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§  Two vital components in the establishment of programs
B for language-handicapped children are those of evaluation
® and research. Evaluation involves the process of accumulat-
ing and analyzing data which will enhance educational
decision making. Research involves the development and
control of experimental variables for the purpose of
darifying choices between logical alternatives.

Evaluation and research in language-handicap programs
enables administrators to answer questions concerning the
effectiveness of established programs and to ascertain new
directions and goals. In addition, administrators are able
to supply new information on how the needs of language-
handicapped children can be met.

PROGRAM EVALUATION

Preplanning a program with evaluation as a major con-
cern will result in definitive answers to important questions.
There are basically three steps in evaluation which should
be considered prior to the establishment of a program for
language-handicapped children.

State the Qbjectives of the Program

The statement of objectives should define the goals of

the project so there is no misunderstanding concerning

- intent or expectations. Objectives can also give direction in

terms of staff development and instructional procedures.

Objectives stated in observable and measurable terms should

provide guidance for personnel responsible for data collection

~ and analysis. Examples of objectives useful in programs for
language-handicapped children are as follows:

DEMONSTRATION CENTER FOR
LANGUAGE-HANDICAPPED CHILDREN

A GENERALIZED EVALUATION MODEL FOR LANGUAGE
DISABILITY PROGRAMS

by Max D. Milier, Ed.D.

1) Students entering the program for the first time
will improve significantly (p<.0S) their perform-
ance in language skill areas as measured by The
Stanford Achievement Test given at the beginning
of the year and again at the end of the year.

2) At the end of the academic year, eighty percent of
the students in the second year program will ex-
hibit positive attitudes toward school, as measured
by the School Sentiment Index, by answering 20
of the 40 questions positively.

Evaluation of objectives thould involve analysis of scores
derive¢ from testing students using standardized and
project-made tests. In addition to providing direction in
purchasing and development of tests, the objectives should
give general guidelines for administration, sccring, and
analysis of test data,

Objectives should have at leas. the three basic components
listed below.

Behavior. A statement of expected behaviors should be
as explicit as practicable. In the examples presented above,
the behaviors indicated are “improve their performance™
and “exhibit positive attitudes.”

Conditions. A statement of conditions should include
the persons involved and the time frame considered. In the
examples cited above, the objectives were designed for
students and for a stated time period.

Criteria of success. Guidelines should indicate what
cutoff point will be established for successful accomplish-
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ment of the objectives. In e first examples. a signiticant
P<.05) improvement in terms of pretest and posttest
differences was established as the criterion of success.
Eighty percent of the students responding positively to 2
project-developed instrument wasa priori established as the
criterion of success fur the second objective sited.

Delineate the Specific Techniques and Procedures by which
the Objectives are Expected to be Achieved

Included in this second evaluation step are several
elements. e.g.. designation of teaching techniques. motiva-
tion techniques, instructional materials, eic.

Examples of techuiques and procedures ¢, pical of
language programs are as follows:

Specification of educational planning sequence. Educa-
tional planning should be viewed as a developn.ental process
involving the continuous inodification of instructional goals
and performance objectives. The sequence of edu zational
planning should be specified in order to fully utilize
evatuation techniques. One method of accomplishing this
is to set short terr: objectives and evaluate the appropriate-
ness of the instructional activities at specified times.

Performance objectives. Performance objectives stated
in measurable terms focus on the consequence of instruc-
tional activities. The specification of objectives provides
the means to determine what improvement has taken place,
how much improvement occurred, and how long the im-
provement required.

Determine Appropriate Evaluation Measures and Feedback
Mechsnisms to Assess Outcomes in Terms of Stated
Objeciives

For the most nari, this third evaluation step is pre-
Jetermined by the program's oljectives and design. An
evaluation design appropriate to objectives should contain
at least the following elements.

Identification of the problein. A problem is typically
stated in the form of a question which leads to the
formulation of a hypothesis.

Formulation of a vpothesis. A hypothesis should be
stated if it is sppropriate to the objective. Some vbjectives
may be such that experimental analysis is not pecessary.

D:termination of research design. A design involves
selection of subjects and formulation of dependent
(criterion) and independent variables. Typically subjects
are selected by a random procedure and separated into
contrel and experimental groups. The two groups ar. then
compared to see if the independent variable caused the
experimental group to differ from the control group. A
simple paradigm illustrating a useful experimes tal design is
presented in Figure 1.

Population
of
Students

Random
Selection

Experimental
Group Group

Pre Post e 'ost
es est est est
Figure 1

Pepresentation of an Evaluation Design

Control

Daia collection. A provedure for collecting the data
should be stated and an appropriate statistical procedure
chosen. How data are collected will be determined by the
type of statistical analysis planned.

Statement of 8 level of confidence. A significance level
of .0S or .01 is typically set in order to determine whether
group differences are the function of chance variation or of
experimental manipulation.

AN EVALUATION DESIGN

An explanation of an evaluation design applicable to a
program for language-handicapped children follows. Four
independent variables were identified which might have an
effect on the academic progress of the language-handicapped
child. The variables are instructional program, appraisal
type, grade level, and paraprofessional support.

Academic achievement was defined as change scores based
on pretest/posttest differences on certain subscales of The
Stanford Achievement Test. In each instance the dependent
measure was a product of a child who was previously
diagnosed as possessing a language handicap,



The tesearch desgn had intemal controls which included
both Lnguage-tuadicapped children not wdentitiad to the
teacher. and children who did not have a language handicap.
As externul vontrols were classes where no special trairing
took place.

Within the practical limitations of working within a
functioning school system, student and school selection was
carried cut using a random selection procedure. This result-
ed in a minimization of selection bias and produced data
that was of a quality usable in statistical analysis. The
primary statistical technique used to test aull hypotheses

BEST COPY AVAILABLE

of no diterence was analysis of varance.  Figure 2
iHustiates an idealization of the experimental design.

Summary

Research and evaluation must parallel the development
of innovative educational programs designed for language-
handicapped children.  Educational decision making is
enhanced by the accumulation and analysis of quantifiable
data since quantification enables empirically-based choices
between instructional alternatives. This enhancement is
especially critical in innovative educational programs.

APPRAISAL

PROTOCOL
Cumulative Educatiomal  Multidisciplinary
Folder Diagnostician Team

aide

Regula.
Classroom

Resource
Room

Differentiated
Stafting Room

INSTRUCTIONAL PROGRAM

Control
Classroom

Figure 2
Idealized Design Mode!
for Language Center Projects

This project was funded through
the Division of Special Education,
Texas Education Agency.



DEMONSTRATION CENTER FOR
LANGUAGE-HANDICAPPED CHILDREN

IMPACT OF THE LANGUAGE CENTER PROGRAM ON THE INDIVIDUAL

CHILD AS DETERMINED FROM CRITICAL INCIDEN

- EPORTS

by Ralph Q. Teter, Ed.D.

One aspect of a statistical research study that is often
lost is the impact of the. intervention upoa the individual
chitd. Particularly elusive is the measurement. during a
short time period of one year, of atfective changes.

Procedures

During the tirst yeur of the Language Center project,
classtoom  teachers, resource teachers. and  educational
disgnosticians were asked to submit “Critical Incident
Reports™ on childien i whom they observed u distinet
chunge as a result of the program.  This report included:

. . A briet” descuption of the behavioral change.

. . Possible causes ot the observed change.

