DOCUMENT RESUNME

ED 09S 439 CG 009 018

AUTHOR Dill, Bonnie T.

TITLE Group Counseling and Communication Skills.

INSTITUTION City Univ. of New York, N.Y. Bernard Baruch Coll.
Dept. of Compensatory Prograas.

PUB DATE 74

NOTE 14p.

EDPFS PRICE MP-$0.75 HC-$1.50 PLUS POSTAGE

DESCRIPTORS College Students; *Communication Skills; *Counseling

Programs; Counselors; Fducational Prograas; *Group
Counseling; *Remedial Instruction; Research Projects;
*Tean Teaching

ABSTRACT

This paper is an impressionistic appraisal of group
counseling as a component of a coordinated approach to college level
remediation. Counselors were assigned a group of students who were
enrolled in Communication Skills, a course co-sponsored and teanm
taught by the Departments of Compensatory Programs (Reading), English
(Writing), and Speech (Speaking). It was designed to take a holistic
approach to remediation by the integration of these areas of
communication arts. The paper describes the techniques used by two
counselors and their impressions of the impact of group counseling
intervention on two separate groups of communication skills students
and their respective teaching team. (Author)



LiTT 0Py AvAl

ED 095439

GROUP COUNSELING AND COMMUNICATION SKILLS

v

Bonnie T, Dill

Bonnie T. Dill is a Counselor and Team Leader in the Department of
Compensatory Programs, Bernard M. Baruch College, City University of
New York.

Special recognition is given to Sonja Green, Counselor, who helped in
the original preparation and C. B. Sargeant, Director of Counseling who
assisted in the editing.

LT,

$ ORPARTMENT OF NEA

Y SOUCATION S WELPARE
NATIONAL INSTITUTE OF

IDUC!YION‘!t" REPRO

™ DOCUMENT HAS

OUICSEO EXACTLY AS RECEIVEOD :|l°?;ﬁ

THE PERSON OR OlGANI!I::’I:):g"“o'“
1T POINTS OF VI

:::”‘:O DO NOT NECESSARILY .t'.o!g

SENT OFFICIAL NATIONAL "‘“I!y?!

EOUCATION POSITION OR POLIC

Mailing Address

17 Lexington Avenue
New York, -N. Y. 10010

tc 009 01§




GROUP_COUNSELLNG AND COMMUNICATION SKILLS

An lmpressionistic Appraisal of a Coordinated Approach
to College Level Remediation and Counseling

L. Introduction BYST ONPY AVAILADLLE
The Dbepartment of Compensatory Programs at Bernard M. Baruch
College was established in 1970 in order to service two categories of
students: those entering under the aegis of the SEEK Program (Seach
for Education, Elevation, and Knowledge), and the academically under-
prepared students entering under the newly instituted open admissions
policy of C.U.N.Y. Although there were many similarities between these
two groups gf students, there were also essential differences. SEEK was
created by gﬁe New York State Legislature on July 5, 1966 under Laws of
New York, Chapter 782, Section 13 which appropriated a million dollars
to create special programs for the screening, testing, tutoring, and
counseling of residents of New York State who met the following criteria:
(1) they were graduated from an approved high school or attained a New York
State high school equivalency diploma or its equivalent as defined by the
Commission; (2) they possessed the potential for successful completion
of college; (3) they were '"economically and educationally disadvantaged,"
(General Plan for SEEK, 1973-74). The majority of these students are Black
and Hispanic.
The open admissions policy of C.U.N.Y. permitted all graduates of
Mew York City high schools after 1970 not in the SEEK program to enter
C.U.N.Y. regardless of high school average. This population was 17.7% Black
and 3.5% Puerto Rican in the ¥Fall of 1970. Almost three qgg;:gg;yf these

\
students were from white working class families.
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The major responsinility of the Department of Compensaltoecy
Programs is to provide and coordinate remediation and couhseliug
services for all SEEK students and for those non-SEEK studeats wio
wera found to nead remadiation in at least two areas as result of

