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CjLI.FCES I. fr INILRNArIONAL S1UDENIS AND INTRNAFIONAL

Ilipt.Nr \MISERS

Aws:.ican ha fl.-scome int-r-

np.ti,)nal education in recent ..ars (Lpstein, !9t- . For no segment of

American nigher education i. this more true than for the community coll,'ge.

Cross-cultural contacts between people. exttnd fAr back into the history of

intolt.ed in international education .tuite in their

history, Ameris.si!) in';zituti:,ns of higl-xr learning have made significant

Intributions ,:he f (1955 I , ::tr (196:1, and Schulkcn

il:)hSi have described these involvments and contributions in great detail.

1.:rowth it the intern.:tional student population in the United

-, been ri....mendou... ani Holland (l9oS, 19-1,

-1.)(11, and mair -)thers, hate this growth. lowles

1 1 1 tt !-1.1t Amyrican commitment to international education

th- s\',ttrl in the world. s;ehulken

ti Amyr.can phil:.)wi!h.. well by stating, "Americans

!).1,1 in mind t!lAt went beyond that of edu,.ation

It woi:i .altogether proper that the newest partner in

In c hirti...ipate in

1 '

OF THEu (..ONUMI1NITI.

ji rind

In of the literature. Om., wit torn



contends that the community college has not been accepted as a full part-

ner on the international education scene: the other stresses the tremendous

potential the eommunity eollere relative to international education.

Breuder (19-2a) pointed :eit that, until recently, th ,. community

colleges have played a minor role in international education. In

an article by Mattewson (1)o8), the disparity between community college

international stuJent enrollment and community college involvement was

pointed out. Epstein (1907:18) listed the absence of housing facilities,

the lack of firancial assitance, and the prestige of the four-year colleges

as reasons why the two-year college has not fared well in direct comparisons

with four-year colleges in the area of international education. He con-

cluded by stating"... it is clear that the full potential of the junior

college to play a constructive role in student exchange... is fa,- from

being realized."

From ,mother point of view, many authorities spoke of the late six-

tie:i and early seventies as a time of tremendous growth and expansion for

the community college and international education. Connolly (1967) char-

aeterieed the coeuhunity college as having all of the advantages of a four-

year institution for the international student and lacking many of the

disadenntai;es. Elliott 096:0 listed the following advantages of the

community college for the International student: (l) specialized two-

year training programs, (..: ease of admission, (31 lower fees, and (4)

favorabie geo..raphic location. Davis (1971) and Kerr (1973) echoed many

of the same advantages.

Matthewson (l 9(,S) reported the results of a National Association for

i-oreign .=;t;JJeet AffAir. survey w!-,ieh indieatL.1 o- percent of the 410

naarticipaat; :u junior colleges enrolled international students. Grafton
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(1970), referring to the same study, indicated that approximately 8 per-

cent of all undergraduate international students were enrolled in community

colleges. Ninety percent were full-time students; 80 percent were enrolled

in transfer programs.

Miller (1971) found that approximately 10 percent of the international

students in America attended a two-year institution. Although he found

that about one-third of the two-year colleges having international students

made no special provisions for them, he also found that b0 percent of the

institutions were interested in getting information about improving or

initiating programs for international students.

Holland(.1973:10) reported that a total of lb,b9S, or about 12 percent

of the international students included in the Institute of International

Education's 1971-72 census, were enrolled in two-year institutions. He

further stated: "There are some striking differences between foreign

students in two-year colleges and the foreign student population as a

whole." He reported tho.t, for the ..-cond :ear in a row, a community col-

lege reported the largest international student enrollment among all American

institutions of higher education responding to the survey. Miami-Dade

Junior College reported 5,8-'1 international student s, or about IS percent

of the school's total enrollment.

