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Rationale

ObjeCtives

TEACHING ENGLISE STRUGUREI
PUERTO RICAN SPANTH-SPA AKFRS

1

Read: Campbe
and Lindfor

English
Structure

Maglietto
et al.

Contrasts

Pre-
Assessment

Overview:
Basic Terms

V
Read:

Overviews,
Finoccbiaro &
Fries-Strateg

Assessment'

Read:
Stockwell-
Structures

-) Activity:
Gleason-

Structures

-)

View a
Videotape

Design your
own activity

Attend a
Seminar



1.

RATIONALE

Manv ESL teachers are native speakers of Spanish or have

learned Spanish as a foreign lanuage. While they may remember

the experience of overcoming their own problems in 'learning the

new language, the knowledge they may hav& gathered from their

learning experiences is not absolute in determining the prOblems

their students may have in. second-language learning.

Necessary aS, experience in teaching and-skihful control

of the language are to the teacher of English to speakers of

Spanish, these alone are not sufficient to prepare him to meet

head-on the obstinate persistence of SpaniSh speech habits in

the prOduction of English sentences by Spanish-speaking students.

A fundamental knowledge of the contrasting features of both

languages is essential for the ESL teacher.

This unit of work will provide 'the participant with a

contrastive overview of the syntactic structures of Spanish

and English. It is designed to complement the unit o work

on. the teaching of English sounds to Spanish speakers.



OBJECTTVL"'

Given a seri-6s of learning activities contrastive

rnorpho- syntactic structures of English and Spanish, the par--

.ticipant will_be able to:

- state the English language patterhs difficult for
a Puerto Rican Spanish-speaker.

-explaih the specific caues for indications of
native language interference.

-design teaching activities based on specific
linguistic contrasts.

-evaluate self-prepared activities in terms of
An effective strategy.

2.



3.

FR}' ;-ASSESSMENT

To assess your prior mastery of the terminal ()bje(.qives of,tYlls L,

unit of work, complete the following exercise: You:- perfor anc
on th'_s assessment.will determine whlch lea 1.a.=,ks you are

perfom.

Directions: Answer the following questions accding lo the
directions noted in each:

I. The sentences below were produced by aPuerto Rican
Spanish - speaker. who is'learning . Explain in a
single sentence the probable sourc or the inter--
-ference indicated:

A. No come here

Is Monday.

C. The girl pretty

D. Pedro no is here.

E. I have thirst.

IT. Prepre an essay noting the English language patterns
that are difficult for a-Puerto Rican Spanish-speaker.

Enumerate in outline form the basic elements of an
effective strategy for cOrrecting'spec4P14-linguistic'
interference..

IV./ Design a teaching activity based on structural contrasts
between English and Spanish. Evaluate this activity
in tems of your outline of an effective strategy.



14.

OVERVIEW: BASIC

MORPHOLOGY

Morphemes are generally sho't sequences of phonemes. Some

morphemes can be described a th? smallest eaninrful units in

the structure of a language. If this unit divided, the.meaning

is altered or destroyed. One eximple of a Ho]Theme in English

is the plural morpheme (-s), which has several l'orms:

Ex: glasses / -iz/

books /-s/

cows - /-z/

Although the morpheme:has these different"forms, they have the

= plural.same meaning

(Morphemes varl/ 'fromrom language to language, thus causing.

problems for the

//

second language learner.

/

SYNTAX

'This aspect of a language deals with the patterns or ar-

rangements of words in phrases and sentence and the matters of

agreement among words. The fact that "Are we going?" and "We are

going" state different ideas is due to Syntax. The syntax oP a

language controls the order of the elements in a sentence. In

Spanish, the adjective goes after the noun. it modifies: "el patio



grande. similarly, it is a mattc3' )f syntax-tt Spanish,

Those",// "la nariz," tastes a fem'_n of artici iYd i !°rench, it.

.takes'ia masculine article, 'le n,1"

I

CONTRASTIVE LINGF.TI::TICS

This -Science is of special interest to the lanuage.teacher

:since It tries to present.. _ananalytic contrast between languages.
/

By presenting the existingsi ilarities and,diri'erencesbeteen

langur,wes, a basis is' created to prepare effective language

teaching material for the correction of lanr:uage"students,

(")



Rr,quired:

6.

A. Complete the followin.;:

Campbell-, Russell-N. and Judith W. TA.n.7'.orS,,In-.
sights Into English StruCtuP.: Y'.'.rogrammed
Course (Newjersy: Prentice-Hall, Inc., 1969),
pp. 103-130, 1L:2-152,

t. Read:

Lois B. Maglietto et al, "Language 1-)Ittern,s: A
Compari*.son of En7lish and Spanln," Erwlish
as a Second Language Curriculum, Alide,Oartford,
Conn: 'Hartford Public Schools; pp."-7-29.

Activity: Design three teaching activiLi s based on
structural contrasts between English and .Spanish.

. Read:

1. Attached overviews entitled "Stratmegy. and
"Pattern Drills.-for Language Teaching andRe-
mediation,"

.

2. MaPy Finocchiaro, English as a SeCOnd Language:
From, Theory to Practice -New _Yor!: Simon.
and Schuster,, 1964), "-Basic Practice

Charles C. Fries, Teaching and Learning Eng/ish.
as.a Foreign Language (Ann. Arbor, Michigan:
The University of Michigan Press'i 105)-,
PP.( 27 -37.

D. Outline the" basic elements.of an effective
strategy for teaching. English patterns. Evaluate the
activities you prepared for //B in terms of your outline
and_Make any necessary revisions.

10



II. Optional:

A. Read:

Robert P. Stockwell, et al. The (:])L

Structures 'of Engli&I and Spani:::
.The University of Chicago.Pres, 191'5,,7.passim.

B. Read:

H.A.-Gleason, Jr., Workbook in Desc-ril;_ivi.
Linguistics (New York: Holt, Rinenapt, and
WinstOn, Inc., 1955), p.47.

Complete the activities as instructed.

G. View a video-tape of an. ESL lesson. What in-
,

dications of native-language interference.
you,able to detect in Student responses?

r .Design your own learning activity.

E. Attend. a saminar as scheduled by yourLinbqule
coordinator.



J/

/2/i/rections:

POST;-ASSESST .=

nsWer tii6 following questions ay\!nrdlw- to tAe.
directions noted in each:

I. 1The sentences below were produced by .erto RiCan
Spanish-SpeakeP who -is learning. ES1,. 1..xplair1 in

f,\a single sentence the probable souf!c inter-
ference indicated:

iJo eome. here.

Is Monday.

C.\ The girl pretty ..

D. Pedro no is here.

have.thirst.
1

II. Frepare an essay noting, the English langu'i.\;0 patterns
that, are difficult fort a Puerto Rican :;panish-speaker.

III. Enumerate in, outline form the basic e] emnt. 3 of an
effective strategy fore correcting speciflo linguistic
interference.

4P
IV. Design a teaching activity based on struei unal con-

trasts between English and Spanish. Evaluate this
activity in terms of your outline of an rfective
strategy.

Competency will be certified when your module (..00rdinator has
asc'ert'ained that the 'submitted post-assessment is ,_)f acceptable.
quality. 11

Remediation: Alternate learning activities are avql]able oh a
contractual basis with\the-module coordlnatQr.-

\

z



Campbell, Russell N. ani W.

Insights, Into
Course. New derTt.:.:
19r9.

2. Finocchiaro, Mary. EnrIsh- is a
From Theory to'Pict
Schuster, Inc.,

Fodor and Kat7,1, The StrityLur- of
in the,PhAdosoohy La,i,.uat,e.

PrenticefrHall, Inc.

. Fries, Charles C. 1", ald
a Foreign Languae,, Any i

The University of °!ichian

as

Huebener, Theodor6. How ,to Teach ore: .uages
-1-ffectively, Rev..Ed. New York
University Press, 1965.

6. Maglietto,. Lois F3.,'et Enidish ;).;
Language Curriculun Uuide. Hart
Hartford Public Schools,

Rivers, Wiiga.\\ Teachin PorelFn
UniVerstty of Chic; Press,

,--n1
:!in cticUt

:1; Chicago:
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h
r
a
s
e
 
m
o
d
i
f
i
e
r
)

T
h
i
s
 
i
s
 
t
h
e
 
f
a
t
h
e
r
 
o
f
 
J
o
h
n
.

2
3
.

I
 
s
e
e
 
i
t
.

(
d
i
r
e
c
t
 
p
r
o
n
o
u
n
 
o
b
j
e
c
t
 
a
f
t
e
r
 
v
e
r
b
)

Y
o
 
l
o
 
v
e
o
.

I
 
i
t
 
s
e
e
.

(
i
n
 
p
r
e
-
v
e
r
b
 
p
o
s
i
t
i
o
n
)

a
.

2
I
.

T
h
i
s
 
i
s
 
t
h
e
 
L
l
a
,
 
n
e
w
.
.
.
h
o
u
s
e
.

(
t
w
o
 
a
d
j
e
c
t
i
v
e
s
 
i
n
 
p
r
e
 
-
N
o
u
n
 
p
o
s
i
t
i
o
n
)

E
s
t
e
 
e
s
 
l
a
 
c
a
s
a
-
g
r
a
n
.
d
e
 
y
 
n
u
e
v
a
.

T
h
i
s
 
i
s
 
t
h
e
 
h
o
u
s
e
 
b
i
g
 
a
n
d
 
n
e
W
.

(
i
n
 
p
o
s
t
-
n
o
u
n
 
p
o
s
i
t
i
o
n
)

2
5
.

I
s
 
t
h
e
 
h
o
u
s
e
 
1
2
2
1
1
?

(
a
d
j
e
c
t
i
v
e
 
i
n
p
o
s
t
s
u
b
j
e
c
t
 
p
o
s
i
t
i
o
n
)

E
s
 
s
r
a
n
d
e
 
l
a
 
c
a
s
e
?

I
s
 
I
l
E
 
t
h
e
 
h
o
u
s
e
?

(
a
d
j
e
c
t
i
v
e
 
a
f
t
e
r
 
v
e
r
b
)

O
t
h
e
r
 
C
o
m
p
a
r
i
s
o
n
s

1
.

a
 
b
o
o
k

(
a
r
t
i
c
l
e
s
 
i
n
 
p
r
e
-
n
o
u
n
 
p
o
s
i
t
i
o
n
)

U
n
 
l
i
b
r
o

u
n
o
s
 
l
i
b
r
o
s

b
o
o
k
 
(
s
a
m
e
)

t
h
e
 
b
o
o
k
s

(
a
r
t
i
c
l
e
s
 
a
g
r
e
e
 
i
n
 
g
e
n
d
e
r
 
a
n
d
 
n
u
m
b
e
r
 
w
i
t
h
 
n
o
u
n
)

a



-
1
0
-

2
.

t
h
i
s
 
b
o
o
k

(
d
e
m
o
n
s
t
r
a
t
i
v
e
 
a
d
j
e
c
t
i
v
e
)

e
s
t
e
 
a
i
b
r
o

(
s
a
m
e
)

t
h
i
s
 
b
o
o
k

3
.

t
w
o
 
b
o
o
k
s

(
a
d
j
e
c
t
i
v
e
-
i
n
-
p
r
e
-
n
o
u
n
 
p
o
s
i
t
i
o
n
)

d
o
s
 
l
i
b
r
o
s

(
s
a
m
e
 
b
u
t
 
a
g
r
e
e
 
i
n
 
n
u
m
b
e
r
 
a
n
d
,
 
g
e
n
d
e
r
 
w
i
t
h
 
n
o
u
n
)

M
o
r
o
 
b
o
o
k
s

4:
F

t
h
e
 
f
i
r
s
t
 
b
o
o
k

(
a
d
j
e
c
t
i
v
e
 
o
c
c
u
r
s
 
i
n
 
p
r
e
-
n
o
u
n
.
 
p
o
s
i
t
i
o
n
)

e
l
 
p
r
i
m
e
r
 
l
i
b
r
o

t
h
e
 
f
i
r
s
t
 
b
o
o
k

(
s
a
m
e
 
b
u
t
 
a
g
r
e
e
 
i
n
 
n
u
m
b
e
r
 
a
n
d
 
g
e
n
d
e
r
 
w
i
t
h
 
n
o
u
n
)

v
e
r
y
 
b
i
g

(
i
n
t
e
n
s
i
f
i
e
r
s
 
i
n
 
p
r
e
-
a
d
j
e
c
t
i
v
e
 
p
o
s
i
t
i
o
n
)

m
u
y
 
g
r
a
n
d
e

v
e
r
y
 
b
i
g

(
s
a
m
e
)

6
.

t
h
e
 
d
o
o
r
 
o
f
 
t
h
e
 
r
o
o
m

(
p
h
r
a
s
e
 
M
o
d
i
f
i
e
r
 
i
n
 
p
o
s
t
-
n
o
u
n
'
 
i
:
o
G
i
t
i
o
n
)

l
a
 
p
u
e
r
t
a
 
d
e
l

t
h
e
 
d
o
o
r
 
o
r
T
h
e
 
r
o
o
m

(
s
a
m
e
)

7
.

t
h
e
 
d
o
o
r
 
a
n
d
-
t
h
l
-
w
i
n
d
o
w

(
"
a
n
d
"
 
a
n
d
 
"
o
r
"
 
b
e
t
w
e
e
n
 
w
o
r
s
 
o
f

c
r
i
t
e
i
r
y
)

l
a
 
p
u
e
r
t
a
 
z

'
T
.
T
e
-
F
t
i
-
a
n
a

t
h
e
 
d
o
o
r
 
a
n
d
 
t
h
e
 
w
i
n
d
o
w

(
s
a
m
e
)

8
.

t
h
e
 
b
i
g
 
d
o
g

(
a
d
j
e
c
t
i
v
e
 
b
e
f
o
r
e
 
n
o
u
n
)

e
l
 
p
e
r
r
o
 
G
r
a
n
d
e

(
a
d
j
e
c
t
i
v
e
 
a
f
t
e
r
 
n
o
u
n
)

t
h
e
 
d
o
g

9
.

T
h
e
 
c
h
i
l
d
r
e
n
 
p
l
a
y
e
d
 
b
a
l
l
.
.

(
u
s
e
 
o
f
 
s
u
f
f
i
x
 
"
e
d
"
)

L
o
s
 
n
i
n
o
s
 
j
u
g
a
r
o
n
 
a
 
l
a
 
p
e
l
o
t
a
.

(
n
o
 
s
u
f
f
i
x
 
-
 
i
n
f
l
e
c
t
e
d
 
e
n
d
i
n
g
s
)

T
h
e
 
c
h
i
l
d
r
e
n
 
p
l
a
y
e
d
 
(
w
i
t
h
)
 
t
h
e
 
b
a
l
l
.

a
c
t
i
o
n

.
T
h
e
-
 
b
o
y
_
w
i
l
l
 
p
l
a
y
.

(
"
w
i
l
l
"
 
p
l
u
s
 
v
e
r
b
 
f
o
r
 
f
u
t
u
r
e
 
t
e
n
s
e
)

E
l
 
m
u
c
h
a
c
h
o
 
j
u
g
a
i
'
a
.

(
n
o
 
a
u
x
i
l
i
a
r
y
_
f
_
 
i
n
f
l
e
c
t
i
o
n
s
 
a
d
d
e
d
 
t
o
 
i
n
f
i
n
i
t
i
v
e
)

T
h
e
 
b
o
y
 
w
i
l
l
 
p
l
a
y
.

1
1
.

I
 
a
m
 
p
i
n
g
 
t
o
 
s
i
n
g
.

(
"
t
o
 
b
e
"
 
p
l
u
s
 
"
g
o
i
n
g
 
t
o
"
 
t
o
 
e
x
p
r
e
s
s
 
f
u
t
u
r
e
)

Y
o
 
v
o
y
 
a
 
c
a
n
t
a
r
.

(
"
g
o
"
 
p
l
u
s
 
"
t
o
"
)

I
 
z
o
 
t
o
 
s
i
n
z
.



1
2
.

I
 
a
m
 
p
a
i
n
t
i
n
g
 
n
o
w
.

(
"
t
o
 
b
e
"
 
p
l
u
s
 
"
-
i
n
g
"
 
f
o
r
 
p
r
e
s
e
n
t
 
p
r
o
g
r
e
s
s
i
v
e
)

Y
o
 
p
i
n
t
o
 
a
h
o
r
a
.

I
 
p
a
i
n
t
 
n
o
w
.

(
S
p
a
n
i
s
h
 
u
s
e
s
 
b
o
t
h
 
p
r
e
s
e
n
t
 
a
n
d
 
p
r
e
s
e
n
t
 
p
r
o
g
r
e
s
s
i
v
e
)

Y
o
 
E
s
I
o
l
y
 
p
i
n
t
a
n
d
o
 
a
h
o
r
a
.

I
 
a
m
 
p
a
i
n
t
i
n
g
 
n
o
w
.

S
t
r
e
s
s
 
I
n
 
S
p
a
n
i
s
h

1
.

T
h
e
 
l
a
s
t
 
s
y
l
l
a
b
l
e
 
i
s
 
s
t
r
e
s
s
e
d
 
i
f
 
t
h
e
 
w
o
r
d
 
e
n
d
s
 
i
n
 
a
 
c
o
n
s
o
n
a
n
t
 
o
t
h
e
r
 
t
h
a
n
 
n
 
o
r
 
s
.

c
i
U
d
a
d
 
-
 
c
i
t
y

2
.

T
h
e
 
n
e
x
t
t
o
 
t
h
e
 
l
a
s
t
 
s
y
l
l
a
b
l
e
 
i
s
 
s
t
r
e
s
s
e
d
 
i
f
 
t
h
e
 
w
o
r
d
 
e
n
d
s
 
i
n
 
a
'
v
o
w
e
l
 
o
r
 
n
 
o
r
 
s
.

a
m
i
g
o
 
-
 
f
r
i
e
n
d

O
t
h
e
r
w
i
s
e
,
 
t
h
e
 
a
c
c
e
n
t
 
m
a
r
k
 
w
i
l
l
 
d
e
n
o
t
e
 
t
h
e
 
s
t
r
e
s
s
e
d
 
s
y
l
l
a
b
l
e
.

i
r
g
l
s

E
n
g
l
i
s
h
;

t
e
l
e
f
.
m
o
 
-
 
t
e
l
e
p
h
o
n
e

P
u
n
c
t
u
a
t
i
o
n
.

S
p
a
n
i
s
h
 
p
u
n
c
t
u
a
t
i
o
n
 
i
s
 
s
i
m
i
l
a
r
 
.
t
o
 
E
n
g
l
i
s
h
,

S
o
m
e
 
d
i
 
-
f

1
.

E
x
c
l
a
m
a
t
i
o
n
 
a
n
d
 
q
u
e
s
t
i
o
n

d
.
A
d
o
r
.
d
e
 
v
a
 
u
s
t
e
d
?
 
