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ABSTRACT _ \ :

The basic reading skills learned in the primary
grades do not equip students with sufficient skills to read
everything they need\;o read through school. Hence all teachers,
regardless of the grade -level or subject they teach, should know what
the fundamental reading skills are and how to teach them to children
vho need help with increasingly more difficult and varied subject
matter textbooks. In addition to phonics, picture clues, sight vords,

" context clues, siructural analysis, and dictionary usage are useful
decoding tools. The comprehemsion skills advance from literal
comprehension through interpretation and critical reading to creative
or individual reading. Students should be taught study skills in
their content classes because each subject carreis its own
vocabulary, and there are unique differences'in skills used in
various subject fields. Learning to read fluently and rapidly is
another basic skill to be developed since there are many different

| kinds of materials and purposes for reading. And after the prisary

"”,ﬂﬂgzégg§4 all reading skills can best be developed using actual
materials in subject area classes. (T0)
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TEL CLASSRUGH TEACHLR'S RESPONSIBILITY
»0 THC DISABLID READTR
‘The cisabled reader iz an intermational phenomenon. Every
countyy hac itg children who are having difficulty in learning to
renﬁ;
i plan to wive a very practical talk today about basic skill
ayreas in rcading which are comaon To readicg instruction in all ‘

Junsidres in your respective countries, and which also aras essential

N L . ’

™ for all disabled rcoulers to master.

.‘ posorts from countriag everyw.idr? indicate that the number
~ . s S :

< of 2ia-hicd readers 1S ipncreasing year by year, and aducators are

a2 gewicur eleuatiun.  wnat can +he classroom teacaer

1 . go about this? I w.ll try to tlve soma sutgestions.

-,.—-




TEACH BLADING REYCHD THE USUAL RFADING
INSTRUCTION ALLOTHMENT OF GRADES

Every teacher neads to be a teacher of reading regardless of
the grade level ot subject he or she teachers. Wherever and what-
ever children study &n schéol they hava to read. Learning to read
basic reaiing mate:ials in the primary grades doesn't equip then
to read everything that they need to read ali through school. EHence
teachers beyond the usual reading instruction period should make it
their husiness to know what the fundamental reading skills are and
how to teach so they can assist chiléren who need help as they pass
on to higher levels and increasingly rore difficult and varied aub;
joct natter textbocks. o ‘

at. preczent the levels at which rquing is taught vary. Many
schools teach reading only in gradeé one to three, others one tO
six, @ focw one to seven or eight, and a very few more one to ten.

i sc-e cases a reading speclalist teaches remedial reading to all
scconcary students who need it.

If and when we have reading taught through the grades and in
high schools all over the world we probably shall have conenicuously
fewer children suffering from reading disability. This is a vorthy

cgoal for classroom teachers to -advocate.

PEACH! SEVLRAL WOFD RECOGHITION SKILLS
word rococnition is the moat besic of all basic reading skillsa.

1€ o child can't recognize the nemes and neanings of word gymbols,

he or she just can't raad., Very often disubled readers are deficient

in this av21a.
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once in a great while we f£ind a child who has acquired the
reading gkills by himsolf or herself. Such a child, of course,
" 43 the extrens opposite'gf-the disabled reader. It is refreshingﬁ&aﬁtﬁ
to hear about such & case and I would like to tell you about one.

A: amusing description about a child who taught herself to
read is given by the author of the pulitzer prize winning novel
7O KILL A HOCKING BIRD. f1t reads like thiss

Jenm calid of his four-and-a-hali-ycar-old sister, %o « .« Scout
there's been readin' since she was born, and she ain't even been to -~
ogchool yet.” Then upon entfanc@ in firat grade, Scout, whose real
nane was Jean Louiso, was osked to read something that Miss Caroline
wrote on the chalkboard and she read it so well that Miss Caroline
vas visibly vexed. Mies Carolins thon hzd her read most of the
girct reader end other readers and finally she asked her to read
the stock market quot&tions in the Mobile Register. Jean Loulise
read beautifully in all of these situations. All of this tirc
Miss Caroline g irritation was building up and she finally exﬁlodedx
*1ell your father to stop teaching you. It will interfere with
your learning to read in school.” Jean Louice said that her fathor
‘atan't teach her, and then she beyan soliloquizing to herself on
how she did lecasrn to recad and she finallg deoided that it just camn
1iko learning to fasten the £l2p oa the back of hor union suit
without looking around.

