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I. INTRODUCTION

This paper is a disgpssion of the emerging model of student develop-
ment programming for the decade of the seventies. After an historical
sketch of Student Perscnnel Services, the affective demain of student
development will te detailed with regard to thecry, instruction, coun-
seling, ard administration. The excitement and importance of the con-
temporary student development empgasis is caught in Grant's autobio-
graphical reflection: "These moments of encounter, these brief, fleeting
moments of discovering my oﬁn identity through the being of others help
me realize that I probably can't define my being by doing but by being
‘with others; and pernaps these others g2in fleeting glances of their own

1
identity, their own being, themselves during these mements."




I1. HISTORICAL DEVELOPMENT

Some authors hint with negative innuendo that the fleld of student
affairs has never had clear identity (Parker, 1974). One does admit that
at gatherings of student persornel educators much time and effort are
spent on role definiticn, vocatioral ambiguity, and professional accoun- ~
tability. However, the changing profile of student services can be a
testimony to the flexibility in response by hicher education to the
dynamics of student needs in contrast to a fixed and sterile pattern of
institutional organization.2 Trat is, she very fact that the form of
professional service has adapted'éo changing furctions in student needs
is notevorthy ard positive. |

Over the past fifty years, three phases of development in student
services have been identified (O'Panion, Thurston, Gulden, 1972; Hurst,
Weigel, lMorrill, Richardson, 1973; Parker and Morrill, 1974). Initlally,
the.college president appointed a dean to control the students by regu-
lation, repression, and removal. Hé moéitored student btehavior as
marden" of the institution. Happily, against the abuses of this office
the students eventually dérafted and demended their "bil1l of rights."

As student rigrts diminished the autceratic role‘and rule of the Dean

of Students office, speclalists in services needed by students were

being gathered under the administration of the Dezn of Students. As

ﬁigh as thirty-six cervice functions have teen identified attracting

a corps of appropriately trained service pecple and a mesh of bureaus

to meet the maintenznce needs of students. In the post-¥orld Var II era;

the third stare of student personnel work concentrated on a therapeutic




service to those students who had serious problems. Counseling psycholo-
gists were closeted in clinical centers with opportunity to meet Just a
few students with severest troubles. Some institutions did not move
through each of these stages; some institutions have maintained each phase
in its portfolio of student services. But increasingly some heve moved
. from these now traditioral patterms of student services to a huran develop-
ment concept. |

For the first half century, student personnel services had been deve-
loping as a series of services reacting to forces within the college com-
munity, forces calling for control, maintenance, remediation of students.
In recent tires, student.personnel service has been developing as an active
program for the shaping of forces within the total college experience to
maximize the potential for the growth and development of students. As
early as the 1940's, the American Council on Education called on student
persornel vorkers to recognize that students are individually different
ard unique; that each is a vhole self integrating erotional, affective,
physical, sccial and intellectual resources; that education tegins in the
drives, interests, needs of each student.3 Historically, education has
been centered in the develo,ment of the student through the training of
intellectuzl czpabilities and skills that have teen narrowly defined in
the azaderdic disciplines. Put now student development is being defined
by huranistically oricnted educators and psychologlsts from the point of
view that "ran (sic) 1s a growlng organism, capable of roving toward self-
fulfillment ard respensible social developrent, vwhose potential for both

has been only partially r<alized." (O'Banion, Thurstc.a, Gulden, p.203)




The contemporary student development program caps the move of
student personnel services from the traditional control-oriented

governing of student 1ife’by in loco parentis staff to the team of

human development facilitators who assist students wlth those develop-
mental tasks prerequisite to constructiye ard successful interaction

‘ with their envirerment. A sfudent development program no lorger is
controlled by a dean whose staff works within well-defined job descrip-
tions, but rather consists of staff and students vho can "shalke them-
selves loose" and exercise personal responsibility ard creativity in
the immovations of developrental programs ard procedures (Hurst, et al,

p.11).




-5~ | : « oot

III. STUDENT DEVELOPMENT THECRY

Parker (1974) lists three current uses of the term student develop-
ment. The first he describes as "new humardsm," ﬁotably of O'Banion and
Thurston (1672). Student development is the structurirg of a caring
envircrment productive of grovwth toward éelf-actualization. However,
_'descriptions of student perscrnel wbrkers and courses do rot, for Farker,
define the propositicns of develcpmental theor} which tell how students
achieve the stated goals of growth and effective learning.