-

:
Q
1
1

h
e
r
m
o
s
o
 
d
i
a
l
 
-

a
r
e

m
a
r
k
s
 
p
r
e
c
e
d
e
 
a
s
 
w
e
l
l
 
a
s
 
f
o
l
l
o
w
 
t
h
e
 
s
e
n
t
e
n
c
e
.

W
h
e
r
e
 
a
r
e
 
y
o
u
 
g
o
i
n
g
?

W
h
a
t
 
a
 
b
e
a
u
t
i
f
u
l
 
d
a
y
l

2
.

T
h
e
 
q
u
e
s
t
i
o
n
 
m
a
r
k
 
i
s
 
p
l
a
c
e
d
,
b
e
f
o
r
e
 
t
h
e
 
q
u
e
s
t
i
o
n
 
p
a
r
t
 
o
f
 
t
h
e

J
u
a
n
,
 
4
a
 
d
n
d
e
 
v
a
s
?
 
-
 
J
o
h
n
,
 
w
h
e
r
e
 
a
r
e
 
y
o
u
 
g
o
i
n
g
?

3
.

D
a
s
h
e
s
 
a
r
e
 
o
f
t
e
n
 
u
s
e
d
 
w
h
e
r
e
 
E
n
g
l
i
s
h
 
u
s
e
s
 
q
u
o
t
a
t
i
o
n
 
m
a
r
k
s
.

M
u
c
h
a
s
 
g
r
a
c
i
a
s
 
-
 
d
i
j
o
.
 
-
 
"
T
h
a
n
k
s
 
a
 
l
o
t
,
"
 
h
e
 
s
a
i
d
.

s
e
n
t
e
n
c
e
.



-
 
1
2
 
-

h
.

C
a
p
i
t
a
l
s
 
a
r
e
 
n
o
t
 
u
s
e
d
 
s
o
 
f
r
e
q
u
e
n
t
l
y
 
a
s
 
i
n
 
E
n
g
l
i
s
h
.

T
h
e
y
 
a
r
e
 
u
s
e
d
 
m
a
y
 
a
t
 
t
h
e
 
b
e
g
i
n
n
i
n
g
 
o
f
 
s
e
n
t
e
n
c
e
s

a
n
d
 
w
i
t
h
 
p
r
o
p
e
r
 
n
o
u
n
s
.

A
d
j
e
c
t
i
v
e
s
 
o
f
 
n
a
t
i
o
n
a
l
i
t
y
,
 
t
h
e
 
d
a
y
s
 
o
f
 
t
h
e
 
w
e
e
k
 
a
n
d
 
t
h
e
 
m
o
n
t
h
s
 
o
f
 
t
h
e
 
y
e
a
r
 
a
r
e
 
n
o
t
 
c
a
p
i
t
a
l
i
z
e
d
.

S
o
m
o
s
 
a
m
e
r
i
c
a
n
o
s
.
 
-
 
W
e
'
r
e
 
A
m
e
r
i
c
a
n
s
.

H
o
y
 
e
s
 
e
l
 
p
r
i
m
e
r
o
 
d
e
 
f
e
b
r
e
r
o
.
 
-
 
T
o
d
a
y
 
i
s
 
t
h
e
 
f
i
r
s
t
 
o
f
 
F
e
b
r
u
a
r
y
.

5
.

S
u
s
p
e
n
s
i
o
n
 
p
o
i
n
t
s
 
(
.
.
.
)
 
a
r
e
 
u
s
e
d
 
m
o
r
e
 
f
r
e
q
u
e
n
t
l
y
 
t
h
a
n
 
i
n
 
E
n
g
l
i
s
h
 
t
o
 
i
n
d
i
c
a
t
e
 
i
n
t
e
r
r
u
p
t
i
o
n
,
 
h
e
s
i
t
a
t
i
o
n
,
 
e
'

S
O
n
e
 
C
t
r
t
h
o

a
 
h
i
c
 
S
i

s

1
.

T
h
e

(
j
 
i
s
 
u
s
e
d
 
c
7
e
r
 
t
h
e
 
l
e
t
t
e
r
 
n
 
t
o
 
i
n
d
i
c
a
t
e
 
t
h
e
 
s
o
u
n
d
 
o
f
 
n
i
 
i
n
 
o
n
i
o
n
 
c
r

i
n
 
c
a
n
y
o
n
.

2
.

T
h
e
 
d
i
a
e
r
e
s
i
s
 
(
"
)
 
i
s
 
u
s
e
d
 
o
v
e
r
 
u
 
i
n
 
t
h
e
 
c
o
m
b
i
n
a
t
i
o
n
u
 
w
h
e
n
 
i
t
 
i
s
 
p
r
o
n
o
u
n
c
e
d
 
k
w
-
e
v
e
n
 
t
h
o
n
g
h
 
i
t
 
o
c
c
u
r
s

b
e
f
o
r
e
 
e
 
o
r
 
i
.

p
a
r
a
g
u
e
r
o
 
-
 
u
m
b
r
e
l
l
a
 
m
a
n

T
h
e
 
D
e
f
i
n
i
t
e
 
a
n
d
 
I
n
d
e
f
i
n
i
t
e
 
A
r
t
i
c
l
e
s

D
e
f
i
n
i
t
e

S
i
n
g
u
l
a
r

P
l
u
r
a
l

M
a
s
c
u
l
i
n
e

e
l

l
o
s

F
e
m
i
n
i
n
e

l
a

l
a
s

I
n
d
e
f
i
n
i
t
e

S
i
n
g
u
l
a
r

P
l
u
r
a
l

M
a
s
c
u
l
i
n
e

u
n
.

u
n
o
s

F
e
m
i
n
i
n
e

u
n
a

u
n
a
s

l
.

E
l
 
i
s
 
u
s
e
d
 
b
e
f
o
r
e
 
a
 
f
e
m
i
n
i
n
e
 
n
o
u
n
 
b
e
g
i
n
n
i
n
g
 
w
i
t
h
 
s
t
r
e
s
s
e
d
 
a
 
(
o
r
 
h
a
)
,

e
1
 
a
g
n
a
'
-
.
t
h
e
 
w
a
t
e
r

B
u
t

l
a
s
 
a
q
u
a
s
 
-
 
t
h
e
 
w
a
t
e
r
s

e
l
 
h
a
c
h
a
 
-
'
t
h
e
 
a
x
e

B
u
t

l
a
s
 
h
a
c
h
a
s
 
-
 
t
h
e
 
a
x
e
s



-
 
1
3
 
-

2
:

T
h
e
 
n
e
u
t
e
r
 
a
r
t
i
c
l
e
 
l
o
 
i
s
 
u
s
e
d
 
b
e
f
o
r
e
 
p
a
r
t
s
 
o
f
 
s
p
e
e
c
h
 
o
t
h
e
r
 
t
h
a
n
 
n
o
u
n
s
 
w
h
e
n
 
t
h
e
y
 
a
r
e
 
u
s
e
d
 
a
s
 
n
o
u
n
s
-
.

l
o
 
m
a
l
e
 
-
 
W
h
a
t
 
i
s
 
b
a
d
,
 
t
h
e
 
b
a
d
 
p
a
r
t
 
o
f
 
i
t
.

3
.

T
h
e
 
d
e
f
i
n
i
t
e
 
a
r
t
i
c
l
e
 
i
s
 
u
s
e
d

a
,

w
i
t
h
 
a
b
s
t
r
a
c
t
 
n
o
u
n
s

L
a
 
v
e
r
d
a
d
 
v
a
l
e
 
m
a
s
 
q
u
e
 
l
a
s
 
r
i
q
u
e
z
a
s
.
 
-
 
T
r
u
t
h
 
i
s
 
w
o
r
t
h
 
m
o
r
e
 
t
h
a
n
 
r
i
c
h
e
s
.

b
.

w
i
t
h
 
n
o
u
n
s
 
r
e
f
e
r
r
i
n
g
 
t
o
 
a
 
c
l
a
s
s

l
o
s
 
s
o
l
d
a
d
o
s
 
-
 
s
o
l
d
i
e
r
s

c
.

w
i
t
f
i
 
n
a
m
e
s
 
o
f
 
l
a
n
g
u
a
g
e
s
 
(
e
x
c
e
p
t
 
i
m
m
e
d
i
a
t
e
l
y
 
a
f
t
e
r
 
h
a
b
l
a
r
 
o
r
 
e
h
)

E
s
c
r
i
b
o
 
e
l
 
e
s
p
a
n
o
l
.
 
-
 
I
 
w
r
i
t
e
 
S
p
a
n
i
s
h
.

B
u
t

H
a
b
l
o
 
e
s
p
a
r
i
o
l
.
 
-
 
I
 
a
p
e
a
k
 
S
p
a
n
i
s
h
.

d
.

i
n
 
e
x
p
r
e
s
s
i
o
n
 
o
f
 
t
i
m
e

l
a
 
u
n
a
 
-
 
o
n
e
 
o
'
 
c
o
c
k

l
a
s
 
d
o
s
 
-
 
t
w
o
 
o
'
c
l
o
c
k

e
.

f
o
r
 
t
h
e
 
d
a
y
s
 
o
f
 
t
h
e
 
w
c
a
l
t

.
/

e
l
 
l
u
r
e
s
 
p
r
o
x
i
m
o
 
-
 
n
e
x
t
 
M
o
n
d
a
y

f
.

f
o
r
 
t
h
e
 
y
e
a
r
,
 
s
e
a
s
o
n
s
,
 
e
t
c
.

e
l
 
a
r
i
;
 
1
9
4
5
-
.
-
 
t
h
e
 
y
e
a
r
 
1
9
4
5

l
a
 
p
r
i
m
a
v
e
r
a
 
-
 
s
p
r
i
n
g

.

w
i
t
h
 
c
e
r
t
a
i
n
*
 
g
e
o
g
r
a
p
h
i
c
a
l
 
n
a
m
e
s
.

B
r
a
s
i
l
 
-
 
B
r
a
z
i
l

_
- 

-



-
1
)
4

h
.

w
i
t
h
 
p
a
r
t
s
 
o
f
 
t
h
e
 
b
o
d
y
 
a
n
d
 
a
r
t
i
c
l
e
s

o
f
 
c
l
o
t
h
i
n
g

M
e
 
d
u
e
l
e
 
l
a
 
c
a
b
e
z
a
.
 
-

M
y
 
.
h
e
a
d
 
h
u
r
t
s
.

-
 
T
a
k
e
 
y
o
u
r
 
c
o
a
t
 
o
f
f
.

)
4
.

T
h
e
 
i
n
d
e
f
i
n
i
t
e
 
a
r
t
i
c
l
e

a
.

U
n
o
s
 
(
u
n
a
s
)
 
i
s
 
o
f
t
e
n
 
u
s
e
d
 
w
h
e
r
e

w
e
 
u
s
e
 
s
o
n
e
 
o
r
 
a
 
f
e
w
 
i
n
 
E
n
g
l
i
s
h

'
m
o
s
 
d
i
e
s
 
-
 
a
 
f
e
w
 
d
a
y
s

b
.

T
h
e
 
i
n
d
e
f
i
n
i
t
e
 
a
r
t
i
c
l
e
 
i
s
 
o
m
i
t
t
e
d

(
1
)
 
b
e
f
o
r
e
 
r
a
n
k
,

p
r
o
f
e
s
s
i
o
n
,
 
t
r
a
d
e
,

na
tio

na
lit

y,
e

.

S
o
y
 
c
c
c
i
r
t
t
A
.

I
'
m
 
a
 
c
a
p
t
a
i
n
.

S
o
y
 
n
o
r
t
e
a
m
e
r
i
c
a
n
o
.
 
-
 
I
'
m
 
a
n
 
A
m
e
r
i
c
a
n
.

(
2
)
 
b
e
f
o
r
e
 
c
i
e
n
t
o
 
(
o
r
 
c
i
e
n
)

-
 
h
u
n
d
r
e
d
;

c
i
e
r
t
o
 
-
 
c
e
r
t
a
i
n
;

m
i
l

t
h
o
u
s
a
n
d

c
i
e
n
 
h
o
m
b
r
e
s
 
-
 
a
 
h
u
n
d
r
e
d
 
m
e
n

c
i
e
r
t
o
 
h
o
m
b
r
e
 
-
 
a
.
c
e
r
t
a
i
n
m
n
n

(

(
3
.
)
 
i
n
 
v
a
r
i
o
u
s
 
i
d
i
o
m
a
t
i
c

e
x
p
r
e
s
s
i
o
n
s
,
 
s
u
c
h
 
a
s

S
a
l
i
0
 
.
s
i
n
 
s
o
m
b
r
e
r
o
.

H
e
 
l
e
f
t
 
w
i
t
h
o
u
t
 
a
 
h
a
t
.

C
o
n
t
r
a
c
t
i
o
n
s

I
.

d
e
 
+
 
e
l
 
=
 
d
e
l
 
-
 
o
f
 
(
f
r
o
m
)
 
t
h
e

d
e
l
 
h
e
r
m
a
n
o
 
-
 
f
r
o
m
 
(
o
f
)
 
t
h
e
 
b
r
o
t
h
e
r

2
.
.

a
 
+
 
e
l
 
=
 
a
l

t
o
 
t
h
e

a
l
 
p
a
d
r
e
 
-
:
t
o
 
t
h
e
 
f
a
t
h
e
r

D
a
y
s
 
o
f
 
t
h
e
 
W
e
e
k
 
a
n
d
 
M
o
n
t
h
s
 
o
f
 
t
h
e
,
 
Y
e
a
r

-
 
T
h
e
 
n
a
m
e
s
 
o
f
 
t
h
e

d
a
y
s
.
o
f
 
t
h
e
 
w
e
e
k
 
a
n
d
 
m
o
n
t
h
s
 
o
f
 
t
h
e

y
e
a
r
 
a
r
e
 
m
a
s
c
u
l
i
n
e
 
a
n
d
 
a
r
e
 
n
o
t
 
c
a
p
i
t
a
l
i
z
e
d
.



2
.

T
h
e
 
a
r
l
i
c
l
e
 
i
s
 
u
s
u
a
l
l
y
 
n
e
c
e
s
s
a
r
y
,
 
w
i
t
h
 
t
h
e
 
d
a
y
s
 
o
f
 
t
h
e
 
w
e
e
k
,
 
e
x
c
e
p
t
 
a
f
t
e
r
 
s
e
r
 
(
t
o
 
b
e
 
)

.

e
l
 
d
o
m
i
n
g
o
 
1
.
 
S
u
n
d
a
y

M
a
n
n
a
 
e
s
 
s
a
b
a
d
o
.
 
-
 
T
o
m
o
r
r
o
w
 
i
s
 
S
a
t
u
r
d
a
y
.

V
a
n
 
a
 
v
i
s
i
t
a
r
l
o
s
 
e
l
 
d
o
m
i
n
g
o
.
 
-
-
-
T
h
e
y
'
r
e
 
g
o
i
n
g
<
t
o
 
v
i
s
i
t
 
t
h
e
m
 
o
n
 
S
u
n
d
a
y
.

N
o
t
i
c
e
 
t
h
a
t
 
o
n
 
S
u
n
d
a
y
 
i
s
 
e
l
 
d
o
m
i
n
g
o
.

3
.

N
a
m
e
s
'
o
f
 
t
h
e
 
m
o
n
t
h
s
 
o
f
t
h
e
 
y
e
a
r
 
a
r
e
 
u
s
u
a
l
l
y
 
u
s
e
d
 
w
i
t
h
o
u
t
 
t
h
e
 
d
e
f
i
n
i
t
e
 
a
r
t
i
c
l
e
.

e
n
e
r
o
 
-
 
J
a
r
/
l
a
r
y

T
h
e
 
N
a
m
e
s
 
o
f
.
t
h
e
 
S
e
a
s
o
n
s

U
s
u
a
l
l
y
 
n
o
t
 
c
a
p
i
t
a
l
i
z
e
d
.

P
r
e
o
e
d
c
d
 
t
y
 
t
h
e
 
d
e
f
i
n
i
t
e
 
a
r
t
i
?
l
e
 
1
-
)
t
 
a
f
t
e
r
 
d
e
 
a
n
d
 
e
n
 
t
h
e
 
a
r
t
i
c
l
e
 
m
a
y
'
 
o
r
 
m
a
y
 
n
o
t
 
b
e
 
v
e
e
d
.

R
a
c
e
 
f
r
i
o
 
e
n
 
(
e
l
)
 
i
n
v
i
e
r
n
o
.

I
t
'
s
 
c
o
l
d
 
i
n
 
(
t
h
e
)
 
w
i
n
t
e
r
.

l
a
 
p
r
i
m
a
v
e
r
a
 
-
 
s
p
r
i
n
g
 
(
f
e
m
i
n
i
n
e
)

M
a
s
c
u
l
i
n
e
 
a
n
d
 
T
o
m
:
I
n
i
n
e

e
l
 
p
a
d
r
e
 
-
 
t
h
e
 
f
a
t
h
e
r
;

l
a
 
m
s
d
r
e
 
-
 
t
h
e
 
m
o
t
h
e
r

T
h
e
 
m
a
s
c
u
l
i
n
e
 
p
l
u
r
a
l
 
o
f
 
c
e
r
t
a
i
n
 
n
o
u
n
s
 
s
t
a
n
d
s
 
f
o
r
 
b
o
t
h
 
g
e
n
d
e
r
s
.

l
o
s
 
p
a
d
r
e
s
 
-
 
t
h
e
 
p
a
r
e
n
t
s

1
.

M
a
s
c
u
l
i
n
e
 
n
o
u
n
s
 
a
n
d
 
a
d
j
e
c
t
i
v
e
s
 
u
s
u
a
l
l
y
 
e
n
d
 
i
n
 
o
;

f
e
m
i
n
i
n
e
 
i
n
 
a

C
o
r
m
o
n
 
e
x
c
e
p
t
i
o
n
s
:

l
a
 
m
a
n
e
 
-
 
t
h
e
 
h
a
n
d
;

l
a
 
r
a
d
i
o
 
-
 
t
h
e
 
r
a
d
i
o

2
.

N
o
u
n
s
 
e
n
d
t
r
g
 
i
n
 
r
,
 
n
,
 
a
n
d
 
1
 
a
r
e
 
g
e
n
e
r
a
l
l
y
 
m
a
s
c
u
l
i
n
e
.

e
l
 
c
a
l
o
r
 
-
 
t
h
e
 
h
e
a
t
;

e
l
 
p
a
n
 
-
 
t
h
e
 
b
r
e
a
d
;

e
l
 
s
o
l
 
-
 
t
h
e
 
s
u
n

3
.

