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In 1972, new goals in teacher education and

certification, based on perforamance or competency-based teacher
certification, required the redesigning of New York state
certification prograas. Modifications in 1943 and 1963 had already
required a fifth year of gra‘uate study and supervised student
teaching, usually as a culminating experience, for certification. At
the university campus at Stony Brook the new program, which is both
coapetency- and field-based, contains an introductory course wvwith
structured field-based experiences. In the spirit of accountability
and public sharing, the substance of this course is presented in this
overview of course content and components and collection of 14
field-based investigations. The course covers social studies as a
subject taught in the secondary schools, particularly the curricular
materials, teaching strateyies, learning activities, and sodes of
evaluation used in secondary instruction. Teacher education students
choose five field-based investigations which include observation,
participation, tutoring, and possibly micro-teaching in order to
integrate clinical experience with the theoretical understandings
gained through the other course cosponents of individualized reading,
directed activities, and ¢a independent project. (JH)
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INTRODUCTION

Although teacher certification in New York State has undergone a number
of changes since 1936 when all candidates were required to complete a baccalaureate
degree (including a student teaching experience), until recently the modifications
have generally taken the form of requiring additional or advanced course work.
Thus, in 1953 a fifth-year requirement of thirty hours of advanced graduate study
was required for permanent certification of teachers of academic subjects (e.g.
English, social studies, foreign languages, etc.) and special subjects (e.g. art,
physical education, industrial arts, etc.). Twenty years later, in 1963, a similar
fifth-year requirement was institutci for elementary school teachers as well.
New York State Education Department accreditation teams visited colleges and univer-
sities offering teacher éertification programs, evaluated the facilities, faculty,
and the general operation of the program. If acceptable, the ‘rograms were accredited,

regis.erea, ana approved.

The mid-1960's witnessed a growing interest in and attention to the
specification of behavioral outcomes of learning and the concept of accountability

in education. Robert F. Mager's influential 1little book, Preparing Instructional

Objectives (Palo Alto, California: Fearon Publishers, 1962) emphasized the point =~~~ °
_that if teachers were notj?ﬁf#:iﬁé}e.theyiyeréTédiﬁg; then they were liable. to. . .

end up someplace else. The book was (and is) widely used by teachers as a handbook

for the design of obJectives which describe learning in both measurable and observable

behaviors of the learner. Mager's emphasis is on what the learner will be DOING
(emphasis his), and recommends the following schcme for writing objectives which
will describe the desired behavior of the learncr:

First, identify the terminal behavior by name; w2 can specify tae kind of
behavior which will be accepted as evidence that the learner has achieved

the objective.

Sccond, try ito further define the desired behuvior by describing the important
conditions under which the behuvior will be expected to occur.

Third, specify the criteria of scceptable performance by describing how well
the learner must pecform to be conusidered acceptable. 1
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2d accountabilily as, "u regular public report

by independent reviewers of demonstrated student accomplishment promised for the
expenditure of resources." 2 This definition has several important implications.
First, that educational personnel clearly state the performance(s)--i.e. behavior(s)--
students will demonstarte, and specify the criteria used to judge the perforuance(s).
Second, that "outside" reviewers, applying the stated objectives, conditions, and
criter}a of evaluation, will be able to function as "independent educational accomp-

lishment auditors." Third, that the report of student accomplishment is shared

with the public.

!
By the 1970's, the accountability movement had developed such momentum

that statements on accountability were included in the Presidents' Message on Edu-
cational Reform to the Congress of the United States (March 3, 1970), written into

the contract between the Board of Education of the City of New York and the United
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cation, et;c.3

It was in this climate of increased awareness and sensitivity to behavioral
objectives and accountability that New York State embarked upon a change in itc
procedures for teacher certification. Unlike the earlier modifications of 1943 and
1963, New York State's new performance or competency-based teacher certifiéation
program (referred to as PBTE or CBTE) calls for revolutionary changes in teacher
certification

The basis for New York State's new procedures and standards for accreditation
of programs leading to certification for public school service was set forth in

the "Teacher Education and Certification Section" of the 1972 Regents Plaun for the

Development of Post Secondary Education. According to officjal publications of the

State Education Department, Division of Teacher Education and Certification, the
goal and underlying assumptions of the Teacher Education and Certification Section
of the 1972 Regents' Ilan are as follows:

Goal:
To estublish a system of certification by which the State can




assure Lhe public that prafeeainnal werconnel in +tho schosls posscss
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and maintain demonstrated competence to enable children to learn.

