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FINAL REFORT

A PROPOSAL TO IMPLSMENT A FEASIBILITY STUDY TO INVOLVE
. TEACHER EDUCATORS IN THE DESVELOPMSNT OF PROFESSIONAL COMPETEN-
CIES IN FIRST YEAR TEACHERSs FROJECT FOLLOW-UP,

Introduction
De Carlo and Cleland (1968) cite research indicating a
grave need for continuing the education of teachers throuvg. .= -
service programs, They stress that the prograns should be
specifically related to individual teacher's needs and proies-
elonally planned, In addition, Smith, et al. (1970), Waynant
(2971), Harris (1966), Conlin (1967), Williams (1966) echo
concerns for the mature of and effectiveness of pre-service
. and in-service teacher education rrograms. Summarizing such
concern is Lowry (Asher, 1967) who statess
The work of making good teachers must be
cerried forward steadily because of the
immaturity of teachers entering the field,
the unevenness of their preparation,
the singular lack of external stimuius con-
nected with the practice of the prcfession,
the complex nature of the work that must
be entrusted to even the poorest teacher,
the profound injury that results when the
work is badly done, and the constant
change in curriculum and materials.
Numerous additional research projects and professional
points of vied4 support the importance of continuing education,
4,0, FOLLO¥-UP, for teachers, This will be further substantiated

4n the review of literature.
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Statenent of the Problems

This stuly was conceraed with two basic problems indi-
gonous to teacher education programss

1) Teachers need continuing professional assistance, and

2) University professors involved in teacher preparstion
prograns need continuous exposure to the real world of schools
in order to keep university courses and progranms relevant.

The project was important to the College of Education
Teacher Education program in view of the NCATE Evaluation team
report (1971). That report states that evaluation procedures
used by the College of Education in yreparation of that report
need to be expanded, They recommended an on-site, indepth,
follow-up of students in the field.
| The development of Action Goals for the Seventies by
the Office of the Superintendent of Public Instruction, State
of Illinois, mandates immediate attention to this problen,

This project is directly related to three actien objectives
for professional training as stated in Action Goals for the
Seventiess An Agenda for Illinois Education, (OSPI» Bakalls, 1972).
Those three related action objectives ares

Action Objective #4

BY 1976, A FROFESSIONAL RENEWAL AND DEVELOPMENT SYSTEM

WILL B2 IMPLEMENTED TO FROVIDE ALL PROFESSIONAL PERSON-

NEL WITH CONTINUOUS TRAINING AND RWTRAINING.

1. local training and programs for elementary,
and post-secondary personnel will be
redefined and developed for all professicnal

personnel.
2. By 1975, certification requirements will be
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revised to include professional renewal
and development for all professional per-
m@lo .

Action Objective #5

BY 1976, ALL FACULTY RESPONSIBLE FOR PROFESSIONAL
EDUCATION WILL PARTICIFATS DIRECTLY IN AN ELEMENTARY
OR SECONDARY SCHOOL PROGRAM AS PART OF THSIR REGULAR
ASSIGNMENT AT LEAST ONCE EVERY TW0 YEARS.

1. By 1973, each college or university, in
cooperation with individual school
districts, will make axrrangements for
the professional experiences for each of
its faculty menbers.

2. By 1974, this program will be initiated
so that by 1976, all faculty will have
hed an opportunity to participate at
least once,

Action Objective #6
BY 1976, ALL PROFESSIONAL FREPARATION PROGRAMS WILL
INCLUDE A ONE-YZAR INTZRNSHIP PRIOR TO FULL CZRTIFICATION.
1. Model interaship programs will be planned
and teated by local districts and uni-
versities in various areas of the state

by 1973,

2. By 1974, certification requirements will
be revised to include the internship
provision.

For years universities have been accused of "ivory-
towerisn® particularly in terms of teacher training programs.
One current theoretical solution to this problem has been
proposals to establish the "university without walls."

Most relevant to this project was an announcement by Dr.
Janes Holderman (1972) proposing the initiation of such &
college, Lincoli College, within the state of Illinois.
Another attempt to make programs more relevant for students

has been the concept of a five year teacher education program
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apd/or the initlation of one year resident-intorn prograns.
(The latter approach may or may not involve the university
teacher education personnel.) What goes «.. in university
toacher educ tion programs must relate to what happens in the
elementary and secondary schools; SIU-C can achieve "wall-less-
ness® without creating a new university by allowing faculty
menbers time to go to the schools and participate in elementary
snd/or secondary school activities. Perrone ana Strandbverg
(1971) and Doggett (NEA, 1966) suggest that the university

and the non-university communities have much to gain by
cooperative efforts. This project was designed and intended
to be mutually beneficial to the university and non-university

qomunitios .

Objectives of the Project

1. To provide former students with specific, on location,
individualized assistarce in the Mpleméntation of teaching
mothods and materials; i.e, to help first year teachers
implenent facets of their rre-service progran.

2. To help teachers identify problems that could be
investigated independently (without credit) or zs a part of
a (for credit) continuing education program.

3. To provide the university professors with an opportunity
to work with teachers and pupils in the elementary schools



in order to foster an awareness of current, specific and general
problems in the elementary schools.

4. To provide feedback for the continuous evaluation of
the wniversity's teacher education program.

$. To provide a service to former studemts and to the com~

mmities in which they work.

Delimitations

The following delimitations were imposed upon the study:

1. The participants were limited to first
year teachers who had been students in Dr. Quisemberry's
or Dr, Shepherd's El. Ed, 423 classes during the 1971-72
school year.

2. Participants had to be in a school system
"1located within 85 miles of the SIU~C campus,

3. The subject matter in which the teacher received

help was limited to the area of language arts.




Chapter 2
REVIEW OF FERTINENT LITERATURE

This review of pertinent literature will document the
tvo basic premises underlying the project: 1) teachers need
continuing professional assistance, and 2) teacher educators
need to participate direccly in school progranms.

The need for continuing teacher training beyond the
pre-service level is often stated; recent research indicates
the need to begin a special kind of training during the first
yoeaxr of teaching.

Vaynant (1971), Harris (1966), and Smith, et al. (1970)
21l make specific reference to the inadequacy of pre-service
teacher education prograns and advocate in-service programs.

" while othex's do not criticize the pre-service programs, they
strongly advocate the provision of in-service programs for
teachers (Asher, 19673 Conlin and Haberman, 19673 Chern, 19683
De Carlo and Cleland, 19683 Maddox, 1970; Roberson, 1969;
Schiffman, 1969; Shannon, 1969; Westby-Gibson, 1967).

Current popular writers in the education field such as
Kohl, 1968; Kozol, 1967; Decker, 1969; Greene and Ryan, 1967;
and Kaufman, 1966, dramatically point{ out the problems that
first year teachers face, Conlin and Haberman (1967) cite as
problens in in-service educations Reluctant teachers, fear-

ful teachers, and “changing experienced, ‘'model’ teachers". . .



leading to the conclusion that in-service programs should
begin as early as possible and be as heipful as possible,
Directly related to this are the results of a study by Snmith,
et al, (1970) which found that iirst year teachers, especially,
desire to have individual, in-service, conferences with a

speclalist,

Type of Programs Needed:

Cucrent concepts of in-service programs are being challenged.
Vaynant (1971) cites evidence indiceting that in many instances
teachers have found in-service programs threatening, con-
fusing, irrelevant, and unrelated to teachers' interest, wishes,
and strengths., Shannon (1969) argues for radically different
styles of in-service education. Smith, st al. (1970) reports
. pesearch which indicates that teachers have differentiated
preferences relative to the nature of in-sexrvice educations

-first year teachers desire individual conferences,

~toachers with 2 or mere years of experience were more

snterested in non-credit classes than individual
conferences, and

-personalized help was preferred to general jastruction.
Asher (1967) proposes allowing teachers to attend workshops
by invitation and for college credit rather than forcing
mass participation for no credit. Schiffman (1969) and
Blaine (1970) suggest release time during the day for relevant
professional assistance. Collins (1970) utilized an on-site,
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in-service, for credit approach. Fharis (1968) differentiates
between continuing education and in-service programs; proposed
is a rogram to help the teacher "to continue to receive,
fnterpret, and evaluats new information or to restructurs old

information into new and meaningful patterns of response.”

Teacher Educators Need to Participate in School Programs:

University teacher education programs and school com-
munities both appear to have much to gain from xutval cooperation .

The state of Illinois, OSPI (1972), has asked that:
professional personnel be rrovided with continuous training and
petraining, all professional education faculty participate in
school programs at least once every two years, and teacher
preparation programs include an internship prior to full
- certification. Perrone and Strandberg (North Dakota, 1971)
indicate that, "The university and the local school have nore
to offer each other,” and suggest that cooperation should be
sought and cultivated. Doggett (NZA, 1966) lists muliiple
benefits to be gained from in-service participation. Chern
(1968) believes specialists should be involved in the school
program planning. Wilson (1972) suggests that the professor
of eudcation and the elementary school teacher work together
as & "team.," "Teachers and professors can work together to
the mutual benefit of both, More efforts of (this) type. . .
will eliminate the feeling in methods courses that what we

(university professors) are suggesting is something unreal."
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Sunmary

Thia review of pertinent literature has shown that there
is support for teacher involvenent in continuing education
yrograns and specifically need for it during the first year
of teaching, The type of program needed can be documented as
needing to be; non-threatening, relevant, differentiated.
personalized, by invitation to participants, during the school
day, on-site, one that assists in the continuous evaluation
of new information as well as the restructuring of old informa-
tion. There is docurentation for university and non-university
Croperation. Project Follow-Up is designed to create a cooper=-
&tive program where teacher educators and elementary school

teachers work together in an attempt to create 2 noa~threatening,

. Trelevant, diffarentiated, personalized, by invitation, on-
site program that will help the first year teache. and the
university professor and &t the same tige rrovids a service

to the school community, At present, the writers know of

no project which has attenpted to pull together these specific,
inter-related itens a3 described in this rproject proposal.
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Chapter 3

PROCEDURES UTILIZED

Several steps we~-e followed to impleﬁent the pro;.ct.
First through the College of Education and Department of Elemen-
tary Education chanmels, the directors proceeded to staff the
project. An Elementary Assistant, Margaret Humadi, was named
to teach tow sections of Language Arts Methods tc free the
project directors each from one course teaching load in order
that they might implement the project. Since the plan called for
. the team to travel together for the classroom visitation, the
directors schedules were planned to facilitate travel on Tuesday
and Thursday afternoons as well as all day Wednesday when feasible.
A student worker, Charlene Haas, was employed tc help with the
correspondence. The student worker assisted in the preparation
of materials for the visits to the classroom and did clerical
work associated with compiling evaluation materials and final
reports for the project.

