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ABSTRACT

The purpose of this practicum was to plan and carry

out a supervision system for a newly planned gifted
instructional program including the necessary implementing

instruments and inservice training, utilizing significant
input from program participants, involved parents and
staffes A supervision system was designed and implemented
which served the unique needs of what was essentially
an off campus instructional program utilizing parent
staff instructional teams as the basic staffing unit,
Subsequent application of many of this program's
features offer one approach to~fhe field administrator
for involving parents in both the planning and teaching
processes in working closely with staff members as

part of a planning and teaching team,

(1)



INTRODUCTION

Since the activities plénned for this Gifted Program
differed considerably, in most cases, from traditional,
in classroom, type school programs, the traditional
approaches to supervision were judged to be less appropriate

and often inadequdte for these activities, (See Appendix A)

First, the building principal was in many cases not
available to supervise the activity since so many of the
planned experiences were off campus activities, Secondly,
the content of many of thé program elements wefe out of
the realm of the principal's experience, making him
relatively incompetent to judge these program elements
content validity, if not the appropriate materials and
methods It was concluded from the above that the
staffing unit, made up in alli cases by a parent-teacher
team, would be in the best position to assume the major
supervision responsibility as well as the teaching

responsibility.

This practicum set out to design a system of
supervision which would effectively function within the

‘program constraints described above, We arrived at

(ii)



supervision goals first in our planning process, determining
what we wanted our system to accomplish and who would
accomplish it. We made these important decisions, as

with all subseguent major decisions, in our Parent-Staff
Advisory Committee, a group which was at one time or

another a planning, teaching and evaluation body.

We next agreed upon Program Objectives, developed
a plan for development and implementation, determined
the required inputs and began putting the program into.
operation, This practicum report is a detailed description
and analysis of the planning, training, implementing and

evaluation process briefly described above,

(iii)



SUPERVISION GOALS AND OBJECTIVES

During the committee's deliberations regarding what
our supervision goals should be it was felt by virtually
all members of the committee that the structure of our
supervision system must necessarily depart from traditional
approaches if we were to achieve a system that was
consistent with and would facilitate the operation of
the newly begun Mentally Gifted Minors P;ogram. It was
concluded that since our instructional p}ogram was
decentralized our system of supervision éhat supported
it must also be decentrali;ed. In other wofds, it must
involve many different individuals, working in many

different locations,.

It was also recognized that since the supervision
experiences and skills of those who would be supervising
were in many cases minimal, much assistance and training
by those more experienced would be necessary if our basic

operational concepts were to be effective,
~ Goals

All Staff and Parent program participants as well as

the program coordinator will play significant roles in




supervising the Gifted Program, both in terms of

planning and carrying out these supervisory activities.

All Gifted activities will be supervised by a team
made up of no less than one teachsr and one parent with
the principal coordinator participating as a member of

the supervising team when possible and appropriate.

The coordinator will provide leadership for the
design, implementation and evaluation of the team super=-
vision techniques to be employed and the training of

the individuals involved,

Objectives

Each parent-teacher instructional team will be able
to effectively supervise themselves using appropriate
approaches to analyzing their own behavior as instructors
the behavior of their partner and the behavior of the

children in their instructional group.

Each instructional team will plan and carry out
"Supervisory Conferences'", utilizing the principals of

the Champa§ne model1 as frequently as is appropriate,

1 John L. Morgan and David W, Champagne, The Supervisory
Conference, Pennsylvania: University of Pittsburg
Press, 1971




All teaching teams will communicate freely and
regularly with the program coordinator in terms of their

analysis of how their activity is progressing.

The coordinator will assume the leadership for
planning and implementing the methods and instruments

of supervision discussed above,

The specific instruments and procedures adopted for
implementation will be based upon and the results of
input from the participating parent-teacher instructional
teams as well as the coordinator and outside resource

persons that the group deems advisable to consult with,.




SYSTEM DEVELOPMENT AND IMPLEMENTATION

- Development

Beginning in October 1973 the parent-staff
instructional teams were identified and their instructional
assignments tentatively made, pending final planning of the

Gifted Program itself, (See Appendix A),

After the instructor teams were identified and the
calendar of gifted activities tentatively established a
series of meetings were held with the instructor teams
during October and November at which time goals and
objectives were established, The procedures to be
followed Znd the necessary instruments to be employed
were also discussed and adopted, (See Appendix B).

This planning process required numberous meetings totalling
approximately twenty hours before all of the above mentioned

program components were finalized,

Implementation

A series of inservice meetings were held, beginning
November 15, during which the parent-staff teaching teams
were trained in the use qf the Goal Oriented Supervision
and Supervisory Conference techniques and instruments
specified in Appendix Be. At these meetings the pro-

cedures were discussed, demonstrated and role played



when this technique was appropriate, This training was
continued until participants expressed confidence to
begin their use, A total of approximately fifteen hours

were spent with these activities,

The program coordinator consulted with each team as
frequently as possible during the first few weeks the
teams began their operations to assist and reassure
these individuals as much as possible during this critical
beginning period, Consultations between the coordinator
and the members of the teaching teams continued during
the course of the year so that the coordinator met with
each teaching team at least once every month to discuss
the status of their instructional program and the super=-
vision component of their program in particular. He also
participated with all instructor teams in one or more of

their Supervisory Conferences.

A Mid-Year questionnaire was given to all instructor
teams in early February the purpose of which was to gather
data on participants attitudes regarding the program after
having been involved in the system for from two to three
monthse (See Appendix C) The responses to the questionnaire

were tabulated and passed to all instructor teams after which

the total instructor team group met to discuss the questionnaire .




results and compare their personal responses to what we
were then ablé to determine were group concenses to the
statements put forth in the questionnaire. The results
of the above mentioned questionnaire appear and are

analyzed in the evaluation section of this reporte.

