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ABSTRACT .

This study vas designed to detersine the value that
students place on selected aspects of the educational foundations
stedies. Responses vere Jathered from 652 unao:!rtdutto secondary
teacher education students vith a rating scale instrusent developed
for the study. Results indicate a favorable response tovard the
foundations studies in gemeral. Sociological aspects vere valued nost
highly, followed closely by philosophic aspects. Historical aspects
received lov evaluations. Sex of student vas found to be a
significant variable, but major and student teaching experience were
not. In conclusion, students view foundationmal studies as valuable ¢to
their professional preparation. (Author)
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Ca m&mmummmmm.ummm.mw
of controversy exists concerns the value of the educational foundations
studies to the prospective teacher. Much has been written, both pro and
g, regarding this controversy, but opposing sides remain unconvinced by
each other's arguments. Occasionally students are asked to evaluate their
experiences at some time following the completion of & course in educational
foundations, but often the results are inconclusive, Analysis of the data
obtained in such evaluations is hampered by a lack of knowledge coneerning
Iﬂu attitude of the teacher education student toward educational foundations
‘studies prior 40 his first exposure to such a study.

The purpose of this investigation was to determine the attitude of
students teward selected aspects of educational foundations studies before
any formal study in this area was undertaken. In this investigation the
educational foundations studies were defined to include the philoscphical,
hMstorical, and sociclogical study of education, but not that study commonly
ingluded under educational psychology or other areas.

During the 1972=73 school year, 652 students were surveyed regarding
their attitudes toward foundational studies., These were determined by

ﬂ\ asking each student to place s valus on oertein topios of study, based on
N their own perception of personal need or value.

\\t\ In investigating the overall question of student attitude toward study
(.\ in the foundation areas, several specific questions to be answered were fore
RN
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mlated. These weres Which aspects of edusational foundations studies

do students believe t0 be of the most valus in preparetion for a teaching |
career? Will the sex of the respondent be a statistically significant
varisble? Will the major field of study be a statistically significant
variable? Will the completion of a student teashing experience result

in any statistiocally significant differences in the responses? A mull
hypotheses vas formmlated for each of the last three questions above for
the purpose of statisticsl treatment,




The instrument used to assess attitudes of students was developed
specifically for this study. The items on the questiommaire were chosen
from & large grouwp of activities and cbjectives in eduocational foundations
studies. Two pilot studies conducted during the previeus year assisted
1n the devel ment of the items. A pilot study of spproximstely fifty
Mmﬁﬂiﬂmﬁnummwwmu
possible desoriptive statemsnts. 8ix items in each of the thres foundations
aress were selected for a second pilot study of 1S students. Responses were
Muomm.ummamwmmm
correlation and factor analysis, using a rotated factor matrix. Items were
nodified or re-written in instances where sweh analysis indicated that
m&dnotohulypmdnawmommmrmum
areas. |

m-ubauumm-mmmmmmmu
mummauwsmommmwumamuwuuwm
m the 1972=1973 scadesic year. These subjects were distributed spprox=
munqunymmmmmu. None had previcusly takea
mtmumMMMmMMMMMg. Data
mpmmmmuWemmumnmmammi

Sax, student teashing ctatus, and major £161d of stuly were determined
for each swbject, The 202 male students represented L33 peroent of the
sampls, and 370 female students comprised 56.7 peroent. Of the total grouwp,
152 (or 23.3 percent) had completed student teaching, whils the remaining
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S00 (or 76.7 percent) had not. The of subjects according %o
mjor field of study is shown in Tekle }.

Table )
Major Field of Study of Subjects
—— — 4
Major No.of Sof
—e . Stadente Total
11ed Arte |
including Business, P.E., Ind, Arts, Home Bo.) 198 - 308
Language Arts and Communication 37 af
HEistory and Social Sciences ur 1
Fine Arte |
(inoluding Art and Music) & s
Physioal and Biological Sciences k &
Mathematios a
Other 56 9%

(Special edus., doudle majors, misc.)

The sudbjects were asked to respond to the question "How much value to
a prospective teacher like yourself is there in 1% followed by a
desoriptive statement of scsis aspect of educational foundations studies.
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mmzmwmummm,umh-mm.
J'Oﬂnlu.'z'n%hvﬂm. and 1 = no value. A total of eighteen
desoriptive statements, divided equally smong historical, philosophicsl,
and socciclogioal foundations of education, were used in the study.
muupmmum-mmmmmmmm. The
pmuduofthuMnMMihnﬂaﬁo. totals, mean
scores for each item, and an analysis of variance for each item using
sex, major f£ield of study, and student teaching experience as variables.