N
a
m
e
s
 
o
f
 
t
r
e
e
d
,
 
d
a
y
s
 
o
f
-
t
h
e
 
w
e
e
k
,
 
m
o
n
t
h
s
,
 
o
c
e
a
n
s
,
 
r
i
v
e
r
s
,
 
m
o
u
n
t
a
i
n
s

n
o
u
n
s
 
a
r
e
 
g
e
n
e
r
a
l
l
y
 
m
a
s
c
u
l
i
n
e
.

a
n
d
 
o
t
h
e
r
 
p
a
r
t
s
 
o
f
 
s
p
e
e
c
h
 
u
s
e
d
 
a
s



lo
 -

I
.

F
e
m
i
m
d
n
e
 
n
o
u
n
s
.

.
 
/

/
a
.

N
o
u
n
s
 
e
n
d
i
n
g
 
i
n
 
a
,
 
d
a
d
,
 
t
a
d
,
.
t
u
d
,

c
i
o
n
,

s
i
o
n

e
z
,
 
u
m
b
r
e
,
 
i
e
 
a
r
e
 
u
s
u
a
l
l
y
 
f
e
m
i
n
i
n
e
.

$
3

C
o
m
m
o
n
e
x
c
e
p
t
i
o
n
s
:

e
l
 
d
a

t
h
e
 
d
a
y
;

e
l
 
.
n
a
p
a
 
-
 
t
h
e
 
m
a
p
;

e
l
 
d
r
a
m
a
 
-
 
t
h
e
 
d
r
a
m
a
;

e
l
 
c
l
i
m
a
 
-
 
t
h
e
 
c
l
i
m
a
t
e
;

e
l
 
p
r
o
b
l
e
m
a
 
-
 
t
h
e
 
p
r
O
b
l
e
m
;

e
l
 
p
o
e
t
a
 
-

t
h
e

1

b
.

N
a
m
e
s
 
o
f
 
c
i
t
i
e
s
,
 
t
o
w
n
s
,
 
a
n
d
 
f
r
u
i
t
s
 
a
r
e
 
f
e
m
i
n
i
n
e
.

n
o
u
n
s
 
d
i
f
f
e
r
 
i
n
 
m
e
a
n
i
n
g
 
d
e
p
e
n
d
i
n
g
 
o
n
 
w
h
e
t
h
e
r
 
t
h
e
y
 
t
a
k
e
 
e
l
 
c
r
 
l
a
.

-
O
r
d
e
n
 
-
o
r
d
e
r
 
(
a
r
r
a
n
g
e
m
e
n
t
)
;

e
l
 
C
a
p
i
t
a
l
 
-
 
c
a
p
i
t
a
l
 
(
m
o
n
e
y
)
;

e
l
 
c
u
r
a
 
-
 
p
r
i
e
s
t

i
s
 
o
r
d
e
n
 
-
 
o
r
d
e
r
 
(
c
o
m
m
a
n
d
)
;

l
a
 
c
a
p
i
t
a
l
 
-
 
c
a
p
i
t
a
l
 
(
c
i
t
y
)
;

'
l
a
 
c
u
r
a
 
-
 
c
u
r
e

T
h
e
 
P
l
u
r
a
l 1
.

N
o
u
n
s
 
e
n
d
i
n
g
 
i
n
 
a
n
 
U
n
s
t
r
-
s
l
e
d
 
v
o
w
e
l
 
a
d
d
 
s
.

e
l
 
l
i
b
r
o
 
-
7
.
t
h
e
 
b
o
o
k
;

l
o
s
 
l
i
b
r
o
s
 
-
 
t
h
e
 
b
o
o
k
s

2
.

N
o
u
n
s
 
e
n
d
i
n
g
 
i
n
 
a
 
c
o
n
s
o
n
a
n
t
 
a
d
d
 
e
s
.

e
l
 
a
v
i
o
/n
 
-
 
t
h
e
 
a
i
r
p
l
a
n
e
;

l
o
s
 
a
v
i
o
n
2
s
 
-
 
t
h
e
 
a
i
r
p
l
a
n
e
s

3
.

N
c
u
n
s
 
e
n
d
i
n
g
 
i
n
 
z
 
c
h
a
n
g
e
 
t
h
e
 
z
 
t
o
 
c
 
a
n
d
 
t
h
e
n
 
a
d
d
 
e
s
.

l
a
 
l
u
z
 
-
 
t
h
e
 
l
i
g
h
t
;

l
a
s
 
l
u
C
e
s
 
-
 
t
h
e
 
l
i
g
h
t
s

S
o
m
e
 
n
o
u
n
s
 
A
r
e
 
u
n
c
h
a
n
g
e
d
 
i
n
 
t
h
e
:
_
p
l
u
r
a
l
.

n
a
r
t
e
s
_
-
 
T
.
a
e
s
d
a
y
 
o
r
.
 
T
u
e
s
d
a
y
s

T
h
e
 
P
o
s
s
e
s
s
i
v
e

E
n
g
l
i
s
h
 
'
s
 
o
r
 
s
'
 
i
s
 
t
r
a
n
s
l
a
t
e
d
.
h
y
 
d
e
 
-
 
o
f
.

e
l
 
l
i
b
r
o
 
d
e
 
J
u
a
n
 
-
 
J
o
h
n
'
s
 
b
o
O
k
 
(
t
h
e
 
b
o
o
k
 
o
f
 
J
o
h
n
)

l
o
s
 
l
i
b
r
o
s
 
d
e
 
l
o
s
 
n
i
n
o
s
 
-
 
t
h
e
 
b
o
y
s
'
 
b
o
o
k
s



0 A
d
j
e
c
t
i
v
e
s

- 
17

 -

1
.

i
%

A
d
j
e
c
t
i
v
e
s

a
f
t
e
r
 
t
h
e
 
n
o
u
n
s
 
a
n
d
 
a
r
e
 
m
a
s
c
u
l
i
n
e
 
i
f
 
t
h
e
 
n
o
u
n

s
 
m
a
s
c
u
l
i
n
e
 
a
n
d
 
p
l
u
r
a
l
 
i
f
 
t
h
e
 
n
o
u
n
 
i
s

p
l
u
r
a
l
 
-
,

e
t
c
.

d
o
s
'
 
m
u
c
h
a
c
h
o
s
 
a
l
t
o
s
 
-
 
t
w
o
 
t
a
l
l
 
b
o
y
s

2
.
_
 
F
e
m
i
n
i
n
e
 
e
n
d
i
n
g
s

I
f
 
t
h
e
 
e
n
d
i
n
g
 
i
s
 
o
,
 
i
t
 
b
e
c
o
m
e
s
 
a
.

a
l
t
o
 
-
 
a
l
t
a
;

a
l
t
o
s
 
-
 
a
l
t
o
s

b
.

I
n
 
o
t
h
e
r
 
c
a
s
e
s
,
 
t
h
e
r
e
 
i
s
 
n
o
 
c
h
a
n
g
e
.

g
r
a
n
d
e
 
-
 
g
r
a
n
d
e

c
.

A
 
j
e
c
t
i
v
e
s
 
o
f
 
n
a
t
i
o
n
a
l
i
t
y
 
a
d
d
 
a
 
o
r
 
c
h
a
n
g
e
 
o
 
t
o
 
a
,

e
s
p
a
i
i
5
1
 
r
 
e
s
p
&
l
a
 
-
 
S
p
a
n
i
s
h
.

d
.

A
d
j
e
c
t
i
v
e
s
 
e
n
d
i
n
g
 
i
n
 
a
n
d
 
o
n
 
a
n
d
 
o
r
 
a
d
d
 
a
.

e
n
c
a
n
t
a
d
o
r

e
n
c
a
n
t
a
d
o
r
a
 
-
 
c
h
a
r
m
i
n
g

'
3
.

T
h
e
 
f
o
l
l
o
w
i
n
g
 
a
d
j
e
c
t
i
v
e
S
 
d
r
o
p
 
t
h
e
 
f
i
n
a
l
 
o
 
w
h
e
n
 
t
h
e
y
 
c
)
m
e
 
b
e
f
o
r
e
 
a
 
m
a
s
c
u
l
i
n
e
 
s
i
n
g
u
l
a
r
 
n
o
u
n
.

u
n
o
 
-
 
o
n
e
;

b
u
e
n
o
 
-
 
g
o
o
d
;

m
a
i
d
 
-
 
b
a
d
;

a
l
g
u
n
o
 
-
 
s
o
m
e
 
o
n
e
;

n
i
n
g
u
n
o
 
-
 
n
o
 
o
n
e
;

p
r
i
m
e
r
o
 
-
 
f
i
r
s
t
;

t
e
r
c
e
r
o
 
-
 
t
h
i
r
d

E
x
a
m
p
l
e
:

e
l
 
m
a
l
 
t
i
e
m
p
o
 
-
 
t
h
e
 
b
a
d
 
w
e
a
t
h
e
r

G
r
a
n
d
e
 
b
e
c
o
m
e
s
 
E
r
n
 
w
h
e
n
 
i
t
 
c
o
m
e
s
 
b
e
f
o
r
e
 
z
 
s
i
n
g
u
l
a
r
 
n
o
u
n
.

u
n
 
g
r
a
n
 
p
o
e
t
a
 
-
 
a
 
g
r
e
a
t
 
p
o
e
t

B
u
t

u
n
 
h
o
m
b
r
e
 
g
r
a
n
d
e
 
-
 
a
 
l
a
r
g
e
 
(
t
a
l
l
)
 
m
a
n

5
.

S
a
n
t
s
 
b
e
c
o
m
e
s
 
S
a
n
 
w
h
e
n
-
i
t
 
c
o
m
e
s
 
b
e
f
o
r
e
 
a
 
n
o
u
n
 
(
e
x
c
e
p
t
 
t
h
o
s
e
 
b
e
g
i
n
n
i
n
g
 
i
n
 
T
o
 
a
n
d
 
D
o
)
.

S
a
n
 
J
u
a
n
;

S
a
n
t
o
 
D
o
m
i
n
g
o



-
1
8
-

C
i
e
n
t
o
 
b
e
c
o
m
e
s
 
c
i
e
n
 
b
e
f
o
r
e
 
a
 
n
o
u
n
.

c
i
e
n
 
d
o
l
a
r
e
s
 
-
 
a
 
h
u
n
d
r
e
d
 
d
o
l
l
a
r
s

P
o
s
i
t
i
o
n
 
o
f
 
A
d
j
e
c
t
i
v
e
s

1
.

D
e
s
c
r
i
p
t
i
v
e
 
a
d
j
e
c
t
i
v
e
s
 
u
s
u
a
l
l
y
 
f
o
l
l
o
w
 
t
h
e
 
n
o
u
n
.

u
n
a
 
c
a
s
a
 
b
l
a
n
c
a
_
-
 
a
 
w
h
i
t
e
 
h
o
u
s
e

2
.

E
x
c
e
p
t
i
o
n
s
 
a
r
e
 
a
d
j
e
c
t
i
v
e
s
 
w
h
i
C
h
 
d
e
s
c
r
i
b
e
 
a
n
 
i
n
h
e
r
e
n
t
 
q
u
a
l
i
t
7
,

l
a
 
b
l
a
n
c
a
 
n
i
e
v
e
 
-
 
t
h
e
 
w
h
i
t
e
 
s
n
o
w

3
.

A
r
t
i
c
l
e
s
,
 
n
u
m
e
r
a
l
s

p
o
s
s
e
s
s
i
v
e
s
 
a
n
d
 
q
u
a
n
t
i
t
a
t
i
v
e
s
 
u
s
u
a
l
l
y
 
p
r
e
c
e
d
e
 
t
h
e
 
n
o
u
n
.

u
n
 
b
u
e
n
 
m
u
c
h
a
c
h
o
 
-
 
a
 
g
o
o
d
 
b
o
y
;

m
u
c
h
a
s
 
p
e
r
s
o
n
a
s
 
-
 
m
a
n
y
 
p
e
o
p
l
e

h
.

S
o
m
e
 
d
e
s
c
r
i
p
t
i
v
e
 
a
d
j
e
c
t
i
v
e
s
 
c
a
n
 
c
o
m
e
 
e
i
t
h
e
r
 
b
e
f
o
r
e
 
o
r
 
a
f
t
e
r
 
t
h
e
 
n
o
u
n
.

p
e
q
u
e
i
n
 
-
 
l
i
t
t
l
e
;

h
e
r
m
o
s
o
 
-
 
b
e
a
u
t
i
f
u
l
;

l
i
n
d
a
 
-
 
p
r
e
t
t
y
;

b
u
e
n
o
 
-
 
g
o
.
,
d
;

m
a
l
o
 
-
 
b
a
d
;

b
o
n
i
t
o

A
 
f
e
w
 
a
d
j
e
c
t
i
v
e
s
 
h
a
v
e
 
o
n
e
 
m
e
a
n
i
n
g
_
 
w
h
e
n
 
t
h
e
y
 
c
a
m
e
 
b
e
f
o
r
e
 
a
 
n
o
u
n
 
a
n
d
 
a
n
o
t
h
e
r
 
w
h
e
n
 
t
h
e
y
 
f
o
l
l
o
w
.

u
n
 
h
o
m
b
r
e
 
p
o
b
r
e

a
 
p
o
o
r
 
m
a
n
;

1
P
o
b
r
e
 
h
o
m
b
r
e
:
 
-
 
P
o
o
r
 
m
a
n
l

u
n
 
h
o
m
b
r
e
 
g
r
a
n
d
e
 
-
 
a
-
 
l
a
r
g
e
 
(
t
a
l
l
)
 
m
a
n
;

u
n
 
g
r
a
n
 
h
o
m
b
r
e
 
-
 
a
 
g
r
e
a
t
 
(
i
m
p
o
r
t
a
n
t
)
 
m
a
n

C
o
m
p
a
r
i
s
o
n
s

1
.

R
e
g
u
l
a
r
' f
a
c
i
l
 
-
 
e
a
s
y
;

m
a
/
s
f
a
c
i
l

7
 
e
a
s
i
e
r
;

e
l
 
m
e
n
o
s
 
f
a
c
i
l
 
-
 
t
h
e
 
l
e
a
s
t
 
e
a
s
y

9
.

I
r
r
e
g
u
l
a
r

b
u
e
n
o
 
-
 
g
o
o
d
;

m
u
c
h
o
 
-
 
M
u
c
h
;

g
r
a
n
d
e
 
-
 
g
r
e
a
t

p
e
q
u
e
n
o
 
-
 
s
t
a
l
l
;

m
e
n
o
s
 
f
a
a
i
l
 
-
 
l
e
s
s
 
e
a
s
y
;

e
l
 
d
s
_
f
d
c
i
l

t
h
e
 
e
a
s
i
e
s
t
;

j
o
r
 
-
 
b
e
t
t
e
r
,
 
b
e
s
t
;

m
a
l
o
 
-
 
b
a
d
;

p
e
a
r
 
-
 
w
o
r
s
e
,
 
w
o
r
s
t
;

s
 
7
 
m
o
r
e
,
 
m
o
s
t
;

p
o
c
o
 
-
 
l
i
t
t
l
e
;

m
e
n
o
s
 
-
 
l
e
s
s
,
 
l
e
a
s
t
;

m
a
S
r
o
r
,
-
 
o
l
d
e
r
;
 
m
S
 
5
r
a
n
d
a
-
 
l
a
r
g
e
r
,
 
b
i
g
g
e
r
;
:

m
e
n
o
r
 
-
 
y
o
u
n
g
e
r
;

m
a
s
 
p
e
q
u
e
3
6



P
r
o
n
o
u
n
s

-
 
1
9
 
-

3
.

m
o
r
e
 
(
l
e
s
s
)
.
.
.
t
h
a
n
.
.
.

m
a
s
 
(
m
e
n
o
s
)
.
.
.
q
u
e
.
.
.

'
E
l
e
s
p
L
i
t
l

e
s

m
a
s

q
u
e
 
e
l
 
i
n
g
l
d
s
.
 
-
 
S
p
a
n
i
s
h

L
.

,
.
a
s
.
.
.
 
=
 
t
a
n
.
.
.
c
o
m
o
.
.
.
 
o
r
 
t
a
n
t
o
.
.
.
c
o
M
o
.
.
.

a
.

b
e
f
o
r
e
 
a
n
 
a
d
j
e
c
t
i
v
e

o
r
-
a
d
v
e
r
b

t
a
n
 
f
a
c
i
l
 
c
o
m
o
.
.
.

b
.

b
e
f
o
r
e
 
a
 
n
o
u
n

-
 
a
s
 
e
a
s
y
 
a
s
.
.
.

T
i
e
n
e
 
t
a
n
t
o
 
d
i
n
e
r
o
 
c
o
r
i
o

-
 
H
e
 
h
a
s

i

T
h
e
 
m
o
r
e
 
(
l
e
s
s
)
 
.
.
 
t
h
e
 
m
o
r
e
 
(
l
e
s
s
)
.
.
.
\
-
 
c
u
a
n
t
o
 
m
a
s

m
a
s

/
C
u
a
n
t
o
 
m
a
s
 
1
0
 
t
r
a
t
e
 
t
a
n
t
o
 
m
a
s
 
l
e
 
a
g
r
a
d
a
r
a
 
-
 
T
h
e
 
m
o
r
e
 
y
o
u
'
g
e
t
.
 
t
o
 
k
n
o
w
 
h
i
m
 
t
h
e
 
m
o
r
e
 
y
o
u
 
l
i
k
e
 
h
i
m
.

,
.
.

/
,

.

6
,

m
o
s
t
 
=
 
-
i
s
i
m
o

i
s
 
e
a
s
i
e
r
 
t
h
a
n
 
E
n
g
l
i
s
h
,

a
s
 
m
u
c
h
 
m
o
n
e
y
 
a
s
 
y
o
u
.

(
m
e
n
o
s
)
.
.
.
 
t
a
n
t
o
"
m
a
s
 
(
m
e
n
o
s
)
.
.

E
s
 
m
u
y

t
i
l
.
 
-
 
I
t
'
s
 
v
e
r
y
 
u
s
e
f
u
l
.

E
s
 
u
t
i
l
 
s
i
m
o
.
 
-
 
I
t
'
s
 
m
o
s
t
 
u
s
e
f
u
l
.

T
h
e
 
-
S
i
M
O
I
D
 
f
o
r
m
 
n
e
v
e
r
 
m
o
d
i
f
i
e
s
 
a
n
o
t
h
e
r
 
w
o
r
d
.

1
.

