DOCUMENT RESUME

ED 094 326 Cs 001 210

AUTHOR Fujitaki, Nancy M.

TITLE CSULB [California State University, Long Beach]
Intern Training in Learning Assistance.

PUB DATE Apr 74

NOTE 14p.; Paper presented at the Annual Meeting of the

Western College Reading Association (7th, Oakland,
California, April 4-5, 1974)

EDRS PRICE MF=-$0.75 HC-$1.50 PLUS POSTAGE

DESCRIPTORS Adult Reading Programs; *College Instruction;
*Performance Based Teacher Education; Reading
Instruction; *Reading Programs; Study Skills;
*Teacher Education '

ABSTRACT

The Intern Training Program in the Learning
Assistance Center (LAC) at California State University, Long Beach,
represents a systematic training program for college reading/study
skills specialists. The internship consists primarily of participants
processing information on the rationale, operations, and procedures
of a Learning Assistance Support System (LASS) and experiencing
personal learning skills development through diagnosis and
prescriptive exercises and materials. The training progranm is
competency based. Some of the competency tasks require interms to
becom:: acquainted with various academic aids and catalogs available
at the LAC; toc understand the relationship of these aids to the LASS
tutorial program; to participate in a county fair which is designed
to orient potential users to LASS programs and equipment by doing; to
familiarize themselves with all the hardware and software in the LAC;
to take an audio tour of the university library; to assume
responsibilities of a LAC aide, which include such tasks as opening
and closing the center, familiarizing themselves with the LASS
referral system, and attending two or more weekly staff meetings.
Each of the competency tasks is briefly described at the end of the:
report. (TO)
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Frank L. Christ (2), in his article, "Preparing Practitioners, Counselors,
and Directors of College Learning Assistance Centers: An Intensive Graduate
Workshop,'" mentions the paucity of available literature on training programs
for college reading/study skills personnel in proportion to the amount of

other publishad college reading/study skills materials.

He cites two articles, Fry (1964) and Carter and McGinnis (1970) in the
Yearbooksof the National Reading Conference; three articles, Wolfe (1966},
Cooper {1959), and Colvin (1969) in the Yearbooks of the College Reading
Association; an article by Kinne (196:) in the Morth Central Reading
Association publications; four articles, Maxwell (1970), Joffe (1970},
Ahrendt (1971), and Beldin (1971) in the proceedings published by the
Western College Reading Association; and two other sources, Price and

Yolfe (1958) and Kaznierski (1971}, all of which deal with training programs.




Thece articles and @ perusal of recent available literature reflect a focus
primarily on the training of reading instructors; and hence, support a
strong feeling that there are in existence very few training programs for
college reading/study skills specialists per se, and no programs for person-
nel who function in what Christ (L) dascribes as a systems approach to

learning assistance.

The Intern Training P-ogram in the Learning Assistance Center at California
State University, Long Beach, however, represents a systematic training
program fer college reading/study skills specialists who function as

learning assistance facilitators.

Bzckuround/Rationals of Training program

o

CSULB's Learning Assistance Supporf System--LASS (an Outréach Program of
Counseling Services) under the coordination of Frank Christ began its

intern training in learning assistance in the fall of 1973. The intern-

ship egperience-was designed to acquaint participants with a dimension

of counseling that attempts to mobilize all existing resources available

to help the learner learn more in less time with greater zase and confidence.'
The internship consists primarily of participants proce;sing information

cn the ratiohale, operations, and procedures of a Learning Assistance 4

Support System and experiencing personal learning skills development

through diagnostic and prescriptive exercises and materials.