A second questionnaire was sent to ali instructor
teams near the end of the school year to assess their
judgments about the program at that time, (See Appendix D)
Many statemenfs were repeated from the first questionnairé
in order to determine any changes in feelings and attitudes
that might have taken place with additional experience in
the program, Additional statements were also included in
the end of the'&ear questionnaire to assess overall judgments
towards what had taken place at that timees The results of
the end of the year questionnaire with accompanying dis-
cussion and analysis also appear in the evaluation section

of this reporte.

An end of the year meeting was held with all instructor
team members and the implications of the End of the Year
Questionnaire results for 1973-74 plans for the Gifted

Program were discussed and analyzed,




At this final meeting the content of the informal
evaluation input obtained from the program participants
during the year was also discussed and noted for purposes
of assisting with 1973-~74 planning., All recommendation
for 1973~74 program planning discussed at this meeting
were noted and ﬁili be brought to the attention of fthe
1973=74 Gifted Program Planning Committee as well as the
committee (if a different group) that will plan the
supervision component of next years program, The content
of the above mentioned discussions will be dealt with in

Evaluation Section of this repor:.



EVALUATION

The staff, parents and children were all involved
in assessing the success of each of our Gifted Program
activities as well as the supervision component of the
program, although the input from children did not relate
directly to supervision aspects of the program, The
evaluation discussion that follows will deal only with
the supervision component of the Gifted Prcgram,
although it is recognized that an analysis of the
results of the supervision system cannot be considered
altogether apart from other instructional aspects of the

Gifted Programe

Techniques of Assessment Used

i1) Coordinator discussions with staff, parents and

children involved in the Gifted Program.

2) Informal reports of observations by parents,

children and staff.

3) Large group discussion meetings of instructor

team personnel,

L4) Questionnaire results from instructor team

personnel,




5) Coordinator observations and conferences with
instructor teams regarding the use of Goal
Oriented Supervision and Supervisory

conference techniques,

Evaluation Results

The Questionnaires
The cabulated results of the Mid Year and End of

Year questionnaires appear in tables 1 and 2,

The responses of these questionnaires indicated
that sixty-five percent of the participants felt
the original training was helpful, fifty per cent
felt confident to begin using the Goal Oriented
Supervision self check sheets from the beginning
while twenty five per cent were undecided and
twenty five per cent did not feel confident to

begin using this. techniqgue ffom the beginning.

Less than fifty per cent indicated that because
they participated in the decision to use the Goal
Oriented Supervision (G0S) technique they were
probably more receptive to using the technique,
Twenty per cent felt their partidipation did not

affect their attitude towards its use,




Response Code:

TABLE 1
MID-YEAR QUESTIONNAIRE RESULTS

D=General Disagreement, SD=Strong Disagreement
TR=Total Responses,

SA=Strong Agreement, A=General Agreement, U=zUndecided

i
r

i
i
i
!

NO STATEMENTS (Paraphrased from Questionnaire) SA| A|U |DP |SD|TR|
1 | Oriented Supervision (GOS) training was helpful 0] 312 11 020
2 | Felt confident in use of GOS instrument when I began 51515 3] 2|20
31 GOS sheets helped me improve my teaching performance 71713 3] 0j20
4 | Involvement in decision to use GOS made me more rsceptive | 3| 617 | 3| 1,20
51 GOS technique not particularly helpful to me 0112 21520
6 | GOS technique benefits worth the time spent on it 4] 3|2 1| 0120
7 | GOS technique helped me with self analysis of my teaching | 6| 8|6 | 0O/ 0/20
8 | Would like to continue next year as an instructor 6; 4L 181 2, 0120
9 | My teaching assignment was in an area I had confidence in |[10| 4] O L) 2120

10 | T am performing in my teaching at least satisfactorily 6/ 416 4 0120

11 | Coordinator has bzsen available when I_geededwgimmw_“m“m_ 81 6161 0i 020

12 | Coordinator understands my teaching assignment 12 414 | 0 0|20

13 | Coordinator has been effective in his assignment 71812 3 0120

14 | Supervisory Conference (SC) training was helpful | 6182 3 1|20

15| Felt confident to use SC technique from the beginning 21 451 5 420

16 | SC technique did help me with my teaching performance | 91 5|3 | 2| 120

17 | Involvement in decision to use SC made me more receptive L1 715 3| 1120

18 | Supervisor role in SC is somewhat threatening to me 51 6 3 3,20

19 | Supervisee role in SC is somewhat threatening to me | 21 310 {10| 5]/20

20 | Benefit to me from SC meriis use of time spent 61 4,2 71 1120

2111 can criticize in SC without fear of after affects L1651 2] 3120

221 I tend to resent being criticized in SC 211121 8| 5}20

23 | Coordinator has been available when needed to help with SC| 71 712 21 220

24 | I am reasonably honest with my partaner during our SC 71812 ] 3] 0]=20

25 | My partner is reasonably honest with me dvring SC 51415 4] 2120

26 | I needed more SC training than I had when I began 6513 4 3120

27 | Coordinators presence at SC inhibits my partggfgmfgmarks 2| 2 3mm_8 5120

28 | Coordinators presence at SC inhibits my remarks [ 51413 3| 320

29 | I would want the SC technique to continue next year | 3| 5 81 2| 2]20




TABLE 2
END OF YEAR QUESTIONNAIRE RESULTS

Response Code: SA=Strong Agreement, A=General Agreement, U=Undecided
D=General Disagreement, SD=Strong Disagreement
TR=Total Responses