S
u
b
j
e
c
t
 
o
f
 
a
 
v
e
r
b

y
e

I
;

-

n
o
s
o
t
r
a
s
 
-
 
w
e

l
i
n
e
)
;
 
e
l
l
a
s

T
h
e
 
p
e
r
s
o
n
a
l

1

y
o
u
;

e
l
 
-
 
h
e
;

u
s
t
e
d

y
o
u
 
(
p
o
l
i
t
e
)
;

e
l
l
a
'
-
 
s
h
e
.
;

e
l
l
o
 
-
 
i
t
;

n
o
s
o
t
r
o
s
 
-
 
w
e
 
(
m
a
 
c
c

(
f
e
m
i
n
i
n
e
)
;
 
v
o
s
o
t
r
a
s

(
f
e
m
i
n
i
n
e
)
;
.
v
o
s
o
t
r
o
s

y
o
u
 
(
m
a
s
c
u
l
i
n
e
)
;
 
e
l
l
o
s
 
-
 
t
h
e
y
 
(
7
y

-
 
t
h
e
y
(
f
e
m
i
n
i
n
e
)
S
t
e
d
e
s

y
o
u
 
(
p
o
l
i
t
e
)

p
r
o
n
o
u
n
c
e
 
a
r
e
 
n
o
t
,
e
r
d
i
n
a
r
i
l
y
 
u
s
e
d
.

h
a
b
l
o
 
-

,
s
p
e
a
k
,

Y
o
,
h
a
b
1
0
'
.
:
-
 
I
-
S
p
e
a
k
.

(
f
o
r
 
e
m
p
h
a
s
i
s
 
o
r
 
'
c
l
e
a
r
n
e
s
s
)

p
a
r
a
-
t
i
-
-
 
f
o
r
 
y
p
,
:
l

a
m
l
l
i
a
r



A
l
l
 
o
t
h
e
r
 
p
r
o
n
o
u
n
s
 
u
s
e
d
-
a
f
t
e
r
 
p
r
e
p
o
s
i
t
i
o
n
s
 
a
r
e
 
t
h
e
 
s
a
m
e
 
a
s
 
a
f
t
e
r
 
a
 
v
e
r
b
.

E
x
c
e
p
t
i
o
n
:

c
o
n
m
i
g
o
 
-
 
w
i
t
h
 
m
e
;

c
o
n
s
i
g
o

w
i
t
h
 
y
o
u
;

c
o
n
s
i
g
o
 
-
 
w
i
t
h
 
h
i
m

3
.

D
i
r
e
c
t
 
o
b
j
e
c
t
s

m
e
 
-

t
e
 
-
 
y
o
u
 
(
f
a
M
i
l
i
a
r
)
;

l
e
 
-
 
h
i
m
,
 
y
o
u
 
.
(
p
o
l
i
t
e
)
;

l
a
 
-
 
h
e
r
;

t
o
 
-
 
i
t
;

n
o
s
 
-
 
u
s
;

o
s
.
-
 
y
o
u
;

l
e
s
 
-
 
t
h
e
m
,
.
 
y
o
U
 
(
p
o
l
i
t
e
)
;

l
a
s
.
-
 
t
h
e
m
.
(
f
e
r
i
n
i
n
e
)

I
n
d
i
r
e
c
t
 
o
b
j
e
c
t
s

m
e
 
-
 
t
o
 
m
e
;

t
e
 
-
 
t
o
 
Y
o
u
 
(
f
a
m
i
l
i
a
r
)
;

l
e
 
-
 
t
o
 
h
i
m
,
 
h
e
r
,
 
y
o
u
 
(
p
o
l
i
t
e
)
;

n
o
s
 
-
 
t
o
 
u
s
;

o
s
 
-
 
t
o
 
y
o
u
;

l
e
s
 
-
 
t
o
 
t
h
e
m
 
(
m
a
s
c
u
l
i
n
e
 
a
n
d
 
f
e
m
i
n
i
n
e
)
,
 
t
o
 
y
o
u
 
(
m
a
s
c
u
l
i
n
e
 
a
n
d
 
f
e
m
i
n
i
n
e
)
 
(
p
o
l
i
t
e
)

E
x
a
m
p
l
e
:

l
e
 
d
o
y

I
 
g
i
v
e
 
i
f
'
 
t
o
 
h
i
m
,
 
h
e
r
,
 
y
o
u
.

l
e
e
 
d
o
y
 
-
.
 
I
 
g
i
v
e
 
i
t
 
t
o
 
t
h
e
m
,
 
y
o
u
 
(
p
l
u
r
a
l
)
.

O
r

l
e
 
d
o
y
 
a

1
:
1
1
 
e
l
l
s
,

s
t
e
d
,
 
e
l
l
o
s
,
 
e
l
l
a
s
,
 
u
s
'
t
e
d
e
s
.

L
e
 
e
s
c
r
i
b
i
 
a

M
a
r
e
s

a
v
e
r
.
 
-
 
I
 
w
r
o
t
e
 
t
o
 
M
a
r
y
 
y
e
s
t
e
r
d
a
y
.

R
e
f
l
e
x
i
v
e
 
p
r
o
n
o
u
n
s

m
e
 
-
 
m
y
s
e
l
f
;

t
e

y
o
u
r
s
e
l
f
 
(
f
a
m
i
l
i
a
r
)
;

s
e
 
-
 
h
i
m
s
e
l
f

h
e
r
s
e
l
f
,
 
y
o
u
r
s
e
l
f
 
(
p
o
l
i
t
e

o
s
 
-
 
y
o
u
r
s
e
l
v
e
s
;

s
e
 
-
 
t
h
e
m
s
e
l
v
e
s
,
 
y
o
u
r
s
e
l
v
e
s
 
(
p
o
l
i
t
e
)

M
e
 
s
i
e
n
t
o
,
 
-
 
I
 
s
i
t
 
d
o
w
n
.

S
e
 
h
a
 
r
o
t
o
 
e
l
 
b
r
a
z
o
,

H
e
 
b
r
o
k
e
 
h
i
s
 
a
r
m
.

n
o
s
 
-
 
o
u
r
s
e
l
v
e
s

P
o
s
i
t
i
o
n
 
o
f
 
P
r
o
n
o
u
n
s

1
.

W
h
e
n
 
t
h
e
r
e
 
a
r
e
 
b
o
,
t
h
 
d
i
r
e
c
t
 
a
n
d
 
i
n
d
i
r
e
c
t
 
o
b
j
e
c
t
 
p
r
o
n
o
u
n
s
 
i
n
 
a
 
s
e
n
t
e
n
c
e
,
 
t
h
e
 
S
p
a
n
i
s
h
 
o
r
d
e
r
 
i
s
 
t
h
e
 
r
e
v
e
r
s
e

o
f
 
t
h
e
 
E
n
g
l
i
s
h
.

2
2

1
H
e
.
 
g
i
v
e
s
 
i
t
 
t
o
 
m
e
.
 
-
 
M
e
 
1
6
 
d
a
.

B
u
t

I
f
 
b
o
t
h
 
b
e
g
i
n
 
w
i
t
h
 
1
,
 
t
h
e
 
i
n
d
i
r
e
c
t
 
(
l
e
,
 
l
e
s
)
 
b
e
c
o
m
e
s
 
s
e
.

S
e
 
'
1
.
(
)
 
d
i
r
e
.
 
-
 
I
 
w
i
l
l
 
t
e
l
l
 
I
t
 
t
o
 
h
i
m
,
 
h
e
r
,
 
y
o
u
,



-

2
.

W
h
e
n
 
s
e
 
i
s
 
p
r
e
s
e
n
t
,
 
i
t
.
c
o
m
e
s
 
b
e
f
o
r
e
 
t
h
e
 
o
t
h
e
r
 
c
o
n
j
u
n
c
t
i
v
e
 
p
r
o
n
o
u
n
s
.

I
t
 
m
e
a
n
s
:

a
.
-
-
a
n
 
i
m
p
e
r
s
o
n
a
l
 
a
c
t
i
o
n

S
e
 
d
i
c
e
.
 
-
 
I
t
 
i
s
 
s
a
i
d
.

b
.

a
 
p
e
r
s
o
n
a
l
 
o
b
j
e
c
t

S
e
 
l
o
 
d
i
c
e
.
.
-
 
H
e
 
s
a
y
s
 
i
t
 
t
o
 
h
i
m
,
 
h
e
r
,
 
h
i
M
s
e
l
f
,
 
h
e
r
s
e
l
f
,
 
e
t
c
.

3
.

O
b
j
e
c
t
 
p
r
o
n
o
u
n
s
 
c
o
m
e
 
b
e
f
o
r
e
 
t
h
e
 
v
e
r
b
.

L
e
 
v
e
o
.
 
-
 
I
 
s
e
e
 
h
i
m
.

T
h
e
y
 
c
o
m
e
 
a
f
t
e
r
 
a
n
 
i
n
f
i
n
i
t
i
v
e
 
o
r
 
p
r
e
s
e
n
t
 
p
a
r
t
i
c
i
p
l
e
.

/
t
e
n
e
r
l
o
 
-
 
T
o
 
h
a
v
e
 
i
t
.
;

d
a
r
s
e
l
o

T
o
 
g
i
v
e
 
i
t
 
t
o
 
h
i
m
.
;

t
e
n
i
e
n
d
o
l
o
 
-
 
H
a
v
i
n
g
 
i
t
.
;

E
s
t
o
y
 
m
i
r
a
n
d
c
l
e
.

I
 
a
m
 
l
o
o
k
i
n
g
 
a
t
 
h
i
m
.

O
b
j
e
c
t
 
p
r
o
n
o
u
n
s
 
f
o
l
l
o
w
 
a
f
f
i
r
m
a
t
i
v
e
 
c
o
m
m
a
n
d
s
.

T
m
a
l
o
.
 
-
.
T
a
k
e

-
T
4
M
a
l
o
 
i
f
 
u
s
i
n
g
 
t
h
e
 
f
a
m
i
l
i
a
r
 
f
o
r
m
,
 
b
u
t
 
T
o
m
e
l
o
 
i
f
 
t
h
e
 
f
o
r
m
a
l
.

T
h
e
y
 
c
o
m
e
 
b
e
f
o
r
e
 
n
e
g
a
t
i
v
e
 
c
o
m
m
a
n
d
s
.

N
o
 
n
e
 
l
o
 
d
i
g
a
 
U
d
.
 
-
 
D
o
n
'
t
 
t
e
l
l
 
m
e
.

T
 
a
n
d
 
o
s
 
p
r
e
c
e
d
e
 
a
l
l
 
p
r
o
n
o
u
n
s
 
e
x
c
e
p
t
 
s
e
.

T
O
 
l
o

d
i
r
e
,

-
 
I
 
w
i
l
l
 
t
e
l
l
 
i
t
 
t
o
 
y
o
u
.
.

B
u
t

S
e
-
t
e
 
d
i
j
o
.
 
-
 
I
t
 
w
a
s
 
t
o
l
d
 
t
o
 
y
o
u
.

5
.

h
e
,
 
l
o
,
 
1
a
,
 
l
e
s
,
 
l
o
s
,
 
a
n
d
 
l
a
s
 
t
a
k
e
 
t
h
e
 
l
a
s
t
 
p
l
a
c
e
 
b
e
f
o
r
e
 
t
h
e
 
v
e
r
b
.

Y
o
 
s
e
 
l
o
 
d
o
y
.

I
 
g
i
v
e
 
i
t
 
t
o
 
h
i
m
.

C
o
n
j
u
n
c
t
i
o
n
s

y
 
-
 
a
n
d
;

o
 
-
 
O
r
;

p
e
s
o
 
-
 
b
u
t
;

m
a
s
 
-
 
b
u
t
;
-

q
u
e
 
-
 
t
h
a
t
;

p
u
p
s
 
-
 
s
i
n
c
e
,
-
 
a
s
;

s
i
 
-
 
i
f
;

p
e
r
 
q
u
e
 
-
 
w
h
y
;

p
o
r
q
u
e
 
-
 
b
e
c
a
u
s
e
;

n
e
i
t
h
e
r
.
.
.
n
c
r
,



1
.

-
 
a
n
a R
o
b
e
r
t
o
 
y
 
J
u
a
n
 
s
o
n
 
h
e
r
m
a
n
o
s
.
 
-
 
R
o
b
e
r
t
 
a
n
d
 
J
o
h
n
 
a
r
e
 
b
r
o
t
h
e
r
s
.

e
 
i
s
 
u
s
e
d
 
i
n
 
p
l
a
c
e
 
o
f
 
y
 
b
e
f
o
r
e
 
a
 
w
o
r
d
 
b
e
g
i
n
n
i
n
g
 
w
i
t
h
 
i
 
o
r

M
a
r
t
a

e
 
I
s
a
b
e
l
 
s
o
n
 
p
r
i
n
a
s
.
 
-
 
M
a
r
y
 
a
n
d
 
E
l
i
z
a
b
e
t
h
 
a
r
e
 
c
o
u
s
i
n
s
.

M
a
d
r
e
 
e
 
h
i
j
a
.
 
-
 
M
o
t
h
e
r
 
a
n
d
 
d
a
u
g
h
t
e
r
.

2
.

o
 
-
 
o
r C
i
n
c
o
 
o
 
s
e
i
s
 
p
e
s
o
s
 
-
 
F
i
v
e
 
o
r
 
s
i
x
 
p
e
s
o
s

u
 
i
s
 
u
s
e
d
 
i
n
s
t
e
a
d
 
o
f

b
e
f
o
r
e
 
a
 
w
o
r
d
 
b
e
g
i
n
n
i
n
g
 
w
i
t
h
 
o
 
o
r
 
h
o
.

S
i
e
t
e
 
u
 
o
c
h
o
 
h
o
r
a
s
 
-
 
S
e
v
e
n
 
o
r
 
e
i
g
h
t
 
h
o
u
r
s

3
.

F
e
r
o
 
-
 
b
u
t

Q
u
i
e
r
o
 
v
e
n
i
r
 
p
e
r
o
 
n
o
 
p
u
e
d
o
.
 
-
 
I
 
w
a
n
t
 
t
o
 
c
o
m
e
 
b
u
t
 
I
;
C
a
n
'
t
.

m
a
s
 
-
 
b
u
t
 
i
s
 
m
o
r
e
 
f
o
r
m
a
l
 
a
n
d
 
l
i
t
e
r
a
r
y
.

r
e
n
s
d
q
u
e
 
v
e
n
d
r
i
a

m
a
s
 
n
o
 
p
u
d
o
.
 
-
 
I
 
t
h
o
u
g
h
t
 
h
e
 
w
o
u
l
d
 
c
o
m
e
 
b
u
t
 
h
e
 
w
a
s
n
'
t
 
a
b
l
e
 
t
o
,

s
i
n
o
 
-
 
b
u
t
 
i
s
 
u
s
e
d
 
i
n
s
t
e
a
d
 
o
f
 
P
e
r
o
 
a
f
t
e
r
 
a
 
n
e
g
a
t
i
v
e
 
s
t
a
t
e
m
e
n
t
.

N
o
 
e
s
 
f
r
a
n
c
e
s
 
s
i
n
o
 
i
n
g
l
e
s
.
 
-
 
H
e
 
i
s
 
n
o
t
 
F
r
e
n
c
h
 
b
u
t
 
E
n
g
l
i
s
h
.

Q
u
e
s
t
i
o
n
 
W
o
r
d
s

/
Q
u
e
?
,
 
-
 
W
h
a
t
?
;

,
!
F
o
r
 
q
I
c
e
?
 
-
 
.
W
h
Y
?
;

1
p
o
m
o
?
 
-
H
o
w
?
;

C
u
a
n
t
o
?
 
-
 
H
o
w
 
m
u
c
h
?
;
 
e
!
C
u
a
?
 
-
 
W
h
a
t
?

W
h
i
c
h
 
o
n
e
?
;

Q
u
i
e
n
?

W
h
o
?
;

4
 
D
K
n
d
c
?
 
-
-
W
h
e
r
e
?
;
 
)
C
u
A
d
o
?
 
-
 
W
h
e
n
?

A
d
v
e
r
b
s

N
o
t
i
c
e
 
t
h
a
t
 
t
h
e
 
q
u
e
s
t
i
o
n
 
w
o
r
d
s
 
a
r
e
 
w
r
i
t
t
e
n
 
w
i
t
h
 
a
n
 
_
:
s
c
e
n
t
.

S
p
a
n
i
s
h
 
-
 
m
e
n
t
e
 
c
o
r
r
e
s
p
o
n
d
S
1
 
t
o
 
l
y
 
i
n
 
E
n
g
l
i
s
h
.

I
t
 
i
s
 
a
d
d
e
d
 
t
o
 
t
h
e
 
'
f
e
m
i
n
i
n
e
 
f
o
r
m
 
o
f
 
t
h
e
 
a
d
j
e
c
t
i
v
e
.

e
x
A
\
I
s
i
v
a
m
e
n
t
e
 
-
 
e
x
c
l
u
s
i
v
e
l
y



-
 
2
3

W
h
e
r
e
 
t
h
e
r
e
 
a
r
e
 
t
w
o
 
a
d
v
e
r
b
s
,
 
t
h
e
 
e
n
d
i
n
g
 
-
m
e
n
t
e
 
i
s
 
a
d
d
e
d
 
o
n
l
y
 
t
o
 
t
h
e
 
l
a
s
t
 
o
n
e
.

C
l
a
r
a
 
y
 
c
o
n
c
i
s
a
m
e
n
t
e
 
-
 
c
l
e
a
r
l
y
 
a
n
d
 
c
o
n
c
i
s
e
l
y

A
d
v
e
r
b
s
 
a
r
e
 
c
o
m
p
a
r
e
d
 
l
i
k
e
 
a
d
j
e
c
t
i
v
e
s
.

p
o
s
i
t
i
v
e

(
c
o
m
p
a
r
a
t
i
v
e

(
s
u
p
e
r
l
a
t
i
v
e

2
.

I
r
r
e
g
u
l
a
r
 
C
o
m
p
a
r
a
t
i
v
e
s

a
l
e
g
r
e
m
e
n
t
e

m
a
s
 
a
l
e
g
r
e
m
e
n
t
e

P
o
s
i
t
i
v
e

C
o
m
p
a
r
a
t
i
v
e

m
e
j
o
r
 
-
 
b
e
t
t
e
r
,
 
b
e
s
t

p
e
o
r

w
o
r
s
e
,
 
-
w
o
r
s
t

m
a
s
s

m
:
_
r
e
,
 
m
o
s
t

m
e
n
o
s
 
-
 
l
e
s
s
,
 
l
e
a
s
t

b
i
e
n
 
-
 
w
e
l
l

m
a
i

b
a
d
l
y
,

m
u
C
h
o
 
-
 
m
u
c
h

.
p
o
c
o
'
-
 
l
i
t
t
l
e

3
.

A
d
v
e
r
b
s
 
i
n
t
o
 
P
r
e
p
o
s
i
t
i
o
n
s
.

c
h
e
e
r
f
u
l
l
y

m
o
r
e
 
c
h
e
e
r
f
u
l
l
y

m
o
s
t
 
c
h
e
e
r
f
u
l
l
y

M
a
n
y
 
a
d
v
e
r
b
s
 
a
c
t
 
a
s
 
p
r
e
p
o
s
i
t
i
o
n
s
 
w
h
e
n
 
d
e
 
i
s
 
a
d
d
e
d
.

