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“This paper examines common €oncerns and practices among pro-
fessional schools and identifies contemporary trends and future
directions for professional education. A review of similar studies is -
undertaken and a suminary of the varicties of definitions of “profes-
sion” is given. Among the :opics considered are professional goals and
objectives; the processes of recruitment, curricular change, and con-
tinuing education; and the relationships of. professional schools to

- their respective univensities, practicing professionals, and society as a
~ whole. The author believes the number of professionals in the work
force will continue to grow and the professional work foice will under-

-go significant changes in composition as fiew professions and parapro- _—
féssions emerge. He also foresees new professional schools being built

that will require new faculties and predicts that new professional

service modes and delivery systems will emerge to modify the charac-
teristics of professionaleducation. The author,; G. Lester Anderson, is

- acting™Dean of the School of Education, Director of the Center for the
‘Study of Higher Education, and Professor of Education at the Pennsyl-

vania State University.
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Introduction o - SR
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In spite of a significant literature in the various fields of profes-
sional education, the process of becoming educated in the professions
has received limited attention. While there are journals that deal with
general education and liberal education, there is no journal of profes-
sional education as such. Also comparative studies, discussion of
common policics and prictices, or conférences devoted to ‘gencralized
concerns among the pro[cs.sions or the education of professionals are
rarc. ./ :

One pos»nble reasen for this condition is that by defmmon each
profession is unique by virtue of rendering a unique service. The
bodies.of knowledge and craft skills of cach profession are, to a great
extent. esoteric. Therefore. many persons in professional education
will claim they have little to learn from professionals in other fields

nor do they feel they lhemscl\’cs have much to comr;bute to other
professions. - -

Initially, there appears to be great variety in methods of education
for the different professions, a variety just as great as in modes of
profcssional practice. There are distinctions made between “learned

" = professions™ and “other” professions. The place where the professional

- education takes place varies. It could be a liberal arts callege, or uni-
versity, or an independent school. In this respect professional educa-
tion may end with a-baccalaureate degree, or it may be confined
exclusively to a graduate professional school, or a combmauon of pre-
and postbaccalaureate study.

Some occupations are deemed professional without question and
their educational programs are relatively homogencous and stable—for
example, law. medicine, and dentistry. Other occupations eventually
become known as profesional, such as public administration and
journalism. but there is no common pattern of preparation for them.

_ Indeed, many competent persons at work in these ficlds do not have

explicit education or training for, their arca——they have learned by-

experience, perhaps independent study, or informal internships and
apprenticeships in their earlier years. In fact, some practitioners in
fields like journalism or public administration are not sympathetic to
the concept of professional schools for their fields. We should recall,
however, that study for matured and established professions emerged

©
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out of situations not unlike those current in business administration,
journalism. and public adwministration (Haber, in Gordon, 1974)
Lincoin did not attend law school; not too long ago pharmacists were
licensed after an apprenticeship; and medical education in the nine-
tecnth century was often propriciary, cursory, and exceedingly limited.

Further contrasts can be made. Some professions are service oriented,
while others are production oriented. Some professionals work almost
entirely in an autonomous or independent status or in the private
sector of the economy, such as attorneys and accountants, while others
are seldom self-cmployed -or work almost entirely in the public sector,
for example, .social workers or teachers in elementary and secondary
schools. Heterogencity, variability, and levels of maturity among the
various professions and cducation for them musg be acknowledged.

In light of these distinctions, a revir goals, processes, trends,

-issuies, and problems among colleges or . (ools for professional -edu-,
cation should be illuminating and helpful to those who educate

professionals, or administer colleges and” universities having profes-
sional schools or prograws. o

There dacs exist a literature that deals with professions and pro-
fessionalization in a geueric sense. Much of it has been written by -

sociologists and therefore émploys the research methodology of that
discipline. The report prepared by the Carnegic Commission by
Hughes et al. (1973) is one such study, Hughes writes, “we believe
that while we have attended to the peculiarities of these profcssxons
as they occur now, we have done it rather a generic vay” (p. Xv).
Some educators have concerned themselves with comparauve studies
of education for the professions (McGlothlin 1960). Another group of
cducators have focused on aspects of the gencralized field, such as
historical developments, accreditation of professional schools, and the
licensure or certification of prolessionals, a topic highly significant to
the education of professionals (NSSE Yearbook, 1962). This paper
relates to those topics that allow gencralizations—either of commonal-
ity or of varialility—about cducation for the professions. ,
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De_tinitions and Criteria “ | . t.

. | -
What is a profession in-a definitional sense and what are the cnuna
that establish an occipation as pm‘l{monal‘ What are the occupa
tional categories for professionals, how many professionals are there,
and what are the dimensions of their education? .
The first and sti]l classic statemient that embodied a definition and ) o
criteria wa¥” Flexner's address, “Is Social Work a Profession®” {1915). -~ *
All statenients regauding criteria for professionalisni sinee the, date of
his paper areedcrivative. albeit further refined and developed. Both
classic and current statziments embody these elements: (1) Professional * -
activitics have a large intellectual component; the skill, craftsmanship, *
Yor practice of a prolession rests on i body of knowledge. This knowl-
¢dge is not only empirically derived but is also a product of rescarch
or scholarly activity. (2) The practice of a profession involves a crafts-
manship, meaning knowledge is pat to use; this craftsmanship is teach- .
able and learnabie, and is socially useful. (3) Socicty allocates to those
who practice a profession a great measure ot control of the education
for it and the right to be self-policing. The quality of professional
service, it is presumed, is to be judged only by other professionals in
the same field. Hence a profession is governed by a code of ethical
conduct to which its members are held, and the professional person is.
presumed to be basically motivated by altruism. (4) The professional .
practices his criftsmanship in - terms of professional judgment. In
rendering such judgments the professional operates autoncmously,
although he may consult and receive the judgments of his peers.
As noted above, these basic criteria have been reviewed, criticized,
expanded, and condensed. It has been held, and rightly, that they
represent an ideal and that no one profession can “measure up” in the
fullest sense of the word. Diiferently puit, the criteria are held to be
“too rigid and too mechanical.” Implied i (he idea that the practice of
a profession transcends rigid rules or ¢::ncepts and becomes an art.” As
Fiexner himself wrote: “What matrers most is professional spirit”
(1915, p. 590). Yet the concepts and criteria developed by Flexner and
subsequent analysts are highly uscful, highly practical, and necessary.
They also in a large measure are operational in a delineating and
guiding sense for ail occupations generally and for those “striving™ to
be professional. T hey for a base for admission to professional schools,
for curriculum, ‘or methods of instruction and evaiuation and, ulti-

3




- — = .

Q

ERIC

Aruitoxt provided by Eic:

~

matcely, for licensure, certification, and evaluation of the practitioner.
They also become criteria by which- 4 striving occupation or a nearly
proféssional occupation can, gauge its growth to professionalism. Such
Cin cvaluation can be halpful to college or university administrators
as they consider luunching postsecondary programs to prepare students
tor the world of work. Every college or university administrator or
faculty comniittee his to ask and answer the question: Does i3 pro-
grant belong in higher education or <hould it be clsewhere? At the
same time, colleges or universitics are frequently criticized for oftering
programs without intellectual content, although they may represent
training in a skill or craft. Finally; colleges and universities in collabo-
ration with others arc “inventors” or “creators” of new arveas of work- -
service that will ultimately be deemed professional and will Le
cstablished within a college or university. Occupations associated with
“scicntific agriculture” or “scientific management™ are of this order.
Examples are: veterinary medicine. forestry, hospital administration, .
and parks and recrcation management. A special point is made that
thest’ concepts aie useful in a generic sense. They should be known
_and- understood by all who uuuld cducate professionals.

. The concepts and criteria surroundmg the larger concept of “pro-

fessional” arc sufficiently useful to expand the discussion. The idea of
“profession” is sufficicntly prestigious that almost all worker organiza-

“tions make, or would like to make, claim for professionalism. To

sustain such a claim, legitimaiely or otherwise, means reward in the
form of attracting customers or clients, assessing fees, or establishing
~alaries. Consequently, regulatory bodics apd others who work in the
public interest, and in the intcrest of clients or consumers, are .con-
tinuously making decisions about occupations and are making these

. known to various publics. It is in the intercst of those who practice

the various profesions that th.- be done. A consigerable part of
the cnergy of professional associations is given to protecting ‘the
boundaries of a particular public service and to preventing an in-
ssion of the service arca by “nonprofessionals.” To do all ihis
praperly, bl}blic';md. professional bodies require some recognition
angd acceptance of “professional criteria.”

The term is also uscful to describe the personho pcr[orm; a partic-
ular task as a result of training and for financial benefits, as dis-
tinguished from the amateur, who either may have lesser training or
does not seck a financial benefit, or both. We thus have the profes-
sional and amateur atlilete, musician, artist, or dancer, and so on. This

* . «
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distiaction is uscful. but 1t does not help us to differentiate or codify
the training tor thoswe occupagious with which we are here concerned.

Two.mare obsavations of this svpe may be ugetul. Becker (NSSE
Yembook T962) has been exceedingly helpful in expanding our under-
standing ot “profession” when he traces the meaning in terms of folk
concepts, social expeaations, and historical evaluations, and in general
deals with a varicty of ambiguities surrounding the term. He states,

One Way out of {the] dilemma [is to] take a radical sociological vicw.
regarding  professions simply o those  occupations  which  have  heen’
fortunate enough n the polities of tadavsy wok world to gaig that®
hanoihe title, Acegpting this view, one concludes thete is no such thing
as the “true’ protesion and no set of chatacteristion necessarily aswociated
with the title.  Thetg me onlv those wortk gronps which ate commonls
regarded as protussions and those which are not (p. 33).

This statement is nseful as a taking off point for discussion. We can’
legitimatelv ask, How do occupations gain the honorific title, profes- -

sionr Becker postulated 1he idea that “we view profession as an
honoritic symbol . o and analyze the characteristies of that symbol”
(p- Shoitaties addedy. He then develops the idea that the symbol im-
plics that & profession knows, maintains, controls, and enjoys an
esatcric body of knowledge. over which in one sense it holds i@ monop-
olv. A professional can do “something™ only other fnofessionaly of the
same designation can do: prolessionals are among the most able and
intelligent of people: learning a profession requires many years of
swstematic study and effort; professionals practice free of lay control;
the ‘state mayv regnlite professional practice; professional  practice
ideally represents a‘relationship to a client that is personal, altruistic,

- oprivAte, based on mutual grust, and not subject to revelation to others:

withou: consent. Finally, a professional occupies an “estecemed posi-
tion™ in socicty, in that professionals are presumed to be cconomically
more affluent than others and have high community prestige
" (pp. $3-d6). ' :
Beeker's-analvsis has a sophistication that transcends the “criteria
concepts” but does not tefute or make them irrelevant. His analysis
Joes add to owr understanding and is additionally useful 10 the educa-
<tor. It will prove particulwly useful as we approach the concept of
professional “socialization:”
Schein (1972) provides perhaps the maost valid statement as to what
characterizes the professional. '

1. The professional. as distinet fromm the amateur. is engaged in a
full-time occupation that comprises his principal source of income.
L4
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2. The professional is assumed to have a mong otivation or calling

. as a basis’ for his choice of a professional car ang is assumed to
. have a stable lifetime commitment to that career.