It was then necessary to locate prospective foruer students
who might be willing to participate in Project Follow-Up. A
listing from the SIU-C Placement Office indicated the location
of some graduates who took teaching positions in the Fall of
1972, Some personal information regarding forwmer student
placement was also available through contacts the project directors
have in local schools. All students who were selected for contact
through the Placement Office listing met two criterion: 1) They

were former Elementary Education 423 students of one of the project

directors. 2) They were first year teachers.



Of the available prospective participants, 20 were invited
to participate in the project. All participants were teaching
wvithin 85 miles of Carbondale., These former students were asked
to secure permission from the appropriate school administrators
for their participation in the project. Once permission was
gecured, an initial contact was made with the participant in his
school.

After initial contacts were made with the 20 participants,
a visitation schedule was established for those participating.
(See Appendix A) Initial assessments were obtained on three
gsepcific points:

1) a general assessment of the undergraduate
elementary education program at SIU-C

2) a specific assessment of the Language Arts
methods courses as a prepartaion for this first
year teacher in this position
3) specific, diferentiated assessment of the assistance
needed by each participating first
year teacher
The team helped each participant to identify specific objectives
to be effected by Project Follow~Up. As the project directors
continued to visit the participants, they assisted in the
implementation of the objectives from the Language Arts methods
courses. They worked toward meeting the individuals' objectives.
They continuously evaluated and reassessed with the individual
participant his needs and ways to assist him, Plans for
implementing changes in the methods courses they were teaching
concurrently.

At the same time the project directors performed an ongoing

assessment of the total program: Project Follow-Up, At the close
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of each session there was an oral evaluation of the session witl: the
participant. There was also an oral assessment by the Project
Directors at the end of each day in the field.

The participants participating in the project, were counseled
and assisted in determining a potentially self-perpetuating con=
tinuing education program.

Persistent attempts were made by the directors to develop rap=~
port with principals, superintendents, other teachers, and students
within the buildings visited as this seemed to be an underlying
 prequisite for fulfilling the goals established in the project.

The possibility of entering SIU~C summer session as an
unclassified graduate student was also presented to the participants
end other teachers who were engaged in conversation at lunch or
in the teachers lounge.

Data was collected through Evaluation Forms and P.D.
observations. (See Appendix for forms used) Results were

based on item analysis “requency tabulations,



Chapter &
Results of the Project

This chapter will detail the data gathering tools and
results of Project Follow-Up. The results are presented in
the order of the project objectives given in Chapter 1.

OBJECTIVE 1: To provide former students with specific,

on location, individualized assistance

fn the implementation of teaching me thods

and materials; i.e. to help first year teachers
implement facets of their pre-service pro-
gram.,

Table I is a summary of how former students were provided
éith apecific, on location, individualized assistance in the
implementation of teaching methods and materials in the
language arts. (See Appendix B for a summary of the sessions
with each first year teacher)

1t is a difficult task to ascertain how effective a
project such as Project Follow-Up (PFU) has been in 'helping
first year teachers implement facets of their pre-service program, '
Four types of evaluation follow which are reported as evidence
of the degree of helpfulness of PFU.

Of the fourteen FYT's participating in the project, eleven
were considered to be fulltime participants. (Of the three
part-time participants, two were late additions, i.e. we made
{initial contact while visiting another FYT in their building and
the third part-time FYT was 1ll and only one visit was made.)
All eleven full time participants were given project evaluation
forms to complete at the end of the project. FYT's were also

offered forms which they could give to their principals to have

the principals evaluate PFU. (This was left optional as some
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Table I
NATURE OF FOLLOW-UP

Description

1.

3.

4.

S5.

6.

One Project Director (PD) taught whole
class while other Project Director
consulted with First Year Teacher (FYT)

A. Initiated pupil activities to be
followed up by teacher

B. Initiated pupil activities which
resulted in pupil-produced materials

Project Director(s) taught small groups

A. Initiated pupil activities to be
followed up by teacher

o e WA & BN B

B. 1Initiated pupil activities which
resulted in pupil produced materials

PD assisted individual pupils while
FYT taught

Projeét Directors cooperatively taught
class with FYT

Conferred with FYT during FYT's planning
period or lunch time

Sent materials to FYT

Frequency
- of Activity

14

10

W

19

I



FYT's did not wish to involve the principal in the evaluation.)
One class which the Project Directors (PD's) tuaght a majority
of the visitation sessions was asked to respond anonymously, in
writing, via the FYT to four unfinished sentences. Summaries
of the FYT, principal, and pupil evaluations are below; the
complete, unedited responses are given in Appendices C,D, and
E. The above mentioned evaluations precede supplimental,
annecdotal accounts which seem to reflect the general attitude
toward the project.

Nine of the full time participants anonymously completed
.the evaluation forms. (Though this was not 100 per cent completion,
it reflects a cooperative spirit when you consider that this was
requested in all cases during the final week of school for that
FYT.) All nine respondees were very positive in their general
feelings about PFU, In fact the comments ranged in complimentary
pature from "good" and "very worthwhile" to "fantastic," *Eight
of the nine listed changes which were directly or indirectly
related to PFU visits. *Eight of the nine indicated that the
visits helped them recall ideas from class that had been forgotten.
#*Seven of the nine indicated that due to PFU they had reexamined
El. Ed. 423 class notes and/or projects. **Seven of the nine
indicated that there was good pupil response to the visits. No
FYT indicated a negative reaction from other teachers or the
principal. All rine favored expansion of the prograw for next

#Althought these were anonymous responses, the comments
written by question #5 indicate that respondee A was 31 person
whose pupils "were not involved in any way." See P, 5 of Appendix C.

**Respondeé B as well as respondee A was also a FYT whose
"children did not have the opportunity to interact." See P. 3
of Appendix C.

(Rather than reflecting negatively on the project, respondee

"A" and respondee ''B" may be reflecting the specific, individualized
nature of their participation im the project.)

7
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year. Suggestions for improvement ranged from "begin it earlier
in the year," "make more visits," "concentrate your efforks,"

and "expand to other subject area" to '"mone." The FYT evaluation
questionnaire seemed to reflect very favorable responses to the
project.

Appendix D will reveal the details of the principals'
evaluations. Three principals responded (there is no way of
knowing how many of the FYT's actually gave the forms to their
principals <ince it was theri option to so do). They felt
that naving univeirsity instructors in their building was:

e « o alright . . . helpful . . . good. All three presumed or
observed positive changes in the teachers. All reported
neutral to positive pupil reaction to PFU. No problems were
created for the principals by PFU. Two suggestions were given
for expanding the pcogram: more contacts and put the teacher
at ease before time. The only main suggestion for next year
(if the project is continued) was to begin it at the end of
the first semest;r. (This was as the project was originally
written, but late funding postponed it until Spring Quarter.)

Appendix E is the pupil evaluation given by one class.

It indicates exceedingly positive pupil responses to PFU, however,
it is only one classes response to the situation and cannot

be offered as representative of the total PFU pupil population.
(Even so the PD's felt that the total pupil population was very
receptive to the work done in the classroom.)

As indicated in the beginning, it is difficult, if not
impossible, to evaluate the effects of such a project, The

following arnecdotes represent very positive feedback concerning

1%
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the project; it is obviously not quantifiable nor validateable
yet it served as positive reinforcement which caused the PD's

to have an immense amcunt of satisfaction and feeling of well
doing inregard to the project. One FYT asked if the PD's

could come every week; if not, could she come to PD's offices
every week and brain storm with them? Another FYT commented
that he really had to change his teaching since PD's came.

He said, "I.can't just use the books like I have been.' He

also commented that he had known about doing some of the tﬁiugs
implemented by the PD's but "dida't know how to get it started."
Another FYT asked that one of thé PD's send her a copy of something
discussed in El, Ed. 423. Pupils were often willing to give up
recess (and on one ocassion an assembly program) in order to
continue work begun by the PD's. (This wasn't permitted by

the project directors but was a nice gesture from ths children.)
Appendix F contains pupils material produced during the project.
Response o0 these products was totally positive as far as the
PD's could determine.

Objective 1 was individualized in terms of realizationm,
however, the above data indicate positive results.

OBJECTIVE 2: To help teachers identify problems that could
be investigated independently (without credit)
or as a part of a (for credit) continuing
education program.,

Individual comments from the FYT's indicated that they did
receive assistance in dealing with problem situations. The fact
that at least four of the FYT's requested help and/or source
naterials related to specific problems is one major result of

this objective. Materials were mailed to three FYT's. Much

material was hand carried to the participants.



Five of the FYT's were already in graduate programs at
SIU-C at the time that the project began. One of the participants
came for consultation with one of the PD's and subsequently took
graduate covrses the summer of 1973, (She took a language arts
course from one of the PD's.) Another FYT came for advisement
from one of the PD's and is currently completing her application
to SIU-C for readmission to a master's degree program in elementary
education with a language arts specialty.

All FYT's were encouraged to plan for graduate work. All
reacted prositively; however, at least two FYT't indicated that
.they felt they should wait until they were on tenure before
getting a masters degree as the additional salary due a gradiuate
degreed teacher might in fact keep them from maintaining their
positions.

OBJECTIVE 3: To provide the university professors with an
opportunity to work with teachers and pupils
in the elementary schools in order to foster
an awareness of current, specific and
general problems in the elementary schools.

There is no way to document the effect of the trips to the
field on the PD's; however, Appendix A, Appendix B, Appendix
E, anl Appendix F must lend credence to the subjective result
that the PD's worked exceeding hard to develop rapport with the
teacheis and pupils. Many of the pupil products have been
utilized. in methods classes as examples of what can be done
with pupils. This use of pupil mate?ials geemed to add
credibility to the methods course as evidenced by methods'

students response to the materials and to the PD's descriptions

of events in the field.
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Another henefit to campus methods classes was the new
ideas and teaching techniques which the PD's picked up from each
other. Although both professors had shared ideas since their
arrival on campus, a different kind of sharing resulted from
the team effort in the field. Both noted that it greatly enhanced
some components of their classes.

In adiition to the above information that has been summarized,
Appendix G is a complete tabulation and summary of the evaluation
of the undergraduate course the FYT's had when with the PD's.
Summarization in this text is futile as Appendix G indicates
'Specifically the results which were in general positive and
constructively critical. The one category which obviously needs
more attention is that of diagnosis and prescription of childrens'
language arts problems.

