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Sy vl pTer b wnrers the tunctioning

e g e prograr. prepared the children

2 owirjerrarten and Virct orade,  The parent involve-

ernt pro cearoarnd ancillary services were 1lso ctudied,

Loeeze 3t zhowed trat the prosram wao successin
Proom el it ctated siar, The durability of thece

sqine ~ar, nly be menzured in o ~1lowup study.

We o wlr c exprexs T cratitude 1o the following
Ay distral s e wTIliv -1y haniled ur requests for
ool e in Sndite 0 Lielr alrewds henvy respons%bilities
arins e camer procroms Mo, Alice R, Harwood, Ceoordi-
vty 2 trne frecebol Child Development Program; Mr.,
iinrcll 31ecser, Associate Coordinator; and Dr. Ruth Baylor,

Superviz-r -t Curri-ulu,

Our tlants also oo to the ~luster supervisors, head
teachers, and staff members of each preschool center, who

prcvided us with all the data we requested.
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Toeee T T v ap ot T e Cad Start,” was funded

PRSI R T "i'um'-n.i.h::-rtwry(:ﬂucation et of VRS
D Lo Jpperttmit .t evn uation
s R RN A o i ot Fiucstion of the Tty
S ol e Ta o the proycrun, oxcerphted trom
SIS DI IRRER S0 D U P ot r,is irn_l2aied here to pro-

iAe 4 trerea 0w tares A o - vander, cin o the conrcept Head

SHevs o v e D Teewe s T tIrverent p2ople,

oo i o jucter during
r . T ‘ 117 cnowere siven educa-

e N “materins curiosity amd
. L Do L cpunvy 0 Yisteningg 3kills prere-
iol ooi s 1 somnol.e Recen?, studies have
covnl i i o S ilivern e eomnomically and so-
il Al cwdyrced Uwonilicr of'ten nave considerable
SiPovioead b e ey oarae corcronted with the learning
Sleesst o m et ria agr] elaererntary rrades. They have
cot oY e e rdeneer Snith foster curiosity, ceri-
floel sty fr s e et have a positive attitude
"1 Aserrelves, fneir families, or their schools.

- Lo proposad frescnonl Child Development Program will
aeryice five- apd gir-year-olds without previous
sonee) evporionte. These children will be entering
“iroser arter. oo tirat orade in September, 1367. The
) e paast ypr-and-ten-rminute sessinns will be
Toli 1o o o eiad L v ~plimum use of opportunities
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TUUSS I, rhuthma, cares
UL, o oriery i dher ]m'“uﬂ'~ orperiences,
will b wocicted i the (lascreor Ly oa
Aot Db w3 s ity bagedl percon and by
S AR SR AN | a:*l"‘arf The 1atter are yow.”
poople Wit 2 1llece experience wnio may be interested
boprep cinc oty Farly Childreod licenswe., The
il irer wil) fere o 0iln etk oani lunch perind
U A A pr cvearicorals will eat with

Pope i tnal oy providine stalt to give social
sorsioc arsjotaree ang psyehinlosical help fwhere
ceede! vy o ildrer nd thelr families will
coovelpet gt et d0 e vy bridoe the pap between
iy potoerntisl i oattusl achievement durine their

nitl b sear e aovinel,

reourased to beceome actively in-
ir. ©:edr cuiliren's eduction throwh parent
; v owalt 11l be inplemented by fam{ly assis-
trart s oarnd il owerkers,  These nonprofessionals
s11Y vk elrhseln with the prolessionals and with
o2 rwiilies o0 e chiiluaren in the program,

Trers will be « deeper ciress upon perent irvolve-

e oear, e U ?vvml,_ncnt in seen 13 a
““ﬂf“‘l term uced 1o reler to o wide ranye of
wetivities welxh e e o educzationsl te hniguecs
to relp parents develcp cowider and more eftective
retnnis v skt care,

carcnt inc o lvevent may = be ceen as a broad social
covement, ard noisustedly it has gained much of its
impntws rom the maryy thanges in the cocial climate
o ramilies and cociety,  Pavent involvement con-
ertrates on Lne mentzl nealtn of the child, the
parent, ard o the relationship between them, but
w1l.onns Wit in the context o the community.

v corsliicrino s that the  -~escheol Child Development
’ w1z sriented toward meeting a multiplicity of
needs -1 families experiencing severe emotional,
'~1al, and economi- deprivation, the scope of the
pro.ran has been breoadered, The c¢hild and his place
in the {'amily will be considered in relation to the
pressures browht to besr through relationshizs in
nis zeheol environment, and the nucleus of his formal
loarnine: evperience, the scehonl, There must be de-
parture :ror ine accepted middle class concerns and
2 rallyin- eft-rt *> wierztand the concomitant re-
cidue rowm extreme deprivation influencing family



ardl corrounitn 1102, Tarefud attention will be given
t> tre incorporation of remedial skills, basic cor-

b oof Tarily 1ivine anl a relearnine experience
in utilicsines the mary buanan welfare resources avail-
able +~ the ortiunity at large., Basiz to all the
conslieraticrs will be neeting the interests of the
parents ool too children,

Throwsh the parent involvemenc program, we would
proptse to 7arry out the 'ollowings aims:

I, A rescurce Uor parents to understand tne needs
~7 precchieol cnildrern.

. T2 telp parents to learn to assist their children
with thelr -etoeldl wort in relation to what is
Deings 2

1L,

7. Tr help parents Lo learn to participate in school
ari ~orpmwnity 1ite ard to entourapge the develop-
ot 0v 3wills ir o total participation.

Y. Tr Pelp low-income paronts to take an integral
part ir screol and corrmunity lite by helping
ther Lo sort out listortions, realictic aspects
~ovraaril 1ite, and to recoprice their strensths.

© o~dacate narverts in areas in whish they express

4oreel Torocurther traivire.,

e T ciwes tes cpportundtiec Uor o education and
reornitiop cricl they express interest in,

Y. 7. 2in v parents to widerstand tle concept of

tie pres hocl procram ir contrast to the various
"endild eare” programs,

The {~llowir.- evaluation can be cnly partial at best. The true
warth ant value o fe Mead Start erperience zwaits the test of time.
we huve erdeavored vo provide a !irm foundation upon which subsequent
stuly 2o>uld be baged. Tnis report seeks to evaluate a complex of
770 elacsrooms, Sroanized within 200 schowls, and it covers the inter-
aztion o 22,000 children witnh more than 3,000 adults. The adult rroup
wnr composed 91 supervicors (511, head teachers (260;, group teachers
‘722), and subprcressional staff (8,100),
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Jheonveas moouo wooersIodyns aratei In fre oricinal project decs-
‘. T S A L S T
3¢ Opeciiioc Yo ey Tvaluation

yortizip-ets will be <bhtained by
ircerview andlogquectivrnalre. hecpontes ootained will
Srocluie 1 lescription ol eperationsy (O relations
w.' ither prodect per-onrel: i) julrments and ratings

Coproereois, otivities i catcomes; (4) explanation of
e tlenst 0 suc estions and recommendations.,

[,

Speial puerdornaires and interview schedules,
ot/ appr priate cectionz = questiconnaires and inter-
view sthelules, will be planned t provide evaluative
tata Uor wajor procrarn elements such as (1, social ser-
vioes, 0 proyenclocionrl services, and (2) parental in-

Coservatli-n will be usedl to assess program processes
w i ocurncomes,  Tears ~f quallitied ohcervers will visit a
representative cample v tie program's activities as a
vaziz Uor makins jul Tients ani recommendations.

Tre cevaluatlin obje~tiver and measures to be used
qre as wllrug

Method of
Oojectivec Assessment
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1. Assessment of child devel- Systematic observation by
cpment in key areas to in- qualified observers on the
cluje language developrient, basis of appropriate
perconal-sccial adjustment., criteria,

AN

. Assecsment of constituent wuestionnaires, interview,
procram components: class- ~brervaticn,
room activities; tripsg
social servicez; psycho-
loirical servicesj; parent
pro:sram; Jamily ~omponent;
lun~h program; health pro-
rram; library program,
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Method of
Pietives ‘continuedl Assessment {(continuei.
) . :2tiro partici- questionnaires speciti all:
prior clucter guper- suited to the role - eani
Loovo tead Leaniers; type of participant will b
o ars: edunational rrepared and adminict. red
aicTartng Tamily . tc a sample of the partici-
worvoeo ot ramily assic- parts in each cateyory.
Lentol teacher aider:

v lartenars: poycio-
1 Sioy oneridl worrers,
Z '-l I‘I‘Z ai}'_ﬂn.
1 ooy o nosioe
. et Do DA Interviews based -~ o e i-
wervisoornr participants: fically appropriat«e int. -
view schedule will be o 1.-
ducted with key supcrvisory
perscnnel,

’“.1 Toic oevasunt Pl 13 an improvement over those prowvided in previcus
' ' prootrars It oAt U3 oa creater emphacis on what scetually tappens to the
:j crilirer, lHowever, the plar :-ntains no specifications tor insiruants,

I arl tne prooewn was pul into practice with little indieation +hat an
avaluaticon war 4o Le conduacted Je,m., teachers were not alerted durir -
tre precervice orierntation period to the possibilitiec ot =z evaluation,
CJE2 ror to their role as members of the evaluative team). Thus the evaluators
; instruments and arens to measure, in 2

e rapid ‘decizions about

N
i
»

Cowrad ot

v s RYPEE I “
13

parait o neceond round ~f data o ]lectior,
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A major ~tenee o ey i the Board o Blueation's Head Dtart
ﬁ!anninr thic year was 1In the direction o the parent invclvement pro-
Jram, the acsercment o which data we hzve included in this report.

within thne Lime all-ted for cur total evaluation and presentation
o our report, we had to limit owr cbservations of the ancillary pro-
fecainnal cervizes (o, . medical and psycholegicall; reports on their
operati-ng Jere rct available at the time this report was being written.

Ine main tocus of this report was the children and what they
were ret’ ing trom the program. Factors regarding the administration,
teacher training, or equipment were vieswed in terms of *“heir relevancé
in zztering the acquisition of skills by the children.

we were interested in determining the degree to which children
were beins prepared for their subsequent kindergarten e.perience
'rindersarten readiness"). A data bank was establisted which can provide
the rroundwork Usr subsequent evaluation of acual performance; the data
cover wore thean 15,700 cniliren from the total of 23,000, and certain

p

1
sets n1 data are available on all the children.

The ~onductinge of tihis evaluation was facilitated by the top staff
S dae Boapd o wlucation who wereﬂigvolved with this program,

Jor a hwre program, assembled a;d implemented aver so short a time,
all iegels ot w:niniétration funcgioned admirably and beyond ‘he call of
duty. A rarked 5ersonal pride went into the program, which changed
frustration into creatIve energy rather than apathy. There was goéd‘

team cooperation. This group provided a flexible nerve center to the ~
\

whole program and set a good "esprit" for others. For many it was an



D
'

1 ==y, ) tayena-weny Duvolvewent, dealit s with

tails, plus *he adlltional burden of the serating 0 ciica v Lo

- » el ey il tie evaluahlon stalt,
r . . - A, . . .
Copoaimdndstrative stalf were well Informe s b o o) oo i) nood

preoblems, durricwlwr cwrestions srd vateriad were oo 0 0 e

Coeoeiministretive souwnen 2nd skill loplavel in iotoerperao ool relutlona
w ull be a2 credit to any large co-p pation.

5
r

n

sris o the stads lires of fomw Teation, we vell o tte personnel
v ojercriptisns Yor tie froeschosl ChIld Develrpontl oo p‘r'c;
Senved in Appendlix A, Tables 1-4,

Tre wictioning off clustei‘} supervisors was bilohly ertective,  The
sapervicors' reports chowed the excellent cormwiication of information
witiin the prosran, Fresented in ¢ Appendis { Appendiv Ay Tubles 5-7)

= evample op the orticiencs Wit owaoh InTorwation rovel trom oa
wanyral meetire o0 tae 0l cluster superviscrs at 110 Livinosteon Street

©  ihe slarsrooms in oone day, rrom asendaz and minutes of e meeting
H oY g

wetual procoran activitios in oo edivioeml areas,

~

C, Methodologry

Ir. terms of a systam. thecry appraach, the Head Siqrt pro.ram can

be lezicnated ac ane wiore 2 propssal 13 written accordime 1o a series
o uldelines, turds wrn e led witnin certain budyret eateories,

stalf is hired from a predctermined resource pool, oricntation meetings
are held to set certain areas of emphasis, classrcoms are zet up in al-

resdy existing facilities, children are recruited according to certain

~

pricrities, classroom Jroups are form:d and operate [ .r seven weeks,

In addition, ancillary professional services are inlroduced and parents
are induced to participate.
Q
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fach pharce o1 e above model brings with it assets and limitatic: s.
In some pnases, there 13 an element of choice; in some there is none. we
. ave felt it owr resporsibility to assess this particular dimension ot
ch™ir~e verzus o niiraint in cur report, in order to give a fair estimate
of the progranm.
As noted, the evaluation of the seven-week summer 1967 program pre-
sented certain methodologicgl problems. The project required measurement
instruments tnat could be aistribuied rapidly‘to all personnel connected
with Child Development centers, that could elicit full and detailed
" response in as effi~ient a manner as possible, and that then might be
collected =nd processed electronically. G
The zim was to analyze a large maszs of data in order to‘provide feed-
back informati n in sufficient time to be used in fhe year-round programs
ard in the plaming of a swmer program tfor 1968. To this-end, we sought:

1. To rearch and assess the opinions of all personnel
aszocisted with the program.

. To provide respondents with a simple form to fill out
in a short time, which might still tap at.itudes and
reactions to a wide variety of factors afTecting the
program. '

<. To develop information-gathering instruments that weuld
be crpable of capturing subtle differences among the
children and among the program comporents, and that yet
could be handled in quantitative terms.

Our purpose at all times was to examine the program as cbjectively
as possible, gnd to encourage all respondents to deal with their indi-

vidual experitnces in equally objeEtlve and professional terms.
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D. Inztrurents and Cources of Datn

Our overall data sources included the following:
1. Dicsitek forms (our automated data-gathering system).

2. Stanford-Binet Intelligence Test given to subsample of
children.

S Survey o1 Board of Education Tentral Head Start files.
. Survey o! staff applications.

5. Regular meetings held with top starf at the Board of
Education to discuss the prcblems they were encountering.

D Supervisors' meetings and reports on vrogram.
T Newsletters put out by individual centers.
b, Yarent advisory group meetings and parent involvement program.

. Juestionnaires sent to parents, inviting reactions to the
program,

10. Discussion with ancillary service department heads.

11. Visits to individual schools by qualified early childhood
education specialists.

A descrip.ion of some of these instruments and sources

ot data follovco.
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tav aevaluanticr, ari o betwure we yanteld as macn intformation oo

c2ele an vaern analivoed capiily, 0 owns leniied Lnat matl.g,
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St be aborevicdacly o Leiy i fgoue ] o o suitable ter
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mavdoaee D0y e nogl feacheys D5 cach rentor,
ol Poimr Tl tanls , cw o avaluating
cverall vl vl nnd tradaingg pooblens,

Weoweve interectiel Wit Low effestively tnls caphrvicoory
1-nl - sttt was part cipaiitc It plurndns or clacoveon pro-
rams, 2uxiliary servicer psyoocle clhal, melinzl, social welitare
the lw.oh prooran, (o2 proocweerernt 23 equiprent covd osuppliooc, o
parert wnd cormunituerelocel ot iTdlen, e vere 1o rterected

in ti supervicor's role i = Lrainine o giair, both in pre-

rooand 1 ~nooin cupersvicion duriln the seven-

week sescicn., “in2lly, w2 were interested in the opii ions «f

-

supervisors and hen’ ceacrers {directors of individual centers with

twn or more clasc soms! on the problems encountered irn the wiminizster-

e
'3

< w ghort - Lerh proyram, with 411 its lirmitaticrs of tiwe, per-

[Vt

4]
Q

rrel, tre ing time, recruitment possibilities, etc. We wanted 1~

Pl

ERIC

Aruitoxt provided by Eic:



O

AW LU oo T e ey it I e Ty e e St pmaer Head Start pro-
v in o previoas swmmviorsy notatly tne lack ~p adequate eriipment,and

reiqtionsnipc between protfiessisnad anl nonprotressional proups,

e
N
)
3

were 30111 applicwile avter two vears o "shaking down."
Pormo 20, por 200 head teachers and more than 700 group teachers, a
Uormoeliciting the educational theory and philosophy of
e4°h teacher, her curriculum vitae, and an evaluation of
tiiverent types 1 educational approaches deemed appropriate
s use witnn the c¢hild population in the project.
iz vorm owas ~oneerrel with understanding the philosophical frame-

work o ~at v wndch each teacher Zreaniced her individual program., We

were interestei in ner percepti~ns r the children she was serving,

ard ter tpinicrn ol the mest appreopriate, most useful, and mest effective

metnods o education which she believed would work best with these child-

ren, we .ondered i: texchers world be convirced followers of any one schrol

o thoursht, be it Montess.ri or theripeutic nursery school, or if they would

be eclectic =nd experimental, u~sing « variety of techniques and approaches,
The ‘lata cheet 2150 ashked teachers to comment on the professional

felp they hal received in the course of preparing for the summer program.

We wanted t . know whether =y r all of the preservice workshops a other

staf'f trairing methods had been, in the opinion of the teachers, of

’ .

particular value. Sirnce the planniys of training sessions, workshops,

ard inservice courses is oTten done without consultiﬁg the group most

vitally concerned, namely, t:e teachers themselves, it seemed useful to -

poll ti.: teachers on whether they fel!{ their needs had been met in this

swrmer's orientation prgéram. We wondered if past suggestions had been

inc rporated in *his year's plarring, thus providing the professional

staff wi’h the kinds »f support and training that they felt they needed.

ERIC
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Ir addition, rorm #0 was ~-ncerned with the teacher's own past

trairin, and experience in the Tield of early childhood education,

We, there re, incluled items tnat served to separate out those

teachers with a background primarily in the field ot early r~hildhood

'rom those whose experience lay in elementary education or other

fields.

Yorm #2, For teacher ailes, educati-n assistants {(college students
with a minimun o two years ~f college), family acsistants,
and family workers (more thar 8,700 people), a data form
eliciting irdividual back —round, training, and other in-
Tformation relevant to the.r r les in the child development
center, as well a3 their per-eptions of the effectiveness
1" the classroo prorryam in readyin,: the children for
kindergarten or first :rade.

We tried to include items " hat would give a clear picture of
the differences in pacx.r-amd an! 2xperience of the various groups,
“heir particular talen*s ~r reasons tor belrg associated with the
program, their own r'eelings, entrusiastic or otherwise, about the
merits of the program, and :inally, their perceptions of the degree
of cooperation, support, an® enprift de corps occurring among the
various staff levels,

Form #k, ¥For the croup .cacher in each classroom (728 in 260
schools'y, u suwmary form evaluating the behavior and
development of ez2ch child along a number of dimensions,
includirz lancuage development, classroom behavior,
social adjustment, emotional maturity, and perceptual-
mctor skills.,

This form was the major assessment instrument of the child's
growth and development, Together with the Board of Education's own

Child Growth and Develzpment Form, i1 served as the chief means of

obtaining data about the nearly 23,000 children in the program.
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Smnofh Teadt wites 0our basic oareas 1 interest: the chili's
lar.uace levelopment, ‘.is -eneral benavior pattern, his "kinderiarten
readiness" prarile, =nd a2 census report including information about
his backierouni, previous school experience, and exposure to medical,
psvchological, or dental services durin: the course of the program.