) : 3. The professnonal possesses a specialized - body. of knowledpe and skills
that are acquired, during a prolonged period of education and fraining.

4. The professional makes his decisions on behalf of a client in terms of

\ general principles, theovies, or propositions, which he applics to the

particular case under _consideration, i.e.. by “universalistic” s(:mdards
*in terms of Parsons’ pattern varviables (Parsous 1939).

. 5. At the same time, the professional is assumed to have a service orich-
-tationr; which means that he uses hi¥r expertiss on behalf of the
particular needs of his client. This service implies diagnostic s«ill,
competent applxcauon of general knowledge to‘ the special needs of
the clieut, and an_gbsence of :elf-interest.

6. The professional’s service to the client is assumed to be based bn the
objective needs of the client und independent of the particular senti:
ments that the professiopll mav have about the client. The profes .

sional promises a "dctg,che’d" diagnosis. The client is expected to be 3

' © fully frank in revealing/potentially unlikeable things about himself;

the professional as hisfpart of the contract is expected to withhold

. moral judgment. no wlatter how he mav feel personally about the
client’s revelation. Taus, the professional relationship rests on a kind
of mutual lru.ﬁbeln'cen the professional and client.

. The professiolfal is assumed to know hetter what is good for the
client than the client _himself. In othej words. the professional de *
mands autonomy of jbdgmenr of his own ferformance. Even if the
client.is not satisfied. the professional.will, in principle. permit -only
his colleagues to judge his performance. Because of this demand
for professional autonomv, the client is in a potentiallv vulnerable
position. How does he know whether he has been cheated or harmed?

. The professing dealf with this potential vulnerabilitv by developing
strong ethic® and ‘Professional standards ‘for its methbers. Such
standards mav be expressed as codes of conduct and are usualls
enforced bv colleagues through professional associations or through
licensing cxaminations designed and administered bv fellow profes.

—

~»

-y

sionals.
\ 8. Professionals form professional associations which definé criteria of
: \¢ adnussion, educational standards, licensing or other formal entry
.\ examingtions, career lines within the profession, and areas of juris 1
v diction for the profession. Ultimately, the professional association’s |

function is to protect the autonomy of the profession; it develops
reasonably strong forms of self-government by setting rules or standards

v 9 for the profession.

9. Prafessionals have great power and status in the itrea of their evpertise.
but wheir knowledge is assumed to be specific. A professional docs
not-have a license 1o be a “wise man” outside the area defined bv his
training.

10. Professionals make their service availahle but ordinarilv  are nnt
allowed to advertive or to seek out clients.  Clients are expected to

-« initiate the contact md thes accept the advice and scrviee 1ccom.

. mended] without appeal to outside authorits (pp. 8-9).

ERIC | ' o
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Comparative Aspects of Professional ,
-— —Educational Processes andConcerns =~~~ T 7T
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The staiement by Flexner stogd rather n isolation as a gencralized

statemvnt about professions untdl that made by A. M. Carr-Saunders .

and P. A. Wilson in 1933. Their contribution has been that they
treated the professions in a comparative sense. This statement not only
has historic interest but also has rgmained to the present a stimulus to

thought and discusion about the professions. Lloyd E. Blauch organ- '

ized and cdited a U. 8. Office of Educatign publication titled Educa-
tion for the Professions (1953). In addition to generalized statements
of professional criteria and the diniensions of professional education
and professionalism, the Blauch edited volume has highly objective
descriptions of cducation for 23 [Sr'q(c’:ssion\. (More contemporary
deseriptions for 37 professions will be found in Furniss 1973.)
Another Education for the Professions was published as the Sixty-
First Yearbook of the National Society for the Study of Education
(NSSE 1962, Part 11). In the first chapter Anderson delineates thivteen
continuing problems that le believes are common to education for
every profession ‘pp. 3-26). These thirteen problems are in some degree
as much concerns and perennial issues as they are problems. They
do, however, create a matrix_that explicates a variety of dimensions
and relationships with which education for the professions must deal.

They relate to objectives or goals; the educational conceris of student -

selection. curriculum, and continuing education;-and the relationship
of professional education to a total institution and to the education
and service of other professions and paraprofessions. Anderson’s preni-
ise is that education is dynamic, that a continuing ferment is ever
present and is normal in professional education, and that a stable
state is not really attainable or desirable. Education for every profes-
sion will continue to develop and will continue to strive toward the
unobtainable ideal. Each profession will find itself under almost con-
tinual challenge to educate its students to be more responsive to
human need and sacial concerns, to continue to broaden its scope of
service,” i make its service accewible to everexpanding numbers of
persans, ind particularly to those heretofore deprived of or limited in
receipt of professional service, and to beconie niore preventive than
therapeutic in dealing with social or personat ills, aberrations, or
pathologies.
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JNvadues and services intermis of their upiqueness and utility.
Hessions desite social 1ecognition and prostige because these are im-

~ubiquitous and omniptesent.

“against a decline in quality,

-

IS\NF'\ of Objedtives and Student Sclection

“Anderson (NSSE 1962, Part H. pp. 11-15) first indicated that the
objectives ol education, for the mature as well as the emciging and
striving professions are alwiss in flux.  Objectives ‘in medidine shift
trom curative to preventive concepts and in the military from edu-
cating the * to cducating the “military engincer” or a
“manager ol swtems of men and materials.”  He hoi. that each

heaoie leader”

profession assumes uniqueness of seivice or at least a mmimum of

competitionzwith other professions in their service responsibilities.
Maintenance of uniqueness limits the continuous inspection of ob-
jectives by those outside the profession except in ituations where
there are gross whiscrenanicies hetween professional and socictal ob-
jectives.  Edncation for a profession, as a consequence, can become
provindal and.eultish it it does not guard against the complacency
and somgness that can result from lack of extraprofessional review
or «riticisin. - Fach profession strives to establish recognition “of its
Pro-

portant. factors in its abilitv to atract tlented students as well as
the resontrces (montev, fuculty, and facilities) tor their education.

The day-by-dav, vear-by-vear ceducational processes in the profes-
sional school are coistantly challenging. These challenges . are
' Every professional «chool is concerned
about the quality of students it recruits and admits and guards
Matters of professional prestige, excite-
ment of service possibilities. scholarships. and other financial support
available. anticipation of financial rewards. and eccupational security

“when flly trained me all used by profesions to raise the quality of

or to maintain the quality of students admirtted.  Manpower studies
are conducted or reviewed to provide guidelines for supply and de-
mand of professional services.

recruiting and adimitting policy.

Curriculum: The Heart of the Matter

The anricul for the vavious educational  programs is per-
haps more talked abont. discused. evaluated. tinkered with, recon-
structed, overtauded, disassembled, and veassembled—ia short, con-
tnuomsv nnder surveillimoe—ahan any other aspedt of  professional
cducation.  he professional education and the im-
portasice catricalum plavs in such edncation bring this continuous
seifarntiay about. Suess among persons who exert powerful influ-

dvicnnics ol

8 .

These guidelines are then u~cd to set
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cnces on the cwrriculum are alsg responsible: there has been and
_always will be conflict between \_(holars in a_ficld (theorists and re-

searchers) amd practitioners in o given pxoicmon For cxample,
basic science professors in mcdxcmc want more cmphasxs on basic _
scienee, knowledge and theery; clinical professors want more em-
phasis. on the clinical aspects of medicine.  Such conflict will exist
between lcgal scholars and - practicing lawyers, bétween professors
ot -education on the onc hand and administrators and teacliers in
the ficld on the other, between experimental or research oriented
psychologists and clinical or counscling psvchologists.

The table of contents of Schein’s Profesvsional Education (1972, p.
ix) lists conditions that will produce cwriculnm change: the changing
work sctting of professionals: new clieuts with new nceds; changing
nceds of society; the profession’s perspective on itself; changing values
and needs of students; and criticism of the professions that emerges
from a varicty of SGurces.

In different terms we can enumerate and systematize a range of
forces that any body of educators for the professions must continuously
cvaluate and tramslate into curricular modifications.

— (1) Scholars arc at work in every arca of profewional education
and in the disciplines basic to cach in an cflort to develop or create
new knowledge relevant to improved professional practice. - As psy-

* chologists know more about learning, testing, or growth, such mate-
rials become incorporated into courses that apprentices will ytudy on
their way to becoming teachers,  As psychologists, 50(’!010{.,!\(.\, social
workers, and others learn more about families, marriage, childrearing,
or cllects of divorce, those who would be experts in family law will
study these topics.  \s endacrinologists, microbiologists, biochemists,
and biophwsicists make new discoveries about the functioning of the
human organismi. c.g.. how it protects itself agninst discase, these
findings will madify the medical school curriculum. The knowledge
expiosion affects every ficld of professional practice and curricula in
these ficlds must be modifiecd to accommodate every advance in
knowledge.

(2) To a much more limited but significant degrde, scholars are
studving varions modes of cducation for the pmfu\mns Teacher
cducatars appropiatels Have been the most self-consciows wnd henee
engaged in more inttospeaive stady of their edacational activities
than other fields.  such studvy has bheen noted in the medical field
for somae vears,  Indeed. one of the most significant veevaluations
of clucation ever prompted was predipitated by Abraham Flexner's
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study of medical education (1910). -Of this study, Miller (NSSE
Yearbook, 1962) has written: L

- e e e i ——— b e A,

This scholathv: and devasiating analvsis of educational facilities and offerings
litalics added] in the 150 wedical schoals then operating led the most
shamefully inadequate halt to cose within a,vear, while nost of thos;
independent institntions which sinvived went sanming to find the precas
tection of a university athliation.  To the following half century American
wedial education. which at its waist had heen taining tor a trade. be-
came universatly what it had been at its best; sound peparation for a
scicitific profession (p. 104).

It is important to note Miller's term, *“a scientific profession.” Medi-
cal education was to be science based. and  conversely the basic
sefences (such as anatomy, physiology, and l)iO('li(‘mi.str}') were _to
beconme the first two vears of the medicil school curriculum, in some
measure as a result of the Flexner report. '

A tangential concern to the mainstream of professional education
and prolessional curricular concerns, but no less significant, is con-

Ctinuing"education. The knowledge explosion has had an impact on

education and practice, in cvery profession ‘1o some degree, and pro-
fessionals can find themselves obsolete insofar as -practice is :on-
cerned in a few short years after completing their formal education: -
For. example. in terms of, knowledge in the field, an engincer today
is s1id ta be “old™ at 30 (Biown, ed.. 1972, p. 59). Similarly, chang-
ing emphases of service modes require practitioners. to continue their -
education.  Medicine has become more “and more institutionalized
in hospital, clinics, and in the practice of industial medicine. . This
shift to institutionalization .requires the continuous education of the
phwician.  Developments of a political. social, or economic nature ‘
require that  secial science or social service professiotis—scek—con--
tinual educational refreshment. For example, changing tax laws
require refresher courses for tax lawyers and accountants. just as
changing concepts of community development require refresher
courses for social welfare professionals, for planners, and for public
administiators.  The need for continuing cducation for all profes-
sionals is now_generally recognized.

