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rationale, objectives, learning activities, and evaluation procedures
are presented for specific topics in the areas of the nature of
learning, planning, teaching, knowledge of curriculum, diagnosis and
evaluation, the self as teacher, and technical writing. Learning
activities include reading, auditory and visual experiences,
observation, and field experiences. Suggested evaluative alternatives
include papers, conferences, seminars, testing, and miniteaching.
(PD)




. A .
p PERSONALIZED APPRORCH

‘o
C Omft‘\'q.m,.- based

o
\\&. | Teacher Kdueation
b?; .
X

§\\\) State Uniun't’fy Oo“cat ot Buffalo

Q
I

C

ww

Aruitoxt provided by Eic:



State University College at Buffalo

Department of Curriculum & Instruction

APACE Program Materials
Third Revision
September 1973

Marion H. Benz
Lois W. Pearson




We Believe

In the dignity of the individual learner

In the concept of individual differences

In the concept of individualizing instruction
In encouraging innovative practices in teaching

In the team approach to instruction in teacher education

That learning in a rich perceptual field will make
possible more diverse hehavior

That the student can make decisions about his own growth
and development

That the teacher education student can be a decision
maker in the classroom setting

That the student needs to develop and operationalize a
sound theory of instruction as a guide to making
decisions

That teaching is a personal encounter with other people

That teacher education students who have engaged in
individualized instruction in their learning experiences
are more likely to individualize instruction for their
students

The APACE Team

Marion H. Benz
Gerald R. McGowan
Lois W. Pearson
Inez M. ‘Ware

State University College at Buffalo
Buffalo, New York
14222




Description of the APACE Program

The translation of commitment into action is being
explored on the campus of State University College at Buffalc.
The APACE Program (A Personalized Appruach to Competency-
based Education) is an emerging program providing an in-depth
experience in elementary school curriculum and teaching.

Designed by a teaching team in the Department of Curri-
culum and Instruction, the program is a twelve credit hour,
one semester program fusing the content and experiences of
Education 202 - The Teaching of Language Arts, Education 301 -
General Curriculum, The Teaching of Mathematics, Science, and
Social studies, and Education 414 - The Teaching of Reading.
The roles and functions of teachers as related to these
courses have been described and competence statements have
oeen defined and made public for study in a packet of learning
plans designed by the team.

The APACE Program focuses on personalizing the teacher
education experience. Student learning is personalized
through increasing tie range of choices and alternatives
from which a student may select learning options. In providing
the student opportunities to select content, learning style,
and modes of evaluation, the student grows in an environment
in which learning bacomes personalized as diversity is
valued. The resulting knowledge, skills, and attitudes are
elaborated and become idiosyncratic as the learner tests out
his beliefs and value position and responds in a unicuely
individual way as a teacher in the field experience.

Presentiy, APACE has these components:

l. A rationale or statement of belief which defines
the commitment of the teadhing team and which provides the
base for the curriculum design.

2. A learning packet of fifty-seven learning plans
which include a core of required objectives from which
students may select in terms of their own learning needs and
interests.

3. 2n organizational pattern which provides for
large and small group instruction, pupil teaming, peer
teaching, seminars, and extensive conference time.

4. An instructional pattern of a teaching team which

functions as a team and not as a departmentalized approach to
instruction.




5. A field experience of five weeks (not consecu-
tive) at the Harry F. Abate Elementary School in Niagara
Fa’]‘.lsi New York. Harry F. Abate School is an open space
school.

6. A six hour, two gsemester in-service course,
Education 530 - Workshop in Individualizing Instruction,
taught by two members of the APACE team for the staff of
Harry F. Abate School.
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APACE - SUCB _ 1.01 - The Nature of Learning

Title: Human Growth and Development

Rationale: A teacher is a curriculum planner, one who seeks to

create conditions for children that will improve
their learning. A teacher cannot thoughtfully con-
sider these conditions without looking at the child
and his total being.

Obijective: The student will:

a) 1Identify and match age-level characteristics
or developmental tasks from his reading with
particular children encountered in the class-
room, and

b) Shggest the implications of these characteristics
for his teaching.

Learn. nq Activities:

l. Observe children in your classroom during the
field expnerience.

2. Related reading:
a) Elkind, DpDavid. A _Sympathetic Understanding

of the Child: Six to Sixteen. Boston:
allyn & Bacon, 1971.

b) Erikson, E. H. lIdentity - Youth and Crisis.
New York: W. W. Norton & Co., 1968.

¢) Gordon, I. Studying the Child in School.
New York: John Wiley & Sons, Inc., 1966.

d) Maier, H. W. Three Theories of Child Devel=-
opment. New York: Harper & Row, Publishers,
1965.

e. Biehler, R. F. pPsychology Applied to Teach-

ing. Boston: Houghton Mifflin Company, 1971,
pp . 90-144 .

£. Havighurst, R. J. Developmental Tasks and
Education. New Ycrk: David McKay Co., Inc.,
1952,

Evaluation: Sign up for a seminar session as soon as you are ready
to demonstrate ycur achievement of the object through
active participation in a discussion.




APACE - SUCB 1.02 = The Nature of Learning

Title: Learning Theory
Rationale: The psychologist Jerome Bruner has had considerable

influence over the elementary school as his concept
of structure has becen épplied to areas of the cur-
. riculum. According to Bruner, "Any subject can be
taught effectively in some intellectually honest
form to any child at any stage of development."

Objective: The student will list the major concepts developed
in the theory of structure as defined by Bruner.

Learning Activitiess'

1. Attend instructional session on Bruner.
2. Related reading:

a) Bruner, Jerome, S. The Process of Education.

New York: Vintage Books, 1953.

b) Biehler, R. F. Psychology Applied t» Teach-
ing. Boston: Houghton Mifflin Company, 1971,
ppo 54-88 .

c) Howe, Michael J. A. Understanding School
Learning. New York: Harner & Row, Publish-~
ers, 1972.

d) Raths, Louis E. Meeting the Needs of Child-
ren. Columbus, Ohio: Charles E. Merrill
Publishing Company, 1972.

e) Communications Research Machines, Inc.
BEducational Psycholoc A contemporary Vview.
De Mar, Callfornia: Ccmmunications Research

Machines, Inc., 1973.

Evaluation: Sign up for a seminar session. Bring your notes
to the session and be prepared to discuss your
findings. '




APACE - SUC3

Title:

Rationale:

Objective:

1.03 - The Nature of Learning

The Self-Concept

A learning theory which is frequently overlooked by
elementary classroom teachers is the phenomonological
school. Theorists 3such as Combs, lMaslow, Rogers and
others, emphasize the concept of the fully function-
ing person. This ccincept of self relates closely

to educational concerns in the affective domain.

The student will be able to suggest five reasons why
the self concent of the child should »oe an area of
concern for tne elementary school teacher and be
able to support his choices by citing evidence from
learning pnlan sources.

Learning Activities:

1. Attend an instructional session.

2. Listen to tapes available in the Instructional
Materials Center (Bacon 118):

a) 1Instructional Dynamics Corp. #312
Building More Adequate Self Conceonts in
Childr~n. Donald Cruickshank and Jeanne Orr.

%) National Education Association. The Child
and His School. John Goodlad.

¢) National Education Association. The RBuman
Side of Learning. Arthur Combs.

3. Related reading:
a) ASCD Yecarbook, Parceiving, Behaving, Becoming.
Wwashington, D.C.: Association for Super-
‘vision and Curriculum Development (NEA), 1962.

b) Allport, G. Becoming. New Haven: Yale
University Press, 1955.

¢) Dinkmeyer, D.C. Child Development - The
Emerging Self. Englewood Cliffs, M.J.: Pren-
tice~-Hall, Inc., 1965.

d) Jersild, A. In Search of Self. New York:
Bureau of Publications, Teachers College,
Columbia University, 1952.

e) Kelley, I'.C. Education for wWhat is Real.
New York: Harper & Brothers, 1947.

f) Iliaslow, A. H. Toward a Psycholoqy of Being.

Princeton, N.J.: D. Van Nostrand Company,
Inc., 1962.




APACE -~ SUCB 1.03 - The Nature of Learning

Learning Activities (continued):
3. Related reading (continued):

g) Rogers, C. Freedom to Learn. Columbus,
Ohio: Charles E. Merrill Company, 1961.

h) Rogers, C. 0On Becoming a Person. Boston:
Houghton iMifflin Company, 196l1.

Evaluation: Sign up for and particinate actively in a seminar
session to demonstrate achievement of the objective.




APACE ~ SUCB

Title:

Rationale:

Objective:

()

1.04 - The Nature of Learning

Self-Concept in the ‘School

Understanding anc¢ implementing ideas about the self-
concept enables teachers to deal with the attitudes,
feelings, and values c¢f learners. This emphasis on
the affective domain brings a humanistic dimension
to the teaching-learning process.

The student will be able to describe in detail at
least four situations in which he has consciously
endeavored to influence a child's self-concept in
a positive way. s

Pre-reguiéife: 1.03
Learning Activities:

Evaluation:

l.

7.

Consider all the ideas you gained through
achieving the objective for 1.03.

Ohserve in classroom.

Use ideas from Toward iMore Humanistic Eéucatigg,
zahorik, J. and Brubaker, D. L. Dubugue, Iowa:
william C. Brown Company Publishers, 1972.

Ask your teacher for curriculum matarials that
deal with self concent and use thesse in your
teaching.

American Guidence Service Inc., Duse Kit D-1
Developing Understanding of Self and Others.
(Butler Curriculum Lab)

Science Research Associates Kit, Pocus on Self-
Development: Stage One - Awareness. (Butler
Curriculum Lab)

Scisnce Researcl Associates Kit, Focus on_Self-
Development: Stage Two - Rasponding. (Butler
Cur:iculum Lab)

Submit your descriptions in writing to the evaluator.




APACE - SUCB ' .~ 1.95 - The Nature of Learning

Title: Readiness for Learning
Rationale: Current research by Ira Gordon at the University

of Florida at Gainesville, brings into focus a new

emphasis on concepts of early learning. Dr. Gordon
questions the validity of the concept of readiness

prevalent in schools which works out of a frame-

work that readinass is what we do to make children
ready for learning.

Objective: The student will be ahle to describe the imnlica-
tions of studies of early learning for both the
cognitive and affective areas of the curriculum of
the elementary school.

Learning Activities:

Related reading:

a) Gordon, I. Studying the Child in_School.
New York: John Wiley and Sons, Inc., 1966.

b) Gordon, I. On Early Learning; The Modifia-
bility of Human Potential. Washington, D. C.:
Assoclation for Supervision and Curriculum
Development (NEA), 1971.

Evaluation: Sign up for a seminar session in which you will
demonstrate achievement of the objective.




APACE ~ SUCB 2.01 - Planning

Title: Identifying Objectives
Rationale: Using behaviorally stated objectives is of assistance

in planning and evaluating learning. A first step
in learning to write behavioral objectives is devel-
oping the ability to recognize and identify such
objectives.

Objective: Given a set of statements, the student will be able
to identify those which meet the criteria for behav-
iorally stated objectives with at least 90% &accuracy.

Learning Activities:

1. Attend instructiornial session.

2. Read Prenmaring Instructional Objectives (Mager,

R. P. Palo Alto: Fearon Publishers, 1962).

This short programmed text provides an excellent
learning opportunity. The self-test will assist
you in determining.your readiness for evaluation.

3. Study the "Basic Ideas" on the reverse of this
sheet.

Evaluation: Schedule an appointment with the evaluator to take
the objective test. If you desire a follow-up
conference, arrange an appointment with Miss Benz.

Note: This objective must be completed by the end of the fifth week -
ofdthe ;emoater as it is a pre-requisite for 2,02, 2.93, 2.04,
an 200 . ’




-2 = . 2.01 - Planning

Basic Ideas ~ Behaviorally Sﬁated Objectives

l.

