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PREFACE

Thc educatlonal sygtem ‘that exists in the Unltcd States
in the mid-1970"'s bas often been descrlbed as a system 1n which
19th century methoﬂs and concepts ére being used to help 20th
. century youngsters,lcarn to cope Wlth life as it “111 exist in
the latter years of the Z0th ccntury and in the first third of
the 21st century. For some educators and lay c1tlzens, such -a
characterization may be inaccurate and hence unworthy of consid-
eration. But.?br'others, the characterization seems to portray,
- with painful accuraéy, the current scene in American education.
Educatignal leaders Qho perceive even an element of truth
in the above description have exhibited deep concerns about the
educational program, and have raised serious questions. While.
doing so, they have been, and are, engaged in various endeavors
. and activ?ties in gheir scarch for plausible and possible solu-
tions. ! o
\Congerns, questions), and_activities such ms these have
- been, over the years, 1argely respénsible for many of the major e
changes that have occurred in American education. Indeed, sinﬁ
jlar concern, stgdy, effort and actidn wil&'uﬂdoubtedly continue
to be.the hallmarks for major changes in the educational system

!
|

in' future years. - . ' ..
« " At the present time, as a result of the vo1c1ng of scrious .

T o . J

concern about the relationsh1p of the educat10na1 system tQ the

world of work, ques¢1ons are agaln belng ralsed and attempts are
belng made to f1nd ways of achlcv1ng a long honored, but often
1gnorcd . educational goal: Hc]p1ng students to become useful, con-

tr1but1ng, anﬁ productive members of the society in which they will

l
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live. As eﬁe consequence of these efforts, it is becoming quite

evident that a new role--or at least a new emphasis--will-be iden-

tified or defined for American education. In the new role that

is beginning to emcfge, it is evident that the educational system
" will, in all‘likelihood, address itself in more direct fashion
"than ever beforc to ways of helping individuals }o‘prepafe forﬁ.

L

“total life céreers, as ogpqsed to preparing inmdividuals oﬁlz for’

~ specific occupations or only for further .education. The educational -

system, as 1t assumes its new role, will have as its pr1mary focus
- the total caregr process of every 1nd1v1dua1--a process that ex-
tends ‘from an individual's early childhood-years through the mature
adult retirement years. o
The emerglng redefinition of the role or purpose of education,

[ 4
as. 1nd1cated above, ‘has resulted in the deVelopmcnt and wide accep-

£

,tance of a ney and prom151ng concept: Cale%r Education. By effec-_
‘tively utilizing this concept, it might be possible for educators

e

- to narrow the gap--which some say exlsts in the educational system--

between.- tbe 19th and 21st centuries. " In any‘event, proper and care-
fully considered ut1llzat1on of the concept qhould result in-the

creation of a more mean1ngfu1 1earn1ng enV1ronment for all.s |
‘ ' * Byron W. Hansford
- . ' ExeeptlveYSecretary

.
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| That--education should prepare students

(S

¢ ”~ )
for‘a rich, productive, rewarding amd pur-

poseful life has long been ong of the stated

goals of the educational system.

Unfortunately, this goal has not become

"a reality. for ﬁany pafticipants in the edu-

cational ‘system. Career Education, if used

. L 1
r as a major foundation stone in the system, o

holds the promiée-of making tpe goal a gality:

o




THE CONGEPT OF CARELER BEDUCATION

- . - 7 e L]
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From tlme “to time throughoutlthe history of educat10n31

thought and development in the Unlted States, concerns and doubts

-

have been raised abou't var1ous aepects of the cducational sys-

~ fem. As a result, many suggeqtlons and recommendations concerning

ways in which the percecived inadequacies, 1nequ1t109, and defl-

— ciencies might be remedied, have bcen made. Some have resulted |
in lasting and stgnificant changes in the éystem._ﬂIhewhighmachool,MM“iww
the industrial arts curriculum, and vocational education prograis
are but a few examples of lasting and significant changes that
have been effected as a result of serious and overriding concerns -t
relating to percelved 1nadequac1es of the educational: proEram.

On the other hand, the literature is replete with examples

of sugge%tions and recommendations for change that were of fered
(and in some instances implemented on.a somewhat f%mited and local-

ized baels) but had «little or no lasting impact on American edu-

cation. ‘New or different curricular approaches have been suggcsted
* \ ! ™
and developed; new and different"organ12at1onal patterns have been .
. - . . o
. created; new and different administrative arrangements have been

L)

attempted and new and dlfferent architectural settlngs have been
de51gncd ‘and bu’ lt Thesc are some examples of changes that have .

been suggcsted but which have not had the 1mpact desired by those. -

.

who propescd them. . - o S
. B ﬂ

.0f all thc suggestlons and recommendations that have been made

[N '3

relatlng to desired changes 1n.thc American educational -system, how-

ever, few have bcen met. with such "1nstant acceptance'! as has the
concept of Carecr Education. As is noted in a suchquent SOCthD,

there are those who would assert that the concépt, 'in various forms

.




has bocn around for a long whilec. But it was not until the

-early part of 1971 that 1t was 1ntroduced as a 51ngle and rec-
?

ognlzablc suggestion for a major - change in the educational sys-
tem. Sidney P. Marland then United States CommlsSJOner of edu-
catjon, presented the- suggcstlon, together with the concept, to
the National Association of Secondary School Principals, mecting..

in Houston, Texas, in January, 1971. In the relatively short time

since its introduction, the concept has bprgeoned; with en'élmost

supernova-like quality, gcross the nation, and has impacted upon

every educational level with a vigor seldom witnessed in education
in the Unitcd States. The manner in which it hds becn received

has sdggcsted that Carcer Educatioﬁ is a concept "whose time had

come."
The rapidity with which the concept of Career Education has
been accepted, together with the almost messianic fervor with

which many educational leaders have embraced it, is no doubt a
. '
reflection nf innumerable concerns and doubtsgabopt the validity