These reports were submitted voluntarily throughout the
vear by observers.  No conscious pressures were exerted
on their submission, The reports were analyzed i terms of
grade level, domain (cognitive. stfective, psychomotor} in
which the change was obseived. and inferred reasons tor
change. [In some cises the changes observed for a child
were it more than one domain and attributable to more
than one cause,

Results

Ot the 492 students in fhist-year intervention progeaims,
Crtical Incrdent Reporis were submitted on 47 students,
or 6 percent. Results of the study e presented m two
LA AN

. A summar s tabulation of data.
Loocrpts teom Crical ncudent Reports,

Areas of change. Dat . the domains in which change
was noted are given by grade level in Table 1.

Table 1
DCMAINS OF OBSERVED CHANGE

Allective Psychomotor

Grade Cogitive
K 3 i 4
3 3 19 4
6 4 5 0
TOTAL It 35 8

Most clunges (03.87) were noted in the attective do-
main. The third grade accounted tor more than hali (83.37)
of these aftective changes: Kindergarten contributed 31.37.
Critical changes in psychomotor activities wese identitied
exchisively st the Kindewgaiten and thicd grade levels. The
anth made recorded the highest percentage (34.4) of
cagmtive change responses,

Inferred causes of change. Table 2 summuarizes ob-
v mterted cases of student hinge,

THE LANGUAGE CENTER

Region IV, Education Service Cantar
202 North coop West

Houston, Texas 77018

VOL.2 NO. 2

T. S. Hancock, Exscutive
Director, Region IV
Ralph Teter, Ed.D.,

Project Director

1973




Q

ERIC

Aruitoxt provided by Eic:

fabte 2

INFERRED CAUSES OF OBSERVED CHANGES

Grade Indisduads Attanment Fguipment Matenahs Methads Others

Fosel wattion  of suooess

N 6 2 3 7 1 s
k| k] 4 2 3 12 3
6 H t) 1 3 ] 2
TOVAL 1o [ o 13 17 1

Causal categonies were derved trom an analysis of the
reports. The cases wdentificd in onder of total responses

were.
Methods ot imstiuction ¢ 2700 7
Instractional materrals (2067 1)
. Individushization of mstruchon (1597
CAttainment of success (92.87)
. Supportive equpment (9.87)

BEST COPY AvAILABLE

Oher easons, matudmg paent support, avinfability of
dugnostic intornation, peer group help.

As tor gade dilferences, the categories of  materials,
mdividuglization, and equipmient were of greatest signiti-
cance at the Kindergiarten fevel. At the third grade, method
of istruction and the attasinment of success were  thost
notable,  Instiuctional materials contributed most to ob-
wivable changes at the sixth grade.

Excerpts from Critical Incident Reports. Table 3 presents
verhatim excerpts trom Critical Incident Reports.

Conclusions

Procedures sucit as the Crineal Incident Report, which
cll for notimg we wiiting signiticant changes in observed
hehaviors of students, were of value i determming the
unpact of interventions on individual students, The results
obtaned i adentitymg reasons tor such changes were
compatible with findings utitizmg other approaches. The
reports obtained in this study mdicate that signiticant
impact was made by project interventions  particularly in
the atfective area of attitude toward school and leaming,

Table 3

EXCERPTS FROM CRITICAL INCIDENT REPORTS

initial Rehavior

When Tomm. o nonteader. enrolled
at the begmmng of school, he raely
opened his mouth to k. He tlathy
refused to partiapate m any chisstoom
soivity be 1t witing, math, art o1
nunic. (Thitd graded

Eather pomed the project atier tive
weeks of school  She had not spoken
aoword mothat! vtustion sipce schioed
began. At the cnd of o testing session
the teacher discenerad the test bad not
been attempted. (Thnd grade;

Kabavior Following §anguaey
Center Intenention

Atter a pertod of iime e the 1esouee
roomt, he has shown evudence of emerg:
g trom this shell. 3t has been noted
it he vow chats with hus classintes,
Hoe even has begun te patcipate m
wiihing and seme math activities, Hin
chrthusianm by aitending the rosdiee
toont s revebed by beggimg his feacher s
o et B go at tines other than that
aatetied o i He cannot el e,
but hus fewrned where the clodk hands
shosithd be swhen st tane for the e
He needs no rennders
i

gradial, but o s ovident that g tew

NSO Ton

md o otaely Late progress w
st weeks heois beconnng patt ot the

schiond,

Atter ome week an the progect, she win

PHUGP g I onp achuties amd
attempting dhunstructonal weak Last
waock she volunteered to stand hetore
thirny Jdehdren aiad read soespenemce
Gt and she oaccotnpinbed this teat

with 1R accuracy

b actors Contnibutmg to Change

His progress may be due to the use of
pratse. bBvery e he participates, a
tavorable comment is made.  He is
enthiated with the booksand materials
provided. He takes these back to the
chisstoom and reteths the stores m his
ow e words on tape.

She was allowed to achieve sore sne.
coss i vers sl gronp svatiiae As
she began to teel mote confrlent, the
Lirpe group no longer frghtened her
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Imted Behasv ool

Yvonne was a discipline problent i the
repular classtoom. She worhed only
when she was in the mood to do so, Her
tacial expression wans neatly always one
of anger or resentment. (Kindergarten)

Giltner came te us unable 1o read a
word and firmily beheving he was me-
capable ot ever leaming. He had never
been retained and his learning problem
had been attobuted o o lasy eye
condiion e related that he hated
whool,  He was habituabhy absent on
Monduy snd bFnday. (Third grade)

Steve was u rather quiet dubd when he
first entered school. He entered the
fesotirce roont with no clendar oone
cepts.  iKmdergarten)

Glenn woas a fanguage-handicapped
child who had not achieved success m

the classroom. (Thicd grade)

oot s

He coald
produce the sound in solation, but lett
it ottt words. (Thied prade)

fach could et use the ot
the untial sonnd i woands

When fathe ammved meothe room she
retused to take g part i oany aotivihies
Of 1o HINACE B13) qm‘\unn\ (B3 u'\pnnd
to anvthing or anybody  mouding the
other ctuldren. (Kindergarten)

Danny had sunphy been 2 “nothung™
mn the chisaroom  Sixth graded

ERIC

Aruitoxt provided by Eic:

FARLE 3eContd

Rehavper baltowing Bam uage

Center Intenention

In the resource toom, e small group
woth, she has seemed happy.  She
simles more often and s mcer to her
prers.

He began working with special lunguage
matetigls and dunng the first week
fearned to read an entire chart. He
simled and remarked, U1 can read. 1
can reaily read.” Since that day he has
not nuased o day ot school and s
voluntaniy emaining atter school to
assistn cleaning the toom.

Ta thns dite he has learned to tell
stazies from pictures and expiess hime
seit wiath a great deal of enthusiasm.
He has become a feader i activities.
He now can tell the day s of the week,
the name of the current month and will
announce the next day of the week.

He remarked. “Glony hallelujuh and
prane the Lord, b ogness T am hapm
'moin thas room. Inmy other room
they  sanl, "Get out vour books and
papets. put up vour books and papers’
all day long and over here we get to
work with machines and do all Kinds
ot things,”

The dested production ot the word
was recorded with his production tol
fowing. When the secordimgwas plaved,
he teabized that he s not saving the
saite thine, Hhe win strprised and was
then abk to add the "L vound to the
word “littie”.

B the past teo das s she has come
talkh iy
while betore she aslwas s called me

“reacher™.