&

NO! STATEMENTS (Paraphrased from Questionnaire) SA{A|U D
1{ Mid Year meeting helped me with GOS technique 10| 4 3 i 2
2| Mid Year meeting helped me with SC technique 13} 41 2| 0}2
3| Hearing others problems decreased my anxiety 71111 1, O
| Comments of others at meeting were helpful to me 91 6/3 1|1 1
5| Mid Year meeting not particularly helpful to me 1 210 9{ 8
6| GOS technique not particularly helpfui to me 0] 11 3[ 15
7| GOS technique helped me with self analysis of my teaching| 7| 94| O O
8| Would like to continue next year-as an instructor 11 3301 3 3
9{ I am performing in my teaching at least,séfisfactorily Q] 7041 O] O
10| Coordinator understands my teaching assignment 14 4 2 0f O
11| Coordinator has been effective in his assignment 11 6| 1 2l O
12| Supervisor role in SC is somewhat threatening to me 3] 212 (10} 3
13} Supervisee role in SC is somewhat threatening to me 1 2| 2 81 7
14| Benefit to me from SC merits use of time spent 9 710 | 3] 1
15| 1 can criticize in SC without fear of after affects 9 501 Ll 1
16/ I tend to resent being criticized.in SC 1 112 | 10| 5
17| Coordinator has been available when needed to help with SG 9| 6|0 | 3] 2
18| I am reasonably honest with my partner during our SC 131 2/2 | 3 O
19| My partner is reasonably honest with me during SC 11 501 3 0
20| Coordinators presence at SC inhibits my partners remarks [ 2l 1 9| 7
21! Coordinators presence at SC inhibits my remarks 2 201 {10 5
22! I would want the SC technique to continue next year 71 911 | 21
23! Supervision system used was generally affective 11 51 2l 1
24! Major revision or discontinue SC technique next year 1 2|1 5111
25| Major revision or discontinue GOS technique next year 0 1 i1 7

sy}
© e

4]
(w)
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Eighty~five percent of the respondents on both
questionnaires disagreed with the statement that GOS
was not particularly helpful to them and approximately
the same percentage felt that GOS was worth the amount
of time spent in it's use, The seventy percent of the
respondents who indicated that the self analysis facet
to 205 was particularly helpful increased to eighty
percent in their response to this same statement on the

end of the year questiornaire,

The positive response to wishing to continue as a
0
menber of an instructor team for the folfgng year
increased from fifty percent at mid=year to seVenty

percent at the end of the year.

Seventy percent indiciated their teaching assign=-
ment was in an area that they felt confident working
ine The response to feeling that they were doing at
least a satisfactory job in their teaching assignment
was fifty percent positive and fifty percent undecided
at mid year but had changed to eighty percent positive

and only twenty percent undecided by the end of the year,

Seventy percent of the respondents indicated that the

program coordinator was available for help when needed,
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that he was generally effective in his assignment and

that he understood the problems that they were having in
their particular teaching assignment. This positive
response increased generally on these items to approximately

seventy five percent at the end of the year,

The respondents indicated much less confidence

in their readiness to begin using Supervisory Conferences
(SC) at the beginning of the year than was the case with
GOS. Seventy percent felt that the SC training was helpful
but only forty percent felt confident with the technique
when they began, probably indicating a need for much more
insérvice with this technique théh was providede. Seventy
percent felt that the SC did help them with their teaching
perfermance while only fifty five percent felt that their
involvement in the decision to use this method affected

their attitude towards it.

More than fifty percent indicated that being the
supervisor in SC was to some extent a threat to them
at mid year wheras this percentagé lowered to only
twenty five percent by the end of the year, perhaps
indicating that experience with this technique increased
the users confidences In contrast, being the one super=

vised in SC was a threat to only twenty five percent at



1

\

mid year and only fifteen percent at the conclusion of

the progran,

While only fifty percent felt the benefits from SC
merited the time spent at mid year, this percentage
increased to eighty percent at the end of the year,
another possible indicator that the réspondents gained
confidence with or understanding of the method as the

year progressed,

It is also interesting to note that critizing in
SC was more of a threat than being critized although the
reluctance to criticize decreased as the year progressed.
It is also noteworthy that at both the middle and end of
the school year the respondents indicated ét the seventy
five percent level that they were being reasonably honest
with their teaching partners in SC while the same confidence
in their partners frankness with them was not expressed
until the end of the year at which time eighty percent

indicated they felt this confidencee.

In general, the mid.year meeting following the
tabulation of the first questiomnaire was felt to be
useful by the respondents, Seventy percent felt the
meeting was helpful for them in terms of both GOS and

SCe Apparently, listening to the concerns and problems
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that-others had experienéed had the affect of lessing

their own anxieties in relation to their utilization of
these same techniques, Only three respondents indicated
that this mid y=ar meeting was not especially helpful to

them,

In conciusion, the respondents indicated at the
eighty percent level that overall the supervision
system was effective and should be continued without

major revision into the 1973~7L school year,
Other Assessment Technique Results

In general, the ofher assessment techniques used
including the informal discussions with parents, staff
and children, reports from program observers, the
coordinators own observations and finally the large

roup discussion meetings held with the instructor teams
all reflected a very high degree of agreement with

virtually all areas of the questionnaire responées.

Conclusions

At the large group meeting held following the
tabulation of the results of the May Questionnaire

it was concluded that the supervision system used was
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sufficiently effective to continue its use, with only
minor modifications into the 1973-74 school year. It
was particularly noted that some instructor teanm
members, particularly many of the parent members, should
have had much more extensive inservice training in the
use of the.Supervisory Conference before beginning the

use of this technique,

It was also concluded at this final meeting of the
instructor teams group that we had met our objectives
for the year at approximatély the eighty five percent
level over all and that we should therefore begin
initial preparations for 1973«74 progrsm planning and

implementation.
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FUTURE APPLICATIONS

In the State of California the legislation relating
to Special Education programs for what they describe as
Mentally Gifted Minors specifies clearly that these
programs must be quantitativly different from the normal
or regular school programe. In the case of the Gifted
Program for the Cohen School what was planned was a
series of educational activities sufficiently different
to require a supervision program equally and similarly

different to accompany it,

The supervision system as planned, implemented and
evaluated in this practicum report does represent a model
that might well be used for other such non=-traditional,
off campus instructional prograﬁ;in schools that have

similar financial and staff resources.