Mesulte

In general, the students responded quite favorebly toward edusational
fouwndations studies. As indicated in Table 1, the modal response for each
of the eightesn items was eithe> “wuch value™ or "some value.” In 81,3
peroent of the instances, students selected one or the other of these two
most favoreble responses. Shown in the totals for Table 2, ll.4 peroent
of the responses were in the Mighest category ("Much Valwe®), and 39.9 per-
otat were in the second category ("Scme Value®). Only 15.7 percent of the
responses indicated 1little valus in the study of variocus aspects of educe~
tional foundations., The number of responses indicating mo wvalwe in a
partiocular iten was almost negligidble, comprising only three percent of the
tetal response.

An examination of the eighteen items individually reveals that nine of
the items received a modal response of "Much Value,® with the remaining aine
4tens veoeiving a modal response of "Some Value.® This would seem to indicate
s fairly high regard by students for foundational studies at this point in
their preparation for tesshing., By assigning a weight of L, 3, 2, or 1 %o the
four categories of responses, a mmerical mean was computed for each item,
The desoriptive statemsnts in Table 2 are arranged in desesnding order scsording
0 their mean response, 'thcmnﬂmnmtcrdlﬁmodndm
3,195 (with 4,000 being the highest possidle secre).

One item in particular was judged by students to be of value to their
preparation for teashing, This oconcerned an awarensss of differing behaviors
and values of the various sccial elasses. B8lightly more than 80 pereent of the
students gave this item the highest possible evaluation., Other topics for study
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Table 2

Sumary of Responses to Desoriptive Statements
in Eduoational FPoundations Studies

%MS%O

e lgSTADtive Statement ~Value Value Valye Value JMNesp
1, An ewareness of the differing behavior petterns 528* 107 1S 2 .30
and values among different social classes. (81) (18) (2)

2. A study of the various sccial and ethnic minori- 399 220 zﬁ 8 3.549
ties in our society--their attitudes, valuss and (61) (34) (k) (1)
preblems=-and the iwportance of these to education.

3. A consideration of such questions as school inte- 389 221 35 16
gration and equality of educatiomal opportumity. (58) () (5) - (1)

Lo An inquiry into what it to be human, and 195 3.3
the resulting iq:noauo::.f.or learning and 2}3, (30) 8 ) Zl)

teaching

S, An inquiry into the purpose of education, 197 & 15 3.432

315
(s8) (30) () (2)

6. A consideration of ethical and moral questions 338 233 T 9 3,382
4n human 1ife, and the relationship of the (s2) (36) () (1)
sohool curriculum t0 thess questions.

Te A of the relati between the sehool 317 250 100 3.2
a0 o scaiety today, e oatre. () 09 (v (2
contribution in transmitting or changing the
way of 1ife of the society.

8. An exsmination of the attitudes snd values of 217 28 T3 13 3.338
the adolescent suboulture, and of the "genere~ (49) (38) (11) (2)
tion gap® between youth and adult society.

9¢ Av understanding of the background and prior 255 309 Zh 9 3247
events that lead up to our ourrent problems 4n  (39) (k8) (11) (1)
education,

10, A search £ meaning of such conoepts 274 265 93 19 3,220
L e o & Ty, Enovioies, and sdwstdon. (L2) (WD) (W) ()

11, An enalysis of the rols of the individual 2hl 291 100 pT 3.172
tescher and teacher organisations in the community(37) (LS) (25) (3)
and larger society today. .

12.. A sttempt at forming a consistent viewpaint or 293 220 103 b 3,187

(8) ()

o~
W
[

~

philosophy as an eduscator that will serve to guide(LS)
muml;.mﬁuotwuu. |

#p4gures in parentheses are peroentages.
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Teable 2, contimued

13. An awareness of the past educational experience, 164 329 126 24 2,981
both accomplishments and injustices, of various (25) (S1) (20) (L)
cultural groups in America

W, A of the £ and conditions of the 19 383 159 19 2,876
e T e e oot ahioutions] symcen: (18) (2 v O

o An inquiry into the process of change based 19 183 20 2,840
1 mmuonormton:uwﬂtumum (18) rsg) (28) (3)

26, A study of vari sed systems of thought 131 300 190 29 2,819
that influence :m odu:atd.ml prectice, (20) (L6) (30) (L)

17. An vith the idess end 21 301 182 LB 2.7%9
T da soquaintance A uw(”) {6) (28) o
of the past,
18, A M how M eurrlcnlu, 99 - 196 2.608
teashing .tgdn. .::r forms of sohool organiss~ (1° {g) (30) g)
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which were highly rated concerned the education of social and ethnic minorities,
and questions of sohool integraticn and equal eduostionsl opportumitys