The lanpuage section of the form asked for an assessment by
the :-roup fteacher cf any improvement in the child's speech noted
uring; the seven-week program. As we have mentioned earlier, it is
very difticult to measure change in preschool children during a seven-
week period; however, we were interested in the teachers' perceptions
o' speecn improverment., We wanted to know if the teachers felt that the
crildren were making great progress, little progress, or no progress;
we believe such estimates reflect teachers' expectations as to pupil
2bility, 2nd that these attitudes can intluence to some degree the

o

armcunt of learning the pupii achieves. This measure of improvement in
specific ~hildren durirns the swrier program aay lro indicate the degree
to wriz the classromm atmospnere provided a comfortable and relaxed
set*tin.- tor the child, Chiliren who seemed nonverbal at the start of
the pro.ram anl who, alter ceven weeks, seemed to have become fluent,
may have been reg-coi- ;- Lo :n atmosphere and staff who encourage un-

©
restricted talr. we must alss add, however, that, although seven weeks
can hardly be said to be an adequate period for the measurement of
lansuaye development, some children undoubtedly show a spurt in their
larg-uaise crowth during such a pericd because of structured verbél con-
.,

wotowiin iuite ol peers,  Many, 28 course, may show the results of

suren contact after the seveneweek period is over; delayed reaction to
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cxporion e Do o e L weo oot aant Py overectimite the

prosivilitios oy e et Soee in thic o evaluation,

Civie oot el ‘oo Headl Dhart provvrams 1o t- prepare chiliren
orovaniep artor oy Uiveot craieg v wern interested in che teachers!?

cativaten o wlady rilidirents ceaiirens, Here we are tappinec thelr
pr accional Gutoent., The sreacr v leveloprent that secued o contribute

vont o osue. resliness owere tie o 1lowirns

1 D tunre vt ety
. Dol ‘:_1_"_1."".{”:' e 7Y ap Ij'v’ifir’.

ce Cotor T T cae Uhre o oviinatlion andl o pross motor skills,
o Motinal oveloprernt -« reastnable irpulse control.

ie  attorn v Lerwvlor in ‘he classroom wilh relati-n to
ires, competent hanilings o materials, reazonable

LTevs Lt opany, e to o aduldt Yirection, ability
‘ % 1. u. wevivities, elo,

ot i wns s DT ems gt v The {lencher an cppartunity to
prediot tier o ilat ot oY eere cluring tue oomdn ceohiozl year,
ileedleczsz *to say, tris 1o eruld be extremel:, useiul in a followup
study.

inz program components,
' adequacy for the carry-

Ferm #5, ior the group teacher, 2
equaipment, ani f+:ilitie
in- nut of the prorsram,

G
’.J
3
ot
%
t
(‘

“his f2rm was a pe:r .nal acsessment and inventory of the teaéher's
own prograr, 't served as a check list against which each teacher could
estimate the components o i'er classroom program, and offered tie in-
vestigators an opportunity to learn what ¥inds of activities were being

~ffered tc the chilirer, The ithree reneral areas of curriculum planning

examined were: {2 lansuare development, (b; social adjustment and grou
i : ’ J
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Tivinoe oot sen —esr e o o Ihens ncludel were o onerete
awreestions oy activities thoat could be ¢ nsidered as fostering:
srowth oand Jewrrdins dn tne tiree bacic areas, anl were ~arefully

te refle~t proitive attitules towa i the ~hildren and thelr

woried
taniliec,  Tieretre, in adiition Yo providinge evaluative intormation
Sor o Lris studv, it wac hoeped that the form owould also serve as a

o

ruideline for ihe teachers in developing curriculum ideas,

Sorm e, for the crogp teacher, ooverd on of Osirood's semantic
fitTerential “~rytt - ue used as 4 predictive mearnure
ey each ~hild witn respect Lo bis overall kifiderrsarten
resdinens ns ceen b the end o tne seven-week program,
ach .-roup teacher was asked to 111 cut this form for every
child., We hoped thal the cemantins 4l Uerential woudd yield information
reylecting thie teacher's eelin, abou' 1 c0ild' - reszdiness for kinder-
arten ~r Jirst orade by tappinis less oo clcus Teelings than were er-
prescel directly in response t- 4te rorv o4 luerrs,  wWe were also inter-
ested in the possibilities of adapiing *ro coeantie Jditferential as a
useful instrument Lo evaluate preccheol chilirven, and felt that this
irvesti-ati-n wisht establist o baseline {or future assessment. A data
vany for more than 15,000 pupils I now on hand.
Tre central int->rmation for study in this eviluation was contained
ir. Forms - anl @i, those most direstly o nected with the child, assess-
—ment - niz Adeveloprment, the ei'fect of —he prosram on him, and the pre-

fi=tisn -~ kic later cchenl success, as mearw-ed by Lis "readiness" tor

*arles B, Osynoc, Gocoreoe J, Suci, and Persy H. Tannenbaur,
B s s *
Tihe Mescwe erd 0 Mewndr o, o o [11lincls frecs, 1057, Tlvuana,
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SRS Pt Loty v . ot beryet s T o=
. L tersocbioc, I S L T T < N I S B (L I s O N
L D vvtiior un T qlresn choosvatbion oo [SBIES -A I R
fal o aotIcndin s Wit o prooceene TP oosoedivato i 01 avall ble
Proocameat Lo Peae o ili'o b vt L, orevicas o scionce
sLoel 14 mpilits b venter wetacdials old oroabines, wijust oo onow
'z'ﬁf~ o eRiliren, corprenor o ant sooptel S0 verbal cuen, oorirael
1o dnpulaes, e ocenesally rmecet tue cxpectallons o tan teacher
ool pryt i cipecdon el nljuctmo t,
Trvoosc, oo versticn ot the Lnooond cermantic dirtverential, cave us
«
qr. lrilrect veinsl oo tappins teacherz' percepitions of the 2hildren's
renitinesn r o oonnol, thtin crverin oo 2nunterwelcht Lo the passible
.
personsl Lisc whicoh wisht erter inid the Fomn #4 evaluations. Ospood's
\f
’ method or cbhaining, by means o1 a aseries of paired adjectives, a protile
. tecoribin s o particular ~orcept [in thic case kinderiatrten readiness”

cegmed 2 ovalusble vy o leuline with teachers' assescments of their

pupils -~ where no belsre-ani-altier reasurement was available.

Q .
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A1V sl oevaluatton Uorme, 1o spocolally treated optical scanning
paper, were acompanic!l by mivme~rraphed instruction sheets which cla-
rified an? ampliied the brreviated forms. All materials were distributed
throush the L1 supervisors. who 17.'n saw tlat the Head Start Center p-r-
sonnel received the appropria®e materials, understood the identification
¢odin;,s system, and foilowed through cn completion of the forms.

Our identificati-n cysterm corresporded to that of the Federal Office
ot Toor siic Opportanity C,7.0.° Head Jtart Census; thus, by xeroxing the ros-
‘er ‘ormc provided by tie 2.¥,0,, we were ahle to simplify our identification
sycstem, and provide @ more accurate idenMification of the 23,000 children
tor any =1l wup procelures which may occur. Tracing these suhjects through

<

Board ~f Mducation files i1 order to examiie their later school performance

should be !acilitated in *thtis manner, since this can become the permanent

idertivicaticrn nwiber Cor fhe cnild, All rmaterial was return‘e? on the last

jay 7 the prorram, )

I.%. Ylea-urement

A subsample oi ~hildren, in this case 170 s-lected randomly, were
iTiven the Stanford-Bine} Irtellisrence Test. Thus we have access to a
three-way comparative estimate of "kindergarten readiness:" teachers'
direct predic&ion:, indirect predictions, and the child's actual per-
rmance on subtests of the Binét. Tugether these data offer evidence
resariing potential school‘%uccess which may prove o be either comple-
ﬁentary (i.e. t)> different areas such that,together, they provide a
better estimate; or supplementary (overlap and thus crossvalidate the

- -
intormation provided,. It seemed to us important to examine both sub-
Jjective and objective evaluaticns of children in this context, rather

Q
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e el o el ol Imprensiiniotic reports o the proyram, either by
Tariticipa.s s v o ~utside evaluators.
e g cer 2 useud inrtoriation included tre Head Start central

les e )t uppll bl rs, £2 be jestribed below,

i oproduced v owealtn o raterial, pnotographs, newsletters, reports,

ne tomplexity of the undertaking., These

el ooriticlors andioh o wndersora il ©

were vale freely available {0 us arnd conicted us in developing 2 per spective

“plen o obhe Sob dencripiisorns v oddend Start personrel are included

LZoAppenilt A, We owrverel 1ll the teacter applications and a 20 per

cent. cample - e cubprorecssi ol wpplications.

.
i

st recrulfe ] representod the best qualified applicants. A
Lrowd-wn o tnelir educational backorounds and teaching experience will

e ivon in tne analysis of the automated data,

Distributisn and Collection of Material

Tre weelkly supervisors' meetings turned out to be an effective medium
»
for disseminatin: intormation., This method of distribution was so efficient
that we pluiced into it tor the distribution and collection of our evalu-

4

atlz packets,



w2 proporcer Sl oDuocwets, oo oy 2o cupervianr; withintthis packet

copreiety o ot aebeel, ant withilo tue school packet, one

@]
=
¥l
b=
)
0
]
o

R
q
o

ar esa

Tach ~lasar oo, packet eontairel a xerox copy of the 0,E.0, class
roster, ~o fhat cwr ilentiticatlcn system matched the one designefi by
0.Z.0. and adopted by tge Board o: :jucation, This was done so that

., these youngsters could-be followed throug:: their sthool experience

-~ .

~ S B
withoub conflusion of ldentification. The packets were distriduted
urin:s the last week 0 Lhe prosr«: ud ccllected on the last day of
tre pro,rion,

The tindings precented 1n tniz report are based on data from the
.
sources lescribed above, Additional data were gathered which could not
, o ) {
7 he used for this report, but which are avallable for any subsequent

studies. 7Tris includes C,F.O, data, and covpleted Board of Education

Growth and Development Forms (inclwi-d in Appendix B).

L

0.7.0, Data
0.E.0. undertook i%fs own national evaluati;;a and we xeroxed the
data cubmittedl *o them., It will, tioreflc-e, be possible to campare our

results with theirs, i: additional cross-validation of our findings is

carried out. .
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Board of Educaticn Growth and Development Form

The Board of Education's Growth and Levelopment F.rm was completed
for all the children in the prcgram. These forms car serve as part of
1 data bank for subsequent followup. Time did not permit us to transfer

them to automated forms for rapid analysis, nor to présenh findings in

this report.

o




CHAPTFR II

RESULTS

A.  RESULTS OF THE EVALUATION USING AUTOMATED (DIGITEK) FORMS

I. FREQUENCY DISTRIBUTIONS

Results obtained in response to Form #1, the assessment by
cluster supervisors and head teachers (2u6 out of 311 partici-
pants answered the Yorm) are shown in Appendix A, Table 8,

These results provided the following information:

a. Supervisory personnel telt that they exerted their
greatest influence cv%r classroom programs within
the centers, and secondly over relationships witn
members of the local community. They felt they
were least influential in the area of auxiliary
services, such as psychological, medical, and seocial
work activities.

b. Supervisors felt that they were most effective
ir the area of job supervision with the class-
room group teachers and were least influential
during the preservice orientation period.

¢. Regarding problem areas perceived by supervisors,
there was a wide spread of opinion. Under "very
creat problem area" (+++), the following were
star and are listed in descending order of im-
‘portance: )

Interdisciplinary cooperation
Centur-community relations

Organization

Shortage of personnel

Shortage of materials

Poor training of personnel
Poorrelationships »etween professional and
nonprofessional personnel.

¥,
~3 O\ Fw N+
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The head teacher then requests tie services of a psychologist., If
the poycholocist visits the classroom, does he report his findings
to the teacher, tu the head teacher, to his own supervisor, to *the
parent. Trich personnel participate in decisions affecting refer-
ral, trextmert, involvement of the family or the family assistant?
ifow =re findings ir. 7 vedical examination transmitted to the

“amily 4nd ©ollowed up, where treatment is irdicated? Does the Center
director Assume responsibility for medical files? Are teachers made
1ware of special medical findinss that migsht affect the child's
cli:ncroom bebavior., Thece are legitimate questions arising out of
‘e or wrnizatioral ctructure o the swwr.2r program, and out of the
erpre-ned Teelirys - the supervisors and head teachers polled.

cesuditc ~btaired tfrow Form #2, addrecsed to head teachers and group

L
B
—
%
o+
o

.

e

t~ tne chili populution bein, rerved, are presented in

sppenids Ay TabT o4, These results stiowed the following:

2 total sample of 1,240 teachers who responded,
per 2ent felt that the program facilitated their
1~ the kind of teacher, by training or commitment,
v omost wanted to be,
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< Urobhe educational approaches suested oo beines hishly
suitable, uzerul, ~r wisuitable vor application in thege
weters raies e carlouas theoretinond

tre 21lc or e

P

2.  Deutsch Terphasis n laniruace, stimulation
thr~arh stories, larc-uz,e ~ares, teaching; ot
concepts, carefully ~rran.ed materinals en-

. cowra.sirnc ce:mitive procecses ‘his appronch
waz Tavorel b S0 per cerdt as 2 hicnly suitable
teachin: =uvrle,

b, Trerapeutis (empnasic o intiviiual emotlicnal
eeds, understanding of cnild's eelings, hoelp-
irg him to express and work oubt amcressiverness,
etc,, rather ihar tc teaecd hirm in cpecific
currisulwe arecas @ Tais approach was favored
by 570 per cent as 2 Liprnly ruitable Lteaching
styvle.

=

c., Irdividualizei ‘where envir (runt is prepared

"

to mrter complete ard varied "soli-service
possibilitices, and teg:iers worr only with ornie
child at a time when help 1s neeled ': This
approach vt eyored by L per cont 0 0 Bichdy
suitable tew i in~ St le,

d. Montessrri ‘prepared envirorment, with emphasis
on materials tor sensnry erperience, praded
learrin/, sel:-teaching by individual child):
This approzch was “avored by 24 per cent as a
highly suitable teachin style.

2. Whole iroup {where children adapt to working on
the same thirip at the came time, working in
large numbers, where curriculum is offered se-
quentially, one activity at a time, rather than
havine several activities 5 on concurrently):
This approach was favored by A per cent as a
hi-Fly suitable teachins style,
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o rocrannied 1oerning (Mtalking typewriter,”
non-hwran s<tirn i, reintorcing learning
throu-h repetition, patient correction of
wltarer, etc, - largely individualized):
‘his approach was favored by 5 per cent
as a nishly suitable teaching style.

oo Hirnly structured program (teacher directed,
with few choices left to children): This
apprnacl: was tavored by 4 per cent as a
t1ionly suitabie teaching sl le.

It was c_car that teachers rated the highly cognitive, the

theraveutic, and the individualized styles of teaching as being

most weaningtiul cu 1l mont oapplicable with Hoead Start children.

Of the precerviee crientat! n tethods offered to teachers, "inte-
srated plarnis- Wit norpre vossicr Y star?" was considered the most
useirul phase v b 0 o bt Ts0 g cppoced to 19 per sent who
feund workstops irnocurrloulw o oo o T uzerulyand the smaller figure
N 1% per cent wor, own: lectapess ir ~nild o ochavior and development
hichly usefud .,

Yromothe Intoreation wnout thee teachers' own experience and back-
prour:d, tindings were o 211ows:

1. Almost 73 per rent of iie enchers in the program teach
2T

ivler-drien or Uirst crade dariry the wintery only 17
per cent tench prekinder-arten,
“.  Almrst 2 oper cernt 0 the teuchers have had between 2 and

»

W ovearz ¥ eupecience prior to the surmer program; 22 per
cent have thww ot orly one year, and 20 per cent have taught
ey were Bl 2 oenr.,

Y.  Althowr 5 ¢ per tent ot Lthe respondents are now teaching pre-
vinder -arten or kinder -arten; 22 per cent 'nuve taught this
level +»r ~re a2ar, -2 per cent nave taug!t at this level

T o 1 per ~eort bave daugnt oab ois level for

i 17 por cent have tawtht at this level for



v

]

rm #3, addressel to ejucational assistontz, ieucher ailes,
tamily workers, and family assistants, wac analyzed on the basis or
a random cubsample of 825, drawn :rom the trtal sample collected.
Resalts are presented in Appendix A, iable 12, (In this table ar i
cubsequent ones, percentages were based on the total number of forms.
wWhere sums o! all percentages ‘ntal less than 100, the remainder is
accounteld f£or by nonrecponses,

Findin»s among thic -roup includel the folliwinr:

1. Only 28 per cent of t'c sample had 'ad any previous exper-
ience workirg in a nursery school or Jay care center,
Sixty-threce per cent of the sample telt that the preservize
orientation program had prepared them either moderately or
well for their work; 12 per cent considered the training
poor.

2. Ot the respondenis,77 per cent were hirh cchocl praduates:
only 13 per ~ent were colle.-e educated.

2, More than 60 per -~cnt were merbers ¢
Close to 46 per cent wrore Nesro, 1R

I Lthe local community.
p
Rican, and 32 per cent were white. (
o
o

er cen’ were Puerto
This compares with an
s LZ per cent Negrc,
ent white,)

ethnic breaskdown aron. the children
49 per cent Puerto kican, and : per

L, Over 90 per cent of the re. onuiecnts felt that Head Start
helped children in speecli d:velopment, social adjustment,
emntional and physic=l maturity, anid overall kindergarten
readiness, This represents almest a unanimous expression
n1" cont'idence and enthusiasr. about the program amcng the
assistant level of the staf".

5. Nenprofessional members o! the staf'f felt that head
teachers and group teachers were helpful and cooperative
- to the following extent:

Head Teacners: 73 per cent felt tley were very halpful;
21 per cent felt they were moderately
helpful.

uroup Teaciers: ©0 per cent felt they were very helpful;
25 per cent felt they were moderately
helpful.

, El{lC
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P e Coooan oty Darowy, wWasow ey
means oY obtalnins it Ipoeation on toe obilidren 1n ihe progran.,
The roup teacher was =sked Yo complete a torm teor each cnild., OF

our collected sample -7 close to 15,707 rorms, «2 analyzed a randomly

selected subsample o~ <, o more than 20 per cent . hesults are shown
ir. Appendix 4, Table 11.
4
Ar exarination o the freguency table for !orm #4 vields the tollow-

in,: information:

1. The teachers' perception o7 larmuagce developnant aron.”
the children indicates that the prepram, as ~onstituted,
seemed to benefit most tne averase group. Amonge Lhe be-
low-averase children ard the a*ove-averase chilaren, the
rate of improveme:t wax less marked, in the opirion of
tre teacherc, Where chnane ccturred, in terms o maturity
ni gpeech, clarity o1r specch, improvement in Fnglish come
prenension, and Enplish ucn, e percentagce of rain was
seen a3 ar ocatoe s oo avarare children Shan anmongs
the bel w- 0 2o vo=-0 RIS N

2 In recpendirg to tre 1toms e o:-iine belowvior, teachers
corigidered a much swmnalle: pereo. o of vhe childrern to
be operatin- below par W o ir Lhe ares ol larguapge de-
vel pment, -1 - mutn 1+ . o eeceninse to be functioning
o e supericr 1ov:l. T towe larcest pereentages for
"supericr wroticrin,” eppl i o -e areas 27U resporse to
aiults, urnderciarding o v wiren, ~ooperation during
routines, ascd wceontance S0oatalt eontron.,

Ze In an2ly-~ings tne swooary incin-s contzined in the pre-
cictigps of the hilidren's potrriial for kindergarten or
tirs* rale cuceess we find:

m

a, Tre lar-est percerice of below average per-
f'ormers were in the languapge area; the second
larirest below-averase group were those seen as
1ow in emotional maturity.

b. The gmillest below aversge proup «as in the area
of wntor development, both gross and fine coordina-
ti~r., Here cxly 4 per cent and 8 per cent, re-
cpectivaly, were seen as below averase, while 18
per cent and 17 per cent, respectively, were seen
ag superior.