_Underlying convictions:

The basis for certification should be teacher competence rather than
total reliance on college courscs. Possession of a State certificate
should represent an acceptable level of competence in general back-
ground knowledge, subject matter knowledge, and teaching skill.

The preparation of teachers should involve a number of pertinent
agencies and individuals including: schools, higher institutions,
professional staffs, snd cther relevant agencies. The ideal professional
training would integrate theoretical understanding and clinical ex-
perience in a system of mutual refinement and »einforcement .4

To implement the goal of the Regents' Plan, all new certification programs

submitted after Sepiember 1, 1972 are required to provide evidence that:

1. Participating agencies (school district, college, appropriate

professional staff of the school district, etc.) have shared signif-

icantly in program planning and decisions, and have accepted the roles

and responsibilities jointly identified in plannning.

2. Program goals derive from realistic assessment of functions of appropriate
professional personnel.

3. Program goals are appropriate and comprehensive.

4. Entrance requirements (if any), techniques of assessing schievement,

and standards and conditions of demonstrating achievemant arn adacwd..
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5. Candidates who will be recommended for certification have demonstrated
achievement of the program's goals.

6. A program evaluation system has been established and will coperate

to identify and correct program weaknesses.?

Currently-existing programs must be re-designed according to the following

schedule;

Certification Field Deadline date, for te be ogd vhi indi
program revision % 1f1 c§§
| Epacc p%oas w not
1. Elementary, (N-6 & N-9) February 1, 1975 February 1, 1976
and special education ) .
(teachers of the hanli-
capped)
2. School acministration February 1, 1976 February 1, 1977
and supervision (SDA
and SAS)
3. Secondary {7-12) Fetruary 1, 1977 February 1, 1978
academic subjects
L. Pupil personnel service February 1, 1978 February 1, 1979
arcas
5. Special subjects and February 1, 1979 February 1, 1980 6

occupationul gsubjects

Although previous New York State certification programs included &

supervised student teaching experience, this usually took the form of a
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aken by studcuts in Lhelsr seudur yeur. For
many students, particularly those preparing to teach at the secondary school level,
this may have been the first (and probably only) field-based experience in their

teacher educatioa program.

New York State's new teacher certification program is both competency
and field-based. That is, there is a new emphasis on a much broade.: conception of
the relationship between theory and practice, between the integration of "theoretical
understanding and clinical experience."

Toward this enr Stony Brook's Secondary Social Studies Teacher Certification
Program (SSS/TCP) has attempted to modify its program to include field-based
experiences in the early stages of a student's entry into the program; specifically,

in the i. voductory course, Education 397, "Teaching Social Studies.”
The following documents describe the general course objectives, the
uverali dvsipu fur uchieviag these coursc objectives. and the “orotocols” ror tne

structured fieid-based experiences which are addressed to a sub-set of the gen-

eral course objectives. These structured field-based experiences will be implemented

during the 1974-1975 academic year, during which time they will be monitored and
evaluated botia by tne participants and "outside” reviewers. In the spirit of
accountability, we wish to identify and "make public" the texts of the trial "pro-

tocols" fer these structured field-basecd experiences, sc¢ that the materials can

be shared with participating pArsonnel and agencies.
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DOCUMENT #1: COURSE DESCRTPTTON SHERT

This document is to be distributed and reviewed in detail with the

students during the first class meeting. The intent is to specify and "make public"
the general course objectives and the overall design for achieving thse objectives--

i.e, the curriculum materials, the teaching strategics and leerning activities,

]

and the mode of evaluation.