Davis (1971:29-30 asked a basic question: "Why have foreign students in

community' colleges?" He answered by stating:

I hve hcen able to identify at least five answers: (1). . . be-

cause community colleges exist to educate people and foreign students

are people who wish to be educated. (2) . . . in order to help educate

our own American students. (31 . . . The faculty member who teaches for-

eign students learns something beyond what he would learn if he were

teaching an Ameriean student, and this add :t value to the institution

and the eitrpri.,-.:.. (3) . . . the impact they may be able to make on the

community . . . ;S) . . . enhance the image of the United States in the

world and in the particular countries and homes from which foreign

students come.
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Higbee (19h1. atc,,wered !he same guest ion by pointing out the variety of

contact and breadth of knowledge international students proviVmeriean

students.

That the :ommunity college is likely to play an Increasingly important

role in international educ.ati._1 programs in the futre is shown in the

following statement by 'latthewson (196S:198):

I believe that two -year colleges are on the threshold, during
tho 3,!xt de:aue, of a potential expiesion from ...oreign student
sources that will -.)ne .)f the most dramatic and significant chal-
lenges to higher education, nationally and internationally, since the
establishment in the United states of land-grant college., over one
hundred Year?, ago and the G.I. student wa...e immediately following
World War 11.

In a similar ye:n. Elliott ir-! spoke of the certainty of significant

rol:s for the two-year .:,-.)11ge in :nternational education.

TEXAS' RELEVANCE

A review of the literature indicated that no in-depth studies have

been conduc-ed ot: the problems perceived by intirnational students enrolled

in Texas ,:emmonitv colleges. Furthermore. no studies were found

pertaining t- !Titernational student advisers' perceptions of international

tudentst ;)rohicm-z. A -ztliae seem oth timely and appropriate.

Xmong !hc r;-*NI ranked scv nth in numbers of interna-

tional '0...udents ;n the 1971-72 acadeie year. A total of 6,646

were reported. rhic amountod to percent of the entire international

student population in thy United States !Holland, 19-3:5). Among Texas'

two-year institutions, public and private, a total of 849 international

students wer, t,ety-five institutons (Holland, 1973:6:,-W.

all icy to applaud the hcr1efit7 and Jiampion the future
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of international students in merican higher education, it is possible

that res:onsibilities to those same inteinationai students may have been

overlooked hy neglectine to identify and deal with the problems unique

to them. Therefore would scow he a proper goal of education to

identify the student personnel related problems of international students

enrolled in comTunity colleges in order to facilitate meeting the needs

of all the people in the peoples' college.

QUESTIONS TO BE ANSWERED

This study was designed to answer the following questions:

1. what are the problems perceived by international students and

international student advisers in participating Texas public community

colleges as measured by the International Student Problem Inventory

1SPI)? .WditIonally, how do the perceptions compare?

2. Are the problems measured by the ISPI and perceived by interna-

tinal students enrolled in community colleges located in an urban en-

vironment signifi-:aptly different from the problems perceived by inter-

national student - enrul : ed in community colleges loc.ted in a rural

environment?

\r. .le :roblms measured by the ISP1 and per:eived by international

stu.ients .nrol:-:1 in :',,mmunity colleges having twenty-five or fewer

inteiational .;udent:: significantly different from the problems per -

el by inrnational students enrolled in community colleges having

more than twnt. -five international students enrolled?

1. Is there a .;izhificant differeme in the problems perceived by

certain iui)group 4- international student; enrolled in participating
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community colleges as measured by the ISPI? The subgroups included the

following:

a. Sex: male -- female

b. Time on CAmpus: less than twelve months--twelve months

or longer

c. Language Preference: English first preference--English not_

first preference

d. Marital Status: Married--not married

e. Area of interest: occupational (terminal) program- -

transfer program.

DEFINITION OF TERMS USED

The following definitions are pertinent to the purpose of this study:

Community College: A two-year post-secondary educational institution.

For purposes of this study, Junior College, Community-Junior College, and

Comprehensive Communi,ry College were considered synonymous and were used

interchangeably (Breuder, 1972a:1()).