The conceptualhases for continuing education, its modes or organi-
stion, its deliver$®steqs, and its bases -(,'[ financial support are a,
very mixed bag.  Récoguition has not brought clarity as 1o how ‘it
should be managed. .\ major issue has been: should continuing
cducation be a primary ‘obligation of (he initial cducating organiza-
tion. i.c.. the professional school or college, or of the oganized pro-

10
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fessiong  There is no agreement among the professlons and” colleges
and universitics about this. Continuing education for tcachers in
~any- formal sense historically has been almost entively in the hands

“

- E

aof teacher, cducating msmuuom s, although there are trends tp place
it clsl\\hcxc Indéed, it ¢an be said that most of the postbaccalau-
reate cducation of teachers is. continuing education. although™ it
fréquently leads to the carning of a master’s degice. The school
calendar permits continuovus fulltime study by teachérs in summers
and summier cnrollments in colleges and universities are extensively

_ m.ulc up of teachers wnhnumq their education.

\ledmnc is characierized by yery extensive commumg cducation
programts, and the organized bodies invelved in it are several. Fund- -
ing is often provided by the states. Medical colleges, centers, clinics,
and hospitals often collaborate with organized medical societies,

“utilizing physicians who are in practice or practicing physicians _

asaciated with medical colleges to conduct continuing education
programs. These are often geographically dl\pCl‘\Ld within a state.

_ Tlu-\ are nornnally of short duration—a day, 2 days, or a week. They

often enroll physicians who maintain their practice while they are

- enrplled in a continuing education activity for part of a day. Special

c",u;c\\ or presentitions. are often arranged as part of medical society
mectings. Mumni of 4 given medical school, or dental school, par-
ticularly if they are concentrated in a metropolitan area or a region
of a state, often organize clinics and medical lectures around alumni
gatherings.  Continuing education in medicine and other health
related professions merits the careful study of other professional
groups who are still in the stage of early or limited development of
continuing cducation programs,

Larger universities, typically public with land-grant tradmons&
have over the last 40 vears been at work wstcmaucallv to develop
and expand programs of unfversity continuing education. The first
Center for Coniinuation Siudy was established at the University of

- Minnesota in 1936 and provided a divector and a building especially

built for continuing cducation (Alford 1968, p. 21). Since that time
such Centers have been established at a number of universities, with
several of the catlier ones aeated with the support of the Kellogg
Foundation.

Of course, the agricultural extension services predate the all-uni-
versity activities. ‘These services in many respects are the progenitors
and models for continuing education not only for the professions but
for litelong learning for general welfare.  The extension services are

11
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géographically wide-pread and varied in substance, althgugh they B

scem to have served the rural population more satisfactorily than
urban’ populations since thev have alwavs been tied to agriculture.

ERIC

T

Whilé the Tuture of continuing cdigcation”is firm (He&burgh Miller, -
and Wharten 1973). much work remains to be done. Activities in

some fickds are still markedly limited. Leadership for such ‘develop-
ment normatly comes from profesions in academe.  In some fields
the developnrent of continuing education programs by professional
schools has low priority, eg.. in law (Sneed 1972, p. 226). Parker
and Fhrlich (1972) in their Carncgic volume en law have only one
short paragraph dealing with continuing education.  Their statement
indicates that continuing  cducation in law is not systematically
pursued nor is its organization consistent” or clear.  Continuing edu-

_cation remains an area of unfinished business in profesional educa-

tion. -

Traditional Instruction

Up to this point. we have seemingly neglected to sav anything about
instruction or teaching.  Such. apparent neglect stems from a similar
neglect in the literature. ~There is a modest literature concerning
instruction in the various professional arcas as will be discussed
later. Some observations can be made that point to differences and
sintilarities in modes of teaching ift selected professions.  First, in-
struction in law will be characterized and then variations in other
arcas will be considered. It has been observed that instruction..in
law schools takes a definite form: -

“Thinking like a lawver” points to form and approach more than to
snbstance. Thiv focus dominates law school teaching: fitulics added] the
use of appellate cases to extract principles of reasoning..and the Secuatic
method of contact between teacher and students,  Classes are Luge: law
schoo) teachers ave almost legendary for their virtuoso stvle. skill at per-
formance. and abilits to put students on the delensive . . . (Hughes.
p. 155).

If teaching in law schools differs significantly from normal class-
room instruction as found in the social sciences, where large classes
are abo often the norm. even inta the graduate vears, the differences
Jdre revealed in the above quotation, They may be identified as use of
“cases,” the “virtuoso stvle” associated with teachers of law, a per-
fection and normative use ol the Socratic method. and the clussroom

stvle that puts students on the defensive. None of these qualities is.

unique to legal education but the emphasis may be. Law school

12
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faculty are also generally (mmduul to be more agglcmve ruthless,
given to ridicule, huniliation, and sarcasm (Hughes, pp. 155:156). In
these characteristics -they may - be distinctive as a class, but other

teachers o trequently. display. these charaucimacs —The practice -.

of ereating anxicty. even féar, among “tuderits in Liw schools seems™

» be condoned if not encouraged because the practice, of law is
_ucuul as establishing ans adversary relatiomship chavacterized in part
by qualities displayed by the teacher of law. . -7

Law is perhaps distinetive among the more pxemgnous pro{c»‘s{on.ll
“schools in that “rvaching i firmly established as the core acm}tv
of law professors.”  Research or other scholarly activity is not par->
ticularly 1cquired and teachers of law are in no way sehsitive or
sclf-conscious about this (Hughes, p. 147). -

Finally, law is distinctive m terms of what it does not do as com-
pared to cmplusu in othet pmhssmn il schools.  Legal cducation
is highly didactic with ln&(- cinphasis on learnidng the technologies
or skills jnvolved in legal practice.  Law has nothing comparable
to the (h-mnl vears in medicine or to their clerkships, internships,
and aesidencies. It does not even approxintate the “attention~ given
ta field or laboratory experivice in-sorial work or education.. The
moot court activity is madest and onlv a few of the most able stu-
dents get the rigorons ¢xpetience of dom‘g_, scholarly uork that is
associatetl with bing on the - lm review.

Medical scliools, in contrast ‘to law, are perhaps at the -other end
of a continmumn. Didactic instruction’ is minimal. There are two
basic science vears that rely heavily on labomtoncs—-anatom). bio-
- chiemistry, mumbmlog . and vo on. There are lectures in the last
2 yaars, but the teaching is clinic oriented and occurs in hospitals—
in the wards, outpatient .md eme rg,cncy rooms, and in the liospital
library. ———

Dentistry is taught much the same as medicine, except the clinics
cave largelv within the dental school structure.  Hospital service in
the waining of dentists is maodest.  Laboratories and practicums are
tvpical of health professions, such as nuning, medical and Xerav
technology. and accupational and physical therapy. )

Tear hing in prefessional schools that are based in the social sci-
ences curiomly has less identite or-distinctiveness than is seemingly
the case in the health related professions and law.  We think of such
professional arcas as teaching of cducation. bininess administration,
public adminivtration. and sodial work.  Here the teaching is highly
classoom oriented, and didactic in character.  The patt2rn is very
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much ch that found in the soual \rwncc _disciplines at advanced
baccalaurcate and graduate levels. A an ex xample, Mix-(1971) found
study” of cducation following a dis¢iplinary model rather than the

model_established_in. law or medicine.. _While _these _professional

ficlds do attempt to inttoduce potential practitioners into  the
reality of practice. the efforts sue limited.  Potential journalists will

work on the mlk;,c newspaper and seck ssummer. cmploymcm with ©
newspaper publishers.  Teachers will be required to do “practice

teaching,” and social workers educated at the master’s level for the
MSW. will have a rather extensive “ficld experience.” Education,
particularly at the graduate level, has been struggling for: 40 years
to define an internship and systematize jts rationale and use and has
not succecdeda. One recurrent problem for the social science based
professions and certainly in education is to find “ficld expericnces”
where the neophivte ean work with a “master” in the profession who
also knows how to interact with the neophyte. “The numbers in-
volved in training tcachers run into the tens of thousands, if not
hundicds of thausands each vear. and are a major barrier not com-
‘monly recognized by those who would “remake™ teacher education.
Several of thie professions liave become sufficently self-concious about
their edudational processes, including teaching, to evolve programs of
study and research. The concern of a small group of faculty -in the

medical school at the University of Bufialo in the 1950°s led to the '

volume: Teaching and Leaning in- Medical School (Miller (cd.) 1961).
This volume deals with the medical student, the process of learning,
the tools of instruction, and cvaluation of learnirg. A few medical
«chools have established within their structure centers, institutes, or
otfices of medical education headed by a person who by training or
experience becomes a professional educator in medicine. The Uni-
~rersity of Hlinois Medical School, the Medical College of Virginia, and
tht Uniwensity of Southern Califernia Medizal Schiool have such organ.
izations. The Association of American Medical Collegesfhias divisions
dealing with researdn and study and sponsors annual clinics or work-
sh_opg.'_whi-rv medical insttuctons ina given fickl, e.g.. anatomy. micro-
'l"»iulogy. arc bronght together with cdudcators o review and analyse
their policies and practices (NAMC 1973). Lo
Fngineering has for some vears beeu at work to improve its educa-
tional processes. " Lancaster, Ascociiate Dean of Instruction for the

Pennsylvania State Univensity, College of Fngineering, has a forthe

coming volume titled Effectioe Teaching and Leaning., The book

draws heavily but not exclisively for its substance and organization
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from the generalises in leaning and teaching (l urM [y psvchologists and
C(lll(.ll()l\) Its validity is high in tenus of what is now generally known
abont teaching and lc.nnm«- sAnmd it s alo replete with dever liae

————elmmwu —apphicatiots—and -hibltographicat- references-directed 1o the ™~

. cducation of the engineer. Volunies suchias this are not produced with

anv frequency for education in the various pl(il'\_\l_(_m_\lhl_&_b._hou-——— ——

e sette indication T T | moﬁmlm ators e hecoming more
conscious. of the need fm iprovement in this area.

A part of the problem. related primarily “to the ambiguitics in
teaching or instuction. and wedestly 1o curriculum, is the paudity of
conceptual bases, not (o mention theoties; upon which teaching and
instruction at the advanced levels of higher education can rest. The
cotcept of an Corganized clas” thiat meets for a given block of time
o regular schedule over weeks or months, as well as the pervasive
view that teaching should be didactic ad verbally saturated, is obso-
e as o base B protessional cducation. "The discussion that {ollows
attempts to define o base move suitable for twatning in the professions

-

Socialization and Professional Education
AMWhen sodiologists use the concept socialization. they lave actechmiceal
weaning in mind that is wuadly only vagnely anderstood by other
diseiplinarians and by cducatons of professionals. Tt such personis speak
of the erm, their ideas relate 1o acquiring habit patteins ol goad
social belavior, that is, politeness, good manners, confonsine o come
munity mores, being Lvw abiding, and 0" on. T'o sociologists socializa-
tion refers to the ends and the. proceses by which an individual be-
comes an accepted member and one wheo displass normative hehavior
within a conmnnits of persons bound together by such consaderations

. -

s bcliet svstems, vatues (indading eligious), mvithologies, practices of
child rearing, specch, social interaction, ritwals, and habits. The pro.
cess insures ane cid thag is one of jdentity, Therefore, a person e be
socitlized to o national or cthnic dentity, to a racial or religious
wdentits, or 1o professional ddentity, It is this Tast that occupies our
subsequent discussion. .