~» According to the teachers' predictions, 61 per cent
ot the children will vank as average in kindergarten,
15 per cent will be below average, and 20 per cent
will be superior.*

Other important items: Teachers perceived parent participation in

the program as follows: 22 per cent felt parents participated fully,
37 per cent felt that parents participated moderately well, amd 38 per
cent felt that parents participated poorly.

Teactiers saw child attendance in the classroom as good. The drop-
~utl rate was only 2 per cent; another 10 per cent of the children attended
irfrejuently: and - per cent nad =xcellent a*tendance,

Tris swmer's Head Start prosram catered primarily toa 5 to 6 year
0ld population. (This irlicated 2 consonance with the training of the
‘eaching pepulation, the lar.ect percentape off whi»m were kindergarten
teachers.

Form #5, an assessment o the pr.7ram sad its components, equipment,
ard 'acllities, was addrecsed t~ the roup teacher, Kesults are shown
ir ‘pperviix A; T=ble 1. éhe le~ding nctivities that teachers re-
ported with the greatect trequency as cccurring on a daily basis in
the cl:.nsroom included the ollowing:

1. Inderenden* cleain-up nctivities.

2. Children'.: work is admired, displayed, etc.
“. Crildren helped to wait turns.

L. Children eat with adults.

Se One-to-one contacts with teachers.

a. Children protected by teacher from aggression,
physically cared for by teacher.

Te Stories read to chiléd-en.

*A1]l references in the text and tables to predictims of "kindergarten
readiness" apply also to "first grade readiness.” Respondents were asked
Q +o0 predict the child's rank ir the coming school year,whether it be in
[SRJ!:‘ kindergarten or first grade.




e Senen, coandeg ecovibutes, ~olors, cnildrents rames, ete.

L Dramati~ +1.,.
10, Ctilirern helped to cuntrol ageressive behavior,

ltems 7, 8, ani ) are languare Jdevelopm:~nt activities, wiile the
other 4aily activities primarily concern routines and emotional coitrol.
Activitiez that teachers report as occurring least frequently are:
1. Photographs or tape recordinis oi' the children.
2. Caring for pets, plantc, etc.

BN Stories dictated by or told by children.

Teachers' evalua‘ion ot the adequacy ~t the materiais and facilities
provided {or tnem during the summer program indicated the Tollowing:
1. Materials ‘or arts and cratts, the peneral classroom

setting, block building materials, "oilet and sink
facilities, arid materials for language development

were seen wit!. the ~reatc-! ‘requency as being ade-
quate,

2. woodworkin.s equipment, out:ncr play space, materials
and equipment :'-r science ari ~ooking exp2riences were

seen with the pgroatest f{requency as being least adequate.

Forr. #V,, a semantic differential, was used to provide a measure of
kinderrarten readinecs in which the - recpordent could not readily deter-
mine which items were obviously related to Ty and various kinds of al-
justment. Form #6 cortained 20 paired adjectives preselected by the
principal investigators as having relevance to the usual dimensions
factored on this scale, for potency, evaluation, and activity. We did
nct measure.on these fimensions) we did, however, look for those pairs
of adjectives which accounted "for the bulk of the variance measured

by the test.
O
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Ler ot

per cornt

© semantils differential,

1. SAatc=wioute

s 'hpreiictable~yreilctalle
Yo HAX l-enurny

4, (alm-excitable

o Chantic-crdered

v irplessant-pleacint

- imood
Car}less-careful

Factey 11T

1. Thick-thin Py
. LY
2. 5" Tt-lard
R, M2aculine-veminire
4, Larre-small
T o rour Uactors accounted for 35 per

Yact - rde and

"' the variance, ard :r=actor 11T for

Srores on Faztors T oand I1 dic nol correlate

reasures o

strunents ased in tris stwiy. Sobres

LTS

1obrl T,

Unrertain#certain
Open-closed
Dull-interesting
Jlow-fast

Hot-cold -
Unpleasant-pleasant
Familiar-strange
Happy=-sad

O~ O\ Fog O =
.

ractor IV

1. Simple-complicated
2. Dull-interestine«
. Slow-fast

4, Soft-hard

cent of the variance detected
II together accounted fes-88
\/-

only % per cent of the variance,

with any of the rrevious

vindergarten readiness oblained by means cf the other in-
sn rartor DI did correlate with

Tre poscitle predictive uzerulness of seores from * e

cerantie differentinl remains to be determined by subsequent study,



II. CRCJOS5-TABULATIONS AND CORRELATIONS OF MAJOR PREDICTORS OF

- KINDERGARTEN READINESS

-
-

In addition to the frequenéy distributions, cross-tabulations
were done, in order to determine the interaction of several of the
key variables with data relating to other aspects of the program,

Central to our purpoée was the prediction of kindergarten rank.
As mentithed earlier, a subsample of 170 children, jelécted randomly,
were élven he Stanford-Binet Intelligence Test, in order to get a
szandardiged estimate of f%e universe of childreg in the Head Start
program. Tre breakdown of the IQ distribution is found in Appendii A,
Table 13. ,The breakdown of the subscales of thé’St',a.nford Binet is
found in Appendix A, Table 1k, It is apperent from Table 14 in
Appendix A that a very wfge range of capabilities goes into the IQ.
This range s so Qide as to reduce the possibility that éhe global
I3 estimate can serve as a good predictor for more specifically de-
lireated achievement areas. This is borne out by the additional ob-
servation that there were only two significant correlations between
I3 and the 89 variables surveyed by means of Forms #1 through #k,
and this is what would be expected by mere chance. Thus, this gloval
IQ estimate was of no value in making the prediction of kindergarten
rank reflected in these measures. Whether or not the present global
IQ measure may correlate with subsequent measures ¢! kindergarten or
first grade success remains to be determined,

Internal aspects of the IQ subtest results in Table 1L do present

some interesting findings with regard to specific areas of deficit.



Since the —ajority of chiliren in the program were 5} years old, it
seems reasonable to examine the subtests given at ages U4-O and 5,
which are belcw thelr chronological age. The three areas in which
the childrr- did most poorly as a group were: Palience: Rectangles
(34 per cent passed), the Materials test (37 per cent passed), and
Copying the Square (4O per cent passed). The Materials test gives
some*evidence of conceptual or abstracting zbility; the other two
are more closely related to verceptual ability (the ability to per-
céive, reta_n, and reproduce a visual pattern or an abstract form),
In a fourth subtest, the Picture Completion of a Man, where the form
has a concrete meaning, 42 per cent of the subjects passed the test.

Children were rated by teachers as to predicted rank in kinder-
garten (or first grade). Results for the total group are shown at
tﬁe “op of Table 15 in Appendix A, The predictions were that 16 per
cent would be below averare, Ol per cent would be ;QErage, and 21 per
cent superior.

These three predicted ranks were cross-tabulated against ratings,
using the same three categories, on several other variables. The cross-

o tabulations are shown in Appendix A, Table 15.

Language ability was related to kindergarten readiness as fcllows:
Of the children (N = 558) who were rated as bolow average in language
ability, 50 per cent were also rated as below average in kindergarten
readiness; of those who were rated superior in language ability (N = 501),

72 per cent were also rated superior in readiness.
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Social adjustmen* was -elatgd as ‘ollowe. : Of those children
(i = 25B) rated below averarTc in social adjustment, 52 per cent were
zlso rated belcw averase in kindergarten readiness; of those rated
superior in sccial adjustment (11 = 526, 62 per cent were also rated
superior in kindergarten readiness, and only 3 per cent were rated
below average.

Ir. fine motor coordimstion, the results were as follows: 57 per
cent of those rated below average on this variable were also rated below
averaze in readiness; and 57 per cent ot thnse rated superior in fine
motor coordination were also rated superior in readiness. In terms
of gross motcr coordination, the corresponding two figures were 69 per
cent and 50 per c=2nt.

Comparing emotional maturity and kindergarten readiness, 48 per
cent of the L7h chiliiren rated below average in emotional maturity
were al<o below average in readiness; of the 431 children rated superior
in emotional maturity, 66 per cent were also rated superior in readiness.

The cross-tabulations showed little or no suggestion ¢f any re-
lationship between kindergarten rezxdiness and sex, ethnic background,

language‘ipoken, or parental participation.



Be cnrert Livicory Group seelings codd thed i irent Involvement Program

The project specivications were iranslated into actual programs

A

Tor parent involvement., Tables 16 and 17 in Appendix A contain des-
criptions ¢ Lhe parent involvement program -«nd of the parent poficy
qdvisory'groups:

The pirent advisory meetings we 8at in on were productive and
responsive tc the expressions of the w;rento pLesent The para-
protessionals, many of whom were parentc of children in the program,
rated trne program as‘dell suited to prepare the children For~ginder-

. P )
garten or first grade; 25 pér cent felt that the program was&success-

ful in meeting its goals. v

‘ . -
. : ' . ‘.0
C. Parent wuestiornaires b N
.
. At the em{ of the program, we cent letters !see Appendix B, p.18)

to = sample of 50 parents, % of which were returned, and are quoted here:

Carent 1 . .
A glad tht I have the opportunity to express my feeling about the
Head Start prograds~this surmer. T am more than .just pleased with the
results. -~ :

My daughter was o problem before she attended the Head Start program.

“te cried most of .the time, I tried giving her more of my time and

atfention, but nothing ceemed to stop the crying. I had decided to

seek profescional help for her thiz £all, but now I don't feel it is

needed. Ghe sicpped the ~ryirg, Che riow gets along with other children.
, The program also proV1ded many services tor parents although I could not

take advantage of them. Thank you.

/ . ~\

N Pa rent 2:

h ~

" The program hac helped my child wonderful. Because I like the way the
teachers have the school set up, co each children cowld get along with
each other and learn how to play same toys and learn how to paint and
I hope the sc¢hool will help my child how to learn more in the comlng
year ahead."




2

Parent °:

I feel that tne prosram was 2 creat deal of help. 1% nelped my
child very much,

Parent L:

I think the program was run very good and it gave the kids time to get
ready for kindergarten and they learn how to play with other kids and
learn how to share and I think this is very good for a child. I think
my child make very good progress in Head Start because now everytime
he see a word or anything he don't know he ask me and I think they
should keep this program so other kids will get the same help. And 1ﬂj
was also good for the parent it gave us time to sew, palnt, and go on
trips without them, Thank you. Xeep up the good work.

Parent 5:
IArens o

L 4
My child attended the Head Start this summer at P.5.... 1 feel like
the program was well run. I feel like my child made progress. And
I feel 1like it will be a help in school during the year. 1 feel like
the services were very useful. [ appreciate Head Start very much.
Thank you.'

Farent 6:
This is was orie of “"he best program to come out for the child to
get better useful on the schnol. Thank you.'

Farent 7:

"I hope yeu will get the opportunity to include my comments in your
final repcrt because there are several parents in my area who feel
the way I do,

I will fifst_answer vour question,

1) The program though well organized tried to acccamplish too much
in too short a time. (2' My child saw some new things on the trips
that hemade. 1If this is considered progress, then I must admit that
progress was made. (3' A short summer mrogram is just a drop in the
bucket compared with what could be accomplished if the child was
allowed to attend Head Start from four to five years old. As a
parent I know that the L.1/2 year old is capable of learning the
alphabet, yet the »ublic schdecl wastes the precious academic years
of the children teaching them to play from 5 to 6 years of age. (4)
In trying so hard to offer the parents something the program failed
in its main goal ~ an academic education of the child.

.\.(



The *eder~l Sover:irent in -periing thous-nds of 4dellars on Youth in
Action procramas, wnd Y.l.4. Is doing an evcellent job, yet the Board
of Pducation cr flew vork ity does not recognicze the Youth in Acticn
Head Jtart progranm,

"

At 5 years 011 when Y,I.A. children go to publiec school they are ready
tor firct srede but L0 on crders tr.m t° . Board of Education

is forced to waste another year of that child's academic lite by placing
hix in kindergarten., I think this is the begiininy of frustration which
WILL grow s the years go by. Sincerely, FFUNTRATHD PARENT. "

Parent
. "7 thinrk that the Head Start ‘rogram ic very s.ood. It ic a great help
- i L3 3 - "
tn chill and parentc, I hope that it will i=st,
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witio cPAlE oo oYy it i o cevenewser proocrer, Sppeniixn Ay Tables b b

ani 4 1 ordadn lescripsl s ol fre r 1o empectatioar Vor sceinl workers
arl pavceh-losizt:s T recler will recsl]l Cromrm the 2analvais o! tetcher
recpornces that int-orilcs-iplinsoen 01l wean ooy cource o dirficulty
this sumer. This may (ndicate frat elacctionnl ot aneillaryy cervices

terled tc intercect rather thar  integrnte,

ed site visits by trainei chaoervers in rder to Sbtain im-
precsionistic rep- rtc .7 artusl Any-to- o cclivities,  We redlize the
liviting :zcteors rel-ted 42 ric metio? 0 Aot qinering: -

1 mmedictrectirs oot o S o uatolle Sbrerver i this type of
; <

program wIkeet  the i 7 e 0o 0 i renl, tarther, because
olresroor, torex onur Vs et Lo Toorig oy 'z'q/, it wqis not

prsrible e oic o ull ocroac-seouior it T e {Ive wvailable,
- Troobnees o oe cronetee o bhrorvers agw the cae child

wmd roturned ivh i1y dlivering reportio,

Te prircinel irvestlirsetooro, I otrer reseqreh with children

s Az oasey, vt oLt vercons Irouree roow o ave estatlished a rapport
"pcgiviye roecbive coeer e Do vere Loermrience than o cutside ob-
cerver,

v Tnere i o iniioatlor cret e ohile responds to the enviromnment

i, tlie same way 2o 2 wdult Cbserver perceives it., The Lwo observers

chozen to wisit the zch ol rerleated some 1iirferencec o!f' perspective,

9]

Une wiz 2 airector -7 =rn irnjeperdent liewd Uturt agen~y, with experience

irn 42y care «ri ir. the Boari »of “ducatior'c special classes far emotionally
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disturbed elemertury cochool ~hildren, The other, a woman, was the co-

ordinator ol an early childhood department of a leading independent

school in the city. 3Both observers have long experience and training

in the Tield ot early childhool education. One observer was white,

the other legro>.,

"cllowing are the comments made by the two evaluators; in all cases

there are direct ani complete quotations. In 2all cases the names of
the schools and personnel mentioned are omitted; we nare interested only

ir transmitting their impressions. The first commerts quoted are those

ail

ot Mrs. A, the independent school rvepresentative:

»

Manhattan .5, A
“Three classes !six cecsions'. OUchool buildiny old -ind needing

<

1 coat of Tright paint. The classroom set up here wa.. not very
7ood due te the f'act that they did not use the regular kinder-
irfarten classes in corder to keep all summer activities together
ard withir cne section of tie building, Classes particularly
cmall ad there w=s very lit-.le <=ctivity in general. T was
told tnat the reason tor it wis that there were five other
‘hools in the direct vicinity of this school with summer pro-
grams. Fxcept {or teachers, most workers locked uninterested.
I was rnot impresced with tle socitl worker, who seemed very
young,‘:rittlc , uninvolved."

Bronx I',5. B
"Poor response irom the community. On Parents' Day 1li parents

came. Snrollment iz 1328 children. tor Family Planning Con-
ference 15 parents came. For Clean-Up Campaign 25 people came,
Yostly the same ones each time.,"

Brony ..

“Three classes (6 sessions). New school building used for many
other summer projiects. DBeauti™ul, large, bright classroams.
Pustling atmosphere. Miss X, the head tea~her, who is attached
t> tne same school during the school year, and Mr, Y, the psycho-
logist, both very active with warm outgoing personalities. One
feels an active cooperation between them and the people around
them. Everyone happily involved. The only school where I saw

marrners beiny taugsht,”
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Bronx Y., 1
"Cluster supervisor, extremelyv active, bristling with ideas, very
conscious o!f school and community problems; attached to same school
durirg school yvear; known by name to most of the children as well
As workers. A man not afraid of innovation, realistic, and very
nwiare of varied trends., He doesn't have time to cry over spilled
milk; he wants to get on with it,”

Yanhattan .5,

"Ttree classes ‘six sessions’, 0ld, dreary school building but
H{end Start classes are quite nice. The only scheol T visited
wrere not eroush equipment was provided. School unused except
"sr llead Otart prorram. Response to ‘arent program fair."

General

oo

rr 211 the cchools there was not a class that exceeded 13 ch ldren.
“xcept for lManhattan P,3., I, the material was plentiful and excellent
and the teacltiers were exceptionally good. In the Parent proyram, the
trips were better attended than conferences and community projects.
laniua.e classes were generally quite well attended.”

. feel +rat there were too many adultc in the classroom and around
‘he c¢iildren generally. T roticed it in the very first classroom
that I visited and every single teacher T talked with complained
ot tre very same thirng, Tn one instance, a group of 21 children
trree mornin~ classes’ was taken to the Public Library; 11 adults,
rot includi:. myself, accompanied them. They were the 3 class
teacihers, teacher's aides, educational assistants, tamily workers,
1:.d the social worker and baby-sitters who i:ad nothing else to do
wt that time., In a classroom of 15 children, there should be no
more thian one teacher, one educational assistant, and occasionally,
for certain activities or special projects, one teacher aide, ard
cre ctudent teacher. ‘Jsing untrained people, family workers, or
vsouth community workers in the classrooms has created friction.
Ttis friction nhas been more or less severe depending on personalities
nd the abilit, of persons in charge to deal with crises. It seems
re there chould be a great deal more care spent in choosing the
le who are to work in the classroom. 1 have seen some (but
s, unfortunately, a very small minority) who are excellent;
trese, witl a proper orientation course, would be even better."
# "I would like %o end by saying that I hope the preschool child de-
velopment prodram will extend not only through the winter and the
school year where it already "as been started, but that it will
become part of the regular program of every public school. I
sope tiat the team cpirit will srow and be complemented by a better
team orientation,”



The T2 T e e Y re ) e obrerver W) wns a Head
Ttart divest oy ciolted s pelonls:

"Trere esiciei 1 wtmosphere of cheertulness and good will
ar tencners, childrer and parents moved through the hall-
weso, Tt e s relantion seemed to permeate tle Head

5

Tte tewl teacher was a quiet, self-assured, and warm

wdal*. e impresced me as being well organized, f{lexible,
r.d 11y regpected by her staff, She seemed to have

a .cod Pack.sround and 2 knowledge of wha:t experiences

are recersayy and apprepriate for the ciildren in the

dend Ttart proycram. Tils impression wac borne out as

we noved throrch tie classes. The staft appeared re-

laved and productive,

The 2lacoroors were cpacious, sunny, and cheerful, Areag
o activity were clear”y delineated. Tre display on the
pulleti: Louwrds . uve eviderce of tre kinis of experiences
“te ofid a7, Tnoeact rom children's work decorated

every poiaail 1e ~rd available rpnace, The rooms were well
eqipped. Tis iusiluded larce basic items such as house-
reepin:- ejiiprent, toilet :ncilities, storage space, etc.
There gseemed o pave beer an abundance of equipment and
waterialc., Ore o the egulpnent rerlected .ome of the

-lutest ool oo erpencive edacatioral items developed

toroearlt oildiood lewrnins  e,g., climbing, balsncing,
ard b1 Te e Oorent tiat carn be used in the clacs-

N [ag

r 2oTat o drors ., The tacle equipment was part of

tre re.-:lupr preri:dersnrien program, loined to Head Start

for tie mozner,  Dt-er items vwere o wht specifically for

the rorrer proocmm b thed Boarl of ducation,  Fvery

cluarcros. i ewrpiones and record players for listening
CiAE e, e unuid and erpected painting, oad working,

s i, e e e, ond manipidative toys were attractively

Aicplosed, o ond o it o, and plentiful.,

Dt teqriers prooec o room ceened to have a o good kriowledge
ofenrly 2 ilinnod educatior., There wnas evildence in every
roor, tice o ellhrt wan beinis wade to bring meaningful ex-
perierce- 1.+ the lives of the children throush a variety
of nedin,

Ttowan oo spision trat there was too much emphasis on moving
“re o iliree e roap, and not enough individual or small

rop ot e ol oreco rition, tZcept Tor two instances,
the alulis i fre clacoroom cupervised rather than inter-

acted or. n omall sroup ‘2-3, or individuald level. The ex-

ceptivy were witi 1 “outh-In-Action Worker (age 1L and
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a ,roup teacier, The Y.I.A. worker became deeply involved with
severial vounrsters in his group outdoors, and again in the house-
keeping area. He talked, listened, and responded to the children.
T'ey vere keerly aware of his complete involvement with them, and
114 not ~buse it by overwhelming him with fighting, screaming, or
pushinpg, They were able to wait for his attention because they
krew he would give it to each and every one.