She cven callad me by name,

He s m charge ot setimg up the equp-
ment and getting everything ready tor
the proup to view the lessan His own

wit vateem has been clovated s hie
rehizes that he i necded by the group

and by nie.

BEST COPY AVAILABLE

Facton Contributing to Change

An cenviionment where most of her
experiences are successtul ones have
helped change her attitude, individual-
ising instruction, rather than haviag
her work in g large group situation,
seems to have helped.

The special materials gave him instant
suceess and served to motivate him.

The total school situation apparently
has mded his development. Part of hs
enthusiasm for learning can be attribut-
ed fo language materials.

The actwvitics were new and ditferent
for thas child. He was motivated by
active involvement,

fndiduat attention and use of the tape
recorder contnibuted to the change.

She began workmgwith an audio-reader
and she talked to ot peadih o She hked
the sound ot her varce when she plaved
1t back and alolihed the mdependence
of working the machine by herself,

Fhe change i aresult of iesponstbility
betng assgned to ham,



Intnd Reluavao

Accordimg to David’s parents, he did
not ke school fast vem and m the
morings protested  having to go 1o
school. (Thid grade)

E

Becky's wnitten pertornance indicated
poor spatial organization and Kinesthe-
tc pertormance. (Thard grade)

Don had been an extieme disciphine
problem in the classtoom, He would
not do his classwork or any thang his
teacher ashed han. ¢(Thind  grade)

The day Cody entered the progriam he
related that he was unable to read.
(Third grade)

When Chins began thud grade e was a
discipline problem. He was uninterest-
cd moany school work and just didn’t
care. (Thard grade}

When school began, Bruce's attitude
was  complete!y  negative. A
example. at o child tnpped. he would
mumble, 1 hope vou break vour leg”
(Tard grade)

Gary has heen g behaviaral problem
stie he began school. Dunng the past
two o vears he has reeened  corposal
punsshment on the average of thiee
tmes per week  He was reverang the
nameral 2" When e entered the
project he did not even understand the
titonde ol rote connting  § Fhad

graded

FARLE 3¢ unt )

Behavion Eodlowsne T anpuape

Center Intenenlon

This sear, s parents stated, hie bhes
school and always Jooks torward o
gomg.  They atteibate b change
athitude 1o his visits to the tesource
Fanestit,

Shie has now leatned to witte in cursive
all the detters of the alphabet, Her
teacher has praised her tor her inost
iecentt handwriting papeis.

b became convinced that he could do
much better work than b ' rmonstrat.
cd i his dasstoom. A wititted to
do wias be g gazs singrer oke Duddy.
“And vou don't have o tead o study
to do that.™ I esplined that math s
involved in ime sgnatutes, and eading
s involved since you have to read the
words to the music. He looked at me
and said, 'l didn’t know that!™

Last week the children were asked to
draw a2 picture depicting something
they had learned during the week. His
was a picture of a book and writlen
across the top was, "1 have kearned to
tead”.

Last week 1 hegan a goals chart in the
rexaitree roons. The children got o star
far cach objective decsnphished. Chis
uses gond manners anmd wo ks guicthy
i the resonree room ard clistoom
without distnbing othess,

i entine artitude has changed  ths
tnonte expression s, COL fine!” e
does evary tung cheertutly and secms
to reatty hke schooi, He s estremiely
attvious todeann new tanges m the chine
toont as well as the resontce toom

Two weeks atter school began, petson
net weee et himg about bus behavioral
change. The teacher worked diligenty
with lim on wnting the nuwmeral =27
and when he finallv wiote it cotrectly
he began crymgand temathed, “FRnew
Fowas making it all wiong bui nobody
ever showed me bow te do otopehit ™
i tamtly had talked of mosing and he
sd, B have o e e ot o thie
ramn Pur pomg (o gint school beanne
Pyt com’t go nto one of those toonin’

factors Cantiibuting to Change

He gets posiive reintoreeiient an the
TCSOUICE Foom,

Beoky has gamed confidence in herselt
since the beginning of the year,

Since then s anterest in reading has
wcieased,  He now tries and wants to
learn taacad.

.

Just hard work on skills and self-image.

The cluldien signed @ contract to tiy
and carn all SO sees by May. 1 think
this gave hun the mcentive he needed
to disapline himself to do his school
Work .

His success e the small groups has
helped iy seltmge.

Thin chuange can posstbly be acaedited
to the tact that he hegan to expenence

AT TR 11 FUITSH IO SRR
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DEMONSTRATION CENTER FOR
LANGUAGE-HANDICAPPED CHILDREN

THE ROLE OF THE LANGUAGE CENTER TEACHER AIDE BASED ON THE
PERCEPTIONS OF TEACHERS

by Ralph Teter, Ed.D.

One of the objectives of The Language Center was to
test different classroom orgamzational putterns as they
refate to teaching the language-handicapped child. Two
organizational patterns which used teacher aides were
considered in this study: (1) the self-contained clussroom.
in which tcur identified language-handicapped children
were mternuxcd with 25-30 other students; and (2) the
resource room, i which 23 students from several class-
room”. spent approximately one hour per day with a
res, wice teacher using special materials. The first organi-
zational pattern was known as Instructional Program A
and the second as Instructional Program B. Teacher asides
were utilized in hall the rooms in each program. Th ae
two instructional programs were”conducted at kinder-
girten, third grade. and sixth grade.

Problem
This study was directed toward an analysis of the role
of teacher aides as they served language-handicapped
children in the classroom and the resource room. Several
secondary topics were delineated:
. . To determine teacher aide involvement in classroom
or resource room activities.
. . To determine teacher aide involvement by subject
area.
. . To determine teacher aide invoivement with various
sized groups.
. To determine teacher aide involvement with project
and nonproject students.

Method
Based on a study of the literature and individual con.
tacts with principals, teachers. und aides. a questionnatre
was developed which included the foliowing topics:
. Spevific types of activities the teacher aide performs.
. Subject areas of involvement (through pieparation
for or direct contact in a given subject).
.. Group size (number of pupils in groups with which
the aide works).
. Involvement with project students (as distinguished
from nonproject students).

Identical questionnaires were distributed to teachers in
late April to indicate the time the teacher aides spent in
each specified category during a typical one-week period.

Results

The results of the study are presented by grade level
and by instructional program. Within each are presented
teacher aide involvement (recorded as a percentage of
their work week)in classroom and resource room activities,
by subject areas, with various group sizes, and with project
and nonproject students.

Classroom and resource room activities. Teacher aide
involvement in classroom and resource room activities was
classified into four categories: instruction, materials,
clerical-housekeeping, and child care. Results are given in
Table 1.
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TABLE |

CLASSROOM ACTIVITIES OF TEACHER AIDES
tPercent of ‘Time Involvement)

b
I
il

Gride Level

 __Activity Kindergarten Third  Sixth
struction 3% 59% s1%
Materials 40 16 17
Qlerical-Housekeeping 14 22 »
Child Care 13 3 0
Instructional Program
Activity Chassroom {(A)  Resource Room (B)
Instruction L34 42z
Materials 17 40
Qlerical-Housekeeping 24 16

Child Care 7 2

Twenty cight separate activities were identificd on the
questionnaire.  The tive most commonly identified activi-
ties for each grade level and instructional program are
given in Table 2.