OBJECTIVE 4: To provide feedback for the continuous
evaluation of the university's teacher
education program,

All participants were mailed Teacher Education Evaluation
forms as well as El. Ed. 423 evaluation: forms. With the mailing
they were supplied with a stamped, self-addressed envelope for
returning the evaluation forms. Seven students returned the
Teacher Education Evaluation forms. All responses were made
anonymously. The form utilized was the same form used to
evaluate the students performance in student teaching. (See
Appendix H for the form and complete-Summary of the responses.)
‘the directions were to use the form to evéluate how well the
teacher education program (TEP) prepared you for the job you
have noe. Of the people responding, six were elementary education

majors and only one was a special education major. (The fact
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that the students were asked to identify their major on this
form may have threatened anonymity to some students and this
might account for the lack cf response from 7 of the students.)
The results indicate that the FYT's feel that the TEP at SIU-C'
is mainly average or above average. In terms of general
characteristics and professional developments the rankings were
above average for the mgst part. Control of learning envrion-
went received more average and below average responses than
any cther section. The teaching abiljities category was rather
closely balanced between the average and above: average classifji-
cations. It might be of value tb consider the comments that
were written on the forms concerning the strengths and weaknesses,
(All the comments are included in Appendix H.) These comments
tend to indicate general and specific displeasure or approval
of some instructors and courses. (Such results seenm very
sketchy evidence upon which te base conclusion for program
evaluation; although they might indicate specifics to be
evaluated in future attempts to evaluate the TEP.)

OBJECTIVE 5: To provide a service to former students and
to the communities jin which they work.

As evidence of success in this goal, a carefui and complete
reading of the evaluations of the project was undertaken, The
responses of the participants (Appendix C), the responses of
the principals (Appendix D), and the pupil responses (Appendix E),
Seem to indi_ate that a positive rapport with the SIU-C Project
Directors was established. The materials reporduced in quantity
sufficient for each pupil in the participating class amount to
many hours of staff time in preparation. (See Appendix F for
copies.) The teacher and pvpil response to this work was very

positive and is reflected particularly in the Pupil ccmments (Appendix E).



In general the results indicate that the project was
successful in meeting many specific needs of FYT's. The nature
of the project was such that the assistance was very individualized,
on location, and dealing with real live situations. The Project
Directors, university TEP professors, were very involved with
a varicty of school settings (14 teacher settings in 12 cifferent
"gystems") and grade-age ranges from 3 and 4 year old head
start children to 13, 14, and 15 year old pupils in grade eight.
Considerable, pertinent feedback was collected regarding the
course El. Ed. 423. An actempt was made to get FYT evaluations
of the SIU-C TEP. Results indicate that the teachers, pupils,
and principals responding were in general, pleased with the
attention, consultation, assistance, and materials provided
through the project; rapport was generally good and fellings

toward SIU-C positive.
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Chapter 5
Conclusions and Recommendations

This project was designea to assist iﬁ the resolution of
two basic problems indigenous to teacher education: Teacaers
need continuing professional assistance, and university professors
fnvolved in teacher preparation programs need continuous exposure
to the real world of schools in order to keep university courses
end programs relevant. The project was intended to provide
_pilot work in the area of the action goals for professional
training in the state of Illinois (OSPI, Bakalis, 1972).

Fourteen former El. Ed. 423 students participated in the
study. All were first year teachers (FYT) in Southern Illinois
schools within an 85 mile radius of Carbondale. Project Directors
visited the FYT's a maximuas of three times each during Spring
" Quarter, 1973.

FYT's were asked to fill out and return evaluation forms
on the SIU-C Teacher Education Program and on El. Ed. 423
Teaching the English Language Arts. At the end of the quarter,
they were asked to evaluate Project Follow-Up. In some cases,
FYT's asked their principals and their pupils to evaluate Project
Follow-Up.

Specific objectives derived from this basis were given care-
ful attention in the preceding chapter. There, evidence was
presented which indicated the nature of the results of Project
Follow-Up.

Findings. Evidence gathered showed that the PD's effected

change in the FYT's. Evidence also showed that the PD's visits



reminded FYT's of ideas from El. Ed. 423 which they had not
thought of all year. Card files, class notes, project ideas,
etc., were incorporated in their programs after the PD's
visits. All nine respondants favored expanding the program
next year.

Principal and pupil responses were positive. The evaluations
showed thet FYT's did receive help through ideas, demonstration
teaching and materials provided by the PD's. Project Follow-Up
also enhanced the mathods classes taught by the PD's during
Spring and Summer Quarters.

The .result: of the FYT evaluations of the teacher education
program at SIU-C show that FYT's believe that SIU-C is average
or above ave. age.

Results of the study also showed that teachers, principals,

and pupils in the schools visited thought that the program was
helpful and generated good feelings toward SIU-C.

Based on these results, the Project Directcrs believe that
the project was: highly successful in accomplishing the basic
goals, an unbelieveably time consuming project which was perwmis-
sible only with the sacrafice of personal time by both directors,
and a very positive experience for the project directors and
the FYT's (and their respective schools and pupils).

it is the recommendation of the Project Directors that this
type of project be repeated with the following changes and
expansions:

i. Involve more faculty members, particularly from the

elementary education department, but have each team

(of 2) work with fewer participants. Perhaps each



2

team could work with a maximum of & participants. If

2 or 3 teams were involved each year, the rotation would
meet OSPI recommendations. (This. woulcd seem to be

a reasonable one/fourth load reduction.) Fourteen
FYT's at an 85 mile radius are too many and the
distances too far for only one/fourth load "reduction."
Begin the project Winter Quarter (Spring Semester).
Waiting until Spring Quarter was not only increasing
the scheduling problems, but was actually offering
assistance too late to be of maximum va'ue.

Develop a more comprehénsive evaluation form for the
Teacher Education Program and utlize it with each

FYT; over a period of time the feedback would accumulate
and the TEP adjustments might be made.

Expand the program to include more than first year
teachers, in FYT buildings where other teachers

indicate that they want help, BUT maintain the majority

thrust with FYT's.
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VISITATION SCHEDULE
FOR PROJECT FOLLOW-UP

Date Person Place and Tinme

LApril & Wednesday Kenneth L. McAnelly Marion, Ill. 8115 a.m.
Rosenary Ackernman Energy, Ill. 10.30 a.n.
April 5 Thursday Karla A, McDonald Christopher, Ill, 12315 p.m.
April 10 Tueaday Patricia Wagy Centralis, Ill. 12330 p.n.
April 11 Wednesday Frances Lindner Dwuoin, Il1l. 9100 a.m.
Areta Jean Wooldridge Kell, I11l. 12300 p.m.
April 12 Thursday Mary Margaret Hutchason Carterville, Ill. 12:00 p.nm.
April 17 Tuesday Brenda Carter Carbondale, Ill. 1300 p.m.
May 2 Wednesday Francey Louise Lokerse Salen, Ill. 9300 a.n.
Denise Parker Kell, I11. 11:00 a.n.
Areta Jean Wooldridge Kell, Il1l. 11300 a.m.

Patricia Wagy Centralia, Ill. 2300 pem,
May 3 Thursday Ilana J. Ing Benton, Ill. 12300 p.n.
Sandra Bechtel Christopher, Ill. 2100 p.nm,
Karla A, McDonald Christopher, Ill. 2300 p.nm.
May 8 Tuesday Barbara Parrish Cardbondale, Ill. 2300 p.m.
May 9 Wadnesday Kenneth L. McAnelly Marion, Ill. 8330 a.n.
Rosemary Ackerman Energy, I1l. 10330 a.m.
Macy Margaret Hutchason Carterville, Ill. 12400 pem.
Cheryl Elaine Lampe Elkville, Ill, 2100 p.m.
May 15 Tuesday Brenda Carter Caxbondale, 111, 1:00 p.m.
Barbara Parrish Carbondale, Ill, 2100 p.m.
Kay 16 Wednesday Frances Lindner DwQuoin, Ill. 8315 a.m.
Ilana J. Ingo Benton. I11. 11:00 a.m,
Sandra Bechtel Christopher, Ill. 12130 p.m.
Cheryl Elaine Lampe Elkville, I11. 2300 p.n.
May 22 Tuesday Brenda Carter Caxrbondale, Il11l, 1:00 p.m,
May 23 Wednesday Francey Lokerse Dwuoin, Ill. 9:00 a.n,
Denise Parker Kell, Ill, 11100 a.m.
Areta Jean Wooldridge Kell, I11. 11300 a,.m.,
Patricia Wagy Centralia, Ill. 2100 p.m.
May 24 Thursday Rosemary Ackerman Energy, Ill. 11130 a.m.
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Appendix 3

McAnelly (2) = = = = - = - - -

Ackerman (3) - = - = - = = = =

McDonald (3) = = = = = - - - -

Lindner (2)- = = = = = = = = =

Wooldridge (3) = = = = = = - =

Hutchason (2) = = = = = = = =

Carter (3)

taught whole class on both
visits--discussed lesson and
pupil reaction with teacher
while director taught

came to office with student
material

one conference session

discussed procedures and assisted
in evaluation cf lessons she

was using in the language

arts area

taught whole class 3 times

FYT requested copies of activities
ttilized in EL. Ed. 423

two conferences

taught whole class on all
3 visits

one conference

sent materials to her

she sent student work to us

one director taught a reading
group to release the FYT to
confer with former teacher (other
director)

taught small groups while

teacher was teaching, and

worked with indjvidual pupils
cne conference

observed and planned one
session; did whole class
activity second visit; did
individualized assisting in
whele class activity

three conferences

session 1, planning session
(lunch hour-no pupils)
session 2, two directors
and teacher co-operatively
whole class activity

two conferences

individualized assistance and
small group work all three
visits, work co-ordinated with
graduate class teacher was taking
with one of the directors



Page 2--Appendix B

Lokerse (2)- - = = = = = =« ~ =

Parker (2) = = = = = = = = = =

- taught whole class on both visits

(lessons were on what teacher
had indicated as troublesome
Language Arts problems

discussed problems, sent
materials; taught whole class
one session

one conference

discussed with her Language
Arts activities, taught
whole class both sessions
she sent student work

one conference

conference 1 session
whole class teaching session
2

one conference

consultation first visit;
was absent (ill) second
visit

two consultation sessions;
most of discussions dealt
with exploring possible
referrals for diagnostic
work with remedial pupets

34
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of Project Follow-Up



PROJECT FOLLOW UP (P.F.U.) BEST COPY AVAILABLE
TEACHER EVALUATION

i, Pleaso comment and give your general ieelings about P.F.U.

A,

B.

C,

D,

F.

G.
H.

I.