A behavioral objective is an instructional goal. 1It describes
observable terminal student behavior or a product of such behavio

a. "Terminal" refers to the behavior to be exhibited by the
learner at the end of a neriod of instruction.

b. Examples of behavioral products are a painting, a poem, a
correctly solved problem, etc.

Three criteria are usually required for an instructionally usable
objective:

a. It must state the intended outcome in terms of terminal
student behavior.

b. It must state the important conditions under which the
student will be expected to exhibit the behavior.

c. It must state at least the minimal or the acceptable cri-
teria of performance. '




APACE - SUCB

Title:
Rationale:

Objective:

Pre-requisite:

2.02 - Planning

Behavioral Objectives - Cognitive

A behavioral objective is a statement of what the
learner will be doing when he has successfully com-
pleted a 'learning exmerience. It describes obser-
vable student behavior or a product of such behavior.
When objectives are written in behavioral terms, both
nlanning and evaluating are facilitated. Cognitive
objectives are classified (Bloom) from simple to
complex in relation to mental activities.

The student will be able to write one behavioral
objective at eéach level of the cognitive domain in
each of three of the following subject areas: sci-
ence, social studies, mathematics, reading. all
objectives must satisfy the criteria established

by Mager (Preparing Instructional Objectives, p.l12).

2.01

Learning Activities:

l. vView and listen to Vimcet Associates #1,
Educational Objectives. Get accompanying
Answer Sheet from Instructional Resource
Center attendant.

2, Listen to:

a) Vimcet Associates #121, Criterion-Refer-
enced Instruction in the Instructional
Ragsource Center.

b) Instructional Dynamics Corp. 311, Using

Performance Objectives in the IRC.

3. Related reading:

a) Mager, R. F. Pregarin% Instructional Objec-
tives. Palo Alto, California: Fearon Pub-

1ishers, 1962.

) Bloom, B. S. (Ed.) Taxonomy of Educational
Objectives: Handbook I, Cognitive Domain.

New York: Longmans, Green and Co., 1956.
ON RESERVE - Butler Library.

c) Burns, R. W. New Approaches to Behavioral

Objectives. Dubugue, Iowa: %Wm. C. Brown
CO.. 1972' PP. 22-48.

d) Gronlund, N. E. Stating Behavioral Objec-
tives fgf Claggroom Instructicn. New York:
The Macmillan Company, 1970.




APACE - SUCB

Learning Activities (continued):

3.

)

Ve

Evaluation: Submit objectives in writing to the evaluator.

Related reading (continued):

e)

£)

q9)

Write the behavioral objectives on the basis of

a)
b)

g

2,02 - Planning
(continued)

Kibler, R. J. and Miles, D. T. Behavioral

Objectives and Instruction. Boston: Allyn
and Bacon, 1970.

Mills, B. C. and Mills, R. A. Designin
Instrﬁctional Strategies for Young child-

ren. Dubuque, Iowa: Wm. C.  Brown Co.
Publishers. 1972, Part 2, Section 1,
ppo 53-980

Popham, W. J. and Baker, E. L. Establish-
ing Instructional Goals. Englewood Cliffs,
N.J.: Prentice-Hall, Inc., 1970.

Knowledge of elementary school curriculum.
Observation of lessons during your par-
ticipation.

Viewing of slides ¢n "Behavioral Objectives
in the Instructiornal Resource Center.




APACE - SUCS3

Title:

Rationale:

Objective:

Prerequisite:

2.03 - Planning

Behavioral Objectives - Affective

Affective ovjectives are classified (Krathwohl) and
involve attitudes, interests, values and apprec-
iations. Affective objectives in the elementary
school tend to be global in nature. It is our con-
cern that these objectives be made more specific
and hence more discernible.

The student will: 1) write a total of ten objec-
tives in the affective domain in social studies,
art, or music, (or a combination of these areas),
and classify each objective according to the five
levels defined by Krathwohl:; 2) Write a justifi-
catior for the use of affective objectives in the
elementary school.

2.01

Learning Activities:

l. Attend instructional sessions.

2. View and listen to Vimcet Associates #10, Iden-
tifying Affective Objectives, in the Instruc-

tional Resource Center. Get accompanying Ar-
swer Sheet from IRC attendant.

3. Study outline of affective domain.

3. Related reading:
a) Gronlund, N. E. Stating Behavioral Objec-

tives for Classroom Instruction. New York:
Allyn and Bacon, 1979.

») Tanner, Duniel. Using Behavioral Obijectives
in the Classroom. New York: MacMillan Co.,

1972, Part 2.

Krathwohl, D. R. (Ed.) Taxonomy of Educa-
tional Objectives, Handbook II, Affective

Domain. New York: David McKay To., Inc.,
1964.

Burng, Ricmrd W. New Approaches to Behav-
ioral Objectives. Dubuque, Iowa: wWm. C.

Brown Co.. 1972, pp. 22-48.

Lee, B. N. and Merrill, M. D. Writing Com-

plete Affective Objectives: A Short Course.
Belmont, Calif.: wWadsworth Publishing Co.,

Inc., 1972.




APACE - SUCS 2.03 - Planning
(Continued)

Learning Activities (continued):
1. R2lated reading:

£f) Carin, A. A. and Sund, R. B. Teaching Scienc
Through Discovery. Columbus: Charles E.
Merrill Publishing Co., 1970.

Evaluation: Sign up for a seminar session which will be limited
to four particimants. Bring your list of objectives
and your written justification.




APACE - SUCB

Title:
Rationale:

Objective:

2.04 - Planning

Using Behaviorali Objectives

Behavioral objectives allow the teacher to focus

on the purpose of his instruction and to select
appropriate activities and materials to achieve

this purpose. They provide a basis for ascertaining
what has been learned at the end of the instruction
which indicates accomplishment of objectives or the
need for further teaching.

The student will demonstrate his ahility to develop
behavioral objectives by writing such objectives
(cognitive or affective) as part of every lesson
plan written during the semester.

Learning Activities:

Evaluation:

l. Complete competencies 2.0l1, 2.02, and 2.03. |

Team members will check all lesson plans for evi-
dence of achievement of this competency.




APACE - SUCB 2.05 - Planning

Title: Lesson Planning
Rationale: Planning for instruction requires an understanding

of the children being taught, the learning process,
the curriculum, and teaching strategies. Planning
is a way of thinking. If one learns to think about
teaching in logical and well defined ways, attain-
ment of learning outcomes is more readily realized.
The traditional lesson plan format is one way to

think about teaching. One needs to plan in many

ways to meet the flexibility of today's curriculum.

Objective: The student will produce a written plan, selecting
one of the varied formats provided, for all lessons
taught durirg the semester.

Pre-requisites: 2.01, 2.02, 2.03

Learning Activities:

1. Attend instructional sessions.

2. Take advantage of every opportunity to get to
learn about the children in your classroom soO
that you are able to plan in relation to their
needs, interests, and abilities.

3. View and listen to Vimcet Associates #13,
Teaching Units and Lesson Plans in the Instruc-
tional Resource Center. Get accompanying
Answer Sheet from IRC attendant.

4. vView filmstrips: a) Explaining, Professional
Education Series, BelMort Films in the IRC.
b) Planning a Unit, Professional Education
Series, BelMort Films, in the IRC.

Evaluation: All lesson plans are to be kept in a folder which
'is to be submitted to your advisor twice:

a) Oon the Monday following the third week of
participation.

b) On the Monday following the last week of
participation.

vyour folder will be returned to you at your final
conference on 6.04.

Note: "All plans" means plans for all lessons taught whether they
were required for specific objectives or in addition to thosge
required. If a plan is submitted for evaluation in relation
§olanother objective, a duplicate is to be included in your

older.




APACE - SUCB

Title:

Rationale:

Objective:

2.06 - Planning

Individualizing Instruction Using Task Cards

There are a variety of strategies which a teacher
can use to individualize instruction for elementary
school children. One such technique involves the
use of task cards which are designed to deal with a
specific concept or generalization and allow for
variations in learning style, pace, and ability.

The student will develop a set of task cards re-

lated to a concept or generalization in science,

math, or social studies, which meet the following
criteria:

a) Cards identify objective (or, if science,
state the problem), materials needed,
directions for accomplishing the objective,
and evaluation procedure.

b) Set is extensive enough to provide for
variations in children's ability and learn-
ing style.

c) Vocabulary employed is appropriate for
children working independently.

Learning Activities:

1. Attend instructional session.

2. Examine samples in the "Task Cards" folder in
the Instructional Resource Center, Bacon 118.
(Notice the variety represented in the collec-
tion. This is to indicate that you are not
expected to replicate a model.)

3. Look at the curriculum and talk with teachers
for help in selecting an appropriate concept
or generalization.

4. Locate trade hooks written for children on the
topic you choose.

5. View filmstrips with cassette tape "Modern
Mathematics Activities for Primary Grades" and
"Explorations in Science" (Super 8mm Cartridges)
in the Instructional Resource Center.

6. Related reading:
a) Duna, R. and Dunn, K. pPractical Approaches

to Jadividualized i'nstruction. West Nyack,
N.Y.: Parker Publishing Company, 1972.

b) Stahli D.iand Anzalone, P. ndividualized
Teachin n Elemant:: Schools. West Nyack,
N.Y.: Parker PublIshfng Company, 1970.




APACE - SUCB 2.05 - Planning
(continued)

Evaluation: Submit task cards to evaluator, identifying the
grade or age level for which they were developed.

STUDENTS SELECTING 2.08 WILL COMPLETE THE ABOVE OBJECTIVE BY DEVEL=-
OPING THE TASK CARDS FOR THEIR LEARNING CENTER.



APACE - SUCB

Title:

Rationale:

Objective:

2.07 - Planning

Concept Development

Attaching meaning to abstract symbols is what is
meant by conceptual thought. Concepts are personal
since they grow out of man's own experience. Ex-
perience leads people to develop more precise and
more applicable concepts. Concept development in
social studies is particularly crucial and particu-
larly difficult because many of the concepts are
outside the realm of personal experience of many
children. The concept of mountain held by a child
who has never left Nebraska is different from that
held by a person who lives in Dehver. Concept devel-
opment in the classroom must rest heavily on multi-
sensory approaches to learning that allow the child
to broaden his conceptual base.

After selecting a concept in social studies, the
student will idéntify the materials and experiences
that could be used in developing the concept. and
describe how these would be used with children.

Learning Activitiés:

Evaluation:

l. Attend instructional sessions.

2. Related reading:

a! Frymier, J. R. (ed.) "Concepts and Concept

Learning." Theory Into Practice, Vvol. 10,
April 1971.

b) Beyer, B. K. and A. N. Penna (eds.) Concepts
in the Social Studies. Washington, D.C.:

National Council for the Social Studies (NEA)
197 [ ]

c) PFolder "Teaching and Learning Concepts" by
Baird.

d) Jarolimek. J. Social Studies in Elementary
. Education. New York: The Macmillan Company,
971. '

e) Carin, A. A. and R. B. Sund. Teaching Mod-
ern Science. :Columbus: <Charles E. Merrill
Publishing Company, 1970, Ch. 4.

£f) Estvan, P. J. Social studies in a Changing
World. New York: Harcourt, Brace & World,

Inc., 1968.

Sign up for a seminar session. Bring your lists
with you.




APACE - SUCB

Title:

Rationale:
o®

Objective:

2.08 - Planning

Individualizing Instruction Through the Usec of a
Learning Center .

A growing awareness of the wide range of ability
levels, learning styles, and interests of children
at sny grade level, as well as the desire to develd
more independent learners, has created an increased
emphasis on the individualization of instruction
in elementary schools. As a result, teachers need
to develop a variety of techniques which will alloc
their instruction to become more individualized.

The student will demonstrate the ability to develog
a learning center in social studies, science, or
mathematics, which focuses on a concept. He will
write objectives for the learning center and em-
ploy task cards, at least one instructional tape,
concrete objects to be viewed or manipulated, pic-
tures, books, records, and/or other materials
which will assist the child in achieving the
objectives.