The program serves ioth M.S. in Counseling graduate students who are intern-

ing in the CSULB Counseling Center and California State University and
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ollage personnel who want exposure to a learnzr-centered Qutreach
Counsaling Services Program. Counseling Center interns spand eight
hours weekly for six weeks in the program; while participanis from
colleges and universities in the CSUC system experience a special and

intensive torty hour-five day training program.
o]

Since Qctober, 1973, eight M.S. in Counseling interns and a total of eight
individuals from the CSUC System (2 from CSU, Chico; 2 from CSU, Fresno;
2 frem CSC, San Bernardino; 1 from CSU, San Diego; 1 from CSC, Sonoma)

have participated in the training program.

escriptica of Training Program

The training program is competency bused, . (c.f. "Competency Tasks Descrip-
tions'' at conclusion of this article.) First, interns take the Learning
Assfstance Center 12-minute orientation tour and read several articles
that detéi] the rationale upon which the LASS is based. Interns are ésked

| to keep a log of their reactions and questions ag they compléte each
competency task. During the training, they interface regularly with LASS
training personnel. During these regularly scheduled conferences, questions

are answerad and a general exchange of ideas takes place.

One of the next tasks is the lImaging Potential Memo in which interns imagine
that it is the last day of their LASS intern training. From this memo, one
is abie to gat some notion of what specific expectations each intern has

of the training program. The training can then be adapted if necessary to

insure that individual nzeds are met.




Following the linaging Potential Memo, interns get involved in additional
information processing tasks such as reading the project proposals for

1972-73 and 1973-74; reading the Survey of Reading/Study Efficiency (SR/SE)

Counsglor Manual (1); reading a paper reflecting the LASS concern for cost-
effectivenéss‘and accountability (5); and reading evaluations of the
Learning Assistance Center (LAC) by outside professionals (6) (8).

interns then experience taking the SR/SE (32) and sampling several modules
which com;rise their personal and individualized programs established during
the SR/SE intake interview with a counselor. This personal experiernce |
with the SR/SE, in addition to viewing a videotape of an actua] SR/SE

intake interview, will enable int2rns to assist counselors with intake

interviews and eventually handle their own SR/SE intakas with proficiency.

Other compatency tasks reguire interns to become acquainted with various
academic aids and catalogs available at the Learning Assistance Center;

to understand the relationship of these aids to the LASS tutorial program;
to participate in a county fair which is designad to orient potential

users to LASS programs and équiphent by doing;.to familiarize themselves

in a ""hands-on'' fashion with all the hardware and scftware in the LAC;

to take an audio tour of the University library; to assume responsibilities
of a LAC aide, which include such tasks as becoming familiar with opening
and closing procedures, the 1ASS referral system, and attendance at two or

more weekly staff meetings.

Interns also take field trips to local community colleges and CSUC campuses

to become more acquainted with other learning assistance facilities. EI Camino




Junior College and Rio Hondo Junior College were the targat locations for

most Field trips.

Upon complztion of thasa competency tasks, interns will have established
enough background to have meaningful conferences with those Learning
Assistance facilitators outside the LAC, i.e., Director of Learning
fesources, Director of Student Davelopment Programs, and ths Dean of

Counseling and Testing.

For the final competency task, interns complete a report/critique on thair
internship exparience. They are askad to usé the following fou} i tems
as an outline for their report:

(1) What has the LASS intern experience done. for me?

(2) How am | different as a result of this experience?

(3) Have my éttitudes toward learnars been affected by this

exparience? How? Why?
() What has prevented this experieﬁce from becoming more effective

for me? How could the training be improved?

Evaluation

From tha reports/critiques of the interns, the LASS Staff has been able to
receive some valuable feedback concerning the efficacy of the training.
Most interns in the program have felt that their training experiences in
the LAC have been meaningful and worthwhile. The following are excefpts

from reports/critiques submitted by interns at the end of the program:



1. What has the LASS intern experience done for me?

It has given me an overviaw of a successful Learning Assistance
Center from which | can adapt appropriate portions for a proposed

center at CSUC. (M.N.)

At the very least this exparience has given me an opportunity to
get acquainted with an ouireach program of the Counsaling Center
with which | was unfamiliar. This experience has also provided me
with insights into the importance of such a program as.a'support
servica Forifaculty and students. |t has made me more aware of
the need for individuals to learn how to learn and not only to
develop but also maintain these personal learning skills as one

factor in becoming a happy, effectively functioning individual. (N.F.)