*I feel it was a very worthwhile project as a first-yeaxr
teacher runs up against many problems she does not know
how to deal with, Something like this on a fairly regular
basis might prove helpful to any teacher who is trying to
iaprove her ability as a teacher,"

"An excellent opportunity for profesaional assistance in
the field. Also, a good time to evaluate my courses and
professors in language arts. This is a chance to improve
undergraduate as well as graduate education program.*

“I think it is a lovely program. It helped me in many ways;
it gave me new ideas to usej it gave me an understanding of
how much I need to be taking courses myself; and it gave

ny students interesting programs to get involved in."

“Overall, the P.F.U, was a good rroject. It gave me a
chance to introduce a language arts area that I had
wanted to present but couldn't guite get into it--poetry.”

"] feel it is a good idea. It is refreshing to see that
University instructors are interested in actual classroon
sctivities, It brought mes new ideas and a review of old
ideas from methods classes,.”

*I feel that P.F.U, is very helpful to the teacher and
also the students. The teacher gets sore ideas and the
children get a change from the regular classroom teacher.”

"Very worthwhile, should be done again."

*Fantastic! A good idea to get outside C'dale schools
to see what's going on.”

“] felt it was very much worthwhile, I lesarned soxs new
jdeas that I could use and also it helped me remembar
sone of the things that I had forgotten."



2. Give examples of changes that you fee) wers directly or indirectly
rolated to P.F.U. visits,

A, “none"

B. "I changed my approach and methods, I was motivated through
. discussions to "do the things which I knew were right." I
began to incorporate more langrage experience aprroach and
verdal expression, regardless of peer pressures,"

C. "My students would ask me if they could do extra poens or
lists of homynms or write stories, rather than me assigning
then, Many, not all, of my students handed in extra work
that wasn't assigned, Jjust interesting. I began to
individualize a little more by giving certiin assignaents
to different groups."

D. "The children felt reinforced in their ability and my
snxiety about presenting poetry was greatly relieved,
This experience gave us greater confidence to go on to
other areas,"

E. "I tried one or two of the suggestions. For example,
I let the low reading group wear "their special woxd"
on their shirts., I used words they had trouble with -
they were very prouwd of their word - took them home
to show their parents.“

F. "Children were more interested in poetry and found that
they wore talented in writing their own poetxy.”

G. "Class seemsd to react more to langusge."

H. “Brought back plus added some excellent ideas on ways
to teach (ie. parts of speech, punctuation, etc.).

I. "It btroadened my reading program by using the puppets,
Ve mude dictionary cards to develop our vocabulary more."”




3%

3. Did the visits help you recall ideas from the class that had
been forgotten?

A,
B,

c.

E.
F,
G,
H.
I.

.no.

"Yes, especially in language development and language
experience approach,"

*Yes, very much. The best example was cards with pictures
used in giving directions. e had done this in 423, but
I'd forgotten it., Now I plan on including it on a regular
basis for next year."

*Yes. The fact that children have many ideas and need
only & meaningful vent is an example I learned from the
text and saw in the classroom.”

*Yos™

*Yes”

“Yes"

*“Yes, very much although I had used a lot."”

“Yeg"

4



4., Did you reexamino El. Ed. 423 class notes and/or projects?

A.

»

B.
c.

D.
E.
¥.
G.
R.
I.

*No - although I have referred to the textbook through-
out the year and have used one of my projects.”

*Nv - But language arts 5"

“I have gone through the idea file from 423 and revised my
opinicn of some of the activities as well as added new ones.”

"Yes and I have used many of the ideas.™

“Yes - idea file - review of notes on projects.”
*Yes"

*Especially the class projects.®

*Yos"

*Yes"

39



BEST COPY AVAILABLE

8. How do you feel the children related to our visits., Give
examples if possible,

A.

D.

F.

G.
H,
)

*In my particular situation, the children were not invcived
in any way."

*The visits did not change the chiidren's day. Because of
the time of the visits and the schedule of owxr program; the
children did not have the opportunity to interact.”

*“The children enjoyed the visits as examplified by their
written . sponses, More important they were inspired to
work on new projects and to use the Language Arts., These
were examplified by projects they suggested, by sone
wanting to think of exercises rather than taking the ones
in the books. By doing a lot of outside projects certain
atudents were able to go beyond the regular assignment,"

“They were comfortable and felt at eass in responding.
They were really thrilled over seeing their names in print.“

“One reading group, the Dinosaurs, were very anxious for
Dr, Shepherd to come again., They enJjoyed reading for him
on the first visit.”

*It made Lhem feel important that doctors from a university
were teaching then,”

"Really enjoyed it, they couldn't wait for your arrival.”
*The children loved and looked forward to each visit,”
"They looked forward to the visits very much. Each time

we were visited they were introduced to new and exciting
kinds of things to do."

20
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6. Did you get any reactions from other teachers or your wincipal
velated to P.F.U.7

aA. "No reactions - just questions as to vhat the project was
all about.”

B, "No, they 4id not show any interest, I did not discuss in
detail our conversations. Our educational director asked
why you were coming to visit, which was the extent of their
veactions."

C., "My principal was interested because he liked the idea
of an outside stimulus in the classroom, that wasn't
going to cause trouble or cost anything."

D, "Some teachers asked what projects we wexe doing and wanted
to try them.”

E. "No, not really.”

F. “They felt the idea of P.F.U. was very good, Also that
new and different ways of teaching language arts were
discovered in this way.”

G. "Teachers were very interested and planned on using the
various projects in their class,”

H. “The teachers seemed inquisitive,.*”
' 1, “Yes. The other teachers at the school thought that the

P,F, U, Program was an excellent idea and they comented . that
they hoped the program wouid be continued,"




42

7. Would you favor expansion of this project to include other
El, Ed, faciit_ uembers next year? Why or why not?

A, "I feel tiiis .~uld prove to be very beneficial to many
teachers in =l subject areas. Most of us could really
use new jdeas « -+r than our own."

B, "Yes, to help improve teachers from SIU in all areas,
science, math, soclal studies, etc. This could also
improve the teachers' Educational Program."

Cs "Yes, most definitely. It would have been wonderful if
I could have had someone come in during Social Studies,
P.E.,, and Art., I really feel I've benefitted from these
visits and that now protably more than when I was taking
the undergrad courses, Now, I have a better understanding
of what was being taught and would gladly repeat a couple
of courses. In fact, even though I won't be a first year
teacher, I would like to be .ncluded in any follow-up
experiments. 1I'm definitely inexperienced enough to
qualify.”

D. "This could be expanded because the project thus far
has helped. It was not set up as & critical observation,
I don't believe, but rather a stimulus to put forgotten,
vague or new ideas to work."

E, "Yes, Would benefit many primary teachers, There is a
need for new ideas and suggestions. Any teacher would
appreciate ideas that would be of beaefit to her students.”

F., "I would very much favor it, It helps one recall what
they had in their classes at the university and also
reninds one that your professors were really interested
in you and your teaching career.”

G, *"Yes., It trings back ideas that a teacher may have
forgotten,.*

H, "Definitely The general concensus of opinion for most
older teachers is that instructors “preach" but cannot
“teach." Let's show them these ideas can and do worki!®

I, "Yes., I felt that I only benefited from the progran
and that if other faculty members in other subject areszs
would rlso be a benefit to new teachers.”




8. What suggestions do you have for improving P.F.U.?

A,

c.

D,
E.

F,

G.
H.
I,

*The program would be much more effective if it were
started at the beginning of January. This gives a
new teacher time to get settled and there is still
enough time left in the year for the project to be
helpful, It might also help if the teacher were more
informed a&s to what the project is and what to expect.
This would enable her to be prepared with the specifiic
Froblens she may need help in.*

*I would like to have P.F.U. concentrate on specific
sxeas, such as a project solely ons language experience
approach, listening skills in language arts, creative
dranztics, spelling, creative writing, etc. We need to
continue this program for SIU teachers in the fleld,
especially first & second year teachers."

*"Include other subject matter. Begin earlier in the year,
Possibly make it part of graduate courses, I would gladly
take a graduate cowrse that included such visitations,
It would still be following up from my graduation and
could be more extensive as well as encourage nevw teachers
to keep in school.,

"My students and I were both delighted with the program
snd we thank you very much,"

®*Continuing to give ideas and helping teachexrs.”

*If it is beneficial to the university people and if

it is helpful to the teachers involved, more visits could
be made, perhaps 3 or 4 visits a semester.”

®*] could only suggest that more visits be made if possible,
Also maybe planning a unit in some area of language arts,"

*None"
®*Continuationl®
*More than four visits & quarter."
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PROJECT FOLIOW UP (P.F.U.)
PRINCIPAL EVALUATION
i, What was your feeling about having wniversity instructors in
your building?

A. "I feel that if it is helpful tc them, we are willing to
share with them.”

B, "It was alright."
C. "This is good., More should see what is actually going on
in pudblic schools.”
2. What, if any positive changes or reactions did you observe in
the teachar(agoaa & result (direct or indirect) of P.F.U,?
A, "I don't believe there was any obvious change; however,
I presume there was a greater security and satisfaction in
knowing that her school was still concerned about her and
her work."

B. "They were curious to know the things that occured with
the children.“

C. "The teacher sesmed well pleased with the outcome.”

3. Did you get any reaction from the pupils? Explain,

A. "Not really., According t6 the teacher, they responded
nore readily and openly tb the male visitor than to the
others."

B, "They were curious about the happenings.”

C. "Yes, they liked it."”

4. What, if any, problems were created by P.F.U.?
A, "I haven't learned of any,."

B, "I didn't know what to expect or if I should or shouldn't
prepare for the visitors,.”

C. "None" ’



5. What suggestions do you have for expanding the progras?

A. "If it proves helpful and satisfactory to the people
involved, I believe mors contacts might be made. Not
much can be learned through two observations. Much
depends on the class and the teacherx."

C. “The cooperating teacher was a little uneasy at first, but
scon made ad justments. Maybe something to put teacher at
ease tefore tinme.”

6. VWhat changes would you suggest if the program is continued
next year?
A, “Perhaps coning at the end of first semester."

One teacher sent this reply, "Not one time did he (the principal)

ask me or the students about any project we had with you, 8o
I don't feel he could evaluate it properly.”



Appendix E
Pupil Evaluation

of Project Follow-Up
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FROJECT FOLLOW UP
PUPIL EVALUATION

¥hen Mr. Shepherd and Mrs, Quisenberry came I , , &

A.
B,
c.
D.

F,
G.
H,
I.
Je
K.
L.
M.
N.
0.
P,
Q.
R.
S.
T,
u.

v.

v,
X.

Y.

Z,
AA,
BB,
cc.
DD,
EE,
FF,
GG,
HH.
II.
JJ.
KK,

*"thought was very nice of them to cons."

*had fun,"

*said O-boy thers back."

