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The Roman philosopher, Scneca, is supposed to have obscrved that
"unless you know what port you arc sailing to, the direction of\the
wind makcs'iittle difference.”" This observation, it would scem, has
‘considcrablc‘relcvance for cducators who are conscientiously attcﬁpting
to transform the ;onécpt of Carcer Education into a viable cducational
process. Unless the goals of Career Education are clcar--understood
and acceptcd by those concernod--the process that 1is 1n1t1ated is
likcly to bhe of 1itt1e-consequcPcc in the final analysis.

In the prccedifg paper of this serics (Parf-I) mention was made’
of the fact that, from the many innovations in education that hgve
been introduced, few have‘really?been actually incorporated into the
educatiohal sysiem.__Thc lack of clarity of purposes or goals may well
"have bcen a contributing factor. Pexhaps, as has been éuggcsted in a
recent publication of the United States Chamber of Commerce,njnnqvative
cducatb)s, in thcir.hgstc to arrive at the solution té,d probicm,*have‘
indced.been prone to "jump right over thg problem and into the solu-
tibﬁw" In other woids, they may have ncglected go ascertain what it
. *. \
was they wuqt?d'to accomplish..

‘ As e%fofté.to cxp;nd kbé use offthe concept of Careérﬂﬁgch}iﬁn
continuc, car¢ must be cxcrciscd.byjc&ucatibnal leaders to insure
that the goals--thc overriding purposés--do not become faded, "dim,

-8
or. unrecognizable.

Goals and purposes, arc, of neccgéity and by definition, broad

o

in_scope. They attempt to provide answers- -answers to questions such as:

*What do wec want our children to become? -

AN

ewhat do we want children to value?



© L et e v - Yy

*How do we want children to bchave? .

*What do we want children to know about them-
selves and the world about them?

*What do we want chlldrcn to be able to feel .
tOULh smell, sec and hear?

*What abilities do we want chlldrcn to devclop?

“*What tasks should children be aplg to perform? .. @

*What should children know about deriving plea-
-sure? About frcedom? About responsibility?

*What should children know about” maklng ‘choices

and selecting alternatives? And how can they

learn to deal constructively with the constant : Y
fact of change? '

\ o
It should be cmphasized that while goals may differ somewhat, or may be :

. \ . o
phrased in differing ways, they arc likely to be more similar than

-

diffcrent‘—assumihg they are well thought out and are commonly accepted.

Some of the purposcs and godls of Carcer Education are cxamined

!

and:discussed in the following pages. Fducators who have responsi-
biiity for the development and implementation of Carcer Education may
well choose to add others, or to modify those that are discussed\\ Re- . -

~ gardlcss of what goals arc defined, however, they should reflect the

-

basic purposes,of the endeavor. ' And at.&he samc time,’it_is”imperative

) : ‘ ] -~ ,; e
that,they alse-reflect the idea that Carcer Education, as it‘is per-

ceived, is @ mecans to an end; not an end in and of it§elf.

< ~ L4

: . - . ’ ' David L. Jesser .
g : - : . . ) ‘ - " -Director, Career Education
s ' » ' ... Project.
\ . , - - ]
{ s *




' bulnerahllnty and susccptlhlcness, wvhen criticisms are v01ced

PURPOSES AND GOALS 0F CARELR EDUCATION )

When a <QC1cty 8 LOHSLICHCC bccomc% Jrouch as a result of

the failure of one of ll\ time- hunozod 1n\tlfutlons to meet or alleviate the

concerns of that socicty for human wants and necds, 1t bccomcs
1mpcrat1vo for the institution to re- examlnc its role a;d to re-
clarify’ its functxon. .Such re- cxamlnatlon and re- clarlfxcatlon
should, of courqc, be accomplished in a p051t1ve manncr, and

should result in the deveclopment of procedurcs that enable the’

institution to marshal. the resources--both material and human- -

that are rceded if the institution is to respone . ~¢€ effect-
tively to the concerns and ncecds of society. |

Thg,gﬁ’Eral statement given above applies to 211 of the jin-
st1tut1onq ‘which function W1th1n and are supportlvc of a socfiety.
In the context of this d15gus<1on, howcvcr, it is intended t =
apply more directly to the soclietal institution commonly referred
to as the educational system.

