, during
the school year. '

Activities:

A. University classes conducted by Dr. John Sherk,
University of Missouri, Kansas City, established
. stage of development normal for 5, 6, and 7 year
olds. Discussions ccvoring methods and techniques
for language duvelopment, identification of the
child having problems, and pertinence of language
development to the reading procecs were held.

B. Workshop session conducted by L.E.A. consultants
covered exchange of ideas for language deve lopment,
evaluation of methods and techniques tried iiv the
classroom, and censtraiztion of manipulative materials
to be used in the classroom as an aid to language
development.

Examnles:

Manipulative materials to develop spatial concepts.
secret Sack - child desciibes articles in sack and
- otha’sdetermine contents - this develops ".anguage
usage and language z~ility.
Film Theatcrs and Puppets - used in role playing
for language dcvelopment and ievelopment of
communication skillse.
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Show and tell Question time - Childr«n question

child with article to show to determine iientity
of article. Developse child language doilivy and
comprehension ahility.

C. Graduate assistants and L.LE.A. consultants visited
classrooms to aid teachers in evaluating me*hods and
techniques, in planniag for children, ind in classe-

. room management.

Evaluation:

Evaluation was by pre-post Language Development Survey.
One hundred and fifty two children were administered the
pre-~post survey.

Average amount of gain was 63.8%

Language Development ranked 4t in amount of gain for the
ten areas of skill development.

Comments:

Since a child learns to read words only if these words
are a part of his vocabulery and he can understand thefM,
language development and comprehension or understanding
of the language developed is again prerequisite to the
skill of reading. Cur surveys measured satisfactory

growth, We feel, however, that not only the children
jdentified as having problems gained but all other

children gained also as a resilt ot . more knowledgeable
teacher doing the teaching.

10. Social and Emotional Development
Objective:
Approximately 10% or 120 kindergarten and 10% or 130
first grade children deficient in social and/or emotional
development will improve an average of 60% as measured
by an individual rating scale, during the school
year.

Activities:




A. University classes conducted by Dr. John Sherk,
University of Missouri, Kansas City, covered normal
expectancy in social and emotional development of
the 5, 6, and 7 year old.

B. lecture - Discussion sessions (2) conducted
by Dr Eketty Overshirei, Special Education Division,
Children's Mercr Hospital, Kansas City, Missouri

- covering definition ¢f terms, technlques and methods
for behavior modification, charvacteristics of normal
and abnormal social and emotionul behavior, and

) classcocm structurre to ald problem child.

Lecture - Discussion session conducted Lv Dr Glen
McCray, Psychiatrist, Children's Mercy Hospital,
Kansas City, Missouri covering stages of develop-

- ment, rélated to social- and emotional behavior, from
childs birth to school age, the necessity of
determining actual stage of development and importance
of beginning developmant at stage of “need'.

Lecture - Discussion Session conducted by Dr Robert
Fairchild, M.D., Children's Mercy Hospital consuitant,
discussed the abnormally developed child, use of

drugs for purpose 3f controlling behavior, behavorial
characteristics doctor looks for in child, the methods
used Lty physician.: fce treatinent, and referral practices
in our area.

C. Workshop session for small group discussion and
evaluation of methods and techniques was conducted by
L.E-.A. consultants.

Evaluation:

Evaluation was by Social and Emotional Dcvelopment checklist -
Lased on teacheir obscrvatir 1.1

One hundred eighty four children were identified as needing
developmental/corrective help.

Average gain was 57.5%.

Social and Rwocional Develiopmant ranked 7' in amount of gain
for the ten skill areas.

Comments:

Social cr emotional maladjusiment iz a delerent to the learning.
process. It follows, that if he is to learn, a child's social

or emotional problems must be recognized and dealt with. That

a measure of success wus atiained is apparant from survey statistics
and from teacher opir.icn (see aquestionaire).

Additiorial workx anu training is neceded, at the instructional level.
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EVALUATION 1972-73

Test, Results

While we expected all kindergarten and first grade children to benefit from
the program, we proposed that the emphasis of the study be focused on those
children identified as being deficient in one or more of the ten areas. Two
thousand sixty-six individual informal surveys were administersd with the
child's ranking entered on his individual rating scale, At the end of the
year, the amount of grew'h was tabulated to determine the average percent

of gain in each of the skill areas. Table I shows the skill areas ranked
from the area of greatest gain to the area with the least amount of gain,
the number of children who were the focus of study in that area, and the
average percent of gain of children who were the focus of special techniques
in each area.