*was glad because we miss school and I like your program."
"was glad."

*felt like I was learning something from thenm"

"feit glad.”

®"thot it was funny because we did not have to do any work."
*"thought was fun,"

*didn't know what happen.®

"liked it."

*think they were very nice.,"

"gaid fun again."

*felt alot better.”

"was glad, because I like them and I likes then to come."
*liked it because it was fun."

“enjoyed them very much,"

*liked then.“

"had & lot of fun,"

*like there program.”

®*learned some new things to do that we had not done in class
before."

®"thought would really be dreary. But it was just the opposite
and I loved it.”

®liked it a lot."

*listened and learned a lot. And wish they could come back
again.”

*did puzzles and had fun.”

"liked to do the stuff we d4did.”

“did poems and crossword puzzles and had a lot of fun,”
*liked then."

"was happy and OK."

"had & good tinme,"

*1like the book,"

“rejoiced,”

"listen,”

*like then"

“wa3 happy.”

*1l'ke then,”

*like *hem,"



2.

I really liked « o ¢ o o &

A.
B,
c.
D.
E.
F.

G.
H.
I,
Je
| &
L,
M.
N,
0.
)
Q.
R.
3.
T.
U.
V.
w.
X.
)
Z.
AA.
BB,
cc.
DD,
EE.
FF,
GG.
HH.
II.
JJ.
KK.
LL.

*Homonyms."

*Mr. S. and Mrs. Q."

"To do the funny pictures.“

®*when we did the directions thing.*
®directions and listening.”

®*it when they gave directions on the cards that had pictures
on it."

Nthem.n

*homonyns.*"

*that thing we did with giving directions.”

*“them.*"

“"the films, diretons, and the pitcure writing."

*the way they worked together,"

*them.”

*doing that direction game,"

*when we worked on hominyms.

*it when he talked about things.”

*the day we made the poems,"

“then."

"then,"

*to have them come back,.”

“when they helped ur nake the puppets.”

"the things Mr, Shepnerd and Mrs. Quisenberry did,”
“cross word puzgles.“

"the crossword puzzles."

"the crossword puzzles,"

“the crossword puzzles,"

*the crossword puzzles and doing the poems.”
“then."

"the crossword puzzles

“crossword puzzle,”

*the crossword book."

*the crossword puzzles,"

*the puzzle.”

“the books."

“then."

*the book."

ﬂhm.”

“Dr, Shepherd.”

449



3. Iwishthat « ¢« ¢ ¢ ¢ o &

A,
B,
C.
D,
E.
T.
G.
H.
1.
J.
K.
L.
X,
N.
0.

P,
Q.
R,
8.
T,
v.
v,

v,
X.
Y.

2.
AA,
BB,
cc.
DD,
EE,
FF,
GG.
HH,
i1,
JJ.
KK.
LL.

*{they could come back soon.,”

*they could have coms more.”

“they could come back."

“they would come back next year."

*"they could come back next year."

*I was then,"

*"they would come back.”

*you would come back,"

®"you could of came more.“

®"¢they would come back,."

*“they could come back."

“they could come back."

®they will come every day."

*they could come more often and come back."

*"would be our regular znglish teacher, and not use the book."
“they would come to the 6 grade next yeax,"

*they would come weekly because I enjoy them.®

®"they wood come agine,"

*the would come back,”

"we could do it again."”

®they could have stayed longer.”

“they could have stayed .:nger. Also I wish that they had coxe
nore often,”

*they would come back,"

"we could see them again in 7th grade.”

*he would come to the junior high next year and ring crossword
puzgles,”

*they would come more,"

“he could come back again and have some more poems and crossword puzzles."

*they would come back,"

*he would come _
"they would come back again.” "
*he would ccme again."

*would come more often,”

"we could make sone more

“came more often,”

"he would come back.”

“they would had come back.”

*he would come back

*give us more things."

—



</

'b. If I could I would , * o o o

A,
B,
C.
D,
E.
F.
G.
H.
I.
Je
K.
L.
M.
N.
0.

P.
Q.
R.
S.
T.
V.
W,
X.
Y.
2.

A,

cc.

DD,

EE,

FF.

GG.

HH.

II.

3.

KK.

L.

*do stuff for them."

*have them back next year.

*have them for a teacher next year."”

*nake them come again."

*ask to watch another film,"

*"gee if I conld spend more time with them at school.”

*wish that they would come back,"

*wish you to come back."

*like you come next year,"

*have them back."

*go with them,."

*go t5 the S.I.U."

*kiss them."

"answer mcre of the questions.”

*"have them go to Jordon School, because next year I am going to
that @chool.”

*give you somthing.”

*have more Mr., Sheperds and more }rs. Quisenbdberries.”

*let them come agine.”

*"be like them"

*"have thea back."

*go and visit them at S.I.U."

*do & lot more crussword puzzles.®

*try to do thing to younger kids,"

*do the puzzles again,”

*go see them."

“think of a subject and do a crossword puzzle 70 lines long."

*go to =ee hinm,"

"let them return.”

*like to be him."

®"do another crossword puzzle,”

*make sone more."

*see them again.”

"go see hin.,"

*geo then.”

*go see hin.”

“want to do the same thing,"

Additional comments by children:

A,
0.

*love Ya come back sooni®
®"Dear M. S. and Mrs. Q.,

If you can, will you please go to Jordon School next year,
and go to the 6th year. (P.S., You did teach me things)



Appendix F
Copies of Materials Prepared

by PFU for Participating Teachers
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Prepared by the children in
Mr. McAnally's cleass at
McKinley Elementary School
Marion, Illinois

April, 1973
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1 ' Puzzle by: Jeff McKinney 34
David Yates
Tony K,

VAV /|
1 3
P 5 -
7
Lo

e e o

/
4

| i

| ¢
r----v—~r/ 74 /
/i

14 |15

16 i
}

/

/

/7’

V4
— 7T

. /
A 4
/ §/ /
A -

Across Down )

2., Gud's house 1. Sweet, good to eat

&. Holiday in April 2. Dye something

7. _ _ Joe (a name often given to a soldier) 3. and seek

9, George Burn's Initials 5. Something a hen lays

11. Opposite of yes 6. You win it in a contest

13. Scmething that goes "Quack=-quack" 7. Lays Chicks

14. Something that tells you without talking 10. Bright

16. Look for 12, The two vowels in oil

15. The abbreviation of the state
in the U,S., whose capital is
Ceacord




2 T T T %5
Puzzle by: Tom Reilley =
"HORSES" Tim Couty
Gregory McRoy

“/"/?' J /// o0

—————

N
o

\
<

12 |13 14 / //‘ﬁ :
g d \ 4 g

: / 16 . -

Down._. X Across ’
1. slow walking 3. Mother of colts

2. running each other in a 6.. a little nail in horses shoe

4. place where horses are kept 7. something to hold money in

5. fast running 8. walking back and forth

10. mother of colts 9. opposite of hate

11. mother of a foal 10. opposite of low

.13, opposite of close 12, baby of a horse

14, what is called 12 months or 15. shelf

365 days 16, the opposite of left

17, father of foal




Puzzle by: Randy and Tim

#3
"r.V. SHOWS"
/ 1
3 / / /
&
/ I / 5 /
6 ¢ ey ctmests
J {
- |
9 =
_ {
. ,/ // il
= 112
!
! )
: : y .
, : !
: { |
: ; 14~ 7T7— 7
| / / . l
15 : 1 16
= |
Across Down
1., Ilike Connors stars in 3. James Arnez stars in .
2. Show with the fat detective k., Xost popular show
8, What Qoes T,V, stand for? 5. PFederal Bureau of Information
10, Opposite of even abbreviated,
11. Five-0 6. Ken Berry and Forest Tucker stared
13, Cher Zoro's husband in .
14, The Dick _ Dyke CShow, 7. Beginners
15. Buddy Zbson stars in Darnabty . 9. Batman's partner, the boy wonder
16. love American 12, Smith and Jones
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Puzzle bys B1il A,

#4

Randy R.

“"BASEBALL TZAiS"

. .
i_ -
b .
2
\
N

N

f

A
%

3
N

N

i'..l

LN

/ ~

“IN

+ " e -
I, VA | - .-
N
. e \.

A "/" \

NZ

Rd
’
- \ .
[ . g
* b ,

N

T
-
v

INNTAAN

17

W AINZININA

A‘/

N

17




#4  "BASEBALL TEAMS"

Across

3.

11,

12,

15,

16.

17.
18,

Stan the man who had 3,000
hits was on the

1.8t year*s National League
defending chanmps

Who was in second place in
the National League VWest
last year?

Dick Billings is on the

Who was in f£ifth place in
the National lLeague iest
last yeaxr?

Don Drysdale used to bte on
the

Nate Colbexrt is on the

Carlton IFish is on the

- The most valuable player in

the American leagus 1s on
the

Doun

1,

2.
3.

b,

5

7o

9.

10.

LT

Harmon Killebrew is on
the

Pat Jarvis on the

When a mother bear has two
bables they are called

Sometines kids play the
game cowboys and

Who was the 5th teaa in
pitching last yeax?

Who was the Eastern Division
champ in the Natlonal League
last yeax?

Willie Horton is on the

What is a word for all
types of sportis?

Frank Robinson is now on

"the

Amos (tis is on the
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Puzzle tys Jamie Cooper
"ANIMALS" Becky lale
! /\ /‘\‘ '_1
\ / \" : - ﬁ ‘A
3 /‘, \‘\ i ) £\ N
3 /\ ! A Y )
6 "4
>\ SO :
PR YR ¥ e -...---\.\\ « -y ———— .Auuco.-“i'-u«-..--'. (ST, VS N
. 3 \ y R /"‘\. / '
\ \\ e ‘\'-
< AR ' - N S !
t o’ N>< " . ’/
\- \ "/\ ) . ci)\ \ »\
" ~ - IF. 0'
G %\ 110 s / >,~\ 11 Y /y
\] 4
}4{ AN 7 v AN .
N2 yars 1y
AN
\ 15 X
/ < K ¢
AN >< NWZAN ~ >
i€ ' 17
Across Dovm
1, houls 2. bunny
5. Dblgger than mouse 3. crows
6. rhymes with tox k. have trunks
7. bra-baa 11, Dbarks
8. 1littler than hog 12. Dbigeer than horse
9. lays egss 1%, Srokey the
10, meow -
13. not pig, but
15, ki34
15, pulls plow
17. Anmerican symbol




#6

“BASIETBALL PLAYERS"

Puzzle by: Bob M,
Ranly R,

Milvaukee's center

Los ‘ngules forward

(initials I.2,)

Tradel from the A.3,4A, to the
F.3.A, Traled to the Gollen
State darriors (initials
R.3.)