“logt of the teachers were actcepting and warm but not particularly
irnovative or creative in their styles.

The role of the educational assistant seemed like an expensive and
rcnessen*tial position., There was no indication that the 2-3 years
of’ collese educatinn that the educational assistant had, made him
a tetter teacher aide than the teacher aide from the cammunity
Y.1.%, a worker with less background. In every instance where

the educational acssistant was observed, he or she reemed to be

the most 'mcomfortable and wninvolved member of the teaching

team. Their rel- ionship with the children seemed forced and
superficial. ‘erbal communication between child and the educa-
tioral assistant wAas limited to doing things to or for the child.

Tre social worker in V.5, A apain reflected the genuine concern
and irvolvement of tle lend Ctart staff, Home visits were con-
sidered an important aspect of ti.e rocial worker's role. Getting
to know |land understand the childre: and their tfamilies was a
conscieftious endeavor,

Tie pagent proc-ram waz an intecsral part of the program in this
sctiool. Ti.e room wan ttractive ard, like the children's class-
rooms, indicated that parents had been welcomed and involved in
the program. The few parents present spoke excitedly about the
surmer and the sewin,. classes, beauty classes, trips, etc., they
had enjoyed. Parents expressed the need to continue the Parent
~dvisory Roard after the summer program. Since regular school
parent groups are more concerned with the upper elementary levels,
the parents of kinderyarten and prekindergarten children often
feel ne;lected and need the Parent Advisory Board to negotiate
{>r better education in the early school years.

The primary criticism by the nead teacher at P.S. A was the lack
of coordination with other community agencies., Competition for
children often affected the attendance. An educational facility
for children too o0ld tor Head Start and too young for day camp
should be given serious consideration. The follow-through on

Yead 5tart children is important.”



Gooer b e e e er Uriernily i ceemed unxious to 1mpress the

. © o wr U i procram was made, the ead teacher carried

sl et enplaining evers acet of the program in
e 1o e tend teacner seemed to have the educational

“or 1 c2od early childhood proyram., However, ore
wfer avproact was Jjomireering and controlling.The
Lot cloen vl paper evidences ot exciting events and ex-
ool e et parer taowl ohildrern "ad oiared (e.g.trips, foodarama
Cew ol Twv rioe recipes, etce); nowever, most of these events
veereel s tve teen planrned and implemented trrom the administrative
w.tocen et s Tevel, ow el acetunl parent participation at the
ple Staoe exicted 1s quectiornintle,  Tarent attendance at all
Coree cecooes 0 Tave been ohod,

- . f -~

ro T e e e, T were ot very well equipped nor did they
e le o @elle e o e it ion i oorderliness oo important for

A

et Ceomacie edparler ce oo very excitings, yowy man,
20 0 s T o e s 0t i whie other adults to use
. Tl e perticipatcs encerly in singing and marching
LT e cve T ivoed 0 el v ond tiie roor, but there
ST R Cuerar oM coll-expreassion, 'Everyone
: o v e seered 4o be the established
Tt Tt T a ¢ Ty ¥ . ildren were raving a
I ’ s Do o oand plenty of adults
were syl de, oo e i ldre e et o opert Ttted 10 leave their
) 14 e awre ctad o move in large

s
™~
~
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\
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I3

1 ool T Tiver st codrin - aryperience Y osether was
R oot s Yl th i activite g i other adults observed.

NS i sapected ¢ L »telly by ar one child took his
' ’ o ctieriosy ol oozl b Tecrediess 5.0 Ry this late date

: Lo Lo 1 reens Toat oot least ore: other adalt should have Tteen
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There were many instances of overlooking crucial moments of learning
in the children's play.

A

A number of non-English-spesking children were present, but there was
only one Spanich-speaking family worker in the program. The social
worker served more as a consultan. to the family worker, staff, and
to the teachers.”

The comments and criticisms of the two observers are revealing
and candid. The eight centers visited obviously varied in quality,
in community atmosphere, in staff ability, in the child population
served, etc, Tt must also be borne in mind that the observers made
only one.trip to a given center; the specific day on which the;
arrived {although in all cases it was some time after half the program
had elapsed’ could offer only a restricted picture of what might have
been occrrring during the seven-week session. As trained observers they
were able to make some assumptions about the program, snd could make
some allowance tor stressful conditions affecting classroom atmosphere.
Despite t..e indicated iimitations cf the records cited, they do

communicate a gqualitative tor2 which the statistical record can never

capture,
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CThapter III

CONCLUSIONS AND RECOMMEINDATIONS

A, Adminictration and Communication

The Zarly Childhcod Division of the Board »f Education was well
oryranized  within its framework with clear lines of communication and
2 ,720d esprit among itop level staff., Within the mainstream of ?heh'
errorts and whére control c¢f personnel was under their direction, they
structured the program wi'h efficiency and with enough flexibility to
aceommodate procedures to theet changing reéuirements.

Factors which might have improved the program included more space,
addﬁti,nal supportive personnel,and the provision of some discretionary
funis tor meetin.; unanticipated needs or supplying extra enriclment

materials,

B, Staffing

Tre procram selected the most highly qualified applicants who
adapte] their skil¥ to the teaching of disadvantaged kindergarten
and prekindersarten children. However, the limitations of a summer
pro:ram precluded the possibility of intensive preservice *raining
5i" teachers to wmeet the speciai needs of these young preschool pupils.
In ~rier tc insure the availability of such specially trained teachers,

we woaldl recmmen: Liowt appropriate teacher training be incorporated as
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part o 2 year round project under the Early Childhood Division. This
program should alsc include the orientation and training of parapro-
fessional personnel as classroom assistants., .Thus, intensive training

a5 well as successtul year-round experience with young preschool children
would become a prerequiéite for application to the summer Headstart ﬁro-

pral,

C. “juipmeni and Space

In -eneral, there was a lack of adequate space for outdoor play for
these children. The equipment provided for play activities seemed adequate
for trne larcer propertion of the children. However, it was inadequate for
+..» 1) per ~ent who were rated as extremely immature and the 4 per cent who
sh:owed poor <ross motor coordination, The.program should be provided with

etuipment £o stimulate gross motor behavior; facilities which are mobile,

poriavleyulti-purpose,and adaptable for both indcor and cutdoor play.

D. rrocram

The majority or teachers and paraprofessional teacher aides felt the
procram was satisfactory for 85 per cent of the participating children.
The parents who returned the quesjionnaire seemed to concur in this estimate

af the program. They were evidently more concerned with other facets of

the anti poverty program such as housing,

w

Y. Darent Involvement

In view ot the relatively short duration of the summer program, parent
pirticipati-r was oood., It was felt by the staff that evidence of in-
creased recp-nsiveness among children whose parents did participate, was a

factor worth considering in seeking more parent involvement in future programs.
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FooAncillary roorar

1. Social, poyoi-locicnl and psychiatric services

Supervisora i toachers reported interdisciplinary conflict as =z

.

major source o0 UrTiowdtyv,  In the short smﬁner ﬁrogram there appears ,
to Be insurvi~ifent tire tor meaningtul interchange and coordinated tollow

“through between elinical personnel and teachers. Here again, the need
fsr‘preservice orientation is clearly ‘indicated, possibly with a team
_appr-ach in which sharinge i traininy sessions would insure hetter mutual
understandir. )

Social, psycholog®cal, and psychiatric services should be available
on tw> levels: 1} >n a more intensive basis for the 16 per cent of the
children who evidence the greatest immaturity and possible adjustment
poblems and 2} on a consultative and supportive basis for the teachers
in meeting their resular, day to day,classroom problems.

Since, according to the teachers' estimates, 16 per cent of the
children are ratel =5 below average in readiness for kindergarten
activities, some proportioral division of psychologists' time should be

1
arranged, 5o that these children are given adequate attention. The
evaluators Teel that it is equally important to gather more information
oﬁ the non-problem children in the disadvantaged preschool'group. It is
urgen€ tec diseover their strengthc and the supportive help which can be
provided to thes: children in the Head Start program to insure a greater

depree or carryover of Jains as they go on into their regular school pro-

frram,
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TABLE La

EXPLANATION OF CHARTS: LINES OF COMMUNICATION,
VERTICAL AND HORIZONTALs

The lines of communication for Preschool Child Development
Personnel stress the team approach. The primary concern is how
to best serve the child, his family and the community.

l. The Head Teacher serves as the administrative leader of the
Preschool Child Development Center for all purposes.

2. Head Teachers are directly responaible for program implemen=
tation to the Cluster Supervisor.

3. Teachers are responsible for the Head Teacher and Cluster
Supervisor.

4. Educational Assistants are responsible to the Teacher and the
ilead Teacher.

5. Volunteers are responsible to the Teacher, Head Teacher and
the Office of School Volunteers.

6., Teacher Aides are responsiole to the Teacher and Head Teacher.

7. Family Assistants are responsible to the llead Teacher and re-
late to the teacher. For Social Services, Family Assistants
relate to the Social Worker and for Parent Programs to the
Parent Program Assistant.

8. Family Workers and responsible to tae Family Acsistants, to the
Head Teacher and relate to the Teacnerj; Social Services to the
Social Workerp Parent Programs to tne Parent Program Assistant.

9. Parent Program Aides are responsible to the Supervisor of
Parent Programs.

10. Social Work Aides are responsible to tne Social Worker,

1l. Social Workers are responsible to the Assistant Coordinator
of Social Work.

12. Psycihologists are responsible to thc Assistant Coordinator
Psycnological Sservices.

13. Psychiatric Services as arrangec Dy tae Bureau of Child
Guldance and tae Coordinator,

14. Cluster Supervisors are responsible to the Coordinator and
work coopgraEIver with Supervisors of Social Workers,
Psychologists and Parent Programs.

* This description and the three preceding charts, for which this is the

explanation, are exact replicas of materials dis.ributed to all Head
Start Centers.
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TABLE 4b

ABSTRACT OF APPLICATION FOR TEACHER FORM

DO NOT APPLY UNLFESS YOU ARE PREPARED TO WORK FROM JULY 7th TO
25th, 1967 AND PARTICIPATE IN A 40 HOUR PRESERVICE AND INSERVICE

TRAINING PROGRAM TO BE HELD DURING JUNE (AFTER SCHOOL) AND ON JULY 6th
FOR WHICH THERE WILL BE NO PAYMENT.

Salary: $47.30 per day

Hours: Classes wi'll be in session from 8:40 A.M, - 3:00 P.M,
Teachers will report 8:30 A.M., and will be required to
attend a minimum of one hourly conference per week after
schoo!l hours in addition to the preservice training program.

Teachers will be selected in accordance with the following priority

groups:

Priority # (1) Teachers who served full time in both the summer 1965

Head Start and the surmer 1966 Preschool Child Develop-
ment Program sponsored by the Board of Education.

Priority # (2) Earty Childhood Reqular License

Priority # (3) Early Childhood Substitute License serving now on an

annua! basis.

Priority # (4) Common Branches Regular License experienced in Early

Childhood grades.

ABSTRACT FOR REQUIREMENTS FOR HEAD TEACHER

Note:

There will be a |imited number of positions for Head Teachers.
The werking hours will be from 8:30 - 3:30 P.M. daily in addi-
tion to the hourly staff conference held each week after school.
Salary $51.60 per day.

The Head Teacher shouid have a rich background in early child-
hood education as well as some administrative experience. The
Head Teacher should be a person sensitive to the needs of child-
ren, parents, non-professional as well as professionals. The
posltion may require additicnal time after school or evenings,
in order to develop the program effectively. Part of the pre-
service training may be held in May.
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TABLE 4c

JOB DrOCRIPTICN - RDUCATIONAL ASSISTANT

TITLE:

SALARY:

QUALIFICATIONS:

DUTIES:

Educationail Assistant

$50 per week ($2.50 an hour) 20 hours per week
(4 hours a day)

Completion o1 two full academic years of college
work and continuing attendance at a col lege or
university. The Educational Assistant must be a
United States citizen.

To aid the classroom t viher oy workin; with small
groups or individual ch.l.ren v some activity (blocks,
paints, toys), SO THE TFaACHEK CAN WORK WiITH A LARGE
GROUP. To work with lar « arocps f children so time
is available for the ¢! .r>om tea-her 1o work with
small| groups or indivicu;! ildran. T~ participate
in daily and long-ranqe . ing witt colleagues. To
contribute tc enr’ichm~ tivit' o3 b ytilizing her
special talents an. . ~ ar:, .inging, music),
To guide children ir a-° e t. «nd ~lay har-
moniously with otner ¢ » v, To alert

the teacher to the srcc’ 1l needs ~f individual child=-
ren as requested. ‘o 3 =t o' agus in developing

and implementing rou. in.- a1 .. -, s.ch as the stor-
ing of play materials. .reparatio. of paints,
class bulletin booid , -1 :anina up of work areas.

To assist the teacher and.other colleagues in promot-
ing a safe environment - .r - 'ay and work activities

at all times and tc an <cin e p ~..i_le hazardous
conditions and/or a-tiy ties (broken yglass, pointed
objects, aimless runni: - . 1ssist the teacher by:
(a) reading to a child ~r .. qrour of children (b)
listening to a child ¢ 3 group of «nildren (¢} talk-

ing to a child or a group of chitdren (d) assisting
with audlo-visual aids. "~ accompany individual
children or groups to th«~ icilet. To develop in
children an awareness c¢i ;.cd health practices, such
as washing hands beforc eating and after tolleting.
To assume responsihility for routincs and supervision



TITLE:

SALARY:

QUALIF ICATIONS:

DUTIES:

A7

TABLE Ld

JOB DESCRIPTION - TEACHER AIDE

Teacher Aide

$70.00 per week ($1.75 an hour)
40 hours per week (8 hours a day)

Low-income residents of the neighborhood as defined
by poverty criteria of the referral agency with
experience or interest In working with children;
understanding of goals of program; abitity to relate
to children and teachers. The Teacher Aide must be
a United States citizen.

Under the direction of the pre-kindergarten teacher
assisting with setting out supplies and materials as
needed; helping children with their clothing; pre-
paring the room for activities; assisting with lunch
and snacks; helping with clean-up routines; perform—
ing escort services; helping with outdoor play; ac-
companying the children on trips. Reading or telling
a story; assisting with audio-visual equipment; talk-
ing and listening to a child; caring tor siblings
while parents are meeting with professional or non-
professional worker. (Eg. teacher workshop with
parents); mounting pictures and assisting with bui-
letin boards; assisting chfidren with wash-up and
toileting routines; collecting and distributing
notes; notlices, consent slips; using bilingual skills
with child and/or parent, using speclal talents and
soliities. (Eg. musical instruments, sewing).
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SALARY:

QUALIFICATIONS:

DUTIES:
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TABLE Le

JOB DESCRIPTICN - FAMILY WORKER

Fami ly Worker

$70.00 per weak ($1.75 an hour)
40 hours per weex (8 hours a day)

Low-income non-professionals from the neighborhood
as defined by poverty criteria of the agencies, with
know ledge of the neighborhood; interest in children
and their families; capacity to relate to children,
parents and professional personnel. The Family
Worker must be a United States citizen.

At the request of the prekindergarten teacher, the
Fami ly Worker will offer the following services:
Providing escort service for children to and from
school when indicated; assisting with trips; assist-~
ing with prekindergarten lunch program and clean-up
routines; accompanying parents and children in visit-
ing private and public agencies when necessary;
meeting with parents in the school and encourcging
parents to participate in the school life such as
parent associations and meeting with teachers. Visit-
ing homes to meet parents; identifying special needs
and problems for referral to social worker; confer=-
ring with social worker regarding referrals for
parents; assisting with regictration of prekinder-
garten children; assisting with recruiting children
for program by going into community; checking on
absentees by visiting homes; assisting teacher in the
room in case of absence of teacher aide; getting
parents to come for childs medical examination at
school by going to home tu get parent |f necessary;
keeping log of activities for principal and social
worker.
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TABLE 4F

JOB DESCRIPTION - PARENT PROGRAM ASSISTANTS

TITLE: Parent Program Assistants

SALARY : $140 a week for 40 hours

QUALIFICATIONS: (Open to eligible maie and female applicants)
One full semester (five months) or two summers of
service as a Family Assistant.

DUTIES: The Parent Program Assistant should be an indi-
vidual who has demonstrated evidence of an understand-
ing and appreciation of the philosophy of the Preschool
Chiid Development Program, with its educational and
social goals.

The Parent Program Assistant should have the
ability to relate to the Teacher, the Social Worker,
the Psychologist and other members of the professional
and non-professional staff. He should work in co-
operation with them in a team approach.

He shoutd be committed to the involvement of
parents and the community, encouraging them to
develop programs for parents, family activities, and
special interests.

The Parent Program Assistants snouid serve as
liaison with the social services and other center
staff to insure quality parent and community involve-
ment, example: Utilizing the special skills of each
center's clinical, health and wel fare specialists.

He should have a knowledge of the needs of the
schocl population, the parents, community, and com-
mmunity resources. He should assist the Family
Assistant and Family Worker in organizing Communi ty

~ Advisory Councils. He should involve the leaders in
the community to actively participate in the Policy
Advisory Councils. ,

He should assist Family Assistants in ascertain-
ing activities for which *they may assume responsibility
and leadership.

To acquaint the Family Assistant with the availi-
able community and agency specialists In such areas
as health, welfare, housing and consumer education.
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SALARY:

QUALIFICATIONS:

DUTIES;
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TABLE 4g

JOB DESCRIPTION - FAMILY ASSISTANT

Family Assistant

$100 per week

40 hours per week (including evening and/or weekend
service)

Experience and interest in working with families in
order to tackle serious environment and personal
protlems. Neighborhood persons with experience in
working in the community, such as a leader in Jocal,
civil block association or P.T.A. The Family
Assistant must be a United States citizen.