It should be noted that some children were found to be deficient in all
areas, but for the most part a child might be deficient in visual discrimi-
nation and visual memory and perfectly normal in other areas, The child
was worked with only in the area in which he was found to be deficient.

Table I
Area . No. of Average %

Children of gain
Visual Discrimination 156 4.9
Compreheneion 185 66,1
Visual Memory 174 64.8
Language Development 152 63.8
Auditory Discrimination 244 61.8
Auditory Blending 319 61.
Social and Emotional 184 57.5
Auditory Memory 181 56.5
Fine Motor Skill 240 55.8
Gross Motor Skills 231 5.

"Percent of gain" is defined as the amount of gain actually achieved by
the child compared to the amount he could have galned.

Table I shows an average gain of 0% or more in the first six areas which
are closely related to reading skill development. The least amount of

gain is in the motor skills which are not so closely related to actual
reading, but are related to the development of laterality and directicnality.
The average gain for the 10 areas is 61%,
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Table II indicates child growth based on the data from the pre and post
rating scales. Column I indicates the percentage of children who made

the indizated gain; column II is the number of children, and colum 111
indicates the growth indicated on the rating scale. It should be kept in
mind that some of these students were deficient in most cr all areas, and
some in only one or two areas. It was noted that the less the areas of
deficiency, the greater the gain., This ls to be expected because the child
benefited from the concentration of techniques in his area of deficiency,
and bscause the stronger child tends to make more progress. The child who
is weak in all areas will make less progress percent wise because he has
so many areas of deficiency to overcome. -

Table 11
N = 632 Percent of growth
Percentage _ N on Rating Scale.
23.9 151 91~-100
L2 27 8l- 90
1105 73 ?l"‘ 80
11.2 8l 61- 70
5.5 35 51~ 60
19.3 122 4l- 50
6.8 L3 31- 4O
6.17 39 21- 30
6.3 L0 0- 10

Table III is a comparison of the ranking of kindergarten students who took
the Metropolitan Readiness Test in May, 1972, and those students who took
the test in May, 1973. There was no attempt to match the students in any
way. The only common factor was that the children came from the same area
and attended the same schools. The same schools that gave the Metropolitan
tests in 1972 also gave the tests in 1973. These schools are representative
of the various economic areas of the district and represent a significant
sampling of the students.

The rankings according to Metropolitan norms are defined as follows:
#Letter rating Readiness Status Significance

Apparently very well prepared
for first grade work. Should
be given opportunity for en-
riched work in line with
abilities indicated.

A Superior
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*Liter rating Readiness Status . Significance

B High Normal Good prospects for success
in first grade work provided
other indications such as
health, emotional factors,
etc., are consistent.

c Average Likely to succeed in first
grade work. Careful study
should be made of specific
strengths and weainzssses of
puplls in this group and their
instruction planned accordingly,

D Low Normal Likely to have difficulty in
first grade work. Should be
assigned to slow section and
given more individualized help.

WHE Low Chances of difficulty high
under ordinary instructional
conditions, Further readiness
work, assignment to slow
sections, or individualized
work is essential,

*Data from manual of directions, Metropolitan Readiness Tests, p. 11.

**T1gse levels are set up in terms of standard deviation distances, B, C,
and D are each 1,0.8.D. in width. A and E are ths extremes beyond 1.5 S,D,
abcre and below the mean, respectively. Level A includes the top 7 percent
of “he standardization group; level B the next 24 percent; level C the middle
38 sercent; level D the next 24 percent; and level E the lewast 7 percent,
(Me :ropolitan Manual, p. 11)

Table III

Metropolitan Readiness Tests
Comparison of Ranking: May, 1972 - May, 1973

1972 1973
N - 687 N - 795
{an dng N Percentage N Percentage (+) or (=)
. 152 22 239 30 +8
J 194 28 247 31 +3
: 213 31 183 23 -8