Learning Activities:

l., Attend an instructional session.

2. Examine textbooks and curriculum guides to
assist you in selecting a concept around which
to develop the learning center.

3. Examine books written for teachers in the area
of the curriculum which you have selected.
They can provide a wealth of suggestions for
activities which can be individualized.

4. Locate trade books and other materials which
have been produced for children on the topic
you select.

5. Related reading:

a) Stahl,D.K.and Anzalone, P. Individualized
Teaching in Elementary Schools. West Nyac
N.Y.: Parker Publishing Company, Inc., 19

b) Rapport, V. and Parker, M. Learning Cen-

ters: Children on Their Own. Wwashington,
D.C.: Association for Childhood Education

International, 1979.

¢) Dunn, R. and Dunn, K. Practical Approache

to Individualizin% Instruction. West Nya:
N.Y.: Parker Publishing Company, Inc., 1%



APACE - SUCB

2.08 = Planning
(continued)

Learning Activities (continued):

Evaluation:

5. Related reading (continued) :

d) Forte, I. and Mackenzie, J. Nooks, Cran-
nies and Cornerts. Nashville: Incentive

Publfcations. Inc., l1972.

e) Carin, A. and sund, R. B. Teaching Modern
Science. Columbus: Charles E. Merrill
PublIshing Company, 1970, Chapter 8.

£) COPeland. W. liathemacics and the Elemen-

tary School Teacher. Philadelphia: W.
B. Saunders Company, 1972, Chapter ll.

g) Spache, E. B. Learning Activities for
child Involvement. Boston: Allyn and
Bacon, Inc., 1972. '

You may select either of the following:

a) Advise the evaluator when your
learning center is in use in your
classroom,

b) Advise the avaluator when yousr
learning center is complete and a
date will be astablished at which
time you will present your center
to other participants in APACE.

Evaluation will be based on the value of the
selected activities in relation to the objectives,
appropriateness for children of differing ability,
learning rate, and learning style, and provision
for independent pursuit of learning (without
asking questions of the teacher).
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Title:

Rationale:

Objective:

Learning Activities:

Evaluation:

2.09 - Planning

Effective Use of Films and Filmstrips

Using a good film or filmstrip can be an excellent
teaching technique and result in a good learning
experience for children. To achieve this takes
careful planning on the part of the teacher as it
requires much more than placing the £film on the
projector and having children view it.

The student will demonstrate his knowledge of effed
tive techniques in the use of a film or filmstrip

by describing in detail how he would use a selected
£film or filmstrip in his classroom.

1. Attend instructional session.

2. Select a topic from the science or social stud-
ies curriculum at the grade level to which you
have been assigned.

3. Choose an appropriate film or filmstrip from
the Film Library in the Communications Center
(you will nsed a signature from one of the
team) or a filmstrip available at your school.

4. Belated reading:

a) Victor, Edward. Science for the Elementar
School. New York: The Macmillan Company,

b) Dale, Edgar. Audio-Visual Materials in
Teaching. New York: The Drydon Press, In
1946, pp. 192-197, 488-498.

Submit in writing to the evaluator. Evaluation
will be based on your ability to describe effectiv
techniques. It is assumed that your description
will reflect ideas such as those mentioned in Vic-
tor and Dale.

Please include a statement of your objectives for
the lesson which includes the film or filmstrip.
If a filmstrip is used, submit it with your writ=
ten material if at all possible.
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Title:

Rationale:

Objective:

3.01 - Teaching

Analyzing Teaching Incidents

Many incidents which arise while teaching may
not occur in a pre-service teacher's participa-
tion or student teaching experiences. It is
helpful to have had an opportunity to deal with
such occurrences prior to meeting them in real
life. Simulation materials have been designed
to present critical teaching incidents which
involve written analysis, discussion, and role-
playing. This provides an opportunity to think
about alternative courses of action which might
pe taken when similar situations arise in the
elementary school.

The student will be able to suggest alternative
courses of action in dealing with critical
teaching incidents presented through the use of
simulation materials.

Learning Activities:

Evaluation:

1. Attend an introductory session at which the
simulation materials will he presented and
the setting describded.

2. Attend a series of seven seminar sessions

at which teaching incidents will be discussed.

3. Required preparation for seminars: For
two days preceding each seminar, incident
descriptions (written or filmed) will be
available in the IRC, Bacon 118, together
with response sheets to be completed after
consideration of the incident.

NOTE: The incidents dealt with in these simu-
lation materials relate to a self-
contained classroom and, therefore, may
be quite different from those which you
will experience in your participation.
They may be very relevant, however, in

relation to your future teaching experiences.

Yyou may submit suggestions for incidents
which you would like the group to analyze.

Based on active participation in seminars.
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Title: Discovery Learning
Rationale: In recent years much stress has Seen placed on the

active involvement of children in the learning
process, particularly to develop inquiry skills.
Science and math offer many opportunities for learn-
ing through discovery.

Objectives: The student will provide a discovery experience in
science or math for children in his classroom.

Learning Activities:
l. Related reading:

a) Carin, A. A. and R. B. Sund. Teachin
Modern Science. Columbus; Charles Merrill
Publishing Company, 1970, Ch. 4-7.

b) Underhill, R. G. Teaching Elementary
School Mathematics. Columbus: Charles
E. Merrill Publishing Company, 1972, pp.
34-40.

¢) Kersh, B. Y. "Learning by Discovery: In-
structional Strategies."” The Arithmetic
Teacher, 1965, pp. 414-417.

d) Kersh, B. Y. "The Motivating Effect of
Learning by Directed Discovery." Journal

of Educational Psychology, 1962, pp. 65-71.

e) Grossnickle, F. E. and J. Reckzeh. Dis-

covering Meanings in Elementary School Math-
ematics. New York: Holt, Rinehart and Win-

ston, Inc., 1973, ch. 2-3.

2. Examine the various lessons in ESS, SCIS, S-APA
or other science approach programs (see 4.04).

Evaluation: Submit your plan and evaluation to the evaluator
or invite a team member to observe your lesson and
provide the observer with a copy of your plan before
you begin the lesson.
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Title: Interest Centers
Rationale: Interest centers provide opportunities to extend the

classrxoom environment and allow children to explore,
discover, and experiment as they interact with the
variety of instructional materials housed in a center.
The focus of the center may be thematic, it may focus
on a given conept such as electricity or magnetism,

or it may be experimenting with media. Multi-sen-
sory materials are ‘crucial for it is what is in the
center that makes the difference.

Objective: The student will assemble materials and organize
an interest center to be used by the children with
whom he is working.

Learning Activitias:

l. Review slide-tape program "Interest Centers."
APACE, 1973.

2. Related reading:

a) Rapport, V. and M. Perker. Learning Centers:
Children on Their Own. Washington, D.C.:
Association for Childhood Education Inter~
national, 1970.

b) Garrison, E. L. Individualized Readingq -
Self-Paced Activities. Dansville, N.Y.:

Instructor Publications, Inc., 1970. (But-
ler Library)

c) Voight, R. C. Invitation to Learning - The

Learning Center Handbook. Washington, D.C.:
Acropolis Bcoks, Ltd., 1971.

d) Primary School Portfolio. Washington, D.C.:
Association for Childhood Education Inter-
national, 1968. (Butler Library)

e) Forte, I. and J. Mackenzie. Nooks, Crannies
and Corners. Nashville, Incentive Publica-
tions, Inc., 1972.

f) stahl, D. K. and P. Anzalone. Individualized
Teaching in Elementary_Schools. West Nyack,
N.Y.: ' Parker Publishzng Company, Inc., 1970.

g) folder "Interast .Canters in Informal <Class- .
rooms".

Evaluation: Inform the evaluator when your center is operational.
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Title: Value Clarification
Rationale: Raths has suggested that some children's problems

which are attributed to em>tions actually result
from value disturbances. Persons with unclear
values lack direction for their lives and lack
criteria for choosing what to do with their time
and energy. The value clarifying procedures devel-
oped by Raths and his assoc'ates have helped many
children to become more purposeful, more: enthus-
iastic, more positive, and more aware oY what is
worth striving for.

Objective: The student will demonstrate his knowledge of value
clarifying strategies and the ability to use them
with children, by selecting two strategies described

in Values and Teaching and using them on two separ-
ate occasions.

Learning Activities:
l. Attend an instructional session.

2. Develop an understanding of the valuing process,
strategies for value clarification, and the
teacher's role in the process, as presented by
Raths, Harmin and Simon in Values and Teachin
(Columbus: Charles E. Merrill PublIshing Com-
pany, 1966).

3. Discuss with your cooperating teacher various
strategies which you might use in order to
. select two which are particularly appropriate
for the children who will be involved.

Evnluation: Sign up for a seminar session in which you will be
able to describe the strategies used, how they fit
into ongoing instruction, your analysis of the ex-
perience, and your feelings about the value of
value clarification in the elementary classroom.
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Title:

Rationale:

Objective:

3.05 - Teaching

Experience Charts in the Teaching of Reading

Experience charts are one way to teach beginning
reading. Functioning out of the premise: What I
hear I can say: what I say I can read:; what I read
I can write, this apnroach teaches children to read
using their own language.

The student will develop wia experience chart with a
group of children as the result of a
shared activity and use it in a follow-up reading
leseon.

Learning Activities:

Evaluation:

1. Listen to instructional tape with accompanying
slides in the Instructional Resource Center
(Bacon 118).

2. Related reading:
a) Lee, D. and R. V.Allen. Learning to Read

Through Experience. New York: Appleton-
Century-Crofts Co., 1953.

Experience Charts with Children. Columbus:
Charles Merrill Books, Inc., 19255.

¢) Spache, G. and E. Spache. Reading in the
Elementary School. Boston: Allyn and
Bacon, Inc., 1939.

d) stauffer, R. G. The Langquage Experience

Approach to the Teaching of Reading. New
York: Harper & Row, Publishers, 1970.

b) Nerbovig, M. and V. R. Herrick. Using

Sign up for a seminar session at which you will

discuss the language experience approach to the

teaching of reading. Submit your chart, together

with plan and evaluation of the lesson in which

the completed chart was used, to the evaluator at

the seminar sesgssion.
|
|
|
|
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Title:

Rationale:

Objective:

Evaluation:

3.06 - Teaching

Instructional Games

Games, if carefully planned, can provide meaningful
practice for children and can be used successfully
on au individual basis or in small groups. Commer-
cial games are available but teachers can devise
inexpensive games which are appropriate.

The student will construct at least five games which
will be used in the elementary school classroom to
provide practice for developing specific skills. At
least one of the games must be an original design.

Learning Actiyities:

l. View and listen to "Teaching Reading with Games"
(Bailey Films, Inc.) in the Instructional Resour
Center.

2. There is a wealth of material on instructional
games. The following list identifies only a few
of these sources:

a)

b)

c)

d)

e)

£)

g)

h)

Zintz, M. The Reading Process.

Russell, D. and Karp, E. E. Recading Aids
Through the Grades. New York: Teachers
College Press, Columbia University, 1963.

Herr, S. E. Learning Activities for Reading

Dubuque: wWm. C. Brown Company, Publishers,
1961. '

Smith, J. A., et al (eds.) Independent
Learning Activities. Albany: Capital Area
School Development Association, SUNY, 1958.

Stahl, D. K. and P. Anzalone. Individualize

Teaching in Flementary Schools. West Nyack,
N.Y.: Parker Publishing Company, Inc., 1970

Bloomer, R. H. Skill Games to Teach Reading
F. A. Owen Publishing Company, 1964.

Reading Activities for Middle Graders. Bosto
Ginn and Company.