Fife (197D, abrer aeviewing relevant soaolegical literature, sum-
nwarizes the characteristics of the process of socialization. First, he
atcepts Inkeles” detivition (149649):

Socialization peters to the nrocess Wherebu individus s acquine the personal
sistenmt popeettios the hiowledae, shills attitndes valuos, aecds aad motivg
tions cepttive. allective and comative panteins: which shape then adapta
tion to the physical and wowo coftaral setning e which they Ine opp
615-616) <
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He then states that the procéssés are both internal or psychological
and external or sociological. Accordiug to File, the five psychological

- processes ares idenitification: imitation and modeling:- congruency of - -

goals, values fand] nornus fof] behavior; the development of a new
self-image or identity: and, finally, the internalization of these goals,
norms, values and patterns of behavior” (p. 3). Fife reports that these
clements are a product of the synthesis of many references, and that
no onc referénce identifies the processes it thi@progressive fashion.
The elements of socieler "~al process are not as clearly delincated in

Fifc's analysis. He speaks tirst of the socializing ‘agent or agencies.”

These are “significant others™ in Elkin's phrase (l‘)GO) This may be
a role mpdcl (panent, teacher, f.mnl\ doctor) or peer group. The classic
Boys in White (Becker et al,’ 1961) veveals the preeminent effect of
the peer group of fellow medical students in the education of the
plissicaan, j‘ini\ study aeveals that the mentor physician-teachers <o
not perecive with any great validity what the students are reaily study-
ing and learning, i.c., how thq are operating™ in the medical school

\clllllg
A second aspect is that the individual undeigoing socialization has
“he ;ll)ilit\ . .. to empathize with and imitate the role of his model™

e—Fif 1971, ll) The child will “walk like™ his father, he will use

the idioms .m(l express the valucs of his household. The pxofummal-
to Le will dress like, talk like. act like apd ultimately “think like”
his menton—physicians or Liwvers, engineers or psychologists, ie..
those who are operationally at home in thicir profession and know
who they are. fl' the individual does not lave the capacity to empathize
and “imitate,” he will probably be a dropout.

\ third aspect of the sociological process is that the vnvn(mment——
thg. agents, the peers, the “significant others”—appropriately rein-
forces orvewinds the behiaviors displaved by the one being socialized.
This svatem operates subtly, it uses symbols almost entirely, and it is
an esentiial panr ol the process. The neophyte studving Tor a pro-

tession st krow how he is doing: in other words, he must have

feedbadck.

-In termis of the mlur.mon of tho professional—Tlor which the term
soudization perhaps beuer connotes the full essence of that education
than do the words iraining and education—the product is the achieve-
memt ol the identity of the professional man or wonin: the attorney,
the chemist, the nchited, the muse. and the accountant are all
statanents of o protessional identiny, Inowenms of our very eily state-
wients of ariteria for professionalism, socialization produces the auton-

16
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omous professional who knows who he iy, is committed to his profes-
sion, is motivated to serve as a professional througliout -his work

————tareer, Consequently, the professional person through the socialization

E

“huit he has not conceptualized the piacess and hence is limited i
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process achieves identity, autonomy, commitment, anid madtivation.
The full implimlimy of the socialization process have not been ex-
ploved by the educator of professionals. He knows what he is doing

his
ability to utilize fully the meaning of the process. Toombs (197-;1)} in
addressing the chaiaeter of graduate cducation in its fullest and best
terms, has deseribed equally well the full dimensions, meaning, and”
character of the education of the professional. ’

The instrament of instruction at work in graduase programs at the
doctoral level is nothing less than the total learning situation.  The in-
dividual soluntinily immerses himselt in g scteing not unlike the "toal
cuvitonment”™ daveloped  so skitllullv: by Enving Goffman in his  con-
ceptialization of the vesociahization process v closed  indtitutions  like
hospitals, mititny camps. and prisons. In such a conticlled enviroument,
the student weets & succession of bonnded situations cach fitled with ariti-
cal indderis shich in the cmd shape his outlook - and reline his skills.
The abjective of the process in all ity intricacies is the socialization of
the individnal to 1 well-defined 1obe. 1 his ovientation of personal values.
attitndes, assumptons, and hebavioss, along with the Gaefl -development
of claborate cogaitive, linguistic and where neeessany munipulative skills,
probablv maties doctorsd shinly ane of the most ponerfnl eximples of adnlt
socialization. all the mome saiking becanse both ety and  continuance
are essentiztiv voeluntary (p. 2).

Mix, a nonsociologist, (1671) explored the generalized significance
of the concept of sociatization for graduate and professional education.
In interviews, scholars  (professors) who were effective in sceing
graduate students to a successful completion of doctoral programs
readily deseribed their operations in socializing terms. They knew
what they were doing. Interviews with graduate students were equally
revealing, in that ihe students knew how they were being educated
and trained although they did not utilize the concepts of socialization.

Both students and  professors  dearly understood  that  course .
work was a necewary condition but that it wis somcthing “to
get out of the wav.” It wias the interactions between master scholar
and ucophvte in Liboratories. in seminars, in attendance at confer-
ences, in social situations such as departniental parties, and in a host
ot other comparable activities that tarned the neophvie into the
incipient disciplinarian o1 professional. Mix's studv was essentially
one of graduate education. However, she did review and test her idéas
o a comparative basiv in reaard to cducation for medicine and law.
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The processes were essantially the same exeept for onesignilicant item.

In graduate study. the jnlluence of the single protessan, the clirman

. < obthe student’s “Committee” and the adviser regarding his rescarch,

N “Wins precminent. I the protesional school.-the influcnee of the single

prolessor as mentor-or role model wiy second Yy0 the ellects of the
- tofal*coviromnent—the professoriate ollectively in the form of the

. hospitabénviroment or the Law library, When Mix looked at graduate

. \\'nr‘k i the schoal ol education, she found the pattern of the graduate

» Mol applicd rather than that of the schools of Tay or medicine.

. Thorne (in Hughes 1973, pp. +03-049), in ll.h account of professional

% B ulupnmn in medicine, titles a section, *Medical Suulonu._lmuauon

apd Sockalizzton.” and conumeg that “the process of brcoming a

L. : doctor is one L. of sodalization, Bf learning the skills, Knowledge,

, . ~ values, maores, life stvle and world view of the ‘medical profession © ..

L Jeis] absa Jone of] initiation into a dub and brotherhood.” His i

cussion lhcn focses on the processes of ~oc l.llu.nmn and initiation.

The lnnu range dkch of vic wing and pm]cumg developrents and
patieins ol ])lul(\\lunll cduacation in teims ol processes and products
«_.eof socialization can only be conjectural. Thev should. be significante
. The consequences should 1educe an emphisis on-mere knowledge
v _ learning in courses, although the accessity for a certain mastery is
understood. The process-shouid enhaiice ty \n‘z,mluamc of mcutors
as role madels, Tt should_alvo enhance the significance of the total
enviréwment. particularly “the significamce of field and laboratory ex-
periences, activities inustudios and libvaries, the manslation of knowl-
cdge and theory into patterns of application, and the mastery of skills
e dinguistic. technical, statistigal,” communication, examination, and
diagnosis, all of which are aspeas .of periormance). The prammm,
. the internship, the post-doctoral fdlmu!up and progiams of con:
“ tinuing cdnction, tan take on esluged and hoe significant m(-.mmg
when they are viewed in terms of sodialization. It seems reasonablc tp
. conclude - that while diversit® of form -and substance ‘exists, the pro-
fessions and those who educate for them hav ¢ broad arcas of mumal
interest that \\.l“ fall into the ungmy ot “socializaiion.”

'Tln,- Professional Schaool nnd the l.nr_qm' Envivonment ’
Aunother set_of gencralized professional concerns relate, finst, to the
place o1 status ol the professional school ind i fatulty ina university
serting anel. second, 1o the implications for professional education of a
professional’s acelationship to the Lnger societv. Again, variables in
st nn\__)iu stige, maturity, and secuity snong, “the professions will

0
A
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" affect these relationships. However, we do believe theyv are-to some
. degree concerns of alljwho educate professionals.
. Each profession ‘in interacting with its professional schools must bt
semsitive to the numbers of potentizbpractitioners that are to be. pro:
.!};.....-.,‘guccd vear by ygar. K the socictal need-outruns pl;gfcésional supply,
,',;. . socigey will force an accommodation ~o that larges numbers will be
cducated tven though educational quality may decline. This force was
at work in the education of teachers for two decades after World War
~ ILsAnilternative is that society will create a new and complimentary
e arey of service or twn to other professional or semiprofessional fields
. that can accommodate an arca of limited supply. It has been said that
. the police are the ocial workers for the poor. i.c., police officers adju-
' dicate family dispiites or counsel . potential juvenile delinquents.
* Tnsurance agnts are sometimes seeming surrogates for attorneys who
have only a limited association with people regarding their day-to-day
need for coumsel. Sometimes a professional body will itself seek out
- auxiliary personuel to increase producti\-ii}'. This has been the case in
- fields associated with health. For example, midwifery is a career in
* come arcas of the world. including some arcas ot the U.S.. where the '
o :u}p];ly. of phwicians is marginal. In the US. the development of
. . leafih service perortnel who are not physicians has been spectacular
.o« jin the last two decades. An important point is that the education of
" these p(’.l‘S(/)ll\ is often motivated by a medical faculty; thus new pro-
grams related to health maintenance ¢merge in the university. -

Each profession at onc time or another seems threatened by “spin-
offs" into areas of specialization that may become new professions or
are other-wise threatening. Sometimes new specializations based on
new knowledge mav also become comipetitive or threatening to estab-
lished profewions. Professional-schools and the universities that con-
tain them get caught up in conllicts arising from these evolutionary
activities. Medicine seems to be in the process of absorbing osteopathy
s it once absorbed homeopathy. Medicine is. however, unequivocally
opposed to a fraternization with chiropractic. Clinical psychology and

_ psychiatry have onlv recently achieved an uneasv trucc. University
presidents and chief academic officers know the cducational problems
of juisdiction and competition for resources that arise in these
"boundary conflicts.

e,

»

The larger matter of the professional « hool's relationship to the
univernsits and its other constituent units is @ major preoccupation for
general university administrators and for the schools themselves. The
disciplinary schools are normally anviverable only to their university
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bhased peers for judgment o their work. There is no swstem for enforce-

e

went ot standards amonyg institutions. Whatever contiols ‘operate—
and they do often in subde fomm—operate informally. Scholarly activ-
ity is the hallmark by which dise iplinarians are judged: however, thev

- have no duties comparable o ather wpes ot professionals, e.g.. doctors
==even s teachers, The professional schools  and thewr tacal.

ties are, however, formally accountable (o others in termns of accredita-
tion aid licensure or certification ol their graduates. Swingent controls
are exercised over professional scliools by legal bodies, while discipline
bised ~schools (liberal arts and seicnces) have few such conttels. This .
situition often produces conflict or at best an uneasy truce among.
deans and other administrators of professional schools in 1elation to
“general univenity administrators and cach other.- _
At times, professional schools are given great autonomy and even

independent - status by their associated universitics” with respect to.

certain controh. Health related schools are often highly autonomous
with respect to general univenity icies or control systems, some-
times with their own resouice support swtems and freedom  from

normal constraints on faculty (for example, outside earnings), Recent .

rulings by «tate and federal labor: relations boards have operated to
place health - faculiy and law taculty  “outside” bargaining units
(uniony) to which othe# faculties :of a given university are bound.
Criteria for appaintments and prométions, salary schedules, acad'eﬁ:ic
calendars, libvary centralization or decentralization. and others are
matters of frléquent disagrecment athong professional schools and dis-
ciplinary faculties. General univérity administrators Qften need vast
wisdom and experience to maintiin h:nrinony, in the face of: almost
constant threats of conflic among theé colleges, conilicts which emerge
from differing conceptions of role and accountability.
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Wlm pertinent data.