TABLE 2

MOST COMMON ACTIVITIES OF TEACHER AIDES
BY GRADE LEVEL AND INSTRUCTIONAL PROGRAM

Activity
Kindergarten
Prepaning mnstructional materials
Superviang study groups
Dritl and practive routines
Preparing butletin boards
Superviang playground activities
Third Grude
Supervising study groups
Assinting the teacher with seatwork avtivitios
Keeping tiies of duildren’s watk
Reading or telhing stores
Arranging matonals for lessons
Sixth Grade
Supcrvistng stwed) groups
Typme or duphcating instructioral material
Recordine grades
Assistine the teachet with seatwork activities
Sconng objective tests
Classroom tisstructional Program A)
Supervising stedy groups
Pridl and practice routines
Typing ur duphcating instructional materialy
Recording grades
Assisting the teacher with seatwork activitics
Resource Room (Instructiornal Program B)
Supervising study groups
Preparing builetin boards
Keeping files of children’s work
Preparing instructional materials
Setting up or operating instructional equipment

The tollowing results were based upon analysis of data

from the questionnaires:

.. Across all grade levels, teacher aide participation in
instructional activities constituted approximately
40% of their time.

. Involvement in either the preparation or the col-
lection of instructional materials represented about
20% of teacher aide time.

.. Involvement in activities directly related to teaching
(instruction and materials) represented approximate-
ly 70% of aide time at each grade level.

.. Teacher side involvement in instructional activities
was approximately the same in both Instructional
Program A (classroom) and Instructional Program B
{resource room).

. Teacher aides in the resource room devoted pro-
portionately more of their time to the preparation
of instructional materials than did the classroom
teacher aides.

. Resource room aides spent less time in clerical-
housekeeping chores and child-care activities.

.. Time involved in child-care activities decreased as
grade level increased.

. . Clerical-housekeeping chores increased as grade level
increased.

Involvement by Subject Area. A determination was
made of teacher aide involvement by subject areas
identified in the operational definition of language dis-
abilities. These subjects were:

. . Reading (including readiness and English)

.. Spelling

.. Writing

.. Arithmetic
Other subject areas were not specifically identified, but
were grouped under “other subjects.” These data are
presented in Table 3.

TABLE 3

SUBJECT AREA INVOLVEMENT BY TEACHER AIDES
tPercent of Time)

Grade Level o

Subject Area  Kindergarten Third Sixth
Reading timcluding
readiness, S'ngltish) 547 43 65
Spetimg 0 14 28
Wriiing 0 13 2
Arithmetic 3 §7 !
4

Other Subjects 43 i3

Inst;uctional Program

Subject Arcs L (‘laa_«rgom {A) Resource Room (B}
Reading (including

readiness, English) 39% 70%
Spelling 18 9
Writing 7 6
Arithmetic 9 8
Other Subjects 27 7
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The tollowing results were noted:

. Teacher aides in the resource room spont more of
their time in reading and reading related activities
(70%) than did the classroom a‘des (397%).

.. Summation of time on the subjects included in the
operational definition of language disability (read-
ing, spelling, writing. and arithmetic) indicated
increased involvement in these areas from the
kindergarten (57%). through the third grade (87%)
to the sixth grade (96%).

.. At the kindergarten and third grade levels. approxi-
mately one-half the aide’s time was spent in either
readiness or reading activities.

. At the sixth grade approximately two-thirds of the
aide’s time was involved in reading or English acti-
vities.

Involvement by Group Size. Respondents were asked
to indivate the size of the group with which the aides
usually work. The results, based upon time in direct con-
tact with children, are shown in Table 4.

TABLE 4

GROUP SIZE AND TEACHER AIDE INVOLVEMENT
(Percent of Tsme)

Grade Level

Group Size Kindergarten Thard Sinth

Tutoriat th) 7% ML 22

2tod 2 s b3

St0i2 3 s 17

13 or mone 69 2t 40
Instructional Program

Group Swze Classroom (A) Reswurce Room (BY

TABLLE S

PROIFCT STUDENTS AND TEACHER ALDE INVOLVEMENT
{Percent of time)

Grade Level

. . oy == . ol

Student Category  Kindergasten - Third__ Sixth
Project Students only 51% Sirs 6%
Mixved Group 45 25 45
Nonproject Students

Only 4 25 1

Instructionsl Program

Student Category Classtoom (A) Resource Room (B)
Pruject Students only 8% 1005
Mived Group 50 0
Nonproject Students only 12 0

e e et e r——— ——— ————— s+ ——— e e ai —————

-

The following results were noted:

.. Aides in the regular classroom served all children in
the classroom, whether they were project or non-
project students.

.. Approximately half the aide’s time was spent in
groups involving nonproject students,

Subjective Evaluations by Teachers

The gquestionnaire provided an opportunity for an open-
ended response by each teacher to the following: *“Give
a statement of your feelings, positive and/or negative,
about the value and utilization of a teacher aide in your
classroom as a result of your experiences this year.™
These comments were analyzed and classified as posirive,
neutral, or negative. A comment was «lassified as neutral
it 1t had any element that was negative, regardless of the
number of positive elements in the statement. The results

Tutortal (1) 217 T
Yt d 36 76 are presented in Table 7.
Sto12 17 17 _
13 or more 36 1] TABLE 7
O ANALYSIS OF COMMENTS BY TEACHERS ON AIDE
. TILIZATION
The following points were noted: v
. Teacher aides in the classroom devoted approximate- ST ST AT T E———
ly three times as much of therr ume to tutorial Number of ~ Commen:, _
_ . . Respondents  Positive  Neutrst Negitive
situations as did the resource roomaides. . e o
.. Time mnvolved in tutonal instruction by teacher .
. Kindergarten 4 3 ] 0
ardes increased by grade level from the kindergarten .
. . . Third Grade 9 16 3 0
level (77). to the third grade (15%), to the sixth o s
- Sinth Grade s l 2 0
gade (n’-b%).
Instructional .
Involvemant with project students. Usc of teacher aides Program A 14 e 5 0
was not restricted to working with language-handicapped Instructional
children. Respondents were asked to indicate the time Program B 4 3 ! @
spent with praject, nonproject, and mixed groups of Total I8 12 6 )

children. The data are shown in Tzble S,
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Some examples ot the most frequent comments (stmika

statement in at least three sesponses) are mdicated below,

. The wde cnabled many children 1o hine the in-

dividual andior extra help they amght not have
received otherwise,

.. We could have accomplished mote f we could have
had an aide ad day.

. Using the atde to make instructional materals, tuke
care of bulletin boards. and wi up equupment has
treet me  tor plunnmg. weading, studving, and
evaluating both my program and the children.

. The room has too many children and is foo small
for two adult voices. (This was the only negative
comment that appeared more than once--it oceurred
twiee ),

. The aide was excellent with children.

.. I have been able to do twice as much with my
students this vear.

Conclusions

The role of the teacher aide is to previde support tor
the teacher in a number of areas. The tisks assigned 1o an
aide depend upon the protessional judgment ot the teacher
but several tendencies may be noted.

feacher ardes at all grade ‘evels spent slmost three-
fourths of thea tane in sctianies directly refated 1o
teaching. Asdes 1n resource rooms wete more entenavely

o cont WAL
9

mvolved in these activities.  Specitically, the more com-
monly identihied activities were:
.. Supervising study groups
. Dult and practice routines
. Assisting the teacher with seatwork activities
Prepaning mstructional matertals
. Prepuring bulletin boards

Invelvement m clerical-housekeeping chotes was more
prevalent at the sixth grade, consuniing almost one-third
ot the aide’s time.  The most commonly 1dentitied
aetivities were:

.. Typng or duplicating instructional materials

.. Recordmng grades

Atdes served small groups of children. tour or less,
about halt the ume at the third and sixth grades. All
childien, project and nonproject. had access to aide
assistance.  Teacher judgments concerning the utilization
of ardes pointed to significant imvolvement in reading and
reading rebiated activities.