Forciv. Student Adviser (FSA) : That person on the campus of partici-

pating Texd!4 public community colleges who has been specifically designated

by the president of the community college (or his designated representative)

to work professional) .: ith the international students in order to advise

international students of institutional rules and regulations, government

regulations and procedures, financial needs and responsibilities, employ-

ment, academic and social standards and customs, and institutional and

local resources and opportunities. In this study the term International

Student Adviser :ISA) was considered synonymous and was used interchangeably.

International Student: A student who comes to the United States for



educational purposes, but is not an immigrant, a resident of the United

States, or a citizen of the United States. In this study the term Foreign

Student was considered synonymous and was used interchangeably (Breuder,

1972a:16).

International Student Problem Inventory (ISPI): The instrument, as

developed by Porter (1962) and modified by Breuder (197-2a) and the present

author, used in this study to identify problems of international students

and subgroups of international students at participating Texas public

community colleges. The ISPI was also used to identify foreign student

advisers' perceptions of problems of foreign students in participating

Texas public community colleges.

2as 'ith.licCon...__yzParticiatingTe)imunitCollee: A Texas public community

college which agreed to take part in this study and carried out its agree-.

ment by responding to the ISPI.

Problems: Any troubles, fears, concerns, worries, or frustrations

which have been experienced by international students while errolled In a

community college in the United Sta64s; those affects identified by the

:SPI (Breuder, 1972a:16).

Rural Environment: A city or town located outside one of the twenty-

four Standard Metropolitan Statistical Areas of Texas.

Significant: Observations made by the investigator when a 10 percent

difference exists between two compared groups. Not to be interpreted as

being statistically significant (Breuder, 1972a:16).

Standard Metropolitan Statistical Area (SMSA): A county with one or

more cities of at least 50,000 population, plus any adjacent counties that

are metropolitan in character and ,,:onomically integrated with the central

county (Texas Almanac and State Industrial Guide: 1972-73, 1971:183).
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Subgroups: International students divided into categories for com-

parative purposes (Breuder, 1972a:16).

Urban Environment: A city or town located with.,i one of the twenty-

four Standard Metropolitan Statistical Areas of Texas.

RESEARCH DESIGN AND PROCEDURES

The sample utilized in this study was composed of international stu-

dents attending Texas public community colleges during the fall semester

of 1973 who agreed to participate. Additionally, international student

advisers at Texas public community colleges during the same semester who

agreed to participate were included in the study.

A modification of the Michigan International Student Problem Inventory

(MISPI) was used to identify perceived problems of international students

in this study. Perceptions of international student advisers were also

gathered through the use of the same instrument. The original MISPI was

developed by Porter (1962) and later modified by Breuder (1972a). Permission

was received by the present researcher from both Porter and Breuder to

use the MISPI along with any modifications considered necessary. The

basic MISPI was selected for use in this research because of its appro-

priateness. The MISPI was found to he a most comprehensive instrument

foal- assisting in the identification of international students' student

personnel related problems, and was therefore selected for use in this

research. The MISPI is designed to present statements relative to problems

encountered in eleven recognized areas of student personnel services.

Each of the eleven areas contains twelve statements for a total of 132

statements.



9

In early September, 1973, an initial letter of contact was sent to

the president of each of the fifty Texas public community colleges. The

research project was briefly explained and each president was asked to commit

his institution to participate by naming, on an enclosed self-addressed

postal card, the international student adviser and by giving the approximate

number of international students enrolled at that institution for the fall

semester of 1973. Provision was also made on the postal card for the pres-

ident to indicate that the institution did not wish to participate in the

study.

In each case when a reply was received indicating willingness to

participate, a packet of materials was mailed with a stamped return envelope

included. The packet contained the following materials: a cover letter

to the addressee explaining the purposes of the study and the procedure to

be followed; enough copies of the ISPI for each international student in

that institution to have one; a letter to the international student adviser

in a separate envelope asking him to complete an ISPI from the point of

view of an international student on his campus at that particular point

in time; and a specially marked copy of the ISPI for the international

student adviser. Upon receipt of the materials from the various community

colleges by the researcher, a personal letter was sent to the international

student adviser thanking him for his participation and the participation

of the students on his campus and informing him of a proposed timetable

concerning the reporting of the final results of the study. Follow-up

correspondence was sent where required to those colleges delinquent in

returning the materials.