-~




1. COURSE TITLE % DRICRIPTION: Education 397, "Teaching Social Studies"
A study cof social studies as a subject taught in the secondary schools: the nature of
tthe social studies; curricula models; scope & sequence of topics offered; new programs
of social studies instruction; etc. Designed for prospective teachers of social studies
?  in secondury schools, ' .
Prereounicitons Minimum of five Sccial Scicuce Cuwoes Leyuud bie dulruduciury level.
Instructor: Dr. E. Seifman
Credits: 3

gESt COPY MAILABLE

2. COURSE COMNPONENTS:

2.1 Class iessions:
2.1.1 Plenary Class Mode: Introduction & presentation of themes & topics, informatic

& data, theoretical models, substantive issues, etc.--for discussion, analysi
& evaluation. .

2.1.2 Plenary & Group Modes: Preparation, presentation, analysis, & evaluation of -
specific teaching strategies, learning activities, curriculum materials,
teaching-learning problems, educational issues, etc.

2.2 Readings: :

2.2.1 Directed Readings/Class Focus: Readings as data base for focus of class
sessions (discussion, analysis, & evaluation of substantive issues; actually
try out suggested teaching strategies & learning activities; etc.).

Directed readings include the follcwing:

(1) Common Text: Edgar B. Wesley & Stanley R. Wronski, Teaching Secondary
Socisl Studies In A World Society, 6th ed. (Mass.: D.C. Heath & Co., 1973

(2) Common Curriculun Materials: AP Public Issues Series/Harvard Sucial Stud
Project Unit Books (titles include: Communist China; The Irmigrant's
Experience; The American Revolution; Bace and Education)

(3) Common Pamphlets: (33, How To landle Controversizl Issues

(4) Other Selected Readings, Documents, etc..Provided By Instructor: e.g. N.Y
syllabus, social studies currirulum materials catalogs, etc.

2.2.2 Individualized Readings/Out-of-Cless Focus: Individualized "extended" reading
{buoas, BMULIUKLING . BUTINNITALS . TR3LAYIN FETOVIS. UYL IR e rment d-occcards
etc.) on topics introduced in class sessions. The object is both "substantive
(to encounter additional data, insight, suggested practices, points of view,
current trends, contorversies, etc.) & "procedural" (to familiarize yourself
with basic Yeference works, sources, & literature in the field ot social stud
education). _

2.3 Directed (Common) Activities: Applying the principles of selected instructional
models to the design of actual teaching strategies, learning activities, curriculum
materials, diagnostic & evaluative instruments, etc.

2.4 Directed (Individualized) Field-Based Exveriences: Field-based experiences in second
schools (e.g. observation, participation, cutoring,'possibly micro-teaching, etc.).

2.5 Independent Project: An independent project, related to course objectives, developed
in collaboration with the instructor: this includes agreement upon the type of proJje¢
objectives; procedure for carrying out projzct; procedure for reporting or ,resentin
"finding"; & method of evaluating the project.

2.6 Formal EIxaminations: (Mid-Semester & End-of-Semester) Opportuaity to demonstrate
competencies (knowledge,skills, behaviors) developed through class sessions & direct

; STATE UNIVERSITY OF NEW Y: iK AT STONY BROOK

T

readings.
3. EVALUATTCN [Note: TBD= To Be Determined] B N _ _
| CATREGOR1ES WEIGHT () 1 % W x XS
Examinations*{.=2) - N
Directod fetivities - (L=T3D) 2
Individa-linag Tecdines (0=73D) 1
Field-Z-:. . Exroriences (4=5) 1
Indepern i-nt irojecy  (id=1) 1-4
ww= ) ' =W x xs=

® g1 (W2) + £.2 (W2) = &

## gince all directed activities may not be of the same level of significance or diff-

2ty il « " A4 11 - 1
fculty, each will be assigned a "weight" (W). % W/DA= _Eéﬁ/DA

FINAL GRADE=, £ W x X5
S W

-
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Documents #2-15: STRUCTURED FIELD-BASED EXPERIENCES