-

of thc roles and functions of edtcation and eaucators;'together

with concerns and doubts relating to the rellablllty with which

the edugational systcm is performlng its perce1Ved roles and func-

tlons.. In a more global sense; the rap1d1ty of wcceptance is per-

4
/

haps a reflection of a basic concern about soc1eta11y based prob-
lems which arc becom1ng increasingly evidc¢nt in _the United States

'durlng thc waning years of the. 20th cenxury Concerns about the

educational system, together with concetns about broad based so-

e

cietal problems, have again caused educators and concerned citizens

to search for "better ways." And they seem to perceive Carcer Edu-
<

A
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cation as a way to help ' ' _ e

*The forty million clementary schoel children who
need carcer orientation. -

*The seven and. one-half millien young people who
seek employment after graduation. :

*The unemployed, or soon to be unemployed, workers
not expecting callback because of shifts in tech-
nology or shifts ip labor market demand.

« *The highly motivated working poor stuck. in low-
skill, low-paying jobs, who need to hold two jobs
to earn enough ipcome to cover ‘their family nceds.

*The mothers of school age children who need and
want to re-cnter the labor market: :
. [ . .

*The older workers”involuntarily retired who want
to continue to work, but need-a marketable skills

*The over three hundred thousand mental hospital e
paticnts discharged every year who nced a market-
able skill to sustain themselves. |

*The inmates in our prisons who need pre- and post-

s | relcase skill training to cut down on the high
. . rat® of recidivism.

*The more than threce million children and youth cen-
- sidered..to be learning handicapped who are prime can-
didates- for special training programs that will.
- * provide them with the economic/psychological means
- <. to be fulfilled individuals. ’

For many concerned educatnrs, leggflatqrs, parents, and tax-
paycrs, Carcer Education holds the promise dﬁd the potential of
greatly helping society to cope with the pr&blems of the many in-
dividuals alluded to above. At the same time, and more impor-
tantly, they sec in Career Education a means of helping the in-

dividual to be better equipped to gggrcssive]y resolve, as well-as

to cope with, the many problemsAOf society.
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What 1Is Carcer, Cducation?

It has been suggested that Carcer Educatiom, at least at the
present time, might best be described as a concept in search of a
definition. This observation, it should be notcd, may not bc com-

pletely accuratec in a literal sense becausc, as has been observed,

therec are perhaps’ as many definitions of Carcer Education as there
are people who arc trying to deéveclop or implement programs. But as

the obscrvation. impiies, there is an .apparent lack of unanimity con-

- cerning the _definition, if not the meaning, of Carcer Education.

It should be rcéognizcd by all concerned that 'there is a gen-
. e : ' -
dince need for -at least a broad definjtion‘of Carcer Education that
would establish a perceptual framcwork or parametey in which cdu-

: . : o .
cators might be able to function, but which at the same time, would

____provide the frcedom for nceded adaptation. As pointed out in a,

later scction, many such broad definitions of Carccr Education have

been devcloped by State Education Agencies. An example that would
be of valuc in the context of the immedi;me discussion, howecver,

is a definition that has been developed by the Task Force on Carcer

—

Education of the_Council of Chief State School Officers:

Carcer Education is essentially an instructional
strategy, aimed at improving educational outcomes
by relating teaching. and learning activities to
the concept of career developmente Career Educa-
tion extends the academic world to the world of
work. In scope, Career Education encompagses edu-
cational expericnces beginning with carly child-

* hood andrcontinuing throughout the individual's
productive rife. A complete program of Career Edu-
cation includés awareness of the world of work,
broad orientation to_occupations (profeéssional and

. non-professional), in-depth exploration of selected
clusters, career preparation, an understanding of
the economic system ‘of which jobs are a part, and

v . placement ‘for all students. . o



While the preceding definition (or a similar onc) will be
adequate for many, it should be recognized that for some cduca-

iIl - » - - -
tors and lay citizens loose or broad definitions do not suffice.

s

There are thdse%who prcfcf--ff not actually recquire--a recipe
or somcwhat définitivé prc-packagcd;program of Career Education.
Thdfc is necd for clear meaning; yet'thcrc is risk inherent in
any kind of rigid prescription. No dqubt.this is vhat Commiésioncr

b )
- Marland had in mind when he said .
We deliberately have avoided ‘any definitions.
\ Carcer LEducation will not be prescribed by
. Washington, be cause that is the best way to

j kill it.
While there arce thosc (Marland, for. example) who would sce
‘ . _ . ‘ L4 '
a positive value in having no single definition or "official des-*

ignation," -it 1is interesting  to note that numcrous_r%fercnccs in the

literature contain definitions which have hecn developed. Kennéth
N L] N \ .

Hoyt and his collcagues impiiecd that a lack of definition of
A .
Carcer Education cxisted when they suggested that it was a ""con-

cept in search of a definition.” They then went on to offer a
definition: | .
z - | |
- Career Education is the total effort of public
. education and the community aimed at helping
. all individuals to become familiar with the val- ;
. ues of a work-oriented society, to integradte
_ these values in their personal valucs in their .
- : lives in such a.way thag work becomes possible, '
meaningful, and satisfying: to each individual.