Of the fifty original contacts, 100 percent replied. Four community

colleges indicated that they did not then, nor did they expect to in the

future, enroll international students. Of the remaining forty-six
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institutions, thirty-six agreed to participate. Of this sample, thirty

(83 percent) returned a total of 250 ISPI's. Six institutions which had

originally agreed to participate failed to return materials despite follow-

up activities. Of the thirty, three returned ISPI's completed by inter-

national student advisers only. In each case, it was verified by the

researcher that the institution was temporarily without international students.

In none of the three instutions was it determined that the institution

intended to exclude international students from its student body. Thus,

220 international students, representing twenty-seven campuses, and 30

international student advisers, representing thirty campuses, were included

in this study.

Responses to the ISPI were coded and the data were processed by the

East Texas State University computer center. Percentages were utilized

to identify and compare problems perceived by Texas public community college

international students and international student advisers. These data were

utilized to answer the research questions.

FINDINGS

The information in this section deals with the findings of the study

as they relate to the previously mentioned research questions.

International Student Advisers
and International Students

The data which dealt with the first research question indicated that

there were eight subscales which contained differences of perceptions

between international student advisers and international students great

enough to be considered significant. These were (from greatest to least)

academic advising and records, admissions and selection, social-personal,
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student activities, English language, financial aid, orientation services,

and placement services. In each of the eight cases, it was found that the

international student advisers perceived problems to a greater degree than

did the international students (Table 1).

It is interesting to note that the four subscales reflecting the

greatest problem perceptions by both students and advisers were identical

(Table 2). They were (from greatest to least) English language, financial

aid, admissions and selection, and academic advising and records. The four

subscales reflecting the least problem perceptions for advisers were (from

greatest to least) living-dining, orientation services, religious services,

and health services. For students the four least were (from greatest to

least) orientation services, student activities, health services, and

religious services.

Urban and Rural Students

The second question of the study dealt with differences of perceptions

of problems between international students enrolled in urban and rural

community colleges. The data revealed no significant differences in any

of the eleven subscales between these two groups.

The three subscales reflecting the greatest problem perceptions by both

groups of students were identical. They were (from greatest to least)

English language, financial aid, and admissions and selection. The three

subscales reflecting the least problem perceptions for international stu-

dents enrolled in urban community colleges were (from greatest to least)

orientation services, health services, and religious services. For students

enrolled in rural community colleges, the thre,... least were (from greatest

to least) orientation services, living-dining, and religious services.
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Table 1

OVERALL COMPARISON

INTERNATIONAL STUDENT ADVISERS AND INTERNATIONAL STUDENTS

Subscales 6

**

61.6

42.9

36.4

61.1

42.2

54.4

37.1

47.5
38.1

32.S
30.9

34.5
25.7

75.4

62.7

52.2
36.1

63.4

51.8

52.2
42.0

0 10 20 30 40 50 60 70 80 90
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*Orientation
Services

*Academic Advising
Records

*Social-Personal

Living-Dining

Health Services

Religious Services

*English Language

*
Student Activities

Financial Aid

*
Placement Services

*
A 10 percent difference in perception is significant.

**
In each case, figures for advisers appear first.
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Community Colleges Enrolling Twenty-five or Fewer
International Students and Community Colleges

.Enrolling More Than Twenty-five International
Students

The third research question dealt with students attending community

colleges enrolling twenty-five or fewer international students and students

attending community colleges enrolling more than twenty-five international

students. The data revealed one subscale which was significantly differ-

ent between the two groups of students. International students attending

community colleges enrolling twenty-five or fewer international students

perceived significantly greater problems in the subscale English language

than did international students attending community colleges enrolling

more than twenty-five international students.