19 2.7 lf‘ 108 - 09



Figure 3

Graph Showing Comparison of
Kindergarten Ranking - May, 1972 - May, 1973
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The table and the graph show a greater percentage of the 1973 students ranking
in the Superior and High Normal areas, with a diminishing percentage ranking
in the Average and Low Normal areas. This would indicate that a greater number
of our kindergarten students were ready for the camplexities of formal reading
instruction encountered in the first grade,

OQur first indication of this trend came from the teachers themselves who called
us to tell us of the trends they were seeing. Some teachers commented that
this was the first year that they hed not had any children rank in the D and E
categories, Careful questioning of the teachers about the makeup of their
classes revealed that they felt they were pretty well balanced in ability and
number. One teacher commented that if anything, her class in the 1972 year

had been better, yet this was the first year in several years of teaching kinder-
guten that she had not had any children in the D and E categories, and only 2
in the C category. When asked what she thought made the difference, she replied
that the classes made her more aware of the different areas, ard more aware

of areas of weakness in an individual chili; that the informal surveys helped
her to see a pattern of strength and weakness in a child and she began to con-
centrate her teaching of that child in those areas. She went on to note that

in previous years she had required assistance in handling the children when
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giving the Metropolitan. She said that this year the children were used
to marking the. little informal survey sheets and following directions that
they said, 'Oh, we know how to do this,” and zipped right through the test
without confusion and/or losing their place.

Teacher Evaluation

Since the classroom teacher is a key factor in this program, it was
imperative that we get some form of evaluation of what teachers felt

they had learned, and some reaction to the program other than comversation.
A teacher evaluatior form was sent to all teachers participating in the
program. The complcte text and data can be found in Appendix A. The .
greater percentage of the teachers felt that they had gained in knowledge
of the specific skill areas, in techniques of detection, and are better
equipped to apply corrective procedures. Social and emotional behavior
was identified as a area of relative deficiency, especially in techniques
of coping with soccial and emotional maladjustment. The teachers responded
(almost unanimously) that as a result of T-3 they felt better able to
discuss children's problems with parents, and to offer constructive
suppestions to parents so that they might help their children.

The teachers ranked the University classes and the workshops as their most
valuable sources of information and assistance.

They felt that thei. children had benefited from the program to 2a
degree that they would not have benefited without the program. Ninety-
one percent of the teachers felt that the informal surveys had helped
them identify children that might not have been identified otherwise.

Teacher Comments

The program wa: of greatest benefit to the beginning teacner since it
literally guided her through child behavior, classroom management, and
pre and beginning reading skills. However, comments from those that had
been in the profession a number of years indicated that the program has
caused them to re-examine their thinking concerning children and how they
learn. They were excited abou: the rew ideas anc¢ techniques that evolved
from the classes and workshops. As one seasoned teacher said, "I've
always done these things, but now I know what its all about.'’
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The purpose of this Title IIT project is {0 raise and reinforce the reading
sict1]l abilities of our students. The nature of this project is that of

a firm foundation of reading skil) development at the earliest pos-
sible stages, in this instance, in kintergarten and first grade, We propose
to do this by implementing o continucus in-gervice education program for
kindergarten and first grade teachers. This program will provide these
teachers with a background of knowledge in development of the various
learning modalities in children, the problems that may arise from an impalr-
ment or maturstional lag in modality development, and in the sequential
development of reading skills, Our rationale for this procedure is two~fold.
First, the teacher is the key to any measure of success in reading skill
development and, as such, must be knowledgeable and skilled. It is the
teacher's task to suit the method to the primary learning modality of each
child, Second, the earlier the identification of a possible potential
problem, the greater the chance for prevention and or correction.

We projected a 60% growth in each of the 10 basic pre-reading areas defined
in the body of the text. Measurement of growth was by means of a rating
scale and based on pre and post informal surveys in each of the 10 areas
administered at the berinning and er ' of the academic ; ear,