These "protocols” for the structured fiecld-based experiences are to

be distributed and reviewed in detail with the students during the second class
meeting. The intent is to emphasize the nature of the field-based experiences and
their relationship to the Social Studies Secondary Teacher Certification Program

(SSS/TCP). Students are asked to select five (5) structured ficld-based experiences

of their choice, but are also encouraged to select & variety of different types

of experiences--rather than select five of the same type. It should be noted that
the number "five" was selected in terms of the instructor's estimate of reasonable
work-load for the course and the problems associated with travel to schools in a
region without public transportation (Suffolk County, New York); the number will

be reviewed both during end after the operation of the course.




uOCT[L SCIMIICL/TOCT AL, STUDIES

ti. Setting:

1.1 Where? (Kame of school distr. ct, school, etc.)
1.2 When? (Day, date, ete.)

2. Procedure: . .
B¢chround You zre majoring in one of ~he social sciences or one of

St . the interdisciplinary social science type majors. Presurably
TS e eemen e s you rave been studying a body of knowledge which has sone
" relationship to social studies as a subject taught in the
secondary schools.
2.1 Observe at lcast three different grade levels of social studies classes (graces 6-

Grade lLevel 6 7 8 9 10 11 12

~ Note: A single observation may/mey not be sufficient to adeuately answer 2.2: it

' may be necessary to informally chat with the teacher & students in order to
get au betier sense of the "cours :" es a whole, rather than base your judge-
ments sinply on & single class session.

2.2 Analyze the relationship between your college preparation in your social science
mejor «nd cocizl studies as a subJect taught at the secondary school level.
{i.e. How would you evaluate your commend of the seccndary sccial studies
subhject matter at each of the grade levels observed? What sneeial contiib-
utions could you bring to the secondary social studies curriculum at each
of the grade levels observed? etc.)

3. Evaluation:
3.1 What (if anything) were you able to learn sbuui your subjeet matter preparation
as related tc the scecondary social studies curriculum?
3.2 Rating & Explanation of the "valua' of .the experience

- —————

Ho_Vajus | _ Litsle Valu: . Some Velue U Valusbie | Rxtremels Viiwabilo

|
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SOCIAL STUDIES CLASS OE‘.‘"F\“\TIO‘I Type5° Plenary Class :.:Qde

y 1.1 Wnere? (scheol district, school, ete.)

M
4

1. Setting:

1.2 When? (day, date, time, etz.) _Other

Individualized/Independent Work Mode
Group Work bdMode
Large Group Instruction Mode

MAarmim Maaeatladeam.o o)
- mieh a.\-u\-AA.A.AAb FRAWIVY &4

1.3 Grade(s)/Teacher(s)

1.4 Class size: . #Male
. #iFentle
Total #

1.5 "Type" of class (i.e. below average, average, ab ove average, etc.) + How

you know?

2. Arrangements (How were arrangements made for the visit and obsérvation?):

3. Teaching-Learning Process :

3.1 Topic(s) of focus:

3.2 Tumrmary description of teaching-learning process

do

Swariary PDescrivtion

el ¥ 000 g T

Objectives

tMnrricnia- Vadasiale i

Teaching Sirategies
&
Learning Activities

Evaluation

3.3 Observation/Comments, etc.:

L. Evaluation:

h.1 Vhat (if anything) were you able to learn about
h.1.1 The school
4.1.2 The class
4.1.3 The curriculum materials
Wb fnie particular instructizen) appreach
h.1.5 e Leachiag=lemrning procees in general

. 4.1.6 Yourself

h,2 Rating & up, nnation of the ‘lt'lu,* el Vhoookperivnce,.

o Yaine Iittle vilue Goter Yalue Vulunbde

e DT T P P e e e o temm 2ps masews -
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SOCIAL STUDIED STUDLT Ob»LHVTPIOW
!

;. vetting: L
: 1.1 Wherct (liame of school distriet, school, ete.)

1.2 ¥hen? (Day, date, time, etc.)