Parker then describes developrent as cegnitive and behavioral com-
plexity. By challenging a person's "equilibriun" new learning teles
place to restore the lost balance. Such uperding experierces contrast
sharply with the huranistic self-growth potential described above.
Critical to tnis complexity of restructuring is the risk that a person
'may not te assessed accurately as to the ability to stand up under up-
setting developrent-premoting activity.. Blocher (1974) defines growith
as the function of a "dynamic equilitrium" between the needs and capa-
cities of an individuai and the levels of st;ess ard stirmlaticn in the
envirorment. Vhen the level of stress is above the ability to cope, one
withdraws. Wnen the level of stimulation is below, orne is bored ard

unchallenged. In neither cace, does positive growth occur. Blocker

wants the educational system to create a dynamic cquilibrium cr "ecological

balance" between the student and the envircnment to allow for maximum

growth. A student development program of "ecological balance" would

include "structures" of cpportunity, where tasks to te learred are balanced

with rastery, of support vhere ccgnitive ceping machanisms are balanced
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with affective social relationships, and of revard when erf‘ort expended
is balanced with satisfied'.needs (p.363f). Blocher's view of the com-
plexity of equilidbrium is a more hopeful student development theory than
Parker's fear of risk in manipulating the equilibrium.. Monetheless, beth
sound too ruch like MEO, rather than erbryo!

smith (1974) cortrasts these first two views of development as
process—oriented huranism ard goal-oriented behaviorism. The former
he describes as a Rogerian client-centered activity of self-actualization.
The latter he views as Skinnerian objectives stated in behavioral terms,
as perforrance criteria, as acccuntabllity measures. Smith proposes a
student develcprment program of behavioral hui:anism in which goals are
humanized and attairable and objectives are constructive and specific.

He cites Maslow's "good person' and Landsren's "teautiful and ncble
person" as the ultirate developmental objective for irdividuzls in con-
vemporary socier”. Such students would be passicrate with themselves,
productive in relating to their external world, and compassiorate toward
others (p.516).

Parker's third psychological construct is his preference for develop-
ment as stazes or hierarchical. Piaget's stages of develcpment recognize
distinct and qualitative differences. Maslow's hierarchical theoi*y out-
lines the sequence of devéloprental tasks to te mastered, In each, Parker
applauds the recessity to specify the particular tehaviors characteristic
to the particular stage or station, and the speceific task vhich must be

mastered in order to rale progress.
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To this writer, Parker's critical appreciation for "solid develop-

mental theory" as applied to student development programming seems to be
the necessary correction toth to a.naive humanism and a manipulative
behaviorism, as long as at each stage along the Student's way a good,
beautiful ard noble perscn is deve10p1n5.

W NUBLE
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IV. HUMAN DEVELOFMENT PROGRAM '

| Blocher (1974) quotes a Berkeiey longitudinal growth study (1955)
which suggested that only a small percentage of people maintain intellec-
tual growth or stability for a lifetime. The majority suffer "developmental
arrest" as teen-agers, with a span of 1ﬁtellectua1 deterioraticn from that
point on.' Palomares and Rubin (1§73) state:

"As children grew older, they begin to bury their feelings
and thoughts, urccnsciously distorting thelr expressions

and actions. They start to feel that they are different,
infericr, socially uracceptable. This feeling of negative
uniqueness has teen created in our society by a corspiracy
of silence. DMobcdy talks about fantasies, dreams, wild
thcughts, feelirgs of helplessness, lereliness, feelings

of worthlessress. Cnildren are educated away from valldating
their ovn feelinss. VWhen they are afraid, they are told that
there is rotiung to be afraid of. When they feel pain, they
are told to be brave and smils. Trey conclude at an early
age that what is going on Inside cf them is unigue, susgect,
and unsayable." (p.655)

The Human Develcpment Program is an instructional model and technique
for use in student development programiing to cope with developmental
arrest through the use of affective learning activities. It focuses on

theres of "avareness" of one's feelings, th&hghts, ard actions; "mastery"

and self-confidence; and "social interaction" with others (Palorares and
Rubin,‘1973). Leerzn (1974) who has researched the Human Develcpment
Instruction nodel at Colby College (Kansas) defines its goal as providing
a'structure vithin which students can gererate and share extensive pcsitive
infortation about themselves. ¥ith structured activity of mutual an
self-affirration, students are intrcduced to a greater awareness of and