Similarly, one of the most demanding recent develop~
ments in public school administration is parental in-
volvement in the setting of school policies. We have
historically accepted the fact that lay boards of
education should and do set policy at the top of the
school district decision making pyramid, but at the
same time many school people have not accepted this
basic idea for school policy decisions at the local or

building level,
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Parents are now demanding at an ever increasing rate
and, at the same time, much new state legislation is now
requiring that school teachers and principals involve
their local communities in the decision making processes
at the building level, Because of these new requirements
and parental pressures, whether the building school
administrator is in sympathy with these developments or
not, he frequently needs some assistance in developing
ways to effectively work with parents and other community

people in the development of school policies and procedures,

The practicum is also a model of the positive
utilization of ideas, feelings and instructional
capabilities of parents, among others, in making
important school decisions and implementing school
programs, It may give to other school administrators
some hints as to how they may get more effectively into
the parent involvement arena, realizing that the
question is no longer whether to involve parents, but
rather how to do it in positive, productive ways that
are gratifying to the parents and at the same time,

helpful to the school,
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APPERDIX A
ISADOR COHEN ELEMENTARY SCHOOL

9025 Salmon Fells Drlve
Sacranento, California 95826

Lo ¥r. Vern 5Steyer, Coordinator, Hentally Gifted Programs,

Izador Cohen Blementary scucol and
. Irogran Planaing Commiciee .

rcaral Proposal for the Isador Cohen School
3

teach pasic s:llls reguired For problem sclving aad critical

I PR
‘41‘;—'...'.'-_’..;1;).

To prouste application of 'mowledzse gained at lacreasinsly
nisher levels and coansistent with excepiional intellectual awility.

“o cevelop tie ability to analyze and syutheslze idecs and use fue
cilentific sethod for the solution of probleums,

U5 proudoie positive self concepts and a feeling of personal worth.

Jo naximize creative voteatial and encourage self expression.

To develop leadershin obility and appreciation for taleat of

all $iands.

To provide ianformation and assistance relative to career awareness,

Proorai Objectives

!
-t

will be cole ©o dewmoastrate the importance of
and protecting the astural eavironment of all liviag

willl ceavnstrate an increased appreciation of &
ipation in ausic, art, drama and 1iterature.

claa, develonr and parvicipate in o series o
~al interest to then.
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g
or ./,_, SO t,o Q0
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Ll Unjeceive Inwnlenentia acctivivies

It should we noted thet while the Iszador Cohen School is
sresently eaze jed in nuaerous innovative prograas which
could lezitinately be labveled Mgualitatively differenth,
sucn 2o Teaw Teoching, nulti Graued Leernln Grouus, non-
Graded organizacicion for the teazching of ! 00111 Studies and
oclence as well as Hath, Reaoing, Snelling and Bazlish,
Contract Lemell Groun and 1nu1» dual Behavioral modification
: Projects, QGCO&ufall ,ed decision making processes, to name only
E ikj a Tew of the najor “f@ 5, we will_pot include_cnes %f“ms inL _
our stateu sirfted prog Jn since -hese programs are for all the
children in the cnooﬂ :

S’.\)

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Lbles Flanned o Luvlesent Cbjective (a)
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.

ACCL V]

iy Ddescrintiou

(1)

Seolosy walss (one in soring and fall)
N ,

nrd
nloa; the nmerican Jiver Levee

[

| (&)

(5)

(6)

Activities Flanned to ;qnleae t Chiective (b)

Tour
lessons
mesa X

a follow
in g outdoor
Sooldiaz Workshon for all children
who particivated 1a the worizshon.

To be held late afternoon near the
end of May on a school day.

2o culmination to th
3

Bicycle trips along the American
River Bike Trail. One to be held
in the spring and one in the fall,
One adult will be needed for every
five children participating.

Nature walk through the U. C. Davis
Aboretum either after shcool or on a
Saturday moraing when a bus would be
available for hire..

Weewx end camping trip to lMendocino
Jooulunds Canp in kendocino, California
sight To ten adults will be reqguire
trin. All Gifted will be
eliﬁiole to 0. Children will pro-
iRg hdlng and a sleeping bau.
Food will oe ceatrally prepared.

Trip will be held iz iloy. IHoney

it projects may be alfangeu to
help defray cost of this triz or the
the gifted »nrogrem generally.

.0

Total Dstimated Cost under Objective A
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Activ

ity Degeription

(1)

(2)

Attendance performance of the
Sacraseaco Junior Symphény. iio
charge for adnission. This trip
vuulﬂ be on a 3aturday Afternoon

4,

Field trip to the be Youagy Huseuw

in Jan Francisco aad othei appropriate
Culturel Zxhibits on di oDluf 2T the
tine, “his trip vould be an all day
Saturady trip for the tctal &roun

and uould be oreceueu by an orientation

utiliziang the Rio Linda Art Cuide., At

lezct 15 adults would be required to at

-0.00

525,00
15.00 Zus
25.0C Food
5,00 liisc.

415,00 Total

$25.00 Bus

$125.00 Food
50,00 Camp Rental
195.00 Bus Lxpease

3500,00 Total Cost

1

Zstinated Cost

25.00 Bus

Bus
55, Milleage

QO

Jages

Total

~J PO\
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O
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L]

o
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APPENDIX B

ISADOR COHEN ELEMENTARY SCHOOL
9025 Salmon Falls Drive
Sacramento, California 95826

December 15, 1972

To: A1l Members of the Gifted Program Instructor Group
From: Ben Neff, Advisory Committee Chairman and Program Coordinator

Subject: Supervision Policies and Instrumenta for the Mentally
Gifted Minors Program

Supervision Goals for the Gifted Program

All Staff and Parent program participants, as well as the
program coordinator (the principal) will play significant
roles in supervising the Gifted Program, both in terms of
planning and carrying out these supervisory activities,

All Gifted activities will be supervised by a team made up

of no less than one teacher and one parent with the principal
coordinator participating as a member of the supervising

team when possible and appropriate,

The cbordinator will train and provide leadership for the
design, implementation and evaluation of the team super-
vision techniques,