The LS. censusof 1970 identified 7 h'r;s 619 pLrsons as ln'p]g‘\\ig)"ﬂl\

by the cansas detinitions This represents 25 pereent of - the
work force, which numbers just under 83 million peesons. Of the male
work force of 52 millions 1.25 million were defiaed as professionals,
or 8.2 percent of the work force. Of the femsde work force of just
under 31 million. almost 3.6 million were clusified profesional, 11.6,
percent of the wontl tem ale wark force of tv nation. ’l.:l)lc I presents

1

" em. which placess protessionas, tednicians, and “kindied workers™ in the came

Q
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The peraeutage of theprelesianal male \\mL force increased from
5.0 i 1950 1o 6.3 in 1960, and to 8.2 |m‘of
males in praole ional Gitegories grew from .nppmvinmtcl\-""’ million
to 123 million (not gquite doubling). in the two decddes. The percent-
Azes for temales spe 9.7 o 1950, 104 in 1960, and 1.6 in 1970. The
total number of temalt protessionals at work srew from | b milliou to
3.6 Illllll()ll in ‘.’0 vears,

Jut under 4 percent of the total pupnl.mon of the U.S. in 1970 was
at work in a profesion. which represeats a growth from 2.5 percent in
1930. The numbers just cited in these p'nag.,r.uphs validate the obxct-
mlwn “that “society at leige is ténding to hecome a society of C\pcrls

(V olltaer ‘and NSills® wm:- > 99). Theser “experis™s are the ¥ profcs- :

sionals™ to whem the authog refers in this paper. We can. alvo accept

the observation tha: “emploviient gmmh will be fustest among those
"‘nm Upiations uqm' ing the most education and tranlmg, " (Leslie, Morti-
¢ Mere Anderson 1971, p. 41). y

.

The significance of these agbservations’ is Comewhat quilified as we
hvum to tndasiand that, in general, in the 1970 the g,lomh in popu-
Lition of those antending clementary and secondary ychools and

those who seek higher education is approaching a steady state. The

1 'The census uses the Divectary of ()rmfmringml Titles (1987 classification s\;t'-

citegory,  Thetetorein engineering. (o example. both engineers with hachelor’s
degices o more sond techncians witld associates degrees or less are incdluded as
motessionals.  Folger amd his associates (1970, po 94 qeported  that in the 90
census only 36 percent of the engineers dassihdl as professionals had bachelos
ur higher degrees. In 1970, this percentage had lmu.lsu.l to almm M pecent.

2 The crudity or imprecision of wotk foree statistics is l(‘\l.ll(‘(l by the statement
ot l{ug‘hu-.md others 973 that “hy 1964, bl percent Tof  emploved Amcaans

wotked at profesions™ tp B INLY wmmwd WIS peT e RS sIie s T '“;' :

”
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Table 1. Numbar of Professional Workers and Percentages ol Pro-
fe mmul Waorkais to Populatjon .md Work Force: 1950, 1960, and

1970%
1950
T Percentage————ecaa
' v N . . Popu- Work
Poapulation Wonfk Foree  Professional ~ lation Force .
Males 731433239 43091000 2202272 29 o 51
i . . 1 .
Females TGRGTIIZ . 16A51,990 1,611,498 21 - 97 § v
- Totat— Hrirti97-361 5961990 SBIITT 235 ‘gT
1960 T
Males : ASIBIABE 767720 5.095.990 8.4 6.4
T pemales T Tongurg8l T 224090756 2326658 ' 26 104 . "
‘ Total 170325155 608746 _ 5360618 30 7.
. — e i TP
e . 1970 - S R
Males 98.012.192 52,076,663 4,274,358 4.8 8.2
. Females 101,200,731 30,820,770 8,579,261 %4 116 -

Total .7 onn2ires  R289743%. 7838619 0 89 95 - - v

*Nata for Table 1 and other tables for 1950 were drawn from the 61st Yearbook,
NSSE (op. ¢ity. pp. 1 7. Census data for 1960 and 1970 were drawn from Detailed -
Characteristics. U, S, Swamany., Bulletin PC (1) — D1, Table 221. pp. 7IR.719,
(These citations were the sources of data for Tables 2. 3, and 4))

growth in population accounted for part of the growth of enrollments -

in educational institutions at all levels in the 1960s and carlier. Also
during the first three quarters of this century the percentage of the,
appropriate age group of the population who “went on” first to the

high schools and later to the colleges and universitics was increasing ,
vear by year. These two aspects of growth will not be as significant
as in the past. The cxpectations of the last quarter of this
century are for a deceleration, although the exact degree of "decline

is still conjectural. The most significant obscrvation for the consider-
ation_of those concerned with professional educinion can be stated

wnr—rrvdy -asfoliows:(Hgrowth—in-professional—fiekds—at-the- bacea———
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laureate levels will probablv exceed that for general or liberal arcas
and perliaps at the expense of these arcast42) growth at-the graduate.
professional level (including first professioial degrees, ey law and
mulunu) will continue umtil the pool of those competent to suceeed
o ©at these tevels approaches exhaustion: (9) graduate school envolliments -

need level lave Gationed administeators of colleges and aniversities
tiat curent market preterns will not pennit the “placement” of these
graduates in the crrert job market, these graduates will not be un-
duploved. They  will be absorbed  into” new  wieas  of serviee
ad  these wmeas may in naany aespedts be deemed professional
or approaching professional stitns, (See chaprer titled “Honan Re-
somces for Protessional Services™ for comments about the relevancy
and sighificance ot usmpower studies. ic., studies of demand and
- supply for the varions arcas of professional work in the tuture )
By ¢onside ring the avmbers ol persons in several ol the professions,
Lone cay, «esu nate the dimensions of the prefe ssmlm—ulu(.mon task.
.~ These dimensions inctude the grossnumbyers who have heen educated '
. “and trained ar o given point in time,. But estimates an be made of
. wre newds in tenns of population growth and “turnover™ figures if
WW\nmplc if population growth in a decade were
Ce to be 20 persent (2 povcent per vear), aid Teptacenrentsdorthose whe-- _
leave the protession by finding other employment. by retirement, or
death were 10 percent in i decade (B percent per vear). then in any
= given decade 60 percent of the nmumber of persons in the professions at
the beginning of the decade would need to be educated. in the suc- Co
. ceeding 10vcar period. This ilustiation is oversimiplified but it dem- -
onstrates one method o project the educational need dimension for a
specific profession, ’

——— e ——

- Other-dimensions involve the number of institutions that might be - -—
ifivolved in educating a given class of professionals. The number of
e persons teaching that tield could be coordinated with other. data and *
: approxiniations could be made. While many of these data can be deter-
wined with sorme predision. anvone familiar with data concerning
higher cducation projections tnows that they are often extremely
Cimpredise, vague, or nonexistent and are more imperfect than the
impertect data on which they'rest. The <hort discussion and wibular
material that follows provide some gross generalizations sbout the
task of providing prolessional manpowe- to the numerically” largest
professions in the work force.

— el aindieicof-the profesiotalgroup-«l W»that—%&-perceﬁt*m~~ e,
23
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of male professionals in the work force in 1970 are jn seven occupa-
tional groups. These in descending order of total mumbers are:
enginects, 1,200,000, Tnoncollege  teachers,  823,000: - accountants. .
H25.000; mllq,(- teachers, 550,000; Lwyers (including judges), 260,000;
physicians, 250,006: and clergrmen. 212,000, Compared o 1950, the
number_of_collese ; " achers ine amatl

cally: engineers more than doubled, wnd accountants, physicians, and

Lawyers increased 50 to 60 percent. .
_ Six occupational groups accounted for 93 percent of the female pro-
- , fessional work force in 1970, Thes are: noncollege tcachers, who

number almost 2 million and comprise more than half of all female
prolessionals: vegistered nnrses, 819,000; accountants, 187,000; (ollcgc
= teachers, T10,000: sodial workers, 139.000; and libvarians, 102,000, Non:
college teachers, comprising 55 percent of the female professionals in
1970, are the single largest professional group when both male and
tamle workers are included. While the percentage of registered nurses
has remained taivly constant for the past 20 veurs, the percentages of .
soctal workers, librarians, and accountants has fluctuated so that no -
clearcut trends may be extrapalated from the statistics. It should be
noted that the Census Burcau clasifications of 1950 and 1970 have
changed somewhat, since music teachers are no longer clasified with
.. musicians but w ith college and noncollege (cachers. Thus, the musician
category for wonien is no longer large enough to include it in the top
six, while the already large percentage. of teachers is modestly in-
creased (See Table 3). N
. As noted, Tables 2 and 3 mcludc the new category of college
T T teachersHne-950-and- 1960,male-college teachers did not constitute a__
“large enough percentage of male professionals to be included in the
top six groups, while in 1970, college teachers are the fourth largest
male professional gronp. Of the female professionals, college teachers
became the sixth Lirgest group in 1960 and also moved up to fourth
in 1970. The total number of college teachers has increased from 3.3
percent of the total percentage of professionals in 1950 10 6.3 pereent
of the total percentage of professionals in 1970, with the greatest
prowth during the decade of the sixties. The growth in numbers and
percentages ol both nencollege and college teachers is related to the’
growtl in school age population during this period and only modestly
to the increased public demand and concern for education, Berg (1970,
p. 11) reters to some of the-desite for increased education as a “craze,”
olten due to i desire for inacised salary that later does not necessarily
e e dilibbetiabize. This-doca-noe i e 4w it stademyavere-betrgedr o e
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cated and teachers were required for these students, . In 1970 three
profesional  osupational  gioups  cach  vepresented  more | than
1 pereent of the total work force: noncollege teachers accounted
for over d_percent: engineers, L) percent: nid nurses. 102 percent

(Table h. -

pereent of Ih‘l‘ l))‘{\fl'\s;n)nul\ ald l'l'f;])llll ln thie

~thools46—<chools—of artiand-81 -categorized-as-“others"_This is a

LB um—(‘\,u“n mlrﬂu. lllC llbl
is not exhaustive of even highly visible prufvx\mu.xls, as it amits such
occupations as dentistry, viterinary medicine. arcliitecture, and pharm-
acy. While accountants are included. other professions from the ficld
ot administration and 'management are more difficult to ‘classify.
Qccupations often called "emcrbmg pro[cmom also have been
omitted from this disting.