Boston's 4 foot, 3 inch
forward, (initials J.7.4,)

Down

2.

5.

One of !lilwaukee's guaxds

(hints initials L.A,)

New Yoxk®s forward (initials D,B,)
Yew York's center

(hints 1t isn't Willis Reed)

Los Angeles' guard (initials G.C.)
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" Puzzle by: Janl Con 1+
wASTRONOMY" Chierl Tuwonr

BN

b omss wrapnen B A ai -

S PP cenmmames e wer s we s W

N et At o . P SASsm— - o §

/

g

NN o .,
\; \\‘u \\L\\ :\ ™

19 ‘i
20

p
’
| / / / E
. /l‘_- / .-//./
s ¥ _?.4’ y /. 1

v
//

r




#7

ACross

1.
2,

3.

L,
G
9.

10,

14,

15.

16.
17.
19,
20,

“ASTRONONY"

Billions in the sky at night
a period when something occurs
What Todiac sign looks like

thiss
(hint: Cancer ILeo Aquarius)
Stuly of Solar System, planets, stars

almest the same size as Saxrth

what Zodiac sign looks like
this:
(hint: Aries Leo Aquarius)

seallast plant

A constallation often seen
(1aitials ,'1.)

of, from, or having to do with
the sun

the homonym of ton and two
The sun gives vs
dhat 4id Halley diccover?

nmeanirg @2l night

721

Dovn
1, The limitless sree threvch whlch the
Earth, Sun, MNooca, and Cinxs :0Ve
5. The third largest planet
7. The largest planct in the Solrx Systar,
8, An imaginary telt in the heavens that
incluies the patis of i3 noon and
the principle plansts.
11, Scientists use ihis instrument to
stuly stars, plarnets, ctcs « &
12, The planet we live on
13, A theory not provern
14, Astronauts make trips thoxe
15, Meaning sun stands £till
18, The planet we are exploring
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’
Turele bys Creg Licloy

48 Toa Reilly
"CAVIT KEn"
1 2 13 | [ N o
b o ~
[ \\\\\\' ‘\\\\‘ , \\ \;K\\\\x
€ \ 7 \ :
Pa—
e P g 10 ~ \\\\\N\\\\\
\\
N \~
h N
11 i i “\
i
1 . ¥ ! \\\.
\l
\ g K \ PZIT L W L WPOY. 2 r T~ ® arew \ v P
) ? 12 \\\\ 12 \\\\\
\\\\\\\\ N
1L ‘\\\\\L 15
\ '\‘ ‘ _’.\
\. \'\ \\‘ \ '
\ N N\
]
. AN
\\\\ \\\\\'\\\\\q; i
X ' .
Down Across
1., picture l. a little rounded stone
2, to make a nmictake 1s to 6., Yow and
3. a yellcwish orange shade 8. a heavy, nilver-rhite metal
L, skeleton 9. a piece of rock
5 eancient 11. nct o0ld, xrecent model
7. stonc age man 12, sling
10.  thinge that help put a 14, Father of Jesus
mechine togzether 16. oppocite of higher
13, nrale percon




"SIAKRC"

-

Puzzle bys Willinn

L

Y ‘\\
\\\\ .
N . .

V4V
/,/

. L

~
<

/

1

re

SUOU »
--/(
Y SRS

Down

an animal uith scoles

a person vho studles animals
docs i.2v walk, it

Tozing ito skin

11ke orm:

a snale bites the person end
injects its

Across

5e
8.

Some snakes axre
a long sleer

64
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Puzzle by

#10

“ANTEALS"

Anltn
Lrends

\\.

N

R

P et tmgmpne

NAN

N\

t\ \ '\\ !v \
-\ \ \3\ N

NNANEN

AANANENNG

16 ’

NN

20

10

N\

N\

- R

PO N TN O NI TN r PR PN eR It RN AT A ) e e



#10

Across

1.
3.
3.
8.
10,
16.

17,

19,

20.

2],

11,

“"ANIMALS"

something that carries his trunk
animals that kick

cats, birds, and dogs are all
something goes bow-wow

in the cat family, start's with L
something like a lizard

something like deer that starts
with an R

something goes he-haw

it is in the bear family but
is black and white with a black eye

it is in the bird family, ., . it

is a huge bird,

something that carries his house
on his back,

Down

L.
2.
4.

5.

12,
13,
14,
15.

18.

7.

bl

a larger deer

catch mice

hard shelled animals
things that crawl
hang by their tails

it's in the cat family
starts with t

somethings that go baa=-baa
it has cubs for babies

it has a doe for its babies
the main word for billy goat

something that stings

something that goes moo
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#11 Puzzle by: Rhonda Barger

"FOOTBALL TEAMS"

/ f/‘fﬂf - ’ / T

3 |

>y

A uta Sl v 2T AT AT RS ".rtm'.l Ceve - =2 v Fmarea .y Joo raperPue | e gren 0,1
e =
Ed
L
.,’
IAA .
¢ e
~ R4
o 6 7 .
I
4
h > - LB Y v"’.‘a‘
“ i

///// .
.
ROy X7 VS RPN SYRE W PINE TY SR SN I _14 -
.

Across Down

3. Buffalo 1, Baltimore
6., title 2, New York

9. Kansas 3. Cleveland
10, St. Louis 4, Los Angeles
11, Detroit 5. Oakland

12, Chicago _ 7. Denver

13, Miami 8. Green Bay
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Puzzle by: Tim
“"BASEBALL PLAYERS" Randy
1 2 3 fi;\\\ T\\
\ b4 5 \
6 N
\ 7 \ 8
\ 9 ) o \\
g e o N e g e ‘-fﬂom-\ e o e M A T \\ - s e ol e v Y ‘:
10 N ' 11 1
SIS S --m#.__.\;__ §
R \ N \‘\ 12
13 ) \\\\ N
- ' ' hN
14 ~ N 15 !
AN ‘\\‘ \\\\\&
r———— .-. ‘ \ LS
\ \ \ A )
. S N ]
AN ~
- . A { \
Across Down
1. Boston's catcher Carlton 1, Oakland's new catcher Ray
3. Best catcher in baseball 2, Oakland's 3rd baseman
4, Great Yankee, Mantle Bando,
9. this sport 5. Minnesota Twin's star
10, Outfielder for White Soxs, Carlos 6. Dead star of Pirates,
11, Great Yankee, Ruth 7. Star of the braves
12, Left fielder for St, Louis 8. Player on the Mets that has
leading base stealer hit 654 homers.
13, Third baseman for Cardinals 10. Retired star of St. Louis,
14, Cincinnati's left fielder Stan
15, White Sox pitcher Wilbur

Pirate's left fielder
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#13
f Puzzle by: Ellen Bloodworth
"*SPELLING"
2 3 4 ]
f
5 \\\\\\ 6 !
N |7 B N 10 11
v4 113 Wz 15 \f
16 * ap—_ 17 \ .
\\.
18 19 20 N
N,
2T \\ 522 23 \\ 2
N N .
24 «
\\\\\ |
} -
25 -, 76 27 F\\\\\
AN \\ \ \ \
AN ! \ N ~
.. : 28
\\
Across Down
2. not either 1, Storage buildings
5. Great man 2, Part of the face
6, Still, not move 3. Garden tool
7. Digging tool 4. Gets up
10, Sharp at the end 8, Make letters
12, One who drives 9. Walls to stop water
15. Pronoun 11.. The grapes are and ready to eat
16, Tricks 13, Ballots
18, Used the broom for 15, Smarter
19, Spider's home 16, Fast
21, Belonging to him 18. Consonant sound
22, Rent 19, Shrewd
24, Farm animals starts with m 20, Twist
25, Having a sharp slope 22, Border on a garment
26, Repair 24, Pronoun
28, Wax 27. Take the "er" off of niper

Q
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i#14 Puzzle by: Janie Harris

.« - "SPELLING WORDS"

. | o ]

’ ' — - r.“ - 'gn.nu
c V4 7 /A
g / pd
/ AR 4 ,
6 V4
/ /'l l / r/ g I/ 4 t
J Vi . s “_____J
/ 7 3 o | P
. 1
10 /////ﬁ !
\/
l 11
{ .
[ —t
i yd
i l {/" L
R /| / / 12
i 4 a i
. : ~
14 /t / //
/ 15 i g
17 g
| | / Py
{ L *
Aerocs Down
1, synonym of our 1, 3Bitle
2. Antonyn of girl 3. Aimportant paxrt of tody
3, ending of letter L, falr
Te EBYT - 5. United States of
10, nerrer _ 6. harzful
11, eltino 7. 7paoiing lot
12' COld 9. t'm
15. sinlers 10, 1lettuce
17. salt 13, hoox
13, dog 14, nail

16, perrit
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Prepared by children in

the Sixth Grade Class at
Christopher Elementart Schoo
Christopher, Illinois

April, 1973

Teacher: Karla McDonald



#1

"FLOWZRS"

7R
Priscella Ensenger
Shexrry Halley
Nancy Burkett

Puzzle bys

i

AL LT ARV
/. / /
v il : /
oA

i3

14

N

/

16

ot

/
.

/
V| V]

17

A

//
/1

Across

1.

6.
9.

12,
13,
15,

17.
18,

Maple Sugar is made from this
Same thing for S.D.S.

Orange & Yellow flowers

You eat the seeds of this
Flant (compound)

A prefix

A Christmas flower

Good 1luck is finding a

four leaf

A name of a college (slang)
An art of making pots

16.