There are Ehose who, in'thg modern day eri; would assert
that.fhe schools--and the educational systent.in general--have

- e .

failed to mect the concerns and needs of the society they have
. a .

_been dOQ1gnod to serve. ‘Parenthetically, it should be observed

that becausc of their public nature and é?posure, schools arc
N .
especially vulncrablc to criticisms that ar¢, in cffect, mani-
¥ . '

_festatlons of a socictal consc1ence. However, rcgardless of .

~a

the schoolq must® 115tcn. ‘And whcn such CrltlLlsmS appear to bc

justlflcd; it is’ 1mpcrat1vc that the schools. "re- cxamlnc thc:r

role and rﬂ—clarlfy their® function." e

But to makc an asscrtion sugh as hns just hocn glvcn, W1th-.

out adding scvcr:n] necessary qualifications, prc&cnts- both the
0_.\
1 \ .

-
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society and the institution with an ovorif simplistic answer

to a highly complex. plob]cm. And unless the qualifications:

are consiébrcd, the anqwcl is llkoly to be shnllow qnd un-
satiSfying. Answers or probable ‘solutions to prohlcms in cdua-
cation have been fairly numerous in naturc, as has been noted
in the prcccdiﬁg smﬂioﬁx How?vcr, as also.notecd, many of the
vanswers' have not resulted in‘substantive_changes. They have,
for the most part, been "overly simplistic answers to hiéhiy
complex'ﬁrob]cms." They have not,  in many instances, recognized Y.

cither tho difficultics of asscssing broad profltablllty or the

‘manner in which the school's output rclated to the values held

<

~them. .

_economic contcxts. I1lich's basie faith in "good" school1ng is

by the qocxctv But therc ‘have been, in recent years, fortunatcly,

a

some reaconed and rcaqonable approacheq to ways 1in which schools

4

mlght botter face (and answer) the criticisms: being directed at

v

' ) ~

Some educators, uho have moved beyond the casy criticism of

certain target anachronisms of their formal institutions, have
suggested that the schools lqu again at important learnings anrd —
impoytant uscs of thosc lgarnings. Lamm, for example, has viewed
learning. as baws and models of behav1or Whlch, 1f valid, must be ,

L) . _

uscful to the individual in soc1a1 acculturat1onal and personakf .

£ 1

felt rathcr thnn spokcn in his' bellcf that (educagional) techno-,‘

logy could bc a scrvant of’Qndcpcndcncc and lcarﬁ1ng rather than

the controller of burcaucracy. (and teach1ng) whlch it too ofter .

g '
]

.

.

15- . ‘ . 4 ¢ .. ’
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McNallY and Passon prcdlctcd that thc .resolution of f1vc ;f C et
issucs would cqtabllqh the "prcecnt" and future course of cduca-

. .

]
i
i
- ‘ '. \ L ® o
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tion. Yet, as we look at these qucstions today, it appears
that: _ d
*Schools KHave been morc vocal about social adjust-
ment--but confinuc to limit their sclf-asscssment
to reports of the intcllectual status or "gain"
or their students;

3 o

*Schools support the premisc of interdisciplinary
teaching and learning-- but examples are hard to
Tind in othcer than the clemontary- and middle
school settings; ’ o :

.

*Schools have made the socially acceptable choice
between "curriculum designed to adapi to a rapidly
changing world and basic' relatively unchanging
subject mattey" but-are in conflict as to what
thosc changes arc to be; and . .

*Schools have demonstrated both ability and con-
viction in the variety and namber of proccdures,
resources and tools tlgy cmploy in response *o

. local needs and conditions; . )
' YET

*Schools arec still unresolved as to who is--and

who shall make--the curriculum.