Despite these and other omissions, it is clear that the number of
professionals in the ULS. is increasing both relative to the work force
aud 1o the population as a whole. It is not surprising, then, that the
numbers secking professional and gradiute education are also increas~
ing And it is no wonder that Mavhew (1970, p. 1) concludes that

Mgraduate and post-hiachelor professional training is and will remain
-the fastest growing segment of American higher education, expanding

at an even more rapid rate than junior college enrollment.”

Professional education of some character, it can_be assumed,
carried on in nearly every 4-year institution in the lund, of which there
were 1,673 in 1970 (Wade 1970). This number includes 160 that the
Departient of Healtly, Education, and Welfare designates univérsities
and 797 liberal arts colleges. The remainder of the 1,673 includes 187
teachiers colleges, 5 1 technological schools. 206 theological and religious

miscellany of institutions and inclucdes none of the 2:vear institutions.

“numbering 892. "I'he U.S. has never been known for the accuracy oi

the rationality of its cducational statistics, particularly those of
higher cducation. But the above numbers are more than suggestive
of the institutional dimensions of professional education.

To help clarify the ambiguity of number and variety of institutions

“(or perhaps to add to it!). the 198 instituticns accredited by the

National Council for the Accreditation of Teacher Education
(NCATE) can be reviewed (Furniss 1973). In this group five have
“teachers” in their title (compare this to the 187 teachers colieges noted

- previowsly)., Fightawo are designated state «clieges and 53 are titled

——ainder (IR e e teptinmrety-catted nniverstties or targelyprivate -
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4
liberal -arts colleges. It e be added that “most univensities have
schools of education and wost liberal arts colleges hanve prograams in
“teacher education thar meet centification reguitements”™ (p. I8)3 .
Sach ambignons and perhaps eve n dull ~tatisticalacports have only e
limited signiticance 1o thowe concerned with cducation for the pmlu-

sjonis, Yot they _do reveal to the student of Tagha cducanon the
pervasiveness of professional education among the variety .ol institu.
tions that constitute the higher educational wstem of the nation and,
‘in addition, provide some sense of its dimensions.
“Two more quantitative observations need to be made: the number
of profesional colleges involved in educating for selected professions, .
anid whether their location is i or-ounsidé of an institutional com: -
plex: and the proportion of all chxcca granted that arc professional '
in character. )
As nearly as_can be determined, there were 217 accredited colleges
of engineering in 1972, All but 17 were part of a univensity complex.
For the sime vear there were 133 accredited schools of business, 59
s«chools or colleges of journalism, 19 schools of library science, 73
graduate ~chools of ogiakework. 70 schools of arcnitecture, and 18
“schools of veterinary medicine. All these schools seemed to be located- - ——--
in institutions, of compleéx character: in other words, none of the *
—-- schaols were independent. )
The profewions maintained independent colleges in- 1972 as follows
(numbcrs given are che independent professional schools oui of the
total number of professional schools accredited): 11 of 1417 law schools,*
cight of 110 in medicine, three of 74 in pharmacy, five of 10 in optom-
etry, and two of 17 in dentistry (except that the two dental schools are
associated with medical colleges). Figures on theolagical seminaries
are ambiguous. In 1972, the American Association of Theological

-

Schools accredited BA séininar e s parts-of regionally accredited insti-
tutions and 63 ‘as independent. But not all theological seminaries
submit themselves to accreditation. We do know that the great ma-
jority of theological schools are cither independent or, if they are
“awociated with @ university, are in large measure highly autonomoun.
"~ The number of profesional «chools that were independent in
carlicr cras greatly éxceeds the number that are now independent. The
tread is unmistakable that professional schools have by and large be-

——— .

3 The stansucs in this paragraph and thnsc in following pmagraphs. e a
tabulation of institutions listed in Fuinis (1973, pp. 31.90. -

1 The 117 law schools were acavedited by the American Bar Association.  One

e Inlmlrcd twenty -four law srlmuls are .uucdlud by the American ,\swu.mun of

Law Schools. B —
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Teome o pat of university compleses Data o the deven professions
mentioied above show sl abe 1D Lt independent ol
ewos ands oxeepst for optamne iy, foe o e peninming tive professions
number fowarthan 10 pocent o b numbor s being inde-

-

— pundanit... -

A B
© ., Table 5. Bachelor's amd First Professional Degiees Conferred.

1957.58 1971.72*
_ Number Percentage Number Percentage
Professiongl Fields . . ’
Education . R2892 227 . 181400 208
Business 57660 158 121000 139 '
Eugineering 35332 9.7 51,100 58
. Agricilture 9,556 26 12,900 14
. —___ Religion . 8.830 2.4 -
Phitmacs @ 5w m800 29
Social Work.: S oo : 10,100 1.2
Librar, Science o 1,100, 0.1
TOTAL 204,922 56.0 404,400 465
Nanprofessional Fields
Social Scicnce and_Psvchology MR 9.6 208.000 238
Science (and Mathematics) 30.726 84 83.500 95
English and Languages 20.576%* 5.6 108.200 124
Music ) 7.625 21 82,200+ 37
—_— o .
ToTAL T SEEs0T T 257781900 — - 496— —
GRAND TOTAL 365,718 © 870,800
Unaccounted for in above listing  66.066 181 ' 34.000 89
‘

*Source: A Fael Book on Higher Education: " Interim Repont™ Fourth Dsie 1973,
- Washington, D. (: \mencan Coundtl on Education. becember 1973, pp. 5-6.
. /l )

¢ Journalism, which peshaps should be induded as a professional field, was in
cluded in English.

ST TS 19T T2 (hISTTS i enTaTRCE e oy of fine s Which Tachides music, T T
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In the acdemic v 199798, 56 percent of bachejors and first
prolessional degrees granted in the US. were inc professional fields,
The mnuber of degrees in professional diclds rotaled just under
205000 By 1971 72, this muanber hud ncrcased 1o 101,000 (nearlh
doubling) but the pricentage of the total had dedined o 165 (see

able . These hemes abso are somcewhat aoanignons, TThedseein

to 1epresent the trtae proportion ol persons receivny baccithineates
or first professional degtees who o will become prolessionals, but
this is due mainly o the Lnge representation of degrees taken
by teachers, Teachars wmay be certified and  graduated  from

ey prepatatony program cither inoa private ok publig college or

university and receive G nunprdfx-\-.inn'nl Lacecalmreate (B.A. or B.S)
as contrastad with a protessionat bac alame atg (B.Fd). Anather statis
tical ambiguite is caused by the increasing nunber who carn nraster of
s and docton o phitlosoply degrees who .lllll(ll)ll(‘ het onting dnd
do become professionals, tor example, in dlinical psvhology or in
chemistry, ' .

What is notet nlly vealized. .m(lfﬂ—HmJ\ ot documented, is tlie
extent to which graduate cducation is professional edncation (NSSE
Yearbook. 1962, Glapter 1N). A tarther item of interest is the extent

to which disciplines are becoming “professionalized.™  In their book

on the American protessoriate, Jencks and Riesman (1968) have writ-
ten of the degree to which the disciplimanian with advanced education
operates in polesional terms, even though he iv a scholar and

Cteacher. Between 1961 and 1967 a substantial proporfion of those who

- ——————— ettt Sl vem o4 e

O
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held docroriates did not teach: in mathematios and the physical sciences
7.1 percent worked for the federal govermment, 39 percent for busi-
ness andeindistiv, and 7.5 peraent in other aeas: in psychology 8.7
pereent worked tor the l(-dvl;ll sovermment, 6.2: percent for business
and industiy, and 292 percenn in other aveas (National Resemch
Coundil 1971, p. 87 The Canegice Gommission (19750, pp. 116-117)
teports that taditionally 10 percent of those who carn docorates do
not cuter collese or university. positions.
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Accreditation in Professional Education

’ . 3>

>
.. o . . .
Accreditation” has occupied the time of educators since ‘before the

—-——n—ﬂawmmwrﬁmml 0 stabl- -

-

lize the relationship between secoridary and higher education for
purposes of admission and quality assurance. This led to regional
accrediting associations of which there are six. The growth of special-.
ized accrediting associations, i.c.. awociations which accredit profes.
sional programs, schools. or colleges. is of more recent origin. The
National Commission on Accrediting is an organization that “reg-
istens™ or “anctions” these profesional accrediting associations. As

- of December 1978, 38 such prolewional asociations had heen -recog--

nized. "Their purpose is identical 1o that of the regional associations:
to certify a college or univerity or a program of study as having met
ceviain predetermined qualifications ov standard, (Selden 1960, p. 6).3

Three observations applicable to both regional and professional ac-

crediting awociations can be.madg: First, despite its history of nearly
. century and its pervasiveness, accreditation is not generally under-

stood by the rank and file of educators; and even among those who do

a

understand it, it does not have complete or full support, Perennially

at, issuc is the guestion of institutional autonomy. .

. Second, despite the controversy that has seemed endemic to accredi-
tation, it has become pervasive jn American higher education for total
institutions and for professional schools. It is a powerful force guiding
institutional development and the development of programs for edu-
cating professionals. While the: nation is now blanketed by regional
acceediting avociations, and further need in this sector is not foreseen.
it is inevitable that as occupations achieve professional character or as
new professions are created, the need for new professional accrediting
asvociations will occur.

Third, if the professional accrediting bodies did not exist, society
would require some other mechanism to perform the function,
therehy as'suring society ol quality that is consistent across institutions
in the higher edugation segment. of American education. The virtue
of present agencies is that they are voluntary assoriations of peers.

5 This volume, although published in 1960, atill presents a ful; discussion of
accreditation. Chapter V1 deals specihcally with accreditation of protessional edu-
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They permit professionals to participate in the determination of stand-

ards and to poljce these standards themselves, and alvo permit

institutional contro! of peer associations, so that members of eacl

_professional accrediting association select the new members.

The most likely substitute for \olunt.lry ‘mou:mo'xs for accredita

“tinn wanld m_;_m_hg'_d_u 3()\.1'rjmunL The various xhl-LQ\ by working

h

e

]

e
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through their boardw ef education and professional support structures,
asse:s the quality of institutions;and programs. This deveélopment
has reached its highest form under the New York State Beard of
Regents and the associated Department of Education. Its power
and influence in’ determining quality in professional programs is
much more pervasive than is generally understood. This power

and " influence operates through both program approval and con

trol of licensure and certification.  Sclden (1960, p. 102) comments

that “there are over (00 institutions outside the State of New York
that have curriculumg xq,mcxcd with the Bond of Regents.” It can
be inferred that these 600 institutions are concerned ivith ultimate
professional liceiisure or certification of their gfaduates ia the regis-

tered curricula. .

Perhaps the best way to gain insight and understanding ‘of the

historical antecedents, curreny‘issucs and concerns, and _alternative

modes of action for accreditati¢h of professional programs is to review
* the work of the Commission tor the Study of -\ccredntatlon of Selected

Health Education Programs.

. This study commission was sponsored‘by the Council on Medical
Education. the Amcrican Medical Association. the Association of

Schools of Allied Health Professions, and the National Commission on
Acaediging, and was funded by the Commgonwealth Fund. The study’™ : .

director avas William K. Sclden, who serv d as Executive Sceretary of o
the, National Commission on Accrediting irom 1955 to 1963, and as

Lxecutive Director from 1963 to 1965 (National Commission on Ac

Ch_dmng 1965). The Stafl Working Papers dealt with such tepics as
strumnrc finanding. research and expansion of accreditation, as well
as dilemmas of accreditation. the relationship of accreditation to
e ni.'fi( ation and licensere, and legal aspects of accredization. The final

re ),pn of the Commision sets forth the issues covered in the study,
b ul? po],mu for accreditation, and conclusions and recommendations.