Comments by teachers tended to support the tenet that
aides do have an impact on instructtional practices. pastic-
ulativ as related to individuashzation ot instruction. The
oresence of the ade permiutted the teacher to provide -
tensive amstructton to small groups while the aide super-
vised or gave dnll and practice routines to other students

This project was funded through
the Dvision of Speciat Education,
Texas Education Agency.



DEMONSTRATION CENTER FOR
LANGUAGE-HANDICAPPED CHILDREN

PERCEPTIONS OF CLASSROOM TEACHERS CONCERNING SELETTED
ASPECTS OF THE LANGUAGE CENTER PROGRAM

by Rulph O. Terer, £d.D.

Day-te day vcontact by Language Center staft with
teachers provided a valuable means of monitoring the fist
year's program. Comments by these teacherns, both solicited
and unsolicited, provided continumg input tor program
assessment and modification,

Problem

A need existed for a written assessment of selected
aspects of the Language Center project. Such an assessment
should include classroom teacher perceptions of the first
year of operatior

Method

A questionnaire assessing seven aspects of the program
was prepared to vover the followmng:
.. Ovenall fecling toward the project.
- Ability to utilize the information gained through the
project to identily other language-handicapped chil-
dren in the classroom.

The value of appraisal intormation provided by:

The cumulative tolder.
The educational diagnostician.
The multi-disciplinary team.
. The adequateness and asppropriateness of materials
and equipment.
. Changes in teaching style as 3 result of the Language
Center program.
. Activities and contributions of the teacher side (asked
only of those teachers with aides).

All but one of the questions called for a scalar response
Scale values ranged from 1 (lowest level) to § (highest). In
addition, teacher comments on the Language Center pro-
gram were requested.  The questionnaire was submitted to
all Instructional Program A (classroom without resource
room support) teachers in the participating school districts
two wecks prior 1o the close of school. Responses were
receved from 3> of the 36 teachers.

Results

For purposes of analysis, scale responses *I” and *2"
were categorized into a negative group, *3” into a medial
group, and 4" and “5" into a positive group. These were
then expressed in terms of a positive assessment ratio of
those with positive feelings to the total of positive and
negative responses. Results are presented in Table 1.

The one teacher who responded negatively in terms of
ability to identity other language-handi-apped children had
a class in which four project students were assigned to a
“high-regular™ class.

The hypothesis of no significant differences among the
sources of appraisal information was tested using the 2-test
tor the ditference hetween two proportions.  The value of
appraisal information provided by the educational diagnosti-
cian was found to be significant at the .0} level when com-
pared with other sources of appraisal information,

THE LANGUACE CENTER

Region 1V, Eduvcation Service Conter
202 North Loop West

Houeton, Texas 77018

VOL. 2 NO. 4
1973

T. S. Hancock, Executive
Director, Region IV
Ratph Teter, Ed.D.,

Project Director
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TARLL Conclusions
Pl RCE FTIONS O CLASSROOM FHAUHERS CONCERNING
SELFCTED ASPECES OF THE EANGUAGE CENTER PROGRAN As g tesubt of the suvey of perceptions of classtoom
teacherns concerning wiected aspects ot the Language Center
® I Buag
Teacher Perceptions Positive project. the toltowing conclusions may be noted:
Program Aspects Positive Medial Negative Asseswment Ratio . . A high proportion of the participants had strong,
postiive  teclings concerning the  Language Center
Overall Tovling towaid . . . project during its tirst year of operation.
project g3 19 9 GRS _Appraisal intormaticn provided by the cducational

diagnostician contributed significantly more informa-
tion than the multi-disciplinary team approach. The
cumulative folder alone provided no additional in-

Value of apprassal in-
formation proveded .

Cumulatine tolder 1 10 ot tH) _ _
Fduvational forngition.
dusgnosticun R4 8 8 91 _The matenals and equipment provided through The
Mutti-disciphinars Language Center were both adequate and appropriate,
team 20 10 X A .. A high proputtion of teachers perceived changes in
Materials and equipment their teaching style as aresult of the Language Center

project.
. Participants weie able to identity other children with

in terms ol-

Adequateness - 6 ] .o
Approprateness 91 g o 1.0 language disabbitics i then classtoom.
Chanyes in teaching sty le 8§ 6 9 86 CTeacher atdes were utilized o support different types

of classtoom activities and were perceived as con-
uibuting to student academic progress.

Abibiy tosdentity other

linguage-handicappe d

children 97 0 k] 97
Value of gige involve-

ment in:
Instruction 55 17 hi HH
Materials 66 27 7 90
Clerscal support 6s 14 21 .76
Child care 54 13 n .62

Contribution of aide te

chitdren’s academic

progress 67 13 )] 77

Thi project was funded through
the Division of Spectal Fducation.

Tevas Bducation Ageney,



DEMONSTRATION CENTER FOR
LANGUAGE-HANDICAPPED CHILDREN

ADMINISTRATIVE ATTITUDES TOWARD THE PROGRAM OF THE LANGUAGE CENTER

AFTER ONE YEAR OF OPERATION
by Joe A, Airola, - Ed D,

Backgreund

The Language Center conducted its research in the
Aldine and Spring Independent School Districts.  The
various organizational patterns under study were random-

Iy assigned to schools in these disuicts at the beginning of

the project. One district had 12 elementary schools and
four junior high schools: the other had three clementary
schools and two junior high schools.  The elementary
schools in both districts taught kindergarten through grade
tive: the jumor bighs, grade six through cight.

A sample of administrators from the two districts was
drawn in order to survey attitudes toward the Language
Center concerning:

1. Overall operation of the program during the past

vedr.

Fttects on the children in the experimental pro-

wram. children not in the experimental program,

faculty in the experimental program, and faculty

not in the expermmental program.

3. Rfectiveness of the instiuctionad progrsm and
Language Center personnel.

4. Suggested improvements in the project tor next
veat,

to

Data Collection

Pty were collected by means of a structured personal
interview with all 21 bilding punapals. The mtenvaew
schieduls contained cighteen questions prepared trom the
topte ateas fisted above and was tormulited to be flexable
enatgh to recond intormation notanucipated.

Inteviews were conducted in the principaiy’ oftices,
Data e prosented below i both natrative and tabubae

Results

The first qu.stion concerned the principals’ general
fechng about Tie Language Center. In cvery instance the
response was highly positive.  Sample comments wese:

“The program has been most helpful.”

“Sold on it - - can see its worth.”

“Has been responsible tor helping my teachers become

more aware of indwidual problems.”

“We van do better next year because of the experience.”

“Good tor children.”

“The program has helped us to identity needs.”

In response to Question 2, “In your opinion, what is
the feeling of your faculty toward the project?”” all
respondents indicated that the faculty in the grade levels
involved had positive attitudes tor the most part. Some of
the comments which were less than puositive were:

“Only problem was caused by the fact that the re

sotrce teacher was not here every day since we share

with another building.™

“Teachers have mixed emotions - - they feel that it s
ditticult to provide for needs in the repular class.”