Among the items that received the lowest evaluations wers those concerning
systems of philosophic thought, educational leaders of the past, and the
history of school organisation, curriculum and methods, While these topics
recsived the lowest ratings, each of them did receive an evalustion of "Much
Value® or "Soms Valus" by more than 60 percent of the students, Even at the
lower end of the soale & fairly high regard for the foundaticns studies seems
to exist. |

It was not the purposs of this investigation to determine student sttitude
towvard each of the three foundational studies by grouping the individual items
and oomparing each group to the others. However, an examination of Table 2
Mhmﬂ.qﬂwmfmfortblmm&oﬂo‘m
foundations studies, The first three items fall into tiis foundations ares,
as do the seventh, eighth, and elsventh. Philosophic aspects rated fairly Migh,
placing in the fourth, fifth, and sixth highest positions. The comparatively
low ranking of formulating one's own philosophy (item no, 12) was somewhat of &
surprise, however. The historical aspscts of the study of education clearly
recsived the lowest ratings. Only one item, conserning the background of curremt
problems in education (no. 9), received s msan response above the oversll mean of
3.195.

The responses were also examined to determine whether sex of respondent,
choloe of major £leld of study, or completion of a student teaching experience
would be a statistically significant variable., In eight of the eighteen items,
sex of respondent was found t0 be a statistically significant varisble. 7The
hypothesis of no difference in response between the sexss was rejeoted at the 0
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level of confidence. In every instance, the difference involved a more

positive response by female students. No item was valued significantly

Mgher by males as & group. All of the items desoribing the sociological

study of education were valued significantly higher by females. 7Two of the
itQMMchMdMMMMﬁM
higher by females. None of the items describing the historical study of
education were valued significantly higher by either sex. Significant differences
based on sex are sumarised in Table 3.

Table 3
Significant Differences in Mean Response
According to Sex
Item no.  Desoriptive Statement® .IM" "'P"'"mlm P-ratio
2 Social Class Differences 3,720 3,827 ¢ 7.8696™
2 Social and Ethnic Minorities 3.390 3.670 3.007™
3 Integration and Bquality 3,397 3.627 20,9737
L Inquiry into "human-ness® 3,323 3.535 INRT N o
6 Bthical and Moral Questions 3,223 3.508 2u 8™
7 School-S8cciety Relationship  3.2US 32l 9.2602""
8 Adolesocent Suboulture 317 3,462 2l 136"
12 Rols of Teacher(s) in Society 3.057 3,265 1.69n™

SStatemsnts are abdbreviated here,
mu statements are included in Teble 1.
**ni£2erence signifiocant at the 01 level,




the student's major field of study would be a statistiocally signifiocant
variable. In fiwe of the eighteen items a significant difference was found,
altho no consisteat pattern of responses emerged as was the case when sex
was the independent varisble. Table i swmarises the data from these five
items,
Teble L
Significant Differences in Mean Response
Acoording to Major

lnen Respcnge by Malop

Item ILangdirte~ 8ccSci- Sciences Math Applied Fine Other Feratio
%

2 (Social and Ethnic Minorities)
3,606 3.6 3.!'.00 3412 3.2k 3,609 3.7k 3.0080"

7 (School-8ooiety Relationship)

3.372 3002 3,000 34059 33T 34377 3.6k 2,7M96%
U (Past Conditions Shaping Present)
- 2,781 ";.m 24659 2,882 2,960 2,928 3,25 2,823
(Systems of Thought)
2.ThS 3,103 24585 2,559 2,737  2.542 2,911  L.6676™

a7 nmu of Put Bducators
mﬁ 2,805 ) 3,059 2,854 2,754 2,839 2.7

"Difference significant at the .05 level,
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On the two desoriptive statements that were primarily sooiological
(#2, Social and Ethnde Minoritiess #7, School-8cciety Relationships), History
and Social Science majors gave a favorable response, while math and seience
majors valued these items oonsidersbly less. Applied arts majors were also
oonparatively less favorable to a study of various social and ethnio
minorities, dWWWmnwuutmimmuuth
Mgh. '

A similar pattern was found in regard to the study of philosophie
systens in education, History and social science majors gave the most
favorsbls response, and math and science majors again were lsast favorsbls,.

An examination of the two items which concern historical aspects of
sducation showed a surprising bresk in this pattern. History and sccial
mmmwmmumqnmummmuum
N7) lowegt of any of the groups. Equally swprising was the highest rating
of this topic being given by math majore. History and Social Science majors
also placed a low valus on the other Mstorisal descriptor, item #7, which
involved past oonditions which influences our present educatisnal system.
An unexplsined result of this part o® the survey showed the ®Other® categery
(Special education majors, doubls majors that fell into two disparate fields,
and miscellanecus) giving the most favorabls response of all categories in
-three of the five 1m'm significant differences were found,

The third variable to be examined concsrned the completion of a student
teaching experience. S8ince all of the data was gathered at the beginning of
the academic quarter, each subject had either no substantial student teaching
experience, or had completed it entirely. In only one of the eightesn items
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was a significant difference between the responses of the two groups
found., This difference, significant at the .05 level only, involved th:
study of ideas and acoomplishments of pest educators (item #17). Those
who had completed student teaching valued this topic somewhat higher,

with & mean response of 2,888 compared to 2,720 for the non=student teaching
goup.