A
d
v
e
r
b
:

d
e
s
p
u
e
s
 
-

.

a
f
t
e
r
w
a
r
d
s

P
r
e
p
o
s
i
t
i
o
n
:

d
e
s
p
t
i
r
g
 
d
e
 
l
a
s
 
c
i
n
c
o

-
 
a
f
t
e
r
 
f
i
v
e
 
o
'
c
l
o
c
k

W
h
e
n
 
m
a
 
i
s
 
a
d
d
e
d
 
t
h
e
y
 
a
c
t
 
a
s
 
c
o
n
j
u
n
c
t
i
o
n
s
.

d
e
s
p
u
e
S
 
d
e

q
u
e
 
v
e
n
g
a
 
-
 
a
f
t
e
r
 
h
e
 
c
o
m
e
s

O
t
h
e
r
 
w
o
r
d
s
 
w
h
i
c
h
 
a
c
t
 
s
i
m
i
l
a
r
l
y
:

a
n
t
e
s
 
-
 
-
b
e
f
o
r
e
;

c
e
r
c
a

n
e
a
r
;

d
e
l
a
n
t
e
 
-
 
b
e
f
o
r
e
 
(
i
n
 
f
r
o
n
t
 
o
f

e
n
f
r
e
n
t
e
 
-
 
o
p
p
o
s
i
t
e
,

.
H
e
r
e
 
a
n
d
 
T
h
e
r
e

S
p
a
n
i
s
h
 
h
a
s
 
t
w
o
 
w
o
r
d
s
 
f
o
r
 
h
e
r
e
 
a
n
d
 
t
h
r
e
e
 
w
o
r
d
s
 
f
o
r
 
t
h
e
r
e
.

A
q
u
'
-
 
h
e
r
e
 
r
e
f
e
r
s
 
t
o
 
s
o
m
e
t
h
i
n
g
 
n
e
a
r
 
t
h
e
 
s
p
e
a
k
e
r
.

A
c
d
A
-
 
h
e
r
e
 
e
x
p
r
e
s
s
e
s
 
m
o
t
i
o
n
 
t
o
w
a
r
d
 
t
h
e
.
s
p
e
a
k
e
r
.



A
t
d
-
 
t
h
e
r
e
 
r
e
f
e
r
s
 
t
o
 
s
o
m
e
t
h
i
n
g
 
n
e
a
r
 
t
h
e
 
p
e
r
s
o
n
 
s
p
o
k
e
n
 
t
o
.

A
l
l
a
/
7
 
t
h
e
r
e
 
i
n
d
i
c
a
t
e
s
 
m
o
t
i
o
n
 
a
w
a
y
 
f
r
o
m
 
t
h
e
 
s
p
e
a
k
e
r
.

M
i
r
-
 
t
h
e
r
e
 
r
e
f
e
r
s
 
t
o
 
s
o
m
e
t
h
i
n
g
 
r
e
m
o
t
e
 
f
r
o
m
 
b
o
t
h
.

D
i
m
i
n
u
t
i
v
e
s
 
a
n
d
 
A
u
g
m
e
n
t
a
t
i
v
e
s

T
h
e
 
e
n
d
i
n
g
s
 
-
i
t
o
 
(
-
c
i
t
o
,
 
-
e
c
i
t
o
)
,
 
-
i
l
3
o
 
(
-
c
i
l
l
o
,
 
-
e
c
i
l
l
o
)
,
 
-
u
e
l
o
 
(
z
u
e
l
o
,
 
-
 
e
z
u
e
l
o
)
 
i
m
p
l
y
 
s
m
a
l
l
n
e
s
s
.

I
n
 
a
d
d
i
t
i
o
n
,
 
-
i
t
o
 
o
f
t
e
n
 
i
m
p
l
i
e
s
 
a
t
t
r
a
c
t
i
v
e
n
e
s
s
 
o
r
 
a
d
m
i
r
a
t
i
o
n
,
 
-
i
l
l
o
 
a
n
d
 
-
u
e
l
y
 
u
n
a
t
t
r
a
c
t
i
v
e
n
e
s
s
 
o
r
 
d
e
p
r
e
c
i
a
t
i

(
T
h
e
y
 
s
h
o
u
l
d
 
b
e
 
u
s
e
d
 
w
i
t
h
 
c
a
r
e
.
)

T
h
e
 
e
n
d
i
n
g
s
 
.
,
,
o
n

(
c
n
a
)

D
e
m
o
n
s
t
r
a
t
i
v
e
s

N
e
g
a
t
i
o
n

1
.

A
d
j
e
c
t
i
v
e
s

d
 
-
o
t
e
 
i
n
d
i
c
a
t
e
 
l
a
r
g
e
n
e
s
s
 
(
o
f
t
e
n
'
a
w
k
w
a
r
d
n
e
s
s
 
a
n
d
 
u
n
a
t
t
r
a
c
t
i
v
e
n
e
s
s
 
a
s
 
w
e
l
l
)
.

a
.
 
.
S
p
a
n
i
s
h
 
d
e
m
o
n
s
t
r
a
t
i
v
e

g
e
n
d
e
r
 
a
n
d
 
n
u
m
b
e
r
.
'

2
.

P
r
o
n
o
u
n
s

e
s
t
e
 
m
u
c
h
a
c
h
o

a
d
j
e
c
t
i
v
e
s
 
u
s
u
a
l
l
y
-
p
r
e
c
e
d
e
 
t
h
e
 
n
o
u
n
s
 
t
h
e
y
 
m
o
d
i
f
y
 
a
n
d
 
a
l
w
a
y
s
 
a
g
r
e
e
i
n

t
h
i
s
 
b
o
y
;

a
q
u
e
l
l
o
s
 
v
e
c
i
n
o
s
 
-
 
t
h
o
s
e
 
n
e
i
g
h
b
o
r
s

E
s
e
 
a
n
d
 
2
3
u
2
1
 
b
o
t
h
 
m
e
a
n
 
t
h
a
t
.

A
q
u
e
l
 
p
o
i
n
t
s
 
o
u
t
 
a
 
t
h
i
n
g
 
r
e
m
o
v
e
d
 
i
n
 
s
p
a
c
e
 
,
:
s
r
 
t
i
m
e
 
f
r
o
m
 
t
h
e

s
p
e
a
k
e
r
 
o
r
 
f
r
o
m
 
t
h
e
 
p
e
r
s
o
n
 
s
p
o
k
e
n
 
t
o
.

E
s
a
 
s
e
n
o
r
a
 
e
s
 
m
u
y
 
a
m
b
l
e
.
 
-
 
T
h
i
s
 
l
a
d
y
 
i
s
 
v
e
r
y
 
k
i
n
d
.

A
q
u
e
l
 
s
e
n
o
r
 
q
u
e
 
l
i
e
g
e
 
e
l
 
m
e
s
 
p
a
s
a
d
o
.
 
-
 
T
h
a
t
 
g
e
n
t
l
e
m
a
n
 
w
h
o
 
a
r
r
i
v
e
d
 
l
a
s
t
 
m
o
n
t
h
.

T
h
e
 
s
a
n
e
 
d
i
f
f
e
r
e
n
c
e
 
e
x
i
s
t
s
 
b
e
t
w
e
e
n
 
t
h
e
 
p
r
o
n
o
u
n
s
 
e
s
e
 
a
n
d
'
a
q
u
e
l
 
a
s
 
b
e
t
w
e
e
n
 
t
h
e
 
a
d
j
e
c
t
i
v
e
s
 
e
s
e
 
a
n
d
 
E
a
s

1
.

I
n
 
S
p
a
n
i
S
h
 
t
h
e
 
n
o
 
o
r
 
n
o
t
 
c
o
m
e
s
 
b
e
f
o
r
e
 
t
h
e
 
v
e
r
b
.

N
o
 
v
e
o
.
 
-
 
I
 
d
o
n
'
t
 
s
e
e
.
,



2
5

2
.

T
h
e
r
e
 
a
r
e
 
t
w
o
 
f
o
r
m
s
 
f
o
r
 
n
o
t
h
i
n
g
,
 
n
e
v
e
r
,
 
n
o
 
o
n
e
,
 
e
t
c
.
 
-
 
o
n
e
 
w
i
t
h
 
a
n
d
 
o
n
e
 
w
i
t
h
o
u
t
 
n
o

W
o
r
d
 
O
r
d
e
r

T
h
e

N
o
.
 
v
e
o
 
n
a
d
a
.
 
-
 
I
 
s
e
e
 
n
o
t
h
i
n
g
.
;

N
o
 
v
o
y
 
n
u
n
c
a
.
 
-
 
I
 
.
n
e
v
e
r
 
g
o
.
;

N
o
 
v
i
e
n
e
 
n
a
d
i
e
.
 
-
 
N
o
 
o
n
e
 
c
o
m
e
s
.

O
r

N
a
d
a
 
v
e
o
.
 
-
 
I
 
s
e
e
 
n
o
t
h
i
n
g
.
;

N
u
n
c
a
 
v
y
.
 
-
 
I
 
n
e
v
e
r
 
g
o
.
;

N
a
d
i
e
 
v
i
e
n
e
.

N
o
 
o
n
e
 
c
o
m
e
s
.

1
.

T
h
e
 
u
s
u
a
l
 
o
r
d
e
r
 
i
n
 
S
p
a
n
i
s
h
 
i
s
:

s
u
b
j
e
c
t
 
-
 
v
e
r
b
 
-
 
a
d
v
e
r
b
 
-
 
o
b
j
e
c
t
.

J
u
a
n
 
v
i
6
a
l
l
i
 
a
 
s
u
s
 
a
m
i
g
o
s
.
 
-
 
J
o
h
n
 
s
a
w
 
h
i
s
 
f
r
i
e
n
d
s
 
t
h
e
r
e
.

2
,

T
h
e
 
t
e
n
d
e
n
c
y
 
i
n
 
S
p
a
n
i
s
h
 
i
s
 
t
o
 
p
u
t
 
t
h
e
 
l
o
n
g
e
r
 
m
e
m
b
e
r
 
o
f
 
t
h
e
 
s
e
n
t
e
n
c
e
 
o
r
 
t
h
e
 
e
m
p
h
a
s
i
z
e
d
 
p
a
r
t
 
l
a
s
t

:
,
C
o
m
p
r
o
 
l
a
 
c
a
s
e
 
s
u
 
s
e
n
o
r
 
p
a
d
r
e
?
 
-
 
D
i
d
 
y
o
u
r
 
f
a
t
h
e
r
 
b
u
y
 
t
h
e
 
h
o
u
s
e
?

3
.

A
s
 
i
n
,
 
E
n
g
l
i
s
h
,
 
q
u
e
s
t
i
o
n
s
 
s
o
m
e
t
i
m
e
s
 
h
a
v
e
 
t
h
e
 
s
a
n
e
 
o
r
d
e
r
 
a
s
 
s
t
a
t
e
m
e
n
t
s
 
t
u
t
 
w
i
t
h
 
t
h
e
 
q
u
e
s
t
i
o
n
 
i
n
t
o
n
a
t
i
o
n

(
t
h
a
t
 
i
s
,
 
w
i
t
h
 
a
 
r
i
s
e
 
i
n
 
p
i
t
c
h
 
a
t
 
t
h
e
 
e
n
d
)
.

d
 
J
u
a
n
 
v
a
 
a
 
i
r
 
a
u
?
 
-
 
J
o
h
n
 
i
s
 
g
o
i
n
g
 
t
o
 
g
o
 
t
h
e
r
e
?

4
.

H
o
w
e
v
e
r
,
 
t
h
e
 
m
o
r
e
 
u
s
u
a
l
 
w
a
y
 
o
f
 
a
s
k
i
n
g
 
a
 
q
u
e
s
t
i
o
n
 
i
s
 
t
o
 
p
u
t
 
t
h
e
 
s
u
b
j
e
c
t
 
a
f
t
e
r
 
t
h
e
 
v
e
r
b
.

V
a
 
a
 
i
r
 
a
l
l
l
 
J
u
a
n
?
.
-
 
I
s
 
J
o
h
n
 
g
o
i
n
g
 
t
o
 
g
o
 
t
h
e
r
e
?

A
d
j
e
c
t
i
v
e
s
 
c
o
m
e
 
r
i
g
h
t
 
a
f
t
e
r
 
s
e
r
 
-
 
t
o
 
b
e
.

E
s
 
t
a
r
d
e
?
 
-
 
I
s
 
i
t
 
l
a
t
e
?

T
e
n
s
e
s
 
o
f
 
t
h
e
 
V
e
r
b

S
p
a
n
i
s
h
 
v
e
r
b
s
 
a
r
e
 
d
i
v
i
d
e
d
 
i
n
t
o
 
t
h
r
e
e
 
c
l
a
s
s
e
s
 
a
c
c
o
r
d
i
n
g
 
t
o
 
t
h
e
i
r
 
i
n
f
i
n
i
t
i
v
e
s
:

C
l
a
s
s
 
1
.
7
 
h
a
b
l
a
r
 
-
 
t
o
 
s
p
e
a
k
;

C
l
a
s
s
 
I
I
 
-
 
c
o
m
e
r
 
-
 
t
o
 
e
a
t
;
.

C
l
a
s
s
 
I
I
I
 
-
 
v
i
v
i
r
 
-
 
t
o
 
l
i
v
e

T
h
e
 
p
r
e
s
e
n
t
 
c
a
n
 
b
e
 
t
r
a
n
s
l
a
t
e
d
 
i
n
 
s
e
v
e
r
a
l
 
w
a
y
s
.

(
I
 
s
p
e
a
k
 
S
p
a
n
i
s
h
,

H
a
b
l
o
 
e
s
p
a
n
o
l
.

(
I
 
a
m
 
s
p
e
a
k
i
n
g
 
S
p
a
n
i
s
h
.
 
-
 
E
s
t
o
y
 
h
a
b
l
a
n
d
o
 
e
s
p
a
b
l
.

(
I
 
d
o
 
s
p
e
a
k
 
S
p
a
n
i
s
h
.



-
2
6
-

P
a
s
s
i
v
e
 
V
o
i
c
e

T
h
e
 
p
a
s
s
i
v
e
 
i
n
 
S
p
a
n
i
s
h
 
i
s
 
u
s
e
d
 
a
s
 
i
n
 
E
n
g
l
i
s
h
.

V
e
r
y
 
o
f
t
e
n
,
 
h
o
w
e
v
e
r
,
 
S
p
a
n
i
s
h
 
u
s
e
d
 
t
h
e
 
r
e
f
l
e
x
i
v
e
 
w
h
e
r
e
 
E
n
g
l
i
s
h

u
s
e
s
 
t
h
e
 
p
a
s
s
i
v
e
.
.

"
,
T
o
 
B
e
"

A
c
i
l
d
s
e
 
h
a
b
l
a
 
e
s
p
a
&
l
.

-
 
S
p
a
n
i
s
h
 
s
p
o
k
e
n
 
h
e
r
e
.

T
h
e
r
e
 
a
r
e
 
t
w
o
 
w
o
r
d
s
 
i
n
 
S
p
a
n
i
s
h
 
f

t
o
 
b
e
:

s
e
r
 
a
n
d
 
e
s
t
a
r
.

I
n
 
g
e
n
e
r
a
l
,
 
s
e
r
 
i
n
d
i
c
a
t
e
s
 
a
 
p
e
r
m
a
n
e
n
t
 
s
t
a
t
e
 
(
I
'
m

a
n
 
A
m
e
r
i
c
a
n
)
,
 
e
s
t
e
r
 
a
 
t
e
m
p
o
r
a
r
y
 
o
n
e

t
i
T
g
a
)
.

S
e
r

1
.

M
i
_
h
e
r
m
e
n
t
i
 
e
s
 
a
l
t
o
.
 
-
 
M
y
 
b
r
o
t
h
e
r
 
i
s
 
t
a
l
l
.

2
.

i
s
 
u
s
e
d
 
w
i
t
h
 
a
 
p
r
e
d
i
c
a
t
e
 
n
o
u
n
,
 
i
n
 
w
h
i
c
h
 
c
a
s
e
 
i
t
 
l
i
n
k
s
 
t
w
o
 
e
q
u
a
l
 
t
h
i
n
g
s
.

E
l
 
e
s
 
m
e
d
i
c
o
.
 
-
 
H
e
 
i
s
 
a
 
d
o
c
t
o
r
.

3
.

i
s
 
u
s
e
d
 
w
i
t
h
 
a
n
 
a
d
j
e
c
t
i
v
e
 
t
o
 
i
n
d
i
c
a
t
e
 
a
n
 
i
n
h
e
r
e
n
t
 
q
u
a
l
i
t
y
.

E
l
 
l
i
b
r
o
 
e
s
 
r
o
j
o
.

T
h
e
 
b
u
o
k
 
i
s
 
r
e
d
.

i
s
 
u
s
e
d
 
w
i
t
h
-
p
r
o
n
o
u
n
s
,

S
o
y
 
y
o
.

I
c

i
n
d
i
c
a
t
e
s
 
o
r
i
g
i
n
,
 
s
o
u
r
c
e
 
o
r
 
m
a
t
e
r
i
a
l
.
-

e
p
e
 
d
O
n
d
e
 
e
s
 
U
d
.
?
 
-
 
W
h
e
r
e
 
a
r
e
 
y
o
u
 
f
r
o
m
?

6
,
.

i
n
d
i
c
a
t
e
s
 
p
o
s
s
e
s
s
i
o
n
.

D
e
 
q
u
i
e
n
 
e
s
 
e
s
t
o
?
 
-
 
W
h
o
s
e
 
i
s
 
t
h
i
s
?

7
.

i
s
 
u
s
e
d
 
i
n
 
t
e
l
l
i
n
g
 
t
i
m
e
.

E
s
 
l
a
 
u
n
a
.
 
-
 
I
t
'
s
 
o
n
e
 
o
'
c
l
o
c
k
.



2
7
 
-

8
.

i
s
 
u
s
e
d
 
t
o
 
i
n
d
i
c
a
t
e
 
c
o
s
t
.

S
o
n
 
a
 
q
u
i
n
c
e
 
c
e
n
t
a
v
o
s
 
l
a
 
d
o
c
e
n
a
.
 
-
 
T
h
e
y
 
a
r
e
 
f
i
f
t
e
e
n
 
c
e
n
t
s
 
a
 
d
o
z
e
n
.

9
.

i
s
 
u
s
e
d
 
i
n
 
i
m
p
e
r
s
o
n
a
l
 
c
o
n
s
t
r
u
c
t
i
o
n
s
.

E
s
 
t
a
r
d
e
.
 
-
 
I
t
'
s
 
l
a
t
e
.