Our country (U.S.A.)

what Hoss Cartwrite calls Ben
Opposite of there

Dorothy (The dizard of 0z) fell
asleep from these deadly flowers
Yellow of Texas

Fastest ___ in the West

Opposite of east

These flowers look like daisies
Please Don't Eat the (a Flower,
Holland is famous for these flowers
Nickname fcr a policeman

Opposite of in




o

Theresa Barnoerskl
Kathy Gosnell

Puzzle by

Z Lorie Derrington
1 2 /// i / g
! 4 /
f z . g Mo~
. //;/2/;/////? *
21
/ )
26
' 27 /
Aczoss Down
3. Thus 1. A clear result
5. Craanental 2., Ditto
9. Oppozite of old Lk, Opposite of off
12, Appear to exist 6. Boat and coat are words
13. Rip 7. Straw, rushes, palm leaves
1%, Used in 2 pen 8. A putting into action
15, 7Tees live in this 10. Seven days, one after another
16, 4 mothcx chicken 11, Plant with a long, slender sten,
19. Inilicativs of be 16, Perceive of the ear
20, Zxploration 17. Opposite of day
2. Cprosite of out 18. Cause to go
22. Tlingers sce connected on to this 20, As well ag
25, To grow larger 21, The firm outter covering
27. Zubject of an impersonal verd 2k, Opposite of yes
26, Opposite of ma

/

73



#3

"MATHEMATICS"

‘- . 2

Puzzle bys Lori Stanton 74
Little. Wilson
Tanl Fourez

/1 2 3 / m 5 6
8 / 9 10
1A 41147
12 13 ‘B 1

7

{3
z///,f 17 18

/19 ' 20

21

- /

o

20 25 |26

27

28

53
/ -‘

another name for arithmestic
either (2 letters)

s hyself, and I

to put in between

opposite of down

initials for lMary logan

she passed _ hin

another mzth

opposite of high

three cided figuvre

flat figure having eight sides
and elght ancles

half of the diam:ter of a circle

20,
22,
25.
26,
28,

unit used in measure
unite to measure a foot
oprosite of down
initials for Terry Lowes
a prefix



#3

"MATHSFATICS"

1, short for mothay

4, uhen you're not smart

8. you going

9, opposite of divide
12, same as tall

13, same as wide

16, animal that's in the tiger family
1?7, the inside of a circle
19, when you put something together with a certain word
21, opposite of off
23. to put together and it has to do with math
24, a round thing you could eat ani comes from a tree
27. a full ®hall
29, 2 __U=56

75
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-7 Puzzle bys Jeff Phillips
# Jexry Cook
Kevin Stirewalt
“"BASKETRALLY
/ 1 2 3 / L T 16
4 S g / 10
11 2 / / T3 / 1%
15 V4t 1% .
18 / 10 / 20 / » /
Z
21 / 22 23 /
—-2-.11‘-—-- b e s . ot s coney & r.—.--».-. L0 St Ty ot 25 .
. .
<
26 : / /
28 29 30 31 32 33
35 1S (37 |8 39
/ / )
42 ¥5

ERIC

Aruitoxt provided by Eic:

! S
i



#4 “"BASKETBALL"

\LABLE
Across Bm Cﬂw B!;hm
1. One penny 1., To push when have ball
L, A small cold-blooded animal 2. To fead face
5, Abhreviation for France 3., Initials for Nancy Guater
?. Witch, Bitty 4, FPlace vhere shoot wken fouled
8. (uolfs 6 under 5, To hit when don't have ball
10, The tips at the end of foot 6. Abtreviation for representative
11. You use it to hit a ball 8, To umolel
12, To drill through 9., lNoah's __ .
1%, Opposite of down 11, Smzll ship
15, Zither 12, To make 2 polnts
16, A ball used in Basketball 13, To walk with ball
18, To pestex 17. Also
19, Initials for Jandy Tlk 23, Leave
20, In the dirvection of 28, To walk one foot
21, To snib 30. i'ickname for aunt
22, A walner 31, Group of atoms
2, To lovwer 42, Abbreviation for North northeast
25, Coming fron 33. To fetch
26, Past years 34, To gamble
27. Oppocite of yes 36, Present tine
29. Signaling 37. To give permission
35, The softest rock 38, Abtreviatioa foxr Christopher
39, Left Elenentary Schocl

Lo, Juice in Yasketball

41, Rop2 that hangs down from rinm
L2, Tamel aninmals

43, 1lotel




#5

wARJY®

BEST COPY AVAILABLE

Puzzle bys James
Rivk
Dexrek

R

.

1g.

two diffeorent ranks

also

or;ocite of yes
transportation on water
Unite? States a'reviation
Tt baris

resevvel officsrs training
corps (atbrevi~tion)
infantry man

canine

c: »3¥te of “ronm

Down

1,
2,
3.
5.
7.

13.
14,
16,

highest rank in army
fourth lovest rank
Just above captain
nova peeple

oprosite of yes

has been cookel
oprosite of off

it neows

opnosite of no



#6 zzlo Ly: lxrista
*3IRDSY fu v Lisa

BEST COPY AVAILABLE

/ /l 1 .‘_",:" ,«/f / ;
. - - _— SRR ISR SUUR /.......- SIS VA
/ /| vl
z /.

a0 e,

AN

N
AN

N

N

| 1
/ d
VARV ARvAl R re
712 15 /T
S -~ L
S
/ / amvd // s
14 : /
15 1€ 17 / /,
/

T T A7

v

e

11

) PSS, .
\\

Acreoss Down
1. A bird with bi_z lovely feathers l, A tird with a tig beak and scoops
2, Initlals for Yational Foctball League up fish
kb, A bird that has long less and is pink 3. 4 bird that rhymes with pinch
7. Smallest bixd in U,S.A, 5. A hawlz vhich lives in nlent
9, A parvot €. A Vird which says "who, who, vhol®
10, A nineral with a chemical subtstance 8. Initlals for lobort Diven
11, A bird wvhich is said to orixn. tablea 9. To cut prass
12, L dog is the bLirds wcrst eneny 11. “hat uzly duckiing turned into
1%, A snell trounishermay bivd 13, The Y-, ’an’ns of a plant
15, 2 bird which can be a ;irl's nane 16, A vaupires Tetend
1%, C;pouite of o 17. dhen you 12y down to slezn a

little bit




#7

1,
5e
8,

9.
10,
12,
13,
14,
17,
19,
21,

“TEXAS Cr.OSSHORD™ gESt com A\!h\\l‘\f-

%0
Puzzle by: John Bione

Ricky llolland

Kevin Voyles
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Across

EX ?g 11 ://///
% |
A AR
A
. . /- /
P A T
/ . ;
N

A roiant

Gulf of

A Spapish nission
roney  (slang)
Past tense of run
ILeadins nroduct
Fhysician

A taby's serrent
Largest city

A small insect (colar red and “lack)
Oproslite of urder

Syneaym of 4l

Farous cattle treed

Dovin

1,
2,
Je
b4,
6.
7

11,
14,
15,
18,
19,
20,

A river ¢n the lMexico-Texas Berder—
State Trece

Capital of Texas

State bird ‘
Synonym of reiroleum cr gasoline
The tattle in vhich Texas won its
freedon

Nicknzne State
Hononym of the letter O
Stroke

Opposite of yes
Pain, wail
8, 9




fi
pottery
P
maxrigold
sunflover
clover
poinsettias
"elp

de

out
Ansexica
cop

Pa

here
tulips
rose
dalsies
gun
aster
Viest
perples

#?

hand

an?

in

sen”
adventure
nicht

is

heay
ken
vine
1live
woek

in:
exertioa
weay
thatch
seen
rhyning
new

on
decerative
£0
Cecisive
cxrand
rin?

e

it

I

Words Used in Crossword Puzzles

#3

nom

re
dumb
TL

are

up
multiply
inch
height
degree
width
radius
cat
octagon
area
triangle
and

low

on
nathenatics
add

by

nut
I%.L.

up
shpere
divider
ne

or

Plus
n.th

inn

b B -
PV TR I

pets
let
net
are
referee
bet
gone
get
tale
warning
ion

no

&g
antl
of

set
sten

i

“hotdoz

£o

tip

S.B.

to

too

ag

handling

basketball

basket

or

boat

up

ark

bore

pose

bat

xrep.

toe

foul

pax

freethrow

hag

n.G,

FR,

charging

cent
“Og

eat

#3

yes
Li=sutenant
cat

and

on

no

baZzed
boat

v.S,

bup
transport
R.0,T.3.
Fajor
axny
Sergeant
dog
General
to

#6
stop
nan
robin
bat
yeacock
pelican
! o? . L ®
finch
aprXLou
root
cattird
stork
flamingo
nighthauk
wren
oul
mow
geold
R.D,
san
racaw

i*7

bit

oh
Louston
TOW
Lonsho.ns
ten

bite

ail

ovexr

ant

no
dectoxr
RicSrande
cotton
gecan
ran
Austin
loot
Mocking bixd
Alano

oil
l'exlico
cantacinto
rat
lonestar

<l
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by pupils in Mrs, Wagy's class

CENTRAL CITY SCHOOL
April, 1973

Prepared as a part of Projec* Follow-Up, a project funded by

Southern I1linois University at Carbondale, directed by
Drs. T.R. Shepherd and N.L. Quisenberry (El. Ed. Dept.)




POEMS

The following poems were witten by pupils at Central
City Elementary School, Centralia, Illinois. They were written
on April 10, 1973, and the days following. They are called

Cinquains; an explanation of a Cinquain follows.

CINQUAIN
1st line one word-name (noun)
2nd line two words-describes noun (adj.)
3rd line three words-tell what noun does (verbs)
4th line four words-tell feelings about noun (adj.)

Sth line one word-noun repeated or synonym




POEMS ABOUT ANIMALS

Rabbits
very nice
They are pretty
" They are very nice

g4

mouse

steals things
eats to much
he likes to eat

hair horrible
by Greg Piercy by Ralph
and and
Richard Johannes Scott
"Dog"
pig
¢$$ dog dirty, fat
o .. G0 an animal root, sleep, eat
PR jumps, runs, walks their good to eat
a nice pet, good sow
puppy by Kathy
by Jennifer Jones and
and Barbara
Angela Wright
horse 1f 1 had a horse I'd ride him fast through thee
big, little air. My hat would fall off. Then take him home to his
run, eats, drinks stall. 1'd feed him and comb him. Then I'd fecd him

good, fast, big, homely and put him to bed. Then say good-night and pat him.

pony
by Shelley Harmening
and
Mike Croich

fish

fish
by Mary Ann
and
Steve
and
Marlow \

T

hog

boar
by Kevin Black

swim, skinny 7 messy, sloppy
eat, fight, bite ) short eat root
they fin you some Y§ﬁ§2§/ ugly porky fatty shorty



bees
they sting
fly, gather honey
they make good honey
wasp

by Teresa Voss

rabbit

many colors

nibble, run, drink
they are very funny

bunny
by Darrel M.
and
Teresa V.