T+ {3 rare, ivdeed, that a teacher of beqinning reading
receivag a pupil wiho has taugot hinseli oy horself to read &0

proficlontly. In the najority ¢f iunstances, the teachor has to
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teach reading from “the ground up® and word recognition is of
graat inportance. Some are still under the 1mpreséion that the
use of phonics is the on;y technique to be taught. While phonics

" 4@ a valuable tcol there are several other very useful procedures#
for-attackiFgfew-vordss Every child shculd have all of these 1n-

his or her repertoire.

Tha use of picture clueg s a word recognitlon process.

This technique is most useful of course at beginning stages in
which pictures are definitoly designed to le*d into what 1s said
beneath them. Picture clues are useful, how.:.>r, throughout the
grades and I believe we should help chiléren .o enploy these to
a greater extent than most teachers do. 411 cexts in all subjects
are really beautiful picture books at this.tims. Thase pictures
chould be utilized fully both in word recsognition and neaning
activities.

Often teashers praparos and usa'picture-word cards and let
children use them also in gamas and various activities. Each card
containa a picture with the appropriata word beneath it, the cet
of cards reprosent words children will soon need in thair basic
readiﬁg. These cards are very useful.

Then there eve si.cht words to teach. The teaching of sight

vords has lLecn rnost abused by teachers of zll the word attack
skills., DéV?lo§$nq a ncw reader lecson by having children memo-
rize an isolat:d list of wowxdc on thie chalkboard or dril)ling then

day efter day with words ca £1lush cards sars practices fzowned uron |

Ly mosat authori¢ice st mraesanc,



Durrell tolls of an incident which illustrates the fallacy 5
of depending upon the technique of flashing word cards. A certain
boy wtigh infallibly pronounced the word children when shown to him
on a flash card but couldn't rea@lit in his reader. He declared
that he had never seen the word before. He was then shown the word
‘on the flash card which he pronounced correctly as usual and vhen
agked how he knew the word was children, he replied "By the snmudge
ovaer the corner.” |

The point iqnye can't always depead upon words learned from
' #lash cards to be functional when the child is reading from text.

The nouns and verbs usually don't give much trouble. Such

words as where, this, she, had, otc. are d4£ficult for many chil-

dren. -it is desirable to teach thoss in context. An example of
one way of doing this iz as follows: fhe geacher guides the chil-
dren to give scme senteaces growing cut of thedr experiences which
contain certain sight words needinq atterition. 'The santences arve
written on the board and various practica activitics take place.

uow wa come to the use of context cluas vhich ia an ‘important

word~-getiing process.
Throughout the grades ths toxchor should provide skillful
comments and guestions guiding chiléren to nake use of context clues.
He o 18 an example:
Ted was reading the paragraph belcws
*rred and Uncle Bbb were up‘eaf;y.  Ired helped to wash the
breakfazt dizhes.” | N

Tod failed to recocnize “broakfasu“. rwell, 1f Lhey were up
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early, ﬁhat.meal would they.hhva had.gt which dishes were used,®
agkod Miss Lowe. “Breakfact® roplied Ted and continted with his
reading. | -

Thus with guidance children may become very skillZul in
deducing a word in context through reasoning about its meaning
in a sentence, paragraph, or perhaps an entire selcction.

Next just & fow comments about the ago-old topic of phonics.
This method of word attack is still widely used and inportant.
The way in which it is being taught in some places, however, is
being criticized. I refer to that procedure in which childr;n are
taught to give verbal axaggerated eounds for geparate lettors as
"buh" for b, "cuh® for ¢, etc. The critics say anl rightly that

Sy O
/ letiers ¢o not have the sounds of syllabies when,blended together

A

in words.

The point ie illustrated in an incident which I witnessed
in & classroom recently. The te;cher presunably was helping a
boy to recognize the word hat which he had net in his reading.
She wrota the word on the chalkboard and said “Sound it.' MWo
response fidm the child. Sha then said “"Listen while I gound it,"
and proceeded to say “huh uh ta.” "that is it?* The child said
nothing. She vepeatad “huh uh tu. ¥hat have X?" A great light
dawned oa the little fellow's face as ke enswered “Riceouihs.”