2. Procedure:
Select one student on wbon you will focus your observation.
2.1 Describe how & why you selected the particular student you selected for observation

2.2 Write a "ruming éummar‘ of the behavicr of the ctudeant (e.g.Answers teqcher s
question, "How did...?"; Asks question, "If,...then wivy...?"; sits quictly;
leaves the room; fcturng after 25 minutes; ctc.)

2.3 Evaluate what you think the student learned as a consequence of the teaching-learni
situation (i.e. the class period, the field experience, etc.) -

Y L irvmmani @ fTincarirat i Aane at+n
.

3. Evaluation:
3.1 What (if enything) were you able to learn about
3.1.1 The student

3.1.2 Yourself
3.1,3{Teaching

3.1.4 Learning

3.2 Rating & Exjlanation of the "vulue" of the experience.

No Value Little Vulue Some Value Valuable Extremely Valuublel

|
|-
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SdCIAL STUDIES SYLLARUS: STATE/LOCAL ‘ ““\ﬁ\"' '

1.1 Where? {Name of schivol disbtiicl, aschivoul, eic.) Qﬁﬁs
1.2 When? (Day, date, etc.)

2., Procedure:

Background: The State Education Department of the State of New York has
established a social studies syllabus for grades K-12 which identifies a svecific
focus for each grade (e.g. Grade 9: "Asian & African Culture Studies), specitic
oplcs (e.g. Grade 9: Topic #1, "World cultures today; Topic #2, "Africa gouth of
the Sahara: land & people "; Torie #5, "China," ete.), stuted anderstondines
(e.g-. Grade 9: Topic #5 "C‘uns.," AK 4Y TO UIDERSTANDING Th= TUADITIQNAL CULITURE OF
CHINA IS T° LXAMIKE THE MANNER OF CREATIVE EXPEESSION IN ITS ARTS), ard related
content (e.g. Grade 9, Topic#5, "China," "Certain common characteristics of artistic
exprcseion also common to Chinese culture of the past include:.... Effects of the
writing system on the arts: calligraphy as relates to painting; limitations imposed
by the characters upon expressions in poetry, other literaturem")

2.1 Based upon a field experience at a secondary school, analyze thz relationship
between the official lew York Statz syllabus for a specific grade (other than

grade 12) & the social studies curriculum being used at the particular grade
in that particular school. [i.e. Is it identical, similar, different, completely
different, etc.?) If different, how so? Why?

2.2 Comments/ Observations, etc:

3. Evaluation:
3.1 vhat (if anything) were you tble to learn about curriculum rcquiro. i ?

3.2 Rating & Explauvation of the "value" of the experience

No Vulue fittle Value Sone Vgiue Yolunble 1 Lxtremelsy Valual o

)
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SOCIAL STUDIES TEXTS

1. Setting:
1.1 Wiesre? (Nw:u: vi scuoel district, sc'nool, etc.)

1.2 When? (Day, date, etc.)

-

2. Procedure: "supplemental text)'

Analyze a social studies text ("basic text,".\'"major text,

being used in the school.

" etc.) currently

2.1 Complete bibliographicreference:
[Author's last name, first name, Title (Place of publication: Publisher, Date), pp.

2.2 How used? [i.e. students given copy; available only for in-school use; available

for both in-school & out-of-school use; course built around text("basic text"); text
supplements course work ("supplemental text"); assignments based on readings from text;
use of text's questions etc. as basis for assignments (nc use, some use, high use); etc

i

2.3 Select a topic on which you have a very weak cognitive background. Evaluate the

. . - - . .-
LLAL 'L VICaVhiinv O1 Tihniid ouid.

2.4 Select a topic on which you have a very strong cognitive background. Evaluate the
text's ireatment of this topic.

2.5 Sielect a topic which is (or has potential for being) highly controversial. Evaluate
the text's treatment of this topic & specity the criteria you are using for your
evaiuution.

3. Evaluation:
3.1 Vhet (if anything were you able to learn sbout social studies texts and their use?

3.2 Rating & Exrianation of the "wvulue" of the experience

* No Vulue | Little Vaiue vore: Valae Ynlunble Extremely Valuable

ERIC '
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SQCIAL STUDIYS CURKICULUM LATERIALS
]
1. Setting: .
. 1.1 Where? (iiume of School district, sehool, ete.)