Let's Play a Game. 3oston: Ginn and Compan

Submit a brief description of each game with a list
of skills for whi~h i{ was designed. Provide the
evaluator with » acte telling when your games will b
in use in your classroom. -
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Title:

Rationale:

Objective:

3.07 - Teaching

Critical Reading skills

An increasingly important goal of the curriculum
is the developmeni of critical readers. 1In today's
world, mass media is constantly bombarding man with
information which needs to be assimilated and eval-
uated. The skills which will permit such a critical
evaluation should be taught on a continuing basis
throughout the elementary school.

The student will demonstrate his ability to plan and
teach a lesson on critical reading.

Learning Activities:

Evaluation:

l. Complete 4.09.
2. Related reading (one source will not be adequate):

a) 2Zintz, M. V. The Reading Process. Dubuque:
Wm. C. Brown Company Publishers, 1970, ch.
10.

») Harris, L. A. and C. B. Smith. Reading
Instruction Through Diacnostic Ieaching.
New York: Holt, Rinehart and Winston, Inc.,
1972, Ch. 14.

c) DeBoer, J. J. and M. Dallman. The Teaching
of Reading. New York: Holt, Rinehart and
Winston, Inc., Ch. 3A, G5B.

Submit lesson plan and your evaluation. If you used
materials which played an important role in the
lesson, please submit them.




APACE ~ SUCB

Title:

Rationale:

Objective:

Learning Activities:

3.08 - Teaching

Directed Reading Lesson

A large percentage of elementarv schools use basal
readers as part of their reading program. The
teachers' manuals for these basal series provide
great assistance for the beginning teacher. If they
are followed rigidly, however, they can become rou-
tine, boring, and irrelevant for a particular group
of children.

The steps in a directed reading lesson provide a g
outline of procedures. An effective teacher of read
ing understands the purpose behind each step and
varies his technique from lesson to lesson.

The student will teach a directed reading lesson
after preparing in the following manner:

1. Select a story from the basal reader and

a) 3uggest three different techniques for in-
troducing the vocabulary, two of which use
words in context. ‘

b) Two different approaches to developing back-
ground for the story. (If you did this
simultaneously in a), it need not be repeat

c) List four possible purposes for silent
reading.

d) 1Identify four purposes for oral re-reading.

e) Design at least six thought-provoking ques-
_tions which could provide the focus for a
discussion of the story.

f) Suggest three follow-up activitites which
could de used to extend children's interest
in the topic.

2. Make selections from the alternatives and pre-
pare a lesson keeping your students in mind.

1. Related reading (you will undoubtedly need to
read widely in order to achieve the objective):

a) 2intz, M. V. The Reading Process. Dubuque:
Wm. C. Brown Company Fublishers, 1970.
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3.08 - Teaching
(continued)

Learning Activities: (continued)

1. Related reading (continued):

b)

c)

d)

£)

g)

h)

i)

3)

Schubert, D. G. and T. l,. Torgerson. Im-

proving the Reading_Program. Dubuque: Wm.
C. Brown Company Publishers, 1972.

Wilson, R. M. and M. Hall. Reading and the
Elementary School Child. New York: Van
Nostrand Reinhold Company, 1972, Ch. 6, 8.

stauffer, R. G. Directing Reading Maturity
as a Cognitive Process. New York: Harper

& Row, Publishers, 1969, Ch. 2.

DeBoer, J. J. and M. Dallman. The Teaching
of Reading. New York: Holt, Rinehart and
winston, Inc., 1970.

Ekwall, E. E. Locating and Correcting Read-
ing Difficulties. Columbus: Charles E.
Merrill Publishing Company, 1970.

-D2ighton, Les C. Vocabulary Develooment In
the Classroom. New York: ‘The Institute o

Language Arts, Teachers College, Columbia
University, 1959.

Gray, William S., A. Sterl Artley, et al.
Developing Children's Word-Perception Power,

Grades 1-3. Chicago: Scott, Foresman &
Company, 1954.

Deighton, Lee C. Vocabulary Development.
New York: The MacMillan Company, 1964.

Feldmann, Shirley C. and Kathleen K. Merrill.

More Ways to Read Words. New York: Teachers
College, Columbia University, 1959.

Evaluation: Submit the final plan and your evaluation, together
with the alternatives developed in the planning

stage.

You may want to ask the evaluator to observe

your lesson and provide feedback on your
techniques.
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Title: Listening
Rationale: The student spends about 45% of each day receiving

communication through listening. Skill in listening
is, however, often taken for granted. Bzcause of
its close relationship to reading amd other signif-
icant activities both in and out of school, listen-
ing should receive instructional attention in the
classroom.

Objective: The student will provide at least three experiences
designed to increase the listening skills of one
or more children in his classroom, and be able to
sugpoit the teaching of listening in the elementary
school.

Learning Activities:
l. Related reading:

a) Assessment of Listening Skills, Part I,
Inservice Reading Resource Kit, Package 1IV.
Albany: The State Education Department.

, b) Strickland, R. G. The Lanquage Arts in_the
Elementary School. Lexington, Mass.: D.C.

Heath, 19869.

c¢) Tiedt, Iris and S. W. Tiedt. Contemporary
English in the Elementary School. Englewo~d
Cliffs, N.J.: Prentice Hall, Inc., 1957.

d) Russell, David and Elizabeth F. Russell.
Listening Aids Through the Grades. New York
Teachers College Press, Columbia University,
1959.

e) Donoghue, Mildred R. The Child and the
English Language. Dubugue, Iowa: Wm. C.
Brown and Co., 1971l.

£) Burns, Paul C. and Leo Schell. Elementary

School Language Arts: Selected Readings.
Chicago: Rand McNally and Co., 1969.

g) Burns, Paul C. and Betty L. Broman and Al-
berta L. Lowe. The Language Artg in Child-
hood idggation. Chicago: Rand McNaIly and
Co., 1966.

2. Listen to the tape Listening 3kills (APACE).

3. Review Troll Associates filmstrip kit Sights and
Sounds. (Butler Curriculum Lab PZ 10 S55).
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Evaluation:

3.09 - Teaching .
(Continued)

Sign up for a seminar at which you will:

a)

b)

provide reasons why you believe listening .
should be taught in the elementary school.

describe the listening activities you
provided for children.




"
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Title: Oral Expression
Rationale: Research draws a clear relationship between oral and

written language. The child with a rich oral vocab-
ulary is usually more skillful in reading and writ-
ing experiences in the elementary school. In add-
ition, skillful use of oral language seems to have

a decided relationship to the way a student sees
himself as a fully functioning person. The teacher
who supports these notions provides many experiences
with poetry, literature, story-telling, and drama.

Objective: The student will demonstrate his ability to organiz
and provide an experience to develop oral expressio
abilities of children.

Learning Activities:
1. Attend instructional session.

2. Select an activity from the three broad areas
which place a student in a situation calling fo
the production of oral language (monologue,
dialogue, drama). These categories are describe
in the "Oral Expression" folder in the Instruc-
tional Resource Center, Bacon 118. If you wish
to use an activity which is not listed, check
with the evaluator.

3. Become thoroughly familiar with teaching pro-
cedures for the activity you select, as well as
purposes for using the activity with elementary
school children, through related reading:

a) Lamb, Pose. Guiding Children's Lanquage
garnir~. Dubuque: Wm. C. Brown Company

Publi: hers, 1971.
b) Andereon, P. S. Lanquage Skills in Elemen-

tary Education. New York: The MacMillan
Company, 1963.

¢) Applegate, M. Easy in Egg;;sh. Evanston,
-Ill.: Harper & Row,. Publishers, 1964.

d) Tiedt, I. and S. W. Tiedt. Contemporarv
Eniligh in the Elementary icgoo . Englewood
Cliffs, N.J.: Prentice Hall, Inc., 1957.

e. Donoghue, M. R. i14 t 1

Language Arts. Dubuque; Wm. C. Brown Com-
pany Publishers, 1971.
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Continued

Learning Activities: (continueAd)
3. Related readings: (continued)
f) strickland, R. G. The Lanquage Arts in the

Elementary School. Boston: D. C. Heath and
Company, 1966.

g) Burns, P. C.,B. L. Broman, and A. L. Wantling.
The Lanquage Arts in Childhood Education.
Chicago: Rand McNally & Company, 1971.

h) Dallman, M. Teaching the Langquage Arts in

the Elementary School. Dubuque: Wm. C. Brown

Company Publishers, 1971.

i) Burns, P. C. and L. M. schell. Elementary
School Lanquage Arts - Selected Readings.
Chicago: Rand McNally and Company, 1973.
Part Three. :

j) Dawson, M. A., M. Zollinger, and A. Elwell.

Guding Lanquage Learning. New York: Har-

oourt, Brace & World, Inc., 1933.

k) Greene, H. A. and W. T. Petty. Developing
Language Skills in Elementary Schools.
Boston: Alyn and Bacon, Inc., 1963.

1) cChesler, ii. and R. Fox. Role-Playing liethods .
in the Classroom. Chicago: Science Research
Associates, Inc., 1966.

m) Warren Schloat Productions, Inc. Black Poems,
Black Images. (Butler Curriculum Lab).

4. Listen to tapes in the Instructional Resource
Center, Bacon 1l18:

a) Poems for Children, Carl Sandburg. (LP)

b) You Read to M2, I'll Read to You, John Ciardi.
(LP;

5. Obtain "Choral Speaking" handout from the Instruc-
tional Resource Center, Bacon 118.

Evaluation: Submit plan and evaluation.
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Title:

Rationale:

Objective:

3.11 - Teaching

Written Expression

When dealing with written expression, it is impor-
tant for the teacher to keep in mind the relation-
ship that exists between oral and written language.

The purpose in creative writing differs from the pur
pose of functional or practical writing. Creative
writing focuses on imagination, curiosity, and per-
ception. Functional writing focuses on its ability
to communicate a message.

The student will demonstrate the ability to provide:

a) an experience related to either functional or
personal (creative) writing which will increase
children's skill in written expression and

b) appropriate responses to the children in rela-
tion to their writing.

Learning Activities:

l. Attend instructional session.
2. Related reading:

a) Anderson, P. S. Lanquage Skills in Elemen-
tary Education. New York: The MacMillan
Company, 1964.

b) Applegate, M. Easy in English. Evanston,
Ill.: Harper & Row Publishers, 1964.

c) Applegate, M. Helping Children Write.
Evanston, Ill.: Row, Peterson and Company,
1954.

d) Burrows, A. and D. C. Jackson and D. O.
Saunders. They All want to Write. New York
Holt, Rinehart and Winston, 1964.

e) Dallman, M. Teaching the Language Arts in
the Elementary School. Dubuque: Wm. C.

Brown Company Publishers, 1971.

f) Greene, H. A. and W. T. Petty. Developin
Langquage Skills in the Elementary Sc.ool.
Boston: Allyn and Bacon, Inc., 1943.

g) Lamb, Pose. Guiding Children's Language
Learning. Dubuqus: Wm. C. Brown Company
Publishers, 1971.
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Continued

Learning Activities: (continued)
2. Related reading: (continued)

h) Petty, W. T. and M. E. Bowen. Slithery Snakes

and Other Aids to Children's Writing. New
York: Appleton-Century-Crofts, 1967.

i) 'Strickland“ R. G. , The Language Arts in the

Elementary School. Bogton: D. C. Heath and
Co., 1939. SR

j) Tiedf. I. and S. W. Tiedt. contemporary
English in the Elementary School. Englewood
Cliffs, N.J.: Prentice Hell, Inc., 1967.

k) walter, N. W. Let Them Write Poetr¥. N;w
York: Holt, Rinehart and Winston, 1962.

l) warren Schloat Prédubtions. Inc. Black Poems;
Black Images. (Butler Curriculum Lab).