Cae way to aveid presenting letter sounds as syllables in ne
folle s _wcing initial consonant hasa aazple. (1) Devélop visugl
diserininction pechaps by having tha childron £ind the letter

saveral timeg in a nixed arrangement of clialkbooaxd words Loginning

Aruitoxt provided by Eic:

ERIC | -



with different conzcnants; (2) develop auditory perception by

pronouncing ceveral of tha chalkboard words beginning with h,

slightly emphasizirg but 'not.isolatinq the sound of h; then have

the punils do the came thing: (3) give practice in blending by

gubstituting h for the initial contonant in geveral kncwn words,

and have thenm pronounced; (4) finally apply the practice in read-
) ing a aelects.on in vhich some new words begimtng wi.th h appear.

Thaxe are pany, many ways of teaching phonics. %he procednxe

. outlined is caly one of them. .

structural Anslvsis is ano#:.hez vord-attack techniqua entimly
apart from phonics. In .ous changing world there is an {increaging
frequency ;;atha"usa e.ﬁ mediﬂed wozrd forms. Por this reason it
is very importont at present to teach cn_ndren to analyze and get’
meanings frcm strusturally changed fwordé-. Unfortunately. th_ie is
given too littlo attontien {n large nurhers of clasgroons.

Tha elements of word structure with which children should be
familiar are: words in corpound words, tha stem word in a nodified
form; the inflecticnal forma e', es, ed, ing, or, osty prefixess
puffixes; pocaeseives contractiona; and syliables. |

- Timo doson't permit a discussion o.. r&ocedures which may Lo
"used in tea.ching thege di" fe.rent alua.nt.a. suffise it to say that \ )

it is fairly easy fox children to grasp theee elemants and ways in

v

vhich tasy changys reanings. | e
riaally, uséd of the dictionary, the nest complex pi‘ 21l the
- . word sttuck procasses, will be mentioned. In beginning ¢o use 2 %

fornal dicilonavy ciildren must crploy zeves Tai prev‘.ou 1y acqalred

,'/'
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gkills:s a knowledgae of a.lphabetiéal arrangenmant, the sounds of
lettors in wordg, and the various word structure elemcnts. In
addition they need to know diacritical marking and the effect of
scceat marks. TOo0, they must beccus £ki11€ul in selecting from
several reanings gfm, i:ha oae rost appropriste for the paxtic-
ular situation in which it is to be applied. |

This very conmlez digctionary skill as a whole usually is )
not mgs_tored until the middle grades. However, tmmdationa nay
be laid even in the _tirat gradas. Scme teachers place a ainiuture
self=help dictionary on the chalkboard consisting of pictures of
needed nouns and verbs with the appropriate word under e¢ach. &
fow publishers ave placing ninlature dicticnaries in the back of
‘;thair priners. Some fu.bliahers aleo are producing simple little
paper-back dictionarizs for primary levels including one for t!:a
£irst grade.

In sumning vp this diccussion on word recognition I should
1ike to cmphasize agaln that thexe are rany inportant vord attack
akills in additicn to phonlcs. Thase ghould be taught to the d}.s—
abled rea_der £O hag;i:x{i“f have sevaral tools to. usa in finding out:
vnrecoygnized words, 'If. ona 'docfsn‘t work, he or she should learn
" to try another and pexha.ias aﬁo_t.:har uatil nne is found that doecs
work. Door resders especially nced to have pevetal word attack
£kills at thelr command. - | |

GIVLe MORE ATTERTION 70 IMINEING
Ba.tllu Il GRPTING MEANINGS

Disislas reasers usualiy need help in cetting maaud.nrjs £rom.
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vhat they read. Regardlesa of row well children learn how ¢to

pronounce words, if thoy can't gat tha mpaninqduhen these words
are atrung together in sentences, they are daestined for trouble
ahoad.

The word "comprehension® is a blanket term. There are
different types of meaning-getting skills, Just as there are dif-
ferant types of votd~1dant1f1cation;pkillu. ﬁeaning~gett1nq skills
may b; distinguished from one another in terns of the thpughg pro-

- cessus that‘ata involved, For many years tgachera nada the mistzke
of laboring under the misconception that all they had to do to
teach children to get neaninge i readivg vas to give them some
*comprehension” questions and exercises--the word 'comnrehsaeicn
connotinq one big ekill to ba taught as a *jump sun." ‘Unfortunataly,
thore Stlll arée many classrocn teachars who are making this sane
mistake. and this mistake nay contribute to the lack of disabled
readory to cope with readinq materials.