X

1.2 Vhen? (Day, date, etc.)
2. Curriculum'materials:

2.1 Name of najor social studies curriculum materials used.

2.2 Unit cost (i.e. @3 )
2.3 How was depision made to purchase/use these materials?

2.4 Brief description of materials

2.5 Description of how these curriculum materials used.

3. Evaluation:

3.1 What (if anything) were you sble to learn about
3.1.1 How curriculunm materials are cselected

3.1.2 YouTown ability to recommend "better materials” at not greeter unit cost

3.1.3 Your own ability to recorcnend "comparable materials" at a lower unit cost

3.2 Rating & Explanation of the "value" of the experience

No Value % Ijttle Value * Some Vulue Yaluable Bitremaly Valuable

lERiéE) 197h by E. Ceifian (GUY at Stony Brook)
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UP=TO=-DATE CULRICULUM MATERIALS AlID/OR DATA o ~ | /

.’1. Setting: , | , .. ) ?““&Qﬂ\i

1.1 Where? (Hame of school distriet, schanl, ate.) “‘5\ Wv
1.2 When? (Day, date, etc.)

. Procedure: ' having

Bachground: For some educational obJectives the issue of curriculun materials &/or
data which are the most up-to-date is of little or gg_igggg}gpggj wnile
for other educational objectives, curriculum raterials &/or data which
arc the most "up-to-date" is of crucial }gp&j}hgnﬂc . [e.g. Consider
the case of a replica of the original fl~g or the U.S. vs. the current
flag of the U.S.; or a photograph of Fresident Lincoln vs. a photograph
of the current President; or the name ¢f the former Governor of the State
vs, the name of the present Governor of the State---and censider different
types of educational objectives. .

2.1 Based upon a field observation, identify instances of educational objectives
for which "up-to-date" curriculum materials &/or data are of crucial significance.

i

2.2 Analyze the relationahip between the curriculum mdterlalo &/or data which were

4\— IR N | “ 4. o .
nead {°""‘1"k1° in L2 SRS TT4y SALLE, usa-v; v\bo[ = '.;;...& el rw-v Uil B LkdLiive

. P Y -t oo s b P
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data learned as "up-to-date' material :&/or data? Does .nyone notice or care if
the materials &/or data are not "up-to-date"? etec.)

3. Evaluation: : ' :

3.1 What (if anything) were you able to learn about the concept of “up- to-date"
curriculum materials &/or data? .

.
L

3.2 Rating & Explanation of the "value" of the experience

No Value fittle Value vone Ynlue valusble | Mabrepely Vidduable

ERIC
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SOCIAL STUDIES LEANIIUG PROBTELY THUTEPVIIYN
i -
L. Setting:

\J

1.1 Wuheredl (Naae of school dastrict, school, location, ete.)

1.2 When? (Day, date, etc.)

2. Interview Procedure: [Interview five students of the same grade level. Interview
questions follow:]

Background/Introduction: Students generally report that some aspects of a
subject, or topics, ete., are easier to learn than
others; & that sowe aspects give them more difficulty

: than others.
2.1 In your social studies class, are there any such topies or kinds of things that
you find relatively easy to learn? (Plcase describe + why?)

2.2 In your social studies class, are there any such topics or kinds of things that
you find hard to learn--i.e. they give you difficulty? (Please describe + why?)

2.3 Could you sugpest one possible recommendation for helping somecne like yourself
who has difficully with that kind of thing in social studies? (Plcase describe
your recommendation)

3. Observations/Comments, cte.

4. Fvaluation:

4.1 vhat (if anything) were you able to learn about
h.1.1 Student percepticns of "social studies"

1

4.1.2 Student perceptions of "learning problems'

.2 Rating & Explanation of the "value" of the experience

No Value |' Little Value {_ Some Value | Valuuble Zxtremely Veluuple)

) Ld 4 . .-
[]{B:E) 197h vy E. Seifuan (SUNY at Stony Brook)
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PUTORTAL EXPERTENCH Type: 1:1 Relationship
L 4 .