The three subscales reflecting the greatest problem perceptions by

students attending community colleges enrolling twenty-five or fewer inter-

national students were (from greatest to least) English language, financial

aid, and admissions and selection. For students attending community colleges

enrolling more than twenty-five international students, the three sub-

scales reflecting the greatest probleA perceptions were (from greatest to

least) English language, financial aid, and placement services.

The three subscales reflecting the least problem perceptions for students

attending community colleges enrolling twenty-five or fewer international

students were (from greatest to least) orientation services, health services,

and religious services. For students attending community colleges enrolling

more than twenty-five international students, the three least problem per-

ceptions were (from greatest to least) student activities, health services,

and religious services.
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Subgroups

The last research question dealt with the problems perceived by certain

subgroups of international students. The subgroups were based upon sex,

time on campus, language preference, marital status, and area of interest.

Sex. Within the subgroup "sex," four subscales were found to be

significantly different. They were (from greatest to least) academic

advising and records, health services, English language, and social-personal.

In all four subscales, female international students perceived greiter

problems than did male international students.

Time on campus. Within the subgroup "time on campus," none of the

eleven subscales was found to be significantly different between the two

groups of students. However, in seven subscales, students who had been

on campus twelve months or more perceived greater problems than did those

students who had been on campus less than twelve months.

Language. Within the subgroup "language preference," two subscales

were found to be significantly different. They were (from greatest to

least) English language and religious services. In both cases, students

listing a language other than English as first preference perceived

greater problems than did students whose language of first preference was

English.

Marital status. Within the subgroup "marital status," none of the

eleven subscales was found to be significantly different between the two

groups of students. However, in nine subscales, students who were not

married perceived greater problems than did those students who were married.

Area of interest. Within the subgroup "area of interest," none of the

eleven subscales was found to be significantly different between the two

groups of students. However, in nine of the eleven subscales, students
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enrolled in occupational (terminal) programs perceived greater problems

than did those students enrolled in transfer programs. Transfer oriented

students perceived greater problems only in the financial aid and health

services subscales.

RECOMMENDATIONS

This study has demonstrated that international student advisers and

international students in participating Texas public community colleges

do perceive problems in student personnel related areas as measured by the

international Student Problem Inventory. Many of the perceived problems

relate to the areas of English language, financial aid, admissions and

selection, and academic advising and records. The following recommenda-

tions are therefore offered with the hope that they will serve as a begin-

ning rather than an ending:

1. Action should be taken to insure that all international students

admitted to the community college possess definite English language

abilities. It is recommended that the Test of English as a Foreign Language

(TOEFL), .r othcr equivalent test of English competency, be required for

admission. Additionally, special academic sections of English should be

available each semester for those speaking English as a second language.

Professional personal counseling should be utilized along with student

self-evaluation, teacher evaluation, and past grade point averages in order

to determine the need for these courses on an individual basis.

2. Every possible avenue of financial assistance should be explored

in order to help reduce financial hardships existing among international

students. This could include a realistic assessment of the amount of money

needed by the typical international student during the course of a semester
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as well as developing short term loan funds for emergence use, scholarship

funds, and community based financial assistance.

3. Community colleges should provide the training necessary for a

specific staff member or members to acquire proficiency in the evaluation

of transcripts and educational records of international students or estab-

lish professional relationships with organizations which are equipped to

make such evaluations in order to alleviate as many problems as possible

related to the admission and selection process. Additionally, it is rec-

ommended that the community college make its admission policies known to

the prospective international student in very clear concise terms beginning

with the initial correspondence or contact.

4. Intake counseling and orientation experiences should be provided

relative to the academic advising and records functions which have been

specifically designed for the international students. A definite on-going

program of academic advising is an essential element in the process.

5. Since this is the first known study designed to gather student

personnel related problem perceptions from both international student

advisers and international students, it is recommended that it be repli-

cated in other states among public community colleges.

6. Since very little demographic data were gathered in the course

of this study relative to the role and function of the international student

adviser in Texas public community colleges, it is recommended that a study

'be undertaken to identify the existing and ideal background, role, and

function of a model international student office in a public community

college.