' " gchools always have expresscd development of social skiTlIsy

<

scif-undcrstanding, development of vocational competencies, self-

actualization, and jntellectual attainment as learning goals. ~But

why is it that only in this last éféa-has an}-systcmatic attempt
been made to assess educational profitabilitY?h'Pefhaps it isybe-

~ causc both schools and society have gradually assigned (and there-,

\]

. * by confused the broader g9ais of)'education to only the former

: . . . i -
. agency, the schools, when these larger goals were once scen as .
\ - : : -

sharcd by all of thosc institution3 serving, if not also rcwarding,
human intcrests and necds: It should surprise no once that the

schools' concern about efficiency--in terms of the number and

'qpulity of cducational secrvices it could provide--has superseded

+

. €
. : -

the asscessment of.human profitability in sclf, social, and voca-
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tional domains.

The critical dialogue hétwccﬁ.thosc who cducate qu pre-
pare, and thosc who wifl “well usc and honor" the schooled in-.
dividuﬁl;-is only now béginnzng in carnest. Schools are facing
the pre-eminent possibiljty that increments of positive pains
in both tcaching and learning will no longer suffice to satsify .
a largcr.society'which is demanding piacoment,,higher gross
nationalhprgduct, reduction of worker alienation, and a vir-
tually utopian drcam'ofllou to no uncmployment.

But ingress to\{he design and evaluation of cducational

scrv1ccs by~ extra sc1ool agencies, institutions, and individuals
/

is certain to causc conflict. Is integration pos=1b1e? In Follet's
words, such a process will require a high order of intélligence,
invcntivcncss,“opcﬁ-mindcdné;s, perception, patience, and time. -

It is, therefore, imperative to not only limit the school's con-
tribution to Careccr Lducation's goals as that which bducatioﬁ and

educators can realistically do--within the system--but to also

actively seck and welcome the reinvolvement of other social in-

stitutions and the workplace itself in those cducational functions

which the) arc hetter- ¢équipped §o prov1dc Such a coalition would

not only rele1§“thc crecativity of 1tq new mcmbcrs, but would elicit
from them continual access to the o\ﬁy truc .settings in which to
validate cvery goal of cducation..

It is rcasonable to state then, that when all of Cafeer-Edu- \:

cation's goals arc met, cducation’s poals should be mct in part- -
for if schools succced in cstablishing themsclves as particular,

/ . »
" * - ‘ ..
‘rather than cxclu51vc}/agcnts in the lifclong cducational proecss

-
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the reciprocal influcnce by many could perhaps achieve what too

———— -

few have tried to do.

Purposcs of Carcer LEducation

Whether Carcer Education was born of a need BN

to restructure American education be-
cause of public disaffection with 1t
z(rcyqlution‘for the sake of revolution)

- or

tq improve the quality of transition

from education to cmployment (place-

ment equating with societal and client

forgiveness) ] oo

or

e e

to restorc work as 4 viable and vital
- personal value (work as a means for

self and social reward which contiri-

butes to both personal and ccononlic

independence)

or nonc or all of these, the answers to these questions should

be of less concern to us than the determinations we make about

the role cducators must play in its cffectiveness, its management,
and its outcomes. While some of the prcviously cited definitions
have described process, others have defincd populations scrved
(and those who scrve them) and still others have statgd outcomcé

in terms of desired human and/or programmatic goals. 1f nonc

have succeeded in agrecing to "who does what to (or for) whom: with

~N

what observable results...", all agrece that:

- .
Carccr Education is an effort, as opposcd to
.an attitude, is a systematic cffort in terms
' .\ of an uninterrupted scquence of services, is
a systematic cffort for all, ang finatly, that
- . this systematic cftort for all shall ultimately
¥ he accountablc through indices of meaningfulness,

—

&{OWEEJ mohility, and Tulfillment with and in
the WORK once docsg throughout one's life.