3. Listen to tapes in the Instructional Resource
Center, Bacon 118:

a) Poems for Children, Carl Sandburg. (LP)

b) You Read to Me, I'll Read to You, John
Ciardi. (LP

Evaluation: . -+ Arrange an appointment with the evaluator at which

" you will submit plan, evaluation, and papers with
our responses to the children. This should be held

within two days of the lesson so that papers may be

returned to children without undue delay.
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Title:
Rationale:

Learning Activities:

.. .certain principles can greatly increase the teacher'’

3.12 - Teaching

Infiuencing Pupil Behavior

Teachers often use ?roup discipline techniques rathe
than seeking out a child on a cne-to-one basis. Attempts
to affect behavioral change which are made before

the entire class are often ineffective and may caus
a ripple effect which can create more problems than
they eliminate. Although there are no precise tech-
niques which can be used by all teachers with all
children in all situations, the ability to apply

success in influencing behavior.

On three separate occasions, the student will demon-
strate the ability to follow a course of action
appropriate to the procedures of reality therapy or
the principles stated by Baker when attempting to
influence pupil behavior.

It is recommended that you become familiar with bo
reality therapy and Baker's principles so that you
can choose the approach which you feel is more apprg
priate for you.

l. Reality therapy:

a) Baird, H. and F. B. Rich. Teacher Pupil
Relations, A Progqrammed Text. Dubuque:
Kendall/Hunt Publishing Company, 1971.

b) Read "Reality Therapy" folder on file in th
Instructional Resource Center which include

a self-test to help you determine your unde
standing of this strategy.

¢) Listan to Brigham Young University tape
Reality Therapy. Get accompanying response
sheet from Instructional Resource Center
attendant.

2. Work through the Vimcet Associates filmstrip-
tape program =15, Discipline, by Eva L. Baker.
Accompanying work sheet is available in the In-
structional Resource Center.

3. Observe children's classroom behavior. Think
through the course of action you might follow i
dealing with any problems.
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Continued

Learning Activities: (continued)

4, Discuss alternative courses of action for var-
- ious problems with fellow students.
zgégluitiog: Sign up for a seminar session. Submit written de-
c , scriptions of the problem and the course of action
¢ you followed in aach of the three situqtions.

NOTE: Listen to NEA tape The Effect of School Failure on the Life
of the Child. W. Glasser, Part I and II.
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Title:

objécﬁgggif

3.13 - Teaching

Good Questioning Practices

Questioning plays a major role in teaching as it
is the most frequently used teaching strategy.

Renearch indicates that teachers ask questions at
the rate of two or three per minute and sometimes

even more. Tsachers need to he aware of techniques

that will make their questioning more effective.

These are skills which can be developed by any teach

er who is willing to practice using them.

"". The student will:

a) demonstrate the ability to utilize at

least five good questioning practices while

teaching a lesson, and

b) identify the practices used.

Learning Activities:

l. Attend an instructional session.

2. View the Professional Education Series f£ilm-
strip Asking Questions, Bel-Mort Pilms, in the
Instructional Resource Center (Bacon 118).

3. Listen to one or more of the audiotapes on file
in the Instructional Resource Center (Bacon 118)

and analyze the questioning practices used by
the teacher.

4. Practice analyzing your own questioning (using

tapes if possible) or those »f other teachers
you observe.

5. Related reading:
a) Morgan, J. C. and J. E. Schreiber.

Agk Questions. Washington, D.C.: National

Council for the Social Studies, 1969.

b) Carino Ao Aoand Ro Bo sundo V l
Questioning Techniques. Columbus, Ohio:

Charles E. Merrill Publishing Company, 1971,

pp. 30-51.

¢) Groisser, P. How to gﬂg ;hg Fine Art of
g_g_u_tm. Englew Cliffs, N.J.:

U
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(Continued)

Learning Activities: (:ontinued)
5. Related reading: (continued)

d) Houston, V. M. "Improving the Quality of
Classroom Questions." Educational Admin-
istration and Supervision. 1938, 53:?7-58.
(Butler Reserva Room)

e) Klebaner, R. P. "Questions That Teach."
Grade Teacher, 81:75-77, March 1964. (But-
ler Reserve Room)

£) Loughlin, R. L. "On Questioning," The Ed-
ucational Forum, 25:581-582, May 196l.
(Butler Reserve Room)

Evaluation: You may select either of the following:

l. Tape record a lesson and submit the tape and
your analysis of the questioning oractices to
the avaluator.

2. Arrange an observation by the evaluator to be
followed by a conference in which you analyze
your questioning practices. Before you begin
the lesson, give the observer a list of the
practices you will be using.
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Title:

Rationale:

Objective:

3.14 - Teaching

Asking Higher Level Questions

Developing chiliren's ability to think critically
is one of the foremost goals of education today.
Teachers can provide opportunities for their studen
to learn this skill bv asking higher cognitive leve
questions as part of the lessons they teach. How-
ever, studies indicate that teachers tend to focus
their questions on the knowledge or memory level.
They appear to view questioning primarily as a tech
nique to discover whether the child can recall fac-
tual information to which he has been exposed.

Through this learning experience, you will increase
your knowledge of the levels of the cognitive domai
and develop the ability to formulate and utilize
questions at the higher levels.

The student will teach two lessons in which at least
four levels of the ccgnitive domain are represented
in his questioning and at least 50% of all non-

procedural questions asked are above the knowledge
level.

Learning Activities:

l. Attend instructional sessions.

2. Listen to Instructional Dynamics Inc. tape %306

Clagsroom Questions with Donald Cruickshank and
Rcger Cunningham in the Instructional Resouce
Center.

3. Related reading:
a) Bloom, B. S. (ed.) Taxonomy of Educatisnal
Objectives, Handbook I: Cognitive Domain.
New York: Longmans, Green, 1955. (Butler
Reserve Room)

b) Sanders, N. M. Classrocm Questions; what
Kinds? New York: Harper & Row., 1966.

c) Carin, A. A. and R. B. Sund. Developing

Questioning Techniques. Columbus: Charles
E. Merrill Publishing Company, 1971.

4. Listen to one or more of the audiotupes of lesso
available in the Instructional Resource Center.
Classify the questions asked by the teacher.




APACE - SUCB 3.14 - Teaching
Continued

Learning Activities: (continued)

5. Select a lesson topic. Develop an exhaustive
list of questions which could be asked relative
to the topic. 1Identify the cognitive level of
each question and compute the percentage of ques-
tions at each level.

6. Select a list of questions from those available
in the Instructional Resource Center. Identify
the cognitive level of each question, then com-
pare your responses with the answer key.

7. Using the filmstrip, Butterflies and Moths (Eye
Gate House, 72-A),develop a list of questions
representing various cognitive levels which could
be used in a discussion.

8. Select a tapescript of a lesson from those avail-
able in the Instructional Resource Center. After
categorizing the questions, compare your responses
with those on the answer key.

9. Arrange to observe a teacher. List and categorize
the questions asked. ~

10. Teach and tape a lesson. ' Analyze the levels of
questions you asked. Repeat until you are sat-
isfied with your level of competence in asking
higher level questions.

Evaluation: Teach and tape two lessons during your field exper-
ience. Submit tapes to the evaluator with a list of
all nonprocedural questions asked. Indicate the cog-
nitive level of each question and compute the per-
centage of questions at each level.
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Title:
Rationale:

Objective:

Learning Activities:'

EvZluation:

3.15 - Teaching

Individualizing Instruction in Math Through Tutoring

Part of the teacher’s role is working on a one-to-
one basis with children who have special learning
needs. Some children will need more concrets ex-
amples, more direct explanation, and frequent oppor-
tunities for evaluaticn and reteaching. Tutoring is
one way to accomplish these goals.

The student will demonstrate the ability to tutor
an elementary school student using structured tu-
toring procedures.

To achieve the objective, you must:

1. Attend an introductory session which will pro-
vide an explanation of this mini-course.

2. Attend four sessions at which videotaped in-
struction will teach you to use specific tu-
toring techniques. These sessions require
brief preparatory reading.

3. Attend a seminar session at the end of the
mini-course.

4. Plan and teach two lessons following each in-
structional session (a teach and re-teach on
each of the tutoring skills).

5. Audiotape each tutoring session for self-analysi

Based on satisfactory completion of all aspects of
the mini-course.

NOTES: childron should. be selacted who would benefit from tutoring
but who do not have severe leirning problems.

This is designed for children in Grade 3 or above. If you
are assigned to a K-2 class and wish to complete this objec-
tive, you will need to arrange to work with one or two chil-
dren from another classroom.
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riculum - General

Title: Focus on Open Education
Rationale: The concept of the Open School has historical ante-

cedents in the concepts of humanism and progressive
education. Openness, while defined differently in
a variety of settings, is primarily a student-cen-
tered approach to learning and teaching.

Objective: ~ The student will be able to cite sources that:

a) describe the development of open concépts of
education

b) compare the trﬁditional school with the open
school as to philosophy, instructional strategies.
role of the teacher, role of the child, and eval-
uation.

Learning Activities:

l. Listen to tape A Time for Love, A Time for

caring...Focus on Open Education, APACE, 1973,
in the Instructional Resource Center, Bacon 1l18.

2. Listen to tape and view filmstrip Openinqg Class-
room Structure, Vimcet Associates #27, in the
Instructional Resource Center, Bacon 118.

.3. Related reading:

a) Blackie, J. Insile the Primary School. New
york: Schocken Books, 1971.

b) Hunter, E. Encounter in the Classroom. New
York: Holt, Rinehart and winston, Inc., 1972.

c) Rogers, V. R. Teaching in the British Pri-
mary School. New York: Macmillan Company,
1971.

d) Hertzberg, A. and E. F. Stone. Schools are
for Children. New York: Schocken Books,
1971.

e) Bremer, A. and J. Bremer. en Education
A Beginning. New York: Holt, Rinehart and
Winston, Inc., 1972.

f) Silberman, C. E. (ed.) The Open Classroom
Reader. New York: Vintage Books, 1973.
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- General (Continued)

Learning Activities: (continued)

3. Related readings: . (continued)

g) Kohl, H. Reading, How To. New York: E. P.
Dutton & Co., Inc., 1973.

h) Talbert, E. G. and L. E. Frase. Individualize

instruction: A Book of Readings. Columbus:
Charles E. Merrill Publishing Company, 1972,

pp. 25-48.

Evaluation: Sign up for a seminar at which students will discuss
their findings.
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Title:

Rationale:

Objective:

4.02 - Knowledge of the
Curriculum - Math

Cognitive Davelopment and Mathematics

The research of Piaget in terms of what he calls
"stages of learning,"” makes a significant contribu-
tion to the curriculum of the elementary school.
These stages have applicability to the way a child
learns to read, to assimilate language, and to use
mathematical principles. A teacher who is aware

of Piaget's work is better equippzd to provide tasks
appropriate to the stage of development in which the
child is working.

After surveying a math program, the student will
demonstrate the ability to relate examples from the
program to the stages of cognitive development as
defined by Piaget.

Learning Activities:

l. study handout "Cognitive Stages of Development-
Piaget" which can be obtained from the Instruc-
tional Resource Center, Bacon 118.

2. Related reading:

a) Copeland, R. W. How Children Learn Mathe-
matics. New York: The Macmillan Company,
1970.

b) Copeland, R. W. Mathematics and the Elemen-
tary Teacher. Philadelphia: W. B. Saunders
Co.. 1972.

c) Underhill, R. B. Teaching Elementary School
Mathematics. Columbus: Charles E. Merrill

Publishing Company, 1972.

d) Picard, A. J. "Piaget's Theory of Develop-
ment with Implications for Teaching Elemen-
tary School Mathematics." School Science
and Mathematics, Vol. 69, April 1969, pp.
275-280.

e) The Arithmetic Teacher, Vol. 19, No. 4, April
1972. 1Issue devoted to Piaget's theories.

3. Examine math materials in the Butler Curriculum
Lab:

a) Nuffield Mathematics Teaching Project

b) Minnemast - The Mirinesota Mathematics and
Science Teaching Projact
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4.02 - Knowledge of the Cur-
riculum - Math (Cont.)

Learning Activities: (continued)

3. Butler Currictrlum Lab: (continued)

c)
a)

e)

£)
q)

h)

i)

SMSG - School Mathematics Study Group
SRA Math Applications Kit

SRA - Diagnosis. An Individualized Aid.
Mathematics Level B.