Although it is impossible to list all the desirable recommendations

evolving from a study such as this, it is felt that the preceding are

typical of the kinds of concerns that are germane to the community college
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and its involvement with international education. Without question the

community college has a great deal to offer the international student;

likewise the international student has a great deal to offer the com-

munity college.
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APPENDIX A. PARTICIPATING TEXAS PUBLIC COMMUNITY COLLEGES

College

Cisco Junior College

College of the Mainland

Eastfield College

El Centro College

Galveston Community College

Henderson County College

Hill Junior College

Houston Community College

Howard County Junior College

Laredo Junior College

Lee College

McLennan Community College

Midland College

Mountainview College

Navarro Junior College

Odessa College

Panola College

Paris Junior College

Ranger Junior College

San Antonio College

South Plains College

Southwest Texas Junior College

Tarrant County Junior College
South Campus

Temple Junior College

25

Location

Cisco, Texas

Texas City, Texas

Mesquite, Texas

Dallas, Texas

Galveston, Texas

Athens, Texas

Hillsboro, Texas

Houston, Texas

Big Spring, Texas

Laredo, Texas

Baytown, Texas

Waco, Texas

Midland, Texas

Dallas, Texas

Corsicana, Texas

Odessa, Texas

Carthage, Texas

Paris, Texas

Ranger, Texas

San Antonio, Texas

Levelland, Texas

Uvalde, Texas

Fort Worth, Texas

Temple, Texas
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APPENDIX A.CONTINUED

College Location

Tyler Junior College Tyler, Texas

Vernon Regional Junior College Vernon, Texas

Victoria College Victoria, Texas

Weatherford College Weatherford, Texas

Western Texas.College Synder, Texas

Wharton County Junior College Wharton, Texas



APPENDIX B. INTERNATIONAL STUDENT ADVISER DEMOGRAPHIC DATA

Classification % 0 10 20 30 40 50 60 70 80 90 100

Urban 53.3

Rural 46.7

>25 30.0

S 25 70.0

Male 60.0

Female 40.0

Complete picture?
Yes 46.7
No 6.7
N/R 6.7
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APPENDIX C. INTERNATIONAL STUDENT DEMOGRAPHIC DATA

Classification

Age
16-20 20.5
21-25 71.4
26-30 4.1
31-35 0.5
36-40 0.0
41+ 0.0
N/R 3.2

Freshman 69.6
Sophomore 29.1

N/R 1.4

Major
Nat'l. Sci. 11.4
Social Sci. 4.1
Humanities 3.2
Business 22.3
Engineering 37.7
Other 20.9
N/R 0.5

Urban 44.1
Rural 55.9

>25
25

62.3

37.7

Male 85.5
Female 14.6

< 12 mo.
> 12 mo.

69.6
29.6

0 10 20 30 40 50 60 70 80 90 100

aaM

11111.

MM.

aNO
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APPENDIX C.--CONTINUED

Classification

E F P
ENFP

29

5 0 10 20 30 40 50 60 70 80 90 1000

2.7
97.3

Married 12.3

Not Married 87.3

N/R 0.5

Occupational 13.2

Transfer 81.8

N/R 5.0

Complete Picture?
Yes 67.7
No 21.8

N/R 10.5



APPENDIX D. URBAN AND RURAL INTERNATIONAL STUDENTS

Subscales

**

0 10 20 30 40 50 60 70 80 90 100

Admissions and 43.6
Selection 42.3

Orientation 33.8
Services 35.5

Academic Advising 43.0

& Records 41.6

Social-Personal 34.2
39.3

Living-Dining 36.1

39.4

Health Services 26.2
34.4

Religious Services 24.2
26.5

English Language 61.2
63.7

Student Activities 34.7
37.2

Financial Aid 52.5
51.2

Placement Services 41.9
41.9

*A 10 percent difference in perception is significant.