In similar fashion, while Marland indicated in explicit fashion -
that Carecr Education should not be defined orlprcscribcd in Wash-

I . : ‘ } o ‘
ington, he offered some advice supgesting that Carecer Education

. 1

. should not be perccived as:

Al

13



*A rec-naming of vocgtional-tcchnical cducation; QPR
*An ant@}intclf§ctual conspiracy;

*A way to discourage poor and m1nor1ty young
people frdﬁ‘goxng to college;

*Limited to elementary and sccondary schools; or

*Simply a meﬁns of getting a job. .
t s
In. a more pos1t1ve vein, Marland suggested that Carcer Edu-
¢
cation k% or should bc perceived as:
. the compan1on to academic pre paratlon at evexy
gradc level, from kindergarten through graduate
school, so as to enable every young person to en- ]
ter and do well in a carcer carefdlly chosen frop
among many, no matter ,at what point he er she
leaves formal cducatﬂon . ¢ '
As Dr. Mdr]ahd has deSC11bed Career Education, it is clcar '
that his hdpcs for 1t< utlllzatlon extend far béyond what is now’ .
\
con51dexcd to bc the scope of. "formal educatlon v To him, Carcer
® .
Education - : T e
‘ .
_offers the same opportunitic 'to adults who re- . , -
entcr the system cither to upgradc the11 competen- a

cics in a field of work &r to leave sWelr Field.

N i
As should be bbvidus, both Hoyt and Marland aftempted\to give

ol >

some meaning to thepcongkpt of Carcer Education, and at the same

time attempted to avoid a rigid set of rules or prescrlptlons.
]
In 31m11ar fashjon, . othcr educators--from every type of cducational

]

structurc--have developed fairly broad and comprehen51ve definitions.

- v

" As the emcrgent deflnltlons or deScrxﬂtlons of Carcer Educatlon
N -

&
are examlncd the contrlbutionq of cducators, soc1010g1stq, ccono-
mists, -and educational psychologists, should not be overlooked.
Some of thosc contributions havge allchy been noted in the contri-’

butions of Kenneth oyt and his collcagues. “Taken individually,

- .
1
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‘thede statements shenld serve as -éxcedlent guideilines: .
) '_“ ) . . . '.. . )
: *The fundamgntal concept of carter education is

' ! that.all types of cducational experiences, Cur-
riculum, imstruction, and counseling,=should in-

. : - volve.prepgration for economic independence, per- ’

. sonal fulfillment, and an appreciation for the : . b e

dignity of work. It seeks to give méanipg to all . Lol

education by relating-its eontcnt to  the* job world.- =

g which’ precedeb .

.. *Career ecducation is not somethi}
.. participating in Society but is'’an integration bf

' learning and doing that merges the wotlds of the -
- home, tne community, the schooy, and the workplacé«
N into a challenging and prqduct%ve whqﬁe) ' : :
A Similar guidelines have been §ug§é3£éd'5§5bunnz
. | i .

*Carecr education may be broadl:tdefihcd as the de- -
vélosmentfof the skills and knmowledge through which”
‘jndividual students may fulfill their own unique .
needs with regard to éccupatignal choice, social re-
. . - sponsibility, leisure activity, and ﬁérson?l develop-
ment. ' S b -

. .
‘e

-
-

. In a-xecent "quition Paper on Carcer Development,” Tennyson,

.. .
Bingham, Gysbers, :and others from the guidance field sought to dis-| = -~

¢ tinguish carcer from occupation:

D T 4 3 .
‘ y . .Sociologists and some psychologi§t§ have/used the
' term "“career to refér to the sequence of occupations,

jobs and p itions ocgupied during_the course of a .
person's li&é. This definition-is. helpful in carry- Co

, N ing the impost of developmental movement through struc-
. tures, but it conveys no sense of an active person in- ;
. teracting with his environment. t ' oL
< The term Mcareer''\neans a time-extended working
out of a purposeful life pattern through work under- - -

.+ . taken and engaged in by "the- individual. (areer can
weasily be differontiated from' the &erm "dareer de-

N velopment" which refers to the ‘total constellation ..,
.of psychological, sociolegical, educational, physical, "
.economic’, and chance factors that cqmbine to shape the
the career of -any given individual. ‘ “

The meaning of the word "carbg{", then, is directiy
dependent upon the meaning one att®thes to ‘the word
“work." Work, as conceived for purposes of tkis paper,
may be defihcd as an_expenditure of effort designed to
effect some*change, howcver slightly, in some province .
of civilization./ It is not simply an'arbitrary or gra- -
tuitous action, but something which, from_some vicwpoint




: oo == —g
L ] %
. -, - . - - .
within socicty, ought to be donc. The concept 2

carrics the intention that an act of humaneffort P
will lead to an improvement of one's own condition
or that of some clement of society. :
Viewed in this way, work is not directly at- X -
tached to paid cmployment, but it may include also _
. efforts of an educationmal or avocational nature. c -
S Thus, education for work and certain elements of N
- o leisurc which are undertaken to benefit society or
- which contribute to.a sense of individual purposc

and achievement are scluded in this’ definition...

Tennyson and his colleagucs have provided the concerned cducator

[

a framework in which programs of carecr development can be facilitated.
s Additionally, they havc-pfovided‘é-perspcctive;which could serve to

alleviate concerns that have been voiced by educationists, vocational
. -

. o . P I . . . .
education specialists, and vocational guidance personnel about who :
- . ’ .

should have rcsponsibility for 'what:

~_._.It must be emphasized that a person’s career does
v, - not unfold independently of other areas of his de-
et .velopment. . Ultimately the educator, whatever his _
- @gtle, must concern himself with the total devco'lop-¢
g _person, and this implies a consideration of how
d work and carcer meshes with other life pursuits in a
v A reasoned style of 1living. (Italics supplied.)