Assessment of Present Skills of Staff

Instructional Since significant numbers cf parents will be
participating as instructional partners with staff members,
and in some cases functioning as the only instructor,

(eege Chess Club and Chinese Club) the level of instructional
skill will vary considerably from one situation to the nexte.
Since staff members will be members of almost all in-
structional teams, and their level of instructional skill
would be judged good to excellent in all cases, their
function will be not only as participants in the teaching
teams but as teaching models as welle.
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Supérvisory All of the teachers who will be members of
the parent-staff teaching teams, have had some experience
with peer-supervision since they are all members of
teaching teams who presently work in an "open space,

team teaching" school, Almost every hour of every
teaching day they are observed by other teachers in their
team and are at the same time observing their team mates
as well, This type of supervision is built irnto the team
teaching - open space classroom, Most of these teachers
have had from 3 to 5 years egperience with this type of
programe

None of the presently identified parent participants is
trained to teachy Some of them Lave served as aides to
teachers in the school and a few have done a significant
amount of "small group" instruction, None of the parents
have had supervision responsibility other than whatever
intuitive self analysis may have been generated by their
limited experiences interacting with children in a class-
room or a study trip situation,

The Need for New Techniques of Supervision

Since the activities planﬁed fbr this Gifted Program differ
considerably, in most cases, from traditional "in classroom"
type school programs the traditional approaches to super-
vision are probably less appropriate for these activitiess
In the first place, the traditional supervisor (the school
principal) will in many cases not be available to supervise
the activity since so many of the planned experiences are
off campus activities. Secondly, the content of many of
the program elements are out of the realm of the principals
experience, making him relatively incompetent to judge the
programs content validity, 1f not the teaching method,

Finally, since we have such a variety of non traditional
activities talking place in many different places, utilizing
a VYariety of staff-parent teaching teams, it would seem that




the teaching teams themselves will have to assume the
major responsibility for supervising and evaluating
the activities they are responsible for carrying out.

A Supervision Program Designed to Fit the Gifted Instructional.Program

The structure of the Supervision Program should be consistent
with and facilitated by the structure of the instructional
programe

Since the instructional program is decentralized the
supervision system which will support it must also be
decentralized,

Since the supervision experiences and skills of those who
will supervise are in many cases minimal, some assistance
by those more experienced (coordinator and teachers) will
be necesséry if the less eXperienced are to become
effective program superviscrs,

A team approach to supervision, emerging from the teacher--
parent instructional model of this program will be our
approach towards an effective system of supervision,

Prosram Objectives

Bach parent-teacher instructional team will be able to
effectively supervise themselves using appropriate approaches
to analyzing their own behavior as instructors, the behavior
of their partner and the behavior of the children in their
instructional group, utilizing the Champagne model of

“Goal Oriented Supervision",

Each instructional team will plan and carry cut "“Supervisory
Conferences", utilizing the principals of the Champagne
model as frequently as is appropriate for them to do so,.
With some ongoing teaching teams that meet with their
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student group weekly they may wish to have a conference
after each group meeting; When the instructional team is

a large group and the activity basically a one time activity,
such as would be the case with the weekend camping trip to
Mendocino County, the supervisory conference would be a

one time occurrence correspondingly, and might well be=

come a large group conference,

All teaching teams will communicate freely and reqularly
with the program coordinator in terms of their analysis
of how their activity is progressing.

The coordinator will assume the leadership for planning and
implementing the methods and instruments of supervision
discussed above, |

Goal Oriented Supervision by David W, Champagne
The purpose of school supervision is behavior modification,
It seeks to establish goals for teacher behavior, move
teachers toward those goals, and maintain the teachers
behavior at the new level,

Behavior modification techniques used appropriately represent
Asome of the most powerful tools we have in shaping and
maintaining behavior, Behavior modification as used here
méans, the deliberate employment of positive reinforcement

to shape teaching performance, Used in the manner describedl
below, thesc techniques become -an intelligible way to

involve teachers in conscious self-supervision.

Steps _in the Process

Step 1: An individual or group conference with the teachers,
aides or other group of supervisees, The purpose of the
conference is to agree on a series of specific goals of

the teaching situation,

'Step 2: These goals are written in a list in specific
behavior of the '"teacher", Each teacher behavior begins
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with_the words, "Today I eeceves, and then goes on to describe
the specific behavior,

Step 3: This list is typed and duplicated probably con=
taining no more than ten to fifteen items at moste Behind
each item is a column headed by only one word Yese

Step 4: Enough copies of this goal oriented checklist are
made so that each day each teacher or supervisee can be
given one copye

Step 5: The supervisor and supervisee individually have

a conference to discuss their expectations for the meaning
of each behavior goal on the checklist, They also discuss
what the teacher is to do with this checklist,

Step 6: The teacher evaluates his/her performance on each
of the behaviors, at the end of each day/class/specified
time (but not more than once per day on the average), by
reading each item on the checklist and checking yes for
those he/she has accomplished, Those not performed at the
criterion level are left blank, There is no negative
column on the forme

Step 7: The supervisor does occasional observation to
gather independent data on the teachert's performance, He
uses this data to reinforce the teachers perceptions of
performance, He also helps the teacher learn clearer self
evaluation skills if this is needed,

Step 8: In short focused conferences with the teacher,
the supervisor reinforces the teacher's accomplishment of
the goals he is able to check yes on; he reinforces the
teacher's honesty and purpose in accurately keeping the
checklist; he helps the teacher reestablish as important
priorities those goals not yeat accomplished; he helps
explain and develop procedures with the teacher to
accomplish those goals; and he goes away after this short
conference,
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Step-9: On a variable ratio of reinforcement the .
supervisor continues to do ihdependent observations, but
much more often he stops in to reinforce the teacher'!s
continued use of the checklist, continued progress toward
meeting of the goals, and continuing interest in self
improvement,

Step 10: In areas where the teacher is not making progress,
the supervisor and supervisee jointly plan alternative 4
procedures to be tried,

Step 11: The supervisor revises the checklist with the
teacher or supervisee as both parties recognize progress
an emergent goals, At the same time he contintes to
reinforce the basic goals already achieved,



EXAMPLE 1
SECONDARY SPANISH

CRITERION CHECKLIST

Today I:
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YES

te

Used 3panish, French, German in the
classroom at least 60% cf the time,

2. Employed the simple to complex technique of
language instruction.

3, Employed the prinéiple of singie emphasis,

4L, Used the technique of modelling.