| On the other hand the most préficient teachers are placing

 esphasis upon tha thinking okills, The oginions of expoxts.‘ |
experimental recearch and statistical eﬁglyaes irdicate that there
are four major categories of procosses wiich should b2 uced,in
gettihg'mzanlngs. Each| of these in turn rakes use og sutordinate
ekills. The torms used in deuignating these catego:ics.aggx

1{teral comnrehensicn, intexpretation, critical readina and

creative reading.
The torwm literal cormirchension is widoly used at preseat to

rana the procegs oi o2tting the prinary, direct,. "literal® reaning

Aruntoxt provided by eric JIES

EKC . v o |
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of a word, idea, or sentence in contoxt. Vhr& little thinking
is done in using th%g process. Children simply give back what is
sald in the book. "
Unfortunately, this is the only procedure used by many
toachers. |

The term intarpretation of reading ic used to include skills

concorned with_appplying or anticipating neaﬁings not stated
directly in the tért. such as ﬂrawinq inferences, nakiang generali-
gations; reasoning cause and 4£fect: epeculating on what happened
between avents) anticipauing what will happen next; detecting the |
significance of a statcaent, paaaage._o: selection) identitying the
purposo of the wvriter and the notiva of characters; £o§ming gancory
inages; cxperiencing emotional reactions, etc. Thus, this category
includes many thinking processes. .. !
Criticel :eading ig the third lavel in the hierarchy ox reading .
foxr meaninq skills. o 3 - 1ncludeo literal ecnﬁrehenaion and intor-
pretation, but it goes further than either o? these in that the
reader evaluates,\that ig, passes rersonal judgment on the quality,
the valve, the accuracy, and the Lruthfulneae of what is read. -
Creativo reading 45 involved to so;o‘extent in 1nterpretatipu
and 1n critical reading. In theso cases, however.’the child is o
working with the text, he or she is thinklng about what the author
has said. In cceative reading the c:.ld gcas beyond the text in
_seeking new insignts and sclving new pzoﬁaems.
Thin?ing. discrininating, decision~making indtviduals are-
what we npead in thic trovbled world. 0ur|gtuaentn can best develsp
: \ :

\

\

ER&C
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in these waye through participation in group thinking, where cach
ono expressas his own thinking, checks o;@ggpt};hiﬁking. and is
checked by others--all of this guided by an astute teacher who

- will toss in a remark or question at the proper mocment to gtimulata -
deepex :etlection. | -
In co*xelqding ny discu.»aionc';gf ficanings, I can do no botter
than to quote from Samuel Coleridge, the dintinguiahed English
poet, journalist, and critic. In the carly 1800°'s Coleridge wrotes
There are four ﬁinds of readers. The first is like the
hour-glasss and their fe&ding being as the sand, 1; rans in &ad
runs out and lecaves not ‘a vestige behind. A’second is like the
gpongs, which imbibes everything, and returns it in nearly the samoc
state, only a little airtier. A third 43 like a jally baq. allotr-
ing 211 that is puze to pacs away, and retaining only the refuso
and dregs. And the fourth is 1ike the slaves of Golconda, who
casting aside alli that is vorthlcsa, zctain only purc gons.
Perhaps if classroom teachers teach.tho sevaral thinking
gkills in rcading more affoctually, ve: ohall avold having so many
disabled readers of the £irat threce typggzghlcriage ntcicns ard

produce only tho«e who 'Caating asidz all Lhat is. wvorthless, :auain
only pure ¢ems.”
qracuVSTUDY SRILLS IN THE CONTENT ARTAS
conatime during tho course of Lransmiss-on of opinions,

belicfs, aud custons from one gencration of teachars to another,.

thaze evolved a legend to the effoct tlhiat renaing should ba tauwght
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during spécial periods set aside for the expreéa-purpose of giving
the child coatrol‘over the skills of reading. Likewise legond |
dictated that slicence, ¢ ography, history, and mathenatics should .
.be taught at spaciflc timss in the dally proqram to dovelop ain~
tinctive skills or implant charactoristic knouledge 1n cach of
thepe fields, usually with little or O considetation being given
to reading devalopment as che aspect of this spacialized instructicn.
As a matter of fact in most echools, even children in the
£irst grade have beginning books in science, pathematics and social
studies, social studies enbracing both history and géoq:aphy.
These subjecte aro taught all through the grades and in high school.
Children sperd nuch rore tine resding in subject areas thian thay
do in reading from reddora and supplexentary reading boocke, and
they continue to road in subjaét greas long sfter gencral Znstruc-
tion in reading ceases. ‘
TOO, it i in the third, fourchn and £ifth crader that text
in the subjoct textbooks beconns quito substantlal rnd it $5 also
there that the disabled reader popuiation begins to pile up.
Surely, the clewnentaxy classroom teecher, 1£ ho of ghe
teaches scicace, social stulles an@.mathcmatics, or the epecliai suv-
ject teacher 4f the school is8 50 organized, haz & najor respoirdi-
bility in teaching children how to road_in theze subject areas.
‘gpeeialized vocakulary £§ a éonaidération. pach subject
carvins its ovn vosabulary. For czamplez probabiy no ono would