English, Reading, and math placement tests,

II, The Communication Skills Program

The placement of students into programs commensurate with
their abilities and capabilities is mostimportant, Failure to do so
can result in poor student motivation, an increase in class absenteeism,
and lowering of grade achievement potential, Bn%éﬁxCollege sat out to
reduce the failure® rate of underprepared students by employiA; new ways
of registration and by introducing a variety of remedial and corrective
courses into the curriculum. Lindgren (1969) considered well-organized
help a crucial element in the development of favorable attitudes toward
successful tenure in college,

Communication Skills is an interdisciplinary program which
is designed to take a holistic approach to remediation by the
integration of speaking, reading, and writing. Thes2 three subjects
are team taught by fazulty from the Speech Department (speaking), the
Department of Compensatory Programs (reading) and the English Departmant
(wreiting)., Teams hold class nine hours a week in a setting of no more
than 15 students per class, with three class hours allotted far each
component, The team members cooperate to promote skill and conceptual
reinfovcement betwean the English languagexdisciplines.

Team teaching has been found to be "a system of instruction,

\
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tested by time and marked by success, by which many students can find
unusual opportunites for personal growth and academic progress.'
(LaFauci, 1970).

Students earn seven credits upon successful completion of
two semesters of work, Though this is intended as a two s2mester course,
students able to complete any cowmponent in one semester will be
exempt from that component the following semester, In some few
cases students may complete all three componants in one semester,

(Mitchem, 1974),

Counselor Intervention

Two hundred five (205) enteving freshmen were placed in
Communication Skills during the Fall 1973 semester as a result of
extremely low scores on the English and readiag placanent: tesgs. of
these 205 students, 53 ware SEEK studants, the remainder ware open
admissions students. Counselors were assigned to =2ach Comraunicaiion
Skills group and worked with teaching tha team in an effort to facilitate
understanding, follow-up teacher recommendations concerniag studeat
strengths and waaknass2s, interprz=t student concewns to teachers, and
provide a velatively unstructured satting in which students could
explnre 3ome of their concerns; satisfactions and frustrations about
being in the Communication Skills program,

What follows is an imprussionistic appraisal of the utlltzat%‘h
of group counseliag cechniques ith studeats ia th& Communication Skill;
prozram ducing the Fall 1973 semester, In genaral, the counseling

approach was primarily group counseling on a waakly basis, supplemanted
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by individual conferences on an as-nceded basis. c

Traditionally, one of the biggest problems faced by counselors
in the Depactmenc of Compzasatory Programs at Baruch College involves
access to students. Because the school suffers from the major malady
of a large urban commuter college, (it is situated in six (6) facilities
located within a five block radius), finding and s2eing students can be
a frustrating expzriance, This is compbuiaded sy the fact that the
counseling staff of the department is located in one of the ancillary
buildings. Baruch is best describei as one large subway stop, termi-
nology which adequately describes the sense of alienation from the
college that maany fraeshmen feel.

The organization and nature of the Communication Skills program
provided one of the first significant ways to circumvent this problem,

The counselors could go directly to the classroom, introduce themselves,
describe their function, get basic information about the students {prozgram
schedules and biographical data forms) and arrange to meet with them on

a ragular basis. This ¢liminated the cold inefficiency of an introduc-
tory letter that was often thrown away along with hundreds of other
introductory letters that freshman s:tudents receive,

A second positiva outgrowth of the Communicatioq,Skii}s prugram
was the fact that the studants in each group spaat a lot of time together,
and a strong sense of trust and group cohesion developed early in the
somestar, As a result, grouap counséling became wuch more productive
in helping studeats evaliate thems2lves and each otlher ia ways that

helped them to develop a better sense of autonomy and purpose in collage.
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Group counscling, therefore, was envisioned as a tool through
vhich students could be encouraged to express and explore their satis-
tactions and dissatisfactions Qith the Comnunication Skills program
in g2neral and their own teachers and classes in particular. It was
seen as a way to reinforce some of the learning objectives of the
Cgmmunication Skills program, and to aid the students in their overall
adjustment to college., Finally, it was designed to provide basic
information about school rules and procedures to give the students
operational knowledge of the college setting.

