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ABSTRACT '

The backzround of this abstract is the involvement of
Western Kentucky University in an evaluative study designed to
determine the feasibility of implementing a model such as the one
desoribed in Sandefur's "An Tllustrated Model for the Evaluation of
Teacher Education Graduates." The purposes of the study are as
follows: (a) to aid faculty and administrators concerned with teacher
preparation in making decisions pertaining to curriculum evaluation
and development and (b) to test the feasibility of conducting the
evaluation model with the scope and complexity as suggested, Selected
student teachers were analyzed and observed by means of specific
neasutement instruments., The abstract describes the methods and
procedures of the study including theesreplanning phases, the
selection of subjects, instruments used, the training of observers,
the collection of data, and data analysis. (JA)
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Introduction

There is growing agreem&nt among educational researchers, professional
eéducators, and members from the lay communi ty thatrteacher preparation

pertinent research be conducted to ensure the contfnued mprovement
of teacher competency, Questions are being asked that wi) require instit-

especially in terms of thetr product - the teacher,

This problem has been emphasized in the Recommended Standards for
Teacher Education, Standard 5,1 states, "The institution conducts « well-.
defined plan for evaluating the teachers it prepares.” With the ful.
fillment og this s%gndard n mind Sang;fgr duthored a ?on@graph entitled An

ated Mode] for the Evaluatio 2acher Education Graduates, S

[1lustrated Mode Aluation of Teachep

model has provided ematic approach to the evajuat on of teache

education programs that allows for the improvement of such programs and that

meets the spirit fntended by Standard 5.1 of the Recommended Standards,

Through extensive review of related research three generalizations

as 0 what const{tutes good teaching and a good teacher emerded. These

major general!zations were:
Good teaching uti11zes maxima) fnvolvement of the student in direct
experiential situations,

. @ood teaching eéncourages maximal "freedom" fop the student.

» Good teachers tend to exhibit {dentifiable personal traits broadly
characterized by warmth, a democratie attitude, affective awareness,
and a personal concern for s tudents,

Evaluative instruments were recommended by Sandefur on the basis of their
proven worth as research tools and how well they related to the afore
mentioned generalizations.

Sandefur further suggested that teacher pregaration programs be evaluated
by observable evidence ob ained from practicin eachers. This evaluation
should start while the teachers are sti11 in the preparation program and
continue into the field,

Western Kentucky University 1is engaged in an evalyative study des{gned
to determine the feasibility of implementing such a model. The {nitial
phase in the ﬁreparation program 1s concentrated on the student teaching
experience (Phase 1) and wit subsgquent phases deaiing with the same <ybjects
a8 first (Phase 2), third (Phase 3 and fifth (Phase 4) year teachers. As
11ustrated 1n the chart below;
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’ S$andefur, J.7,, "An I1lustrated Model for the Evaluation of Teacher
Education Graduates," A réport prepared for the AACTE Commission
on Standards,, American Association of Colleges for Teacher Education,
Washington, D.C, September, 1970, '
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Purposes

Methods and Procedures

The purpose of this section is to provide a detailed description of the
prodecures followed in collecting the data utilized in this study,

Pre-Planning

Numerous preliminary planning sessions were held concerning the conduct
of this study with the Dean and Assistant Deans of the College of Education
and with Department Heads and varfous members of the Secondary and Elementary
Education Departments, Support for the study and suggested procedures were
solicited and obtained durin these meetings., A time schedule was prepared
to include deadlines for act vities critical to the conduct of this study,
This schedule was adhered to throughtout the study. '

Additionally an advisory committee was selected by the researcher to aid
in initial planning and to make recommendations. concerning administrative
details. This committee was composed of members from various departments with-
in the College of Education. Especially helpful were faculty from the
Counselor Education Department and School Administration Department. The
Counselor Education Department provided expertise in the administration and
interpretation of the F-scale. The School Administration Department proyided
valuable assistance in the project administration proceedings and initial
contact with schools.