The opportunity made us more aware and sensitive to the philosophy,
functions, operations, staffing, equipment, etc. of an effective LAC
program, and how it can or should fit into the overall program of

sei'vices offarzd to our students. (M.P, and J,R.A.)

The entire intern program was a valuable source of knowledge and
motivation. | sincerely feel that my concept of a learning center
was developed during that week to the point where | can plan and

initiate a meaningful program. (J.T.)

2. How am | different as a result of this experience?

As a result of this training | feel that | now possess a broader
knowledge and awarenass in this area of learning assistance. |
had many assumptions and preconceptions about what a Learning

Assistance Center was, and | found many of them to be wrong. (K.L.)

| feel competent to organize and administer an adaptation of the
Long Beach Learning Assistance Center at CSUC. At this point,
| hava concrete information as to how to proceed. | also feel

comfortable that in the future, if | have questions, | have a
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reliable source to consult with. This is true primarily because
I feel the Long Beach Center is a viable technique and ona | could

comfortably work within., (M,N.)

I Find that | now have a clearer picture of the importance that
tzchnology plays in the learning situation and am relieved to
know that this technology's role is counselor defined rather than

counselor dictating. (X.C.)

| feel that as a result of this experience | am more emphatic about
the importance of developing study skills. 1 have beén able to
perceive that the 'bad' feelings of self on the part of hany indivi-
duals who come to the Counseling Center are created by the broblems
they encounter in their not knowing how te "learn' and the failures
which result thereof. (N.F.) | ‘

3. Have my attitudss toward learners bsen affected by this experience? How?

Why?

Learners will take advantage of the opportunity to improve study
skills if made aware of the opportunity. They are willing to have
their skills surveyéd and to invest time in learning how to improve
in weak areas. With encouragement and individual assistance,

students can rapidly progress through an individuslized program. (M.N.)

The familiar statement, ''Learning Assistance does not exist in a
vacuum. It takes into account the world of the learner, the environ-
ment in which he studies, and with which he must cope to remain in
college until graduation. This environment includes not only the
physical learning environment but also the inner world of personal
problems that impinge upon and affect an individual's attitude toward
learning! has new meaning for me. It is now real and applicable and

a pert of my outlook and my approach. (K.C.)
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My attitude about '"leairners' has definitely modified. | Qenerally
h21d the concept that a Learning Assistance Center is a place where
"sJow=-learners' nceded to improve their skills-~therefore they came
to a ''remedial center." This, however, is not the case. A Learning
Assistance Center is a place where any learner can go to improve and

devalop his skills in many areas. (K.L.)

L. What has prevented this experience from bscoming more affective for me?

How can the training be improved?

. . . The only minor drawback was one of my ability or inability
to bescome oriented to the city and the pace of the LAC's personnel,
(M.N.)

| felt the reading part of the competency tasks to be important,
but | also felt that there was too much time involved in this acti-
vity when | would like to have spent more time in practically
deplying what | was lezarning. Part of the Center's philosophy

is that in "doing' one tends to remamber and learn. Well, | would
like to have participated more as an observer in the counselor-

counselee relationship and then as an active counselor. (K.L,)

The only recommendation | have for improvement would be that of
either extending the period of training for possibly another week
or two or keeping the six-week training period but increasing the
number of competency tasks so that each intern either has the time
(as would be the case in the first option) or can manage his time
(second option) to fit into the training some very important
activities, i.e., role-play an aide, supervisor and/or coordinator,
role-play counselor and do at least three SR/SE intake interviews.
| feel that these '"'tasks'' would elicit more active involvemzrt and

expose ths intern to more day-to-day functions of the LAC. (N.I.)
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A suggestion that might be an improvement for the training is that
al! of the interns in training have a weekly conference among
themselves. They might be able to offer suggestions and make
improvements as a group, Uftentimes, just in talking to one anothar,
2 find that we share the same feelings on some things, and if we
vizre to get together collectively, our ideas and feelings might prove

quite banaficial. (D,Y.)