Eighty-eight public and non-public school teachers serving 2328 kindergarten
and first grade students participated in the first year program. Two thousand
sixty~six (2066) pre and post informal surveys were administered to 632
children identifying weakness(es) in the ten basic areas, Teachers focused
preventive and/or corrective procedures in only the arva(s) identified as
being deficient. Backgrcumd infsraation concerning reading skill development
and learning modality development, techniques of detection, prevention and/or
correction were provided the teacher in the nature of university classes,
workshops, and assistance from lecal educational consultants and university

graduate assistante,

End-of -the-year test results indicats that the goal of 60% growth was achleved
in 6 of the basicpre-reading areas, with an average of 50%+ gain in L of the
areas as measured on a rating scale. A comparison of rankings achieved on
the Metropolitan Readiness Teasts, betwesn 1972 lindergarten students and 1973
Kindergarten students indicates tha* the 1973 kindergarten students showed

an overail improvement in ability Lo cope with the formal reading skills
introduced in the first grade,
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The overall impression of teacher rsactica to the program is favorable,
Teachers expressed an appreciaticn for the opportunity to learn more about
how they might better teach these children. A eriticism of the program
was the time required on the past of teachers in testing and recording the

data.

Conclusion

The prilosophy behind this program, the mature of the student who is the
: focus of the program, and the nature and scope of the program does not

lend itself, easily, to a complete rellability of immediate results, The
best analysis of the effectiveness of Lhe program will come in the longl-
tudinal study which will be cerried out. However, we have drawn these con=
clusions from the 1972-73 academic veart's experlences:

1. Results of data on tho rating scales indicate that there was a
growth of an average of 61% in the 10 basic pre-reading areas,
The exact arowth in each specific area s designated in Table I.
These results would indicate that, given the tools, a teacher
can iiplement a program of intervention and correction in a
potential ‘problem learner.

2. Results of data on ithe HMetropolitan Readiness Tests indicate that
the 1973 kindergarten students showed a greater overall readiness
for formal reading instructi 1 as would be impl :mented in first
grade.

3, <Teacher observation indicated that, in general, those teachers
who actively and consclenticusly attempted to lmplement suggestions,
especially in classrcom management, noted a greater independence
on the part of the students, in both kindergarten and first grade.

L. The kindergarten and first grade staff, as a whole, are more lnow=-
ledgesble and skilled in he techniques of detection, and diagnosis,
and in the application of correciive tschniques., Test results
indicate their stuvdeats have benefited from this teacher knowledge.

5. Fxpectations are that graater gains will be made in the coming
year since many teachers comminted that this year they had so much
to learn; they exprassed much more confidence ir thelr ability to
"do a better job next year."

6. 3uch a program of comtinuoue in-sexvice education has maxdmum
effectiveness with the beginring teacher, or a teacher who has had
no previous experlence in kirdergarten and first grade,
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9.

10.

As a result of their cooperation in the class sessions, a committee
of kindergarten and Tirst grade teachers developed a coordinated
set of reading objactives {or kindergarten and first grade.

While not stated specifically in our objectives, a purposeful
ranification of the Title III project has been the tie-in with our
Title VI Learning Disabilities Program,

Primary emphasis in the Learning Disabilities program is on the
kindergarten and first grade child. In order to teach this child
with any degree of effectiveness, the classroom teacher must have
a knowledge of the characteristics of learning disabled children,
learning modalities, and how these all relate to her task of
developing pre-reading skills and/or teaching that child to read,

Inability to communicate had been a chronic problem between the
classroom teacher and the L.D. teacher during the previous academic
year. That we did achieve this purposeful ramification has been
exhibtited in the following ways:

a. learning Disability teachers comment that the classrcom teachers
discuss the L.D. childfs problem with understanding and knowledge.
They can discuss problems in sensory-motor modalities and can
come up with suggestions for what they can do to help this child
in the classroon.

b. The Psychometrist has stated on numercus occasions that it is
much easier to talk to these teachers about the various learning
problems of their students; that they discuss learning problems
with kmowledge and understanding, He has stated that this has
made his task easier and he has felt that he has been more effective

In summation, theu, we have tied the iwo programs together oy giving
the learning disabled child special help, and by providing his
classroom teacher with a background of knowledge and techniques
with which she can supplement and reinforce special class activitles.