5« Used repetitive drills. '

6. Used substitution drills.

7. Used question~answer practice (conversation)

8. Positively reinforced each student for some

response. _

9. Was enthusiastic in my teaching as demon-
strated by my facial expressions, gestures,
movements around classroom, vocal inton-
ations, etc,

10, Involved the students in my class at
least 50% of the time,

11, Included both choral and individual

B student responses in my classroom.

12, Corrected student errors without con-
demning or embarrassing the students.

13, Answered all student questions without
losing the focus of the lesson,

14, Explained essential points of grammar
thoroughly, but briefly. (less than 5 minutes)

15. Was a “"person" (real and human) in my teach=
ing (honest, understanding, sympathetic and

- open),

16, Made an attempt to increase or improve my

rapport with the students,
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EXAMPLE 2

PARENT TRAINEES IN PARENT
INVOLVEMENT TRAINING PROGRAM

Today I: YES

1 Had a planning couference with my teacher,

2. Participated in evaluation of my own
progress as teacher,

b

Tutored individual and small groups
of children,

Lo Recorded my daily log of my feelings and
progress made in teaching,

5 Audio taped one tutoring session (about 10
minutes recording time) for my training.

6e Was responsible for an exploratory area in
the rooma

7« Travelled with a small group of children,

8 Made materials for children in class and
my own children,

9« Read stories to groups of children,

10, Planned my daily schedule with teacher prior
to the beginning of the day,

11, Designed learning experiences for children.
using materials which are in my home,

12 Suggested and leadva Project Hour Activity
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The Supervisory Conference by John L, Morgan and David W, Champagne

Any communication between supervisor and supervisee might
be called a conference, We have chosen to define a confeience
as that sequehce of events during which the supervisor and
supervisee plan or evaluate the supervisee's instructional
behavior with pupils, We eliminate from this definition
those supervisor/supervisee behaviors which have as their
major purpose maintenance of the social relationships between
the supervisor and supervisee, We do not mean to imply that
these other behaviors are unnecessary or unimportant, The
quality and type of the human relationship between the supervisor/
supervisee probably determines the effectiveness of supervisione
We are focusing on the purpose of the supervisory conference
and trying to indicate a way of effectively carrying out that
purpose within the twin constraints of time and resource,

(Other training should focus on helping=-consultant=-supervisory
relationships within which the supervisor operates,)

The steps in a supervisory conference and the continuum
of stages of supervisory practice suggested in this paper are
the result of the proféssional practice of the authors, They
represent what has become to us an efficient, clear set of
guidelines for our behavior. They are at the same time
supportive to the supervisees Our practice also suggests
that using this format in short conferences lasting about
fifteen or twenty minutes with one or two issues you choose
to focus upon, will produce the most rapid changes in the
superviseet's behavior, The supervisee has clear directions
to go, he is not overwhelmed with many suggestions at once,
and he is not punished by a long catalogue of his failures,
Long conferences tend to lose focus and become punishing,

We suggest that after awhile the supervisee will also
learn this format, and feel comfortable with ite You might
even teach him how you are going to operate as an intro-
duction to your supervision,
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While no two confereaces are ever alike--and they should
not be—-=there are certain common elements in every conference.
There follows a suggested sequence of steps in the conference
format, Explanations of these steps and their sequencing
follow the suggested format,

Steps in the Supervisory Conference

Step 1, ObJjectives of the conference are specified,

Step 2 Present behavicrs of the students and teacher related
to the objectives of the conference are discussed,

Step 3. An agreement to focus on one or two issues is made,

Step Le An agreement that some change in behavior is
necessary, or that some behavior is appropriate
and should be stressed is made,

Step 5. Positive appropriate teacher behaviors related to
the specific focus of the conference are identified
and reinforced,

Step 6, Alternative behaviors {or alternatives related to
reemphasis or existing teacher behaviors) are
proposed and exXxamined,

Step 7e One alternative from those proposed is selected,

Step 8. Specific planning for the implementation of the
selected alternative is completed.

Step 9. Implementation plans of the selected alternative
are practicede

Step 10, Criteria for successful performance of the altermative
behavior are selected and agreed upon.

Step 11¢ Supervisee gives feedback on purpose and perceptions
of conference,

Step 12, ~Commitments of supervisor and supervisee are reviewed,

CONFERENCE TERMINATES
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Clarification of Each Step and the Sequence of Steps of

the Conference Format

Step One - Specifying Objectives

The purpose of step one is to make sure that both people
in the conference agree on the goals, This sharing is a kind
of contract setting, It establishes an atmosphere of, "Let's
get down to businesse" '

Step Two - Reviewing Data Related to Objectives

Both supervisor and supervisee must have or develop the
same perception of what is presently happening in the learning
situation, Both parties must limit or discipline themselves
to describing the behaviors that are related to the objectives
of the conference,

Step Three - Selecting a Focus

A focus on one or two issues allows more specific planning
and a more ravid change of the supervisee's behavior, It also
helps keep the conference short, A short conference is usually
more productive than a longer one,

Step Four - Agreement on Necessity of a Change

The purpose of this step is to seek a commitment to change
on the part of the supervisee, This step should be short and
done only once,

Step Five = Reinforcement of Aspects of Present Behavior

The purpose of this step is to assure the supervisee
that some parts of his behavior are appropriate, The task of
change is thus less overwhelming, The change then becomes an
extension of present behaviors rather than a denial of previous
behaviors,

Step Six ~ Proposing Alternatives

More than one alternative should be considered before a
choice is made, Strengthening or extending existing behaviors
is one alternative,

Step Seven = Selecting An Alternative
It is difficult to implement several changes at onces If
one alternative is selected and the chance for success is

[]iﬂ:oetter than when mcre than one alternative is selected,

IToxt Provided by ERI
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Step Eight - Specific Planning

Specific planning includes: the objectives, procedures,
and evaluation, It is suggested that the specific planning
be written or audio taped so that both supervisor and
supervisee will have a record of their commitments, A record
makes both the participants accountable,

Step Nine - Practicing

This practice is an opportunity for supervisee to try
new behaviors under conditions where he can get immediate
feedback, This practice identifies any unclear areas in
the planning.