Two very different Communication Skills groups will be the
focus of this paper. Each group was assigned a different coun;elor.
(See Table I for ethnic breakdown). In general, the problem encountered
by students in both groups were problems which are generic to most
young adults in making the transition from high school to college.
They were shapad, however, by the common experience of being in an
intensive remediation program, As a result a basic problem encountered
was one of morale. Most of the students were discouraged and disap-
pointed by being placed in a program that defined them as having the
rost serious formal English language deficiencies among their class-
mates, This was compounded because their credit load was limited to
three to five credits in‘courses such as art, music, library, and

remedial math, The problem of morale was intensified along racial lines,
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Some white students felt that remediation was for Blacks and Puerto Ricans,
and that they did not belong in this program or need the skills which the
program was designed to imgrove. Some Black students felt that their
teachers were racist and discriminating against them because they were

Black.

Table I

Ethnic Breakdown of Two Groups of Communication Skills Students

Black White Hispanic Total
Group I 14 ' 2 . 2 18
Group TI 3 4 6 13
Totals 17 6 | 8 31

In Group 1, 14 of the students were SEEK

In Group II, there were 3 SEEK students
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In both groups, the specific problems which were expressed and
addressed in the counseling sessions could be divided into three categories
all of which are aspects of the overall problem of adjusting to college.-- -
These are as follows:

Categorv 1

Difficulty in attending school on a regular disciplined basis,

Category 2

a. Developing a personal (internalized) system of rewards
and punishment, and
b. Developing self-imposed standards of excellence.
Categon 3
a. Diagnosis and analysis of problem situations and
the construction of do-able methods of problem-
solving, and

b. Definition and concretization of goals.

The problem of attendance is also related to the task of developing a
personal system of rewards and punishment referred to in Category 2.
Although it is beyond the scope of this discussion to point out the
najor pitfalls of public high school education in general and that
provided in low-income, Black and Puerto Rican neighborhoods in
particular, let it suffice to say that there is a pervasive acceptance
of mediocrity, excuses and poor attendance. The system of reward and
punishment which exists is imposed by school authorities and is adhered
to or gotten around depending upon the situation. In high school,

the students had been concerned merely with '"gettin over." As

a result, many of them came with the attitude that it was not
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necessiry to coar to s:hioel on a regalar basis, nor io do more than
minimal work in order to complete any givea assignment.

The problem of atteadance was addressed ia the group settings
throuzh discussioa. The counselors made it very clear that they expocted
the students to be in school. As a vesult, attendance at group sessions
and at classes became a group standard, supported by peer pressure.
Although one could not say with great assurance that the students now
understand the relationship between the teacher's perception of them
(attendance as one factor) and the grades they receive, the beuavior
of most of the students has improved appreciably, Although attendance
in group sessions and class2s did not presant rhe sane kinds of probleas
in Group II as in Group I, in both groups the members soon began to check
on eacnh other's alttendance,

The more general issue of developing internalized standards of
excellence was also addressed in group discussions, The counselor
tried to balaance their position between that of authority figure and
advisor, helping stuients to develop their owa set of standards. Also,
because the counselors would often ask to see papers and would go over
them to aid in understanding the teachers' commen;;, the students ware
continually challenged to reconsidar their definitions of excellence,

This was also demonstrated by the improvement in the quality of the

work 'w".rlcﬂig they handed to the teachers.

“

Counsclors in both Group I and II found that their studeats
had difficulty in the arza of prudblem diagnosis, analysis and solution,
and dzvelodred various problem-solving tasks designed to help the students,
The task of problem-solving is closely related to the problem of defining

and concrersizing goals.
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The students were asked to develop goals and outline steps
necessary to accomplish them. They worked in pairs, giving one another
feedback., Problems such as '"Mr. X alvays puts me down in class' were
identified, diagnosed and discussed by the group. Role play was often
usced as a means of testing solutions. Another approach was to take a
story which has been used in a class discussion and focus on the main
conflicts for the protagonist, discussing the methods of problem-solving
used in that situation.