“Initrally the teacherns telt overwhelmed - - especially
those that have been here tor o while because of the
additional assistance and help avathible”

“Some negative teeling became of the additional work
mvobved tor the repular teacher: however, the speaiin
teachers mnobed were very enthusastic.”

Questron 3 wans designed to determine which elements
were st stceesstol e implementing this project e the

Lo, shools, The tolfowing were mentioned:
THE LANGUAGE CENTER T. §. Hencock, Executive
Region 1V, Education Service Conter VOL. 2 NO. 5 Director, Region IV
202 North Loop West 1973 Ralph Taeter, Ed4.D.,

Houston, Texas 77018

Project Dirsctor
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Preschool inservice.

Continued inservice,

Supervision by the Language Center staft.

The selection of the resource teachers.

Helping teachers become more aware of individual
needs of the children,

Positive attitude of the district sdministration,

Availability of media and materials.

Stress on independent activities and use of media by
children.

In response to Question 4. “What do you feel was the
greatest problem in implementing the project in your
whoo! this sear?.” the following statements were made:

“Material and equipment were late moarriving ™

“Nomagor probleas.”™

“Regutr teachers teel perbaps thet they huwve had to

spend too much tme with children duagnosed as having

a language deficiencey.”™

*Selection of children to be included m the project was

a ittle bit late for a smwoth start.”

“Getting a great degree of teacher involvement.™

“Regular teachers had difficulty determining the -

structional level for each child who had been identified.™

One respondent indicated that the principal should be

in on the hiring of the resource teacher and that Region

IV Education Service Center should work more closely

with the principal.

Question 5 was designed to determine what effect ths
project had on teachers in grade levels not included in the
study. Results were:

Neghgable  Some  Substantial

Classroom teacher without

resouree teacher support 4 ! 2
Qassroom teacher with
resouree teacher support 3 2 3

Quustion 6 asked it the resource teacher had been used
by teachers in other grades tor insenvace.consultation, and
sharing.  Responses were: Neghgible, 10 Some. 20
Substuntial. §.

The trequency of use of matertaby and equipment
furnished by The Language Center and used by grade
levels not involved in the project was the subjecet of
Question 7. Responses were:

BEST COPY AVAILABLE

Neglizible  Some  Substantial
Chisstoom teachers without
resource teacher support 2 2 3
Classtoom teacher with
resouree teicher support 1 2 4

Question 8 asked whether there had been any in-
cieased interest (as 3 result of the project) among the
faculty to more appropriately provide for each child's
educational needs.  Results:

Neghewole  Some  Substantial

Classtoom teacher without

resouree teasher suppuort i 4 0
Classroom teacher with
resource teacher support 2 2 3

Quostion 9 asked about the effectiveness of the re-
sogree teachers.  In thouse schools in which a resource
teacher was assigned, the evaluation was uniformly pos-
tive.  Indications were that the resource teachers were
adeuately prepared to fultill their responsibilities and
developed a good rapport with teachers.

Question 10 was designed to determine if the principal
had noticed any change in the teaching style of the
teachers diectly mvolved in the project. Three principals
mdicated that they had no basis for comparison.  Eigh-
teen reported very posttive changes. Examples of changes
cited were:

Better planning

Better management of classroom situations

More attention to individual needs

Individualization of instruction

Better use of resources

More general coneern tor the child’s needs

More planing

The response to Question 11, concerning the appro-
priateness of the materials and equipment purchased, was
unanimously positive.  This was to be expected since
prncipals und teschers were given considerable latitude
and allowed to participate s purchasing decisions regard-
ing waterials and equipiment.



Question 12 asked it other children besides the project
children were helped as a result of the presence of the
project in the respondent’s building. The results were:
No, 2. Do not know, 3; Yes, 1o,

One respondent offered the opinion that perhaps the
taster children may have been held back in i or two
classtcooms as a4 result of cmphasizing attention to in
dividual problems. The 1o who gave positive responses
cited reasons such as these:

The materials and equipment were aviilable to all

the children. _

Ditferentiated matenials were used to help other chil-

dren in the classtoom who had problems.

Better planning resulted i better vpportumties for ali

Inserviee education, resulting mn the wnprovement ot

the teacher, provided advantages to all chaldren in
the cliass

The intluence of the resowce teacher in the building

was helptul to many children hesides those speciit
cally in the project.

Question 13 investhigated appraisal information: “In
your opinion, was there any direct relationship between
appraisal intormation acquired and its influence on the
instructional program?™  In most cases appraisal inforima-
tion Jdid have an influence on the instructional program.
According to the comments, this was particularly true in
the Protocol 1l (educational diagnostician support) ap-
praisal area.

Question {4 ashed the principal to rate the eftectiveness
of the educational diagnostician assigned to thetr school.
This question only applied to the schools in which an
educational diagnostician was assigned. Results were:

Sc..kle Numbe: of Responses Pereent
1 Onetledtived ¢ 1
2 0 i
3l 4 31
4 tvery effective) 9 69

Question 15 asked the principal to rate aides in terms
of whether aides made it possible for teachers to attend
more professional tasks, Results were:

Scale Numbrr ot Responses

Percent
I Gpettectinvge) 0 ]
2 0 0
k] 2 25
4 (very effective) 6 75

BEST COPY AVAILABLE

Comments were:

The main reasun we are individualizing is because of
the aides.

Teachers spend more time planning, and do less clerical
wurk.

Particularly valuable for primary teachers.

Teachers were apprehensive about using aides at first.

Suggested changes in the project for next year weie
elicited by Question 16. Some of the more significant
suggestions were:

Allow more time for the educational diagnostician.

Encourage and allow the resource teacher to spend
more time in the regular dassroom,

More regular reports on children’s progress.

No changes - - extremely well satistied.

Assign an aide tor each teacher.

At the sixth grade level, consider a difterentiated tean
approach as vppuosed to trying to make the regular
teacher take responsibility for working with the
language-handicapped children.

Stress in-building statfing to channel ali resourcer to
solve the problem.

Improve selection of children next year at the kinder-
garten level.

Emphasize testing less, purticularly at the Lindergarten
level.

Get regulinr chissroom teachers more invelved in the
selection and identification of children.

Questions 17 and 18 concemed the extent of marental
involvement in the project and the principal’s opinion on
scheduling a planned program of parental involvement. In
most cases. parental involvement was negligible, although
several resource teachers did attempt to get parents to
visit the resource toom ducing the day. Most principals
did not teel a planned program of parental involvement
was required. As a matter of fact, severa felt it would be
detrimental and thought it important that the parent be
involved in the total program instead of just one specialized
segment.

Conclusions

The interviews indicated that the chief administrator
of euch of the project schools had a very positive attitude
toward the effectiveness o The tanguage Center during
its first year of operation. They felt that the project
tended to enhance their efforts in atfempting to meet the
needs of the language-handicapped child. It was interesting
to find that the majority felt many children not included
in the experimental program gained because their school
was included in thé project. Principals noted that the
extra matcrials and cquipment helped teachers to dif-
ferentiate instruction for many children - - not just for the
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experimental group. An analogous teching wis evidenved
concermng the bculty not wnchaded e the expernental
provran. there was 3 bttt elect Bosome anstanees,
the total school became mnvalved s oseeking was s to o
ctfectively  meet the neads of studests wath fearmng
probieim )

The teachers o the eapeamental progran showed
evidence ot protessional growth. Comiments cited by the
administraton wadicated that the progect teachens were
nahing grvater oty te cmdndiibze aniiaction, lud
mote mterest in diagnosing hildeer's Tearnmmg probless,
had nore mterest an sy hibretentated matenab, amd
ware adapting fo the changmg role of the teacher in
utilizing support peponnel,

BEST COPY. AVAILABLE '

Phe speciatized personnel assigned to the schools, it
cduvational dagnostictans and resouree teachieny wore
prdeed v possessing adequate shabls and abihities tor the
todes o which they were assagned.