[y}

. As has already been indicated, definitions such as those given

- aégvc were developed primarily to provide guidelines--or‘broad direc-
K tions--to those who might develop and implement programs in Career

Education. ,They were not definitive; they were not intended to be.

-Yet_théy (togetﬁcr with many others not cited) performed the intended
. “ N, | .. .

v 4 . : . [P ——

" function well. .|

- ,ut1llz1ng.1he‘"broad\§trokcs" that made up the guideline types .~
. / , . _

of definjtion, more pperatgg;;IT?ypeg of definitions have evolved -

wherever serious attcmpts have been made to-deyclop and implement

] A ] . .
‘Career Education programs. Such definitions have gveloped by

many State-Education Aéencies, and include key ctoncepts such a
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. Career Education is essentially a lifelong process, . ,

- R .
- A . -
' R ’ Y \ . N

A complcte program of Carecr Education includes®
awarencss of the world of work, brozi exploration B
of occupations, in-depth cxploration of selected
clusters, and career preparation for all students.

/Arizona T

. . . /
® k% %k &k % S . Con

It is our rcsponsibility as ithe adults of

A
,}oét socicty to provide the best education that
Lou

iisiana's resources permit and 'it is the respon- :
sibility of our students to see that they avail \
thémselves of every opportunity of discovering,
decliding, and developing their life cycles and styles.

3 _Louisiana

& % % % %
s 4 ' : - ) \

[Carcder Education) is what happens to the individual \
when the agencies of school, family, and community ’ -]
pool,their talents to provide him with sufficient
brecadth and depth of cxploratory cxperience to elect,.
or delay election of, .several equally attractive self
in work options which can be realized through further
education, continued training, or immediately upon
completion of high school. ' '

Maryland

* & % * % *

Career Educaiiun not only provides job fnformation

. and skill development, but also aids students in de-
veloping attitudes about the persomnal. psychological,

social, and economic significance of work. :
. . - h '

Nevada . .

-

* & % % % %

beginning early in the preschool’ years and continuing, /
for most individuals, through vetirement. As a process, .
it includes the view one has of himself and his possible
work opportunities, the choices he makes related to him- i

.*self as a worker, and the ways.in which he }mplcments o

those choices. .

New_MeXico



b o .+ Career education is defined as a program which e¢n-

o deavors, through the rcgular curriculum, to. pro-

< : vide all youth in the school motivation toward thé
world of work, oric¢ntation to thc many job oppor-
tunitics available, and cxploration of occupations
consistent with individual interests and abilitics...

Ohio

\ ' -
: ok kR % % % )

Schools have a threce-fold objectiver to help - . -
young peopie (a) discover their individual interests
and abilities, (b) explorec the many avcnues of pro- -
ductive activity that might challenge and enlarge
their individual talents, and (c)‘learn the wise’ ex-

~ ercisc of frcedom of choice, self-direction, self-
%\ discipline, and responsibility:

* % & % & %

Oregon

Carecr Education extends beyond the school and .uti-
lizes the entire community as a resource for cayeer
development. In this context, Carcer Education .is
not separate and apart from total life education,
but is a correlated, intecgral part of all human de-~
- velopment. - - '

Utah :

.- . ]

- . ¢ .
% % % % % %
K

" . The preccding concepts of Carcer Education that have been de-

veloped in the various State Education Agencies are by no mcans in- - -
- tended as an exhaustive list. OBviously, there are many others

= . that might ﬁavc becn~identifiéd/and cited. But while thé listing
may no£ bé all iﬁ;lUSive, it is sufficiqntly rebresenta;ive.to sug-

- -

gest that, regardless,qf specific- terms br local adaptations, the

-

_concept of Carcer Education is made up of several basic character-
. R » . e .
_istics: '
. \ O
. *In scopec, carcer education cncompasses educational
\ experiences, beginning with early childhood and con-

tinuing through the individual's productive life.-

-
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“In -early childhood [carccCr education] provides
an awarcness of selfl in relationship with the
4 - world of work as well as direct experiences to
/S motivafe and captivate the learner's interest
in the basic 'skills being taught. '

.- ' ®As the child moves through school he increases
his familiarity with the world of work and ac- .
guires knowledgc necessary to obtain meaningful
employment upon leaving school. p
eCarcer education also makes the provision to pre-
- pare the individual for employment and, later in
: his .career, to upgrade his skills, to update his
knowledge, and to retrain him for a new job if he
wishes it. .

eCarecr education combines the academic world with
the world of work. It must be available at all
levels of education, from kindergarten through™ -
the university. A complete. program of career.edu-’
cation includes sclf-awareness of the world or work,
broad exploration of selected .clusters,. and career ' ot
preparation for all students. This calls for all ‘

basic education subjects ta-incorporate career édu-

cation as activity, motivation, and methodology-

As has beecn emphasized, there arc many. variations in' the numer-

ous definitions that have been devéloped for Career_ Education. So

-

also is there variation in gréphig-portrayalé';hat_have‘Leen developed

to depict the scope and éharacfeiZof Careef Educa{ion,"# fairly rep-

represéntativc portfayal, however, hasi een developed‘by‘the Oregé ‘State,De-

partment of Education, in \vhicﬂ\'sQ;(rcfal"éleménts of character; ét_ics arg-depi‘ct_e_d:“
,’{ o - '-l!‘\' -

/
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As will bc noted, the schcmatlt 1nd1catc< whcrc, in the cd u-

- _ -
cational spectrum, the several types of Career .Education should

ideally tdke place. It docs not howc%er; attempt to pwftray how

the programs or activities relate to the "total world " This type .

of relatlonbhlp——l c.