E
s
t
a
r

1
.

e
x
p
r
e
s
s
e
s
 
p
o
s
i
t
i
o
n
 
o
r
 
l
o
c
a
t
i
o
n
.

/
E
s
t
e
 
a
l
l
l
.
 
-
 
H
e
'
s
 
o
v
e
r
 
t
h
e
r
e
.

2
.

i
n
d
i
c
a
t
e
s
 
a
 
t
e
m
p
o
r
a
r
y
 
q
u
a
l
i
t
y
 
o
r
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
.

E
s
t
o
y
 
c
a
n
s
a
d
o
.
 
-
 
I
'
m
 
t
i
r
e
d
.

3
,

t
o
 
f
o
r
m
 
t
h
e
 
p
r
e
s
e
n
t
 
p
r
o
g
i
.
e
6
s
i
e
 
t
e
n
s
e
.

E
s
t
a
n
 
h
a
b
l
a
n
d
o
.
 
-
 
T
h
e
y
 
a
r
e
 
t
a
l
k
i
n
g
.

4
:

i
n
 
t
h
e
 
e
x
p
r
e
s
s
i
o
n
 
-
 
H
o
w
 
a
r
e
 
y
o
u
?
 
e
t
c
.

C
O
f
t
a
o

s
t
i
t
 
U
d
 
.
?

S
o
m
e
 
a
d
j
e
c
t
i
v
e
s
 
m
a
y
 
b
e
 
.
u
s
e
d
 
w
i
t
h
 
e
i
t
h
e
r
 
s
e
r
 
o
r
 
e
s
t
a
r
 
w
i
t
h
 
a
 
d
i
f
f
e
r
e
n
c
e
 
i
n
 
m
e
a
n
i
n
g
.

E
l
 
e
s
 
m
a
i
°
.

H
e
 
i
s
 
b
a
d
.
;

E
l
 
e
s
t
a
 
n
a
l
o
.
 
-
 
H
e
 
i
s
 
s
i
c
k
.
;

E
s
 
p
a
l
i
d
a
.

S
h
e
 
h
a
s
 
a
 
p
a
l
e
 
c
o
m
p
l
e
x
i
o
n
,
,
;

E
s
t
.

-
 
S
h
e
 
i
s
 
p
a
l
e
 
(
a
t
 
t
h
i
s

m
o
m
e
n
t
)

.

W
i
t
h
 
s
e
r

W
i
t
h
 
e
s
t
e
r

b
u
e
n
o
 
-
 
g
o
o
d

w
e
l
l
,
 
i
n
 
g
o
o
d
 
h
e
a
l
t
h
.

1
i
s
t
o
 
-
 
c
l
e
v
e
r

r
e
a
d
y
,
 
p
r
e
p
a
r
e
d

c
a
n
s
a
d
o
 
-
 
t
i
r
e
s
o
m
e

t
i
r
e
d

N
o
t
i
c
e
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
d
i
f
f
e
r
e
n
c
e
s
:

C
o
m
o
 
e
s
?
 
-
 
W
h
a
t
'
s
 
i
t
 
l
i
k
e
?

C
o
m
o
 
e
s
t
a
?
 
-
 
H
o
w
-
 
i
s
 
i
t
?



-
 
2
3
-

M
a
j
o
r
 
S
o
u
n
d
 
P
r
o
b
l
e
m
s

1
,

H
e
 
i
s
 
t
h
i
n
k
i
n
g
.

H
e
 
i
s
 
s
i
n
k
i
n
g
.

(
S
p
a
n
i
s
h
 
a
p
p
r
o
x
i
m
a
t
i
o
n
)

2
,
 
I
 
a
m
 
l
i
v
i
n
g
.

I
 
a
m
 
l
e
a
v
i
n
g
.

3
.

I
 
w
a
t
c
h
e
d
 
t
h
e
 
b
a
b
y
.

I
 
w
a
s
h
e
d
 
t
h
e
 
b
a
b
y
.

4
.

T
h
e
y
 
s
a
w
 
t
h
e
 
c
a
t
s

T
h
e
y
 
s
a
w
 
t
h
e
 
c
o
t
.

5
.

I
 
l
i
k
e
 
j
e
l
l
o
.

I
 
l
i
k
e
 
y
e
l
l
o
w
.

C
o
n
s
o
n
a
n
t
 
S
o
u
n
d
 
P
r
o
b
l
e
m
s

1
.

"
t
h
"
 
a
s
 
i
n
.
"
t
h
i
n
"
 
-
 
"
s
i
n
"
 
i
n
 
S
p
a
n
i
s
h
 
p
r
o
d
u
c
t
i
o
n

2
.

"
t
h
"
 
a
s
 
i
n
 
"
t
h
i
s
"

-
 
"
d
i
s
"
 
i
n
 
S
p
a
n
i
S
h
 
p
r
o
d
u
c
t
i
o
n

3
.

"
s
"

1
4
.

'
i
v
!
,

a
s
 
i
n
 
"
r
i
s
e
"
 
-
 
"
r
i
c
e
"
 
i
n
 
S
p
a
n
i
s
h
 
p
r
o
d
u
c
t
i
o
n

a
s
 
i
n
 
"
v
o
t
e
"
 
-
 
"
b
o
a
t
'
'
 
i
n
 
S
p
a
n
i
s
h
 
p
r
o
d
u
c
t
i
o
n

5
.

"
c
h
"
 
a
s
 
i
n
 
"
c
h
e
w
"
 
"
s
h
o
e
"
 
i
n
 
S
p
a
n
i
s
h
 
p
r
O
u
c
t
i
o
n

6
.

"
y
"
 
a
s
 
i
n
 
"
y
e
l
l
o
w
"
 
-
 
"
j
e
l
l
o
"
 
i
n
 
S
p
a
n
i
s
h
 
p
r
o
d
u
c
t
i
o
n

V
o
w
e
l
 
S
o
u
n
d
 
P
r
o
b
l
e
m
s

1
.

"
a
"
 
a
s
'
i
n
 
"
c
a
t
"

"
c
o
t
"
 
i
n
 
S
p
a
n
i
s
h
 
p
r
o
d
u
c
t
i
o
n

2
.

"
e
e
"
 
a
s
 
i
n
 
'
,
l
e
a
v
e
"

"
l
i
v
e
"
 
i
n
 
S
p
a
n
i
s
h
 
p
r
o
d
u
c
t
i
o
n

3
.

"
i
"
.
 
a
s
 
i
n
 
"
l
i
v
e
"

-
 
"
l
e
a
v
e
"
 
i
n
 
S
p
a
n
i
s
h
 
p
r
o
d
u
c
t
i
o
n
.

4
.

"
o
o
"
 
a
s
 
i
n
 
"
p
o
o
l
"
 
-
 
"
p
u
l
l
"
 
i
n
 
S
p
a
n
i
s
h
 
p
r
o
d
u
c
t
i
o
n

5
.

"
u
"
 
a
s
 
i
n
 
"
p
u
l
l
"

-
 
"
p
o
o
l
"
 
i
n
 
S
p
a
n
i
s
h
 
p
r
o
d
u
c
t
i
o
n



-
2
9
-

P
r
o
b
l
e
m
s
 
i
n
 
R
h
y
t
h
m

1
.

I
n
 
E
n
g
l
i
s
h
 
l
i
e
 
s
p
a
c
e
 
o
u
r
 
s
t
r
e
s
s
 
a
t
 
r
e
g
u
l
a
r
 
i
n
t
e
r
v
a
l
s
 
b
e
t
w
e
e
n
 
a
c
c
e
n
t
e
d
 
s
y
l
l
a
b
l
e
s
.

2
4

,
6

T
h
e
 
m
a
n
 
/
 
l
i
v
e
s
 
o
n
 
t
h
e
 
f
a
r
m
 
/
 
n
e
x
t
 
t
o
 
m
y
 
u
n
c
l
e
'
s
 
h
o
u
s
e
.

(
2
 
s
y
l
l
a
b
l
e
s
,
 
4
 
s
y
l
l
a
b
l
e
s
,
 
6
 
s
y
l
l
a
b
l
e
s
 
t
a
k
e

a
b
o
u
t
 
t
h
e
 
s
a
m
e
 
l
e
n
g
t
h
 
o
f
 
t
i
m
e
.
)

I
n
_
,
S
p
a
n
i
s
h
 
t
h
e
 
t
e
n
d
e
n
c
y
 
i
s
.
t
o
 
p
r
o
d
u
c
e
 
a
l
l
 
s
y
l
l
a
b
l
e
s
 
a
t
 
t
h
e
 
s
a
n
e
 
r
a
t
e
 
o
f
 
s
p
e
e
d
.

2
.

S
t
r
e
s
s
 
P
l
a
c
e
m
e
n
t
:

E
n
g
l
i
s
h
 
s
p
e
a
k
e
r

a
p
e
a
c
h

a
n
 
e
p
p
l
e

t
h
e
 
g
r
a
p
e
s

P
o
s
s
e
s
s
i
v
e
 
a
d
j
e
c
t
i
v
e
s
,

S
p
a
n
i
s
h
 
s
p
e
a
k
e
r

a
 
p
e
a
c
h

a
p
p
l
e

t
h
e
 
g
r
a
p
e
s

p
r
e
p
o
s
i
t
i
o
n
s
,
 
c
o
n
j
u
n
c
t
i
o
n
s
,
a
n
d
 
p
r
o
n
o
u
n
s
 
a
r
e
 
s
t
r
e
s
s
e
d
 
b
y
 
t
h
e
 
S
p
a
n
i
s
h
 
s
p
e
a
k
e
r

b
u
t
 
n
o
t
 
b
y
 
t
h
e
 
E
n
g
l
i
s
h
 
s
p
e
a
k
e
r
,

T
h
e
 
v
e
r
b

t
o
 
b
e
"
 
a
n
d
 
a
u
x
i
l
i
a
r
y
 
v
e
r
b
s
:

E
n
g
l
i
s
h
 
s
p
e
a
k
e
r

I
 
a
m
 
w
a
l
k
i
n
g
.

W
e
 
a
r
e
 
h
e

P
r
o
b
l
e
m
s
 
i
n
 
I
n
t
o
n
a
t
i
o
n

T
h
e
 
i
n
t
o
n
a
t
i
o
n
a
l
 
p
a
t
t
e
r
n
s
 
o
f
 
E
n
g
l
i
s
h
 
a
n
d
 
S
p
a
n
i
s
h
 
d
i
f
f
e
r
 
a
n
d
 
t
h
e
 
S
p
a
n
i
s
h
 
s
p
e
a
k
e
r
 
w
i
l
l
 
c
a
r
r
y
 
o
v
e
r
 
h
i
s

i
n
t
o
n
a
t
i
o
n
a
l
 
p
a
t
t
e
r
n
s
 
i
n
t
o
 
E
n
g
l
i
s
h
.

S
p
a
n
i
s
h
 
s
p
e
a
k
e
r

I
 
a
m
 
w
a
l
k
i
n
g
.

W
e
 
a
r
e
 
h
e
r
e
.



1
.

.
E
N
G
L
I
S
H
 
L
A
N
G
U
A
G
E
 
P
A
T
T
E
R
N
S
 
D
I
F
F
I
C
U
L
T
 
F
O
R
 
N
A
T
I
V
E
 
S
P
E
A
K
E
R
S
 
O
F
 
S
P
A
N
I
S
H

T
h
e
 
f
o
l
l
o
w
i
n
g
 
i
s
 
a
 
l
i
s
t
 
o
f
 
E
n
l
i
s
h
 
l
a
n
g
u
a
g
e
 
p
a
t
t
e
r
n
s
 
t
h
a
t
 
p
r
e
s
e
n
t
 
d
i
f
f
i
c
u
l
t
y

t
h
e

n
a
t
i
v
e
 
S
p
a
n
i
s
h
-
s
p
e
a
k
i
n
g
 
p
e
r
s
o
n
,
 
a
n
d
 
t
h
e
y
 
r
e
q
u
i
r
e
 
R
E
P
E
A
T
E
D
 
O
R
A
L
 
P
R
A
C
T
I
C
E
,

D
I
D
 
Y
O
U
 
K
N
O
W
 
T
H
A
T
:

1
.

T
h
e
 
p
r
o
n
o
u
n
 
"
i
t
"
 
i
n
 
S
p
a
n
i
s
h
 
i
s
 
o
f
t
e
n
 
o
m
i
t
t
e
d
 
-
-
 
"
I
t
 
i
s
 
T
u
e
s
d
a
y
"
 
b
e
c
o
m
e
s
 
"
I
s
 
T
u
e
s
 
"
d
a
y
"

b
e
c
a
u
s
e
 
t
h
e
 
"
i
t
"
 
i
s
 
i
n
c
l
u
d
e
d
 
i
n
 
t
h
e
 
v
e
r
b
.

2
.

W
e
 
s
a
y
,
 
"
T
h
e
 
b
o
y
 
i
s
 
t
a
l
l
.
"

I
n
 
S
p
a
n
i
s
h
 
t
h
e
-
a
d
j
e
c
t
i
v
e
 
f
o
l
l
o
w
s
 
t
h
e
 
n
o
u
n
.

T
h
e
y
 
s
a
y
,

"
T
h
e
 
b
O
y
 
t
a
l
l
.
"

3
.

T
h
e
 
s
u
b
j
e
c
t
 
p
r
o
n
o
u
n
 
i
s
 
n
o
t
 
u
s
u
a
l
l
y
 
e
x
p
r
e
s
s
e
d
 
i
n
 
S
p
a
n
i
s
h
.

"
S
h
e
-
I
s
 
p
r
e
t
t
y
"
 
b
e
c
o
m
e
s

"
I
s
 
p
r
e
t
t
y
.
'

4
.

I
n
 
S
p
a
n
i
s
h
 
t
h
e
 
n
e
g
a
t
i
v
e
 
"
n
o
"
 
i
s
 
p
l
a
c
e
d
 
b
e
f
o
r
e
 
t
h
e
 
v
e
r
b
.

"
M
a
r
i
a
 
n
o
t
 
i
s
 
h
e
r
e
.
"

5
.

U
s
i
n
g
 
"
e
r
"
 
a
s
-
a
 
c
o
m
p
a
r
a
t
i
v
e
.
 
f
o
r
m
 
o
f
 
t
h
e
 
a
d
j
e
c
t
i
v
e
 
i
s
 
f
o
r
e
i
g
n
 
t
o
 
t
h
e
 
S
p
a
n
i
s
h
-
s
p
e
a
k
i
l
.
,
_

c
h
i
l
d
.

.
"
M
y
 
h
o
u
s
e
 
i
s
 
b
i
g
g
e
r
 
t
h
a
n
 
y
o
u
r
s
"
 
b
e
c
o
m
e
s
 
"
M
y
'
h
o
u
s
e
 
i
s
 
m
o
r
e
 
b
i
g
.
"

.

6
.

"
E
d
"
 
a
d
d
e
d
 
t
o
 
t
h
e
 
b
a
s
e
.
 
v
e
r
b
 
i
s
 
c
o
m
p
l
e
t
e
l
y
 
u
n
r
e
l
a
t
e
d
 
t
o
 
t
h
e
 
S
p
a
n
i
s
h
 
p
a
s
t
 
t
e
n
s
e
,

n
o
r
 
d
o
 
t
h
e
y
 
h
a
v
e
 
t
h
e
 
c
o
n
s
o
n
a
n
t
 
c
o
m
b
i
n
a
t
i
o
n
 
"
k
t
"
 
a
s
 
i
n
 
"
W
a
l
k
e
d
"
 
a
n
d
 
"
i
d
"
 
a
s
 
i
n

"
c
a
l
l
e
d
.
"

7
"
D
o
,
"
 
"
d
o
e
s
"
 
a
n
d
.
 
"
d
i
d
"
 
a
r
e
 
n
o
t
 
u
s
e
d
 
i
n
 
t
h
e
 
a
U
x
i
l
i
a
r
y
_
f
o
r
m
 
i
n
 
S
p
a
n
i
s
h
.

"
D
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STRATEGY'

GrammaLLcal structures are the core of the language.

Words remain as simple labels foi- features of the environ-

ment- without the syntactic patterns of the language. The

problem how we Can get\the*students to learn the graMmar

of the foreign or second language so that it functions

effectively for them in communication.

The place of this aspect of language will depend on

the point of view or approach to second or foreign language

learning. There are two basic approaches to language learn-,

ing. One. -is the behaviorist theory, the other is the trans7

formationalist theory of grammar.

The behaviorist theory of stimulus - response learning

represented byJi. F. Skinner states that all learning is

done through the establishment of habits ast result of

reinfOrcements or rewards. According to this theory, the

infant makes .a sound-which resembles an appropriate word in

the language of his parents. This action is rewarded ap-

provingly by those about him, thus increasing te probability

of producing the same group of sounds in a similar situation.

Through this sameprocess, the child, learns to make finer

and finer discriMinations until his utterances match those

of the speech community in which he is growing up.

The behaviorist approach has been rejected. by some

linguists such as- Chornsky who maintains that there are certain



aspects of-language Learning which reject the idea or the

habit formai ion theory. Chomsky riaintains*,hat man has

certn innate propensities for learning a language. Child

language learning is not a process of simple imitation but

seems to-involve active Selection of proper utterances.

The followers of this theory poini out that' children add

endings to nonsense words in a way which they have never heard

before, and as children-master various 'aspects of syntax, they

produce novel utterances. The Child seems to internalize at

a very early stage the most complicated system of gramMar and

produces any number 'of new utterances he has not heard before.

This is possible because the child possesSes an innate logical

structure in his nervous'system whiCh conforms to t-he organ-

ization underlying his language.. Thus the, child identifies

the basic system, developing from there on his m stery of the

language. Lenneberg states: "Obviously children are.not

given rules they can apply. They are merely exposed to a

great number of examples of howthe- syntax works, and from

these-examples they completely automatically acqUire prin-

ciples with which new sentences can be formed-that- will conform

to the universally. recognized rules of the game --- words are

neither randomly arranged nor confined to unchangeable,

stereotyped sequences. At every stage there is a character-

istic- structure. The apPearance-of language may be thought

to be due to an.innaely mapped-in program for behavior,

the 'exact realization of the program being dependent upon



2-r
the peculiarities of the (speech) environment.'

The supporters of the habit formation theory see

language as primarily speech and, therefore, the most ef-

fective way of laying' the foundation for language skills is

through the study of language material orally.: They .consider

language. as a complex of patterns of smaller and larger

elements. (morphemes, words, phrases...). These elements are

ih tight functional relationships. Mastery of these language

patterns is achieved through the forrOtion of habits by means

of reinforcement in speech 'situations. Consequently, they

reject the idea of teaching- language. by means of detailed-

explanations on the functioning of its system. Many lin7

guists agree on this point, believing that intellectual

,analysis ofthe language system only produces hesitancy. in

the language learner at the point of choice. 'On the other

hand, the fluent speaker of a language produces 'language

elements in a correct sequence with hesitancy due.to the un-

built langUage patterns and associations.