respect for their cwn potential ard that of others. Ceneral objectives

are that students will be able to share in detail such personal possessions

¢
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as values, satisfying ard successful experiences, personal strengths, and
life goals. Specific obJectives deal with positive changes in the ability
of the student to affirm ard motiv;.te self, be sglf-detemining, and to
be empathetic tcward others. The group process of Human Development
Instruction includes poal setting, personal unroldment., peak experience
recall, sharins of successful and 'satisf"ying experiences, value clarifi-
.cation, strength acknowledgrent, long-range gc?al cemmitment, and per-
sonalization of a positive style of life. O'Banion, Thurstcn, Gulden
(1972) emphasize that Human Development or Human Potential Instruction
in no vay reserbles a Psychology course of academic content with subject
syllabus, ror is it the college orientation and adjustment course of the
most recent genei:'ation. Rather it 1s an introspective examination of
student experierces with the opportunity to examine values, attitudes,
beliefs, abilitles, and how these affect the quality of relationships
viith others.

Kleeran's research results recorded significant differences in
movement toward self-actualization on the part of Human Pctential Seminar
students as contrasted v:ith non-Human Potent;ial Seminar students. Similarly,
the research of White (1974), Hipple (1973), Walton (1973) using a variety
of instruments for growth study, recorded positive significance among those
who experienced Human Develepment Instruction and Human Poctential Laboratory
experiences. 5-

Creasrer (1972) in a survey of 90 Community Colleges hLaving Huma;l
Develcpment Instruction tabulated replies frem U9 respondents. Most of

these Instituticris have cne or two DI courses with sections generally
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numbering from one to fifty. <Sectlons average eight to twelve students,
Seven colleges give no credit for the course; 42 give institutioral
credit for all students; ;nd 78% are able to transfer the credit to
other institutiorns. All those replying found the course helpful in
improving student self-concept. 53% used HDI for professional staff
development. U7% found it strengthened student participation and input
in faculty-student curriculum design. 8C% replied that it increased
student employability. 707 believed it was helpful in curtailirg student
drop-outs. 797 fourd it helped legitimize the teaching function of
counselors; 90%, helped link student services with instructional programs;
70%, faculty recognizeﬁ worth of HDI.6 &
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V. STUDENT DEVELOPMENT SPECIALISTS ©

A. Teachers .

Crookston (1973) defiées Human Development teaching on a breader
base than only HDI cowrses staffed vy student perscrrel specialists.
It is the creation of a human learning envircrment within which irdi-
viduals, teachers, ard social s,stems Interact ard utilize developmental
tasks for persoral growth and social betterment. The teaching in every
disciplire is organized arcund the student, rnot the subject. The student
shares at least equal responsibility with the teacher for the quality ol
learning with regard to content, précess, and prcduct. Evaluation is
based on ccerpetency and geal achieverent, not oﬁ prerequisites and
requirerents. Human Pevelopient teaching is a ccnvergence of teaching,
learning, and counselirg in which students discover what is known and
apply that krowledce to a deeper understandirg of self, students discover
vays of enraricing their relationsnips with others, ard the students develop
practices in ccpirg effectively with their werld. In such an instructional
environment, student rersornel professiorals will rot only teach credit
courses in persoral growth and develcpment. Scome will teach content ccurses
peculiar ¢o thelr expertise, rot in competiticn zgainst acadenic faculty,
but teamad uvp with facildty ccollezgues scnsitive to student development
objectives ard techniguss (Cross, 1673).

Santa Fe Junicr CTollege dercnstrates an interdisciplinary approach
to Studant DCevelepment pregream vhiich places five courses @t the core of
the General Fducation program. FEach student's exgerience of the changing

environrent of colleze is supported by the ccurse, "The Individual in a

¢
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Changing Environment." From this experience the student goes on to the
examination of a serlcs of other environments of which he.is a part
(Social Studles); the thing envird%ment (Sclence); and the ideational
environment (Huranities). Each of these is a course in the study of
self in relation to expanding and cemplicated environﬁents. The courses
do not need ror serve as prérequis?tes. They are designed "to help the
student to see himself in relationship to the world of knowledge and to
afford him the opportunity to make good decisions both for the rerainder
of his colleglate experience ard for other experiences that follow."T ¥