, that between Carcer Educatlen‘hnd the "world"
Q

is graphlcally portrayed in the f0110w1ng conceptual model that has

 been developed within the Nevada state education agency: -
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has becen envisioned for it.
But at th¢ samec time, proponents and advocatcs of Career
Education ggould not attempt to develep every notion or idea
from a zero point. Career Education is a new concept in American

education; its roots, however, go back a long way.
\ ‘e

. : [

t

Evolution of the Conc-pt of Carcer Education I ° e

L 8

To idehtify,,with any degree of accufacy, all of the origins

and antccedents of the concépt of Career Education would be ex-

. /
_ tremely difficult anhd timc-consuming, if not completely impossible.

At the same time, such a descriptive. account would not serve anyz
really useful purpose in the context:of this paper. On the other
hand, il is important that those responsible for ﬁlanning, develop-
ing, aﬁd_implémenting programg of Carcer Education reédghize that
the cghcept did have clear and definable antecedents; that-thé‘con>

cept did not "happen" in some spontancous fashion.

According to Edwin Herr, Carcer Education, in its current con- - ©°

text, should be recognized as - :
' t . el

. -

v
', o

...a synthesis and blend of many concepts and ele-
‘ments..available dt some point and in some place in
“"American education. However, the intent and imple:
mentation tactics so far apparent are-to bring these
concepts and elements into a new and systematic in-

terreclationship among vocational education,-vocational

‘guidance, career development--and other elements of the- .-

educational and community networks of which they are
part. : S . )

- As Herr has implied, some of the mpre,promfncnt roots of Career

Education arc to be found in Vocational Edugatién and Vocatidnal
Guidance programs. However, to say that in these programs were to
be found the embrfbnlc stages of Carcer Education would be erroncous,

[ 4

-

e
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- for the emphnfls on--and devcelopment of--vogational programs was
\ . . ‘

\ in rcality a part-of the cvolutionary process that has culminated,

4 - : -

\ at ‘the moment, WIth tﬁc emergence of Carccr Lducatlon.
\ Vocatlonal Tducatﬁon and Vocational. Guldancc both have impacted

on the OVO]Ut]OH of Carcer lducatxbn, but they havc been qupplementcd
p Cl

as: it were, by many othcr educat;ondl cndcavors ‘and "out51dc influ-.

chC9\" Many bases for Carecr EdutatléQ existed prior to the develop-
ment of the concept of eitbcx Vocatlona\\Educatlon or Career Eduua- ‘e
tibn."Gordon Swanson reiterated this when. he receﬁt;y obse?vcd that
Carcecrv qucation,,in various shapes éﬁd'forms,’has made partial and .

. . g
can Education for over 100 yecars.

tentative appcarances in Amer
’ _

Gus Tyler, in a similar obsc vation, noted that, . .
Although schools [07 the 1820's) were seen as

places wherc workers' children could lecarn ‘a

craft, [workers] consistently refused to limit

schooling to what we today call "vocational “edu- o

. ) cation." They wanted their children to be more ,
than skilled artisans; "they also wanted them to N v
be informed c1tlzcns. | B \

Tyler, Herr, and others, have traced thc devclopmcnt of the con-‘

¢

+- -~ cept of Carecr Education in some detail. ' For the cducator or 1ay

citizen who 1s 1 terested in e¢xamining the anteccdgnts of Carecr Edu-
=~ _  cation, the cited sources are hlghly rccommended ForAthe purposes

. - of thlS papcr, a summary of the- hlstqucal phllosophlcal and con-

-

ceptual anteccdcnts -of Carecr Educatlon, as prcpared by Professor
Herr, should suffice: \ - »

'Vlrtually cvery concept wh1ch is presently em-
“bodied_in. career education has been advocated
at some point in. American education. This is' ... .
, not to suggest that such concepts have cither
- N " been operationalized or tested in practice. /
- _ Nevertheless, philosophical support for the ’
Lo major clcmcnts of carcer cducation has histor-
' ical construct, if not cvaluatxvc, validity.

PR
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¢ *Although there were antecedents in life adjustment
and progressive cducation positions prior to 1960,
increascd emphasis has been focusced on the prevo-
cational clements of decision-making and prepa-
ration to be found in the elementary, middlic or
“junior-high school cducational levels. Equally im-
portant has been conceyn for the vocational impli-
cations held by post-sccondary education, including

: collegiate cducation, for adults _and out-of-school »
v * youth. Togcther—these clements have constituted sup-
L port for articulating, from the kindergarten through

: . post-sccondary cducation, a series of increasingly
- complex cducational experiences which would be avail- -
able to all students, to out-of-school youth and to
. adults. TFurther, these experiepces are seen as re-
e quwiring not only vocational preparation--but a con- .
' tinuum oriented to ﬂfev0cational and educational awarc-
- . nessy attitudLnul=dcvolopmcnt,'awafcncss of personal
U ’strengths and potonﬂialitics as well as the develop-
- mcent of decision-making abilities. -