digpute tha Zxct that mamets, thrrariv1, velo ity zve pecvliz: to

the subjccc of soienca: that auo’it‘nuc fortyess, proc;uu:ﬁSon
\‘.

e
—
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belong p *ticularly to the ficld of history: that houls p\are.
\
continent, and cquator are spccial geography words, "and that

subtraction, cancellation and divisor aza definitely mathenmatics

worda. Lafge nunbers of children would proifit from developnent
and quided diacusgion of such words. ‘ . ) //
Too, studies have indicated that there are unique differences
in skills useq in different subject matter fieclds; and that while '
genaral' reading ability* is operative in all reading to a certain
extent, there is also definite need for the development of specific
skills to use in these different curricular areas. Rencarch has
also shown that theose specialized skills f@h be improved if singled
out and given practice. R -
rPerscnally, I analyzed 200 textbooks at different levaels to
£ind out vwhat chiléreh had to do in recading when working;with
science, soclal studies and mathematics text. I discovered that
these subjects nade use of diffesent patterns of writing, and these
pattarns called fox different reading gkills. —
However, there are scie study skille that are comnon tg a11’~
gubjects. Thase common study gkills ares éeleéiion‘and evalua=-
«jon, organization, recall, locétion of infornation and folloving
Girections. Practice should ba/qiven on any 6f'theso as nceded
by children vhen uorking in the different uubject arens,
. Becausa of tinme lirnitations I can only stg}e the different
_ _patterns of writing and will bo unable to descri;;.thcm.
First, the specialized pattexns in scicnee are: classificaticn;

cxplanation os a technical proccess: instructions for crrrying ocut

——
-
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an exacrinentz the cause and effect pattern; detailed statcmont
of facts pattern; prcblnn-solving eituations: abbreviations,
sy@po;s and equations. |
- In‘social stﬁdies wve have maps, atlases and globes; cause
and effect which ocsurs with the hichost fraquency in this area;
aecuential events and their datos, and conparison and coatrast.
If students identify these natterns in sclence and aocial gtudies
and read in torms of each pattern excellent results arz obtained.

Mathematics content is very coapact. T+ is usuelly composed
of short paraqraphs which unlike other subjeccts usuallyléontain
words nisted with nurcerals or mahhematical syrhols. In later
grades children need to recognicea at 2 glanco figures such ag
the triangle, pyramid, cube, cylinder and many othexrs.

* Thao chief characteristic of mathenatics is that it
preéoﬁ#nently vontalinu probldms éo colve and this requires very
caraful thinking and rcaconing.

The aiifcrences between reading and mathematies should bhe
discnused with children and they should be urged toggég,probinms
cavefully before working them on paper.

Tho ebcva suggsstions apply o mauhem:tica as it is often
taught in Fnglish=speaking countrics and not 0 the netric system
now beiug uscd in many places. |

AL present interest ia tcaching reading in tho cuntenL areuas

% hian. Studles, articles and natoxials for childreﬁ on this
tople sra rapidly agpcarlnu. Thiz is good Zor the classtoom

teashcy oY -p' ~iz) subject teacher has a blg Jdb at h“nd in teavhing
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‘children to rcad in the subject fields. Those who take this
responsibility and porcforn it faithfully and wellﬁ.will contrib-
ute tremendously to praveating the casuvalty of increasing nunbers

o? disabled readers.

FLUENCY AND RATE

Roading fluently and :apidly is another basic skill
development area and one which has becere a topic of interest
the world over. o

There is an exaggoerated emphasis on spaed at this time.
Many acdults and tecnagers consider thaﬁ a high reading rata is
the opitony of being an excellent reader. They éeqm to think that
a person should have one sst very high rate for reading everﬁthinq.