‘e
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Two recent statements sgem specifically appropriate to a
discussion and consideration of the purposoé and goﬁls of Career
Educ4t1on. 'Goldhummof recently haﬁ sug;cstcd that if
the purposcq of CdUCdtLOH arc to havc rcal meaning, thcy must be

stated 1in tcrm< of the 1nd1vxdua1.Lcarncr and what he doecs as a

-

N
_—— -

result: of his palt1Cprtxon in the educat1enal proccss
From the point of view that has been cxprc:sed Goldhammcr'

suggcsts that "the primary purposc ‘of cducation is to 5551st

L ermmamiee e

the student to become a fully capacited, sel{-motivated, seclf-

Aulfilled contributing momher'of society." As should be noted,

|

zhlq statement of purposc encompasscs four csscntlal concepts. ) i

ach concept should become onc of the bas1c criteria for deter- AN

mining (1) what should happon to the lcarncr, and (2) how the

lcarncer might demonstrate results of the "happening."
- t
’ . .

Iihjn individual learncr is to be fully capacitated, according

to Goldkgmmer, the school ﬁuct makc conccrtc&‘effort to éssist

that individual--cvery 1nd1\xdual--to acquire the skills ard competencies needed

to perform %dtlsdetorll) all of the roles the 1nd1V1dua1 wxllllkdb

assumc during a lifetime. This mcans that cvcry individual mpst

be cquipped to adequately function in a variety of roles, and -

espcéially thosc that cnablc a person to: |
eMakc a contribution to the economic life of

society. either as a produccr of goods or a.
renderer of services; _ -

eperform as a member of a family group; . - -
*participate in the lifc of the community;
‘ ’ *Participate in the avocational Tife of socicty; and

i

H »
-



*Achicve competency in those activities .of tne
community that regulate tYheibehaviors of its
members and give meaning to the activitics in
which the citizens of the community engage.

When an individual, as a result of participation in the cduca-

tional progess, is cquippced to adequately assume the roles or

.

carecrs indicated above, the individual could be described as

[ 4

being fully capacitated. .

&

In addition to helping the individual to'hé able to perform

%
| .
|

various roles in a satisfactory manner, however, the school (or
‘ .. . he .
o )
educliional system) must also assist the individual to develop

and maintain the inner strength and drive necded to perform the
v Vs

. various carecr roles in as effective a manner as poseible. .When

\

an indivdidual has the ability to maintain ¢hat strength and drive,

.the capability for st1f-motivation is-kikely to have been devclobcd..

. The third attribute that an individual should acquire as a -

result of participatfon in the cducational process is self-fulfill-
-~ . . ]

ment. -When one has gaingd the ability.to secure satisfactions and -
. : : s v :
_ personal mecaning from onc's work and lgisure activity, a fdegrec e
“ of-self-fulfillment will cxist. {_
— . Fipal®y, contributing means thatbwﬁa¥ an individuadl con-
sciously does iﬁ life is a coﬁstspctive fo;cc for the maintcnance
. . . .

and improvement of the social body of which the individual is a  —

N~

A

T - [

. . )
. part. - i ~

.. A sccondsiutcmcnt; cqually valid, ¥elating .to the pur-
. A . ’ [N

poses of eéducation has been formulated by Adelson, who suggested

thait an individual's cducation should equip onc to want well

inquire cffectively; pvuluuté carefully; understand extensively;

’
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1] . . /

and enjoy dgpb[g. here Goldhammer utilized four ‘basic.

Lo _ \.
~concepty on which to build his statement, Adelson chose
to use five. Yet within a 'broad construct, both are valid state-

ments of purposc for the present’ day cducational system. Both

“have gonc far beyond the concept that' education consists of the
. ’ . -: ] -

collection, issimilation and dissemination of a varicty of seemingly

| unrclutgd_andrunconncctbd bits and picces of information. to the

. © .
contrary, both statements represent a point of view which pleads
: A , - _

. . R : - B
for an cducational system that is at one and the same time more

¥

' rclc&ant--and;rcsponsive-uto tde needs of the individual, .
. b . B .
According to Adcl§on, (as .with Goldhammer) a person must
\ « ,
be able (or-equipped) go do somcthing as a result of participating

in the egucutiona] process. He defined that "something" in the:

