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ABSTRACT ’

Little has been written to aid the classroom teacher
in developing learning strategies for gifted children. These children
need mentally superior teachers whose ingenuity and imagination
enable them to suggest stimulating activities, provide children with
a feeling of enterprise and optimism, and nurture children's
development. The gifted child also needs early identification so that
he may be teamed with other bright children or be given
individualized reading materials, and he must be allowed to progr=ss
at his own pace. Various classroom learning activities which enrich
the gifted program include building a list of unusual words which can
be discussed and used, playing Scrabble, creating crossword puzzles,
writing an imaginary diary, conducting spontaneous discussions,
recording a humorous short story, planning an advertising tape, and
doing research. Special art and music activity centers in the
classroom may provide additional learning stimulants. It is most
important that the teacher always be receptive to the gifted child's
expressions of ideas and suggestions. (JM)
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Every school whether large or small has gii‘ted children, The word
gifted in and of itself has no absolute me'aning. It has been used inter-
~ changeably with such words as suf:erior, bright, and talented. Witty(}}_)
terms thé gifted as those "/hose nerformance in any valuable line of human
activity is constantly or repeatedly remarkable",

While the word gifted is not a precise term, it is important t?
remember that one-siwth of the population has an IQ or 130 or above, and.
and IQ of 130 is as far away from the average as is one of 70! Most
writers include in the gifted group not over 5 per cent of the nopulation.

Most unfortunate is it that thére has been much talk ‘but relatively
little action concerning the gifteds Yol even the finest seeds require
careful cultivation to secure high yields, And Syphers (8) tells us that
"Intelligence is *learned‘i*when the eﬁviromnent is rich in experiences
that stimulate development, And for the same reason intelligence majr be
blighted by denrivation,"

Indeed the gifted are children with special needs, However, there
is no one criterion by which they can be grouped so that they are alike.
Interestingly enough, when children are grouped physice}lly according to
height and weight, they can vary as much as four years. As Worcester (_3_'-})
noints out: "To insist that all vchildren do the same things because they
have 1ived the same number of yea;;c;s.is as unrealistic as {o insist that all
of a given age wear the same size suiti" ‘I‘emal:l‘s studies (9) show highly

intelligent children tend +o ba a 1ittle taller, more healthy and somewhat



better adjusted socially than the average. Therefore, a criterion fof
average is not how long a child has lived but instead his level of
development.

If a gifted child does not have the incentive to be excellent, he
may begin to perceive himself as average and will function at that level,
He will think up ways of "getting by" with little effort rathsr than
developing a learning style to enhance his giftedness,

'Mar'_binson (_6_) strongly recommends that gifted children hte identified
in the prﬁnaxy érades éince an older child has learned to substitute means
for satisfying needs, while the young child is much more dependent on the
teacher, and the avehues she provides fqr independent learming. There~
fore, teacher selection become critical,

What are the characteristics of teachers who can work most effec-
tively with gifted? First, they need to be mentally superior
themselves. Bright children need bright teachers. They need teachers
who have an eagerness to learn, ingenuity in suggesting activities or
projects in which these children afe interested, and willingness to
U£ind" the time to work with them, They r}eed teachers who can give
them a feeling of enterprise and op'pimism. Their teachers must pessess
a lot of energy and strong devotion, They must want to nurture the
development of another person who may become more proficient then them-
selves, As Leonardo da Vinci stated so well: "¥he disciple who does

not surpass his master fails his master."




With the right teacher, education for the gifted could function in

& one~room school 'since here is a natural avoidance of grade levels,
Bright children can move i‘omayd at their own pace without expgriencing
learning gaps, Today!s éounterpart is the true primary school, Here
two or three grade-ages are together as a unit, and the bright child is _
permitted to move forward at his own rate, Rapid progress permits sys-
tematic and sequential learning, while skipping a grade leaves learning
gaps. However, as Worcester (13) points out the danger of skipoing is
far less than that of doing nothings In order to provide for rapid
progress or early admission to school, the entire school systém must be
sensitive to the needs of the gifted since these are administrative
rather than 'bezj.chér decisions.

. Therefore, in many schools'the responsibility for ’chg glfted has

rested and does rest primafily with the classroom teacher, She is the

one who must possess the ingenuity and imagination to provide for them.

.

However, since teachers have had to spend so much %ime serviecing the
special needs of the lower third of t1_1e class, providions for gifted
children have not had a high priority,

In addition, teachers have wreceived little professional help
with respect to the gifted. While the literature contains information
concerning indentification and screening of the gifted as well as
various practices with respect to _possible school~wide or systemwide
programming, little has been written to specifically help the clasge
room teacher with learning strategies for tr_lese chiidren, Yet she is

the one who is directly responsible to them,
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These are the children who very often }jave taﬁgh‘c themselves to
read before they come to school, Placed in réadiness programs or pre-
primers they become disillusioned with school, They go home disappointed
with little to tell, One firs’ﬁ grade boy refused to discuss school
with his parents, His advanced, independent reading ability was noted;
He was invited to visit the priﬁcipal's office where he read fluently
in third grade materials and completed advanced sicills pages deali{lg
with inference and critical thinking. That night he went home and, -

“with enthusiasm, attempted to reproduce the pages he had completed that
day! By combining enrichment and acceleration, this pupilts learning
needs were met,

In order for classroom teachers and specialists to better mest
the needs of gifted 9hildren, the following suggéstions for teaching
should be considered.

1. Personality characteristics of gifted children differ .just as
much as those of other children. Some desire to be 2 part of the group
to such an extent that in a traditional classroom setting they dislike
being wingled out to do more difficult reading or work on special pro=-
Jects. Their peer relationships hinge on doing what everyone else is
"doing,.