To work with families to tackle special problems or
emergency needs in housing, income, health, education
of their children, under the supervision of the Head
Teacher and in consultation with the Social Work Aide,
Social Worker, Psychologist, or Early Childhood
Supervisor. Home visits for example, may reveal that
a family is living in overcrowded dilapidated housing,
has inadequate furnishings, or that a parent is unable
to cope with the management of the family. The Family
Assistant will contact the appropriate public agencies
in order to get better maintenance as well as a l|arger
apartment or to assist with a family problem, It Is
estimated that almost one fourth to one third of the
families in each center will need some kind of
intensive assistance. The Family Assistant will help
to facilitate services of local health and wel fare
agencies for parents and children. The Family
Assistant will consult with the Social Work Aide,
Social Worker, or Psychologist on family or individual
problems indicating the need for professional skills
or specialized services. The Family Assistant will
familiarize himself with the appropriate use of health
and welfare agencies and with assistance from the
Social Worker and Social Work Aide or Psychelogist,
will compile a list of local and other appropriate
agencies available to parents and the school.
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TABLE 4h

SUGGESTIONS RELATING TO THE ROLE OF THE SOCIAL WORKER
IN THE PRESCHOCL CHILD DEVELOPMENT PROGRAM

Prepared by
Ruth M. Jackson

l. Helping to screen families for eligibility for Head Start
2. Helping in recruitment of children

3. Serving in purely casework role to families who need such
gervice with parent-child relationships, child-rearing,
welfare assistance, medical and mental hg}lth problems.

4. Giving support and counseling to the Head Teacher, where
requested, with staff interrelationships, parent-teacher
conflict, handling of children,

5. Serving as resource person to the teachers on child Jde-
velopment, maturational expectations, causal behavior, rel-
evant socio~economic factors as they apply to individual
situations.

6. Supervising Family Assistadts in the social service aspects
of their job (interviewing, record keeping, confxdentxnlxty
of information received, use of social agencies, how and when
to make referrals to them, etc.).

7. Participating in parent programs as co-planners with Family
Assistants, and as speakexs if invited,

8. Observing in the classroom to evaluate the socialization
progress of the children, and to note any undue hyperactivity,
apathy, or other behavior which might indicate the child is
in trouble, now, or might be later. This should be discussed
with the Head Teacher and parents with recommendations for
remedial help.

.:fj/9. Providing individual or family counseling when indicated.

" 10, Referring to community orx specialized (medical or psychiatric)
agencies when indicated.

li. Assisting family component to develop a resource file of
community agencies and services.

&~
It is recognized that each Center has individual needs which
can be discussed and worked out between Social Work Supervisor,
Social Worker and Cluster Supervisor, Head Teacher, and
Psychologist,

1
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TABLE 4i

FUNCTIONS OF THE PSYCHOLOGIST

. Donald Granik,
Assistant Coordinator

Each Preschool Child Development Center has as a member of
its team a psychologist, a social worker, or a school work aida.
Thaese workers provide social work, c¢linical and consultation
services to the centers. They also serve in a supportiva
role to the teacher in her work with children and their families.
Although their functions are both separate and distinct, there
are broad areas of everlapping and many services offered are
similar. There is an interdisciplinary approach to the program
so that the psychologist, social worker, or social work aide may
call upon each other for assistance. The guidelines which
follow provide samples of the respective activities of the
psychologist and social worker in the Preschool Child Develop-
ment Program, .

Each psychologist will utilize himself ag his skills and the
needs of the program develop., Thie peychologist is professionally
responsible for budgeting his time and establishing priority of
services in determining needs of the center. This list is not
meant to be ccasidered exclusive, nor is it incumbent upon each
psychologist to undertake each and every item. The program is
based on many factors, including the request and needs of the
center and the experience and skills of the psychologists.

The psychologist is a child development and mental health
participant in the Pregehool Child Dévelopment Center and he has
& horizontal relationship to all the personnel in the center.

«

le Activities with Children.

a. Observation of behavioral interaction in classroom
with a view toward helping teachers, educational
assistants, and teacher aides, work with children.

b. 1Individual psychological assessment, through inter-
view, observation, examination of records and if
necessary, selective use of psychological tests.

cs Individual contact with'child to facilitate adap-
tation and personal growth.

d. Referral to outside agency for additional sérvices.
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TASLE 41 (cont'd)
. . -
e, Participation in group or individual actzvxtxol with
children, .
For example, in the classroom when the "teacher and
psychologist become aware of the resistance of a
child in regard to a particular,activity, the
psychelogist and teacher discusé possible alternative
approaches. The psychologist, who is already a
familiar figure to the children, may.demonstrate ~
by working with the chxldren along lines Of cne of
the suggestions., .
f. Help child express himself in educationql setting,
II, Activities with Parents,
a. Addressing parent groups.
4 b. Individual counseling with parents.
¢, Conduct parent workshops.
d. Resource person for community services.
T e, Faoxlxtate communication betweer. parents and center,
R - - l/
I1I. Actxvxtxea with Center Perscnnel
as Consultatzon for center assigned, and other mental
- health facilities and/or personnel as need arise.
/ b. Share psychological information-with teachers and
community staff, (Family Assistant, Family Worker).
Ce WOrkshops #ith staff.. ?
v IV. Work wath other mental- health peraonnel, socxal workers
A and psychiatrists, There will be occasions when con-

sultation with or supplementatxon of services from &
psychiatrist or gocial worker in a neighboring aslignm.nt
will be xndxcated.

A .

V. other Actxvxtxes

~ . ’ . -
’ a. on pe:scp with other outsido community mental
) al .and ed czoncl £acxliti¢l.

4 -
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TARLE 4i (cont'd)

b, Participation in approved special projects, é.g.,
relevant research.

Ce. Participation in staff education and development.
VI. Supervision for Psychologiats.

Each psychologist is responsible professionally to a
supervisor of psychologists and time:records are main-
tained at the center and are certified by the head
teacher.

Supervision for psychologists is seen essentially as a
teacher function, and is carried on largely in small

group meetings. The grour meetings facilitate exchange
of information and stimulate creativity and innovation.

The supervisor of psychologists provides individual
consultation to psychologists, where indicated, and may
act in conjunction with other supervisors and consultants
in the program, in working rhough problems which are

not settled at the local level.
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TABIE 5

SUPERVISCRS' CONFERENCE AGENDA®
July 20, 1967 .

MORNING SLSSION

1.

2.

3.
4.

5.

Welcome

Announcements

Register and Attendance

Policy Advisory Structure

Report and Time Table

Parent Programs

Personnel

Hiring Procedures

Decreases and Increases

Explanation of Forms

Teacher Evaluation

Luncnes

Supplies

Suggestions of the Role
and Involvement of
the Psychologist

Suggestions of the Role
and Involvement of
the Social Worker

AFTERNOON SESSION

7.

9.

10.

11.

Orientation of Educa~
tional Assistants
and Social Work Aides

Services of the Museum

of the Clty of Ne¥o
Center for Urban Education
Curriculum Development

Report on Workshop for
New Supervisors

Payroll
Bus Reports

Parent Activity Fund

Alice R, Harwood

Rufus Shorter

Joshua C. Thomas
Sara Landis

Donald Granick

Rkuth Jackson

>

Alice R, Harwood

George Weinberg
Dr. A.A. Chaplan
Ruth M, Baylor

Edward Boyle

Harold Glasser

NOTES s

# Material in this table is an exact replica of Board of Education
material distributed during the Summer Head Start program.



A%

TABLE 6

MINUTES OF SUPERVISORS'! CONFERENCE ¢
July 20, 1967
Hall of Board of Education
Morning Session®

Alice R. Harwood

welcome
Announcenents _
l. Register 22,000 - Attendance 19,000
2. Center for Urban Ewucation
2.1 Purpose of C.U.E.
2.2 Requect to attend and take minutes of mweting

2.3 Consensus: Decision to be made after hearing

3. Shall secretaries take msponsxbilxty of lunch payroll
and keep lunci records.,

Consensus: This is the responsibility of the Lunchroom
Supervisor

4. Mr. Dennis Young, New York State, checks on ethnic
distribution of personnel by cbservation only with
no record to be xept,

S. Mrs., Perry Haber, Health Services, sends a request
thnat implementation of the Health Program be the
center responsibiljty.

Discuss re Health Services:

5.1 Takes four weeks to get Medicaid card.

*This description is an exact replica of actual Minutes of the
July 20, 1967 meeting,




6.

7.
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TABLE 6 (Cont'd)

5.2 Sugyest tnat aArva Supervisors* ask Mrs. liaber who
will pay tie fece whei parents have no card.

bedication of Community Vest Pocket Park July 21,
1967 at 12:30 at second Avenue and 29th Street.
Children and/or parcnts and family assistant from
P.S.lSiM, P.Se 19}1' 140M and 116M will attend.

Parcnts rather than children are invited to visit
the Muscum of the City of New York. Phone for
appointnent: le.4-1072 - Mrs. Conger, Director of
Education, Museum of the City of New York.

Bap- smal certificate, if there is no birth certi-
ficate, is sufficient for registration as verifica-
tion of birth date.

Rufus Snhorter: Policy Advisory Structure

1.

2,

3.

4.

Report of meceting in Mrs. Gist's district in Queens.
Cluster Supervisor checks existence of committee,
Roster of committee should be posted.

Dates, times and place of weekly meetxng to be posted.
Help in planning agenda.

Aims of Parent Group Committees

3.1 Vehicle by which parent:. work against despair.

3.2 Become involved meaningfully in center program.
How to accomplish these aims.

4.1 Make and rece.ve suggestions from Head Teacher.

4,2 Become faumiliar with aims of Head Start,

4.3 Serve as training ground for skills of leading
and following, socialization,

4.4 Will articulate with P.A.

Programs Report requested by OEO,

5.1 Elections on center level.

5.2 Next step is the intermediate committee.

5.3 City-wide meeting.

* Area Supervisors = Cluster Supervisors
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6. Shirley Gerin, Parent Group Consultant working with
Districts 13 and 17, Brooklyn, may be called upon for
assistance.

Discussion:

Artificial barrier is set up between Head
Teacher and Parent Group.

Suggestion:
Head Te&cher may be invited by the parents.

Sally Landis

l. Personnel
1.1 Eleven classes deled as of July 19, 1967

1.2 Two class schools have not been affected by
these deletions.

1.3 UFT rules require priority removal of teachers
with least service record or new to school.

1.4 UFT rules that no teacher may be hired as
secretary.

1.5 Use forms provided for transfer of non-
professionals.

1.6 Hire Substitutes only from list,
1.7 Classes will be increased, week of July 24, 1967.
2. Supplies

2.1 Keep class kit of decreased classes intact
until arrangements are completed for its transfer.

2.2 Raffia in kit, not ordered, but gratis.

2.3 Re complaints: woodwérk and books investigated
and found not justified.

2.4 Delivery schedule: Manhattan this week.

2.5 Cumulat’ se cards, pai?tn are back-ordered.
3
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3. Lunch
3.1 Phone orders weekly
3.2 Lunchroom personnel orders own lunches,
does not take from lunches ordered by Head
Teacher,

Alice Harwood

1, Individual Rating Reports

l.,)  ..st priority given to personnel with 2
terms of sumnerxr Head Start.

l.2 lilead Teachez, Teacher, Secretaries rated.

le3 August 20, 1967 collect the report from Head
Teacher.

1.4 Psychologists, Social Vlorkers, Parent Program
consultants should also have a personnel
evaluation report.

Jerry Olshaker: Nonprofessional Personnel

l. Hiring procedures of non-professional personnel.
l.1 Introduction of Mr. Olshaker's staff.,
l.2 875-7874, 875-7845 Phone for inforation.

1.3 Transfer of non-professionals must be cleared
with Mrx, Olshaker.

l.4 No substitutes on a day to day basis, only if
absence is to be a week Or more.

1.5 Community Action Agency is first souxce of
workezs, reassignusnt must be through them.

1.6 Seniority to determine last to be transferred.

1.7 1f unsatisfactory worker, notify Mr. Olshaker
in writing,

Alice R, Harwood

l. Give to Mr. Granick and Mrs. Jackson requests for
psychologists and social workers,

2. Request list of schools with vacancies t:o- Mx.
Granic. and Mrs, Jackson.
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Joshua C. Thomas: Parent Program

l, Parent Program works closely with Mr. Shorter
and Parent Committees.

2. Role of Parent Program Consultant
2.1 Resource person to F.A.
2.2 Observe if parents are making own decisions,
2,3 Assist F.A. in formulating program; e.g.,
posters, Medicare forms, attend evening

community meetings.

2.4 Get community donations, not money, to fur-
ther program.

2.5 ABC classes for Welfare parents each morning
may be reached at that time.

2.6 List will be distributed of speakers for
programs,

3. Importance of baby-sitting room.
4. Parents are to use funds as they wish,
Discussion: Annette Goldman, Cluster Supervisor.

4.1 Ways of introducing spirit, and zest in the
parent programe.

4.1.1 District and borough events.
4.1.2 More articulation with Parent Advisory Board.

Alice R. liarwood

New routines re publicity. Calls; Annette Goldman -DI.2-5327
Elizabeth Cagan ~ 345-8595

Harold Glasser: P.A. Fund. (Congult Notes)

Donald Granick: Psychologists' Role

le Child Growth; Accomplished by supportive role
classroom observation. (Dr. Lauexr, Chief Psychologist
in BOC.G.) . °
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2., Example story of a child.
3. How can Cluster Supervisor support psychologist?
- 4. How function as a team?

5. Ask Mrs. Jackson and Mr. Granick for workshops
on role of psychologists and social workers.

George Weinberg: C.U.E.

l. Independent research is main goal.
2. Evaluation is periphersal.
3. Evaluation's competence passed by State-

4. What researcher will dos Administer questionnaires,
interviewvs,

650 copi«s - sent to Bureaus of Education. Effort
to probe to improve the Education of the
disadvantaged.

Question: On what basis is sampling taken (random).

Dr. Chaplan, Director of Team of Behavioral Sciences
Corporation.

Evaluation built into study. Recommend: Come out
of study for next term.
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GENDA AND MINUTES oF CLUSTER SUPERVISOR MEETING#*

Leonard Harvey, Cluster Supervisor

Agenda and Minutes Meceting, Heads of Schools, July 21,

1967

I. Enclosures:

A. Pleasc check folders I have prepared for you fors
l. Paper-clipped to the inside of your folder a check
for your sciool for the Special Parents Activities
Fund.
a.) Please sign receipt provided.

2. (2) copies of Parent Involvement Program-Summer,l1967

a.) Copy for llead lcacher and copy for Family Asst.
(See "Communication® - Item II) |

3. (2) copies of Guidelines for the Use of Special Parent
Activity Funds. (See ltem VI)

a.)Copy for licad Teacher and copy for Family Asst.

4. Individual Rating Report Formst
i a.) Teachers
b.) Secretaries
c.) Social Worker or Psychologist
l. Due no later than Aug. 20th.

5. (6) dopies of Authorization for Use of School Building
a.) Due in quadrupiliicate.
b.) 2 copies for you to duplicate should you need
this form for more than once.

6. (2) brochures on Family Planning
a.) Reminders ques or programs on Planned
Parenthood are to come from your parent group.

II. Communicationt

In order for our total | rogram to work most effectively,
all lines of communication must be kept open at all times.
The roles of the Family Assistants and Family Workers are
becoming of increasing importance.

*This description is an exact replica of Agenda and Minutes.

ERIC - | \

Aruitoxt provided by Eic:
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Psychologically, this is an excellent time for you to

meet tnis arm of the staff. You have for distribution to

them moneys for their program and enclosures re: their
programs.

This is the time for real adult behavior with regard

to any difficulties that may have arisen and a good time
to "clear the air".

I1II1. Registers and Attendance:

A. Please,at this time, be actual. If yci1 have children

"registered” who have never shown upp if your workers

have visited and ascertained that they won't show up,

drop them from your registers. Registration means that
they havc reported to your centecr. SIlow-up of absentees
continues.

"~

IV, Health

A.

Be

The Dental Health Program and Medicaid must go on now or
there will be no Fall follow-up. Please check on the needs
of your children. 1f parents have not filed for Medicaid,
please offer every assistance with your Family Worker and
Social Worker or Social Work Aide. .

Get all medical &ppointments in writing.

V. Policy Advisory Structures

A.
B.

C.

D.

E.

F.

Check on completion of Parent Group Committee.
Roster of Committee to he posted in several prominent
areas in your center.
Post, too, list of dates, times, ana places of tbﬂit
mecetings.
Does the group need help in planning agenda, carrying
on a meeting, etc.? fontact me. I shall contact Mr.
Rufus Shorter.
‘The purpose is to work against feelings of frustratiom,
apathy, etc. through real involvement.
-="Two Way Street®” - for giving and receiving suggestions.
-=~This serves as 4« training ground for 1eadOtlEIp and
followership.
-~There will be a cluster meeting, and, before thc end
of the program, a city-wide meeting.
Watch for pressures from community agencies to get on the
parent committee (if they do not have children in our center.)

Vi. Parent Programs

A.

The Parent Program Assistant is a resource for your



viI.

-

VII1I.

IX.

X

X.

ERIC

Aruitoxt provided by Eic:
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Family Assistant.

B, Make sure that the parents are allowed to make decisions
about their activities. An advantage has been gained
this year in this area. There are fewer restrictions
upon what they choose to plan for themselves.

C. Soliciting -This is not frowned upon. They may solicit
material and commodities they can use for their programs.
Under no circumstances are they to solicit moneys.

Personnel
A. A number of classes in a number of schools have been
dropped. Plecase, if you are involved:

l. Keep class kit intact for transfer,

2. Retain moneys for such a class for future instructions.

3. For then excessive personnel (Ed.Aides, Family
worker, etc.) take seniority into account for trans-
fer, when notified. .

4. Do not n.re teachers as secretaries.

5. Important: Shoula any agency be allowed to survey for
ethnlc conposition of staff, this is to be done by
inspection. DO not put thas in writing in any way.

6. Tne Social WOIk Aide:

a. Listed as non-professional, but actually is
a professional with at least one year of
social work.
b. Does intake, screening of children.
-does family counseling.
-Copes with problems (child rearing, health, etc.)
Lunch:
A. Increases should be phoned in to me by Wednesday.
B. We do not keep lunchroom payrolls.
Supplies:
A. Third shipment :+hould be going out now. .
B. Paints - Use schOol's supplies where possible. Replenish
when we receive ours.
Visitors:

A. Should not go to anyone in our program until they have
seen the Head Teacher first.

curriculum:

A. See Music in the Pre-School Child Development Program.
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l. Prepared by Dr. Baylor
2. Lin Gross kindly offered to take this and re-
produce it for each of you. ~

B. Check for evidences of us9 of Curriculum Bulletias
discussed last week.

C. See, also, samples of Newslotters from other clusters.
Are yours being worked up?

XII. Supervisory Visitss

A. On the whole, all classrooms are neatly set up and are
attractive. Some rooms need more pictures and work of
the children. The various centers of interest are nicely
handled.

3. Interaction among all children excellent - all in various
activities.

C. Safety- where facilities are limited, make sure these
little ones are not playing in the same area where large
boys are playing basketball, aetc.