In a final observation. the conumission mmmgmu

. n® ¢ . . ¢

”
w 4 .

'l'ho. ceonomic. palitical. social, and technological' pessieres  that are
tording changes in_all_aspeas of saciety_are alw u(meg that the struc:

—.E
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tate asd operations ol acceditation e sevised. ¢ ug,nu.uu urﬂu need tor”

S e . —— oy S

© 83

RIC

Aruitoxt provided by Eic:

.=



. ..
change the Ametican Medicsl Assaciation mmntul tlm mxd} of ~\rtndua
tion of Selected Health Educational Programs. and with the Assaciation
of Schiools of Allicd Health Professices and Jhe Natiohal *Commission on
Aaaditing, has w-sponsoied SASHEP, | “
in this rcpon thic SASHEP Syud (ummmmn has prosented specific
reconynendRions-for the ercatlon ol avhew organisation 1o be tespautisible
tor the acereditation of the SL‘lcC!td‘h!.Jllh édumuonal pmglams that © are

[h‘o l‘“‘mal;.] hl‘ . ¥ . .nu‘nulnju.n

e e

would be a (onstruetive response m-lhc pressiies fading accreditatic .
Haowever, the creation of such an organization would not alone be a v
quate for the needs of the times. °
Of even ntore -unportatce- is the need for nmgmtwn and atremunrc

of the_concepts contained in this re port on the part of all agencies and
‘organizations divectly coneerndd [italics added] with the accreditation: of
_ the seiected health educational fic l«ls To attain this objective the Com
wission. believes that the thrae co-sponsors of SASHEP must immediatels «
initiatg steps towatd joint consideration and unplcmz ntation of the con-
_tepts presented i this repont (Commission on the Study ol \uudn.mmn

._Final Report 19“" p. 18).
"

This detailed and constructive report offers a program that should
maintain o' predetermined qualifications- or standards™ for the everal

health-related prolessional education programs, (he stndy commission”

selected 15 hoalth eduction prograns for the focus of its activity.) The
final report stutes"that in 1970 phy<icians accounted, for only 8 pcx‘i*-nt
ot the total active health manpower in the U.S.., but tne number of
persons in the allied medical sector grew from 110,000 to 535,000 be-
tween 101970, an increise of 280 pepeent. The final observation of
this study can Be interpreted as saying: “Lct s stop arguiag and acecept
this study and mthout further controversy accredit the programs in
allied health fields.”

There is every reason to believe that in the next two dtcades new
arcas 6f° professional service will emerge, as have the allied health

fields. In some instances these will be clustered around an established

profession. I others, significant ney occapations or substantial madi-
tications of existing ones will occur, A field scemingly ready 1o'explode
with—related but distinctive occupations is public - administration.
It should soon be apparent (perhaps in 10 10-20 vears) tnn public
administration, because it involves a variety of skills, déch technically

cov administratively dlivtinet. can pmduu a professional chaster or

dusters. Some of the arcas of service that might be involved are:
) .ulmunﬁrmu andytechmical services related 1o social pathologics,
such s crime. prisons, drug abuse, police administration; (20 ad-
ministradive and - tedhmical services relined to plmning, such as for
urban, rural, regional sectors of the nation, for underdeveloped na-

Q
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(3) administrative and tee Jmnc/l services related to regulator) agencies,
such as communication, trausportation. utilities, financial establish-
N meats, environment: and ) administrative and technical services
related to -ultural develop wm such as. museums, artistic companies,
. entertainment centers. -pupl ['IC broadcasting, and so on. ' '
Other forces at work I¢ad to reformulations of areas of service that
have become dated into siot exactly new but often drastically modified
areas of service. “‘Fhe cgse-of home econom:cs is-pertinent. This sexvice
ficld grew out of the fand grant univenity concept and has as its ob-
jective the improvement ot home and family life in America. The First
courses in domestiy cconomy (home economics) were established at
Iowa State (.ollcgc n 1873. In 1913 home ecrmomics became a Division
of lowa State and’ in 1958 became a College when Iowa State became
a- University. Thie stercotype is ‘that home economics is cooking and
sewing. These (tl\_lt}({s were important” aspects of .home economics
when food prgparation was largely a hdme activity and much of chil-
dren’s and wgmen's wearing apparel was designed and constructed in
the home. Fhese activities are now largely commercial. The home-
maker is, jiowever. concerned with family nutrition, the care and
feeding of/the family, its economic base dnd the management of in-
come, and the social-familial milieu in which children grow and learn.
The home cconomist now finds major areas of professional service in
government and in the business and industrial world—in food prepa-
. ration/ in consumer protection agencies, in clothing and home decora-
tior manufacturing and sales,.in financial ‘institutions like insurance
anies, and in schools. Developments have procecded to the point
where the names of calleges of home economics are changing (Val-
. -lafice 1974): at Pennsvlvania State University the College of“Home
" Econaudcs has become the College of Human Development, ae Cornell
he College oi Human Ecology, and at West ergmxa the College of
Hu.aan Re-ources and Education.

35




-
oy PP FUPer

-Social Responsibility and Professionalization
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Although professionals in America could profit by a much enhanced ‘

awarcness of their responsibilities in a social-civic sense, it is not yet

spoken of in_the literature about the m;mgn_ofmleﬁmnals._h_b -

nonctheless a topic of hl"h priority among those ‘persons who are

concerned with such matters, - according to national journals and the: -

news media.$
No profession seems immune from the criticism of being obtuse in
letting its professional concerns be nairowly limited and in disregard-

ing the “higher national good.” Nor does any social issue that concerns -
significant propottions of the people fail to be identitied with such

proh ssional obituseness. Here are some typical charges that are made:

® L. gmcers fail to see environmental consequences of their highway.
bujlding. They-design automobiles that transcend in power and use
of energy any sensible human need.

.® Physicians, despite their spectacula;_‘ success in developing curative,
preventive. or restorative aspects of medicine, scem oblivious both to
"the costs of their services and to the fact that they are not avallable
to_large scgments of the population.

® Lawyers neglect the poor and they clutter the courts because of a

ccatingency fee system. :

¢ Educators are indifferent to the educauon of minorities and the
underprivileged.

& Business and industry respond only "to one momauon, mcrease”'

of profits. They are indifferent to their -acts that! pollute the air and

~waters, despoil the land, and waste our resources.

® Our legislators, members of the executive branches of governmem
even judges, are indifferent to the general welfare. They are oftén
venal or without integrity, they knowingly violate human rights, and
they are perpetrators of graft and corruption.

6 See, for evamplc “Watergate as Ethics Lesson Jeb Magruder and Professpr
Cofm,” The Washington Post, Sundav, Scpu.mbcr 28. 1978, p. €3; "Dactors Dis-
cuss Ethics: Justice. Utilitn and Emotion.”” The Washington- Post. Sundav. Sep-
temoer 9. 1973, p. C3: “Burger Arguing Legal Reforms That Few Seem to Want.”

"The™Néua- York “Thnes, Sundav. Décemntiy 30, 1973 po o "Intégrity in Politiess .

Financing Election Campaigns. Accountabilits of the Citisen.” Report From Wash-
ington, Common Cause, December 1978 January 1974, Volume 4. Number 2.
“General Electric Mcecting Faces Queries on Social Obligations.” The New York
Times, Fridav. March 15. 1971, p. 45.
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These (h.nr;.,c are unsave

« end, all are ssmptmatic winan liabilities and limitations. Yet the

' function of civilizatiogf and of cducation s its handmaiden, is to

construct restraints oft corruption or venality, to maintiin controls

that thwart the violdtion of human rights in’ terms of self-interest, to
cducate to the ends of enlightenment and morality, and to ¢reate a

paofnwonal class Hmt onmtn [wm ullnmm mlhn than [mm vclf

Fand in many respects biased. In the.

lenge, -to educate an even more cnllghlcncd \mnlh sensitive, :md

. " deeply concerned bady of protessional workers. I the concern s

" not vet a part of the literature, it is nonctheless real. What is to be

done? Guidelines are not vet formulated. But this item will, without

doubt, be u topic of high priority and continuous concern to pro
fessional bodies and those who educate professionals.

Leslic and Morrison (1974) stafe that the process of education for
professions is directly.related to the major demestic social problems of

the day. They discuss a varicty of aspec ts.of professianal education that-

should be examined whenever tducators consider moving construc-
tively to enhance thé™social sensitivity of professional workers. They
‘ - note the relation” of supply of professional workers to -demand for
their services and they point to the commonly held view that medical
services can only be extended as the number of persons being trained
[or the health professions is increased. In other instances they believe
" that the selection or admission procedures of professional schools
should be more closely related to the tvpes of persons who are moti-
vated and socialized to particular kinds of scrvice: for example,

_teachers to work_in i_nncr-ci_t}'_5rhbol§,_;\ quick and often trite response
to the challeage we are discussing is to add courses to the curricutum. -

These courses are generally philesophic or humanistic studies that

" are naively believéd to foster humanc attitudes. A few medical schools -

have established i humanitics department to complement the basic
science departments. The Milton S. Hershey Medical Center of The
Pennsylvania State University has done this with support from the
National Endowment for the Humanities. This school has also estab-

~  lished a Department of Family Medicine.
. - Leslic and Morrison arc concerne:® with service modes and delivery
~systems that professions conform to, and how these might be modified

—_as professionals are educated to other than waditional modes and sys-

tems. The medical model is that of "one-to-one,” the physician and
his patient. This is the model followed by the social case-worker. It is
proposed that preventive medicine, where a_patient is never seen (as
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when a health olticer enforces sanitation in public cating places), or
community development (where the social worker serves public of-
ficials in organizing controls that diminish socia? pathologies) be
given more attention by health professionals, socml welfare profes-

sions, and their educators. | -,
It iv proposed here that- ,tlm c'omcpt« of \the socialization of the
pmﬁmmnl wili pmmlc a mundc l).hc for prolc»mnnl education

V'V
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Humas Resources for Professnonal Services:
Smne Predictions

_ The growth of higher education from 1950 until now has been
nothing less than spectacular. In_the decade of the sixties enrollinents
doubled, budgets'increused three to Tive fold. and research funds by
.categories were for the first time available to nearly all who could
clain competency to use them. Graduates at any level and in any

v field were highly employable and many fields of employment were

never over saturated. Those times are obviously now over. The first
 half of the seventie finds us somewhat reluctantly, accepting this

; fact: yet the reality higher education will experience” over the next™

C% ) quarter century-is at best unclear (Leslic and Miller 1974). However,
~ we can speculate, since to, speculate about the future scems better

.. than to drift into or through it. Somc velatively stoble insights éan
- . be _gained from” manpower tudices, studies of supply .md demand,

' studies of cmployment. and past trends. .