[ 4

¥ following manner:
® X o . . []
" " A person must learn to extract from the world
all that is most relevant to his life, to avail -

‘himself of ‘the opportunitics lifc offersgr to b
avoid its dangers, and'todcal witlf its situa-’

- tions as they arise. . He must be able to orga-
nize what ke learns, to enjoy the knowledge
wkenever possible, to use it in formulating )
and\ solvi !ibrOhlems; and to employ it in dis- ' ‘
cerning an seizing~opportunities. ,1le must be ' '
able' to implement.-appropridte. action whatever

»  his situation. To somes extent, all thesc func-

- tions. myst begpérformed in anticipation of those ;-
outcomes which can be influenced -by his own be- |
havior. : _ji- ' L ) "

The purposc§ that both Goldhammer and Adeison have ascribed

to the'edﬁcatiOnal proccss and system may not appcar to differ,
. . . . " - * H ]
.in any.markcd way, from other statements of goals and purposcs

that have hobntdcﬁclopod durihg the First two-thirdé of the 20th

century. In and of themscelves, they arc cminently acceptable.

-



- services; (5) evaluation; (6) teacher education; mul(?)contnnungcﬁ

howcvcr, it must be noted that so also have been the formula-
tions of the 1018 Commission of Reorganization of Sccondary
Education, thc 1938 Lducational Policics Commission, and the
1944 Cénfcrcnce'on the Imperative Needs of Youth, to men£ion
but a few. TFew substant{ve changes in education have resulted

from these goal statements. Perhaps the purposcs have not ‘been

.understood.

Goals of Carcer Lducation

Whether education or Carecer Education is the topic, the

parposcs that arc ascribed or assigned requirec that somcthing

. ¢
must happen hcfore the purposcs can be achieved. Certain things,

happenings, or activitics arce implicd by the purposes. Educational

leaders, repardless of their level of operation, musg rccognize

that cvery statement of purpose--if it 1is thoughtfully formulated--

wxll have 1mp11aatxons that load to specific actions or to_-cuvses

of action, and they must be prepared to accept such 1mp11Ldt'onq

Bebell, in an insightful and perceptive examination of the

goals and purposcs of cducation, has suggested that the changing

purposcs of education will require growth in (1) curriculum; £2) 1n-

struction; (3) instructiona] improvement practices; (4) qupportlng

-ation The implication< suggested by Bebell have rather obvious

u‘ -
s

51gn1f1cancc in any dxqcu551on of the purposcs and goals oP C&fcor —

qucatloﬂ bCLauqc they--also begin to respond to the who docs tht

e

portlon of any goal statcmcnt--w\portlon whlch is too often omitted

=

at thc cost of the recxplcnt (who) and hxq\achLICd behavior (the:

—_

thurnnhlc_ncan]t).' Thcy will.bd oxamlncd hcrc in “cenjunction with
\

. € ) . . S
LN
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their potential and dynamic affiliation with the purposés and

goals of Carecr Lducation.

Curriculum ;

\ Who: The curriculum scen/broadly- as not only”
the classroom teacler and the materials
and proccdures he or .sh2 cmploys, but
as an identificd fabric of human beings
drawn Trom both the institution of home

‘ . and family and the business, labor and .
. Industry community--will indicate an en-
' richment of educational '"text'" which can
;o begin to more effectively reclate the ac-
quisition of knowledge to its rewarded
appcarance in the larger society. )

What: The basic disciplines, whosc command is
necessary to function adequately,-if not
di'stinctively, in a world where higher
"value" is being placed upon -the habit of
or the capacity for acquiring new and yct
to he dolincd. competencies will neced to

) convey--- : ‘

f *the utility of basic arithmetic skills

‘ ' in situations where onc must conserve,

spépd, barter or build as well as solve
an immediate computational task stated

as a classroom excrcise;

*the utility of basic communications
skills in situations wherc one must
persuade, defend, \inspirc, encourage ,
or translatc as wcll as communicate

_ a given idea;