The language teaching technique recommended by the

proponents of this. habit formation approach are based on'

drilling and memorization: Dialogue memorization, the learn-

ing of structural patterns, choral and individual oral drills,

and practice with minimal variations. The speech situations

are totally controlled and structured inorder to reduce in-

correct resppnses from the learners. The student's correct

.answer is rewarded or reinforced while the incorrect response

24 Lenneberg (1964) pp- 599 -600.



is InhLbIted.

According to the rule-governed behavior theory, language

is not only patterned, but the patterns manifest the closely

interwoven set of rules which govern the language system and

make possible acceptable and comprehensible utterances. Lan-

guage is too complicated to be. learned by simple imitation

and repetition. It is not logical to suppose that a child

learns all the possible utterances of the language by mere

repetition.

It is a fact that children do produce. utterances they

have never, heard before. This is possib e because the child

develops a clear picture of the language system. From the

language examples that the child is prese ted in the everyday

speech situation, he is able to acquire the language'7 principles

governing the system. This is done in an automatic manner.

Once the learner understands the possible e-xtensions and

----limitations of the language interrelationships, he is able

to make higher-level choiCes yhTl-ch set lower-level patterns

in operation. In other--Words, he selects the rule or prin-

ciple which appjles the correct language pattern in a specific

This view then emphasizes the teaching of the basic
A.

language principles or rules so that the learner may be able

to create new utterances. It has been observed that speakers

trained in this method pause before producing an utternace

in order to select the proper rule. Because of the laroe

number of rules and their complexity, their speech production.

are rarely, correctly formed in all details.
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The fact that these twa points af view differ in their

interpretaton of language acquisition doesn't mean that the

teacher will reject one for\the other. Persons acquire second

or foreign languages successpIlly by a wide variety, of methods.

There are certain elemer\ts of language which are fixed

and do not require intellectual analysis: they are there and

the speaker must use them. Examples of these elements are

the inflections for the plural and the agreement of verb and

subject. The teacher can approach such elements with the drill.

techniques.

But there are speed situations in which the speaker

has to make a series of decisions involving selection of the

correct lexical elements in the correct.syntactic order with.

the right intensity to be able to describe or.express something

Which has taken place. This is the higher level decision

which sets in motion the loWe.r levels (structural patterns,

lexical elements, etc.) of the language. This situation

cLIn.,.1)e handled by the teach:-,r by the deductive approach recom-

mended by the transformationalists. Practice at this level

involves total understanding of. the language system and its

implications in a speech- situation.

Thus, when teaching a foreign or second language,-the

teacher must be able to control the learning in the classroom

by deductive and inductive approaches. Without doubt, before

the students are ready for the more intellectual analysis for

the language system, they must master the basic lower patterns

and structures of the language. This is why drilling and in-

duction are so important in the beginning stages of language

learning.
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PATTERE DRILLS] FOR LANGUAGE TEACHING
AND REMEDIATION

There are three basic approaches the analysis of syntax:

A. Tagmemie theory:

B. Immediate constituent theory.

C. Transformational grammar.

The tagmemic theory is also called the "slot and filler

theory" because it visualizes a speech utterances as a frame

formed by slots. These slots or spades are with words

which have a determined function. A-frame is a particular

language pattern.

,'.th the tagmemic theory, the. teacher can use a particular

pattern drill to teach lInguage structures. Once the, teacher

haS selected a particular frame or pattern to be taught, he can

drill. his students to substitute the lexical item in each slot

with avariety of fillers as long as these filler's carry the same

syntactic function.

Frame: The boy is tall.,

SLOTS

In this type of drill, the changing of one filler in a slot

may cause some other slot filler to change in order to maintain

consistency as in the case of,singular--plural adjustments. The

purpose of this drill is to help the language leArner concentrate

.'On a particular structure indifferent lexicalcontents.



Cue words or expressions are given to. achieve the desired

change In the next: step of the dri 11.

Frame: The girl is sMall,

Teacher: "Boy''

Student: The boy is small.

The theory of immedi'ate constituents is concerned with

the hierarchical nature of language structure. This theory

concentrates on the structural meaning of. grammar and by this

they.mean the relationship among the elements in an utterance.

\Syntactical relationships such as these between phrases, or

between words in a phrase, are identified first. Larger en-

\

,.\tit.ies are broken down into smaller constituents until no

further division can be undergone: Below the word level, seg-

ments of words are identified as morphemes, that is, the

smallest elements which carry meaning:

EX: boy + s

morpheme for plural

These structural grammai have had great impact in the

11-

structuring of pattern drills. Functional features are iso-

lated from patterns or structures and'the student is taught

to create new utterances in response,to a formal cue. Students

are shown how .to expand, "contract, or combine utterances in

specific ways



According to transformational grammar, the ,native

speaker of a language has internalized the complex system

of rules .which govern\the language.. The supporters of

this theory study carefully beneath the surface structure

of an utterance to find the deep structure. Every utterance

can be analyzed through successive transformations until

the base structure is reached. These base structures are

what they call kernel sentences, which are the most basic

patterns or structures of the language and which undergo

specific transformations in order to create new utterances.

A grammar for foreign or second language teaching built on

the transformational principles would be designed to establish

the ability to recognize and generate grammatical sentences-

in the foreign languitge, not parrot utterances produced by

the teacher. Pattern drills which derive from this-theory

`are transformations of sentence patterns from declarative

to interrogative, from positive to negative, from active to

passive. Question-answer dialogues, are also a form of trans-

formation drill.

In short, students must move from the mechanical stage

of producing utterances by analogy. They must construct

utterances according to the system of the language they are

learning, but without conscious attention to the rules ap-

plied. This will, of course will take time.

There is, however, no exclusively correct or unique

approach in teaching or remediating formal language to



to-linguistically different children. But whatever method

employed, teaching techniques that stress the visual, the

physical, and the active must be used as much as possible.



CHAPTER III

THE STRUCTURE: MAKING AUTOMATIC THE USE'OF THE

DEVICES OF ARRANGEMENT AND FORM

Whenever the learning or the teaching of a foreign language is being discussed,soneene is

sure to insist that we ought alwaystopreceed in the "natural" way in which a child first learns

his awn languag6 This so- called "natural" way of learning a language, although it differs in.a

variety of features in the minds of its supporters, nearly always means "no grammar." The child,

it is said, learns his language by pure oral imitation and does not come to a study of grammar

until at least seven or eight years after he has learned to speak and several years after he has

.

learned to read. Many believe that, even at that time, the grammar studied contributes nothing

to the effectiveness of his use, of language.1 The conflict over the va+ue of the study of grammar,

both that of the native language and that of a foreign language, has continued with vigor for more

than half a century and stillragos violently. Part of the'difficulty arises from the tact that

"grammar" means very different materials to different persons. TO some who have studied Latin by

memorizing paradigms for the various declensions and zonjugations and by the rote learning of rules

such as that the ablativa not the accusative case is used with utor, fruor, fungor, potior, and

vescarfor these, gremlin/1r often means a set pf rigmaroles, or nonsense words and syllables in a

series. For those English speaking children who have studied English by diagramming sentences,

by ."parsing," by memorizing logical definitions of the "parts of speech" and the "rules" by which

to measure the "correctness" of every construction,? "grammar" is remembered as a highly abstract

and intricate subject that has never had aay really vital relation to their own practical use of
/

their native language,.except to give them a distrust of their natural way of talking and make

them feel that neither they nor the people about them speak "correct" English. For others, who

forget that the grammatical apparatus used in our school texts grew Up in connection with the

study of the Greek and Latin languages, "grammar" is regarded as a body of "philosophical" material

`eqUally applicable to all languages--"universal grammar, the grammar of any language."3

.
If by "grammar" we mean any of these thingsthe memorizing' of paradigms, ar the logical

analysis of sentences, or the learning of the rules of a philosophical or universal grammar, there'

we can easily agree that we must approach a new language ,by a more "natural".'method:. But

1See, for example, such statements as the following.
a) "The reaction against English grammar arose from the knowledge that the formal work in

the subject that was being done was of small practical value. A further influence resulted from

investigations tending to show that grammar provides little mental discipline of a general char-

acter."
Reorganization of English in.the Secondary Schools, Department of Interior, Bureau of Educa-

tion, Bulletin (1917), Vol. 2, p. 37.
.b) "There is no scientific evidence of the value of grammar which warrants its appearance as

a prominent or even distinct feature of the couruc of study."

An Experience Curriculum in English, A Repurt of a Commission of the National Council of

Teachers of English, W. W. Hatfield, Chairman (1935), p. 228.

2See for example the view expressed by W. W. Charters in his book, Teaching the Common

Branches (Now York, The Macmillan Co., Rev. ed. 1924), pp. 96, 98, 115. "Grammar consists of a

series of rules and definitions. Since...ninety-five percent of all children and teachers come

from hornet; or communities where incorrect English is used, nearly everyone has before him the long

hard task of overcoming habits sot up early In life before-he studied grammar in school."

°Mortimer J.'Adler, "What is Basic about English?" in College English, Vol. 2 (1941), p. 664.

27
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"ersmnar" from the point of view of modern linguisticscience means something,entiroly different

from any of the matters enumerated above and it can be used in a manner that does not in the least

conflict with the so- called "natural" way in which a child develops in the grasp of his native

language. The assertion that a child simply imitates that which he hears eeems to be a mistake.

It is not uncteemon for a child of two or three years of age to use such forms en "He knowed it"

or "They swimmed fast" or "three mans" or "two- tooths." I have many records of such instances in

which it is reasonably certain that the children have never heard these forms before they used

them. Forms like knowed and swimmed are produced because the children have grasped (unconsciously

of course) the "pattern" of form which English uses regularly in expressions of past time and have

extended it to words that are exceptions to the pattern. In similar fashion, forme like,mans or

tooths are applications of the pattern which English uses in plural expressions. The child, in

his learning of language, like anyone else wholearns a language, does not simply repeat what he

has heard; he soon learns the patterns of form and arrangement by which the "words" are put to-

gether and is then free to employ a.great variety of content in these molds or frames. These.pa1-

terns of form and arrangement are the grammar of the language and although a child or a native

speaker is not conscious of. them, they are nevertheless there, faphioning the utterances, and must

be .learned if the language is to be used. The question then is not whether one should learn a

new language without learning the greener of that new language. That is an impossibility. The

question is whether, for an adult, the guiding bf his practiCe.through one pattern at a time-and'

a conscious grasping of three patterns as a summary of that practice will not make more rapid and

efficient-his mastery of a new language. Even if one insists that the- conscious formulation of

the patterns involved in unnecessary, there is no escaping the need for learning them and in that

learning the student will progress more satisfactorily if his efforts are channelled to avoid con-

fusion, If he- does not try to attack all the diverse complexity of the structure of a language at

the same time.

The devices of arrangeMent and form that constitute the grammaticar materials of a lan-

guage are Just as necessary to express meaning as are the words, of which we are more conscious.

If I am to cay anything useful about a man and a bear and the act of killing, the three Words,

kill in bear are alone not enough. There must be some method or device for pointingout the

performer of the act and distinguishing him from the one upon whom the act is performed. In the

arrangement man kill bear the man perfqns the act, but in the reverse order bear kill man the

bear does the killing. Then too, the forms of than and bear as distinct from men and bears show.

that but one man and one bear are involved rather than several. If the forM killed were used,

that form would express the fact that the killing occurred sometime in the past rather than in the

present. There is thus essential meaning in the formS of some of the words in English--forms that

are significant by virtue of the fact that they contrast with other forms in a pattern felt by the

native users of the language. In similar fashion there 'le essential meaning in the positions that

certain wordeoccupy in contrast with ocher positions - - "The man Killed the bear" in contrast with

-"The bear killed the man"; "the station bus" in contrast with "the bus station"; "an awful pretty.

hat" in contrast with "a pretty awful hat."

In addition to the meanings that are expressed by the forms of the words and by the order%

of the words, there are also grammatical or- functional meanings, somewhat like thooe indicated.

above, that are shown by separate words, Such words often have no other meaning than the gramma- ..

tical or functional one. For that reason I speak of theM as "function words." In the sentence

"the man killed the bear," the suffix [a] (spelled -ed) on the Word kill adds the meaning that.

the action occurred some time in the past.. In the sentence "The man the bear" the

separate word will, in this position, performs a function much like that of the suffix in the

preceding sentence; it adds the meaning that the action has not yet occurred but is going to occur

later. In similar fashion, in the sentence "The man has killed the boar," the word hack followed

by the form of the word kill with a dental suffix, adds the meaning that the action is now com-

pleted. Thus also, in the sentence "The man has to kill the bear" the word has followed by the

word to, .adds the meaning that the action has not yet occurred, but that it is necessary for the
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man to perform it. And, in the sentence "The man might kill the bear," the word might adds the

meaning that_the action h s not occurred but that it is possible or-even probable. Words of this

kind, expressing e functio 1 or grammatical meaning,' are part of the structural devices which the

English language uses.

To understand any lang,vge, therefore, it is not enough to know the "things" to which such

words as table, chair ream, ci1F, father, famil), and disease refer; or to know the "actions"'to

which such words as go, come, walic eat, smile, read, and conquer refer; or to know the "qualities

to which such words as black, easy little) '.familiar and expensive refer. One must also know very

thoroughly the meanings carried by he various devices which the language uses to construct utter-

ances-with such "content" words as t se. This "knowledge" need not be ponsciously formulated in

order to use a language.;.it must,.howe er, be so thorough that it functions automatically for a

speaker or hearet,Ap reacting to the clues furnished by the forms and arrangements of words. An
.

adult can be helped considerably. in building up the necessary habits if the tasic matters of this

required knowledge are definitely stated in generalizations for his guidance. Unless the exper-

ienced.linguist does formulate or describe them for the learner, that learner either must attempt

to.grasp them far himself or approach a language as if it were.a multitude of disparate items to

be memorized.

The English language of today differs grammatically from the English Of the years pre-

ceding 1000 A.D. Old English, like classical Latin, expressed practically all the categories and

relationships of its grammar by means of the forms of the words. In the sentence "o one beran se

mann sloh" the form of the article, se with the word mann as contrasted with the different forth

of the article, 8cna, ,4ith.the word beran furnishes us the necessary information that the man (se

mann) performed the act and that the'bear (5one beran) was the one that was killed. The word

order in tha sentence has significance Whatever in respect to the expression of this relation -.

ship. In the equivalent modern Englishrsentence,"The can killed the bear," the forms of the words

the man and the bear have no significance for the. exprcssion of the fact that it was the man rather

than the bear that performed the action. Modern Englishhas.thus lost certain word forms that in-

Old English carried essential structural meanings and has instead word order as one of the devices

to express the same meanings. Even in the use of the few pronouns where such forms as me and him

in contrast with I and he still exist, these forms do not carry the expression of the so-called.

"subject" or:iobject" relationship. It would never occur to the ordinary speaker of Present-day

English to interpret the sentence "Him and me struck the man" in accord, with the forms used, that

is, that the man performed the action upon "him and me," as would have been done before ,thefif-

teenth century. Instead, we feel the expressive force of the word order so strongly that we ignore

or deny the forms of the words and interpret "him and ice" as the performers of the action upon

"the man."

Present-day English not only has developed the device of word order instead of forms to

show certain fundamental relationships it also has developed a wide use of function words. Some

of these function words appeared in Old English but their use there was often simply in addition

to the form which alone could express the ielationship. With the verb say, for example, the

dative form of the noun or pronoun for the person addressed was sufficient; the function word to

was not necessary'as At is in Present-day English.

"Se engel hire swede heo sceolde modor been Scyppendes."

[ "The angel her said that" ...]

"Smyeus Oat hrwdlice...."

[Say us that quickly,..]4

4Blickling Homilies, 971 A.D., 9, 233.
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Dativos without the function word to also frequently preceded verbs as in

Itme, watt gegiefan an boc."

[To me was given a book.]

"Me lakketh nothing."

[To me is lacking nothing.]

"Hem nedede no help."

[To them was necessary no help.]

Throughout the history of English there has been an increasing use of function words not

only with substantives but also with verbs. This increasing use shows itself especially in the

groat variety of the "meanings," in which they appear. For. the nine so-called "prepositions" that

account for 92% of the occurrences of prepositions in Modern English, the Oxford English Dictionary

lists and illustrates an exceedingly large number of separate senses for each one.

at

by

for

from

in

of

on

to

with

Separately numbered. senses given

in the Oxford Dictionary

39

39

31

15

4o

63

29

33

40

The average number of separately numbered "senses" recorded and illustrated by the Oxford Diction-

ary for each of those nine words is thirty-six and a half.

It has frequently been urged that the uso of function words such as these in place of the

inflectional case forms of nouns makes for greater clarity of expression, as well .as for greater

ease.

"The general movement by which single words have in pert taken the place of inflection is

the most sweeping and radical change in the history of the Indo-European languages. It is at once

the indication and the result of a clearer feeling of concept-relation. Inflection in the main

rather suggests than expresses relations..... The adverb -prepositicn...serves as a definition of

the moaning of the case form."

sSee C. C. Fries, American English Gran-mar (Appleton- Century Co., 1940), pp. 110-114.
-Some examples of a variety of different meanings of the words of and with are the follewing.

"born of a kingly race
"afraid of the.dark"
"the love ofiGod-for .t187
"a part of the land"
"a throne of gold"

"Thy servant will fight with this Philistine."
'THe will fight with me against the robbers."
"Who can compare with her in beauty."
"And tire the hearer with a book of words.".

"the city of Rome"
"a swallow of wine"
"accuse him of treason"
"rob me of my purse".

"a quarter of ten"
"to give of one's time"
"the conmassion of a crime"
"a book of his selection"

"I parted with them at the crossroads."
"He is sick with pneumonia."
"So. is acqaainted with many musicians."
"We had coffee with cream and sugar."

E. P. Morris, On Principles and Methods in'Latin Syntax (New York, Charles Gcribner's Sons,
1901), pp. 102, 103, 104.
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If one takes, as a test case, the function word of with its 63 recorded "senses," it is difficult

to agree with the statement just quoted-. It is true that the genitive inflection represented and

still-represents an extremely vague category covering a great variety of relations. But the situ-

ation is certainly not different when the ward of is used instead of the genitive Inflection. All

the relations that a-e now or were formerly suggested for the nouns joined by the genitive inflec-

tion are now carried by the function word of. There is in the word of no clearer grasp of the re-

lationship involved than there was in the genitive inflectional form. In fact, the situation with

of is even worse, for the of carries not only all the relationships that words had which were con--
nected with the genitive inflection, but, in addition, a great variety of relations that never had

and do not now have any connection with the genitive. The use of function words with substantives

is not in any way a.claarer or a more precise stating of relationship than the use of case inflec-

tions; it Is a different device the intricate Uses of which must be learned not as vocabulary items

but as part of the grammatical structure of English.