Tt was director of the reading center at lew York Univexrsity
for sevaral vears and among othor offerings we scheduled evening
classes in adult reading improveront. sernetimes I would passg
through the hall while those who had coue to take the courne were
registering. Invariably, they wculd asL me such quastions ast
. "Bow nﬁny words per minute should I read?® or “ilow many woxrds pEr
minata will I be &able to rcad whan ¥ £inish this course?“f I would

often ask in return, *Hew many wnzds per nminute to read what? An

casy popular article in the Reader's Dicost? A scientific article
packed with facts which you wish to £ix in nind? A.bea;liful
piece of literature in wh;éh you wish to pause for a b7£ to enjoy
an intriguing sipression or o reread & paszage that has spaclal
ch.arm or aps2al for you? Again I ask liow many words pey ninute

to rcad what?‘



‘ 16

The reqistrants would look quite puﬁz and confounded when:
I would gnséer them in this fashion. But they would come to
realize what I maant as the courée proceeded for we taught them
that there vwere many Giffcreat kinds of material in reading and
different purposes for reading but with practice a person's various
rates could be inproved in pursuing all of the materials and pur=
posce. Flexibility should ba the watch~word in speed improvement.

In the primary grades £luency should e tho major objectiva.
Lip-reuding and fingev-pointing must be broken up, and children
ufqed to *read like they talk.* Stﬁdie? indicate that ona of theo

bast ways to prowote rate at this level is to encourage wide raad=-

1;9 of casy interesting matorial. Having them xead salcctions for

‘gpecific purposes serves as & spuy to readinoe rate, &lso.

In the middle grades the prectices uged in the primary grades
ehculd be continusd for eny who need fhcm. Purposeful reading and
copicus realing chould be ermphasized eupscially.

Studies irdicats that systematic speed practice may best be
dnieiated at fourth or £ifth grade levels. It may be all richt
to give an inforual check ¢Z reading rate in third grade, but
eccording to research, systemstic spead practice ghould be delayed
i1l ixter,

There &are published materials providing spced practice in

goma places kut: thaese are not roally nececsary. Cach teacher may

prepuaco his or her cwa practice matorial Yasced on the coatent of

thn clazsroom texthooks and ueed suucessively at iuntervals through-

(313 44 theas y@ax.
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DIVEIOP IHTERES_JT IN READING

Interest is the touchatone to reading achievement., Many
disabied readers have no interest in reading. In fact they dislike
4t and avoid it, sceking thelr communication satisfactions 1n tele~
vision and pictured conic strips. Scwe teachers contribute to
" ¢his lack of interest through their use of haavy dxill work un-
ac;omﬁhpied with 1nterest-provoking activities. _ -
T understand that here in hustria you aro very eucceesiul

in stikulating intcrest through your arrangcrents for out-of-
school ﬁqok-clubs; I was happy to haax about this and would be

pleased to have more dotails concerning the plan 80 X could pass
the information along to others. |

studies have shown that several factors and provisions may

_have favorable effects on intereat. |

1. The enthusiasm of the teacher. It appears taat if the
tcachor is enthusiasticfabout_books and resding, he or sha somehow
generates this enthusiaasm to pupils.

2. cOnsulping with parents is vseful. Parents should kncw
what to do and what not to do, they should b2 encoursged to have
bocks for their «<hild at hene, and glven gavice concarning topica
of interest, and ievel of difficulty of books they buy for him oxr’

| her. | '
'.\g 3. Raconmanding books to chilaren has beéﬁ found to ba very
effective. The teacher of course enould not egay "this 4s the
\\\\\ book that is riantc for you.“ " Rather ahould the recommenéa icn he
\\ indirsctly 23, “ibis is onG of the most iateresting hcoke X have
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evar read. 1;11 place it on the ook table for any of you who
would like to re=d it¥; or "Joa, this is a book that ansvers some
of the qnescjons you vere asking me about airplanes. 6 X°ll place
it here if you wieh to pick it up sonctims,. " | ‘

4. HMaking en abundanco of books available to the children
in the class:oam. Books ropresenting many topics and levels of
difficulty should be at hand for free reading. Be sure the subply
inoludea plsnty of books eagy enough for the disabled readerg.