- -

“As hus been obscerved, it is pbgsih]c to idéntify many antcced-

+ ents of Carcer Education, some of which may even pre-date the founding

-

" of the.nation. All have contributed to thc development of the con-

-
-

cept. But, as indicated by Herr, it was not until the decade of the

$ixtics that.major attcntion was devoted to societal problems, in-
adequacies of éducation, and poséiblc solutions. Attention of this

naturc was demonstrated ‘in 1962 by a Pancl of Consultants on Voca-

* \

tional Education with the following statement: -
 0f every 10 students now enrolled in. the elementary’
. . ~grades, .3 will probably not attain high school grad-
uation. How will these thrce earn ‘living in the
world of the 1960's with out a high school diploma?
How can the school? help themubefore'andwafter they.
tdrop out?'. Of the other scven boys and girls who '’ .
will finish high school in this decade, "three will ' 7
not go on to college. What will these three high. w7 &
school graduates do for a living? -How well will
their high school education prepare - them to earn a
-1iving, or, in the case of many girls, to perform
the dutics of housewife and mother? .Qf the ‘remaining
. four students who will eventually enter college, only
.- . two will receive bgccalaureatC'dcgrbesz- What-are the A -
prospects of the two who do neot complcte 4 years' of _
\ college? How will high schooi and post-high school
;:study help them .earn a living?. -° :
- _ AR
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Thu< 8 out of 10 youngsters now in the
olom(ntdty schoals who have a nced for voca-
tional cducatxon arc a major concern of this
report. These ydung people will enter the
S labor force in.this*decade 26, million strong,
and will account for ncarly 90 per cent of the.
growth in the labor force during the 1960's
By thc end of the decade, 3 million young
workers will enter the labor force cach ycar,
comparced with 2 million -annually at the start
of the decade. Will these young workers be

- well prepared for the world of work? Will
their interests, skills, and knowledge match
the changing requ1rcmcnts of the cconomy?

-~ The appdrcni,app}opriatcness of the above concerns to the™

<o

present day situation, when contrasted to thc time (1962) at whiéh
they were fo:mulatcd, mlght sug: ost to some that the concerns have
had 11tt1c or ho 1mpact Any such pcrccptlon, howevcr, would be
cxroneous, fox out of thc concerns voiced by the pancl in 1962--0T
perhaps more. in responsc to .the concerns--camc many of the initial
) ~ efforts that were madc toward what has bccome known ‘as Carccr -Educa-
: “tion. - * o -
For cxample, durlng the early to m1d 1960's, the "Rlchmoud
_Plan,” .in which attemptq were made to blcnd technical and trade edu-_
cation with general education, was developed by the Rlchmond (Cali- ‘
'fornia) school system. In New Jersey, durlng the first half of the
1960'5, the "Technolo&y for Children (T4C) Progran in which ele-
‘mentary school childrén were glven a var1ety of cxperlences deallng
- .'WIth thg‘wOIId of work, ‘was developed and 1mp1emcntcd The Western
Statcs Small Schools PrOJcct (WSSSP), in the mid 1960's, devcloped :
" - " and utilizcd the concept of a "Caréer Selcctlon_PrOgram in order

-~

to hclp students in the smaller hlgh schools and commun1t10< to de-

'.

velop an awarcncss of the world of work. The Gan Diego County School~ -

¢
;;f,///durxng the-same - eray dcvclopcd and produccd the "Vxew Program", whlch

- - - - . B —-
s . . o .

s

—
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was designed to give the loarncr access to occupationul informa-

' ‘tioh as it related to llterally hundreds of occupatlons There
were alqo thc cffurts of thc,Plttsburgh (Pennqylvanla) scthls, :

in which students were glven an acqualntancc with the world or work
as ‘'well as expericence in a real or simulated job situation.

AN
1he above arcebut a few of the plogranq that cmergcd during

.

-

the 196 -in response to concerns such as those volced by the

—

Pancl of Consultants on Vocational qucatldn‘ Each of "the programs

was concerncd with some aspect of uhat is now pclcelvcd as Carcer -
hducation, and cach,.ln its own way, was an 1mmcdlatc prcdccessor -

. of the current concept.
i ' H .
Houevcr, none of the efforts. of the early and mid 1960 really S

.

-
-

¢ attemptcd to "grasp the big picture,"” or to dcal w1th the totallty

- of ‘the problcm of he1p1ng every individual to prcparc for a satis-
fying and gratifying life carcer pattern. Instead each seemed to :
_address itself to a specific part or aspcct of the "blg picture."

N It ‘was really not until the late- 1960's and early 1970's that edu-

L.

o

cational leaders began to grapple with the/totality--or the perceived

.

totality--of the problem.

In 1968, Tor example, the Advlsory Counc11 on:Vocational Edu-
¢/ ’

cation, under- thc leadership of Martin W. Essex, 1nd1catcd that, in

~
.

add1t1onto a basic commitment to prov1dc vocational edugation‘thcre e

ol

were three other maJor areas of concern that should be con51dered

¢

- as part of the totality of educatlon. N ' . \V

- . - 'Y
<

: . .' Fqut, starting early -in the studcnt S formal
- cducatien -he must learn more about work, its dignity,
. . o and his relationship to. the occupatlonal world. .
.o - Agtnal work experiences need to be includéd as an '
) ' 1ntegral part of the studcnt S cducatlonal program..
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Second, the subject matter of the school
and vocationnl requirements nced to be realigned
so that education becomes mére meaningful in terms
of its occupational potential. This involves a
high degree of flexibility and a definite move-
. ment- toward individhalization of instruction. .
\ _ E Third, the hard-core content of vocational [
education--the part that makes a person cmploy- ‘
7 able- -must he adjusted to accommodate a wider
. range of occupational opportunity, and a larger’ ’
- number of students. - ’
< ’ . . '
Clecarly, the elements of Carcer Lducation can be scen in the three

-~

drcas of concern noted by the Council, e : -
. Still further indicatioms of thc componcents of Carcer Ldu-

cation are to be scen in another closely, rclated statement of the
. - 1 . . " l .
Advisory Council on Vicational ﬁducation:zv - .
. 4 [
The renaissance in education musw develop new
rclationships between the school and community at-’
large to tho end that cducation, with its voca-
tional componént, reaches into every fact of the
community to provide for youth .and adults now not

being served. - v

- — —

(L

1t has alrcady been suggested that it wouldtbc difficult, if
not impossible, to trace all of the antcccdcntq;gf Carcer Education.