*In each case, figures for urban international students appear first.
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APPENDIX E. TWENTY-FIVE OR
INTERNATIONAL

Subscales %

FEWER AND MORE THAN TWENTY-FIVE
STUDENTS

0 10 20 30 40 50 60 70 80 90 100

Admissions &
Selection

Orientation
Services

Academic Advising
& Records

Social-Personal

Living-Dining

Health Services

Religious Services

English Language

Student Activities

Financial Aid

Placement Services

**
46.0
41.4

36.1
40.1

44.0
41.0

40.6
34.9

39.9
36.0

33.9
29.0

28.8

23.5

70.6
57.8

41.3
32.9

54.2

50.4

44.3
50.4

A 10 percent difference in perception is significant.

*In each case, figures for community colleges enrolling twenty-five

or fewer international students appear first.
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APPENDIX F. MALE

Subscales

AND FEMALE INTERNATIONAL STUDENTS

0 10 20 30 40 50 60 70 80 90

Admissions & * *41.9

48.8Selection

Orientation 33.6
Services 41.4

Academic Advising 40.3

G Records 53.4

*
Social-Personal 34.8

44.9

Living-Dining 37.1
42.2

*
Health Services 29.2

40.6

Religious Services 24.7
30.5

English Language 61.1
71.6

Student Activities 34.7

44.3

Financial Aid 51.6
55.7

Placement Services 41.0
48.2

*
A 10 percent

**
In each case
appear first

difference in perception i

, figures for male Internet
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APPENDIX G. LESS

Subscale3

THAN

**

TWELVE MONTHS AND TWELVE MONTHS OR MORE

0 0 10 20 30 40 50 60 70 80 90

Admissions & 43.9

40.8Selection

Orientation 34.6

Services 34.9

Academic Advising 40.8

& Records 45.7

Social-Personal 36.9
37.7

Living-Dining 38.7

36.0

Health Services 30.2

32.6

Religious Services 25.3

25.7

English Language 64.4

59.0

Student Activities 36.6
34.8

Financial Aid 51.3

52.2

Placement Services 10.6

45.8

*
A 10 percent difference in perception is significant.

**
In each case, figures for international students on campus
less than twelve months appear first.
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APPENDIX H. ENGLISH

Subscales

Admissions &
Selection

Orientation
Services

Academic Advising
& Records

Social-Personal

Living-Dining

Health Services

*Religious Services

English Language

Student Activities

Financial Aid

Placement Services

FIRST

%

PREFERENCE AND ENGLISH NOT FIRST PREFERENCE

0 10 20 30 40 50 60 70 80 90

**41.6
42.9

30.6
34.8

33.3

42.4

41.7

36.9

36.1

37.9

25.0

31.0

15.3

25.7

32.0
63.5

30.6
36.2

54.2
51.8

48.6

41.9

A 10 percent difference in perception is significant.

* *In each case, figures for international students listing
English as their first language preference appear first.
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APPENDIX I. MARRIED AND NUT MARRIED INTERNATIONAL STUDENTS

Subscales o 10 20 30 40 50 60 70 80 90 100

**
Admissions 40.4

Selection 42.2

Orientation 31.8

Services 35.1

Academic Advising 38.9

& Records 42.8

Social-Personal 33.7

37.5

Living-Dining 38.6
37.8

Health Services 25.0
31.6

Religious Services 21.2

25.9

English Language 59.9
63.2

Student Activities 32.4

36.6

Financial Aid 52.2 =
51.7

Placement Services 39.2
42.5

*
A 10 percent difference in perception is significant.

**
In each case, figures for married international students
appear first.
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APPENDIX J. OCCUPATIONAL AND TRANSFER

Subscales 0 10 20 30 40 50 60 70 80 90 100

**
Admissions & 45.4

Selection 42.5

Orientation
Services

39.3
34.6

Academic Advising 45.7

& Records 41.7

Social-Personal 37.4

37.1

Living-Dining 39.3

37.7

Health Services 26.1

31.3

Religious Services 27.6
25.8

English Language 66.7

62.3

Student Activities 41.4
35.1

Financial Aid

Placement Services

42.6
51.6

45.8
31.2

A 10 percent difference in perception is significant.

* *In each case, figures for occupational students appear first.
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