One of the biggest problens often is that-ot'providing tﬁis

_ large supply of bocks due to the very limited budgets of wmany \

schools.
 lizre are a faw suggestions which may be useful: Ycu may
borzow from caentral school libraries, public libraries, and book-
mobiles. These souwrces Qgéggiy-will lozn a teacher tweaty to
thirty books a month., The childrean may also borrow fron libravies
and bring bocks frem thair own collections at home. Many parents
are willing to buy one book to add to the classroom collection.
LOOR FORWARD TO TECENOLOSICAL DLVEICPMENTS
. | I PZADING |
We must faco up to the use éf techﬁbloqy in the future
teaching ol roading. Ve are underqgol.ng A techna}cgical revolution
the world over. Technology has chanQQa‘t¥a patitnras of projress
in all major strands ¢Z civiliza.ion and it is beginning to change
progross patterns in reading, also. The use of technological
devices is aeppoaling o disakled recdexs, and apparently effoctive
with thoau.
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In some places files, filn stripa, glides, transparencies
and topos are now cortaonly usad in teachiﬁg reading. Television,
caputers and even satcllites are now ontering tha area of teach-
ing methodoloyy.

Experinents in tha usa of television to teach reading over
1arge aveas are now being conducted with good reéultc. ‘Cable .
television and eﬁen gatellites are undorgoing consideration and
;xperimantation as teaching nedla,

Perhaps the mo3t epcctaqulat tachnological device for reading
ipstruction {8 the computer. I will give you one exanple of the
use of the computer in reading. this report describes a procedure
used it the Brentwood School, Palo Alto, California.

*the ma;ter conputer that does the teaching has eighta;n

terndnals. As the children cond to the clasaroom, each cne sits
‘down Lefore a scresn at tha end of his term;nal. various'éictnxea,.
ljetters or words begin to dance on this ocreen in front of hin.
;Soon he is acked by the canputor to nake a responde. This ho doea
with a light-projecting pen. If the response i3 correct, the
computer says "good!" If it ie wreng, tho co&pgter says “llooooc.”
1f there 45 a hasitetion of more than 5 to 10 geconds, the computex
ea}q decieiveiy{"no it nowi* If the child still 81@8 and doza
notﬁ@nq &t all, the coméutar teps out a distress signal calling

the teacher.® o

Computer eyperiments with dissbled readers as well as normal
readers aro mostly favorable. .

It wouald be extretely hazardows to ranture even a Qunss when
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:camgutern, television, and sateliites may be used to scwe extaent
the world overxr for reading instruction: This may happen during
‘the lifetime of most of you and we may és well ba raad} for it.

_In my opinion, however, nachines ﬁill never take the place of
tcachers. There always will bo moral, social and educational
‘values which canrot ba daveloped solely through the use 38 machines,
but vhich from now uatil eternity st ba achieved through associa-
tion of human beings with other human beings. Most definitely |
teaghais of reading will still be needed in the future.

INTRODUCS élCﬁA’IER PLOXITILITY IN
CLASSROLY ORGANIZATION

The Thres~Grecup oxr Two-Group Plﬁn

For an undetermihable nuobar of years ths three-gzoup Or
two~croup form of classroom crganization has prevailed in wost
places. Trén&o +o0 loosen up this grouping plan ara now takirng
place, mwuch to the banefit of disabled readers.

In tho traditional thres~group plan, the teacher divides his

or hei class into groups according to reeding ability: the Zust- e

roviug group, tiie averagé group aud the‘élcw group. In the two-
gcoun plien thexe is tha bast group and a poorer group; In eithor
cssa cech group 18 taught as a vhole each day workinq at a certain
place in a basic reader.

Thic ¢reditional plan is being criticized by muny aducators.

. Ax a coRule adiuztnentcs aro being made to supplenent it in gevergl

vays. 4Shore may ba times when puplls in the entire class neet

togother to xuad for goms pUIposa, tererary saesli groups ney be
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formed to serve tha skill noeds of some children. Intereat groups
nay be fommad in tcxms of a topic of special intexeat of certain
children. In these and other ways the three-group or two-group
plan may becone much more fléxible. | |

‘YJLJ..Individudlized.approach

. In contrast to the thrae-group or two-group plan, the’
{ndividualized approach is now being adopted in many place‘g.
Permanent groups in rcading are done away with entirely in the
individualized classroom. -

Briefly the procedurce most generally used in individualized
classrooms may be sunnarized as followss ,

" Each child selects a book that he or she wants to read.
puring the individual conference period the teacher sits in sone
particular spot in the room as etch child comes and reads to him
ox her. puring this period the child's individual needs are noted
and appropriatae help is given. rinally the teacher writes what
the child is reading, his needs, and strengths on a record card.
Then another individual conference is held, and so on. If several
children need help on the same skillg, they nay bs called together
in a Qroup for instruction and practice.