A number of recommendations wete thade e ding
wars toamprosve the program tor §197273 0 Among the
sappestiens under considenation are:

Avababibity of an edocationad diagnostician for all
children and teachers of the experimental goups.
treater cmplinis on the ise of the resenree teacher
' ihe chisstoom teicher.

More entenn e e of teacher andes,

Addittonal refinement of screenmg snd disgnostic
thiornnition,

This project was tunded through the Division ot Special Education,
Texas Education Agency.



DEMONSTRATION CENTER FOR
LANGUAGE-HANDICAPPED CHILDREN

RELATIONSHIP OF SPECIAL INSTRUCTIONAL PROGRAMS
TO STUDENT ATTENDANCE

by Rualph O Teter, £d.D.

Most of the 1escarch activitics of The Language Center
focused upon status, change, and trend studics of student
achievement as measured by critenion fests. Secondary
analyses related to ditcct measures of student attitude
wward selt and school. Towatd this end. one of the most
often utilized unobtrusive measures of student attitude
was considered: school attendance. The research design
for the project’s second year of operation permitted such
studies across research and control groups.

Statement of Problem

A basic assumption was made that it the schools are
maintaining the child’s interest and promoting Gavorable
attituges toward school, he will attend school more
frequently than if the converse is true. The study describ-
ed in this monograph was designed to determine the
relaiionship between school attendance and programs of
special instructional intervention.

Method

teachers recerved additional diagnostic support, services of
teacher aides, supplementary instructional materials, and
specialized inservice education.  Language-handicapped
children in control rooms, where there was no special
intervention, were included for research purposes. The
resource rooms and control rooms were present at all
three grade levels. At the third grade, the regular class-
rooms and differentiated staffing rooms were also in-
cluded.

The kindergarten sample contained 60 students equally
dwided between the two treatments. Al the third grade
were 123 students included in the tour groups; at the sixth
grade, 48 students in the two groups.  Analysis of variance
was computed on a random sample of project students.

Results

Results of the analysis are presented in Table I.

TABLE 1
ANAIYSIS OF VARIANCE SUMMARY

In Texas. average daily attendance figures serve as the sS af MS F p
basis for state financial support to local districts. Since Kinderparten
these data are maintained at the highest level of accuracy Total 21708 59 - - -
on each student. they served as measures of school Hetween groups 756 1 7186 .09 ns.
attendance at the three target grade levels of this project. Within eroups 20949 58 3si - -
kindergarten, third grade. and sixth grade. Abswence third Grade
figures for the 197273 school year were secured trom Total 9649 122 - - -
these records. Between groups 7o1 l 234 3ti .05
The instructional programs included: the regidar Within groups RO4K 119 75 - -
classrooms in which language-handicapped children were  Sinth Grade
intermixed with other children: the resource rooms where Total 2333 &7 - - -
24 children went each day for special help: and the self- Between groups g 1 8 015 fn.s.
contained differentiated staffing rooms each with 50 Within groups 2325 46 51 - -
language-handicapped children. 1In all three programs T T e
TME LANGUAGE CENTE.R VOL. 2 NO. 6 T. §. Hancock, Executive
Region 1V, Education Service Canter Director, Region IV
202 North Loop Wast 1973 Ralph Teter, E4.0.,

Houston, Texss 77018



Kindergarten students attended schol only half a day.
The mean absence for the various program: is presented
in Figure 1.

Discussion

Although it cannot be inferred that special intervention
programs were the only factor relating to differences in
attendance patterns, the data indicate that those students
in special intervention programs did attend school more
regularly. At the third grade, the difference was significant
at the .05 level. At all three grade levels absences were
lowest in the resource room, a different and mor in-
dividualized leaining setting.

At the third grade, where all four experimental treat-

BEST GOPY AVAILABLE

ments occurred, several observations may be made: for
the self-contained classroom, regardless of the type of
support services available, absence figures were essentially
the same. For the selfecontained classroom without
disgnostic or personnel support, student absence was
approximately 31% higher. Students who went to the
resour¢e room at least a part of each day, however, ex-
hibited 46% fewer absences.

Conclusions

Third grade intervention programs with diagnostic and
personnel support showed significantly fewer student
absences. This suggests that special intervention programs
may make a dilference in student attendance at school.

FIGURE 1
Average Days Absent oy Program and Grade Level
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This project was funded through the Division of Special Education,
Texas Education Agency.



DEMONSTRATION CENTER FOR
LANGUAGE-HANDICAPPED CHILDREN

PROFICIENCY PROFILES FOR PROFESSIONALS
WHO WORK WITH LANGUAGE-HANDICAPPED CHILDREN
by Ralph O. Teter, £d. D.

Education is joimng other professions, among them
medicine and engineering, by instituting competency-based
training programs. The Texas Legislature, in fact. has
recommended that one alternative to teacher certification
be based on the principles of competency-based education.
Competency-based education tor personnel who  serve
children with language handicaps appears to be particularly
promising.

Competency has a dictionary definition of “properiyv or
well qualified: capable.”  Competency-based education
builds upon a minimum standard.  Another term. per-
formance-based education, is often used to emphasize the
way in which teachers demonstrate their qualifications and
capabilities relating to knowledge and <kills. Performance
serves 1o remind us that Awowledge ol content and
teaching strategies is an cnabier and is of less importance
than using knowledge in teaching children.

A trend toward accountability is supported by com-
petency-hased educational programs since those in training
are accountable for demonstrating stipulated competencies;
trainers are accountable for designing programs which
facilitate development of such competencies. Because
these competencies must be demonstrated ultimately in
schoul settings, training should be less college centered
than field oriented. Preservice and inservice training
represent & continuum along which responsibihties and
opportunities are shared by all.

Mcthod

The effort to identify proficiency levels required by

various roles that serve language-handicapped children was
a task undertaken during the two-and-one-half year period
of Language Center operation.

ldentification of competency clusters. Information used
v identify the various competency clusters came from
1our different sourves. First, the consultants who served
he Language Centes identified specific areas of competence
both through formai presentations and informal conferences
with the staff. Sceond, the Language Center statt identitied
competencies through observations of and informal meetings
with resource teachers. educational diagnosticians, and
classroom  teachers who were served through inservice.
Third was the research of others. Although many studies
contributed, two deserve particular note: Reading Disorders
in the United States: Report of the Secretary'’s (HEW/
National Advisory Committee on Dyslexia and Related
Reading Disorders (August 1969); and Final Report:
Advanced tnstitute for Leadership Personnel in Learting
Disabilities (1970). Fourth was a formal needs assessment
conducted among the project personnel three different
times--twice .the -st year and once the second year.

Matrix of competency clusters. The matrix, shown in
Figure 1, represents a logical organization of the compe-
tency clusters. The first dimension of the matrix. domains
of professional competencies, includes four areas: ap-
praisal, educational planning. instruction, and professional
development and interaction. The second dimension
describes the types of objectives in which competencies
may be demonstrated~cognitive and performance (including
skills and affective behavior).