A criticism of the program has been the amount of time the teacher
has to spend in testing and the record keeping., It is felt, however,
that as the teacher becomee mors skilled, the testing, especlally,
will take less of har time,

In the initial phase of the program, graduate assistants were hired
from the University of Missouri, Kansas City. We feel it will be
more beneficial to our teachers and thus the students, if we employ
a master teacher from our own system who is kmowledgeable and experi-
enced in kindergarten and first grade curriculum as an assistant in
the program.
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To try to raise the reading skills of students by educating,
re—educating, and/or revitalizing an entire staff of kindergarten
and first grade teachers in diagnosis and prevention of reading
problems, and preparing children for formal reading instruction
is a prodigious task. We did not anticipate nor did we achieve
complete success with every child nor with every teacher. However,
we feel that we made a "beginring." We did educate scie, re—educate
some, rovitaiirnd others, and nopefully, caused a few to "bend" a

. little.

- The really important factors are all those kindergarten and first
. grade children who have more of a chance to be successful in school
and in life because of a skilled teacher.

Dissemination

Since the public does support public education, it is important

that they know how funds are being used. However, the most

important factor in making the public aware of our programs is

that they are, as a whole, a body of parents who send their

most precious poscession, a child, to us, with the expectation

that we will cducate that child. More specifically, it is a

parent wio sends a child t<¢ us with the expectation that we’

will teach *thcm, first and foremost, to read, to write, to -
understand and perform the mathematical algorithms, and to gain
knowledyz: and undzrstanding frem the content areas. We sought

to mcke cu- parents aware o our program through the media avail-

able to us. Several articles were carried in the Outlook, a
publication cf the schiool disitrict, and the local newspaper,

The Examiner, decrcriilng the contest and progress of the’ content

and progress of the pirogram. Staff personnel spoke to local PTA's,
Kiwanis, and Rotary, concerning our federal programs.' Our program
was 'd feorure on WINMDY on iivmiary 8, 1973, A -csume of the program
has been requested end forwardel to Millard Black, President of the
International Reading Associati.n, for consideration for possible
inclusion in 1573-74 I.R.A. Convention in Naw Orleans.(See appendix A)

Froject Parhlcoip.i.cs

Eight cight teachers ( 83 public and 5 non-public) received
instruction in :ie university classes. One university instructor,
one gracuate assistant to the instructor, five visiting consultants,
five L.R.A. consultants,and one project director conducted or assisted
in conducLicn of iu c.acses and 5 woirksnops. Two cthousand three
hundred twanty eight students participated in the program. One
thousand one hundred twenty two kindergarten, one thousand one
hundred fifty one first grade public school children and fifty-
five first gvade non-public school children. Of this number six
hundred thirty two received direct instruction as a result of the
progror, one thousand six hundred ninty six received indirect

instructici.
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Dissemination Examples
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Wednesday, Feb. 14, 1973
d Jackson County. Missouri

.Mrs. Mary, her students learn. In the foreground
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Christopher. Kindergarien teacher at s the puppet stage. (Examiner Staff

Columbian School sews i costume for

Photos

4 puppet_character sie uses to help

Increasing Reading Skills
Title Il Program's Goal

Eperaa v the readig skills
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ol the Independivee schonl
district

Faghty elgh' kindergarter
and nrst crade feachers took
pittt o the prostann swhich

imcluded tath pubie and
private school “eache s
Dr  dahn Shirk vom the

Unrversity af Missour . Kansas
City sand e reason tor the
course  was et the best
chance ot steceess e
prevention amt correchion

patentidd readire ditiealties
depends on ecart detechion

Because the teacher -
almost constan o ntact sith
‘he students, she s the v
detecting  probable ahine

taiture and dogg ~ oeth my
about 1t The
designed to o help
recogimze dragnos:
readmg probienis
Interspersed
Are i aeries of
fhae T,

Cooe'stee
teadchie s
and rreat

the conrse
orkshops
lll.lkt‘

whith choet -

paarspuliatine ems (o be used
i b cliassroor:

Class sessions have mcltuded
visit s Irom medical personnet
carly chinldhood development

N pet ind learnmg
disanitre s experts These
P have aven teachers
e ool B Tolmaiion

oo e npgt chiddrer and many
feohmiques lor werking with
o c'nla

vhe  progeci covered o
aeas of study and work
pross motor skills, hne motaor
shitle, coeaal discrmrinition
Shidds vistal vaersony kel
andhrory fiserprnation shills

abdirons blending: and

wequencing skills, auditory
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prehension  skills,  language
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and social and emotional
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the ease o difficulty  with
which they learn to read will
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