SRA Arithmetic Pact Kit

Singer Individualized Ma2th Drill and Prac-
tice Kit-CC .

Field Enterprises Educational Corporation.
Cyclo-Teacher Learning Aid. Math.

Educational Progress Corporation.
Progress Lab.

ontii.uou

4., Listen to Instructional Dynamics, Inc., Tape

#328 Teaching Mathematics. Donald Kruickshank

and Lorren Stull in the Instructional Resource
Center. :

Evaluation: Submit in writing to the evaluator.
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the Curriculum .

- Math
Title: Understanding Modern Math Terms and Symbols
Rationale: Modern math is used in most elementary classrooms

today. Teachers rsed an understanding of the
terminology and symhols that are used, as well

as the ability to solve problems in which these are
found.

Objective: The student will demonstrate his understanding of
symbols and terms used in elementary school modern
math programs and the ability to solve problems in
which these are used, by achieving a score of at
least 85% on a writf:en test.

Learcing Activities:

l. Study math curriculum books for teachers such as:

a) Underhill, R. G. Teaching Elementarz‘SChool
Mathematics. Columbus: Charles E. Merrill

Publishing company, 1972.

b) Grossnickle, ¥F.E. and J. Reckzeh. Discover-

ing Meanings in Elementa chool Mathematics.
New York: Holt, Rinehart & WInston. Inc.,

1973.

¢) Schminke, C. ¥., N. Maertens, and W. R. Arn-
old. Teaching the Child Mathematics. Hins-
dale, Iliinois: e Dryden Press, Inc., 1973.

d) Dwight, L. A. Modern Mathematics for the

Elementary Teacher. New York: Holt, Rinehart

and wInston. Inc., 1966.

e) PFehr, H. F. and J. McK. Phillips. Teaching
dern Mathematics in the Elementary School.
Reading, Mass.: Addison-Wesley Publishing
Company, 1937.

2. Study the Teacher's Editions of modern math text-
book series used in the elementary school. (Some
teachers' glossaries, e.g., that in Random House
Mathematics Program, may be very helpful.)

3. Review your notes from any math courses you have

taken which dealt with modern math in the ele-
mentary school.

Evaluation: Arrange to take the test. A first attempt to com-

plete this objective must be made at least four wesks
before the end of the semester.
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Title:

Rationale:

Obiective:

Learning Activities:

Evaluation:

4.04 - Knowledge of the Cur-
riculum - Science

New Science Programs in Elementary Schools

In 1951, the American Association for the Advance-
ment of Science (AAAS) brought together scientists
and educators to consider the nced for improvement
in elementary and secondary science education. Thus
began a movement which resulted in the development
of several elementary school science programs which
focus on the processes, rather than the content,

of science.

The student will be able to describe one science
orogram* which focuses on a process approach, in
relation to:

a. philosophy e. role of the teacher
b. goals f. role of the child
Cc. scope (topics g. & typical lesson
included) h. evaluation pro-
d. sequence (order of cedures
content)

l. Listen to Instructional Dynamics Inc. tape $329
Teaching Science with Martin Languis in the In-
structional Resource Center, Bacon 118.

2. Examine all program materials for the program yo
select. These may be found in the Instructional
Materials Center (0l1d Gym) or in the Curriculum
Lab (Butler Library). DO NOT ATTEMPT TO COMPLET
THIS OBJECTIVE WITHOUT SEEING THESE MATERIALS.

3. Attend instructional gession by Dr. Gerald Mc-
Gowan which will be scheduled during the semester

4. Related readinc:

a) victor, BEdward, and Marjorie S. Learner.
- Peadings in Science Education for the Ele-
mentary School. New York: The MacMillan
Company, 1967, pp. 449-479.

b) cCarin, Arthur A. and Robert B. Sund. Teach-
ing Modern Science. Columbus: Charles E.
Merrill Publishing Company, 1970, Chapter 3.
Sign up for a seminar session indicating which pro-

gram you selected. An attempt will be made to have
various programs represented in each seminar group.

*While there are a number of other programs, those most commonly used
in this area are: ESS: The Elementary Science Study, SCIS: The

Science Curriculum Improvement Study, 3-APA: Science - A Process
Approach (The AAAS Project) :
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Title:

Rationale:

Objective:

4.05 - Knowledge of the Curric-
ulum - Social Studies

New Directions in Social Studies

Traditionally, social studies instruction has focused
on the areas of history and geography. 1In recent

- years much attention has been given to broadening
‘study to include a wider range of the social sciences.

Because many of today's college students experienced
the narrower curriculum in their own elementary ed-

"ucation, they need to begin to identify the chang-

ing dimensions of teaching the social studies.
The student will be able to:

a) describe several trends in elementary social
studies,

b) identify the separate social sciences that are
providing content for the social studies curric-
ulum ard give an example of at least one concept
from each which would be taught in the elemen- .
tary school.

Learning Activities:

l. Listen to:

a) National Association of Elementary School
Principals tape, Directions in Elementary

School Social §tudIes by Bruce Joyce.

b) National Association of Elementary School

Principals tape, Teaching the Young to Love
by Jack Frymier.

c¢) 1Instructional Dynamics Inc. tape #327 Teach-
ing Social Studies with James Burr.

Related reading:

a) Wwalsh, H. M. (ed.) Anthol of Readin
in Elementary Social Studies. washington,
D.C.: National Counc for the Social Stud-

ies, 1971.

b) Frymier, J. R. (ed.) "A Regeneration of the
Humanities." Theory Into Practice. Vol. 10,
June 1971.

c) Estvan, F. J. Social Studies in a changing

World. New York: Harcourt, Brace & World,
Inc.p 19580
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Learning Activities: (continued)

2. Related reading: (continued)

Jarolimek, J. Social Studies in Elementary
Education. New York: Macmillan Company,

d)

e)

Evaluation: Sign up for a seminar session or submit in writing.

iates, Inc., 1972.

4.05 - Knowledge of the Curriculum
Social Studies - Continued

1971.

Joyce, B. R. New Strategies for Social :
Education. Chicago: Science Research Assoc
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- Social Studies '
Title: - The New York State Curriculum in Social sStudies
Rationale: The State of New York has developed a suggested pro-

gram for social studies in the eiementary and sec-
ondary schools of the state. The primary responsi-
bility of the teacher is to know and teach the cur-
riculum of a particular grade level. However, each
-teacher has an added responsibility to be aware of
the total program and how his instruction relates
to that which precedes and follows it.

Objective: The student will be able to discuss the New York
State curriculum for social studies, demonstrating
knowledge of the scope and sequence of the program
fram kindergarten through grade 6.

Learning Activities:

l. Study the curriculum guides (K-3 and 4-6) for
social studies published by the State Education
Department. (Copies may be found in the Butler
Curriculum Lab and should be in your schools.)

Evaluation: Sign up for a seminar session at which your partic-
ipation must reflect achievement of the objective.
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Title:

Rationale:

Objective:

Learning Activities:

4.07 - Knowledge of the
Curriculum - Reading

Approaches to the Teaching of Reading

Reading can be defined in a variety of ways. The
definition one has is an outgrowth of one's beliefs
about the teaching of reading. These points of view
or philosophies are represented in the variety of
reading programs available today. The sequence in
which beginning reading skills are taught is deter-
mined by the belief system underlying the program.

A skillfull teacher should know enough about the
teaching of reading to build a comprehensive reading
program in his classroom that encompasses a variety
of congruent approaches. Therefore, it is importan
for the teacher to be knowledgeable about the most
frequently used approaches to the teaching of readin
so as not to confuse the child with programs which
are incompatible.

The student will:

l. Identify the definition of reading and the belie
system basic to the philosophy cf reading in-
struction in each of the following approaches:
eclectic, phonic, linguistic, language experien
individualized.

2. Select three reading series, one using the phoni
approach, one using the linguisitic approach,
and one using an eclectic approach, and develop

- a chart comparing the sequence of beginning rea
ing skills (PP - Gr. 2) recommended by each
progran.

l. Ralated reading:

a) Niagara Frontier Council of the Internation
Reading Association. inquigitic

Iance to Reading Instruction. Vol. 8, May
970.

¥) Harris, L. A. and C. B. Smith. Reading
Instruction Through Diaqpostic ?aaching.
New York: Holt, Rinehart and Winston, Inc.,
1972, ch. 3.

¢) Zintz, M. V. The Reading Process. Dubuque:
Wn. C. Brown Company Publishers, 1970.

d) Anderson, V. D. Reading and Youpng Chil-

New York: .The Macmillan
Comp‘nyo L958o Cho 8-100
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4 Curriculum - Reading - Cont

Learning Activities: (continued)

l. Related reading: (continued)

e) Heilman, A. W. Principles and Practices of
Teaching Reading. Columbus: Charles E.

Merrill Books, Inc., 1967.

f) sStauffer, R. G. Directing Reading Maturity
as a cognitive Process. New York: Harper

and Row, Publishers, 1969.

g) Wwilson, R. M. and M. Hall. Reading and the
Elementary School child. New York: Van
Nostrand Reinhold Cowpany, 1972.

h) chall, J. Learning to Read: The Great De-
bate. New York: McGraw-Hill Book Co., 1967.

i) Veatch, J. 1Individualizing Your Reading
Program. New York: G. P. Putnam's Sons, 1959

j) Veatch, J. Reading in the Elementary School.
New York: The Ronald Press Company, 1966.

k) Barbe, W. B. PEducator's Guide to Personalizec
Rending Instruction. Englewood Cliffs, N.J.:
Prentice-Hall, Inc., 1951.

1) Por sources on the language experience
approach see 3.05.

2. See handout "varied Approaches to Teaching Read-
ing" for help in selecting appropriate reading
series. Available in Instructional Resouce Cen-
ter, Bacon 118.

Evaluation: Sign up for a seminar session at which you will dis-

cuss the varied approaches. Turn in your chart at
this meeting.
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Learning Activities:

Evaluation:

l.

Sign up for a seminar session at which you will dis-
cuss the varied approaches. Turn in your chart at
this meeting.

4.07 - Knowledge of the
Curriculum - Reading - Co

(continued)

Related reading: (continued)

e) Heilman, A. W. Principles and Practices of
Teaching Reading. Columbus: Charles E.

Merrill Books, Inc., 1967.

f) Stauffer, R. G. Directing Reading Maturity
as a Cognitive Process. New York: Harper

and Row, Publishers, 1969.

g) Wilson, R. M. and M. Hall. Reading and the
Elementary School child. New York: Van
Nostrand Reinhold Company, 1972.

h) chall, J. Learning to Read: The Great De=
bate. New York- McGraw-Hill Book Co., 1967

i) vVeatch, J. Individualizing Your Reading
Program. New York: G. P. Putnam's Sons, 19

j) Veatch, J. Reading in the Elementary School
New York: The Ronald Press Company, 1966.

k) Barbe, W. B. Educator's Guide to Personaliz
Reading Instruction. Englewood Cliffs, N.J.
Prentice-Hall, Inc., 1951.

l) For sources on the language experience
approach see 3.0S5.

See handout "vVaried Approaches to Teaching Read-
ing” for help in selecting appropriate reading
series. Available in Instructional Resouce Cen-
ter, Bacon 118.
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Title:

Rationale:

Objective:

4.08 - Knowledge of the Curric-
ulum - General

Study Skills in the Content Areas

Study skills, sometimes referred to as functional
reading skills, include locational skills, organ-
izational skills, and skills related to interpreting
symbolic data. These skills deserve much greater
emphasis than is sometimes given in the instructional
program as the level of mastery of these skills will
determine how efficient the learner will be in all .
the content areas of the curriculum.

The student will be able to relate his knowledge of
study skills to instructional tasks in which children
are involved by designing behavioral objectives to
describe the tasks.