A. Setting:
1,1 Where® {Name of school district, school, location, etc.)

1.2 Wheu? (Day, date, time/duration, etvc.)

2. Tutee:
2.1 Age
2.2 Sex
2.3 Grade

3, Tutorial Focus: Summary statement or description {e.g. Steps of how a bill becomes a
law; How to compile a bibliography; Map rea-ing skills; etc.) + How was this particular
focus selccted or determined.

4. Tutorial Procedure: .

Summary Description

Objectives

Diagnosis

Curriculum Materials

Teaching Stratvegies
Learning Activities

Bvaluation

5. Comments/Observations, ectc.

/

6. Evaluation:

6.1 What (if anything) were you able to learn sbout
6.1 The subject matter (i.e. content)
6.2 The student

6.3 The 1:1 approach
6.4 The criteria you acc2pt as evidence that learning has/hes not taken plac

6.2 Rating & kxplenation of the "value" of the experience.

wo Voiue [ittle Valuo Some Value Yaluable Extrevely Valunble

by E. Seifn (SUNY at Stony Brook)




TUPORIAL EYITRIEICE . Type: 1:2-5 Relutionshin
v1. Setting: o A 5 ‘“\ B\-‘-

1:1 Vhere? (iiame aof sehanl dietpint s gr_-l_s_gol,' location, ota,) : ?‘ \

1.2 When? (Day, date, tima/duration, eotec.) L

' A g ) Grodoela)
1 4 N s: ? — rar .
2¢ Tutee Nale
Fennnle {

3. Tutorinl Process: ,
3.1 Tutorial Focus: Swrmary statement or descrivtion (e.g. Steps of how a bill becormes
a law; How to compile a bibliography; lMap reanding skills; ete.) + iHow was this
particulur focus selected or determined.

3.2 Tutorial Procedure: Sumnary Doscripvion

Objectives

Diagnosis

Curriculun jatericls

Teachin

A
Learning

Stratecies |}
Activit

Evaluaticn

3.3 Commentc/Cbservations, ete.

L. Evaluation:
4.1 Yhat (if anything) were you able to l-aran sbout

l,1.1 The dynamics of a small group

4.1.2 Types of tezching strutegies/learning activities which maxinize the
potentinls of the smull group

4.1.3 Your own prelerences for working in a l:1 or 1:2-5 type reiutionship

b.1.4 Ways you responded to/did not respond to speeific students within
the snall group

1

4.2 Dating & Explunation of the "value" of the experience

Ho Vilue ILittle Volun Sore Valua Vnluthle Fxlremaly V-lunrle

\‘l «-A . .
Eﬂ&ﬂ;ﬁ 197k by E. Seifuan  (SUNY at Stony brook)




SCHOQ, TOARD MERTING

I Setiling:
1.1 where? (lwue of school distriel, school., ete.)
1.2 Wheu? (Lay, date, time, ete.)

2. Schonl Nourd Membership:

2.1 Present/Abosent: Male Female
Tolul 7

¥ Present

2.2 Sex/Age:

B ALY A M MY S B PR B

20's 30's Lo's 50's | (O's 70's 80';_ - 90's (Apnra

Male
Yemale
2.3 Uuscrvations/Conments, etc.:.

3. Audience: A )
2.1 Distribution: ..
| Total # . # Students | # Non--Students
Malc ] !
Female | i

2.2 Opservationsz/Coumments, etc.:

L. Agenda:
4.1l Summary of items on agenda &/or items discussed.

.2 Observations/Cornents, etc.

5. Evaluation of Field Exverience:

-y ' 4 [, T Loty | . A ] * - .. - . - " s . == *
gt ttesne v L ma teisy Visasip,) Meat JgWaA UVAL VW LLGL GUUML Calle VI VT AVALUWLLIy AU Wl

is the basis for your Jjudgenent or conclusion?
5.1.1 The "comaunity" (i.e. the school district)
.2 The school board
3 The parents
L The teachers
+5 The administrators
6 The students

\

5.2 Rate the "value" of this experience for vou & explain the bseis (eriteria) for
your evaluation.

No Value Little Value Sore Value Valuable Extremely Vuluabl@

1

5.3 Explanation:

@ 197h by E. Seifwan (SUNY at Ctony Brook)




_ . . o0
CONT-ROVERSIAL 105NN
g .