©
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Discussion

The results of this study suggest a generally positive attitude of
the subjects toward the educational foundations studies as a whols. This
is indicated by a relatively high oversll mean response (3.195 on a four-
point scals), and by the highest response being selected more often than
any other in the total investigation. Further, on even the lowest-rated
items nearly two out of three students saw some valus, and the three percent

rejestion rate ("no value®) is very low.

Sociological aspects of the foundational studies received the most
positive response. All but one of the items in this category exceeded the
overall mean response for the entire study. The high value that students
place on this area may possidbly reflect the widespread esphasis on social
concerns during the past decade. |

Philosophic aspects of the foundational studies are also valued quite
highly, with four of the six items obtaining a msan response higher than the

" oversll mean. Students, strongly distinguished among various aspects of this
foundational area, however. Questions of human nature and purpose in education
were especially valusd. This response is probably correlative with the high
valus placed on social concerns desoribed above. On the other hand, study of
philosophic systems received one of the lowest ratings of the entire inves~
tigation. Btudents may possidly see formal study of philosophy as divoroed
from genuine human concerns, which would be very unfortunate.

Historioal aspects of the foundational studies clearly were valued lowest,
with all but one item falling below the overall mean. This item, ooncerning the
background of current problems in edusation, probably desoribes the only way in
which many students see valus in the history of education, Li.e. as related % an
understanding of problems of the present time. The comparatively low value placed




-5

on the historical category as a whole may reflect the strong present-

orientation of many young peopls today.

Two findings stand out clearly vhen the responses are analysed by sex.
First, a strong associaticn between females and sociological oonéornl vas
evidenced. Second, females always gave the more positive response throughout
the entire etudy when significant differences between responses of malss and
females were found., Dat® from this study cannot furnish reasons for these
mm,mu,uyboipommemmymmuwmumnh
of the female in our society, This rols is one that has been dedicated to
sooial service, and also one that has been more submisaive, and therefore more
sooepting, than the male rols.

When the responses are examined sccording to the student's major field
of study, no overall pattern emerges, and therefore no conclusive findings oan
be claimed. Some significant differences in response wers found, but in thirteen
out of eightesn items there was nons. Nurthermore, the findings were somewhat
oonfusing where significant difference wepe found, e.g. history and social seience
majors valuing the Mstorical study of education quite low in some cases, and
mathematics majors placing a high value on the same items.

One of the unexpected findings of the study was that the practical experiense
of student teaching had almost no influsnce in the attituds of the subjects toward
educaticnal foundations studies. In only one instance out of eighteen was &
significant difference found at the .05 lsvel, and none was found at the (01 level.
Perhaps the student tescher is t00 caught up in merely surviving in the classroom
and in the technical aspects of teaching to be reflective about sociclogical or
philesophicsl questions. This finding cannot be interpreted to negate the valus
of prestical experience in subsequent theoretical study, however. In the one item
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in which a significant difference vas found, those sudbjects with student
teaching experience placed a higher valus on the ideas and accomplistments
of past educators than students who had not had this experience. It is
probable that actual experience with the struggles and frustrations of
teaching leads the young teacher to value the accomplishments of other
teachers more than before.

The findings of this study appear t0 have the following implications
for the teachsr edusation cwrriculum and course designs Foundational studies
are an important part of the teacher education curriculum, meeting the
mmmumu. In the designing of an educational foundations
ocourse for undergraduates, sociological concerns in edusation might be used as
a basis for organisation and as a source of problems and situations to be
examined, Philosophic questions might arise in the examination of these gocial
oconcerns and be pursued : vuitfully. The historical aspect ef such a course
would serve as a background for the particular topics under considerstion gt the

3ime they are being studied, rather than being studied as a separste subject
matter in and of itself.

Several questions that are not answered by this investigation suggest further
research, Altho an association between female students and sociological conserns
was shown €0 be present, csusative factors for this association were not determined,

Nor were reasons found for the general aversion to historical studies. Explanations
for these findings might be soughte While the completion of a student teaching
experience does not seem to affect the attitude of a student prior to entering an
edusational foundations course, additional study is needed to determine whether

or not such experience facilitates lsarning in the foundations areas. Finally,
further research might compare entering and leaving attitudes of students in an
undergraduate foundations course to measure any chenges ocourring during formal
study in the educational foundaticns. )
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