Selection of Subjects
The population for this study was defined as those student teachers
who met the following criteria:
1. The student will enter practice teaching during the second bi-term
of the spring semester,
2. The student plans to teach in Kentucky prior to graduation.
3. The student must have been a resident of Kentucky at least one year
prior to entering Western Kentucky University,
4. The student must agree to voluntarily participate in this study.
Each prospective student teacher for the second bi-term for the spring
semester was given a questionnaire containing the above four criteria, The
majority of the questionnaires were distributed compieted and collected at a
meeting held for student teachers during the second week of the $pring semaster.
At this meeting the purpose of the project and the ftems of the questionnaire
were exnlained. '




A stratified random sample of 40 stydents was obtatned for the population
defined by the above arameters, Stratification was based on type of teaching
certificate sought, wenty subjects for each strata, sscondary and elementary
education majors, were selected, A table of random numbers was used to eénsure
randomness,

Subjects for subsequent phases are comprised of those participants in -
Phase 1 who are employed as teachers in Kentucky. A questionnaire is sent
to each participant of Phase 1 in September to obtain the information concerning
the teaching status of the respondent. '

Instruments '

Instruments and records used for data collection consisted of five general
types: a questionnaire, personality scale, rating‘scales, direct classroom
observational systems, and transcripts of subject's grades. These instruments
were selected on the basis of theip (a) merit as a research tool, (b) contri-
bution of the data obtained to the objectives of the study, (¢) ease of admin-
istration, and (d) availability for obtaining the required data. In the
following paragraphs a description of each instrument utilized will be given,

The Career Base Line Data Questi nnarie was prepared by the researcher
to obtain career base Tine data not readiTy available from other saurces. Items
were included that provided information concerning demographic data, profess-
fonal data, and school and professional activities participatfon. "F{11-
in-the-blank" and “check-the-appropriate-response" type of items were con-
structed to facilitate subject completion of the uestionnarie.

A complete Transcript of Grades for each subject was obtained from the
Registrar's Office at the end of the semester, Grade point averages(GPA)
were computed for the subject's major(s), minor(s), professional- education
course work and total grade point average on a 4.0 scale. Thefr student
teaching grades were recorded but were not included in the professional
education GPA.

The F-Scale, forms 45 and 40 developed by Adorno and others, was the
personality scale used to measure individual prejudices and antidemocratic
tendencies. This 28 item scale refers to opinions regarding a number of
social groups and issues about which some people agree and others disagree,
Respondents rated each item on a scale for +3 to -3 but the scale was scored
~ for coding purposes as shown:

*+3 = strong support (coded 7) -3 = strong support (coded 1)
*2 = moderate support (coded 6) -2 = moderate support (coded 2)
*+1 = s1ight support (coded 5) =1 = slight support (coded 3)

Each subject's cooperating teacher during Phase 1 and the subject's
administrator and peer teachers during subsequent phases, are asked to complete
the Teacher Evaluation b¥PeeréSu$ervsor. his rating scale was derived
-from"??buity eva%uafion orms designed at,Kansas State Teacher's College.

This form allowed for the subjects to be rated concernin three matters of
administrative decisions and four areas of teacher behavior.

The Student Evaluation of Teaching(SET), developed by Veldman and Peck,
was uiilized to obtain ratings from pupils concerning five dimensfons for
teacher behaviom. Veldmen degcribes these dimensions as friendly and cheerfuly
knowledgeabl@ and poised; lively and interesting; fipem control; non-directive.
The SET enabled data to be obtained from pupils of subjects teaching grades
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three and above if questions were read and explained by the proctor in the
Tower grades,

The Classro m Observation Record, developed by Ryans, was used to assess
four djmensj Pupil behavior and eighteen dimensions of teacher behavior,
Each dimension of pupil and teacher behavior was carefully described and defined
in a glossary which accompanied the recording form, A seven scale interval
- Was used to rate each of the pupi] and teachen behavior. The observers ¢ircled
the appropriate rating for each dimension immediately after each observation.