.

,1.'Setting: ,
' :1.1 Where® {ilwne of school disrtict, school, etec.)

1.2 When? (Day, date, ete.)

2. Procedure: :

Background: The school exists as both an instituticn of the larger society and of the
loca) commurnity (i.e. school district, neighborhood, ete.). In the social
studies in particular, some topics % issues 1y be concidered highly
controversial & may gencrate a good deal of cnnflict between & umong
teachers, students, parents, administrators, community members, etc.
Schools often develop policies & procedures for "handling" (or not handling
controversial issues & topics.

2.1 Inquire as to whether or not the school (or school district) has established

.any set of princirles, poiicies, or procedures for "hundling" controversial
issues & topics in the social studies.

IYES ji{e]
2.2 Describe the principles, policies, or procedures esteblished for "handling"

(or not handling) controversial issues & topies. [Identify the "source" of your
data.) '

2.3 Inquire as to whether or not there has ever been & case of a conflict concerning
the actual handling of a controversial issue or topic in the social studies.
' Lles ilo '

2.4 If "Yes," describe or relate the case study: Whal wes the issue or topic? Why
vas it considered controversial? How was it resolved? etce.

3. Evaluation: : .

3.1 What (if anything) were you abl. to learn about
3.1.1 The comaunity
3.1

1
.2 Controversinl issues % topics

3.2 Rating & Explanation of the "value" of the experience

.iNo Value Litvle Value o vore Yidue Jaluahle Latroreely

(SUY at Stony Brook) E




GRADING & FVALUATICI THTZRVIEW
4
». Setting:
1.) Where? (Nume of school district, school, location, etc.)

1.2 When? (Day, date, etc.)

2. Interview Procedure: [Interv1cw five students concerning last year's final social studies
' "report card" qude.} [Interview questions follow:)

2.1 What was the final grade?

2.2 How did you(student)interpret the grade (i e. "What do you think that means as
a final grade for the course?")

2.3 How do you think the instructor arrived at that final grade?
2.4 Do you think the final grade was fair/unfair? + Why?
2.5 IT you were in charge of evaluating student performance in that social studies

clase, how would you have done it? [i.e. you are asking the stduent for his/her
suggestions for arriving at a final grade ]

: i
2.6 Applying your suggested system of evaluation, what final grade would you have
received? : .

3. Evaluation:

3.1 What (if anything) were you eble to learn about
3.1.1 Student percevntions of the grading & cvaluutzon process & procedure

3.1.2 The grading & cvaluatién process- & procedure

3.2 Pating & Explanaticn of the "value" of the experience

No Voelue Tittle Value Som2 Velue Vnluable Extremely Valuebie

\g(t) 1974 b/ . Seifman (guiY ut Stony Brook)



GRADLIG POLICIED
?

‘L.‘Sctting:
* lzl Where? (llame of school district, school, etc.)

1.2 When? (Day, date, etc.) .
2. Grading Policies and Proceduras:
2.1 Summary statement describing grading policies of «school + identify "source" of

these policies (If possible, attach any relevant data: policy statement, report card
ete.) : . '

2.2 Summary statement of grading procedures of school (e.g. use of letter gredes &
their ncanings; use of numerical grades & their meanings; use of anecdotel report, ¢

2.3 [OPTINUAL] Tally of distribution of class set of grades for last marking period

' »

3. Evaluation: _
3.1 What (if anything) did you learn ab out school grading policies & procedures?

3.2 Rating & Explanation of the "value" of the experience

No Value Little Valuz : Sore Value Valunble Extremoly Valuatle

IToxt Provided by ERI

l |
FRICD 197h by E. Seifmn (SUNY at Stony Brook)