Students in Group I seemed;Cane\ygry realistic about what they
could expect from the college, although they were having difficulty
developing concrete methods for getting the system to work for them.

The counselor in Croup I helped them first to articulate the fact that
there were many ways in which the system would not work for them primarily
because they were Black and Puerto Rican, but also because they were poor.
They focused on distinguishing reality from fantasy, and from an excuse .
not to try at all. Role play was used in helping the students explore

ways to talk to a teacher when, for example, he or she has turned in a
grade with which the student disagrees, and to learn the channels of appeal
to redress grievances a student may have against a teacher. In esscnce,
this aspect of group process focused on negotiating the system. Because
this group was predominantly Black and felt very strongly that their
teachers were racist, they spent a lot of time discussing how to deal

with racism and inscensitivity on the part of teachers, and how to get what
knowlege the teacher had to convey even though he/she was perceived to be a

racist.
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In Group II, thz task of prubleam-solving was evea nors stronglv
linked to goals. Sowmz time was spent discussing the difference between
abstracr d concrete goals; BetWJan long range and shovi: cange gouls,
and the steps necessary to attain a given goal. Students were given
a similar task of defining a goal and devaloping a stepwise progranm
for accomplishing that goal, In this and in the problea-solving tasks,
they wavre urged to distiaguish between those steps over which they had
conplete control, those over which they had partial control, and those
over which they had no control at all, They ware also givon hypothetical
problem situations to discuss, resolve and analyze tho steps involved
in that problem-solving process.

Because they ware so outnumbeved, the white Studeats in Group I
behavad as deviants ia the group., One of them developed a pattern of
coning at the end of the counseling group sessions so that the counselor
would deal with him as an individual, The other first tried to blend
into the group by imitai:ing the Black men, When that failad, he
tried consisteatly to focus group discussions on his owa concerns and
to direct group proc:ss, Neither acted as if he had evar becone
comnfortable with the fact that he was placed in a remedial program,

The issue of raczisin and discrimination did not arise in
Group TEL. This is partly a result of the fact that the group was much
more vaclally balanced and cohesive and the teachers more sensitive to

racial Jiffer:nces,
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Summary and Conclusion

In genevral, studeat morale in both groups did improve. It
improved in part becausz osnce students were in the Comninication Skills
course they began to se2 spacifically where they fell short of college
standards, The studewcs in Group II learnad this primarily because the
teachars ware able to point out to them, in a constructive and supportive
manner, their strengths and waa%ness2s in the communication arts.

The students in Group I learned this in’'a more negative manner
becausz theve was not a consistent educa:ional strazegy on the part of
their team of teachers. Two of the teachers felt that the students
should be required to change both their infoomal as wzll as formal
languaze patterus to conform to the traditional norms for college
students, The third teacher thought that heshould teach the studeats
"black dialect' (which they already knew), On the whole this tean
lacked aa undevstanding of black culture and collage life at an urban
commuter university. As a result, the studeats felt put dowa at both
extremas,

In Group II, grcoup counrssling contributed to the improvement
ina morale becaus2 it laat additional and slightly dléferent kinds of
suppozir £o vound out a fairly successful teaching program, In Group I,
it was the key to the improvement in student morale becanse it prwovided
the major share of support which the students received by bridging the
gap between tha studsnts and teachz2rs, and by helping the students to
learn in a non-supportive teaching climate. In both cas=2s, group‘
counseling contributed to an improvement in student morale, not only

by allosing the students to ventilate their annoyances and frustrations,
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but by helping them to critically analyze their study skills, and their
stec=nglhs and weaknesses as college students, develop their own
criteria for good work, aud see the relatioashi) of Comununication
Skills to their total coilege plans. Thus, it secems that group counseling
is an important component of the Communication 3kills program, and the

counselor can add much to the team-teaching effort,
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