B. Counselors

Crookston (1973), Larsen (1973), Hurst et al (1973) trace the move-

ment of counselors frem the historic role of passive, reflective, remedial
professioral service to an active, preventative, collaborztive, ercountering,
even confronting relaticnship with students ard increasingly with staff.
Blocner (1974) uses the term developrental to describe counseling services
as roving away from psychiatric diaghostic reflererce regarding normative
behavior to the greater counselor interest in huran effectiveress. Educa-
tional institutions were established, Blocher recalls, in order to help
children ard youth grow and develep in valued directicns Loward full adult-
hcod and humanity. larser. (1€73) observes trat Student Cevelcprent center
counselers encourage students toward self-direction ard irdependernce,
teaching students to cope with life sltuaticrs rot by adjustment but by
overcceming obstacles ard frustrations. Counselors cannot isolate themselves
with the few critical cases, wvaiting for students to be brought into their

care, as In the redical necdel. Rather counselors rieed to venture forth

. .,
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providirns services for the develcpment of the general student body, working
with visible groups of students needing help in reaching positive goals.
Larsen states it even stré%ger: "The returns to the students and the college
willl be much greater in werking with a large number of students facilitating
their ncrmal development, th;n in trying to salvage a few with more serious
problers." (p.225)

O'Banion's faverite phirase for counselors is "human develepment
facilitators." Counselor activity involves a variety cf areas: encounter
group leacership; organization of ccrmunilty laboratory experiences; iden-
tificaticn of participatory activities, not "sandbox" play; training of
peer student educators as tutors ard counselors;'evaluaticn of institu-~
tional rules ard regulations for relevancy to community college students;
creation of the climzste for growth and development (0'Zanicn, Thurston,

Gulden, 1972). Palorares and Fubin (1973) emphasize the fesponsibility

of student development counselors for teacher-trainirg, providirg suppor-
tive guidance to faculty using affective learning activities, helping
teachers get in touch with their own pérsonai dynamics, reinforcing teacher
confidence to lead a group experierce because they care abouﬁ their students,
develeping incervice sessiors for teachars in Human Develoﬁmcnt techniques
to reduce the amount of erergy spent by counselors in ren&diation.‘ Berg
(1972) varns counzelers not to avoid responzibility feor the develepment

of instructors who seccm unconcerrcd abcut the affective reeds of students,
or who feel such newds are nct the business of a college, or who feel they
meet these needs adequately in the classrocm. The student developrent

specialist looks also at the faculty rerber as a develcpirg individual.
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C. Administrators
*  Hurst et al (1973) views the contemporary movement for change in
student persorrel services from a primary concern with "the remediation
of casualties" to the develormental approach designed (a) to modify the
academic and social envircrment in constructive ways; (b) to teach
students living in the colleée-environment the skills recessary for the
full utilization of that environﬁcnt; (¢) to study the student and the
environrent to provide a data base and directicrality for programs
designed to irplement (a) ard (b). (p.10)

ment involves the administrator in serious responsibilities. There is
the potential threat to the roles of persons involved. Staff needs to

'Restructuring for rmodification and change of the educationzl environ-

participate in conceptualization and decision-making. Other administrative

and organizaticnal structures tecome involved. The restructuring process

mist be kept alive by ongoing experimentaticn ard flexibility. Goals and

objectives need continuing reassessment.: Harvey (1974) describes curriculum

as a primary arera of activity for the studgpt persornel administrator.
As the advocate for student-centered curricula, the administrator must
direct attention to effectirg curriculum development in favor of the
student. Student necds rust be determined. Faculty and adininistration,
this writer adds students, then interact to design cwrricula reflecting
those nceds. Thne studert personnel administrater facilitates studeqt
developrent by establishing an effective ard potent educaticnal environ-
ment not only in classroom and curricula, but in the total institution

and comunity, striving to tring all majcr constituencies into a concern
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for the student. If this were to happen, Harvey observes, the student
development administrator will have phased himself right out »f a
Job. (p.246) N ) _

-Parker ard Morrill (1974), like Hurst et al, remind the student
personnel adrinistrator that fallures are a valuable etperience in
student develcpment prograns, and cne swrmises are more frequently
experienced than the successes, else more risgs would be taken. Not
only rust the administrator te careful to specify objectives, identify
needs, keep faith with the time and setting for vhich the program is
applicable, but also provide for the self-destruct of the program when
the need 1s satisfied cr 'when the program is unable to fill the need,
or when saboteuré set in.
- . For administrators who are facilitative of student cevelcpment
philosophy ard progrars, Cross (1973) admonishes:

"It is tco early to begin the training of applied behavioral

scientists as practitioners in student develcprment. We just

don't know enouzh abcut it. Until vie can measure the exis-

tence of personal maturity in an individual, we are in an

unterable positicn to krow how to bring such maturity abcut."
(p.79) -

*.Blocker arc Odom (1972), O'Banion, Thurston, Gulden (1972) said it
carlier: Trere is a "paucity" of recearch in student services, a decided
lack o:i" evaluzation cf th: effectivenesé of services. Hipple (1973),
Walton (1973), "nite (2974), ¥leenan (1974) are teginning to publish

positive results of their recearch into Huran Potential experiences.
Administrators can be encouwragod, with moderation.
Hi11 (1974) discuczes student developrent attitudes in administrators.