- w‘:The onecs that have been bricfly.described,constitute only a few.
Co "It wab,'howgvcr; from,antcccdénts such as thosc mentioned, that the

concept of Carcer Education, as we know it today, has developed.

-

The Concept, the Process, and the Product.

e . 'The- concept of Carccr ‘Education, as it has been discussed in

_these pages, is from all indications a yiable onc--one ‘that is both

alive and healthy. This observation is given credence by numeroug y ©

1

happenings in Carcer tducation that have occurred durihg the past

threc years. Virtually cvery statc or territorial education agency,

2




for example, now has a professionaly stalf member who is respon-

L

s{hle for Carcer Lducltlon of101tx in the state or territory.

]n.lﬂhg,zonl) onc statc had. <uuh a posxtlon Some state legis-

latules have, in reccnt years, appropriated statC‘moniqs'to'Bc

used for the suppo1t of Carcer Rducation. And whercas a dccade N
| ago it was d)ffxcult to find profL<s1onal publlcatlonq that dcalt
- - with (axpor LdULathn, today onc can find numcrous such publxcatxons.

Yct anothcr cvxdcncc of support and acceptance of the’ concept

-

df Carcex }ducatlon may be’ Found in the numerous, and cxtlcmcly

well- dnnc, plans, ‘brochurcs, and other deqc11pt1vc matertalq that
ha\o been dovclOped by state education ngcncxcg for use in their

own.stutcs. {Some of thcse are menthned in the section of this

paper -that is devoted to References. Others will be described in

- - .

subscquent scctions.] .

-~ LY . L4

[t

. Still further cvidence of acceptancg and’support'oﬁ.the concept
of Carcer Educatlon may be found in thc March, 1974, issuc of Focus,

which 1is publi shbd by the National Association of. State Boards of

%4

Educatlon. Vﬁe Assoc1atlon, or NASBE, reccntly conductcd a survey
of cducational prioritids among state educat1on agencics. Us1ng o—

o a we1ghtcd/éormula to ‘treat the state responses, the ipvestigators

1 Y
found Carecr Educat1on to be the highest prlorlty

Eﬁ should be notcd that in one context the NASBE survey in-

. dlcatcd a neced for, or a conccrn about Career Education. llther cx- -

——

pre551on. however, would tend to support the bas1c concept of

{\4 * .‘-

CdTQCI Education.

-y

But while therc is fairly solid evidence that the concept
o}\Carccr Education, there arc indications that the process

of Carcer kEducation is not as firmly fixed within fhe cdugational
o -

ERIC . ' v o ; .
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structure.  Thi. pnddvm—dhul(ﬂ'tnnwfunMng the -«concept '

cof Chareer Bducation intu o process of Carcer Education--was
addressed recently by chief state school officers, USOL represcen-

tatites, and others at a recent mecting in Pinchurst, North Carolina =
. ' -

w{April 1-3,,1971). At, thay mccfing, Dr. Sidney Muyland discussed

with the part)cipants'somc of the causal factors--the issuces that

tend to inhibit ghé implomcntation of Carcer Cducation”on brond

scu}v—-ahd_sﬂggv\Iod that cducxtlonal lcaders fvom cvery Jevel and

aspect of ecdugation pour f01th a conccrtcd cooperative effort to at,

lcast minimize the cffects of the issucs. Amorg the issues noted
: . .

by Marland were:

tiative

"Ini

major issuc in virtually any cffort aimed at reform of one

sort or anothcer has to do with thé’ma%tcr of ‘'who should take the

the initiative?, In the m&ttcr of Carccer Education, should the
initiative be taken by the sta%cé? The fcdcrni'govcrnmcnt? Or both?
It woul& scem obvious that a hurmonizcd coordinated effort involving

l

- "both would be the most productive approach.,

-

‘Def1n1t1on — 7 _ | i

' The matter of dcfinition-;of'occuﬁational education,  of voca—_...
tional education, and of carcer edudntion?~continues to_pe“an'issue
that contributes to the problcm. “This should not be a_factorﬁ._host

.”edhcatojs have workahlo dof;nxtlons for Carcer Lducafjon.‘ﬂﬁle'ﬂmr -
definitions might dgffcr in dctall, it is in leCTSlty that we mlght |

] find workable solutions to the problcems.

*Passing Fad = ' o - s

A major concern, notiof, or idca sharcd by man) is that cafreer

_cducation is just another onc of the cducatlonal changcv’that arc




>

pxoposcd acccptcd b& some, and'thcn forgottdn.

that carcer CdUCdthﬂ is not 0n1} here to stay, but.that it7is |
&1ng

fad"'idéa docs contr1buto to the overall problcm of 1mp]9ﬁentat10n.

Artlcu]atxon

>
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~also headed in the right dircction. “evcrthelcqs, the "paS'

g ‘1‘ N

Many pcople think

There. is a real nced to dcvclop stratcgics and procedures that

S will permit and encourage hettcr artlculatlon of all aspcctb and

scgmcnts of the educatlonal program. Hog best can this be accom- . .

.- 2

*Tur{manship

3

.plished? What are the preferable strategies and rocedurcs?
g1 P

. ~/..

In cducation, euach special intercst group (vocational educatien,

general cducation, science education, industrial atts,

crcated its own empire, and has been deeply <ommitted to defending

-

it. This is a recal issuc,rand sighific
problems rclating to implementation of
to tu1fl that "exist within the educatio

other agORLICS (Agriculturec, Transporta

antiy contributes to the

8 = ¢ -

the process. In addition

*

L 3

¢tc.) has

nal p10f05510n, there are

tion, Labor, Defense, In

terior) whlch operatc massive education programs, and cmplres, or

L]

turfs, exist there,as well. Ways W111 have to be found to de-em-

phasize the notioﬁ of "my turf" and - "yo

Lt [ - L4

cooperatlvc approaches to common goals.