(1) Revise the competency task descriptions for direct use of week-

long seminar participants. (2) Send materials, including reprinted
articles, to participants one or two weeks prior to the intern
experience for readiness purposes. (3) Provide an "Intern Log Form'
for ease of recording reactions, questions, etc., to the various

compatency tasks. {.B.A.and M.P.)

For future experiences, | suggest the elimination of the library
tour, and the opening and closing procedures. This would allow
interns more time with the counselorsduring the counseling sessions,
something | truly desired, The doing part of the six-week program
shoculd begin as soon as possible, as this is where the real training

occurs. (K.C.)
Conclusion,

From tha reSponsés of-individual participaﬁts in the program, one can
conclude that the CSULB training in learning assistance has been well
receiQed. There are minor improvements, as suggested in the intern
evaluations, which need to be made; but, in genera'l, the training program
has provided the experiences for one to become a competent college
reading/study skills specialist or learning assistance facilitator. In
fact, success witﬁ the CSULB training iﬁ fearning assistance has provided
the LASS staff with incentive to propose expansion of such training programs

beyond the California State University and College System. Already the
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Center has received requasts to offer the training to out-of-state
institutions. Since the CSULB Learning Assistance Support System sees
itself in the role that Vo= L (7) describes as an ''innovation diffusion
center,' the probability exists that in 1974-75 the intern traiﬁing
program for Learning Assistance Center Facilftators will expand to meet

these regional and natioral needs.



sen oD
-:.)L,’L:"\Jl-x.’ LG ‘_).I\Jri

Spp L sTImTrer
B IR A

INTERN L 035: For each of tha training tasks that you ds, keasp an Informal
diary. Record your reactions and your quasticrs. Don'd forgat ¥o recerd
davta and get confirming signature for each Task.

LAG 12~ NUTE CRIENTATICN TOUR:  An introduction to the Center that demon-
strates the potantial of technology To offer information in 2 drematic

and experiential mode. Consider how you could use this wireless headphona=
inducticn loop for other counsziing activities.

RADINGS: FACT SHEET, SYSTEMS ARTICLE, CSILB ARTICLE: As you ‘are reading,
jOn down any reactions to tha material. Virite out any questions you may
have for later discussion in your weekly conferences. {f you want to
explora the references alluded to in the arfzc&es, note This for possible
use as an open task.

[MAGING POTENTIAL MEMQ # 1: Using the memo form in your training folder,
imagine that it is the last day of your LASS intern training. 1t is ali
ovaer, You have completed all 40 competency tasks. This memo is to be
address2d to the Dean of the Counseling Center. Complete the memo. B8e
as specific as you can. .

RZADING: PROJECT PROPOSAL 1372-73: As you read the proposal, jot down
quastions and reactions to its contents. Don't forget to read the four
quarteriy reports, including the sppendices for each one.

READING: PROJECT PROPOSAL 1973-74: Again keep a record of your reactions
and questions for use in a subsaquent confzrence. MNote The shilff in empnh—
asis for this second year of the LASS. Compare budgets. Look at the LASS
operational projects' board in the supervisor's office and review the strat—:
egies and activities Thalt are posted under each objective. 1f you would
like To read the documents accompanying any objective, ask the supervisor
for its file.

READING SR/SE COUNSELOR MANUAL: This is probably your introduction to a
college lavel study skills survey. Read carefully the section entitled
"Diagnosis and Application” (pp. 4~7). Note the amount of reference material
+hat is available for in-depth study. Scme of them are available either from
the LAC or the University Library., Keep in mind as you study the manual that
you will be taking the survay as one of your competency tasks.

SR/SE WITH INTAKE INTSRVIEW: Ask the aide for tha survey materials. After

you have completed the survey (this includes meking your profile and writing
your response to it), have the aide meke an appoiniment for you fo meet a
LAC counselor for the intaxke interview.

SR/SE VIDEOTAPE: A videotape of a SR/SE intake Interview was mades for your
viewing, It will help you To become more femiliar with what might take place
when counselor and learner interface.