In similar fashion the function words used with verbs constitute a part of the grammatical

features of English, exjressing time notions as well as such attitudes as necessity, possibility,

or determination. Several uses of the word have will serve as an illustration.

1. "The boy had a pencil." (The full word, signifying "possession.")

2. "The boy had had a pencil."

3. The boy had to have a pencil."

4. "The bey had the teacher sharpen his pencil."

5. "The boy had to have the teacher sharpen his pencil."

6. "The boy had this pencil sharpened by the teacher."

7. "The boy had had his pencil sharpened by the teacher.

8. "The boy had to have his pencil sharpened by the teacher."

9. The boy had had to have his pencil sharpened."

At present, then, in English there are three'important devices to express structural mean-

ings. In some respects these devices overlap and sometimes seem to be in conflict; but they are

all used, and, operating together, they form the system of Modern English grammar. This system is

used unconsciously by the native speaker of English because he learned it very early, but it is

nevertheless intricate and complicated. English is by no means a "grammArless tongue."7 Neverthe-

less, one frequently hears and seep statements like the following:

"The grammar of Old English was very difficult becaUse most of the words had various end-

ings that changed with the different uses of the words in the sentence. Our present-day grammar

has become much simpler.48

I. no real sense can the change that, has occurred be called a simplification of the grammar of

English. What has acutally ,occurredhas not been.simply a levelling and loss of inflections; it

has been a gradual displacing ofscertain types of inflection9- -not all--by other devices.. If any-

thing, the grammatical structure of Present-day English, with its use of these three types of ,

structural devices, is more eamplex andmore intricate than that of Old English.

7"The 'Apology for Poetry' was published in 1595, and here we have the recognition nearly
three hundred years ago of, the fact in philology that English is a grammarless tongue. Sidney

says, it !wanteth,' that is it lacks, grammar.... He saw that in its lack of grammar was the
glory and the strength of the English language, as well as its easy fitness to the everyday uses
of common mon."

Richard Grant White; Every-Day English (Houghton, Mifflin and Company, 1888), 13. 282.

eWalcott, Thorpe, Savage, Growth in Thought and Expression (Sanborn and Company, 1940), Book
Two, p. 241.
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A realistic "grammar" of Present-day English ri,,:tt consiat of an accurate de: cription of

the structural system--of the devices used and the way they operate together to express the nec-

essary structural meanings. Such a grammar will not attempt to legislate as to how native speakers;

of English should use the language; it will not attempt to apply a "logical" analysis in an effort

to formulate standards of "correctness:" nor will it attempt a rationalizing ex{lanation of the

usages one finds, The- only helpful "grammar" is one ttht accurately describes the facts.; and the

only "explanation') of there facts that has value is an historical account of their development.

Such an historicalrecord, although it may be interesting, is really irrelevant when actual prac-

tical mastery of Present-day English is the matter of chief concern.

.
A realistic description of the system of form., and function words and word order which is

the'graamor of Modern English needs to be both accurate and complete if it is to serve as an ade-

quate source from which, to draw the materials to be built into a series of practical lessons for

the learner of English'es a foreign language. But the zaterials to be used in any series of-tprat-

ticallessons for the early stages of learning the aPhocgh they must be accurate foe

purpose, should certainly not constitute a complete gm 'oar of the English language. The student

must not be confused by a variety.of alternative modes ,f expression. The first consideration,

therefore, must be given to a selection of the basic patterna essential to the production and

recognition of English in the immediate situations in widch the language is being learned.

.In such a selection of patterns the needs of a ;speaker on the productive level differ from

Ills needs on a receptive or recognition level. On.aprductive level he needs but one pattern for

any situation. For example, he will be understood when he speaks even if he always uses only one

way of indicating the future time of an action. The so-called "going-to" future will suffice for

all occasions. It is'a quite regular pattern with the appropriate form of the word be before it

and the simple uninflected form of the verb following it, and it is not complicated with the kind

of 'discussion and diverse usage that exists in respect to shall and will.

"I am going to go to Detroit tomorrow."

"He is going to go to Detroit next week."

"They are going to go toDetroit afterward.".

"Are you going-tO,go to Detroit Soorir

The pattern with "going to" is even more useful than the one with shall and will in the fact that

it can also be used for a planned future in the past, as in, "They were going to go to Detroit last

Wednesday when it rained." For the beginner in English this one pattern is sufficient on the pro-

ductive level.. They!: is no need at the beginning to confuse him with having him attempt to learn

to use a variety of alternative patterns such as:

"I shall go to Detroit soon."

"Be will go' to Detroit tomorrow."

"He is to go to Detroit next week."

"They were aboat to go.toTetroit last Wednesday when it rained."

In questions,.likeviSe4..there is no need to make an exception of he verb have and insist upon a

productivemastery-of,",gave you a pencil?" "Ho has not a penbil," rather than "Do you have a pen-

cil?" and "He doesn'thavea-pencil." The pattern with do applies satisfactorily to all verbs

except be. The one relative pronoun that is sufficient. To seek in addition to teach the product,-

tive. use of who, whom and which as relatives creates unnecessary difficulties.

For the beginner, therefore, the number of structural patterns-to be learned should be re-

duced to the basic minimum. On the productive level the mastery of alternative patterns provides

an unnecessary burden that only delays progress toward the practical use of the language. In the

choice of patterns to be mastered on this level, range of usefulness and regularity of form



THE STRUCTURE: MAKING AUTOMATIC THE USE OF THE DEVICES OF ARRANGEMENT AND FORM 33

constitab the two-meet important criteria. The student must know for instance, and he able to

use, the word order patterns that English uses to express fundamental relationships. Very early

for example, he must develop a habit of placing single word modifiers of substantives before the

words they modify. He must not, as Spanish speakers frequently do, say "station bus" when hu mea

the place at which the bus stops, "the bus station." Productively he needs but one pattern of

order for phrases and clauses and not an exploration of the various positions in which particular

phrases and clauses can stand. To make automatic one order for expressions of place, of manner,

and of time--a single order that will always be correct- -will servo a foreign speaker of English

much more effectively than to know about all the occasions upon which native speakers may deviate

from that order. The basic structural materials which the beginner must master on a productive

level should include only those items that will provide one pattern for each of the situations in

which the language is actually being used.

On the recognition level, hownver, the problem of selection is different. For production

the one pattern adopted need not be the most frequent. It is ..ufficient if it is of common occur-

rence. Range of usefulness, regularity, and even similarity to the structural devices of tnr-

native language of the learner, can appropriately _constitute the criteria of selection. But for

recognition, for understanding the language as used by English speakers, frequency of occurrence

is a fundamental criterion of selection. It is not enough for the foreigner to be understood wher

he asks a question. He must be able to understand the flood of language that often comes in tnswe

to his question. For a selection of what is important for study on this level the frequency :aunt

that have been made of structural items furnish valuable data. As indicated above nine "preposi-

tions" account for 92% of the occurrences of these function words in Present-day English. Se-en

"conjunctions" account for 8)% of the instances found and five more, or twelve in all, account for

approximately 93.9 The genitive inflection of nouns as compared with the use of the function

word of in equivalent expressions is used in less than 5% of the instances. Expressions like "the

fan ly's annual income" are very infrequent compared with "The annual income of the family." The

so-called noun adjunct in expressions like "the hospital gardens,"*"a university program," "the

appropriations committee," "a plains Indian," and even "the Lane Hall discussion group program,"

is exceedingly common. The structural items chosen for the foreigner to master on the recogn,tion

level must include those that occur most frequently in the spdech of native English, speakers.

Even the basic structural matters, carefully selected so as to represent only the necessary

useful minimum for productive mastery and the most, frequent patterns for receptive recognition,

cannot all be learned at once. The sequence of their presentation to a beginner demands careful

planning in order to make that learning as efficient as possible. Usually the grammatical mate-

rials of lessons; in English are organized about the inflectional forms as fundamental, especially

about the inflectional forms of the verb. In this respect they still follow the procedure of

treatments of Latin. Word order is dealt with only incidentally if at all. Function words, such

as prepcoitions, are equated with similar words in the native language of the students, or, when

wholly different, are treated as "idiomatic" phrases. Other function words, such as auxiliaries,

are usually presented as part of the "inflectional" system of the verb, and those which do not fit

such a system on a Latin model are usually ignored. Contrasting with this approach the basic

organization of the grammatical materials in the texts published by the English Language Institute

is essentially different.. The treatment of word order constitutes the basis of the framework be-

cause English structure is so largely a matter of position and order.

Within the framework set up by the

are included those function words that are

necessary to operate the selected patterns

eludes the function words do for questions

present time; going to for future; and 1.a,

stress upon the important matters of word order, there. \

essential to the situations covered, end the forms

. Volume T. of the Intensive Course, fornxample,in-

and negativa statements; be plus the -ingform for

as 421, beside, from, iJ, of, with substantives, fa-

sSoo American Englis i Grammar, p. 20.6-209.
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expressions of place, direction, and time. This volume includes only those inflectional forms that

continuo to live en vigorous patterns in present-day English- -the singular and plural forms of

flours, and tho present and preterit tense forms of verbs.

With the features of word order as the basis of the framework fcr.the organization of -thee

grammatical materials there is little danger that the student will be set to memorizing forms in

isolation. To grasp a language effectively, complete utterances, whole sentences must become auto-

matic. The important thing, therefore, in learning a language is not to know all the forms which

a word like be or sing may have, but to learn to use whole expressions in which these words occur

and to grasp the appropriate form of each as a necessary part of that whole expression, Whole ut-

terances are of two kinds. There are formulas, like those of greeting and of leave taking, that

allow little cr no variation in the elements which constitute them. They must be learned and re-

peated without variation. Then there are those that vary in content; that'is, they vary in the

particular words of which they are formed, but the pattern or mold or structure which makes the

words into meaningful utterances is'the same. When a child says "My father gave me a sled," it is

often impossible to know if he has ever heard precisely that utterance with those exact words. But

he must have hoard Many times-utterances made over this same pattern. It is the pattern, the ar-

rangement and the appropriate forms of the words in that arrangement, which has become automatic

_and he freely uses it with all sorts of diverse content. The student learning English must con-

stantly practice whole utterances-until the repetition makes these utterances so familiar that

production of them becomes automatic.

Thus the grammar materials are. not to be organized and set/forth as rules and illustrations

of these rules. They must be incorporated in sentences to be practiced and repeated until the

structural patterns become so fixed that all expression in the neW language will follow these chan-

nelswithout conscious choice. In the texts of'the English Language Institute these structural

patterns are in most instances pointed out and described, but a/study of the statements of the pat-

terns., making them matters of conscious knowledge, must never be allowed to become a substitute for

prtfstice of the sentences themselves. The statements become valuable only insofar as they guide

the practiseaxercises of the student and provide for him the/knowledge thatWill give him assur-

ance in his use of the language.

These practice exercises (whole sentences to be repeated in situations that give their

content real meaning) in order to be most effective, must employ only a limited vocabulary in the

first stages of the work. That vocabulary should have special relevance to the situation in which

the'learning of English is going forward in order that-the'burden of mastering it may be minimized.

The special efforts; of the learning process must concentrate upon making automatic the essential

features of arrangenont and form and function word, not upon extending control over a content vo-

cabulary. Accuracy in the habitual use of structural patterns must precede fluency. Laying the

basis for the developing of a satisfactory control of a/"good" English requires postponing for-a

-bit the effort to achieve familiarity with any great range of vocabulary items. for situations out-

side those of immediate concern to the English work. Thus, at the end of a two months session of

our Intensive Course we do not expect those who began with no English to be able to speak with

fluency and understand without hesitation on all occasions, no matter what the content of the dis-

course. Thorough mastory of vocabulary"content, as I have insisted above in Chapter I, and de I

hope to show more fully in the next chapters, requires much more tTre and special experience. But

we do expect even beginners in English, by the end of'two months in the Intensive Course, to_have

grasped in the form of habits, the fundamental patterns 'of English structure, and-thus to have lei!

the foundatiOns upon which they can with confidence build and proceed to extend rapidly and easily

their knowledge and use of nra content words. /

In accord with what has heen said above (Chapter I) concerning the "oral approach" the

structural materials of the lessons in the courses of the English Language Institute are never 86' '

signed for silent -study in advance of the class/hour. The whole sentences for practice and repe-

tition, through which the structural patterns of arrangement and form and function word "are to
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become habits, must first be heard as_spoken-by the teacher or informant, or as r

mechanical records. The sounds themselves and the covering patterns of intonatio

essential features of these utterances and must-always be learnedas:pert of the whole. The "Pat-

tern Practices" of our texts aim especially at achieving this sort of integration, but all the

practice of the student should seek to reproduce whole utterances. The significant features of

sound as well as those of arrangement and form constitute the Pattern to be acquired.

The adult need not repeat the slow processes of the child, when he attempts to learn a

foreign language. Instead of the haphazard mixture of structural patterns that confront the child

in the speech of those around him, in which the occurrence or the repetition of a particular pat-

tern is a matter of chance, it is possible to have a series of practice exercises which begin with

the fundamental structural patterns of the language, which provide sufficient repetition of each

pattern to develop a habit, and which are arranged in such a sequence as to lead the student sys-

tematically through the whole range of devices which form the complicated structural machinery of

a language. These structural exercises should in their content, as far as possible, have practical

relevance to the circumstances of the situations in which the student is actually living in order

that they may avoid artificiality and gain their meaning from immediate experience. In order to

teach Latin Americans to use the structural devices of American English, the courses of the English

Language Institute have followed in general the steps described in the following paragraphs.

(1) Concerning the materials that must.ceme.first there can be but little difference of

opinion. In English there can be no meaningfuleproductive expression whatever and no understand-

ing of the utterances of English speakers without a familiarity with the basic word order patterns

of statements,Auestions, and requests or directives. For statements there must be both a sub-

stantive and a verb and the orderis prireirily the substantive first and the verb next.

eproduced from

n and rhythm are

"The dog barks."

"The boys whistled."

"The man fell down."

"Be is ready."

For questions there must also be both a substantive and a verb, but the ardor

first and substantive after it. "Is he ready?" If,-however; the verb is not

like whistled, or fell, or barks, then the effect of the reversal of.order is

of the function word do and the simple or "dictionary" form of the full verb,

bearing the formal verbal characteristics of tense.

"Did the boy whistle?"

"Does the dog bark?"

"Did the fall down?"

is primarily verb

be but a single word

attained by the use

with the word. la_

For requests or directives the simple, uninflected form of the verb is sufficient without a pre-

ceding or following substantive.

"Come here."

"Be ready."

"Whistle."

"al'l'

For the satisfactory operation of these basic sentence patterns the special formal characteristics

of substantives--inflection for number and the articles the and a--are essential, as are also the

special formal characteristics of the verb--the. regular inflection for tense. Especially useful

also are the present tense forms of be with the -ing form of verbs, including the going to future.
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In addition to the basic patterns of statements, questions, and requests, the first mate-

rials must also include the significant word order of.modifiers. The positions of the modifiers

of_substantive nouns are fixed, with Single word modifiers tending always to modify the words that

follow and word groups modifying the words that precede.
0,

ll'he/twoi, hundred/very/ important/army /officers that division/

whose names are on the list."

These matters-of sentence pattern and word order for. modification within the sentence, together

with the two sets of essential forms--number andrtense-must become automatic habits both for the

receptive understanding of English snkfor the production of English that will be understood. The

practical exercises to accoMplish this end constitute the first step in all our courses.

(2) Probably not so basically essential for the simplest expression and understanding but

certainly necessary for any communication in English above the very simple level are the-materials,

of our second step. Like those included in the.preceding section these also aro matters that re-

quire mastery for prodUction as well as-for recognition. They include those sentence patterns

that require function words, such as (a) questions with interrogative words and questions included

in larger structures, (b) requests with polite forms and proposals including the speaker,

(c) statements with substitute words and-statements of comparison, and finally (d) inclUded word

groups or "clauses" as modifiers of nouns, as modifiers of adjectives, and as compleMents exprens-

ing time, purpose, cause, result, comparison, concession, condition, etc. They also include the

most important and-most frequently used function words with substantives in expressions of place,

direction, time, means, etc. The forms to be included at this level are also very few and consist

of the irregular preterits) such as rode, sang, grew, stood, spoke, held; the forms of adjectives

used in expressions of comparison, like softer, clearer, hardest, most; and the genitive forms of

both pronouns and nouns, such es .m.21, his, John's, boy's man's, and mine, ours, theirs. With the

structural materials indicated in"these first two steps so thoroughly mastered that they autOma-

tically channel the expression of the learner, the foundation has', been laid for satisfactory pro-

ductive competence in-English.

(3) For the third step we include those items which are essential for recognition because

of their-great frequency of occurrence. Although we do not strive for a productive mastery of

these materials in the early stages of learning English, they naturally become productive items

for those who have advanced beyond the beginner's level. These include especially the function

words with verbsthe uses of have and had with past participle to express completeiaction; the

usus of mny, can, Must, might, should, could, would, with the simple, uninflected form of the verb

to express various attitudes toward actions; the alternative but common patterns for the expres-.

lion of the future, for-customary salon, for repeated and continued action, and for necessity.

(4) It is not enough that the structural patterns of English function through conscious

choice; they must become matters of, habit-productively and receptively.- They must function auto-

matically when the attention is centered-wholly upon meaning and not at all upon the mechanics of

the language. Our fourth step, therefore, attempts not only to provide practice of limited pat-

terns in single utterances iawhich there is a complete integration of all-that has been learned,

but to- stimulate the students tO use their knowledge and new- formed habits of structure in longer

contexts and more sustained disCeurse. Accuracy. must, come first, but fluency within the limited

productive structures and particular vocabulary areas becomes a major aim after the earlier stages

have been passed.
\

On thewhole the structural uses of wOrd order, of function words, and of inflectional

forms in present-day English are complicated and difficult for.one whose native language is Span-

ish, or Turkish, or Chinese. The special difficulties differ with the various linguistic back-

grounds of the learners. Sound and satisfactory materials through which to develop the necessary
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mastery of English structural patterns must rest upon an adequate scientific analysis of English

and a, careful comparison of the results of this analysis with those of a similar analysis of the

native language of the students. But.these analyses and their comparison will be of little prac

tical aid to ordinaryetUdente:unless they are built into lessons to furnish the exercises through

which the necessary habits.ean be formed. An an illustration of the specific content of such lea

"eons in aCcord, with, the principles urged in this book there is included in the Appendix (pp. 123 tc

137) an outline of:the,-"Grammar Lessons" of the Intensive Course which the English Language; insti

tute,has used during the 'past three years. In addition, the Appendix also includes several les
.

eons, given in full, fres...the Institute text for beginners,'Ingl6s por Prtictica.