*
»>

'Funding . . ‘ .

ur turf" and of empha31z1ng

"

The ﬁssue of-funding may pcxhape K% an aqpcct,of veurfman-

,.Ship". " It is, however, @ major concern
a .

in the concept of "Thxs is our monoy:.."

P

' i

or 15399, and is manlfcsted

‘ ' \‘\‘~

. If Carcer Education is to bec the ‘key to cducatlonal rcformq ': -

jon] ‘*

substantial sums of moncy w111 be ncedet

d and ways must hc found
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to convince all apencics of this nced.

To illustrate the magnitude oi fund: that might-be considered,

onc should reflect tha L/ . - ]
$1 billion would provide gach state with
S$20 mxlllon, _ -

$1.5 billion nould prOVLdL cach school
district with $§1Q6,000; or

$5 billion woul& rovide $100 for cach

student.
And then, contras£ thgsc figures with the $15 billion.that is ° -
bc&ng used for wclfare.evemy year. She T ‘ .N
*Anti-Intecllectual | ‘ -
- *Whllc to some people this is an "overdone issue', it noncthe- ?'}

. [}
less is a real one. Too often, vocational education-is perccived

as a ﬁrograﬁ for the less gifted, less able 'students.

To some degrec, tur{manship may cause this attitude "o sur-

face. Onc would suggest, however, that much of it results from
ignorance. Considerable educative effort 1is needed if this kind -
— 1

of ignorance is to be eliminated or minimized.

*Minority €oncecrns -

There is, among'mqny,'a concern~that carecr education may.bc-'
come just another way‘of tracﬁing ﬁpderachicving culturally disad-
‘bantagéd youngstcers. Regardless of the fact that carcer cducation,
when functlonlng as it Qhould would actually éerve to rcmouc.of .1 _ -
lcsscn tracklng, thcvconucrn is still a vely reaf'one, and must be
recqgnized. Efforts will need -to be made to alleviate or minimize

-

the: concern.,
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*Wait for Resecarch

There are thosc who would advocate that we wait until there

is hard rescarch data to support the concept of career education,

and thlS docs present somec problems. Sound-bases for our actions

-—

arc nched and the use of rescarch-based 1anrmat10n to use in
building the bases should be encouraged. It 1s, however, possible
to become bogged down, so to speak. A balance must be found.

*Teacher/Counselor Training/Retraining

With any arca of educaticnal reform, there is a need to ori-
ent--o; pectrhaps reofient--those people affected by the change or
reform. In the case of career education, iwo su?ﬂJgroups are the
icachers and the counselors, and at the present time, not too
many within these groups have had a real oppdrtunity to become

actively involved in and trained for working career education.

This issue must be resolved if carcer education is to achieve 1ts

tctal potential.

*Balancing Educational Program with Manpower Necds

In tne areas of-occupational education, vocational education,

and career cducation, there is a possibility of creating unrealistic

s

expectations which, when unmect, can result in extreme frustrations.
For egamplc, it may be that somc educational programs dealing yith
work opportunities are not appropriate in terms of hanpower needs.
The eduqational.ﬁfogram--occupat{onal, vocational, or carecr--must

work closely with related agencies in order to insure that imbal- - .

, ances betwcen education and manpower needs are held to a minimum.

!
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Obviously, therec are other issues that ﬁiﬁht weil be added
to those suggested by Marland. The purpose, howevef, was not to
identify every issue, for these will differ somewhat from state

“to state, city to city, and agcncy to agency. Igftead, the purpose ___

was one of calling atterntion to some, and to suggest that ail

must be faced before the process can be infused into the existing
’

-

educational program.

Transforming the concept of Career Education into an opera-
tional process 1s one of the gréateSt challengeé faced by American
education. As with other c¢hallenges thbt'have been met, however,
the task is not insurm&untable. If the Blgéggg'égﬁ be implemented,
the product will‘bc found in the millions of pcople, young adults,

‘mature adults,I and clderlyladults who have had, as Superintendent
Robest Benton of Iowa neatiy and-eloqucntly phrase& it,ithe benefit.

of somecone "helping them to become what they cggg become'.
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E{planato%y Notes
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-

This paper, "The Gbncept of Carcer Education'", is‘the
first of a series of papers concerned with various aspects
of Career Educat1on by the Career Educatlon Project of the
Council of Chlef Statec School Officers. It is hoped that B
the series will contribute to the knowledge base of state
education agencies. At the some time, it is also hoped that-
the series will, in a variety of ways, assi§!?$£a&¢ Directers
or Coordinators of Career Educa;ion in their efforts to fur-
ther translate the concept of Career Educafion'into a work-
able and viable educational Drocess in their individual
states. , :) )
The secries has been authored principally by David L. |
’Je5501, Director of the CCSSO Career Education Project. llowever,
muchl. assistance in the preparation of the scyles was pro-
vided by Nancy Pimson_gnd N}el Carey, both w%th the Maryland
State Department of Education, by Linda Keilholtz, of the

‘' Ohio State Department of Education, and by Byron Vanier, of

the Ncbraska State Department of Education. Special recog-

nition and thanks is tendered to these 1nterested céhéérﬁed,

S
. and dedlcatcd educators

‘ /
It should be noted that a choice was made not use foot-
note references in this series. Instead the referenccs or
sourcng?P which footnote references would generally be made

ded in the Selected References scctlon which follows

are 1in .
N ; hd

-."'
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