D. A Naturall- Science needs no motivation, Please pay
attention to this area. '

E. Special Commendationl = An Aide at P83M in one classroom
‘had a couple of children at the piano strike two separate
notes and express which note the child liked better and
why. @f lovely, simple activity eliciting good expression!

XIII- Addition to Sub Lists

Gloria D. Valdespino 751-3680 E.C.R.
Thank you for your cooperation.
Sincerely,
(signed)

leanard Harvey

-y
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ASSESSMENT BY CLUSTER SUPERVISORS AND HEAD TEACHERS (PER CENT®)

Your Spheres
of fn!%uence

Classroom
Auxiliary Services
Lunch Program
Equipment
Community Relation.

Vs

Supcrvision

6 Group Teachers

7 ifamily Workers

8 Education Aides

9 Pre~Service Orien.

Programs

10 Poor Training

1l Prof.& Non~Prof.
12 Center-Comm.Rel.
13 short Personnels
14 Short Materials
15 Organization

16 Interdis.Coop.

FORM §#1

N=246
+++ +4 + o - #" bttt
40.2 49.6 7.3 2.0 A 0.0 0.0
17.9 32,9 32.9 8.1 2.4 3.7 1.6
2.4 2h.4 37.6 13.0 3.3 4.1 2.8
18.3 33.3 26.0 12.6 2.8 2.4 3.3
41,1 35.4 17.1 3.7 .8 0.0 0.0
52.0 32.9 13,0 1.6 A 0.0 0.0
37.0 35.8 8.7 4.9 2.0 - .4 2.0
37.8 35.4 20.7 3.3 2,0 0.0 A
11.8 17.5 21,5 25.6 4.9 3.3, L.6
7.3 13.8 2.8  27.6 8.1 7.7 10.6
6.9 11.4 19.1  24.8 10.5 9.3 15.4
12.6 12,2 13.4 30.5 4.1 7.7 16,7
8.9 8.5 WU.6 30.5 8.1 6.1 21,5
7.7 15.4 8.7 28,0 .17.7 -.5 15.4
11.8 17.5 18.3 24.0 7.3 3.7 11.4
15.9 24.4 22.4 19.1 4.5 3.7 8.9

’In this table and the following ones, the sum of percentages may be

less than 100. Any remaining percentages not shown are due to
unanswered questlons.. - .

>

.
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EDUCATIONAL THEORY & PHILOSOPHY AND VITA:
Per Cent for Each Response

- FORM #2
=1249
N
Lducational 'Theory
. High Moder. Low
‘ ’ Facil, Facil, Facil,
l. Facilitate Teaching 61.6 33.5 3.2
' Well-suit. Useful Unsuit.
2. Highly Structured L.b 24.3 70.0
3. Montessori 24.3 62.7 11.5
4. Leutsch Orientation  65.9 30.7 2.8
5. Programmed Learning 5.4 29.3 63.3
6. Individualized 48.8 44.8 5.9
7. Whole Group 6.2 36.6 55.9
8. Psych. Therapeutic L9.9 4L3.6 5.7
! Pre-service Orientation
Very Some No
Useful Use . Use
i0. Curriculum Work - 19.3 36.1 34.2
1l. Child Devel, Theory 13.6 L9.8 30.4
12. Planning W/Non-prof., 38.8 38.3 16.7
Teacner Vita
1 2 — —4
13. Priority Group 47.1 32.7 6.6 1.8
. Pre-K. K 1 3+
l4. Grade Now Teaching 17.5 42.8 © 26,4 9.7 2.0
1 2 =~ I -8 +
15. Teaching Experience 22.0 37.8 16.3 20.3
. ’ . 2 - 5-8 8+
~ 16, Pre-K. or K. Expe. 33.1 31.Q 10.8 12.8
=B,A, B.A, B.A,+ M MA+
17. Ed. Background 2.5 27.1 47.1 6.2 17.1




- 2N

TABLE 10 o
‘ N
STAFF DATA FORM: EDUCATIONAL ASSISTANTS, TEAC FORM #3
FAMILY WORKERS, FAMILY ASSIST N=825
Per Cent for Each Response
Year
1966 1965 Round
1A PREVIOUS EXPERIENCE 25.0 6.1 29.2
25 35 45+
2A AGE 39’.‘0 39.9 19.4
F
3A SEX 6.2 89.6
Well  Modergte Poorly
4A PRE~SERVICE ORIELN, 35.9 28.1 12.4
' —9_ — bt
SA PREV.NURSERY EXP, SL.1 21.7 7.3
Single Married Djvorced
. 65 MARITAL STATUS 30.3 64.7 L.5
7A PRE=KIND. OR KIND. L9.9 40.5
Yes Mo
8A ELEMENTARY 96.6 2.1
Yes . No_
9A HIGI SCIiOOL 72.8 25.0
10A COLLEGE 13.2 80.7
e No
11a LIVE IN NEIGIHBORHOOD 60.8 36.2
1000 2000 2000 L4000 5000 Q00
12A ANNUAL INCOME 20.4 33.7 15.3 11.5 7.5 5.0
Q0 1 2 3 4
13A # OF CHILDREN 30.5 11.8 17.5 15.2 10.9 11.8
Yes No
14A SPEECiH DEVELOPMENT 95.5 2.3
_Yes ~ _No_
15A SOCIAL ADJUSTMENT 95.5 .8
Yes No
16A PHYSICAL COQR. 95.5 2.7
Yoy No
17A EMOTIONAL MATUR. 90.2 4L.8
Yes No
18A KIND. READINESS 97.0 .8
13 ETHNIC BACKGROUND W _N_ PR
31.6 4L5.9 18.4
Yes Ro
2B ENGLISH 97.3 1.1
Yes No
33 SPAISH 24.7 65.8
43 ITALIAN 3.6 R1.6
53 OTHLR 6.7 71.0
Much Help Avg, Help Little Help
68 icaD TEACHLRS 73.2 21.0 3.5
73 GROU? TEACIERS 66.3 25.2 5.0
85 SDUCATIONAL ASSISTANTS 50.1 25.5 12.4
98 TEAGCIER AIDZS 60.2 22.4 7.2
108 FAMILY WORKERS 59.9 25.9 6.9
1lB FAMILY ASSISTANTS 51.3 23.8 8.7
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CHILD BEHAVIOR AND INFORMATION SUMMARY < FORM #4
Per Cent for Each Response N=3798
: LANGUAGL Per Cent
-_— Below not
Average Avons Superior Answered
1\, MATURITY OF SPEECH 25.9 55. 17.1 1.4
2A, ILAPROVEMENT 14.3 69.8 13.1 2.8
3A. CLARITY OF SPEECH 25.2 57.5 15.9 1.k
4A. IMPROVEMINT 14.3 71.1 11.6 3.0
5M., NEW WORDS 16.9 65.0 16.1 2.0
0A. IMPEDIMENTS 19.2 59.0 15.7 6.1
7A. ENGLISH COMP. 15.6 37.9 12,6 33.9
8A., IMPROVLMENT 8.7 50.6 1.5 29,2
9A. ENGLISH USAGE 22.1 3L.1 10.1 33.7
10A, I:I'ROVEMENT 12.1 49.0 1.1 27.8
BEHAVIOR
11. BLn VIOR PATTERN 6.5 36.5 9.4 47.6
12A. ROUTILES COOP, 13.0 62.5 24.0 .5
13A., ROUTINES UNDZRSTAND, 9.4 65.0 25.0 .6
léa, INITIATIVE 19.9 60.0 19.4 .7
15A. MATERIALS INVOLV, 9.8 68.2 21.3 7
16A. ATTLNTION SPAN 18.4 62.3 18.5 .8
17A. CONSTRUCTIVENLSS 11.¢ 68.2 19.4 8
18A. ACCEPT ADULT CLLTROL 11.0 6L.9 23.2 .9
19A, RLSPONSE TO ADULTS 8.4 61.8 25.5 4.3
KIDERGARTEN READINLSS
ide LANGUAGL 23.4 £6.3 19.3 1.0
2B. SOCILAL ADJUSTNMENT 15.4 63.8 20.0 .8
33, MOTOR - FINE COOR, 2.3 73.5 17.2 1.0
48, MOTOR - GROSS COOR. 4.2 76.0 18.8 1.0
SB, EMOTIONAL MATURITY 19.2 63.1 16.5 1.2
68. PReEDUCTED RANK 15.8 41.1 20.3 2.8
Yes No
7B, MEDICAL EXAM 21.8 67.1 11.1
Yes N
8B, PSYCHOLOGICAL EXAM, 3.7 £.5 9.8
Yes No
93, DENTAL EXAM 58.7 34.5 6.8
Good Average Poor
108. PARENTAL PART. 22.1 36.6 37.5 3.8
M F
l1lB. SEX 52.1 46.9 1.0
W N PR
12B. ETHIIC BKGD. 9.0 L84 40.9 3.7
Eng. e, Other
13B. LANGUAGE 9.3 34.1 2.3 4.3
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Per Cent
not
14B. PREVIOUS SCHOOL Pre-Kg. Kg, None Answered
EXP. 7.2 5.3 82.1 5.4
I - 2 3
1S5B. ORDINAL POSITION 9.0 13.3 11.2 66.5
Good Poor Dropout
163 DAYS ATTENDED 64.2 10.3 2.4 22.5
1 2 3
178. PRIORITY LEVEL 17.1 12.2 3.4 67.3
Yes No P.A,
18B. MNUTHER WORKS 9.9 35.9 1.7 52.5
Yes No _P.A.
19B. FATHER WORKS 32.4 L.l 3.5 60.0
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PROGRAM ASSESSMENT AND EQUIPMENT AND SUPPLIES:
HEAD TEACHERS ARD GROUP TEACHERS:
Per Cent for Each Response

PROGRAM ASSESSMENT

>

lA. STORILS READ
2A. STORIES BY CHILD
3A. EAT TOGETHER

4a. SONGS

S5A. TLLHPHONLES

6A. DRAMATIC PLAY
7A. 1=70-1 CONTACTS
8i. INCLP. CLLEAN-UPS
9A. WAIT TURNS

10A. SATE TRAVEL

llA. ZREPARE FOOU

12A., CONTROL AGGRESSION
13A. CARE FOR PETS
l4A. HYPERACTIVE ALLOW
15h. DRLSS=-UP ENCOUR,
l6s. PLYSICAL SAFETY
1l7A. CHILDREN'S WORK
18A. PHOTOGRAPHS

194. SPEAK ABOUT HOME
20A. MCOTILERS INVITED

CQUIPMENT & SUPPLIES

~Je BLOCK BLDG.

2. DRAMATIC PLAY

3. WATER=PLAY

. TABLE GAMES

55. WOODWORKING

6B. MUSIC RIYTHMS

7B. LANGUAGE BEV.

83. ARTS & CRAFTS

9B, SCIENCE

108, COOKING

118, TOILET FACILITIES
12B. SINK FACILITIES
;13B. OUTDOOR PLAY AREA
14B. CLASSROOM

Occasionally

Occurred
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TABLE 13

DISTRIBUTION OF THE 1967 HEAD START
SAMPLE COMPARED WITH THE DISTRIBUTION
" OF THE 1937 STANFORD BINET
STANDARDIZATION GROUP

Per Cent Per Cent
in in

1967 H.S. 1937 Stan-
1.9, Group dard Group Classification
Above 130 0 4.4 very superior
120-129 o6 8.2 Superior
110~-119 10.6 18,1 High Average
100-109 13.5 23.5 Normal Or Average

90-00 26.4 23.1 Normal Or Average

80-89 21.8 14,5 Low Average
70-79 20.5 5.6 Borderline Defective
60-69 6.0 2,0 Mentally Defective
50-59 o6 o4 Mantally Defective
Below 50 o .2 Mentally Defective
N 170 3,184
Mean I1.Q. 90.0 101.8

7
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PER CiNT OF TOTAL SAMPLE PASSING ZACH ITiM#
ON STANFORD BINET

Per Cent Per Cent
Year _Passing Year _Passing
II1 sStringing Beads 100 VI Vocabulary 17
Picture Vocabulary 100 Differences 9
Block Bridge 100 Mutilated Pictures 29
Picture Memories 109 Number Concepts 23
Copying a Circle 100 Opposite Analogies 14
Vertical Line 100 Maze
3 Digits Response to Pictures
I1II- Comparison of Balls 96 VII Picture Absurdities 8
VI Patience: Pictures 98 Similarities 2
Discr. Animal Pictures 100 Copying Diamond 4
Sorting Buttaons 100 Comprehension 1V 6
Comprehension 926 Opposite Analogies III 4
Comparison of Sticks S digits 14
Response to Pictures 98
YI1lI Vocabulary 2
IV Picture Vocabulary 85 West Fall: Memory for Story 3
Objects from Memory 913 Verbal Absurdities I 1
Opposite Analogies 71 Sim. & Diff. 2
Picture Identification 84 Comprehension IV 0
Discr. of Forms 94 Days of the Week 1
Comprehension II 79 Proclem Situation

Sentence Memory

J¥ Paper Cutting 0
IV~ Aesthetic Comparison 85 Verbal Absurdities II 0
VI Opposite Analogies 51 Designs 0
Picture Sim. & Diff 74 Rhymes: New Form 1
Materials 37 Change 0
3 Commissions 71 4 Digits reversed 0
Comprehension III 74 Rhymes: Old Form
Picture Identification
X VOcabuh}y 0
v Picture Completion: Man 42 Block Counting 0
Folding Triangle 51 Abstract Words 0
Definitions 74 Sentence Memory Il 0
Copying Square 40 Problem Situation II o
Pict.Sim, & Diff.II 65 Similarities: 3 1
Patience: Rectangles 34 Pinding Reasons II
1ying Knot

*All subjects are assumed to have passed every item below their Basal
Years and to have failed all items above their celiling years. The
above percentages are based on these assumptions. Between Basal and
Zeiling years only those tests which were actuzlly attempted are used
in calculating percentages.
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TABLE 15

CROSS~-TABULATIONS BETWEEN PREDICTED RANK IN KINDERGARTEW -
AND C THER FACTORS (BY PER CENT)

Total Possible N=2LL3

BELOW AVERAGE AVERAGE SUPERIOR
N % N % N %
399 16.3 1486 60.8 518 21.2

LANGUAGE ABILITY N BELOW AVERAGE _AVERAGE SUPERIOR
Below Average 558 49.6 46.9 2.3
Average 1362 7.9 0.1 10.5
Superior 501 2.3 24k.9 71.8

SOCIAL ADJUSTMENT
Below Average 358 51.6 Lk.9 2.5
Average 1545 12.6 RIS 11,
Superior 526 3.2 33.8 61.5

MOTOR - FINE COORD,

Below Average 203 55.6 39.4 2.4
Average 1753 15.1 €9.6 k.0
Superior 467 3.6 38.3 56.9

MOTOR - GROSS COORD,

Below Average 115 68.6 26.9 3.4
Average 1801 16.2 68.3 1k.1
Superior - 513 5.2 k3.2 50.4
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TABLE 15 (cont'd)

EMOTIONAL MATURITY N BELOW AVERAGE AVERAGE SUPERIOR
Below Average L7h L8.3 47.6 2.9
Average 1519 10.2 744 14.2
Superior 431 3.2 29.0 . 66.3

SEX
Male 1295 18.2 58.6 21.5
Female 1134 1L4.1 63.2 .20.9

ETHNIC BACKGROUND
White 238 10.9 52.5 35.2
Negro 1085 \‘A\’ 16.5 59.5 22.3
Puerto Rican 1033 ~17.9 63.7 16.4

LANGUAGE SPOKEN
English 143k L. 7 .59.1 2L.8
Spanish 841 19.9 el L 13.7
Other 66 13.6 57.5 28.7

PARENTAL PARTICI-

PATION
Good 543 13.0 55.2 30.2
Average 887 13.1 64.0 21.3
Poor 943 21.3 60.6 16.3
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TABLE 16

]
PARENT INVOLVEMENT PROGRAM

The Board of Education bases the summer program for parents
on its deep conviction that total parent involvement is an essen~
tial part of the JPreschool Child Development Rrogram. Only through
a team approach by parent, schoQl, anad community can the child
achieve his maximum development.

The experience of two previous summer programs shows the value
of the cooperative endeavors of the schools, the parents, commanity
agencies and the Community Development Agency. Objective evaluation
has determined that the child gained much from his summer experiences
in the program. This year all individuals and groups participating
in the program have the opportunity to enrich the summer's exper-
iences for both parent and child using that which has proven of value
in our ptﬁ;}dﬁl programs and &dding meaningful innovations.

The PArent Program is a major emphasis this summer, stressing
total involvement. Parents make their own decisions on the activities
and programs they want,

Parent Funds are available for parent activities to be used by
and for parents. (For additional information refer to the GUIDELINES
FOR THE USE OF SPECIAL PARENT ACTIVITIES FUNDS -~ SUMMER 1967).

The Family Worker and the Family Assistant will work closely
with parents in forming the parent committees and in other mattexs
pertaining to the Parent Funds,

Purpose of the Parent Program

We feel that parents should know that the entire Child Develop~
ment Staff of each center is available to give them help as requeated
and will cooperate fully.

In addition to the center staff, all field personnel and super-
visors will lend assistance in obtaining any special help the parents
may desire e.g. -health, welfare, housing or nutrition,
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TABLE 16 (cont'd)

The Parent Involvemen9 Program must also give parents the .
opportunity to become active in community life. There will be
opportunities to become involved in tenants' councils, housing
committees, and many Of the issues in which parents have expressed
an interest, Parents must be informed of the Policy Advisory
groups and urged to participate actively.

Parent Meeting Rooms

One of the most successful aspects Of our parent program
during the summer of 1966 was the parent rooms. Parents very
enthusiastically became involved in meeting each other, planning
family affairs, planning recreational and educational activities.
It is essential to have a family room in each center, We want
parents to know that we respect them, welcome them, and need
them,

Baby Sitting

It is essential that space is provided for baby sitting when
parents have planned activities in the school. This will encourage
parent involvement and will allow parenta who might not otherxwise.
be able to participate in school affairs, In addition to the
space provided for baby sitting rooms, staff should be available
to assist with the babysitting.

Suggested Uses for Parent Activities Funds

Parent Activities Funds are provided by the federal govern-
ment at the request of the Board of Education to be used specifi-
cally for the Parent Program during the summer of 1967.

Based on the experiences of the past two summers, a variety
of activities have emerged and have been found sucassful by the
parents. Many of these activities reflect creativity and group
planning on the part of the parents:; They are listed below as
suggestions not as directives, Different parent groups will ha
different interests and these, of course, will be reflected in ir
use of funds to fiLrther these interests.

Transportatipn and adnission fees where needed to such places
ot interest @s the Statue of Liberty, Chinatown, LaGuardia
Airport, New \York Historical Society, General Post Office.

Transportation and refreshments for picnics in Central Park
Manhattan; Prospect Park, Brooklyn; Clove Park, Richmond.

Joshua Thomas,
Parent Program Supervisor
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TABLE 17

N POLICY ADVISORY STRUCTURE®

Center Parent Group Committee

l. Elect officers: Chairman, Vice Chairman, Secretary, etc.

2. Set dates, time and place of meetings.

3. Pass on to head teacher, suggestions and ideas to enrich
the program.

4. Arrange with the head teacher-for parent cooperation and

‘ involvement in the activities of the children. .