{ -

*the utility of basic scientific prin-

¢ * ciples in situations wherc onc must

: work with or modify existing environ-
N ' mental clements as well as replicate
. a known scientific formula;

. *the utility of basic social science
: . _ principles in situations where one
- ¥ _ must deal with current social atti-
. tudes, habits -and nceds as well as
' articulate a synthesis of the world's
cultures; and / '

*the utility of basic physiological
principles 1in situations where onc

v



Instruction

Who:

must match psychomotor skills with

-

the ongoing maintcnaificc, imprave-
ment, and tasktgrprOpriatcncss of

-those skills as~wecll as achiceve

mastery over a given physical chal- .

li’gc.

Implicit in the broader definition
of curriculum is the instructional
involvement of those who arc now
seen as integral to its design.

Student participation would mot be »
limited, for example, to a voiced

approval of a 'good'" curriculum, but , .
would extend even the inquiry and dis-

covery mcthods to include peer instruc-

tion and -guidance, as well as access to

‘the design and sclection of materials

and experiences.

*The Teacher will and must remain
the single most important coor-

- dinator of instructional services,
‘Tesources,, and materials. The
changing chaYracterstics of thesc
procedures and '"tools' as defined
by Carcer Education's emphasis up-
on humanizing the curriculum by -
bringing "morc kinds of people in-
to the educational process'- will
require that teachers, in Bebell's
words, reexamine their own teach-
ing styles. Individualization of
instruction would not only involve .
greater use of teaching aids and -
supporting services .(and a compan-
ion reduction in tHe lecturc tech- .
nique), but would presuppose the

|/ teacher's own agquisition of skills

in interdiscip¥inary and interagency

_team processes, applied knowledges
in the realms of human development
and guidance, and competencies in
those kinds of ‘instructional eval-
uations which stress human processes
and conditions as well as terminal
demonstrations of.'skill or contcnt-
assimilation.

X




in full, and thosc of edhtation in part. These!changc agents are

o 12

*The Home and Family as that in-

- Stitufion with the most pervasive
and most-durable influence upon
the aspirations, valucs and atti-

7 tudes of its members can be instru-
mental in the personal, physical
and verbalized delivery to all stu-
dents of a cultural and socictal
microcosm relfecting what is- so
that thosc students might know and
respect such precedents even as |
they fermulate variations upon them.

*The Business, Labor, and Industry
Community's involvement with the
instructional process will no longer
.be seem as that random on the job
training which placcs the employer
$ and the employee in essentially recac-
- tive (and defensive) positions. Recad-
iness -of the work place for that in-
dividual who will have acquired pur-
poscfulness and self-cstecem as well
as generalized skills of "employabil-
- ity" can occur only if the cmploying
& community is involved early enough
and constantly enough in the educa-
tional process to recognize and pro-
vide Tor needed changes in the nature
,'of work @tsclf. |
g I

We have now looked at curriculum and instruction in terms of

that particular cgalition of School, Homc and Famﬁly, and the Busi-

" ness, Labor, and Industry Cmeunity, which, given.,time and educa:*

tional portfolio, could a;comglish the goals of‘karcer Education

. . J’ : I N

the real as opposed to the elusive WHO in the/assignment of
/ ' . N

shared responsibilities’ in the provision of Carcer Education's

programs, services, proccsses and yesources.
. ! - : .
Yet no discussion of“Carcer Education's gbals should fail to

! ‘v
take into account two componcnt pProcesscs whi¢h fall within the
i .

purvicw (if not the solc domirfion of) two unihucly qualificd domains
!

!
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in cducation. While Guidance has traditionally been assigned
a "supporting scrvice" role in cducation, 1its centrality to the
process of Carcer tducation requires a rcassecssment of its un- 3

cxploited potentinl. In any statement of the WHAT of an instruc-

tional program or procedure (whether it be Carcer Education or

Environmental Education), it is esscntial that a mecchanism or *\\

system recognizing the variability or human recsponsc, error or

growth be inscrted to reinforce and protect the learner as he \

P

reacts to, adapts, synthesizes, and internalizes portions of any

. externally inposed experience. This system is correctly identi-

fied with the guidance or counsclor function, and in the case

.

of Carcer [Bducation is further refined as that which is concerned

with the maximum carecr developuent of the individual. As a

“process,'” this term is best defined as

what occurs within the individual over a
life time as he or she reflects upon, re-
acts to,recjects, or acts upon cumulative
expericences he, she, or others have de-
signed which are presently or ultimatecly
related to self and work values, aspira-
tions, behaviors and skills.