. Despite the simplicity of the id=a that supply and demand studies
of professional manpower needs stiould lead direetly to program plan-
ning. statewide control of program_authorizations, resource allocation,
and numbers to be admitted. this is not the case. Folger and his as-
sociates. (1970, p. xviii) comment that the supply and demand concépt

“masks the variety of (l('tcnmn.mts of job allocation and discounts the.
flexibility of cducated persons.” Thowe only modestlv experienced in®
‘whist may smn('d:i'\ be seen as a classic failure of munpower pro-
jections: the corrent supply and demand situation in engineering.
The massive uncmployment of engineers due-to the phasing out of
space exploration occurred because critical variables associated with
the employmént of ¢ngineers were not anticipated (Calvert, Pitts, =+
and Dorion 1972, p. 14: Dubin, ed.. 1971, pp. 14-15).

_ The complexity of nianpower studies, the subtlety of their implica-’
tions, the impertect state of the art for such studies. and the in-
sights and stinulation that they can provide for educational planners
are readilv perceived as one studies the 1970 staff report ot the Com-
mission on Human Resources and Advanced Education (Folger, Astin,
and Bayer 1970). The Staff Report of the Commission is so long. so _
(umprclunmc, .md o detailed that a suminary Gannot do justice vo-—~ —

A few ol the most salient items will be briefly discussed and a
bucf i t of roncluslons will be presented:.

. | 39
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Thc Commiswion points ont that the U.S. prepares a higher propor-
 tion of its youth through collcgiate, advanced professional, and grad-
uate cducation than any other nation. Yet the demand for these
talented :md trained persons in gcncral exceeds the supply. Further-

-more, our economy and society have “‘become larger, more complex,

more: wbanized, move technologically oriented, and more -concerned
about cquality of opportunity” with the passing vears (p. 1). As a :

,..._...____——z-uuh,—mom—-yeung- ﬁtwele—hwe—smnglﬁ—imfe—ed-ueaﬂeﬂ—smcc—ﬂ—n——

2 . generally recognized that education is “a necessity for dealing with

- . the problems of growth and change in our cconomy and society” (p. 1).

The -Commision then poses the question, “Has the expansion and
§ : change of our cducational system at the «collegiate, graduate, and' pro-
= . fessional levels kept pace with the changes in our society, and with
. -the requirements of our economy for specialized graduates [italics
.7 added]? This question ix'extremcly complex, and the remainder of this
book (175 pages) will examine the answers that can be given 10 the
many facets of this question™ (p. 2). The Commission takes thc posi-
tion that much relevant work has been done in the years since World
War Il to answer this question: “The studies and statistical infor- =
mation that were gathered helped policy makers understand the
complenitics of the issues involved, but they left more policy questions
unanswered than were resolved” (p. 2).

In a section of 75 pages the Commission comments on manpower

'supplv and demand in seven professional fields: law, medicine, engi-

neering, elememary and secondary school teaching, the social welfare
_ otcupations, nunsing, and the performing arts. These seven fields B
== = - cmploy about half of- ull-professionals—with-about 1we-thirds of-all -———
college graduates going into these fields. It was noted carlier that
an -extremely Luge percentage of profésional workers. are teachers_

or nunes, so the reason for sclecting thcsc seven fields should be
clear. The Commxssxon summarises: . : T

Of these seven fields. onlv,in clementarv and secondary school teaching

and the arts does the output of colleges and universities appear to bhe

. 1d<.qu:|tc to the projected demand for graduates.  In the arts tields. there

is no evidenee that a shovtage of graduites has ever existed: in teaching,

long comsidered  a shortage occupation. the favoable supplvdemand

balance now developing will be dealy evident in three o four vears.

Law provides o special caser sinee law gaduates can periorm a wide

variets of jobs. no good wmeasures ol demand oxist. The spply in this

——— e+ = Shield Delpstocceate the dewand, I thaee inoaclugersupph ey wil

' probablv all find emplovment: i fewer lawsers are produced. the jobs
they now petdonm will be done in other was,

. © The anmalvsis of cach protession indicates the importance of flevibiliny
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in adjusting manpower supply to demand.  Evers field has experienced -
periods of wapid growth or shatages of madnates. and cach has used
) some substitute meaus so that necessary services aie provided.  These
: - adjustments wili continne o be uccessary in the futine, beoause ot our
limited abilitv 1o project -either the trend of demand or {l.  uations in
- that trend (p. 142). . :

Finally, the Commission calls our attention. to the problems of the

_edammnﬁhm&—vmmwd—dwﬁommm—rﬂ—mwnn{—ﬁmm«
the lower soc iveconomic groups. In recent years. after a history of

- inattention. these two ncglected areas for development and talent
utilization have attained recognition and merit the educator’s concern.

(See alsvo Wright 1972)) The resolution of the problem is exceedingly

, complex, a major part of which is attitudinal. Many persons (males
: and the middle-class) simply fail to perceive it as an xssue This at-

S fitudein 1erms of social forces now at work. should ot prevail long.

But the absotute ,Lumm,.xvasnc neglect to provide education of any
_quality and suhstanoc' to blacks, native Americans, and Spanish speak-
«ing persons from t}u- heginning of the nation’s history will not be
* remedied in a few years, We nust also recall that a higher proportion
of women in the total work force are emploved in prof-ssional fields
than mcm but two ficlds.- nursing and teaching, dccount for this
\ (see also (arncgu Commision, 1973b). Large percentages oryoung
wonlen must be educated for other professions, Professions that are
male dominated. such as-medicine, engineering. and top level manage-
" ment, should bring women into their programs of professional educa-
tion without further delav. :

A few generalizations can be drawn from the completed studies . -

of human resources for professional service:

1. Such studies are important~and should proceed with alacrity.
_However. the art and science of such studies is circumscribed. particu-
larly in terms of the complexity that such studies reveal, The re-nlts
_of such studies thus far do not form a firm base on which to plan and

develop professional programs. Yet such studies do provide guidelines

and cannot he ignored in planning professional education.

2. New professional fields will emerge over time. Some will be spin-
olfs of «stablished professions. others will be transformnations of pro-
fessions that are moving to obsolescence, and still others will be re-

sponsive to needs and wants in an affluent society and in a world °

———ith-an-rapidly mowing knowledge base.-.
3. The various professions are moving and will continue to move
to securc a broader support for their services by developing sub- or

-
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pataprofessional fields that will .nchxuc profcsxlonnhsm in their own
. right, R .
1. The service sector of the work force now exceeds the production
: sector and may occupy threg-fourths or more of the nation’s workers
by the end of the century. This growth will be discerned in the service
profossions,

5. By the end of the century the nation will have \?urclv made it

passibie Tor women and the Jower sociocconomic groups to ke a

more significant place in the professional work force.

= 6. The indications that we may anticipate a zevo population growth

by the century's end or shortly thereafter, and the evidence that the

growth of enrollments in collegiate, advanced professional, and grad-

- uate institutions are now slowing and may soon level off arve as -yet

. . only generally perccived. Theimplications of these trends, particularly
' as‘they interrelate with other variables, such as cconomic growth or -
no growth, (lmnmmon of natural resources, and increasing propor-
tions of the population among.the clderly, are not vet projected. Their
- : wuplications may negate many generalizations now nmde with as-
' surance.

LRIC
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Conclusions and Implications

On the basis of issues, concerns, practices, and trends suggested
or developed iu this paper, the comparative study of education for the

sponsored at least+five studies dealing with professional education.
One technical report dealt with Trends and Projections of Physicians
in the United States 1907-2002 (Blumberg 1971b), while three of the
items in the Commission’s reprint scries relate to professional educa-

. tion.

As the data on the work force in America are reviewed and as supply
and demand studies are evaluated, one must conclade that the number

~ of professionals in the work: force will increase'and that the proportion
‘of the work force that is professional will also increase, despite the

lessening population growth and lower postsecondary enrollments.
Even as a steady state of population and” coilege enrollments is
rcached, an increasing demand for professional workers is projected.

In the vears ahead, the professional work force will undergo

significant change in its composition and in the alignments of the
professions to each other. Neww professions will undoubtedly emerge

and will ‘become a vital force in our society. Old professions will ex-
perience spin-offs that will seek recognition as new professions. pecial-
ization will increase and the honiogencity of interest and service of the
various professions will be reduced. The *“service professions” will grow
in numbers at o greater rate than will professnons oriented to produc-
tion. Finally, subprofessional or paraprofess:onal areas of work will
markedly increase and become part of the support systems for more
cstablnshed professions. They, however,” will become more and more
professional themselves and over time will increase their own auton-

~omy in the work force : .

These obscrvations have a variety of significant implications for
colleges and universitics that educate professionals. New professional
schools will emerge and programs for allied professional or paraprofes-
sional workers will be developed. These will be located in colleges
and univensitics, which, in turn, should be hospitable to such develop-

h-—»—mcm», altheugh-faculties will insist-that. c.lch new -feld have -a sub-

stantive knowledge base and that study for "the field have a strong
intellectual component. The new arcas, if they are to find a home in
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the college and university, have to be more than «kills occupations;
they must meet the test of professionialism. Thus, the proportion of
college and university resources devoted to professional education will

increase while the proportion devoted to general and disciplinary-

education will decrcase. o AN
As new professional service modes and dclncry systems emerge, they
will signilicantly modify the character of professional education. The

e ol atlicd professions and parapirolcssioinals witl be part™of “this
change and will influence the nature of education. Shifts in patterns
of “paving for” professional service——perhaps from payment by recipi-
eats to pavment threugh insurance systems or from taxes—will un-
doubtedly occur: Such shifts may change supply-demand ratios, ‘and
the demand for professional services will increase and likewise increase

_the number that must be educated. \bandonmem of a fee system

could change the attractiveness of certain professnom for some students
and cause changes in admissions practices or criteria.

It goes without »aying that new programs will require faculties not
yet in existence. and a select few of the universities of the nation will
organize programs to educate new professionals as teachers and educa-

tors. Such programs to cducate teachers for the health related profes-

sions arc now beginning.

It is likely that educational planning relevant to the growth of

extant professional schools. the establishment of new oncs, and the

. foundimg of vchools for new or emerging professions will accelerate.

This planning should take place on institutional, state, regional, and
national levels. Comsortia similar to the Southern Regional Educa-
tion Board ‘and the Western Interstate Cdmmission for Higher
Education will proliferate and expand their programs, and the Educa-

tion Commission of the States will undoubtedly grow in significance. -

Furthermore, such bodies as UNFSCO are and will continue to be
involved. Finally, all of the usual elements of planning, such as |

nced, manpower, resource allocation, geographical proximity, and
faculty availability, will stimulate continued study and research.
Accreditation and other modes of evaluation, including licensure
and certification, should become increasingly institutionalized. The
contlict inherent between these agencies and the colleges and uni-
versities who are jealous of thieir autonomy will have to be resolved.
‘We may_tentatively. conclude that studv, analysis, and- research of
professional education will greatly increase. These studies will relate to
single professions, such as law: to cluster of professions”such .as the
health field: and to the ficld as a whole, namely comparative or
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generic studies. Sociological studies are forming a significant body of
literature about the prdessions and ceducation lor them. Presently,
cacl: of the prolessions is more frequently looking outside its own
arena tor insighty aud understanding. In this regard the Carnegie
Comnission studies have been and will continue 1o be a stimulus to

further rescarch and analysis, and monographs on this subjecu should
become more frequent.
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