One carnot react defensively to éhange. One must establich a high degree
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ol trust wit‘h cclleagues, faculty and students. Self-confidence and
role-satisfacticn are helpful for open and honest cormnmic’ation. Open-
mindedness copes better with unfamiliar tasks. Administrative power

can be halved into group process to be shared with organizational control.
Communicaticn which flows up, down, and sideways builds in others a trust
in the opportunity to ccmwﬁcate. . 7o help others to grow, an administrator
must be growing. Leadership is t;hé ultimate responsibility developed in
the administrator by the participaticn of all concerned.




VI. POSTSCRIPT *

Harvey (1974) with an eye to the future sees the current labor market,
youth's disillusionment, ﬁﬁterial accumulation inflated and devalued,
potential retirement at 33, lelsure-time toredom, ineffective social ser-
vices, ard ore could add moral expediency, immobilized government, national
disillusionment, and interrationzl ccnfusion--in the light of undergraduate
preparation of students for professional ard vocatioral roles in society,
and ccrments:

"All these factors ccrbine to suggest that undergraduate

education may need to get out of the tusiness of professioral

or vocaticnal prerparation, and tack into tbe business of
human developrent." (p.243)

Cross (1973) describes our professiornal "luster" as the reflection of
our solid krecwledge of students and the procedures and experiences that
will help them to grow and develop as learmers and as human beings, through
improved grouvp learning experienceé. (p.80)

Terry Cline, Director of [fountain States Community Collegé Consortium,
writing (1974) on the letterhead of Western Interstate Commission for Higher

Education, reflects a view of the student development program vhich others

may share:

"The Human or Student Cevelcpmert 'kick' is in vogue on many
carpus2s tut unfortunately this latest thrust in conimindty
college studone FL"”“qn’l services pregrams is suffering the
fate of rost now philceocnndeal icdeas, e.g., peorly defined,
uncertainty as to how studert develicpment prcgrans fit into
the student perccnnel ard/or colleg: crgenizatien, uncertainty
as to row ;ou goterming or assecs the effectivercass of otucent

: develgpment pregramns, relationshdp to instructicrnzal prepran
etc,"0 !

Larsen (1973) quctes an appropriate verse of unknown origin (p.226):
"o see thinrs
Not as they are
But as we are."

This 15 what student developmont i all about,




-18- AW
| ‘6\@?‘“
VII. NOTES ®

Grant, W. Harold, writing in the introduction to O'Banion and
O'Connell, The Shared Journey, p.viii.

Shaffer, Robert H., in an unpublished paper, "Utilizing Organiza-
tioral Development Methcds, Cbstacles and Potentialities."
Indiara University, n.d.

Arerican Council on Educaticn, The Student Fersorrcl Point of View.
Washinztor, D.C.: 1949, Rei‘e"rea to by Parker anc Morrill (1974

Bayley, N. and M. Ogden, "The I~aintenance of Intellectual Ability
in Gifted Adults." Journal of Gerontolesy, 1955, 10, 91-107. Quoted
by Blocher (1974).

Kleeran used Philoscrhies of Human Mature Scale (Wrightsman 1964).
White used Ferscral Crientation invertory (Snostrom 1966), also
used by Walten wno usea in addition Sixtecn Ferscrality Factor
Questiorraire (Cattrell and Elson 1¢62). FHipple used Interperscnal

"Relaticnship Pztiring Scale (Hipple 1970), The Fundamental Inter-

pLgsoxwl Relat‘.*onu Ortsrtation-Eehavicr (Schutz 1950) ard The
Self-Disclcsure QUestionnaire (courral 1S64).

Cream>r, DCon, Huran Pevelopment Instructcr for Carcer Students in
the Community College An Exploratcry Studv. Texas Education Agency
and k1 Centro College, September 197:.

Fordyce, Joseph V., "General Education at Santa Fe College," an
unpublished paper, August 1967.

Cline Letter circulated to rombers of Conmissicn XI, "Student
Persorzicl Prograns in the Junior College™ of smerican College
Personriel Asscciation, 19T4.
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