Thiarefore s early identifica‘f;ion of gifted children is most important
‘so that, whenever mwbers permit, they can work together as a team or
in a smgtll groupe. In this way they are part of the regular classfoom

setting,
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2, In classrooms where only one child has very superior’reading
ability, faeafshers have let the child go to another classroom, at a
higher level, for reading., Often this presents problems in pupil
attitude, in scheduling, and in the use of reading materi?.lso To
éircu:nvent this and to better meet the needs of the child, a carefully
planned individualized reading program in\‘rolving more than one chilid
and a variety of boocks would provide a better learning environment.

v

Then the gifted child is not being singled out, but instead has the

) option to work alone or with a partners

3« Extensions for gifted children can be as varied as the pupilis
and teacher!s imaginations permit., The follo{«ring are suggested exten-
sions vhich have vorked well with bright or gifted childrens

~ Finding Way-out Words and building a "wgty-out" work list based

on difficult or wnusual words found in reading, This can be c_encouraged

by not insisting that every word be located in the dictidnary} Ins’pead,
tell and talk over some of these word meanings, Have fun with them!

~ Another technique is to giwfe a pupil a two or three=inch note~
bock ring or shower curtain locp and let him write each word he selects
on a punched word card. When he finds out somé’c.hing about the word or
is able to use it, he can write the word in a Personal An@;hology Book..
This is actually an alphabetical listing with blank pages.

- Playing Serabble using alphabetized word lists as an aid or
building simple crossword pusmzles using graph papere (See sample on
next page.)

+ Words to be used are written horizontally md vertically on

the graph paper,
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+ Words are cut, manipulated and pasted on typing paper. As a
“horizontal word is used, its vertical counterpart is put aside
to prevent duplication.,

+ Pupils may woz;k with paftners when cozistructing puzzle and
writing clues,

+ Pattern of puzzle is then transferred to a clean sheet of graph
paper and clues copied. |

+ The puzzle paste-~up becomes the correcting copy.

- Writing an imaginary diary using an interesting personality from
a story, movie, or television program. To keep interest high, entries
‘can be short, and the span of time that the cliar& is kept limited to
three or four days.

- Writing another chapter or changing a chgpter in a book. The
chapter can be any time, any place in the story,

~ Conducting "on the spot" discussions. Advertise on cl_zalkboard
or bt}lietin board for two or three people who have élso read the same
book, listened to the same program, or shared the same experience,
Before you advertise, ge’d some "question starters!" ready for discusezion.
1:_T,mpha.s:'.ze how and why as good question starters rather than who-what-

-~ Taping or recording. Begin by selecting a short story,
particularly a humorous one, and recording it for others to listen
tos Add a question of your own at the end of the taping. Remind
pupils to check their media cgen'ber or library to be sure ‘the book

has not already been recorded.



= Planmming an advertising tape, Bither individually or with a team
membef', prepare an advertising tape, Remind pupils to give the étory
title, possibly read a sentence or paragraph from the story and then ask
a question. '"Would you like to go on an adventure with . » 7" '"Have
Jou ever » o ?'f Other children can listen to adver’c.ising tape before
selecting a book, .
~ Researching. A good way to encourage bright children to uise the
media center or library and show them that di:E‘feren'b kindé of informa-
tion are both in print and nonprint materials is to eleicit from the
child or Ich:'!_ldren questions or topics about which they want more
information. Here it is mos’;. impoﬁant to remember that what i?
exciting to one child may be boring or uninteresting to another, gnd all
bright children are not turned on by the same kinds of activities,
A springboard for qugs-tion starters is the following excerpt from
Kipling's Just So Stories.,
I keep six honest
serving-men
(They taught me all
I know)
Their names are
¥hat?
Why?
and When?
and How?
and Where?

and Who?



To create interest, questions to be researched must be based on
pupil-choices rather than teacher-choices. Pupils should use their .
media center or library to find out what they want to know and then
to record the most important facts under the topic heading on a
classroom bulletin béarde (Bulletin boards are also effective for
building a one~copy classroom neuspaper,) In the primary grades
emphasis should not be on wr@ting long research reports but instead
on minl or capsule reportings

e An& classroom that purpqrts to serve the gifted needs, a number
of activity or interest centers., Again the ingenuity of the teacher
and her ability to capitalize upon childrents interest comes into play.
Certainly, centers should serve the needs of many different levels of
ability, but, if wel} plamed, they usually'provide much apneal for
the bright or gifted, )

~ For example, if a small television set with headsets is available,
a viewing center can be set up in the classroom. Children can examine
the master program schedule and sign up for two or three programs they
personally want to view during the week., In al}‘centers pupil—taacher
planned ground rules must be defined beforehand,

~ Often the music specialist can help the classroom teacher set
up a music aporeciation center with selected recordings or tapes and
books to accomvany the music or tell about the composers,

~ An art center with odd materials such as candpaper, néils, yarn, )
paper plates, egg cartons, beach rocks, balsa wood, macaroni, jar covers,
etce can provide thgvcreative child with many opportunities for boundary

pushing.experiences.




Most important is it for the .teacher to be receptive and“buned in
when the child says "I‘have an idea," or "I have a suggestion." or
"Here s a way to do it,"

The best program for the gifted is twofold: 1) it permits the
child to move forward at his own pace/ and 2) it provides for enrichment
which the classroom teacher can realistically carry out} The child is
£illed with a feeling of enterprise and optimism instead of pacj.tly

being lulled into mediocﬁty. Tor only then will talent out!
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