4 category Interaction Analysis § syel was utilized to record observed
classroom behavior.” This system was a combination of Flander's and Hough's
systems if interaction analysis, Nine categories of teacher talk, two
categories of student talk and three non-verbal categories were used by
observers to record classroom behavior. The observer recorded a numarical
value corresponding to a particular category every three seconds or every time
the category changed, Thus, an objective record was obtained of the verbal
~interaction occurring the the classroom. Two 20 minute observatfons per
subject were recorded. Frequencies for each category were tallfed.and ten
measures of classroom behavior were obtained, Ratios were obtained for in-
direct to direct teaching, student talk to teacher talk, student questions
to student response, silente to total, lecture to total, student talk to total,
teacher talk to total, indirect to total, and direct to total.

Training of Observers

A team of four observers was atilized for data collection. An outside
consultant was employed to conduct a congentrated three day training session
approximately six weeks prior to collectina data, Additiona11y.,b1-week1y
practice sessions were held to improve techniques 1n use of the Classroom
Observation Record and Interaction Analysis, Audio tape recordings, video-
tap? gecordings, films and 1ive observatfons were utilized during the training
period.

Reliability coefficients were computed at two week intervals to provide
a progress check on {Ater-observer reliability. A final reliability check
was made two days prior to the firgt scheduled observation, Specially selected
audio tapes, video tapes and films were employed to determine observer re-
liability. The Scott coefficient was used to determine inter-observer
reliability for a twenty-minute interaction analysis recording session., An
inter-class correlation technique was used to determine the intercorrelation
of ratings on the Classroom Observation Record, It was recommended that
an inter-observer reliability coefficient for observational instruments be at
least .75,

Collection of Data

Initial data were collected during a special meeting attended by the
subjects. A detailed explaination of the procedures of the project was
presented to the subjects and a guestion and answer period followed.
During the presantation of procedures, 1t was stressed that all individuals!
data would be kept 1n strict confidence. The fnitfal data collection
1nclu?ed the administration of Career Base Line Data Questionnaire and the
F-Scale,

Administrators in the various school districts where the subjects were
employed as teachers were made aware of the project and their permission was
obtained for observers to enter the required classrooms. This was accomplished
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With the help of four faculty members from the Department of School Administration
Within the College of Education. These gontacts were made approximately :
two months prior to observers‘entering cYassrooms, The cooperatin teachers
in Phase 1 were also contacted prior to the observation of the student teachers
to obtain theip permisssion and explain the project to them. Tentative times
were agreed upon when the student teacher would be in a teaching situation,
During subsequent phases the teachers were contacted by telephone approximately
two months prior to the planned visitation period,
During each phase two observations are made during the schedyled time
period. Both observations are of the same ¢lass and at the same time of day.
twenty minute interaction analysis recording and ratings from the Classroom
Observation Record are obtained at each observation. The observer begins the
interaction analysis fiye to ten minutes after the class has started, ‘he
ET is administeped during the second observation, during the last ten minutes
of ¢lass time. The Teacher Evaluation by Peer/Supervisor is completed by
cooperating teachers for Phase 1 and administrators and peer teachers for
subsequent phases during the last observation per{od.

Data Analysis

Descriptive statistics were computed from data obtained during each
phase. Means, standard devia ‘ ited,
Intercorrelation matrices for selected varfables were established, These
statistics were found for the total sample and also for the strata elem-
entary and secondary subjects. Cycle 1 Phase ) and Cycle 2 Phase 1 were
also combined and descriptive statistics obtained,

A repaated measures desfgn was used to measure any signfficant change
in subjects from Cycle 1 Phases 1 and 2, An analysis of variance was done
on Cycle 1 Phase 1 and Cycle 2 Phase 1 subjects to determine differences,

1f any, between the two groups.