ANTMAL POEMS

pig
dirty, fat,
eat, play, sleep
make us sick, ugly
sow
by Jennifer Jones
and
Angela Wright

mice
very little
squeak, eat, sleep

small, furry and creepy

mouse
by Darrel M,
and
Teresa V.
Crow

mostly black
eat corn, fly
is a bad bird
bird
by Teresa Voss

skunks
black white
sends out odor
keep away from skunks
squirrle
by Darrel M.
and
Tereaa V.

turtles
slow moving
walk slowly, eat
there o.k. for pets
reptile

by Teresa Voss

pig
fat pi

fat, sleepy pigs

£s

5

dirty, rotten, nice pigs

sow
by Teresa V,
and
Darrel M.
lambs
fat, wooly

baa, sleep, run

nice pets, verry fluffy

sheep
by Teresa V.
and
Darrel M,
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ANIMAL POEMS

HOG
fat, big
worller, fight, sleep
They are funny
fun to ride good to eat uguly lazy
gelt
by Kenny Phillip

horses deer pigeons
good horses lovely, beautiful very nice
drink, sleep, eat jumps, runs, eats I love them
they are nice pets 1 like the deers, They are good pets
ponies doe fantails
by Teresa by Mark McCormick by Greg Piercy
and and
Darrel Richard Johannes

"CAT"

cat
hairy, soft
plays, rums, scratches
It's cute, pretty, nice
kitten
by Jennifer Jones
and
Angel Wright

dogs horse hog
nice dogs smnart, dumb hungry, stinky
eat, drink, sleep eat, jump, kick slop, fight, snore
happy, mad, funny dogs T think they're dumb T think they're ugly
puppies pony sow
by Teresa V. by Mark Rudolph bv Ralph
and and and )

Darrel M. Mark McCormick Scott




ANIMAL POEMS
pig
fat big
A eat, run, fight
e \ 4 their good to eat
\ hog
by Mary Ann, Steve,
and
Marlow

alligators

mean alligators

vishous, slimy mean

creepy, dangerous, man killers

crocidles
by Tereaa
and
Darrel
hog,
fat, muddy,
eats, drinks, get fat,
they're good to eat, and fat,
pig, hog, sal, bor, litter
by Mark Rudolph
and
Mark McCormick
ants
red, black

crawl, scurry, climb
small, yucky, no good

insect
by Teresa V.
and
Darrel M.

Snake
dangerous-nondangerous
eats earthworms, insects
keep away from them
reptile

by Teresa Voss

37

hamsters
2»gihall animals
small, cute, furry
eats grain, fruit vegetable:
rat
by Teresa
and
Darrel

li.ard
slick, slimy
harmless, clean, wiggle
lizards g:e easily kept
alligator
by Teresa V.
and
Darrel M,
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ANIMAL POEMS
BY Darrel M, and Teresa V.

ducks
many colors
waddle, paddle, quack

nice, sometimes they're mean
duckling

dragon flies
mostly harmless
land on water

1 don't like them
fly

Monkeys
like people
climb swing chatter

good pet untidy wild
ape

I
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squirrels

long tail

climb, chatter, eat
small, furry, nice pets
sciuridae

kinka jous

bear like

hang by tail

makes a cute teddy-bear
bear

89
ANIMAL POEMS

BY Teresa Voss

chipmunks

small furry

hibrnate through winter
they are fun playmated

squirrel

frog

wary, slimy

swim through water

yuveey, squishy and squashey

toad
cats
small playful
climb, purr softly
they are good friends
kitten

goldfish

small <lick
swim, get caught

they are good pets
fish




parrot

colored bird

fly through air

I think nice pets

bird
by Darrel M.
and
Teresa V.
pig

sloppy messy
eats, food, grass
stupid, messy, sloppy, fat
hog
by Shelley Harmening
and
Mike Crouch

hens

mosttiy white

they lay eggs

nice, mean, pretty good
chicken

by Teresa Voss

ANIMAL POEMS

cat

pretty fuzzy
chase rats run
they like to meow
kitten

by Kathy
and
Barbara
skunk

stinkies, beautiful
run, eat, drink
They stinky to much
stinky

by Mark McCormick

hog
fat pig
play in mud
I like the pigs
bore
by Greg Piercy
and
Richard Johannes

dogs

skinny, fat
eats, bites, runs
they are very big
puppy
by Mary Ann, Steve
and
Marlow

raccoons
very mistuif
get into trouble
don't like very well
coon

by Teresa Voss

qgoé



POEMS
BY .Jennifer Jones

"Dime" "Penny" "Nickle"
Dime penny nickle
silver, coin copper, hard gilver, hard
you spend it you spend it it is wmoney
T think it's gnod It's good to have 1 really like I:
nickle Nickle dime
"pPencil"
pencil
any color

write with it
I like to use

pen
"Drugs"
Drugs
nasty, ucky
It's no good s story about Drugs"
1 don't take them Don't take drugs they will hurt you. Some people
pills do and can't stop. So don't you even start, they might

hurt you.




POEMS ABOUT PEOPLE

"A Doctor"

Doctor
A man
helps you, fixes
he's nice, gives candy
nurse

by Jennifer Jones

and
Angel Wright

"Teacher"

teacher
he teaches
he teaches people
he's a good teacher
teacher
by Ralph
and
Scott

72

"Person"
Person
nice, helpful
teachs, reading, lovas
nice pretty helpful--cute
Lady

by Rosie Van Cleve




POEMS

"Flowers"

Flowers come in many colors,
red, ye.low, pink and blue.
1 think flowers are so pretty,
how about you?

by Rosie Van Cleve

school
boring rotten
making you sick
I think they stink
jail

by Mark Rudolph

and
Mark McCormick
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Fish

Gold fins, round eyes
Swims, eats, plays

We found him.

Gold¥ish
by Julie
Bird
Sleeps, nests
Eats, feed babies
He always flies
Redbird
by Dornra
Peccock
Different feathers
Goes away, falling fTeathers
He looks gond
Fird
by Robert
Frogs

Gresen, slimy.
Hop, croak, eat.

| don't like them.

Frog |
by Gertie

g5



Bootle himmer

Dog
small, heavy
licks whines eat
| Iove it a lot
SKipoy

by Amy

Eig npointed nose

Eats, nibbles,

licks

He has a long obeak

Chiselbeak.
by Alan

Fig nig.
Flat nose tose.
| think he's dome
dome vig.
by Jim

Eig hogs
Very very mudy
Rolls in mud lots.
hogs.
by Diane Brown

9¢



Dresser-Drawer
Frown, wicde
wheals around, oovnens
| don't Teel glad
Clean
by Phyllis McCroy

Elephant
Eig, Gray
Vialks, Eats, Freathes
It is a rice arimal
Elephant

by Greg

77

Kitten
cute, cuddly
play, drinks, catnaps
| love little kittens
baby cats

by James Q.

Kangaroo
Grey, big
Hop, fights, hits
| feel glad
long
by Curtis



Honey
Small, Yellow
Eats, Jumns, Plays
Heooy, Swell, Loveble,
Honey

by Gretchen

Dog
Fuzzy, pretty
Parks, cries, walks
| Inrve ths dog
Pet
hy Phyllis McCroy

Gond

Cow
Horns, tail
Walks, eats, moo
They make me happy
Cow

by Marie

Dog
Pretty, cute
Eats, run, bark
| feel glad
Tim

by Katrina



By pupils ic Ms. Ing's Class
LINCOLN GRADE SCHOOL

May, 1973

Prepared as a part of Project Follow-up, & project funded by
Southern Illinois University at Carbondale, directed by
Drs. T.R. Shepherd and N.L. Quisenberry (EL.ED. Department)
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Dead End Kids
Steals stufl
they swipe wallets
they are pretty bad
trouble

by Ed MC

‘e,

John Taul Getty
short, rich
spends some money
he's fun to xob
rich

by Billy Baker

Prezident : b
A Leaderx
Makes Natlonal Laws
. They never keeps promlses
Dictator
by Chris Mincheffl

/ Slumloxds

. Their Toor
®) E$ P Keeps slumc ressy
L/ > I think he's dirty

e, lunloxds
- by Tim Ponsettl

| =

Spidexr-man
Bricht Colors
He Fights Crime
I Think lie's Cool
Pexrson
by Allen McKeoun

Pig .
Short Gigantic
Eats Table Slops
I Think He's Dirty
Hog
by Tom Swigonskil
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. o

Sweet, Friendly ' N
Turns people on N A\ -\
I think it's O.K. . N
Friendship ./ N~/
by Mary Evlen Beasley \T::>//
Boyfriend

Vexry iice
Likes to kiluc
I think he's tulf
Lovey
by Patty Slayton

Clock
Hends, Nunmbers
Tells the bine
I think it's useful
Clock

by Lisa Carlile

Sandman
Green y=1low
Has a Cun
I think he's tulf
Person
by David Bolen

Oipnie
Human Zeing
Takes Sone dope
Fecds lore Scents
freak

by Jeff Taylor

dilt
; Tall, Thin
y ¥ He Dunks Baskets
& I love ills Helght
GIANT
5 e by Patrick licDonald




/0%

Students School
uswally dumd A Frison
! Asking Questions a lot ‘ It Terches Children
Like Them I Don*t Like It
. Dumb Dumd's Collesc
by Robbile Lowery Ly Pam lHigcerson

Cutpurse
All sices
Picks all Pockets
I think He's neat
Pickpocketer
by Todd Garnexr

p Bologna Alicotor
It's terrible ILong animal
1t tactes awful Fats a Lot
T think it smells I think he's Yuk
Cow Crocodile
by Scott Smith by Gary Hathecoat
Tuctles

Hazd Shells
Walks Very Slow
I Really Like thenm
Slow Pokes
by Cindy HKebbeler

/
Porpolse Vine
Small iJhale 7 - a plant
Swins A Lot hangs >ff tree
I Think He's Funny fun to swing on rop
Dolphin

roye

by Janet Swope by Valerie Bauer
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Cat
glowing eyes
sleeps in window
I think she's feroclous
pussicat
by Linda McCreery

Camel
Desert Animal
Doesn't Drink luch
lle is Real Cool
Llama

by Alan Newman

Bald Eagles
Black
lle flys a 1ot
Y Think he's cool
Bird
by Greg Tindall

Bagle
a bird
Eats a lot
I think they're neat
bixd
by Robble Lou Montgomery

Micky loune

T.V, Chaacier
He Eats Clicece

I think h2'c neat
Rat

by Ray lilaor
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Dog
Big boy
Jumps. up *n* down
He's a nice dog
Bolo.

by Charles

kangaroo
Long legs
Hop, Jumps, Play
I thick they’re mean
Pouchy
by Curtis

Charlie
tall boy
He runs fast
I do like hin
Friend
by Willis

Football
Junping, diving
Makes us tired
Fun, dangerous and oxciting
Kickball,.
by Willie and Curtis

Judo
chopping, throwing
it kills people
I think it's dangerous
Karate
by Willie and Curtis

Dogs

Long tail

Barks, bites, jumps
Happy, glad, excited, mad
Spot

by Curtis and Willie

105"

Butterflys

powdery, yellow
change, fly, zlg-2ag
they can fly fast
beautiful

Winter

gnow, Santa Claus
snows, freezes, ices
It is very cold
white

Birds

red, brown

fly, ralk, jump

I reaily like them
robin