ASSISTING WITH SR/SE INTAKE INTERVIEW: It's your turn now to look at the
counselor side of the SR/SE. Flease remember that +the SR/SE is only given
when the learner is ready for ii. Also, that the counselor must read the
student's folder before he does the inteke inferview. Note that the program
that results frcm the Survey and the interview is designed by the learner and
counselor Together. '




The INDIVIDUALIZTD SRSSE ACTIVITLES: Try to sazmple at least two or three
modules for each of Ttha five SR/SE areas. VYhen your fraining is over,
remembar that the LAC is still here if you want to continus to develcp
your parscnal learning skills. a '

P20 13aRaRy WAL XING TOUR: This is an audio touir of The University Library.
You will n2ed to sign out a shoulder—~bag cassefte player and tour cassette
for This task. Th2 tour tckes 30-45 minutes and direcis you to all five
floors of the library.

i3, SEMING AMD CLOSIMG PROCEBURES: flake the rounds with an Aide or the
:uyervrgo. to ses how a Center ts openad and closed each day. These
procadures zre particularly necessary for Cen‘er security.

4, QVZRVIEN CADEMC AlDS: These are-located principally on sheives of the
bookcase near the Language Master carrels. Our present coflection of
Academic Aids represents only a beginning. However, There are more
snz2lved in The wooden cabinet near the files and in the cassette and
Filmstrip cdrawers. You will also find content study-reading kits as
well as computation and math kits on The room divider near the enfrance
To the LAC Supervisort!s Office.

N
Ut
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C QVERVIEW OF CoarnALCGS:  Knowing what is available In Learning Assistance
equipment nd materials is vital to maintain currency and to promote
growth of “iie LAC. The catalogs are Kept in the Supervisor!s office for
reference by both LAC staff and faculty. Spend at least an hour browsing
Through a representative sample of them.

1o, READING: DATA COLLZCTIOMPAPER: This article can be found in the Visitors
Raferanze Book. |t was authored by Margaret Devirian, the LAC Supervisor.
It reflects our concern for cosi—effectiveness and accountability.

17. READINGS: PAXWELL AND WARK EVALUATIONS: Both of these consultant reports
can be found in the Visitors Reference Book. As a result of each report,
the LAC has modified its operational behavior. Each year the LAC plans to
be evaluated by outside professionals. This year, a team of consultants
from ETS will meet with LAC Staff to evaluate our evaluation procedures.

8, LAC_EQINPMINT CHECK: Technology is very much a part of Learning Assistance.
In this task you will femiliarize yourself i{n a "hands—on" way with equip-
mant that is conmonly found in a Learning Assistance Cenfer. |f you have
any questions about the equipment, see an aide or the Supervisor.

O

. MATERIAMS CHECK: Software in the LAC is also very important. In this task,
you will beccme acquainted with the various programs and materials available
To the learner. -

COUNTY~FAIR PARTICIPATION: Sometime during your training period, there
grooably will be a county=fair for a student or faculty group. This
activity was designad by LAC staff fo orient potential users to LAC grograms
end equipment by doing rather then by taiking.

n)
<

21, BorEPRAL FORM SYSTEM: This system was designed to allow cowplefe foliow-
up on all referrals made from the LAC. Have an aide or supervisor explain
The procedure for this referral form.

[y




23 TUTSRIAL ASSISTANCY PRUGEMM: Lisa Messersmith is the coordinator of tutorial
assistance. Plaase s=ze her in regards to whov services are offered for en
individuil sesking tutorial assistance and what procedures are nacessary for
a person to be2come a paid or volunteer tutor. Mote +hat all tutoring for
vaterans is coordinated by Lisa,

23,0 NORKING AS A LAC AIDS:  Aides are a very instrumental part of the LAC.
They ore usually the first contact a learner has with the center. Spend
betwzen 4 and 8 hours actually performing The aide's dutisas.

TAFE MEETIMNG # 1:  Evary Monday, afl LAC Staff meets during lunch. An
sheet is posted near the stafi messagz center for asyonz to suggest

ems for tha meeting. During the meeting hours, the LAC is closed. Don't

: to bring your lunch. '
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. WEEXKLY COMFERENCES: You are scheaduied for a weekly conference with the
LASS Coordinator. This is your opporfunity to get answers o any questions
That may have occurred to you during the week. Bring your folder fo the
conferances.

wl
N

. ELELD TRIPS: Visiting learning assistance centers on other campuses is
always a worthwhile experience and often prasents new and possibly different
outlocks to +he learning assistance concept. Field ftrips will be arranged
reau!arly to community colleges and other CSUC cempuses in this area.