THE LANGUAGE CENTER

T. S. Hancock, Executive

Rogion 1V, Educstion Service Centor VOL. 2 NO. 7 Dirsctor, Region IV
202 North Loop West Raiph Teter, E4.D,,
Mouston, Texss 77018 1973

Project Director
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Figure 1 %@ v
COMPETENCY CLUSTERS
COGNITIVE-BASED OBJECTIVES PERFORMANCE BASED OBJECTIVES -
L Skilis Affective Behaviors
Child development Observational and Respe:t for integrity
Exceptional children interview of information
Language development techniques
Language-handicapped Test selection,
children administration, and
APPRAISAL Socio-cultural interpretation
foundations
Statistics, measurement,
and evaluation,
Objectives and Organize Establishment of
goals learning experiences realistic
EDUCATIONAL Principles of and resuvurces expectations
PLANNING learning
Curriculum
Methods of language Instruction for Positive attitude
teaching mastery
INSTRUCTION Instructional Classroom management
strategies Materials selection and
utilization
PROFESSIONAL
DEVELOPMENT
AND Self appraisal and Conununication with Modeling behaviors
INTERACTION development children
Group dynamics Communication with co-workers
Orzanizational procedures

Instrumentation.  An instrument was prepared based

upun the 26 wentitied competency chusters. The purpose of

this questonnaire was to identity comparative profiles of
competendes required toserve Language-handicapped child-
ren in three ditterent roles:  classroom teacher. sesource
teacher, and educational dlaznostician,  For each ot the
competency clusters, the 29 respondents representing these
roles were asked to indicate the minunum proficiency level
requtred by cach tole. The base line was taken to be their
perception ul the level of proficiency required by classioom
teachers who do not teach language-handicapped children.

Results

The results of the study are presented in terms of

moficiency profiles snd comparisons of proficiencies among
the ditfering roles.

Proficiency profiles. An analysis of the data derived
from the questiennare yielded proticiency profiles for
classtoom  teachers, tesource  teachers, and  educational
diagnosticians. These data are presented in Figures 23,4,
and 5. The numbers along the x-axis represent the com-
petency clusters coded helow each figure. The competency
fevel requned tor cach role is designated on a O-to-100
scale (-axis) with Iarger nusmbers representing higher levels.

Appraisal competencies. In cach of the nine areas, the
educational disgnostician was perceived as requiring the
highest proficiency level; the resource teacher was next,
followed by*the classtoom teacher. “Respect for integrity
of information™ was viewed as a high level requirement for
all three roles.
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Figute 2
Proficiency Profile. Appraisal Competencies
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Respert tor mtegnty of mformation.

Knowledge of language-handicapped children.

Knowladee of exceptional cluldren

. Knowledge of easurement technques, evaluation prowvdutes,
and statisties,

. Knowtedee of language development.

Abiltty to select, admumster, and mterpoet tests

Knowkedge of child development.

. Ability to unlize ¢ vanety of observational and mterview techni-
ques.

9. Undentanding of sovio-cultural foundations and their effects on

fearning,

b as 29 v

~d P Hh

x

Educational planning competencies. The competency
level percerved tor educational diagnosticians was itt OF near
the highest for il areas of educational plannmg. However,
the range. when compared with the classtoom teacher, has
been greathy reduced. This range compression indicates the
peed tor il thiee roles to partiapate m o edocational
planning Tor 4 child-thi should not be the sule tunction
of one role 1t she uld be noted that the resource teacher
who v o direct antemive contact with the language-
handicapped child on a datly basis rates highest genetil
knowledge of curpicnlum and abiliny o organize Jearnmg
expernenves and resources,

Instructional competencies.  Au clement rreognred as
central n the teaching ot lunguage-handicapped children.
the ahility o develop and mantan a poative attitude
toward learmng, was the highost ated competency for all
three toles i the twenty tiaed competendy clusters. Theee
in diect contact with children. the resoutce teacher and
classtoom teacher, were percenved as sequining o high abihity
1o mamtan ctiective classroom manggement. Resouree
teachers and educational dagnosticians were identafied as
requiring high levels of competency n abibty to ~elect und
utilize a variety of intructional matenalv.  The range
between the high and low i other competenuy clusters wis
narrow; however. the highest levels were expected for
resourve teachers,
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. Ability o establish reahstic expectations for learners
. Ability to develop appropriate instructionat goals and objectives

for fearners.

. Ablity to apply principles of learnmg in meeting goaic and ob-

peetives,

. Abihty to organtze learning expenences and resources.

tweneral knowledge of curreulum.

Figure 4

Proficiency Profite: Instructional Competenvics
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Competency Cluster®

Atulity to derelup and mamntan 2 postne iitudy taw ard
feasmng among fearnens

Abelity to wlect and utre o vatety of snstos onal

matertals.

Anowledee and etfective utidtzstion of appropriste moetheds

of Language teacheng.

Ability 1o apply the vonuepls of learnimg fur mastery .

K nowledpe and etfective utilizaton of appropriste wnstructional
striategies.

Abihity to mamtan etfective clisroom mansgement



Pruofessional development and personal interaction com-
petencies.  Fhgh fevel clusters tor all roles ceniered on
abihity to communicate and demonstrate suitable modehing
behaviors for students, ahlity to orgaaze work and to
conununicate with co-woikers also received high rankings,

Pigure §
Proficiency Profile Profesvondl
Development amd Interaction Competencies
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Competency Cluster®

Abihty to organuze work.

Abdity to communicate with co-workers.

Abibty to commumcate with children.

Possession of suitsble modeling behavioss,

Ability tor self appraal leading to protessional development,
Abihity 1o apply the prnciples of group dynamics,

R PR

Comparisons of proficiency profiles. Proficiency profiles
were examined using the sign test of profile patterns (Siegel,
Nonparametric Statistics, McGraw-Hill, New York. 19506).
Tabie 1 gives the results of this test.

Table 1

Protile Comparisons

Competency Domain N

Classroom  Resource Classroom
Teacher  Teacher Teacher

X X X
Resource  Educational  Educational

Teacher  Diagnostician  Diagnnstictan
Appranal g 002 002 002
Educational
Planning 5 .03t -- 031
instruction 6 .016 - - 016
Professional
Development and
Interaction 6 .016 - -

The tesults indwate a dntinctive hietarchy of proficiency
tequired 1n the appraiss. domam with the educational
dugnostician at the highest level and the resource teacher
next, tollowed by the classroom teacher. In euch domain
the resource teacher was perceived as requiring higher
proficiency levels than the classroom teacher.  Signiticant
results weie not noted in other refationships.

Conclusions

Among the six competency clusters perceived as requiring
the highest levels of proficiency for each role, three were
common to all roles:

Ability for selfl appraisal leading to professional
development

. . Respect for integrity of information

Ability to establish realistic expectations for
learners.
Two clusters were common to both classroom teachers and
resource teachers:
Ability to communicate with children
Possession of suitable modeling behaviors
Clusters identified for only one role were:
Ability to maintain effective classroom manage-
memt {classroom teachess)
Ability to organize work (resource teachers)
Knowledge of language-handicapped children
{educational gdiagnosticians)
Knowledge of measurement techniques, evaluation
procedures, and statistics (educational diagnosti-
cians)

While minimum competency levels may he defined for
af who serve language-handicapped children. proficiency
profiles derived through this study reflect the varied nceds
of different roles.
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