Step Ten - Establishing Criteria .

This agreement sets a realistic expectation for the
supervisee, The supervisor should exercise care in establishing
criteria which are attainable by the supervisee,.

Step Eleven - Giving Feedback on Conference

This step allows the supervisor to find out what the
perceptions of the supervisee are, The supervisor should
learn how to ask this question so. that he receives an open
and honest answer, The supervisor does not defend his behavior
here, He simply tries to understand the perception of the
supervisee,

Step Twelve - Reviewing Commitments

This final checking cut and restatement of commitments
is necessary, It is a deliverate redundancy. It prevents
major misunderstandings, After the restatement of commitments,
the conference should end,

Within this conference format all steps can be made
congruent with the establishment and maintenance of a helping-
supervisory-consultant relationship, The entire structure of
the conference, while it serves the goal of efficiency in the
use of resources, says clearly to the supervisee, "I trust
your intelligence, your interest, your professional purpose,"

The conference format was deliberately written in a
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passive voice (except for step 11) with the initiator unspecified.

The supervisort!s role within this conference format can be
conceptualized on a continuum from directing to consulting,
Any of these roles is a legitimate one in the context of the
agreement between the supervisor and the supervisee, The
supervisor in the framework established here should always try
to move toward the consulting role and away from the directing
role,

The major stages within this continuum are listed below,
Steps 6 and 7 of the conference format are selected as the
example used to explain these stages, The stages apply,
however, to all the steps of the suggested conference format
excepting step 11,




CONTINUUM OF STAGES IN
THE SUPERVISORY ROLE

The Superviébry Role
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Example from Steps 6 & 7
of Conference Format

Stage 1,

DIRECTIVE

rﬂ

N

.CONSULTING

Stage
Stage
Stage

Stage
Stage
Stage
Stage

Stage

2e

3,

e

Se

7e

8.

9.

Supervisor
Supervisor

Supervisor
Supervisor

Supervisor
Supervisee

Supervisor‘
both initiate;

initiates:’
chooses

initiates:
and supervisee

initiates;
chooses

and supervisee
supervisor

and supervisee choose,

Supervisor

both initiate;

chooses,

Supervisee
supervisor
chooses,

Supervisee
supervisor
supervisee

Supervisee
supervisee

Supervisee
supervisee

and supervisee
supervisee

initiates;
and supervisee

initiates;
questions,
chooses,

initiates;
chooses,

initiates;
defines role

of supervisor; superv1see

chooses,

S

2o

3e

be

5e

6o

e

8.

9.

The supervisor proposes all
of the alternatives and
then chooses one

The supervisor propocses all
the alteinative strategies,
they Jjointly choose one,

The supervisor proposes all
the alternative strategies,
The supervisee chooses oOne,

Both supervisor and super-
visee propose strategies.
Both make a choice,

Both supervisor and super-
visee propose strategies
and the supervisee chooses
one,

The supervisee proposes
alternatives, both the
supervisor and supervisee
choose one,

The supervisee proposes
aiternatives, the supervisor
asks clarifying questions,
the supervisee chooses,

The supervisee proposes
alternatives, the supervisee
chooses, the superv1sor
listens.

The supervisee proposes the
alternatives; he defines a
role for the supervisor,
and he makes the choice,
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The last stage is the true test of autonomy, and
of a helping relationship, As the supervisee becomes
self-directing he can and usually will manage the
supervisor back into a more active roie on a peer
basis, He is then free to seek and use aid, but he
determines its application,

Stage one is usually self-defeating and is not
recommended, There may be times when it is appropriate,
It is never desirable over any extended period of time,



APPENDIX C
Isador Cohen Elementary School

February 8, 1973

MID YEAR GIFTED PROGRAM SUPERVISION SYSTEM QUESTIONNAIRE

For: A1l members of the Gifted Program Instructors Group

Instructions: Rate each statement below'on the one to
five scale provided, Completion of the

comments section is optional, Please
return the completed response sheet
unsigned in the enclosed self addressed
envelope as soon as possible,

Scale Code: 1,-=---Strong Agreement
2.--==General Agreement
3e====Undecided
Lo ====General Disagreement
S5e====Strong Disagreement

le The training sessions designed to prepare me in
the use of Goal Oriented Supervision techniques
(self analysis check sheets) were helpful to me,

2e 1 felt confident to begin using the self analysis check
sheet after we finished our traiming on this technique,

3¢ 1 found, after using the self analysis check sheets
that they were helpful to me in improving my teaching
performance, '

4L Because I participated in the decision to use the
self analysis technique I was probably more -re-
ceptive to learning how to use it,
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5« The self analysis technique has not been particularly
helpful to me,

6e Considering the amount of time I spent with the self
analysis technique I feel the benefits I derived were
worth the time spent,

7¢ The self analysis technique helped me to clarify
my own self expectations in terms of my Gifted
Program teaching assignment,

8e If I have the opportunity I would like to continue
as a member of a Gifted Program instructors team
during the 1973=74 school year.,

9¢ My Gifted Program teaching responsibility was in an
area that I have sufficient confidence in,

106 I feel I am performing at least at the satisfactory
level in my teaching assignment,

11, The coordinator has been available for assistance
when I requested or needed his assistance,

12, The coordinator has a good understarnding of my
assignment and teaching situation in the Gifted Program,

13, The coordinator has been an effective coordinator and
" supervisory consultant for me in my teaching assignment.,

14, The training sessions dealing with the supervisory
conference techniques were helpful to me,

15, I felt confident to begin having supervisory
conferences with my teaching partner at the
conclusion of the training on this technique,

16 I found that after haying a few supervisory conferences
with my teaching partner that these conferences did
contribute to my effectiveness as an instructor,
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18,

19,

204

2l,

22

23.