Learning Activities:

Evaluation:

1. study the Outline of Basic Study Skills
(2intz, pp. 214-217).

2. Related reading (one source will not be adequate
to meet the objective):

a) 2Zintz, M. F. The Reading Process. Dubuque:
Wm. C. Brown and Company, 1971, Ch. 9.

b) DeBoer, J. J. and M. Dallman. The Teaching
of Reading. New York: Holt, Rinehart and
Winston, Inc., 1970, ch. 8A and 8B.

¢) Wwilson, R. M. and M. Hall. Reading and the
Elementary School Child. New York: Van
Nostrand Reinhold Company, 1972, ch. 9.

d) Jarolimek, J. Social Stucdies in Elementary

Education. New York: The Macmillan Company,

Sign up for a session at which you will demonstrate
achievement of the objective.
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Title

Objective:

4.09 - Knowledge of the Curric-
ulum - Reading

Comprehension Skills

"Reading does not take place without comprehension
and comprehension does not occur without thinking."
(Harris and Smith, p. 243). Comprehension in read-
ing is the process of bringing meaning to the writ-
ten symbol which occurs as the reader relates his
conceptual background to the decoded word, phrase,
or passage. Comprehension skills are developed in
the early grades and become more sophistica _ed and
broader in scope as the child matures.

The student will demonstrate his understanding of

the developmental aspect of comprehension reading

skills by describing on a chart appropriate activ-
ities for children reading at the first and fourth
grade levels.

Learning Activities:

l. Attend instructional session.
2. Related reading:
a) Wilson, R. M. and M. Hall. Reading and the

Elementary School Child. New York: Van
Nostrand Reinhold Company, 1972, Ch. 8.

b) Harris, L. A. and C. B. Smith. Reading In-
struction Through Diagnostic Teaching. New
York: Bolt, Rinehart and wWinston, Inc..,
1972, Ch. 1l.

¢) 2Zintz, M. V. The Reading Process. Dubuque:
Wm. C. Brown Company, Publishers, 1970,
Ch. 8, 10.

d) Guszak, F. J. Diagnostic Reading Instruvcg-
tion in the Elementary School. New York:
Harper & Row, 1972, Ch. 5.

e) Barrett, T. "Taxonomy of Cognitive and
Affective Dimensions of Reading Comprehen-
sion." 1Included in the chapter of T. Clymer
in the 3ixty-seventh Yearbook of the Nationa
Society for the Study of Education, Part 2,
Chicago: University of Chicago Press, 1968.

f) Russell, D. and E. E. Karp. Reading Aids

Through the Grades. New York: Columbia
University, 1952.
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ulum - Reading - Cont.

Learning Activities: (continued)
3. Complete the Comprehension Skills chart, a copy
of which can »e obtained in the Instructional
Resource Center, Bacon 118.

Evaluation: Submit completed chart to the evaluator.




APACE - SUCR 4.10 - Knowledge of the
Curriculum - Reading

Title: Word Recognition Skills
Rationale: Growth in the ability to recognize words in print is

the most basic skill in learning how to read. His-
torically, teachers have used several different
methods in trying to help children learn to attack
new words. Most basal readers utilize what might
De called the "eclectic" approach to reading. Such
a method avoids overemphasis on one way to unlock
words. A classroom teacher should be able to iden-
tify these methods.

Objective: Cn a test, the student will be able to relate an
instructional task to each of the following techniqu
used in teaching word recognition at the 90% level
of proficiency:

a) picture clues f) configuration

b) sight g) substitution

c) phonics h) 1little words in big
d) context words

e) structure i) kinesthetic-tactile

Learning Activities:
l. Related reading:

a) 2intz, M. V. The Reading Process. Dubuque:
Iowa: Wm. C. Brown and Company, 1971.

b) H2ilman, A. W. Principles and Practices of
Teaching Reading. Columbus: Charles E.

Merrill Books, Inc., 1967.

c) Wilson, R. M. and M. Hall. Reading and the
Elementary School Child. New York: Van
Nostrand Reinhold Company, 1972, ch. 7.

d) DeBoer, J. J. and M. Dallman. The Teachin
of Reading. New York: Holt, Rinehart and
Winston, Inc., 1970.

Evaluation: Arrange to take the test.
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Title:
Rationale:

Qbjective:

4.11 - Knowledge of the
¢ Curriculum - Genaral

Kit Materials

More and more commercially prepared raterials are
being organized in learning packages or learning kits.

.Different kits are built on different philosophies

of learning. Some kits present highly structured
teaching materials, some provide for the reinforce-
ment of specific skills, while others focus on the
use of manipulative materials to develop concepts.
A teacher must have an understanding of the rhilos-
ophy and the potential of a kit, as well as of the
children with whom the materials will be used, if
he is to determine the value of the kit for his
students.

The Ttudent will compare three instructional kits

in dirferent areas of the curriculum in relation to
basic philosuphy, content or major skills, teacher's
role, child's role, and evaluation procedures.

Learnjng Activities:

Evaluation:

1. Examine kits in the Student Learning Center,
Bacon 227 (reading) and in the Butler Curriculum
Lab (reading and other areas of the curriculum).

Submit to the evaluator in writing.
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Title:

Rationale:

Objective:

4.12 - Knowledge of the
Curriculum - Reading

Fhonics

Phaonics is a scientific study of symbols and the
sounds they represent. It can be taught by various
methods such as rote memory, inductive reasoning,
discovery and drill. It should be viewed as one way
to unlock words. Used alone to the exclusion of all
other word recognition tools, it has limited value.
Combine¢ with other tools, it can become invaluable.

The student will oe able to identify the patterns in
phonics and state generalizations on a written test,
with 90% accuracy.

Learning Activities:

Evaluation:

1. wWork through Programmed word Attack for Teachers.
by wilson, M. and Ii. Hall, Columbus, Ohio:
Charles E. Merrill Publishing Company, 1968 in
the Instructional Resource Center (Bacon 118).

2. [Felated reading:

a) Heilman, A. w. Phonics in Proper Perspective
Columbus, Ohio: Charles E. Merrill Books,

Inc., 1964.

b) purkin. D. Phonics and the Teaching of Read-

ing. New York: Bureau of Publications, -
Teachers College, Columbia University, 1965.

c) Schubert, D. G. and T. L. Torgerson. Improv-
ing the Reading Program. Dubuque: Wm. C.
Brown Company Publishers, 1972, pp. 333-337.

d) Read Zintz, The Reading Process. Chapter 7,
or any other text in the teaching of reading.

When you are ready, arrangzs to take the test. A
first attempt to achieve this objective must be made
at least three weeks prior to the end of the semester
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Curriculum - Handwriting

Title: Handwriting Instruction
Rationale: Many complaints are made today about the quality of

handwriting exhibited by adult Americans. According
to Dallman, the Post Office sends great num-

bers of letters to the Dead Letter Office because
even their experts cannot decipher the addresses.
Businesses lose large amounts of money because of
illegibility of writing on orders and sales slips.
Even "friendly" letters are not always successful

in communicating a message.

Among the causes contributing to the deterioration ¥
of handwriting has been the lack of understanding by k
teachers of the skill aspects and the principles

underlying handwriting instruction.

Objective: The student will be able to:

a) Explain why children are taugnt manuscript writ-
ing before cursive writing.

b) List instructions which should be given to chil-

dren as they make the transition from manuscript
to cursive writing.

¢) 1Identify instructions which apply uniquely to
the left=handed child.

d) 1Identify the instruction needed by a child in
relation to slant, spacing, alignment, size and
proportion, line quality, and letter formation.

(Use a paper written by a child in your class-
room, )

Learning Activities:
l. Attend instructional session.
2. Related reading:
a) Lamb, Pose. Guiding Children's Language

Learning. Dubuque: Wm. C. Brown Company
Publishers, 1971, ch. 7.

b) Dallman, M. zeachigi the Egnguage Arts in
the Elementary School. Dubuque: wm. C.

Brown Company Publishers, 1271, ch. 7.

¢) Anderson, P. S. uage Skills in men-
tary Education. New York: The Macmillan
Company, 1963, Ch. 3.




APACE - SUCB 4.13 - Knowledge of the
Curriculum - Handwritin

Cont.inuec
Learning Activities: (continued)

3. Rzlated reading: (continued)

d) Donoghue, M. R. The Child and the English
Janquage Arts. Dubuque: Wm. C. Rrown Com-
pany Publishers, 1971, Ch. 8.

e) Burns, P. C., B. L. Broman, and A. L. Lowe.

The Language Arts in Childhood Education.
Chicago: Rand McNally & Company, 1971, Ch.l

f£) Freeman, F. N. Teaching Handwriting. Wash-

ington, D.C.: National Education Associatio
1960. -

Evaluation: Arrange a conference with the evaluator to demon-
strate your achievement of the objective. Bring the

child's paper and your analysis of his instructional
needs.
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Iitle:

Rationale:

Objective:

4.14 - Knowledge of Curriculum
- Spelling

Spelling

Most schools adopt a single hasic spelling program.
By learning precisely how the author intended the
spelling program be used, a prospective teacher may
learn valuable procedures for spelling instruction
and is in a better position to make wise adaptations
for his own classroom.

After studying the teachers' manual and children's
text, the student will outline a weekly schedule
of the spelling program used in his classroom, in-
cluding the following:

a)

b)

c)

d)

e)

Learning Activities:

l. Listen to Instructional Dynamics Inc. tape #4323,

Teaching Spelling with Miss Katy Gould.

2. Related reading:

a)

b)

c)

d)

e)

Identification of the basic approach
(phonic, list, or combination). :

Meth?d of study (study-test or test-study-
test).

Method of learning a word which is not
known by the child.

Role of tests in the program.

Method of recording progress

Anderson, P. S. lanquage Skills in Elementar
Education. New York: The Macmillan Company,
1963, Cch. 5.

Dawson, M. A., M. 2ollinger, and A. Elwell.
uiding Lanquage Learning. New York: Har-
court, Brace and World, Inc., 1963, Ch. 18.

Tiedt, I. M. and 5. H. Tiedt. contemporary
English in the Elementary School. Englewo

Cliffs, N.J.: Prentice-Hall, Inc., 1967, Ch.S8.

Horn, E. Teaching Spelling. Washington, D.
C.: National Education Association, 1954.

Bureau of Elementary Curriculum Development.
Learning to Spell. Albany: The State Edu-
cation Department, 1930.




APACE - SUCB 4.14 - Knowledge of Curriculum
- Spelling (Continued)

Learning Activities: (continued)

2. Related reading: (continued)

f) Mason, W. M. Essential Faatures of Spelling
Texts. New York: American Book Company,

1954.

Evaluation: Submit outline to the evaluator.

Note: Spelling is not usually taught formally before second grade.
If you work in a lower grade or if your classroom does not
use a formal program for some other reason, select a text
from the Butler Curriculum Lab in order to complete the
objective.
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Title:

Rationale:

Objective:

5.01 - Diagnosis and Evaluation

Assessing Reading Interests

Teachers and children need to talk to each other on
a one-to-one basis. The conference or diagnostic
interview is a useful technique to ‘ascertain the in-
terests of a child.

The student will tapa'a diaénostic interview of his
administration of an interest inventory to a child.

Learning Activities:-

Evaluation:

1. Attend instructional session on diagnosis and
evaluation.

2. 'Examine the collection of interest inventories
in the Instructional Resource Center, Bacon 118.

3. Design your owninterest inventory, if you so
choose.

4. Related reading:
a) Della~-Piana, G. M. Reading Diagnosis and
Prescription. New York: Holt, Rinehart and
winston, 1968, Ch. 3.

Submit the fape and the completed inventory to the
evaluator. ' -




APACE - SUCB

Title:

Rationale:

Objective:

Learning Activities:

Evaluation:

Note:

Use the‘kucher-AIIred IRI which includes word recognition and
oral reading tests. This can be bhorrowed from the Instructional
Resource Center on a short-t bagsis while you administer the

tests. Copies of Screen ni Studentg for Placement in Reading
inay be available in the College Store if you wish to purchase

your own.