5. With the assistance of the head teacher, secure a parents
room suitable for meetings and informal discussion.

6. Provide patenta with the machinery by which {deal, sug-
gestions or grievances may be passed on to the head teacher
and staff. :

7. Elect two representatives to the Area Policy Advisory Committee,

8. Pass on any ideas whic¢h work at the Center level to the Area
Policy Advisory Committee.

9. Serve as a clearing house of worthwhile ideas which will
contribute to the program.

Policy Advisory Committees -

1. Represent a cluster of schoeol participation in Pre-School
Child Development Program (see Special Circular $97)

2. Elect appropriate officers.

3. Set dates, time and place of meetxngs.

4., Serve as a clearing house of worthwhile ideas which can be
conveyed to the individual center and the Policy Advisory
which will have an overall constructive effect on the
programe.

5. Provide Center Committees with a procedure by which unresolved
matters at the local level may either be resolved at the
intermediate level or passed on to the city-wide Policy
Advisory Coungﬁl,

Policy Advisory Council

l. Set dates, time and place of mectings.

2. Elect appropriate officers.

J. Assist and participate in the implementation and execution of -
the program. °

4. Serve as a clearing house o; worthwhile ideas which will
contribute to the program.

5. Establish a procedure by which unresoived matters at the local
or intermediate levels are effectively handled at the city-
wide level.

v

¥Rufus B, Shorter, Assistant Coordinator of the Parent Advisory
Program
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TABI:E 18
EXCERPTS FROM HEAD START CENTER NEWSLETTERS

.

1, Open letters from members of the staff of one center include

these notes:
. From two family workers:

"We asked the parents how did they feel about the Head
Start Program in relation to their children:-

Quote - "My son wants us to ask-the teacher how you make’
the meat?" (Hamburxger) ////; ) -

"ﬁy child was such a baby and now he acts "big". o

"My little girl only wanted to stay with her mama, now she
wants to go outside and play with the children.”

"My child only speaks Italian before, now he says mamz
learn English -.I can say in Englist."

These are J:qgt a few of th?many - but we thought these were
typical of the growth of the children through langvage arts.

2. Bi-lirzZyal sheets of useful phrases, includinzf
1

~Me llamo (Spanish)
Nor goy mare hi (Chinese)

My name isg (English)

calculated to bridge the ljnguage gap for parents and staff.
3. Contributions by Head Start pupils, i.e.:

Children's responses to: NAME SOMETHING THAT'S BIG.

v 4
An el~phant '
. \"
A’ refrigerator
A big closet( (by Marella) .
A bed .

A glyss of milk .
’)/) A container of -ilk\:o biyger (By Bernice)

“
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TABLE 18 (cont'd)

My mommy is wrong. I am learning to do puzzles,

to paint, to color. I am in learning school too!

4. De;criptions of weekly activities at Centers, such
as the following schedule:
"Dear Parents:
Once more we would like you to know some of the new activi-
ties our Head Start children have had this week. It certainly
was a busy one! :
Monday - A bus trip to the Financial District of New York
City and then a ferry ride to Staten Island. We -
saw the Statue of yiberiy on the way. An interesting
visit to thevlocal 200 (saw real snakes!!!). Picnic
in Clove Lake Park.

Tueédax - Miss M's claés was taken to the dental clinic. Con-

gratulations to those who have completed ;heir dental
’ work!!! -
Wednesday - Head Start éarents saw the film "The Podr Pay More"
' and the Head Start children attended a block party in
the school yard. Refreshments were served and there
‘ Nwas a dance Eontest. ;
Tﬁurldax ~ Some children were taken to the dental clinid. In

+the evening, for the Head Start parents there was a

'f . demonstration on the use of cosmetics. This was

‘ y followed by a marvelous concert. . Refreshments were
f served. : /
[ . ;
Priday - The Head Start parents attended the film, "To Sir
| - With Lové' atarringfsidneyAggitier. They enjoyed it
. » ) .
: jpmensely.” K
. ~ '
v . \

'
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A giraffe
A monster

A monster kills, (By Nathaniel)

NAME SOMETHING THAT'S LITTLE

An earring
A pieceiof candy
i .. A mouse
' A bug
A fish {By Marella)

"BRONX Z0OO TRIP - By Mark, age 6 years

I went on the trip ;o the Bronx Zoo on August 1llth.

We went on buses. .

We saw zebras, lions and hdrseé. The elephants,hippos,
and long slimy snakes were fun to watch.

I also saw a large camel with two big bumps on his back.

Camels can go without drinking water for a long, long time."

*LISTEN TO THE CHILDREN

Susan - I'm very smart because I ask a lot of questions.
Gary = Gary lost his tooth and asked to see the mirror.
"I want to see my new tooth growing."”

Sherlyn - Sherlyn saw a flag on the flagpole near the park
that the class had visited. "Oh, look"”, she said,
That's just like the one near our school.”

Raymond - = The children walked acrossrg stone bridge during
K their visit to Highland Park., Raymond stopped to
look. He asked, "How did the stones get stuck
together?" '

Tonya - My mcuuﬁy is meking a mistake. She said my older
brother is in learning school and I am in playschool.

!
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TABLE 18 (cont'd)

5. Head Start Housekeeping Hints:

"HEADSTART HOUSEKEEPING HINT

For easier ironing - dampen clothes, put in a plastic draw
string bag, leave overnight in refrigerator."

6. Jokes and riddles:

"Farﬂbr: What are you doing up in the tree, young fellow?"

Boy: One of your apples fell down, and I'm trying to
put tt back.”

RIDDLES

Why are flowers lazy?

what happens when 2 octopuses get married?
what do the ghosts drink?

How do you make gold soup?

&> W N
L] . . .

*gjo0xIed ¥T ut and nox

*)TTw pajexodeay

: ‘wre

uy wIie uf uxe arste ay3} umop ob Aaygy
*gpaq ut punoj siemre axe Aayg

N m <

7. Notices of parent meetings, classes, special activities, etc.:

a. "The Headstart Parents of P.S. are having a clothing
exchange on Thursday, August 17, 1967, beginning 12 p.m.
through the afternoon - Room 213, A11 contributions to this
affair will be appreciated. Aall donations must be clean
and usable. You will be'.given script money in denominations
of 56, 106, 256. Articles will be priced. Adults and
children clothing. Household articles in good condition,
Anyone with large articles contact Mrs. F."

b. "GREETINGS

The family assistants and family workers would like to add
their comments to the first edition of the "Carousel".

We are gratified to see the progress of the Parent Ad¥isory com-
mittee Parliamentary procedures are observed at all meetings,
‘AS usual, we are always willing to give our assistance and
guidance whenever asked. Aall.of us are looking forward to

the many wonderful and exciting events that the parents
arranged .
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TABLE 18 (cont'd) ,

The roster of the program is on page 7.
Sincerely,

Family Assistant ~ Prudence C.
Family Assistant - Connie G.
Family Worker - Amy F.

Family Worker - Lena M.

Family Worker - Michele G.
Family Worker Anna R."

C. Note addressed to parents:

"WORLD FESTIVAL OF FOODS

Welcome to our festive luncheon! The Mothers of the
Preschool program have given so much of their time in
preparation for this wonderful occasion. Because of
their efforts and devotion, and the cooperation and
concern of the Staff and Aides, the ingredients for

a successful affair were assured,

The receipes in this booklet were submitted by the
mothers in the hope that you will prepare and enjoy
them.

Thank you again for making this a memorable day.

Virginia R.
Luncheon Chairman”

(Incidentally, 35 different dishes were cooked and
served on the day of the food festival - and the thirty-
five recipes were mimeographed and distributed to fami-
lies and staff.)

Invitations to special displays of the children’'s work produced

at the Center:

“ "

"PROGRAMA ARTISTICO
QUERIDOS PADRES Y AMIGOS

Nosotros Hemos Estado Trabajando muy fuerte este verano.
Hemos pintado, dibujado. Hemos hecho muchas cosas muy bonitas
y Hemos gozado much le gueremos invitar para gque vengan a gozar
con nosotros el Viernes Agosto 18 Salon 213. ;
Tod el dia. .
LOS NINOS de HEAD START"
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9. And finally, a Head Start evaluation by those who are
able to speak most feelingly about the program, the children.
Here is a sample from the Newsletter of recbonles to the

question, "What do you like about school?":

"THE CHILDREN SPEAK >
QUESTION <~ wWhat do you like about school?
ANSWERS - trips - Marie H.

nice teachers - Clarice, Mary Jane
playing with: trucks - Michael
blocks - Edgar
dolls - Patty
puzzles - Maria
cars = Anthony
wood - James
going outside -~ - - - ~ Patty
watching our cater -
pillars - - = -~ = = = - Miriann
"looking at animal
pictures - - ~ = -« = - Maria :
painting = = = = = = - - Rose Anne, Paula
listening to
stories - - = -« = -« - - -Susan
singing - - - - - - - = -Maria
coloring = = = = = = = = Michelle
making pudding - = - - - James S.
making music - -~ = - = - Mary Jane

eating hot dogs - - - - Jimmy
tomato soup for

lunch = = = = =« = = = = = Maria

ice cream for

dessert = - = =« = = = = - Anthony C."
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INSTRUMENTS

Master Instruction Sheet for Forms #1-6

Form #1 - Assessment by Prdgram Supervisors and
Head Teachers

Form #2 - Educational Theory and Philosophy and
Vita: Head Teachers and Group Ieachers

Form #3 -~ Staff Data Form: Assistant Teachers,
Teacher Aides, Family Workers, and
\ Family Assistants

4

Form #4 - Child Behavior and Information Summary

Form #5

Program Assessment and Equipment and
Supplies

Form #6 - Kindergarten Readiness: Group Teacher
Child Growth and Development Form

Letter to Parents .

B5

B8

Bl10O

Bl2
Bl
Bl6

. B18
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APPENDIX B

MASTER INSTRUCTION SHEET

T

‘"hese forms must have a properly filled out I.D, #. In the upper right hand side
of each blue and white answer sheet you will find an answer box which looks like this:

- ’ v

. i . . ANSWER BOX FOR I.D, NUMBER

//" ''''
i‘ ~ CENTER # cLass #

CHILD #

' :r . ! i ‘ (X NN XN ]
‘ \ 123|456 |78 9
.. o o o OTO “O [ XXX
L N2 141 ;11111
2} 22 2‘2;2 2 DISREGARD
3 3 3 3 1343 3
BUoh |k ko bk | k| mHEs
s! s 8ls5 !5 5 s
6( 66|66 6 6| seaces...
o T O O O T T A B GO O
8| 8 )8 (8,818 8
9:9 1919 |99 &
I ! : ; sscsse

—~

Group Teachers

On the outside of the envelope in which these forms were delivered to you is
stapled a copy of your official roster. Above the upper left-hand side of the roster
you will find your identification number. This I.D.# is to be blackened in the

- answer box on every answer sheet. -

——

The first 3 digits of the I.D.# are your ¢enter number as found on the federal
census form (we have changed the first character, which was R,S,T, or W, into a
number). Fill this number into columns one, two, and three of the answer box.

The .last two characters of the 5-digit I1.D.# are your clasaroom number. Please
£111 in these two digits in columns four and five of each answer sheet. Thus, if
the I.D.# on the roater were 12503, the answer box would be filled in as it is in the
preceding diagram.

. .

Porm 4 and Form 6, both of which apply to individual children, also require a
2-digit child identification number. This # is the 2-digit number to the left of the
child’s name on the official roster; it should be blackened into columna six and
seven in the answer box. (If the child's I.D. # is 09, it would be filled in aa it
is in the diagram.) When you do forms 4 and 6, juat go down the list of children on
the roster; if you don't have enough forms, do as many aa you can.

‘Before distributing Form 3 to your classroom staff, please fill in the 5-digit
. 1.p. # for them. In addition, you should blacken in column gix of the answer box aa

follows: .
For Asaistant Teacher -- blacken in answer space &
For Teacher Aides -- blacken in answer space 7
Fof Family Workera ~= blacken in answer space 8

For Family Assiatants -- Blacken in answer space.9

O
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Aruitoxt provided by Eic:
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Forms should have 1.D. #'s as Zollows:

Porm 1. I.D. # = Center # 00 for Head,Teacher
nothing for, Supervisor .

Form 2 I.D. # = Center # Class # for Group Teachers
nothing for Head Teachers

Form 3 = Center # + Class # + - 6, 7, 8, or 9 depending on which type of staff
member ¢

Form 4 = Center # + Class # + Child #

Form 5 = Center # + Class ¢ ’

Form 6 = Cepter # + Class ¢ + Child #

If it has not alreédy been sent in, please include a copy of the Board of

.Education Growth and Development form in the envelope for your classroom’s forms.

AW forms are to be retuyned in the envelope in which they were delivered to you.

If you Have any Tqueations. contact your Head Teacher or the Supervisor for
your district. .

Thank you very much for your assistance in this itudy.
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’

FORM #1 t@ ¢ ,
INSTRUCTIONS: Use Pencil only. Do not use pen or ball pointy Be sure each mark_ is dark
and completely fills the gpace. Erase completely any mark you wish to change. Do not
fold this form. Please answer all questions. Do not fill in your name ¢ the answer
sheet. If you have any questions, speak to your Group Teacher, Head Teacher or Supér-
visor. Make sure that the I.D. number has been filled in on 4]l answer sheets.

- I .

PROGRAM SUPERVISOR'S ASSESSMENT - ‘ . '

Please rate the- followfhg areas of your program as perceived by you in the centers in
your district. i’

Your_Sphere of Influence

1. . Classroom Program

2, Auxiliary Services (Medical, psychological welfare)
3. Lunch Program

4. Equipment and Supplies

5. Community Relationships

Supervision and Instruction . - «

6. Of Groug Teachers

7. Of Family Workers

8. Of Education Aides

9. Played Role in Pre-service Orientation

Problems Faced

10. Poorly Trained Personnel

11, Poor Relationships between Professional and Non-
Professional Personnel

12. Poor Relationship between Center and Comuaunity

13. Shortage of Personnel

14. Shortage of Materials und Equipment

15. Better or Worse Organizagion over Summer 1966

16. Degree of Interdisciplinary Cooperation Observed.

20. Recommendations:.To be written on back of answer sheet.

-
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PRINT YOUR MAME I~ THE BOXES PROYIDED. THEN BLACKES THE
LETTER BOX BELOwW wHiCH MATCHES EACH LETTER OF YOUR MAME

|

YOUR FIRST NAM

ASSELIMENT oY FROGIM SUPERY:i RS & HEAD YEACH

5 ¥ P

Brna:;‘.a;uai

by -~4 :2.‘--,.—
]

UG W oW oeox

3
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YOUR LAST NANE
ua‘ shagafete

AR
YOUR ’PH.REE -

USE PENCIL ONLY, DO NOT USE PEN OR BALL POINT, BE SURE EACH MARK IS DARK AND COMPLETELY FILLS THE SPACE.

ERASE COMPLETELY ANY MARK YOU WiSH TO CHANGE, 0O NOT FOLD THIS FORM,

v P.l
6 GROUP TEACHERS

-’

8 EOUCATION AIDES

N

sRrosLEMS °
10 POOR TRAINING

INSTRUCTIONS

13 SHORT PERSONNEL
14 SHORT MATERIALS
15 ORGANIZATION

16 INTERDIS/TO00P.

TEACHERS COLLEGE-COLUMBIA UNIVERSITY

. COPYRIGHT € 1967

17

BY BEMAVIORAL PUBLICATIONS, INC.
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RIGHTED MATERIAL HAS BEEN GRANTED BY

N
Bd\M\MO

P st en

TO ERIC AND ORGANIZATIONS OPERAT NG
UNDER AGREEMENTS WITH THE NATIONA
STITUTE OF EDUCATION FURTHER Rspno.
DHCNON OUTSIDE THE ERIC SYSTEM RE-
QUIRES PERMISSION OF THE COPYRIGHT

. OWNER i

i &i""'m*«’"*”

g|nuuox-ﬂ14,tﬂl°lﬁk:'>l

VLA

--\n.aﬂ\xnmoumb-=>

LA G

T PARET WOUERS
9" PRESERVICE ORI

11 PROF. & NON-PROF.

12 center-comm. rel.

Bh

O - NMmMe wn VO~ D O

R ATNERTE

BPBERERELEREY

-~ ® o
ol I 2 st

Fndyd
Pt
heiy TR COT O N s ,K&'a‘.ru
EHRSTIEETISTE
« RTE TS

'
e |

O = N m o O O~ O 0
i .v‘
AR
WO ~ o o
vt

R

13 38 AL YN

S m‘:i'\«’ e

18

A

SC 2840 wrxm

o



- number has been filled in on all answer sheets,

BS o
.. . TORM#e o ’ ‘

INSTRUCTIONS: Use.pengil only. Do not use pen or ball point, Be sure each m
mark is dark and completely fills the space. Erase completely any mark you
wish to change. Do not fold this form, Please answer all questions. Do not
£111 in your name on the answer theet, If you have any guestions, speak to
your Group Teacher, Head Teacher, or Supervisor. Make sure {hat the I.D.

EDUCATIONAL THEORY AND PHILOSOPHY AND VITA: Group Teacher

L., Does this program facilitaete your Mighly.’ -Moderately Low

. being the kind of teacher you, by TFacilitates Facilitates Fagilitation

training or commitment, want . . ‘

' to be ?
The following are a number of educational approaches suggested as useful in
Head Start Classes. Would you rate these in terms of your current experience
as being elther well-suited to my group, somewhat useful with my group, or
unsuitable to my group:

2, Highly Structured Program: t=acher directed, with few choices left to
children,

3. Montessorl Program: prepared enviromment, with emphasis on materials for
sensori experience, graded learning, self-teaching by individual child.

L, Deutsch Pre-Kindergarten: emphasis on language, stimulation through :
stories, language games, concepts are taught, and carefully arranged
materials encourage cogmnitive processes. ) o

5. Programmed Learning: wuse of "talking typewriter," non-human stimuli which
reinforce learning through repetition, patient correction of mistakes,
etc. === largely individualized

6. Individualized Teaching: where environment is prepared to offer complete

- end varled "gelf-service" possibilities, and teachers work only with

one child at a time where help is needed.

7. Whole Group Learning: where children adap® to working on the same thing
at the same time, working in large numbers, where curriculum is offered
sequentially, one activity at a time, rather than situation where
several activities go on-concurrently.

8. Feychological, Therapeutic Teachingz: emphasis is on individual emo-
tional needs, understanding of child's Peelings, helping him to express

- and work -out aggressiveness, etc. rather than to teach him in specific

curriculum areas,

Pre~-Service Orientation

Which parts of the pre-service training did you feel were most helpful in
performing your work‘
»Very Somewhat Not
Useful Useful Useful

"10. Curricuium workshops

1l. Lectures in child behavior and developmemt

12, Integrated planning with non-professional

staff



“©

Teacher Vita

13.

14,

15.

16.

17.

Priority Group: Which priority grodp were you

listed as on your federal application form for 1 2 =3 4
Headstart? . . 3 '

Gfade now teaching durinz year ’ ’ _27 Pre-K Kind, . 1 2 3 4 50r6
Number of years teaching " .1 2«4 5-8 more than 8

Number of years experience teabhing pre-
kindergarten or kindergarten, other than 1 2-4 5-8 more than 8

Educational Background ) BA BA+ MA MA+

i

DO NOT MARK ANY ANSWERS ON THIS ;NSTRUCTION SHEET

" BLACKEN IN ALL ANSWERS ON ANSWER FORM
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FORM #3
INSTRUCTIONS: Use Peacll only. Do not use pen or ball point. Be sure each mark is
dark and completely fillas the space, ' Erase completely any wark you wish to change. Do
not fold this form.-"Please answer all questions. Do not fill im your pame on the
answer sheet. If you have any questions, speak to your Group Teachar, Resd Teaszher
or Supervisor:. Make sure that the I.D. number has been filled in op all answer sbeects.