Because "optimum' carcer development is viewed as a goal of

Carcer Education, the carcer guidance component which facilitates

w

it is scen as a major responsibility of the entire constellation

“of pupil services. Not only will these uniquely tfdincd individuals

e e . . . . . . s
gencratc activitics which permit studcnts acquire skilds in decision-

wy will, o

making, work valuc -clarification, and sclf asscssment,
extend these and other skills to tcachers, parcents and thc commu-
nity at large. - \

A sccond domain of crucial importance to both the WIO (doc%{\



@

goal-setting behaviors.

and the WHAT (is) of Carecer Education is the vocational skill

development process. It is important to make the distinction

here begween this proceqs and that of Vocational Educatlon, one
cﬁ?gts integral parts. The process itself includes each incre-
ment of affective and pqychomotor skill which can be directly asso-
c1atcd wLJh the precursors of vocational competency and maturity.
In this_rcspect,/the hand never becomes disassociatgd from the
mind and body, aﬁd the individual's translation of ideas to con-
crete and visible products is as correctly utilized by the future
chemist when he or she first transfers the contents of one test |

A /
tube to another as when the future chef is allowed the run of a

‘kitchen. All learning, and all who provide it will, therefore,

be involved in this process, while at a certain level of readiness
for particular occupationally related skills, teachers--who are
cquipped to provide experience in and knowledges, competencies

and attitudes inherent to those occupational fields--will find

\

‘their students basing career and occupational choices upon an ac-

‘quired "history" of self-knowledge, exploratory experiences and

.Componcnts of Carcer Education

Many excellent pictorial and/or graphic models of Career Edu-
cation's Goals have been developed over recent months. To choose

among these is difficult because of the detail and scope of some

and the overly general naturc of others. Howcver, there seems to

be agrcement between the progenitors of outcome qtatemcnts that

good Career Education will result in that individual who is not

only motivated gnd prepared to work but has the power and the knowl-

b -

———— . it ety O

14



edge to create, if he cannot find, those work settings per-
ceived as personally rewarding to his changing and developing

talents, intercsts and abilities. .

The follpw;ngnmatrix by Pinson attempts to illustrate the
five cémponenis of Carcer Education as elements contributing |

L R TS

to particular and collcct}ve contribptions to Career Education's
'goal for the individual. Wﬁ%le it does not attempt to describe
program.clements or chafactegistics, (which will be discuésed in
a latcrpapcr‘in this series) and‘docs not develop an extensive
list of exiting behavior at given points of departure from one
educational or maturational level to another, it may be useful
to the reader in placing the fabric of Career Education in per-
spcctivel |

The Five Components of Carecer Education
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In bringing this discussion to a closc, the reader is re-

- mindedfof the oftén voiced concern of school level personncl
who must ultimately be responsible for the coordination of those
resources, sérviccs and personnel identified as integral to tﬁc
“delivery of Career Education.

_ When broad goals are stated and cxiting behaviors are de-
.scribed, they should not be seen as exclusive to certain age
levels or transition points in education. Entering high school
students,:for example, are as entitled to modifications of,thosé

| experiences which, all.thiﬁgs being equal, would‘hafc been pre-
sented to them as clementary aged children  as retired adults
+  .would be in gaining access to the exploration of a number of careers
which werc not in existence during their youth.
With thesq'cautions in. mind, a sampling of .interim éoal state--
mcnts--which‘imp}yaa graddal increase in the individual's powcer -
to predict, foreccast, assess, and plan his present and his future

in terms of the work he.or she does or will do--will conclude this

paper. -

The Awarencss Stage

-

By the end of elementary school years, or at the close of
the initial stage of ?éreer Education, students should be able to:

’Demdnstratq’appreciation of the reasons people
sclect a carecer; toward work itself as a :
means of achiéving many satisfactions; and to-
ward work in relation to themselves--as they
see it now, and as they '"predict' its impor-
tance in their futures;

*Demonstrate an understanding of the life styles,
valucs, major duties and responsibilities in-
volved in-a broad rangc:of career arcas; .