55-24. Yaur choice of tasks. See LAC Staff for ideas, if you have no preferences.
35, COMFERZNCE WITH DEAN WEISBROD: During this 30-minute conference, you wiil

have an opportunity to find out where the Learning Assistance Support System
fits info Counselor Services as an Outreach Program.

36, CONFERENCE WITH L13RARY STAFF MEABER: During this conference, you will be
briefed by a member of the library staff to learn about its relationship
with the LAC.

37. COMFERZMNCE VITH DIRECTOR OF STUDENT DEIVELCFIENT PROGRANMS: This conference
is deS|gned to give you an opportunity to discuss Learning Problems of
fdirority Students and fo see the working relationship That Student Development
Programs has with the LASS.

33. CONMFERENCE WITH DIRSCTOR OF LEARMING RFSPUQLC The LAC is part of the
total learning resources available on our cempus. However, it is specif-
ically desngned for the independent learner. Other comgonents of learning
resources are more concerned with faculty or with classrcom supported
instructions.

39. CONFEREMCE WITH LAC SUPERVISOR: The LAC Supervisor is in charge of the
Center's operations, including itvs aides, tutors, advisors, and counselors.

0.  1NTERM RePORT AND CRITIQUE: Using the following four quesiions as an
outline, wr;Te a report on your internship experience with the Learning
Assistance Support System. A copy of your report will be shared with LAC staff.

Q 1. “hat has The LASS intern experience done for me?

Q@ 2. How am | different o5 a result of this experience?

Q 5. Hove my altitudas Toward learners been affectad by this
experiance? How? Viny?

Q 4. What has prevented this experience from becoming more

effective for mys21f? How could The training be improved?




O

ERIC

Aruitoxt provided by Eic:

2
(]

(A}

Te

arenTos

und Counselors of the
n0t dojenc2 Ressarch

Chrisy, frank L, "Preparing Practitionars, Counselors, and Directors
of Cnllage Leavning Assistance Centers: An Int2nsive Graduats
“orkshop," in Frank P, Zrsens (Ed.) Collzps Reading: Probiems
and Program of Junior and Senior Colleges, Huzniy-'irst Zearbook
of the MNational Readirnz Tonferancz, vol. LI, 1$72, np. 179-188,

Christ, Fraak L. Survey of Reading/3tedy Efficizacy. Chicago:
Science Rasesarch issociates, 1953,

Carist, Frank L.
2

raoing Assistance: Learpsrs,
ing Facilitators, and Learaing Centers," in Frank L. Charist (Ed.)
Tnterdisciplinary Aspectis of Heading Instruction. Proceedings of
ha rourth An.Jal Conferzace or the Wastern College Reading Associ-
ation. Los Angeles: the Association, 1971, pp. 32-hl. .

Devirian, Margarei Coda. "Data Collection: & Cybernetic Aspect of
a Learning Assistance Center," in Gens Kersteins (Ed.) Technologica
Alternatives in Learning. Proceedings of the 5Sixth Aanual Conference
of the Yestern College Reading Association, 1973, ppe 51-53,

PR -
A PR

I“'
P

Ao 1 0of thae California

s Marino cablo 2 State Tnlversity 2%
Long Eeacn Learning Assistance Center." An unpublished papsr
vre nt d to LA3S staff, June L, 1973.

Voegel, Ceorge H. "The Innovation Diffusion Cenfor: & Potentizal
Concept to Accslerate Zducational Change," in Audisvisual Instruction
(January, 1671), po. 6?—69.

“arkx, David M, "Vwaluatlon of the Learning
ila State University, Long B2ach.®
o

Assistanca Center: Califor-
t
staff, August 2, 19?3. '

£n unpublished paper presen ed_