As in the more floxible three-group or two-yroup plans,
sessiona with the whole class may be hsld at times. Charts’ evolving
from a mutual experience or basud on plans for activitied. questions
to which ansvers are apuqht, directions for going somewhore OF doinq
someéhinq--all guch mutually preparcd charts call for whole-group
participarion and provida opportunitics for whole-group reading.
Notices placed on the chalkboard or bulletin board are read by the

oentire group.

ER&C

Aruitoxt provided by Eic:
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The whole clazs may also be involved in planning activities,
dnch as plannlnq procedures for book selection or for {ndividual
confercnces, planning what to do fq:_independeut work, and planning
sharing oxpcrienéea-in which one child or a gr&up will chare their
recading with the class as a Qhole. Sometimes a new reading skill
is introduéed to the group as a whole. Whenever there is a need
or a reason for the entire class to work-toqether. whole-class
grouping may ensue. It's up to the teacher. There i3 nothing in
the philosophy of the individualized plan itgelf which preclules
functional whole-group participation in # reacding gctivity.

Small group arrangenonts take place ofteq,, SOﬁetimen
children who axe reading or have read the samse book gather in a
group to "talk 1t over.” Such discussion may lead to plans for
gonma sharing activity, such as a dramatigation, puppet show, or
mock radio oz television program. At other times, children reading
the same book nay work with the teacher as a group during the usual
individual conference period.

Now and then two or threa children who lixe to be teogether
socially gather in cne spot when reading £rom their individual
booksi. Usually there is conﬁidurable oral reading to each other .
in such a group, and ofﬁen the children help each other with un~
‘recognized words. | |

Interest ¢roups emerge at timss., Feur or five children nmay
becdne interasted in 6ieph&nta, for evanpla. Regardless of thelr
Aifferent levals of ability they'may worl: torether, each sharing

information and interesting incidents irom +he book or ﬁtory.ho is

é



N 23
reading at his own ability level.

Skill groups are frequently formed to mest individual needs.
If two or three or severgl children nced hel§ on the same skill,
these children meet &3 a group with the teacher for Gevelopment
of and practice on the skill, Tgis group is disbanded one by one
ag children rmaster the skill, and new qroups, possibly composed
of goiac of these children and others, assemble to meet other skill
needs. |

Thus individualized instruction mazdprovide for some grouping
to supplenent the basic plan of having each child progress at his
or her own rate. - » ‘

This individualized plan is emerging rapidly in many countries.
Because it providas opportunities for skill development in terms of
ind{yi@nal requirements a:d stages of growth it should enable the
claéétpom teacher mere effectually to mecet the needs of disabled

b - o
roaders. ¢

CONCLUSION
. In conclusion.gﬁrhape we may asqﬁme that we are now arrivinq
' agfg philbsophy in reading instruct%én vhich will enable us to
apply'é discpveiy made by Charlea,/éhe Filth.

Charles, the Fifth was born y&ght here in this beautiful city
of Vienna, april 16, 1643. He had a tremendous empira over whieh
to rule~~Augtria. Spain, the uetherlandé.'sicily, liaples, Gernmany,
and Epain's colonies in the néw wvorld, The sway of Alexander,

alone, is to be combared with that which was within the grasp of
Charles. |
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He started in at his huge job at the age of sixteen. Ie
stuck to it until he was quite old, and then one day, beconing
tired of tha tinsel and show-of a king, he handed over his enpire
to his tvo sons, 1ogdod up a caravan of carts with all the clocks
thzt he could buy, beg, ox borrow and hied himself off to a commun-
ity of monks in a lost corner of Spain. .

There betwaen lauds and matins and vespers he snant the
renainder of his life trying to make the clocks keep time togetherx.
This he was never able to do. |

*How foolish I have been,* he said one day,'°to try to nmake
men think and do and mova together, when I can't even make two
clocks agree.” And having cained this wisdom, ho Stopped striving
to make cither clocks or men work in unison, and spent ‘the last
dayz of hig life in peace and happiness in the old monastery in a
ronotce cérner of Spain.

It has bean over three centuriea gince Charles learned this
lescon about men and closks. It haa been over two centuries since
we began taaching children to read. Perhaps wa are just beglnning
to retdize how foolish we have been in thinking that children

chouvld¥think and do and mova together” in lezarning to read.