*Express their interests in terms of their related-
‘ ness to adult hicrarchies of work and leisurc be-
haviors; '

*Demonstrate their ability to rclate Ehcdgcquisition
of basic skills of communication and “computhtion to
the successful cngagement of a multitude of futurec
roles; '

*Begin to think well of themselves in terms of their

unique potential as future members of service-oriented
society; ‘and 7 , .-
*Begin to develop a set of work values that hold personal
meaning for them.

The Investigation and Decision Making Stage

At the end of their middle or‘junior high school experience,
or at the close of an cxploratory and sampling stage, students

should be able. to: .
®*Demonstrate a knowledge of their interests and
talents along with demonstrable basic decision-
making skills;
*
“*Decmonstrate an indepth knowledge of several major
_career ficlds; ' - :

*Demonstrate an awarencss of many additional carecr ?
fields they would like to investigate;

*Explore and express their own values, inturests;
and educational achievements; ,
*Have a firsthand acquaihtance with the economic
system--as consumers and as observers of those

who work to produce goods and perform services;

. ,
eSelect a tentative high school educational plan
best suited to their individual needs and desires; and

*Integrate knowledge of self and of the world of -
work in order to identify a carcer Or Carecrs for
which they have made tentative decisions.

Goals of the Preparation Stage

In addition to the continuing outcomes of previous .levels, stu-




.

dents who have spent time exploring §Elf—in-w5rk should "be abh¥d

to:

A

’

*Scek and utilize the specific training opportunity .
they describe. as appropriate to their goals;
*Become gainfully cmployed at an cntry level appro-
priatec to their carcer objcctives upon leaving

high school;

*Enter a community college, technical institute, pre-
‘paratory school, apprenticeship program, senior
college, or some other high school occupational, or_
further educational training setting; and

®*Recognize the changing nature of career commitment,
throughout an individual's lifetime--by knowing

how to re-cvaluate- initial carecer-choices, to state
alternative choices, and to seek the experience

and training nccessary for their implementation.

% ® % % %
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Explanatory Notes

-

This paper, "The Purposes and anls'of Care;r Education'", is the
\second in a series p}cparcd as‘a part of the Carcer Lducation Project
of tthCounLil of Chicf Siatc School* Officers. It is hoped that this

paper, togcthcr with others in the serics, wlll be of value to all
educators whd are 1ntcrcstcd in and conccrnod about Carccr Educution.
It is anticipated, however, that this paper will be of special value
to t“osc educators in statce educatlon agcnc1es who are grapp11ng with
the myriad problcmq rclatxng to implementation and expan51on (in the

Coa ,

%LhOOlb) of .Carcer Education. ‘
.David L. Jesser, Dlrettor of the CCSSO Carcer Edutatiop ?rojcct,
is the.pfincigal'author'of the sericé. Much assistahcée‘howcver, has ~
been providcd by: Nancy Pinson aﬁd Niel Carey!of the Ma}yland State
Department of Educatioh; Linda Keilholtz;‘of the Ohio State Deparfmcnt
of Education; and by Byron Vanicr, of the Nebraska State Department
6f Education. It_should Bc notcd that this--the second paper in the
series--reflects much thought and effort on the part of Nancy Pinson. N
This, as well as the efforts of the others, is gratefully acknowledgcd
| It should be noteg that a choice was made not to use footnote
ffefercn;eé‘in this:scries; Instead,‘thc references or sources to

which footnote refcrences would generally be made are included ih

the Selectcd References section which follows.
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