5.02 - Diagnosis and Evaluation

Informal Reading Inventory

The Informal Reading Inventory (IRI) is an individua
test administered by the classroom teacher to infor-
mally assess the child's achievement in oral and
silent reading. The IRI assists the teacher in dete
mining the child's independent reading level, instrud
tional level, and the level at which the child be-
comes frustrated when reading. The IRI is especiall
helpful in providing "fit" bstween reading material
and the child.

The student will administer an informal reading in-
ventory individually to each of seven children and
determine each child's independent, instruction,
frustration and capacity levels in reading.

1. Use the self-instructional state Education De-
partment Inservice Reading Resource Kit material
(Bacon 118) in sequence as iullows:

a) Task I: Construction of an Informal Reading
- Inventory - tape and workbook.

b) Task II: Admihistration of an Informal Read-

ing Inventory - tape, workbook, and film

¢) Task III: Recording the Scores of Silent

Reading Comprehension Questions and Oral
Reading Errors - tape and workbook.

2. Work through Screening Students for Placement in
Reading (Sucher, F. and R.' A. Allred. Provo,
Utah: Brigham Youny University Press, 1971) in
the Instructional Resource Center, Bacon 118.

3. Related reading:

a) 2intz, M. V. The Reading Process. Dubuque:
Wm. C.Brown Company Publishers, 1970, Ch. 3.

Arrange a conference with the evaluator at which you
will submit the completed Reading Placement Inventor:

You must purchase one copy of the Sucher-Allred Reading Place-
ment Inventory for each child to be tested. These will be
available at the College Store.
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Title: Assessing Reading Readiness

Rationale: Readiness is a concept applicable to growing and
developing throughout life as a person assumes new
tasks and new roles. The elementary school is con-
cerned with how ready the young child is to attend
to the task of learning. Teachers must be able to
identify behaviorl clues (beyond the magical age of

8ix) to determine a child's readiness for beginning
reading.

Objective: The student will be able to identify the five areas
of major readiness skills and use them to diagnose
the readiness of four children in kindergarten or
fizst grade for learning to read.

Learning Activities:

l. Use the self-instructioal State Education Depart-
ment Inservice Reading Resource Kit materials
(Bacon 118) in segquence as follows:

a) Task I - The Recognition of Readiness:
Some Landmarks for Teachers (Beginning Read-
ing Level). Read.

b) Task II - The Recognition of Readiness,
Teacher Workbook. Administer selected parts.
Copies may be obtained from the Instructional
Resource Center, Bacon 118. '

Task III - Inventory of Readiness Skills.
Inventory the mastery of skills of each of

the four children. Copies may be obtained

from the Instructional Resource Center,
Bacon 118.

Related reading:

a) 2Zintz, M. V. The Reading Process. Dubuque:
Wm. C. Brown Company Publishers, 1970.

Evaluation: Arrange a conference with the evaluator. Bring
completed inventory forms to the conference.




Title:
Rationale:

Objective:

APACE - SUCB

Learning Activities:

Evaluation:

5.04 - Diagnosis and Evaluation

Determining Readability Level

Books sometimes provide information as to the read-
ing level of their contents. Frequently, however,
no such information is available to the teacher who
wishes to find materials appropriate for particular
students for independent reading or for instructiona
purposes. Several formulas have been developed whic
permit the teacher to establish an estimate of the
readability level of books or other vritten materials

The student will be able to use the Fry Readability
Formula to determine the readability level of three
library books and two textbooks in the content areas

1. . Use the State Education Department Inservice
Reading Resource Kit workbook, How to Judge
Readability of Books, with accompanying tape,
in the Instructional Resource Center, Bacon 118.

2. Select books available in the school, the public
library, -or in Butler Curriculum Lab.

Sign up for a seminar session. Bring your data and,
if possible, a copy of each book evaluated.
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Title: Assessing Motivational Behaviors
Rationale: According to Frymier, "...we need to sort out the

nuances of motivation and the variations among our
students and then employ differentiated teaching
strategies tailored to fit each individual student's
learning needs."

Students become motivated when objectives are sig-
nificant to them and attainable by them. Interest
centers and learning centers are used in schools
seeking openness allow for individual differences
in such a way that motivation is increased.

Objective: The student will describe the motivational behavior
of five children in relation to internal-external,
intake-output, and approach-avoidance as defined
by Frymier, and will be able to diascuss the impli-
cations of the behaviors for classroom instruction.

- Learning Activities:
l. Related reading:

a) vFrymier, J. R. "Motivating Students to
Learn." NEA Jcurnal, Special Journal Feature
on Motivation and Learning, February 1968.
REQUIRED READING.

b) FPFrymier, J. R. (ed.) "Motivation: The Desire

to Learn." Theory Into Practice, Vol. 9,
February 1970.

c) Mills, B. C. and R. A. Mills. Designing In-

structional Strateqies for Younqg Children.
Dubuque: Wm. C. Brown Company Publishers,

1972, pp. 219-263.

d) Biehler. R. P. Psvycholoqy Applied to Teach-
ing. Boston: Houghton Mifflin Company, 1971,
ppP. 312-347, 494-524.

2. Listen to Vimcet Associates tape %4123, Conditions
or Effective rni in the Instructiona

Resource Center.

Bvaluation: Sign up for a seminar session.
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Rationale:

objective:

in ctivities:

|

5.05 - Diagnosis and Evaluation

Diagnosing and Prescribing

Diagnosing and prescribing is done with a child,
not to a child. The questions that a teacher asks
in a conference setting provide the behavioral clues
that enable the teacher to determine an appropriate
prescription. The prescription is the direct result
of ‘the diagnosis of a need by the teacher or the
child. Teachers need ‘to become more skillful at
helping the child determine his needs which allows
the teacher to determiiie ‘the strategies which will
enable the child to overcome his needs.

The student will be ‘able to:
1. Hold a djagnostic interview with a child.

2. Work out a strategyzfor meeting the diagnosed
needs and

3. Analyze the succesifpf the prescription based
on later performance.

1. Attend instructional .session.
2. Related reading:

a) "The Conference as a Diagnostic Tool,"
APACE, 1973. Handout available in the In-
structional Rasource Center, Bacon 118.

b) Della-Piana, G. M. Reading Diagnogis and
Prescription. New York: Holt, Rinehart
and winston, Inc., 1968, Ch. 3.

c) Wwilson, R. M. Diagnostic and Remedial Read-
igg for glags;ggg apnd Clinic. Columbus:
narles E. Merrill Publishing Company, 1972,

ch. 2, 3, 4.

d) Veatch, J. Indjividualizing Your Reading
P;ggggam.' New York: G. P. Putnam's Sons,

Submit in writing. Include the questions asked in
: the interview, your diagnosis, the strategies plann
and the analysis of the success of the prescription.
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Title:

Rationale:

Objective:

5.01 - The Self as Teacher

Introductory Activities

The first two weeks of the semester are being
devoted to activities which will allow for your
active involvement with other people and with
learning.

The student will participate in a variety of activ-
ities during the first two weeks of the semester and
will write an analysis of the experience reporting
what he has learned about himself, about his inter-
actions with other participants, and what he has
learned about learning.

Learning Activities:

Evaluation:

l. Participate actively in all activities.

2. Take advantage of every possible opportunity to
get to know others and to let others know you.

Submit analysis the Monday beginning the third
full week of the semester.
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Title: Communication Skills
Rationale: . The use of good English in both written and oral

situations is significant for an elemsntary teacher
in order that an appropriate model is presented
for children.

Objective: The student will demonstrate good English usage.

Learning Activities:
l. Listen to yourself on tape.

2. Ask a friend to help you identify any areas
in which your communication skills cculd be
improved.

3. Refer to elementary school English textbooks.

4. Request rererral for remedial work if you feel
this is an area of need.

Evaluation: 1. Written English usage will be evaluated as an
on-going process in relation to materials sub-
mitted to meet objectives of learning plans.

2. Por evaluation of oral language, tape record
a ten minute segment of your teaching and sub-
mit the tape together with your analysis in
relation to rate, pitch, enunciation, pronun-
ciation, and inflection.
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Title:

Rationale:

Obijective:

Notes:

Evaluation:

6.03 - The Self as Teacher

Special Seminars

Students in APACE often feel a need for discussion
of a variety of topics not included in specific
objectives, as well as an opportunity to generalize
about teaching and learni:ig, share new ideas, etc.

The student will attend and participate actively
in special seminars.

There is a positive relationship between the degree
of active particination of a student and the amount
of good he receives from these meetings. Therefore,
you will benefit most if:

l. Ycu suggest topics to be discussed.

2. You share your knowledge, attitudes, and con-
cerns in relation to the topics being considered
by the group.

Near the end of the semester., confirm with the
evaluator your status relative to this objective.
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Title:

Rationale:

Objective:

L}

Notes:

Evaluation:

6.04 - The Self as Teacher
Field Experience Performance

for you to Yegin to identify with the role of teach
er...a many-faceted role which encompassaes more tha
imparting knowledge.

As a pre-service teacher in the public elementary
school the student will:

a) Demonstrate punctuality and dependability.

b) Establish desirable relationships with children
and with the cooperating teacher.

c) Demonstrate initiative in developing his role
in classroom activities.

d) Prepare .noréughly for each lesson and submit
plans to the cooperating teacher at least one
day in advance.

e) Give evidence of the ability to benefit from
suggestions which attempt to help him imnrove
his teaching effectiveness.

1. Students are scheduled to be in schools every
morning and all day Wednesday during partici-
pation weeks. If you are unable to be present,
your teacher must be notified before school
begins, If you miss any days, they must be
made up before the end of the semester.

2. DPlans are to be written for all lessons except
extremely informal activities which you may be
requested to do on the spur-of-the-moment.

Conference with a team member following the field
experience. Submit a self-evaluation of the ex-
perience at least 3 days prior to the conference.
(Be certain your cooperating teacher has completed
and forwarded an evaluation to the team.)
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Title:

Rationale:

Objective:

Evaluation:

5.05 = The Self as Teacher

Mzanings and Myself

Teaching is a dialogue between teacher and learner.
It suggests a personal rapport which is the result
of shared experiences over a span of time. Teaching
is a personal encounter with other human lives. a
sharing of knowledge, feelings, and attitudes about
life. Good teaching is demonstrated by the way in
which a person uses himself and his unique capabil-
ities to broaden the kase of learning experiences for
boys and girls. Good teaching requires that the
teacher be well educated, insightful, energetic,

and compxsiionate. The ways in wrich one learns to
become more skillful in the act of teaching comes
through self-understanding, self-evaluation, ana a
feeling of eternal discontent when moving toward
becoming the teacher he wants to be.

Using the title "Meanings and Myself," the student
will demonstrate his personal feelings about teach-
ers, about teaching, and about himself as a teacher,
in somec form of creative expression, such as poetry,
art, essay, etc.

1. 3Submit by the Friday preceding the last day of
class. (Since this should be a gsummary of vour
feelings at this point in your professional
development, it should not be completed until
near the end of Lhe semester.)

2. Attend a seminar session at the end of the sem-
ester at which concep ts of teaching will be
discussed.




APACE - SUCB 7.01 - Technical

Title: Manuscript and Cursive Writing
Rationale: The classroom teacher should set a good example by

being able to demonstrate good penmanship in both
manuscript and cursive writing on the chalkboard an
on charts.

Objective: The student will demonstrate the ability to use go
form in manuscript and cursive writing by writing
two paragrarhs of four or five sentences each, one
in manuscript and one in cursive writing, on the
chalkboard.

Learning Activities:
1. Attend instructional session.

2. Practice writing using the alphabet sheet by
zZaner-Blozer.

Evaluation: Sign up for an evaluation session.

NOTB: If you select 3.05, you may substitute your chart to fulfill
the manuscript writing requirement of this objective.