STAFF_DATA FORM:  Assistant Teacherxs, Teacher Aldes, Family Workers
Family Assistants

e summer summer year-round
o 1A. Your previous Headstart experieuce: 1966 - 1965  program

2A. Age : blacken which age is closest to your own: - 25yrs. 3S5yrs. 45+yrs.
3A. 8ex Male Female >
4A.  Bow well did Headatart's Pre-Service Orientation prepare you for your survest

- job?

: 5A. How many yéars of previous nurser, school experience do you have? -
6A. Marital Status-~are your resently asingle, married, ' ¢or divorced? -

7A. Did you yourself attend pre-kindergarten or kindergarten: o
8A. Did you finish elementary school? :
9A. Did you graduate high school?

"10A. Did you graduate college?

] K 11A. Do you live in the same neighborhood as the Headstart project you are working
L e with?
- 12A, Approximately what is your income each year?

13A.  How many children do you Wave?

Do you think that, in general, Headstart has helped children to:
14A. Develop their speech abilities,
15A, Make them more at ease with others, both . children and adults.
164.. Improve thelr physical coordinatioen.
17A. Make them more -emotionally mature.
18A." Get them ready to attend kindergarten.

- Right Hand Side of Answer Form

a
¢

e 1B. What is your ethnic Background? white Negro Puerto Rican
"2B. Do-you speak English fluently? -

3B. Do you speak Spanish fluently? .

4B. Do®you speak Italian fluently? ‘ -
' SB; Do you speagk any other language fluently?

Generally ‘speaking, how much help and cooperation have you received from the following
groups- of people: . .

'6B. Head Teachers 9B. Teacher Aides
7B. Group Téachers 10B. Family Workers
i ,»8b. Aessistant Teachers - 11B., Family Assistants
. . 4 : ’ » ) ‘.
$ . .
«
!
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FAMILY ASSISTANTS B9

. ASSISTANT TEACMERS, TEACHER AIDES
-=——' FAMILY WORKERS,

STAFF DATA FORM

— e SUCLLYUOMMO)) DNIMNTIE TYOLLAG % e Seemn =2im OpyZ o0

8 & o & £ o 6 o o
s{6f63e .MQ“LQ .%u ﬂan@a €3 - N M e ®» © ® & o - Q
eyermyageakejoieiereyoksdo ks -
EX BN 1% ¥ LNLL» 13 fe e pe L foa a R “
915 k99§99 §9q9 Lu 939 F9% 9.5 ’ | w
mmnﬂm-mnnum{.m s3sksisgm 2 K H ;
Lo {v kot v oty fvdo kv v fogy nnu L*-u . w - vl
ey e fegefege peqepefepede begegen : 5 - @
. ’ . < [
slopfzgzy ez g uuunjnwuu ‘ - w z . *
1. ' 5 - z ™ « >
JENN JE R It N8 3 N ﬁ: [ 1% X% 1 3 ﬂu 9w < ad o
. H - - Q w =
oo todofodo fofo fogo j_or.oo.u, m mM 3 2 3 E
- } - W v = T . < w et H
.-—!n—!-!.n-u-:o—-nu_-nu-. R ;
- g 38
S EE
- # *a'I ® e
Q
z w
o e
@ o 3 mv.ur. <
= g=i
[ 4K
o 533 2
u a u > 8= LS -, .
-
ZEEREERE TS KN SS BE 22 BN Nm.un..:nnu 1$m P g
kat bag s badafagabads fad. faga ﬂnr.ﬂnj AFAI g=
JTENTE RRTE Y XY N 1T R € Py 1< Y 1T w-uﬁﬁﬁ . -
. i . a
== B ZF KN ZF B mEmY Y FAYm » »] » 78
N N : ] 2 g ,
Ay payrtal s Faga fag « fad s kad s £ad s fad a ¥ag m AT g- )
knd: faynfagrfngngndngago S:Tu: a4 o Fo) L8 o
JE R IE FE 7% FY FE IS th.nZ..".Ean“Zwsv W 2.8 s .
n..ﬂmﬁnumﬂﬂm s{sfsds ﬂnﬂmumw-umi ﬂWu. 2 5 ZNu.m ge
Fufutugo }.-zuu.ﬁurj.wuuuru:m -8 Lo 2 .
ko3 o pogofpofckodc oy ofoyo foyo ko3 o¥eyo o3 " - - o m " - s “ °
ka§ o tmT.g:n e afidofa]o ket fags fua e we Iem b = 2 Yo Y Y vnlm. '
kod . fod o La.in ot o Je cuonﬁonﬂougo " : X
Eny s gnd v kbndnfEndu .:..ﬁ.. an:m-u:nuzﬂ “ . E - .M A
O-:E})!!:!!.ﬁxw:uij: 3 2 3 o o K-3 [ .
. i ) . w z x ‘8 P F K
SERNSERISERESERRSERESE RRSE RN AF RE SF RE St B bow o, = ‘ a 3 B W “ )
- 4 w H x v
»y afud abyw » * »YJuEnY s Fud x Eu2 u > 2 . .
E » whadsfudabuys b ] P4 F a o x 2 * s & o m g 3 u IHOBAGOD 3H1 40 worssimy 3O
ke« i. efr i. edoked o prckreked e ke » w W o« ” o ” W X z W wag 83d  SIHIND
] e 3 3 o 2 v 45 3 AS OM3 3H1 3015100
AF RN B ﬁ. B IE N ﬁ. vhrd ﬁ.; R4k ﬂ.n [ IF ! . 3 -] s g U w m z = M < - < < ObdI¥ YIn.ung NOyang NOI1ONG
Eef -ty et B P E e e Euz .u.uuiu M o B FE m 2 2 2 ..M T 4 o M & NIIUNOIL YN 3H; x:\sﬁZmzwwm“anE:m
koo fogofodopadofodatsdo kago fayokagoges m w g = X g 4 e X - o u g E 4 uz'_:qawno SNOLYZINVOLO any u_wwoM:
T._.:,....:MT. sfad s Fautadsfags gar bow o ow b ¥ m w M 2 2z 5 m S m z ggpdd.l 3 oL
kaf i fad e s fads n:uuu.::u::fdu 6 < ¥ o s ¥ & W ¥ O I L m 4 E i~ . W~ ““Swfa
ko u..ﬁ..vnaanaouﬁnu.ﬂonnuan«inx_u < < < < P < M < < < < < ‘€ < L < < < Nma‘a,..wa//)a
; 3 3 3 . © o . i ’
FEBERE E] Fa{s¢31 2316233 uu EX £k BR 2k - ~ 3 - » ©w r » e = ". ﬂ " “ £ ﬂ ® “ m .>m O3INYYD N3G Sy WMILYW aa
koo lafslofsfeiefafstodata]eafate foye gua ; Ad0D S 331Q0HITY oL zo_mm_h“o_x
4 : 3d..
kelobvfefvisbvi-tedsfegs bvfviviv v o "MY04 $1HL 0104 LON 0O *FJONVHD OL HEIM NOA XUYN ANV A13131dNOD 3SVN3 .
"30¥dS IHL §1U4 A1ILIT4NOD OGNV FNVA 1 MWK HOVE 3UNS 30 *LNIOd 1TVE O N34 38N 10N 0O *AINO 1IDNId 35N
Ly . g
SNOILONYISNI B T o
WYN L5832 HNOA| INVYN LSY T BNOA -
e wnon 5w saon o oo | A LISYHAINN VISNNTOD -ADATTOD SYIHOVAL
M1 NINDIVIH NIHL "0FDIADNG SIXO0Q IHL NI INVYN UNOA 1WiNY

IC

Aruitoxt provided by Eic:

E



O

ERIC

Aruitoxt provided by Eic:

B10O

FORM #4
EETRUCTIONS: Uoe Pencil only. Do not use pen
{xe% and completely fills the space.
not fold this form.

answer sheet. If you have any questions, speak

Supervisor. Make sure that the I.D, number has
CHILD BEHAVIOR &
INFPRMAT S Y

Language

1A. Maturity of speech-baby talk, appro-

priate for kindergarten, precocious

2A. lmprovement of speech during summer 1B.
program '~ 2B.

3A. Clarity and- intelligibility of the 3B.
child's speech

4A. Improvement of clarity of speech 4B.
during summer program 5B.

SA. Acquisition of new words by the child

6A. Freedom from spesch impediments--the 6B.
child lisps, stutters, talks with
thumt in meuth, etec.

7A. Far bilingual children--comprehension
of English

8.. Improvement of comprehension of Eng-
lish during summer program

9A. For bilingual children--use of spoken
English

10A. Improvement &f spoken English during

summer program

Behavior Pattern

Erase completely any mark you wish to change.
Please answer all questions.

.

or ball point. Be sure éach mark is

Do
Do not fill in your name on the

to your group Teacher, Head Teacher or

been filled in on a11 answer sheeta.

Group Teacher

ooe for each child

Kindergarten Readiness_Profile

Do you think that this child is ready for R
kindergarten in terms of:

Language development

Social adjustment-group living

Motor ability-fine coordination

(hold pencil, scissors, etc.)

Motor ability-gross coordination
Emotional ability and reasonable
impulse control

Predict, from your experience with this
child, where you feel he will rank in
his class next year

Medical History

12A. Cooperation during routines Has this child been given: -~
13A. Undersfanding of general classroom 7B. Medical examination

routines ‘ 8B. Psychological examination
14A. 1Initistecs activities 9B. Dental examination
15A. Involvement with materials 10B. How well have the child's parents par=
16A. Length of attention span ticipated in the child's Headstart
17A. Constructive use of materials given experience? .

to the child 11B. Sex of the child
18A. Ability to accept adult control 12B. Ethnic background of the child
19A. Warmth of response to adults 13B. What language does the child regularly
20A. Child's age speak?

.~ 14B. What is the child's previous school

A

experience?
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PRINT YOUR NAME (N THE BOXES PROYIOXD. THEN BLACKEN THE
LETTER BOX SELOW WHICH MATCHES EACH LETTER OF YOUR NAME.

INSTRUCTIONS

UBE PENCIL ONLY, DO NOT USE PE':‘OI BALL POINT, BE SURE EACH MARK IS DARK AND COMPLETELY FILLS THE SPACE.

ERASE COMPLETELY ANY MARK YOU WiSH TO CHANGE. OO NOT FOLD THIS FORM,
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FORM #5
INSTRUCTIONS: Use Pencil only. Do not use pen or ball point. Be sure each mark is darl
and completely £ills the space. Erase completely any mark you wish to change. Do not
fold this form. Please answer all questions. Do not fill in your name on the answer
sheet. 1If you have any questions, speak to your Group Teacher, Head Teacher or Super-
visor. Make sure that the I.D. number has beeu filled in on all answer sheets.

PROGRAM ASSESSMENT Group Teachers One for each Classroom

Language Deveiogggnt

1. Stories read or told to children

2. 3tories told or dictated by children

3. Adult and children eat together and converse

4., Songs, especially naming colors, sttributed,

. people, etc.

5. Telephones available and used by child and
adulg

6. Dramatic play materials: hoisehold, family,
role-playing accessories, etc.

7. Planned l-to-1 contacts between teaching

e personnel and children

‘ Social Adjustment and Group Living

8. Children helped to be independent in self-
help, housekeeping, clean=-up

9. Children helped to wait turns with materials

10. Children helped tn develop safe ways of ]
travelling outside classrnom (with partners,
some awareness of safty crossing streets, etc.)

11. Children participate in preparing and serving
snacks, etc.

12. Children helped te controlaggressive behavior
toward adul%s, children, materials.

13. Children encouraged tn care for class pets,
- plants, etc.

l4. Allowance made for hyperaciive children--places
to be alone,and quiet, gross motor equipment for
jumping, running, bouncing, atc. to work off
gteam

jelf-Esteem

- 15. Children encouraged to use dress-up clothes,
use mirror.

16. Teacher protects physical safety of children
from dangerous equipment or child aggression
and takes physical care of children (nose-wiping,
buttoning, hair' combing)

.17, Children's work is admired, displayed, shown
to parentg, regularly changes

18. Photograpbs and tapc recordings of children
are taken, displayed, etc.

19. Children are encouraged to speak to the
group or to adults about their families,
their gectivities nutiide of school, etc. =
they are encouraged to bring inm special

- treasures frem home

20. Mothers, siblings, etc. are invited to visit

class, join ian trips, etc.

e ? o E N
)
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BLOCK BLDG.
DRAMATIC PLAY
WATER - PLAY
TABLE GAMES
WOODWORKING
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FORM #6
INSTRUCTIONS: Use Pencil only. Do not use pen or ball point, Be gure each mark is
dark and completely fills the gpace, Erase completely any mark you wish to changee Do
not fold this form. Please answer all questions. Do not £ill in your name on the
ansver sheet. If you have any questions, speak to your Group Teacher, Head Teacher,
or supervisor. Make sure that the I,D, number has been filled in on all answer sheets.

KIEERGARTEN READINEGS:  Group Teacher

, ! one for each cilnd
|

On the ansver gheet you will find 20 pairs 017 adJeatives opposite each other
(Bwamgle: Number 1: ‘

Uncertain o n m n D‘ 0 t‘l Sure ’

Between each pair of adjectives are aseven boxes. You are to blacken in the space
(maXxing sure to £ill in only one space for each pair of adJectives) waich closest
deseribes the child in relation to his kindergarten readinpess. \The ¢loger to _the word
whe space blackened, the more you feel that word rather than the opposing.adjective
describes the chil4. _

There are no right or wrong. answers; do not get hung up on trying to relate to the
chila irn terms of these words. We  are interested in your spontaneous reaction, so
don't struggle over each pair of adjectives trying to reach a de¢tision. Pleage ansver
all 20 items. \\
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PRESCHOOL CHTLD DEVELOPMENT PROGRAM
BOARD OF EDUCATION OF THE CITY' OF NEW YORK

Alice R. Harwood, Coordinator

SUMMER PRESCHOOL CHILD DEVELOPMENT CENTER P.S. Borough
NAME DATE OF BIRTH
HOME ADDRESS ’ Apt . # TELEPHONE#

PARENT OR GUARDIAN

The following items are some of the expectations of accomplishment held for the
child in the Summer Preschool Child Development Program. All children may not have
reached full expectation in the seven weeks' psriod. Please check ( ) only those
items in which the child has demonstrated proficiency. Under item VI, please
indicate any special talent the child has shown. Items ( ) are expectations for
children entering first grade.

First| Last irst|Last
I. SOCIAL DEVELOPMENT Week | Week eek |Week
1. Knows official first and 5. Names and groups things
last name. that go together.
2. Knows home address. 6. Sees likenesses and
3. Knows age in years, i differences in shapes,
4. Knows names of adults in sizes, colors.
" his home. 7. Has developed certain
5. Knows and uses names of concepts: e.g., up~down
adults in classroom. 8. Identifies common sounds,
6. Identifies self as boy or i e.g., clapping, psoples!
girl. voices, auto horns.
7. Likes school, 9. Listens and responds to
8. Attends school regularly. music.
9. Makes friends in school. 10. Enjoys stories, picture
10. Exercises reasonable self- . books, verse.
control. - ' 11, Consistently holds picturg
1]1. Feels secure in his abils book right side up.
ity to achieve. 12. Turns pages from upper
12. Uses forms of polite usage: . right hand cormer.
e.2., please - thank you. 13, Builds creatively with
13. Accepts and follows school blocks.
routines. 14. Participates in dramatic
14. Accepts responsibilities in play.
school. . 15. Likes to draw, paint,
15. 3peaks freely to peers and o . paste, etc.
adults in school. . 16, Speaks in sentences.
» . 17. Rélates ideas in sequence
II. INTELLECTUAL DEVELOPMENT 18, Pronounces sounds dis-
. tinctly. d
1. Expresses curiosity. 19. Listens with interest to
2. Thinks critically. . explanations.
3. Remembers and applies 20, Narrates own experiences.
certain learnings. k 21. Memorizes and sings
4. Recognizas and names simple songs.
obJects in classroom. 22. Uses descriptive adject-
ives.
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PRESCHOOL CHILD DEVELOPMENT PROGRAM page 2
BOARD OF EDUCATION OF THE CITY OF NEW YORK cont,
First| Last| - : First| Last
III. PHYSICAL DEVELOPMENT Week |Week| IV, HEALTH AND SAFETY Week | Week
, HABITS

1., Is toilet-trained. .
2, Has muscular coordination, 1. Knows correct way to
3, Handles classroom mater- . cross street.

ials with ease. 2. Knows what to do if lost|
L. Uses two feet alternately 3. Recognizes community

in going up and down helpers, e.g., policeman|
' stairs, ' fireman.
5. Ties own shoelaces. L. Washes hands before eat-
6. Feeds self. ing and after using
7. Has good posture. toilet without a reminden.

5, Tries foods strange to
him,
V., SPECIAL TALENT
d
\\
\\
\\
AN
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LETTER TO PARENTS
. BEHAVIORAL SCIENCES CENTER, INC.
2852 Broadway, New York 10025

~September 12, 1967

Dear Parentsg

Your chxid attended the Head Start Progfam this summer
at PeSe ______« We are interested in finding out how you
feel about the program, and whether or not you feel it
benefitted your child.

These are some of the questions we are interested 1n‘
having answered:

Do you feel the program was well run?

Do you feel your child made progress?

Do you feel the program will help your child in achool
during the year? |

R

Do you feel that the program offered you something, .
provided‘you with servlcés tpat were useful?

Any other ocomments you ﬁould 1like to make w;ll be
appreciated., '

Please write on the back of this sheet your honest
opinion of the Head Start program. You do not have to sign
Your name. . But we would be ératp(ul if you will send in

your éomments within the next few days, a5 we would like
. ) 3 N . .
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Letter to Parents -2

to inoclude parents' opinions in the final evaluation
> report of the summer Head Start program thrﬁughout the
city. ‘ “ |
Thank you very much for your.help.

(Signed) A.A. Chaplan, M.D., Ph.D.
Principal Investigator

‘- (Signed) Joan Platoff, Ph.D.
Prinocipal Investigator
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APPENDIX C

Staff List

Evaluation Co-chairmen
Abraham A. Chaplan, M.D., Ph.D.
Joan Platoff, Ph.D.

Administrative Assistant
Robert Kagan, Columbia College

Consultants o
Sheldon R. Roen, Ph.D., Psychological Consultation Center
Teachers College, Columbia
Alan J. Burnes, Ed.D., Behavioral Sciences Center

Individual Testing -
Michael Bramante, M.A., Psychologist, Bellevue Hospital

Psychologiéal Interpretation
Myra Balinson, M.A., Psychologist, St. Luke'!'s Hospital

Statisties and Data Processing ,
E. Belvin Williams, Ph.D., S.C.0.R.E., Inc.
Robert Tannenbaum, S.C.0.R.E., Inc.

Health Evaluation ‘ :
Ruth Waldman Camacho, M.D., Pan American Division, World
: . Health Organization

Early Childhood Education - :
Mattie Cook, M.A., Addie May Collins Community Center, N.Y.C.
G. McBreen, M.A., Ecole Francaise, N.Y.C. :

Research Staff Assistants
Lorraine Barnes
Unis Bogle
Nora .Burnett
Paul Georgiou . . : ,
Mark Helprin - -
Jane Jorgensen
Johanna Jorgensen
Tim Lutz
Marie Opitz
Ann Papa
Jessica Schuman