2he

25

26,

27
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The fact that I was involved in deciding to use the
supervisory conference technique with my teaching
partner probably contributed to my success with
this technique,

The role of supervisor in the supervisory conference
is somewhat threatening to me,

The role of supervisee in the supervisory conference
is somewhat threatening to me,

Considering the amount of time I spent participating
in supervisory conferences with my teaching partner
the benefits I derived were worth the time spent,

I feel I am able to criticize my teaching partner
in a supervisory conference withcut the criticism
adversely affecting our relationship.

I tend to resent being criticized by my'teaching
partner in a supervisory conference,

The coordinator has been available for assistance

when needed with problems my teaching partner and I

have had with our supervisory conferences,

I am reasonably honest with my teaching partner when
in the role of the supervisor of the conference,

I feel that my teaching partner is generally honest
with me when I was the supervisee in a conference.

1 should have had more extensive training with the
supervisory conference technique before beginning
its use,

When the coordinator sits in as an observer at a
supervisory conference my teaching partner is less
candid with her comments than when he is not there,
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28+ When the coordinator sits in as an observer at a
supervisory conference I am less candid with my
teaching partner than when he is not there,

29 If I am a member of a Gifted Program teaching team
during the 1973-74 school year I would like to con-
tinue having supervisory conferences with my teaching
partner,
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ISADOR COHEN ELEMENTARY SCHOOL
January 8, 1973

MID YEAR GIFTED PROGRAM SUPERVISION SYSTEM QUESTIONNAIRE
RESPONSE SHEET, '

1 2 _3 4 -5 1 2 3 4 5
Te 16,
2o 174
3 18,
Le 19,
Se 20.
6o 21,
7o 224
8e 23
9 2l
]OO 250 PR
11, 26,
124 27.
13, 28.
]40 290
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Comments:




APPENDIX D

Isador Cohen Elementary School
May 29, 1973

END OF YEAR GIFTED PROGRAM SUPERVISION SYSTEM QUESTIONNAIRE
For: All members of the Gifted Program Inst?uctors Groupe

Instructions: Rate each statement below .on the one to
five scale provided, Completion of the
comments section is optionale, Please
return the completed response sheet
unsigned in the enclosed self addressed
envelope as soon as possible,

Scale Code: 1,-~-=Strong Agreement
2e~===General Agreement
3e====Undecided
Ligm=~=~=General Disagreement

Se=~==Strong Disagreement,
1 The meeting held to discuss the results of the mid-

year questionnaire was helpful to me in my own use
of the self analysis technique,

2e The above meeting was helpful to me in my own use of
the supervisory conference techniques

3¢ Hearing the problems that other people had made me
feel less threatened by the problems I was having
with these techniques,

Le I learned many helpful things from the comments made
by the members of other teaching teams at the above
meeting,
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5¢ I felt the above meeting was generally not helpful
to me,

6e The self analysis technique has not been particularly
helpful to me.

7¢ The self analysis technique helped me to clarify
my own self expectations in terms of my Gifted
Program teaching assignment,

8¢ If I have the opportunity I would like to continue as
a member of a Gifted Program instructors team during

the 1973~74 school year.
:
9. I feel I am performing at least at the satisfactory

level in my teaching assignment,

10 The coordinator has a good understanding of my
., assignment and teaching situation in the Gifted
Progran,

11e The coordinator has been an effective coordinator and
supervisory consultant for me in my teaching assignment,

12 The role of supervisor in the supervisory conference
is somewhat threatening to me,

13¢ The role of supervisee in the supervisory conference
is somewhat threatening to me, '

i4e Considering the amount of time I spent participating
in supervisory conferences with my teaching pariner
the benefits I derived were worth the time spent,

15¢ I feel I am ahle to criticize my teaching partner in a
supervisory conference without the criticism advefsely
affecting our relationship,

160 I tend to resent being criticized by my teaching partner
in a supervisory conference,




174

18,

19,

20.

21,

22,

ele

25e
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The coordinator has been available for assistance when
needed with problems my teaching pariner and I have
had with our supervisory conferences,

I am reasonably honest with my teaching partner when
in the role of the supervosor of the conference,

I feel that my teaching partner is generally honest
with me when I was the supervisee in a conference.

When the coordinator sits in as an observer at a
supervisory conference my teaching partner is less
candid with her comments than when he is not there.

When the coordinator sits in as. an observer at a
supervisory conference I am less candid with my
teaching partner than when he is not there,

If I am a member of a gifted program teaching team
during the 1973~74 school year I would like to con=
tinue having supervisory conferences with my teaching
partuner, |

I feel that the supervision system we used this year,
given the nature of our instructional program, was
generally effective,

I feel the supervisory conference technigue should
not be used next year unless major revisions can be
effected,

I feel the self analysis technique should not be
used next year unless major revisions can be effectede
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ISADOR COHEN ELEMENTARY SCHOOL
May 29, 1973

END OF YEAR GIFTED PROGRAM SUPERVISION SYSTEM QUESTIONNAIRE
RESPONSE SHEET ‘

A2 3 & 5 a2 3 &5
1. ke
2e 154
Se ' 166
Le ‘ 176
Se 18,
6. - 19,
7o ' 20e
84 | 21,
% 224
10, 23e
e 2he
12, 2De

13,

COMMENTS <
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